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ABSTRACT
There are three coaponents vhich corbine to fora a

continuous cycle negatively affecting the developaent of the rurzlly
disadvantaged chiid; these are: contact deprivation; experience
deprivation; and response deprivation, However, %he Personal,
stzuctural, and professional behaviors of the classroom teacher can
positively affect the development of the rurally deprived child wvia:
(1) positive teacher attitudes and modeling which create a climate of
+rust and respect conducive to lezrning (personal); {(2) a classroos
setting that is attractive, coafortable, functioznal, and coaplete
with learming materials (structural); (3) continuous teacher
gelf-renewal (in-service education and/or university course
participation {professicnal). Pour coaponents of instruction whkich
provide the key to developing effective instructional practices for
the rurally deprived child are: {1} development of obJectives; (2}
preassessment procedures; {3) nethods of impleaention; and (4)
evaluation procedures. Bowever, in each of these phases of
instruction, it is important to relate what is being developed %o the
specific needs, interests, and ability level of the rurally deprived
child. Tt should be clear, then, that deprivation in and@ of itself
does no* negate learning but that it does demand special attention to
the developaent of tcacher behaviors and instructional practices.
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The most neglected children in ocur soclety live in the homes 2long the backrosds
of rural society; among the Adust petches end roek filied mountains of the netion.
The urban slum child jg recognized but not atiended to, the nincrity group child is
seen bui not recoguized; yhile the rurally deprived are not seen, recognized, or
attended to in relation to social or educationsil arrangexzents. Indeed the rurally

deprived child may be the zost disedventepged citizen in the nation. Re stauds hidden

fron the view of others, understood orly as 'being from dirt poor surroundings®. He
ig not recognized ss a potentiel learner--constructive contributor to society; rather
Le is most often recoguized as dysfunciionsl component of rural 1.@_;;;_._ Yet he 15 a
future citizer who can comprehend life end ytilize his talents to build a rational
rural commpity.

The school (and specificaliy the clessroom t.eache;') cen be of assistance in
énabling the rurally deprived child to asctualize his abilities, expand his social
parcertion, enhance his 1angu£;ge base for communication, and equip him with implerien-
tation strategies for utilizing these qualities in hig life context.

It is essentizl to exemine the cuuigonents which create rural deprivaiion, to

exanine te.cher bshaviors that relate to such deprivaticn and to create some PrOPOSedr

alternative forma of experience, teacher behaviors, and instructional practices that .
g

can effectively combat such deprivation. The intent of this Paper is to approech thes.

isgues in & constructive-anelytical-sugRestive manner.

Components of Rural Deprivatir . There are three ccusponeants which combine to

negatively effect the development of rurally disedvantaged children; (1) contact
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deprivation, {2) experience deprivation, and {3) response deprivation. REech of
these components is relsted to the others ard, in effect, form & cycie of contimions
deprivetion for the child.
The quality of human contaet the rural poor child confroants is generaliy very

low. This is no eriticism of the rural poor bui reiher a point of feet that cust
be deelt with if the develomert of the child is to improve. For exemple, there
is 2 @irect correspondence between the educztionel level and socio-economic level
of the parents and the way in which the parents have contact with their children.
Kagan, Pessow, and Coles, point o the wey in which deprived rparents trest their
children. The quickness of direction, lack of corcern with reading ceteriais, and

one directional nature of parent beheviors {edult verbally and non-verbally directs

child in what he/she experience) 211 deprive the child of an opportunity to also
direct some parts of his own life 2s he beccnes capable.

In order to gain self identity the child rmst be &gble to contrcl asovects of
his 1ife. And he must view significant adult models who also have control of their
lives. Too often the rural poor lack such vower and communicate a human feeling of
powerlessness to their children. A thorouza but gentle movement of muiti-directional
communication creates a climate for more effective learning and for a more gteble
self concept.

Related t£o this human contact deprivation is the experience 3eprivation of the
rurally disadventaged child. Because 0f the predicament of poverty the family often
can only provide mere survivel experiences for the child. Too often guch children
ere on the receiving end of what they must do rather than the giving end of what
they cen do! Por example the rurally deprived child rerely—-if ever--experiences the
act of leisure with meaning. Experiences such as being reed to, reading ¢to another
person, directing another person in house play, observing snother person reading,

perticipating with others on trips to parks, places of interest, and manipulating
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food and plisble goods ALL Puild the tazse for scciel, linsuistic, end emotionsl
development. Too ofter the rurally deprived éo not erxperierce such events.

Humen contect end the nature of experiences provided for children are tke bese
for the types ol responses the ¢kild receives ir his §eily life. The rurelly deprived
child is most often on the receiving end of negative response vatterms. Such
responses as Hio!—Do not do that! ESiey cut of thet roon!—are indicative of the
pegative response pattern. Suck a respomse systen tesches the child that it is best
to be rassive, to be powerless. It fells him thet he is not important——rot e pert
of the emvironzent.

Alternste responses such &s--lei's try this instead of that, you plzy with these
pots end pans vhile morwy mekes supper, here teke the cup bul let me have the glass—-
are indicetive of a response pattern that epebles the chiid to experience a sense of
participetion, control, and i::lpor-i:ance. It helps tec communicete to hinm that it is
good to be active—~involved in the happenings of his eaviromment. Rural poor childrer
need to experience these positive respcnse patterns Zf they are to gain the needed
equivment Tor accomplishing resding, meth, sociel, and scierce skills.

it is little wonder that tkhe rurally disadventaged are uneble to resd at normel
develommental levels or accomplish the relasted skill and social 1living tagks in the
school setting. Indeed & prise focus of social concern zust be to equip perents with
human ways of relating to their children. As citizens all of us cen be a pert of
that concern. But what can the clessrcom teacher do? The following section of this
paper examines some of the effective teaching beneviors for relating to rurally
deprived children. The finel section of this peper wilil then exemine some in-
structionel practices that cen be helpful ir motivating and i;wolving disadvantaged
children in cesningful clagsroom activities.

Effective Teacher Behaviors For Releting To The Rurally Deprived. It is possible

t o describe some of the effective teacher behaviors for relsasting to rurelly deprived

children. The personel, structural, and professional behaviors of the teacher can
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positively effect the development of the child. Indeed as we heve locked «t the
impect that perents 8o hzve on children {beth negetively end positively) we can gain
a sense of direction for wbat can dbe Joue Ly the classroom teecher £0 codbzat de-
privation effect vhich so c2ten hinders tie levelopnent of the ruraily poor child.

Persorally, the teacher cen creete & climete of positive conteet with young
children;e form of in%ersction which communicates to the children that they are
.ve.luable acd izporiznt., In the szme respect the teecher can, via his/her cwn personel
behavior, develop 2 climste of {rust in the clessroon. Tihus peking the classroom e
Dlace where children cen enact ideas without the fear of copsteat reprisal.

Such a persopal climate~-created by the teecher—-is irevitably relsied to a set
of teacther attitudes ithrai communicale positive feelings toward 211 the children in
the classroom. The modeling--by the teecher—-of &cceptance apd valuing g1l children
will ip turn be enacted as appropriate behavior by the children.

Structurally, the tescher cen arrange--ecd further develop with eXperience and
tire—a clessroom setiing that physically is attrective, comforteble., functionel for
ective-concrete learning, and conteins the kinds of learning paterials related to the
types of children in tie comzunity.

Such structures usually contein materiasls of a diverse reture end centers of
interest which children can graviiete foward boih for skill and enrichment learnings.
Such clessrocns ere fluid--rroviding children with avenues tc develop themselves in
peaningful weys. And these clessrocns usuzliy reflect the trust component and the
responsible feeling of ihe teacher toward helping children become constructive and
ordered afults.

Professionally, the rural teacher can develop 2 continuous self-renewal system
via ipn~-service education prcgrema, institutes, and/or upiversity courses of study.
In order to further develop the personel end structural behaviors a teacher must

renew himgelf/herself by making contect with research and new thinking that is

(91}
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heppening in their fieid of study. The teacher of the rural disesdvanteged rust
constantly examine new cefhods of teachinz, new rursl life styles, arnd relate these
happenings to the way they operate, personelly zpd structurelly, on their classrooms.

Personally, structurally, and professionally--the teacher of the rurel poor cen
positiveiy effect the lives of children. Develop 8 trust reletionship vie a flexible
but respensible schoél program and constantly repew yourself and your teeching style
by involving yourself in meaningful ip-service education. An outgrowth of effective
teacher behaviors for relating to the disadventaeged is the development of diverse
instructional practices for use in the cla;sroam.

Instructionel Practices for Tezching The Rurally Deprived. The four componenis

of instruction provide & key to developing effective instructional practices for the
rurelly deprived child. Those four components are; (1) development of objectives,
(2) presssessrent procedures, {3} methods of implementation and (4) eveluation
procedures. 1In each of these phases of instruction it is importent to relate whetis

being developed to the peeds, interests, and sbility levels of the children.

In developing objectives for the rurally deprived child,the classroom teacher
should make 2 mental note of some of the following idess; objectives should be
developed with the child--making room for his talent and skill development, objectives
should include enough diversity for 211 of the children to find a plece for enacting
the goals, objectives should indicate some of the 'alternative weys' students can
complete the tesks, end they should be formulated in accordance with the different
develozment levels in the room. For asdditional insights to incorporate into the
develorRent of instructionsl obJjectives for ruéally deprived childrer consult the
Appendix to this paper enmtitled: "What Research Seys About Rurally Deprived Children
And How They Learn”.

It is imperative to presssess what the children know ebout the topies and

objectives you have developeﬁ. This gerves & ftwo-fold purpoaé; it helps the teacher
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to understend what facets of the topic various children are familiar with and what
areas need concentrated materigl activity deyelomment.

Based upon preassessment foedbeck ilae tescher czn develop & sound methodological
end activity framework to ensble the chiliren {0 eccomplish the goals. Some suggested
ideas for use in developing your methods and activities are, Xeep the activities at
& concrete-chbserveble level to begin with and move from 'where the child is' to 'where
he cer menipwlate neyw symbolic learnings', meke the activity interesting to the ckild-
ren {it should contain some self motiveting materisls), develop activities which
bulid success experiences (contirual self confidence building), formulate ectivities
that graduslly introduce the chiidren to 2 newer world, and design sctivities which
provide constant feedback go that the child can continually re-develop his learning
procedures. These &re scme hélpful instructionsl practices to use in relating in-
struction to the lives of the rurally deprived child.

Evaluation should be an on-going process in all learning getivities, this is
especlaily applicebie to the assessment of rurally deprived children and their devel~
orment apd progress. Xeep in mind thet standardized testing devices are of liitle
velue vhen evalusting disedvantaged students progress in learning units. Eveluetion
should reflect whet the individual child hes learned in relsation to his own goals
not those of the 'normal group’. In this same respect evaluation should eventuszlly
lead to self renewal of the individusl. It should not be a negative force on the
learner-~rather it should be an integral part of growth--living~-reflecting--and
redeveloping new patterns of life.

Tndeed 2ll of the instructional processes (objectives, preassessment, method~
ology, and evaluation) should be developed and designed in relation to the life styles,
learning pattern, and perceptual orientetions of the children in the school and com-

munity. Building from this base the classroom teacher can develop a myriad of instruc

tional sequences to help children explore end develop'a newer , more humane world.
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Surmery. As we examine the conmponents which combine to form rural poverty we
cen recognize that Jeprivation {oes not by itsel? negate meaningful leerning emong
the children or adulis. Pether it becoics clear that special attention is needed in
developing teacher behavicrs anl imstructional praciices thaet ere effective in agsis-

ting deprived children to actualize their lives.
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APPENDIX A

WHAT RESEARCH SAYS ABQUT RURALLY DRPRIVED CHILDREN
ALD HOW THEY BEST LEARN

Toe following sre items of interest end value thet have beer extracted from
recent resesrck studies which heve beer conducted on rurally deprived children eand
instructionel praciicas whick best promote learning. Of course these findings are
only of value 2s they ere related to tbe specific classroom ené community context
ir which you teasch. Yet ecch finding does tell us something ghout how we can inm-

prove our teaching prectices to assist the rurally deprived child.
I. About The Children

1. They ere less verbal {need lenguage exveriences)

2. Tney sre more fearful of nmew people and new experiences. {need gradusl
introduction to new experiences).

3. Tney sre less self-confident. {need confidence building exveriences).

4., They sre less motivated to achieve in the scademic world. {need to be
motivated towerd all lesrning goals).

5. They are less competitive fn the intellectual reeim. {need support in their
endeavors).

6. They are less conforming to middie cless forms such as cleanliness, good
behavior, end adequate eating hebits. {need understanding that their 1life
style): is good and intzroduction to new life styles as they are ready for
them),

T. They are more likely to face problems in completing normel developmental
tasks {need guidence on motor skills, perceptusl skills, and social skills).

8, They sre more 1likely to have developed poor health hebits. {need nutri-~
tious foods vie breakfsst end lunch programs).

9. They tend tc shy ewsy Zrom problem solving. {need assistance end encoursge~-
ment to persist in problem solving).

10. They sre more likely to have e poor home life. {need to see value in their
home and to see parents in active roles).




.
o s

9 - L]
JI. About The Tezcher

1, They tend to be 1¢ss concerned witn rurally deprived children. (need both
inforpetion and motivation o develop such Concern).

2. They more often than not are i1l equipped to deal with the rurally poor
children. (peed skill equipment and needed curriculum arrangements to
help the child).

3. They tend to expect less of the rurelly deprived child in terms of his
academic performance snd sociel behavior. (need human relations training
and child development training to equip them with impreved perceptual
abilities).

4. They often overlook the 'special ialents' of rurally deprived children.
{need talent identification work and methodological assistance on how to
help the children actualize those talents).

5. They often perceive the rurally deprived femily as 'dysfunctional' in
relation to school and community 1ife. (need assistance in developing
workeble approaches to working with such families and involving them in
the learning process).

I7Y. jpbout The Curriculum

1. It tends o be arrenged for ‘massive education' for norms. (needs to be
individualized for the specific talents and life styles of divergent
children). i

2. It tends to be too closed in only dealing with academics end skill learn-
ings. (needs to be opened up to include 1ife skills and individual per-
sonal needs).

3. Tends to rely too heavily on use of complex verbal msteriasls. (peeds to
be diversified by adding non~verbal materials and more self-developed
meterials).

k. Tends to evaluate progress too often in terms of norms. {needs to be
diversified to evaluate for criteria referenced data).

5. Tends to be oriented to the immediate community goals. {needs to consider
world views and broader life styles 8o that the child cen survive in a

changing ard complex woild).

Thege are Just some of the ifmplications of research'findings on the rﬁéally
deprived child. Indeed the findings go on and on; yet in essence they tell us that
we need to develop & ¢lessroom climate which values each child and fmplement instrue-

tional practices which assist every child in becuning g better humen being.
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