% IS
. DOCUNENT RESUNE
ZD 121 189 95 : SP 010 010
AUTHOR Biscox, Suzanne B.; And Others
TITLE Interpersonal Influsnce rield Test, Inmpact Stuay and
Expert Reviesu. Improving Teaching Competencies
Progran.
TuSTITUTION Northvest Regional Bducational Lab., Portland,
Oreg.

SPONS AGENCY

national'lnst. of Education (DHEW), Washington, D.C.
Bagic Skills Group. Learning Div.

POB DATE Feb 76

CORTRACT N2-C-00-3~-0072

ROTE 197p.: Por related documents, see SF 010 009 and
011

EDRS PRICE Mr—-$0.83 HC-3$10.03 Plus Postage _

DESCRIPTORS Elesentary Secondary Bducation; Evaludtion Nethods;
*Inservice Teacher Pducation; #*Interpersonal
Relationship; *Performance Based Teacher Fducaticn;
#Program Evaluation; Teacher Pducation; Teacher
Inprovement; Teachers; *Teacher Workshops; Teaching
Skills

IDERTIFIERS *Interpersonal Influence ' - .

ABSTRACT

This report focuses on Interpersonal Influence (INF),
an instructional system developed by the Improving Teaching
Competencles Program at the Northwest Regional Educational
Laboratory. The stated purpose of the system ig to provide classroos
teachers vith a set of skills and concepts that can help them engage
in productive, collaborative efforts and understand interpersonal and
group processes yithin their own schools and classrooms. Three
evaluative studies are discussed. One of the studies focuses on
short-tera cognitive and affective effects, one on impact of
teachers® training or the classroom, and one on the appropriateness

- of the sYstem for potential consumers. The first section of thic
report includes a description of the INF instructional system. The
design of the field test, which assessed short-term effects of the
system, is presented in section two, mhile section three includes a
descriptior of the resuits of the field test study. The dosign of the
impact study, which determined the effects of training on student
reports of classroom climate, is presented in section four. Section
five contains the results and discussion of the impact study. Section
six presents the design used in the expert reviem of IWFP, vhile
section seven discusses results of the reviev. Section eight includes
reconnendations based on the results of the gtudies presented in this
report. The appendixes include field test instruments,
questionnaires, inventorlies, and letters. A summary of this report is
also included. {(RC)

Documents 3¢quired by ERIC include many informal unpublithed materials not available from othar sources. ERIC makes every
effort t0 obtain the best copy available, Nevertheless, items of marginal reproducibility are often encountered and this affects the
aml.'ltlv of the microfiche and hardcopy reproductions ERIC makes avallable via the ERIC Document Reproduction Servicea (EDRS). .

Y inot responsible for the quality of the original document. Reproductions supplied by EDRS are the best that can be made from
nal,




ED1217 49

»

P aro o0

A

o

U.S. DEPARTMENT OF HEALTN,
EDUCATION L WELFARE
NATIONAL INSTITUTE OF

oucation INTERPERSONAL INFLUENCE

THIS DOCUMENT WAS BEEN REPRO-

I T N P L R FIELD TEST. IMPACT STUDY

ATING IT POINTS OF VIEW OR OPINIONS

STATED DO NOT WECESSARILY REPRE: RT RGVIGW
SENT OFFICIAL NATIONAL INSTITUTE OF

EDUCATION FOSITION OR POLICY

Improving Teaching Competencies Program

Suzanne B. Hiscox
Papela J. Cutting
Catherine A. George

February 1976

Northwest Regilonal Educational Laboratory
Portland, Oregon 97204

2




February 1976

Published by the Northwes: Regional Educational Laboratory, a private
nonprofit corporation. The work upon which this publication 13 based
was performed pursuant to Contract ¥-~C-00-3-0072, with the Basic Skills
Group/Learning Division of the National Institute of Bducation. It
does not, however, necegasrily reflect the views of that agency.

Northwest Regional Educational Laboratory, 710 S.W. Second Avenue,
Portland, Oregon 97204




CONTENTS

TABLES
PREFACE
INTRODUCTION
Audiencee
Report Format
Purpose of the Technical Report
DESCRIPTION OF THE INTERFPERSONAL INFLUENCE SYSTEM

The Interpersonal Influence Instructional System
Objectives of Interversonal Influence

DESIGN OF THE FIELD TEST

Evaluation Questions
Design of the Evaluation

RESULTS AND DISCUSSION OF THE FIELD TEST
Evaluation (Questions
EVAI.UATION DESIGN: IMPACT STUDY
Evaluation Question to Be Anayered
Description of the Study
Description of Climate (Questionnaires
RESULTS AND DISCUSSION: IMPACT STUDY
EXPERT REVIEW DESIGN

Inatrumantation
Subjects

RESULTS AND DISCUSSION: EXPERT REVIEW
Potential Clients T
Isportant Aspects of Intexrpersonal Inﬂuenac
Percaived Ability to Act as Trainers

Strengths of Interpergonal Influence in Comparisonm to

Other Systems
Financing of Interpersonal Influence Workshopa

Reviewer Comments about the Interpersonal Influence System

vii

1
1
1
2
5
5
6

Y]

10
21
21
a1
a
a1
45
53
59

59

65

65
€6
66
68

72
74

111




RECOMMENDATIONS 79

. Recommendations to Persons Responsibla for Planning and 79
Implementing Inservice or Preservice Programs
Recommendations to Potential Participants 79
Recommendations to Improving Teaching Competencies 80
Program Personnel and Interpersonal Infiuence
Publishers
Recommendations for Further Studies 80
REFERENCES . 83
APPENDICES
Appendix A: Field Teat Instruments 85
Appendix B: Recruitment Letters for the Field Test 99

Appendix C: Descriptions and Peychometric Data for 111
- Climate Scales (sed iu the Evaluation of
Research Utilizing Zmoblem Solving,

. Interpereonal Influence end Group Process
Skille
Appendix D: Climate Inventories and Administration 129
Instructions
Appendix E: Marketing Queetionnaire and Expert Review 147
Questionnaire
Appendix F: List of National Training lLaboratory and 161

Interpersonal Influence Trainers ‘and
Letters Sent to Expert Reviewers

Appendix G: Comparison Workshops for Interpersonal 181
Influence Instructional System

iv 5

[EX ]




TABLES

Taﬁle
Table
Table

Table

Table

Table

" Table

Table

Table
Table

Table

Table

Table
Table
Table
Table
Table

Table

- Table

Table

Table

2:
3:

4:

11:

Results of Analysis of Variance on Pretest Scores
Means and Standard Deviations on the Cognitive Test
Frequency of Responses to Question Number 5

Participants' Specific Learmings about Their Own
Styles of Influance

Frequency of Responses to Question Number 6

Self-Reports of Learning about Nature and Extent of
Need to Influence Others

Means and Standard Deviations of Power Scores at Each
Site

Means and Standard Deviations of Reeds Scores at Each
Site

Analysis of Variance of Power Scores
Analysis of Variance of Need Scores

Number of Tests Indicating Evidence of a Circular
Procass

Frequency of Réspondents' Ratings of the Success of
the Workshop in Reaching Specific Goale

Perceived Success of the Workshop in Meeting Goals
Median Costs for the Workshop

Judgment of Cost of Workshop Compared to Gains
What Participants Liked least about the Hbrkshop.
What Participants Liked Best about the Workshop
Background Questionnaire Results

Background Questionnaire Responses by Participants
with Complete Climate Data

Subscalas for the Climate Inventories

Developers' Rankings of the Scales According to the
Goals of Interpersonal Influence

6

21
22
23
24

23
26

27

27

29
29

34

35
36
37
38
39
46
47

49
3l




Table 22:

Table 23:

Table 24:

Table 25:

Table 26:

Table 27:

Table 28:

Table 29:

Table 30:

Background Variables Used as Covariates

Adjusted Meana for Analyais of Covariance of Climste
Post Data

Analysis of Covariance of Climate Questionnaire
Post Data

Background of Interperssnal Influence Workshop
Participants Acting as Reviewers (N=268)

Background of National Treining Laboratory and
Interpersonal Influence Trainers

Reviewers' Reports of Client Syatems That Would
Benafit from Participation in Interpersonal

Influence

Number of Interpersonal Influence and National
Training Laboratory Reviewers Indicating Specific
Positive Or Negative Aspects of Interpersonal
Influence

Overall Ratings of Interpersonal Influence and
Comparison System by Reviewers

54
35

36

61

63

65

67

69

Numbar of Reviewers Suggesting Changes in Interpersonal 73

Influence

(A1)




PREFACE

This publicstion ig one of a series of technical evaluation
reports iseued by the Northwest Regional Educational Laboratory to e
document evaluation findings for selected products. The subject of
thia report is Interperaonal Infiuence, an inatructional syetem
developed in the Improving Teeching Competencies Program.

This technical report presents the data collected about the
aystem and its objectives during the 1974 field teat and impact
study as well as a 1975 review of the system by experts in interpersonal
skills training. The report conta{ns information concerning ghort-term
cognitive and affective perceptions of classroom climate. Also
included are reviewnrs' comments about how they might use or revise
the system, about potential audiences, the format of the materials
and probable training effects.

An institutional technical review has been conducted by Leboratory
specialists external to the Program. Qualified evaluation consultants

external to the Laboratory have slso reviewed this report.

Arstnzeas D

Lawrence D. Fish
Executive Director
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INTRODUCTION

Interperaonal I;tﬂuema (INF) 1is one of several instructional
gsystems developed for mass distribution by the Improving Teaching
Competencies Program (ITCP) at tha Northwest Regional Educational
Laboratory (NWREL). Materials in this system, designed for yge in
praservice or inservice workshops, include training strategias and
procedures es well as éarticipant instructional matariels designad to
help perticipants examine the concepts involved in intarpersonal

influence.

Audiences

Several audiences have been considered in the preparation of this
teport. The primary eudience includes personnel et the National
Institute of Educat;on (NIE) monitoring the development and quality of
INF. Other potential eudiences fnciude: (a) purchasers who need
infoxmation concerning the outcomes and reections to the system,

(b) treinera who need information about participants’ reactions and
possible difficulties in using the materials, and (c) perticipants who

need information regarding the system and anticipeted geins.

Report Format
This report is divided into eight aections. The first section

includes a description of the INF instructional system. The design of
the field test, which assessed short-term effects of the system, is
presentad in Saction 2, while Section 3 includes e discussion of the
results of the field test study. The deaign of the impect study, which

determined the effects of training on student reports of classroom

9 1




climate, is presented in Section 4. Section 5 containe the results snd
discussion of the impact study. Section § presents the deaign used in
the expert review of INF, while Section 7 discusses results of the review.
Section 8 includes recommendations based on the results of the two

etudies presented in this report.

Purpose of the Technical Report

This report discusses three evaluative studies--one focusing on

short=-tern cognitive and effective effects, one on impact of teachers'
training on the classroom, and ona on the appropriateness of the system
for potential consumers. Research into the relationship between teachar
characteristics and student achisvement has been conducted for more than
50 yesrs. Reviewers of this body of reseerch have ecnncluded that s
eignificant relationship between teacher chsracteristics and student
echievement hgs not been demonstrsted (Heath and Neilson, 1974; Gage,
1972; and Mood, 1970).

Heath snd Neilson {1974, p. 48l) provide an explanation for the
inability of the research to show significant effects.
The literature fails to provide guch @ basis,
not because of minor flaws in the statistical
analyses, but bacause of sterile operational
dafinitions of both teeching and achievement,
and because of fundamentally weak research
designa.

Several studiea, however, have shown s relationship betwean teacher

behsvior and student schievement. Rosenshine and Purst (19?1)1reviawed

1The eleven identified varisbles sre: (s) clsrity, (b) vsrisbility,

(c) enthusiasm, (d) task oriented snd/or business like behaviors,

(e) student opportunity to learn criterion material,. (f) use of student
ides and genersl indirectness, {g) criticism, (h) use of structuring
comments, (1) types of questions, (J) probing, and (k) leval of difficulty
of instruction, in that order.
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30 atudies and identified 11 teacher-bel.avior variablas that they felt
would have the most promise of significantly affecting student schieve-
ment. In a atudy of highly prescribed curriculum, Siegal snd Rosenshina
(1973) found significant corralations batween eight well-defined tescher
behavior categories and a apecific criterion for student achiavement.
Wallen é1966), in his study of the relationships between teacher bshavior
and student achiavemant found a positive corralation batween enjoyment
of achool and tha axtent to which tha taacher is viewad as wara and
permissive. With tha exception of Wallen's atudy, moat of the studies
have examined atudent scademic achiavement and have not provided
information on affective variables such as salf-concept and scceptance
of responsibility.

The problem of determining how student change relates to teacher
behavior 1s compounded in summative evaluation by the insbility of tha
evaluator to manipulata the treatment. "In such cases the instructional
system has to be considered, in aome sense, as an intact discrete
phenomenon, somehosw definsd exclusive of evaluator intention" (Smith, 1975,
p. 5).

Miles (1970) states that most treatment studies are sthooretical
and therefore lead to no additions to either acience or practice. In
choosing criteris that will be ugseful in assesaing the adequacy of an
instructionsl aysteam, Smith (1975) advocates that an evaluator
conceptualize potential criteris ss situationally relevant hypothetical
constructs and develop such criteria generally along the lines of
construct definition and validation. This approach has been supported

by Measick (1970).




In the three studies reported here, atheoretical considerations
including short-term outcomes and potential marketing have been
addressed. Additionally, the impact study contributes to the literature
on classroom climate and the effects of teacher training.

More specifically, the avaluation addresses:

1. Trainea understanding of the idess and terminology
presented in the workshop (field test)

2. Trainee gkilla in spplying the concepts and ideas to

analyze and interpret different influence aituations
(field teat)

3. Trainee awareneas of his or her need to influence others
(fleld test) )

4. Trainee satisfaction with the content and structure
of the workshop (field test)

5. The effects of training on student reports of
classroom climate {outcome study)

6. Reviewers' perceptions of the quality of the
system (expert review)

¢ 12




DESCRIPTION OF THE INTERPERSONAL INFLUENCE SYSTEM

The Interversonal Influence Inatructional System
The Interpersonal Influence (INF) of the Improving Teaching

Competenciee Program (ITCP) of the Northwest RlsiODAi Educational
Laboratory (NWREL) comsists of materials and strategiee for 20 exercises
led by trainere in wvorkshop settings. The major purpode of the syetem,
as described in the Improving Teaching Competencise Basic Program Plans
{NWREL, 1972), is to provide workshop trainees, primarily claserocom
teachers, with a set of concepts and skills that can help them sngage
in productive, collaborative efforts and understand interpersonal and

group processes within their owm schools and classrooms.

The 20 exercisee are sequentially arranged. The first five
exercises introduce the following conceptual models to both describe

and explain the procese of INF: (a) Sources of Powaer (Fremch and

Raven, 1948); (b) Levels of Power (May 1972); (c) Processes of Influence

(Kelman, 1961); (d) Circuler Process of Interpersonal Relationships

(Lippitt, 1968); and (e) Hierarchy of Needs (Maslow, 1954). The
following eight exercises are designed to help participanés increase
their understanding of these models end use them to identify tﬁeir
parsonal styles of releting to others in influence situations. The
final aeven exercises allow participants to use the conceptual models
to focus on Influence and to practice interpersonal skills in sﬁnll
group settings. ’

The 20 exercises are combined into a 30-hour workshop led by a

trainer. The strategies, materials and proceduras are planned and

structured to conform to the "Do-Look~Learn" instructional model of
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the ITCP. This model stresses reflective and self-directed learming

and is based on the belief that the meaning of experiences and exercises
i3 determined by their relevance and significance to the individual
psrticipants. Trainers serve only as managers--organizing the materials,
giving directions and generally fscilitating the progress of participants
through the gessiona. The trainges take-part in activities and generate
information either about themselves or a concept central to the content
of the system. They then examine and draw generalizations from their

experiences.

Obiectives of Interpersonal Influence

The developers of INF and the evaluation staff have identified s
number of objectives and outcomes of the systems. The objectives and
evaluation criteris sddressed in this report have been divided into
three categories listed below.

Knowledge and Avareness Gging

At the end of 8 training workshop in INF, it 13 expected that
trainees will be able to:

1. Identify and explain the major concepts, generalizstions
and principles presented in the system to deacribe the
procass of INF

2. Identify, describe and make judgments about the
characteristics of their own influence 8tyle

3. Identify and describe the extent and nature of their
own need to influence

Trainee Application and Performance

At the end of a trsining workshop in JAF, it is expected that
trainees will be gble to:
1. Use the major concepts, generslizations and principles
presented in the system to diagnose and analyze forces

and effects of influence in selected interpersonal group
situations..

14
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2.

3.

Identify ways in which the major ideas and
skills presented and practiced in the
workshop may be applied to other settings

Denonstrate proficiency in interpersonal and
group ekills practiced in the workshop

Impast of Trainee Behavioral Changee on Instructional Climate

After training, it ié expacted that trainees’ gtudents will:

Report a more positive clasercom climate than
students in clasarooms with teachere who have
not baen trained.

15




DESIGN OF THE FIELD TEST

In this gection of tha report, the purpose of the field test
eveluation and the deta collection methods ara &iscuased. The section
is divided into two parts: (a) evaluation questions eddressed, (b) design
of the evaluation, including description of instruments and description

Evaluation stions
The major questions addressed in the evaluation work described in

this report deal with trainee knowledge and awareness gains, treinee
ability to apply the concepts presented in ths system, and the quality
and acceptability of the contents, strategies and materials to the

trainees.

tions Related to Trainee Knowledge, Awarenges and
Abtlrty to %E Congepts

1. Can trainees identify and explain tha major concepts,
generalizetions and principles presented in the
system that describe the process of interpersonal
influence?

2. Do trainees Teport that they are able to identify
and make judgments about charecteristics of their
own influance style?

3. Do trainees report that they are able to identify
the extent and nature of their own need to influence?

4., Can trainees use the major concepts, generalizetions
and principles presented in the system to diagnose
and analyze forces and effects of influence in
selected interpersonal and group situations?

5. Can trainees identify ways in which major ideas

and skills discussed and practiced inm the workshop
may be applied to other settinga?
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Questions Related to the Quality and lity of the Content,
S Lo and Materiais o Instructional System

1. Do trainees perceive the training in INF as being
useful and report ways the learnings can be applied?

2. Do trainees report overall satisfaction with the
INF instructional systam?

Design of the Evaluation
The design for the field study involved three workshops made up

of twenty-four participants each. Workshops were held in various parts
of the nation and regional representatives of the ITCP rather than
program staff recruited participants.

Recruitment for all field test sites was conducted by the people
sponsoring the workshop, although NWREL personnel did advise them on
recruitment strategies. The repregsentatives announced the training
opportunity to educators in their region. The training populhtion was
then to consist of a random sample of volunteer participants at each
site.

The design required that at least 80 percent of the trainees in
each workshop ‘be teachers who met dally with students in elementary or
secondary¥ schools. The other 40 percent of the trainees could come
from the secondary target population, including administrators, service
personnel, and persons from institutes of high learning. Recruitment
problems resulted in some modifications of the design. Modifications
are discussed in the site descriptions.

As an inducsnent to participate, three hours of university credit
were made available for participants at all three gites at their
expense. Northwest Regional Educational Laboratory pald the trainers

at the sites and provided materials free of charge.

10 1!7
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The design did not call for any control or comparison 8Toups.
Instead, workshop effects were asseseed through a comparison of pre~
tests and posttests to determine changes in trainee's knowledge and

_ekills.
Description of Instruments

Three instrumente ware developad to determine trainese gains and
satisfaction with the workshop. Two of the instruments, the INF Coguitive
Teet and the Situation Test, were used to assess traineae gains in
knowledge of factors of influence as well as ability to apply the
knowledge to a given eituation. Both of these instruments were given
as pretests and postteete. The third instrument, a Final Questionnaire,
was used to determine satisfaction with the workshop and perceived
avareness gains due to the workshop. Each instrument is described

below. A copy of each instrument is included in Appendix A.

Cognitive Tegt. During the interim evaluation (Arends and Germann,
1974), a preliminary Cognitive Test was developed by the evaluation
staff to determine the trainee's ability to identify and explain the
concepts, generalizations and principles presented in the instructional
system. The test was constructed by: (a) developing a table of
epecification for the instructional system, (b) writing test items to
fit the identified content areas and (c) selecting items to be represen—
tative of the various content areas and to be congruemnt with the
objectives. For the field test, a second group of evaluatora identified
the concepts taught in each of the 20 exercises of the workshop and
examined the cognitive test to aasure that all concepts were represented

by the test items.

Item analyses and contingency tables were then performed om the

data from the interim evaluation, which involved approximately 250 people.
11
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The item analysis of the posttests was used to set limits for deciding
which items to kaep intact in the field test. In general, evaluators
retained test items with item difficulty indexes between .25 and .80
and item discrimination indexes 4t or above .20, Although gome items
with item difficulty indexes below .25 were retained to maintein
motivation in taking the test and to decrease any threat posed by the
test. An item analysis of pretest scorea indicated any items which
60 percent of the participants could answer before the wor?shop.
Conti?gency taﬂlea identified items which were answered correctly more
frequently on the pretest than the postteat. No such items exiated.
Bvaluators revised those items not fitting the tachnical criteria
for the Cognitive Test, by changing the stem, the distractors and/or

the wording of the keyed answer, if the content of the question was

considered valuable in relation to the content of the system. Revisions

were based on face validity. Multiple-choice items formed the basis
of the test, although more than one type of multiple-choice format
appearfﬁ in the test. The final test included 34 items, each with one
correct answer. In scoring tha test, one point was given for each
correct answer.

Davelopment of the INF Cognitive Test was not aimed at producing
a criterion-referenced test. Bacause the purpose of the evaluation
was to differentiate people on training experience, rather than to
determine if a specific level of mastery of the system concepts had'
occurred, norm-referenced teats were judged to be appropriate.

Situgtion Tegt. The Situation Test was developed to determine
the trainee's proficiency in two areas: (a) analyzing influence forces

and effects in a spacific situation and (b) identifying ways in which

12
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the ideas presented in the workshop could be applied to snother

getting. The teat presented respondents with the roles of three or
four persons involved in an influence situation and the basic issue with
which they were concerned. The perticipants were then asked to discuss
all of the possible influence factors which could be involved in the
situation. Two forms of the instrument waéa usad, with each participant
taking e different form for the pretest and posttest. Form A presented
a situation in which a principal and two teachers were interacting
about budget considerations. In Form B, a teacher, student teacher,
principal and the principal's son were interacting about the son's
nisbehavior in class. Scoring sheets developed for the test consider
several issues: (a) whether a circular influence process was indicated,

(b) how many sources of power were attributed to individuals in the

situation and (c) the number of needs, goals and outcomes which were
discussed for the individuala in the situation. (A sample scoring sheet
used with both forms is included in Appendix A.) Because the test

could easily become & vocabulary test, the scorars were instructed to
work from the definition of each concept as well as the terminology
itself. Therefore, in determining the number ©f sources of power
described, credit was given if a respondent geve an example of & specific
type of power. At the game time, credit was alao given if the terms
were used without examples, as it geemed unreasonable to expect
participants familiar with concept names to necessarily go into detail
about the concepts. Working from the definitions of referent, reward,
expert, legitimate and coercive power provided in the manual, the
raters were instructed to give credit for a source of power if the

respondent included enough information to clearly designste the type

20 13




of power being described. The definitions used for ecoring, included

' below, were taken directly from definitions in the workshop manual.

Rewerd: The

power to give or withhold aomething

parceived by the other es of value

Coarcion: The

Legitimate: The

Expert: The

Referent: The

thetsalves ware used.

An example of an

thea different sources.

Compliance:

Identification:

power to inflict some kind of

punishment the other wants to avoid

power to use a position, euperior

knowledge or greater exparience to
pereuade tbe other to think, feel or
do things; the influencee perceives
thet the influencer has e legitimate
right to prescribe behavior for him

power to utilize superior skill

or compatence to cause others to
achiave an effect

power to cause people to do,

think or feel tbings because of
personal atiraotion, desire to
be like tbe other, desire to be
identified with tbe other or with
what tbe otbar gtands for

In acoring the number of needs, goale and ocutcomes listed, the
raters gave credit for a gtatement of outcomes if epecific examplea of

compliance, internslization and idantification were given or the terus

outcome would 1igt the person's motives for

responding to the influence, since this wee the basic way of identifying

The definitions used to scoze for outcomes are:

Compliance occurs when an individual
accepts influence from another person

or group beceuse be hopes to gein
favorable reactions from the other.

The behavior 1s edopted only because

it serves the purposes of the individual
and is expreased only when the behavior
ig observed by the influencing person
or group.

Identification occurs when an individual
accepts influence from another person or
group because behavior sdopted then

21




establishes or maintains a relationship
personally satiefying to the individual;
it is a eelf-defining relationship.

Tha adopted behavicr will be observed
when the individual sees the behavior
es requirad in order to maintain tha
other'e expectation for his own

role performanca.

Internalizetion: Intarnalization occure when the

individual accepte influence from
& parson Or group bacausa it ie
congruent with his own value
eysten. The individual adopts
tha behavior because it is useful
or congenial to his orientationm,
or because his own valua syetem
demands 1it.

In the scoring of needs and goals, the same remark was often cate~
gorized in different columns by the two raters. Statements of nead
could refer to a needs hierarchy mentioned in the manual, including
needs for self-~estaem, galf-egsertion and aggreseion. However, state-
ments such as, "The teecher needed to receive & favorable rating to
keep her job," were alsc counted ae needs. Statements referring to
prospective results of the interaction, such es batter school programs
and more achievemente, were generally scored ae goala. If a statement
was ambiguously worded, goals and needs were gometimes difficult to
differentiste, Howaver, the retere usually gave credit for tha same
statements, even though the naeds and goale categories were not very
diatinct, Few péople mentioned msny needs, goals, or outcomes which
resulted in problems in scoring these scales. Therefore, the scores
were suymmed and used as a single ecore.

After reading through aach answar, the scorers rated whether any
indication of a circular influence process was given. An example of s
circulsr process had to contain, at the least, a statement that action

on the part of one person was directly responded to by another. The
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raters categorized each answer into a presence-of-circular-process/
absence-of-circular-process dichotomy. Each test was scored by two
raters wvho had studied the INF manual. The raters were given several
sets of pretests and posttests st the same time. The folders containing
teste were marked with the site and testing, although the tests them-
selves vere marked only with ID numbers. Inter-rater correlations were
computed for power and needs scores for both forms of the test. For
Form A, involving a principal and two teachers, corrslations were .90
for power scores and .88 for nead scores. A phi coefficient computed on
scores for circular process indicated an inter-rater reliebility of .93.
Por Porm B, involving a principel, the principal's son, a teacher and

a student tescher, correlations were .74 for power and .76 for needs.
The phl coefficlient for scores of circular process was .80.

Pinal Questionnaire. A FPinal Questiomnaire was used to collect

information involving trsinee satisfaction and perceptions of the use-
fulness of the workshop. The instrument was a revised form of the
satisfaction questionnaira used in the interim test. Part of the
questionnaire dealt with the'organiza:ion of the workshop, preparation
of the trainer and overall usefulness of the workshop ideas in woring
with students, other personnel and people outside of their profession.
Another section of the questionnaire focused on the perceived succeas
of the workshop in terms of: (a) how well the workshop objectives
were mat, (b) how well the workshop met the individual's Deeds, (c) how
worthwhile the workshop was and (d) whathe; the participants would
recommend it to friends. All of the above questions were rated by

participants on a 5-point scale. For most questions, the scale ranged

from "very successful" to "not at all successful."” However, different
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descriptors were used es end points where success wes not an eppropriete
descriptive criterion.

Desoription of Field Test Evaluation Sites

Recruitment took plece et four field test sites. Workshopa et the
three initial sites in Spearfish, South Dakote; Olympia, Washington; and
Portland, Oregon; were to have beean completed during the summer. How-
ever, only nine perticipinte appeared for the first day of the INF
workshop in Spearfish, eo this eite ves eliminated from the eveluation.
A fourth field test site was established in November in Seattle,
Weshington. The gites in Portland, Olympie and Seettle ere described
below:

Portland. Recruitment for the Portland site was conducted by two
trainers who were both curriculum epecieliste in Portland's Aree II
School Pistrict., In recruiting perticipante, the trnine;a sant letters
announcing the workshop to teechare who had applied for e previous
workshop in Portland but had baen rejected due to space limitations.
The mailing lists were provided by the 0ffice of Fleld Reletions and
Piseemination of the ITCP, The letters used for recruitment ere
included in Appendix B. Anyone contacting ths ITCP to inquire about
workshops currently being offered in Portland was also referred to the
trainers.

Twenty-four participanta yere recruited: eighteen teachers, one
principal, cne pember of the NWREL etaff and three advieory specialists.
8ix of the participants were from the same achool and had been referred
to the trainers by the ITCP fiald rslations steff. The trainers seemed
familiar with at least one-third of the participants dbefore the work-
shop. Approximately one-fourth of the workshop participants appeared

familiar with other ITCP systems. v
17

24




Both treinere of ths workshop hed previous experience in training
for the INF system. They hsd been through most of the instructional
systems developad by the ITCP personnel. They were elsc concurrently
enrolled in Preparing Educational Training Comsultants (PETC-I), a set
of thrse systems developed by ITCP. The workshop was conducted for one
week during the summer. The reading r;wn of e local high echool wes
used. It contained several lerge round tables, carpeted floors and a
soaller area with bean-bag chaire where & group could sit. Sessions
ran from 8:30 a.m. to 4:30 p.m. each dey with & one-hour break for
lunch. Procedures epecified in the trainer's manual were followed with
no problems evidanced. .

Olympia. Recruitment for the Oiynpie field test site was conducted
through the office of the Superintendent of Public Instruction by the
Supervisor of Leerning Resources . The Supervisor of Learning Resources
hed inquired about the possibility of e workshop and was notifisd that
Olympia wes an eligible site for @ field test. The field teat conditions
(24 participante attending all seesions, with et leest 60 percent of
the perticipants being teachers) were communicated to the supervisor
to make sure that thsse were known. A letter concerning the workshop
(included in Appendix B) was sent to superintendents within the area.
No formal procedures were established for notifying teachers of the
workshop or controlling the percentege of teachers and administratora
enrolled in the workshop. Of the 19 participants recruited for the
workshop, 10 were teachers and 9 were administrators. The workshop
trainer had trained the INF system geveral times before the field test.
She had been through most of the ITCP systems, including the FET(-I
program. The trainer was not familiar with any of the participants
before the workshop.

18
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The workshop was conducted for one week, during August, 1974.
Sessions Tan from 8:30 to 4:30 with an hour for lunch. A large meating
room in @& local Junior collage was used during tha workshop. The room
provided tablaa for group discusaions and the participants usually aat
around the tables during the workshop.

It is important to note that the participants in the Olympia work-
ahop, wera not familiar with NWREL or the model“used in the ITCP ayatems.
In diacussion aftar tha workshop, tha trainer atated that tha
adninistrato}a. in éarticular. rasisted aariously contamplating thair
own axperiencas in order to learn about INF., (The administrators alao
tended to work in aeparate laarning groupa from the taachera.) During
s debriafing at the end of the workshop, a great deal of hostility
concerning tha atructure of tha aystem was voicad. Particuler concerns
axpressed by a majority of tha partggipante dealt with the failure to
present a great deal of information to tha participants, u;raaponaivenaat
of the trainer ip terms of providing direction and information concerning
right and wrong interpretations of answers, and the existence of time
limits which kept groups from following up interesting topics or mada

then spend longer than they desired on other topics. This attituda may

® have been sggravatad by tha instructor’a admitting that sha prafarred
other learning models to provide similsr training.
Seattle. Recruitment for the Seattle site was conducted by ome of
® the trainers, a member of the Seattla school district's Office of Conflict
Regolution. A brief letter (See Appendix B) was sent to teachers in
the school distriet announcing the training. A total of 17 participants
® went through the workshop, although 2 of the participants missed the

firat evening of training and pretesting. The participanta consisted
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of gseven teacher3, thres counselors, & school psychologiet, a echool
nurse, an attendance visitor, a librarian and a supervieor. Few of the
participants had been involved in other NWREL workshops. Two trainers
conducted the workshop. One of the trainers had been through most of the
ITCP systems, including Preparing Eduoational Training Consultants. He
wvas a regional representative for the program and as auch, had a great
deal of experience in conducting ITCP workshops, although he had not
previously trained for INF. The senior trainer had been through eeveral
of the ITCP eystems and had trained for several previous INP workshops.
The workshop was conducted in November for two consecutive weekends.
Friday evening, all day Saturday and all day Sunday of both weekends
were scheduled for the workshop. 1wo adjoining rooms were available

for group work. Both had tables for group members to sit around and
both were carpeted if participants chose to sit on the floor. Recommended
proceduree for the workshop were followed. During postteeting, no
animogity toward the system or trainers was nNoticeable.

Summary of Deviations from the Design

Several deviations from the design of the evaluation are reflected

in the site descriptions. No random selection of participants occurred
at any site, since no extra People volunteered for the workshope. Only
53 percent of the participants in Olympia and 41 percent in Seattls
were teachers; the design specified that 60 percent or more of the
workshop participants be teachers. At Portland, the proper percentage
of teachere was used. While the design specified week-long workshops
during the summer of 1974, due to recruitment problems the Seattle

workshop was held during consecutive weekends in the fall.
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RESULTS AND DISCUSSION OF THE FIELD TEST

The information collected during testing was intended to snewer
the evaluation questions discusaad earlier in this report. In this
part of the report, the tasting resulta will be presented in terms of

" each evaluation question.

This question is sddressed through ths pesults of ths Cognitive Test
developed for the field tcﬁt. The test consisted of 34 multipla-choice
questions. One point was given for esch correct answer. Threefore, a
total acore of 34 was possible.

A preliminary analysis of variance on pretest acorss indicated no
sisnificgnt differences among the sites. (See Tsble 1 for the results

of the analysis.) Therefore, data from all three sites wers combined

Table 1

Results of Analysis of Variance on Pratest Scores

SOURCE df s MS ¥

| —— —— — x r ——— | —  —
Site’ 2 78.82 39.41 1.74%
Error 52 1176.97 22.63

%is 1s nonsignificant at -the .05 level.
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in a correlated t-test on pretest and posttest scores. There were four
subjects who did not have both pretest and posttest data, threa at
Seattle and one at Olympia. Means and stendard deviations at all three

sites and for the three sites combired are presented in Table 2. A

Table 2

Means and Standard Deviations on the Cognitive Test

POSTTEST

118

SITE STATISTIC PRETEST
= q=-===——===—===—-?=-—
Portland Mean 18.42 24.50
Ne24 sD 5.43 5.21
Olympia Mean 18.35 23.18
N=17 sD 4.18 4.71
Seattle Mean 15.64 22.07 .
Ne14 sD 5.02 3.71
@
Combined Mean 17.69 23.47
N=55 sD 4.82 4.74

correlated t-value of 10.95 with 54 ﬁasteu of freedom indicated that

there were significant gains in test scores from pretest to posttest.

A mean gain of 5.78 points occurred across all sites combined. Significant
positive changes in the Cognitive Test gcores indicate that trainees

did increass their performance identifying and explaining the ideas

presented in the workshop.

Ldgmmts about_Charact

Self-report data from participants was used to answer this question.

In Question 5 of the Final Questionnaire, participants were asked to

22
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rate how succeseful the workshop was in helping them maks judgmente
ebout characteristics of their own style of influence. Responsee to
Question 5 are presented in Table 3., Responses yere generally positive

for Portland and Seattle and neutral for the Olympia workshop.

Table 3

Frequency of Responsee to Question Number 5

RESPONSE ALTERNATIVES

SITE g&fcgssztt 2== | 4 I&g?ﬂ& Angfmr

3
Portland 0 1 4 9 8 1
Olympia 3 4 6 6 0 0
Seattle 0 1 4 8 1 0

In Question 22 of the Final Questionnaire, participants were asked
if the workshop helped them make judgments abowt characteristics of
their osm styles of influence. Of the Portland group, 96 perceunt
angwered "yes," as did 93 percent of the Seattle group. Only 47 percent
of the people in Olympia responded "yes." Those who answered "yes"
were asksd to give an example of what they learned. Answers from a1l
three workshops were categorized and ;:allied. The resulte ere included
in Table 4, In general, the responses were related to specific leerning
about the individual's attempts.to influence people. Thirteen responses
from Portland fit into categories which indicated the gaining of some
new knowledge about their styles of influence. Six participants from

Olympie and eleven Seattle participants reeponded in those categories.

30 23

|




Table 4 ‘«

Participants' Specific Learnings ebout Their
Own Styles of Influence

NUMBER OF RESPONSES

Portland Olympia %Eﬂu

TYPE OF LEARNING

Learned my etyle is appropriate/ 1 1 3
positive ,
Learned about the specific ways 1 6. 1 1

try to influence people (based on
concepts in the workshop)

Becane aware of my general method 6 2 3
of reeponding to an influence

situation

Learned that I can influence others - 2 4

(how they react to my attempts to
influence them)

Became conscious of the general 3 2 -
ways people influence each other/
factors in an influence situation
Reaffirmed what I already knew -— 3 2

Other 1l 1 —

These three sourcee of evidence converge upon the conclusions that
the workshop was viewed as helping participants learn about their in-
fluence styles at two of the three eites. At Olynpia, this effect vas

not reported as much.

Do_Trainges vt That They Are Able to Identify the Extent
Emmo%ﬁm' wwmz%m - B

This question, again, was answered through self-report information

collected at the end of the workshop. In Question 6 on the Final

Questionnaire, trainees rated the success of the workshop in making
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them examine the extent and nature of their owm need to influence.
Respounses to Question 6 are presented in Table 5. Portland reepondents

were somewhat poeitive while Olympie and Seattle respondente were more

aeutral.
Table 5
Frequancy of Responses to OQuestion Number 6
Response Alternetives
Not At All Extrenely
Successful Successful No
éit_e 1 2 3 4 5 Answer
Portland 0 2 5 13 3 0 |
Olympie 1 4 8 5 1 0
Seattle 1 3 6 3 2 0

Vhen subjects were specifically esked if the workshop hed helped
them identify the extent and nature of their need to influence (Quastion
25), the percentege of effirmstive responsss wes 33 percent et Portland,
60 percent at Sesttle and 26 percent et Olympis.

Those who answered "yes" were esked to give an exstple of what
they had lesrned. Cetegorized exsmples of what participants learned
ere reportad in Table 6, In general, subjects reported their need to
influence others in tearms of e need hiererchy prlll';lt.d in the workshop
or in terms of specific motives for influencing others (to meet deeired
outcomee or to be able to identify with e group). Ssveral people aleo
reported recognition of specific methods or guidelines they used in

deciding how to influence othere.
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Table 6

Self-Reports of Learning About Nature and
Extent of Need to Influznce Othere

Number of Responses
At Each Site
Reported Learning Portland Olyapla Seattle
| — —— |
Influence others because of 2 - 2
need for eelf-aseertion/identity
Influence others beceuse of need 4 - -
for feelinge of ealf-worth/
recognition/acceptance
Influence others to reach [ 1 3
epecific, important outcomes
Found myeelf frustrated/not 3 2 1
accepting when I can't
influence & group
Have specific mathods or 3 - 1
guidelines for influencing :
others
Othar comments 3 2 1

The snswers to Questions 6 and 25 of the Final Questionnaire
indicate that some trainees felt thay learned to idantify the extent

and nature of their nesd to influence. Tha examples of increased

avareness also suggest that learning occurred.

The Situstion Teet wes developed to answer this question. Meane
and etandard deviations on the Situstion Test for the Powar ecores are
presented in Table 7 and for Heed ecoree in Table 8. Tﬁ. nesans for the

two forms of the test cannot be directly compared becauss Form B,
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Table 7

Mesus end Standerd Deviations of Power Scores at Bach Site

.\

Site Fora Pre X PraX Pras) Post W Post X  Post 8D

Portland 13 6.96 412 11 7.6h .78

Seattle 8 2.62 1.19 7 6.06 429

Portland 11 4.4 1.80 13 6.1 3.5

Olympis 8 3.50 1.83 9 6.28 2.3

Seattle 7 .21 2,29 ] 3.44 2.4
Table 8

Masus and Staoderd Deviations of Need Scores at Each Site

Sita

Fora PreW PreX PresD Pode X  Posc T Post 8D

|

1 3.65 2,80 11 A.64 2.5

A ’ 1.72 1.48 s 1.7 1.9

s 1.19 1.7 7 2.6h 1.9
]

1.22 1.62 13 1.5 1.22

s .0 1.09 ’ 1.78 1.87

7 1.21 1.11 s 1.06 1.9
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involving one more person in the situation than Form A, haa'potcntially
higher scores. For example, Form A has a potential high score of 15
for power, while Form B has a potential high score of 20, if all tha
characters in the gituation are attributed the five eources of power.
The upper limits are not fixed for possible Need scores, since any
nunber of needs, goals or outcomes can be attributed to the characters
in the situation. However, there are still more potential responsaes
for Form B than Form A.

It should be noted that "N's"'diffcr from pretest to posttest.
Because neither time nor subjects yere available for test refinement
work, and it was likely that the tests were not parallel, it was decided
to give each form to half of the trainees at sach site. Trainees
responded on the posttest to the form which they had not taken as a
pretest. This was done to reduce inflated posttest ecores due to
familiarity with the situation.

Analyses of variance were performed on Power and Need scores. The
two-way analyses of variance compared pretest and posttest scores for
the same form of the teet. They were also used to check for eite
differences. Interactions were not to be interpreted because Huck and
McLean (1975) indicated problems which occur in trying to interpret
interactions when one factor of an analysis is pretest-poettesting.

The results of the analysis for Power scores are presented in Table 9.
Results for Need scores are contained in Table 10.

Significant pretest, postteset and site differences were found on
Form B Power scores. Portland gcorad cousi;tently highest on Power
scoras, both ?or the pretaste and posttests. The significant F~ratio

for pretaet and postteat differences, indicates a gain in teet score

-
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Table 9

Analysis of Variance of Power Scores

Sourcs Yorm at 8 ] | 4
“-ﬂ

Pre-Poat 45.23 45.23 .4

Sice &7.7% kxR ) 2.57

Intataction n.42 10.21 1.46

Erzor £59.23 1313 -

]

Fre-Poac 1 43.70 43.70 . 4000

fice 2 40,46 w.n .8

Intaraction 2 6.7 8.3 1.2

Exrvor $0 323.20 6.46 - 4

. “Significant at .03 level.
widignificant at .01 level.
Table 10
Analysis of Variance of Need Scores

Source Form df 8 "3 r
o L

Pra=Tost 1 .10 9.10 1.9

Sice 2 64,36 32.18 & Tive

Interaction 2 47 .93 0.49

Exror 50 20,62 477 -—
*

Pre=Posc 1 1.5% 1.5% T4

Sice 2 .52 26 42

Incaraction F 2.592 1.28 39

Ertor - ] 105.7¢ .12 -

"Significant sr .05 lavel.
tngignificanc ot .0l level.
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during training. Positive changes in test scores also occurred for ‘orm A
Power scores. Howsver, these changes did not reach the stetistical
significance level of those for Form B. . ¢
Need gcores increased from pretest to posttest in ell inatancas,
sxcept for Form B et Seattle. Significant differences between sites
were found on Form A. On Form B, howavar, there were no significant ®
site differences. .
The Situstion Test wes also scored for evidence of e circular
process. Teble 1l ghows the number of people whom hoth reters scored
88 using a circuler process (Yes), those both reters said d1id not use
e circular process (No) and the number of responses over which the
raters disegreed (Maybe). Chi~square analyees were performed on the

pretest and posttest totals for Form A and Form B.

Table 11

Number of Tests Indicating Evidence of
e Circular Procaess

pte PForn | B ta' m' ' T

-4
L
-
o
ﬂ.:.
e » o|¥F
o 8 N

{
s
1
&
L-J
&
E

{
-
luw » B

1
2
1
L)

g“.l‘
Ble » o

2
0
0
2

SMM.
gl‘.-
gle « &

Syea ® both Toters moried thet thaTe was wvideuca of & olrcular
ProCaNe

e = both racory mavhod am abeimes af & sirculas prosms.

Maybe * oot Tacer suried » of a wiroular p » e
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A chi-square of 2.65 was found for Form A (p<.30) and 7.72 for
Form B (p<.03). Although the scores did change from pretest to posttest,
there was no uniform positive change scross all gitas. /

Both the Need and Power ecores indicated differences among the
three sites. Ths Portland mean scores were highest on both tha pretest
and the poatteat.

Scoras for evidance of & circular proceas showed a daclinae at tha
Portland sits. At ths other two sites, tha percent of rssponses indica-
ting a circular proceas increased. It is difficult to determins why
Portland, which usually scored highest, would show an opposite trand to
the other workshops. It 1s posaible that concapts of power, need and
circular process received differing emphasis at each workshop, but it
is at leaat equally plausible that a regression phenomenon would eccount
for two findings.

In general, improved performance in at least gome aspects of an
influence situation occurred at every site. The fact that some
differances have been found shows that tha workshop did have an effect
on the trainees' abilities. Further refinement of a measuring instrument
and improved design may well produce more conclusive rasuits, It must
be remembered, howevar, that positive changes could regult from
familiarity with ths test format as well as ths traning.

Validity of the Situation Test. In addition to the procedures uased

to agssure the Situation Teat possessed contant validity, cogrelationa
between the Power and Need scores of the Situetion Test and'Cognitive
Test scores were also examined. For Form A, the correlation between
scores on the Cognitive Test and Power scores was .41} for Form B it

was .46. Both of these correlstions are ststistically significant at
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the .001 leval. Correlations betwsen the Cognitiva Test and Need scores
vere .24 (p<.02) for Porm A and ,05 for Form B. The small sample sizee,
as wall as the diffsrences in the forms undoubtedly contribute to the
incounsistant relationship between the two ecores..

Correlations were also computed between the Fower score on the
Situation Tsst and the composite scors on six questions (Questions 9-14)
in the Cognitive Test which dealt specifically Qith sources of power.
Correlations for Foram A, Power scores ware .65, (p<.061) while those for
Form B were .36 (p<.01). Similar correlations wers computed on the Needs
score for the Situstion Test and five items (Questions 5, 6, 7, 8, and
25) dealing with types of outcomes in the Coqnitivu Test. The correlations
were .02 for Form A and -.10 for Porm B,

These corxreletions indicate thet the Power scores of the Situstion
Test are ralated to performance in recognizing examples of the sources
of power. More direct relationships sre found for Form A than for Form B.
However, the Needs score on both Forms A and B of the Situation Test--which
msasures the accumulated needs, goals and outcomes mentioned for
characters in the situation--appears to have no relstionship with ability
to vecognize exsmples of the specific types of influence cutcomes
discussed in the INF manual.
Can Tratnees Identify Ways in Which Major Ideas and

Presented in the System and Practioed in the

Workshop Nay Be Applied to Settings?

An answer to this question 16 available from two sources: the

INF manual and the Situation Test. The manual forces trainees to apply
the workshop concepts to a variety of settings which are devaloped

through films, role-playing sctivities or eettings provided for discussion.
The Situation Test indirectly determined whether participants applied

the workshop ideas to other settings. The settings provided in the two
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forms of the test were different from any used in the workshop. If

e perticipant could analyze the situation uaing idees from the workshop,
it follows thet he/sh: could see weys of epplying the ideas to other
settings. Since all perticipants uaed some workshop ideas in answering

the Situation Teet, it can be concluded thet they were able to identify

waye the ideas may be epplied to new eettings.

Questions 8-12 and 18 of the Final Questionnaire were uaed to
answer thie question. In Questions 8-12, trainees ware asked how euc~
ceasful the workshop wae in providing ideas or ekills which were uaeful
in e veriety of settings. Frequency distributions of these questions
and Quastion 18 are preseanted in Table 12. Responses to these quastions
were generally poeitive for the Portland eite, neutral for Seettle,

and neutrel to negetive for Olympie.

Do Tirginees Rggsrt fﬁﬁ%ﬁzz Satisfaotion with Interpersonal
Infltuence Ins System?

Traines responees to the Final Questionnaire indicate some varia~

tion in setiefection with the workshop. Questions 1~7 and 13-17 of the

Final Questionnaire asked trainees to rete the success of the workshop
in meeting trainee goels and the objectives of the workshop. Trainees
also indiceted how worthwhile the workshop wes and whether they would
recommand it to e friend éith intereets similar to theirs. Frequency
tabulations for these queetions are included in Table 13, pege 35.
Responses to the Finel Questionnaire indicate differences among
the three sites which should not be overlooked. The Olympis partici-

pants were usually negstive or neutral in their retings of the workshop,

0 3




Table 12

® ’ ,
Frequancy of Raspondents' Ratings of the Succese of the Workshop in Reaching Specific Goals
! ,
RESPONSE ALTERNATIVES
QUESTION 1
WRAGER GOAL BEING RATED site [Nt st all gExtremel Mo
: { 3 4 gestu | Answer
8. Providing useful skills and concepte Portland 0 1 3 11 8 0
for vorking with others outside your Olywpia 4 8 3 3 1 0
professional life. i_ Seattle 0 1 8 & 2 0
9. Providing informatiom with practical Portland 0 4 4 10 & 1
application for your wrk with Olyupia 3 6 7 2 1 0
studente. : Seattle 0 2 8 1 2 2
10, Providing information with prectical Portland 0 2 2 12 6 1
application for your wotk with Olympia 3 6 L] &4 1 0
teachers. Seattle 0 1 8 4 1 1
11. Providing informatiom with practical Portland 1 0 2 12 8 0
spplicatiom for your work with Olywpia 3 8 4 & it 0
superiors. ; Seattle 0 5 3 3 2 0
12, Providing information qith practical Portland 0 1 3 13 4 "2 i
application for your work with others | Olympia 2 & 4 2 0 7
(please specify who the; others are). | Seattle 0 1 8 4 1 1
£} £ =
: RESPOMSE OPTIONS . '
% Exteneively : No
i .. 2 2 4 Succgugl Anaver ‘
18. || How much do you plmm to integrate Portlend 5 11 6 1 [+ I 0 :
: | the ideas, skills and/or materials Olympia 2 2 6 8 1 0 :
presented in thias workshop into Seattle 1 3 8 1 1 1
your work? S
® @ @ @ @ L J




Table 13

Perceived Success of the Workshop in Meeting Goals

RESPONSE ALTERNATIVES
QUESTION st ALl Extrenely| %o
NONRER GOAL BEING RATED sire ssful PM Anmnr
o -
1. Providing cleat icformetion coucerning | Portland 0 0 $ ;10 6 1
¢ directions sad reticoales for the Olywyis $ s 4] 1 0
diffarent sesaious. Seattle 0 3 [} [ [ 0
2. Offaring new insights, nev ways of Portland 0 1 4111 ? 0
viewiag old preblems. Olywpis 3 ] ] 4 1 0
Saattls 0 0 2|10 3 0
3. Miteasiag vhat you thought were Poreland ) 21 sln s 0
isporcaar lasues/vital concaros. Olywpis ) & 8|3 0 0
¢ Seattle 0 0. T 6 2 0
4, Desanding originsl thinking on Toreland ¢ 0 I 5110 ] 0
your part. Olympia ) &1 7T 1 0
Saattls 0 [} L] [} 2 0
S. Helping you sake judgments sbout Portlend 0 H [ ] ’ ] 1
chatscteristice of yout ovn Olympia 3 & ] ] 0 0
® tnflusnce styls. Sesttle 0 1] 4] e 1 0
6. Belping you {dentify the excent and | Portiand 0 2| sy 3 0
nature of your need to influsnce Olympis 1 L 8] 8 1 0
others. Saattls i 3 6 3 2 0
7. Maiataipning your intsrest throughout Portland 0 0 3 ) J 11 0
the workshap, Olympls 8 4] 841 2 0 0
. Sesttle 0 2 T4 2 0
13, Kov successful do you fesl this Poreland 0 2 & 7 ] 2
workshop was in seating your Olympia 5 ? 5 1 1 0
axpactstions about what you Sesttls 1 2 ] 3 3 0
persomally wanted to get out of it?
Yary Clear Yary e
L 3 : 4 T
¢ 4. Now clearly did you underetand the Porcland 11 $ 113 [ ) 0 0
workshop's overell objeccives? Olymptia 0 - I | L) 0
Seattls 2 ) -] 4 1 0
"-i t AL %
gﬁsﬂt h 2 3 l 4 Rﬁn’l’& Anovar
15. How syccessful do you fes. the Portlend 2 i7 3 1 0 0
workshop vme in achieving its 5.7 2 .. 0.
'—- {overall abjectives? ™ ; ] 3 1 0
N .
16. Now that tha wotkshop is aver, how Portinnd 10 10 § 3 0 0 0
would you sus up the axperiencs? Olympia 2 2 2 111 2 0
Seattls 2 & ] 1 1 1
g B S I I ST
Sewrmenind | Answer
1 2 13 [ 3
17. Would you recomsmd this workshop Porelamd 17 & 2 0 0 0
toe s frisnd whose intsrests ave Olyswia 2 2 1o ;7 L] 0
1ike yours? Saattle 2 [} ] 2 1 0
35
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while the Portland group wes more poeitive. Seattle respondente ware
usually betwsen the other two eites.

In order to determine attitudes toward the workshop in general,
participante were esked sevaral questions sbout the coste incurred by
the workshop and whether the workshop was worth the coet. Five partici-
pante gave up potential income to attend the workshop. Egtimstes of ‘
the amount given up varied £ro.| $65 to 3600. Medisn coets for the
perticipants’ travel and food, esked sbout in Question 19, are presented
in Table 14é. Coete for tuition were also included in the question.
Twelve people at Portland and eight at Olympia paid the $30 tuition

for college credit. No one at Sasattle listed any tuition coete.

* Table 14
Madian Coste For Workshop'

TO0D

-0
Olympia 3.00 0
.00

Seattle 10.00 5

At a1l eitas, coste to moet Participants were ainimal, except for
the time epent in the workshop. Portland and Seattle participante
generally felt the coete were sbout right or too small, while 42 percent
of the Olympia participants felt the coste were too high. (Data about
participant eatisfaction with coete are presanted in ?ablo 15.)

When esked on the Final Queetionnaire what they liked least about
the workshop, the Olympia participante indicated they would have preferred
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Judgment of Cost of Workshop Compared to Gains

Table 13

FREQUENCY - RESPONDING--TO- BACK CATEGORY

SITE TOO GREAT ABOUT RIGHT T00 SMALL NO ANSWER
m

Portland 0 9 12 2 -

Olyapia 8 6 3 2

Seattle 1* 7 6 1

"rhi.'éiiiiom. made by one parson who hed given up $320 potential

income to ettand the workshop.

-y -

e different etructure, including more involvement of the trainer as an

suthority and e motivator.

Categorized responses from the three aites

to Quastion 25 of the Final Questionnaire ere presented in Table 16. A

nusber of perticipants disliked the inflexibility of timing and falt

eome ambiguity axisted in the {nstructions or goals.
or lack of them were also mentioned.

Specific gctivitise

The instructions for socme of the

activities, perticularly the pluralistic ignorance ectivity and the

pennies game, eppasr to have been unclesr and led to eome diseatisfection.

The time echedule for activities also presented e problem, both in the

inflexibility of the echedule and in the workshop acheduling.

On Question 24, evamarized in Table 17, page 39 eeveral participants

commented that they liked the materials and etructure of the workshop.

A number of the participante enjoyed the eocial interection and use

‘of learning groupa.

While different group nesbers appeared to have

caused protilm, the use of groups was e atrong positive feature of the
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Table 16

What Participants Liksd Least ebout the Workshop

NUMBER OF RESPONSES

 conm_ | vownun| onen | sume

Too much presented in a short time 1 2 3
Time allowed for gctivities not [ 5 1
flexible enough for meeting own

neads

Long hours ' 2 1 3
Time (no qualifiers added) 1 1
Too much structure —— 4 —
Ambiguous instructions/goals for 5 — 4
activities

Lack of an authority/too much -— 4 -—
sharing of ignorance '

Noninvolvement of trainer/lack of -— L -—
motivetion for doing ectivities

Spacific group/people 2 3 2
Specific activity/material or gt 4 2

lack of activities
Other 3 1 1

“At the Portland site, five people complained about directions for
pluralistic ignorance sctivities; two persons complained asbout

the pannies game; couments about other activities made by onl;
one individual. '

workshop. Participants also commanted on the open, nonthreatening
atnosphere which was created for the groups to work inm.
In summery, people indicated satisfaction with the content and

materials of the system, although soma of the directions were unclear.
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The structurs of the workshop was more controversisl, with perticipanta
et 'Olympie having particular difficulty with the structure. A oumber
of people et each gite liked working in groups.

Teble 17
What Participants Liked Best ebout The Workshop

NUMBER OF RESPONSIES

| _COMMENT _=#FPORILAND OLYMPIA SEATTLE
—
Getting to know (liking) the 2 5 , 2
people; social interection
Enjoying the group; good integrel 6 s 3
relations ‘
Using groups for leerning end 12 2 2

sharing experiences/fealings;’
receiving feedback

Good materials/structure

3 2 2
Open, nonthreataning etmosphere 3 1 1
Whet wes learned 3 1 1
Treiner | 3 1
Specific ectivities 3 1 -
Other 2 1 -
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EVALUATION DESIGN: IMPACT STUDY

Evaluation Question to Be Answered
The Impect Study was designed to snswer ons qusstion:
Do etudente in clssercoms where teachers
have bsen trained report e more positive
clasercom climate than those in claserocoms
where teachare have not been trained?
of the Study

The Impect Study design éallod for the rucruignnnt of 144 fourth
through eixth grede teachere who would be randomly aseigned to one of
four treatmsnte. One of the treatmente wes to involve perticipante in
e one~week INF workehop; e second was to involve participante in & one-week
Group Prooess Skills (GPSj'worklhOp. The third group would be involved
in e two-week long workeho? which would combine both I¥F and GPS. Pecple
eealected for tha fourth group would be e control group, being tasted
with the other groupe but receiving e one-week workshop the following
winter. The perticipante for tha GPS workshop were rscruited for
another NWREL evaluation etudy involving cio..roon climate; and the
dete collected from thie group wad not ugsed in thie etudy.

Subject recruitmant for the etudy began in April 1974. Brochures
daecribing the JA? and GPS workshops were distributed to fourth through
eixth grade teachers in the Seettle eree. In the brochures, teachers
vere informed that 1f they eigned up for the workshop, they would be
randouly aseigned to e group and notified &3 econ as poeeible as to
whether they would be in the one-waek or two-week workshope et the and

of August, or whether they would be pert of the control group.

Response to the brochurea wes far short of the needad numher of

teschere. Only 29 teachers rasponded that they were interested in the
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workshop. In order to d.t.niu.t eome causae for the low return rete,
two evaluatore called gbout fifteen teechere on the mailing list who
had not eigned up for the workshop. When ssked wvhy they were not
interested, the teachers usually gave two reeponsesa; either the teacher
had already made plans for the eummer involving the weaks of the work-
ehop or the tescher did not remember roc;ivin! the brochure.

A maeting was called with eeveral of the evaluation and field
relations etaff membere. It wss decided to postpone ;ho workshop until
the following fall to ellow for snother recruitment effort when echools
opened egain in September. Also, because moving the workshop beck to
the fall would require weekand meetings, tha one-week workshope (INF
and GPS) would be echeduled over two consecutive weskends. The two-week
wvorkshop (IN¥F-GPS combined) was eliminated from the dasign et thie point,
beceuse it was felt that very fev teachers would be able to meet for
four consecutive weekands. Teechers who had responded to the brochure
wery randomly lsoisn.d‘to treatmente and told thet the workshop would
be delayed.

In early September, brochures were again eent to fourth through
eixth grade teachers in the Seattle eree to recruit participante for
woxkshope on September 27-29 and October &~6. Theee brochures provided
the eams information as the earlier onee. Howsver, teachere were given
an option of eteting thair preference for gither ¢ two-weekend workshop
(INF or GPS treetment) or e delayed workshop (control group). This
elininated the random eample, but was felt to be necseeary by the field
raletione etaff who thought we would not be able to obtain the naeded
nusber of participante otherwise.

About one wesk befors the workshop, respondente to the brochures

vere sseigned to trestmante. Those reepondente indicating a prefersnce
42
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for e one-week workshop were randomly aseigned to gither GPS or INF,
Thoee preferring the delayed workshop were put into the control group.
ﬁncpondcntc indiceting no preference were randoaly aseigned to the three
groupe, with the etipuletion that all groupe have epproximately the
required number of perticipante. By the day of the workshop, the
required number of participante (36) were aseigned to sach treetment.
However, ¢t the meetinge of the 3 groupe, 22 people appesered for the
INF workshop, 25 for the GPS and 27 for the control group meeting, It
was diecovered that eight of the participante were concurrently involved
in sanother ITCP workshop. It was felt that thie edditional training
uight influence the rasulte and beceuse there were only eight peresons
receiving the edditional training they were eliminated from the analyeae.
Thie reeulted in 18 partiéipants in the INF group, 24 participante in _
the GPS workshop end 24 in the control group,

During the initial meetings with the three groups, treiness vere
asked to provide the nams of e pereon who would be willing to edminister
clasercom climate queationnsiree to their etudente. Principale, echool
counselore, and other teechare were gelected by trainees to ba teat
edninietretore. During the following week, three members of the
eveluation eteff pereonally dalivered & eet of climate questionpairas
and directions to the dasigneted tast adminietretore. (Quastionmnairee
and instructions ere described on pagas 45-50.) The traineas and teat
edminietretore were asked to adminieter the queationnairee by October &
and eend them to the svaluatore &8 eoon &s poesible. Adminietration of
the quastionnaires occurred in the trainee'e classroom with the trainee
pot in the room. Adminigtretore were directed not to show the responses

to the treinee and to mail the quastionnaires and responses immediataly.
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When the pretests were reaturnad, it was discoveraed that 7 of the
66 teachers did not have usable date., Two of the teachers in the control
group teught as e team and ac only one set of questionnaires wes returned.
Thras teschere who teught as & team hed been assigned to diffarent
trestments, They were instructed not to return the questionnairea.

One set of queetionnaires was never dalivered, due to difficulties in
locating the school at which the tescher teught., Two sata of question-
naires were returned without any teacher identification, making it
impossidble to asaign an identification number.,

In lete November, poetteet questionnairee were sent to the taet
edministretore from whom usable date had been received. They were
eeked to return the questionnaires by the and of the firet weak in
December. At thie time, the numbar of usable questionnaires dropped to
47. .'hro taechere vrote that they wers no longer taaching the same group
of etudente and did not resdminister ths questionnaires. One teacher
had besn using e etudent teecher moet of the time, eo the date were not
used. Date from one tescher wes received too late for analysis. Three
sets of questionnaires were returned without the teachere' namee and
could not be used,

Tor nine tesechars, no questionnaires were returned. Difficuities
in echool district permiseion to use one of the Climate Questionnaires
precluded gny followup on the nonreturns until late January, By this
time, the eaveluetor dacided not to contact tsachare from whom no quas-
tionnaires were returned dus to the elapead time between the major
teating and followup testing.

0f the 23 control and INF teachere from whom completa date weras
collected, 13 taeechers were in the IN¥F trestment, and 10 were in the
control group.
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During the first training session, all teschers completed a
Background Queationnaire which asked yhat grade level they tl;ght, their
aex and age, their years of teaching experience, highest degres obtained
and raassons for sttending the workshop. Oun the questionnaire, the
teachers also indicated what other ITCP workehops they had attended.

The responses of the teschers sttending the initial meetings are
pPresented in Table 18, excluding those eight omitted bocnusa.of sttendance
at another ITCP workshop. The responses of the teachers for whom
complete climate dats Ware svailable are presented in Teble 19.

It should be nmoted that moat of the trainees ware in their thirties
and forties and had wore than geven yesrs of tesching experience. Few
of the INF ;raincel had participated in other ITCP workshops; howaver,
the control group had more participants who had previous experience in
human relstions workshops. The main reasons the teachers signed up for
the workshop were thet the trainees really wanted to lesrn sbout th;
subject, it satisfied some requirement, and thare was no cost for

attaending.

Deacription of Climate Questionnaires

The Climate Questionnaire wes used to detect differances in class-
room climate which resulted from 8xposure to the J¥F workehop. The
questionnaire nesded to be appropriate for atudenta in the fourth
through sixth grsdes, since only teachers of these grades were included
in the etudy. ‘

Because it was not feasible to devalop and validate s climate
inventory specifically for this study, intsct eubscales from existing

inetruments were used in the instrument. As a first satep, en examination

of axieting instruments Was made. Inventories which were described as
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Table 18
Background Questionnaire Results
. ®
Parcentage of Participants in Rach Category
I Coatrol
Quastion | D1} -2
Sax ®
Temals 56X L1}
Mals LYY 42
Age
20~29 11 2
30-39 » 3 ®
40-49 28 29 R
50-39 11 13
$0-69 0 &
No answer 11 0
Saje Taught
dth 50 25 ®
Sth 22 k k]
6th 28 n
Ho snswer 0 8
Yagre of Rupariencs
0 0 Fy ®
1-3 0 [
&=6 3 13
7-10 28 25
11+ 67 50
No answer 0 ('Y
Wighest Degres Obtained ¢
3A/BS 67 5
MA/MS 3 3
No answer . 0 'y
Othes Workghops
Othar ITCF Workshops 5 21 4
. Othar Muman Balations Workshops 39 67
Yone 67 3
fo € the Wor
It satisfies s requirement or 28 L1 ®
gives ma credits I need
Many others in =my school wers 0 8
attending
My superiors suggested I go 0 [
Wy swaeriors gave ma the ] 'y
opportunity to go
I was selected to attend 11 21
My sttendance was paid for 28 k] ®
1 cams becuuss I really wanted to LYY 50
learn
1'd heard... 0 [
I had & particular probles to solwe 11 25
Othar 17 29
®
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Teble 19

Background Questionnaire Responses by Perticipante

with Complete Climate Date

Percemtage of Participants is Each Catagery

L]

Oeatrel

KARKe°

°cogas

8 ° 28 RK3 2REe

°R33°3

e
Busea Ralations Wetkshops

|ousston

%o snever
1139
Sth
th
Ho gnswer
7=10
1+

1-3

bl
R
it |
ilah G,
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measuring clessroom climate were reviewed on tha basie of whether

they: (e) indiceted direct tescher bshaviors since taschere were the
workshop perticipante or (b) indiceted considerstion on the part of
taachers, e.g., letting people talk in the claeseroom or paying attention
to etudent's feelings and motives. Initisl ecales wers selected from
four instrumente, the Student Activities Queuionnair, (SAQ) (Ellieom,
Callner and Fox, 1973); Student Behavior Description Questionnaire (SBDQ)
(Croft, 1972); My Class Inventory (MCI) (Andersocm, 1973) and Student
Attitude and Activity Survey (SAAS) (Neleon, 1973). A description and
psychomeatric svaluation of the climata ecalse are included in Appendix C.

The four tests from which subscalaes wers salected were firet con-
eidered in terms of the criterie lieted above. As s second step, the
evaluator lieted the selected subscale items and summary descriptions
of what the subecales were intended to measure. A review of the liat
and summary by several evaluatorse narrowed the selection of scalas to
thoss which ssemad moet sppropriste to the system. This resulted in
the selection of 17 subecalas. A sutmary of the scales is presented
in Teble 20.

A deacription of thess subscales, along with the items themsslves,
vas then circuleted to the developsrs of INF for the commente. Later,
the developers wers asked to rete sach item of the subecales on o
6=-point scale indicating the relationship of the item to the system
goals. A reting of "1" indiceted no relationship to the gosls while
"6" indicated & direct relationship.

Tha developsrs were then asked to clasaify the items in terms of
the relationship to system goels if they wers gensralized to tha class-
roon. Onca sll of the items were ranked, itam rank:l.:igl for sech subscala
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Teble 20

-

Subscales Yor the Climate Inventories
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were averaged for e scale ranking. Scale ranks es they were determined
are presented in Teble 21. Ovelrell, the developers were setisfied that
the subscales related to the system; they could edd no other scales for
cousideretion. One of the developers steted that I¥F provided no direct
epplication »f the concepts teught to the classroom. In a sense, any
evants involving teacher behavior in a classroom were of & secondary
nature.

Because of the large number of items involved, two forms of the
climate inventory were developed. PTorm A consisted of items from the
MCI and SAQ, while Form B was comprised of the items from SAAS and SBIDQ.
Answer format varied for the diifsrent instruments: the MCI and SBDQ
have '"fes"-"No"” answers while the SAAS and SAQ require multiple-choice
responses. In Porm A, all itams from the MCI, followed by the SAQ itame.
In Form B, SBDQ itens were first, followad bY SAAS 1items., Items from
each original instrument were randomly ordersd. Copies of Form A and
Form B ere included in Appendix D, ‘

Specific instructions were created for the edministretion of the
questionnaires. The instructions esked that each child write in the
tescher's name and his/her grede level. The children worked a sample
test item with the test adminiatrator and then continued the inventory
on their own. The test administrator wes told to answer any ‘qut’ll:‘im
the students had concerning the test. A copy of the instructions for
the test administrator 1s aleo included in Appendix D. In prstesting
esch classroowm, Form A and Form B were given alternately to students
in the classroom. During posttesting, directions to test adminiastrators
suggested that students with reading problems might be given Form B,

since it was ghorter than Form A.
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Table 21
Developere' Rankings of the Scalee .
® According to the Goals of Interpereonal Influence
Scale Devaloper 1 Devaloper 2 Average
o MCI
Sltilflction ‘033 ‘011 LY ‘022
mctm 1055 10“ 1050
. Wﬂtimll 1.25 2,12 1.68
Cohnlimul 1000 1055 N 1,28
SAQ
Enjoyment of School 4,17 3.3 3.7%
® Reinforcement of 4.00 4,71 4,36
Self-Concept
Clasercom Participetion 4,60 5,60 5,10
PY Democratic Claserocom 5.83 5.67 $.75
Control
a Individuslization of 3.00 5.00 4.00
Instruction
o
Climte 3057 30 14 3036
mnformt of 4040 5080 5010
- Self-Concept
. General School Smtimt 3090 2.27 3008
Procese Approach 3.5%0 4,67 4,08
Individualized Approach 2.5 6.0 4,25
® SBDQ
Teacher Consideretion . 5,25 4,12 4,68
T“Qhet Thmt 4071 5014 4092
Teacher Domination o 2n 4.87 3.79
o

“The retinge ranged from "1," no fit to the system goals, to "6," a
primary goal of the asystem.
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RESULTS AND DISCUSSION: IMPACT STUDY

Analyses of covarisnce were parformed on the posttest scales of
both forms of the climate inventory. C(Covariates for the analyses were
salected in two ways. PFirst, the pretest score of the scals being

snalyzed was ysed s & coveriste. A second method for sealecting
covariates involved the development of an intercorrslation metrix of
all backgroumd with posttest scale scorss,

Background variables which correlated higher than .30 or less than
=,30 with e posttest scals score and batwean -.30 and .30 with pertici-
pctim.:l.n INF were used as covariates in the analysis of that scale.

The beckground variables used for eech scale and theiy coml;t:lm

with the scale are presented in Table 22, page 54, 8Since e multivariate
snalysis of covariance was not used in this study, the reader is referred
to Appendix C for intercorrelations among the scales. Adjusted means

and standard devietions are prasentaed in Table 23, pese $5.

The P-ratios for each scale are presentsd in Table 24, page $6.

No significant differences were found between the JWF and control group.
An examination of the differences between the INF gnd control group on
the adjusted msans in Table 23 shows that the INF group was more
favorably reted then the contral group on four of the seventeen climate
scalas. The control group was mors fevorably reted on the remaining
thirteen scales. An examination of ten scales rated by tha developers as
showing greater relationship to system goals, that is, thoss with average
developar retings of at least 4.00, revealed e 4 to 6 split baetween those
rated more favorably for IN¥F and thcee rated more favorably for the

control group (See Table 21, page 51). In trying to interpret these

33
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Table 22
Background Variables Used as Covariates

A Posteest Seale Oovertets c;:"mmn
w1
Satisfection [Age - -
wanted to losrn .
Attonded bossuss had & 03
parvioulsy preblen
Fetation None _ -
Coupetiti Orade tought - 18
Cobasivenass | Parcisipetion in Meiarestrion 02
Analyeis, MBS ®
[TV
Tajeyuset of |iActended bocouss bad 2 J4
Saheol partionlar preblen
lainforcaseat |Pons -
. s Salf-Concepi| .
Classresn Attonded baceuse sf vhat had ~0d
Tastisipation |beem hasrd
Demecraric Nene -
Claseroem
Ceatrel .
Iadividualize- |ige 33 .
tion of
Instruction Attapled bacanse hal & J9
perticelar problem .
SAAS
Climate Actanded botsuse selected - 07
to sttend .
Ketaforcement |Newme -—
of Sell-Coscept
Gemaral School {Pens -—
Seavimant
Procass Heue -—
Approech ®
Tndividualised |Parcicipaction in other bumas 03
Approach relations worhstepa
100G
Teacher Attanded bacawes salectad ts -07
Comeiderstion |attand .
Tasthar Thrust lAtcanded bacayss supariors ~.05
suggastad it
Domination lactonded ecause it setisfies 36
a, requitensnt
®

a1l of whe bad sctended Intsraotion
alse stiendad NPS, Anaiyeie had

i 54 .
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Table 23

§.21
Adjusted Means for Amalysis of Covarissce 1 1.
of Climats Post Dats
Unadjusted Mjusted
Vean Mean

Satiafaction Inr 1.1 13.03
Control 13.81 1.7
Frictien® mwr U.97 n.92
Control 15.01 15.08
Compatitivenses® Iy 14.43 16,43
. . 0001:501 13.9) 13.93
Cohsuiveniess nr 14.10 14.15
Control 14,41 14.56
SAQ

Enjoyment of Sechool I 12.14 12.16
Control 12.27 12.2%
Reintorcenent of Self-Concapt Inr 11.57 11.5
Control 11.2¢ 11.30
Classroom Participstion Iz 10.20 10.19
Control 10.0% 10.10
Democratic Clasarcom Control I 14,45 lé.46
Control 14.71 .70
Individualization of Instructiom e 4 11.43 11.46
Control 11.84 l:l. [ k]

SAAS
Climata JInr 11.65 11.%)
Control 11.71 1.7
sinforcement of Sslf-Councept Inr 1.97 1.95
Control .0 017
Ganeral School Sentiment Iy 16.1% 16.24
Control 16.99 16.92
. . Process Approach Iy 9.9 9%
Control .58 9.8
Individualized Approach I 2.4 2.47
Control 2.80 2.5¢%
sm s
. Teachar Consideretion I 20.46 20.29
Control 20.75 20,93
Teacher Thrust . L4 20.09 19.41
trol 20.40 20.73
Dominstion * Ir 14.41 14.49
. Control 14,37 14.28

a favorable Tating.

¢ o
EMC . ¢ ".60

“rhese scales represant nagative qualitias so that a low acore indicstes
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Table 24

Analysis of Covarisnce of
Climate Questionnaire Post Data

Tabla 24

Analyeie of Covarisnce of
Clinate Questiennaire Post Dats

Scals Beuzce it
w1
fatisfaction Traatment |
Erver 20
Treiction Traataeat 1
Srrer 19
Conpatitivenans Treatneat 1
Brrer 1?
Cobssivensss Treatment 1
Srror bl |
0]
tajoyment of School Treatmant 1
Error 21
Reinforcemant of Self-Concept Treatment 1
Error b & |
Classroom Participation Tredtmant 1
Error r s
Democratic Claperoem Control Treatuent 1
Brrot n
ladividualisation of Traatmenc 1
Instruction . Rrror b & |
SAAS .
Climate Teettaent 1
Rrror 20
Rainforcement of Sol.t-cc;nccnc Treatnenc 1
grror b & |
General Scbocl Sentiment Treatmunt 1
frror 0
Process Approach Teaatment 1
Error 2
Individuslised Approech Teet taent 1
rror 19
kg
Teacher Conelderation Trastmant 1
Brror 1?
Taschar Thrusc Treatmsnt 1
Error 23
Domination Teestaant 1
Lrror bl |

n'n

11
14.12

.21
8.21

.20
",‘

12.91

"3
10.48
12.18

.3‘
15,7

83
6.17

83
kR

.22
(WY

2.49
12.14
5.67

'u
16

1.9
93.47

s'oz
100.73

«22
1.9

1.14

'n
'?‘

1,21
.“

'm
o”

'os
.2

43
. O0d
+53

68

83
27

.02

+14

.50

N

'“

'o’

"o

.00

.14

1.69

4.0

.02

1.%
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resulte, it is important to remember that the small sample eises in
the etudy, selection bies and the amount of time between training and
posttesting may all have effected the resulte of the etudy. At this
time, however, it can not be coﬁcludcd that perticipetion in INF hee
any effect on clessroom climate.

It ehould be noted that eaveral actions in the eelection of climate
ecalas wers taken to increase the chance of finding treatment effecta.
A relstively large number of ecales was used, since it was unclear in
what epecific ways the training might affect climate. Only existing
ascales were used in the etudy and scales were eelected which related
to teacher bshavior, es opposed to student behaviore or institutional
structure. Thie selection was intendad to maximize the chance of
detecting climate differences resulting from changes in teacher behsvior
due to the workshop. All scales were raviewed by the systam davelopers
for suitability in determining outcomes of training. In other words,
the eelected climate scales reflected that aspects of climate which
ssemed most likely to change.




EXPERT REVIEW DESIGN

The evaluation design (ITCP, 1974) for INF calls for an expert
review of the system. Because the system is finished m:l in production,
the review focuses primarily upon marketing questions to determine how
the system might be used by verious educationsl personnsl.

Tha quastions asked in the review deal with potential client
groupe for IRF, the etrengtha and weaknesees of IFP in comparieon with
similar syetems, the perceived willingnese or capability of the reviewers
to conduct INP workshops, ani the euitability of coste of INF.

Instrumentation
Two questionnaires ware developed for the review of INF by

evaluators in the ITCP, in conjunction with the director and assistant
director of Diseemination and Instelletion Services at the NWREL. They
vere developed primarily to answer quastions pertinent to any decisions
concerning the markating of INF. Geperal issuee yware euggested by the
dissemination pereonnel; queetions created by the evaluatore were
generally constructed to euggest alternatives, rather than to be
completely open~ended. The queetionnaires were reviewsd by tha
diessmination personnel and ITCP personnsl. They were then eubmitted
to the Office of Research and Evaluation Sarvicee for final spproval
and clegrance.

A Market Questionnaire was used at an JNF workshop involving
teachers and administrators' which comprise two of tha consumer groups
of INF. The purpose of this questionnaire was to detarmina the teschars’

and administratora’ attitudes toward the INF workshop, whather they
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would recommend it to people in their own district, and what they eaw
as strengths and weaknaseas of the system.

A longer questionnaire wes developsd for reviewers with experience
in training interpsrsonal relations and group proceass workshops. This
Expsrt Review (Questionnaire asked sadbout reviewars' bsckground, their
comfort in ecting as an JAF trainer in ¢ varisty of conditions, and
their suggastions for changing the system. Additional questions
concetning potential clients, financing, and the strengths and wul:nu’ou
of INP in terms of cost, format, conteat, ussfulnese to clients,
sppropristensss for clients, and probable effacts were included. In
asesssing the etrengths and wasknesses of INF, reviewers wers asked to
compsre it to ¢ eimiler workshop of their choics. B‘ol:h questionnaires
are included in Appendix E.

Subjscts

Thres groups of subjscte ware solicited for the expert review.
The first group consieted of 26 trainees in an INF workshop, given st
the University of Idaho in July 1975. The background of these reviewere,
including their present position, highsst degree, and previous experience
with ITCP programs, is presented in Tebla 25.

The second group of subjecte was randonly selected from s listing
of persomnal effiliated with National Training Laboratory (NIL). 1In
this listing, five areas of compstence ars designated: Organization
Development Consultant, Commmmity Development Consultant, Laboratory
Educetor, Group Relations Training Consultant, and Personal Growth
Group Consultent. One arsa (Community Development Consultant) was
excluded because it wes not felt to be relevant to INF training. Each

person selected from tha list needsd to be qualified in two ereas of
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Teble 25
» Background of Interpereonal Imfluence Workshop
¢ - Perticipants Acting as Reviewsrs (i=26)¢
Nuaber of
=Mponlu Perticiplnu'
P Poeition
Teacher 13
Administretor 10
Other 3
°. Highest DefTes
BS/3A 10
MS/MA 15
No Reeponse 1
® NWREL System Previously Attended
Feciliteting Inquiry 5
Group Procese Skille 3
~ Higher level Thinking 10
. Interaction Analysis 1
o Interpareonal Cammnioations 9
Systematio and Objeotive Analysie of Instruotion 10
Number of NWREL Systems Attended
0 8
® 1 8
2 4
3 2
4 2
5 or greater 2
¢

®since ecme respondente indicated more than one category, the
number of perticipante may edd up to wore than 26.

® interest. All persons not living in the United Stetes were also excluded
because of cost and time consideretion. One hundred thirty-five people
received an initial mailing which included e letter asking them to pe

¢ in the rsview, e brief description of INF, and a post cexrd to return

indicating their willingness or unwillingness to participate in the
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review. Approximately 50 post cards were returned; 24 people indiceted
their willingnese to act es reviewers of INF. These reviewers were
eent trainere' manuale, transcripts of eudio and video tepes used in
the workshop, a queetionnaire, and e return envelope for the questionnaire.
The -deadline- of- August-22-wee-eatabliched-in-the—initizl-letter.— Many
of the poet cerds which did comea beck indicated thet the people did not
have the time et the preeent to work on the queetionneire. Accordingly,
the deadline wes changed to September 26 and the mailing procedure was
rlpcnt.& for contecting the remaining 75 aligible people from the NTL
Trainer's Liet. In ell, 50 people egreed to review INF; complete
responses were received from 29 reviewers. Five lettere of critique,
and four letters explaining why the queetiommaire was not completed
were algo received. One queetionnaire wes recaived too lete to tally.

The third SToup consisted of 28 persons experienced in training
INF. These people yere eent e letter asking them to c;nplete the
quastionnaire and return it in the anclosed anvelope. The letter ie
included in Appendix P. Completed questionnaires were recaived from
13 former trainers. The background of NTL and INF trainere, including
poeition and experience with ITCF syetems, is presented in Teble 26.

A list of these trainers is included in Appendix F.

Most of the INF and NTL trainere indiceted that they held more
than one position. Nine reeponses were made by the INF treinere in the
category of school edminigtretive persomnal, only one of the NIL trainers
responded in this cetegory. Twe of the INF trainers and eighteen NTL
trainers indicated thet they were college professors. Six NTL trainers
indicated they held some other position within a college and one NIL

trainer has a position with the government. Most of the INF and NTL

treiners indicated that they were independent consultants.
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Tabla 26

Background of National Training Laboratory and
® Intarpereonal Influsnce Trainars

3T Traisere NTL Trainere
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Interpersonal Influsnce and NTL traiveve also indiceted their

familiarity with human development and group proceee ekille workshope
both es workshop trainars and es perticipante. Of the thres INF
respondente, seven indiceted thet they ware very familier with the erea
as-a-trainer;-thres_vespondents-wers familiar, tvo.wers somsvhat familiasr,

and one pereon did not respond. As participante, nine INP t;:sincu were
very familiar with the ares, three were familier, and one did not
respond. Of the 28 NIL reepondente, 26 indiceted they were very familiar
with the eres s trainere and 2 were familiar with it. As perticipante,
19 of 28 NTL trainers eaid they were very familiar with the area; four
eaid they were familiar, one wes eomevhet familiar, one wes unfamiliar

with the erea and two did not reepond.
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RESULTS AND DISCUSSION: EXPERT REVIEW

Potential Clients
All three sets of reviewers were asked to indicate potential

clienta who would benefit most from participation in INF. A list of
potential clients was provided, along with instructions to select a

i

maximm of five categoriss. Revisw.:r responsas are presented in
Table 27, Categories most often selected included: elemsntary und
secondary teachers, school based administrators, and district level
adainistrators. College aduinistratore, counsslors, and noneducationsl
personnel were also selected by a number of.‘rw:lmm.

Table 27

Reviawers' Reporta of Client Systems That
Would Benefit from Participation in Interpersonal Influence

INF Trainer | FTL Trainer : INF Participant
Respoudents | Respondants | Raspondests
Client System =13 =28 W26
» Fn.-n:m!uclnu & 22 8
Sacondary Teachars 5 0 10
Collega Professors/Instructors & 10 1
School Building Besed Adminigtrators 11 22 11
District Administracors 9 14 3
College Aduisiscrators® 4 ’ 1
. Counsalers 1 9
r. Librarisas 0 2 0
Suppert Staff 3 0 0
, Scard Membera or Trustees 2 0 2
. state Dapartmeat of Sducatiocn Parscnnel 2 ] 1
: Biwcation Associstion Persomnel 2 i 0
Othar Rdwcstiomal Persommal 2 0 0
Persoms ¥ot Imwolved in Rducetion 2 10
All of the 0 0 %b
9 ¥o Respoues . 0 2 0
ﬁm!«tﬂwqhﬂnﬂﬂmtmm!mwm
.mmmmmummmunmmu:mﬂm.
These imdividuals checked all of the categories listed above. They are not
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Reviewers were asked to indicate how INF would help the client
syetems they eelected. Many reviewere mentioned general outcomas, such
es increased swvarenese of influance or incrsased skill. Reviewers who
gave the reasons for selecting epecific client eyetems usually indicated
that the clients were in influential poeitions or positions requiring

influence or negotieting ekills.

ortant ects of I ersonal In
In Question 5 of the Expert Review Questionnaire, INF and NTL ®
trainere were asked to indicete important aspects of INF which would
poeitively or negetively affect their recommendation of the syetem to
an interested echool dietrict. The categories listed in the quastion- ®
naire, along with categories developed from reviewsr comments are included
in Table 28. Comments made by eingle reviewere are not included.

Perceived Ability to Act es Trainers

Interpersonal Influence has been developed so that people can ect
as workshop trainers after they have participeted in an INF workshop.
Potentially, this etretegy mﬁlts in ¢ lerge number of trainere.
Interpersonal Influence trainere, NTL trainere, and INF perticipants
were all asked under what conditions they would feel capable es INF
trainers. Interpersonal Influencée and NIL trainere were asked to
differentiste between training in familiar and unfamilier client systems.
Interpersonal Influence trainers indicated no differsnces between the

two client syetems. National Training Laboretory trainers wers less

likely to feel perfectly capsble of ecting as trainers with unfamiliar
clients than with familiar ones; 21 felt perfectly capable with familier

clients as opposed to 15 with unfamilier clients. Only one person, an
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Table 23

Kumber of Interpersonal Influence and National Training Lsboratory
Reviewers Indicating Specific Pusitive or Negative
Aspects of Interpersonal Ifafluenoce

A Important Aspects of INP

The time necessary for the werkshop
(30 hours of training)

Persons vho have participaced in
Interpersonal Influence can ace ss
trainers in subsequent sessicus

Tha system esploys sssll group interaction
for lesmnirg

The system emphasgizes reflective and
salf-direccted lesrning

The system Presants verious conceptual
models ralating ¢o human development

The system involvas participants in
parscnsl learning

Tha system is very structured

Conteit of the systam

The besic cost for the materials {lesder's
aasual, participants' materials, sudio-
visual macerials)

s | 3
 JE S T
1 $
1 1
1 0
1 1
o 0
i

o 0
03

NIL trainer, indicated that he would not feel at all capable as a

trainer of INF with an unfaniliar client system.

The NTL trainers who

did feel perdectly capable indicated that they would either feel some~

what capable as trainere or would feel capable of acting as a cotrainer

first, then as a trainer.

The INF participants did pot feel as capable of training JNF.

Three INF participants said they would not feel at all capeble. Three

indicated they would feel paerfectly capable as trainers, while seven
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respondents would fasl somewhat capable, Sixteen respondents of the 26

INF participants, indicated scceptability of acting es s cotrainer first,

than 8 trainer, Six JNF participants wanted further experience conducting

workshops in gensral, although most of thsse participants also said thsy
would fesl capabls of scting es s cotrainer first, then es s trainer,

Strengths of IMmierversonal Influenoe in Compsrison
to Other SYystems

Interpersonal Influence and NIL trainsrs were asked to think of
an altsrnstive workshop to INF for use with adminiatrag‘qrn. They then
compared INF and the alternative system in tarms of co;l:, workshop
format, material content, :ppr'opriatu_uu for a.dl:ln.:l.ltui‘:.orl, and
probable long- and short-term effects. Two NIL trainers_and:five INF
trainers did not respond to the question gt all. Five NIL reviewers
and one INF reviewer did not choose coupsrison groupe, but rstad ths

strangths and weaknesaes of INF. Pourteen NIL and seven INF respondentas

| selected published workshops., Among publiehed workshops eslscted were
Interperaonal Influence and Reesarch Utilising Problem gozviug. ITCP
workshops. 'rhey'weu selected by five and ons reviewsrs, respectively.
A brief description of gltsrnative eystems selscted is included in
Appendix G. The remaining geven reviewers selected aither general
organizational) development processas or workshops they hsd developed
themselves. Their responses sre aleo included in Appendix G.

After commenting on the strengths and weaknasses of INF and the
comparigon system (if one was used), reviewers rated the two eystems
on the evaluative sreas. Thesa ratings are presented in Tsble 29. The
INF participant reviewars rated INF in several of the game areas. Their

ratings sre included in the table. Both INF and the selectad comparison
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Table 29

Overall Rstings of Interperaonal Influence and Comparison System by Reviewers

Ravievers' Batings of &

INF Traioers W=13 | WNTL Trainers W=28 | INP Participants W=26
Bating Scales wr 2;';:; mwr e, wr Qeher
Coat of System
Reagonabls 4 2 15 5 -t
Somevia t 3 2 [ 1 9 -
Prohibitively Expensive 1 0 0 o -
Work Format
Too Well Organised 0 0 0 0 2
Well Organined 7 2 24 12 22
Parts Ners Organized )] 2 2 7 1
Poorly Organised o o o o o
Materisl Content
Comprehansive 6 2 15 9 18
Adequate 1 2 9 10 7
Suparficial 0 0 1 0 1
Usafulness to Cliemta
Useful 7 4 17 16 17
Somsvhat Useful ] )] 7 3 7
Mot Useful o o o )] 1
Depends om Indtial 0 0 1 0 0
Sophistication
Audience
Appropriats Yor Adminiatratoras 7 4 10 14 —t
Adequata )] )] 14 4 -—
Inappropriste )] ] 1 o -—

it

Srur participants du not rate the system in this srsa.
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systems were rated highly. When INF and NTL trainers wers askad which |
syatem they would recommend to a school diatrict, five INF and aaven |
NTL trainers selected INF, two INF and nine NTL trainers aelected tha
othar system and ona IN? and two NTL trainars added other criur:l.a for
selecting s system. The systams that would be recommended over INF
were: {(a) Managerial Grid, (b) Suparvision, (¢) Improving Intarpersonal
Effectiveness, (d) NIL Managemant Work Conferenca, (e) Problem Solving;
Managemant by Objsctives, (f) Management of Conflict, (g) Interpereomgl
Commmnioations, (h) Ssquential Analysis of Varbal Interaction, (i) The
Administrator as s Convenor of Organizational Problem Solving followsd
by Organizational Developlem; for Staff, () Professional Development
Prosrui, and (k) a system designed specifically for the client group.

Specific atrengths and weaknassaa of INF for each area wers liated
by NTL and INF trainars. In this section, comments mads by at least
two raviewers are listed. Following aach comment, the number of INF
and NTL trainers making the comment is indicated in parentheses.
Cost

Costs for the INF workshop materisls are $19.95 for the leader's
manual, $12.95 per sat for participant materials and $99.50 for audio-
visual matarials. Comments sbout the strengths of cost of INF
included: INF is reasonable (nine NTL) and JNF ia inexpensive (three
INF, ona NTL). A number of raviewera felt INF is too ®Xpensive (three
INF, three NIL). The cost of sudiovisual material was also problemstical
(two NTL).
Workshop Pormat

Strengths of INF Iin terms of workshop format were: ease of Py

implementation (two INF, fourtaen NTL), good organization (three INF,
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four NTL), the balance betwean cognitive and experiential learning
(one INF, three NTL), and the eelf-learning format (three INF). Weak-
nesase of the format were: (a) excessive etructure (fourteen NTL),
(b) problems of at least one activity (one INF, fifteen NTL), and
(c) time needed for the workshop (thrae INF).
Material Content

The commente about INF etrengths in terme of material were:
(a) the content was considered good (two INF, six NTL), (b) the content
was based on theory (one INF, five NIL), (c) the material wae compre-
hensive (one INF, four NTL), and (d) it was easily understood (two NTL).
As weakneeses of the INF content, reviewers stated that the content wae
not comprehensive (three NTL), that the content emphasis ehould be
changed (three NTL), that the content lacked flexibility (three NTL),
and that the material was unclear in places (two NTL).
Approppigteness for Administrators

The reviewers were asked to discuss the appropriateness of INF for

administrators. While administrators.form one of several audiences for
INF, for simplicity they are the only group about which reviewers were
asked. Reviewers' comments were thet it adequately reached administrators
(three INF, eight NTL) or could be edapted for them (three NTL). Other
revievers, however, felt that it was not appropriate for administrators
(two INF, four NTL), and generally indicated teachers as a more appropriate
audience.

Probable Short-Term Effects

In terms of probable short-term effects, strengths of INF were
seen as creating increased awareness of influence,behaviors (two INF,

ten NTL), increasing influence skills (three INF, six NTL), and increased
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knowledge of tha concepte presanted (five NTL). 'Othcf reviewers qaw
little change (five NTL) or the possidbility of negetive training effecte
(three INF).
Probad -Texm Effects

Among reviewers® expectations for long-term ocutcomee of INF wers!
(e) changed mar.mu. of behavior (thres INF, five NIL), (b) JAP ecting
as ¢ basis for future learning (two NTL), (c) greater self-confidence
(two INF), and (d) new group norme of crose-role perticipetion in the
workshop (two INF). Other reviewers steted that long-term effacts were
poseible 1if the trailging wers integreted with additional training (one
INF, two NTL). Weaknesees of the system included lack of any effact
without followup (two INF, eeven NTL) and the poseibility of negative
effacte such es frustretion in ettempting to use the concepte (three NIL).

sted ‘ 98

Based upon thair perceptions of the etrengths and weaknesees of
INF, INF and NTL trainsrs wers askad to suggest changse they would make
1f thay trained the system. Reviewars'’ responses srs presented in
Table 30. A numbar of reviewers would make no changes; others would
change primarily the training time and the number of emsrcises. Among
the reviewers making othsr comments, three reviewers said they needed
to conduct the workshop befors suggesting changes, three liked the
workehop desigm, and eix suggested conteat changes in the system as e
whole or in epecific exercises. No other spacific commente wers nqde

by mors than ons reviewer.

Finan of In lIn rkshoPe
Interpersonal Influence and NTL trainere were asked how INF might

be financed in one of their client systems. The four components
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Table 30

Number of Reviewers Suggeeting Changas in
@ Interperecnal Influence

INF Trainers | NTL Trainers
Changes N=13 N=28

P —

P Would euggest changing the following:

No change

Numbar of trainsrs

Number of participante

Size of the groupe

) Langth of time required for the |
training [

Number of exercieas

Sequence of ectivitiea

Introduction

Specific axercise(s) L

® Focus for participation (from small

groups to...)

Other (please specify)

-
[~ W L P RF ] Q=MD d

w OMN WL N H+FOO0OCON

-
[

IF
|
|
L

considered were the leader's manual, participante’ manuals, college

credit for perticipants, and audiovisual materiels. While most INF
trainers responded to the question, only five NTL reviewers responded.
Suggested financing of the leader's manual was 100 pevcant by the district
or stete (six INF, two NTL), 100 percent by the achools (two INF),

100 percent by the leader (one INF), or 100 percent by tﬁa personnel
training divieion (one INF). Suggestions for financing the participants’
nanuals included: {e) 100 percent by the district or etete (three iRF,
two NTL), (b) 50 percent by personnel training and 50 percent by the
division employing perticipants (one INF), (¢) 75 percent by the
district or stete and 25 percent by individual schools (one INF),

Py (d) 100 percent by perticipants (three IN¥F, three NTL) and (e) 50 percent

by perticipants and 50 percent by the district or state {(one INF).

Suggestions for financing the audiovisual materials included the leaders
77 73




paying 100 percent of the coet (one INF), the dietrict or etate paying
100 percent (eevan INF, three NTL), and the individual echools paying
50 percent and the leadere paying 50 percent (cne INF). College credit *

was to be paid for aither entirely by participante (eight INF, thres NTL),

10 percent by participante and 90 percent by the etate (one INF), or
30 percent by participente and 50 percent by the training hesdquarters
(one NTL). Overall, most of the respondente falt the district or

individual echools should pay the coete of INF tra:l.n{ns.

Reviewer te about the Int 1 System
At the end of the questionnaire, reviewers wers egked to make
other commente about INP. Along with commenta indicated on the ®
questionnaire, lettere eent by eeveral reviewere are summarized as part
of thie eection. Five of the reviswers who made specific commente eaid
that they liked the system. One person indicated thet they liked the @
eystem but eav other problems which were lieted later. Three reviewsre
indicated problems in specific exerciees and discuseed those exercisee.
Two reviewere felt that the workshop took too much time. Two reviewers ]
felt that there wes a need for more information for trainere. One
reviewer felt that because the workshop wes the type to arouse trainee
feelinge, vary skillful trainars would be needed to handle the feelinge e
which would be raised in the workshop. Two reviewers did not eppeer to
like the workshop at all. Other reviewere made genaral comments.
Reviewere' commante or excerpte from categories of comments ere presanted ®
below. They have been categorized into favorable and unfiv;:rable
comments . e -
. Favorable Comments *

I have had no greater pleasure in reviewing *
anything any more than thie great work thet has
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bean put together by the euthors and publishers

of Interperecnal Infilusnce, an innovetive,

forward looking, ralevant, cleer, concise, and

informative educational curriculum., Congretulations! .

I have found INF to be e very veluable, low key
way of looking et interpersonal influence.

I like the syetem very wich. The use of

filme, judging by the ecripte, is excellaent.
I would like to lead it sometime.

+ +» » Mret of .11’ lel_l.l: to eay that 1

am impreseed with the total package. I am
impreseed with the “gute" and fortitude that
it took to organige and aseemble all of the
material., Geperally, I believe the thinking
and the approach is sophisticated and impor-
tant, I believe et minimum, this is en
important contribution and base om which

to build, both in terms of the concepte,
practice and the epproach. . .

Generally e good program——seasily understood
and easily administered. Well thought through
deeign. I am pleased to have gotten ecquainted
with this material.

I am very impreseed with the thought and care

that has gone into the preparetion of this
program. In my judgment, this 18 an exceptionally
well conceptualized and executed program., I
would be quite interseted in seeing the behavioral
consequances of psrticipents in this program.

Unfavorable Comments

I feel thet the program of instruction you
offer is too “glmmicky,” intelle~*»al, and
etomistic. Thers seems > be too much

paper work and an emphasis on causal fectore.
Some of the "games” used are quite unreal
and unnacessery., The mnalysie of axperiences
reflect ¢ “there~and-then” period rether than
¢ "here~and-now" pericd of experiance. The
topic of “"fesdback," which I find moet
important is given only slight ettaention.

The theory lecturettes eeem of little help
and reinforce an analytical epproach, My
own preference is to have the participants
develop their own theories out of the
sxperiences in the Lab. The exercises that
follow don't eeem too relevant to the
lecturette~-axcept for the cute diegrams
which I find rether distrecting.”
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Overall, csrefully designed,~~format easy to
use, theory cleerly demonstreted, learning
axsrcises crestive. It ie e.nice "package”

but from my experience, it becomae too etilted,
too controlling, and the peckaging does not
lesve room (unlese the "manager"” exercisee

an option) for necessery group interection
without structure. FEnjoyed reeding the program.

I foynd thie program interasting, and I think

I lesrned eoma things ebout design in etudying
it. My concern with the program ie the apparent
lack of depth in the wodels and the experiencees
provided. Seems to me ¢ person inveeting 30 hours
in the training could expect to get more, espec-

* 1ally regarding power and ite use in the organisetional

eetting (politics, unions, norms euch es
cosmopolitan/local, professional/buresucretic,
inter-group relations, etc.). Also, eomathing on
Schutz' FIRO and/or McClelland's power. And on
problem eolving and the usee of influence in
problem solving procese.

+ « + Approaching the format from the user's
viewpoint and wmy previous experience, I belfeve
it is "workbookie" and that any of the work-
book exercises, in e sense which ere important,
tend to be too eupaxficial and tharefore fulfill
e workbook function and tend to collude with the
whole educational approech. . .I balieve the
twanty-eeseion format takes too much time and ie
approached in too many pieces to have comtinuity
end meaning. I have the impreseion of being
epoon fed and talked dowm to. In addition, I
believe it diecourages continuity, learning,

and utilizetion of the concepte and skille. . .
there ie¢ little emphasis on transfer. . . In
reletion to the impact of the trainee behavioral
changes on instructional climate and peer
working raletionshipe (eee page xii), I found the
outcoms and changes expected, limited. I was
concerned that not much wae eaid or intimated
about ekille and ectual influence. . . In terms
0of leadership materisle where participants may
become leadare et the end of thie course. I
raise real question, not about the notion of
pecple being abla to do this, but that there

is 1little opportunity for people to evaluate
their eucceseful performance and, therefore,
understand vhether they are in a position to
lesd or not. . . Education is in serious trouble
today and I belisve it requires intensive
interventions et severel lavels to do this.
Interpersonal Influence is ¢ key area to
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intervene in and I would like to eee i:hio be
a stronger interventiom.

My major concerns about the package are
(1) Whether there are too msny diecrete
axarcises etrung together—-thus too many
changes of pace. (2) Trainer skill will
be a gib factor--would worry about inex—
perisnced trainare taking too regimental
an approach and making participante feel
Yoverly" influenced."

+ « + of greater concern ie the whole
procease of taking untrained trainees

with fairly large groupe (up to 36, in
which case the trairere could have no way
of remaining in touch with all the trainees)
and doing exsrcises that are likely to
raiee the fealing level of traineee. If
all your trainees are emotionally etable
and in a eatisfactory life eituation,

thie would cause no prodlem. Unfortunately,
that kind of trainee groud rarely occure
and I think training in a way that raises
feelings yithout heving an adequate number
of ekillful trainere ie irresponsible.

I liks INF next to PETC-I, it 1is my favorite
to train of the NWREL progrsms. Most partici-
pants geem to anjoy it. Yet~—it eeems to
have the lesst immediate epplicadbility to
school eettinge and seems to meet fewer

falt organizational nesds than the other
Program 100 eystems. In ite present form,
and in ite present sequence poeition in

the PODS program, INF 1is dietinctly
unmarkstable. Thie ie sepecially true

in esstern urban areas, such as Detroit and
New York, whars eurvival needs are strong,
and programs whoee impact is not immediste
and direct are worthless. In these settinge,
too, I get the moet complaints about the
length of training time, the structure, the
recist quality of the films snd the sexist
nature of the printed materiale. I'm afraid
that XICOM will find INF lese salesble than
IPC, espacially eince very few organizations
can sustain tha 100 percent cost increase
for materials,

It is well done, but too controlled for the

trainer to have a meaningful role, or for
group to design its own learning,
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I am etruck (eic) that the material in the manusl
is copyright when moet of it has been around
and used for years by workshop trainers.




RECOMMENDAT L ONS

Recommendations to Persons Responsibla for Planning
and Isplepenting Inssrvice or Presarvice Programe

Tha following factora should be considarad in deciding whather

or not to use the INF inatructional system.

First, it ia aafe to concluda that if tha syatem ia used, thosa
responaibla can anticipate that participanta will gain knowladge
concerning tha concepta taught in JNF and will learn to apply thess
concepta. At least some participanta will feel they have lsarned about
their needs to influance others and the characteristica of their personal
style of influenca. However, there is littla evidanca that participation
in the workshop will affact clasarcom climate.

A second conasideration is auggested by tha apparent differences in
learning and satisfaction at each aite. The causes of the differences
are unknown, although trainer variables and differing expactations may
account for aome diffarences. However, the careful preparation of
participants' expectations for a learning structure besed on ghared
expnricnc;s and jdeas rathar than trainer direction and expertise should
prove helpful in providing a good exparience to participanta. This
procedura has been atrongly recommended by ITCP in tha pest.

Re t to Poten Participants

Thoss who involve themsalves in an INF workshop should anticipate
a particular type of learning experienca. First, small group or
independent galf-directed work consumes moat of tha participant's time.
The training strategies encourage a high degrae of involvement and a
minfanm of Instructor intervention. In a model that emphasizas
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self-reflective, self-directive learning, the responsibility for learning
falll'.c on the learner. 7Trainers must alsc find themselves in situations
where activities are stopped before participantes are ready. The work-
shop emphasizes the processes involved rather than the actual conteat
of each activity. Many participants in the fisld test and the expert
reviewars positively svaluated this learning mode, although some of the
participante were critical and reported it would have been helpful to
them if the instructor had been more involved. h

It seems safe to promise participml:; that most will learn some

concepts about IN¥F which they can apply in new situations.

Recommendations to roving Teaching Compatencies Program
Personnel and Intérversonal Influenoce Publishers

One of the stated objectives for INF is that students in classrooms

where teachers have been trained will report a more positive classroom
climate than those in classrooms where teachers have not been trained.
Since the INF development is completed, it is recommended that this
objective be dropped from any publications concerning INF until evidence

supprorting the systen's effect on climate is produced.

Recommendations for Purther Studies
Several limitations in the study reported here should be avoided

in further cl:d:liu. Random assignment of participante to the training
and control groups ehould be used, if possible. Additionally it would
be helpful if careful specification of the criteria for selecting
teachers such as clase size, continuity with the same Students, etec.,
were done befors selecting teachers for the study.

In regsrd to test development, no recommendation can be made in

determining what types of climate variables should be examined. Reading
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difficulty of the instrument should be several years below the grade
being tested ragerdless of the climate variables selected. Careful
consideration of reading difficulty should reduce problems of incomplate
and pPosaibly invalid date. The use of causal modele Presente some
roesibilities for further studies. Studies based upon ceusal modele
would provide conceptual clarity which would enable them to both teat
the evaluation hypothesea and contribute to reeesrch on ¢lassroom climate
and the effects of interpersonal ekille training. An example of the use
of e causal model for evaluation is available in Research Utilizing
Problem Solving: Outcome Fvaluation Report (Murray, Rassen and Speedie,
1976), an evaluation of the Research Utilising Problem Solving
instructional system.

Having school personnel administar climate inventories appears
feasible in conducting testing. The designated test administrators
appeared capable and willing to follow instructions and take responsibility
for returning questionnaires. An initial Personal contact and verbal
inatructions seemed to Produce good results, even when the gecond set

of questionnaires was sent to the testers.
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COGNITIVE TEST SITE

We have designed thia teat to help us aseass to what degree participants
learn the major ideas Presented in the Interperecnal Influence fnstructional
eyatem. It 19 intended to evaluate the gystem, NOT YOU. e ask that you
coneider each question carefully and do the BEST you can. If you ere taking
the test BEFORE your workshop experience, you will probably be unfemiliar
with many of the ideas considered. Don't be bothered by this. It is not
expacted that you should know the answers before you receive instruction.

A seperate answer cheat has been provided for your responses. Plesase
mark all your responses on this sheet. IT IS MOST IMPORTANT THAT YOU USE ONLY
A NUMBER 2 PENCIL. The following ie an example of e question you might be
asked to snswer.

Indicate the eource of power used by the influencer in the
following eituation:

1) Reward 2) Coercive 3) Referent 4) Legitimate 5) Expert

57. The president elweys likee to have & local leader eccompany
him on the platfora vhen he urgee volunteers to work harder.

To answer this question, first chooee your reesponse. Then look &S your answer
sheet and find question 57. If you had chosen response 3--Paferent Power--as
your answer, your snsver sheet would look like thia:

1 2 3 & 5 ]
GEEREE NE
When changing an answer be sure your firet answer is completely erased before

darkening the column of your choice. MAKE SURE THERE ARE NO STRAY MARKS ON
YOUR PAPER.

I. The following are three basic principles that explzin interpersonal influence:

1) Circular process of interpersonial intersction
2) French and Raven's model of eources of eocial power
3) Kelman'e model of interpersonal influence (outcomes end processes)

For eech of the following geituationa, indicete the one principle thet would
BEST explein the behavior of the pareon who is the PRIMARY focus of the
interaétion. .

1. Jack Nelson fails students in his clase if they do not do well
on hia teats. .

2. Bi1ll apeaks in e gruff voice to Fran who becomes embarressed and
turns red. Bill stops speaking for a moment.

3. Dr. Browm demands workshop participante listen to him beceuse he
has been hired aa the workshop treainer.

4. Joe feels frustreted and angry beceuse Brende interrupte every
time he triee to speak.
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II. It has been suggested that three procasses induce a parson to accapt influence.
They are:
1) Identification 2) Cowpliance 3) Intarnalization

Por each of the aituations daacribed below indicata which ona procesa ia
central or moat important for tha peraon allowing him/heraelf to be influanced.

5. Ms. Wilaon uses the inquiry teaching method in her teaching aven
though she ia uncomfortabla with it bacausa her principal has
at}pulated hia deaire to aee this method used. -

6. Even though he balieves tha action to ba fundamentally wrong,
Mr. Quigby agrees with his diractor, a man he adaires, that they
should faleify racords to insure the auccesa of the program.

7. Ms. Shinfield believea that regular attendanca is a very important
factor in gtudent learning and ao keepa axact racords of all abaencea.

8. Paul has just been alacted to represent the aophomora clasa on the
school council. An isaue is baing voted on which Paul feels should
be rajected. The majority of the council, however, has votad in
favor of the issue, so Paul changes hia vota to accept tha iaaue,

III. According to French and Raven, the five sources of powar are:
1) Reward 2) Coercive 3) Raferent §) Lahitinatc 5) Expart

Indicate the source of power baing uged by the influencar in each of the
following situations:

9. The superintendent introduced the reading apecialiat as Dr. Smith
when he came from Los Angeles to work with a amall group of teachara
in Portland, Oregon.

10. John is late in arriving at school and fa told he must report to
the school office 30 minutes before school atarta the next day.

11. The Broom County Sheriff wears a ahiny badge.

12, Mr. Harria usea the poor students in the sixth grada to assist his
aesctond grade slow readers.

13, Tha locel education association selecta & "Teacher of the Year."”
14. John Handly always signe his name as '"Dr. Handly, MA, Ph.D."

IV. Below, are three statements about interpersonal influence. Please indicate
whether you think eech statement is true or false by writing either 1 for
True or 2 for Palse on your answer sheet.

1 2
15. T F The final ocutcome or effect of interpersonal influence ig
completely dependent upon the sources of power used.

16. F Interpersonal influence always involves interpersonal interaction.
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V.

17.

Please
ansver

18.

19.

1 2

T P A taacher, with no prior contact with tha gtudenta, €ataring

& clesa the firat day of achool is wmost likaly to uae lagitimats
power es & source of influence.

read each queation below and respond by indicating tha nusber of tha
on Your answer sghaet. .

Which ONE of the following statements about nonverbal bahavior is
MOST true?

2) Wa know wore about our wn nonverbal behavior than that of othars.

J) It ia generally congruent with intantions.
4) It ia & force in intarpersonal influenca.

Which ONE of the following atatements is a description of a feeling by
a teacher?

1) I feel 1ike you don't want to do your asaignment,

2) I feel rejected because You refused to take my advica on the

- assignment,

20,

21.

3)_. I feel you are angry with me because I made tha esaignment.
"4) I feel the essigument was & poor one.
Which ONE of the following 15 NOT a guideline for recaiving feedback?

1) Indicate the ways you will change your behavior as a result of
the feedback.

2) Check that you understand what is being asaid.

3) Be clear about what feedback you want.

4)___Share your reactions snd feelinga to tha feedback.

5)__  Paraphrase uncleaar mesaagea to check for clarity.

Which ONE of the following ia NOT a guidelina for giving faedback?
1)___ Provide information that ia new to the receiver.

2)____Be descriptive and not interpretive,

3 Give feedback about behavior that can be changed. '

4) Summarize from many past situations in nonjudgmental ways.
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22. Wnich ONE of the following is NOT a function of a helper in a
"halping relationship?"

1) Presa for clarification with helpea
2) Explain to halpaa how ha can ba helped

3) Give encouragemsnt and aupport

4) Structura analysis of situation
5)___ Confirm undsrstanding

23. Sinca Don is a pacifist, he joins a local peace group. His behavior
can baat be explainad in terms of: (Mark one answer only)

1) compliance 3) intarmalization ) ®
2) identification &) conformity

24, John, a local consarvationist, stands up in a meating at hia church. -
and argues against a proposal to install a coal furnaca even though Py
such a haating ayster will sava tha church patrone considerabla monay
each year, This is an example of: (Mark ona answar only)

1) accountability 3) dual accountability
2) sultiple loyalties 4) colluaive behavior ®

25. The principal of Walker High School is diaturbed about poor race
relations within the achool. He appoints a committaa of taachars
to provide training and to facilitata diacusaion batwaen ataff neshera
which will lead to improved human ralationstipa. As tha committaa
atarts ita work, it finds that many ataff membera ara raluctant to ®
become involved. Tha principal will not back the committae’a
deciafons and, in fact, aaya he is no longer aponsoring tha coumittaea.
Assuming that committee members wiah to continue thia work, the ONE
source of power that ia no longer available to them ia:

1) compliance  3) cosrcive 5) legitimate ®
2) expert §) referent

VI. The following basic concepts ara ralated to group phenomena and the proceaaca
of interperacnal influence. Choosa one concept that would BEST deacribe
each of the following aituatione and indicate Your responae on the answer @
sheet,
1) norms
2) plurelietic ignorance
3) collusive behavior
4) multiple loyalties
5) dual accountability ®

26, John and Janet repeatedly aak superfluous questions and raquest
irrelevant information during weetinga of the group.
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VIII.

27. Bill and hie fellow group membere want the group to be more
cooperativa, but each believes tha othere are againat it.

28, ____All wembers of the group have the hebit of putting sech other
down rether than complimenting one another.

29. All members of the feculty eteering committee addrese the group
convensr 88 Mr. Jonaes. ‘

Four questions wars asksd of the eix teachers in the Principal's Advieory
Group. Balow are these questions and the average of the gnswers that thay
gave. .

Averaga
Questions Apswer
How many menmbers of the group do you expect will TELL YOU 1if
they do not understand eomething you heve aaid? 5
How many mesbars of the group do you axpect will TELL YOU if you
heve done something thet put them down or embarrassed them? 1
How many members of the group will YOU TELL if you don't under-
stand eomathing they hava gaid? 6
How many members of the group will YOU TELL if you are put down
or emberrassed by something they have done? s

Severel inferencea about the group can ba made from theee date. Study
the dete, read each inference snd decide whether it ie probably trus (PT),

Probsbly faelge (PF), or you gan't tell (CT) from the date whether the
inference is probably true or probably falsa. Indicete the answer you
choose on your answer sheet (PT=l; PF=2; (T=3).

1 2 3
30. PT PF (T There is a strong norm in the advisory group that
supports checking out each other's ideas.

31. PT PF CT There is a2 strong norm in the advisory group that
supports dealing with members' feelinge.

32.

3

PF CT This is a satisfying group for the teachers involvad.

33. PT PF (T Members of & group with norms such as this one will da
found practicing collusive behavior.

34, Pr PF CT There is a congruence between the individual'e
perception of the noims and the actual coneensus.
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SITUATION TEST: FORM A

In tha following paragraph s situation is described in which three people
are intsracting with ssch othar about & problem. Read the situation.
Then discuss tha situation in terws of all of ths possible influencing
activities which could occur smong the participanta. For sach activity
you describa, consider tha dynamice and rsasons invelved. You will

have one-half hour to writs about the situation.

Situation: A principal and two teachers work in

the same gchool. The teachers ars both ths department
heads for their rsspective subjacts. The new achool
budget is baing created and all three persons are
trying to influencas.
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SITUATION TEST: FORM B

In tha following paragraph & situation is describad in which three paople
ars interacting with sach othar about a problem. Resd ths Situation.
Then discuss tha situation in tarms of all of the possible influencing
activities which could occur among the participants. Por asach activity
you dascriba, considar the dynamics and rsasons involved. You will have
ons=-half hour to writs about thas esituatiom.

Situation: A teacher, gtudent teacher, and principal

sll work at the same achool. Tha pTincipal's son, en unruly
and uncooperstive child, ia in the clase taught by tha
teschar and student teachar. All four parsons ars trying to
influence ona another.
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Aruitoxt provided by Eric:

Situation Test Scoring Key (Forms A and B)

Indicates
a Circular

Number of
Differanc
Powver
Sources
Mentioned

Individual Sources of Power

Teacher {A)| Teacher (3)] Principal

Compliance
loternaliza-
tion Idemci~

ficetion
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MHane

Comments




Nama
FINAL QUESTIONMAIRE Position
Trainer

INFLUENCE WORKSAROP QUESTIONNAIRE

This questionnaire is being used to obtain Your views concerning a number of
features of the Interpersonal Influence Workshop. The information will be used to
help us learn more sbout how you as workshop participants feel about the
Interpersonal Influence syatem. Please answer all of the following questions as
honestly and completely as possible.

The following questions ask for your judgments about the usefulness of the
workshop. Using the five point scale below please circle the number indicating
how auccessful you would say the information, materials, practice exercises, and
wethods used tn this workshop were in achieving the following goals.

(1 = Not at all successful; 5 = Extremely successful) -
Not at all Extremely
auccessful guccessful

1. Providing clear information concerning
directions and rationales for the 1 2 3 4 5
different sessions.

2. Offering new insights, new ways of

viewing old problems. 1 2 3 4 5
3. Addressing what you thought were
. important iasues/vital concerns. 1 2 3 4 5
4. Demanding original thinking on your part. 1 2 3 4 5
5. Helping you make judgments about
characteristics of your own influence 1 2 3 4 5
style.

6. Helping you identify the extent and .
nature of your need to influence others. 1 2 3 4 5

7. Maintaining your interest throughout
the workshop. 1 2 3 4 5

8. Providing useful skills snd concepts for
working with others outside your 1 2 3 4 5
profesaional 1ife.

9. Providing information with practical
application for your work with students. 1 2 3 4 5

10. Providing information with practical
application for your work with teachers. 1 2 3 4 5

11. Providing information with practical
application for your work with superiors. 1 2 3 4 5

12. Providing information with practical
application for your work with others 1 2 3 [ 5
(please specify who the others are).




_ ®
PINAL QUESTIONNAIRE
In this section, we gre intarested in Your rsaction to the workshop as &

whole., Please cixcle the pumbar which best indicstes your rcaction.

13. How successful do you feel this workshop Not gt all Extremely A
was in mesting your expectations about succeasful syccassful
what you personally wanted to get out 1 2 3 4 5
of 1¢?

14, How clearly did you understand the Very clear ,  Very unclearg
workshop's overall objectives?

1 2 3 4 5

15. How successful do you feel the workshop Extremely Not at all

wvas in achieving ites ovarall objectives? syccegeful succegsful
1 2 3 4 5 . @

16. Now that the workshop is over, how Extremely 0f no

would you sum up the experience? vorthwhile worth st all
1 2 3 4 5

17, Would You recommend this workshop to Definitely Definitely

a friend whose intarests are like yours? recommend not recomend
i 2 3 4 S
B

18. Bow much do you plan to integrate the Extensively Not_at all
ideas, skills and/or materials ®
presented in this workshop into your 1 2 3 [ 5
work?

The following questions ask you about how much it cost you to take this training

and your feelings about it. @

19. For each of the following categories, what costs did You incur in order to
attend this workshop? (If none put "0O")
$ Traval costs

®

Room and Board

$ Tuition Or Fees
$ Other Expenses (Explain) o

20. Did you give up potential income in order to attend the wcrkshop (e.g. other jobs)?

No Yes If yes, please give an estimate of how much §
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21. Considering the coete (e.g., monetary, time, etc.) that you incurred in order
to attend this workshop, how do you feel?

The -zosts were too great compared to what I got out of it.

—The costs were sbout right for what I got out of it.

—The costs were small compared to what I got out of it. *

22. Did the workshop help you make Judgments about the characteristics of your
own etyle of influence? Yes _No (If yes, please give an example
of a judgment you made.)

23. Has the workshop helped you identify the extent and nature of your own need
to influence? __ Yee —No (If yes, please give an example of vhat you
have identified concerning your need to influence.)

24. What do fou feel was the most positive feature of the workshop?

25. What do you feel wag the most negative feature of the workshop?
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Re: Interpersonal Influence Workshep

AREA 11
June 20, 1974

Dear ’

The opportunity to participate in a summer pilot test of the Inter=~
personal Influence Workshop through the Northwest Lab has been offered
by some of the participants in the Lab's PETC-III (preparing Educational
Training Consultants: Organizational Development) training program.
We are notifying all of the Area II teachers who signed up to perticipate
in the program in October but were unable to do so because spaces were
already filled.
District Inservice or American University College credit ($35) will be
available to participants. The Northwest Lab will provide participant
training materials at no cost to us.

Dates: Monday, August 5 % day

Tuesday, August & all day

Wednesday, August 7 all day

Wednesday, August 14 % day

Thursday, August 15 all day

Friday, August 16 all day

1f you are interested in attending the Interpersonal Influence Workshop
in August, please return the enclosed form in the envelope provided.

Sincerely,

Myrna Wickstrom
Advisory Speclalist
Area Il

Norm Bengal
King School (Administrative Assistant)
Area 11

MW ,NB:se
enclosure
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Workshop

Interpersonal Influence
Developed by: Northwest Regional Educational Laboratory

Area II workshop dates:
Monday, August 5 i day
Tueaday, August 6 all day

Wednesday, August 7 all day

Wednesday, August 14 ¥ day
Thursday, August 15 all day
Friday, August 16 all day

Registration form:

Phone School

Current Poaition: Teacher
Frinzipal
Vice-Principal

Administrative Aasistant

Other:

Yes, I would like to participate in the Interpersonal Influence
Workshop in August. I would prefer:

Inservice Credit College credit ($35)

Please return in envelope provided by July 1 - thanks!

pomA

Information will be sent to all registrants regarding specific times,
location, etc.

MW:8e
6/20/74
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AREA I
Portland Public Schools
8020 N. E, Tillamook Street
Portland, Oregon 97213

July 19, 1974

Dear :

Your registration for the INTERPERSONAL INFLUENCE workshop has been
received and processed. You have indicated that you will prefer:

District In=-Service

College Credit ($30.00/American University)

We will be meeting gt Madison High School in room :

rd

Monday August 5 8:30 am - 12:00 noon
Tuesday and Wednesday August 6=-7 8:30 am - 430 pm
Wednesday August 14 8:30 am - 12:00 noon
Thursday and Friday August 15-16 8:30 am - 4:30 pm

All participant materisls will be provided by the Northwest Regional
Lab for this summer field test. You will be able to keep your materials
at the conclusion of the workshop.

e think you will not only enjoy the INTERPERSOMAL INFLUENCE workshop
brt will also benefit personally as well as professionally from the
time and effort given to this experience. You will also have the
opportunity to interact and dislogue with teacher colleagues from both
elementary and high achool settings.

There i3 ample parking at Madison High School. We will plan to begin
and end promptly in order to have sufficient time to adequately cover
all the material,

Coffee will be ready by 8:15 am -- please bring your favorite cup. We
look forward to introducing and facilitating the INTERPERSONAL
INFLUENCE workshop.

See you on Monday, August 5, at 8:30 am -- Madison High Scﬁaol.

Sincerely,

Myrna Wickstrom/Norman Bengel
IPI Workshop Facilitators

MW/NB:ds

P,S, Should you have any questions about the workshop, please call:
Myrna's home telephone number - 289-5927 255-7210
Norm's home telephone number - 654=-0875

Attached i3 a list of those who have registered to date.
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DA. FRANK B. BROUILLET * OLD CAPITOL BLDG., OLYMPIA, WASH. 98504
July 17, 1974

Superintendent of Public Instruction (7]

MEMORANDUMNM

70! Thurgton County Educational Association Presidents, Distriot
Superintendente and Executive Directors of State Education
Assoctatione in "Greater Olympia" Area.

FROM: Frank B. Brouillet, State Superintendent of Publio Inetruction
RE: NWRL Field Test

The Northwest Regional Educational Laboratory has offered to sondust the
final field test of a new staff development program titled "Interpersonal
Influence Inetructional System.” (See attached description.) This model
has been tssted already in various parts of the country and received an
enthusiastic response from partictipants, inaluding Washington teachers
and adminigtrators. Dates of the program are August 19-23, 1974, at
Evergreen State College in the College Activities Butlding.

Sixty percent of the participants ave tc be claseroom teachers with the
remaining 40% representing other related education groups and/or organiaa-
tione. Group size ig limited to a mimimwn of 24 and a maximum of 36
participants. There will be no charge for registration or materials. If
a participant wishes three graduate oredits are available from the U. S.
International University, San Diego, California, upon completion of the
30 hours of instruction for a cost of $30.00.

We would appreciate it if you would notify members of your distriot and/
or assoctation of the availability of this program and apologige for the
short notification. This agency was informed only yesterday of the
opportunity to coordinate this program due to cancellation of the previ-
ouely scheduled field test in Florida.

If you or any member of your assoetation or disiriet would like to
participate, would you please return the enclosed registration form by
August 2, 1374 to:

Mrs. Jean Wieman

Supervigor of Learning Resources
0ld Capitol Building

Olympia, Washington 98504
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Further information can be obtained by contacting Jean Wieman
(753-6723) or Bill Radeliffe (753-1137).

I? IS IMPORTANT THAT EACY PARTICIPANT ATTEND ALL SESSIONS.

DIVISION OF PROFESSIONAL SERVICES

Dr. Monica Schmidt
Asaistant Superintendent
Profesaional Services

DIVISION OF CURRICULUM
AND INSTRUCTION

Dr. Donald Hair
Asaistant Superintendent
Currtoulum and Imstruction

MS:DH:ms
Enclosures
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INTERPERSONAL INFLUENCE INSTRUCTIONAL SYSTEM WORKSHOP

Regietration Form

DATES : August 19-23, 1974

8:30 am to 4:30 pm Daily (See Attached Schedule)
LOCATION: Evergreen State College, College Activities Building
CoST: 3 Quarter Houre of Credit ($30.00) OPTIONAL
NAME:
ADDRESS:
TELEPHONE ;

NAME OF ASSOCIATION, DISTRICT OR AGENCY:

POSITION (Classroom Teacher, Executive Secretary, Principal, ete.):

PLEASE RETURN THIS FORM AS QUICKLY AS POSSIBLE 70:

Mre. Jean Wieman

Supervieor of Learning Resources
0ld capitol Building

Olympia, Washington 88504

Telephone: 753-6723
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Oblectives of the Interpersonal Influence Workshop

Overall objectives of this series of exercises are as follows:

Completion of the sctivities called for in the instructional system
will provide the following competence:

- Ability to identify end explain the major idess that describe
the process of interpersonal influence as presented in the system.

= Capability for using guidelines provided to diagnose and analyze
forces and effects of influence in selected interpersonal and
group situations.

= Ability to identify and make judgments about your characteristic
o influence styles.

= Ability to identify extent and nature of your own need to influence.
= Cspability tor identifying weys in which principles learned and
guidelines utilized in the workshop may be applied in settings
¢ other than the workshop.
Each unit in the series has gne or more objectivaes which contributes to the
achievement of the overall objectives. These objectives will be presented
with each unit.

® Schedule for an Interpersonal Influence Workshop

A typical schedule for s five-day workshop would look liks this:

Day 1 ' Dav 2 | Dav 3 | Dav & | Dav 5 |
90 min. Unit 1 Unit 5 Unit 9 Unit 13 | Unit 12

15 min. B
Py 90 min. Unit 2 |[Unit 6 |[Unit 10 | Unit 14 | Unit 18

1 hour LUNCE

90 min. Unit 3 |Unit 7 | Unit 11 | Unit 15 Unit 19

P 15 min. BREAK
90 min. |[Unit 4 |Unit 8 |Unit 12 | Unit 16| Unit 20
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Seasion
Sesaion

Seaaion
Seasion
Seasion

Sassion

Seeeion
Sesaion
Session
Seasion
Sesaion
Sesaion
Seasion
Seseion
Sesaion
Seeeion
Sesaion
Seasion
Session

Sesaion

108

1

2
3
4

10
11
12
13
14
15
16
17
18
19
20

Titles of Sessions

Introduction to Interpersonal Influence

The Influence of Forming Groupa

The Circuler Proceas in Interperecaal Influence
Central Ideas

Defining My Need to Influence

Introduction to Face-to-Face Influaence

Faalinge and the Proceaa of Intarparsonal Influence
Values and Valuing in the Procese of Interparsonal Influence
Congruence of Intentions and Actions

Influence of Nonverbal Behaviore

The Halping Relationship

Collecting Information About Ways I Influence
Identifying My Charecteristic Stylee of Influencing
Dual Accountability

Collusive Behaviore

Multiple Loyaltics

Game Playing

Assessing Grouv Norms

Pluraliastic Isnorance

Latting Myself Be Influenced
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Introduction to the Interpersonal Influence Instructionsl Systenm

The series of twenty exercises on Interpersonal Influence has three major
dimensions:

1, Learning basic concepta about the process of interparsonal
influenca.

2, Identifyingiong'a characteristic styles of using and responding
to interpersonal influence.

3. Practicing besic skills of interpereonal influencae.

The first dimension provides the opportunity to become more knowledgeable
ebout whet 1s involwed in the process of interpersonal influence, You will
be able to discuas the ideas and derive implications for your own personal
style of reletionships,

The second dimension will produce an increased avareness of the comsequences
of Your pareonal style of relating to othere for the process of interpersonal
influence. The outcome should be a greeter ability to be more explicit about
vhet 18 desired and acceptable in your relatisnships involving influence,

-

The focus of the third dimension 1s e “do 1t" emphasis. The axercises.includee
opportunities to identify behaviors deacribed, to practice these behaviors,
to assess their effecte, to receive feedback from others 1n the group.

This series provides & saetting in which i1asues 0of interpersonal influence
are reiead eand deslt with, The knowledge and skills gained should enable
the perticipants to be more awere of their own cherecterietic style of
behaving in the influence process. They will then be able to distinguieh
nore clearly among interpersonal influence iesues and other interpersonal
interection issues.

During the twenty units of this workehop, you will experience e weriety of
ways in which you may learn about interpersonal influence. Thare will be
written definitions and descriptions, There will be some films and tepe
recordinge to illustrete behaviors or present dilemmas. There will be times
for reflecting on your own experiences and ways of doing thinge., There will
be tiaee for discussing idees, experiences and poseible meanings in what

you ere doing. There will be techniques for observing and analyzing behavior,
your own and others, There will be opportunities to share your obeervations
with otheras and to ask for their observetions and resctione to your ways of
doing things. There will be some simuletion, task performance and role pleying
situations in which You can try out behaviors.

The system is divided into three parts, In Part One the basic concepte and
toola for understanding interpersonal influence ere introduced, In Pert Two
ettention is peid to characteristic petterns of responses in which the indiwi-
dual engeges as he accepts influence or exerts influence, Part Three is
concernad with how selected group phenomena influence group development,
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Your attention is invited to a staff development workshop that will '‘be offered by
Seattle School District's Conflict Resolution Training Program. 1f you wish to
enroll for this workshop, please complete the registration form and return it to

Office of Conflict Rasolution, 13720 Roosevelt Way North, Seattle, Washington 98133,

not later than Wednesday, October 23, 1974.

INTERPERSONAL INFLUENCE WORKSHOP - Interpersonal Influenca i{s an instructional
program to provida teachers and administrators with increased skills and recog-

nition of constructive interparsonal influence behaviors.

Participants in this

workshop will (1) learn basic concepts about the process of interpersonal in-
fluence, (2) identify one's characteristic styles of using and responding to
interpersonal influence and (3) practice basic skills of interpersonal influ-

ence.

This workshop provides a setting in which issues of interpersonal influence

are ratsad and dealt with.

The knowledge and skills gained should enable

the participants to be more aware of their own characteristic style of

behaving in the influence process.

They will then be able to distinguish

more clearly among interpersonal influence issues and other interpersonal

interaction fasues.

Three graduate extension credits from United States

International University (San Diego, California) will be offered to all
participants at a cost of $36.00. (No cost if collega credit not desired) -

Workshop location:

Dates: Friday Nov. 135 Nov. 22
Saturday Nov. 16 Nov. 23
Sunday Nov. 17 Nov. 24

Course rejuirements:
survey questionnaires.

Civic Business Center, 557 Roy Street, Seattle, Washington

6:00 p.m. ~ 10:00 p.m.
8:30 a.m. = 35:00 p.m.
9:00 a.m. - 5:00 p.m.

attendance at all sessions and completion of two

For addititional information contact Jim Forneris at 587-4212 (Seattle Schools
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SECTION A SECTIONB
i
(_ Tllﬂwufwl‘o Matetial,
Class Number _379X (PG-360) o Callegs Fee (s) Class Number _S79X(PG=360) Fee (s) .
Instructer Haxd Instrucior _Ward
Name of Class 1nterpersonal Influyence q Fall Name of Class TNF qtr. Fall
Locavon of Class _337 Roy Street. Seatrtle Location of Class 337 Roy Street, See,
Centificated Personnel O
Name Non Centificated a] Name
Grade ot
School Subject School
\ Home Address Zip (THIS IS YOUR RLECEIPT)
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Appendix C:

DESCRIPTIONS AND PSYCHOMETRIC DATA
FOR CLIMATE SCALES USED IN THE
EVALUATION OF RESEARCH UTILIZING
PROBLEM SOLVING, INTERPERSONAL
INFLUENCE, and GROUP PROCESS SKILLS
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INTRODUCTION

Outcome evaluations of three of the instructional systems developed
by the Improving Teaching Competencies Program (ITCP) have involved the
uge of various meesures of classroom climate. This eppendix presents
the sources of thoae measures, a brief sumary and evaluation of the
psychometric data available on the instruments and & eummary of
psychometric data obtained from the Northwest Regional Educational
Laboratory (NWREL) evaluation studies.

The instructional systexs being evaluated through the claasroom
climate measures included Research Utilising Problem Solving (RUES),
Interpersonal Influence (INF), and Group Process Skills (GPS), which is
part of the instructional system Preparing Educational Training
Consultants I (PETC-I). While these instructional systems are independent,
they all focus heavily upon interpersonal skills and processes. That is,
much of the training is designed to focus explicit attention on inter~
personal processes and to heighten awareness of certain aspects of
interpersonal relationships. All three systems are designed to be
appropriate for classroom teachers and are intended to have some effects
on their bpehavior.

The climate measures used in evaluating these instructional systems
included scales salected from four instruments, the Student Activities
Questionnaire, My Class Inventory, Student Attitude and Activity Survey,

and the Student Behavioral Description Questionnaire.

Structure of the Appendix .

This appendix hae been divided into two sectiona. The first

section includes a deascription of the climate scales and a brief summary
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and evaluation of the published psychometric data available on the
instruments. The second section 1n£1udea reliability data in the form
uf intraclass correlations and test-retest reliablilities as well as
scale intercorrelations computed from data collected in the ITCP

evaluation studies.
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DESCRIPTIONS OF SCALES AND PUBLISHED PSYCHOMETRIC INFORMATION

Student Activities Questionnaire

The Student Activities Questionnaire was constructed for the

evaluation of an ESEA Title III project, Project IMPLODE, which was hypo-
thesized to impact upon classroom climate. It was designed to emphasize
the impact of the classroom procesa rathar than its input to the educa-~
tional system. That is, to determine the traita or abilities of the
studenta. A deacription of the item Seneration aud piloting procedurea
is presented in "The Measurement of Academic Climate in Elementary
Schools" (Ellison, Callner, Fox and Taylor, 1973). The questionnaire
contains sixty multiple~choice items and eight scales. Five of the
eight scales have been used for tha ITCP evaluation work. One scale of
the Student Activities Questionnaire uaénﬁropped because it was designed
as an implementation measure for Project IMPLODE. Hence, it waa not
expected to be relevant to RUPS, INF or GPS training. Two additional
scales (Career Development and Independent Development} were judged to
be of low relevance to the instructional systems developed by the ITCP.
The scales which were uged included:

Enjoyment of School: A measure of students' enjoyment of class
activities and achool work

Reinforcement of Self-Concept: A measure of the amount of positive
feedback received by studenta, either through personal contact or
structured class activitiea

Classroom Participation: A meaaure of student participation in
class activities-~frequency of class discussions, number of students
who typically participate and opportunities for participation

Democratic Clagsroom Control: A measure of the amount of student
input into classroom decision making, planning of individual
activities and enforcement of rules

Individualization of Instruction: A measure of the extent that
students perceive their teachers as gensitive to their own
individual needs, progress and goals
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Published paychometric datalfor the Student Activities Questionnaire
consists of scsle intercorrelations, intraclaaa correlstion coefficients
for each item and sdditional construct validity evidence in the form of
treatment and comparison group differences.

With a sample of 654 £ifth and sixth grsde students, scale inter~
correlations of ell 8 of the SAQ scales ranged from .14 to a .49, except
for the multiple tglent teaching and carear development scalea which
contained some common items. (These two scalea were not selected for
the evaluation of ITCP systems.) Of the fiva scales aelected for use,
the interscale correlations ranged from .14 to .42. The mean interscale
correlation for the five selected scales was .26 as opposed to the mean
interscale correlation of .35 for the full set of 8 scales on the Stu-
dent Activitiea Questionnaire. This indicated greater scale independ-
ence among the five scales used than among all eight of the scales. 1In
other words, the more redundant scales were not used. |

Item reliability information in the form of intraclass correlation
coefficients is gvailable on all of the questionnaire ftems. Of the
intraclass correlations, 33 were significant at the .01 level, 8 were
aignificant at the .05 level, and 18 yere nonsignificant. Of the 5 *
acales selected, 15 intraclass Rs were significent at the .01 level, 5
were significant gt the .05 level, and 9 were nonsignificant. The items
selected appeared to be neither more nor less religble than tha complete
set of 60 Student Activities Questionnaire items.

Additional construét validity evidence available for the Student
Activities Questionnaire is that mean comparisons between the experi-
mental and control schools in the Project IMPLODE evaluation resulted
in significant differences in the expected direction in gll scales
except individuaslization of inatruction.
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Student Attitude and Activity Survey (SAAS)

The SAAS was developed as a part of a Utah ESEA, Title III Project,
the Utah System Approach to Individuslized Learning (U-SAIL) (Nelson,
1973). 1t was developed to assess outcomes of an affective uature as
well as student perceptions of certain process considerationa. Many of
the scales of the SAAS were developed to conceptually parallel the
concepts measured with the Student Activities Questionnaire. There are
two forms of the SAAS, a Primary Form appropriate for Grades 2 through &,
and an Intermediste Form intended for use with Grades 5 and 6. T;:re are
17 scales included in the SAAS, Many of them, however, were developed as
measures of implementation for the U-SAIL project and were not appropriate
for evaluation of the three instructional systems.

The scales which were used include general climate, reinforcement
of self-concept, general achool sentiment, use of process approach, and
participation in individualized learning strategies. All of these scales
came from the Intermediate Form of the SAAS.

Published reliability information on the SAAS is limited to
comnunalities obtained in a factor analysis of the SAAS variables. The
reported conmunalities range from .71 through .77. There was, however,
no reportéd reliability estimate for the use of Process approach

variable.

My Class Invent MCI

The MCI was developed to conceptually parallel the Learning
Enviromment Inventory for elementary level school children. The con-
plete MCI includes 45 items in 5 scales: satisfaction, frictiom,
competitiveneas, difficulty and cohesiveness. (The difficulty scale

18 not being used in the ITCP evaluation work.) The scale reliabilities
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of the MCI ranged from .54 through .77, based upon an analysis of data
from a sample of 655 subjects. There was no validity information reported

in the manual for the MCI (Anderson, 1973), for it was still in develop- ®
ment &t the time it wes gelected for use in the evaluation of the ITCP

training systems.

Student Behavior Description Questionnaire (SBDQ)

The SBDQ was developed to assess the interpersonal needs of high
school and junior high school students (Croft, 1966). Although the ®
complete SBDQ taps interpersonal variables in terms of relationships
with parents, friends and teachers, only the three scales measuring
relationship with teacher factors were used in the evaluation of the ®
three instructional systems of the ITCP. Student perceptions of rela- ‘
tionships with parents and friends are not likely linked to the training
offered in RUPS, GPS or INF. ®
The SBDQ was developed primarily through factor analytic techniques.

Thus, the scales are relatively homogenous and independent.
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PSYCHOMETRIC INFORMATION AVAILABLE FROM IMPROVING TEACHING
COMPETENCIES PROGRAM EVALUATION STUDIES
Design Essentials

Psychometric evaluations conducted with data actually used in an
evaluation study are potentially more useful than publighed psychometric
information in analyzing technical limitations of the instruments es
used. Data from the 18 climate scales collected in the evaluations of
RUPS, INF and GPS were used for further psychometric svaluations.

The psychometric information preeented in Table A includes ecale
reliebilities, intraclass correlations (Haggard, 1958) and test-retest
reliabilities as well as scale intercorrelatione. Since the evaluation
designs for these etudies included pretraining and posttraiming
administrations of the climate scales, there are two intraclass
correlations for each climate scale as well as a test-retest reliability
for each climate scale.

Data collected for these analyses came from fourth, fifth, and
sixth grade students in the classrooms of teachers assigned to one of
three training groups (RUPS, INF and GPS) or a control group. Specific
recruitment and sampling procedures are described earlier in this
report and in the Interpersonal Influence Field Test Impact Study and
Expert Review (Hiscox, Cutting and George, 1976). Readere interpreting
Table A of intercorrelations and reliabilities ehould be aware of three
cautions:

1. Few teachers were randomly assigned to the four groups.
However, recruitment procedures were quite similar. Thus, the
nonrandom .assignment of teachers to groups is not expected to
have a major impact on the reliabilities and scale

intercorrelations for the combined samples.
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2.

3.
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The sample sizes, in terms of teachers or classrooms, for thsse
reliabilities and scale intercorrelations differ from scale to
scale for two reasons:

a. While gtudents in the claasrooms of teachers in the INF,
GPS and control groupa reaponded to all of the climate
scalea treated in Table B, the students in the classrooms
of teachers in the RUPS group reaponded to only five of the
eighteen scales. (The five scales are marked with an (a)
in the table.) As a reault the number of classrooms
;asociated with pretest gecores for the five scalea marked
with an (a) is 84, while the number of clasarooms associated
with the other preteat acores is 52. The number of class-
rooms asaociated with posttest scores for the scalss with
en (8) is 73 and the number of claasrooms associated with
the other posttest gcores i8 44, Sample gizes for pretest
and posttest data are included in Table B.

b. The original total sample size for these combined studies
involved 107 teachera rather than the 84 teachers for whom
pretest dats were available., There was 21 percent miss.ng
or unusable data for the preteat scores and 32 percent
missing or unusable dats for posttest scorea. The specific
impact of these misaing data is not kﬁown.

The climate inventories were sdministered differently in the

studiea. All of the students in the classrooms of RUPS~trained

teschers responded to the five scales from the SAQ. However,
since data from 18 sceles rather than just 5 sceles were needed

for the classrooms of the INF, GPS snd control groups, different

L]
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Table B

Number of Classrooms and Students for Whom
Climate Data Were Analyzed on RUPS, INF,
GPS and Control Groupa

Pre Post

Number of | Number of ! Number of | Number of

Scale ’ Clasarcoms | Students |Classrooms | Studenta
Satisfaction 52 721 44 494
Friction 52 721 44 494
Competitiveness 52 721 44 494
Cohesiveness 52 721 44 494
Enjoyment of School 52 721 44 494
Reinforcement of 84 1499 73 1213
Self-Concspt?

Clsesroom Participation® 84 - 1499 73 1213
Democratic Classroom 84 1499 73 1213
Control®

Individualization 84 1499 73 1213
of Instruction®

SAQ Totsl® 84 1499 73 1213
Climate 52 697 73 509
Retnforcement of 52 697 44 509
Self-Concept

Gensrsl School 52 697 44 509
Sentiment '

Process Approach 52 697 44 509
Individualized 52 697 44 509
Approach

Teacher Consideration 52 697 44 509
Teacher Thrust 52 697 44 509
Teacher Domination 52 697 44 509

3The RUPS sample responded only to these five scales. All other samples
responded to all scales given in this table.
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administration procedures were required for thosa three groups.
The 18 climate scales were divided into two questionnaires,
Forms A and B. Tha students in each of the clesarooms of tﬁe
INF, GPS and control group teachars were then randomly assigned
to two groups. Studenta in one of these groups (for each
classroom) responded to Form A and studants in the other group
respondad to Form B. Therafore, classroom means for the RUPS
teachars are basad upon sll students in each class. Classroom
means for INF, GPS and the control teachers ara based upon a
random half of tha students in aach classroom. One of the
results of this procedure is that the intraclass relisbilitias
for the scales not used in the RUPS study are slightly lower
than thay would have been if all students in sll groups had

responded to all acales.

Interpretation of Table A (Reliabilities)

The interpretation of Table A is limited here to an examination ox
the reliabilities presented. The intraclass correlations for each scale
are presented along the major (larger) diagonal in Table A. The intra-
class correlation i8 a measure of reliability baaed upon the ratio of
between class variance minus within class variance to betweer clasa
variance. The greater the agreement among students in tha ssme classroom,
given consistent differences between claasrooms, the greater the intra-
class correlation. The intraclass correlation, then, is a measure of
relative agreement within predefined groups. It can be interpreted as
an; reliability coefficient where true score is defined as differences

in clasaroom means and error is defined as within class variance. Since

122 o 123




the intraclass correlation is based upon one test giminiatration therve
sre two intraclass correlations for each scale, one for the pretest and
one for the posttest,

Test-retest reliabilities, in ths minor (smaller) disgonal, were
based upon @ pretraining and posttesting administrstion of the climate
scales. They must be viewed then as conservetive estimates of stability,

My Class Inventory (MCI). Pratest intraclass correlations for the

MCI ecales ranged from .29 (p < .033) for competitiveness to .58 (p < .001)
for cohesiveness.

Posttest intraclsss correlations ranged from .17 (p < .180) for
cohesiveness to .64 (p < .001) for astisfaction. The most consistently
reliable scale from the MCI wes the sstisfaction acals with intraclass
correlations of .53 (p < .001) and .64 (p < .001), Test-ratest
relisbilities for the MCI acales wvers quits low, ranging from -.03 to .25.

Student Activities Quastionnaire. Pratsst intrsclass corralations
for this questionnairs renged from .08 (p < .317) for snjoyment of school
to .79 (p < .001) for democratic classroom control, Posttsst intraclass

correlations rlnged‘lrau .25 (p < .078) for snjoyment of school to .72

(p < .001) for democrstic classroom control. Rscsll that the enjoyment

of achool intraclass relisbilities ara based upon fewer clessrooms and
fewer atudents per classrcoa than for tha rlft of the scales. Tesi~
ratesat ralisbilitiss renged from .07 for sanjoyment of school to .39 for
classroom psrticipation. Clearly ths enjoyment of school scsls is much
lsss reliabls than the rsst of cﬁ. scales. Tha two most taliabls acalss
from this quastionnairs vers classroom psrticipstion snd democratic

classroom control.

Studsnt Attitude end Activity Survey (SAAS). Pratsst intrecleas
corralationa from the SAAS rangod'fron .42 (p < .002) for both climats
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and process appioach to .71 (p < .001) for individualized approsch.
Posttest intraclass correlations ranged from .41 (p < .004) for process
approach to .64 (p < .001) for reinforcement of self-concept and
individualized approach. Test-retest reliabilities ranged from .48 for
process approach to .74 for climate. Test-retast relisbilities for the
SAAS scales were much higher than those for the MCI scales while they
wvere based upon  approximstaly the same number éf atudents and claasrooms.
One deaign difference which may have been a factor, however, was that
the MCI was pa?t of ?aém A and tha SAAS was‘part of Form B. Thua;
different students wers the respondents for these two sata of scalea.

Student Behavior Deacription Queationnaire (SBDQ). Pretest intra-

clasa correlations for the SBDQ ranged from .53 (p < .001) for teacher
domination to .74 (p < .001) for teacher conaideration. Posttest
intraclass correlations ranged from .43 (p < .003) for teacher domination
to .69 (p < .001) for teacher consideration. Test-reteat ralisbilitiea
ranged from .48 for teacher thrust to .65 for teacher consideration.
Tast-retest reliabilitiea for the SBDQ acalea were aimilar to thoae for
the SAAS and mych hishar.thcn thoaa for the MCI. Again design differencea,
specifically inclusion of the SBDQ and SAAS in ¥orm B and the MCI in

Form A, may account for the aimilaritiea and diffarences.
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Appendix D:

CLIMATE INVENTORIES AND ADMINISTRATION
INSTRUCTIONS
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INSTRUCTIONS FOR CLIMATE QUESTIONNAIRE ADMINISTRATION
b (FALL, 1974)

Enclosed arc copies of the Climate Questionnaire and answer sheets
that are to be used as part of an evaluation workshop for two inatructional
systems from the Northwest Regional Educational Laboratory. Bacause the
questionnaire asks about classroom enviromment, it is important that the
teacher not be in the room while students are answering the queations.

Two forms of the Climate Questionnaire are included for this claas.
Each child answers only one questionnsire. The questicnnairaes ara alternated
so every other student will receive the same form. There ia s aeparata
answer sheet for the questfionnaire. Please make sure that the children
use #2 pencils on the answzr sheet that is enclosed.

On the identification portion of the answer sheet, the students
should give the information for (1) school, (2) instructor, (3) grade,
and (4) test form. The form of the questionnaire (A or B) is. given on the
front page of each questionnaire booklet. Please make sure that students
give complete i{nformation to these questions. Without it, the questionnaires
cannot be used. It is not necessary for students to blacken the letter
boxes on the right-hand portion of the angwer sheet. You may save some
time and trouble by omitting those sections.

When administering the questionnaire, read the directions on the
first page to the students and have the students read them with you.
When the students mark their answer to the second example, check that they
have correctly marked the answer sheet at question 80. The children should
be allowed to ask questions at any time--please answer any questions sbout
procedures, meanings of words, etc. (If several children do not understand
a word, a note to us would be helpful.)

After the students finish the questionnaire, please collect all
questionnaires and answer sheets and return them to NWREL in the enclosed
envelope. Please do not show the teacher the answer sheats, although the
teacher may look over the tests.

Thank You very much for your cooperation. If you have sny problems or
questions, please call Suzanne B. Hiscox or Dean H. Nafziger collect
at (503) 224-3650.

Note: When tests were delivered, gualuators emphasised each point

in the letter orally. They also pointed out that the sample
ittem should be filled in in box #80 inetead of #1.
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FORM A
CLIMATE QUESTIORNAIRE

Directions

The purpose of the questions in this booklet is to find out what your class is
like. This is not a "test." Your teacher will not see your answers and you
do not have to put your name on the answer sheet.

There are two kinds of statements 1n‘:his booklet. Examples of each kind are
printed below.

1. De you live in Washington?

-

1. Yea ‘{ ’ 2. No
To answer this qﬂeltion, first decide 1f your answer is Yes or No. Then,
look at your ansder sheet (the blue and white paper) and find quastion 1.
With your pencil darken column one of question 1, if your answer is Yes.

An example of your answer would be:
i 2 3 ‘ 4 5

. § 0000

Another statement might be:

80. Teachers are happy.

1. Not. very often 3. Often .
2. Sometimes 4. Most of the time

First, decide how often you think teachers are happy. Now, find quiestion 80

on the answer sheet and mark the column for your answer. If you ithought
teachers were sometimes happy, your answer would look like this:

o. 0 § 000

If you want to change an answer, be gure Lo erase your first answer and darkem
the colum for your real answer.

Work as quickly as you can. Your counselor will tell you when to stop.

PLEASE TRY TO GIVE YOUR HONEST FEELINGS ABOUT YOUR CLASS.
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10.

11.

12.

13.

14.

The pupils enjoy their school work in my class.

1. Yes 2. No ",
Children are always fighting with esch other.

1. Yes 2. No

The eame people always do the best work in our class.
1. Yes 2. No

My best friends are in amy class.

l. Yes 2. No

Some of the children in our class are mesan.

1. Yes 2. No

Most pupils ere pleased with the class.

1. Yes 2. RNo

Children ofteﬁ race to see vho can finiah first.

1. Yes 2. Mo

Many children in the class play together after school.
1. Yes 2. RNo

Some pupils don't like tha class.

1. Yes 2. No

Most children want their work to be better than their friemd's work.
1. Yes 2. Mo

Many children in our clase like to fight.

l. Yes 2. No

In my class everybody is my friend.

1. Yes 2. No

Most of the children in my class enjoy school.

1. Yes 2. No

Some people in my class ere not my friends.

1. Yes 2. No
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15. Some pupile don't like other pupile.
1. Yes 2. No
16. Some pupile feel bad when thsy do not do as well as the others. ¢
1. Yes 2. No
17. In my class I like to work with others.
1. Yes 2. Mo - | ®
18. Most children ssy ths cless is fun.
1. Yes 2. No
19. Children have sscrets with other children in my class. ®
1. Yes 2. No

20. Most children don't csre who finishes first.

1. Yes 2. No *
21. Sone childrem don't 1liks other children.
1. Yes 2. No
¢
22. Some pupils sre not happy in class.
1. Yes 2. No
23. All of the children know esch other well.
¢
1. Yes 2. No
24. Some pupils alwsys try to do thair work better than the others. .
1. Yes 2. No
¢
25. Children seem to like the class.
' 1. Yes 2. No
26. Certain pupils always want to have their own way. o
1. Yes 2. No
27. All pupils in my class sre close friends.
1. Yes 2. No
¢
28. 1In our class some pupils always want to do best. 1
l. Yes 2. No
134
®

130




9.

1.

36.

- 37.

38.

39.

Some of the pupils don't like the clase.

1. Yaee 2. No

Children in oyr class fight a lot..

1. Yes 2. No

All of the pupile in my class like one another.

1. Yeae 2. No

Some pupile always do better than the reet of the class.
1. Yeas 2. No

Certain pupils don't like what other pupile do.

1. Yas 2. No

A few children in my class want to be first all of the time.
1. Yeas 2. No

The class is fun.

1. Yes 2. No

Children in our class like each other as friends.

1. Yes 2. No

How often do you have class discussion where many students have something
to ssy? :

Haven't done that yet 4. 2 or 3 tines a veek

l.
2. Not very often 5. About once a day or more
3. About once a wesk

How often do you have class activitiee where many students take turns
speaking?

1. More than once a day 4. About.once a week
2. Once a day S. Not very often

3. 2 or 3 times a week

In general, how are problems usually solved in your classroom?

1. Our teacher solves tha problems alone
2. The teacher and the students work together
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40. How often do other students in your class tell you thet you have done

e good Job?
1. Not very often 3. About 2 or 3 time a week
2. About once & week &. Once a dey or more

41. How often do the atudenta in your clasa talk to the teecher about how
much time they ahould apend om an activity?

1. More than once e day 4. Once e wveak
2. About once a day 5. Not very often
3. 2 or 3 times a vaeek

42. Do you ever want to continue to do your work during recase or lunch?

1. No, never é. Sometines during the wesk
2. Alamoet never 5. Almoet evary day
3. About once a weak, or lees

43. Do you ever work on somsthing thet other atudente in your clase ere
not vorking on?

1. No, usually we work on the same thing
2. Sometimes, about once e week or less
3. Fairly often, 2 or 3 timse e veek

44, Does your class heve discussions about how the students should act?

1. Yes

2. Not verY often
3. No, generally the teacher tells us

45. How often does your teacher encourage you to try a difficult task?

1. Almost never 4, About once a day
2. Sometimes, once 4 week or less 5. 2 or 3 timee a day
3. Fairly often, 2 or 3 times @ week

46. How often do You talk to a teacher by yourself agbout your schoolwork?

1. 2 or 3 times e day " 3. About onca a week
2. About once a day 4. Almost never

47. How often ere your excited about going to school in tha morning?

1. Almost never

2. Once in a wvhile during the school year
3. About once a week

4. Almost every day

48, Do You think your teecher knows what kinds of activities You like the most?

1. Not very well
2. 1 don't know
3. Yes
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49.

30,

51.

32.

33.

34,

33,

36.

37,

Doas your clase heve activitiea yhere many students get cast.ad on?

1. No, haven't done that yet
2. Not very often

How often does your teacher parmit a lot
your classroom?

1. A number of times e day
2. About gnca & day .
3. The clessroom is usually quiet

3. About onca a week
4. Yes, about once a day or more

of talking and activities in

In the clasaroom, the teachar usually calle on:

1. The eame group of studants 2.

Do you have ectivitieea where tha teacher
about something?

1. No, haven't done that yet

2. Not very often 4.

Almost all the atudents

has you tell sowmeone alse

3. About once 3 wvesk

Yes, 2 or ] times e wveeak or more

How often can you speak out in a classroom discussion when you want to?

1. Almost never 4, VFairly oftan
2. Not very often S. Alvays
3. Sonmatimes

How often doces your teacher tell you about something you have done wall?

1. Almost never
2. Sometimes, once a& week or laas
3. Fairly often, 2 or ] times & wesk

How often does your teechar let studentes
should be done?

1. Almost naver
2. Somatines
3. Most of the tine

How often do you apend lags time on aome
1. PFairly oftan, 2 or 3 timea a week

2. Sometinmes, about once & week or less
3. Almoat naver

How often do you spend more time On some
1. Feirly often, 2 or 3 times & week

2. Sometines, about onca 8 waek Or less
3. Almoat never
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4. About once & day
S. 2 or 3 tiges a day’

decide how an activiiy or projact

activitiea than other studente do?

activities than other studenta do?
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58. How much do you like whet you dg at school?

1. I don’t like it 3, I like it
2. I like it a little 4, I really like it

59, How often do you tell your parents about something good that happened
in school?

1. Very geldoa —°
2. Somtimes, about once or twice e week
3. Alwmost every day ‘ @

60. How often do you get excited about what is happening in class?

1. Almost never )

2. Not very often, less than once e week Al ®
3. Sometimes, about once or twicc e wveek ;

4. Almost every day

61, Have you ever wanted to stay after school to finish up something if
you could?

1. Yeaa, cace & week or more
2. Somatimes
3. No, almost never
62. Who decidas whet the class will do?

1. The teecher usually dacides bY herself whet the class will do
2. We often plan with the tescher whet we will do

63. Does your teacher know whet is easy and vhet is herd for you?
1. No, not very well ‘ @
2. Somatines a
3. Yes, knows very well
64. How do you ususlly feel when your teecher telks to you gbout Your school work?
1. Encouraged ®
2. Don't know
3. A little discouraged
65. Are you proud of the things you do in achool?
1. Very proud L

2. Proud of aome things, not proud of others
3. Not very proud
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FORM B
® CLIMATE QUESTIONNAIRE
Directions
® The purpose of the quastions in thie booklet ie to find out what your clase is
like. Thie is not e "tast." Your tcecher will not ese your ansvers and you
do not heve to put your name on the ansver sheet.
There are two kinde of etetemente in thie booklet. Examplee of each kind ere .
printed below,
®

1. Do you live in Washington?
1. Yee 2. No
To anewar this question, first decide if your snswer is Yes or No. Then,
® look et your answer ehaet (the biuye and white peper} and find quastion 1.
With your pencil darken column one of question 1, if your answer is Yes.
An example of your answer would be!

1 2 3 & 5

* . 00000
Another etetemant might be:
o 80. Teechers ere heppy.
1. Not very often 3. Often
2. Somatimes 4. Most of the time
® Firet, decide how oftem yYou think teechere ere happy. Now, find question 3C

oh the snswer eheet and mark the column for your enswer. If you thought
teechers were eometimes heppy, your snewer would look like thie:

3 4 3

1 2
o o. 0 8000

If you want to change an anewer, be eure to ereee your first answer and darkex
the column for your reel answer.

® Work as quickly as you can. Your counselor will tell you when to stop.

PLEASE TRY TO GIVE YOUR HONEST FEELINGS ABOUT YOUR CLASS .
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1. Does your teacher decide ell of the work you do sach day?
1. Yes 2. No

2. Do you usually feel good about your work after talking with your teacher?
1. Yas 2. No

3. Do you ever go back to your room early to work during luach?
1. Yes 2. No

4. Does your teacher often ask questions which make you think hard?
1. Yes 2. No

5. Do you lika to coma to achool?
1. Yes 2. No

6. Do you feal thet Your teachar likes you?
1. Yes 2. No

7. Do you sver spend time in achool talking about why things are the way
they are?

1. Yes 2. No

8. When you have something to ssy to other children, do yo; say it?
1. Yes 2. No

9. Do you somatimes think of your achool as a jail?
1. Yes 2. No

10. Ia school a happy pleca for you to be?
1. Yes 2. No

11. Do you evar tell your parenta about good things that happen at achool?
1. Yas 2. No

12. Doss your school have too many rulea?
1. Yes 2. No

13. Do you atay sfter school and help the teacher?

1. Yea 2. No
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14.
¢ 15.

16.
®

17.
@

18.
® 19.

20.
o

21.
®

22.
®

23.

24.
®

25.
®

26.

ElIllllllllIIIIIIIIIIIII------ e T 1 14 AL
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In the worning, do you feel like going to school?

1. Yes 2. No

Doss your clase ever talk about the good and had eides of something?
1. Yes 2. No

Doss your teecher let You know when you have dexe your work well?

1. Yes 2. ¥o

Do you (sometimes) fesl had efter talking with your teachar sbout your
echool work?

1. Yes 2. Mo '
Do you ever tell your parente sbout had things thet happen at echool?
1. Yeas 2. No .

Does your teecher sometimes make you feel had?

1. Yes 2. Ro

In echool, heve You aver put things in groups eccording to the ways they
ers alike and different?

1. Y“ 2. Io

In the morning, do you often fsel 1ike etaying home and not like going
to echool?

1. Yes 2. No

D3 you choose Your owm work very often in echool?

i, Yes 2. No

Dose your teecher want You to speak up in clese?

1. Yes 2. ¥No

Are you ecered to g0 to the office et echool?

1. Yes 2. No

When you finish ons job-~do you sometimes choose whet job you will do next?
1. Yes 2. No

Does your teacher ilways tell you whet to do in school?
1. Yes 2. No
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27.

28.

29.

1.

33.

¥.

35.

36.

37.

142

Do you get ¢ headache vhen you think asbout echool?
1. Yas 2. ¥No

Ars you afreid to tell your teecher when you don'‘t know whet You are

supposed to do?

1. Yas 2. Neo ‘

Do you wish you were in a different class at school?

1. Yes 2. Mo

Would you rether etay home than come to echool?

1. Yeas 2. No

Do you feel/get eick very often when you ers at school?
1. Yeas 2. No

I 1like talking with my teachers.

1. Not very often 3. Often
2. Somatimee &. Most of the

Teachers make fun of what the boys and girle eay.

1. Not very often 3. Often
2. Sometimes 4. Most of the

Teachers are easy t- get along with.

1. Not very often 3. Often
2. Soustimae 4. Most of the

Teachars are very good friends of mine.

1. Not very often 3. Often
2. Socetisss 4. Most of the

Teachers get mad at boys and girle.

i. Not very often 3. often
2. Somatimes 4. Moet of the

Teachers are nice to the boye and girls.

1. Not very often 3. Often
2. Sowvetinee 4. Most of the
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" 38,

39.

41.

42.

43.

44.

43.

47.

48.

Teschere know ¢ lot.

1. Mot very often 3. Often ‘
2. Sometimss 4. Moet of the time

Teechere ere too busy.

I Not very often 3. Often
2. Somstimse 4. Moet of the time

Teechers do epeciel thinge for boys and girls,

1. Not very often 3. Often
2. Sometimes 4. Moet of the tims

Teechers listen cerefully to the kide' questions.

1. Not very often 3. Often
2. Sometimes &, Moet of the time

Teechere B8ake fun of the boye and girls wvhen they sake mistakes.

1. Not very often 3. oOften
2. Sometimes 4, Most of the time

Teechere help the boye and girls think clearly about clase work.

1. Not very often 3. Often
2. Somatisss 4. Moet of the time

Teechers don't let boye and girls finish whet they ere eeying.

1. Not very often 3. Often
2. Sometimee 4., .Moet of the time

Teechere help the boye and girls with any problems. they may heve.

1. Not very often 3. Often
2. Sometimee 4. Most of the time

Teechers know whet they ere telking asbout.

1. Not very often 3. Often
2. Sometimes 4. Most of the time

Teechere are kind and cheerful.

1. Not very often 3. often
2. Sometimee 4. Most of the time

Teachers try very herd to teach boys and girls something.

1. HNot very often 3. Often
2. Sometimes 4. Most of the time

143

139




49.

30.

3l.

32.

53,

144

Teachers try to tell bovs and girls what to do.

1. Not very oftan 3. Often
2. Somatimes 4. Most of the time

Teachers tell boye and girls gbout new things they find.

1. Not very often 3. Often
2.. Sometimes &. Most of the time

Teachars sPeak in a way boys and girls can't talk back to them.

1. Not very often 3. Often
2. Sometimes &. Most of the time

Teachera tell funny stories to boya and girls in class.

1. Not vary often 3. Often
2. Sometimea 4. Most of tha tima

Teachers tall why they question studenta.

1. Not very often 3. Often
2. Sometimes &. Most of the time
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INSTRUCTIONS FOR CLIMATE QUESTIONNAIRE
WINTER, 1975

November 28, 1974

Dear . ’

» 8 teacher st your school is psrticipating

in & workshop on iaterpersonal and group procssses next fall. The work-
shop is sponsored by the Northwest Regional Rducational Laborstory (NWREL)
in Portland, Oregon. As part of the evaluation of the wrokshop, NWREL is
administering & 30 minute climate questionnairs to tha students in this
teacher’s class both this spring snd next winter.
has indiceted to us that you will administsr the questionnaire for us.
Becsuse we sre asking children sbout climats, it is very important that
the tescher n0t be in the room when they answer the questionnaire; there-
fors, if you cannot administer the questionnsire during tha next seversl
dsys, please call me (COLLECT) and I will make arrangements for NWREL
steff to administer it.

Two forus of & climats quastionnaire are included for this class.. FBach
ohild answers only one questionnaire. The quastionnaires are elternated
so every other.student will receive the same form. There is s separste
answer shest for ths qusstionnairs. Please nske sure that the children
use #2 pencils on tha snswer sheat.

When administering the questionnaire, please.resd the diiections on the
first pags to ths students and have them read them with you. When the
students mark their answer to the second exampls, check that they have
correctly marked the snswer sheet st quastion 80. The children should
be allowed to ssk questions st any time—plessa answer any questions
sbout procedures, meanings of words, etc. (If sevaral children do not
understand & word, s nots to us would be helpful.)

After the students finish the questionnaire, please collect sll Ques-
tionnaires and answer gheets &nd rsturn them to me in the enclosed
envelops. Please do not show the teacher the snswer shasts, slthough
the teacher may look over tha tests, if desired.

Thank. you .very such for your cooporlt:l.od. -If- you have -any problems or
questions, please call.

Sincerely,

Suzanne B, Hiscox,
Sanior Evalusator
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® MARKETING QUESTIONNAIRE AND
EXPERT REVIEW QUESTIONNAIRE
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MARKETING QUESTIONNAIRE

Date

Workshop Site

1.

Position: Please check the appropriate tesponsets) in each column.

Teacher Elementary

Administrator Junior High or Middle School

Staff , Senior High .

Other (please specify) College/University (please specify)

r—
————
——————
—

2. Highest degree obteined: BS/BA MS/MA Ed.D/Ph.D
3. Years of Experience:
Teaching Administration
Staff work Other (please specify)
4. NWREL instructional systems previously attended: (check all that apply)
Systematic and Objective Interpersonal Communicetions (IPC)
Analysis of Instruction Research Utilizing Problem Solving
Interaction Analysis (RUPS)
Facilitating Inquiry Group Process Skills (GPS)
Higher Level Thinking PETC-1
System Approach for PETC-I1
Education (SAFE) PETC-III
Conflict~-Negotiations
5. One of the features of Interpersonal Influence is the assumption that

persons who have participated in a training workshop will be able to
train others. If you were asked to conduct an Interpersonal Infiluence
workshop in your district, how would you rate your capability as an
Influence trainer? (check all that apply)

Would not feel at all capadble of being e trainer

Would want further experience with the system before being e treiner
Would want further experience in conducting workshops in general
(please specify)

Would fael comfortable acting as a co-trainer first, then as a trainer
Would feel somewhat cspable of being a trainer

Would feel perfectly capable of being a trainer
Other (please specify)
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6.

Materiels

Workshop
Format

Probable
Short=-Tern
Effecta

Probeble

Long=-Tern
Effects

Imagine that your dietrict is considering using Interpersonal Influence
with teechers. Since you have been ¢ perticipant in e workshop, you
are esked by the staff development committee to answar some questions
ebout the workshop.

A. What ere the strengths and weekness of the syetem?
STRENGTHS WEAKNESSES

Summary Scele -~ Please summarize Your responses by chacking the
eppropriate box on ths scelee below.

MATERIAL CONTENT

[[] comprehensive [C] Adequete [OJ superficial
MATERIAL CONTENT
[ veetur [[) somewhat useful [0 wot very useful

WORKSHOP FORMAT
Well organized D Perte were orgenized D Poorly organized

PROBABLE SHORT-TERM EFFECTS

[C] Probably positive [] Probebly little effact [] Probebly negetive
effects effecte .

PROBABLE LONG-TERM EBFFECTS

Probebly poeitive |[] Probably little effect [_] Probebly negetive

wuffecte effecte

<
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7. 1In Your opinion, who could best benefit from taking this workshop?
(check no more than 3)

— Elementary teachers
—____ Secondary teachers
—_. Librariasns

—_. Counselors

—_ Building aupport staff

School building-based sdminiatrators (principals, vice-
principals, etc.)

® District administratora (auperintendents, assistant super-
intendents, administrative assistanta, directora of programs, etc.)

Collage profeascra

® Collage administrators (deans, department hasda, upper-level
administratora, atc.)

—_ Educational consultanta
—r_ Stata dapartment of aducation personnel
—. Educational sssociation ataff membara
Board member or trustaa

Other (please spacify)

8. what would tha major benefit be to each of the Sroups you chacked
9 above?
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EXPERT REVIEW QUESTIONNAIRE

.

1. What fs your position? 1If you act in more than ons cepacity for s echool district L)
or othar organization, plesss chack sach position chat eppliss.

1. School Adwinistration Perscunel

principal
vice=principal
supsrintendent : ®

—Stsistant guperintendent in charge of
sdninistrative gsatstant in charge of
coordinsacor of
suparvisor of
director of

nember of s vagx force on

othar {please specity) ®
11. Collage varsity Parscnnal

profassor (instructor)
subject arss: social sciences
aducation
——mthematice
physical/biological gciences ®

husinese
T husanities
other {plesess apecify)

—__president

—_departaent hasd
daan
adainietrotive gseietant in charge of ®
head of an sducational ressarch project

—nsubar of & consulting team
__other {plasss specify)

111. Indepsudent Consulting Personnel . ®

wembar of an independent consulting firm
independent trainer .

Check any of the deacriptors listed below which apply -
¥

NTL background
organisation development comsultsnt ' )
community devalopmant copsultant
1lsborstory educator

____group relations training consultant
parsonal growth group consultant
othar (pleass specify)

1v. Other Educatioual Personpel o
membar of state departsent of education etaff (pleses apecify)  °

menber of state educetion sesociation staff (please specify)

mambar of pacional aducation associaticon etaff or committes (please

specify) ®
other (plesss apecify)
V. Governmsnt Parsonnsl
plesss apecily
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2.

3.

The Isproving Teaching Compagencies Program at the Morthwest Magional Rducational
Laboretory has devaloped & mumber of workshops for educational peteonnsl. The
vorkshops are listed below. Plaase check sll of the following workshops in which
YOou have been & participant. If you have been 4 trainer in any of the workshops,
plaase {ndicate the pnusber of cimes.

PARTICIPANT TRAIIRD
(Check those in vhich (List number of cimes
you wers A& participant)  you eerved s a trafner
or co~trainer)

Interpereonal Infiluence ——— —

Rasearch Utilising Problem
Solving (RUPS)

Cross~-iAge Paer Nalp

Relevant Exploretions in
Active Learning (RRAL)

Systematic and Objective
Analyeia of Instruction (SOAL)

Interaction Analysia
Highat Lavel Thought Processss

Facilitsting Inquiry in the
Classzoom

Social Couflict and Hegotiative
Problem Solving

Interpersonal Communication (1FC)

Preparing Educational Training
Consultants (PEYC~E)

PETC-11 —
PETC~III —_—

Systems Approach for Rjuestion (SAFY) ____

Bow familiar ave you with human development and/or group process ekills workahope?
Plesse check the sppropriste box.

An a trainer:
Very familiar Paniliar with Somswhat ¥ot very Yary lictle
with this this area familiar with familiar with femiliarity
ares thie ares thie ares with this area
As a participant:
Very familiar Pemiliar with Somevhat Not very Very little
with this this area familiar with familisr with familiaricy
aTea this ares this ares with thie erea
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4.0. Of the various client eyetems with which you deal, whom do ybu feael
would best benefit from Interpsreonal Influsnoe training? Please
check no more than $ cetegories.

Blemantary teschere
Secondery teschers
College profaseore/instructors
—DPrincipals
Vice-principals
Superintendents
Aseistant euperintendente ®
Adninistretive sseistante
Other echool district edminietretive personnal (plesse epecify)

— College/university presidente
—Departsant heade ®

Deans .

Aduinietretive aseietante )
—Other college/university adainietretive persounel (please

epecity)
—Counselors

Librerians : ®
Support eteff (please epecify)

Boetrd members or trusteas
Stete depertment of educetion personnel (plesse epecify)

Educetion aseocietion perecnnel (plesse epecify) ®

Other educetional personnel (please epecify)

Pereons not involved i educetion (euch as clergymen, home-
nakers, law enforcemsnt personnsl, librerians, eecreteries,

business pereons) Please epecify: ®

4.b. Whet would the benefit be to eech of the groups you checked above?
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Por qusstions 5 end &, imagine thet ons of your client systems is
considering using Interpereonal Influence to train echool administretors.
Plesse frame your answers in thet context.

5. You heve bsan esked by your client systea to describe the impo.:tent
aspscts of the eysten 88 succinctly as possible. Whet festures of
the system would you emphasize? Plsase indicete which of thoss
listed bslow you fesl ere positive by putting ¢ + in the spece;
mark negstive fastures with 8 - in the blenk. Pleass edd other

® aspecte you would include in your report.

The besic cost for the materials (lesder's manusl, participants’
materisle, sudio-visusl materisls)
The time necessery for the workshop (30 houre of training)
Persons who have psrticipated in Interpereonal Influsnce cen
® ect 88 trainers in subeequent ssssions
The syestem employs emall group intersction for lesrning
The systea emphesizes reflective end eelf-directed lesming
—_Tae systen prasents various conceptual models relating to
human development
Other (plsass epecidy)

®
® .
6.e. In your report to your client system, you ere askad to compare

Interpareonal Influsnos with enother human development workshop/
inetructional system which you have conducted (or with which you
sre otherwise familier). The client eystem is interested only
in workshops to be used in training echool edministretors. Which

® systam would you use for the comperison? '
Title
Author
Publisher

®
Why did you choose this syetem?

®

®
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6.b. Please list the strengths and wesknsssss of esach aystea balow in
terms of the catsgories given. WUrite any additional cowparisons
on the beck of this page.

®
®
WORKSROP FORMAT . ®
{Including ersa
of implemsncstion)
HATERIAL ®
CoNTENY
AUDIENCE (Does ®
the system .
sdaquately
zeach school
adadnistrators?)
®
PROBAMLE SHONT-
TERM RFYLCTS
®
PROBABLE LONG-
TERM EFFECTS
®
OTHER
®
NOTE: This teble is presented in sample size for the resdar's use. Ampla space
for answars appesared on the original form used in tha ovaluation atudy.
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6.c. Plesse summarize your responses

box on the ecales below.

to 6.a. by checking the eppropriate

INTERPERS INFLUENCE OTHER SYSTEM
COST COST
Reasonable Somewhat Prohibitively | Reasonsble Somewhat Prohibitively
Reasonable Expeneive Reasonable Expensive
WORKSHOP FORMAT WORKSHOP FOBMAT
Well-organized Parte Poorly Well-organized Perts Poorly
were Organized vera Organized
Organized Organized

MATERIAL CONTENT

£ G "

MATERIAL CONTENT

s

Comprehensive Adequate Superficial

T o

USEFULNESS TO CLIENTS

i

Compreshensive Adequate Superficial

T 0

USEFULNESE TO CLIENTS

0

Useful Somewhat Not Useful Useful Somewhat Not Useful
Useful Useful
AUDIENCE AUDIENCE

T O oy

L N ¢

Appropriate Adequate Inappropriate

Appropriata Adequate InapPropriate

for for for for
Adminietrators Administrators { Adminigtrators Adminietrators
Which would you recommend Your client system select?
Interperaonal Influence
_ Other Systenm
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7.

If you were agked to conduct an Intarpersomal Influence workshop in
your own client $Yetem, or ons for which you did e grest desl of con-
sulting work, how would you rank your capability as an Influence
treiner? Please mark the most sppropriste response(s) in the 1ist
below with an F (for familier client system).

Now look st the 1ist egain and rank your capebility as en Influence
treiner in & client system in which you had not worked before and in
which you had no personsl contacta. Pleass mark ths mosat sppropriats
response with & G (for unfamiliar client system). You may respond
Uand I to the same etatement, if that seame appropriate.

Would nct feel at ell capable of being s trainer

Would want further experiencs in conducting.workshops in gensrel
(What kind?)
Would want further experiance with Interpersomal Influence bafore
being & trainer (What kind?)
Would feel capable acting as & co-treiner first, than as & trainer
Would feel somewhat capable of being & trainer

Would feel perfectly ciapable of being & trainsr

Other (please specify)

Please check all of the situations below in which you would fesl
comfortable using Interpersonal Influence.

As a
A8 a co-trainer
co=~trainer with
with aomeone
Ae a someong you do not
trainer you know Rnow

Training people you know
in your own client system

Training people you know NOT
in your own client system

Training people you do NOT
know in your own client system

Training people you do NOT
know who are NOT in your
client &ystem —_ — _
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10.

If you were leading an Interpersonal Influence workshop, you might
vieh to make eoms changes in the eyetem. Please indicate which (if
atiy) of the aspecte lieted balow you would change. In the epece to
the right of each item, please elaborete upon your choice——epecific
changes, retionale for change, etc. Please list additional changes
and comments on the beck of the page.

. no change
. the number of trainers
. the number of perticipanta
. the eize of the groups .

. the length of time raquired for the training
. the number of exercises
. the eequance of ectivities
. the introduction
. specific exercise(s)
the focus for perticipetion (from emall groups to...)

[=]

Lu Lﬂ

[

« other

Coste for Interpereonal Influence workshop materiale will be $19.95
for the leader’e manual, $12.95 per set for perticipant materials and
$99.50 for eudiovisual materiale. How would ¢ workshop probably be
€inanced in your client eystem? In some instances, college credit

will be evailable to workshop perticipants.

Following the example given balow, please estimate the pattern of
financing for your client system. If the coet of an item will be
divided among eeveral egencies, please give the percentage break-
dowmn; 1if an egency will ebsorb the entire coet of an item, write
1002 in the eppropriate column.

Example:
College
Partici- Credit Audio
Leader's pant'e Tuition for Visual
Manual Manual Perticipante Material
Distnict

moa%% pay for 100% 100%
%choau pay for 75%

pants __ pey for 25¢ 100%
College
! Partici- Credit Audio
Leader's pant'e Tuition for Visual
Mznual Hanpnl Participants Material
pay for
pey for
pay for
pay for
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11. Interpersonal Influence will acon ba commercially availabla. If tha
publishera adhere to their former practice, tha aystem will ba aold
not only to educational personnal, but aleo an adaptation will da
available to businasaas intarested in organizationsl davelopment
activitiaa. Would tha knowladge that people in business usz a form
of the material ba likaly to hava poaitive or negative effacts on
potential aducational buyera and workshop participanta? Pleasa list
theaa effects under the appropriata catagory.

Poaitive Effacta Negative Effecta

Thank ycu for participating in the expert review of Interpersonal
Infiuence. 1If you have any additional commente snd/or suggestions,
please use the apace below and the back of this page.

Please return the gueationnaire to Suzanne Higcox by August 22.
Northwest Regional Educational Laboratory

710 S.W. Sacond Avenue
Portland, Oregon 97204
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Appendix ¥:
LIST OP NATTONAL TRAINING LABORATORY

AND INTERPERSONAL INFLUENCE TRAINERS
AND LETTERS SENT TO EXPERT REVIIMERS
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LIST OF NATIONAL TRAINING LABORATORIES TRAINERSI

Davis A. Kolb ’ Richard A. Schmuck
Kennath J. Mitchell Boris Gertz

Robert Chasnoff Charlas R. Ferguson
Jack R. Gibd Miriam M. Ritvo
Paul C. Buchanan

Phillip Worchel

Marilyn E. Harrias

William P. Golden, Jr.

Millie T. Alban

Merrill F. Raber

i.aonard D. Goodstain

William B. Eddy

John J. Sherwood

W. Brendan Reddy

Norma Jean Anderson

Newton Margulies

Ramon Ganzarailo

J. Weldon Moffit

April R. M{ill

Maurice L. Rettit

® Alexander J. Howard, Jr.

l'rwo NTL Trainers requested that their name not be used in the
® review and one questionnaire was sent out without an identification

nunber.
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LIST OF INTERPERSONAL INFLUENCE TRAINERS

. Bill Symons
Jim Forneris
Chuck Dolinger .

¢
Tom Wilson
Bill Drummond
Richard Tsin

¢
William Savyer
Norm Bengel

y Charles Carpenter

¢ Jack Tesmer
Robert Wsrd

° Anna Nuernbsrger
Dennis Van Avery

¢

¢

¢

¢
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710 S.W. Second Avenus « Porttend, Oregon 97204 + Telephone 1503} 248-0000

July 31, 1975

Ws sre currently conducting an expert review of Interpersonal Influencs,

s workshop developed by ths Improving Teaching Competencies Program of the
Northwest Regional Educstional Laborstory. Interpersonal Influsnce is one
of & number of instructional systems developed by the program for educs-.
tional personnel. All ths systems ars prasentsd in s workshop format;
they focus on consulting, group process and intarpersonal skills.

We would like to know whether you would bs willing to psrticipats in the
expert review of Interpersonal Influence. As an experienced trsiner, you
are an extremely valuabls resource to us in the review. Becsuss of your
experiencs with human development trasining, you might be interested in

" examining the system, which has besen used with administrators and teachars
in many workshops held throughout the country. In return for your help es
s reviewer, you may keep tha Leader’s. Manual we will send to you. Also,
your name would be listed in the publication of ths rsview ss s member of
the expert raview psnel; your specific comments would, of courss, remain

anonymous .

For the review, you would be expected to examine ths Leader’s Manual and
transcriptes of audiotapes and movies used in the workshop, then respond to
& nine-page questionnaire. The questionnaire esks for your perceptions of
the system, its strengths and wesknssses and posasible usss by verious
educational clisnts. W¥a estimats that exsmination of the materials and
completion of the questionnaire will takse five to #ix hours; the bulk of
the time will be spent exsmining the manual.

Information describing Interpersonal Influemce is included to fscilitats
your decision sbout raviewing ths system. Your review would need to be
returned to us by August 22; pleass keep this dats in mind in makir , your
decision. Please return the enclosed postcerd indicating whether or not
you are interested in acting as an expert reviewer.




If you need eny further information, pleses call COLLECT Sue Hiecox
at (503) 248-6860 or Pam Cutting at 248-6865.

We hope that you will be able to act as e reviewar. Your experience
in conducting interperecnsl ekille training eessicns will provide e

unique perepective in determining the valus of Interpersonal Influence.
Our hope ig¢ that the review will banefit you as well as us. '

Sincerely,

Suzanne B. Hiacox,

and

Pamela J. Cutting,

Evaluation Speclalieta
Program 100

SBH,PJC:s
Enclosures
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710 S.W. Second Averue « Portiand, Oregon 97204 « Talephone ($03) 248-8800

®

o August 6, 1975

® Deer Reviewer:
Thaok you for egreeing to review and respond to the enclosed
questionnaire ebout Interpsreonal Influence. The wemorandum which
prefaces the questionnaire includes 2 brief ocutline of the syetem
and information about the instrument. Specific instructions for

¢ completing the instrument ere included in the questionnaire.

Your thoughtful commente will help us determine waye to market

the system and provide eccurete and helpful information to

potential usere. Your experience in present workshops will make

your input valuable in outlining the strengthe and weaknesees of
® the products.

Again, thaok you for helping us. Pleaspe réturn the questionnaire
to us by August 22. If you have any qusetions about the review
or about the questionnaire, don’t hesitete to call us at (503)
248~6860 or 248-6865.

o
Sincerely,
o
Suzanme B. Hiecox and
Pamale J. Cutting
@
SBH/PJC:s
Enclosures
®
169
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Educations! A\\
m 710 S.W. Second Avenus « Portland, Oregon §7204 + Telephone (503} 248-8800

August 21, 1975

We ere currently conducting an expert 'review of Interpersonal Influence,
e vorkshop devaloped by the Improving Teaching Competencies Program of
the Northwest Regional Educetionsl Laboretory. Interpersonal Influsnce
@ is one of ¢ number of instructional systems developed by the program for
educetional persomnel. All the systems ere presented in e workshop
format; they focus on consulting, group procese end interpersconal ekille.

We would 1like to know whether you would be willing to perticipate in the
expert review of Interpereonal Influence. As an experienced treiner, you
® ere an extremely valuable resource to ua in the review. Because of your
experience with human development traiping, you might be intereeted :I.n
exanining the eystea, which has been used with administretore and
teschere in many workshope held throughout the country. In return for
your help ee & reviewer, you may keep the Leader'e Manual we will eend

to you. Also, your naoe would be lieted in the publication of the review
e ee ¢ member of the expert review panel; your epecific commente would, of
couree, remain anonymous. ’

For the review, you would be expected to exsmine the Leader's Manusl and
transcripts of eudiotepes and movies used in the workshop, then respond
to & nine-page quastionnaire. The questionnaire eeks for your percep-
® tions of the eysten, ite etrengthe and weaknesess and poeeidble uses dy
various educational cliente. We eetimzte that examinatioun of the
materiale and completion of the quaetionnaire will take five to eix
hours; the bulk of the time will bde epent examining the manual,

® Information describing Interpersonal Influence ie included to fecilitete

your decision ebout reviewing the eystem. Your review would pesd to bs
returned to ua by September 26; plesee keep thie date in mind in making
your decieion. Plesse return the enclosed poetcerd indicating whether
or not you ere interested in ecting es an expart reviewer.
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Auguat 1975
Page Two

1f you need any further information, please call COLLECT Sue Hiscox
et (503) 248-6860 or Pam Cutting et 248-6865.

We hope that you will be eble to ect as ¢ reviewer. Your experience

in conducting interpersonal gkills treining seseions will provide e ®
unique perspective in determining the value of Interpersonal

Influence. Our hope ig that the review will benefit you es well es ua.

Sincerely,
@
Suzanne B. Hiscox
Evaluation Specialist
@
Pamela J. Cutting
Research Assistent
@
SBH:PJC:1h
Enclosures
L
@
@
@
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Introduction to the Interpersonal Influence Instructional SYstem

The series of twenty exercises in Interpersonal Influence has three major
dimensions:

1, Learning basic concepts gbout the process of interpersonal
influence.

2, Identifying one's cherecteristic etyles of ueing end reeponding
to interpersonal influence.

3. Precticing besic ekille of interpersonal influence.

The firet dimension providee the opportunity to become more knowledgeable
about what ie involved in the process of interpersonal influence. You will
be able to discuss the idees and derive implicetions for your own perecnal
style of relationshipe.

The second dimension will Produce en increesed awarenese of the conseguences
of your personel etyle of relating to othere for the procees of interpersonal
influence. The outcome ehould be e greeter ebility to be more explicit ebout
what is desired and eccepteble in your reletionshipe involving influence.

The focue of the third dimeneion 18 & "do it" emphasis. The exercisee include
opportunities to identify behaviore described, to prectice theee behaviore,
to asaess their effecta, to receive feedback from others in the group.

Thie series provides a getting ipn which issues of interpersonal influence are
raised end dealt with. The knowledge and skills gained ghould eneble the
participants to be more aware of their own characterietic style of behaving
in the influence proceeas. They will then be able to dietinguish more clearly
among interpersonal influence isauee and other interpersonal interection
issues. :

During the twenty units of this workshop, you will experience a veriety of
ways in which you may leern about interpersonal influence. There will be
written definitions and deecriptions. There will be some films and tepe
recordings to fllustrate behaviore or present dilammae. There will be times
for reflecting on your own experiences and ways of doing thinge. There will
be times for diecussing ideas, experiances and poeeible meanings in which

you are doing. There will be techniques for obeerving and analyzing behavior,
your own and others. There will be opportunities to share your obeervations
with othere and to esk for their observations end reactions to your ways of
doing things. There will be gome simulaticn, task performance and role play-
ing situvations in which you can try out beaiaviors.

The system is divided into three parts. 1In Part One the basic concepts and
tools for understanding interpersonal influence are introduced. In Part Two
attention ia paid to characteristic patterns of responses in which the indi-
vidual engages as he accepts influence or exerts influence. Part Three is
concerned with how selected group phenomena influence group development.
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Titles of Seseions

Session 1
Seseion 2
Session 3
Seseion &
Seseion 5
Seesion 6
Seseion 7
Session 8
Session 9
Seseion 10
Seseion 11
Seseion 12
Seseion 13
Seseion 14
Seesion 15
Seseion 16
Session 17

Session 18

Introduction to Interpereonal Influence
Ths Influence of Forming Groups

‘The Circular Process in Interpsreonal Influence

Central Ideas

Defining My Nead to Influence

Introduction to FPece-to-Fece Influence

Teelings and the Process of Interpersonal Influence

Velues end Valuing in the Procees of Interpsrsonal Influence
Congrusnce of Intentions end Actions

Influence of Nonverbal Behaviors

The Helping Relationship

Collecting Information About Weye I Influence

Identifying My Cherecteristic Stylee of Influencing

Dual Accountebility
Collusive Behaviors
Multiple Loyaltiee
Game Playing

Assessing Group Norms

Seseion 19 Plurelietic Ignorence

Seeeion 20 letting Myeelf Be Influenced
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Objectives of the Inte

rgonal Influence Worksho

Overall objectives of this series of exercises are as follows:

Completion of the activities called for ir

~4e instructional system

will provide the following competence:

Ability to identify and explain the major ideas that describe
the process of interpersonal influence as presented in the system.

Capability for using guidelines provided to diagnose and analyze
forces and effects of infJuence in selected interpersonal and
group situstionas.

Ability to idzntify apnd make judgments about your charscteristic
influence styles.

Ability to identify extent and nature of your own need to influence.

Capebility for identifying ways in which principles leerned and
guidelines utilized in the workshop may be applied in settings
other than the workshop.

Each unit in the geries has one or more Bbjectives wvhich contributes to the

achievement of the overall objectives.

These objectives will be presented

with each unit.

Schedule for an Interpersonal Influence Workshop

A typical schedule for a five-day workshop would look like this:

Day 1 Day 2 Day 3 I Day & Day 5

90 min. Unit 1 Unit 5 Unit 9 Unit 13 | Unit 17=r

15 min, BREAK

90 ain. Unit 2 Unit 6 Unit 10 | Unit 14 | Unit 18
|1 hour LUNCEH

90 min. Unit 3 Unit 7 Unit 11 | Unit 15 | Unit 19

15 win. BRZAK

90 min. _“ Unit & Unit 8 Unit 12 | Unit 16 | Unit 20
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Northwest ‘ "
Laborstory P 710 5.W. Second Avenue * Portiand, Oregon 97204 + Talephone (503) 248-6800

July 31, 1975

As part of the final evaluation of the Interpersonal Influence system,
we are asking people who have trained Influence to participate in an
axpert review. You, as an experienced trainer of the system, have a
unique viewpoint which will help us to determine how the system should
be described and marketed to potential users.

We have enclosed a questionnaire asking your opinion of what we feel are
important issues. Because of your expertise and familiarity with Inter-
personal Infiluence, we anticipate that the questionnaire should not
take too long to complete despite its lengthy appearance. Please reaturn
the completed forms to us no later than August 13, 1975,

Your anonymity will be protected by the numerical code printed at the
top of your questionnaire: this code is for fcllowup procedures only
and will not be used for identification purposes. However, your name
will appear in publications listing the expert review panel.

Thank you for your cooperation and assistance with the marketing survey,
and 1f you need any further information, please call COLLECT Sue Hiscox
at (503) 248-6860 or Pam Cutting at 248-6865.

Sincerely,

Suzamne B. Hiscox,

and

Pamela J. Cutting,

Evaluation Speclalists
Program 100

SBH,PJC:8
Enclosures
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710 S.W, Second Avenue « Portland, Oregon 7204 « Telernone {503) 248-6800

MEMORANDUM

TO Interpersoral Influence Reviewers

FROM Sue Hiscox end Pamela Cutting

SUBJECT Expert Review of Interpersonal Influence

Tha evaluation design of the Interpersonal Influeéncs instructional system
developed by NWREL's Improving Teaching Competencies Program calls for an
expert review as a part of the final evaluation report. In order to get
a wide range of opinion and comment, we are asking two groups of subjects
to participate in the review: trainers who have conducted Interpersonal
Influener: workshops and persons who are unfanmiliar with this system, but
who are skilled trainers of other systems.

The Interpersonal Influgnce system provides materials and strategies for
20 sequentially arranged exercises to be lad by traimers in a 30-hour
workshop. The major purpose of the system is to provide workshop partic-
ipants with a set of concepts and skills to help them understand inter-
personal and group processes within their peer groups snd in the classroom
and to help them engage in productive, collaborative efforts.

The first five exarcises introduce a variety of conceptual models to
describe and explain tha procass of Interpersonal Influence: sources

of power (French and Raven, 1948); levels of power (May, 1972); processes
of influence (Kelman, 1961); circular process of interpersonal relation-
ships (Lippitt, 1968); and hierarchy of needs (Maslow, 1954). The
following eight sessions serve to increase participants’' understanding of
the models and help them to use the models to identify the ways of relat-
ing to others in influence situations. The final seven exercises focus on
usa of the models and practice in small groups.

The enclosed questionnaire is aimed at determining the marketability of
the system. The first part of the questiounsaire asks about Your occupa-
tion and familiarity with NWREL workshops and other workshops in general.
These questions are designed to "profile" each reviewer's background.
Subsequent questions are concarned with your perceptions of an opinions
of certain aspects of the system which pertain to its marketability. -
Some of the questions may be difficult to answer if you have not partici-
pated in Interpersonal Influence training. 1f you feel that you cannot
adequately answer a question, please make & comment to that effect in the
margin.
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MEMORANDUM Page 2

T0 Interperscnal Influence Reviewers ®

Your responses will be treated as confidential information. Summaries

of reviewers' comments will be uaed to describe the system and make

parketing decisions. Tdentification numbers have baen assigned to each

reviewer; these will be used only for followup of nonreapondents. ) )

Plesge return the questionnaire in the enclosed stamped, self-addressed

envelope by September 26. You may keep the manusl and other mrrer‘ala
for your own uae end reference.
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Appendix G:
COMPARISON WORKSHOPS FOR

INTERPERSONAL INFLUENCE
INSTRUCTIONAL SYSTEM
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® |
A. SYSTEMS FOR WHICH INFORMATION WAS COLLECTED

. Managerial Grid ‘
Robert Blaka and Jane Mouton
Scientific Methods

The' f‘ollowing information refers to Telemetrics Workshop which ia

. based on the concapt of tha Managerial Grid. The workshop objectives
ara to learn the grid concept and to davelop in participants a management
atyle where there ia maximum concern for both purpose and people The

¢ nanagarial grid represents a two=dimensional analysis of leadarship
behaviors. Tha two dimensions are a concern for purpose and a concarn
for people. Tha 5-day workshop with 30 hours of prework includes

° structurad exercises, teamwork and the use of feedback instruments.
The workshop cost is $400 per per;;l?.

° .
T=Group
Bradford, Gibb and Benna
Wiley, Inc.

® The t-group es practiced by tha NIL Institute has objactives of
increasing the participants' knowladge of themselves, interpersonal
ralations and group behavior. The individual participants hava as

° their tesk the creation of a group whose members can learn from one
another. Individuals are given the opportunity to ace others' percep-
tions of and relations to their behavior and to expariment with new

° behaviors. The target p-rulation for the 6-day training saession
‘includes professionals in all fields. The t-group workshops are held
for groupa of 8 to 12 individuals. They are informal and unstructured

® with most of the workshop time spent in small groups. The small group
work is combined with theory sessions, skill developmfent intergroup
activities and role playing.

¢ o 183

ERIC 170




Management of Conflict
Schmidt, Thomas, Millgate, Olson
Xicom e
The objectives of the Management of Conflict training system are
that participanta will:

1. Underatand that conflict is a legitimate and important process
which can be managed

2. Identify, und;rstand and apply five modes of coping with conflict
situations

3, Understand some of the special problems in boss-subordinate
conflict

4. Understand the dynamics of special problems of intergroup
conflict

35, Develop new atrategies for dealing with conflict

The workshop lasting oneé-.to two days is designed for managers. The
instructional aystem cousista of four training units: (a) Conflict in
Perapective, (b) Dealing with Conflict, {¢) Conflict in Organizations and
(d) Menaging Conflict: Strategles and Tactics. The sya;em utilizes five
on-the-job filmed situatione, The workshop cost of $900 includes one

leader'a manual, 24 participant workbooks and the filmed simulations.

Organizational Development Workshop -
The Administrator a6 a Convenor of Organizational Problem Solving
Jack Nelson
Beaverton School Dietrict

The workshop followa the techniques outlined in Handbook of Organi-
sational Development in Schoole, (Schmuck and Runkel, 1972).1 The
objectives are to change the principal's deci . n making style so that
the principal functions as a convenor of problem solving and invloves all

levels of the educational system (faculty, staff and students) in the

decision making process, The training of school principals (as presented

*Schmuck, R. and P, Runkel, et al. Handbook of Organisational Develop-
ment in Schoolae. Palo Alto, California: Mayfield Publishers, 1972.
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in Schmuck's bookj includes theory discussions, structured exercises,
skill practice and data feedback. The length of the Beaverton Organi-

zational Development Workshop is 5 days with 40 hours followup.

Group Process Workshop
Ft. Logan Mantal Health Center
Denver, Colorsdo

The workshop design has varied considarably. Each workshop has been
designed for the clieant group and the objectives hava ranged from partic-
ipants becoming familiar with group process concepts to participants
increasing their group process skills in specified areas. The workshop
format includes structured exercises and theory discussions. Some of
the workshops have included t-groups. A geries of workshops was
conducted for mental health professionals. The target population of
additional workshops has varied. The workshops have ranged in length

from one~half day to two wegks with an average length of about two to

three days.

Research Utilizing Problem Solving
C. Jung, R. Emory snd R. Pino
Northwest Regional Educational lLaboratory

The instructional system's objectives are to increase participants'
skills for systematically carrying out a 5-step method of problem
solving. The 30~hour workshop is organized into 16 units, each unit
consisting of a series of concept pepers, group diécusaions snd
e:erciseg. Much of the workshop time is spent in small groups of three
to six people. The workshop includes a simulation axercise which is
designed to build participants' problem solving skills. The instruc-
tional system includes a separate version for teachers and school

administrators. Coats for the workshop are $12 to $16 per participant
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(for workshop materiala and text) end $15 for tha lesder's guida and

sudiotapa recordings.

Intarperaonal Communications
C. Jung, R, Howard, R. Emory and R. Pino
Northwest Regional Educationgl Laboratory

The 30-hour instructional aystem hes es its objectives: incraased
interperaonal communication akills, improvad parceptual listening and
convarsational abilities, affactive achool dbuilding cosmunication
patterns and increased ability to communicata undar pressure. Tha besic
learning group ia & sextet, in which participants train sach other using

guidelines and critaria provided in the matarials. The matarial coats

per participant trained are about $19.

Sequential Analysis of Verbal Interaction (SAVI)
Simon Agazarian
Rasearch for Batter Schools

The Sequential Analyais of Varbal Interaction is & varbal category
aystem which is presented in book form. In addition to describing the
verbal categories and coding procadures of SAVI, the book presents a
theory of group communication, the mechanical and interprative espects

of the system and an application of the system for validating communica-

tion theories.

NTL Management Work Conference
National Training Laboratories

The NIL Management Work Conference is a geven day conference
deaigned to help administrators and managers develop greater akill in
working in one~to-one relationships and small groups. Participants

have opportunities to examine their images of their roles, to receive

186 173




feadback from others on their behavior and to see the consequencee of
different managerial styles for group operationa and decision making.

The tuition and regietration cost for the conference is 5400,
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B, SYSTEMS FOR WHICH NO INFORMATION WAS COLLECTED

1. Suparvision
HDI
Atlants, Georgia

2. UCLA Leadarship and Organizational Development Lab
@ Univeraity of California at Loa Angeles

3. Improving Intarperaonal Effectiveneas
Organizational Devalopmant Center

&. Profesaional Devalopment Program
e Marilyn E. Havier
(Unpublished)

5. School Climate Iwprovement and othar
CFK Ltd. Associatea/Phi Delta Kappa

L 4 6. Principals' Training on Building-Level Comprehensive Planning
Drummond, Kruzar, Hedges

Univeraity of Floridas

(Unpublished)

7. Powar Ladb
® NTL

8. NIL Educator Labs
(No specific Lab was mentioned)
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C. LISTED ALTERNATIVES TO INTERPERSONAL INFLUENCE THAT ARE ROT
INSTRUCTIONAL SYSTEMS

1. Transactional Analysis
2. Problem Solving Models/Management by Objectives
3. A uniquely deeigned program for the client 3roup1

4. An organizstional development program designed for
the client group.

178

]Two people listed this as an alternativs.
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AND EXPERT REVIEW

Improving Teaching Competencies Program

Catherine A. George
Stephen L. Murrey

Februery 1976

Northwest Regional Educational Laboratory
Porzland, Oregon 97204
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PREFACE

This publication 18 one of a series of summary evaluation reports
issued by the Northwest Regional Educational Laboratory to document
evaluation findings for selected products. The subject of this report
is Interpersonal Influence, an instructional system developed in the
Ieproving Teaching Competencies Program.

This report summarizes the technical report Interpersonal Influsnce
Pield Test, Impact Study and Expert Reviaw which preaents the data
collected about the impact of the system on the classrooms of teachers
trained in Interpérsonal Influence. The information is intended to
provide evidence related to the impact of Interpersonal Influerce
training on students. Although this information is primarily summative
in nature, it should also help those who may be considering modifying
the system to increase the likelihood of achieving impact on atudenta.

An institutional technical review has been conducted by Laboratory
specialists external to the Program. Qualified evaluation consultants

external to the Laboratory have also reviewed this report.

oo DL

Lavrence D. Fish
Executive Director

180




INTRODUCTION

The following is e« summary of the Interpersonal Influence Field
Test, Impact Study and Expert Review (Hiacox, Cutting and Gaorge, 1976)
from the Improving Teaching Competencies Program (ITCFP) of the North-
west Regionel Educetional Laboratory (NWREL). This summary provides
an overview of the evaluation results of ¢ fiald test, impect study
and expert review of the Interpersonal Influence (INF) system. The
reader is referred to the full technical report for specific details
of the sampling procedures, instrumentation end data analysis proceduras
used in the study.

Interpersonal Influence is one of several instructional systems
devaloped for masa distribution by the Improving Teaching Competencies
Program of the Northwest Regional Educational Laboratory. Materials
in this system have been designed for use in either presarvice or
inservica workshops. They includa training strategias and proceduras’
as well as participant inatructional utar:la'ls.;! .

Participants in an Interpersonal Influence workshop are provided
instruction in the process of Interpersonal Influence. Through the
use of the five conceptual models listed balow, participants are
encouragad to identify thelr personal stylea of relating to others in
influenca situationa and to focus on influence and on practicing these
interperacnal skilla in small group settings.

1. Sourcea of Power (French and Raven, 1948)

(3

Levels of Power (May, 1972)

3. Processes in Influence (Kelman, 1961)
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4. Curricular Process of Interpersonel Relationships
(Lippitet, 1968)

5. Hiererchy of Needs (Maslow, 1954)

The aystem cousists of 20 exercisae led by a trainer in a éo-
hour workshop. The stretegiee, materiels amnd proceduree are planned
and structured to conform to the "Do-Look-Learn” instructional model
of the Improving Teaching Competencies Proﬁraa. This model atressee
reflective and self-directed leerning with a ainimum of instructional
intervention. The exerciaes utilize formal instruction, independent,
self-directed work and small group work sessions.

Participants who involve themselves in an Interpersonal Influence
workshop should anticipate a particular type of learning experience.
Small group or independent self-directed work consumes moat of the
participant's time and the training strategiee encourage a high degree
of involvement with a minimum of inatructor intervention.

The target population for the Interpersonal Influence instruc-
tional system includes teachera and administratore at all grade levels.
An assumption of the developers is that those teachers and admini-

strators who voluntarily choose to involve themsaelves in an INF

workshop are most likely to benefit from it. .
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EFFECTIVENESS OF INSTRUCTIONAL SYSTEM

This evaluation was conducted to provide information about
trainee knowledge and awareness gains as well as tha ability of the
trainees to apply the concepts prasented in the system. Additionally,
1nfognation was collected relating to trainee judgments of tha quality
and acceptability of the contents, strategies and materials of the

instructional system.

Test Site Characteristics
. The design of the field study called for three workshops, each

with 24 participants. Recruitment for all field test sites was
conducted by the groups sponsoring the workshops. The training popu-
lation was to consist of a random sample of those who voluntaered to
participate at each site. A trainee composition was spacified of at
least 60 percent elementary or secondary teachers, and 40 parcent
administrators, service personnal or perscng from institutes of
higher aducation. Recruitment problems resulted in dasign
modificationa.

Recruitment took place at four field test gitas. The original
three sites were Spaarfish, South Dakota; Portland, Oregon; and
Olympia, Washington. Due to pPoor attendance at the Spearfish site,
it was dropped and Seattle, Washington, was added.

Portland. Both trainers at the Portland sit.: had previous

experience in training with the Interpersonal Influence 8ystem and
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approximately one-fourth of the twenty-four participants yere familiar
with other ITCP systems.

Olympia. Nineteen participants yere trained at the Olympia work-
shop. The trainer had used tha INF system asveral times prior to the
fleld test, but the participants in tha Olympia workshop were not |
familiar with the training model used in the ITCP systems. A great
deal of hostility concarning the structure of tha system was voiced.

Seattle. Seventeen trainees attended the workshop in Seattle.
Few of these traineea had baen involved in othar ITCP workshops. The
two trainars had trained several of ITCP syatems and were familiar
with the training model used.

Dasign Deviations. Several deviations from the evaluation design
occurred. Random selaction of participants waa not possibla at any
aite, bacauae the mmbar of volunteera did not exceed the numbar of
participants needed. Olympia'a population had only 53 percent teachars
instead of tha specifiad 60 percent. While the deaign specifiéd one-
weak workshops during the summer of 1974, recruitment problems for

the Seattla workshop led to its being held during copascutive weekends

in the fall.

Knovledge Attainment

" Workshop zffecta were assessed through a comparison of pretests
and posttests to determina changes in trainee knowledge and gkills. .
A Cognitive Teat-deaisnnd to meagure trainee ability to identify and
define the concepts, generalizationg and principles presented in the

instructional system yag administered to workshop participants. The
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Pretest mean of 17.7 and the posttest mean of 23.4 resulted in a mean
gain of 5.7 points. This was found to be statistically significent
and indicated that trainees increased their ability to idéntify and
explain the ideas presented during the training. No significant
differences in gains were found between the sites.

A paper and pencil situational test was developed to datermina
trainee proficiency in two areas: (a) analyzing influenca forces
and effects in a hypothetical situation and (b) identifying ways in
which the workshop could be applied to another setting. Two forus of
the test were administered. Responses to the Situyation Test wera
analyzed in terms of concepts presented. The test was gecored for
evidence of a circular process, the sources of power attribuced to
the characters, and the needs, goals and cutcomes mentioned for all
of the people in the situation. Scores in the latter two areas were
in terms of the total pnumber of references to the conzepts of sources
of power as well ag needs, goals and outcomas.

Positive changes for both test forms occurred for the sources
of po;er scores, although only the Form B test results were statis-
tically significant. The Portland site scored consistently highast
on sources of power scores for both the pretest and posttest. Need
scores increased from praetest to posttest in all instances, except
for Form B at Seattle. The increase, however, was not statistically
gignif icant.

When scored for evidence of a circular Process, the situational
test indicacred that although the scores changed from pretest to post~

test, there was no uniform positive change across all sitea. Since
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all trainees uged thg workshop concepts in answering the situational
teet, it wag concluded that the trainees were able to identify ways
in which the concepts introduced could be applied to new settings.
Improved performance in at least some aspects of an influence
eituation occurred at every site. It may be inferred, therefore,
that participants in Interpersonal Infiuence will gein knowledge
concerning the concepts taught in the system and will learn to apply

the concepts.

Awareness of Influence Behavior
Participants were asked whether the workshop helped them make

judgments about characteristics of their own stylee of influence.

Of tha Portland group, 96 percent gnswered "yes" as did 93 percent of
the Seattle SToup. Only 47 percent of the particpants in Olympia
responded in the affirmative. When respondents wera asked to give

an example of what was learned, the responses relaeed to specific
knowledge about the individual's attempts to influence paopla.

When Subjects were specifically asked whether the workshop had
helped them identify the extent and natura of their need to influence,
the percentage of gffirmative responses was 83 parcent for Portland,
60 percent for Seattle and 26 percent for Olympia. The participants
were again asked to give examples of what they had learned. In
general, subjects reported an awsreness of their need to influence
others in terms of either a need hierarchy presented in the workshop
or in terms of specific motives for influencing others.

This leads to the conclusion that the Portland and Seattle work-

shops were viewed as helping participants learn about their influence
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styles ae well es the extent and nature of their need to influence.

This effect was not predominant for Olympia.

Perceived Relevance and Utility
Trainees were asked how succeseful the workshop wae in providing

ideas or skills which were useful in a variety of settings. Mean
responses to all of these questions were generally positiva for tha
Portland and Seattle sites and were generally neutral or negative for

Olympia.

Reported Satisfaction

When asked about workshop satisfaction, Olympia participants
were usually negative or neutral in their ratings, the Portland group
was positive, and the Secttlé respondents u.re‘usually nesutral to
positive. |

ﬁarticipants were asked several questions about their ;erceptions
of their costs incurred. They were also questioned about whether the
workshop was worth this coat. At all sites costs to most participants
were minimal, except for the time spent in the workshop. Portland
and Seattle participants generally folt the costs were about right or
too small, while 42 percent of Olympia participants felt the costa
were too high.

When asked what they liked least about the workshop, Olympia
trainees responded that they would have preferred a different geyuc-

ture. A number of participents disliked the inflexibility of timing.

They also felt some ambiguity existed in the instructions or goals




for specific activities. The social interaction and use of learning
groups plus the workshop materials and structure yere frequently L |
nentioned as the most positive features of the workshop.

In summary, peoprle were relatively satisfied with the content
and materials of the system, although some of l:he. directions were .L
unclear. The structure of the workshop was more controveraial, with

participants at Olympia experiencing particular difficulty.




IMPACT ON INSTRUCTIONAL CLIMATE

The focus of the impact portion of tha study was to asgess
whether students in classrooms whara teachers have been treined in
an Interpereonal Infiuence workshop report a more positive classroom

climate ghan those in classrooms yhare teachers have not baen trained.

Test Site Characteristics

The design called for the simultaneous recruitment of 144 fourth=
through. sixth-grade teachers to be randomly assigned to one of four
treatments for studies of two instructional systems. One of the
treatments was to involve participants in a one-week Intarperesonal
Influence workshop, another was to involve participanta in a one-week
Group Procese Skille workshop. Group Procees Skille (GFS) ia part of
a training system entitled Preparing Educational Training Consultanta.
It was developed by members of the Improving Teaching Competencias
Program. The third group was to be involved in a two-week workshop
which would combine both the Interpersonal Irifiuence and Group Proceee
Skille workshops. The fourth group, a control group, was to be tested
with other groups and receive training after the testing.

Subject recruikment was conducted in Seattle through brochures
distributed to fourth~ through sixth-grade teachers. Teachers were
informed that if they signed up for the workshop they would be randomly
assigned to a group. Response to the brochures was poor and the work~
shop was postponed to allow for another recruitment effort. Because

delaying the workshop until fall would require weekend meetings, the




one~week workshops also were scheduled over two consecutive weekends.
The two-week: workshop combining t;e Interpersonal Influence end Group
Process Skille was eliminated at this point beceuse it was felt that
fe7 teachers would be able to attend workshops for four consecutive
weekends.

During the second racruitment effort teachera were given an option
of stating their preference for either the two-weekend workshop or
the delayed workshop. Tgis action elimineted the random sample, but
was felt necessary in order to obtain subjects.

Respondents desiring the one-week workshop were randomly assigned
to either Group Process Skille or Interpersonal Influence. Thoae
preferring the delayed workshop were put into the control group. Each
workshop was assigned 36 participants. Only 22 people, however,
appeared for the Interpersonal Influence workshop, 25 for the Group
Process Skille and 27 for the control group. The participants, for
the Group Process Skills workshop were recruited for another NWREL
evaluation study involving classroom climate and the data collected
from this group was not included in this study.

During the initial meetings of the groups, trainees proQided the
names of persons willing to administer classroom climate question-
naires to their students. Of the 49 INF and control group teachers,
usable pretest and posttest data were collected from 23. Of the 23,
13 teachers were in the Interpereonal Infiluence workshop and 10 were
in the control group.

The Background Questiqnnaire administered to the teachera s@owed

that most of the trainees were between the ages of 30 and 50. Most of
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them had more than 7 years of taaching experience. Few of the trainaes
had participated in other ITCP workshops. The control Sroup, howevar,
had more participants with pravious exparience in human ralations work-
shops. The main reason the taachars signed up for the workshop were
that it satisfied some requirement, there was no cost for attending,

and the trainaes raally wanted to learn about the subject.

Effects

A classroom climate inventory was uaed to detect diffarences in
classroom climate which resulted from exposure to the Interpersonal
Ihquenceluorkshon. Tha inventory was & compilation of scales from
four instruments selected because they dealt directly with teacher
behaviors (since teachers were the workshop participantas) and consider-
ation on the part of taachers (e.g., latting more peopla talk in the
classroom or paying more attention to students' feelings and motives).

None of the scales showed significant diffarencas between tha
INF and control groups. An examination of the differences in posttest
adjusted means indicated thet the INF group was rated more favorably
than the comparison group on 5 of 17 climate acales. The comparison
group was rated more favorably on 12 scales. Of 10 climata scales
rated as having eome relationahip to the system goals, 5 wera rated
more favorably on the posttest for the INF group. These differencea
may have been due to chance, sampling bias, small sample gizes or
timing of the posttesting as well as treatment effects. It cannot be
concluded that participation in INF will affect classroom climate.

Participants should not expect the workshop to specifically help them

11




change the clessroom climate in predictedble ways until evidence

supporting the aystem's effect on climate is produced.




EXPERT REVIEW

The expert raeview focused primarily upon marketing questions
to determine how the Interpersonal Influence system might be usged by

various educational personnel.

Subjacts

Three groups of subjects ware recruited for the expert review.

The first group consisted of 26 participants in an INF workshop, given
at the University of Idaho in July 1975. The second group was composed
of people who had previously trained one or more INF workshops.

The third group of subjects wag randomly gelected from a listing
of personnel affiliated with the NTL Institute for Applied Behavioral
Science (NTL). Each.person gselected from the list was qualified in
two of four areas of competence: organizational development consultant,
laboratory educator, group raelations training consultant and personal
growth group consultant. An initial mailing to 135 NTL trainers in-
cluded a letter asking them to be in the raview, a brief daseription
of INF, and a pos-.ard to return indicating their willingness or un-
willingness to participate in the review. Of the 135 trainers, 24
people responded to this mailing indicating their willingness to act
as reviewers of INF. The deadline was extended from August 22 to
September 26 in order to attract more reviewers. The mailing pro-
cedure yas repeated for the remaining 75 eligible people from the
NTL trainers list. In all, 50 NTL trainers agreed to review INF;
complete responses were raceived from 29 reviewers. Five letters

of critique and four letters explaining why the questionnaire was not
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completed were also received. One questionnaire was received too

late to tally. ®
A Background Questionnaire administered to the INF and NTL

trainers showed that most of the INF and NTL trainers filled more

than one role. Over half of the INF trainers had a school admini- ®

strative position and nearliy all of the NTL trainers had a college

position. Most of the JNF .and NTL trainers indicated they were very

familiar with human development and group process skills workshops, ®

both as workshop trainers and as participants.

BResults

The most frequently listed potential client groups for Iﬂf
included elementary and secondary teachers as well as school-~based
and district-level administrators. Whe2n asked to inaicate how INF
would help the client systems they selected, many reviewers mentioned
general outcomes such as increased awareness of inf luence or increased
skill. Reviewers who gave reasons for selecting specific client
systems usually indicated that the clients were in influential
positions or in positions requ.ring influence or negotiation skills.

Interperaonal Influence was developed so people with one-time
participant experience could act in the future as IVF workshop
trainers. Of the three groups of subjects for this evaluation study,
however, the group with only participant experience did not feel

capable of training I¥F. The NTL and the INF trainers felt capable

in training with the INF materials.
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INF and NTL trainers were asked to think of an alternative work-
shop to Interpersonal Influence for use with administrators. They
then compared INF with the alternative system in fe¢rms of cost, worke
shop format, material content, appropriateness for sdministrators,
and probably short- and long-term effects.

Regarding the cost of INF, thirteen reviewers felt the costs
were reasonable or inexpensive, six reviewers thought INF was too
expensive.

The most frequently listed strengths of I¥F's workshop format
were: ease of implementation, good organization, and a balance
batween cognitive and experiential learning. A concern with at least
one of the activities, exceasive structure and the amount of time
needed for the workshop, was the most frequently listad weakness
of INF's workshop format.

The theory-based content and the comprehensive material were the
moat frequently listed strengths of the I¥F content. The weaknesses
most frequently listed were: the content was not comprehensive; the
emphasis should te changed and the content lacked flexibility.

NTL and INF trainers were asked to rata the appropristeness of
INF for administrators, one of the several audiences for I¥F. Eleven
reviewers felt that it adequately reached administrators, three felt
it could be adapted to them. Six reviewers felt it was not appro-
priate for administrators and generally indicated teachers as a more
appropriate audience.

In terms of probable short-term effects, the most frequently

listed strengths were: creating 'increased awareness of Influence
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behaviors and skil:s as well as increasing the participant's knowledge
of the concepts presented in Interpersonal Infiuence. The possibility
that IWF would not cause much change and/or the possibility of
negative training effects were listed by eight reviewers.

Among the reviewers' expectationa for long-term effects of INF

were: changed awareness of behavior, INF acting as a basis for future
learning, greater self-confidence and new group norms of cross-role
participation in the workshop. Listed weaknesses included: lack of
any effect without followup and the possibility of negative effects
such as frustrations in attempting to use the concepts.

NTL and I¥F trainers were asked to 1ist important aspects of
INF which would positively or negatively affect their recommendation
of the system to an interested school district. The use of small
group interaction for learning and the emphasis of reflective and
self-directed learning were the most frequently mentioned positive
aspects. The 30 hours required for the workshop training was the most
frequently l1isted negative aspect of the Interpersonal Influence
system. Additionaily, INF and NTL trainers were asked to suggest
changes they would makas if they trained the system. A number of
reviewers would make no changes; others would change primarily the
training time and number of exercises.

JNF and NTL trainers were asked how INF might be financed in
one of their client systems. Overall, most of the respondents felt
the school district or the individual schools should pay the cost of

Interpersonal Infiluence training.
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