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NOTE TO READERS OF THE FINAL REPORT

This volume contains three instructional units. They were designed in
response to teachers who complained that environmental education materials had
at least two faults:

1) They neglected the urban, man-made environments {and thus were not
too relevant to an environmental situation of most students); and

2) They demanded a sophisticated reading comprehension level for the
students using them.

The project staff decided to develop three units on the urban enviromment
in which each activity would 1) relate directly to a major objective of
environmental education, 2) relate directly to student concerns in coping with
the environment of their own life experience, 3) be self-directed or small group
oriented, and 4) demand that a student read not more than fifty words to complete
the activity successfully. The units contained in this volume are the product
of that staff decision.

while the printing technology available to the staff at that time——-mimeo-
graph~-did not yield a product that dazzles users with its attractiveness, the
units proved to be very., very successful. The staff distributed over 500 copies
to teachers in Pinellas and Leon Counties four target audience) and to teachers
who corresponded with the project office. They dittoed and used selected
activities with their classes. The reports from field test teachers., the staff
observations in classrooms, and the letters from correspondents who received
and tried the units were glowing with reports of avid student interest and re-
sponse to these activities. The activities served teachers as springboards
not only for achieving the unit objectives but for proceeding to other en-
vironmental education activities and materials with zest and awareness.

The Leon County administration reprinted . several hundred additional copies
of the three units for use in middle and elementayy schools. The Pinellas County
School administration reprinted copies of the three inits for upper elementary
school teachers who at that time were beginning their instructional activities
in environmental education. A teacher workshop was built around the units and
focused upon a field trip for teachers to Toytown., a huge county landfill
operation in the center of that county. Since that time, the three units con-
tained in this volume have proven to be the most sought after of all the
materials produced by the project. Letters have continued to come in long after
our supply had been exhausted.

The teachers’ original perceptions were accurate. Material was needed which
dealt with the urban environment and demanded only low level reading abilities
while insisting upon high-level participation. These materials were effective
with teachers and students in secondary schools and in the upper elementary
grades within social studies courses. The three units are entitled:

ENVIRONMENTAL AWARENESS

ENVIRONMENTAL CREATIVITY
ENVIRONMENTAL-SOCIAL PARTICIPATION

i
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And yet we camnot help but wonder why--why the belief in.man
has foundered;  why: it -has foundered mow—precisely now--naw--
at the noment of our greatest :lm:ellectu;l triuplu. our
never equaled-techmological mastery, our alsctronic miracles.
Why was man' a'wonder to the Greeks—-ro Sophocles of all the
Greeks—when he could do lirrle'wore rhan work & ship ta
windward, ride a horse, and plow tha earth,' while now that
he knows the whole of wodern science he is s wonder ro no -
one~~certainly nor to Sophocles’! guccessors aml leur ona :
all, in any car~, to himself? - x :

Archibald !hcln:lsh. "The Revolt
of the Diminished Man,” The . -
Saturday. Review, Juna 7 _9'69,; p.19.
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Commaunity values in any city are made up of innumerable
variables, many of them conflicting. They are aglmost as
numerous as the people living within the city . . .
Since many of the values are non-quantifiable and
inherently poetic and philosophical, as well as
agatheti¢, their weight on the scale of importance in
urban life is extremely difficult to demonstrste. The
moat difficult vslues to assess are the intangible ones

. . The whole quesation of city man's ecology needs
study and consideration as a determinant of form. We
know that we need light, clean air, space, and certainly
quiet . . . We need to understand that it is the totsl
quality of city life which is at stake. What we are
after is an environment whose totality is a result of
the functioning of all its parts, a Geatalt, if you
will, of buildings and people and open space into a
grest functioning whole--a great theatre for events to
happen and for the gost evocative and creative involve-
ments to occur.*

More Americans live in or near cities today than ever before. The
whole urban environment is familiar to millions of us, at least on a
superficial level. Like an ocean tidal pool, it teems with countleas
forms of life engsged in a staggering variety of socisl, economic, political
and personsl behaviors. The shapes, sounds, colors and smells of city life
combine to permeate ones aensea, if he does not manage to shut thea out.

Somehow, in spite of the dynsmic nature of American cities as natural,
open~-sir clsssrooms, educators have seldom taken full advantage of the
urban scene. The occasional field trip to the local museum, or the rare
and often boring visit to a City Council meeting have been the usual high-
lights of urban education programs. What classes sre missing as sources for
discussion and consideration are merely all the other things which really
make 8 city a city: The gsrbage collectors and the straet repairmen; the
cops no longer ualking, but cruising a beat; the winos on Firat Street and
the Gothic Cathedrals on 5th Avenue; the taste of hot pretzels in the park;
the sounds- of the cable cars laboring and clanging up Nob Rill; the
impsct of rock sgainst glaas in a ghetto neighborhood pawnshop; the pternal
shadows of a financial district street. These are some of the things
Lawrence Halprin meana when he discusses the “total quality of city lifs,”
and they aye just bayond the refach of most of us in the schools.

It is the purpose of this discussion to point out that urban
education neither should nor hag to be a series of dry, objective assign-
mnents for students and teachers; that it ought to be, and can be, an

* Lawrence Halprin, Freeways (New York: Reinhold Publishing Coapany, 1966),
pp. 50-51, S56. 6
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to heightened awarenesa of the man-made enviromment sround them, and to
improved undarstanding of ways to provide creative inputs into what that ‘
environment might be. |

- Paul and Percival Goodman have suggested that the human environment
has great impact on our lifestyles; that cities provide men with ayabols
vwhich guide and direct the nature and quality of life. As they atate it:¥*

Of the man-made things, the works of engineering and
architecture and town plan are the heavieat and biggest
part of yhat we experience. They lie undernesth, they
loom sround, as the prepared place of our activity.
Economically, they have the grestest amount of past
human labor frozen into them, as streets and highways,
houses and bridges, and physical plant. Against this
background we do our work and strive towsrd our ideals,
or just live out our habits; yet because ‘it is back-
ground, it tends to becowme taken for granted and to be
unnoticed. A child accepts the man-made background it-
self a8 the inevitable nature of things; he does not
realize that aomebody once drew some lines on a plece
of paper who might have drawn otherwise. But now, as»
engineer and architect once drew, people have to walk
and live.
The background of the physical plant and the fore-
- ground of human activity are profoundly and intimately
dependent on one another. Laymen do not realize how deep
and subtle this connection is. Let us immediately give
8 strong architectural example to illustrate it. 1In
Christian history, there 1s a relation between the
theology and the architecture of churches. The dimly-
1lit vast auditorium of a Gothic Catholic cathedral,
bathed in colors and symbols, faces a bright candle-lit
stage and its richly costumed celebrant:  this is the
necessary background for the mysterious sacrament of
the mass for the newly growing Medieval town and its
representative actor. But the daylit, small, and
unadorned meeting hall of the Congregationalist, facing
its central pulpit, fits the belief that the chief
mystery is preaching the Word to a group that religiously
govaraa itself. And the little square seating arrange-
ment of the Quakers confronting one another is an
enviromment where it is hoped that, when people are
gathered in meditation, the Spirit itself will deacend
anaw. In this sequence of three plans, thers ia a
whole history of dogma and society. Men have fought
wars and shed their blood fer these details of plan and
decorstion.
~ Just so, 1f we look at the town plan of New Delhi
we can immedistely read off much of the history and social
values of 'a late date of British imperialism. And if we
look at the Carden City plan of Greenbelt, Md., we can
- understand something very important about our present
American era of the "organization man.”

- ik

# Paul and Percival Goodman, Communitas: Means of Livelihood and Ways of
Life (New York: Random House, Anchor Books, 1960), pp.3-4. Revised edition.
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ngping the synbolic 1npottance of the city milieu in mind; ‘uhat
are;:some! key problems that may confront teachers who wish td provide a ¢
fresh approach to study of the urban enviropment? At least three come
to mind: The nature of perception; the problem of intraceptive and
extraceptive knowledge: and the problem of finding legitimate methods
fot llunching such a study.

Webster defines perception as 'Consciousness; awsreness of the
elements of environment through physical sensation; physical sensation
interpreted in the light of experience; a direct or intuitive cognition
(insight)." Each of these factors is important within the highly
specislized perception research studies whick have been conducted by
psychologists since the 1940's, and each:factor is part of the lsrger
goal of perception ds applied to studies of the city. We want students
to be more aware of their immediate environment, but wonder where to
begin. The studetit must first be conscious that thére is something out
there to perceive. I1f he is asleep or drugged or bored, his level of
consciousness is lower. He may be walking down & street thinking about
his girl frlend or his car, cerscious enough not‘to trip at curbs, but
hardly perceiving the color of the flowers in thé'shop window as he
walks by. Physical serisations may stimulate pércéption. If our street-
walker has not eaten since breakfast, 'lnd he walks by'a delicatessen,
the aromas he perceéives zay cause him to be more awhré of his hudger.

If he is a pmember of a street gang preparing for a "rumble,” his hearing
may become more intense, as he listcns for sounds of approaching trouble.
Such sights, sounds and smells are)'of course, f little use to one who
has never experienced them before.’' Most of us'tecall the fable of the
country mouse and the city mouse,’ wherein the: city mouse was far more

able to cope with the normal oppo%tunities and’ dangers of urban life

than his country cousin. His experlences enhbled him to perceive
selectively, just as évéryone wmust,'if they afe not to be overwhelmed
with sensations that have no clear Wmecning. Finally, one bases his
actions upon the insights gained through perception, modified by prior
experience learning. A walk through a deserted park may help one per-
son make a decision, or it may stinulate fear of being mugged in sougong
else. Thus perception is really the act of being conscious of one 's en-
vironment as one interprets it through physical stimuli, ptiot experiencel
and cognitive or intuitive insights. 1" .

David RusseIl suggests that perceptions in children are highly
significant for they provide meanings and understandings that stay with
the children for life. Thece perceptions become models which reflect
individual personalities and the modals are used to organize additiomal
stimuli into coherernt Patterns, leacing the perceiver into the higher
skills of conceptual and ﬂtitical thinking, and problem solving.* Jerome
Bruner has added to our understanding of petception, by developing a
three-stage model of the perception process. In the first phase, the
perceiver confronts a varjety of environmental stimuli with a hypothesis
which enables him to tespond gelectively, to "tune in™ those ltinuli
which relate to thefhypothesis, zad to "tune out” those which are appar-
ently unrelated. In the second stage, the individual selects relevant,
reliable 8ues from the §t;mu i in order to conflrm or disconfirm an

*David Russell, Children's Thinking (Boston: Ginn & Company, 1956), p.-7l..
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expectation. This process, which Bruner calls the Information Input
phase, is influenced by personal values, knowledge and past experi-

ences, all of which assist one in selecting the information "cues."

In the third stage of the process, the individual confirme or denies
his original hypothesis, based largely upon which perceptual cues he
has chosen.*

Teachers can utilize these findings about perception in teaching
about the urban environment. They can provide a variety of exercises
and activities which ask students to identify the cues around them.
Students can be given the opportunity to share their prior experiences,
where these affect perceptions, thus contributing to a wider, group con-
sciousness of the total milieu. They can be encouraged to use their
imaginations, to fantasize how someone from another time or place might
perceive a situvation, which not only enlarges one's individual state of
consciousness, but also provides him with the ability to empathize with
others-~to "walk in the shoes” of another, so to speak. What we are
suggesting is that responses to environmental stimuli must involve
both cognitive and emotional sensitivity, so that young people can relate
to their world on an “I-Thou" basis, as well as an "I-It" basis.

Ample evidence exists=—-at the practical level of daily teacher-
student encounters in classrooms, and at the level of scholarly research--
that cognitive learning is necessary but not sufficient for achieving maxi-
mum impact in environmental education. The point for teachers is under-
scored by the running debate between behaviorists (such as B. P. Skinner)
and phenomenologists (Carl Rogers and others) within the field of
paychology, over the past decade. DBehaviorists argue that man can be
described meaningfully in terms of his behavior, and that. behavior can be
predicted by empirical information from the external world. Phenomenolo-
gists, on the other hand, argue that man's consciousness determines his
character, and that human beings are largely unpredictable, more than
we can ever really know about them. Recently, some scholars have tried
to link the two positions, and in this linkage, we can identify gome
possibie alternatives in our teaching styles.

As William Mitt points out:

Man lives in an objective world. This is the world
of facts and data. This is a reliable world; we agree
that this or that event actually occurred. This is a
tangible world; we agree that this or that object is

" actually present. This is the general world that is
common to all.

But man also lives in a subjective world. This is
the individual's private world. The individual's
feelings, emotions, and perceptions are very personal;
he attempts to describe them in words but feels that
he can never do complete justice to them. In making
this comparison between the objective world and the
subjective world, it is important to distinguish
between two types of knowledge. We can know about

*Jerome Bruner, "Personality Dynamics and the Process of Perceiving,"
in Robert Blake and Glenn Ramsey, editors, Perception: An roach to
Personality (New York: The Ronald Press Company, 1951), pp. 122-3, 125-27,
143, (With thanks to Steven H. Woolard for his abstract of these articles
in an unpublished manuscript.)
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something, or we can personally know something.*
LR N
If we call the cognitive, objective knowledge available to people
"extraceptive knowledge" (or "public knowledge" as some prefer), then
the term "intraceptive knowledge" (or "personal knowledge') way be
applied to our subjective, emotional understandings of the foundations
of our lives. While the task of education has long been defined in terms
of the former, "personal knowledge' has been ignored or even suppressed in
the classroom. Thils need not be the case-—the intuitions and subtle
understandings about one's environment may be far more true and real to -
an individual than any hard data which a teacher or a text might pro- - -
vide. The fact is, children have the requisite imagination, ‘the playful :
fantasy to perceive and to explore significant alternative perspectives : .
on knowing, to discover fresh alternatives, and to build their own' -
styles of knowilng from these alternatives. They have the lively, -
creative sense to weigh the mystery and wonder of nature, and the ‘play- -
ful sense of awe'and fantasy to perceive orders of perfection and per-
formance which more manipulative elders might miss. While coatinuing
to affirm the worth of cognitive learning, let us not deny the validicy
and reality of intraceptive knowledge as well. As students learn to
interrelate each of these elements, the meaning of their man-made
(and natural) environments will become clearer and they will find a.
new sense of purpose in the whole' learuning endeavot.
iS'it an accident that educators have placed such stress on
extraceptive knowledge? If so, there should be little difficulty in
instituting teaching technfques which will fill the need for applying
personal kncwledge to environmental issues. If not, however,'the task
becomes more formidable.” A 1959 study by Guba; Jackson and Bidwell
reveals that inde¢d, one of the needs which characterized their sample
group of teacherd was thé need to avoid intraception; 'that something
within the petsonalities of individuals who enter the'teaching pro-
fession or within their ptofessional” éﬂuchtion nakes them wish to
stress objective knowledge and’dfkcourdge ‘emotional learning entirely.**
Rather than encouraging students to’ look inward at the meaning of one's
life and experiences, to understand oneself and others subjectively,
teachers have evidently stressed the extraceptive approach. Solutions
to the problem which this research reveals are beyond the scope of gur
discussion. But teachers should at least be aware of the possibility
that they are avoiding or denying students the use of their emotional,
as well as their mental capacities, as they attempt to examine and
cope with the urban environment. They should ask whiéther it is worth-
while for young people to know the city as an artist might konow it,
as well as the ways a political or a soclal scientist might know it.

*William Hitt, "Iwo Models of Man,' American Psychologist, Volume 24,
No. 7 (July, 1969) p. 654.

**Egon G. Guba, Philip W. Jackson and Charles E. Bidwell, ''Occupational
Choice and the Teaching Career," Educational Research Bulletin, Volume 38,
No. 1 (January, 1959), pp. 3-4.
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1f teachers feel such a goal is desirable, they might find the position of
architect Sim Van der Ryn helpful. In his teaching, Van der Rymn ias

+ « » trying to get people to face their environment -as a

reflection and expression of themselves, to take respousibility

for what they see and make whstever changes they feel they have

to. Thia might mean a teacher rethinking what kind of place her

clasaroom is today, and wvhat kind of place she wanta it to be. . . *

In essence, what other purpose can there be for placing atress upon both
feelings and coguitions ‘than to help children find deeper meaning in their
1ive’s than education now provides? Meaning implies searching for understanding
(including self-undératanding) and for value priorities which lead young
people to commitments 'and ultimately to action or inaction,, based upon those
comitments. In this sense, Michael Polanyi's "logic of person#l- ‘knowladge" -
beconas a pouetful stimulant for some possible new directiom for teachera.
Polaniyi points out that all persons have tacit as well as explicit power for
knowing. Schools have prized explicit powers. But to make sense of what we
know, a learner must use his tacit powers. All knowledge is personal in the
sense that it is ghaped and sustained by our tacit or inarticulate mental
abilitiea. Nothing that is said, written, or printed means anything in itaelf.
1t is the person who utters something or who attends to it. The person
communicating has a meaning he encodes in symbols to communicate to another
who must decode it, but the encoding-decoding, is a personal thing. Codee
(syubols) have personal meaning -~ knowing was was intended, or what is meant,
is done in our own heads. Hence, all knowledge, all undetatanding, is ..
personal, ®% :

Suppose that we are willing, for the moment, to accept some Or most
of what has been said above, and that we determine to develop materials for
teaching ‘about the city which will sharpen perceptions and stresas. both
intraceptive and extraceptive knowledge. What then? Since most educational
materials avoid both of these iscues, it is necessary firet to invent, then
to sharpen some meaning-making tools, so that one might proceed to the task.

The initial procedural step is to develop a hierarchy of methods which
should be employed to approach a study of the city. 1In the case of this set
of three units, we have chosen to begin with Awareness, then move to
Creativity, and finally to Social Participation, reasoning that one cannot
participate in crucial (and not-so~crucisl) decisions about the urban
environment until one has a sense of the creative potential wtthiﬂ.hin,
in turn, creativity demands the skills of perception and seﬁlitiqltion
to flower. The atress of our hierarchy is upon personal awireness, and skill-
development in students, rather than upon cognitive levels:of knowing, because
we believe the learning and meaning comes from action ‘and; proceas, rather
than from the product upon which students act and which, they must learn.

For that reason, we have not chosen to build any of the .other pogsible patterns
for such a study, such as from the home to the school to the ncighborhood
to the wider coonmmity.

*Sim Van der Ryn, "Work in Progress,' Intellectual Digest (July, 1972), p.6.

**Michael Polanyi, The Logic of Personal Knowledge (New York: The Free Press
of Glencoe, 1961).
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and sociasl partieipation, to agree upon acme common definitions, within .- ...
the context of a study of the urban enviromment. The firat level,
Avareness, designates a consciousness. That is, the individual responds
to experiences and phenomena both unconsciously (i.e., unsymbolized) and -
conaciously. - As experiences occur to an individual, he may either attend. to
them, symbolize.and thua organize them into his life aystem of beliefs and
knowledge; or ignore them becauge he does not perceive them (due to.lack
of motivation, curiosity, interest or awareness); or deny them symbolization
because the experience. conflicts with his existing structure of beliefs and
knowledge (creating dissonance and tension). Awareneas. ss we are using the .
term means more than merely perception=-it suggests a sensitivity which goes .
beyond simply seeing or knowing something is “there.". Students should be . .
encouraged to use their senges of touch, taste,- smell and hearing, as well .
as sight. Many of the exercises suggested in this portion of the firat unit, .
therefore, attempt to deyelop in students a state of being sensitive to their .
environment~=both natural and man-made. We assume that such sensitivity
will aseist students to find more mealing (1.e.. "make smse") in their B
encounters with their world. -
Qeativiﬂ goes heyond awareness of what is to a deepet seénae of vhat -
nmight be. .The c¢ity environment offers a multitude of oppntttm:l.t:l.u for. .,
creative activities, which teachers can employ effectively with. .studepu.
There are a vat:l.ety of . definitional statewments about creativity, which tqnge o
from Rollo May's view, 'Creativity is the.encounter of the dAntensively . . '
conscious thuman being with his world,” to John Haefele's position, “Crut:l.vity
is defined as the ability to make new combinations of social worth.”* There
are, however, two clearly distinct approaches to a def:l.n:l.t:l.on of creativity.
The first, which may be called "creative cognition,” means discovering snew and
for oneself those innovations which have previously been identified gnd verified
by others.. Every time a student "discovers'” the ~validity of. s Euclidian »
theorem or a generalization about human culture, for example,. he is engaged - ¢
in creating anew, for himself, the cognitions which lipk tegether much of :
the modern world. In this sense, most teaching can be "creative," if
students are encouraged to discover knowledge for themselves, rather than
merely being told (by the teacher or a textbook) that something in fact
exiats. Many of the curriculum materials and idea® which have appepred in
the field of social education duxing the past decade have lttened ﬂlu fora
of learning expe::leuce.: _.‘. - ST .o 1
. . - -+ . . oy Py
A lecond &pptoach to crutiv:lty. however, emerges frou the am:a ¥ 7.
humanities. It perceives creativity as making or doing something which .- : --
expreases One’s. personal understanding about his world. It makes use of.. - -
the individual’s imagination, his ability to fantasize and express hias private;;
perspectives to others, via art, music, dance, stories, poetry, dramg or ,, . ..
invention. Since- this understanding of creativity lnvolves making or - .. -
doing something, we may refer to it as "kinetiz creativity.” Crestive
cognition -involves piecing together bits of data into patterns of meaning; .
it is largely an inductive process. Kinetic creativity, on the other hend,
requires the production of some new product which expresses the veraion of
reality perceived by its maker. The product, and the process by which it
is made, may lead the creator into broader understandings and clearer

] . . . 1. - o LI

It is. esséntial, with such broad terwms as awareness, crestivity . . .

——

* “You and Creativity,” Kaicer Aluminum News, Volume 23, No.3, p.3,

Farl 73
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neanings, or it may simply express present understandings, but provide

others with grester clarity about life. Both forms of creativity are
important, but each ylelds a different harvest. Both can be demanding and
arduous, but exciting and worthwhile as well. We believe that aa students
learn one kind of creative approach, it may also enable them to explore

the other approach more effectively. For this reason, teachers will find
activities representing each kind of creative approach within the gecond unit.

The final unit is devoted to objectives and techniques related to
Social Participation. Social participation and commitments to a variety of
social groups comprise a central emphasis of social education. Teachers,
parents and the community at large theoretically expect that the products
of our schools will be able to make decisions and take actions as
effective participants in the community, nation and world. In fact, however,
those same groups often erect nearly insurmountable roadblocks to students
who actually attempt to participate in critical issues of modern life.
Students who want to question 3 decision by their city council, or even
worse, provide input into a pending decision, rather than sitting passively
in the audience, are cither discouraged or ignored by the policy-makers.
Teachers who discuss democracy often practice autocracy within their
clsssrooms. Students need to learn the process of socially participating,
just as they need to learn how to use their senses, and how to develop
their creative skills.

The unit devoted to social participation attempts to do three things:
First, to help students build a sense of group closeness, a feeling that
one can value and trust the ideas and attitudes of others within the group,
even if they differ from his own in some respects; and secondly, to prepare
gstudents for the kinds of obstacles to their participation in social
decisions outside the classroom and school; and thirdly, to provide some
simple initial activities which students might undertake to practice
creative participation within the larger society. Teachers and students
will be able to add additional ideas on their own, using the suggestiona
within the ynit as starting points for such additions. The model which we
have provided for approaching social participation might itself be debated
and altered if desired, shifting emphases away from group consciousness
to stress on obstacle course work, or to the participation modules themselves,
for example. '

In sunmary, we have suggested that the urban environment provides
a variety of valuable learning opportunities, as well as some problems,
for both students and teachers. Among the chief problems, we have identified
the lack of perceptiveness, the deemphasis on intraceptive knowledge,
and the difficulty in finding methods for proceeding. We have suggested
that teachers approach a study of urban lifestyles and environment vis
stresg on three elements: awareness, creativity and aocial participstion.
Finally, the purpose of such study has been defined as more than merely
knowing or feeling, but as clarifying the nature of our lives; that isa,
discovering ways to make our teaching and learning more meaningful. For only
as we stress meaning as a central goal of education can we hope to provide
! an answer to T.S. Eliot'a haunting question:

Where is the wisdom that 1s lost in knowledge,
Where is the knowledge that is lost in information?

13
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T0 THE TEACHER

) - This booklet is about your c¢ity-—as you and your students see and
experiénce it. Too often, as we pursué our daily activities in an en-
vironment, we become accustomed to it and respond habitually. We accept -

- our ‘surroundings, without being fully -acquainted and aware of them--and
the many possibilities. The great protlems, of course, grab dur -attention
long énough for us to complain. -The issues leap out and ensnare us—— -
traffic congéstion, poor housing, 6vercrowding, injustice, air pollutiom; -
ugliness. But what of the more subtle stuff of our énvironment? The --i° =
beautiés, the friendship and fellowship, the feelinig -and commitments o6f
people who live their lives together as urban people in an #sphalt lsnd?
Can men ‘find happiness among the concréte mountains of the modein city?
Can ‘men’ find community--satisfaction and humanness--squeezed together and
striving? ¥ R

" 'This booklet, and its companions, is a manual for reflective inquiry--

" streasing AWARENESS as a Buddhist ‘has it; c .
evoking FEELING as poet tells it; : s Do
emphasizing VALUE as a just man-does it.

- - . .- i
[ ————————

“In this'little booklet the yellow pages are designed

for the teacher, offering commentary on-the activities, - -
some objectives;-and a few directiona. The white pages

are for: students and the teacher may reproduce student::

‘copies by using Thermo-fax spirit masters and dittoing . '
coples.

Environmental Education Project . -
. The Florida State University
- ' ' 426 Hull Drive . - :
~Tallahasgsee, Florida 32306
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AWARFNESS

In order for a psychoanalyst to help a patient to solve his problems,
the psychoanalyst must first make the patient aware of the sources of his .
illness. In psychoanalysis the first step in helping a patient is to make -
him aware. Awareness is the necessary prerequisite to successful treatment,
but it is not the cure itself. The same is true in the area of social
studies. In order for a person to have a helpful attitude towards a soeial
problem, he must first be aware of the problem. If he is not aware of the
problem, how could he possibly have any gsort of conmstructive attitude toward
the elimination of the problem? Thus, awareness becomes the first step in
the attempt to overcome apathy in the eradication of a social dilemma. Anare*
ness itself, however, is not enough. In order for the problem to be treated,:
beneficial action must be uncertaken. Action becomes the key to the solution,
but action must be preceded by the all-important awareness.

. What is awareness? This seemingly simple concept is actually somewhat
more complex than it first appears. Webster defines awareness as the mental
process of being conscious, cognizant, sensible, alive, and awake. It
means having knowledge of aomething that is not obvious or apparent. Further~
more, awareness may mean drawing inferences (meaning) from what one sees,
hears, etc. The word "awareness' comes from the 0ld English word for
"watchful.” An Anglo-Saxon derivative, which gives an important key to the
meaning of the word, is "wary." Awareness may mean to make sense of some-
thing in relation to oneself and to be able to reduce it to symbols. A
person may be aware of a doorknob or a manhole. However, unless these
objects are seen in a strikingly new persprctive the awareness of them is
not profound.

In this project, awareness will refer to a sensitivity and deep
feeling for something on both an intellectual (rational) and an emotional
level. Awareneeés doee not merely mean a knowledge of the problem. Knowledge
alone is not enough. Awareness of the sort we are advocating involves an
affective component showing a deeper emotional commitment. Only through
emotional commitment can a’ fferita ba® expeeted: wholeheartedly to make a
sincere effort to alleviate some social problem. HNevertheless, the emotional
component of awareness must be balanced by the rational compoment. Omly
through an affective attitude guided by the correct facts can beneficial action
be undertaken. Thus, the awareness we are striving to have children attain
is an awareness with equal amounts of rationality and emotionality.

Objectives: o

In this uynit we are trying to make students aware of their urban
environment. The urban environment is contrasted from the natural environment
becsuge the urban environment is largely man-made.

1. Through study of this unit, the student will become aware of his
urban environment and so sensitized to his own concept of the urban
environment that he can verbalize with empathy concerning it.

For example, at the end of this unit the student should be able
to state and discuss the values worth preserving within cities and
urban lifestyles. He should recognize some of the dangers confronting

II-13
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-urban man, and express his feelings about the degree of growth and
progress which ay or may not be destidble. If he determines thit
certain eledents within the city should be preserved or replaced,

. he should be able to suggest some altermatives to the present system.

2.  Through study of this unit the student should demonstrate awaTeness
of his urban environment. Students should be able to understand
some basic concepts related to the urban environment and to expresa
commitments which will support the value positions they have
identified as being worthwhile. They should be able to support these
value positions with arguments.

Students should be able to state, when questioned, their feelings
(emotions) toward urban objects, persons, and lifestyles which were
confronted in the unit. In other words, the teacher should look for
students' being able to verbalize knowledge, values, and emotiona
which they have concerning urban lifestyles and environmenta. This
verbalization should reveal students' symbolization of perceptions
of urban life in an I-~Thou (intraceptive) way.

For example, at the end of this unit the student ahould be better
able to understand the concepts and values which are involved in urban
environmental education. The student should be able to develop hia
own cosmitwents and value feelings toward his urban erwiromment.

. Also, he ahould be better able to understand others' commitments and
’ values when they talk concerning the environment.

3. Through study of this unit the student will develop the concomitant
akills so that he will be able to express his concern for the urban
environment through beneficial action in behalf of urban environments,
both individually and in concert with others.

Por example, at the end of this unit the student should be better
able to take informed action .in behalf of the values which he has
identified within the urban environment. He should be both able and
willing to develop and/or participaté in projects which will encourage
greater awareness of those worthwhile values in others, and take spacific
action to protect the vital elements of city life. Writ large this
objective calls for students to recognize, and to further, the
humanization of urban environments.

WARM-UP
.- . 1 .
The following activities may serve as "warm-up' exercises to get
students acclimatedto this style of assignment, and to set the atmosphere

for class discussion. The teacher should direct student performance on these
warm-up activities, then, let kids yip into the later activitiea with their

owm gusto!
- 1. TO BEGIN, TRY IHIS: 0

Teacher walks in room eating some food gnd'dti@king a canneé drink.
II-14
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2.

3.

ao

When teacher is finighed with food, he throws his garbage on floor
in corner. Try to evoke student response. Play role of devil'a
advocate. Get students to clarify values concerning littering.
Get them to answer the "“why" questions.

Plan a theater activity where the students actively engage in
littering a room. Have them freely express their feelinga while
doing it.

Let the students see their room (or their lunchroom) after it has
not been cleaned up for a week. How does it make them feel?

JUST TO SURVIVE

EVERY PERSON
MUST
1) 2)
BREATHE A DRINK
How's breathing in How's the water
your city? Close in your city? Taste it!

your eyes and breathe! y

(3) EAT

What do you eat?
Where's it coce
from?

EVER WONDER WHY?

WH: DO THEY CALL IT A BILL BOARD?
WHY THEY CALL IT SEWAGE?
WHY THEY SAY TRAFFIC? -
WHY WE . . . ..

Discovery in Your City --

FIND OUT who ia concerned about environmental problems in your
neighborhood and city? local government agencies?
civic groups?
18 school teachers
private orgsnizations?
your principal?
11-15




PIND OUT

FIND OUT

FIND OUT

how your city gets rid of garbage, trash, and solid
wastes. Can you think of better ways? Why are they
better?

what your city's air, water, and noise pollution laws have
to 83y. Are the lays enforced? If not, why not?

what teachers in your school have done about pollution and
the waste of natural resources (non-recycling) during the

past year. Just walk up and ask them. Discuss your
findings in class.

1I-16
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You are about to meet a friend, visiting your city from another country.
Take him on a tour of your city. What's important for him to see? do?

experience?

—ERTRY

& axxporr

Why is it important f&r-your friend to see, do, experience these things?

11-17
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HOW WOULD YOU

Deacribe your city to a visitor in 25 words?

S —
e o .- p M s ek o g L i - - A il e sbioe L _a. v -~
- . oy
iyl
'b_'. -

Bow would you,characterize your city to a visitor in 3 worda?.

Examples:

-+ Happy - - o fei
Cultured -
Histgric -
Fun -
Noiey -~ . ™ L
Medieval -
Religious - O o
R

11-18
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EXPERIENCE WITH YOUR FRIEND

A
S N

1.
P

Something muddy, pom!i-or free -7

Something ugly, sacred, or equal

- Cogess gL o

- e
N s

Magic
Ghetto busride
Saturday night in a hospital emergency ward

+ Two hours in a magistrate court

st ‘

Chuxch services in three places in your city
A day c;re center

A free health clinic

11-19
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¥hat's the most important difference? Why this differeuce?

O 11-20
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Performanca

4
day in dit!c_m
that you give each day

t ten performances

mmn -

1

2)

3)

4) |

3) | o

6) - |

7) _

8)
9)

10)

sach
d togsther

t ten performances that you see psople doing

Lis

day.

1)

2)
3)

11-21.
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TTINg your ‘¢iFY

bl

1. ¥ind an interesting placet, sit down, and 'cl.plg your eyes
and listen. What do you hear? : ta

L. —

2. Close your syes and smell (sniff). What do you smell?

3. Now with your eyes closed, use your senss of hesring and ulll
to get the feel of your place in the city.

* {.e., Street corner, park beach, back yard, bedroom, ous, cafe,
hotel lobby, hospital emergency ward, ghatto mccry -:m,
ladies besuty shop.




‘:: '-1 /‘* ’\’(5; EEi - How has your neighborhood‘chaﬁged in tha-

last few years?

Would you see this as good, bad, or ?

What have you done to make things better?

I1-23
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Visit the following and see what you can tell about these
city dwellers (their style, concerns, and humanness) by

tools and surroundings?

E

Barber
Carpenter ~
Professor
Fireman
Merchant
Bricklayer
Postman

B

II-24
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Rabbi
Teacher
Priest
Policeman
Banker
Secretary
Fuller Brush Ssluperlon




' PEdPLE HAVE “NEE Ds

Think sbout the tollow:lng

B ek

Telephone poles

Super highways

Huge parking lots

Policenen

Tull Office Buildinga

Civic Center Auditorium

Loan Shatks ~ .
Teschera

What needs are sarved by t&n "thinga"?
What 1f you live in the ;tm::or If you live e
in the suburba?

What naeds do these "things” interfere with?

Nages —=3 {{@waﬁf&&ww?
. sl '\b))

- 11-25
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Sketch a umap which shows:

. Where I may go for enteftainnnnt in your city

___ VWhere I may g'o" for religioul&i‘lbrsl-lif: :I:él your city -
—._ Where I may go to learn in your city

Where I may go to get transportation to another city

I1-26
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Examine the entertainment plgéﬂ-of your city newspspers.

1) +what do they reveal about. fun: in your.city? -
Types of fun
Things people are interested in doing for fun -

I PR

2) How might other cities be different?

3) Wwhsat would you add - or change - in your c:l.ty?_‘__}m_y?

IX-27
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TRAFFIC ON YOUR STREET FOR AN HOUR
GARBAGE CANS ON YOUR BLOCK
FLUSHES OF YOUR TOILET FOR A DAY
STOP SIGNS IN YOUR CITY

LOCKS IN YOUR uzmanombon

VACANT HOUSES ON YOUR BLOCK

WHAT IF THESE FIGURES WERE DOUBLED?

11-28




Whﬂ T JJF’

___ TEAFYIC LicaTs waRk TURNED oY

—___ PROPLE EAD TO l:c!;il THEIR TRASH

—__ RACH NETGHBOREOGD HAD A PLAYGROUND OR PARK
____ CHETTOS WERE REBUILT FOR PEOPLE BY THE PEOPLE
—_ NEOW LIGETS VERE BAKED

____ KO CARS WERE FERMITTED DOWNTOWN

— DRINKING VATRR TASTED GOOD

—— PILLBOAIDS AXD SIGNS COULIM'T BE ERECTED

11-29 '
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ﬂ; JoyTeE

THE ACCIDENT WARD
) T o

THE CITY PLARMER'S OFFICE

THE POLICE HRADQUARTERS

THE WATER PLANT

THE SEWER PLANT

THE AIR POLLUTION CONTROL BOARD

WRITE A = wmesmnd
Pog M

S II-30
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' IN A PARK ~-
EXAMINE A FLOWER FOR POUR MINUTES -- -
How did you:feel? .
How did you gee the flour?
THINK YOU ARE A BEE!  LOOK FOR TWO MINUTES —
How did you fes]l as: & bae? .
HBow was 1t different from before? -
NOW LOOK AGAIN FOR TWO MINUTES -~ THINK YOU ARR
A FLORIST!

Hov’ was this diffevent from bc'f;rc‘l

LOOK AT A PARK, AS A REAL ESTATE DEVELOPER!
LOOK AT A FOREST, AS A POET

LOOK AT AN OLD BUILDING, AS AN HISTORIAN

WRITE A PARAGRAPH DEFINIMG “FRAME OF REFERENCE"

] _i_ I1-31
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-

—__ WATCH AX ART FLICK

A PARIS~DESIGMED DRESS
_mninic;mnmmz LIFE-STTLE
__'_wracoon.noox-

— SEE A REAL LEADER OF MEN
___ FIND A GREAT TEACHER

— GET A HAIRCUT

___ EXPERIENCE "COMANITY"

E TIND A PLACE TO PLAY IN YOUR CITY ..

AS AN EIGHT-YEAR OLD

AS A A5-YEAR OLD

S

L AS'A70-YEAR LD

i P

2

11-32
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-

- WwaaT

WOULD |T BE LIKE To.BE:

A TRAFFIC LIGHT

4
I

A CHURCH STEEPLE
‘A’ QUNGHY"SEVER RAT
A COCKTAIL WAITRESS AT A PLUSH HOTEL

©+ " " AN OLD TREE VATCHING A NEW SUPER HIGHWAY COMING

IFI_U!REA_——,'

I1-33
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L]

" IT NAPYERED: MNOW DO YOU FEEL??II?

‘a..-i-;.o ¢

__ SE0PS OPEN IN A KESIIEWTTAL AXEA

—— FRETUAYS AXE BUILT THROUGK YOUR NEIGHIORAOOD
____raim.irm'ouigufcnrsmnmuurmm

. . LOW COST MOUSING (APARTHENTS) ARK BUILT IN YOUR NEIGEBORNOOD
POLICE STRIKE

___ WS TORRNS CO OP 5¢

kay,

___-A ¥V RUNVAY APPROACE T8 n*ovntmm

__?;'!‘l!l CITY KEFUSRS TO PATCH AI.‘I'AVIW STRERT

11-3
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wvaniniots sroert © Y G b
= = e ta A

Do a study of your dwelling's (ant-mt. houu.;.mt. ‘gtc.) etory -

© o4

What do the following artifacts revesl about you as s humms

city dwellar?
BATHROOM £3)
BEDROOM(S)
KITCHEN
CELLAR
Fmt m‘

How n:lght it bc different if you Me
3100 000 m MQ
$ 3,000 PER YEAR?

NHAT MATERIALS DO YOU EAVE YO MAKE 4 PLACK AT HOME FOR:

LISTRNING TO KECORDS
BOBBIES

SILENCE

FRIXNDGHI?

RRADING

TV VATCHING - -
PERSOMAL KEFLECTION
T QUIET CONVERSATION
T DANCING VITH FRIENDS

HOW WOULD YOU PLAN (SCORE) SUCH FLACES?

-~ Draw soma diagrams for your performance.

1II-35
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DOUBLE yp

Double the mumbsr of people riding in your cer, living
in your howme, residing on your street, or going to your
school.

How would your life be
different?

So what?

Get up one morning and try on & new role* for the morning ~~

What would you think about your city - and do in it as:
MAYOR
BANKER
- CHILD
RABR]I
PORT

* Define role: Occupation and/or gosition of employment parson
holds in society.

II~-36
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DO A "ME-CHART" FOR THE COP

DO A “ME-CHART" FOR THE SANITATION WORKER

L—m.‘ o Tk

% A "Me Chart" is a set of drawings or a collage of
pictures which express how the student feels about
himself. In other words, a "Ma-Chazt" is a pictorial

; representation of the student's self-concept.

. - e -.ﬁ-37 - a . N s AR




THINK OF THE MOST EMOTIONAL POINT (PEAK) IN ... ...

iy

YOUR LIFE IN YOUR NEIGHBORHOOD. lﬁMF’AH APPROPRIATE

i N R b -
DOCDLE TO EXPRESS THIS VISUALLY.

II-38 -
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R R s AT

TAKE UP POSITION WHERE PECPLE ARE PASSING BY OR

WORKING. - OBSERVE! -
WHAT . DO THEIR BODIES SAY TO YOU?

.. ABOUT THEIR HOPES AND FEARS
ABOUT THETR ASPIRATIONS

ABOUT THEIR

II-39
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SIT QUIETLY WITH A GROUP OF !’lIEND‘S REFLECT ON THE 1SSUES
FACING YOUR COMMUNITY -- THEN . :

LIST 1SSUES NOTE RMOTIONS AROUSED
1‘ L&
2‘

T i} " ‘
3‘
&‘ ] oS3
s‘ -
—

WHERE WILL LIGHTNING STRIKE?

1I-40
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CEIAIR

il e L 4 T %MWMW —

e i 1 (BT A el ! i

With a buddy as pusher and lockout, try to get around
in your neighborhood in a wheelchair.

‘kftet an hour, vhat heve you fearned?

Get a cane and a blindfold - Try to get q_q_und using
both (and a buddy for a lookout). .

cot

What do you learn about your é:l.ty?

II-41
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Send out an expedition with note pads -~ teams of two -

one blindfolded - blindggldeq person to set forth scents,.

other person to guide and to record -

i o M AN T A AR, S B T T g Al e RN byt m e 1 e A il

TRY PLACES LIKE THIS -~

-= gutside bakery
-- shoe repair

" == garbage cans’
-= beauty parlor

-- ghortion clinic

11-42




WHAT WOULD HAPPEN IF:

- Some guy came up and told you to give your
fine possessions to the city's poor?

1

A
-
£

Echie L2

- You ucﬁually ihnrﬁd with the poor?

- The poor shared with you?

EE L : . N
. P _“’f ST R L L S
e Tl 1 - -1 -
.

k] £ e . . R R

L A

- You came to love the poor as people?

I'7 A

- 1I-43
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MINI-TALES

Draw six "ink blots" or diagrams on a set of

deal one to each friend -

]

5" x 7" cards -~ shuffle -
. T

: in turn, tell a 2 minute personal story
triggered by the card ~ link each tale to y
some fgcet of city life. .
- d!,*-ﬂ’g." F M'A . c. -
- iy -, T i, : \
B )’ ! w0 .t"
) : L g S, ) b \
L i ,“ﬁ il -
x I-. * . ﬁ'“-._c K <
I ., -,1 -f;':t, ’{ X
e .
H ':__; 1 Ry
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Using four colors (crayons, chalk, etc.) -

Draw a picture that would express how you feel sbout
your neighborhood, city, ete. ‘

Shartng discussion --

Have the studsnts discuss their drawing with ‘the rest
of the class. What does it mean to him? How does
it express his views?

48
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@jOLOR

I THINK OF MY AS THE

}
F
¢

=

-

et
~r
=

Femi

COLOR (2) BECAUSE . . . . .

Rl aid o o e

e TewRE, S
. i I

) 2)
crTy . . mED
STREET
HOME PINK
NEIGHBORHOOD BLACK _

SCHOOL . ' ETC.

- T
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\S UFFERING IN
UrRBAN LTFE

s
(LIST SOME CASES/INSTANCES OF SUFFERING IN YOUR CITY) .

WH Y o
 YOUR CITY)

ME ? R E S POIVSIBLE P‘g*“%gﬁﬁmgg.

&  SUPFERING)

II-47 -




m m CITY’ - - -'1‘ oooooo (mmg m s‘m)
*,‘ - * . '_‘ % *L —-‘:‘/ . A”_ A ‘: 11 . _\...-_ :
== S }» AN {0 .

1. IF I WERE A STRANGER, I'D

2. IF I WERE MAYOR, I'D

3. 1IF I HAD A -MILLION DOLLARS, I'D -

" 4. IF I WERE A SCHOOL TRACHER, I'D

5. IF I WERE A PREACHER, PRIEST; OR RABBI, I'D

6. Ir I




Q‘FAL“?Q{L@ 0N ?@eﬁ Cﬁﬁf‘%”g

Normally we think of sl:alking a country sport. The
Indians stalked the animals and {he ghite man stalked the
Indians. Now, you too can STALK 'the sources of a city
praoblem. Get on your sneakers, thqu ...........

GET THE FACTS --
about the water situation in your
community.

WHAT FACTS?

THESE FACTS--

. 1. Where-does your water come from?

’ 2. Is it polluted by other communities?

3. What is it uged for?

4. 1Is there plenty -- for the next 10 years?
5. Where does the waste water go?

6. How is it treated?

HOW TO FIND OUT

LOCALLY—~
WRITE 1. Your Mayor
- PHONE 2. Yout Witer Department or City
Engineer
T VISIT 3. Your Health DEP;:-
THEN

IF THERE'S A PROBLEM IN YOUR COMMUNITY--
JOIN WITH CIVIC, CONSERVATION, AND WOMEN'S
ORGANIZATIONS~~

TO GET ACTION!
11-49
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SEVEN IS A MAGIC NUMBER - 7 come 11 -

e

LIST SEVEN FAVORITE ITEMS IN YOUR NEIGHBORHOOD -
WHICH ONES WOULD YOU GIVE UP IF YOU HAD TO?
LIST THEM IN RANK ORDER.

WHICH ONES ARE NOT NECESSARY FOR YOUR SURVIVAL?
Give Up

Not

Necessary

II-50

53




GREATEST

-, . T . . . -
2‘ . ; . Ty I A . .- . Lo e

9.

LOWEST

v I8 LIVING IN THE CITY A RISK-TAKING LIFE? WHAT SHOULD BE DONE
ABOUT RISKS?

. HOW DO YOU DEFINE RISK? How does the dictionary define it?
Can we live at all without taking risks?

II-51
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GIVE EXAMPLES OF THL FIRST THINGS THAT COME TO YOUR MIND -
JUST RELAX AND LET YOUR IMAGINATION FPLOW. FOR EXAMPLE:

Two Buff“erin each evening after crowded :ﬁbﬁys.

Gett:l.n§ up 2 hours early in order to get to work on
time because of the traffic problem.

-




wa%ﬁ (Or pocketbook, or handbag)

TAKE OUT YOUR WALLET, or handbag or pocketbook. This 1s a
oy

cultural artifact which should reveal -a greal: deal about your
1life in the city. Examine it and its contents carefully.
Think about. what. it.tells you about: .

1. YOUR CITY OR NEIGHBORHOOD? -..

2. YOU AS A PERSON LIVING IN THE CITY?

- e

Example: What does that dollar b111 aay abou: your city?

What doés the abaence of a dolla: bill sey:about you in
the es.ty? .

é . I-‘h.

thl: does thé pﬁoto of your mother and your: beat fr:l.cnd
say about you-ﬁh the city? ¢

1
-

sy o
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.
I FEEL THE CITY
. Fi
it

1. IN A GROUP OF 5 OR 6 PEOPLE HAVE EACH EXPRESS HIS FEELING
ABOUT THE CITY (NEIGHBORHOOD).

] . T

2. DO THIS RON-VERBALLY (NO PAPER OR PENCIL, EIC.)

LR

F
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PICK UP STICKS

Get together a few games of pick-up sticks.

£o- aa

SEy IRy

Put them together in the niddle of the:floor. L

Have different students come and see how many .
sticks they can pick up before they affect the othar
sticks.

R o e o U MR S

Relate this to ecology and environment “(The forcas of nature
are interdependent on one another. - To change one element
of nature changes the others).. .. ... ... .. = ...

11=55
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1) Collect paints (oll,tempers, water) and sn appropriste
nunber of brushes.

2) Paint together a portrait of "Friendship in your , .
neighborhood (city)” =—— ‘ '

Alternative citles: A

599
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HOW DOES IT MAKE YOU FEEL TO FIND . . . ?

H ' Tt

1) A quiet place in the park covered with iitter

2) Your favorite picnic spot surrounded by garbage

3) Your favorite swimming hole too polluted to swim in

S A T

[ £

e @, > %;" z‘.\
Act out your displeasure at st.;% a discovery.
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ART IN yourR CiTy

1) Have group discussion.

2) Map placesin your city (neighborhood) where art exists.
_ .

MA P

3) Now define art?

4) What is the function of art -- or the humaness of people
in your city?

5) How did art get where it is in your city?

61 A
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IN YOUR CITY,: TELL A FRIEND 2
WEENE HR-MIWHT PINDj-- % =% g ——

a pebble
a hard place
a public toflet
a leader with courage
a myth
a law
a Chinese restaurant
- a sacred place
a hill
hiding place
place to sit’
moral . .. . . - -
pretty building
quiet street
ouddy sidewalk
fire engine
sense of community

BHEBPRDD D

WHERE CAN YOU DO IT?

-=buy a good quality, low priced hamburger and coke
--take a swian

~-find a public toilet

--report a fire

--get cable-TV

--take a walk after 6 PM--in safety
--walk to the movies

-=-report a purse snatching

~=ride a bike -- in some safety
-=-fogging with a friend

--play tennis or golf

=~have a game of stick ball

==~dance with friends

--hold a discussion with fifteen concerned people
-=yote

e 11-59 -
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1) Make up some folk tales for your ﬁeighborhood -

{Perhaps a paragraph on the function of folk tales
might be helpful. See "fairy tales-Grimm.")

i

I1I-60
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* !' ;
- g - BEAUTY
"Beauty is trutk, truth-beauty"* .

LR R

1) Find *beauty” in_a room where you are now -~
2) Find "beauty” in your neighborhdod -~ S e P

3) Now define beauty in terms of humaness and feeling --

Remember :

"Beauty is in the eye of the beholder."

1II-61
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\VIRBAN Do

Pretend you were a doctor and your city was your patlent.
What would you prescribe to make your city feel better? What
operations would you perform? ‘I there any hope to give the

patient? How much would it cost?
i T .

_— !

— @

e —
e —




REFUSE RECREATION --
Tapy Lt
Visit your local junkyard with at least four iriends.
- Get some pieces of junk and make a safe playground
apparatus for younger children to play en.

Got any ideas?; Sketiéh them below, with the consultation
with your friehds.
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Photo of% m . a;pect
of city life -

it
v

¥
L
-

1. Look at the photo. m;:uu a8 many words or impressions
which come to mind. (3 mips).

2. Take one thought or feeling and write a short story. (10 mins).

AT

3. Share with others in the class and discuss.
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UNHAPPY = - = = -~ .  HAPPY
GHETIO @ - - =~ - RENEWAL
FRUSTRATION - = - - — = JoY
DIRIY -~ ===~ CLEAN
WEED @ e -~ FLOWER
(Not belonging) ALIBNATION &= - = - - = - BELONGING

Take 8 pair of words above. Do & doodle for esch word in

the pair, relating the doodles to city life.




Close your eyes.

Imagine an eagle flying effortless I_mndrsd_s_ of feet above the
earth. What would that feel like? Where would eagles live in your

¢ity? Where would you find one? Why are there not more arowmd?

_'f'h! i

I1-66
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STREET WATCHING

Stand on a street. Casually war;di ﬁeople pass by ~ SR
-- o o . A
What ai{ﬁfii”d'oe*s“aacl;: peraon call to mind? a camel, an ape,
e e 1
a Teddy Bear, a gazelle - ? o

[}

"~ow ‘think.. Why an we 1ok people to anioal images? What might
F T

thia reveal about our perception of othera?

r
s (s .
¥ e
. ,,J."fH .
foa v
} i.
i ¥
! . T i1
I
T
]
T
B £
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10 THINGS I LOVE TO DO IN MY CITY

-

)

List your favorite activities :l.mdiateiy to i:he right of the numbers.

N RT
. oy - gt -

Then: place a dollar sign ($) beside each activity that costs more
than twenty (20) dollars.

place an"R'"beside each activity that sowe edult (mother/father)
might have on a list.

place a "P" peside each activity a group of people might do;
place an "A" beside each activity you might do alone.

Did you learn anything new about your city? About You? Whet would
you change?

I1I-68
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DRAMA

> PLAY SOME MUSIC - GET 6-12 "ACTORS™. -

> DIRECTOR SHOUTS EMOTIONAL WORDS
LT

> ACTORS FREEZE IN POSE TO ACT OUT WORD: .-

II-69 ’
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SIT OR STAND ON A BUSY STREET CORNER. WATCH AND LISTEN
AS THE VEHMICLES GO BY. WHICH MOTORS ARE OUT OF TUNE?
HOW CAN YOU TELL? WHY IS THERE HORE-DANGER OF AiR

POLLUTION FROM UNTUNED MOTORS?

I1-70
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Go to different places and cbserve people (unobtrusively).
How do they "look'? How do you feel?

1. church services (a denocmination you don't belong to)

a) a Black Church .
b) some minority's church

2. Salvation Armpy center
3. Goodwill atore

i T R SR I
4. poor town grocery store or market

L It -

5. police station =

6. h;sgik;i!?éhéi;uncy room)

7. distribution (commodities) center
8. fire station

9. bug station

I1-71
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SIT ON THE FLOOR WITHIN A PIECE OF YARN SIX FEET IN

DIAMETER. WHAT IS LIFE LIKE IN SUCH A LITTLE SPACE?
WHAT CAN YOU DO IN THIS SPACE THAT IS IMPORTANT TO YOU?

WHAT CAN'T YOU DO?

i RUNE TERTS IPPS

TRIPLE THE NUMBER OF PEOPLE? WHAT'S THE DIFFERENCE?

BN




Py
1IF YOU HAD -ONE-DOLLAR-TO-MEET ALL YOUR NEEDS.FOR ONE DAY
) ~ 24 HOURS - HOW WOULD YOU SPEND IT?..
1, : -- v - - . D
-DON'T FPORGET A PLACE TO.SLEEP! .~. .
YOU CAN'T €O HOME- FOR ANOTHER FREE : -
s -.  BED AND BOARD. -
o )
11-73
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|
|
|
|
-
POINT AND COUNTERPOINT IN YOUR CITY
‘#_: PO AR \L&‘-.'} - o _-,‘..- B L Y L SE R NPT - P
.EI
?nm IN YOUR CITY .
8 LR -
SOMETHING. . . . . . . .
Y M o . . Y N rr'_ ‘j". - oy L. Om
MALE 2 dmmmmci FEMALR
NEW OLD
USEFUL DYSFUNCTIONAL
QUIET-- SRR ' NOISY
SACRED~ : : PROFANE (Secular)
TRUE PALSE
REAL- UNREAL
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What does your city mean to you?

Write a short description..
survey
interview
aaps

Why was your city built where it was? What is the historical
background? Do you think it was a good choice for a place to
build a city? : T

How is the temperature in your city? 1Is it too hot, too cold, just
right? What about the rainfall? Are there cool breezes in your.city?
Does the manner in which your city is built have anything to do with it?

-
LN

Is your city hilly, mountainous or flat? Which do you prefer? How
difficult ig it for you to walk or ride a bicycle to school each day?
Would it make you feel differently to live 1in a city with a radically
different topography?

A

What are the prettiest sights in your city? which are f.mous?
Which are your favorites? If a viaitor came to your city, what
would you take him to gee?

- - - . . W TE P

Where would You.go to find butterflies in your city?""lrd are
there large collections of flowers? Are there any gardens in your
city? ' - o T ' T

i

In your city find a flower.

Examine the flower or a leaf silently. What does it feei lfﬁﬁ to'ﬁé!"
a city flower?

Try this for & gigeom -- - L .
. sewer rat --
bees --
flies --

Listen to a piece of music with your eyes closed. Think about your city
as the music plays.

Then, imagine a perfect city.

What's it look like???

II-75
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9., Where in your city would you go to see birds and squirrels? -
Are they roaming free or are they in cages? What kinds of birds
and other animals can you find roaming freely in your city?

10. How is breathing in your city? How is the water? What special
smells and sounds does your city have? - What makes your city different
from any other city? : T

-~

11, What are the streets and gidewalks in your city made of?

1. How many different kinds of taterials are the streetsf&nd sidewalks
of your city made of? Make a list.

2. How different does each materlal feel to ride or walk on?

3. Which would you prefer? To walk on? To ride your bicycle on?

12. ARTIFACT AUALYSIS

[T L]
L\bd k at the: ¢Uject: below.
What is its.value?
Why do people want it?
How do dsfferent people gee its value?

- agte 1in a pictu ; s OF
airport, etc.

13. Have the students save all the newspapers, glass and/or
aluminum they ordinarily use in a month? Try to get them re-ycled.
How does this help the envirotiment?

w. LITILE SPACESHIP

Sit on the classroom floor alone. Cover yourself with a sheet.
What does it feel like to live in such little space? What do you
think about in this little spaceship?

i
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NOTE TO TEACHERS

This booklet is about your city - as you and your
students see and experience it. Too often, as we purgue
our daily activities in an environment we become sccustomed
to it and respond habitually. But what of the more subtle
stuff of our environment? The beauties, the friendship
and fellowship, the feelings of people who live their lives
together as urban dwellers in an asphalt land?

This booklet is a manual of class activities on ™the
city"” stressing creativity. The yellow pages are designad
for the teacher, offering commentary on the activities, gome
objectives and a few directions. The white pages are for
the students and the teacher may reproduce them by using
Thermo—-fax spirit masters and dittoing copies.

CONTENT

1. Position Paper and Goals
2. Alternatives
3. Creative Products

4. Creative Action

Environmental Education Project
The Florida State University
426 Hull Drive
Tallahassee, Florida 32306
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FOSTERING CREATIVITY 1N SOCIAL EDUCATION

. Rod Allen
Judy Carimman

1. INTRODUCTION Creative thinking involves expressing thoughts
and feelings in origingl ways. PFor a lsarver,
creative thinking may be a new interpretation,

e grasp of new ralationships of phencmens,

an original synthesis or expression of ideas,

a nev proposal or hypothesis, & new way of doing
something.

Bdwin Penton, Teaching the Mew Socisl
Studies (New York: Holt, Rinehart &
Winston, Inc., 1966), p.413,

The creative process is the emsrgence in
action of a novel relatiomal product, growing
out of the individusl on the ocone hand, and the
materials, events, people, or circumstances
of his 1ife on the other.

_ _Carl Rogers in Harqld H. Andarson

ediior, Creativity and Its mluv;ug
(Wew York: Harper & Row, JAshera,
1959)’ p.?lo

Creetivity is a procass in the individusl; to
the extent that a pereon makes, thinks, of
something that is new to him, he may be satd
to have performad a creative act.

Margaret Mead, "Creativity in Crous-
Cultural Perspective,” in Harold H.
Anderson, editor, Crsativity and Its
Cul {New York: Harpsr & Row,
Pub. rs, 1959)’ p.223.

Creativity is an act that producas sffective
. lurpriie.

Jarome Bruner, "The Conditions of
Creativity,”" in Howard E, Grubar, editor,
* Cont®mporary Approaches to Creative

_g%}ﬁ (Nevw York: Atherton Press,
1963 » p.3.
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attributes of cmt:l.ve peoplq which, 1: 13 often tuggesud studunu

might model and henq,e become: creative.

George F. _Kaeller liii:ed tha

folIov:lins charscteristics of crestive persons:® | Coee

. . Swareness . im:e]_.ligenpe
fluency . skepticism _
flexibility _persistence '
originaiity intellectusl plsyfuluen '
elaborstion

In terms of theif'potivntién,:ételtiﬁ? pe:!pﬁ&“;tl said to be:

schievement-oriented ambitious

introspective ventyresone

self~acceptant _ sensitive a
sense of dutiny o enthusisstic ‘

These creative folk are more self-centered rebellious, and uncmventiﬁml

than the rest of us.

According to this caricature, they prefer or

exude:#%
doninance boldness o N
open-mindedness self-confidence f - -
self-sufficiency independence

prefer complexity
tolerant of ambiguity

opeéunness to new experience

.. wide-ranging interests

Such lists make pleasant resding in Sundey newspaper supplements
and sllow resders some cause for personal reflection, but they are none
too helpful as explanations which will guide educators as they assist
students to improve their sbilities in divergent thought.

CREATIVITY AS COGN)TION

Actually, thers is no adequate explanation of the psychological
processes involved in creativity.. Thus, educators sre forced to rely -
upon insightful referents as ‘they develop teaching strategies to foster
student creativity. One set of insights is.provided by the work of
J.P. Gilford on the structure .of ‘the intellect.*** Gilford categorizes
mental operations into two cstegories: . memory factors and thinking
factors. "Memory" involves simple recall of knowns. In the “thinking"
category, Gilford sees three subcategories: cognitive, productive,
and evaluative. In his "productive" cstegory, Cilford identifies two
stylas of thinking: convergent and divergent.

*George ¥, Kneller, The Art Science of Creal:ivitx (m York: Holt,
. Rinehart snd Winston, inc., 1965), Pp. 62-68. '

#*John W. Haefele, Creativity and Innovation (New York:
Company, 1962).

*A] P, Gilford, "Basic Problems in Teach:_lng. for 'Creativ:[ty,“ in Calvin.
W. Tsylor and Prank E. Williams, editors, Insl:ructional Media md Crutivi!:_z
(New York: John Wiley and Sons, 19667.

Reinhold Publishing
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There has been much written about creative pgople, the creative , . .
procelb, tﬁé eqvirmeni: conducive for. relening or developing ., ..
creative prodicts, and creative l:ea;:h;l.ng,.._ These terms have been used .
synonymously with the word "crestivity,"” resulting in a great deal
of confusion. Also, such terms have been used rather loosely, so
that even “with all the’ mlth of information available on the subject,
little is really understood by most classroom teachers. . ‘!'hul,
creativity is frcquem:ly ued’ withoul: any clesr or carctul attenpt
to define it operationally.’ )

Although there are many def:l.nil:ions of creativity, most of them ..
reflect some’ igréement. Some definitions sre formulated in terms of
a product, such as an 1mmn1::l.on or discovery; others, in terms of a
process, a kind of person, or a get of cmdil:ions._. The production of
somsething new (to the :Lndiv:l.dual or to the cull:ure) As included in
slmost all of these definitions. Some writers hm defined ¢reativity
as being different from conformity and requiring nonhabitusl rsther
than habitual behavior., Some specify that:creative contributions must
be tfue, gene;dinble, and pu;?ria:l.ng in v;gy of vhat existed at the
tine of the creative sct.'' scholars insist that the term "creative" .
be reserved for very rare and particularized kinds of ability, while
others apply the term to s general ability possessed to sgme degree
by all individuals. Othgrs hq.u _suggested that people, think 4n terms
of different levels of creativity. These levels range from sinple
expressive creativity where skills and the quality of.the product
are unimportant-—as in the spontaneous dravings -of children--to a
kind of creativity that produces an entirely new pr:l.nciple or usunuon
which luda I:o conpletely new dmlopuenu. . .

T

CREATIVEHANASHBRO

In our society, we tend to see creativity manifest in the works and
behavior of "grest men" -- the Noam Chomkyq,, FPicassos, Albert Einsteins,
Edward Tellers. We sce the model-builder in-'social science, the metaphor-
constructor in music and litersture, the work of the plastic and graphic
artist, the volumes of histordans and poets.” But creativity 18 manifest
to soue degree ’tn dll men. -Fo be creative 18§ nol: Just to devql.op new
ideas ‘and words ‘on the from:iers of knowledge snd’ arl: but ;q ‘creste
ideas and things" simply.new to the ‘ereator. 'Everynan" l:hen Day be.
crestive; feeling ‘the satisfactions of creative pe;:fomnce and *
the usefulngses of his efforts, 1f énly to him. Stydents need not create
the "gt‘eaf" poem ‘to be crestive; nct must they pafit ‘the great palrting,
vrite l:he’ greg\t ’aong, or produce the outstanding Plu.. M o

Creative people in our society have sttained a certain u'ynl:iqhe which
surrounds their life and work.. Much of .the research into crestivity . .
involvés the delfnédtion of chsracteristics and qui ks of ‘creative persons.
Thus, srticles and volumes appear on booksellers® ‘al:aIis which hy out

dro- . E ' .‘.,a;.]l.n'.'

*Calvin W. Taylor, "Cmtivil:y-ﬂhat is II:?," Accent on Talent, Septauber,
1966 . _

**Stmley Rosnermd Llwunce E. Apl:. adil:ora, 'rhe Crul:ive prerience
‘(New ‘York: Grossman, 1970). TP
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Caﬁvé;géﬁt:thinkingi involves thé' search for a specific..- ..
angwer with giVén facts, thst is, .-
using knowng to analyze, transfer, and

apply in’qrdeg_to find right answers;

i

Divergent thinking: involves the production of novel or
T . . varied responses in open-ended

. ) sitﬁitibns, that 1is, knowns are used
- but®to generate new idsas, to trigger
‘new perceptions aﬁ 1noightm

Thus, crentivity 13 found 1n the div&gent mode of productin th:lnl:;lns.
when knowns do not work in a problem-situation, creativity 1is- a - =

search for meaning.

Drauingtupon this conception of creativity as divutgent thinking,
Paul E. Torrance has sought to define creativity in a waywhich yields
ingights for classroom instruction. He defided’ creativity ‘as the
process of becoming sensitive to problems, deficiencies, gaps in
knowledge, missing elements, disharmonies, and so forth; identifying
the difficulty; ssarching for solutiona"makins guesses or formulating
hypotheses about the deficiencies; testing and retesting thesé
hypotheses (and possibly modifying and festing them); and finally
communicating the results. This definition describes a natural human
process, and strong human needs’ are’ iivolved at each stage. If a
person senses aome 1ncomp1eteness or disharmeny, tension i{s aroused.
He {s uncomfortable and wants to relieve the tension. Since habitual
ways of behaving are inadequate, he tries to get away from the iy
commonplace snd obvious (but ineffective)solutions by investigating,
diagnosing, manipulating, and making guesses or estimates.’ Until
the guesses or hypotheses have been tested, modified, and retested,
he 1s still uncomfortsble; and the tension remains hnrelievld until
he tells somebody of his discovery.®

LA

This definition is useful for a number of reasome. It nakns
it possible to define operationally the kinds of abilities, mental
- functioning, and pe_,raona.],llty ¢hiracteristics that facilitate:or
inhibit the creative process.’ It provides an approach for specifying
the kinds of products that.result from the process, the kinds of
persous who engage most succelafully in the process, and the conditions
that facilitate the process.

A definition of creativity by Frsnk-ﬂilliaus is basically synonymous
with Torrance's definition but may be easier to understand. According
to Williams the process of creativity 1s in large measure the develop~
ment of mental skills for a6sociating, transforming, or putting to-
gether in new and unique combinations (new at least to the student)
those elements of information which have been previously acquired.
Thus ths main ingredients of an operational definition for intellectual
creativity are (a) information; (b) mental talents based on cognitive

*Paul E. Torrance, Rewarding Credtive Behavior (Baglewood Cliffs,
N.J.: Prentice~Hall, 19655.
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ptocesses; (c) divergenmt-productive and associative thinking (d)
evaluative or decision-making behaviors; and (e) communicative skills.*

CREATIVITY AS IMAGINATION

Viewing thinking in general, both the cognitive operations of the
physicist and the thoughts in the dramstist's endtavor, the scholar's
and' the schoolboy’s deeds, one can see that creative thought isan
interaction between the realistic and the :I.mag:l.n'sEve. ‘These sre two . '
poles; the process is bi-polar and the thinke tes between the -
two as his owm ll:yle and the task lead hinm.

1. The M is the knwhdgc existing, the concrete -
perceptions and encoding of these perceptions with logical, -
structured criteria, reascn and facts, conoeptlul nodels, i
hypol:helea, deduction, and induction.

2. The imaginative is a mental roving, ﬂm:asy, projcction .
of new courses of thought and action, percefving mew relation- -
ships, envisioning new alternatives, questioming the existing
knowledge, or even life-~gtyle, to contemplate on the goals and
sieaning of life, or the habitual style of pursuit. Images,
fantasies, and intuition have their place here. ¢

While: the earlier definil::lons atrused the cosn:ttive aspects of-
creativity, this psychological phenomena may well involve "unconscious"” :
nsnipulation of experience to develop new insights and imaginative pro--
ducts. Discussing problem-solving behavior, Jacob W. Getzels concluded: .

Despite the self-evident need for conaclous effort and
rationality in problem—solving, the development of reality-:
orientation and logic with age, and the required training -
in reflective forms of reasoning in school, mature creative’
thinking and innovative problem-solving entail, st least in
some degree, a regression to playfulness, fantasy, and the i
arationality of primary process and childliFe modes of -thought. **

Creative breakthroughs simply do not result from logical reascning and
factual analysis. Rowever, it is questionable.that the imaginative

use of fantasy and “plsy” is a regression, as Getzel might have us '
believe. On the contrary, researchers in humnistic psychology would
stress the importance of play, fantasy, and enactive modes of thought

in creative, satisfying performance. The writings of Richard M. Jones, -

*See Calvin W. Taylor and Frank E. Williams, editors, Instructional Media
and Creativity (New York: John Wiley & Sons, 1966).
#hlscob W. Getzels, "Creative Thinking, Problem-solving, and Instruction,”

in Ernest R. Hilgard, editor, Theories in Learning and Instruction
(Chicago: University of Chicago Press, 1964), p.251.
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Carl Rogers, Rollo:May, and Abraham Maslow, to' nahe s few, raise ﬁih:jﬁigw

playvandtinagery to: importunt functions in creative behavior.

L i .- R
In imagineticn the free play- of thought is evoked by extern&l T
stisuii, by -a problem, task, or 'godl.: The free play of ideas iﬂéblvee"
manipulationiand assdcistion, free from the extérnal environment of the"
moment. Dreams, visions, remembrances. from psst experience, isagery
of various kinds, come forwsrd, sre sywbolized, and may be cunsciously
related to the exterial stimidd, or’prbblem ’at'hind;' _
L 2 I
The imaginative focus of creativity, ss oppésed to’cognitive, ™ '
divergent thinking, looks to crestive behavior shd its produtt in -
enactive and iconic médes and-in srtistic and literary styles. While )
the cognitive, divergent focus tends to seseee creativity by’retidhll; :
intellectudl criteria, the imaginstive focus'stresses assestmente” ' +
of creative performance set in the resultant ’satisfaction £&f tha”
"ereator," again emphasizing the process of cresting, its Joys, as ,
well as the "uorth" Of the final: preducﬂ. . PR
P :
Creetive behaviors sssociated with theé dognitive, dfvdﬁgent focus '
sre: sensing deficiencies, projecting alternative courses"of f thought .
and action, raising: questicnﬁ, eensing psradoxes, generating alternative“'
hypothesea.

Ry

fo
]

1

Creative behaviors associsted with the imaginative, iptreceptive
focus are: producing a song, poem, or painting which‘sstiifectﬁrily“
express a personal .feeling, communicating the imagery of s ‘fantasy =
and some personal meaning to another person, imagining analogies, etc.

I

CREATIVITY ‘AS PROCESS

Henri Poincsre, s:nathematicisn, projected some loosd! conditione )
of creativity, in the following order: * - v A
- A period of conscious work;
~ A period of unconascious incubation; and
- A hypothesis or insight, or hint of ome, followed by
srticulstion snd "proof process."

This sequence is one generally confirmed by other discussions of
creativity. There seems to be s consensus that. .the. conditions of - r.:=
creativity involve intense reflection and study, intuition, and .
intense sssessment and testing.#axThis process may be laid out in greater
detail ss follows:

#Henri Poincare, The Poundations of Science (New York: The Science
Press, 1913), translsted by George Bruce Halstesd.

**Graham Wallas, The Act of Thought (New York: Harcourt, Brace and
World, Inec., 1921).
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PREPARATION: The fndividual or group must. recosnize a problem for
which there is a désire for a solution or response. Thus, the problem -
must Invoke some perception of disorder, confusion, perplexity, or
tension (ﬂissonance) beyond what 1Is know or felt. The problem ia a
problem because the kngwn (existing knowledge or traditiondl- responses)
‘does not "work; " than is, it does not "solve" the problem or lead tb :
satisfiction. o ) . _ I
This identification of the problem,’however is a key to o

creativity as it involves the exploration of what is known,. and what is
available “hs Possiblﬁ solutions. Testing extant knowledgé, habitual
responses, and traditional approaches is a useful “mesBing -arourd” with
the problem, increasing the individual's awareness of the dimensions of
theé" problem and his adequacy to cope with it. Tha—individual mdnipulatea
what He knows and has available--a mental trial—and—errorm-aieaing upon
suggeétions and plecing them together.,
INCUBATION: A gestation period, incubation herein refers to the
massaging of ldeas consciously and unconaciously, seeking an inaight
tégarding the problem., In science, this.stateiis what Whitehead called
"the state of imaginative muddled. .suspense which precedes suctesaful

" inductive ‘generalization." But it might equally involve a Frost laboriug—
for the right word or metaphor; a Van Gogh agonizing over the appropriate
color blend or a Neil Diamond feeling his vay across a bar of misic.

ILLUMINATION: Tha; point which a specific goal format plan or*”solu*
tion* emerges to consciousness perhaps, vague at’ first. : : !

T
1

VERIFICAIION: The proof process or try-out of the illumination, where a
carefully articulated solution is tested against evidence, or a product

is produced and assessed. If successful, the generalization or prediction
is reliable; the product is suitable. If not successful, the disaonance
remaing and the process continues with slternations and revisions, or
with 'a new preparation and incubation. How Many pictures doea an artist
paint over on one canvas--how many should have been painted over?

Lo : _ o tag ot
‘ . N Y bt
*C. Patrick Hhat _E_Creatiwi_x? (New York- The Philoaophical Library,
1955) SR .

o
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CREATIVITY IN THE CLASSROOM

"There 1is 'no guarantee that the Creative Man, writ with capital
letters, can be molded or nurtured by classroom instruction--in fact,

- there are’ those who would argue that the clasSroom degtroys more crea-
tivity than it spawné. Educators can, however, suppott and foster
credtive responses 'and' products from students.’ They may make conditions
favorable and provide opportunities for students to develop their co =
nitive: and' art{stic creativity. And, perhaps most important, educators
can serve as creative models in the classroom.

With the <increasing emphasis upon inquiry-teachiqg, there ig "’
1ittle need here to overemphasize the act of setting forth creative
hypotheses, creative responses to gocial problems, and imaginative pro-
jection of alternatives open in value conflict situations. Such cog-
nitive, divergent creatfvity {s to be prized in the cIassroom and in
the aociety. However, educators may have neglected more imaginative,
intraceptive creative responses--relegating them to special curriculum
areas such as the choral room, the band concert, the art room, and the
drama class. It is an argument’ of this paper that creative opportunities
should be extended to students in all areas of the curriculum, inCIuding ,
social education.

ot

A claasroom process for evoking creative responses 1is outlined below:**
- 1. Warp-up and involvement in-a problem, task, or situation. This
places the coming task in perspective for the 1nst uctional unif
and makes the coning task televant and meaningful to the on-going
work of the course and to the concerns of the students.

2. Problem, task, or challenge. The teacher presents a situation need-
‘4ng a creative response, or the students identify such a concern. The
effort here is directed toward raising dissonance-~a "“felt perplexity,”
tension, curiosity, or "puzzle,"--which will provide the motives ﬁpr :
student attention and persisterice. “

*The Biography Series, produced by the Religiop-Social Studies Curriculum
Project, The Florida State’ University, Tallahassee, extends such opportuni-
ties to students and thellr ‘teachers. Creativity modules ask students to
manipulate symbols, to engage in divergent production, projection of alter-
natives and hypotheses, to fantasize, etc. These activities are directed
toward the production of a creative product in which the child can take
some pride while experiéncing both academic rigor and c1assroom play with
his fellows.

**See Byron G. Massilias and Jack Zevin, Creative Encounters in the Classroom
{(New York: John Wiley & Sons, 1967).
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3. 1Initial statement of the task, or problem, by the students as they
search for an appropriate response. The classroom climate Is estab~
lished ‘here, 1if this is a group task. The teacher should make cer~
tain that the atmosphere 1is free from threatening peef evaluation.

4, Alternative responses. Studentz cope with the problem or task as
they see it, producing alternative responses, suggesting, trying,
testing the knowledge and techniques they come up with. Manipulation,
introspection, speculation, and fantasizing are appropriate here. The
length of time spent in this stage would vary greatly with gtudent
interest, the type of task, and the students'® success.

5. Evaluation and communication of the result. The final stage 1d the ' *

sequence involves students in the rigorous testing of their ideas or
in the appraisal of their prodﬂcts.

The teacher seeking to elicit creative responses from students
might try some of the following strétégies prior to a lesson, assigmment,
or other learning activity.*

Confrontation with ambiguities and uncertainties.

Helghtened anticipation and expectation.

The familiar made strange or the strange made familiar by analogy.
Locking at the same thing from several different psychological,
soclological, physical, or emotional points of view.

Provocative questions requiring the’ learner to examiné .the in-
formation in new ways. -

Requiring predictions from limited information.

Tasks structured only enrough to give clies and direction.
Encouragement to take the pext step beyund what 1s known.

50 N

W

QD =3 Ch
- -

ggring the process of a lesson, assignment, or Other leatnina
activity, the following strategies seém’to be useful: '

Continued heightening of anticipation and expectation.
Encouragement of the creative and constructive, rather than
cynical acceptance of limitations.

Exploration of missing elements and poﬂsibilities made-ﬁystem-'
atic and delibebate. e

Juxtaposition of apparently irrelevant or unrelated elements.
Exploration :and examination of mysteéries and puzzles.

T

+ -

*From E. Paul Torrance and R. E. Myers, Creative Learning and Teaching
(New York: Dodd, Mead & Company, 1970), pp. 54-55.
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Preserving open-endedness.

Ongoing predictions frdm 1imited information ‘ag new data are
acquired.'. - -

Heightening and deliberate use of surptises.
Visualization of events, places, etc.

Bpa oy

Lo - l.?

o 0 -4 O

The following teacher strstegies seeﬁ especially appropriate
following a 1esson, assignment, or other 1earning activity:

1. Playing with ambiguities and uncertainties. :
2. cCalling for constructive response (a better way, a moxe beeutiﬁul
effect, etc.). L .
3. Digging deeper, going bé&yond the obvious. L :
4. Elaborating some elemémt through &rawings, paintings, dramatics,
imaginative stories, dramatizations, and the like.
5. Searching'for elegant solutiong (1. €., Bplutions .that take into
account the largest number of vatidhles) L PR
6. - ‘Experimeéntation and’ testing of ideas.” N ;
7. Encouraging future projection. . . S
8. Entertaining- imptobabilities. Y oo e
9. Encouraging multiple: hypotheses. ' ‘
10. Reorganization or reconceptualization of information.
. 11. Syntheses of diverse and apparently irrelevant elements,
12. Testing amnd .revising predictions.
13. Traasforming'and ‘Tearranging infotmation or other elements.,
14. Tgking.the next: step beyord what is. knownai ' 5 e

- . Yagfo Lan *
- .. T - Thed
St ! . 1 - !
) P
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SATM UP

The two activities which follow in this section

are superd class exsrcises to introduce the notion
of crestivity modules. Performing together wich
their teachers, students will quickly get the
"idea" of auch instructionsal encounters. Because
students will shape their actitudes toward such
sncountsrs during these varm-up activiciss, tsachers
should model spproprists behavior and display con-
cern and commitments appropriate to the goals for
the encounters.
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TORY time

(Paste a photo of people

in the city here)-—ve—-

+
v

———
:

1. Show this picture to st least five friends —-
ask them to describe what's going on, and to "tell
a creative story sbout what's going on.” '

2. What did they think creativity was?

II-91
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| DAK_GROVE |\
= FUNIOR_AGH |
D e

aaa\E Q

- 8 CLO \
Schools closed N N\

—

- People iwed out of the city ' R
- All oM buud:l.ngs were torn dowm ‘T B

= Sluas weren't profitable

~ Treas were worth one million dollars spiece

« Styeets became gardens

- Cars were outlawed
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LESSON #1 Cieativity ss Divergent Production

As defined in the position paper, crastivity is, in part, divergeat
thinking, That is, creative besheviors may ba identified hers as:

ecuging dsficiencies, projecting slternstive courses
of thought snd action, raising questions, sensing
paradoxes, generating alternative hypotheses, etc.

Cosle:

-

- 1, Given geveral activity sheets, each student will indicate in
) clags discussion, or through the producte finished ss called
for on those sheets, that he 1s able to see an incressing number
of uses for objects found in his city. Yor sxample, the student
initially may have jdentified eix usas for bricks from a
demolishad home, but after several activitiss, he parceives tweanty
uses for an old toilet seat.

2. Given several activity sheets, the class working together will
demcnstrate in discussion, or by their products, that they are
able to perceive an increasisg mumber of uses for objects found fn
the city, increasing ways to coafrount (to solve or to live with)
the problems in their urban euvirooment, sad/or raise incressing
nusbers of questions aboyt their urban envirooment.

11-93
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Think up as many usea as you can for the following:

= an old brick from s demolished building . -

- an 0ld toilet aseat

= an old refrigerator

-aple

door

- a used, worn-out traffic light

= an old set of atepa
~ an old rake

- 0ld aluminum cans

11-94
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WAYS CAN YOU THINK OF TO:

- CET YOUR NEIGHBORS TO CLEAN UP THE AREA?

- GET THE GITY T0 ENFORCE POLLUTLON LAWS?

- OBTAIN BETTER BUS mu&?

-  SAVE ELECTRICITY?

- IMPROVE THE CLOSEST PARK OR PLAYGROUND TO YOUR HOME?
- BRAUTIFY THE SCHOOL GROUNDS?

« ADD SOME OF YOUR OWH -

I1-95
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~ —b Tq-imprqve _}:lfe_ in the city! o )
~ an old atove front
~ an old campaign poster
~ a dlacarded fire hydrant SECHEMEN

-~ an abandoned car
= 17 old church pews
~ & brokem stool

- old bricks from a demolished home '

a broken-off gate

99
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_" B - ~ + - - i
M )

. " N :
the interior design in a few homes and NOTE the things that
look nice and would probably be easy to make. Have everyone

jin the class make a list of things you could probably make
something out of.

K -
] 1,
Por example: e

- make tin cans into pencil holders

- make cement blocks into magazine racks

- make old laddersijinto room dividers, - ... - . S £
- make old tires into planters

- make a book shelf from old boards and pepsi cans

100 il
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| Pou. UTION 4

Invent a litter detector that could be used in your city

to signal to the Mayor's office every time litter was dropped.
Draw a picture of it. Go out to Main Street and observe for a
half hour to see how many times your detector "signalled in."

Use a separate sheet of paper for your drawing - Alternatives;
design a pollution control device for:

cars

factories

govermment offices
: . hospitals

. subways

movie theaters

- department stores

161
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For example:

~ a way to do away with ugly power poles md lines
- 8 way to reduce our dependence on csrs

- @ wsy to make trash useful

- a way to use old tin cans

- a way to prevent ggl:lnesa in city buildings

- a way to get’ pléloplll:"e‘wrk:l.ng together

- & park for kida - ndde out of junk!

1.2
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&C¢ 6

+++.how many places are designated as 'play areas" -
in your city. Make a list of these and DESIGN a play-
ground yourself!!

A g g v rar—r a———

Listen to “Where Do The Children Play" by Cat Stevens and
collect pictures to go along with it - What point i{s he trying
to makel?

103
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some sites you could show to a friend from a "rural”
area. Map out the royte you could takell -

Pnl
S pa. ’
N _ ____,. - .
e
e -
,lh‘m-x'7—3
a ride on an elevator

)

- a viait to the zoo
- a ride on the aubway
= a trip through a large department store

- , my“me e :; I b - * o .' t

L - b
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LESSON #2 Creativity as Product: Ideas and Objects

As defined in the position paper, creativity is algo imaginative,
intraceptive behavior. Creative behaviors for this style would be:

producing a poem, song, or painting which satisfactorily
express a personal feeling or group understanding, communicating
through word snd/or action the imagery of a fantasy and its
personal meaning to another person, setting forth analogies

in word, deed, song, or other “art form."

Goels:

1. Given activity sheets, each student will produce a product as
suggested on the sheet or one prefered by the atudent, to express
personal feelings about the urban environment in s way thst he
has not performed before. For example, a gstudent might paint
in oils, sculpt in junk, dance, or read poetry.

2. Given activity sheets, each atudent, individually or in concert -
with his fellows, will express hig ideals and coumitments concerning
his urban environment in a form to be chosen by him or by his
group. The final performance or product should reveal crestivity,
by not being imicative or repetitious of others’ performances or
products.

3. Given these activity sheets and the student performance, at
least seventy~five percent of the gtudents in the class should
demonstrate satisfsction and s feeling of worth in their performance
on these activities. For example, teachers should gbgerve and
interpret student non-verbal behavior while performing the
activities and the tescher shouid hear students in, before, and
sfter class discussing their activities in positive ways. Also,
another key indicetor is whether or not students want to keep
their final products, if they are physical objects (i.e., collages,

- sculpture, paintings).

II-102
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in the city -

Conaciously study:
~ a leaf

- the texture of concrete, cobblestone and brick
B L P L ) ‘ .

cilild%eh’i)IMng : . | T : -,':

a squirrel's actions for ten minutea

people shopping

How do you feel? Why?

II-103
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..+ a plcture of a person (man, woman or child) that reminds you
of your city and its personality.

Make a list of ten or more adjectives or attributes. of your city
(i.e., clean, guaint, comp].ex, dreary) . « have two friends do the
same and then compare them!: "~ . - \ P

II-104
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In my city - - ~ -~ -k (use drawings or explaint)

Joy is:=
Sorrow is:-
Humor fs:~

Dreary is:-~

Where would you look to £ind these enotions? Why?

II-105
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Pretend you are:
- an old vacant building awaiting the demolitiom ball

~ an 0ld car being stripped by local vandals

- an old refrigerator in a junk yard

II-206 .. .-
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Use burlap and weave with yarn, string, t

hread, scraps

and buttons.i - .- o e ban e e eyl
By o : . o S S L PP
— e - T r— T n—y -
P /' .‘a 1&; P
P

/ "-—-—--:-—-——-——'

—i e

fmr i

e -

of cloth

.
S
[ N/
§ ) iy
" _ "‘
Design:
- the "perfect city"
- future schools ‘-
- pollution-free cities
~ a peaceful city
II-107
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a local beauty parlor and get a feel for what goes on in such!’
establishments. Then sit down in a quiet place with a couple of

friends and imagine that you've got the Earth in your besuty
parlor chair. .

Imagine what a beauty treatment for the Earth would be Iike.
What would you do for the Earth? why?

II-108
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S8

TO THE SOUNDS IN THE CITY!!! - =~ - |

i

What do you hear? Are there any noises that you consider
are unnecessary?? Devise a noise pollution control device!!

Tell the class about your invention and which nolses you could =~~~

do without!!




on the people who walk by a certain street corner for about
a half hour ~

rr’ V"‘.L\ N "\‘
1 hope I get a date for
L& 4 o & the game ~— It sure is
_ o hot out —- I wonder what
] :és time it is? -~ I have to -

Imagine what the people are thinking and feeling ~ try to put
yourself in their place . . . how do you feel?




‘- a collage* on the tﬁingé in your city that can be
:recycled ~ use some of these things 1n your collage. PFor
i example:

}
: : :
; - cigarette butts i‘:;:,':-"‘{ ST

" = coke cans : - -

-

" pieces of glass

Y
1

- broken tires

- string or rope

. - cardboard boxes

- empty clorox containers

*collage ~ bits and pleces of things put together to make
a meaningful project

11-111
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the following queations about your city:

CITY REPORT

1. 1It's age is about that of'«
a baby, child, adolegcent, adult?

2. The role it plays towards surrounding
cities and towns is -~ protecting, dependent,
mothering, exploiting?

3. 1 would/would not choose it as a friead. Why??

4. 1t does/does not have a very promising
future? Why?

5. Wwhat color is it?

6. It is - loud, noisy, wedium

. s
LI

Compare your report with others im your class!

o
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Think about your city
features or characteristics?

—

A coat of srms was a system in the Middle Ages of who
a family was. It displays the essential charscteristics
and its sources of pride and dignity. Draw a coat of arms
for your city depicting its characteristics.

Then draw a coat of arms for your neighborhood as you would
like to see it ~ the "perfect city".

II-113
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Using a cassette tape recorder, put together a three minute
recording that reveals the character of your neighborhood
- You may simulate gsome of the sounds and edit it.

Play it to some friends!

‘. - -
EO

[ o

II=114
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- Smog, smog everywhere,
T In your eyes and in your

L hair

.

= city living
- a new housing project for the disadvantaged

- a man moving bodies from an old cemetsary so a new
highway can be built

- wurban lonelineas e
- the quality of water in your home )

a sewer rat

= a landlord
- RECITE IT TO THE CLASS!
II-115
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= to smog which cfogs yourl lungs:
- to foui wal:e;: :-l’:your l:ap
- to a friend who litters

- to a traffic jam ey

- to a run-down neighborhood

and PERFORM IT!!

II-116
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Use junk, trash and plaster of paris to make_soﬁeﬁhing
beautiful and useful that expresses how you feel!!

o . PRELE Sal s

e T e e 'wf'] .4 ) . L

T T

FOR EXAMPLE: = an urban head o

"dignity'" as an ideal . . -

- rush hour e

a city park

a growing cicy

11-117 - '
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"Cm up to the 8ood good /
taste of -----

- of the 'mature man" as advertisements. in your city
project him }

- of "the good life_'l as advertisementy project it
- of a super market o s
- of a "street raia"

= dawn in your city

I7-118 ¢ ..
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f

~ of you as an urban man

- of "good citizenship" as adults in your city see it
- of pollution in your city

- of old things in your city

-~ of new things in your city

*Collage-bits and pileces of things (i.e., pictures cut from
magazines) put together to make a meaningful project.

II-119
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-~ Use the above space to write GRAFFITI to urban polluters
- Use more scrap paper if you have a lot to say!!

il
L

II-120
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~~of some things in Your city that are different from any

other city. Ia your city the State capital? a presort
area? a University city? on a mountain?

Are you proud of the things that make your city different?
Why or Why not?

II-121a
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coming back to your city 100 years -!100biyeara from now
an old house talking about its former residents

an old tree chatting with an approaching bulldozer for a
new housiag project

cities without cars
cities without electricity

Mother Earth feeling suburban sprawl and water pollution

[ 3
=, -

11~122
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5D
D)

a well designed building

]

a parade to honor a
champion of envirommental justice

a tree planting ordinance \\\nniﬂ_\\ '
1
!
}
i

]

pluralism in yoyr neighborhood

iR

]

*Celebrate by telling your class a story and/or making s
display

;{71%%
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Run away with several friends tb a lbcal Fimik yard. Y:l'il:h~
sketch pads, draw new ways of reordering and restructuring
plies of junk to:
- make something beautiful
- make gomething useful
- make ‘sowething efffffent - = C T o
- make something awe-inspiring

- make something ?

. Get together with your friends in a quiet place in the junk
yard and ‘shafe stdries about your skétches. Leét the stories
reveal something important about YOU gnd YOUR ¥FEELINGS FOR CITY
LI¥E.

11-124
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Make up a dance or pantomime - try to really put the EEELING
that you want to convey 1nto it' )

B §

DANCE OUT:

a tragedy (the death of a bird, the auicidé of a
depressed neighbor, the cutting of an old tree)

1%

- a smile
- a pleasant place to grow up
- a renovated apartment bui;dipg

- a holidaj in your city

Perform your dqnce'fof;mﬁme friends - hog_doas it-affect phém?

FETR LT
ol




- a new freeway
- alr pollution
~ the city's trees
- better parks |

- wild rivers

a local problem

L .

ess.a0d —
furthermore....

.

—

Play them on the school P.A. system - then take them on
to a local radio station!!

Qo 129




Alone or with some friends, try to portray:

= the rush of traffic at 5:00p.m.
- ; sever rat's life cycle

- a subway car at rush hour

- a fountain in the new city pafkv.
~ a balloon salesman at the zoo

= two caged animals at the 200

« an old man, trapped by lack of economics and chance, in
his janitor's job. :

*Drama - portrayment of interesting events through ecting,

singing, writing...... etc. ?

W
— oy
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LESSON #3 Creativity as ACTION in the Community . . . Once You've
Found It

Yesterday, Jerry Rubin told us to ''Dolt!”™ Today, kids tell us to
“"Put it all together!” In this last lesson of the unit, students
should perform on environpentsl sction efforts in creative ways

~=- ways not in their habitual responses or in the manner of their
usual approaches to urban environmental problems.

Goals:

1. Given an activity sheet, esch student will, individually or
as a member of a group, perform one of the social action
activities on that sheet.

a. In performing this activity at least seventy-five percent
of the students should demongtrate that their performance
is personally satisfying and worthwhile, given the problems
of their urban environment.

b. Also, while performing this activity, at least fifty
percent of the students will respond to the tescher's
queries, or indicate through the tescher's observations,
that the students’ behavior 1s creative -- that is, not
repetitive or imitating.

II-128
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J :

Post a list of environmental villains in iiour city - List some

criteria for selecting such villains

1.

11-129
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Intexrview adults oo the five great "heroces” in your city
(from 1 to 5), then the five great "issues" facing your city. . . .

HEROES ‘ ISsues  *
2 1
2 2- * -
3- 3
4 4

» Ji i1 A A LA R
3 5
'Y

—

i =

.+..18 there any relationship between the problems and tlie heroes??

11-130
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the roads and highways withih s five-mile radius of your
school ~ Are there any one-way streets? over-crowded
roads? seldonly used roads? old roads?

Would you make sppropr:lstc chmges?‘l Why or Why not? (show .
changes by drawing a map hd/of explilningl! = °

I1-131
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1)
2)
3)

4)

Plant trees and flowers wherever you can
Do a wall painting on an old building with some frienda

Go on a picnic ~ then organize a half-hour littar pick-up
for the whole picnic site

Collect scraps and icﬁlpt for your porch or frbntgylrd

1II-132
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Select an environmental problem facing your city. Now

with your classmates, muster all the talent you possess

to invent a CREATIVE campaign -- then campaign to rally public
opiniont!?

(:) List what you can do

@ DO ITI!!

\m/

7 LAPEL BUTTons)
——— !
i :,‘: '&F

3 EY

DRAMAs X7

RADIO COVERAGE

* pBLIC MEETINGS

POSTERS ¢+ » o COLLAGES . + « JUNK ART ,» « .

N

j

‘f
Vs




SociAL . , , et
PARTIC IPATION .
Ig ook.
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NOTE TO TEACHERS . -+ ‘
—— *
AENTEAY Y .
g

This unit is set up according to, the following format:

e

- Information specifically for the teacher will be found on
the yellow pages

- Information specificslly for the students will be found om
the white pages

I L

~ The unit is divided into three lessons with objectives and

furthet :lnstructiom for each lesson found on a yl!llo\i’ '

.s‘ . S .t
p RARE ”“" ' ‘o [

- rollwﬁﬁ asch of these l:hree yel.lw psm you will find
nuutodl eurcisu (on the uhil:e pasu) for sl:udcuu to

curj out ““...1 Iy—

-~ You will notice thst oqcuimlly s yellow pdge w:l.11 be S N
mixed in with s group of white exercise pages.  In this
case you will find thﬂ; this is ap;exercise in trh:lch 7&11

] ss the in:truceor pist agsist ,the students.

PN . e e —e——

Tl

" Tyl
T

-~ Please also aliow al:udent,s to :lm:roduce and use exercises’
they have thought of as loqg as they mt l:he objectins.

[

L L

CONTENTS

I. Position Paper and Unit Goals

II. Lesson #1: 'Iatroduction-Communtcations: i:i - ke
III. Lesson #2: Group Experience and Skills

IVv. Lesson f? Actionl Hq.roups'_':ln-Cmity

-]

Environmentsl Educstion Projact

The Florida Stste University ) e
TS TR 426 Hull Drive Ca T
Tsllahassee, Florids 32306
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Students should not play 1ifs, or study it
merely, vhile the compunity supports them . . y
st this expensive game, but esrnestly live - e
it from the baginning to the end. How could

;. youths ‘better issrn to live than by.... C

trying the experiment of living!?

=«Thoresu-~

1. POSITION PAPER AND OBJECTIVES

L. Definition sod vhat to-get out of it:
" The subject matter of sll socisl studies is social hshsvior as
man intsrscts with othsr sen in his environment. Although this
particular unit is an environmental approach to the study of the city,
its overall:objsctive 1is the ultimate gosl of the socisl studies

elincator - for students to take sction ss social participsnts in the

11fs of their community. Thevefors, tha first few sets of exercises
sre to acquaint ssch student with concepts and skills in greup work,
commmication, snd empsthy. Experience with these ekillé will equip
each student to become involved with his environment. The latter
part of the unit consists of exercises in the "resl world" giving
students the opportunity to uss group work and commmication skills
a$ s social participant sffecting his envircoment. Thers must be
céntinuity betwsen the life of the city snd the 1life of the student
citisen and if esch student accepts his role as s social participant
he will achieve the objactive of taking action and affscting the 1lifs
of his city. - ' b

2. Goals of the Unit: -

A. ZEach student will improve his ability to psrticipsts in group
experiences dealing with his savironment—-

Schmuck: "The important aspect is swarensss of
; 'where we are’ as a group in relation to .
; 'what we are doing’ snd ‘vhers we sre goingl"#

3. Rach student will learn to apply skills of communication in the
classroom and comsunity."’ ' -

ichard Aand f.;ucu A. Schmuck, Group Procssses in the Classroom
(Dubuque, Iows: William C. Brown Company, 1971), p.25.
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B S L R

© U'Schmuek: ' "Commublcatién ‘both verbal and mom-
CEE e veérbal'is" the veliicle by which: the - ~ o
group procesa.occurs. "* X

*y

c. llql student ‘given "real world experiences (rale; phyi.n; or

. - sctual pérticipation in- thé' community) will ,:lnc.rmi.n.l.y qpma

l:lu Nluviou ulocimd with ehpathy. PR
v fu i : '\ni%.-- :
mrmm of eupathy. the 1dene1fic¢1bn uii-.h e

- 4« Uyfearicus eiperlencing of the Mj,n;a,

S © " thoughts, or attitules of snbthar} the -
Prlen.oerte e ds  imaginative br)ijccting of’ t’ino'i olil acl! ”’
AT (ocndcidt.sneas into mdth: being A

!l‘ - - F 3

N ‘bt’ﬁn.ﬂ:ion of p‘h’rticipm to have a stufu 1n dainou uith oﬂuu,'
Rt % td ‘sHare:® - ;

D. Each atudent using the skills of comunication'a group k v:tll. .
in some way change or attempt to change his enVritonient (f.e.,” "
classroom, city, el:r;.). . . L

PRCIEN BEEL T R L ) ¥ SRR L I . : ‘

Yellow Papeti' nre through new mod& of education the"

) . invisible pr;l.vate c:ltiy is made vigible
- o FT 4 ogeiilitnely visibl e-l:o the young, they

o "' will not leave it ifichanged."s# ' L ‘ ""_"“'3"
3. Hndeh or Procuur

R :_;so. . . Lol

A. Gtow Work and Commication

- The’ ‘prouﬁh_of: gtdut work and cbmmirrtipn a:@ of grdn "
mtua in"pie Int'ing a student for his role as a soelal plrt:lct‘nnt
in hia urban environment. Therefore, the following description of = -
the development of a task group should give the l;.q.u:her a ful for
tiiape tvd pr‘boiuu md-f‘lg:lr; in% erconnecto.dneu. N

i{',l; IS

!‘J?%.%llt_om's'of—"-gz ‘: . . fr ‘1.:." fl ‘:‘“;";‘-
"Croups develop a'img dimenaions of ubtiomiit)‘ amd
taak performance. In begianing life of any group
mesbers must deal with the emoticnal issues of belonging-
ness and trust. Groups with tasks to perform, then move
into performunce Suncticns. Decisions nmust be made as
to how vork is to be accormplished. Patterns of work
begin to develop while exctionality issues are aimultsneously
being resolved. The awarcness of group developmant is

- fmportant in constduring individual atudent learning.
Lesrning can be aided or irireded, depending on the prominent
issvea confronting the group’s davclopnent.'T##&

*Richard A. snd Patricia A. Schmuck, Grcop Processes 4n the Classroom

(Dubuque, Iowa: William C. Brown Cowpany, 1971), p.27.

#*John Bremer, “ABC’s of City Learning," The Saturday Review, August 19,
1972, p.¥8. 140
skhgchmuck, op. cit., p.25.
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Students would do well to discuss their stages of developwment
as a group. '!hcmrunt aspect {s wwasewnss of "whare we are"
as a group in relation to "what we are m“md "whers we are going.”

B. FKole Playing for hpathy

htthy is’ undtrnmdm another beh., hie ftcnn;n and béliefs,
counitusnts and behavior. Obviously, empathetic bshavior is quite -
a lot to expect out of an adolsscent who is very ceught up in hie own
feslinge. Rdle playing, therefore, is a powerful tool that can be
used to sensitize the student to other feelings as well as his -out.
Each student should have'a chance to act out his own feslings 1.n
difficult situations and then to switch sand step into snother peyson’s
shoes. The wore émportunitin each student has to switch roles g::
exparience othar person's reactions the greater sensitivity he will
have to the feelings of others. Without thie sensitivity and comcern
for others one cannot be a responeibls citizen or coficerned participant
in the 1ife of his city.

Further BReading for Teachers:
Chesler, Mark and Robert Fox. Role Playing Me 2! in the Clasgtoon,

Chicago: Science Research Associates, Inc.,

¥ox, Robert, Margarel Barron Lusszki, and Richard Schmuck.
Legrning Environments. Chicago: Science Resear 8 tes,
Iac., 1966.

Jones, W. Ron. Yinding Commmity. Palo Alto, California: James E.
Fresl and Associatea, 1971. :

Schauck, Richard, Mark Chesler, and Ronald Lippitt. Problem Sol
o Improve Classroom Learning. Chicago: Science Rasearth Associates),
1966.

Schauck, Richard A. and Patricia A. Group Processea in She Classroom.
Dubuque, Iowa: Wa. C. Brown Company, Publishera, 1971.

L
0y 1

Wieniewski, Richard, editor. Teaching About Life in the City. WVaishingtom,
D.C.: Mational Council for the Social Studies, 197Z.

ETEN
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LESSON #1 INTRODUCTION ~ COMMUNICATIONS

Overlll Goal: Each student will ‘1ea¥n and llply lk:l.lls of
.+ 7 conmunication :ln ‘the’ chnroqu and comm:lty.

1%

Bnablins Objectivgs.“} UL
s eara mmno TR e RIS

.-y Givén the experinncq- of tht‘VqriouaIeslrcise. students
D w1Y listen quchaly -and - tﬁtiﬁe to. overgome. poor 1istan1ng
» h‘bit‘o . T B . Lpaler ot L

o T [ !,‘.._ ‘1‘,, -
' e PP TR T
1 For example, when listen:lng to other atudcnl:s elch student
will be able to repeat correctly what ths person before him
has just gaid. Students will ATTEND (listen) to others who
hold differing views from their owm. In short students will
overcome their habits of blocking out whatever the reason
for the blockage might be.

I

~ Given the experiences of the various exercises students will
use a multi-sensory approach whean communicsting with others.

For exsmple, each student will use both verbal and non-
verbal forms of commmication. The term multi-sensory
approach refers to the idea of sending messages that appeal
not only to the senge of hearing (verbal), but also to sight,
spell, touch and taste (i.e., facial expressions).

= Give the experiences of various exercises students will gtrive
for greater precision in sending signals to others.

For example, 8 student is trying to give a report to
his group which he feels is wost important. He gets right
down to his main points using sye contact with the menbers
of the group, speaks clearly, uses charts to explain his
point. In short he is trying to send preciss signals and
gst his message across.

-~ Given experiences of the various exercises students will
interpret mixed signals from others and recognize that the
signals ars affected by the source’s frame of reference.

For example, John may suggest to his group that they calm
down and get to work. At the very gsame time John may be
shaking his feet and waving his arms around which seems most
distracting to other group members. The members of ths group
will interpret these mixed signals keeping in mind that John
is a very nervous person, and realize that although he is
shaking his feet and waviang his arms his real nessage is for
the group to get to work.

I1-139
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Procedure:

- The springboard to this unit is the string exercise.
The objectives cannot be met unless each student puticipctu.
therefore, it is crucial that everyone performe and enswers
the questions as his group carries out the exercise. RN
Following the exercise the whole class could come togethar
and discuse the final question (or the entire axercise).
The ‘teacher will be sble to evaluate whether or not:the
students have fulfilled the Enabling Objectives and Overall
Goal by watching their reactions to and participetion in
the various exercises.
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Needed? Several balls of string

What to do: Cut the ball of string up in equsl length pilecea
at least 4 feet long. Begin with one person hoiding
s string to every other person in the circle.
Continue sroynd the circle giving each person s
string going to every other person in the circle.

et

What is happaning? '’ -

~ How many ltr:lnga_ doeq gach person have?

~ Let each person in the group tug at one of his lines.
Who did he contacl:?

. - r1 4 .
] d

~ How about one of tht l:lghtar peraons l:ltl::l.ng 1n the cem:er of -

the atring. Does the network you have made seen very atrong?

~ Seversl students could drop s few of their strings and see
who they have cut out. What does this do to the group?

= Are these lines you've formed with ths string anything like
your own eénvironment ~ like your own life?

M
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..~ Magazine?
- Newspaper?
- Family Albun?J
- Hasterpiece?

. . 3

= Each student can bring in a picture expressing a part’ of city life
(from a magazine, book, family album, etc.) .and place it in the box.
Everyone in the class can write a few sentences about what he or she
secea in the picture.

i

Which of your senses are you depending on for receiving this wmessage?

let's 1isten to how a few people feel about the pictyre, .Did you,
sgree or disagree in your ahort deacription? i ‘ i

= Why do you think different people saw sone thinga you didn t sée in
the ssmepicture?- - oo -

- Do you think you could have seen more fin the picture {f you had worked

7 in & ‘small group@ ‘th don t. you tra anpthar picture and work in

SYUupl. b . et

I1~142
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Take a special field trip. After you report to school one morning

and go to the “field trip spot", cveryone must communicate ncn-verbally
with each other about some common experience . . . . or exXperience

some common events relating to the environment. Why doesn't the whole
class decide upon what to communicate about in this situation.

Maybe you could visit a natural area:

a state. park's natural or wilderness area
a nature trail: e
a national forest or park

a city park

an outdoors center

a bird sanctuary or game reserve

a seacoastal area, pond, or cavern

Maybe you could visit a man-made environment:
a school hyilding, a school yard
a main stregt or industrial park © ) e

a ghetto area ' LT
a financial district or shopping mart ’

11-143
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Stand aside and watch how others communicate without speaking ==

Examples: CoorT s

- What happens when someone pushes through the crowd?
How do the different students react?

- How do students react to a teacher walking déwn the hall?

- How are a girl and her boyff#end'¢ommunicatiﬁg?'

NOW?! !

List as many forms of non-verbal cofimunication as you see

going in the hallway, keeping in mitid eye contact, body movements
(shruging shoulders, hand novemenl:s) as examples of communicating
without speaking. R
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Where would you look for Graffiti in your city?

Collect samples of Graffiti (take pictures or copy it down on a
tape recorder) that show:

Frustration ——~—e—w

' Sense of Fellpwship -—w~cwew o T,
ense o BPW p: ‘ ) \
Concern for Others -—----—- ' & SR

Otherg ~-~------ .

= What do your findings communicate to you abnut'your environnent?

~ How is this form of gommunication different from the string exercise?
- What senees are you depending on to relay the meésaﬁés of the Graffiti
to you? B Pty

LS
- 1
it ~.h
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Can you tell a story or
describe an object by only
using facial or bodily
movement?

- R A

Could you be?

- an orange blossom
- a digposal

~ an incinerator - - ' '} L
“t . -

= a tree

- others the class may add

Work in small groups,
Each group drav a number for one of these items to pantomine.

Try to send signals to as many of the senscs as ydu‘éan."fﬁiht: think
of them all.)

The group will work together and prepare a communication’ signal that ‘
the class cannot.miss,

A -7
IR

After each group has conpleted their pantomins, neet back and talk over-
your work. Did you feel like you had a good comsunicat'ion network set .
up within the group? —+ within the class? If not, where did you go wrong?
Where ‘did the breakdown in communications take place?




DELR - JRied Dyl

What do you say when you gpeak?

DO @@

Everyone grab a card and look at the figure or picture on it.
Simple? 0.K. Someone volunteer to describe your
figure or picture to the class. Meanwhile everyone elge try to
draw what the epeaker is describing. (He has a time limit of
3 minutes.) ST

What's happening? " -

Are you drawing‘something different than your friend?- Why?

- Is the speaker very calm or js he getting nervous as .his. time runs out?

= What senses are you depending on to receive this message? What senses
is the sgpeaker using to develop and send the message to you?

= Try this same exercise in groups of 3 or 4 and see if your picture
comes out any closer to being like the speakers. The speaker can
aleo have a group help him to describe the figure to you.

= Does this exercise seem like any of your experiences in the classroom
when the teacher or other students are describing scmething to you?

159
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"QUOTABLE QUOTESs"

"The only thing we have to fesr is fear itseli.”
“A house divided against itself cannot stand.”
"Love your enemies, for they tell you your faults."

"I would rather sit on a pumpkin, and have it all to
myself, than to be crowded on a velvet cushion."

"Men have become the tools of their tools, .

t
-
{

The teacher or another student will repest one of these quotes to
a student. This student and each student sfter him will pass on
the quote.

The last person to hear the quote, stand up and repeat it to the class.
Now the first person repeat what he heard.

Is there some difference?

Why are the two so different or alike?

What hsppened to the lines of communication? »
Which of ybur senses weré’ you deﬁéndiQQ on to ;i#é you thié'ngfsage?

_Have you ever had this sort of thing occur at home or in school? .

. 1, Voew
. [ T
it -t . “ T ¢ .t - t -

II-148

151




'---O
- 10
,O

/

. - N\ f ~
= stor/ 281
" CHUTI-ON'/ j O ::
\ GO/ 4 N

-~ One Ssturdsy why don't you go and sit at the corner of a busy intersection
where there is a traffic light, and wstch hos_ay the drivers ‘q’micau
with others. | |

What do different drivers do when the light turns yellow?

2) whset do some of the drivers do while the light is red?’

3) now do différem: drivers approsch s green light?

4) How do people respond to brake lights, turn signsls, or headlights?

5) How do different drivers respond to pedestrians?

R P

Look for other situations where you feel non-verbal commumicstion is -
taking place, and make note of them. Perhaps you could make some ~ -
.suggestions to the class on how different means of co-mu:tcuion could
help overcome the city's trsffic problem.
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“ @@ any formal m&o perform .
and customarily repeated act a rhythmic and patterned
or series of acts; a cere- succession of body move- :
mouial act or action. / ments.
Create a ritual for the Create a dance for the
following: o following:
~ Buying Land - To overcrowding (in bus, ghetto,
subway,: etc.)
~ Regular Garbage Collection = To the cutting down of a forest
for a new group of homes
- Riding the same bus, same - To a new highwayvgoins through
elruu”or, and seeing the your neighborhood

same sights every morning

- W ; ~ To & pew park in your city

-~ Others? _ - Others? -
C e e -

Note: You should try to ‘- Note: You can choose music or

read other definitions of ' poetry-or just-your own rhythm

a ritual and vhen you feel ‘to help you with: this dance..,

prepared, choose one of o “Think first about how-yon feel

these acts. How will you about this condition and then by

express your feclings f r yourself or with friends create a

these acts? Perhaps you dance to express your feelings.

could work well in a small

group?

-— What type of Communication are you depending on?

-~ Did the students who performed express any feelings about the acts
or conditions? What were they?

~- Is this form of communication very effective?

L I |
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Teacher: - ‘ ‘ C - :" S

'l‘hia ia - axercise l:hal: you nud l:o help l:ln atudem:a with:
At oo ' -
1) Cut out 2 puzzles like the ones below and make 1'cliirt of whars ths
pleces fit. . N con iR
1ty . " . . Lt e ' Lot : '
g
[ * ou
R A ) g ‘ﬁ
b &
Cly |
Oranse | n B
Puzzle A g
2) Plsce Student #1 & #2 back to back
Give:r S T i - ,i:'-
Puzzls A and | Paksie 8
chart of where . : to student
thé pieces fit { " 77 #2°
to A1

3) Teacher will tell the students that esch puzzle (A & B) has the same
number of pieces; the same shape pieces; and the same colors.

o -
4) |Student #1 r
will quickly
fit ths puzzle
togsther &
then will
commmicats to ) Student #2
- - should try to
put his puzzile
Rules: s) only one-way together
commmication
from #1 to #2
b) Student #2
cannot ask any
quesations

¢) They cannot look
st aachother
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3)

6)

7

8)

If the two are having trouble tell them that the puzzles are not
exactly alike and see if they catch the difference, still using:
one way communication.

Finally allow them to ugse two-wsy communication and see if they
can catch the problem.

It might be a good idea to show both puzzles to the class (excluding

a few students who will participste in the exercise) and talk to them

about the exercise first. You could then call in the two students who

were out of the room and let them actually go through the exercise.

Eia would enable the class to see communication or lack of communication
action.

Possible class questinns:

= Where did the communication break down?

= Does it help to have two way communication?

- wWhat did the students assume when the instructor stated “the
puzzles have the same number of pileces, the same shape pieces,

and the same colors?" '

- Can you think of other examples of communication breakdown in your
own life? .
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) Teacher: N
~ Instruct students to draw a box on a plece of papsr, . . = .,

= Ask them to draw of 3 dats each _t;i._gL g .the box and show
thea this Jiagruu to more explicit,

i

- Now :l.n.truct. tbe‘ ﬂ:udmtc to draw & strd.tht H.nu qch,:tins all
anine dots uitlwut Fmvi.n; their pencils from the paper .

- ro T“Ch.r' L _‘_f= -;E R ey - sea -‘_"-..; -k -\;.“. L B
“""Er' ssible solueton 1T U TR

1

Ask students: (Possible questions): (1F pry v
. Mhat seems to be the prob].n? Coot, -‘,».‘-:.;‘,:1 vty
- If. a few ﬂ:udem:s solvc the péobla- ask ‘thea to emphin ,iq to t.po cl,nu

gty b nor

< hku!uyouth:l.nk somycou.‘l.d not lolvn thcprql;}m e

SRR o .
-. * u ot wtol thinl;:lp; "mj.de" aqulru. :I.nu.ds our gp ppuon,d
" iivep nqmirmpu? o o 5 Lol el el dn

&, Bov does this way of th:lnk:l.ng‘ hurt our comsunication with o‘t_hét‘.'?_',; *

*t ."i:"’! s T S e soad Al “ Lty
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LESSON #2: Group Experience and Skills
Overall Objectives:

= . Bach- student vill participste in group expariml dui:l.ns
w:lth his environment.

- Each student given 'real world' experiences will uxpreu the
behavior of empathy. .

Enabling Objectives: ,

- Civen task group exercises students will describe, discuss
and be familiar with the developmental steps the group went
. through-as they atteuptpd and completed.their task:{seé
Introduction for thése developmentsl steps)

~ Given role playing exercises students will express the behaviors

of empathy (see Introduction for further description of role
playing)

= Given a varietY of exercisas students will uga effectively the
group structure to change something in their environment.

- Given a variety of exercises students will recogitize and list
other group memberships they hold.
.

Procedure:

Allow students to experience at least two of these exercises (one task
group; one role playing). We realize that there are many types of
groups, but for the Purpose of this unit we are not as concerned with
listing and describing as we are in students actually experiencing group
work. The major emphasia is upon tlie task group becsuse this is often
tha type of group that the social participsat wust deal with. Equally 2
as important ig the student's participation in role playing experisnces '
giving him insight into the feelings of others. The remasinder of the
exercises can be used to help the student become moxe sware of groups he
comes in contact with in his enviromment. You will be able to evaluate
the students by watching them as they participate in these exercises.
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l!ow da. ~people fct in an mrgenéy?

"< tow do you think you would react to an emergency in a sl:unge

envi.rounnt? : )

Ty -P ‘ ' ’ !
- pilota and co-pilots (2-4 people)
- sgtewardesses (3-6 people)
- hysterical pasaengers (3-6)
- fairly calm passengers (remainder of the class)

Each group get together and look at the Emergency Procedures
chart and think of what action you would take {f you were in one
of theae roles.

" ~. Set the room up s0 you can actually be-"in flighe.”

Try the Emergency Procedure and see what happens.

*Queations you might want to ask:

Hhich groups were most helpful ~ mst harmful in the procedure?

How did or didn't the stewardessés persuade the hyal:crical puungeu
to caln dovm in order to carry out the proudnrn? .
llow did l:he pilota and _éo-piléts first :lnform the paaaengeu of the
problen?

*TRY AGAIN:

Take s "Coomunication Check"

Now that you have scted out the situation and tried to underatand what
hippened why don' t you try out the total procedure again.

This time try to improve the participation of each group member.

What does it mean to participate?

Poea the procedure go more smoothly the second time?

11-155 158
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Commmmication Check VA"

Have you been working in a task group?

If so, why don't you take a few minutes out for this check:

AL1 of | Most of ‘soqp of [Need to
the time [the time: | the time [ddprove

a) I feel others in the group
are hearing oe

b) I feel my ideas at;e seen . asg
helpful in fulfilling our
task

¢) I am tryilng to recognize
-helpful ideas given by .. X S !
other group members {

- I N - a1 -

- P - L. - PR 4 s PN . HL

d) Iam tryiﬁs to Usten to | . SR
other ideas thst are ' - TN IR ITET S
contrary to my own

e) I am trying to be aware o - y
of the feelings of other
group menmbers

*Coupsre your answers and discuss them wil:h l:he group. Nawt;ry the
exercise sgain, . Bl T

1I-157

‘ 169




— e Fa—p—

PrioR ] Ty T

4.

, *I.  8it slone and list ten things your city needs now to enhance

«ty: (improvs) the quality-of human life.

1. N L 6- l—-‘h
2. ; t, ?? L'_
3. ; 8. ‘.
o = S 9:

5. L t__. 10. t

T

I1. The CityiCouncil now mounee_ic it has money to meet three or
four of the city's needs - your class:should present a list
of priorities. Do a class list of ten in rsnk.order..’

1. L.
‘52- B N ; L_H
3. L
) 4. .._I_ LD s
5. !-.: 3
-6, . L.-_:
- PR P -
B. ’
9. .
10, i

.What problems did your:group face in listing priorities? What does
this indicate about your group? . _
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MESSY CLASS?

¢

DIRTY LUNCHBOOM?

8, S

= Maybe s few students have noticed how messy the classroon looks
by the end of the day or the lunchroom after the laat lunches.

- What can be done? How can you make. other students reslize how bad :
this. problem is?

- Ask your principsl to stop the Eﬁstodianl from cleaning up the
particulsar area you are concerned with for s week.

- Do you think pedple are beginning to recognize the problem?

= By Priday most students will probably find it hard to even eat
their lunch becsuse the lunchroom is so cluttered and dirty.
What icmediste action can they take?

~ Perhaps & work psrty
= Maybe teachers could pitch im .-- -::
. = TE¥ to develop some groups to carry out different
parts of the "claan up."

- Do you think those students who participated in the "clean up" will
be so careless next time?

= Do you have any feelinge for the custodian whose job it ia to clean
up the classrooms and lunchroom every day? What are they?

~ Does the way you and your friends trest your school enviropment
reflect the way You treat your home, yard, or city streets?

11-159
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NTT?

Try to tell a story or describe an object by only using facial or
bodily movements:

I3
ax,

Full school bus on a Friday afternoon

Subway rides in the rush hour

t

Elevator ride with the elevator getting stuck after riding,;éfyhe
20th floor

- Policenan trying to direct traffic downtown during early morning
m‘h . ¢ 1 .

Two little children sitting in :church or aynagogue with their
parents RO

TJ.

i
P
Syt

: oo

Have you ever been in one of these environments in your dity?

What other types of groups have you been 1n that are similar
« to theae?
[ -
How do you communicate: with the other partidipunta in theae groupa
-or do you communicate with each other at all?

Do you think that better comnunicatipp or grou@ work coul..
changn any of theae environments? Bow? = - L A
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1 PUBLIC INTERVIEW:

R B T T o

- We need s volunteer to:come up and sit in front of the class. The
' in:erviewer (teachet or other itudent) wiil ‘8o and sitiat the '
) voluntéet's désk. '

C me Ao s et R P e ey - i

- The voluntéer may chooée what he’'d‘like to galk lbout Eﬂ{' e
* ; : : ; Vi i '} “;r :
4) How he camnunicatep with other& in his qity (his- envirbnlent}

LI

- b) His dttferent group menberlhipa or “
groups he would most like to belong to
c) The feelings he holds about his city and its problems * oo

H 1 Tae . T e
- The volunteer msy 'pass' whenever he does not wish to answer
b a question or he may say "thank you for your qucationl." 4f he
! vishes to end the queltioning. . A
. i
i = The interviewer will ask as many queltiona as polaible that may
i help the volunteer to express his ideas more chltly to ‘his claln-‘
mu.. . ' e
!
- i
- After the interview is complete, :he uhole clall may dincusl some
of the cho?en topics. ' Did the views of the vdldntler Hffect them?’

v
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Commmication Check "B"
Have you been working in a group? If so why don't you take a few n:l.nutea
out for this chack

r,

Ask these quastions:  |'All of Most of ‘| Some of |Meed to
he time | the time | the time | Improve .

e. I am list

carefully to be sure I
am hearing vhat the other
group wember says bafore
evaluating.

b. I sm using e wulei- = S DU
sensory approach-in-my .

communication with other h | &
group members.
oty r
‘ _F e . T ]
c. I sm saying what I’ S ¥
really think rather than ML PEEE

-

— N v ow ok o —

— ———-——— &7 I ail Tepeating dyself
because I know that mixed : .
signals wmust be chriﬁed. : T ©

O L. S +
i ZETEETEE S ; T oY
e. I am -lking it 'pouible T LR P 1.
for others to tall me diff- - e

erent ideess.

*Compars Your ansvers and
discuss them with the group.
Now, try the exsrcisa again,

.....




I

bt Chmael?

- Bawve yg;,lr ',r.\'r. ready or video tape and watch a s::hoolboarilb
meeting or city council meeting on an urban environmental problem.

- Do these public servanl:s have many tasks fac:lng them? Give aome
exaaples from what you ve viewed.

- As you watch, look to see 1f the group gets along or do l:hey
disagree ~ haw violently? , _

= Do 'you agres with the views some. of the members are expreasing?
) .. .What would you do about the problem if for one day you could be -
. ~ . the councllman?

¥

- Doyou think the members of the group will change your own
environment in any way by their deciaions?

1I-163
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. ?
O ‘ N

WHAT ‘OTHER CHOICES DO YOU' HAVE? ' "
@) S
@
. +
- Choose an. impomtant city.issue to discuds fe poIIution ’
S EVTRLLELE RERRT U uf-"’i. . . < ° housing -
- o welfare
cost of electric
‘ ) - P bt P A T N pmr
' '”'othcrs?

-~ After you have chosen an isgue define the two opposite positions:
one nay chque, o . PRI . :,

- - * 4
.- : Fen 4

Example; Pollution problem

& gy L ;:’l:| - A -
X _._-i_;lb'i“ r..‘ o R, U L :‘ A Bagrisd 0o oo F X
Do nothiag let the Federal
because it really Government tzke
isn't a problem | : . .. w4 et 2o Lover-your city

oot i aollvoleaa it up.

~ Your job is now to identify other positions in the issue and try
to place them on the continuum, both in relationship to the polea
and to the positions already placed.

- Try this same exercise with several different issues. Does the
class seem to find many alternatives?
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WHO IS RIGHT?

Several of you will be involved in a role-playing activity before
the_class regarding a plece of land about 15 miles southeaat of your
city. Currently,-this is forest land, with part 'of the “X" River
running through: it. There are no héusea on the land, although s county
highway now passes by the front section for sbout 1/2 mile. The totsl
amount of land covers about 250 acres. The iagd is owned by the county,
which 1s considering how.it should be used.‘ The clasa represents the
County Bosrd of Supervisors. Each person playing a role is ttying to
pursuade the Bosrd to take specific action toward using this property.
The object of the class is to identify geveral different views of

nature which are represented by the different peraons plsying the roles

they are given.

2

- 4 students draw cards to see which role you will play.

L P T

Rolea for Roleplaying

A. You are a builder, who wants to develop a subdivision of middle-
priced houses.on the property. You ask the County Board to zone this
area for residential housing, and to give you permission to put up
approximately 5 housea per acre. Your main argument is that as your
city is growing so rapidly, more and more people are anxioua to live

out in the country. They need houses, and you can provide them on this
land. This will bring stores, shops and jobs to this part of the county,
and benefit everyone.

B. You are a member of the éggob Society. and President of the locsl
Birdwatchers Club. You have lived about 3 miles from this piece of
land for 20 years. You argue that the area under conasideration

is one of the most beautiful nature spots in the county, and that it
should be preaerved in its natural state ao that people will be sble

to enjoy the wild birds and animals living there in their natural atate.
You might also point cut that much of the county is being developed

and that before long people will have no natural spaces left to

enjoy. You would be willing to make aome improvements, auch as

hiking trails and picnic benches, but stress that this land should be
preserved in its natural state.

C. You are the president of & large mining company. Your engineers
have discovered strong evidence that this stretch of land contains 8
rich vein of copper. You are willing to amine the area for copper, and
build a large factory to process any copper which is mined. Many

new jobs will be created for the people of the area, and much money
will be brought into the county. Copper mining might cause gsome damage
to the eunvironment, through the open pits which are necessary. However,
you argue that the price is more than offset by the value which the
operation will bring to the people of your city.
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WHO IS RIGHT? (Continued)

D. You are a local representative of a national lunbering company.

You want the coufity to permit the clear-cutting of tlie trees on thisg
property. You argue that ydur company i environmentally-minded, .

and. will replarit trees in d scientific way for every acre which is

cut over. This will bring jobs to the area, provide an economic value '
from the land; and’ guarantéd tﬁe continuation of naturul forest lands -
in the futuxe. '

it * - . . 1

- Each player will have a chaMce to. mqke his appeal tc,the Board
(The class). % i

i

- It i3 up to the!Board to identify several different views of nature
which these persons represeunt. o . £

- It i3 also up to the Board to ‘think of some al:ernative uses of the '

1land.

-

a

- Who_ was most persuasive in his appeal?

b

o

¥

‘:I-‘

- Did the four role-players seem sensitized to the feelings and

beliefs of those they played?

o
!

L

-

1

[

-

Re

- Why don't dther menbers of the class tr§ the béme exercise dgain ' ¢
and try to express their ‘understanding of the characters=¢nd"
situation? ) . ) TR i gl

TR
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NASA J‘DECISION BY CONSENSUS

FIRST SECTION (to be taken by individuals). Instructions: You are

a member of a space crew originally séheduled to rendegvous with a
wother ship on the lighted surface of the moon. Because of

mechanical difficulties, however, your ship was forced to land at a

spot some two hundred miles from the rendezvous point. During the
landing much of the ship and the equipment aboard were damaged, and
gince survival depends on reaching the mother ship, the most critical
items still available must be chosen for the two-hundred-mile trip.
Below are listed the‘ten items left intact and ‘undamaged, after

landing. Your task is to rank them in order of their importance allowing
your crew to reach the rendezvous point. Place the number 1 by the most
important item, the nuwber 2 by the second most important, and so on
through number 10, the least important.

Food concentrate

30 feet of nylon rope

Parachute silk )

Two 100~-pound tanks of oxygen

Map of the stars as seen from the ‘moon
Life raft

5 galloens of water

Signal flares

First-aid kit containing injection needles
Solar-powered PM receiver-transmitter

SECOND SECTION (group consensus). This is an exercise in group
decision-making.. Your group is to employ the wmethod of group consensus
in reaching its decision. This means that the prediction for each of
the ten survival items must be agreed upon by each group member

before it becomes a part of the group decision. Consensus is difficult
to reach. Therefore, not every ranking will meet with everyone's
complete approval. Try, as a gfoyp, to make each ranking one with
which all group members can at least partially" agree. Here are some
.guides to use in reaching consensus:

1. Avoid arguing for your own 1ndividua1’judgments. Approach the
task on the basis of logic.

2. Avoid changing your mind only in order to reach agreeuent and
eliminate conflict. Support only solutions with which you are able”
to agree to some extent, at least.

3. Avoid conflict-reducing techniqties such as majority vote, averaging,
or trading in reaching decisions.

4. View differences of opinion as helpful rather than as a hindrance
in decision-makins

On the Group Summary Sheeé place the ihdividual rankings.made earlier
by each group member. Take as much time a8 you need in reaching your

group deciéion. -
T 170
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KEY. Take the difference between your ranking and the ranking on
the key. Add the differences. The lower the score the_bette:.
These answers are based oh the  best judgmeuts that are now available
to you. They are not absolute answbrs.

8 Food concentrate Supply daily food required
4 50 feet of nylon rope Useful in typing injured together‘
' T helpful in climbing
5 . Rarachute silk: : Sheltér against sun's rays
1 Two 100-pound tanks of Fills respiration requirement
" oxygen hrath .

3 Map of the stars as seen One of the principal means of

from the moon finding direction

10 Life raft CO, bottles for self-propulsion
‘ across chasms, etc.
- ) I’ N
2 5 gallons of water Replenishes loss by sweating, etc.
7 Signal flares Distress call when line of sight
i +* +  .possaible

6 First-aid kit Oral pills of injection valuable

containing

injection needles .

- -1 * ' ’ B
’ 9 Solar-pawered M ; Distress-signal transmitter --
. receiver-transmitter . possible communication with

- mother ship

- Hhat types of feelings did you have as you attempted to nake your
decisions alone?

= Did .the.group have any obstacles to overcome as it attempted to
make its decisions?

P

N LI

RS Hbré ?oo;sntisfied with most’of the decisions the group csoe to?

- Do you feel everyone was 1mportant and took ‘part ih this group
decision? How? R )
- After‘you ve compsred your group findings with the key and iour
personal decisions with the key - who came closer to the correct
. order? th do Yyou uhink this happensd’ '

13
N

- Tske snother "Comnunications Check" and then try another group
work exercise - The Kerner Commission: Civil Disorders. Perhaps
you will be able to work more easily after understanding how the

Q group communicated during the NASA exercise.
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» KERNER COMMISSION: CIVIL DISORDERS

y - You are one of 1200 persons interviewed from 20 cities throughout
the country where racial riots occured in 1967.

- You are a black oitizen.from one of these cities and you had
. many grievances to report to the interviewers for the Kerner
Commission.

= Below are a list of grievances you and other black citizems have
made about deplorableconditions in your cities.

- According to your own feelings please rank these griévances ffom
1 -~ 12 (1 most gerious problem to 12 least widespread and least
serious problem). - St

- After you have ranked these giievanoes from one to 12 gather
into your neighborhood group and come to a group decision as to
what your main problems were at that time. You need to agree and
send in the list to the Commission.

1
b
"

= After your neighborhood decides, you receive s letter from the
Commission showing you how the rest of the neighborhoods in the
- other cities reacted. Did yourigroup ranking differmuch from
those found by the Commission’ Did your porsonal findinga differ?

-~ What did this experience tell you about your ability to "walk
in gomeone else's shoes?"

- Did the fact that you worked 4n a group help you £ind the answers
others had given?

II-169
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- ‘Inadequate Housing:
‘enforcement, diserimination in sales’ and
rentals, overcrowding. T

Inadequate Education: de facto segregation,
poor quality of instruction and facilities,
inadequate curriculum, ete.

Disrespectful White Attitudes: racism and
lack of respect for dignity nity of Blacks.

Inadeq uate ngcig Services: inadequate
sanitation and garbage removal, inadequate
health care facilities, ete.

Discriminatory Police Practices: physical
or verbal abuse, no grievance channels,
discrimination in hiring and promoting
Blacks, ete. '

poor -housing code

Inadequate Welfare Programs: wunfair
qualification regulations, attitude of"f-i J
welfare workers toward: recipients. LR

2 [

Poor Recreational Facilities.
parks, playgrounds, etc.
programs .-
e L © e
Unemployment . and Underamployment-
discrimination in hiring and plcement by

1nadequate

organizations or by unioas. General lack
of full-time jobs, ete. ‘ :
-Administration: of Justice: discriminatory

treatmerit in the courts, presumption of -
guilt, ete.

Inadequate Federal Prograus: insufficient
participation by the poor, lack of continuity,
inadequate funding.

Digscriminatory Consumer & Credit Practices:

- Blacks sold inferior quality goods at higher

prices, excessive interest rates, fraudulent
commercial practices.

Unresponsive Political Structure:
inadequate representation of Blacks,

lack of response to complaints, obscurity
of official grievance channels.
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KEY ~ KERNER REPORT FOUND

11
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FREEVAY COMIiG THROUGH

Look at the map of your city that has been posted on the board
or projector

vel
LR

The map has several lines through it which are possible routes for
a new freeway to take .

Choose which route you are most in favor of and write its number
down on a piece of paper

ty-

Have a short class discussion on the good and bad pointa of each
route

Now each student must take the role of advocating another route

Example: If you originally chose Route #1 Ehen you must n&q argue

in favor of Route #2 =r #3.

The class will divide into as many groups as there are route
selections, The group will work together for a while to plan how
they will defend their route selection. With the help of the
teacher you will carry on a debate to choose the best route -
Remember you must defend your new choice whether you agree with
it or not. . :

Is it hard to convince others that your choice is the best? Work
with your group' & maybe you Cam think of gome persuasive tactics.
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"READY FOR LANDING" - BUT WHERE?

Your city is planning to build s new airport, but where? There are
two different piecac of 1snd that could be used. The Avistion
Authority is having public hearings before it uakes its final decisimm.
Why don t you take part in the decision?
= Each student take a role csrd:

#1 - 5 Citizens living nesr the fsvored site (Site #1)

#6 - 10 Businessmen with businesses nesr Site #1

#11-15 Citizens living near Site #2

#16-20 Aviation Authority Members
Consider your roles csrefully. Vhat type of vslues are you expressing
in your choices for the different sites? Do you want to express
these feeliqu_outrighE to persuade others to join your viewpoint?
Positions: - o -; L

#1 -5 These cit{zeﬂs,ate égg;pst the airport being placed nesr
their homes st Site #1.

#1 You sre s senior citizen who haé s hesrt conditiom. 1,.
You are afraid the noise and commotion will make you
overly nervous and affect your heart.

#2 You sre s married couple who just bought a very old

&3 historic home glmost on top of the site #1. You've
spent the lsst year renovsting the home for the benefit
of your family and the community. If the Aviation
Authority chooses Site #1 you could possibly lose your
home - or part of your yard.

#4 You are a high school student who has done s great deal
of study on pollution. You live near Site #1 and
you are very worried about the problems noise pollution
will csuse in the neighborhood.

#5 You are s fishing enthusisst who lives in the neighibor-
hood nesr Site #1. There sre seversl good fishing
ponds in Site #1 (the only ¢nes in town) and if the
airport is put in Site 1, there will be no plsce to
fich.
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: #6 - 10 This proup is in favor of the airport being built at
Site #1. .

#6 You are a wealthy landowner and it just so happens
that you own most of Sitz #1. Needless to say there is
a great deal of money for you if the Aviation
Authority chooses Site #1,

* #7 You are 2 small motel owmer whose go{zl is located just
a few blocks from Site #1. You would certainly 1like
to have the business from the new airport.

#8 You are Mr. 6's Real Estate Agent and if you could sell
Site #1 for Mr. 6, you certainly would make a nice
commission.

#9 You are two business partners. You own an import-

& #10 export store near Site #1. A new airport close by could
cut down many of your costs.

#11 - 13 These citizens are against Site #2'beiﬂg chosen

#11 You are a cattle rancher and you don't want the )
- airport at Site #2 becauge you are afraid what the
- noise and air pollution might do to your cattle.

#12 You are-a farmer who railsea several different crops
near site #2. You are afraid that your irrigation
supply will be cut off if the airport is built at
Site #2.

#13 You are a camping enthusiast and because Site #2 is
full of forest and more open areas you'd hate to
see this beautiful campground destroyed.

#14 - 15 These people are in favor of Site #2

#14 You are a travel agent who has his business near
proposed site #2. Until this time your office has
been almost out of town, but if Site #2 is chosen,
you will really be into some bysiness.

#15 You are an clderly lady who owns a great deal of property
in Site #2 and if you could sell the property you could
move into town and fezl more secure plus have a little
money on the side.

- #16-20 Aviation Authority

#16 You are from another city nearby and both of you
& #17 would rather see the airport built in your town where
you have large finasncial holdings. You were chosen
because 1t was helieved that you would be good
Q mediators. Little does anyone suspect your real desires.
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#18 You are a very interested citizen who is alaso
an avid environmentalist. It was because of your
coneern about what effecta this airport might have
. on your eity's environment that you joined the .
- Aviation-Authority im the first place.

19 You are a very wealthy and prominent citizen. Your
fanily has been active in city affairs for decadea and
. it seemed only natural for you to join the Aviatien
Authority. Mr. #6 is an old family friend, but Mr. #14
has a travel agency that you own some stock in. Thia
could be an interesting meeting for you.

#20 You are a fuymer. mayor and are well acquainted with most
of the city's citizens. You begen work to obtain an
atrport for your city years back. You had no idea there
would bte so many different feelings about it now.

MAfter each Student has his card and reads about "himself", the
“Aviation Authority mexbers ywill decides how to carry the meeting
out {Example: Call on each person or jurt one representative for
all interests)eta.

The Aviatien Anthorit? will establish the rules and the neeting
will come to ordzr.

'Thé éifferent proponents gnd cpponents may organize themselr--

in any way they choose. They poy want to work individually
you may find more chante for success 1f you work with others
holding, your sswe view. Terhaps you will also find it helpful

.to take a "Communicatior Check™ during the meeting.

When you have completed the exercises maybe you would like to
diacuea some of the following ceucepts: communication, pcrlualian,
empathy, group worix, city, environment, etc.
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RAINDROPS KEEP PALLING -

Your community has several small parks in the dowmtown area. The
bus cowmpany wants to use part of the land in these park areas to
put up shelters for bus riders. .The City Council ir holding public
hesarings to diacuss the matter. Why don't yol help them.

#1 A bus company spokesman who feels & need for the shelters
to help business.

#2 A bus pasaenger who has been drenched a few times too
many as he/she waited for the bus.

#3 An elderly citizen whose. great-grandfathér had founded
the city. He and the other founders had planted a
garden where the parks are today, and your grandmother
had begun s memorial garden where the shelters are to
be built. You just can't let this special plece of your
city be loat forever.

#4 You are a sgcience student and have been atudying the
problem of our earth's oxygen supply. You become
a "keep off the grass ~ it produces your oxygen for
tomorrow" nut and you take this bus shelter as a direct
-challenge..  You' see:concrete cresping in everywhere - the
only two blocks of green grasa and trees downtown ure now
being eaten up by the "concrete monster.”

#5 The Reat of the Class: You are the committee from the
City Council
citizens beginning with #1 to #4.
- How does the problem seem to get more complex?
- What different values are reflected by each citizen'a views?
- What alternative solutions are open for this problem?
) = Allow 8 short debate among the four different citisens. Who

is moat persuasive? :
- Can they come to sowe solution that will make each one happy?

- If the group becomes slowed down tske a "Communication Check"
and try the meating again.
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CELEBRATION O

Participate (To have a share in common with others, to ahare) in
the celebration of:

First robin of spring
Urban hero

New laws

New park, hospital etc.

'De;th of &6 sewer rate

- How would you celebrate? parade, party???

- What-does it mean to celabrate? N

-  What doea it have to do with SOCIAL PARTICIPATION?

1-177
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VALUE SHEET

Each student may read the quote and answer the questions

on his own sheet of paper. Some of the answers may be read
anonyamously and there may be time for open discussion on

& few of the questions.

“I would rather sit on a pumpkin, and have it all to myself,
than to be crowded on a velvet cushiom.”

- What is the speaker trying to say?

- How does he feel about 'being crowded?"
Try to expand on his feelings of "being crowded" -
Where else besides his velvet cushion aight he feel
closed in?

- What does the spesker eay to you?

- What could you actuslly DO about changing the
way your snvironment is? Whether it is e« pumpkin,
velvet cushion, school, home, or other place?
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Lesson #3: ACTION! GROUPS IN COMMUNITY -

Overall Objective:

- Each student using the gkilla in commmication and group

work will in some way change or sttempt to change his environ~
nent.

Enabling Objective:

= Given choices of exercises students will experience “real
world” getivitias in and outside the classroom.

- Given choices of exercises students will use skills of
communicstion and group work ss socisl psrticipants in these
"real world" activities.

Procedure:

= The procedure for this lesgon is up to the teacher and
students. There should be options however for students
to choose from as many activities as possible including
projects they may think of on their own. Encourage
students to use the gkille in commumication and group
work that they have been familiarized with in previous
lessons. Do not let snyone fall to the 'Vayside" -
be sure he ''scts” no matter how lsrge or small you
feel his contribution may be.

During each activity ask students to reflect on their
performance in the group. Have thena identify problems
in their performance - and practice group work sgain
to improve the intersction and overall psrformance.
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BRAINSTORM

. : |- :
Your city, like wmins, has its pollution problems. In fsct,
we seem to be increasingly ovsrvhelmed by, crowding,

.over consumptioh of power, dirty air, filthy water, etc. Get

togsther with & group of adults, or with a group of friends,
and try to brainstorm s list of the.things "we' can do about
pollution. Make sure the ewphasis is upon DOING-YOUR DOING.

L Ld
4
LI

Hers are ameeilip:elﬁefs-: : - g
1. Use reun_h}c: containers...
2. Reduce consumption of pmrgoods(ie, towci;.tiuuu....
3. Avoid cver patl:l:t;s;d”;-ood -’
4. Choose returnable bottles
5. Recycle newspapers, steal cans, etc.

6. Othera?
7.
8.
9.
10.
11.
12.
13.
SR VS .
15.
16.
17. Run washers st full capacity
18. Conserve power (turn off lights and appiiinces)
20. Others?
21,
22,
23.
24,
25,
26.
27.
28.
29,
30.
31.
32.
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You may be interested in a particular problem
threatening the enviroument of your city. = -

_ If mo, coll.ect ‘Dawspaper clippings, magszine

... ~axticles or suy other news item that deals

" with the problem. You might be abls to find

out what othsr cu:in did about the same
threat. When you've done considsrabls .
research take action! With the facts you've
gathered, there is no stopping you.

1

Vi
o oL
e .

- Perhaps, you could write your congressman
- Write a letter to the editor of your paper
- Producs your own news article with some other clasemates and

distribute it to your parents, neighbors, friends, etc.
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NEW BUILDING GOING UP?

Why don't you and some of your friends offer to decorate
the barriers between the construction and sidewalk.

Who should you contact! How would you persuade thew ..

to give you their permission?

S

What would you like to paint or dfaw on the barriers?

. p?..:.i
t Ik

Why would you want to paint li:hen in the first place?

G oo

]

Do you think it would do snything for the city?

Wi
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BLOCKED WATER CLOSETS

+ A

A typical large city uses '70' MILLION -
GALLONS OF WATER PER DAY. _

[
Resulting in this WASTE --

=17 TONS~~ORGANIC SUSPENDED SOLIDS

17 TONS~-ORGANYC DISSOLVED ‘SOLIDS:
(including 2 tons of detergents)

«8 TONS-~INORGANIC DISSOLVED SOLIDS
-60 CUBIC FEET OF GRIT

Get a dozen friends. Go around the. -neighborhood collecting bricks
and large rocks (don't get stoned). Then, visit all your friends and
neighbors and place a brick in their toilets to save water.
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CtLEBRATE

CELEBRATION - "To observe a notable occasion with festivities"

GET A COMBO, SOME FRIENOS, AND A PLACE - HOLD A CELEBRATION

-

- Celebrate the saving of an historic building
= Celebrate the inaugurstion of mass transit

- Celebrste any community event that has meaning - - !
to:you as s cititen ‘
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If lo_yoq;_pity is probably full of posters and signs.

LI

Why don't different groups or 1ndiviﬁuaia ﬁaie i:;QII of :
the signs in each of their neighborhoods during and sfter
the campaign.

What were your findings?

- d a1

How does your neighborhood feel sbout this means of
obtaining votes?

What could you or your group do about the signs?

rr

S R iy :
If you decided to do something, how would you go about it?
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» ARE YOU A SOCIAL PARTICIPANT IN THE LIFE OP YOUR CITY? -

To patticipate il l:o have a share in common wil:h others, to share - -

in the life of your city. R
wary - I BILL
=Cleaned yard
=led group -
discussion

Quite often you probably do aomething and you don't even realize
it. Let's see if someone else notices.
- Put up pieces of paper all around the room with each
student’'s name on it.

- At any time that a student is acting as a social participant
(in classroom or outside) and he notices it, he' may list it on his
sheet of paper. 'However, he may not even realize an action (exsmple:
dropping paper on the ﬂoot) and in wh:l.ch me mol:her student my
add this to the student's sheet. -

- These sheets will help each student see how he communicates
with others; how he works with groups; what he is participating in -
irn short how he j‘.xl'affecting his envitonment. °

-
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COLLAGE nPOSTERS

Why don't you see if you can Ml:p-s"
publicize 8 public event?

RS T 5

You could help make some posters,

call citizens, cerry signs efic. to
publicize such events 8s the community
art show, the city's birthdsy, election
day, and other ‘commmity events,

Talk to your parents - maybe they
kaow of some-events you might want
to help with.
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e e If you'd like to be "part ‘of
the solution”, then why.don't you begin
at home by co].lgc_,l;:i;t_xg{ Xmg_._glq{:ﬁgimg
and newspapers. Perhaps, your whole class
or schdglﬁcoﬁl& take ﬂi%t‘i;lgﬁiﬂiprgiéét.{ -
You can probably even make some money from
the paper ‘E&@Sﬁ}"é‘&‘ﬁ?i?d.fiﬁqiﬁeiffiiééjé¢t D

or solve another problem with.

II-188

' 191




NO DEPOSIT - NO RETURN

- Perhaps one yeekend you and some friends could go aroumd
the neighborhood and collect bottles for a little extra
money. / i / ’rt—-_/.
- 1T ey T .t
- What happens when you find some bottles that lay no deposit -~
ne return?

Do you leave them?
Keep them?
What alterriatives do you have?

- What problems deo no deposit - no return bottles solve? What
problems do they create?

- What other items in our environment cause the problem of
no deposit - no return?
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HAVE YOU BEEN RUN OFP THE ROAD?

- You've probably been run off the road as you t:ried;
to ride your bike through.town. :

- Why don't you contact some city officfals and see if
they can't provide a c:lty bike route,

- You and some ‘of ; your friends could Certainly give’ them‘
suggestions on where to put it and how.

- Mayne if there were a good, safe bike route then more
would get out of their cars and onto their bikes.
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SAVE THE JUICE!

Ll b aE ¢ i 7. v LT
‘§3£EIEa about your city's power ‘supply?: -+ i

o '{“"ﬂ
Why don't you start a “save the juice" campaign
beginning at home and see if you can't convince

.. your -echool, -yeur hig city office buildings and ay

others to join. :, . :

'r,'si."' T See L .E; LI e, -
Just a little note or sticker by every light switch
will be a helpful reminder to you as you leave your

room or to the teacher or businessman as they leave
their classrooms and offjices at the end of the day.
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ORDER IN THE COURT!

e _ . Py PR -

- Would you like to know more about Your court system?

- Why don't you contact a judge or another court official
and try to make plans for a Youth Council.

- The Council could be made up of students who are
interested in the court system and want to take part
in its decisions.

- Working with the court officials you can decide
the role of the Council.. , .

- You sight hear trials concerning youth and recommend
certain actions to the judge.

- You might listen to all the cases in a court and
choose particular ones of interest to the group.
The group could then write their feelings in a report
to the judge or in a school newspaper.
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BEAUTIFY YOUR SCHOOL

Does your school have many flowers or plants?

-

Is 1t a very cheerful env:l.fonment?

4 .- : - - T

- You could start a gsrden right in your classroom
with potted plants.

N - - ot -
« You could sctually grow a garden on the school
grounds. Maybe flowers, small trees or vegetables.

- Contaét yﬁuf pr:lncipa].;\:your local garden club,
your parents and anyone else that could give you
some helpful hints.

it

II-193




A

»

v
PAPER! PAPER! PAPER!

] T

- Are 'you concerned aBout the disappearing fdrests?

Mg you want to cut down on your paper consumption
but don't know how?

ik

Why den't you begin a school newspaper apd put in on
cassette tapes? It is up to you how you distribute
the tapes so that the students can hear them. Maybe

you could put them in the school library or scattered
in several rooms. It's up to you - good luck!
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_f ﬁD/o?

~ Are you interested in contacting the people
“in your city?- .. pers,

[

L SR B 1 I a) o e

- Yhy don't you see if you caidgiiﬁ some '/
tizme from your local radio station to express
your views?

- Maybe even have your own show allowing other
young people to call in and express their
' Eéelings on- the air. also.
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NG RS )
3 HUMIDITY

\ Get the principal to turn off the air

— conditioner for two very hot days; at
the end of the second day discuss with, ;. ...
classmates what you felt during the
experiment. Try to estimate the
benefits to you, to your group, and to
the environment.

SCHOOL COMMUNITY

ENVIRONMENT

WAS IT WORTH IT? DEFINE "WORTH"
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PUBLIC SERVICES SURVEY

To participate in the life of your city you.need to know a little
about it first. Tty this survey.and it will help you to "gee" a
little more of your own city... . . s

ELECTRICITY

TELEPHONE o oo T

PUBLIC TRANSPORTATION I
STREETS

FIRE

POLICE :
SEWERS

WATER

HEALTH

(Hospital)

(Ciinic)

STREET LIGHTS

PARKS

SCHOOLS

Far— -

=~ Give the number of these facilities in your city or
who provides you with these services.

[}

H
4
-
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HOUSING SURVEY

awila

Reaiizing that yoh can!;-just walk into someone's home, perhaps
you could go with a housing inspector and with & copy of Housing
Code/Building Code you could check:

e, a7

Squ;re fbotagé af area - room

‘windows T
electrical outlets
heating . | |
exits (outaide)
hallﬁt;ﬁggairs .
bathroom(s)
hdé-waief
structure

window screens

TRY to visit all of these types of homes or buildings:

White owned/Black owned .. White .rented?Non-white rented
(non~white)
- What have you found gbout these differﬁéf environments?

. RN : -
- Did thig experience make you feel any need for ACTION
on your part? On your city's part?

& IR
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DO YOU XNOW WHO, WHAT, OR WHERE?

Air Pollution
Water Pollution
Noise Pollution
Waste Disposal (sewage, street runoff, and
solid waste)
Visual Pollution

Select one area of concern above for your group's research.

1,

o

What public agency is set up to confront this problem area?
What is its budget for the year?

Local(City) Budéet $
County Budget $
State Budget §

Let's compare the functions (the job) of the agency with
its authority (powers):

Functions -Authority

o T —

Let’s assess its ataff\and administration —
Qualifications for employment:with fhe ;éency;
Selection procedures:

Salary:

Specific current problems in the region, which are covered

, by the agercy:

As listed in order of top As listed in order of
priority by the agency's staff: priority by people surveyed
in your city:

What do you conclude from this activity?
About the agency?
About the problen area?
About your city?
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