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ABSTRECT . ‘ s
Migrant early childh%od education prograas must be

designed to meet the needs of young ghildren whose growth &nd
development 'are significantly influchced by their parentst employaent
in agriculture or agri-related industries. *Such prograss should .
strive to: foster a semse of tru in people and in the environament; .

., Gevelop a positive, confident, vorthwhile self-concepi; adhd provide a
‘variety of rich experiences delighting every sensory.modality. In
order to effectirely accoaplish these goals, early childhood prograas
for infants and preschoclers shonld have two egually isportant
conponénts--an in-school, all-day preschool progras and a parent
education prograa. In developing these prograas- consideration should
be given to: the type of program, wvho pays, wvhen to pegin, how long
to continue, and the effects of the experiences on the child and his
fanily. 211 prograas aust ‘then a2ddress the concerps related to
facilities, staffing, materials, and curriculua objectives. Special
concern should be given to the areas of health, nutrition, and a
systea for tracking the fasilies' sovesents in the algrant streas by
-all sigrant early childhood education prograas. (3Q)
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INTRODUCTIOX .

\Migrant Early Childbowd Edevation programs must be designed to meet tbe needs of poung
hildren wbusesgrontb and development e significantly nfluenced by the employment of their,
pareats .n agricolture o agrierelated sndustnies, Speb programs musi recognize that, while, the
needs of . ,ung fagrant (Miidren du pot differ substantially frem those of other populations of pre-
schouler. these are (ertain aspects of development that are cnitically infivenced by the cantinagus
relocaty oo« f the family from vne geographical area 1o anctber, and by the poverty, or near poretty |
existence of the family. -

These special needs inclede the unigque circumsiances surtvunding the development of self-
smage and self-anareness. the Jevelupment of perceptual-sensury and language skills that wil} -
assiol in ¢b adequate adjustment i later life, the physical well-being of the cbild as affected b

the notnitivnal preclives ex, efiences in the earjiest years of development, and the health of the
p-eesshovt migtant Jhild nbo may ol recesne adequate medical attention for his specific problems.
Comversely, sumetymes he recenes L much attention in terms of wver-innocalation against Jhild-
hood diseases as he moves from focalin to loczlin,

e e———a e - T —— e o e —— e e ]

The sugrant infant and pre-sch wler usuaily dues not havc bed. clothes or tovs that belung to
hioi aione. He is nut afforded the upportunity to beo e familiar with a particular environment that
canbe recoinized as home. He 15 often cared for by a variets of related or unrelated adults. seme
A whom may be conphete sirangers. Or he may be left under the supervision of a sibling who,in
fait. may not be old coguch 1 fully appreciate the great importance of such responsibility. There
tends o be Jittle regalann. the\aaah routines of sleeping and eating and playing. This discon-
Unuation affects evers aspev: of the young vhild's life including when and where and with whom
he sleeps. with what. with whom and where he plass: what he eals and the length of interval be-
tween feedings. The eating ruutines of pre-schoul migrant children affect the child's very existe
en.c -fics ausing diarthca. malnutrition and health problems that continue with the child into
adulthpod.

"To mv eve migrant children begin a migrant life very, xery.early. By and
latge, they are allowed a rather free rein as soon as thes can begin fo craml, Even
before that they do not usually have (ribs. and often enough they lack clothes and

usually tovs of any surt. Put differgntls, right off the migrant child learns that he

e - has no particular possessions of his own. no place that is his 10 use for restand

sleep. no objects that are his to look at and touch and move about and come to

recognize as {amiliar. e does not find out that there is music in the air from mys-

" terious boxess nor does he wake up to find bears and bunnies at hand to touch apd

fondle. In short he does not get a sense of Ais space, his things, or a rhythm that

is fis. He sleeps with his mother at first, then in 2 few months with his brothers

+ -~ and sisters, Sometimes he sleeps on the floor, sometimes on the back seat of a

car, or on the floor-of a trutk and sometimes on the ground. t

‘ The sense of discontinuance that 53 drastically affecta the development of the young migrant
child 15 further reinforced by the even greater sense of not belonging cxperienced by his family,
especially in user states. The migrant family is usvally isclaied from the host community by dis-
.tance, nugrant housing being located vutside the village on back country roads, and often by cul-

. ERIC ’ 5 .2
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tural differeaces and lenguage barmiere. Toe family arnves io an wofemiliar v illage to occapy 2
previeusly onkoowe duelliog for an anspeufied aonunt of Lime. Thes word at a8 occepation that
i »e affe.ted by theoneather and the Jhanging macketiog wondivions that 15 oot p-o‘gmbic i, Dre-

dict what they ineome mas be for more than 4 weeh of t at a time. .

f-nrirn affects the Jhildecn of mugrant famibics as ot does the children of pour Jamelies exven-

whete, There are ipseifs ienf am.omnte of f;-»d. inadequate duellinae. J-thung that bribpaed 10

worcans elar fiiat, bas nith shecls and cves and armie thats are mussizz. Vore mpondmi\. l(,'

affe tm the wren e o the faralhv "< Die wnnle {JUSIBZ JTEAGONRIN. fe~uliez in Fult un the part of

- paruts b are a;abh Lo adequately pronade for the lamilv's bawi needs, a0d sho meeer oypen-

et e the g of plasing ~aoty Claus or Faster Rabbu or fulfilling o cbild'~ hoped for wish. | urther.

fatmlics Doing i povents zeneralls Bage the Joast edu. ubinnal and wcopationalresoun e 10 assist
them A maun;: the wisest chotces for better mecting thee aceds,

]},.--- pt blome of poerts ate cumplivated and erageerated I the 1..ru.d trave] of the migrant
famly,
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. EARLY CHILDHOOD EDUCATION

l'nmp expeniences for children under the age of five ic an sssue that bas beea of toncem to
'« parents. educators and puliticians for over & cestory.” The questions of how much,
what kind. when in. who pavs and the effects of these expersences on the child and famb
have been addressed an ressed.

It swilf be kelpfu! 1o developing prev Iprograms for mugrant populatnons if the a.bo\e qu¢s~
tions are disqussed as Lhey refate specificalls to migrant children and famlies.

»

What are the Effects of Pre-School Geonp Experiences

Farly child development theory Ly people such as Jobn Bowlby and Anna Freud postulaled
thal when the child was placed in a hild care sitvation outside of his bome at &  very early age.
* the resull was detrimental tothe iniellectual and physical de;eiopmenluf the child® and sometumes
even caused the c*uld's death. lloxerver, laler sladies by Lall\ Caldwell.® Project Headslar!,
and sthers have pointed oul thal Lemporan separolion of the child from his mother, even in early
inf2acy.is not detrimental to the <hild’s well being if care is taken to provide thechild withwarm,
< affecinal relativoships during the parents absence. Further. the additional nutntional, medical
art as Fiiliers again<t the diffivult nnun.smme:-. affcr.lmg the normal.development of the migrant
wprecschonler. . ) ..

In terme of lh( affeuts of pre-scheol ETuup eapefiences o lhe smigranl family, if care 1s given
1 19 orperate the (ph’u’r_(' languaee and expericnces of the family 1t the program offered 1o pre-
schasters. i efforls are made 1o« nphd«auf the cuniributions and sirengths uf the parents, the
presschood progiam «an have unls Fom-mu- vuicomes for the child and his family.

Faethier. the pro-arbuol’ program can offes an opportunils for sensitive and creative planners Lo
“Ande parent tavolvement and adult education programs that will assist parents tn understanding
thadevétapriental, notriional and plvsical poede of thesr children and*means by. which they can
better provide £t those necds. Clase cooperation between the parcatand the prc-school educalor
can begm toeprovide a wense of continuation of experiences in the life of the migrant (hiid,
" - Ll -

-
.

When Do We Begin and llow i.ong 16 Be Conlinud < .

THrTaques of shen 1o begin pre-«chool programs and how long to conlinve raise several ques-

‘lions on more than one plane. One et uf questions foceses around daily and seasonal length of

program.h....ﬁ.ilal time should the school day begin? Shat time should it end? Should programs operate

for a few weehs al peak seasons qr should they be continuous, offering services as long as chil-

dren rematn in the area” On another plane, the question of when to begin begs an answer relaigd
1o age groups to be included in pre-school migrant education programs.

In answer 1o the second concern as lo enrollmenl ages it seems thal, if pre-school migrant
education programs are dewigned truly ti, meel the immediate physical.nutritional and healith needs
of the developing child as well as the'long-lesm developmental and educational needs, ihe defins-
tion of pre-school must be broad enough to include children in their infancy and extend at the
upper lesels 10 provide for children untif they are developed mentally, ready 1o begin the more ng-
orous and academic programs offered_in early elementary school settings.

e G F . 7

~and educational attention afforded L soung migrant children enrolied in pre-school programs can




' 1 . s _ .
a . -- . - = . W M S T 3

[ 4 PR * - -

A closer look at the carly childhoud siedies conducied at Hanerd.” Syracuse® and other
_centers indicates that the Sxtent of a child’s ability to Tearn new-skills at later ages. the com-
plexity of skills able 12 be Mastered and the degree of the wlder child's enthusiasm in approachiag
new icammg sitpations is to a large extent. if not totally, dependedt op the qualiy of experiences
giren the child Suring the first few months and years of life.

Further. child devclupment studies which indicate that (hildres grou “and leam at thewr own
¢ ntinw.us, Uneven, unique rate demard that pre-school experiences be available for the child at
the age of oix, Jven and- -eght if necessany. These studies, combined with our onn understand:og

f the many nutritispal, sedical and de\e]opmen‘ai deficiencies that occur n the life of the Moung
mogrant - Wld 3otate that those persuns responsiblc for establishing programs to supplement and
better the Ines of young children take a2 strong stand on the following issues: :

. a) That the migrant pre-school child is a unique individual with peeds. pasticular 1o his stage
of development for whum specfic programatic remedies sust be implemented.

2 That « sehs childhood migrant programs serve an important role to the child 1n addition Yo
the needs thev may fulfill in allowing the parent to work and the dlder sibling 1o attend school.

¢* That, given an pnderstanding of the lmpoﬂame of early learning. experienc es, migrant carly
ehildhood programs must be designed for children in earfinfancy.

&) That preschool programs swsi continue to be available to cLildren hesundthe trad:llunnl
(Te-schoo! vears where necessary. i .

To answer the first question regardiog the dafly and seasonal opening and closing times of
the pre-sebool program, 'a survev of sue work conditions of the :mgrant laborer serves as a bd.bls
for a rational ans\ver. . o - -

The*day +f the agrisultozal ]aborer begins very carly in the moming, often befure chnldren are
futly awake and usually without the benéfit of breakfast. If special programs for pre-school migrant

" children are’ nof available. the parent has, little choice but Yo.leave the infant oryoung child 1akhe ~
care of an older. non-working member of the migrant community, or in the care of older siblings.

- Vlany migrant familics have found that the fear created by these hinds of child care situations
lcads to the only a.t/r.eplah]e solution, that of tailng their child with them b ther place ofemp]oy-
ment. X -

The hém‘s of work on r.rops are long and dnfflr.u]l. and rarely accommodate the eating, s]eepmg
and playing needs of children. It seems, therefore, that the question of the length of the day must
elicit an answer of eight or mne or ten bours. Such long hours clearly exiend the time concept of

* traditional nursery education prog‘ams as well as traditional schoul programs. However, if young
migrant ¢hildren are 16 be adequately served, early chl]dhoo-d education programs must incorporate
many day care practices. . . .

As to the seasonality of oa;]y childhood programs, it is important to serve each individual .
child. s numbers of migrant’pre.schoolers ifi a particplar geographical area dwindle or if only a
few children reside in a particular area. alternative child care options, such as femily day care,”
may meet the needs of indiyidual children without straining the budgets of early childhood programs.

4

Who Pays for Migrant Early Childhood Pl:ogrérgns T,

All day,. guality de»elopmcnta] ear]y childhood programs available to children from infancy
and upwards to five, snx and seven is an expensive investment. Such an investment \.1.1]| require

.EKC e C6er L
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the frgancial and p"hllosophwal commltment of fedesal. state ‘and iocal ageqc:es as uejlans the. ﬁ -,

hard work of early childhood eduéators throughdut the m:grant stream. As mug;tant familigs.are P
, less a past of lgcal dnd stite cqmmumueé and more @ part of the federal community,it oecurs that .+

the greatést input must come from Tederal JoHars and federal &iforts. Further, cortinuoys pre-

school care is more likely 1a occus for the voung lrugrant child if fer]eml. agencies askume respoﬁ- RPN

sibility for tracking children, as they move from womnty to eounw “and state to state; and*for

eslabl!shmg programs it ]ocalmes prios to thé arrival of the migrant {amnly. Re dre advocatmg an

expeasive and massne,undertakmg which **is justified because the qua]m of early exper:ences

is of utmost. lmportance ia healthy jmman develqpment mio v, el o
. ) ———

3 Ot R .

" Bhat Fypes of Early Childhood Programs Siiould Be Planned . .
The 1ype of progran implemented will var: from loc ality 1o lecality if a smcere "effort is ade

tn Weet specific needs of individual children and groups of-children. The face-qf a program will be

affected by such factors,as number and age of children in a particular locality, specifie warking

c.i'andumqs ofshe fan:xlv and whethet the program is located in a user state or a home base state. .

- e
,f N . v L N

ﬂogardles«; of Ipeality. however. quality educauon designed to develop all ‘aspects of the
child must peemeale cvery mlgran[ early childfood program. The {ostermg of a sense of trusi in
people and in the environment. the development of a _positive, confident, worthwhile self-concept
and the provision of a variety of rich expetiences dehghtmg every sensory modality are goals that
can be strived for in all early childhood settings: v L

In order 1o effecmeI) accqmplish the abme goals, the ear]y ch:ldhood program for mfant.s
and pre-schoolers qPou!d have 1no equally important components. The first is an. in:school, all-
day pre~=ﬂ,hool progrznn. and the second is a. pdrent educat:on program, ‘e
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" child sise? Do the huildihg ‘muustu,.s tend tu minimice the noise necessarily created by active

. : PROGRAM COMPONENTS _
The'or)f ’ . S - s

Philosophical pegitions of early childhoo;l program planners vary widely resullil:;‘g in a multis
tude of curricula strategies that range from the self-directed, child-controlled method of the Bank

Street College Early CHildhood model® to the more structured, goal-specific reinforcement proce- -

dures of the Behavior Analysis approach It is difficult to maintain that one ‘appraachis superior
to another without an awareness of the individual needs of children enrolled in a specific program.
Mosi early thildhood programs tend to practice an eclectric approach. Operating on the theory that
all childrch arc unique learners, such gn approach probably best benefits the majority of children.
All early childhood programs, however, must incorporate certain prmcuples._ The firsy is that a
positive, cffectual relationship between the child and the teacher is of utmost importance if the
child is to become a self-motivated, responsive, enthusiastic” learmner. The Aecond is that the
recognition and fulfillment of a.child’s individual needs is an essential element in every early
childhood eutriculum. : .

-
Program . .-, . .
- L3
Regardless of the theoretical base, all programs must address the concerns related to facili-

ties, staffing, materials and curriculum objectives.

Facilities:

Many  specific details regarding the facility housing the pre-school prugram will be pre-deter
mined by state and local health, safety, sanitation, fire and bulldmgs-udcs In. |denttfy|ng a facili-
ty it is important tu assure that all such requirements aré met.’* Beyond that; it seems essential
tu find o facility that 1) is appg‘almg and attractive to children; 2) is located near the Romes of
the children o near the place of enpluyment of the .parents; 3) is easily mamtained by the staff

C{afacility that s wtherwise very attrastive may becume a real burden to the staff if materials and

suppllca must be packcd away nightly in order 1t accommodate vther groups who use the building);
D that'is au.nmmad ating 1o the nceds of young children (for example, are the toilet facilities.

presse hu;)frr:," Can children and, staif fcel free 1o participate in a large rangeof activities suchas
pdltjllng; ',\alér and sind play, mamtenance of a pet™corner, ete.?); 5) if infants are meludcd is

the facility easily adaptabie o mfant-relaled routines sunh as diapering and feeding? .

Staff- S

T discussiog staffing for migrant cdrl) childhiod education programs, two issues present -

themselvcs fm' consideration:
) S_taff-Chlld ratios
2) Staff eompctencies and requirements .

Staff ratios will, like facilities, be somewhat pre-determined by federal, state and local
requirements. In general, staff ratios should be similartethose outlinedin Social Services Title XX
regulations. ‘That is: one adult for each ten children who are four and five years old; one adult

“for each five children who are three years old; and vne adult for each four children who are under

the age of three, one adult for each infant under the age of six wecks.'® Other factors, suchas.

lhc inc lusion of h&ndtLdPPCd childeens may require that mfdll.lonaf staff members be employed.

* Specific staff requirements and competencies will be grcally ln[l_qenccd by local school of
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community concerns. In general, ail staff members should have the following qualifications;,
a) An al:ulll) to work with children and to create an atmosphere that is warm and _
accepting.. -
- b) An ability to recognize elements within the c¢nvironment that are potenllally dan-
gerous and {o eliminate or minimize those elements.
c} An ability to work cooperatively with othér stafl members: and with parents.
- isd) Good physical health in order to effectively carry out program components.
eJ,An__qn_ui_crstandmg of the principles of child development. — e
f) An ability to work in the program on a regular ba.sm so that program continuity
and affective adult-child relationships can be achieved. ,
g) An understanding of the cult 1 herllage of the children enrolled in the center.

. h} A knowledge of the native language of any bilingual children who may be en-
rolled. ¢ »
" The quality of the program is absolutely dependent on the sen;.sitir\,it} creativity and strengths
of mdwldual stafl mcmbers. A poorly designed program‘can have Ilarmful effects on the children °
enrolled.'” It 15, therefore, essential that staff members are carcfully selected and carefully
trained. All migrant early childhuod programs should de»cl(lp and implcment wcll planned staff
Araining and in-service components. .
Specific job roles for staff members should include:
1) Program Directdr - Responsible for the administration of the project.
© 2} Teactier or Edueationa! Director - Respon51blc for deveiopmg the overall educa-
N lional aspects of the program including in-service training. *
3) Home Base Director - Responsible for developing the parent education ¢component.
4} Nurse - Responsiblc for oversecing heaith activities telated’to the childrep and
for staff tmlmng in areas related to health.
5} Teacher-Aid - Responsible fur supportlng the educatlonal program develo ed by

the teacher.

6) Cook - Responsible_for the development of a nutritionally sound menu and the! .
preparation of meals. \

7) Janitor « Responsible 'fo_r building upkeep. '
8) Bus Driver - Responsible for pickup and delivery of children.
Depending on the size of the program, some roles may be combined into ajob description for .
a single staff person. . .
Objectives: Infants and Toddlcrs
F. A. Widlis and 1L N. Ricciuti in their book A Good Begmnlng for Babies, have identificd .
twelve principles which they feel furm the corc of a good program for very young children. After
constderable thought, eapericace and investigation, Anne Willis and Jannifcr Birckmayer adoptéd
-these Lwelve prlm.iplc- as a hasc for expounding their idcas in devloping Guidelines for Day
" +Care Programs for Fi'ugrant Infants and Toddlers. 11

These principles are:

L - IO-
= i .
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1) Core giving practices should be ‘tailored 1o the characteristics of.eaci'l-éhild.
2) There should be continuity of people provi;lil_lg care for children.

3) Children shoild be cared for in a warm, affectionate waythat Icts them kaow they
are special. | . - -

4) There should be a balance of consistency or sameness, as well as a varlcly on
both care giving practices and the physical environment, - o -

5) The social and physical environmegt in whlch a child sp!nds much of his tintc
should be sufficiently responsive to the child’s, :ﬂuons that he learns he can exerclse some con- -

“Irot Over It o t

6) Every experience is a learning experience, and children should be ¢ared for in a
way that optimizes opportumtles for learning and social interactjon in daily routine activifies.

D Children need protection from overstimulation and disorder.

9

3} Children should be kept from experiencing unduly severe or prolonged distress.
9) Very early in life, chlldren can begin to develop the .hlude that learning is

T

pleasurable. .
10} Childien enjoy and learn a great deal ffom inleracting with other children.
11} [n ordir to do a good job, care«gwers need to enjoy their roles. .- /

12) In a ghod program, there is cons:slency between day care and home care glvmg
18
practices, - . -

An understaiding pf these principles combined mlh a deta:led chart oullmmg dovelopmenlal
“landmarks that may be expected to surface duringthe 2ad and 36th month form the necessary bade
frund# which activities for infants and toddlers in group care can emerge. We follow the lead of -
Jennifer Brickmayer and Annc Willis in not outlining specific activities for infant programs: We'
res emphasue the importance of recent findings that the infant begins.from his first day to learn, -
to construct theories, to liave expectations about other peoples’ behavior and to construct the
basic mles of bis lasguage.' It is therefore essenllal that {pfant programs stress individual care
‘,and the development of affectual relallonshlps that lead to good leelingh abplﬁ, the sell.

Materials: Infants and Toddlers . ) ,
"The list of materials ne cessary lu lmplement ameamngful infantand toddlerprogram is adopted
* from Doy Care #: Serwng Infonrs ? 1t is offered as a suggestion. ’
- Refrigeratof _ = Cubbies _ . ,,j_
- Stroller . ~ . Large cushions , . ' "
- Covered plastic containers lor diapers - Record player or radio }
. = Large piece of carpet . . = Cribs with mattresses. | /
- Large clock . - Playpen .
" - Low, open shdives . . - Individual feedlpg tables } ' :/
) - Diapeting tablp i - Sterilizer | . ,
v - Wind-up swing , . - Blankets \“ . ' /
- Hot plate oL e - Sheets . T
- Wash clotls 12 -Extra clothing T ‘
o - '\ Bibs - 5 Diapers (cloth and disposable)
ISTRE ‘
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- Bottles - Cups

- Plastic feeding cl|s|:es - Spoons <
- Plastic bags , " . Squeeze toys -
- Washable stuffed toyvs . - Small whbeeled toys "-.,'-

\g,\-/ - Books ' - - Cribgyms * “
v - Balis . ' - Stacking tovs . o

o - Slmple.*gooden puzzles ’ -Pulltovs - °
- Mobiles . - Records )
- Ragiles - Large’and small boxes’ ’
s.Pfasnc bottles, spoons, etc. . - Large and small cans
., o~ - Pieces of fabrlc - Purses
! - Ha&'

Objectives - Three, Fow{ond Five Yeer Olds: L

The objectines.of a specific program will van greatls from those of anv other pre-school
program particularly if a concerted attempt is made 10 meet the individual needs of the children
enrolled, s - :

The followimg list 15 offered only as a suggestion of some activities and objectnes tobe
congsdered. Jt is. by no means, intended to_be all-inclusive ot eomplete,

A. Ggal: language Development

. , Objective: To help the child det’e]o@xqrai language skifls :N .

» Activaty: 1, Provide opportunities for.creative dramanzauon

E:mmp!es .

¥ at Provide house-keepmg eqmpment ] '
T b ‘Provlde dress-up clothes v . .
. ¥ Pronde opportunities for children to imitate animal motions and sounds
{cm ity. 2. Pruvide opportumues for children to pamugate in ol language activ-
. 'a) Encourage children 1o retell stones T v e s
b) Sing songs . ’ ’
c) Play mosical games suoh as farmer-m-the-dell
d) Play games that give individual children an opportunity to speak - such
as Did-vouiever-see-a-lassie

e} Make tape-recordings of children’s speech -
*  §) Encourage the use of puppets )
g} Provide time for staff members 10 talk with chi \reu oA 2 oRe-to-one

LY
»

’ Objective: To belp children develop receptive fenguage skills, basis
Actiifity: 1. Provide opportunities for ehildren to hslen ‘
Examples: NI
¢+ a) Play records . '
b} Read or tell stories ' Yo

13
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’ , ¢) Talk to children on an individual basis .
4V Give sifple meaaningful instructions such as: “please close the door™
e} Play games that require children to follow directions such 2s Put-your
- " finger-on-yvour-nose
B. Coal: Developmeny of a positive self-concept. ’
Objectives: Tobelp the child develop 2a image of himself as.a successful. honhwh:lq

persoo
4(‘3:‘:‘5:?' 1. Provide opportunities {or the child 10 {form 2 concepnion ;fhis physical
: Examples: i being.
a) Look in 2 mirror
. b} Playgames that name body parts such as Hokey-Pokey
¢) Trace the child’s body on a large piece of paper
) d) Take a pictare of the child ' :
’ e} Make paint or plaster paris replicas of thé child's haod and {oot
. .- D Using a shadow-box, trace the child’s sithovetie
.- degivnty- X Provide oppor:umues for the cinld to make rea] contributions to class,

o . Examples:
al Ask the child to help set the table for luach

b Ask the child to be responsible for putting away certain paterials os .
supplies such as wagons, puzzles, books, etc.

¢} Ask the child to assist ig planaing the menu

d) Ask the child to select a story or game to be plaved
¢} Ask the child to assist another cbild

fetray. 3. Provide oppor:umltes to girve speual re-:.ognmon to individual children.

!

Exampies N - o
a) Celebrate blrlhdays ‘ )
b} Celebrate days that are special in the child's culture
¢) Initiate “’King or Queen-for-the-day’" activities
Display works of art

Praise efforts aid‘dccomplishments ;o f o
dctir E!}: . Provide apportunities for children to develop ée]f-disdp}ine.
Exanples: -
Y Ask children to paruupate only in activities in which they can succeed
o L } Arrange room so that natural boundaries exist
' - _ , ) Prepart a selection of activitjes and offer choices to children
w» " d) Bstablish behamral limits - o~

C. Goal: Cogmtné development.
Objf{.‘tfve T4 help ch:ld:en develop seasory- pcrccptual skills.

e {rtwﬂ} 1. Provide spportupiiies for children to develop patteming and sequencing
M - 1 , akills, ~
A . 4 ;
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Ezamples: - P oL L . L=
a) String heads U . : . ‘ e
) b) Play with 'blocka . e o T
< ¢} Copy rhy thm‘md’: chytbm band mstmment.s . :
. . &) March o pove to drum beats: . .
.. v e} Put together puzzlés'
V- f Play with do:nmoea
! © g Play plcl.t.!.l‘e fotto games .
Actwuy 2. Provide opportumries for chiliiren to .deve!op class:fymg sldls ; e

. ' +. =

E,xampfer . Lo . RN X . .
! a} Sort buttons - LT TR e T s T
- _ b) Play with blocks -, - " o . "
’ ‘ c) Sort textured materials . . ) - R NI 7]
. Actsvely: 3. Pro’nde opppr‘runmes for chald:ea o dev elop companson slulls. )
Ezamples: - < L ot
a) Play with blocks : L
b} Play with water . !
. ¢ Play with sand ' e -
d} Play games that require children to make ‘comparative 3udg;ments sucb
as Mother-may-1 (take a large step.-take a small step, etc.}. -,
e} Provide opportunities for children to bandle a vaﬂety of textures, such as
cotton, blocks, sllk‘ etc. - 4
c f) Listen to oiusical tones, such as bells )
@ Secve both hot and cold drioks such as lemonade and cocod " .”
dctiay. 4, Provide opportanities for childeen to de\elop geaerahzauon slulls.
Examples: ’ ‘
2} Fipger-paint with a variety of materlais sucb as starcb suap snds, Land ]
padding . ' . .
b) Play with sand Co ’ L.
" ¢} Use a variety of materials for stringing guch as bgads, buuons and
cul-up straivs . 5 . . "

Activity. 3. Provide opportunities for children 10 develop identification skifls. . =
Ezamples: '
a} Play color games | g
b) Make verbal labels )
‘e * ¢) Eat a variety of foods ’ - L
' ’ d) Provide **smelling batiles™ ’
e) Play with a “‘feely box'* .
) ldentify sounds such as a car horn, the wmd rain, elc.

oy Actiredy. 6. Provide opportanities for children to uvse all of their sensory mecbamsm
: in developiag concepts. v v

. 2749
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Objeciive: To help children develop environmental awarégess.

. deeitvity: 1. Provide opponnmt!es for children to explore a variety of scientific.
plenemena.

-

Ezamples: ’ ¢
. a) Plant seeds or a gardea -
- b Keep a class pet
. é’n Go on a picnic
d) Provide & magnifyisg glass
. e} Provide a mgnet .
. ) Go fishiag '
2 Play with blocks ; L
h) Make play dough . E
i} Play outdoors v - . ’
3 Make poPsic.!es
k) Provide class copking pro;ecl.s
I Take a aatre walk y

Cm ?la)’ with wheel toys
detivity: 2.2 Provide opportnmues for children to explore a variety of social

: + Ezamples: - phencmesna.
a) Take field tnps (grocery store, fire station) ’
B Ask parents to teach a skill *
* v} Ask comnrnity people to make class visits b . .
D. Goal: Motor development and five musclé coordination, .
. . Tz .

Objective: To help the child develop wotor skills. 3
i 4cnvuy 1. Provide an opportunity for the child to pasticipate”in a variety of
1argc muscle activities. | . .
Examples: S -
2) Play with tricycles - E
b) Hammer pails o ' - -
¢) Play with wagous ' ’
d) Play-with swings ' :
¢) Use tools and work bench
f). Play with balls
. .8 Jump rope
. ¢ h) Climb on climbing apparatus _
- " i} Set op an obstacle course using chairs,tables, eic.
] i Play games that, teach activities such as skipping, hopping, running
Activity: 2. Provide opportunities fozchildren to participate in a vane:y of

- -
-

- - fine-muscte acrmrres - -
Examples: . -
L a} L:se paints e 16,
Q . b} Use crayons -

-
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- .’ . ¢) Play with clay and play dough .
- , d) Use finger paints T

e) Use scistors . y

f} Play with sand . . v
g Trace objects -

b} String_beads

. .. 1} Plaw with water,
) * '} Bounce balls . ’
ot * « k) Track sounds
. ) B Make and use paper mache .
v , m)Play fingér games ' > .

L n)«Play shadow games -
A ,‘,\M‘a'kc paper chains - ., .
Otber goals, pbjectives and dctwvities chn and should be addcd to those destribed above so
.~ that the program prcsented o chlldren bas varitty hed c:re}am ity. '
. Material — T!u-ee, Four and Five Year Olds: .

. ¢Obviously, the ma!enals secluded in 2 program will depand on the activities plauned for the
program. Some iems, houe\er. afe basic 10 almosi-all early childhood education projects. These

" materials includet . .
C . - Hoﬁsekgeﬁiné tquipment ) . - Trieycles
. Dol{s . . ‘. ¢ -Wa.gons
>t - Dress-up clothes’ ~ i - Tools and work bench ‘
-thufd-guza wbles and’chairs ™ - - Large.balls - &
e 'L Sangy © <. .0 . Paints .o
* - Cot or mats¥ar sleeping' = et Primasy Peacils N -
. ~Bater - - Assortment of paper *
- Flour and sal: for play dough " - Scissors (left and right)
- Clay ' - Eall lcngﬁi mirror
- Adequate shelving.and storage * - Atlimbing apparatus
- Things to sort (buttons, bottle caps,_é tc.) - Iridividual cubbies
- A set of unit blocks - Puzzles .
- Record pleyer and records » - Bools
M »~ Textured materials (scraps of cloth, etc.) - Tape recorder .
: - Things to manipulate (bolts and nats, etc.) - Rhytbm band instruments "
N . oo . . . ~Puppejs . )
A * 3 . K
. ~—

16~




SPECIAL "AREAS OF CONCERN ‘ —

Lt In planmng rarfy childhzod programs for migrant infaots and pre—s:hoolers, three areas of
* special concern emerge. These areas are health. nutrition, and a system for racking the mpve-
7 ments of childrea's families in the migrant stream. %hile health aed putrition are only of general
- taterest w must carly childhond programs. it is felt that the special environmental circumstances

¥ influencing the life of the migrant child usuvally severly hamper the family inj theis attempts

;t " 1n provade adequate attentisn Lo these esseariaf elements. Because health practic¢s and adequate

z_ » autrition are sital for healthy gowmth and development. special care must be q\'en to develop

sUoNE progfam components in these areas. . L P
Health: AN
The mobibity of migrant families reuders it difficult for pa:renls to identify needed health
. senries in varous geographical locatibns. The low income status of ma%-ant families makes it
d1ffi ult tn purcirase those services once a provider has been identified.” It s felt. therefore,
*hat - grant earhy childh ud edu. ation programs should accept respunsibility for coordinating 2ad
praiding those sesvices. ™ Such an underrakmg would lnclude -
2’ The provision of regular well-child chechups by a physician. . .
b { nmmunication lr-'p.arv_ ots regarding special denta) and med;cal problemt of thex t-}nldreq. ’.
- o} Jdeatificatipn of bealth providers in all health areas. ’ o
N d) \ssistance to farmlies in obtaining and pasing for services.

F urther because many migrant children come to earh thlldhl’)l}d programs with khromc .heall.h
groblems: because migrant children with acute health problems can recene belter ditention rathe
pressrhanl program than in labor campe: and because migrant children need 1o leatp good health

. prattices: a full time registerdt nurse should be elementary in the project staffing pattern.

The nurse should accept responsibilits fur:
a} ldentificatinon of health prm:;'de_rs.‘: T,
. B} Scheduling of rovtine care at clinjcs. ¢ ’
¢) Communication with pa‘.{;nls regarding special health problems.
d) Development and implchenllal.'ien of health in-service programs for the staff. ~°

¢} Fatering health information on Vi grant-Stodent Record Transfer System.

h Dnclopmenl of materials aed health curriculum for children. g

+

Nuteition: Lo -

idequate autritions focds duri:;g e early deﬂrel;}ﬁ.ng years of life 15 a vital ingreditnt for
the l'u]l"@lmrnt of buman potentiality. ‘There is no substitute far the effects of a balanced diet
served in a pleasant. relaxed atmosphere on the general phys:cal and mental health of the young.:
child Because we know that the mnggnt pre.schooler often receives inadequate amoams of food
and inappropriate types of food, ll is essential that autrition andeating by key elements b migrant
carly childhood programs.
. The goals of the nulsition component of the ear]y childhood program shosld 1nclude:
- ~a} The_planning and preparal}on of foog shat will (.oﬂt.nbule to lhe’({_ﬁl nut.nnontﬂ

needs 81 the young child.
18
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b} The planping and preparation of faods that are appealing and appetizing to the
young child. .

) “The p plannmg and preparallon of foods that are cultarally sngmf'r.anl to the child.
4 Serving Joods ica relaxed. pleasant atmosphere.

: e} Especially in vers spung children, careful coasaltation mlh the parent conceming
the feeding and eating hahits of the child so that a continvation of practices between home and

g‘:chool can he estabhlished.--

’ f) The implementation of a nutrition education program for children pad |:'a,1‘c:ﬂ.'.s.“'s

Migrant Studems Recosd Transfer Sxstem:

The. assuran.e of cuntinavus quality early childhood experibnces available to the joung
migrant child on a regylar basie as he mures from locality to locality will require the copscious
effart U all pernons intiaested, in and responsible fut the devélupment, of programs for pre-school
migrant children. Secvice must’ be available and waiting to welcome +e child as he moves mith
hie famils from stalc to stats, One element necessany ip the prousnon of contmuous care is the
ahility to wrack the Tamihy s hox.emems

To ordet tooke adequatcly prepared to greet a child spon bis drrnal. migrant eari) childhood

¢dacators must hnow 13 nhen the child will arrive in their area. al:u'lI 2) what experiences “the
tchild mﬂ have alrendy had when he arrives. i

. \hgrant education leadess have already taken a step toward the kulﬁllmenl of these goals
through the dt\elupl'htﬁl of the lhgram Stadent Rgcord Transfer System, Through uge of this com-
putécized plan. it is pussible to yhtain pertinent jnformation concerming the academic and health
status f a (hild. Unfortanately, only a few of the thousands of pre-school migraat children travel
ing “with their parents have beeo enrolled in the MSRTS compater bahks. Edacators concerned
abuatithe nelfare. . f young migrant b, ldren must mahe a comerted effort to enroidl all pre.sr.hool
childrery attending “earl) childhodd programs.

Se»ondl\ a qauosbmde effort to |c|etud) and track migrant r.hal&ren musl be undertaken.

.. i A ’
* S - i A
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PARENT INVOLVEMENT PROGRAN - — - "

Parenis, parental involvement and respect for the wishes aod child
rearing practices of the famile are (vitalls} important aspects of an
- . tmarly thildbood program.} Parems are the first and moet important
1eachets and models of the child. It is never the right of 1he child care .
’ personael 10 sutplam the role of the parest bur rather 1o sipplement
paratts 1z they cfforts, and support them 1n 1hewr responsibilities. If the .
«tafi 1» aware of a more apptoptiate meihod of handling certain child-
:e!sged problems, thea it is the dotyof the staff 1o relate that 1nformalion
to tie pareat 1n a facwal, posnive, suppeortive maoner,*” . -

*

The best care for children will result when parents and earls childhood educators work hand
‘inshand 16 pruvide experiences that integrate the child’s life at home and 1n school. Both parent
and professionals have important pieves to contribute to the total program desighed for the child,

\ migrant parent education program is an aspest thal permeates throughout the early chitdhoog
project. It begins \ulh the first conversation between the parest and a representatn e staff member
and cuntinues !hroughoul the peried that the family resides in the localits. It involves coatinuoans
communic atson between parent and staff members concerning the activities of the child i the school
and at home. It may include some informal small group instructions on specified topies.

Because migrant parents nork verylong hours, may be hesitant to come to the program facihity.
and may feet uncomforteble in taditional adult education programs. the home base director will
have ¢ bt resourceful and wreatise,in initiatiog parent education prujects that will be effective and

useful t» the migrant parent. ‘
For effectine planning the home base direciur should begin by determining the child develep-
ment related topfts that would be of efcatest value 1o the parentt of the children enroiled in the
program. The topize will vany from groap tu group but a few arcas sefm 1o be 1n constant need of
discu-sion, These areas include: | . .
a Health - pregatal care for pregnant mothers: regular well buby checkeupss wnmuni-
zat'~ns: health practices such as bathing. «.hdmpuumg proper rest, exercise. oral care, proper
elothing. otr .. common diseases: adjustmem« Vo anique Inlggtondlllons such as no running water,
commiunity bath-houses. etc.: lot ation of health clinivs; application for VMedicaid cards; techmiques
for taking care of sick children. etc. .
b Nutrition - nutrient fequirementsat various ages, preparationof formula; preparation
of foods; hand washing: recipes for preparing simple, notritious foods that can be caten on-thesrun;
development of goodeating habits; consequences of poor eating habits; food buying practices; etc.
¢! Child Development - development of positive self-concept; development of affectual
parent-child relatioaships. langnage developmeat, good toys for chitdren that canbe purchasedor .,
made inexpensively; importance of large muscle development, providing a safe play environment
at home; an understanding of. wiat good experiences for young, children ase. ; \
d) **Assertiveness® Eclucatlon - helping a parent ‘ understand that his, good feel:ngs
about himse}f have a definité effect on the healthy dmeiopmﬂnt of his c}:rid helpmg @ parent fcel
good. about hlmsglf
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Ons¢ the topics 1o be taught have been determ‘ined the home base director must find amethov:
’ that ol be an effective vehivle for teaching parents. The methods will he.as individual as the
parents. Some of the methods, that may work include; 3.

al Infurmal + wmmunivatiuns between the parent and the earls u.hl]dhood program. The
communication mav be written notes or oral conversation.

b The: wnclesion .af patents in the early Childhoud program as teacher-aids. volunteers|
or observars, ¥

* ]
¢} Home risits by staff members 10 the home of the parent.
41 Inclusion of parents as members of local project advisory boards,,

s . . .. . . . .
¢i Parent meetings and sodial attivities held at the project sight in the evening.
-

¥ Formal adult education <Jasscs for parents who so-desire.?

Rezardivos of the vurrivolum topis or the strategies for implementation. both siaff members

and parcuts mwst fuci that they are respected,valued partners in planning experiences that inflo-
ence the sltimate development of the child.
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