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Summary

Twelve male and eight female preschoolers were
individually administered a measure of role—takinZ s3kill.
Moreovery each child was observed during free play on 30
consecutive School daya. The behaviors of the children were
coded according to the social participation categories of
Parten (4). Significant negative relationships were fTound
to exist between the role—taking€ task and the incidence of
parallel and onlooker—-unoccupied activity. Role—taking
skill was positively related to associative play. The
results provide correlational support for Plaget's belief
th;t peer interaction leada to a decline of egocentrism in
childhood.

Al Introduction

Piaget (5) has posited that children who are active and
cooperative participants in pesr interactionl will be leas
egocentric +than their less social age-mates. The rationale
underlying this assumption is that during social interaction

the child 1is often faced with conflicta such that he is

forced to take the pointa of view of others. In an effort

BEST COPY AVAILABLE




2
to discover the veraclity of this notions, a number of recent

studies (e.g«8.y 246) have attempted to relate sociometric
popularity with the child’s ability to communicate
information to a listener. Ostensibly, socliometric
popularity has been equated with a high degree of peer
interaction, while communicative skill has gerved ‘as a
measgure of egocentriclity (3). The results of these studies
hove been egulivocal, sometimes reporting gignificant
correlations (6 and at otger times non—-significant
correlations (2) between measures.

To investigate the aforementioned Piagetian premisea, it
appeared that a8 more logical approach to take would be to
consider the relationship of the gquality of actual peer
interaction and the ability to‘take the role of others into

account. Using the classic Parten (2} definitions of social

participation, it was  hypothesized that & a8itive
relationship would exist between the frequency of
assocliative and cooperative play and role-taking skiltl. A

negative relationship between the latter measure and the
incidence of unoccﬁpled and/or onloocker activity: and
solitary and parallel play was alse predicted.
B. Method
1. Sublects
The subjects were 20 middle-classy preschool-aged
children (12 males, 8 foemales) attending an on—-campus

laboratory preschool in Southwestern Ontario. The mean age
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of the sample was 3.73 years (SD = .32 years).
2. Procedure and Task Materials

Each child was individually administered a measure of
role=taking skill by a male honors undergraduate student.
This student, along with a female undergraduate student,
observed the social play behavior - of each child for 30
consecutive school days. 1The role~taking data were gathered
during the same 30 day interval. The measures are described
beloﬁ{

Role~taking = The measure of role—taking skill was
take? directly from Borke (1l). Two sets of stories were‘
told to the subjects: (a) satories describing general
situations that might make a child feel happy, atralq, sady
or angry; and (b) stories describing situations in which the
child tested Aoes something that might cause another child
to feel happys afrald, sady or angrye. The objective was for
the subJeci to choose the facial éxpresslon appropriate to
the story being told. There were elgh; stories denoting
emotion in the firat Seriesy and eight stories denoting
emotion in the second. Thusy the maximum role~taking sgcore
that a child could attain was 16,

Soclal participation = Each ¢hild was observed during
the free Play hour for one minute on 30 consecutive school
days. The order of child observation was randomized daily.
All observations were made from a booth equipped with a one-

way mirror and earphones, thereby allowing visual and verbal
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4
categorization of the data. The subjact's behavior was

classified on a checklist denoting the social participation
categories of Parten (4} Leeay soli tary, parallel,
assocliative, cooperativer onlooker, and unoccupied
behaviors. Peftinitions for the gocial play categories were
taken directly from Parten (1832).

During each one minute time sample the observer noted
the exact numbeg of seconds the sSubjects engaged in a
particular form of play. Thussy if a child was playing
bes ide others for 40 secondar and was observing the
behaviors of other children for the rqmainlng 20 seconda,
the observer recorded these times in the parallel and
onlooker categories respectively. In order to calculate
inter— judge reliabilitys twenty observautions of child's play
were Simultaneocusly recorded by the two observeras. The
percent agréement was 95.0 percent.

Cs Results and Piscussion

The results indicated that +the children engaged jip
solitaryr parallel, associativer cooparative, and a
combination of onloocker and unoccupied activities 15.56,
30.15y 28.14, 10.12y and 15.93 percent of the time
respectively. The mean number o0f seconds the children
participated in each activity was 280+ S542.68y 508.3?;
182.1%, and 286.84 for the aforementioned categories
respectively. The percentages closely approximated those

found in Parten’s (1932) original study of social play
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preference.

Sex differences were apparent in neither the playinor
the role~taking data. Performance on the role-tnkIQQ task
was negatively correlated with the incidence of pnrnllell
playy r (19) = =.464y p<s05 and onlooker-unoccupied activity,
r (19) = =.47, p<.04. Role—taking skill was positively
related to associative play, r (19) = .43, <.05. The
correlations between role-tnklng and solitary and
cooperative play were .32 and .27 respectively.

Since cooperative play was a relatively rare
occurrencey the non-zsignificant correlation may not be +too
Burprislng. Moreovery the finding of a non-gsignificant but
positive correlation found to exist between role-taking and
solitary play may support the notion that this form ot play
may not be as imma ture for three~and four=yesar—olds as
Parten and others have suggeeted it to be (8). Thusy in the
Rubin et al. study (8) sapproximately 70 percent 'of +the
activity of middle—class preschoolers during solitary play
was found to be constructive or dramatic. On the other
handy only 55 percent of parallel play was found to be
constructive or dramatic. It may be that when threef and
four-year-olds choose to be alone, it is for construptlve
purposes, Those preschoolers who played beside other
childreny but who did not engage them in conversationy or
did not actively ghare to¥s and materinls ‘appeared to be the

most egocentric in the present study. Conversely, sharing,
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helpin&s and talking with others appeared to be a positive

correlate or role—taking skills. Thusy the Plagetlian notion
that active peer involvement should be related to the
abllity to take the point of view of others was supported by
the present datas

The present data also support the ecarlier findings of
.Deutsch (2) and Rubin (7) who found actual Peer interaction
to be mnegatively related to egoceﬁtrlsm- Howevers these
latter investifators were concerned with +the communicative
nature of egocentrismi ls.2sy "how others think", while the
present study lnvestlgated the role—-taking component of "how
others feel®" (39), None of these studies; howevers have
lnvestiZated the cause~effect relatlionship between
chlldren’'s gsoclai play preferences and the decline of
egocentric thoughta Future studles would do well to
conslder the effects of +tralpning chlldren to engage in

assoclatlive or cooperative play on role-taking abllities.
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