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-research strategy paper we w}li-f1rst 1dent1fy

IAtroduction RN '
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‘The concept of b1]1ngua§,educat1on for the Spanish speak1ng/

-
-

L)

surnamed (SS/S)* child is rooted in a history of tanﬂled po]1t1ca],, ,

'-
soc1a4, and educat1ona1 1esues.

* > >

In thus state;zf ~-the-art review and

nd clanafy some of
®
these 1ssues and make recommendat1ons “for more ref1ned research

hd

The -

3 - 5 year old SS[S ch1]d

¥

. 1ntent s, to 1mprove b1]1ngua]/b1cu]tura1 IBL/BC) educat1on for. t1e

‘ .o
Ne‘wlll ‘first present an h1stor1ca1 v

.

overvlew of the maJor evolut1onary trends 1ead1ng to the deve]ooment

‘of BL/BC educat1on:

In.this sect1on we will .articulate the respons1-

b1]1ty of the 0ff1ce of - CH}]d Deve]opment (OCD) for openly sgpport1ng
preschog! BL/BC educat1ona1 programs

of soc1a]1zatnon pract1ces among SS/S parents.:\Our central concern

+

This is fol]owed by a d1scuss1on

1s wWith possible changes that Jnay occur in fhj]d rear}ng pract1oos and

other,re]ated family dynam1cs as a consequence of the ch1]d s entry

# I -— L]

into schoo]. Inc]uded in th1s sect1on 1s a distussion of parental

and cqomunity attitudes towards BL}BC'education: dur'objectige‘here

-
L] fe

- . '-’

L

* By $5/S we are referring to the ‘more than nine miilionhnesidents

of th2 Unites States who have been identified by the U.S.

_ vureau
of the Census (197)a, 1971b) as people of "Spanish origin."

The

three lTargest yroups of U.S. residents include more -than five million

ilexican Jularicans, approximately one and one-half milljon Puerto ',

~ Ricans, and more than 600,000-Cubans,
SS/S irabars include Central or South Ams=ricans and "other"

The renaining two million ’
neoirle

", of Spanish origin?

In all, the SS/S_represent the second lavrgest

rifnority group in thz United States.

Furthey, in spitz of geographic

aistoric, and in sonie cases racial differences betwezn the §5/S
subgroups, all share culturai and educational 51m1]ar1t1es which
aliow us to speak witi relative 2ase of the entire’ SS/S population.

1

]
s

-

[
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fs to oxamine the re‘at1onsh1p between att1tudes towards BL/BC1sm and :

q » . M v

ﬂm1ntenance of BL/BC1sm He w111, next,: exam1né Current research

el e i am [T S e ’

. i 1 e 1__.___.. b — s e

1n ]anguage acqu1s1t1on and b1]1ngda11sm. In this sect1on, we w1]1

e -

n1gh]1ght the naJor 1s9ues in chiid b1]1ngua]1sm that prescp£o1 BL/BC

[} » L

L °educa¢1on spec:alists shouid -be aware of.”- We will provide a framework

- - - - t.:

'\For what. ‘educators shou]d ‘expect in the way of ]anguage deve]opment

from ch11dren enro]]ed in preschoo] BL/5C éducation prognams. LIn

“the fifth section, we wﬁi].éXamine preschoof BL/BC programs specifically

* designed for the SS/S child, We will sumharize'cheir objectives,

‘”'.curr1cu]um, teacher tra1n1ng programs and their 1mpact on ch1]dren and,
SN _

- for 1mprov1ng the stafe of program assessment In the final sect1on,

Y

L]

) parents We w1ii d1scuss the strateg1es and Timitations of program

4 r

-+
. eva]uat1on procedures in their present form as well di offer suggest1ons

4

> e w1]h 11st a]] of the recommendat1ons that are made in the ear]1er

sestaons. Recommenda tio wlll be numbered and the page where they can
¢

be ]ocated 1n the text -will be inc]uded S . ° L.

-

A1l of the 1nfornat1on gathered in the preparatlon of thls
state of—the ~art paper has g1ven us 1ns1ght 1nto what is known, but
most]y not known, about the SS/S preschoo] chiid, his family, conmun1ty,

and BL/BC educat1on On the ‘basis of these\flgggngs we of fer a

p .
.series of recommendat10ns to the Offlce anCh1¢d Development (OCD) for

the 1mpTementat1on of research and serV1ce programs in the area of

preschool BL/BC educat1on. Each’ recommendat1on is underscored for

e

~easy identification and reference. These recommehdations will be

* r

summarized in the.f1na] section of this® paper,

bl L

»
‘»

L4
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* = Why Preschool Bilingual/Bicultural Education?
8 lh ) .
. . %-b‘ a -
Historical Back®round - . \’NI - -
'5'1 SFor many, years théfeducatjonh] Titeratyre has ca?riea

studies which purport to docufient that a humber of_fact0r§ contribute

to the educational undefachievement of $5/S children.

Pl

. &

(For.a summary

ties intelligence and riotiyation.

see Carter; 1970). Together this-]iteFétheahas resultedlin two (

‘explanations for thé academic failure of these cgiidren: _deffciens}

and differencéw‘ S -' ) .~ .
The’dgficiencx afgument of'underachieveménf as summarized .

by Carter (1970) claimed that the child is deficient in language abili--’

+ was Further argued that something
must bé added to the educational process and the chigd's cultural

orientations fo maké'him‘achiéve. This theory had its origin in a’

_series.of studies begfnning in the thirties which stated that the

»

Tower rducatjonal achievenment of SS/S children was directly related to
sugh factors-as BL/BCism and parents who were pobr educational role

,l"""

i
ldore speC1f1ca41y,1t was argued that thes$ parents showed -

,:

;littJe-concern for the academ1c performance and effigiency of their

children (Saunders, 19543 Zintz, 1963; Manuel, 1965}. Further, it was

»

a;sumed that SS/S %arents placed Tittle va]ue on education, which expla}n-

ed why ch}]dren were- not motivated to ach1eve in.the school. As the

L

argument became more refined, 1t.was assumed tbat parents did not know

how to feach'their childrems did not speak much to them and when they
4

did speak to: them, used simple, ungrammatical language. Therefore,

children from these deprived environments it was argued, lacked

. .
" . . : o
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. -st“imu1at1'ng mod'e1s and actiyitfes wirich would maximize their potential

for language devé]opment and 1nte1]ectuaj growth

Nhat had to be added t0 the ch1]dren S envlronment, eduéators
: argued, was a preschoo] 1ntervent10n program to develop m0t1vated, K ' -

- ] - -

N verbaT]y 1nte]11gent children*who wou]d enter klndergarten prepared . L
'to acqu1re,5001a1 skllls on a-par with their nore “advantahed“ _ "
G "_: ;classmates Th1s could be accompllshed in the preschoo] years by
playing verbal games with the chlldren, singing songs, taklﬁg trlps;
Jearning, the alphabet and niaking:good teachers out of parents. More'.
‘than this, programs were. conaucted in Eng]1sh because it was thoﬂghtl ) i
. that a chlld would need to develop verbal skills-in the medium of -

- e . -

1nstruct10n used by the schngs Ear]y and contlnued use 0f Engﬂ1sh : o

would he]p brldge the 11ngu1stic and cu]turdw Gap betueen what the,

-

depriued $SY/'S child did not know and_what‘the advantaged non-minority "
ot / - LI - - . *x
child did know when they entered/andergarten together.

. For good meashre a.hea]th plan and nutrition program were

added to make up for otherudeflcaen01es, but as Hatch (1970) has: p01nted
"out, nc one suggested add1ng better paylng Jobs for the parents OR these

children. Presumably the defICIGHCIES were unre]ated to socio-economic

status, but were cultural in natwre . “ . ' Vo

Ce . / The d1fference argument malntalns that sch001s ref]ect a \ . L

middle class value systen which rewards behavior only rflective of ‘ ,
l T

particular cultural groups (Glidewell, et. al., 1966). The SSLS 1

children acquire a "language code" and-a “value '<:0de‘I in the family

wh1ch are not a]ways slm11ar to those of.the. school. These children ~
.
are faced with the proolems of deallng with 1ncon51st6h01es in va?ues

and w1th ]anguaqe (Getze]s, ]9?4) In short, the proponents of the

d1fference argument maintainad that the $$/S child enters klndergarten




, ) _' . . -na '. - r
with his owni developed.rule-based cu]ture and language which js not- .. _ °-

] ‘defﬁCIent but merely different from that of.the school " This tﬁéd}g“'”".‘“ et
evolved from the work of tabov (]969) on the use of nonstandard Eng]1sh "'
by Black ch1} ren,and by. the, research conducted by soc1011ngu1st1cs ‘ B
,sa’ﬁ angymes (]96?), and Fishman (1965, ]9?2a, ]9?2b) on patternzl
of ]anguage use and values in the community. Further studiés showed .. o
that not only had the schoo]s fa11ed to 1ncorp0rate these d1fferences . ’

. - 70 in the1r curr1cu]um, but that they had pena11zed the children for the1r R

: d1fferences. Anderson and.Johnson (1963) for examp]e, found that SS{S“
children did not differ from their ‘Anglo counterparts in acadenic ‘

w//,' ‘achievenent motivation, but that their’ performance was inhibited in ~

-

‘ - N S
' school. 'feachers favored Angio students over their Spanisp-speaking - .

peers by Gd]]1ng on them more, frequently and'giring them morelpositive . "

¢ . reinforcenent (Jackson and Cosa, 1974). This behavioral pattern on

the part of the teacher inhibits the classroom participatién_of-the

Ll

$5/S ¢hild thereby causing him to become less and less motivated to

perform in school. . o ' . - : ’

s L

fore recent]y Ranirez and Castefieda (1974) have added an
important new «cultural and psycho]og1cai dimension to the difference '

. argumént.wﬂTheir contegtion is that Mexican American children differ.

' fron Anélo children in a cu1tnra]]y baeed cognitive']earning'styie.
We can infer that othen SS/S subgroud. children a]sa differ in cognitive
iearning style from‘ﬁnglo children., Building on the ear]ier wor;
of Witkin, et al., (1962), Ramirez and Castefieda argue that SS/S ;

ch1]d&sn are field sen51t1vé*wh1]e Anglo £h1]dren and teachers are

>

e .\H field msen51twe Th1s gi fference in 1earn1ng and teaching »style

conflicts and as long as teachers remain 1nsen51t1ve to the’ d1fferent.
- 7
]earn1ng style of tiiz1r students, the SS/S population will do poorly

9 *

% |




" academicl1y. Ramirez-and Cesteﬁede do.-of fer some suggestions tgn

" culture anq Tanguage. Mex1can American ch11dren were channeled 1n£0

© ~ difference in how these children {and later aduTts) function in 5oci

on these instrumgnts is to become highly aceuiturated. For a detai]ed'

_in Irdland were instructed in Gaelic, their_overal],schoo] performance

. math scores deteriorated. From these studies and similar research

<« " : C. " Page 6
S . . ya

how teachers can be trained to match the Tearning style offtheir‘

LI - - " L3

"students. S R o S o

- Stud1es have a]so shown that current and former evaluat10n LA

¥§struments used by the schoo]s pena11ze the S5/5 child: -For instance,

rcer (19?2) reported how ch11dren were belng tracked into sTow bnd o

' L&

" fast groups on the 6as1s of screen1ng tests deve]oped fdr the majorlty .

»

.

I v A
slow groups, and once labeled s]ow TEarneF§ that is what they bécame.

¥

fn~the clessrooms. Mercer has ﬁtudied this 1abeTing process and has,

presented data whach indicate that the major1ty of Mex1can Americad .

chlldren labeled ™iow learners” or retarded assume this rele for
. . . ! . " «:ﬁ_\__
the six hours- that they are in school. Out of school 'there is littleg
‘ .
ety

N - N - ) ,.‘ - - ' . hd
According to Hercer,the traditional instruments used in*schools to '
. . ‘ - B .
assess intellectual pdotential and academic achievement. are Anglocentrig

Y . .
and_the only way that a Mexican American child can compete successfully 3

X
review of the effect of 1nte}11gence testing on S%/S eh1]dren,the . g

reader is referred to Pedilla and Ruiz (19 ). - -

When the lanQUage d1fferences of the SS/S child were addressed ‘ﬁ' "

a number of studies re]at1ng language use to classroom ]earn1ng were
S g ¢

cited. Macnamara (1967) had found. that whed English-speaking children. |

deterierated, In a similar stﬁdy; Hacnamara (1966) found .that when '

students were given math instruction in their weaker language . their -

comparing language to school~achiev3ment, conclusions were drawn that ' ]

3

. . : L .
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\ 1nstruct1on in a weaker ]anguage, Eng11sh may 1nterfere with the SS/S -

chlld 5 ab111ty ‘to Iearn new condepts Edudators began to argue for.
L

1ostruct1on 1P the mother tongue (Andersson and Boyer, 19?0) .
- Recent]y, a new line of discourse has begun_ to surface openly
in educat1ona1 c1rc]es This new *ducational ph11osophy pos1ts that b
schools, rather: Ihan ch1]dren,*shou]d change. Fo}lowing this I1ne of .
reasoning;-schools'shou]d adoptla BL/BC curriculum so that SS/8§ cgdﬂdren
may receive sohoollinstrubtion in their mother tongue’wﬁth cu]turélly

relevanf‘materia]s In add1t1on, schoo]s shou]d generate pos1t1ve

attitudes among SS/S,ch11dren and thelr fam111es towards the acqu1s1t1on
/"-

"~ and deveIOpment of BL/BC skills. This will- be ac mp]1shed, it 15 argued

,by;h1r1ng teachers knowledgeab]e 1n the Tanguage d,values of both

‘the SS/S subgroup culture and the won- -8S/S dominant, culture.’ More f\.
than this, paregts of S5/5 chlldren shou]d be encouraged to act1ve]y

partlc1pate in the educat1ona] processes. : . s

- . Y

;™ The advocates of this new philosophy of cultural plura]ism{

in educatlon argue that the fam111ar pract1ce of forb1dd1ng SS/S

children to speak Span1sh in school i3 cu]tura]ly undemocratlc

i Further, these advocates argue that schoois should not only respect

Ianguages other-than English, but shou]d-enrich their curriculum by

1ntroduc1ng mater1a] relevant to cultural groups other than the " <

a

maaor1! ~ Accordingly, a cu]tura]]y democratic tearning env1ronment
9 - .
would be a sett1ng in whiclt the ch1]d3wou]d acguire #nowledge about

his own and the dominant culture The teaching Efﬁﬁﬂjﬂﬂgﬁ,ﬂpuigi—*ﬂ** :

furthermore, be| based on cu1turaf]y appropriate modes of learning.for

-

the' child in quéstion.ﬁ It is this _ne.w’approach to BL/BC'ie"‘ducation that .

. has given impetus to the social ahd politica1 involvement of the SQ/S

-+ . ? . -
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.Presgnttétgje of_§1}1ngual/81cu]tura1 Education

' cies of the S8/S ch1]d--thé umbre]Ia term for everythwng good However, = . . .

when raVIaw1ng the ]1terature, it is appacent that the tenms bL/BC ' _ ,*bﬁ’-,
‘and certa1n]y BL/BC educaa10n are ysed to eXpress many d1fferent i
tnlngs. The 1ncons1stent use 6f these terms will be documented Jn laterv o
sections of th1s,paper. ) ‘ ; A _ﬂﬂfﬁﬁJﬁ,ﬂl - .
Jak0b0v1ts (1970) asserts that’;bere”ﬁs%no part1cu]ar advantaje .
1n sett1ng arb}trary Timi ts fo 2 definition of’ b111ngua11sm He . .
i further asserts'tna .nhas1s snou]d be plpced{;n assessing the . .‘;‘\
1nd1v1dual*§’gndwleade ‘and use of her/b1s-tw0 ]anguages However. e
—ifhere has been ﬂnn1ma] sod1o]1hgu1st1c research conducted on S8/ S t
'subgrOUp preschoo] ch11dren aqd t*ewr fam111es {as will De denmnstrated
in later chapters) For examp{e, we have ]1tt1e 1nf0rmat1on pertalnlng
to the process of ]anguage deve]opment 1n‘55/5 chlldren. No. do we ‘have '_ . )

' dmeHt_pf the £L/B8C child, reséarcheré such as Tarone, Swain and

- ' | Page 8 };' 1 -

.
P -

4

subgroup OPDU]&t?Qn. emons trated in'their'lobbying for passage of tne

Bm]1ngua1 Educat10n Act of ]968 aﬁd subsequent ]eu1slat10n. 3 .

% ~

tiorr |
1) . 2.

-

‘While the number of BL/BC programs 1s grow1ng due to federaI

-

')
leglslat1on the t0p1c of BL/BC educat1bn is by no means friee of

controversy Pdrt of the controversy stems from conqulon over what .
»

Spolsky (]9?2) sunmarizes as educat10na], soc1a1, and pol1t1ca] aims

~
- 1 L]

which produce senmjng}y cantradictory. results.’ It is trua hat BL/BC - °

-
[
’ . a .-

educat1on has been marketed as ‘a means to maxnmlze the social competen- "

~ i

- —_

[

"muck ]ongitud1nal data en.{anguage’}earhjng in BL/BC program f )

.Could be used to define guidelines for aIBL/Bchurriculum./ Beca@se of

+ . . B &

the gaps in our informatfbn-abdut‘tbe'cultural-and ]1nguistif'deve1-

- . ! » -
o "' . ' L] .

- . -
L ' e .l
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. ' Fathman (1975) have suggested educators take a more cautious apgroath

to the Hmp]ementat1on of BL!BC programs and wait for more def1n1t1ve ’
research resu]ts before comm1tt1ng themseTves to a course of actlon.

The otth position, however, is to_learn %rom the successes,and short--
comings Ff programs that have been in operation and to incorporate‘these,
as well as new 1nformation from researchers, into gu1de11nes for A

h} L Y - -

future programs. Ne support the latter pos1t1on for seVera1 obvious
] l""

reasons. F1rst the impetus necessary for Jobbying- for BL/BC . L

seducation was.tog Tohg in coming to now step back and wait for the
L . - 1 —

-

- oR

: ¥ . , ) 2
researchers'guide]ines for programs Secoﬁd whatever is attempted a

_in L/BC orogram§ could not be any ]ess successful thaﬂ%what has
preceded Jurider the guise o% educat1on. F1na11y, in sett1ng a course,hj ;

ffor cu1tura1 democracy 1n educatfon“the mere: use of a language other I;qﬁ .
| "than Eng11sn.1n th assroom, coup1ed w1th the*ﬁhclus1on of mater1a1 .

4_ o

. about Mex1co or Puerto R1co for

le,-1s as 1mpo€tant as any '

research f1nd1ngs D

R .- e have no doubt that BL/BC skT]]S are an assEtuln today S

' shr1nk1ng world. Most countr1es With' the obV1ou‘ xception-of‘fhec;

- ‘h‘

‘supported BL/BC programs It s 1nterest1ng-to observe how the

.belief in. the va]ue of BL/BC educatton gave impetus to the Culver C1ty
A . : “

ProJect wh1ch was - created wnthout funolng by enthus1ast1c parents and

teachers who wanted té proV1de 1nstruct1on 1n both Span1sh and tEnglish -

: for.non—SSfS children. Yet a s1m11ar be11ef by somo Hex1can Amerlcans '

(e g.» Sanchez,'1932) was unrecognazed by educators, thus causing HEX1C3H ‘

=

i
K, Aner1can ch1Tdren to undergo 1ore* tnan four deﬂedes of be1ng labe} d

(F“<Cﬁdef1C1ent“ or- "d1fferent The obyious implication of this is tnat .
L - v s . "R
educational 1nnovat1on, reform, or Change requ1resfthat tﬁe advocates

_ 13 B - N “' i v
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.~ that OéD

N .__,s i : A

j rthe supﬁa t of OCD the many reconwendut1ons to fol]ow w1l] be more

,

»m‘elected 0

!0

call fer educat1 n refonm for the1r children,

Page 10 -

] "o

ff1c1a1s, poﬂ1t1ca] }obby1sts; ‘and voter awareness--from

. %
We rec0mnend

- Which to
.

"-\.&- *

1nst1tute a po]1cy of open]y supporting preschoo] b1]1ngua1/

» b1cu1_urah educatlon for the 55/5 popu]at1on. It is our be11ef that w1th

v\

i N

-

'3{ «easi]y 1m4£ementcd We urge\that 0co denonstratev1ts comm%tmentvto T

“preschool™ 111ngua]/b1cu1tura] educat1on by. adequate]y fund1ng -program

deye]qpments and research act1v1t1es. The spec1f1c program_deve]opments
; : . . . ,

and” research activities foilbw in 1ater-sections-0f this.paper.f

1

It is 1nterest1ng to note. that while BL/BC education was #

e ———

0r1g1na]1y created as a remed1a1 program for SS/S ch1]dren, 1t may . E

(%ee Section IV).support Leoﬁo]d's‘(i939) n0t1on‘that
- -

" bilipgualism may be.intellectually beneficia]
. G ) )
inteilectuai and social value in speaking twq ﬁanguages, researchers

1975) .

in resea

Recognizing both the '

L3

and educatdrs a]1ke (Bow=:, undated'-Uohn ahd-Horner, 1971; Peha,

haue suggested that inthe future, 1t may we]l ‘Be the mono]1ngua1,

»
L

monocultural child who is depr1ved

o &b . Currently BL/BC educat1on has begun to receive w1despread ELT¥

att ntion at all ]eve]s--federa], state and 10ca] -Th1s attention

coudled with some federal and state funds has given a face’ 11ft to

many schoo]s with 1arge enroltments of $$/8 children being S

-

educated in BL/BC,programs. Mahy-of’these programs have been identified

7 3s model programs . - in our study of project'reports and evaluations

(please refer td Section V). It is appareht tﬁatvthere-is a great
t . . N
deal of hope ‘and enthusiasm 1nvestdﬂ in these programs However,

.;‘I 1 ) 1
' 1»&

rT




“of each $$/S sibgroun. :

\

. {_.'bilinéual educati6n“i§ go-thoroughly

accepted that p011t1c1ans/can no 1cnger

7 -

ot attract head11nesc9yfbub11cly 0ffer1ng their :’ ‘
support, hav1ng’ﬁone their b1t and red1rccted . -

- their attention to some hawbigsue of public
- concern. * That ﬂi]1 be the real test of bf]TQQUGL
euuca¢ion: whether it can survive the effEcts'

v of acceptance and neglect. (p 5)

‘The second test Wwill be whether po11cy makers.and adm1nmstra- -

- T

“tors wj}l ve able to separate and c19r1fy the cr1t1ca1 issues in

e

pﬁeschboi bi1ingua1 education. Ne recognize ‘the initiative that OCV

:.‘P.

'M_‘.
“‘ . -

strategy‘paper. In accordance.w1th ‘the process begun hy 0co, we

; recmnmend tnac OCD in conJunction w}th axoerts 1n_gresch001 b111ngua1{

j;u]tqﬁ_l;e atjon take a 1eadersh1p rolé. 1n art1cu1at1ng a nat10naﬁ

01.3:9}’...)3?.@9_@_]',0 g_to .st_g.bﬁjzﬂas_-_qi_p_r_eg_r:bp_o_l_p_u: ngua) /b1 cui tural

educat10n, teacher ~_training, curr1cu1um development, and evatuative i

vtechaiques. Onlf after these important components of preschool BL/BC -
ehucation are cr;stalizcn W#ill we he on a sound bate to begin imple-
menting the fype of projram co necessary for so many.gpildrenfbetween
the crit%ca] ages 6? 3 to 5 years., Since the SS/S populat1on is

f b
cu1cura1]y ‘heterogencous, we reco.nﬂnd that OCD in art1cu1at1ng t11s

o e'

ationat _policy recog.1ze “the TNL?&" and rnterculcural d1vers1cy i !

o !

the1r spon§0r5h1p of b1]1ngua]/b1cu]tura1 educat1onal_prqgrams Th1, .

dwer51ty snou]da,{)c rmﬂectec‘ in the prog'"a.l des1gn so that 11:

complements the specific cuitural, economic, and social Q}rcumstances

El
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. Impact .of Bf]ingual)Biou]tura1 Education on the
] : Fahi]y and Conmunity ‘ S

There-are a series of quest'ons concerning the 1mpact of

"

presch0011ng on the ch11d rear1ng practices of parents that must be

addressed These quest10ns have: mostf“ to do with the way SS/§

ch11dren are socialized and how these s0c1a11zat10n pract1ces possibly

% L
undergo chiange when the chitd enters préschool,. Equally. 1mp0rtant

L3

are questions concerning attitudes of uarents toward BL/BC educat1pn}
Here we are espec1a11y concerned with whether there are diffe rénces -

1n cn11d rear1ng pract1ces between parents ‘who actIVely seek to enro]]

- [
7+ .

the1r children in preschoo] programs and parents who do not. To
DFOVIdE SOme.backgrOUnd to these questions we w1]1 first rev1eu some

; of" the 11terature on the SS?S‘TEETTE‘Hﬁd‘hcw—eertaln famlly variables
relate to academic achﬁevement. From’ th1s we w111 then pose a *

‘series of questions'for teachers, adm1n1strat0rs, and researchers.

interested in preschool BL/BC progranms.
. s ' L
Family Patterns
Traditionally, the S§/S family structure has been described
as paternalistjc,'authoritarian,'ahd extended—fami]y'oriented.. IE;EE
- typically viewed as havinc clear sevaration (if not rigidness) of sex

roles. strong”1oyalities and respect for parehts and olden:adult'figures
in the extended family and comunity, and as abiding by strict chf]d'
rear1ng pract1ces Horeover; SS/Sljarents have been viewed by

educators as fatalistic and present-twme oriented, with Tower educatiopal

- oy

g




tive, ambitious, or achievement oriented because these qualities have:

ent. s ? ’ . ) - '

] eco]ogica]avariabi1it{:%hd& exists among SS/S when attempting to Lw

the family. ('% .

. T — T - e
» - . . : e
. P o ol
. \ ) £
'. . - ’r N L ~

. ;..‘. o : © Page 13 .
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-aspirations for their (;hﬂdren( (e. Jo y ‘Saunders,‘ ]954;Z_int-z, 1963;

-~

[hnue]{]965)._ : e .

Mexican American sacial scientists have taken issue with-
these views of thé'Méxicaﬁ American family gnd h;ve argued that there
is no basis ip empirical data to gypﬂ!%tqthquglrural based reasons
used to'exﬁ]ai;']qw'achievement_of Mexican American stuﬂenés in fﬁg

public schools (Padilla, ]9?2;,Montiel, 1973). For insfance; it.is

) ¢ L ..
not unusual to read that the lexican American student is ngt competi-

e

not been rewarded during his early childhood. Presqméb]y what have AR

- N ¥ ) L .. . i oyt ' I ‘-
been rewarded are depéndencez obedience, compliance,. and silence. b

N

The'ch{?d.is not active, mobile, curious, or talkative. It is farther

assumed that betause of thfs'eér]y chi]dhdod training, the child is”

=
-

forever‘expecging to have his dependency need fulfililed by the environ- . . v

L] - " h ; *
In addition, 1ittle concern is given to the cultural and . .
’ ' . ,/' 2

¥

describe S§/8§ ?amggiesland'theﬁrlchild reaf%ng bréctices.‘The Ss/S ére%;.'

composed of different mixtures of values and langudge ‘use patterns, of

y,

different socio-economic levels, and of Tife styies that vary along the
continuum'of;rura]‘to urban.and. from migratory to sett]éd'(Amaro-P]otkin.:lQ}ﬁ);
There‘arg also generational differences as well as differences in

cultural awareness that must all be taken into account when studying

H . ‘_‘ ' .J‘ -",

Family *Roles in Educational Achrievement -
h - . . - . e I .
The importance of the,?o]e of the family in the educaticnal

1 . Fl

oy . !
iy ' .
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b s . .
achievement of children must be undprscored. There is good evidence

[y
[N

- . L] . -
play a s1gn1f1cant role in 1nst1111 academic achievement motiva=~’
tion in their ch11dren. Accord1ng .o Rosen academ1c ach1evement

motivation is the result of two type of.family sooiallzat1on practices:

v »

achievement fraidfng and independénc training. Ach%eggmentatraining

involves the parents setting high go 1s for their chtldren and communi--

cating to them that they expecf evidefice of -high achievement. Independence ™'
LN : : .7 ..

~ training involves the parents encouraging self-reliance by granting.
[ . . . % : 3

their children enolgyii autonomy to ma’k% their‘own decisions*and to j : )
. R ! t , . . -

. . . . . ' ' I, . b
accept responsibi?ityifor stfccess or f§1]ure. : '

« There is 11tt‘1e research thatg bears on these ~two types

o

- s

_othér SS/S subpooulatlons (Pad111a and uiz, 1973). 0n the bas1s of

oo i -
I =1

fam1lj-s001a}1zat1on pract1ces wnen con§1ger1ng SSIST ere—a
: 1 oL :
teast Several studies, wh1ch clear]y 1nchate that the first type of . .

ey
L)

9
ot
]

j
s0c1a112at10n pract1ce is to be found 1p Hexrcan ﬂmer1can-homés

(Anderson and Johnson, 19773 Evans and AndersOn, 19?3, Henderson and

-

ibrrﬂtt 1968) There is 11ttle resea h of a similar nature with

"!

ava11ab1e research for instance, Anderson and’ Johnson reJect the myth

that Mex1can Rilerican parents d1sﬁourage or even-de-emphasize, edvanced

= L

educat1on for their ch]ldren What Ander son and Johnsgn conc]ude is that

o LR '
. . o Mex1can Amerlcan chl]dren tn the whole. A
k) EY -
/ exper s much Jre;sure to ach1eve good

choo1, como1ete hwgh school,

, S g‘and attend co]le;e from tﬁe1r parents as

ot h their contemporar1es Theself1nd1ngs i‘

‘ strongly contradict ;he stereotyge of(the e

" Mexican American faily ad plading litele
18 S

e e
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. " L . !
. . emphasis on-education. Furthermore,
v this interpretation is also borne, - r

out when one’ examines the factor
! that indicates the‘degree to which
| ch11dren renort parenta] a551stance s
w1th their schoo] work. On the

- -

whoie there appears to be 1ittle ‘ L

.o ) or no difference between Mexican

Amerlcan ch11dren and ﬁther _ »

. o children with reSpect to this factor
(P.300). . - - - -

) . ' . 2
* ie "‘l

1

“ Anderson and Jghnson suggest that the problems Mex1can

American ch11dren have in schools may be more reJated to the fact that

parenta] education “and, famlly socioeconomic status rema1n qu1te Tow-
even after-three generat1ons‘of'res1dence in the United States. The”
authors say that’ one of the / nnst sign1f1cant findings“ (pv 306) to
emerge is that Hex1can American chiidren have relat1ve1y 1ess personal
conf1dence in the1r ab111ty to ach1eve academ}cé?]y despite parenta]

encouragement and high educatlonal expectat1ons An obv1ous 1mp]1cat1on

"is that the academic performance of Mexican American ch11dren may

e

be -improved by 8L/BC educational programs beginn{ng.at'the preschoo]J
. L = Is .,

1eﬁe1 which are directed towards increasing the confidence of these

ch11dren

. With respect to the second soc1a11zat10n var1ab1e (i.e.,

1ndepéndence tra1n1ng) there is-some evidence wh1ch suggests that

Mexican American parents are less 1fkeTy_to'grant autonomy to’ their

chiidren-than-are hnglo American rarents (Evans and Anderson,ll973).

P+ R

~

v
-




'8 processes before, during, and after~exposure to BL/BC schoo?ing. The- »

) : | o | . ”“' . Page 16

' - T
v . . \
Horeover, Evans and Anderson showed that independence training

'g ‘ - .- . !

served as a greater predictor variable of‘academic athievement for

“Hlexican American studenfs‘than for Anglo students. Evans and D

> e e - .
Anderson suggest- that' this finding way reflect a basic incompatibility
between the Hexican American family structure and the stﬁucture of the i

cTassroom.. That is. in most elementary and secondary schoolss the .

- -
———

norm of 1ndependenci s re1nforced by coﬁfrOntlng ch)ldren w1th a'

o

» —

T
- sequence of classr ks and exper1ences des1gned to encourage,

independent behav10r on ‘the part of the student. Accordingly, far

students who nave been socialized to be somewhat 1ndepend%nt 1n the1r

~

act10ns, achievenent is great]y amp11f1ed in the c]assroom where the - §

=

'student 1s expected to assume a great deal of\}n1t1at1ve mn\1nteract1ng

w1th ~the tcacher and other students.- F1na11y, Evans and RnderSDn report

Y

?
data wh1ch 1nd1gates that middle class Meg1can-ﬂmer1cans provide ‘
/ ) .o .- v A )
independence trainting for their children in a manner similar to Anglo

“h
.

parents. .

z

- e P

In the absence of large scale investigatﬁens of S§/S child- -

rearing practices, we Aecomnend that Opﬂ;encourage'research into

specific child rearing practices of SS/S$ parents and how thesé_practices

affect the social nd“gmotional competencies Of the child. These studies

L 3 a

should be']ongitudinal in nature and should control fo¥ length of

residence of parents -in the‘United“States, family and kinship sies tg *

. - \ . F .
Hexieo, social class, rural versus urban backgrounds and educationa] level

of parents. e further racommend that research be conducted to

mine oW sgh0011nj of ch11dren alters’ ch11d rear1ng_pract1ces and

fafiily relationdiips. - That is, the-research should focus on these
- Ll . " o . . .

- a . 1
4 -

1 N
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*

- when addressing Jyounger s1b11ngs and they become the language mode]s .

r ’ : Page.17

.o
research shou]d include children and parents hot exposed to- BL/BC

education No 1nformat1on is known about the impact of schooling on

Lo il

soc1a1lzat1on pract1ces in the SS/S family. For' example, it is

'not known whether the process of acculturat10n (e g., shift in the

preference,of Span1sh to Englishy} which occurs when children enter
school serves to alter the child-parent, parent parent, and ch11d»-
child 1nteract1ons 1n the home, thereby,’ creat1ng some degree of .
ach]toratlon in thé entire fan11y Padilla and Lindholm (1n press)
for )nstancc, in a study of child o111ngua11sm gathered some data -

which 1ndicate that in.hanes where Spanish ‘is the'primary node of .

’ -

commun1cat10n of the parents, schoo] aged ch11dren prefer Engl1sh

' fdr their monoi:hgua} Span1sh~speak1ng younger s1bl1ngs fHowever, o
‘one has Tnvest1gated this process systemat1ca]1y
In ]1ne with thls-same d1scuss1on is the need to s tudy
the expectations that SS/S parents have toward the school 1n.the soc1a-
'11zat1on of the1r ch11dren. For 1nstance, Steward and Steward (1973,
19?4) in 1nforma1 data co11ected about the mothers'percept1ons of them-
se1ves as, teachers repOrt that Hex1can ﬂmer1can‘mo£hers ‘perceived the1r
roles as mothers, not teachers, and that teachezgrwere to be found n1 ]\\,_\
the school. Further Steward and Steward report that Hexican mothers
were more concerned about the1r child's behau1or in schoo] than Ch1nese

. or Ang]o mothers who were more preoccupied with what the1r ch11dren

1earned. Thus, we recqmmend-research that examines the roie parents

B

expect themselves and their children to assume toward teachers and- .
"schooling, It seeiis essential that the expectations of parents .and
teachers nmesh with each other if the child is to succeed in the school.

. In the absence of forial empiricdl evidence, there is some indication

21 | o




f

'ro]e expectat@ons which conflict and.;nigrfere with tﬁe academ1c

-programs positively. (This point is more fully discussed_ in the sect’on

on lanyuage differences in section four).

~ the experimeiital subjectS'Dersistently described themsélves in .positive

~ self concept terms at all grade Tevels. Parents of the expdrimental

{Lambert and Tucker,1972) -indicate a more liberal, acc&gtant outlook

Page 18

i

that parents and teachers have different, and possibly 1ncompat1b]e,

success of children {Getzels, 19?4) These data seem particularily

jmportant to us in the plannlng of preschool programs.which'will.meet

the bilingual and bicu]tﬁra] needs of $S/S children.

-

Family and Commwnity Attitudes Joward Bilingual/Bicultural Education

As -important as the socialization practices of SS/S parents
B L] ]

is the attitude that parents‘hagp toward the BL/BC education of their . *
ch11dren. The logic of-this obviouély is that if parents view BL/BC

éducat10n pos1t1ve1y then this att1tude will be communlcated to the1r

ch11dren,wh0_3nmiurn_mlll_adnpt_a_ﬁLnﬂ1ﬂr_5}I1Ludlnal_diﬁggﬁllajuL___ﬁ__ -

L3

There is sou@ bas1s for belief that 1f BL/BC educationa] program personnel
encourage parental involvemént in the p]ann1n§ and téaching act1v1t1es _ {

of the rograms then_parents and ch1]dren alike come to'v1ew these

-

Attitude measurements obtained in the St. Lambert project

aiong the experimental‘éhildren toward both English and French. Mofeqver;

_children expressed enthusiasm and a strong preference for continuin

the experiment and providing a mégﬁ1ar home-school language swt;g
oppertunity. for successive groups of children. Likewise, the teachers

wére-jn‘strong agreement with the goals of the French/English'broﬁram.

. | _ Y]




undarstanding of other cultures. - .o . .
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In a study by Riestra and-Johnson (1964) there was a

posdtive cnange in attitudes after students had been involved in

LY

studylng Spanish The 1nterest1ng finding in this study pertalned
to the 1nf1uence that te]ev151on and audio-tapes had on the increase
in pos1t1ve attitudes. It would appear that multi-media ehod’be

used ds a very effective tool in thé creation of sensitivity and . ]

A

"

7

In Cohen's (in press) descriptiop of the' Redwoé? City
b111ngua? program for 1A children there were- definite attitude-changes

~-aniong the children involved in the proaect The_chlldren v1ewed their

.

own‘CUIture mUre*pos%tlvely,and their school attendance and'attitudes- ; . ‘ "

toward, school were. both greatly %mprored. R -

 that. the parents.wege very positive in their feélings toward the ] R -
'BL/BQ_progrém. They stressed their desires for SpaEish'fnstrUclion in

v . . . o ' . - L 5

Order to preserve their language and their culture. _They also fett = ' |

"attitudes toward bilingualism and found that Canadian parents valued

of learning a second 1aﬂguage wh1ch involves more than the deve1opment

- j P . - w

o

Cohen a]sq-shrveyed’fhe parents'ofzthe children and found’

e
~a -

that if their chi]dren were bilingual, {EKwouid be easier for them
-to obtain jobs and those JObS wouid be of a more profess1on&1 nature
Yoanish: ]anguaJe na1ntenance was also ‘believed to 1nf1uence the thought

v and behaviors of thelr Chl]dren who would consequently: remain true ' .

Mex%can Hmericans. . g

Irasure Smith, Lambert and Taylor (1975) 7 Iooked at parental

theclearning‘exberjence for their children because they felt it
increased the occupational and educational avenues that would be S

-

ava11ab]e for their ch1]dren The study also pointed to the.intricacies -

of a linguistic 'skill, but instead eneompasses a comp]ex SOC1a1

99’ : I
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. reviewed above. In discussions with a group of the parents, the same .o

. growth and-developrent as well as receiving -educational opportﬁhitieé

tneuselves. e o S .

Page- 20 - N
-

comnitment. There is a great need according to the authors. for the -
. ' S +
déve]opment of a more comprehensive social-psychological model to a

Took at attitudes toward BL/BC education, ‘

Attitudes of SSYS parents whose, children are' enrolled in the

Santa Barbara* BL/BC program seem to bear out many of the studies

attitudes noted by Cohen and Lambert and-his associateé were expressed.
by the parents. These parents were enthusiastié about the,prbjeét

and’ felt that they were contributing to their child's inte[lectuai

. - . . 3

o
* . . +

. On the basis of the above review of parenta] att1tUues

-

toward BL{BC educat10n, we recormend COntIHU°d study of_parenf_1

cn}ldre__; exposuﬁgﬂ}gﬁﬁL/BC scn0011ng d ur-estimation not enoﬁgh L
~is yet known of how attitudes interact with parental expectations of ' )’
BL/BC schBoling.or how parental attitudes can be made more favorable -% .

~curriculun

" preserve the culture of ‘the home. \

byrprogrém personnei, Further;fwe recomyend .that parents be assessed

for_thefk attitudes of what constitutes the critical aspects of culture

ﬁhggljhpy;ypydg;jjke strengthened in the bicultural component of  * .

grgg[ggngggij@at these cultural aspects be incorporated into the  ~ .. -

As we will disciss in a later section of this paper, the

- . . ) -

bicu]tura} component s in need of much greater specification and
¥ . .
it would be of extreme importance to know how parents viewed biculturality .

and what they thougnt had to be.communicated to children tn order to

Along this sane Tine,it seems to. us important to know how
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- . . * . . . -
. . Jthe colnmunity_p‘ercaives presciwo'i BL/BC education. .Since most of the

preschool BL/B'L‘ programs éther than Head Start have whly réc'ent]y arrikved
on the educational scene, it is d]ffu:u]t t0 determine what the commun'ity R

att1tudes are towards these’ programs. It 15 ‘possible; .hpwever, to look

. "at research on Head Start prograins am'd to-ihfer what impact tHese .
. programs may ‘have on the parents and community. = g
,' Certainly -one of the greatest contr}butwns of Head Start . \

has beéjn to increase parental involvement by including parents as ~ -.

aides, teachers, advi-asor‘y nemers,'and program directors : with “this
1nvo1vement parer}ts have come t0 reahze tha’t they can mfluence and R
) . L « . . .

¢ . “affect those educational '1nst1tut10ns Wh]Ch d1rectly shape their }'.}

Yo * - 4

children’s social competence, intellectual development, and occupational
¥ .. . - L - . L]

§

[

2 - 0
g ;\.‘ © future. - Acgordingw, we_recommend that research be directed at \

determining the range: of community attitudes and expectations. toward

-

bilingual/biculturals e_d_yéation as well as increasing the community's

-

i

-role in setting educational policy. Further, attitLides need to be

.,‘ surveyed on a contin-aous basis,especially in those communi tias wh‘ere
there i3 -upward mobility and in-migration, - Special care should be
taken to assess 1anguagempatterns in the home and coTImunlty at 1arge '&m .
t as well as determlne whether families are recent arrivals in the e

ke S nited Stat"es'. He further recommend that on the bas1s of mformatwn T ey

. , gathered that ocy’ promot_e .the deve]opment of mechamsms for fac111ta-. : i
. tj_n_@{‘/ tal and cor'mumty policy making involvement so as_to guarantee ,_&
) g

el

the active educatwnal advocacy and impact of parents and other commumty

nembers. It is our belief that on]y when such advocacy appears,

. ' will true BL/BC educatlon at atl ]eveTs and for all chﬂdren become

a reality. The long range impact of these programs should also be

. “ ) e |
assessed for thefir effectiveness on the academic and social success |

+

) &y - . - - :
* . - y .- ° 2 U L . + b - - !
s . - ) ) ' I
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L off SS/S ch11dren in public schools Further; the 1eadership role
“that.@arents pTay in schoot related-affairs shou?d be sincluded n
¢ thi¢ research. © . o p

-

Fi"elijg fnere ;é ne available information which re]ateS'
(h__d¢nect1y to the ‘effects that att1tudes of peers and s1b11ngs have ‘on
“Vithe 3 -5 year old child 1nvo]ved in a preschoo] BL/8C _prograr.

L]

There is research that indicates that Q{esohool children depend mere
_'on their parents and siblings ;s roTe models and that th1s becomes
weaker with entry into schoo],fwhw]e a va}ue o peer op1nJon betomes
increasingly stronger. The extent'to which this same pattern deve1ops
in $§/S chi1dren is not . known. We can epecu1ate that the influence |
.of tne faiily may be greater than that of peers for a longer per1od of
txme because of this: stronger famlly effect On the ba515 of th1s
we can further speculate that fam111a1 ties are more’ ‘important variables
shaping the attitudes of ehildren toward BL/BCISm espec1a11y with
v children from 3 to S'yeors of age. Hhat is needed however, is
Lconf1rnotory data wh}cn bears on the 1mportance of parents and 51b11ngs
as role mode]s incthe Tanguaye and cu]turai development of young child-

ren. Accordingly, we;further reoommend that 0CD,encourage research

gn_tihose soC1a11zat1on variables wh]Ch affect, promote and maintain: the

cultural and self-attributed ethiic 1dent1ty of chﬂdren

dn sum, patterns of parent -child and ch11d ch1]d 1nteract1ons

in SS/S fam111es are in need of study, especaa11y on how these pattern

change with school}contact. This’ research needs to be conducted on .
vattitudes toward Bkifﬂi;m _and_BL/BC educatjon'for children, their

siblings and parents; peers,_and the‘gommunity at large. iny'when such

. _studies are conducted will we be aple to specify the conditions that

A
&
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facilitate BL/BC devefepmént.a Furthermore, éuéh.studies shoula

- - -
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D

provide information on the total social and emoﬁibﬁa} development

of chitdren. - = o
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. - . Language Development in the Bilingual Child
- .fr-- ‘ ' .. ) ’ ‘. .
Researchers Have debated at']ength the‘issueidf'what-cons; - . ~

titutes bilingualism. .We are nof‘concerned with:the-issug of defining
- bilingualism per se in this paper, but'rathef with rec&gnizind the

. development of BL potential in S$S4$ pfeSchoo]achiidfeH.- By BL poten}iﬁl

we mean‘the potential for developing‘skiT]s in two ]angyages. We ﬁmy ,
1dgntify thisbpatenital in ihe'chi]d who speaks only Spénish yet entersl
ErBL)BC preschéo? BL. potent1al may ]1kew1se describe the SS/8 ch11d __'
_ w@% speaks Spanlsh at home and Eng]1sh at school Sim1]ar]y, a child

::33 t; who spedks pred0m1nanfly Eng]1sh but, understands some Span1sh, also

. : has BL potent1a] In sum,’ a‘chﬂd has BL potential 1f.s/he is within.

4

- .an environment where there is an obportunity to develop proddctive or

- ha

: : -
receptive skills ip two.languages. In this section we 51]] explore

L the ]anguage deve]opment of children with BL potential, paying
’ part1cu]ar attent1on to genera]1zab]e s1m1]ar1t1es and. differences in I
the process of acquiring BL skills, and h1gh]1ght1ng needs for -
fufther rese@fgh }h BLism that has application to BL-educatiBn: We
will further examine -the relationsﬁiﬁ between BLism and BCi;ﬁ.

5 %

Similarities in_Language Learnings : . - _ :

We know from experimental and observational studies that

’hildren can and.do learn ]anguages under a var1ety of cond1t1ons

We also know that ]anguage acqu1sit1un proceeds in a s1m1]ar mdnner
for learners; whether they are acqu1r1ng_sk1]]s in two languages

, simuitaneously or sequentially. We kpow that the linguistic process -
" - d . .

. -‘ - . | 28 o | i -' 4 | . ' . 3
. : :
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. is ru]e governed, so that at any part7cu1ar stage in the. chﬂd S
deveiovnent, we should be ab]e to roughly describe the rulds the
T ch71d u;es to organlze h7§jspeech
; These statements are supported by evidence from researchers
who have looked at bitingual deve]opment Hatch (19?4) for example,
stud1ed the language deve]opment of over 40 ch11dren acqulrlng Engllsh
- as one of their ‘two ]anguages These children were at varioys stages
Iln the1r acqu7s1t70n of BL sk11}s, and represented @ wide range of
4 language backgrounds end cultures. Some were Japanese-American, -

e,

sone were SS/S and others were Chinese-American. What is most intrézj::g,.
"is that all of these children deve1oped English language skills in

similar manner, that is,: s1m7]ar deve]opmenta] sequences occurred in
' . | thelr acqu1s1t10n of Enghsh regardless of the child’ es' ]anguage |
preference_or language background.\ Data coJ]écted by Padilla and
Liebman {(1975) and Padilla and Lindhelm‘(ih press) on the simultaneous

development of Spanish'ahd English ﬁﬁcng.preschool Mexican American

child generally concur with Hatch's findings, where comparisons can be

Padilla an%-his associates extend the similarities argumeﬂf |

by suggesting that children with ‘BL potentia1']earn to differentiate

- ' ’ A

made.

-between their two language systems at a very early age. Children.
-acquire rules and vocabulary items in their two languages almost

1.8

simultaneously and when they mix Tanguages, word order is preserved ‘

) while forms do not overlap in- meanlng They also found that children
1 : —_
- usua11y start to favor ope language over the other, and suggest that
. this preference nay ref]ect language 1nput varlables. In genera1

. o B
the Padilla and Liebman and the Padi&]a and Lindhedm studies demonstrate

"y

29
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L 3

. \ that the acquisition -of BLiswm oroceeds ,in'much the 3ame manner as

-

the acquisition'of a single lanjuage. Their cooc]usions dnaw'supoort
from simitar’ f1nd1ngs by Swain (19?2) Leopon (1939; 1947; 1949&, ]949b)
Ronjat (19]3) and Fant1n1 (]9?4), all of whom have conducted longitudinal
s T stud1es on b111ngual ch1ldren

§ ' - Further gvigdence of s1m1]ar1t1es among Tearners comes from

1

. experiuental studies conducted by Larson-Freeman (1975), Fathman {1975)
' LS ’ ' Q* .'r - -

© .and bulay and Burt (1974) These researchers ranked the ordér of
acqu1s1t1on of,Jrannat1ca] markers in the speech of second ]anguago
Tearners com1q9 “from a variety of Tanguage backgrounds. Similar
W | , oeve]oomentai orde%s across all 1eafﬁers’for rany grammatica],markersw

QF s were founc. If tanguage learning proceeds in a similar deve1opmeht;]

. s Dot tern, we nead to know what this ‘general sequence looks like for

(A bofb ciingd oetueen the ages of 3 and 5.

~

*wxhx\ White we know that similarities ex1st in ]anguage ]earn1ng,

CoWE GO ﬁot know the spec1f1cs of. Span1sh*cng]1sn BLTSH in ch1ldren from _
. \ o

-3 to 5 yvears' old. As of l“t, no ]ong1tud1nal stud1es have Peen conducted

wrea B u&ﬁ group, a]tnougH d1ssﬂrtatfoﬁ“researcbﬁgz\Llnda Tweed

{,rorsona] communmtat10n) appears pro&151ng for the future.-. The need

for Ve, - et ooservatiqna] studies can not be overemphasized, as

researcy findings should provide guidelines for the development of a

?L/UL cut reculunt as well as realistic 1ong and short term goals for’

JL/BL cuqutlu“ in general " Wa racomuend thﬂL 0CD_ fund both ]ono1tu-

ojng] and eXpnrnmunta1 research for_ tﬁc purpose of -gathering COMprehen- -

v+ data on_the language development of the preschoot SS/S ch11d

ey AT . PP e 1

Researchers have attempted to explain why there are notable

simi]arities~differenc§s'1n language development by analyzing various

jh . FS{) : -; T A _ | S




-process. They have considered ‘individual d1fferences in ]earn1ng

© recommendations for further research.

" Page 27
L
]ingutstic, semantic, éogniﬁive and affective variabies - They have’

analyzed the effects of input to the-]earner--that is, the ]anguage
addressed to h1m in conversat1on They have analyzed the re]at10nsh1p .

r

?etwggn language form and language fUnct10n in the developmental

‘ AS . . F

sty]e, and finally, they have examined the importance of aff9ctive -

Var1ab1es <sin language ]earn1ng We will #eport the major findings in

-

all of these areas as they contr1bute to our overa]] understand1ng of

the laﬁguage ]earn1ng‘process. When ‘appfopriate, we will make

Language input Variables

L

Hatch (1974) found that she é%n]d account-for the chi1d'e
acqu1s1tlgn of some ]anguage patterns on the basis of the frequengy
W1th which’ the pattern occurred 1n the ]anguaae input to the child.
Wagner Gough (19?5), Larson Freeman (1975) and Boyd (19?5) a]so suggest that
]anguage input"to the ch1]d 1sttmR§rtant to consider.when trying to
explain language ruIe formation.- Pad1]]a and Liebman (1975) further -
noted the s1gn1f1cance of ]anguage 1nput -and 1ts re]atzonsh1p to-
language se]ect1on in- the SS}E BL/BC children they stud1ed They found |
for example, that they were-ab]e to*increase the'amdunt of bnani;h '
dsed {relative totEng;%sh) in the children's speegh samples simn1y )
by having the child's mother Sneak-qnif‘Spanish to her/him one hour <
pr10r to the récording sess1on we]]-documented research by Hymes.
096!), and Fishman (1¢65) show how the pract1ce of language sw1tch1ng ’
and m1x1ng is a response to language input from the comunity.. ) \;

0 .- . »

Boyd (1975) has analyzed the effects of language input

-3y
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-in classroom speech. In her study of The Culver City Span1sh
Immgrsxon Program {Los Ange]es, Ca11forn1a) for English- speaklng

Pl

ch11dren, Boyd found that the teacher's language was character1zed by
-present_;tense verbs,'commands, routine expressiohs.and repetdf?on of
th@ﬁnaterials being'taught. The'studeﬁts“likewise, used'many present
tense and conmﬁ : forms fh'their speech The teacher used re]at1ue]y
few past tense t:)ms, and produced almost no utterances in the ‘
future, past pe;fect or: subJunctlve forms Boyd found that the in- | f_
‘frequent use of these fonms in the teacher s languabe resu]ted in the
« ‘@bsence of many of these same vforms in the learner' s'speech
. Boyd concluded that c]assroom language alone may not be
(suff1c1ent to prov1de var1ed cond1t1ons for the acQu1s1tion of native-
Tike BL/BC sk111s [For supporting ev1dence, see. Lambert (19?59 ]
These f1nd1ngs are part1cu1ar1y relefant to BL ch1]dren whose primary
model for one of their languages is the classroom teacher. Nh11eawe ’
~ have discussed s1m11ar1t1e5 in strategy and 1anguage product, We need
to know how BL/BC programs _may hinder or facffptate'ianguage growth in
the deve1opment of BL skills, especlaliy when it is the case that the
teacher is the primary mode1 for-one ‘of thb 1anguages. We need to

know whether the 1anguage env1ronment of the c1assroom can be man}pu-

Tated 1n any way to facilitate. language 1earn1ng;,-we need information on

v ¢lassroom Tanguage and its effects on the tanguage deve]opmeﬁt of preschool

-chi]dren in BL/BC programst We recommend that OCD fund language résearch

conducted within existing bilingual/bicultural preschool programs,

examihing the effects of bilingual education on_ianquage growth and

namtenance -




< b

(1973} and Cou]thard and Ashby (forthcom1ng) have made the interesting

Discourse in: Language Learning - o

ol

The logical extension of'an‘input-output analysis pertains.
to the -discourse between the SS/S child anc his mother, his weacher _

- J—

and his:peers. The field of discourse analysis is wide open for

§

resedrch. Stnc1a1r and Coulthard (19?5) have asserted that the bas1c

Pl

‘ un1t of interaction is not the s1ng1e utterance, but rather. the

exchange The chitd learns from her/his conversations with their
4 - -
nnther,.tedcnerﬁor peers when to remain s11ent, when to tnitiate

conversat1ons and wheﬁ‘toﬁﬁw1tch language codes Futhermore, s/he o

“learns how to draw 1nferences, what toplc.to‘address in the speech

R

of others how to summarize and how to present her/his own ideas. Some

- a

of our knowledge about commun1cat1on patterns haVe partlcular relevance

B LT

to BL/BC.educatwon For example, S1nc1a1r and CouTthard {1975), Pearce ’

.

observation that discourse progresses mainly by questjon-answer sequences.

in the classroom. liowever, other.researchers.[SacEE?'Sacks; Schegloff,

.
'

and_Jatkan(19?4)] demonstrate that this is not what actually happens

T - ) ‘ )
. in ordinary conversation. These findings lend suppori to. claims that o

-cfhssroom language may-provide the child with,iimited.language ’

‘experiences if the teacher does not use varied langu atterns in
i

her/his speech. Once again,nBLism and Tanguage use i the classroom
. b - - h
needs further research S , ¢

L

Where researchers have looked at the discourse between . .

¥

children and adults, tpey have found that adults use a number of various
teaching strategies Some of these strategiesjappear in- the form-of -
noutlne questions and 1anguage patterns. As Keenan (Persona1 communi~

cat1on) has suggested the chlld is often gu1ded through the -

-

A

L1
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conmunication process by the adult who helps the child deve]oﬁ
t = -

_ .her/his thoughts. Hatch and Wagner—Goth.(IB?S) have foundhthat
the adult's §peech to the child may form its own developmental sequence
as the aduit 6on§ciﬂusiy'or unconsciously filters herfhis sbeech.to the

cn11d In aJdILlJI, aault child conversatlons usually refer to:

L

Ne need to coatinae tne researca in_ th° f1°1d ‘of Giscourse scrategizs,
) .
.. especiatly as it pertains to adult-chiild converadtlnﬂs in a natural f

env;runment. The knowledge of these strategies may be of . value to

tye teache® in a BL(BC.preschqu program. (See Section III on SOC]?}ﬁia-b

. tiun'hnd-attitudes) ddition, we, must analyze cunverfations v

beuween peera to determine the nature of child- chlld discourse and
A

to f1nd the various strategies children may use to teach and learn

from one another. (Refer to Section IIL). We recowmend’that OCD

fund projects_which will examine_ aduit-child and chiid-chiTﬁ discourse

patté:y§ﬁtp;gg;ggmine if conversational patterns may differ in each

‘of these.dyad sitdations aﬁd.how the child learns linguistic and =

. Semantic concepts in the art of discourse.

L

Besides exaimining teaching-learning ptrategies in a discourse

analysis, one must also examine how language structures’function in the

o ‘ e -
s child's speech. For example, Hatch and Haqner—Gough (1975} found- that

Ianguage Iearners may acqu1re and use -ing (a progre551ve marker )}
eariy, a]though they do not learn tha full function of th1s form unt11
muchgTater in their“janguage devetopment.  The reaSon for this may be

that the young learner only understands Timited semantic re]dtionships:

It may also be «due to the fact that this form does ha  several semantic

. functions in adult speech which way be too subtie for the young learner

o : - 3d ﬂ\i\\\\§;-u

env1runmenua1 %t1mu11 that can be seen or manipulated by the young child,
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to percejve. We need to explore in mucﬁ:grzzﬁpr~eetai] the ;elatfon- ’
ship between ianguege function and languageiform: which functions

appear firstﬁfdr certain forms_and which are acﬁuired later? .

In addition, we need to analyze linguistic and semantic
comp]exity for the SS/S preschoo1 child to dete}mine which tasks ‘
w1]] genera]]y be samantlca]]y easier or more dlff1cu]t for her/him
to’ perform Th1s study shou]d be 10ng1tud1na1 U1t1mate]y, such ’

f1nd1ngs should be app]ied to a BL/BC curr1cu]um we recommend that

0cb fe1ease funds for lanquage research de51gned to exprbre ‘the

- Language - Procéssing Strategies

"and perceptual strategies to attend to certain features of;}inguistic
. _ , p

relationship between form and function in ]a_gugge learning in

Vdren of bilingda1.potentia1.

-

ot %

How does a chi]q 9if through lgnguagq’deta and select

those forms teat-are linguistically easy and host usefﬁ]:to him in
speech? If has beengguggested'qhat the'Tearner ?ses a eet of cognitive’
and semantic markers. These.etrategies are in tprn checEEd‘by his own
Tinguistic and cognitive maturity. Hatch (1974) in second language ’
research and S]obinr(]9?3) ie first ]anguége research have out]ined
some of the ways these strategies operate. In brief they ;re
1. Perceptual sah‘ency of a'fdmn-&orms wHich are easiest

to percelve in the stream of speech because they receive N

stress, come at the ends of words or have sa]1ent
phono]og1ca1 properties will be learned f1rst
2. Number of ﬁprms--thevlearner will begin w1th one‘form

.and use it to mark one function.' Then s/he will add

.’ ’
3 :j ‘ ’ ’ b'-
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¢

///' :fﬁ?)u]‘d be easy to learn; if it has many and if forms
/[ overldp. in function,it will be more difficult. '

others in correct wa}s (generé]ization), will

overgeneralize, and then‘use the forms in variation

) -

F1na]]y s/he will sort out the, correct use .of each of

the forms

37 .Number of functions--if a form has only one- function, !

L] . . =

Importance 'tb comfrunication--if a form is not crucial
. for communication'it will not appéar in the initial *

_stages of ach1sﬁt1on

5. Any comb1nat1on of the varlab]es 1 through 4 will make

T the task more or less gasy.

!

While it is true that not all chiidren use all of these
S \ ‘ g
strategies all of the time, these operating principTes are useful

in exp]aining'why some forms emerge earTy/and why some appear late.

" However, at this stage of ]anguage research we are not-able to .

pred1ct ‘which forms w1]1 usuai]y appear first or why. This is

1arge1yﬁdue to Qur lack of information about the relationship between

“cognitive strategies and language growth. We need to continue

reseérching the relationship between Tinguistic and,cognitive process- .
ing strategies and in the language development of the preschooi Sé/S

child.. We reco.mend that 0CD release funds for research.in ]anguage

ggggegﬁ,;l;ugguggljgi;ulJhe S5/ preschool child. This research should

3

.u]timate]y-tie’in with'curricd1um qeve1dpment and teaching strategy.

a §

.

Appllied Research in Bilingual/Biclltural Education

5 At this point any teacher may well be protesting " How

. ' - - j{ . Page 32 - -
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_variety of language agtiritjes'in the ctass that will provide. occasion

. and language modeis . . -

— . . Page 33<  ;
sheufd I 'relate atl of this information to a Bh/BC.presghool grpgram?"

Her/his question is important. ﬁe can not make many definitive

statements w1th0ut further researchs but we can offer some suggest1ons

for US1ﬂg some of the research findings that we have in a BL/BC:

+

program.’ _

For example, a preschool teacher will want to include a

‘for her/him and the students to use varied speech patterns.- S/he S

may want to increase the frequency of past.tense forms by teliing ° s

stories to the children in the past tenses~er s/he may try to incorpd?éte

less quesclon answer sequences . into her teachlng to encourage—nore -

- stucent “initiated speech in the class. S/he may a]so want to take t the

chi]dren on fizld trjbs where they,may experience niore language-ferms

By becoming acqualnted w1th the general deveTepmcntaI : -
!anquane sgquencns and language learning strateg1es, the teacher wili .

ac ‘“Jbt be aware of what to ant1e1pate in the langauge develOpnent —

»

of the child. The- teachor will, for example, anticipate questions with ’ g
ﬂ [N - -‘ . ‘u, - )

rising intonatibn pribr to- yuastions with subject-verb inversions"
S/he Wil anticipate what/que and wnere/donde yuestions before why/ .
porgue ahJt now/cowd guestions. [Refer to Padiila and Lindho T (1n press)] ’ '

LN + ' ¥

In aduscium, s/Me. i1 want to actend to the funcition of these forms

in tng child's speech. The teacher wi]l‘understand that ght}ﬁren'

usua]]y reeuire time %o.sort out the‘Pronoun system of each iaﬁguege
as'well as the forms of .o be. and estarfser In*sum, s/he'wiI% nave

“d better underscana1n; of the ndnnnr in which 1anguage s 1°arned qijh ;

With this avareness tiie teacher should be able to deve]op and evaluate

materials yhich’are compatible with the chiTd*s level of language*

S e S

- i f a4 . - ) R

. . i . | i
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. | proficiency.. ‘\J'- . <
| ’ Hhi]elthe language learner seems tq-atténd to and acéuire
certain linguistip pattern§ before gthers in her)higxépeech,‘this
does not necessarily ﬁean that the teach%rlshqu]q\try to‘sﬁhp]ify
\ ner/his speegh in order to match it with tﬁe learner's own production.
e - ilaybe it is 1mp0rtant for the ]earner to bé exposéd to some of th@
potent1a1 ‘of ]anguage wh11e sumultaneous]y b°1ng given the chance to ]1sten, .
‘ 1gn0re stest ru1es, sort throygh data, de{;te learn, overgenera]1ze
- and relearn language forms. Th1s it seems, is certainly one majer
aavairtage of'preschooj BL‘PC grograws.- Theyxcan serve aS'test1ng
.ﬁgounds for the learner's speech. - .
| Teachers, however, shod]d'not make the miﬁtake of juaging
. . what a 1ea'rﬁer knows saiﬁ]y on the basis of.'he-r/his own speech -
prdadution Studies have‘;howh that it is.imnortant to know abdut |
the.. ch1]d s conmrehens1on of ]anguage in the assessment of ﬁer/h}s
Idnguage;ab111t1es. Cleariy, we need to inform the educators in
preschool.BL/BC programs of the important gains made in language

[

* ” ]
research and of the possible ways language research can be applied to

5 v BL/BC educat1on We reconmend that OCD create a Tiason between researchers

}
« and educatgrs bx_dlssem1nat1ng 1nformat1on in language_research to

preschoo]s in a_usgbjg form. We further recommend that_0CD provide

"a technical_assistance based on re§u1ts to implement more operative .
% . ’ g .
gggl§_for_prescbggj bilinqual/bicul tural education. ' o

L]

- Differences in Language Learning - R - ‘
o T f N . _
Although we have discussed the similarities between children”
in their language deveiopment it is equally 1ﬁp0rtant that we attend

) : B . ' —— |
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i

. > to the' differences 1"n -this developm'ent.- The teacher in the BLIBC
-classroom_wi1] also need to be aware of these differences in order
e to be more-sensitive to .the speech'pétterns and fearning strategies y \ﬁ7'

;/ o - .of her iﬁdividual.stﬁdents. For examp]e; there'iﬁ a noticeable diff-
- - < erence in thfldren“s language learning styles. Some learners, according

-

tO‘Hatqh-(]974),‘acquire language .in what appears to be a very systematic

rule-governed process. They form‘?%ngua§e rules-and consistently

apply them when ordanizing their prodhction dafa.d At any point in =

their deVe]opmenttit is relatively easy for the researcher to describe

these vules. Hatch calls such learners rule formers.

I

Therelare.children,'howeVer, who are more éc]ecfic in their
Qgproach Lo ]anguagé 1éarning. They seem to sweeb everything Ehey
. . héar ini:o their speeci;:wfth no apparent order a'nd. sort the ruies out-_‘
- ﬁ Jlater. THey defy researchers' attempts to describe their own’ru1eé |
in any terﬁs.other than "free varia}fbn.“ 'Thefe'}éarners arehreferréd
toc by Hatch as data éatherers.
= While their strategie; radically differ,IQOth data gatherers
- .and rule fofmers do Tearn ghe r;]eﬁ of language. It may bé that the
data gathérer is ‘pronc to try out hew forms Qerballx in order to hear
:them ;nd“to est?blish scpantic paraﬁeters for their use in his speech. .

It is also possib]e that many patterns the learner Lses in free )

variation serve as fillers until s/he learns the appropriate linguistic

.-

form fqr;thg cbnpept.‘ There are other explanations that could be
offered. It ‘is quite possible, too, that language learning style is

just another way we have of talking about cognitive style.

. L . Krashen -(personal commuriication) claims that learning strategies
may change with age. He has suggested that children acqui}e language

by trying to match their speech with the language in their eﬁvironmen;

¢ " ~ c

: R . oo |
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and learn best when a]]owed to useé their oWy 1nd1v1dual cogn1t1ve R ) -
dev1ces and strateg1es in a newaanguage env1ronment Past the qge_ |
of puberty, Krashen suggests, languagé is objectified. Therefore,
_the older learner relies more heavily on forhal rd]es to organizelher/
his 1anguége Thus we may 1nfer that attempts to teach the young _
‘JChT]d a 1anguage will not be met w1th ;uch success. -We need to.* |
determine if 1anguage teaching produces any s1gn1f1cant'effects on

the language 1earning process. Tofdate the” relationship between __— |

language teaching and language Iearning has not been adeguately

-

researched.

Besides differences in learning strategies, there ex1sts 2

; ,
differences in the rate in which children,]earnj1anguages. Ch11dren

vary tremendously in_the rate they acquire language. Therefore, it is

impossible to talk about what.a BL/BC child shouTd know by‘bhe age. of. fqve

r

in either Spamsh or English. . Norm setting is made even fmore

d1ff1tult by. the fact that e have no long1tud1ha1 studies on the $S/S s 11
|

preschool child. However, we do have suff1c1eﬁt data {(Brown, 1973; . .. B
Hatch, 1970) on English-speaking” children which show that by the age . ﬁ

of.& or 5, the monolingual child has not mastered many of the complex

structures of the English “anguage and is urable to make. some of the

finer ﬁiscriminations betiWegn léhgugge pattern;. This ;ésearch hears.. -
direetly on BL{BC'edﬁcat;On fOrLthe Sé/S child. We cén-infer'frem" : *
the researeh on fonolingual children t;at éS/S'Chilgren with QFJBQ.' x
potential will have accumuﬁated an ifpressive amount pf 1en§uage . A
skills by thelend of their BL/BC preschpo]ing. However, they eti]]

will not have\mastéred either of their tw0<léngyébes: If_ﬁe stréng]y
beTieve in the value and {mportante of BL/BCism, he need to establish

4 L ] :
" greater gomtihuity between BL/BC presghool programs and.’e)ementary

Ly
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- .
‘schools. we recommend that OCD ensure bilingual/bicultural development

. by insisting on bilingual/bicultural educational continuity betweeh

preschool and elementary school.

. One,additiOnaI topic re]evant to our discussion of Ianguage
\-Iearning 1s that of affective variables. Schumann (in press} has
sugqested that these may play a greater ro%e in determiningioverail
success in language development than variables associated with language

apt1tude. for examp]e the ]earner S att1tude towards speakers of

the target Ianguage.c‘i either enhance or inhibit Ianguage development.

Thesé attitudes are haped and‘modified by. the disposition of her/his
parents, s1b]1ngs and peers towards the target 1anguage. (See Sect}on III)
“‘*uh__he learner’ S attitudes may a]so be 1nfiuenced by thebteacher S att1tudes
? towards both the ]earner and the - target Tanguage. (See Section II)
Thus > an an613s1s of the learner's att1tudes-teﬁard the target ]anguage
and her/his motivation for ]earn1ng that* Ianguage may. be crucial to our
understanding of the comp]ex1t1es of Ianguage deve]opment This research-
‘- should 1nc1ude a control where” SS/S children ard parents are not in . 1
contaet with non-55/S children and parents
\ Gardner and Lambert (]9?2) have suggested that we can expect : oo
to find. d1fferences in ]earn1ng proficiency among learners based on
.the1r mot1vat1on to learn the Ianguage. They assert that’ proficiency "

in a second language is dependent on the learmer's desire to become

~a member ot_that ethno]inguistic group. It is an integrative

- —

-

motivation (desire to learn more about the culture) rather than an
instrumental motivation (desire €o Yearn the Tanguage for practical
reasons) that results in better success in acquiring BL/BC skilis.

If this is true, we must‘ find out whether children and parents in
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BL/BC 'preschoo]s develop ,ix\x.tegrative motivation. We "also need to know 'VL

whether preschooT personnel encourage both BL and BC integrative N \ f

nmt1vat1on. Stud?es sho%]d be conducted to compare the attttude and

*

motivation of the preschool child who enters a monolingual (Eng]lsh-

speaking) e]emeﬁtary schoal and the cni]d who atténds a BL/BC elemgntary
schoo];' A further guestion hight be whether attitudes and motivation

change in the S$/§ child and. parents by increased contact with either,

Jwonolingual- Spanish.or inylish children and adults. Me recommend tha{f

0CU engage in researcﬁ with children, parents, siblings, peers, and

ccacrcrs _on_attitudes toward BL/EC educat1on and how these att1tud°s

-

siiape the motivational style of the preschool child with BL - patont1a]

This research should be conducted with populations that aré composed‘

]

of both SS/S_and non-SS/S;chiidren and parents. Research on attitudes

and not1vat10n in BL is.important because of the conf11ct1ng argument

‘presented by ﬂacnamara (1973} who states that the impoFtance of in- ‘

T

tegrat1ve motivation for Ianguage“]earn1ng may be overgmphas1zed in the
11torature ‘ i ’ t ’ : .
W8 have made the claim that language is ]earned 1% much
the same manner by all chiidren. We have suggested that- freguency .
of a form; combined‘wﬁth its semantic function, its saliency and'_
linguistic complexity are important determinants of acquisition. A”
form that is re]ativeiy easy t to prodUce will be learned faster than - >

.

one which is more d1ff1cu1t A form Whose semantic funct1on 1s clear

to the child w111 be learned faster than the form whose meaning is ]
“ v

amb1guous. ATl of these ]1ngu1st1c and sepantic features are subject

to the personality of the learner and her/his learning style, be s/he a

- L . v o ) .
data gatherer or a rule former, a verhai learner or a silent learner.

1

They are furtlfer _hodified by environmoncal factors which shape

42 -




~maintain bilingual ék%]]s. In accordance with this, BL/BC communities

.

“the issue of piTingualism is how much societal maintenance there will

directly to affective variables--social support or non-support, peer

-Fage 39
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attitude and motivation for learning any language. -

!

There are twq.addifiona] po%nts especially ré]evant to

the S$S/S child. ng-Lambe?t (1968)'asserts, if two languages are

<

available in the home, it would be unfortunate not to capitalize on -~
’ . ¥

the possibility that both-1anguages can be stabilized early, that is, -
the young child can coﬁfortabiy learn both languages in childhood.

While Ervin-Tripp {1968} agrees with Lambert, she adds that part of -

N

be for the two languages. e believe that not all children learn two

]ahguages easily. . The reasons for this we believe, relate more

¢+

atfitudes, teacher attitudes,-comnunity attitudes, parental attitudes
and motivation--than to any inherent difficulty in learning the

linguistic and conversational.rules of two langauge syétems, Since
gducational institutions are dynamic socializing fprcesL it is important

that BL/BC programs be Jﬁveioped within communities which:want-to

nmust have access to information about bilingua]ism, hdﬁ&it develops

" +

and how it is maintained. Information presented through the media

may(Jpad to wiser decisions in regards to .BL/BC educatiop. Awarenass

E=]

of what BLism is, how it develops and what.it can do for a child may
spur communities to request BL/BC programs for their schools and ' -

to support those witich have been developed. Therein lies the hope-

for the continuation of such programs and therein lies the responsibility

of OCD. We recommend that OCD assume the responsibility 6f disseminating

*

inforuatiofl on bilingual/bicultural education to intereésted parents and -
educators. D : ‘ '
4 ) 3 “ - . T . ) s :




one cormon - et|01091ca1 theme emerges

Bilihgualism and Personality Formation

Little is khOwn about the soc1a] emotional adjustment of
BLfBC people. The popular consansus about the effepts of early BLism
on personality integration and emot%onal adjustmeﬁf is that the BL
exberience is.detrimental. The literature suggests that the young .
BL does not function well as an oider cH%ld or adult, and that .s/he
is esgec1a11y subJect to fa1lures in confl:ct reso]ut1on character1zed

by a symptomatology for what is loosely called allenat1on or "anomie,"

" but as Diebold (1968) has pointed out when this literature is eéxamined

This is bas1ca1]y a cr1s1s in social and personal identity .
engendered 1 antagonistic accu?turative pressures direqte;
on a.bicultjtal community,ey a sociologically ﬁominant ;< , -
nnno]inguea ociety within which the bicultural community
©is stigmatizeg es socially.inferior, aﬁd to which its
bilingualism {historically viewed)} is itself en‘assimilative
response. (P.{239), |

There is much that] would justify the claim  that the etiological theme

described by Uiebold is espec1a1ly appr0531ete for the S55/S5 in the

T tnited States (iee Padilla and Ru1z 1973). - \

We have in other sect1ons of this paper discessed the

lack of a clear dnf1n1t10n of what const1tutes BClsm and ;he develoa-

ment of BC skiils. We have also 1nd1cated the near absence of bLfdv

educational obJectlveS and curr1cu1um mater1als for enhanc1ng BCism -

in prescnool aged children. All of this, coupled w1th a.lack of clea: T

research findinés on the perscnality formation of BL/BC preschool.

cH;Tdren, suggests to us thae researchers and educators alike muaﬁ.‘ K
_ . _ S ;

14 A
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ot}

devote more of their attent1on to the BC component 1n the preschoo]
] ') ) b

program if we are to éh ure the 5001a] emot1ona] competency of SSfS

children enro]1ed in BLth educat}ona] programe Accord1ngly; we

reconmend‘that 0cD so11c{£_and sqpport‘research pertaining to the

social-emotional effects of bicu]tura]1sm oh preschoo] aged ch1]dren.f
Th}s research should be ]on@ttudtna] in nature and shou]d 5eek to
. establish the corrglates between biculturalism and healthy-soc;a]-

enmtional personality formation. ‘Ne also reconmend that OCD

coardinate efforts betwéen researchérs and educators in the design

and imp]ementation of more refined Eicu1tura] curriculum materials

which will enhance- the total social development of the bilingual/

bitu1tura1:preschool child. The emphasis here should be on the-

inclusion of those values in the curriculum that wil] enable the
BE/BC ¢hild to more easily mediate events.and experiences in the two -
cultural environments 6f the child. } . o

s

Bti?ﬁﬁﬁa1tsm and Cognitive Deve]opment

" *

There has been almost no research into the development of

.'correlated language-based cognitive behavior such as concept formation
wﬁth preechoo1 BL children. What 1iteratore is avaiiah]e suggests
that cognitive deve]opment may be facilitated in BL ch1]dren For
nstance,1n a study by Feldman and Shen \19?]) a group of Span1sh
surnamed Head Start children were tested on alser1es of P1aget1an
'cognitive tasés.. One ha]ffof the children were EL and ‘the other half
were monoiingua] thgliph-speaking. The tasks tnvo]Ved object constancy‘
(thelabiTity to recogn%ze an object after its shape had:been altered

partial]y); naming {assigning nonsense labels, "wug" to the gbject "eup

I

e
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' . N and observing the child's facility.in using both the proper label
as well as the'nonsense'iabeh), and ability to construct sentences

-1hcorporating the -names of three objects} The finding reported by .
] “Feldman and Shen indicate that the BL children were siijerior to the

cmonolihgua]slon all three tasks. 0f even greater re]euanqe perhaps
is‘the;fact thatothe BL children outperformed the mono[inoua]s
) oy joﬂ_gégnjtiueltasks.which-involved both‘];hguage comprehension&and
L production | Simi]ar findings were also reporteo by Ianaco;worraT]
(19?2) who studled Afrlkaanstng]1sh speaklng preschoo] chl]dren

Although there isa g]ar1ng om1sslon of research on the

. re]ationship between BLism and h1gher cogn1t1ve behavgor, there 1s the -

I
'suggest1on that when we consider 1nd1vidua] BLs or gr of BLs in

S

.* soc1o]1ngmst1c conte;cts where theor BL behavior (and/or BC background)
' . does not, ascrlbe them ?ower status or’ cu?tura! margana]1ty wwthin a
]arger monolingua] community  they outperform their mono]lngua] peers,
In 6né of the best contro]]ed studies in .the ]1terature, Pea] and

v

. Lambert (]962)~found-1§ the1r contrastive compaF1son of carefully

matched monelingual and BL groups that BlLism is associated whth and
may 7 in fact facl]ltate s1gnif1cant]y superior performances on both
:verba] and nonverbal 1nte]]igence tests Peal and Lamhert.conc]ude
that: | ' '
The picture’that'euerges ofhthe'French-English bilingual N
—ih Hontreal is that of a youngster whose w1der experiences'
- ' in two cu?tures have given-him advantages which a mono]ingua] '
does rot enjoy".'lnte]]ectua]]y his- experience with two '
._' ) ) ‘ ‘ ]anguage systéms seems to have left him wli th’ a mental
‘ ; fléxibility, a supersority in cohcept formatioh, and a
‘" more djuersified‘set of mental abilities, in the sense that

46 S |
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the patterns of abilities developed by-bilinguals were more.

L : ' .
heterogeneous. . . In contrast, the monolingual appears to

have a more unitary structuré-of intelligence hhich he must

8] ) - ' - - e

use for all types of intellectual tasks. —
3 . =

On the basis of this scant, but extremély important,

R € . .. i
Titerature on the relatioenship between BLism and cognitive deve]opmept,

we recosiend that OCU:sgonsor a_thorough ihvestﬁgatjon‘into the

corre]a;estbetweeh-earfy child bilingua]ism_and:cognitive developmént.
This research should enSUre that BLiém-ds operaticnally defined and .
'_thdfjchi]dreh be matched oy all socio]inguistic:variables in orger _

'to dV01d any confoundxng or mxs}nterpretatlon. The iﬁportance of this
research 1s chat if it demonstrates a poS1t1ve rEiat1onSh1p between

BLism and cogn1tion,then many of the o]der hes1tatlon5'and fears
axpressed by educators toward BL/BC educat1on w1]] be cleared away.

We further recommend that OCU encourage the degign1ng and 1mp1ementation

of curr1cu]ar mater1a]s wh1ch emphasize the cognitive domain of

preschool | b111ngua1/blcu1tura1 ch11dren. The des1gn1ng of such materials

shog]d be conducted in congquf"on Wwith research on the relationship
between languaoe and cognitive development. The implemeotation of
such-materials should be done'with evaluative measures built into

the preschool BL/BC program. . . -

Lm

v




- are summar1zedl/p.table form.} In conjunction with our researcﬁ

efforts and their contributions to the SS/S community.
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Preschool Education for the Bt]ingualt

. ~ )
In order to gather information concerning the specific nature

"of preschool BL/BC education in the United States, weihuﬂyzed project
-réports and summaries from programs throughout the nation. (The

'1nterested reader is 1nv1ted to refer to Appendix A where these reports

efforts we met with local preschoo] project coordinators, teachers and

program consultants and observed BL/BC preschool programs in Los

_ Angeles and Santa Barbara. What we found were schools with conscientious

dedicated personnel, SS/S parents who spoke favorably about the programs

~and cnildren who seemed happy in their BL/BC preschool classes., Bi- .

lingual/bicultural program personnel shoh]d be commended for their

"

'We also discovered through our research that BL/BC education

in practice means many different things, - While the objectives for -

‘most programs may be similarly stated, there is a notable disparity.

hetween these objectives and the means'by which program personnel set

out to achieve them. Programs differ in the1r treatment of the 1anguage

and cultura] component of BL/BC educat1on, in the1r services to SS/S

parents, in their curriculum des1gn? training programs, and evaluatron '., -

procedures. ; ' : .

Program Objectives ° A - . 1

B111ngua1 education, we found, ranges in practice from fifteen

m1nutes of Spanish per day to balanced instructron in both Span1sh and

TR
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English.(please refer to Appendix A). There are such a Variety of

extremes and in-betweens that it is imposgible to- sunmarize all of the

possible cowbihations. Because of such wide-ranging inconsistencies

in the treatment of the ]angﬁage componeﬁt'ih BL/BC preschoq]'programs,
we believe that the term "bilingual edu&ation"-is one that is little

understood. Support for-this c]ajm is to be founa in the notable
absence of a definition. of bi]ingua]ism‘and.bilingual'education in
the prograns we analyzed. -Thfs ]ack of.a clear ;tateﬁgnt 6f purpose
on the p§rt of progran persoﬁne]'has 1ed to irregu]ar{ty in progran
LwCsiyn and program evé?uation proéedu%es. | ‘
. Aﬁdther\jmpo%tanf aspect cf these programs that appears
to be 1ittle understood concerns the’eu]tura]‘compOneﬁt. By and large
most of the programs studieé do not have a cléar conceptua]izatfon
of what directfon the cu}tﬁra] training shouid take. [Is singing :
. songs in two ]anguggés reinforcing bicu?tura?it} in the children?
Or should culture be defined by the fntroductjon of history ard the obser-
vance of ﬁolidays and other.specidl events? [ore important perhaps,
is the question of defininﬁ cq]ture in terms of’va1ueu§ystéms and ’
Ia;k{ng whether preschool chi!dfen\can be. taught values. U]tihhte]y,
aducators will have to better specify the bicultural component of
their_p?ograms. | ;
< . The amount and nature of parental 1nf01veéént in BL/BC
prescioc] programs also varies along a continuum. In some programs
‘ﬁarents'pafticipate in the des}gn and implementation of a curriculum.

L]

In some programs, parcnts are required to attend classes with their

' children so that they may learn strategies for teaching the ;qungster.

Pl

In other programs'parents are invited to participate on 2 daily basis

R =

-
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. all of these goals in varying degrees, but no one has yet attempted to
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|*f

but regular part1c1pat1on is not mandatory

From this ana]ys1s of program reports and first hand
observation of programs, one overriding question emerges: What i3

BL/BG preschool education for? Is it to instruct pareats in techhiques

for verba]]j and cogn1t1ve1y st1mu1at1ng their children? Is“it to .

- -

prepare the cn11d in the social ‘and ]1ngu1st1c skills necessary for

entering elementary school? - Is it tp create;cuth{al awareneas and
pride among children and their parents? Is it to help the child truly

develop and maintain both languages? hThe'objectives for all of the °

grograms studied suggest that BL/BC preschool education encompasses.

determine whether or not this set of objectives is.the same¢ for parents,
teachers, and the commuﬁity Until we arrive at an exp]icit set of
program objectives, we will cont1nue to dr1ft with BL/BC educat10n along

>

an uncharted course. Fowever, whose ‘responsibility is it to artwcu]ate

Itneae program objectives?

Bocause of the tremg&ndous variation between S5/5 commun1t1es,

the personnel within-each BL/BC preschool should have the_responsib111ty

of designing objectives suited to their own programs. . These objectives -

should be baseu on the specific needs of tie $S/S cormunity, parents,

“and children served by the BL/BC preschool. In the design of these

expfitit proéram’objectives preschool personnel -should be assisted

by a regional team of experts, who collectively ﬁh;é expertise in'tf;
areas of BL/BC education, child deveTopment, soc10]1ngu1st1cs,\
evaluation research and BL/BC curr]cu]wn deve]Opment. This team of
eiperts‘ﬁohid assist in the deﬁign‘of an explicit sot of obJect1ves

spe01f1ca1]y taidored to tHe needs of each preschool program. In

]
- -~ ' L
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‘develop their own matérlals or find it necessary to modify commercial

3
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.
. -

_'agdttiOn, this team of regiohal experts would serve as consultants -

on a continuous basis to the BL/BC preschool programs assigned to

their region and would assist with all-facets of these programs. : “

- Accord1ng1y, we recommend that ocy provwde to $S/S commun1ttes

a_ reg1ona1 team of e_perts with collective expertise in b111ngga1/b1cu1tural

d ]

'educgjgpp,"ghild_geyeiopment, soc1011ngu1st1cs, evaluation research

gggijjjﬁﬁualfbicultural curricula deve]qgmént,tp assist_presthoo]_persphnel'

with_all facets of their bilingual/bicultural prescheol program. They

would assist.in the design of exﬁ1icit program objectives, the development
of curriculum'to 1mp1emeat these objectives and the design of a methodo]ogy

§
for program evaluation and rbsearch. In order to perfonn these tasks,

[ L

¢
this team of experts would have at the1r d1sp0sa1 a mobile mater1a1s

-

Tibrary equ1pped w1th the-necessary materials “for assisting the BL/BC

prescnools assigned to their region. We therefore extend the previous

reconmendation by reconmend1ng that_0CD provide the necessary support

a4

to_ensure that each_team of .regional eﬂperts be supplied with a mobile

materials library equipped with_the Jateriais needed, to effeétiveiy

- serve their assigned preschool programs. ° ' .

Curriculum -

Presently, the ma30r1ty of preschoo] teachers and personne]

preschoo] curriculum mater1a15‘(refer to Append1g A). ioreover; it

| : . : L A ) :
is generally acknowledged that there is a_]ack of expertise in curriculum

- planning at the preschool Tevel (Cireno Rodriguez, personal coivaunication).

‘In addition, the inmediate demands of each day Timit the amount of

»
! El

a

r
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time available for the planning and development of a:Eurritu]um

{Evi Mcpiintock, personal. c0mmunieation)._~Jn'accerdance with the

a

preceeding set of_‘ecommendations, we_recommend that OCD provide

__pert1se and techn1ca1 ass1stance to’ b111ngua1/b1cu]tural preschoo]

program persopnel. for the development of curriculum mater1a1s suited

.to the spec1f10 needs of the1r_program Thts technical ass1staﬁce

would be prov1ded by the members of the reg10na1 team of experts ,
v
assfgned to each preschool. '

-

There is also a recogn1zed need for-preschool BL/BC

]
materials’ designed spec1f1ca11y for SS/S subgroup ch1]dren\ Address1ng //////

this need, we recomiend that OCD support the development of’ b111ngua1/

o

bicultural curriculum materials for the 55/5 subgroup ch11dren in

preschool programs. ~Samples of all materials for use with $$/S
subgroep chi]dren'shoufd be found in all mobile material 1ibraries

referred to in an earlier recommendation. <

&
=

Training Programs : ' f.-

Teachers and program d1rect0rs are 1ikely to have a funda-
.mental effect on the success: or failure of a BL/BC preschoo]‘f To the
extent possibie teacher selectaon“should give priority to the’ tra1n1ng
and eMploymentlof teachers from the SS/S;Eormunity | Tra1n1ng programs -
should be designed to sensitize all 55/5 and non-SS/S preschoo]
personne] to the cultural va]ues and language use patterns in the
'community served by their preschool. This may be accomplished

: py using techniques sycﬁ as those proposed by Ramirez andCastdneda

(1974} for sensitizing teachgrs to their students. Another technique

especia]fy for non-5S5/S persornel would be;to place teachers and program
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]
. . ‘ e ! - -‘ .
directors with families in'the community served by the preschool‘

s L3

This method has been successfully used by the University of Massachu-

setts in its teacher training program (Scott, 1974). Tralnlng

v
<

programs must also be des1gned to famlliarize teachers and Program _

Personne] with edj;ifleﬂil,theory, research methodology, and curriculum
design. Just a@s—fmportant, program personnel should be given instructioh
in specific teaching techniques to use with SS/S preschool children.

The application of research findings to the classroom . -

f

through effective teaching techniques is a primg\area for research. - )

+
- -

Ne need to know more about what can and can not be taught at %gf

preschool. level and what technques are effect1ve for teach1ng SS/S

parents and children. Therefore, we recomnend that OCD support )

research to'develog_effective teaching strategies for use with bi]ingua]f

bicultural preschoql children and parents. ' ' S

At present most preschools are provided with inseryice
training programs (refer to Appendix A). Such trainiﬁb programs are

valuable since they maximize the possibility of tailoring the training ]

to specific preschool programs. We support and ‘encoyrage the continuation

of inservice training programs. In additioﬁ, we recommend that indervice

training programs be one of the services provided by the-regional team

of experts. In this manner inservice training programs may be controlled

for quality. More importantly, they will become part of the coordinated

effort to provide assistance to preschools in all aspects of.their programs.

-

1

Teacher Credentials

" u
For many S5/S ch11dren and parents the1r first contact with

the educational system will be within a BL/BC preschoo] progrant. This
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1nit1a1 contact will most likely shape the attitudes and expectations.

st

% of these parents an h11dren toward subsequent educational programs.

T

. Because of the 1mportant role accorded the teacher 1n/érBL/BC pFeschool°: T s

- -
-4

it-is necessary that s/he be credentialed. Accordinbly, therg should
be several options available to the teacher who needs to obtain
crédentials. Credentlals should be awarded to those teachérs who

- - " r -

nave successfu}Ly COmpleted an approved BL/BC preschoo] tra1n1ng

program at a un1vers1ty or co]]ege Credent1als shou]d alsq be awarded -

" to those BL/BC preschoo] teachers who have danonstrated the necessary R 'T
\\\\competenc1es w1th1n the preschoo] sett1ng as Judged by qua11f1ed in- )
) serglce training personne] S0 that teachers may be awarded BL/BC. - ‘
preschoo] credent1a1siwe recommend that OQD support efforts 10 credent1a1. o r
“ hlllngggjjgjgggqujgLgresch001 teachers.g i " : N
. C . . . ‘
LVa‘l ation ® , B ™ " A -

Why evaluate? Eva]uatiOns sexve to-guide fundingﬁagencies
and program personneL in the1r dec1s1ons regardLng progran ob3ecf1ves
and the deslgn of a currigulum to 1mp]ement those objectives. Eva]uat1ons'

-
also heTp to ensure that part1c1pants in BL/BC preschooT programs are "

k ré;e1v1ng qua11ty 1nstruct1on.' John and Horner (19?1) have descrlbed
program evaluation in’ the followtng-manne?.
In all educational prograws, testing has two purppses:  individual
pupil assessment and o;erall.proqram evaluatjona. bf necessity
“these' two objectives co{npide.. In order.to determine whether..
specif{c educationaT practices hava effected changes in group
performance, it is necessary to ascertain what mod1f1cat1ons in - , "

individual perfonuance have occurred Assessment models used

. '
" ! - . e

Bd .- .

. - 1Y - jl
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. - - |




ff_ - Tl L Page 51

o,

in:evaluatihg educational programs include expgrimehtaT”and
;ontrol groups, student pﬁé-.and pﬁst-interQention pérformante

- -and coTpariéon of records in an entire s&hoo] during. an innovative
approach with sim%]qr'student records of a prev%bus year.
Effective evaluation procedures require Ehe selection of a
population to evaluate the articulation of a sbecific set of
fmeasurab]e objéctiﬁes and the choibe of techniques to be used in

‘the assessnent of these program objectives. (P. 142)

e T

- B}

In this section we will provide the reader with an-overview

&5

of thevtypeS'of evaluation conducted in BL/BC breschoo] programs,.
' During this discussion the }eader will be referred to Appendix A
where ‘various program evaluation procedures are summarized in table

- form. _ . _ . |
The most S}stematic evﬁJLatieﬁ-effﬁvf§"ﬁﬁﬁh§_ﬁféséhooT'b%éﬁrams

have been édrfied out by meaﬁs of combliance'measures, using perforéﬁnce
"standards established by OCU in 1973. This reporting device consists
~of a sepies of questjons asking whether or not preschoal programs include

activitizs in their curriculum relating to the total development of

_ the preschool.child and hjs parents. [n the areas of language and

culture; for example, programé are asked if they have a written plan

‘ T ' . 7 .
for BL/BC education, or if parents and community members are involved
.
in the classroom. Questions are asked in a similar manner about programs

within the school that pertain to health, nutrition, children, .

parents and the® community.

While a compliance report may serve to monitor programs in -

a limited fashion, it is not ap instrument designed for either in-

LY

dividual pupil assessment or overall program evalwation. Therefore,

[




N . ‘
1t cannot pr0v1de us w1th 1nformat1on on the effect spec1f1c educat1ona1

pract1ces have had on the perfonmance {or behavlor) of preschool
f ) - ¢ _":'2

participants. Furthermore, it does ndt permit us to compare Programs
in order to determine which are more or less-effective. In sum, a

compliance measure is not a substltute for .an effect1yd‘eva1uat10n )

-

program. Accord1ngly, We recommend that'0CD fund b111ngua1[bacu1tura1

preschool prodgrams that have an evaluation and .testing component built

_#nto their curriculum. . " o

2

~ Many preschool program personne% have 1nc1uded sone form 0f~
eva]uation in their curriculum (refer to Appendlx A) By .and 1arge
these evaluation efforts have on]y been dtrected toward the assessment
of student performance. Evaluation techn1ques have included informal
observations, questionna1res{ pre- and post-testing wi th crtterlon '
reference instruments, and the administration of standardized tests
The changes in performances as measured by these evaluatlon 1nstruments
and techntques, are discussed 1n the annual Program reports subm1tted
- to funding agenc1es.

Despite the availabi]ity:of program repdrts, we know very littie
about the effects of BL/BC preschooiing on the chde_and his narentsn
Qur knewledge is limited by the lack of evaluative research in preschool

programs conducted in accdrdance with educatienal_research'methqdoiogy.

This Tack of a scientifically based research methodology 1i$ reflected

at all levels of program evaluation procedures. We have already discussed

" the fact that nost breschool-programs do not have a curriculum basedv ¢

on a set of clearly articulated measurable objectives {refer to ﬁbpendix A).

A program objective such'as "to develop bilingual/bicul tural skills,”

.
]

for exanple, is not an objective that can be measured without dn

. - T o ‘ . L ' Page 52 . :
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. operational definition of what constitutes bilingua]_é?‘i and biculturalism,
However, this objective is not atypical of the objectives for BL/BC
w ) .
preschool programs. The majority of preschool personnel do not

articulate operational objectives in their goals for $S/S parent§ and

children in their programs. Accordingly, we recomuend that 0CD only

fund bilingual/bicultural programs that have clearly articulated and
meas _uﬁr;qlbj e prograin obj eré'ﬂi ves.
. Once the programlo_bje_ct-ives have been defined, 1‘n‘struments way
be developed °0r selected to assess the specific components of the

.deﬁi;red E_ehavior. In the'c-a_se of présch'qol BL/BC programs, the

problems ’of'condL\ict‘ing meaningful evajuative studies are compounded
by_the lack of adequate aséessmﬂnt instruments for S§5/S children and
. pa-ren'ts For example while there are a4 number of instrument: Icha't"

Juruor.. to weasure language formance 1n rnscﬁoo] chiidren, there are
p

few cultural measures. Therefore, we recommend that OCD supwrt th(.

w_e__::l paent_ of i 1‘ﬁn‘ovat1‘ve techniques for assessing cultural knoh]edgé)

and ﬁthe

Y

tent of biculturalism in chﬂdren and their parents. .

While we were able to find _descriptions of a few cultural
instruments and- many riore language evaluapion instruments,we found it
difficuit to locate critical roviews of these instruments. The most
thurougit t'cm'tica] reviews we did locate were in a manuscript prepared
by consul"t'é_hts for the Bil‘in;ﬁal Educati,o-n Unit in Albany (see Multi-

.o Tingual }\ssessr.zcn-t Progrénz, 1975). llowever, this manuscri pt doeﬁ not -~
include critical evaluations bf all instruments current]y usad with ‘

preschool children. ih“refOr\., we_racommend that 0CD Jaumr.. cffurts

. to critically evaluate all instrunenis_and _measures u od_tu a3sels

E:_l_]_]_q. Thasa critical r\ew::u:. shouid bo hiade

the $5/S gye@.c_

ERIC - osr
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or 1s1aﬁéling a child at an early age, the need for readily available

© the wreschool level. One type, the Carrow Auditory Iest-fbr Language

' ' - Page 54 . t

¢

~available tooall preschool personnel through'the mobile unit proQoséd -

.in an.earlier récommendation.

' Because testing provides just one more avenue for labeling

critical reviews of all tests and instruiments is unquestionable. The
need. becomes more apparent when discussing some of the evaluatidn
instruments themselves. There are probiems in the design of these

measures tha% apply to all preschool children. In the area of language

assessuent, for instance, there are two types of instruments used at

-

L] . -

“Comprehension, for exémp]e, measures langtiage comprehension. /iahofher
typa of‘instﬁuﬁént,suﬁh as that developed by the Southwegt Cooperative
.tducational Laborétory (SWCEL), measures language production skills. -
In and of,ftsé]f,'neithér'instrumeht is an adequaye'measurq of.]angﬁage
abi]ity/[ To e]abora%e,cxﬁmréhensidq tests do.not measure the Ehi]d's
ability to_produtefghe target 1angu§ge. Gramqar vocabulary and
rpnunciation tests, on the othef hand, do nof'adequate]y a§ses§ the : .
child's overall abilit} to communicate. In fact, oﬁ]y one- language
Cneasure,. tie Bi]ingua115}ntax Meaéure,:élicits na:ural speech from the
child. UOther instruments reﬁﬁire that thelchi]d,'in her/his respbnse
to test questigns use complete sentences, igﬁoring the fact that this
does not refTectLlanguﬁge forn in nafura] communication. Researchers
such asICQhen (in press) have called for more°varied‘]anguage tests--
mﬁltidinénsiona] ihstrhments that %ntegrate a Variéty of §ki]]s

£
related to language use and ‘the child's ability to both encode and

. - . ' . : . it
decode information in free speech. - Therefore, we recommend that OCD

support efforts to develop innovatigg_téchniques tp develop instruments

5 ) : . - -
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¢1nc]uued in the population on which the test was standardized. Thus,

" of the §S/S ch1]d. 'Transﬂatjngltests from Engllsh to Span1sh is

to neasure the language and communication skills ofithe preschool

$5/S child. -

i/ .
_ Bnother sgt of ‘problefs assoc1ated with test1ng 1nstruments

for the SS/S chJId,1s related to the conon practlce of adapting a W

test to an SS/S population that was originally designed for ard

. standardized on a non-SS/S pqpulation. " For example,’the two most

“commionly_used instruments in the preschool program summarized in

Ajpendix A (The' Peabody Picture Vocabulary Teet,‘andlthe Metrogolitan

Readiness Teet) have not been standardized on S55/S subgfoup child}en.
. - i . *

Thdc is» a representative samyle of these §5/5 chi]dren has not been

S

norms for these tests are not approprlate for assess1ng the. perfornance

v

.

another common techwiqﬁe for adaptihg'tes;s fo the SS/S population,

L]

However, as Padilla and Ruiz (1973) claim, too Tittle attention has

been given to the‘subtieties invoiyed in translating from one ?enguage

) ¥ ’ y “ d.‘ o
. to another. Translations, for example, may obscure meaning especially

if the translator fails to-select colioquialisms which communicate

more effectively than standard Spanish translations. Platt and Diaz
(1975) who analyzed tlie Spanish trans]ated versions of the PPVT

_(Peabody'Picture Vocaﬁulary Test) found that translation had altered

the 1e:e]s of -test item difficulty. An additional problem not to

. be overlooked in the standardized tests currently used with SS/S

children is. that of cultura) bias. More speC1f1ca]]y, this bias may bde

"scen in the 1nc1ustgp of information Ttems that may be unfamiliar to

some SS5/§ chﬂdreﬁ\,:l Because of. the probiems of adaptlng commonly used

evaluation 1nstruments for the SS/S child, we reeommend that OCU

§yppgjj;gﬁjprxgh;o develop and standardize evalygglgp instrumanis

09
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. . ~ for the SS/S pf'eschoo] child.
- -In.addition to the néed'for experimental research ihlpreschoql
'-programs,‘there i§ a reCogﬁi;ed ﬁeed %or_baéic research to be éaﬁgucted
within 3L/BC prggéﬁ%o]s. For example, in some project reports there
: ? are ihdicatiQ05 that $S$/S children enter't5° BL/EC preschool asa N ~
50an1sn speaxuta, but after two years, thése sanie Cﬂ]]dren prefer to
use Lnjlisn at school "We need basic sbciblinguistic research to
exaiine the variables contributing‘td this possible shift in language
. use h3~;ofu'55/5 chi]ﬁren' Unti]'such rescarch is'systenatica]]yd
. conductod,“wu can only specu]ate on the poss1ble expﬁlnat1ons for
. b sirift.  One bXﬂ1anat70n may pa that the Shlft is due to the =
7 .

¢ urogrdn currlcu1un Children w11] not continue to use Spanlsh at

. - g- sc.1001 when it is buil% into the ccurncu]un for only a few mnutes
"4 day. The shift way Tikewisz reflect parental attitudes tomards
bilingual educatibq. IParenfs ray, .in fact, see-bi]ingu§1‘£raihing as
a uéans of deva]bping‘tnglish'sk{]]s‘gpd pr&ficiehcy'jn their children. *
Tﬁis is Jdocuwsented b& the evaluation repoft from Santa Barbara, where * .
one of the eachers who alrays spoke Span1sh to the cni]dren met with

" resistance from oarnnts w0 instsoad tiat the}r c%i]dren needed to
‘learn Eng}ish. ‘The spift'may reflect changing Janguage patterns in
tie howe as-welL. Politzer and Ramirez (1975) nave found that if
§p;ﬁisﬁ is not maintainad -in the haue, tae cnild will begin to favor
englisi, even though irsiled in-a BL/BC'Jrogram; e nave little
inforaation on ﬁh;t arznts expect from BL/QC:pfograms; now thesé

- expectations may influence language shift or Janguage Maintenance in
* " -

' . .+ arescaool and how these expectations vary with the time spent in
; the program. Suca information is crucial tv tho effective implementation
- of BL/BC education. - : 60
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' u1cu]tura1 praschool programs.. w1th0ut be]aborlng the pCTHt, a set

_child and $$/S family in the areas of. attitudes, socialization, cognitive

. - Page 57
An equally important gquestion that- apparently has not been

addressad by progrém administrators is whether parenfh]»expectations

F

" differ between immigrant SS/S narents and first. or later géﬂEratlon

SS/b-parents . He have some 1nd1cat10n that parents do d1ffer in

.éxpﬁﬁtﬂl;g___ﬁhen this Varlable is considered. Nhat-]s-necessary is a

refinenent of this issue in the design of programs, espeCIaIIy'when

' panéncs are encouraged to part1c1pate in p011cy making and program

imp]ementation. We recommiend that OCD release- funds. for a survey >

of parental attitudes -and expectations towards bilingual/biculural

. preschool programs. O&r concern iS'whether these attitudes coange

*
vith the enrol]nent of their ch1]aren 1n b1]1ngua]/b1cu]t iral poreschool

prograiis and whetrer there aﬂe generat10na1 01f£erences in attitudes.

Because teache% att1tudes and’ expectat10ns may 1ikewise influence

the effectiveness of "a SL/BC program, we recomiend that 0CD fund

v T

grojects for‘assessing teacher expectations with regards to bilinguaif

of b;;Qc.{esearch quest10ns can also be asked about cognitive deve]op- _ .._

ment and changes in socialization. among ch1]dren as a fﬁnctlon of .
exposure;to preschool BL/BC programs. pResearch\QUestlons.pErta1n1ng
to the areas of ]anguége‘and'cognitive growth as well as social and

emotional development have been discussed at length in éection 111 and \

IV of this bapef. Because of the need-for basic- resedrch in. these

areaé. We recommend that 0CD support research programs qgsigned

I

to measure the effects of bilingual/bicul tural presehob]ing on the’

’

growth, and language use. These and similar basic research programs

within BL/BC preschools would be regulated for quality by the regional

team of éxperts.
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‘As we have demonstrated, it is important that BL/BGppreschool_

-programs be designed to comglgment the needs of the specific communities

‘they serve. We have recommended -that a regional team of experts

worklin conjunction with preéchool-program personnel to help them
assess‘tﬁéfneeds 6f their conﬁunity aﬁd to design a prodram specifically
addréssihg those needs. This ‘regional team would further assist . IR
progran personnel-in all facets of their program: dé%ininé‘exp1icit |
measureable 6bjectives,'p1anning'ahd deve]bping a curriculum, evaluating
the program, and recommending areas for basic researcﬁ witthin the

progran. 'Thié regional team of experts would be provided with a
- ' ;\l ™

‘mobile l1ibrary unit which would contain information on BL/BC ‘education

: TN -
and materials specific to BL/BC education fOr'tﬁéipreschool child, "In

sum, this regional team would serve to implement effeétivg BL/BC
programs at the community level.
~ We also recognlze the need for a_more coordinated effort to

pr0v1de quallty BL/BC preschooling to SS/S comnunities. Th1s need is

_ definable in terms of eff1c1ency,*effectlveness and economics. To

elaborqte, program personnel and regiona] experts could operate with

greater efficiency and effectiveness and 1ess,cost if they had access

- to a central sourbe housing all information pertaining fo BL/BC education.

This central source, or c]éaringhousé, would enable those developing
their own presEhoo]s to draw upon the collected efforts and findings of

others. Accordingly, we réconqgnd that 0CD establish a central-clearing-~

g ' .
house to celiect-and disseminate all information -pertaining to bilinqual/

bicultural education. This clearinghouse wou{d“both serve and be ServEE\ e
by the proposed regional team of-dﬁperts, the BL/BC programs themselves
and by researchers and scholars studying BL/BCism: 1n accprdanqé_with the

!
L
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recommendation to provide coordinated and systematic guidance to SS/S

communities and BL/BC pfeschoo] programs, we recommend that 0CD

- establish a national policy task force to design and implement a

national poiicy for bilingual/bicultural preschool education.

S 4 . ' 'S

I:?df
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Recomniendations
hf
t In this %tate-of-the»art review and strategy paper we have:
. (1) examlned the literature perta1n1ng to BL/BC preschoo] education
. Tor the S$$/S child; (2) assessed ex1st1ng BL/BC preschool programs;
and (3) conferred with those persons interested in the education of ‘
the SS§/S preschool ?h1]d_and her/his parents. 6n th; basis of our ‘
- . findings we urge thét 0cD demonstrate'its commitment to preschool
bilingué]/bicu]tural'education by adeQuate];:funding pfogfammatic.
development and research activities. The specific program anq'reseéqg} .
. recomnenﬁatjons follow. Each recommendation:iS']igied as it appears in
. the teft and inc]udea is the pag'ﬂe numbe_r on whichlit can- be found.
o We recommend that: . U “
1.) 06D institute a policy of opeﬁ]y sﬁpporting Q
preschoo] b1]1ngua1/b1cu1tura] educat10n for |
the S55/S population. (p. IU) T
¢ 2.) o0cp inlconjﬁnction witp exﬁerts in preschool fi
bi]ingué]/biculfura] education }ake a 1eédersh?p 4. . '; £
role ﬁ} articulating a national pb]%cy pértaining )
| to the objectives of preschool bilingual/bicultural
education, teacher training, curriculum dgva]qp-l - ﬂ
ment, and evaluative techniques. (p.11) .
3.).-0CD in articulating this national policy |
‘ ‘recognize the intra- and ;ntércu]tural diversity - .
. in their sponsorship of bilingual/léicu]tura] |

- educational programs. {p.11)

6 4
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5.}

6.)

s F

7.)

"ML-..“..._ .
-
r

8.)

————  Page. 61

060 encourage research into specific child

rearing practices of SS$/S parents and how

theselpractices affect the social and

emotional competencies_of the chi]d‘:(p.]ﬁ) -

Research oe conducted to determine how

schooling of children alters chj]o_rearing

practices and family relationships.. (p.16)

Research that examines the role parents

expect themselves and their children to -

assume toward teachers and schoo]1ng (p 17}

0CD support the study of parenta] attitudes

and expectatzons prior to, dur1ng, and N
following their children's exposure 10 = .

bilingual/bicultural schooling. {p.20)

Parerits be assessed for their attitudes of

what constitutes the criticaT_Esﬁécts of

culture that they wou]d like strengthened

in the b1cu]tura1 component of programs and

that these.cu]turalqaspects be 1ncorpor3ted

intp the:furricu]um. (p.20)“ |
Research be directed at deterﬁining the range

of community attitudes and expectations toward -
bil%nghal/bicultural education as we11:as
1ncreas1ng the commun1ty s role in setting

educat1ona] policy. (p 21)

<
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0_ o "10.) On thelblasis cﬁ" information gat.her'ed ‘
| that OCD-pfomote the’deﬁe]opﬂgnt of'mégh:
",anishs for facilitating parental and . .
cﬁmmunity policy making involvement so ’
ds to guarantee the active educational . .
advocacy and impact of Parents and other
community members. (p.21) -
11.) 0OCD encourage research on those social-
zation variables which affect, promote and :
D ' . majntaiﬁ the cul tural énd self—aftributed_
- ethnic‘igentitylof children- (p.22)
]2');5900 fund both 1ongitudiha1 and experi-
.' mental feséa‘rch for the purpose of

gathering comprehensive dafa on the

language development of the preschool
$S/S child. {p.26) X
13.) Otd,fupd ianguagé research conducted within
‘ = " existing biiiqgua]/hicultura1 preschool
programs, éxamining the ef%ects of
K bilingual education on language growth and
maintenancé. (p.28)‘
;]4‘) 0Ch fund projecfs which will examine adult-
--chi]d and child-child.discoursé patterns
to determihé if conversatidnal patterns may

differ -in each of theéé‘dyad situations and

. | how the child learns linguistic and semantic .

concepts in'thé art of discourse. (p.30)

A
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"15.) 0Ch ‘release funds for language research

16.) 0OCD release funds for research in language

- 19.) 0CD-insure bilingual/bicultura] develop-

¥

- . : Page 63
, - ! : :

designed to explore the relationship bet- -
ween' form and function in languagg learning

in children’of bilingual potential. (p.31) -

”proc;ssing strategies in.tﬁé $S/S preschool
child. Yp.32) .
17.) 0Cb ?{eate a 1iason-betyeen rese;rcher; s
and educafdrs by disséminating inform-
. atiqﬁ iq language research to preschools 3

“in a usable form. (p.34) - T »

18.) ocv prog@ﬁpﬁﬁfﬁ;;;;%assistance based

on results to implement more operative
goals for preschoo1‘bi1ingua1/bicu]tUral
- éducatiyn= (p.34) .q B \
ent by insisting on bilingual/bicultaural™
'\Ezducqtiona1 continuity befwgen'preschool
and elementary school. (p.3;)
20.0 _dCD_Engage in research with children, paz?nts,
/- ;TBTings, peers; and téachers qn éttitudes
toward bi1ingua1/bicu]@&rq? education and how
' these.aftitudes shépe the motivét%pné] style

of the preschool child with BiTingual potential. ¢
. ‘ S e,

(p.38)

- 2F.}) OCD assume the responsibility of disseminating

information on bilingual/bicultural qducation
ry’ {
67
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22.)

23.)

24.)

_26.)

27.)-

to interested parents and educators: (p.39)

OCD coordinate efforts between researchers

" social development of the bilingual/

. team of experts with collective expertise »,
in biiinguﬁT/bicqltura] éducaiion,:cﬁild

M -
~ development, sociolinguisticS, evaluation _ .

0CD solicit and support research pertaining .
to the social-emotional effects of bicultural-

ism on preschool aged children. (p.41)

e e ) 2
and educators_in_the design and implementa- °

[Ep—— ———— s ety

tion of more refined bicultural curriculum

materials which will.enhance the-total T,

bicultura) preschool child. (p.41) | . | .
0CD sponsor a thorough’inqestié%%ibﬁ'{nto'

the corre}atesLbetween~ean]y_chi]d bi]ingLai-

ism and cognitive Qevelopmené. (p.43)

0CD encourage thehdesigning'ahd implementatior

of curricu]gr»materihfs which emphasize the .

cogn%tiye domain of preschool bi]inQﬁa]/J

5icu1tura1 children. (p.43)

.

0CD provide to $S/S communities a regional

research and bi]ingua1/bicuitu9al curr{cuig

dévelopmen% to asgjst p(?échool ﬁérsonne]

wifhla]] facets of:fheié bilingual/bicul tural
pres;hool progranm. (p.4?) c T
OCD\yrogide the necessary support to ensure that - .

. L3
each team of regional experts be suppliedwwith ) ~

E L
a mobile materials library equipped with the - . .
63 . | ..

. - ] -' . ,i




Page 65

. "' ' materials needed, to effective]y“serve
_their assigned preschool programg. {p.47)

28.) OCD. provide expertise and teéhnica]
assistance'£0 bi]ingua]/hicu]tura] preschoo]
program personnel for the deve]opment of
curriculum materials suited to the specific
needs of their program. (p.48)

29.) _bCD support the development of bilingual/
Sjcu]tura] curriculum materials for the
;SS{S subgroup children in breschﬁo] pfogramsjl-*'
{p.48) ,

30.) 0OCD support research to develop effective

. = _ t‘eaching strategies fcn_* use with bilingual/

' bicultural preschool éhildren and parents.

(p.49)

31) Inservice training programs be one of the

services *provided by the regional team of )
ceipértﬁs, (p-49)
32.) 0ocb suppoff efforts to credential q11ihdua]/
. ‘ bicultural preschool teachers. (p.50)
33.} OCD fund bilingual/bicultural preschool programs
‘e Ithat hgve an evaluation and testing component
| built 1ﬁf0 their curriculum. (p.52)
as'34.) 0CD only ﬁuﬁd bi]ingué]/biCUIthra] programs
" that ﬁave c!ear1y articulated and measurable

program objeéiives. (p,Sé) . -

¢




" 36.

v - 37,

38.
39.
40.

41.

® o .

35.

and their parents. (p.53)

L3
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0CD support the development of innovative

techﬁiqqes for assessiné"cdlturaT knowiedge

and the extent of bicuituralism in children
L

0CD supporf efforts to criticaily evaluate

all instruments and measures. used to assess

the SS/S preschool child. (p.53)

0CD support efforts to develop innovative .
techniques: to develop instruments ;0 measure
the 1anguage and communication gkills of

the preschool $S/S chi]d:.(p.SS)

0CD support -efforts to develop and standard-

: iie evaluation instruments for the SS5/§

preschool child. (p.56)

0CD release funds for a survey of pérenta]

attitudes and expectations towards bilingual/

“bicultural preschool programs. (p.57)

,OCD-fund projects for assessiqiﬂteachefl

expectations with regards to bi fngua]/?

bicultura] preschool programs. (p.57)
0CD support research pragrams designed to

=2

measure the effects of bilingual/bicul tural

LY

preschooling on the child and $5/S family-

in the areas of attitudes, socié]i;ation,

¢

coéni;jve growth, and Tanguage use. (pfS?)
' §,

0CD establish a‘centka%fﬁQggpﬁnghouse'to

L, y
collect and disseminate all information

1
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pertaining to bilingual/bicuitural education.

(p.58) . , .

0CD establish a national policy tasbffﬁ?ie to

design and implement a national policy for

bilingual/bicultural preschool education. (p.59)
i j”/ N .

F \
I .
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PROJLCT

DEF OF 8L/BC EL

and
OBJECTIVES

TYPE RESEARCH

o

INSTRUMERTS.-

"RECOMMENDATIONS
and

RINDIRGS

Titie VII Programs
with preschools:

talifornia
1974 - 1975

1 JUpper Vailey Inter-.
.cultural Program
Placer County, Office
of Education

2)A BL/BC Model Early
Childhood Education
Program . .
Fountain Valley High
.School District -~ -

!

1

o &
!

3}Early Childhood Bitin--

* gual Education
Sacramento City Unified
School District

Student Achievement
2nd language ]earniﬁéﬂaﬁb Measure . _
;rz)Saber.Espanol

Internal Evaluation and
External contract audito
evatuated components.
Project development and
comfunity instruction.

Pfograms evaluated by
Pre-Post. Internal

‘evaluator & Educational
Testing Service.

Evaluated by priﬁcipal,
teachers, teacher's

‘assistants. Both oral

and writtan, INTERKAL

.Evaluator. Pre, post, use

of control group & )
criterion comparison.

,—a‘ .

1)Biifngua1 Syntax

3)Teacher observatig:

FieTd Tested & Modified:

1)Fountain Valley
Bitlingual Affect: Test

2)Basic Skills Test

L

. H ‘

N~

¢

Gains in both languages
by students of both
cultures. .,

L




CBL/BC COMPONLATS
and .
¢ TIME & SUBJLCT ARLAS .
\

MATLERIALS .
and '
CURR {CULUM

TEACHER & AIDE QUALITY

=

PARENTAL INVOLVEMENT

REFERENCE

_ %of Time: _Instruct in
doiinant language, theng
in second 1angu§ge,

o .

Subject Areas: Reading,
oral language develop-
‘«» ment, so¢ial studies--.
Hativa language. jhen
uther -

BICULTcomponent: History
\and culture, .

- Subject areas:- All ]

content.areas taught in
_00th , :

O~

Jeommercially’

viaterials-project
developed _“commercial-
1y produced. UDeveloped
Social Studies guide

for Kindergarten and_
first grade; History-&
Culture.of iiexico for
2nd gradeJ Will develop
SSL, Kindergarten thru

-1-3rd crade curriculum:

guide, ESL activity
guide, -~ _

-

daterials adopted &
‘Primary
curr1cu1um gu1de

™

Developwept of Teachers
danual .

In-service training.

i;ﬁthers and aides.

-

In-service training.
Teachers and aides.

e
———-—————
N .

e 222 .
k-
|

Parental Advisory groups
organize meetings,fiestas,
evaluation of progress.

-
¥ =

Parental.Advisory'Grpups,
cldss visits, parent,
training, constr ;1on of
teach1ng ajds .

-

Parentgl Advisory Group,
Progra plggning, evalua-
tion class demonstration.

=

*Title VII ESEA BL!BC
Projects.
1973-1974 . -
(*Refers to all the

Title VII projects.
summarized below)




PROJECT

iy

DEF OF BL/BC ED
_and
OBJECTIVES

TYPE RESEARCH

-

INSTRUMENTS

RECOMMENDAT IONS
and = -
FINDINGS

+ 4)Spanish Dame

© BL/BC Project .

Santa Clara County

Office of Education
{Preschool).

L]

SJBL/BC Education Program
Santa Ana YUnified
School District

-

_6)Media Resedrch & Evalua-
tion Center .
- Sap-Ysidro School
.4 District

R

Ty

.instrument.

Evaluation: Pre - Post
with project develojed
and ‘commercial tests.
By Center for Planning
and Evaluation.

‘Develop awn measure
devices., Evaluation of
Znd language learning
with criterion reference
test. Self concept -
measure with own

Ongoing
evaluation by Internal.

-Evaluator,

Evaluation: Pre - Post,
External Audijtor,

~
1)0tis-Lennon Test
2)Metropglitan Achieve-
ment .Test )
3)Cooperative Primary
. Test -
4} Inter-American Series
_{Spanish & English}

¢




BL/BC ‘COMPONENTS

-

MATERTALS ‘

| TEACHER & ABDE ‘QuALITY

ment, sensory skills,
thinking skillis "and
language development.

Subject Areas:

AW

areas in Spanish and
English .

g

-

produced, -

4 Project deve]oped and
.Commerc1a1

in Spanish and ESL.
Also cormerc1a11y

Project developed and
produced. Working on:
Tong-range.research and
evaluation design for
bilingual programs .

and paraprofessionals,

In-service training.

In- serv1ce”¢ra1n1ng, pre-
service tr51n1ng,

LAt b

events . '

"t Parent Advisory, In-service

training,proposal contri-
butions, conferences and

"fworkshops .

Parent Advisory Board
HMeetings

and ' and PARENTAL INVOLVEMENT REFERENCE
% TIME & SUBJECT AREAS CURRICULUM o : '
Subject Areas: Englism. Deve]op year daily. Pre and Jin-service Pérentiﬁdvisory Grbup *Title VII ESEA BL/BC
and Spanish for social Currlcu]un for pre-. tra1n1ng for teachers specific programs, social Projects
and emotional develap- | school and kindergarten | 1973-1974 '

{*Refers to all the ‘
Title VII projects
summarized below) -




" PROJECT

DEF OF BL/BC ED
L, and
,UBJECTIVES.

TYPE RESEARCH

- INSTRUMENTS

# -
RECOMMENDAT IONS
and
FINDIHGS -

New Mexico

1)Bilingual Early
Childhood Program
Clovis Municipal Schoolq
and Portales Mun1c1pal
Schools

Texas

T)Bilingual Education
Program

. San Felipe Del Rio
Consolidated School
District .

68

|

2)Programa tn Dos Lengqas
Fort Worth Independént
School District

2nd language learning
evaluated by pre - post
of Standard Tanguage

Scholastic Readiness
Test. Self concept,peer
group interaction.
Evaluated by Adobe
Educational Service.

Achievement: in 2nd

{ 1anguage learning.

Internal evaluator.

| |
Achievement in 2nd |
Tanguage learning hnd
academic progress mea-
sured. Pre - post tests.
Internal evaluator.

test (Sparish & English),

1 1)pPvT(Spanish & an11sh)

2)Bessell & Palomares
Developmental Profiles
3)Wanda Walker Readiness
Test for Disadvantaged
Preschool children

1)Pruebas de Fin- de Ano
2)Stanford Ach}evement
3}PPVT

4)Teacher evaluation &
questions

1)Stanford Achievement
Jlowa Test of Bas1c
Skills

3}TOBE & Peabody Tests
4)Inter-american Series




X

kY

BL/BC COMPONEATS.
-and

" TLHE & SUBJCCT ARCAS

" MATERIALS
and -«
CURRICULUM

?
TEACHER & ATDE QUALITY

PARENTAL INVOLVEMENT

' REFERENCE

3

Subject'Arggs;ﬂ'Ajl in
Spanish” and Ehglish.
. *

Subject Areas: All
content areas taught in
both . . .

Subject'ﬁ}eas: Spanish-
SSL, Tanguage, math,
social studies, reading,
writing.

) Lngl1sthSL basal read-
ing, English readiness,
-math .wr1t1ng -and spe]l-
.ing.

‘|ten, kindergarten,first,

-

Parent/Child Toy Lending
Library. Ueveloped
parental and language
materials.

Adapted commercial,

Project developed and
produced. Developed own
units for Pre-kindergar-

second and third‘grade
fand a read1ness test in
Span1sh

Pre- and In-service

training .

Parent Advisory,Training
in use of materials.

o

Parent Advisory Groups,
class demonstration,

Jteaching aids.

Social events, class
visits, suggestions.

Pareﬁt-Advisory Groups-,

*T1t1e VII ESEA BL/BC

Projects

1973-1974

(*Refers to all the
Title VII projects
summarized below)




PROJECT

DEF OF BL/BC ED
- and
"OBJECTIVES

TYPE RESEARCH .

Zﬁ;ﬁRUMENTS

RECOMMEHDAT I0NS
. and
FINDINGS

.1 3)Early Child Learning
: Center Bilingual

Program

Galveston Independent

School District

4)Bilingual Early Child
‘Education Project
Alamo Heights
‘Independent: School
Bistrict

Arizona R

1)BL/BC Prgject
Tucson School District
#1 2

SRR

;

Achievement measured in
2nd language learning
in academic ‘program,

Achievement measured-
in 2nd language Tearning,
academic progress.

L]

o

2nd language learning.

1)Tests of Basic
Experience (Spanish &
English}

2)TOBE _

3)Preschool Attainment
Record ' '

4)Minnesota 1Q Test .

5)0sereteky Tests of
Motor Proficiency

6)Mastery Tests of SEDL
Curriculum

1)}Carrow Language Tests
(Spanish & English)

3)}Metropolitan Readi- .
ness Test

- 4}Inter-American Series

Test of General
Abi]jty

1)POE Kindergarten &
- Kindergarten Pre -
Post Test (POE

Test '
3)Inter-American Series

ik 1 P A

2)Stanford Achievement -

scholastic inventory) -
1 2)Language assessment




T_

HL/BC COMPONEWTS
. and
TIHE & SUBJECT AREAS

MATERTALS
) “and
CURRICULUM

TEACHER & AIDE QUALITY

PARENTAL INVOLVEMENT

REFERENCE

ddeas. and concepts,

Subject areas: | Spanish-

Subject areas: 'Spénish
and English in visual
audgifory, motor,language

Subject areas: _Language
arts and socigt stience
taught in boti™>imulta-

neouslyyotiers taught in
both. a

reading and reinforcement
of all content areas.

English-listening,speak-
ing, math, and science ,

Commercial ,

Developed home educa

reference manual,

Developed material i

Pre-kindergarten, Aréa
Home Task kits%

n

Use commercial méfEF;;L

tion materials, teacher

Commerciaily produced.

. {Parent-Teacher Organization
“iSpecific activities, room

mothérs .<£*

Parent Advisory Group
Instructional- demonstra-
tion,. Scho1arsh1p program,
projects.

Parent Advisory Groups.
Social events.

*Title VII ESEA BL/BC

Projects
1973-1974
{*Refers to alil

the

Title VIE projects -
summarized below)

C




PROJECT

L

DEF OF BL/BC EbD-_
v . and
. OBJECTIVES

TYPE. RESEARCH *

9

 INSTRUMENTS

K

A . o
- "Title VII L.A. Schools

i California ™~

\\2)C0mmun1ty Play Center

k

Proposal

6

t

Others:

1)8111ngua1 educatiof for
Mexican American /
children .
Marysville Joint Unified
School Qistrict,
Marysville, California

-

Preschool

- Redwood ¢ity,California

:k\

) A)B1}1ngua1 Curriculum
I)Acquws1t10n of
cdncepts through use
of home 1anguage-
2)bevelopment of home
language titeracy-
3)Acquisition of 2nd

_4)Literacy in 2nd

5)Development of pos-
itive self image.
B)Community Involvement
1)}Participation in .
Advisory Board.
2)Visit classrodms.
3)Participate in
rquestionnaire.,

1)Provide literacy in
Spanish as background
for achievement in

other areas of the
curriculum,

1)Provide supportive
services; social
welfare, medical,

2)To prepare chiidren
" for English speaking
environments:

xggﬂother educated, must i

Comprehensive and on-

1)Jdust beginning .
_2)Compare center to
preschool kids.

3)Pre - Post.

1}Escala de intellegencia

Wechsler para ninos

2)PPVT(English & Spanish)

3)}Machover Draw-A-Person

2)Bender fGestalt Test.

for young children
5)Gessell Maturation
Index

6 )Teacher evaluation 1in

Spanish, handwriting
and arithmeti¢
1)PPVT{English & Spanish)
2)Caldwell Preschool -
Inventory

RECOMMENDATIONS

1) Improved self
2)Improved partil

3)More verbal in both
languages.

1)Ho results except
reports from public

, Rate caenter
children sSuperior on -
performance &-attribute
to those who didn't

attend preschooi.




BL/BC COMPONEHTS
~ _and .
3 TIUE & SUBJECT AREAS

MATERIALS
and
CURRICUL UM

TEACHER & AIDE QUALITY

PARENTAL INVULVEMENT

REFERENCE

=

%of Time:
Spanish.

Most of day

Subject Areas: Spanish
.=~ mostemajor subjects,

English~ :SL music and
- . PE.

% of Time: 505 each.

('.

Subject Areas:
stories and books 1in
" ooth languages-

=@ considered a
L “b1cu1tﬂra] event",

‘principles H200 series

Songs,

¢BC component: *Snack-.

Modified Van.Allen's
language techniques.
Materials- teacher made!?
and adapted for Spanishi
ESL-audio-Tlinguistic

of ESL used

Emphasis-on concept
formation and verbali- -
zation in both Tanguages

1 state college.

Teathérs bilﬁﬁgmll aide
from.community, with no
training.

Teachers all English
speakin Aides bilin-
gual from community.
High School training
program during summer at
Volun-3-

teers, mdny trained.

/4

.

S

"1)Active role encouraged.

2)Board of Direciors,
participate in.

3)Parents Advisory
,Commi ttee .

-~

Title 'VII:L.A, Schoo]
Proposal

*John, V.P. and Horner,
V..

1971

- (*Refers to projects

found in this book)




PROJECT

DEF OF BLIBC ED '
OBJtCTIVES

TYPE .RESEARCH

INSTRUMERTS

-
t

RECOMMENDATIOKS
and
FINDIHGS

-

3)Redwood City Program
Report

£)Eng as a Second Language
-BL/BC Program .
San Diego, Califorpia

5)A Demonstration Bilingual

Education Project
Stockton Unifiad School
District .
Stockton, Callforn1a .

1)Build. bilingual skills.

2)Attitude change about
Mexican Americah
“ culture .by non-SS/S.

1)Bevelop methods for
teaching ESL to

. Mexican American
students.

2}Involve community and
paren ts.

the home and schoq1

4)Increase pride in own
language and cu]ture
through usg of Spanish
in classes.

1)To provide a BL/BC
education -

Te——

3)Serve as liason betweeng

Heasurement., .
2 )Student attitude.
3)Community attitude.

1)Student Achievement

1)ESL.P1acement'Test.

3)Barset Rapid Survey
InteT1Tgence Tesg. .

DCommon cdncent listen-
ling_

5)Teacher eva1uat1on of

student attitudes.

6?Commercial Attitude
"Scale,

1)bistrict Preschool
Test Program.
?)HaCarta Hachine Test-

_dents.

2)Wide range Achievement. |’

ing of hilingual stus §

1}No difference in

English oral compye-
hesion skill between -
bilingual and control

.2)Improved Spanish

abilitias. )
3)i{eed long term study,

1)Increased rate of
scholastic progress.

2)}Participating with
enthusiasm.




and
i TIHE & SUBJECT AREAS

BL/BC COWPONEWNTS |

MATERIALS
©oand
CURRICULUM

TEACIER & ATDE. QUALITY

PARENTAL INVOLVEMENT -

REFERENCE

> % of Time: Partia?\
b1]1ngua11sm )

Subject areas: First

-" year ppanish and

and 1&nguage.

% of . Time:
Subject Areas:
2 English-English

<~ - Tanguage - developfient.

o

> of Time: 807 each.
. Subject Areas:

ed first in.

. Taught in bothnlanguages

in science, social

studies and self concept.

. o

English in math, sciencd

503 each. )

Spanigh-
pasic concept learning,

~ Spanish
language skitTs, develop-

‘| concept development.

San Diego School Curri-
culum Digest, South-
western region labora-
tory research reporit on

Teaching English Earily
(H200) by Huzzey-Breve-

|Historia de Jos Estados

Unidos.

Kedger, Color-
ado, - & Kulevzon, El
dundo y sus Pusghlos.

-

vaterials developed at
Southwestern Edugation-
al Developrment Labora-
tory.

Teachiers bilingual with
ESL experience. Aides”
liason between ‘teachers
and parents. HMonthly
in-service summer workshop
Stress- in language and
culture aspects .

“Summer workshop Spanish
language study and
methods strategy.
service continuous
training,

-

In-

L3

‘ On Advisor&

Cémmittee.

i Advisory committee, PTA,

Yolunteers in class-

1

1Y

*John, V.P.

V.M.
1971

- (*Refers to projects
found in this book)

M

and Horner,

L.
»




PROJECT

DEF OF ’BL/BC ED
and )
OBJECTIVES

TYPE RESEARCH

r

INSTRUMEHTS

-

RECOMMENDATICNS
- and ©
"FINDINGS

.

" Elorida

1)Coral Way Elementary
-School
vJade County
1963 -

L

asw vlexico

® 1)Santa Fe Lonnuniuy
scnool
Santa Fe, wew :lexico

w
-3

wWew York

' zi)ﬁaét Harlew Block
School

(Puerto Ricén.¥opulation)

!QTO m1x non-$S/S & . ¢
‘Cuban -

2)}Provide equal time to

Spanish and English..

- L

1}Learn to read,‘write

and speak two languages;

1)Use of control group.

L3

2)0tis_Alpha
3)California Test of

Hental Maturity

. 4)Cooperaf%ve Inter-

American Reading Tests
" (Cnglish and Spanishj

. Co Y
1)stanford Achievement-

1

-.control group im
" regularclasses
2)Spanish samz except -
Jdr. High, control
better.
)NonaSS/S 6th gradors
well in Spanish.
4)Exper1menta1 group
as well in-matn and

]anguage?\
3 '
- -
.9‘
3 _,-,
5
. L

£l YFS

1)Bilin§ua1 groub same/
in English as ‘the .”. .




¢ TIME & SUBJECT AREAS

BL/BC COMPORLATS
< and

MATLIGIALS
, and
CURRICULUM

-
L

TERCHLR & ATDE QUALITY

- -

PARENTAL INVOLVEMERT

REFERENCE

o

wht
i

P
#

-~ % 0f Time: Kindergarten

* + thru 3rd grade instruct
¢ in own language/other’
“Janjuage to reinforce

. separated nph-S5/S and

‘mixed populations. :
1 teacher speaks ‘English

.in all classes.” -

3b

;. 'English and Spanish .

to participate.in,

concept. Classrooms

Cuban. Ages 4 - 6,

1 teacher speaks Span-
ish. Morning versus
afternoon, - . v

% of Time:  Both used,

Subject Areas:  Both
languages used; Learn
basic concepts,

Subject Areas:g Both .

activities.” Children
choose which they want

- “

- o,

i

4 same books used in othen
.schools. Teacher-made

. ~
Spanish and English

books in Science, health
and math. Basically

too.

Ed

R N
A . € -
E

Ungraded. Materials
~Spanish - Somos Amigos

languages. *

-

Flexible, non-structur-
ed, - : ’

-

 beginner books in both

Malf of tedchers bilin-
gual. -Aides bilingual.
ESL training-teachers.
Pre-servide training,

f

Ny .
English speaking teachers
bitingual aides,.
Orientation program
every.year,

-
[}

p—

e

‘Parents alloved €0 work
at school .in place of
tuition.

Parents and educators
started schooil,

3

A1l parents on Board of
Directors. Decisions
made by parents with
staff. Work as paid
assistants and volunteers.

e am

Elect members to
: Board of Trustees. -

*John, V.P. and Horner
V.M, -

1971 ’ .

+ (*Refers to projectzé n
found im this book) ~

-

»




BEF OF BL/BC ED

RECOMMENDAT IONS

..

PROJECT_® and *_ TYPE RESEARCH INSTRUMERTS Cand
‘ v OBJECTIVES ) ' FINDIHGS
L) . ‘ 3 2 F '
2)Eacue1a Hispana | 1)Prepare for schaol by |io evaluation. 1}PPVT ‘
Hontessori - learsing cnglish. Individuals evaluation .
dew York, Jew York Z)English speak1ng Jearn |only. —
Spanish, ) B
® ' - '1 )
, v
o / L)
- ". A
Texas ' | ) .
1)St. Paul's Episcopal | 1)Improve Spanish~and .
School. St. Paul's “English, - -
Episdopal Church , .
. Brownsville, Texas’ . .
Qb . o - -
& . -
: by ‘ Y :
2)00s Mundos School c€oordinate a

A Bilingual Early
School .
Corpus Clristi, Texas

P

1)To dgvelon "
b-li & ul'i..)ri -

2)Prepare for school by
teaclfing math concepts

—~and to read in two

-~ Tangunages.

e
[

o

4
5

{8

rm‘«l

1)itetropolitan Read1ness

Test
2)9inn
Tast . ‘ ’

3)PPVT

;Goodénougﬁ -Uraw-A-Man
Winter-taven Percept1o
Formation _
JColumdbia HMental
-Maturity Scale

o, ,” Pre-reading]

o




BL/BC COFPONENTS
and .
TIHE 4 SUBJELT ARLAS°

he

T

"MATERIALS,
and
CURRLCULUH

TEACHER % AIDE QUALITY

r
Al

PARENTAL INVOLVEMENT

s

' REFERENCE

' QA?/’I

~% Of Time:

£

t

full time in €nglish.
Later: English 2 hours
and Span1sh 15 minutes.

SubJect Areas:

tengive instruction ¥n
English. Span1sh after
learn English, - Begin
instruction in Span1sh
vocabulary & grammar.

% of Time: 50%

ﬁBegin'with.

{
Eng1ish
.beginning of yeéar in-~" ~

in each,

A Montessori Curriculum -

and materials-

Developed by staff ¢

Teacher-made materials
and curriculum. Teach

| math, health, folklore,

'soctal science.
language curriculum’

{.studies materials.’

Foreign
_ In service training..

tservice training for all

Teachers-Montessori In-

staff.

: St
*

et

‘Mot all teachers accred-
1ted. Pre- and In-
serv1ce tra1n1ng.

-

i
L s
-
Teacher .
Aide a High School grads \
uate. Hog\chool ‘

coordinatory vo?unteérs

L]

*Johri, v, P. and Horner,
V.H. 4 :
1971
{*Refers to prOJects
“found in.-this book)

#*




- L DGF OF BL/BC €o " | . |+ RECOMMENDATIONS - -
S PROJECT .. o ~and ) TYPE RESEARCH ' INSTRUMENTS . : and
[ % OBJECTIVES, .o . ' R -, FINDINGS
L e ' _ . ' L e
. q,\;iplé;.' “x » . ‘ ; ) .' . - - .
1> 3)Preschivol Progran for |1)To greate bilingual 1)Achievement tests "1)Developed own fests 1)First year of testing-
,fj * Spanish speaking . .| -children by means of pased on curriculum 2)PPVT . (Spanish) o scored iigh in- -
s chdldren. new. methbds of teach- develaopment. » Spanish at beginning
f 50ad” Samaritan Center | ing ESL & use of first § 2)Pre-Post. ' : + of yedr and higher
! San sanconiv, Texas | L language. . . . - in knglish at end-
T o - X - S . ' S 2}Last year of testing
. g : S 3 R o o scored same in both.
1YEvaluation of the _ .| 1)Increase verbal skills A)Flrst Ianguage L 1)Experimental Scale for] 1)Increased, ability of
Bilingual center for in first language- " 1)0ral Tanguage "~ |. Rating Pupil's Ability] . first language.
Preschoolers in ﬂ1str1c1 2 Juevelop 2nd language ; 2)Understanding and. to Speak English 2)Increased ability in
#17 skills. 1 . use of language 2)Cultural Awareness English (Hore in,
-£SEn Title VIT Program | 3)Positive self image. "3)Complexity of verbal Measure Design Enalish 5993k1n9)
New York, 1973  4)Reading readiness.. expression .| 3}Informal observations 3)Positive self image
" : . 5)Prepare teachers.and § B)Second language (with Piagetian -development inCreased.
l-i o ' ‘aides.” © 1)0ral language . guidelines to assess 4}]1951’. Mnder‘gar‘tener‘s .
e : 5)Parental involvement, 2)}Cultural Awareness cognitive skilis) s - ready tee begin reading:
gy - A A b111ngua1 ab111t1es. CjCultural. Awareness 4)Reading Readiness 5):.iore emphasis on
' - D)bognhwe skills measured with Boehn | _culturé n materials.,
. - 2 -ugReaa1nq Readiness o Test-of Basic Concepts | 5)University courses
' L) F)Seif image 7] 5)Self image measured byl need more relevancé
e o _ . . .. teachers “observations for teachers.
2)Evaluation ‘of* Effects T)To_demonstrate that { - - e 1)PPVT(English. & Span1shﬁ 1) Improved ]anguage |
of the Clovis Portales |- bilingual education | . I~ . | 2)¥alker Readiness Test ability in English -
Bilingual Early Child- will facilitate Tearn- R , “or Disadvantaged Pre- and Spanish.. .
nood Prégtqm: Final . | ing of tha 2 1aqguages. * school Ghdldren 2)Scholastic readiness
j Report. Title VII 2)Increase cognitive, : .1 3)}Development Profiles . deve]opment uncreased -
‘2@ 1972-73 . affactive, psychomotor : (Bessell & Palomares) | 3)Positive self image. i
skillss - - 4JComnunity and parent 4)Development of
Y . - = 43)Positive self 1nage : Inventory, observation] personal growti-
N _— 4}Establish ties- between - . and visjtations ¥ 5)Attention. span longer.
- . : commumty honig anch ! o . - - ' L6 )Evaluatign extended
. -$chool. - . S - : - . .4 to compare 1st and 2d
- 5)Staff development, 5 ' : year students-. |
materials development, § ? f i?)Quantitive measure to- "




£

Bt./8C COMRONLATS.
and
2 TIME & §UBJEﬁT ARLCAS

¥
MATLIRIALS
Tooand
CURRICULUM - -~

|- TEACHER & ATDE QUALITY

PARENTAL INVOLVEHERT

.

REFERENCE

% of Time: 80% Spanish.
Subject Areas: 3 year
olds have.15 minutes
daily lessons in English
and Spanish. 4-5 year
.01ds have.20 minutes
Spanish and Eng11sh
lesson |

~
o
Vv
| y
od
— }' .
@ Of Time: 50% in each.
Subject Areas: Mix to

reinforce concepts
taught, L

-

“\

Bere1ter Approach in’
langqage lessons.
Sequential presentation
of materials--detailed
lesson plans. Visual,

Toy 11brary

Piagetian mterials .

. : LI

dividual ‘activities.

Responsive Environment
Project Life, Peabody
Language kits, Respon-

BOOtho

auditory, motor training]

Group activities and in-
Adapted REPSAC materials
Piaget and Child curri--
culum by Lavatel®d used.,

s1ve'Env1r0nment, Typ1ng

féachér~training.'
Teachers and staff
oilingual.

Goa]s for ‘dttu:ude change.
Trajning. -

"and, pareng training.
Certified bilingual
 tedchers, 2 Spanish
speaking and 2 non-SS/S-
Aides met state, requ1re-
ment

N

In-sérvice teacher train-

' LY

])Meétings With teachers.

2)Parent educational

- programs .
3)"Advisory groups".

1)§esp0nded positivély to

program on gquestionnaire.

 Jokin, -V.P, and Horher,
M .

1971 -

—
LT

An| Evallation of the -
Bilingual Center for

2)Meetings haveé 905 - Preschoolers “in District
attend1ng #17. ESEA Title VII
3)80% attend at.language Prpgram. .
classes. 1973 .
4)Cultural presefitation :
*Questionnaire given to B’
parents on school role* -
bilingual education, .
etc. But no results »[
. reported, '
Parent training patter;;T‘ Askins, B.E.
after REPSAC program.. 1973
. r
£ - i )
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OEF OF BL/BC ED b RESEARCH - ”Insrnensn ; . and
- - PROJECT : and’ . TYPE . - ;
PO . OWECTIVES . S FINDINGS * ,
) I ) i“f "vl‘; i < " .-“' L . : . ad
~ . o . . -
~ | o

3)Final tvaluation Report

of SW dew tlaxico Program‘;

1871-72
Grades 1 - 3

4)tvaluation Report on the
San iarcos Independent
School District's
B8ilingual Educatiai
Programs 1973
. (Ho data on kindergarte.
& and first grade)

¥

e0T1

5)The Effects of BL/BC
Instruction among Spanish
speaking, English-speak-
ing, Sioux-speaking
kindergarten children.
Report of Statistical
Finfdings and Recommenda-
tions, for Educational
Unit #18 Southwestern
Cooperat1ve Educational
' Aboratory 1970

A

1)Improve English and
Spanish language skills
2)Improve self image.

*
-

&

s
1}Reduce deficit.
"2}Increase wnderstanding’
and cognitive develop-
ment-in both 1anguages.
3)Become literate in.both
4)Pride, Know]edge about
culture.
5)tion-55/$ to Become BL.
b)Parent involvemént;
develop materials;
Pre and in-service
training,

|‘\:-\“

rax.

1)Liprove £nglish of non-
EngTish speaking.
2)Positive attitude
#oward SS.
3)Impr0ve Spanish.
4 )Enhance cognitive,
psychomotor develgpment;
JInprove self image
)Develepment of waterials
7)Provide transition :
programs, for non- , i
English immigrants-

*

Heasures taken: .
1)Academic_growth in
» Fngtish and Spanish
2)Self image -
3)Control groups matcﬁed
les. -

on basic vari

N

YAy

1)PPVT(English and Span-
ish)

2)Stanfard Achievement
Test. , A

3)Gooden0ugh Draw-A-ian

4)Self image Test

5)0tis Lennon Mental
Abilities Test,

4 6)California Fest- of

[

Basic Skil]e_

.
L
. L]

<

1)PPVT(Eng]ish and Span-
ish)

)Hetropo11tan Readiness, ment .
Test "
§ 3)etropolitan Ach1eve- -
ment Test 3 ' '
4)Prugba de Lecturd L
- ) ( i
LY N »

e

I)SNCEL Oral lanquage
Test English ficien-

¢y, Pre - Post Tests

2)Spanish oral Capacity
Spanish proficiency,
Pre - Post Tests

3)Vailencia Cultural
Sensitivity Tests
(attitudes)

4)Parental Attitudes
Questioqggire, Pre-Post

L |
0
-

I)BiTInguaI group
lower in- ach1evemenn
began to show
increase in h1gher
grades.-

2)Self image, no ' do-
cline through year

» for bilingual group.
Controlgroup decreased
3)Criticisms of -
evaluation instru-’
ments;used.

3

=

1)}Some improvement in..
educational. ach1eve-

— . v

1)&0 sign1feant d1ffer- ;
ence in oral English ]
achievemdnt. - But T
means suggest a trend.

2)Spanish oral develop—
ment for non-SS/S -
speakers.

3)Attitude change’, not

. signficant, but trend-

4)Parent questionnaire
llo great effect on

i .attitude, variables-




BL/BC COMPORETS MATERIALS ] ‘ SRR "
_ and and TEACHER & AIDE QUALITY | PAREHTAL IRVOLVEHERT. REFERENCE o
% TIME & SUBJECT AREAS CURRICULUM , _ C : : .
. . . N ‘x - ‘
- 4 - I ,” .' . et
- \ 1)Increased school activ-' IYbung,"a"L.R.
. . . ~ N ities.attendance- , 1972
-~ v ’ 2)Trip participation in- : roe
credsed.: ~ - ‘ : .
{1 - 3)Community involvement
increased - -
- 2 4)Library popularity - ]
, ‘increased.. : .
i .I“
™~ - =
N ™ ' | Hairison, W, "
- N b ; 1973
DN ) ; . ,
£« N
g
‘ .‘ . o & p‘ : r = )
r / . .'/ 1 o - : TR ‘“
. 1 ; ‘ , ) < N )
N ’ |
¥ » {
Curriculum: Kindergar-§ . ) Valencia, A.A._’ 1
ten English oral lang- {. ' 1970 : |
uage comprehensiop.—" ‘ ’ “ .
Kindergarten—Spanish v R
-1-oraT Tanguage compre- .
| hension, - ) y ) y
. |
) - . .\ »
Lo B - . '-;,
:‘5 _._ ™ N \ L -




" B)Positive Effééfs of A

PROJEJL

th DF BLIBC ED

TYPE RESEARCH -

CINSTRUMENTS -

RECOWMEF AFIUHS

; UBJLL IVLS \ T FINDIN
/ _ \\ &
6)An Evaluation of BL ’ Pre < Post. Tlﬁetropolftanlﬁéadinéés L1)BL education
education for SS/S - - Test .| - facilitates learning;
“cnildren : o particularly’ in math,
1971-1972 - Ty ‘
vew York - v R . vl 2!
First.and Second grade . . : e \\ :
N - ) S L _ «
. o ; ‘o
% . \ -
Iy M P 1 \ . ..
4 , . _
. . ' - . 1 . ¢ L— "
7)Effect of an Interven- | 1)Tested effectiveness Subjects: 3,4,5 year old 1)Hiskey-iiebraska Test 1)Significant gains 1in

tion Program an -
"high risk" Spanish-
Aflerican children.
1974 -

[y
o
1 |

BL Preschool Program on
the Intellectual '

Performance of Hexican 2

American children !
1969

DHEW

© of early intervention -

* progran.

2 }0f program evaluated
Ueveloped language

= abilities,”developed

- intellectual
developed a positive

sel*

solving skills.

abilitied Pre

image and problem

—_

. Spanish-American, few

Mexico "high risk" crit-
erion, 30 members in
experimental group, 20
members in control group.
-|Post Tests,

]

Experimental Group:
Disadvantaged Mexican
American children inte- ~
grated into classes witn
majority Hon-SS/S ad-:
vantaged. Control group
matched. population in
Head Start, and matched

t population with no

preschool.

-

2 1)Pre. - Post

of Language Aptitude
(Mental ability) « .-

2)PPVT(1anguage develop-
ment in Span1sh and
English)

3)Bessell and Palomares
_Dewelopment Profiles
(Self Image)

-

2)Wechsler Pre-Pr1mary
."Scale of IntellTgence .

merital ability.

2)Significant gains if
English langfage -

3)G§Tns, but not sig-

nificant in Spanish

Tanguage

4ySe}f image improve-
ment “ine experimental
_subjects ¢not compared-
to contro] group)

l)Experimenta] group
greater gains than’
others . -

)Head“étart children

. made no greater gains
“than non- preschool
group

3)Im1ta¢10n in classroom

| I

PR
L



BL/BC COMPONEWTS MA_TERI.&LS : - ’ N PR
- f' and - - ; and ¢ TEACHER &-AIDE QUALITY h. PARERTAL INVOLVEMENT REFERENCE
C Y THIE 4 SUBJiC'f AREAS | . CURRICYLUM ) _: . - < _ R : Lot
L o o . SR . . yiae
% Of Time: Instruction| . 1oL ' ‘ : IO Balinsky, W. & Peng, S.
in bpth. 503 in.each--. ' r i . Lt ' - . 1974 -
Subject Areas: Classes . ) ' o . - - .
splif into English X
dominant and Spanish ‘ :
. . domipant, X _ - . L e
2 . . .
’ ¢ b
¥
< J - .
-J -
L. Tregtment: Responsive - o ' . | Cornett, 3.D., Ainswortl
~ ' Environment Concept . : : -, o .| L. & Askins, ~B o
- ' : Materials by: Far West ‘. - - < - 1974 N L
~c¢ . quoratory"for Educa- , . o ' : S
tional Research and 7 : , -
\ . ' Development. Project ’ b '
Y . . Life and Piagetian . | Y ) ‘ :
. Appr-oach and materfals.d ‘ . _ ' . ) -t
_ . b _— : : - ‘
’ i
% of Time: - .3 year olds { Experimental Program i?nghsh -speaking teac ev | : : Henderson, R.W,
80% in Spanish. 4-5 ' }'had five areas: Visual, __E};J.ngua] aides o . 1969 |
~ year olds auditory, motor, English , .
. " Yanguage, 5r'0b1em . > .. . -
solving, Materjals: . . : ) . =
"I Many published and 1 . -
daveioped . , : ) _ .
N ) -I‘I ) ’ - - i "‘ ) * +




- DEF OF BL/BC EO o o . . RECOMI*]ENDATIOHS
- PROJECT -+ . I - and | TYPE RESEARCH  + | © INSTRUMENTS - L an
‘ o .o ; - UBJECTIVES U B ; - ; : - t . N IHGS
- X - - X < . -c* ~
! . ' ", i h I L ' , ;-»‘ ’ . . L. ] : - )
9)Early Education for 1)Build self concept. 3 groups: 16 subjects 1}Leiter International . A)ThreeaHypotheses Tested :
: Spanish speaking 2)Develop-sensory- , - eacirt, 3 year olds for . Performante Scale 1)"Deprived” will? ,
i Mexican American . p rceptua1 and motor 9 months« . (ilonverbal 1Q) . test below morm =%
2 children: A comparison).-ski 1)Early 3 hour BL pre- 2)PPVT child's “receptiverl - ‘on standardized
| of Three Intervention '} 3)}0 ‘ nguage ski™s schoog - . Tanguage function : test requiring - .
: Programs . — ih “Spanish and-English.} 2)Parental- commun1ty . e Tanguage ability. =~ __
1970 7 N - 14)Develop thinking, involvement project. .. : 2)1f no language on -
Texas .} Tanguage and reasoning | 3)Day care brogram . = - . test, will score-
.| skillg - 10 hours a day - . ' _ abgve the norm
! , o 4)3 Pre - Post tests - - E ' 3)}Experimental group -
. : i . - » . significant I1Q on
. ] _ r?‘ . - S ) \ : . _standardized -instru-
= . . ) o ‘ S " ments - o
~ 13) La Escuelita. An Earlyl)Develop Spanish and . }A)Object of Research 1)Aud1tory;C0mprehension 1}Qualtty of reception
Childhood Parent-Child Engiisﬁ language skills{ 1)Analyses of’ Spanish. Test ¢f language T with age,
centered BL/BQ Program in audial and oral o English-acquisition. |2)Behavioral Recordings. for both- languages;
- Utah. levels. 1. 2)Spanish-English | of mother-child Z)Mothers use.of Span-
- 1974-1975% . 2)Increase cultural pride} . transfer. Interaction - isp in c]ass, appro-.
: - h 3)Social skills increasedi 3)Describe Spantsh- _ . _imately 50%, children-
1{ ‘ -~ J4)Evaluate program. - English usage by - , .approximately, 25%., . .
ST - o -1 . - 3 ‘children and pdrent. § ‘\ N . 3)Duriﬁg play Spanish .
. ‘ . : o B o o ' use i, with both mother
b | N \ . . c T, 3 and child . ,
< : A ' - : e T : - 4)BL not interfere at = =
o= B J SN : 3 . , ' .- phonemic level. '
. . l ' : ' . 1 . , a)Im1tat1on scores higher
' IR [ _ : KN . ’ in Spanish and same in .
DI . R ’ o S U “ e e 8 -Engiish for BL's.
- ' \ A . : ) L T . : . fG)BL s better in English
' ' PR S . ¥ 2 ' : " - 1 than in Spanish. .
11)BL Readiness in 53{1" | 1)Foster BL development SR Mostly gbservation. Ho J1)Low SES achievement
iest School :Years:\A in child.ages 4:- 8. . . instrumdnts mentioned, {§2)Increase 4n atQ\pt}on ;
. Curvent D/monstration 2}Promote.postive, att1 - R -, " Yexcept.self designed - - span.
{ - Project. "BL Read1n255 tude toward other B P . * tinstruments-and socio- }3)}Increase understanding
in Primary grades: “An | cultures. «¢ M . ‘qrams . ' of. culture.
~.Early childhood. Demok 3)Improve self coricept: ' . ' - v . : "14}A11 learned some 2Znd
Sstration Proaect Ll e L ' ' - : ’ a3 langhage. .
[:R\}: Fln -Report™ - | ,\ - " - : Lo ~1° > .$5)Correlation between ‘
S ]9 e York 1 A W b P .} native language ability -




Do Loo® Co AN R T . Tt S . _ e
. BL/BC COMPONENTS | - - MATERIALS ". | - L e ) : - - !
) -and ' - "~ '\ and . | TEACHER & AIDE QUALITY. |- PARENTAL THVOLVEMENT | - REFERENCE .
' TIHE & SUBJECT ARCAS [ - CURRICULUM . - f : ~ - :
— T SN [ -~ ==
'J- o - \ = ) | _ | .

. % of Time: lﬁﬂgO: . .Developed materials by | Wothers primary teachers j -. ™ . 'Nedler, S. '
minutes/day. Bilingual{ staff and'parénts. | hired 8 hours/week. - \ T e 11970 S
specialist. Spanish - | Cupriculum plakned by% { Trained in workshops. ~[. ¢ * N : T
605 . & : . staff and parents. . |« : _ “ ‘ - .

Subject Areas: Used - . . . c T~ ,
both English and,Span- .| - . , T ' o - .
ish during. these lessons _ o\ ' - -
Language tearning and }° ' . ot U T
speaking.- - G L ‘ : . : , -
. 1 ‘ R LA A .
) I . . ’ _rl L ' T w " . ’ ’ :.' ) ) *
{ : ) - _
. ‘_Cu%riculum materials - L, Cy 5 . Garcia, E.E.
: designed fop this hd N . 1975 «
—~ project. . - oo ‘ ' T
PR st ’ - . . -
T - e ’ X ) )
ah o :
- , \
., . 1 .
.‘ . a e -~ r . ~
. . . 9. o
T v, { <
. ~. . . R . ?‘ P - . '
\. -] Piagetian framework. Cértixied‘teachefﬁ-. ' R LT Finocchiaro, M.
VoL ) N Aidesd . mothers trained. : , 1966 e
N \ ) - - - . . . : o , . . . " -
\ \ ! .
"t ' o - . ' :. . " ¥ .
. + . et ; . . bl ' . ‘
‘! ’ . % ' et R I . . : . . ’
) —_— - - LY * - >
- ¢ o ) . ‘
¥, - ' -
. ¥
. { . an
. _ " 1 ’ .
' oy 3% . - _; " -
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DEF OF BLIBC ED
UBJLLTIVES

o A

TYPE RESEARCH
. . s

ItSTRUMEHTS
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and
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vk

P
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{r

12)Santa Barbara Family

Center: Final Report
1975, -~

- 3

13)A Preschogl Education

Program with Puerto
Rican children: Implic
tions as-a Communmty

- Intervent10n .

a-

-

-

- H

l)Expand mother S
sogialization sk1lls-_
2)Provide nutritional,
med1ca], commun1ty
résource services.
3)Provide children
program .. :
4}Foster social cogn1t1ve
physical growth,
5)Provide BL/BC emphas1s
G)Uenoqﬁtrate to mother's
what constitutes a
’ healthy envirgnment.

Spec1a1 Qua]1¢1es

1)Interyention in home,..

' ohe hourfday, five days

- a week for seven months.

2)Foster affective and

. intellectual deve]op-
-ment. -

" |3}Increase pos1tive ‘self

image .

tyde toward school.

g

5)Lénguage development

4)Deve10p positive att1-f

L

h wa L

' ch ge..

-’

Comparison Group used.
Pre - Post Tests . .

Aarge sk1]1s, be%pv1dr

¥ |

-

_2)Bay1ey'Scales of Infant

1)Pre]1m1nary Interv1ew
Commuriity Research
Questionnaire
2)Social Reaction
Inventory

Inventory
4)Fam1]y Attitude Scale

2

A
1)Stanford: Binet

.~ Development, Menta]
Record Form '
3)Bayley Behavior Retqrd
Form ’

4 )PPYT (Spanish)
5)Herrill Palmer Subtests|

”»

lG)New assessment“tech-

.

{9)ileed te ipvolve commun-

1)}Family’s attitudes
|-_of-work, Mother's

attitude more positive-
2}Participation in
" school groups-

3)Parent Attitude ResearchB)Mother self concept -

increased -

< }Problems reported

decreased '
5)Increased use of comm-

unity resources

1}1Q: Experimental
greup no signficant
© trend in direction-
.of greater improvement-.
2 }Behavior no signi-
ficant difference.
3)PPVT. Experimental Group®
significantly 1mproved
4)errill Palmer signi-
ficant improvement.
5)Tutor. and parent evalua-
tion very favorable-
niques needed, I1Q
tests mislead-
7)More specific family
behavior changes. -
More specific evaﬂua—
of impact. of program on
community.

ity in taking respon-

sibitity for programs,
10)Hleed more impact on-

schools, i

"1
Ll
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BL/BC CORMPUNLATS MATLRIALS : ‘ g { : o o .
. . oand ’ and , TEACHER & ATDL QUALITY PARCHTAL TNVOLVEMERT °° REFERENCE 2
bt THAE & SUBJECT ARLAS CURRICULUM . ' ' - - ’ 2 : -
R e R | Santa Barbara Family
. Center. " A Model for
’ "Low-Income and Chicano
’ | Parent Education. -
3 , Final Report.
e s .- 1975 . \
. ]
\ " ‘
i ~ {
|
.. . ) . o T e
Subject Areas: A1l |Piaget Theory curricu- -|Coll students and - ‘ Fhomas, P.H..; Chinsky,
tutoring in Spaffish. lum based on*operations [menta% health workers. JsM., & Aronson, C.F.
o of classification, *1Spanigh speaking college 1973+
. conservation, corres-  lwome tors, and prior . ’
R pondence to seriation® ({experience. Intensive ' ! '
ﬁg; Bereiter-Engleman used !fin-service training- | . »
~ for language development: - L .
. program - o "y
) \ ' il . ‘
I ' [N - | ¥ -




