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Rudolf Filipovié¢ (University of Zagreb)

CONTRASTIVE ANALYSIS AND ERROR ANALYSIS IN PEDAGOGICAL
MATERIALS

Each analyzer in the Project, working on his topic, aims at writing
paper which comtaing three parts, the third being a pedagogical section giving

practical implications usable 1a teaching. Tl.s part is.further elaborated into

a speclal contribution, & specimnen of teaching materials demonstrating the
applicability of the findings of the contrastive research. These contributions
are worked wut by pedagogcal collaborators (specialists in English teaching
methods) together with the analyzers, not only on the basis of contrastive

research but also of error analysis,

Since the beganmng of cur organized research on Serbo.Croatian - Engls.

contrastive analvsis within the Yugoslav Serbo.Croatian - English Contrastive
Project 1n 1266, we have believed that Practical appbication, i.e, the work on
pedagogical implications, has t ULe based on the findings of the contrastive
regearch and the analysis of errors, on the analyzers’ persona. experience
with errors (being practical teachers of English and having been themselves
once learners of English, they have considerable practical knowledgel, and vi
the knowjedge of pedagogical collaborators. Specialists in English teacling
methods, %no know what stiould Le done with learners’ errors when teaching
Euglish In the Serbo-Croatian-sSpeaking area.

Even before this orgamzed contrastive work, Profesgsor Qwen Thomasl

{of Indians University) and | started gome woik On ector analysis in 1966 by

Q 4 {
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uoting down the apeech of learners of English. Later our work was taken over
and continued by three post-graduate students of curs. with the intention of
uging it as a basis for their yegearch on error analysis. They went on
‘nterviewing more learners so as to get a big enocugh corpus to start examining
the system of errors made by Serbo.Croatian-spealkng learnurs of English.
Thig research has resulted in three M, A, theses,

The frame utle for the research is Syntactic and morphological errors

in the speech of learners of English in the Serbo.Croatian-speaking area. Within

——— - this goneral problem, —4achthesis examlnes-one-group-oforrops— . .

a) Errors in the Morphology and Syntax of the Parts of Speech in the
English of Learners from the Serbo-Croatian-Speaking Area;2

L} Errors tn the Morphology and Syntax of the Verb in the Speech of
Learners of Tnglish in the Serbo-Croatian-Speaking Area;3

¢} Errors in the Syntax of the Sentence in the Speech of Learners of
Enghigh in the Serbo.Craatian-Spealdng Area‘.i

The baaic problem these theses have dealt with is to find:

It errors in the use of the English parts of speceh, following the traditional.

Zrammar division. a} noun, b} pronoun, ¢} adjective, d) article, e} verb,

f} adverb, g) numeral, h) prt*.[:u:'sitis:m,5 and 2} errors in the use of main parts
% of the sentence {subject, predicate, object, adverbial modiltier).

Any deviation from the rules for producing grammatical sentences 18
ronsidered an error, Analysis of the material shows the following deviations
from correct Enghish sentence structure. a) deviations from correct word-order;
b} arussion of elements, ¢! repetition of elements; d) superfluous elemeonts;
¢} inenrrect embedditgt of clauses; ) errors in building eonstructions smaller

than claises.
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Deviations from the rules in some parts of speech are of both
morphological and lexical nature, In others lexical only, due to the limited
number of forms in English morphology.

The classification of the material was carried out according to the
worrect forms and structures, so that the deviations would come out clearly.
In the analysis, the correct form of the semtence .s given first, and then the
ungrammatical English sentence is contrasted with its correspondent sentence
tn Serbo-Croatian. Finally the error i8 pointed cut, together with possible
reagons for it. o

The authors’ investigations have shown several causes for deviations.

1} One of the main causes of morphelogical and symtactic errors is
iterference from the native 'anguage. The conflict between a highly intlected
language like Serbo.Croatirn and a lass inflected one like English 15 particularly
cbvious 1n gentence structuce. While the former has a relatively free word.urder,
fn the latter the order is fixed, which causes frequent syntactic errors 1. tue
Serbo-Croatian -spealking area.

2) A great mimber of morphological errors are due to incorrect
analognes which a learner tries to establish within the foreign langu: ge. e
tries to apply a general rule to all cases {o.g. adding the plural ending -8 to
all nouns including thogse with differemt plurai l’oma,_ or the comparative
endings -er to all adjectives, ete.).

3, A deviation from the rules can be coused by the fact that the learner

knows or ig learnung another foreign language. He applies the rules of the

ERI!
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other language to English and makes 28 different kind of error.

4} An imteresting type of deviation appears in the so-called "transitional
phase" through which every learner passes when learning & foreign language.
In this phase he has given up his native language system as a model, but has
not yet completely mastered the system of the target language. In this phase
the stimulus "new' means to him "different from the native language" and
80 he omits or adds elements in the sentence.s

5} A further cause of deviations at all levels (morphological, syntactic
and lexical) iz incomplete mastery of the foreign language aystem due to the
teaching methods used. Qur experience shows - and 2 large mumber of errors

_-’conf»irm - that new structures are often introduced before the preceding ones
have been properly learned, and that not enocugh attertion {8 devoted 1o
mechanical drill which would help form proper habits.

The types of morphological, syntactic and lexical deviations in spoken
Faglish in the Serbo-Croatian -speak:lnglarea. together with their possible

auges, suggest that many errors could be avoided or corrected with & proper
mathadalogical approach to English teaching and a proper grading of the teaching
material. As the latter ig one of the aims of cur project and the former will
190, we hope, profit from oar resultg, it is more than obvious why we have
been carrying out research at both levels - contrastive analysis and error
analveis - in ordér to get pedagogical materials that can be uged in English
teaching in the Serbo-Croatian area.

On the basis of the results cbtained in the ihree M. A. theses mentioned,
we are working on a systematization of errors7 typical for Serbo-Croatian-

-gpeaking learners of English. Such a system can help not only teachers of

O
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English in developing their teaching strategy but 2180 writers of textbooks and
grammars of English based on Serbo-Croatian.

This work will be complemented by additional material about the errors
made by Serbo-Croatian.speaking learners. a team of practical teachers at
varicus schools and levels of teaching English are working with us in preparing
a set of specially designed written tests.

Since there is little chance for the three theses to be published, we have
decided to make their main reswlts available Ly printing long summamres 1n Part |
of this Volume. Part II [ncludes the first two contributions to pedagogical
materials, written by Mirjana Vilke on the basis of existing reports:

Teaching Problems in Presenting Modal Verbs, based on the report "The Englhist

Modal Auxiliaries and Interference Problems' by Damir Kalogfera, and

Teaching Problems in I'resenting Relative Pronouns, based on the report

"Relative Proncuns in English and Serbo.Croatian” by Dora Madek.

NOTES

L. 1 would uike to thank Prof. Owen Thomas for the help he gave our post-graduate
students in the initial stage of their work.

2. Vera Andrassy, "Jezi&na odstupznja u morfologiji i simaks. vrsta njedi {osum
glagola) u govoru ufenika engleskog jezika na hevatskosrpskom govornom
podrucju”.

3. Jasna Bilinié, "Jezifna ndstupanja u morfologifi i sumahsi Zlagola uc¢emka
engleskog jezika nma hrvacskosrpskom govornomn podrucju'’.

4, Stanka wranjlevi¢, "Jezicna odstupanja u suntaksi re(.enu.e u govoru udenika
encleskog jezika na hrvatskosrpskom govornom podr'u-hu .

5. Conjunctions have not beeqn examined since they do pst appear in the corpus
analyzed.

8
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6. Cf. William Nemser, "Approximative Systems of Foreign Languege Learners”,
in R. Filipovié, ed., The Yugoslav Serbo-Croatian - English Contrastive
Project, Studies 1, Zagreb 1969, pp. 3-12.

7. To appear in a separate article.
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Vera Andrassy (University of Zagreb)

SRRORS 13 THE PARTS OF SPEECH IN THE ENf 138 OF LEARXERS FRoy\
THE SERBO.CROATIAN-SPEAKING AREA

1, One possible level on which to analyze ¢rrors 1. @ learned tanguage 18 that
of parts of speech. The problems on this level are:

a. Isolating the parts of speech;
b. Morphological problems;
¢. Syntactic problems;

d. Lexical problems.

2 lsolating the Parts of Speech. Since il Was nut gur andtion to solve questions

of general linguistics In this work. we have adopted the traditional defimtions
and classifications froin standard grammars. These wor‘ksl are gsed 0 Yugoska,
gecondary schools, In the courses where we gathered mater;al, and at the
English Department of the Philosophical Faculty (n Zagreb. which means thar
their descriptions sef the norm for our informants’ speech,

2. Morphological Problems. la morphology the learner 15 faced wath two types

of difficulty. thus. for example. houns. verbs., and adjectives may be Simple or
compound in their formation. U they are compound the learner can easily make
mistakes, most often misled by kit mother tongue in choosing formative
elements, especlally prefixea and suffixes. A second type of morphological
difficulty results from grammaticzal forms {plurals. cases, comparison, tense

endings),

10
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3. Syntactle Problems. The learner’'s difficulties and errors in gymtax armsz

from the differing distribution of various parts of speech in English and Serbo-
-Croatian, or from unjustified generalization from a small numoer of examples
of a phenomencn in English. Differing distribution will lead inm €, g. to use an
1dverb instead of an adjective, blindly followinyg the mother tongue pattern where
he finds a construction with an adverb and forgetting the distributional
differehcen between Serbo-Croatian and English. Unjustified generalhization
from a small ymymber of exampit s of a phenomenon will cause, e,g., the use

of 0 noun for tin adjective before another noun, because the learner does not
know the congtroisms uging noups az Qalifying adjectives.

$ Lexical Problems. Lexical problems can also he zttributed to various causes;

crrorg arc often caused by identity 10 form which the learner falsely extends to

identity in meaning {false pairs), similarly, a frequent cause is overlapping

of t+~ semantic fleids of English und Serbo.Croatian words, which the learner

15 a5t '3 see ag -omplete zorrespondence. Connected with this latter are words
*h diffe prent ¢oliocabilities, which the learner 18 again apt to identufy, following

the fjDe of least resistance. Errors may also be caused by the influence of some

other foreign language that the learner knows.

5 The Mun We -hall give a ra er detailed presentation of errors connected

with tte noun, ag an example of the method used with all the parts of speech,

while the treatment of the others will be mole condensed because of space

limitations.

6. Morphological Errors. a) Errors in Formation, The greatest problem of our

- - -

informants iz choosing suffixes, while errors in prefix choice are much rarer.
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Wrongly chosen suffixes are com.aon with names of countries:

It wil) be very interesting for me to go to English now.
They went into Switzerland from ftalian.

F irther examples _ont...n the forms Slovene { for Slovema), German (for Germany
Turkish for Turkey! . an adjective suffix is used instead of & noun suffix, under
*he influence of Serbu-Covatlan in which many na.nes of countries have adjectiival

form {Engleska, NjemaZka, Turska, etc). An extreme form of mother tongue

interference is seen in:
Then we went to [talla.

whe re the learner, not knowing the English pame for the coumtry, simply uses
the Serbo-Croatian ngthe.

Further in names of peoples:
vao there were trouble with the Turkish.

o 1t must be Hungarish influence.
The learner makes the~e forms on the analogy of English.

False analogy is also the cause of:

Just in this town Turkishmen were stopped.
where the model is a noun like Englishmen. ’
Next in order of frequerncy are nouns with the wrong nominal suffix:

He could not teach it, the robberness.
..+ thers came people from the village, villagemens....

Here the learner hasg followed the noun_formation rule:

Adj+.nass = fair + _ness = fairness

N+ man = country + man = countryman

Wrongly chosen suffixes are also found in. *tourismus, *cxamin, *phonetic. etc..

usged as nouns.

ERIC 12
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b) Wrong grammatical forms. This group containg incorreet plural forms:

At the primary school for little childrens.
Of the same origin are the incorrect *villagemens, *Tyrkishmens. The learner
here has learned the rale for English plurals {iadding -s} and applies it
everywhere, even with nouns having irregular plurals.

Another type of error i1 grammatical forms i omissfon of the ending *s in

pnssessgives:

Mrs. Cabbot was cleaning yesterday her husband suits.
7. Lexical Errors. The most umerous errars il our material are lexical.
They are perticularly interesting since they appear at relatively advanced
atages of English leavning, and even in professioml translators.
2} The first group comaing incorrect choices resuliing from differing semantic
iields of SerboaC roatian and Enghsh nouns.

1 had to do in the house and 30 1 had heen two years in house.
{Serbo.Croatian: kod laée)

SerhosCroatian kuéa means (i} 2 building for habitation, {(ii) the place where
one Hves with one’s family. In English house is used only for (1), while (iD)
is home. Our informant probably learned house first, and established the

one _to.one relationship lufa .housge.

The list of incomplete equivalents is inexhauatible and we have 2 large mumber
of exarnplee in our material. Here we cite only the most frequent ones:

They can be professors also at primary achools.
{for: teachers)

W1l you used English in your business?
{for: jobl

... how do we uge the times of the verbs.
{for: tenges]

ERIC 13
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Yes, the madam asked me the times of the verba,
' {for: lady)

1 ... we never agree for this relation
between male and female.
(for: man and woman)

... men whose teach language they made grammar.
{ for: people}
... grammar is usetul to help us how to pronounce and not to
make faults.
for. errors)
b) Many lexical errors come from tranarertx-ing Serbo-Croatian words of

foreign ortgin into English (false pairs, faux amis) .

1 can employ myself in industry as corregpondent.
The informant {ransferred the\ Serbo-C;'oltian word korespondent, meamng
"employee whe 19 In charge of correspondence”. However, in English,
correspondent has the following meaninge: 1. person with whom one exchanges
letters; 2, newspeper correspondent, 3. person, firm, bank, etc. wh.ch has
regular buginess relations with another. As we see, the English word has &
wider semantic field than in Serbs.Croatian, but does not cover the meamng

cur informant intended to give it. F'ﬁrther examples:

English Serbo-Croatian

waggon vagon { meaning: carriage)

toilette torleta {meaning: dresees)

academy akademija {meaning: teachers’ training college) etc.

¢} A thipd group of Jexical errors are nouns which Lue learner uses in place
of others he cannot recall at the moment:

.». when [ Jook American clnema. ..

{for: filma)

.. 48 the title o his lesson is. ..
{for: lecture)

ERIC
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.«. there are & lot of architectonic® from that time.
{for: architecture)

The nouns used in these examples clearly do not have the meaning fitting the
cortext. In order not to intermpt the flow of speech, the learner reaches for

a gemantically similar wo;'d from his vecabulary.

d) A fourth group consists of compounds whose meaning does not fit the context,

but one of whose parts is also a part of the desired word:
We went to the headmaster of the station.

The learner must have heard the word station master, but couldn’t remember
it and telescoped it with the much more farniliar word hesdmaster.

e} A separate group of errors are calques:
Regulars, that's regular about one language.

The informant does not know or could not recall the noun rule, Serbo-Croatian

pravilo, but knows the adjective regular. Following the Serbo-Croatian pair

~
. 4

pravilan - pravile. he makes regular {adj.} - *regular (n.) Further examples:

[ often go home in the evening from the learning.
{model: uéenje}

Waen [ see, look American or British cinema I can better
understand American gpeaking.
{rodel: govor)
fi The analvsis so far has coverad only cases of complete unacceptability.

However, gometimes the noun chosen is on the edge of acceptabulity, one of
the most frequent of such cases is place in the meaning mjesto, grad, used in
a context where town. villagg wuould be a better choice.

L

This is our place in which we have some old church.

dc 15
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The Pronoun

mother tongue influence in a comparison of the personal pronoun systems in

Serbo.Croatian and English, Nevertlieless, our learners often make mistakes
+

in pronoun gencer, not because of the Serho-Croatian pronoun system but

because of the grammatical gender system in Serbo-Croatian:

Then thera wag a car with two horses in front of _h_1_g.1 (the car},

... Sisak is a very big town and in the past he had a very big
tmportance,

The langage will be different, maybe he will be more simple.
{n these examples the learner has made a wrong choice of third person singular
pronoun becauge the antecedent noun has a different gender in Serbo-Croatian
than in English.

bi Errors in Number

I learnud in school three languages but 1 don't know and [ can’'t use gt,

This error i2 not conditioned by mother tongue imerference; its couse is
inadequate knowledge of English pronoun use¢ or the distance between the
pronoun and its drﬁecedem. The learner concentrating on other elements of
the sentence, simply lost touch with the noun and used a pronoun of the wrong

mumber,

most frequent error in this category - the use of a demonstrative for a personal

pronoun:

I think that my paremts will be very, very proud of this and happy
that I study this,




E

|V

s

.

In Serbo.Croatian the demonstrative is oblzatory in this sentence, whule in
English the personal pronoun it would be more in place.
Among the pronouns our learners use instead of personal pronouns we glso
find which:

In the evening I’ 11 look at the television, because there is a

good emission, how is it called I can’t remember now, but

which is very interesting.
The relative for the peraonkl pronoun g here can be explained by an inconsistent
atructuring of the:learnes’ 3 gentence.

A r'requent source of errors are constructions requiring an impersonal it.

Learners often replace it by & demonstrative:

There was very lovely holiday.

That is very hadd to work downstairs... or by the expletive there:

In the first example the learner again develops the stmcture of {lie sentence
inconsistenmtly - most likely following the structure: That I8 hard {subject + verb +
complement) , in which the subject ean be & demonstrative pronoun; but an
infinitive construction makes the gentence ungramrgatical. The second example

‘;_uf':,-"
reflects inadequate differentiation of the structures it I8 and.tliere 18, Cur

learners confuse these rather frequently, since hoth of them appear as
sentence .introducing elements, and the;r distributional differencea are perhaps
glven too little attention in teaching.

9. Demonstrative Pronouns. &} Errors in Number, Number shows up in English

in the form of the pronoun fthi_s-these, m-those ). The most trequent error
in our material is the use of the singular form this before plural nouns; that

before plurals is somewhat rarer.

O
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... this quarrels little by little stopped...
... where we muast speak only with that rules.

The reasons for the more frequent occurrence of this are: (i) this is much
more frequent in our learners’ speech than that, (ii} there is a phonological
confusion between this and its plural these - the learner does not sufficiently
distinguish (¥19) from (di:z) in pronunciation and is apt to confuse them :n
speech and writing. (¥zt! and (Souz) are much easier to distinguish.

b} "This'instead of "that". A very frequent error in our material.

The government was in Austria and in this time Maribor was
called Marburg.”

[tz cause is mother tongue imterference; the Serbo-Croatian demonstrative
taj overlaps partly with thig and partly with that in distribution. But our
informants expand the overlap of this and taj to the cases where the equivalent
should be that. The reverse case, that for this, is not found in our matenal,
again due to the identification of this and taj.
! Superfluous Demonstratives. This error is closely connected with the Englisn
article; our informamts often use a demonstrative iu place of the article:

Did you like that film? Yes, I did. What is the name of that film?

The pame of this {ilm is "Blow -up". And what do you think about

thig film? Bacausge I heard that that film got a prize jn Cannes
that year.

This is partly due to direct inflience from Serbo-Croatian, in which
demonstratives are frequently used before a previously mentioned noun, where
in English “1e article would be uscd. On the other hand the learner knows that
e mugt uge some determiner before English nouns, and since demonstratives
are familiar in his Unpuistic experence, he uses them more frequently than

necessary.

o | 18
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10, Possessive Pronouns dnd Adjectives. a) Errors in Gender. These are

- -

fairly rare in our material. Their cause is almost exclusively ignorance of
the gender of the possessor noun:

I know that Rab must have many hotels snd his streets
are narrow.

Tne learner erred in choosing the gender of the possessive adjective since
he transferred Serbo-Croatian grammatical gender into Engligh.
b) Errors in Number, These are stil) rarer,

1 read much about the degeneration of young people and
his way of life.

Most likely the learner chose the wrong noun for the possessive because of

not having connected jt sufticiently with its antecedent,

ci Posgessive Pronoun for Possessive Adjective and Vice Versa, Since Serbo-
< roatian has no formal difference between possessire pronouns and posseasive

adjectives, we can expect learners to use one for the cother,

German grammar i3 like our.

Every boy or girl has its box and his or mtape.recorder.
I'he explanation can be seen 1n mothe r tongue interference; since the possessive
adjectives are learned before the posseasive pronouns, the learner identifies
the adjectives with his mother tongue adjective/pronouns.
In the second sentence, the pronoun hers was used because of false analogy
with the precading his,

11. Relative Pronouns. a} Qther Pronouns for Who That The use of which for

persons jg & widespread error:

Othcrwige I bave & friend which I8 completely disorganized by this.

ERIC 19
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The learner has established a one -t0-0ne connection between the Serbo-Croatian
relative proooun koji and English which, forgetting that koji has more than one
English equivalent. Por the same reason learners make mistakes with the
posgeasive Fe!.ativq pronoun for persons whose, using which instead.
b What _t?r_?hal_&_fff:r‘-_&l_l:jly:_vgr"lfl_tj\ﬁg,__Indf_ﬁ_n_ifgg. Mother tongue interference

13 again regsponsible for this error:

In grammar it’'s gathered all what scholars. ..

So it was bore and only what I tried...-
The learners set up & one-to-one correaspondence between Serbo-Croatian $to
and English what, and uge what even where _that is the proper equivalent.
¢} "This what", "this that" for what. There is no Serbo.Croatian equivelent to

English what in the meaning of that which. This leads to errors like:

This what excites me most. ..
+++ he can combine this that he heard from others.

Here the learner has literally translated the Serbo.Croatian constrction
demonstrative + relative.

12. Indefipite Pronouns. a} Insufficient knowledge of the aystem of indefinite
pronouns leads to confusion of other and another:

.+, I'll have my another tecture...
.+« ! have the other language, lialian language.

b} Double Negation. Mother tongue interference causes double negation.

I did not understand nething .

Following the Serbo-Croatian system { ¢f. E}sam ni¥ta razumio) the learner
has forgotten that the indefinite pronoun nothing cannot be used in & gentence

already containing a negation.
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e} ?frg_rg_i_n_ﬁ.l_n_ab_er. Incorreet connection with the antecedent reaults in the

use of singular for plural (and vice versal.

A part of them has stayed in Rijeks but the other went away
with the Italiana.

'rhé learner has connected the indefinite with the noun part, which is in the
singular.

d; Supe rflucug '’ some . Our material frequently shows some in piace of the

wy

indefinite article or zero article,

When [ will finish faculty 1 will go to work in some echool, [ hope.
This |8 caused by interference from Serbo.Croatian, which often uses the
indefinite pronoun neki where Engligh would have a, an, or §,
8 Anaphonc one . Personal prontuns in place of anaphoric one also appeéar:

I don't understand much about agroplanes because [ never
been in it.

Learners find anaphoric one difficult aince Serbo-Croatian has no equivalent
construction with an indefinite pronoun.

13. Reflexive Pronouns. &) Errors in Gender. Here too grammatical gender

gets transferred from Serbo-Croatian to English:

The town rose himgelf againgt Germans.
The learner, first, carried the reflexive verb over from the mother tongue,
and second, used a rmascullne reflexive pronoun with an inanimate antecedent
requiring the neuter. Such transfer of grammatical gender imto English with
its natural gender is analogous to the errors with personal and pogeessive

pronouns f{adjectives).
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pronoun, used for both singular and plural, we may expect learnera to err in
the number of reflexives in English.

We conid not wash ourself, ...
They fill it out therigelf .., .

14. Interrogative Pronouns. Errors here are rarer than with other pronouns.
They mainly involve replacement of “.-'i?ﬁ by which:

She asked me which languages I speak.
The learner has probably set up & on¢-to-one correspondence setween the
Serbo-Croatian interrogative _k_gj_i and English which, not knowing that kofi
has two equivalents: which, used mainly in the meaning of selection, and Wi .
used otherwise,

The Adjective

15. Errors in Formation. 2) Incorrect Suffixes. [n view of the multitude of

adjective guffixes 1h English. xhose uge is hard to define by rule, it is no
wonder that foreign speakers often make mistakes in choosing them. In most
cases I error cotnes from analogy with another English adjective, Thus we
find: classic music, Romanic emperor, complicate language, ete.

In same cases the sufflxes are .ucorrectls chosen inder the influence of another

forigen language, in our material German-

They know very little of Kroatish.
And so he began to speak Slovenizsh.

The infarmar uges the Cerman adjective ynder the impression hat (since 1t

is fornign! the game form exis:s in Enghish.
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b} Incorrect Comp-nson. Qur informants mainly make errers jn comparing

one-syliable adjectives; they are inclined to compare them exclusively with
more and most:

... he will be more slmgle...

... it is more nice...

‘

We should note that native speakera, too, use more and most in comparing

. cne-syllable adjectives in certain contexts. But tlat does not excuse our learner,
who i8 breaking the rule he has been taught - not because of having heard the

construction from a native apeaker, but because of not knowing the rule well
mough.

16. Brrorsg 1a Use. a) Adverb for Adjective. Adverbs in place of adjectives

are found 1n both attributive and {much more frequentlylpredicative posstion,

... an especially school. .
It x5 a simply book.

1hese errors are not cadsed by mother tongue !nicrference bul by inadequate

xnowledge of the rules “.r using adjectives and adverbs. In predicate positions

the ~uaton is quate different

Of courge, it’'s paturally....

o it s simply understand.

Comparmsoh with the Strbo-Cr atian equivalents shows that Serbo-Croatian

uges an adverh:

. privodne g,

... Jednostuvne
whi .- »xplains \nc frequer-:v <t sach errors.

b} Noun for Adjectm otour pert Loueech learners confuse with the
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adjective is the pwun, in both (i) attributive and ,.-. o dicative position:

{i} Venetia power, literature language, '
America English.

(ii) ... the streets seem danger...

... I'am Dalmatia...
Tre cause of {1) is ana Lol with the exiztin? roun - noun const ruction
{art ribur e adjunet’ in Cnghsl. Our carners userammatical sentences
show they have learned (hat 8 nogn can play rhe pode o attributive adjunct,
but do not Know the constrmints on thie use. so that they pul u0uns before
other nouns even wher- an adjective or an of .adjunct should be ysed.
The cause of the arrors under { if) cannot be Serbo.Croatian influence, not
«# it Digely thar the learner has [ollowed some analogous .onstruction in
English.

17. Lexicsl Errors. a} False Pairs. In Serbo-Croat.an, snd of course in

Fnglish, there i3 2 larg® rumber of adjectives barrowed from fore:gn languages,
Many such adfectives which potn l2nguages have borrowed have the same
semanc fields, but others have differing semantic fields. Here are some
examples of false pairs from our mate rial:

You haye to be consequent when you work. ..
{Serto-Croatian konzekventan -consistent)

Communists were an illegal movement.
{Serbo-Croatian ilegslan - underground)

This problem is very actual.
{Serbo-Croatian aktuelun - aopical)

fields only partly overlap in Serbo.Croatinn and Engliah.

This was light ari we must have good grades.

24
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Here the learner I.Cll. Up & one.to.one correspondence between the Serbo-
~Croatian lagan and English light. We know, however, that lagan has several
equivalents in English, and speaking of the degree of difficulty of a task tha
adjective sany ia used.

Our material containe many errors due to incomplete equivalence:

heavy task - telak zadatak (instead of difficult)
plain beginper - obiZan podetnik (instead of mere)
usual man - obifan Xoviek (instead ol oprdinary) etc,

the learning process itself is the use of the active participle interesting

fnstead of the passive in the construction to be interested in something.

I am imteresting for music.
\lnst learners learn the adjective interesting at the very beginning of their
s*1dies and use it quite frequently, hence it 18 hard for them o learn & new
forr: later which differs from the known one only in ending, and the form
.meresting often wing out.
The Varb
Since verbs are treated 10 detail 1n Jasna Bilini¢'s "Errorg in the Morphology
\nd ™ nx of the Verb in *he Speech of Learners of English in the Serbo-Croatian -
speaking Area’’, we restrict wurselves to morphological and lexical errors in

their use.

18 Morphological Errors. a) Suffixation. The errors herve are similar in

origin and form to those made in noun and adjective suffixation.

Thus we tind & verb *conversate, which the learner has made becayse he
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belleves that there exists an abaclite correspoxience between the Serbo-

~Croatian suffix -irati and the English -ate. This correspondence ig however

only partial (negirati.negate, fascinirati-fascinate, etc.i and does not hold

for konverzirati-*conversate.

Learners often deneralize on the basis of the part of the English system
already learned, as inthe case of the verb “concluse, incorrectly decived
from the previously learned noun conclusion, probably on the analogy o

confusion.confuse, etc. A similar explanation holds for the examples where

2 nourn is used for a verb:

We’ll success ...
(for gucceed)

... he ala. flight, ..
{lor iy

The learner has made these verbs by analogy to the very numercous noun-ver:

pairs, such as work-to work, play-to play. etc,

bi _f-:h_r;a_s_a_l_\_.rf_ﬂ_)_s_. Anoither possible ercor in verb formation 18 wrong choice
or ®nission of the particle In phrasal verbs.
$1.2m not akle to kKeep on with all other students.

The learner provably learned the ph-asal verb to keep on downg someitung,

and under 118 1influenc- makes the o, -existem to keep on with instead of

to keep up with In some cases learners forget the particle of « phrasal verb:
It’ s my greatest wish to get in this job well.

The learner hag torgotten to put in the particle along.

19. Lexical Errors. Aany verbs ¢over a wider semantic field i Serbo-

R

-Cesatian than in Englagh, 1oe. 4 v correspondence with English is not

O 2 (;
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one -to-one but one -to-many. Our learnera however learn just one of the

equivalents of & verb and use it in contexts where English requires & different

choice:

1 can work everything with it.
{for do, Serbo-Croatian raditi)

L I do for the Institute of Geology in Zagreb,
) {for work, Serbo-Croatian raditi)

They do the first aeroplane with the three wings.
{for make, Serbo-Croatian {zraditi)

Cur matertal containg 2 great many examples of incorrect verb choice caused
by incomplete equivalence. The most frequent of thege pitfalls are the

fullowing verbs:

make
radjti ~— do
work
talk
govoriti — say
speak
- know

nati —— be gble to
can

learn

uditi —— teach
gtudy

27
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— stand up .

stati
usa . get up

teach

predavati S lecture

mislity — Me*D

~ think

zapaziti — note
notice

! The verb chosen in a particular context often depends un the sequence in which
the foreign language was learned.
The Adverb

20. Errors 10 Formation. These are infrequent 'n our material and are Loivd

to incorrect comparison.
{ liked Hemingway best than Steinbeck.

21. Syntactic Errors. a) Adjective for Adverb. Under the adjective, we

mentioned the very [requent choice ol adverbs instead of adjectives, hLeav the
lrequent uge of adjectives for adverbs is striking:

+ .. but I understand films good.
They don’t gpeak correct.

The origin and great frequency of these errors 18 to be attributed tc mother
tongue {nfluence. In equvalent constructions we find an adverb in Serbo-Croatian.

... ja dobyro razumijem
Oni ne govore pravilno.

How ever, since Serbo-Croatian adverbs are the same in form as neuter-gender

adjectives, the leaTner 18 not vonscious of the Loundary between adjectives

28

ERIC

Aruitoxt provided by Eic:




- 26 -

anlilldverbc and often confuses them in foreign languages.

b} Adjectives for Adverbial Phrese. Some English adjectives have no adverbial
forms (friendly, likely, etc.) 5o thar adverbial phrases are uged (in a {riandly
';y, etc.}. However, their Serbo_Croatian equivalents have adverbinl forms:

e.g. the equivalent of friendly is prijazan and the adverd is prijazno. This lack

of correspondence hetween the systems is probably the cause of the following

erTora:

He spoke to me friendly.
.«+ how one ghould speak literary.

Probably under Serbo-Croatian influence,‘ the learner has applied the rule for
making adverbs from adjectives in English without constraints.
ininternal structure hetween Secbo.Croatian and English adverbs i3 the cause

of this group of errors:

Russian 1 began to study before two years.
Again the learner has learned only one of the equivalents of a particular adverb;
ne knows. for instance, that an English equivalent of Serbo-Croatian prije is
before and uses it in 2 sentence where the correct chwoice would have been ago.
L “'-t_n?gr:{ly?y-s_:_\gygfpg_ ~2araers often use an adverb in a sentence where it is
unnecessary:

They are not 50 much gifted.
The speaker made this construction following that 1n his mother tongue, where
he uses the adverb toliko. Since the English equivalent of this adverb can be So

much he makes an ungrammatical construction.
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The Article

23. The use of the article provides by far the largest number of errors. Thus,

for instance, out of a hundred sentences gixty-two comtain errors in article use.
Qur learners madter the use of article in English with great difficulty, mainly
because articles do not exist in Serbo-Croatian and are foreign to their

linguistic experience. In this summary we limit ourselves to givirg & classification
of the errors found.

24. The Definite Article. The noun may be defined by the context which is

somet-imes specified by grammatical devices and sometimes not. The noun

may also be defined semantically: it is defined by the fact that it 18 the only one f
its kind in its semantic umverse, However, the use of the definite articie 15

guch specification i8 sut ject t» two forces; one @iving the noun the definite

article Lecause of 115 Letng determined and the other taking away any article
because of thig very specification.

T'he definite article 15 used with nouns denotinyg:

a) 1, unitue person sr thing
[ don’t like Sun.

2, geographical namas {rivers, seas, etc.}
He bhad to go to river Sava.

3, nmusical instrumems
My son plays piane.

4. proper pames in the plural
They wantg go with Cabbots.

b) The “ opdinal numbers .
. “rom fourteenth century.

¢} The - nominal adjective
We hear very much about the life of young.

d} Adverbial the
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" 25, The Indefinite Article.
é + indefinite poun:

) A + noun complement
I am not tescher yet.

b}_&+object

It’s dfficult to find job.
) A in adverbial phrases

They lived in small town,
d) A + expressions of quentity, cardinal numbers
There was lot of us.
... about hundred thousand inhabitants.

26. Zero Article,
&) Common DOUDS in the plural, unspecified, 89 subject, cbject, nominal
predicate or part of an adverbial phrase

The tourisis from all over the world. ..
She asked me the presem of the verhs.
They are the teachers,

Karlovac lies in the four rivers.

bl Set phrases
He came in the front of us.

¢) Presence of another determiner e, g. possessive adjective)
. of the his language.

27. Absence of the Artiele,

a) Common nouns in the siggular or plural
1) names of institutions
. at the hieh school. ..
2) names of meals
I'U go to have & hunch,

3} names of persons in familiar intercourse
The father always speaks to me..

L}

7+ “lass nouns
" He didn't take the sugar,

¢) Abatract nouns
1 i8 the classie music?
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d) Proper names
He went to the Sibir.

The Prepogition

28. The most important source of errors in preposition use in our material
is mother tongue influence. Learners often forget that the relatton between
Serbo-Croatian and English prepositions is never one-to-one, but one-to-many.
A learner, let us say, hag learned that the equivalent of u can be in, sigmfying
place, time, direction, ete. He then knows that u Londonu should be translated

as in London. that u jutro is inthe morning, ete, and will translate u sedam saty

as in seven o’ clock.
Errors in preposition use have been divided into the following groups.
a) Incorrect ¢hoice, prepositiou conditioned by preceding or following word.

[ am interesting for chemistry. (SC: za kemiju)
One mustn’t think on one’s language. (SC: na svoj jezik}

b) Incorrect choice, preposition not conditioned:

On the English lesson we talk a lot. .. .
{3C: na engleskom satu. ..)

Behind school there are many acticities.
T (5C; iza skole...)

¢) Superfluous or omlitted prepositiou. Serbo-Croatian prescribes a preposition
. 3ume constructions where English has none. and some Serbo-Croatian
constructions with no preposition require one 1n English.

This difference leads to errors like these:

(1) superflucus preposition:

And do they direct with the traffic?
{Serbo-Croatian: upravijati 8 prometom”) (over)
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I answered on the queation. ..
{Serbo-Crostian: odgovoriti na pitanje)

{ii) omitted preposition:

---------- --

I write her about our country. ..
{Serbo-Croatian: pisati nekom)

1 have school afternoon...
(Serbo.Croatian: imam Skolu poslije podne,;

Conclusion
We see that a large part of the errors in the learner’ g speech anse from hia
optimistically converting partial overlap into complete overlap. The remedy
for such errvors would be careful contrastive presentation of English material,
development of a feeling in the legrper that inter.language relations are never
ane-to-one, and construction of drills to make these complex relations automatic,
Another importart source of errors is not directly coanected with the learner’s
mother tongue. but rather is a consequence of the manner and seguence of
rnas_tering the language materia’ [n presenting material unjustified generalization
v mifes s rommon, leading to the boundaries of usage not being clear to the

+ e sver-confidently malkes new constmictions on patterns he learns.
.tice he has not been warned that every rule has at least one "'but" in it.
He does not acquire the habit of.consuliing dictionares, both bilingual and
woanoligual, thouyh the use of the latter is invaluabie for checking one's

wnowledge of part.of.speech use.

O
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NOTES

1, R. Filipovi¢- An Outline of English Grammar, 3kolska knjiga, 1966;
O, Jespersen: Essentials of English Grammar, Allen and Unwin,
1952; A. J. Thomsen, A.V. Martinet: A Practical English Grammar
for Foreign Students, Oxford University Press, 1960.

2 The learner here is making a mistake in Serbo-Croatian as well, since
the verb upravljati governs the instrumental without a preposition. This

incorrect uge of the instrumentai with a preposition 1s very widespread
in some par's of the Serbo.Croatian.spesking area.
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Jasna Bilinié (University of Zagreb)

ERRORS IN THE .MORPHOLOGY AND SYNTAX OF THE VERRB IN THE SPEECH
OF LEARNERS OF ENGLISH IN THE SERBO-CROATIAN-SPEAKING AREA

INTRODUCTION

Thiq work analyses errors in forming and choosing English verb forma.
(English in the text hereafter: E). The reagons for the errors are sought both
in Interference from the mother tongue (hereafter Lm} and in the influence
3{ the part of the English grammatical system already learned (hereafter L.
The material analysed is taped and noted_down apeech of learners of E at all
levels secondary school, language courses, university. The purpose of this
work is to determine ' & areas Jf deviation, their causes apnd possible measures
to eliminai 2 them,

Errors ar¢ zlasaified according to the corresponding correci E sentences,
suce a classification following the errors themsgelves would yield no system
and thus frustrete the analysis. Each chapter gives an analysis of the morphology
and then of the symax of a particular verb form. Tenses &re analysed firat in
the simple form and then in the continuous. The analysis is done by contrasting
an Lnglish form with ¢ . corresponding one n Serbo-Croatian (hereafter 3C)
and ig supporteu by the transformational.generstive and descriplive methods.

PRESENT TENSL

Tha. most‘érr'oro are found in the present, both in morphology and in

O
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syntax. They arise because L., bas only one present tense, morphologically

simple, to express all the actions, occurrences, and states for which E offers
two morphologically different tenses. The errors will therefore be conditioned
by interference from L,,, but alse from Ll'
1) Simple Present, a) Formation. In forming the present, interference from

L, #ppears in parallel with the influence of the rules in the part of the LI'
The influence of L, verbal aspect comes cut in the choice of the suxiliary verb
which in the E system gerves to form the progressive tenses. Also posgible

18 the use of & bare present participle of verbs which are imperfective
{"contimuous™) in L, since our learners know that the I;bﬂr'ticiple serves for the
formation of the F continuous tenses. In the first case, confusion of the rules

for making the two tenses in the L,1 is stronger. A very frequent example of

this error is:
. "1 am study English."

Choice of participle insiead of present tense:
"We have boxes and there we listening by magnetofon. "
llere we must lea e open the possihility of a wrong choice of tense accompamed

by an error in formation. Thig possiblily will appear with all continucus tenses.

tenses used differently in E, errors will be caused by the difference between
the two E presents, the difference of tense ugage in the two languages, and

finally Ly verbal aspect in L. All these causes result in wrong choices of

a} present comtimous:
"{\ am living at Marko OraSkovi¢ Square .

H




b} preterite: -

"English is very useful because many ccn-mries wrote in English."
While the large number of choices of present continuous can be explained by
interference from L, a8 well @8 by the ipfluence of confugion of E rules of !
choice, the choice of preterite is probably the result of rapidity of learning

and Insufficient mastery of the individuai forms.

subject: subject Srd person ging. and verb in pl., or subject in pl. and verb a"d

person $1ng., or subject 13 person sing. and verb in 3rd peraon sing. Their
cause I8 the difference in formation of the present in E and 8C, but even
more the fact that the choice of mmber is seen only in the Srd person sing.,
i.e. the distinctive ending -s appears only in one person. so that omission of
the anding is probably due most frequently to the carelessness or lack of
practice Finally, addition of an umecesséxy ending can also be explained by
an identification of the verbal ending -s with 'hat for the plural of nouns. Thus
we have recorded three groups of number eriors:

"Girls and boys feels later on if they not receives education
1n childhood. "

'He speak very well Enghsh.”

"N s, §avesan Samobor
The last cholce can be characterised 28 an incorrect generslization of the
chofce I the distinctive ending -3 to the other persons of the present.

2) I'regent contaluous @ Format.on. Errors in forming the prasent continuous

- -

are the r verse of those i the » mple present. The presen pontinuous is a

rampound tense, while Lm hag only a simpl- tense for presant time. Hence
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L‘rr, interference appears as & choice of a simple verb form. The influence of
the rules for forming compound tenses gshows up in the choice of some other
form of the verb (most often the iniinitive} in place of the participle.

Omission of the auxiliary:
"He standing on the very edge of the pool. "

hoeice ol infinttive instead of participle:

"She i8 iron on the board."
b) 9!’91?.’. -qf'i:_e_n_s_e_. Since the taped material did not provide s tuations where
the present continuous would have to be used, examples of incorrect tense
choice were noted down afterwards. Lrn interference in the choice of the
present instead of the present comtimious i8 understandable in view of the

s.ngle possibility in the L ., which our subjects carry over hterally into E:
"I now ring she bell and my mother opens me the door.”

PRETER.TE

The analysis of errors 1n morphology and syntax again is broken down
{nto analysis of the simple and continuous preterites. The reasons for errors
are primarily Lo, interference, to a lesser extent the 1nfluence of Ll'

1) Preterite simple. &) Formation. Contrasting the {orms for expressing past

time in E and SC, we conclude that a4 simple verb form in E corresponds to
the SC compound past tense. The simple past tenses laorist and 1mperfect)
are disappearing more and more, 50 that In practice the compound past g the
only tense for expressing past states, occurrences, and actions. This means
that the errors in forming the preterite are the reverse of those tn forming

the present:

L
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a} choice of & superilncus auxillary:
1 - in the present:

"Trogir's counts built the castles and bishops of Split are built
some of them."

This error is a liieral carry-over of the compound past from Ly

2 - in the preterite:

"in Sisak there is also & museum where our president yosip
Broz Tito was worked."

This error appears in &n even larger pumber o' examples than the
last. The reason is a ¢ruble influence: after choosing & superiluous auxiliary
as in Ly,, our subjects strengthen the "past-ness” by choosing the preterite
torm for this auxiliary. Further, confusion of the rules for forming E compound
tenses :nflnences both choices, since the forms selected are morphologically
wlentical to passive structures, although the sem;nces are ungrammatical.
A zpecial group of errors are examples of incorrect generalization in

etrong verbs, arising from the inflaence of L

1:
. @ man was dead and he lied on the street."

In place of simple generalization there are also incorrect choices of forms of
strong verbs:
1 - past participles:
"Now I know much more words than I known before. ™

2 - choice of the preterite of phonetically similar verbs:
"It felt on my leg and it was very unpleasant."
3 . choice of the preterite with the morphological characteristics of
another tense:

"Nora spokes with her mother."

Inmerferencc of L = aspect 13 again seen in the choice of the present participle

with verbs that are continuous in SC. Wc observe this choice aguin from the

O
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point of view of tense choice:

"... and I with & small boat crossing Novigrad Sea."
past time: aorist and imperfect (largely supplanted by thé compound past},
compound past, past perfect, and presemnt {of the perfective verbal. In analysing
the errors of tense choice due to interference from Lm' we find incorrect
cholces of the present and the perfect:

| - present:

"I learn English from 1960 in courses for workers.™

2 - perfect:
"Last summer I have been in Austria."
The choice of the preterite continuous resulted from a double inte rivrence
from Lm' since a continuous tense was nhosen for the Jmperfoctive aspect,
and a‘compou.nd tense in L aas replaced by a compound tense \n L This 1a

rather frequent wn Eronps of verbs which cannut be used 1n conitnuous tenses

wnich means that the Tuhjects have not yvet properly mastered thus rule of E

“I was thinking i 1l not come at home. but It aidn’t happened.”
Al the examples .ited also show that onr sabjects have not yet learned well
enough the fundamenta. differences 1a the choice of preterite and perfect ami

of preterite and preterite continuous 1n E,

ot 3ults from In perfect mastiry of the rules, from .arelessness, and particu.
war.y intno case ¢ the phrage there was, wore from the lack of a corresponding

form.n Ly
n
"Our tenis wae bad and rain entepad ifo our tents,

“fhere wag » iot ofng "
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2) Preterite cormtinous. a) {-‘P_rgjgg.ig'&_'l; Errors it formation coms mainly from

the fact that the SC system has no cortinuous tenses. Hence the influence of
confusion of the rules of the E system is possible, which is seen in omission
of the auriliary. and interference from the L,, indirectly affects the choice of

the participle alone for verbs which are imperfective in the L,
L1}

. and we heard something, a sound, ag if something coming through
the grass."

expect a single form for the past to be chosen to correspond to the choice in

Lm - the perfect. But the perfect does not replace the verbal aspect of the L

80 tha* errors in tense choice are mainly registered in the choice of some

sther coptinususg tense in the E system, or of the simple preterite 11 the subjects
ave no! nastered well enough the riles for tense chiolce and the differences

wetween the preterite simple and the preterite comtimious. Examples of thege
nolces:

1 - "And then it came in the front of us and we went went so, for,
1 don't know, for half an hour. "

- prescnt continuous (referring to a past event)
It isn’t raining and the sun shine all day.’

PRESENT PERFECT

1} Perfect gimple a) Formation. Errors in forming compound tenges always
appsar hoth in the auxiliary and in the main verb; there are always influences
both fromf.,, 1aterference and from Ll' In the perfect, Ly, interference will
»e strongest 1n t‘h;.* auxiliary. because of the difference 1n choice of auxiliary

“ar the periect in the two languages. The choice of to be as an avxiliary instead

% 41
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of to have is a literal tranafer of the choice in Ly

“After unjversity, if I sahall ﬁuish un.ivarsity in the right time,
I’ m decided to be professor."

We also find the incorrect wxilinry to be put into the preterite, agaln because
of & wish to strengthen the "past-ness”, a# inthe [urmation of the preterite

(above):

"She wasn’t been to the theatre."
An incorrect form of the main verb 18 the result of confusing the rules for E

compound tense formation. Most frequent is the infinitive:
“He has meet with an accident.”

b} Cholce of tense. An crronecus choice instead of the perfect results from
differences in the uase of the perfect in E apd SC, differences in the aspect of

" the verbs of action In the two languages, and "inally ingufficient knowledge of
the differences in the use of the E preterite and perfect. I"m interference is
seen in the choice of the present in place of the perfect for an actron connected
with present time, since this cholce is possible in SC, and because of the influ-

ence of the aspect in non-compléted actions. Examples:

"Recently T read [rixd] *The Bridge on Drina’ by Ivo Andrid."
"Phen we came to Zagreb and we always live there in the same place

Confusing the rules of choice in E and not knowing the differences in use

between the preterile and the perfect can result in the following err. 1eous choices:

1 - preterite for a completed action in the past, without regard to
its result in the present:

"He is plain beginner and we just started this week.”

2 - present for an action connected with pregent time:

"... and we live here very long."

Also very important in wrong choices of something else than the perfect is
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the choice of adverba of time, where Interference from l'..u1 also appears, since

our Subjects carry the meaning of adverbs over from Ly, and because of this
choo#e a8 incorrect tense;

2} Perfect continaous. a) Formation. The reasons for arrors are the non-existence

----------

of contimious tenses in L 5, and & confusion of the rules for making compound
verbal forms. The auxiliary is found omitted, thus once again the choice of

the bare participle for verbs which are imperfective in L :
"I studying English for five years."

Confusion of the rules for compound tenses is seen in the choice of the form of
the main verb:

1 - choice of the Infinitive:
"I have been study for three years."

2 - choice of perfect participle:
"Mary has been played the piane in the evening.”

us3 to conclude that most choices of the perfect contimous in E correspond to
the choice of the predent in Ly,. Because of direct L, interference, the choice

of the present is the moat frequent error;
"I gtudy English five years."

The infinence of the part of Ll yet inadequately consolidated, and the lack of
knowledgle of the differences between the choice of the preterite and the perfect
or of the perfect simple and contimious, result in incorrect choices:
1 - preterite:
"I studied English for five years." {still in schooll)

2 - perfect:
"I’ve iearned English for six years.' (still in school!)
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PAST PERFECT !

. 2) Formation. The cause of errors in the pest perfect ia the aame aa in the

perfect. Ly, interference is seen in the choice of an incorrect auxilary:
"She aaid that she waa gmiled.”

Confusion of the ruleg for ‘orming compound tenses comea out in the chotce of
some other non-finite form of the main verb inatead of the perfect participle.

Only the infinitive was found:
"He asked her if she had ever read [ri:d] an English book."

We note that the number of examples of errore is much smaller than in the
preceding chapters, gince SC past perfect does not occur in gimple or
coordinated semences.

b) ng_igegf_t_e_n_{ﬁ- The errors cited are those we know to be result of not
knowing the rules or of literal carry.over from L, {(In which the past perfect
is in most instances replaced by the perfect), rather than deliberste choice

of idiomatic variants. Wrong choices inétead of the past perfect are:

1 - the perfect, ag a regylf of direct Lm interference:
"It was = man who drove & motorcar and he came from road
beside the main road and he hasn‘t geen us,"
2 . the preterite, ag a result of not knowing the ruleg for tenge choice 1n E:

"The train for Yugoslavia left before our train came to Bucarest
station.”

FUTURE®

thoae in forming the other compound tenses, Since SC and E form the future
with the same forms of the auxiliary and the main verb, the cause of errors i8

to be sought in confusion with the rules for the other compound tenses, and only
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Aruitoxt provided by Eic:




-42 -
to & lessar extent in L, interforence. The L will influence the choice of form
of the main verb if the verb {s imparfective {cont:nous} in SC, and instead of
the infinitive the present participle will be chosen, which is charscteristic of

E contimious tensee:

"What will you doing in the summer?"
In , further, the enclitic auxi]iary can stand after the main verb, which may

result in omission of the verb s {
"I have such feeling that I never learnit.”

b} Choice of tense. The reasons for errors are the nature of the future tense,
v'hich besides futurity aleo expresses intention, resolve, will, obligation,
probability, and certainty; and the ability to express futurity in the E aystem
with other forms: presént, present contimious, verb to be + going to, verb

ty he + adjective + infinitive. Further, L., interference acts when the subject
is in doubt as to which form to use and chooses a form from Ly, {present,
perfect, aorist, conditional). Interference from the Lm verbal form: is seen

in the choice of:

1 < the present:

"What do you learu tomorrow?"

2 - the present contimious:

"Today we are going to learn & new lesson ... and we are liste-
ning twice."

3 - the conditional:
"I think I would study chemistry." (a colloquial choice in Ly, )

45
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Besides this interference, confusion of the rules also causes \ncorrect choices:

| prete rite:

"Our clasa is the best clags in Yugoslavia and then we went there
and stayed there five days." (future time context)

2 - present participle:
"1 maybe going to the dance or to the theatre.”

Finally, Lp, inferference appears ip the choice of the to-infinitive instead of

the future after the verb think. In contrasting a long series of verbs n the two
languages, we have found that the choice of infinitive in object position 18 possible
inetead of  declarative sentence with the conjunction "da" {that}. While such a
chofce is possible with the L o verb "misliti", ut is not with think. A direct

carry-over of the L, form leads to false choices like:
"I think to go to one village to my aunt.”

CONDITIONAL

1) Present conditional, a) Formation. Lm interference can be expected in forming

the presernt conditional hecause in SC the main verb i8 in & special form {the
“active participle') which also serves to form the perfect, past perfect, and past
conditional. Hence, in place of the infimtive, we may expect the E form which

is used in corresponding tenses, - the pas: partiziple. From the preceding

chapters, we alao know that a replacememnt of one non-finite form of he main
verb by another may result from confusion of the rules for making compound

forms:
"He would invited hig friends if Mira promised to come."

Confugion of these rules msy¥ show up as omission of the auxiliary.
"Mzvbe T like better to study languages.”
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This error may alao come from careleaancas, omission of the short form

(*d) of ahould/would.
Incorrect choice of suxiliary again appears:
1 - to be:
"I am rather stay &t horoe and learning something."

2 - willin the meaning of wish, already expresaed by the verb like:
"What will you like to see?"

forma which can expresa poaaiblity, deaire, or request in Ly ; that ia usually

the preaent:

"So I do not like to work &8 2 profeasor, 1 will Jike to work 8a &
correapondent. "

Such incorrect cholces are moat frequent with the verb like.

2' Past conditional. a) Form_;asi_o_rl. Errurs are affected by the differencea

between the two Janguages in forming this conditional, and by the confuaion of
the miles for compound tenses, Differencea exist hoth in the choice of auxilinry

nd in the form of the main verb. But although no errors occur in the form or
*t ~.re of the auwxiliary, we have recorded the following in the form of the main
verb, arising because of Ly, interference:

1

Y nawve 2mitled, ag & result of the choice of present conditional instead
of past in the Lm:

"He would finished hia study if he worked harder."
"It he had come 1 would been very surprised.”

‘onfusion of rules led to the following:

2 - choice of infinitive aa second non-Qnite form:
“He would have finiah his study if he had worked harder."

Ignorance of the rules for choosing verb forma after defective auxiliariea, aa
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well &g the lack of & corresponding verb form in‘the Liy» result in the choice of
a tense Instead of the infinitive of have in the perfect infinitive:

“He ghould has gone intt-r the country if it had been fipe."
conditional sentence.
PASSIVE
a) Formation. Fewer errors were recorded in forming the passive than in choosing
the passive, in choosing the tenaes of the pagsive (covered in the analysis of the
individuai tenses), and in sentence structure, which i8 cutaide the scope of this work.
Errors appeared where the auxiliary or main verb is used in both languages to make
some other verb form. To be in E is uged in the continnous tensee and in the passive
and after it the main verb is in the present participle or the perfect participie. The
verb "biti" in SC serves to make the perfect, past, perfect, "gecond future'. and
present and past conditionals. as well as for the passive, the main verb is in the
active or passive participle. But since the frequency of the pessive is much lower
in SC. errors in formation Are more likely to be the result of confusion of the
rules for compound forms, and less on Ly, interference. The errors are the
following:

1 - incorrect choice of auxiliary:
a - d_o for 93:
"Did he satisfied with hig daily work?"

b - have for be:

“Mr. Brown have gent abroad on tusiness."

¢ - have for get:
n

. at Rab I have acquainted with an Englishman, profesgor {rom X. "
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2 - incorrect choice of tense n the suxilinry, which we interpret as a direct

carry-over of the L, form for indicating state:

"I am born in Zagreb."

3 - auxn.iary omitted:; N
++» then our professor repeat once more and then we allowed
to look in our books.'
4 - main verb replaced by another non-finite form:
a - infinitive without to:
"I have been invite $o the party last week., "

b - infinitive with to:
“Your work had been to plan carefully.” (in a passive context)

¢ - present participle due equally to ignorance of the mles and influence

-7 the Ly, aspect;
"He was talking about everywhere." {again a passive context),

d - the preterite of strong verbs may be used because of lack of

knowledge of the principal parts of the verb:
"They were took for 2 drive in the car."

& - ervor i1h torming the pessive infinitive:
"The 2 dent would he forget after a few weeks, "
marked inthe cholCe of . ne act. e ihstead of the passive of those verbs which in
ine b, use the reflexive foriu to express the passive. This is most often seen

ith the verbs cepea’ «range, 2nd call, where the incorrect choice ig the result

o LT CArd -0t o0 v the b, fortas
"I gatoan shewi v clled Solta,
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INFINITIVE
a) Errors in tormttion chaice of an incorrect form for the verb

1 . The verb i8 chosen with the ending -ed, as a2 result of confusion
. L
of the rules for making compound forms:

"“The third helped him to c¢limbed on the chair.” ,
"I can remembered only some phrases from this."

The first example can ve imerpreted as literference from the Ly, which permts
the choice of 8 gubordinate clause, that i3, & different grammatical form, in
place of the infinitive.
2 . Choice of the prepoaition for instead of to before the infinitive iz a'so
a carry-over from the L.,:
"What have you got for eat?"
b) Errors yttne choice of another grammatical form i plave of the snhinitive

These are almost invariably the result of interference from the L, chowce. Tier

are geveral Kinds:

1 - incorrectly chogen gerund, which represents a carry-over of the

choice of a verbal poun with the preposition "za":
"But when you have much for learning?”

2 - incorrectly chosen present participle, clearly the influence of the

Ly aspect:
“I must studying English."

3 - incorrectly chosen present, in place of a subordinate clausge in the

present which would probably be the Ly, choice:
"A modern woman prefers works in office. "
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4 - a guhordinate clause 1% the most (requemnt incorrect choice, and here
the interference from the L, is the strongest. Contrasting a list of E and SC
verba which in E invariably require the to-infinitive, we found the areas where
errors would appear, since the L., has two possibilities of choice: in the
Croatisan variant the infinitive i8 more highly recommended, while the choice of
2 sybordinate claune'is more frequent In the Serbian variant. The most {requent

eTrors occur after the verbs Jearn, remember, forget, promise, iry, ete.

"After I finish my studies I want that I would be a correspondent
or a professor..."

5 - cholce of a subordinate. clause instead of the accussative-with-intinitive.
L, interference is even stronger here, since SC has no guch siructure; after
verbe which require Accusative.with-infinitive in E, SC allows only the choice
of & clauae. Besides the verba llated in 4, this group includes {ell, order. invite.

let, etc.. verbs of perceptios and feeling. Two examples:

"1 want that she will be a good wife,"
My mother wishes that { have 3 good job, "

¢) The difference between SC &nd Ein the form of the infinitive resulta in the

P T o e Y

‘hoice of a superflucus preposit on to or in the omission of t0 where the system

requires it, This arror i6 alao influenced by insufficient mastery of the E rules

of formation and choice:

"I go aleep. "

A muperilucus preposition appears most often after verbs of perception and modals:

"I think that each member of family may to help her."

SFQUENCE OF TENSES
This is an area of great L, interference, since the lysten;; of the two languages
differ greatly The SC system does not constrain the choice of tense in subordinate

clauses, and this will significantly influence tense choice InE, for there will be

O
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carry.over of L, forms. The .nain ares of errors will ke found in indirect
iscourse when the introductory verb 18 in the past tense. Since SC has no such

refation between the terses of the two verbs, errors here will be mumerous, in

spite of the fact that our subjects have been taught the mlea and reasons for

gequence of telses. Therelure, this area must be given particularly great

attention in teaching.

The errors are the following:

1. will for would:

"She gaid he will go to the university.”

2 - present for preterite:
"Mrs. Young said that mop is under the stairs."

3 - perfect for past perfedt:

"Phen those students who have pagsed that pari of the examination
cafne to the second pari of the examination."

4 - preterite for past perfect, showing that our subjects do not feel the

need to €xpress differences in the tirme of the action:
"He told us that he le# our home."

5 - present for future in the past:
"1 thought that 1 read {ri:d] much during the holidays."

Fewer errors were recorded with an introductory verb in the pregent -
understandably, since such examples are rarely found in gpeech. In these cases
our Subjects incorrectly generalize the rules (or'indirect-discwrse tense ahift
to simations where it is unneceasary. The commonest error is the cholce of the

preterite;

. "She says ghe didn’t know."
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VERBAL TENSES IN TEMPORAL AND CONDITIONAL CLAUSES

Treated here are errors in tense choice in ordinary clauges of time and
condition, not in those affected by sequence of tenges. Ly, interference is
very strong here as well, dus t) & glovenliness in choice of tense 1n guch clauges
in SC, which has lately becom quite widespread. Choices of the future and the
conditiopa]l can be heard more and more, both in conversation and on communicetions
media. This leads to deeply ingreined errov 9 in E.
They are ag follows:

1 « will after if, when: probably also due to confusion of these conjunctions
with the homonymousg interrogatives. In addition, our subjects subconacioualy
regard the "second fature”, which can be chosen here, as a future tense, and

carry it over as such:
"That would be my profession if }’1l take my chance."
"When my work will e finished, 1 ghall come to my house..."
2 - the same reason affects the choice of would al‘ter.g_f_:

"I it would be poseible I’ d like to do some work in the tourismus, "

Tense choice srrors can gccur in the main clause or the subordinate. SC expreqnes
time relations with conjnnc':tiom; E, by choice of tenseq, with the same lawe in
force as in subordinate claises. The errors canbe:

1 . choice of present instead of preterite:

"It would be very nice if you come to visit me."

2 - choice of preterite instead of present:
"Waen I came home I’ Ll go to the kitchen."

2 - choice of past conditional instead of future due to confusion of the rules:
"If I realize my life plan I would have been very happy, ™
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NEGATION
The reasons for errors in forming negations are differences in the rules in the
two languages, which are seen in the place of the negative and the omission of
the awaliary, and the differences in the rules for negation hetween simple and
«ampound verb forms within the E system. Further reasons are confusion of
the rmises for forming wndividual ver,, forms, the influence of difficulties in tense
<uvice, and difficulties 1o the incorporgtion of the negative {nto adverbs, treated
in the work on syntax. t
L, interfcrence shows up iy several ways:

! - incorrect placing of the negative:

"tle not was ot home at three o’ clock."
2 - omission of the auxiliary, with the negative before or after the

niain verb:

"Now I not know what will [ specialization, "
"1f you want not to go to cinema, where are you going then®"

Confusion of rules for formation appears in:
3 - omission of the swxihary 1n simple tenses a8 above, or choice of an
incorrect auxiliary: .
& - be for do:
"I'he iron wasn't work."
b - gg_ for 'E:
"I didn’t bathing. "
¢ - do for have:
"He didn’t lived here 8ince 1955, but he has lived in his native town.”
4 . .ncorrect cholce of 2 form of the main verb instead of the infinitive:

4 - ending in -ed:
"I wasn’t thinking 1’ 1} not come but it didn’t happened.”

04
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b - ending in -8:
""He does not spesks English well. "

A spacial group represents the exclusive use of forma like this:
"I think I won't."

These are negated dependent clauses after the verbs think, suppose, axpect, eic,

In SC, the negutive will be in the dependent clause, while in E it is pext to the
verb in the main clause, Thus the exclusive appearance of a negated dependant
clause is a regult of a carry-over of the L, form,

INTERROGATIVE FORMS

Errors are aghin the result of differences in formation between the two langusges,
of differences within the E system, and of the free word order inthe L., whena
question beging with an interrogative word, The interrogatives analysed were
divided into two main groupa. questions with inversion and questions with the
suxiliary do; and each wae subdivided into questions with and without 2n
interrogative word. L, interference ia found in incorrect application of jmversion
with stmple verb tenses and in disturbances of inversion, especially in
interrogative ~word questions.
) In the group of questions with inversion, L, influence is observed in
interrogative .word questions: ‘

1 - Declarstive word order is retained; this occurs because of litersl

carry-over of the L, form with the pronoun omitted:
"What they have done all day?"

2 - The whole verb group i# inverted:
"What are doing the policemen on the crossroads?”
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3 - In questions without Interrogative word, the declarstive word order

is retained:

"You have found your homework?" (not intending to suggest a
positive answer )

The influence of confusion of the rules of formation in interrogative .word
questions with ipversion 19 seen as:

1 - incorrect awxilary do for have:
"Where do children spent their holidays?"

2 - incorrect auxilisary do for be:
"What do you doing tomorrow at night?"

3 - incorrect auxiliary do for shali/wili:

"What do you learn tomorrow?" (this may also be an incorrect
cholce of tense)

onfusion of the rules also influences incorrect choices of verbsl forms:

1 - infinitive in compound tenses:

"What are you study, or are you finish?"
"Why has he_gc to town?

) Questions with the auxilary do mainly showed errors ta the present. L
interference 18 felt in:
1 - omission of aux*iary do in interrogative-word questions:

a - when inversion is carried out:

"what said ancient Greeks about sports?"

b - when the interrogative word introduces the Juestion without an

auxiliary:
"Where you spemt your summer holidays?"

2 - In quest; »ns without interrogative word:

2 - omisgion of auxiliary do:

"Fhe accident took placc at an ungvarded crossing near your home?”
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b - intorrect inversion:
"Goas he to school in Zagreb?™

Confueion of the rules for making verbal forms in do-queations.
1 - questions with imerrogative word:

a - incorrectly chosen auxiliary be:
"What are you intend to study when you finish your school?"

b - incorrectly chosen form of the main verb instead of the infinitive:

bl - present:
"Where does she worl:s_l?"
b2 - preterite:

"Where did they went Jast year?"

¢ - superfluous auxiliary in guestions where the interrogative word ia

the subject:
"Who does work six days a week?"

2 - tuestions without itterrogative wnrd:
a - incorrectly chosen form of the main verb instead of the fnfinitive:

. presem:
"Does he speaks better English or French?"

2

a2 - preterite:
"Did you went ghopping alone?”

- participle:

"Do you sometimes going by ship®" (possibly also an incorrect
choice of tense}

b - Inadequate knowledge of the rules for making interrogative forms is

geen In questions where the verb have i8 used as a full verb, but treated as though

"

it were an auxiliary:
"Had you a drink before you went there?™
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THE ANAPHORIC VERE "DO"

The only verb used anaphorically which caused our subjects trouble is do. Cne
regson is confusion of the rulea for interrogative and negitive forms of simple
and compound tenses, described in chapters XI and XiI. The other, even more
important, is L interference in choosing the verb from & question for use in

the short answer, corresponding to the L, choice:
“Do you underatand the question?™ - "Yes, { understand."

VERBS WITH THE GERUND

Errors in the choice of the gerund atter ceriain E verbs mainly stem from
ignorance of the milen, but there is also interference ‘rom the L, which does
not have an obligetory rule for choosing the gerund, but rather & double
possibility: infinitive or subordinate clause, Hénce the large probability of
error. The most likely error {s a carry.over of the Ly, choice, but errors
can also be conditioned by confusion of the rules within the E systam,

This chapter treats only the verbal properties of gerunds within the verhsl
group. Besides errors recorded in the material, a list is given of possible
errors of pur subjects in gerund choice. The errors were studied by contrasting
ihe forms and choices in-the two languages.

The gerund in E is chosen after a large mumber of verba, such ae stop, finigh,

enjoy, imagine etc , after the phrases it is no uge /good, cen’t bear/stand,

and after the adjective worth, After the corresponding SC verbe, phrazes and
adjectives, infinitives. subordinate clauses, and verbal pouns

with or without preposition can be used,

Tyo commoneat errer 1% the cholce of the infinitive, resulting partly from confusion

of the E mies, aince a numle r of E verbs can select either the infinitive or the
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gerund of the following verb, with a difference in meaning. However, L

iterference is primary here. The infinitive appears hoth with and without to,

especlally with go and come:
"She goee dance every Saturday."

L, interference is very strong in errors in choosing & form of the verb with
a preposition, whether inthe choice of the prepogition {see the work on parts

of speech) or of the verh form:

a - infinitive after & preposition:
"' didn’ t kiiow that you are fond of to paint."

b - muperfluous prepodition with gerund:
" g0 10 swimming. "
Confugion of the ruley for choice of forme appears as & wrong choice of verb

farm or even tense after the main verb. Only the choice of preterite was found:

™'hey came rowed in a lttle poat and went into Switzerland
from Italian.

Since the gerund is morphologically identical to the present participle, we may
expect the posgibility of the choice of a continuous tense after the main verb.

THE "HAVE GOT" CONSTRUCTION

Thisg construction ig used in the meanings of must and posgess 1n place of the

ver'. have, especially’in spoken E. However, because they encounter it only

at a quite advanced stage in their study of English (which will probably be
remadied in the near future), our subjects uge 1t very rarely. The consequences
are that they:

1 - wrongly translate it as "dobio sam" = “have received’
2 - choose have instead of have got
3 - make the negative and interrogative forms of the almost exclugively
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chosen have. which is here a full verb, without the auxiliary do. These deviations
are influenced equally by the methods of work, the textbooks (with the exception
of the raxt for E a8 & second foreign ianguage and the new revised text for

= elementary schooll, and the L, verb "imati'mhave , which functions only asa =
verb of full meaning.
TRANSITIVITY
Differences in the uses of verbe 88 transitive or {atransitive in the two languages
necessarily cause errors. The first reason is the difference in the verb-noun
relation. F expresses® the relation between verb and noun within the lentem.:e
by means of word order and choice of preposition. while SC does it with the
cagses of the noun. A second reason for errors is the choice of preposition in
the E system, where there are prepositional verbs and yverhs with & preposition
or adverb as a complement. Third, there are differences between the two languages
in the transitivity of individual verbs.
L, interference will be the strongest when there are differences 10 the transitivity
of individual verbs. This will be seen in: |

a - omission of the object; most often with tell:

"She told she goes for & walk.”
“"How did you like there?"

b « omission of the preposition: *

"I can listen what 1 say."”
¢ - choice of superfluous preposition with 2 verb employed alone in E,
but with an indirect object or a prepogition in 5C. Errors of this type are direct

carrysovers from the L

™'he Bonds discussed about sports and games."”

L, interference also appears when intransitive verbs are used transitively,
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showing up in the omission of the prepogition before an indirect object:
™~ "They described us we shall find them there. "

DEFECTIVE VERES

This chapter covers only errors in choice of forms of defective verbs and in
the choice of their tenses; arrora in the forms of}_o__!?_e are treated separately.
All these arrors have already been analysed under errors in making verb forms
and choosing tensets, but here they are systematized.

1 - errors in the choice of the infinitive without preposition: we find the
prepositional infinitive, the present, and the preterite.

2 - incorrect cholce of nmst in preterite function.

3 - errors In choice of forms of to be, which arise from incorrect
generalization of the rules of the E system, a8 well as from interference of the
L,, forms, and coincide with the errors in forming the preterite and perfect
of other verbs.

CONCLUSION
Analysis of the areas of error in the sprech of our subjects leads us to the
following conclusion. There are two reasons for errors:

1} Interference frotm the L., shows up in errors .

a; because of similarity of verb forme in the two languages, where there is
carry.over of the L, form into E;

b) because of differences in the formsa of the two languages.

Thesw two pointg can be expanded further.
a) The most interesting area was that of similarity of forms in the two
languages. The results were errorg jn formation and use of tenses, and in

formation and chuice of simple and compound tenses, in their correspondence

ERI!
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with the 5C verbal aspects, transitive use of verbe, etc. Here teaching methods
and the order of presertation play an important role. More attention should be
given to explaining the need of replacing the SC aspects with appropriate E forms,
to the difference between’simple and contimousg tenses. and to the relation
between time of the action and verbal tense.

b) SC lacks certain rules, and our subjects do not apply them in E either,
but carry forms over directly. We find this In sequence of tenses, choice of
infinitive or gerund, etc. Where the fo'rms differ. teaching methods, order of
presentation, and manner of explanation will have a gignificant effect on the
errors found.

2} The i{;nuence of [.1 i8 strongest in errore in formation and choice
of tenges, snd in incorrect choice of auxilary and the form of the main verh.
Thig is hecauge of ihcorrect analogy and generalization, particularly in the
choice of contimious tenses for serbs not having them, in the choice of the

infinitive, and especially in the forms of strong verbs.

The ervor analysis algs pointed up the syntactic poverty of the sentences {n our
subjocts’ speech, which appears as jow {requency of relative and other subordinaic
clauses, hegitation in free conversation, and slavish adherence {0 the texts 1n the
textbook,

Contrestive analysis has helped us establish the areas of overlap, recognize,

classify, systematize. and predict errors, and establish thieir causes,

NOTES

1. There arn no examples of future comtimous in the material, since the sentences
used did not require this choice. This chapter covers only the future {ense
expressing futurity. not its other meanings.

2 bere are no examples of past perfect comtirmuous with errore, since there were
m sentences in our material that would require this choice.
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Starka Kran}evié (Univernity of Zagrep)

ERRORS IN THE SYNTAX OF THE SENTENCE IN THE SPEECH OF LEARNERS
OF ENGLISH IN THE SERBO-CROATIAN-SPEAKING AREA

I Error: connected with the main elements of the sentence

This group containe errors connected with S, P, O, and AM and their position in

‘e, (S . subject, P. predicate, O. object, AM - adverbial modifier, Se - gentence)

----------------

"Thig letter found his wife in his pocket.”
"They want {o make & isnguage which would speak all people,”

These examples were made on the rodel of

"Ovo pismo nasla je njegova Zens u njegovom dzepu,”
"Oni Zele stvoriti jezik koji bi govorili svi 1judi." N

in Croatian. Such a word order is possible in Croatian because of the xinrtence
»f case endings defining the subject and object, but in English, where subject
and object are defined by their position in the sentence, it is incorrect.

incorrectly placed in wh.questions, e, g,
"What has seen the traveller?"

following the Croatian prototype "&to je vidio putnik?"

Besides imterterence from Ly, (L, - mother tongue}, the reason for such &n
error may be 1alse anglogy. A wh-element is used to question both S and O. In
both inatances it takes firat position inthe interrogative Se, but the order of

the remaining elements shows whether 5 or O is being asked about. In the
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axample cited, the speaker by analogy to & question about .., uged the same
word order in & question about O.

¢] Umiited or repeated 8 Omission of the 5 3§ saruculerly frequent in complex

sentences with subordinate clanges, «. 2.

"When I, my mother and father, when have money, we go..."
The cause of this error is the prototype in Ly, In which the S can be left qut

beeause of the person endings on the verb, e. g, "Kad ja, moja majka i otac,

kad imamo novacu,..."

ke formal subject "it" is alsc siten o-axtted, 2.4,
"Sometimes happens that sitring in the room... "

following the Croatisn prototype "' Ponekad se dogadja da...”  where the

iormal subject jg not expressed in suriace structure.

2. Predicate. This group .. ~ats only errers in properties of the P unconnected
with it8 relation *o the 5. All errors resulting from the P - S relationsinp are
taken up in the group of errors connected with the S.

a} Predicative noun .nstead of ndjective. E-rors of this {ype are recorded in

expressiong of netlonahty, e a.

.. although ! am Dalmatia, I am sick..."

interference from L., 2cts In the direction of the use of & noun ior 8n adjectivy,
fotlowang the Croatian”. .. jako sam Dalmatinac..." 1’8 Dalmatian™, To eyn a2e
his nationality, the speaker uses the noun he knows, "Dalmatia”.

b) Adverb instead of adjective as nominal P after "to be:' and hinking verbs.

The incorrect Se '

L

. berause it sounds for me more naturally.”

wag pioduced following a Ciroatian pattern using an adverh of manner answe -ing

° 61
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the question "kako zwuZi" ("'How does it wound® ™}, e.g. "Meni zvusi prirodno, "
This type of error i® particularly ‘requent afier linking verbs and after "to ba"

Y

with "it" as S, e.g.
"It was calmly.”

like Croatian "Bilo je mirno. " The neuter_gender adjective 1dentical in form to
the adverb leads here to the use of an adverb in English.

3. ObEct. a) I_r!t:_o_rj:e_c}_gc_bgi_tjon of g

English would have to be in the passive, e.g.

“And this letter I put somewhere in some book. "
Ins‘ead of giving the O a prominent place in the sentence by using the passive
form, the speaker following the Lm pattern gives prominence 10 the ‘object by
putting it first in an active Se {"'i to pismo stav.lla sara. .. ), Inthe Croatian
surface structure the subjer 18 pot expressed, but the verb ending shows its
presence in deep structure. Since there 1S no Enghsh ending for ISt person sg. ,
we speaker uses "'i'" as S of the verb “put” thus producing the ungrammatical
gtring ""This letter [ put .. ol
a,) O separated {rom verh. Urder the influence of the relatively free word order

in Croatian surface structures, our speakers often Jeviate from the correet

English order Vi + NP, e.g.
"I learnt in school three lang'uages‘" like Croatian
"11%10 sam u Skolj tri jezika.”

This phenomenon is particularly frequent when the Se has adverbiai modifiers in

it.
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8y) O betore main varb. The example

"He hasn’t me my book given. "
ia not the result of interference from the L. but probably from some other
language he had studied previously, perhape German, as the separation of the
main verb from the auxiliary suggests "Er hat mir das Bueh gegeben. " 2
b} O omuted. Omission of the O jg & phenomenon most frequently appearing
with verbs which do not require a surface structure © in Croatian inthe same
collocation, e.g.
"We had :0 explain to him all the situation but he didn't belisve. ” Jike Croatian

" .. ali on nije vjerovao."

4. Advarhial modifiers. Ly, interference is particularly notable in the use of

adverbs and adverbial modifiers, 1n view of their practically ¢omplete freedom

of posiion in the Croatlan 5o,

a 1 Plage wxpredsions

| ARSI g b

We hy e recorded *hege afier the 8, alter 'ransttive .68, after time adverbials.
el
"We have there a house. ™
"They there sale their goods."
"$he was three years age here.”

"1 learned at gehool German., "

All these etamples were produced according to the Croatian prototypes:
"Imamo tae kucu'
“Om tamo Prodajy svoju rohu.
‘Bllz fe pred tr godine ovdje.
"I5% ja sam u 8ol nyemadk,
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'2) Time expressions

T e e ]

Adverbs of definite and {ndefinite time appear in incorrect positions because of

interference from C roatian, e, g.
"She was cleaning yestcrdsy her husbend’s suit.” ‘definite time)
"...20 he led us always there.' (indefinite time) T
"I must work every day very hard, " (adverbial expression of time)

Produced according to the Croatian:
"Cistila je juter muievo odijelo."
", .. tako pas je vodio uvijek tamo,"
"Moram raditi svaki dan veoma n;nogo. "

) Other pre-verbal tdverbs Besides indefinite time adverbs, many other pre-

verbal adverbs artused in an incorrect position instead of preeeding the verb, e, g,
"I want to study really medicine, too."
according to Croarian

"(Ja) Zelim studirati doista medieiny.””
a )}Enne- ?xpressions. We have recorded manner adverbs used before the O
and before intransitive verbs, e. g,

"It*s quite diffieult to speak fluently English, "

"They hear their par nis so to Speak and they learn from them.

Produced according to the Croatian modei:

"Pnligno jo tesko govorit, tedno wngleski.”
"(uju svoje roditelie tako yovoriti, pa...”

b) Omltted adverbs. Particularly feequemt is 'he omission of an adverb of place

after a verb of motion, « «

"she went with her do2 B ™
Speak: s often use "go 14 ovit A wide semapnie field, not only "¢ bu ulso
"poti” (start out), "tatatt” rolly, "hodair” ‘walk), Since 3 place adverb 1s not

oblhigatory with these Croatlan verbz, the tpesker Maves 1t ou i English as well,

67
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("3tala/podln/hodala Je sa svofim psom Rexom )

Il Subsidiary sentence elements

This group includes ¢rrdrg among the main ¢lements of *he sentence, i, e,
deviations from the correct syntactic relations bei ' »en matn elements,

1. Incorrect order of modifiers4

Errors in placement ol regular determiners.,

(i) I_n;c_o_r_re_ct_gggi_tlgr_r o_f_r._lg:’_xg:t_e_ ﬂ_i_n_d_efini_tf_a_r_usl_e. Examples were found

with the article next to the noun even when ancther modllier 18 presem, ¢, g,

"Thert 3 many people during symmer the holldays."”
"They were afraid of falling the chimneys,"

Since the article is something new for the learne r,'somahmg non-extstent
in hig mother tongue, he reacts only to the stimulus "'different from mother
tongue", Thus "different” 18 munfest a8 the use of the articte with the noun,
80 that for him article - noun become an indivisible unit,

) Use of podsessives and genitive in incorrect position. L , interferenceleads

to wrong use of possessives when the noun 18 determined by a demonsirauy .
‘

e.g. "I don’t beheve that [ will ever reach this my wish. ' like Croatian

"ova moja 2elja’

Interference from Croatian leads to the use of the gemtive I1n an incorrect

position when the optional pre_article "ail" is present, e.g.

"Nancy’s all vitals were burning. " like Croatian "Nensini svi organi..."

{1if) Incorrect position of all The Croatian equivalent of the pre-acticle "all"

("sav", “svi", "&itav™) does not have such strict constraints on its position

with Tespect to the noun, and so "al)” in the Croatian.speaking area is found

o 68
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used after the possesgive adjective, e. g,
"Hiy all vitals were hurt. " like Croatian 'Njegovi svi organi..."

"'We spent there very nice two week. ' like Croatian ... vrio lijepa

dva tjedpa, "
) Incorrect use of pre-determiners. This appears mainly in the omission of

the morpheme "of", e.g.

"I have to read lot foreign literature. " like Croatian
"Moram Zitati mnogo strane literature."

In this example the one _member Croatian expression "mnogo’’ ieads to the use
of Just one element "lot", of the English three’-member sxpression "'a 1ot of”.

is the same in Croatian a8 in Englieh, thot is, before thé modified noun, we find
instances of postmodification, suck as "What do you usually do after your lesson
of English?" like Croatlan "... nakoun satova engleskog' .

i this example the adjective "engleski” Is treated like the group "engleski jezik",
with the noun "jezik" (language) understood and not expressed. Since in Croatian
an adjective pext to a noun is declined, here being in the genitive, the speaker
used the pyeposition "of”’ with th. adjective "English” which led to post.
modification of the noun "'lesson”.

on the order +f a string of Croatian adjectives, which leads {¢ incorrect ordering
of descriptive adjectives in our learners’ English sentences, €.g.

"It {5 an tourist amall town on the Adriatic semside.” like Croatian
"To je turistitki mal grad...”
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2. Negation. Thia subgroup trests errors in the system of negation, i.e. errors
occurring in Engliah negative sentences in the Crostian-apeaking ares.
The pegation system in Croatisn differs from that in English ao that de_viationﬁ
from the correct constructions are very {requent.
We have noted:
a) Omission of the auxiliaries. lue L , pattern is the cause of the error "Now I
not know what will I apecialization. " produced following the Croatian "jane znam..."

The incorrect negation in

"if you want not to go to the cinema..." is probably conditioned by false anailogy

with the negative forma of "'to be'' and the modal verbs.

b) Incorrect position of "not". We have noted instances where the auxiliary 18 ysed

-#
but "not" is still wrongly placed, e, g. ‘

"That can I 5ay not,”

This sentence was probably produced under the influence ©f gome other foreign

language; or else the learner knows that the system of negation differs frem that

in his mother tongue and, reacting only to the stimulus "diffe rent from mother tengue’

puta "not' after the main verb,

it the negation refers to a nown, adjective, or infinitive, "not” is uged before the
negated word. Since, in Croatian, "ne” and "nije” are not under such strict
conatraints, "not" is sometimes found in an incorrect position, e.g.

+

- "I had a book and wrote from the first moment but Russian not.”

produred according to the possible Creatian < unstrucson ... ali rusk: ne. "

c} Double negation. This accurs under the influence of the Croatian pattern in

which two or more negative words can be introduced into a string.
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Thas the examples
"1 don’t imow nothing. "
"You don’t eat nothing. "

are produced according to the Croatian "Ja nista ne znam." "Ti nifta ne jedes.™

3. Number agreement. Agreement in numbe r 18 one of the grammatical relations

between parts of the sentence. Although the same category exists 1n Croatian,
errors in agreement are frequent. We have noted the following:

a}) lncorrect B ‘mber agreement of S and P The most frequent errors are 1} in

agreement of the verb in the phrase "there is/are” with the S it imtroduces, and
2} in agreement of S and following verb,e.g.

"TFhere's many people during..."

"t consist from two parts..."

-

Both exan:ples can only be explained by deficient knowledge of grammar.

L) Incorrect mumber agreement of determiner,and noun. The errors recorded

show that errors arise

1. with regular determiners, namely demonstratives:

"I don't know 1n what way shall | connect these subject together.”
2. wul the pre.article "all'™

"There came frotn all side of our country. ™
3. with post -determiners-

"It were two kind of slaves."”

-

All these errors can only be €x; lained by deficient knowledge of grammar.

ol Incorrect comextual sgreement. [nworrect rumber agreemem very {requently

arises wht'n a noun in & Sc 1 » peated in the forin »f @ pronoun, e.g.

"We have always learned some parts, but we, when we repeat it,,."”

Such an example can only Le explained by deficient knowledge of grammar.

O
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Lm interference appears in the example:

"I read in Russian book and English, it is the two langusges I know. "
Here Lm imerference affects the choice of words. In most instances Croatian "to"
corresponds to "it"" and not to "this/these” and an incorrect choice of words leads

to incorrect contextual agreement.

4 Agent. The agent in English appears after passive verbs and nouns of certain
categories, such as literary works. and is introduced by the preposition "by’’,
The possibility of using the agent efther before or after the object in Croatian,
depending on emphasis, and the use of the preposition “od” generally transliated
as "from", lead to two kinds of errors:

a) tneorreet pogition of agent:
"¥ow I just read by Theodove Dreiser 'Jenme Gerbardt”,
b! incorrect preposition:
... and from Kriefa I read Hrvatski bog AMars.”
5. Question tags, In English the form of the question tag changes, depending on
*ne gentence patierm it gees with. In Croatian, the same form “zar ne’ is used
without regard to the sentence strcture.
Hence two types of errors sceur. 1) those conditioned bv Inadequare knowledge of

the rles for question tags, and 2) those conditioned by Lm interference, e. g.

1. "He wants a new dress, wants he?
"You never go to the cinema, don't You?
2, "You haven't seen it, ves®" like Croatian "je L?"
"You are from Dalmatia, no>" like Croatian colloquial "ne?",

It Sabarldinat .- v lauses

Tui. group trea's only do. w100 from ‘he rles for making a clause subordinate,
viale ather errors, such ag pusition of 5, O, AM, ete., are treated under the

«ppropriase headings.

Q 72
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1. Relative clausea. Relative clanses function as modifiera of nouns. The choice of

relative pronouns as clause markers depends on whether the antecedent 18 Nan or
Nin {animate or inanimate) and on how definite it is, Errors in choice of relative
pronoun are frequeni. The following were noted:

a! Incorrectly chosen relative pronoun, a,) "What" and "which" for "that" when the

"The doctors will do everything what they can do..."
“What" was used because of the L , interference, which, because of idemtification
of relative "what'' with interrogative "what" translated az "Sto" conditions an
mcaorrect choice of relative pronoun.
i) a superlative:

"Fhis was the best film which I ever saw."
The rause of the error is non.observance of the mle requiring choice of the relative
prongun “that” when the antecedent is a superlative,
firfy  2n ordinal number:

"This was third time what | visited thig island."
Besides ignorance of the rules, imerference from Croatian also affected the
pf ¥ .on m‘. *his semtencis Croatian would use the pronoun “3to" which speakers

idertify with the imerrogative "3to" and translate as "what™,

1, “whieh" for "whag", o.g.

"The slaves which lve in the hase, .. "
Interference from Croatian affects this incorrect choice of relative pronoun, since

Crautian can use the same relative pronoun "kof, -a, .e for Nan or Nin antecedents.

ERIC
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Furthermore, since inferrogativ: "which” is translated as "koji", and interrogative
“who" a8 "tko", speakers {dentily she semantic field of "koji” wath “which" even
when the relative pronoun “"who" should be used.

a,) "this what”, “thig that" for "what" as in .

"1f you think that for this what you learn..."

' I'e can comnbine this thar he-heard from the others. "
In both #xamples the error iv caused by interference from Croatian, since sprakers
form the incorrect two -member expression "this what" or "thig that" as an

equvalen! for the two.member "ono 50" in Croatian.

a,) “"what" for "which” as in

"She read ull the Bible through what gave her strength..."
“ince Croatran usrs 3o’ after an antecedent which 1> a Se, C roatian spenkers offen
use "what” bec zuse of the semantic reasons cited above.

h) Relative pronoun in incorrpect case.

by} Objestive c3se for nominative, as in
"I always just watch and hear a teacher whom I think is a very good one.”

This ineorrect oxample was probably produced under the influence of the Croatian

colioquial construction "'za kojeg mislim da je dobar”, in which the relative

proncun I8 in the accusative. the speaker wges the $ame case 1n the English

sentence.

future” (*aturum exactum) in Croatian time clauses conditions the incorrect use of

the furute in English, as in

"1 shall read the book when I shall buy it, " like Croatian "Citat & knjigu
¥ad je budem kupro.” ’
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future” in Croatian conditional clauses conditions the incorrect cholce of tense in

our speakers’ English sentences, a8 in
"We’ll cheriah her if she’1l fall in. "

where the future is used in the conditional slause, or

"It I’ d be able to {ind the place in schools, I'd like..."

where the conditional i8 used.

b} Incorrect choice of conditional conjmctlon. Under the influence of Croatian,

- - L A T -

which uses the same conjunctions with and without the negation’ 'ne”, ocur speakers

do not choose between "'if" and "unless", but only uge "if not" as in

" don't believe that I will ever be able to speak English fluently if I
will not spend. ..

4, Indirect discourse.

L3

Englhsh indirect discourse and the changes it causes in the sontence pose comple.
problems for Croatian Speake s, Lm inte rference is the cause of many errors,
since Croatian indirect discourse differs from English 1n several important ways.
a. In English the use of a particular tense in the main clause conditions the
Jhoice of tense in the s;lbordmate ciause. In Croatian there is no such dependence,

and errors arise like

"She said she will go to the university, "
The obligatory shift of tense in the subordinate clause ig hot carried out) rather, '
the sentence i8 produced on the model of Croatian "Rt_al:h je da ée i¢i na univerzitet, "
b. I English adverbials of time and place change to forms expressing
remoteness in time and space if the verb of the main clause 18 in the preterite or
past perfect. in Croatian the adverbials are used unchanged in the subordinate

clause without regard to the tenae of the main clause, which ‘eads to errors

O
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like: -
"She asked her how long yesterday worked.”

¢ In English the introductory clause is most often formed with ''say" or "tell",
two verbs which differ in their use with objects. The Croatisn equivalents "redi"
and "kazati" do not differ as to use with objects. Hence errors in using "say"

and "tell" are frequent:
"He told not to git on his bed."
"He said Elsa to take rails 80 as not to fal). "

d. In English subordinate clause, whether declarative or interrogative, keeps the
order § - V - 0, In Croatian surface stmictures such & sequence is pot generally
ob'igatory; in particular, not in indirect digscourse, which leads to frequent

errors in interrogative clauses in indirect discourse. We have noted the following:

() Inversion of the auxilliary "do”, e.g.
“He asked what did he think about it."
The gpeaker keepe "do’” in the game position in indirect discourse as in direct

quotations,

o inversicn of modals and '_'t_o_ P_e_", e. g.

"I don't know how can I say thig In English.”
"Elsa asked Mrs. Young how old is the house. ™

Brs:des those cited, interference from Croatian 18 the cause of further errors:
1) wrong word order after the conjunction "that”, e. g

“He gaid that existed 2 danger of, .." like Croatian
"Rekao je da postoji opasnost..."

2} nmissian of *v7 subject in aubor@l_rr_a}g_n:_leg];_::a_tivg_aﬂd_lgt_ﬁ.:_g!r:qg_at!ve clauses, e.g.

"She acked her how lone Yesterday workgd. " Hke Croatian
"Iraks juge kako je dugo peer radital"




- 14 -
3) omission of the conjunctions "if", "whether", as

"So today 1 don't know did 1 lost the letter. " like Croatian
" .. pe znam jesam Y izgubila pismo.”

In Croatian in such nstances there is inversion with the inte rrogative morpheme
"1" but no conjunction between main and subordinate clauses, and speakers
follo'w the same pattern in producing English seniences.

. IV Compound sentences

This group treats only the manner of conjoining clauses into compouud sentences,
while all other &rrors in sentente structure ar? treated under the appropriate
headings,
This group of «rrors shows superfluous use of conjunctions, conditioned either
by Lm .t rle rence ot by the learncr’ 5 personal style (he would use superfluous
conjunetions in Croatian as well),

“Did you learn drive before When we go in England?"
'n this ¢xample the spuaker, following th. xo.membered Croalian "prije nego",
ames superfluous “when” after "before”. Cases are recorded of superfluous "and"
bafore present participles and infinitives, e. g,

"1 took at him and try to see me instead of Lim there and doing somethinﬁ
like that."

In this vxample the Speakes, following the Croatian "zamiljam sebe kako radim.. M
incormetly mserts ‘and” belore the participle "doing" 55 as to keep the same

number of flernents 28 in the mother tougue sonstruction.

Nastojim  vidjeti gebe  umjesto njega tamo kako radim ...
[t o see me  instead of him there anddoing... .
Q
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In the example:

"And he led us always there and to show us all the most important. .,"
the speaker uses a superfluous “and" before the infinitive "o show", probahly
becauss in Croatian he wauld uge a purpose clause with 'da” {"that"}, so that

. he tnserts 'and” in *te position where the conjunction of purpose "da! would be.

v Berors in the siructure of prepositional phrases

In this group we put “trors in the structure of prepositional phrages in the sensc

of the omission of elements or the additions of superfiuous ones.

The causes of such errors are two In number; 2) a corresoonding phrase does

not exist in the target language, b) one exists but has a different st ructure. Both
causes lead to Lm interference. but there are also errors caused by {alse analogics.

We have recorded ‘he following errors in the structure of prepe 1tional phrases:

al Omisgsion of prepositions aiter certain verbs:

"He hag looked all the fuses." lke Croatian "giedati nedto”.

"We axplain them that it was wrong.” like "tumagiti nekome".
The example "I have been Germany!' shows the transitionphase”, when the
learner is @vihg up his mother tongue system, hut has not maste}*ed the targe:.
-language system, In this phase he reacts to the stimulus "difierent from mother
tongue’' and produces ungrammatical sentences, leaving out elements which he

is not syre are right.

e. 2.
"Oo they direct ywith the traffie”" like colloquial Croatian
"upravijati = prometom”.
i) by false analogy, .¢.
“Yes, I have there one yncle und of my aunt son.,."
78 '
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Here the rule for using "of" 1o make the PoESescive of inanimate nouns has been

extended to an animate.

c) Use of the wrong pronouns caused by interference from Croauan, e.g.

"On this way" V:ke "na taj na&in”
"They waited on us."” lke rulloquial Croatian "Sekuld su na nas”

"pay attention on" like "obratiti paZnju ha".

V1 Suggested system for correcting and elminating syntacti. errors

To avoid or correct the syntactic errors which we have recorded in the speech of
learners of Engligh in the Croulian.speaking area, intensive drll 1s needed on

the correct eonstructions, since this is the only way {0 achieve awtomatie
p->luction of grammatical sentences.

Fuw of the recogniy d nethods for intens.ve drilling of correct constm;tlons isthe
substitutisn "ables jntroduced by H. L. Palmer. They are so named because each
word in the sentcnce pattern can be replaced by anvther from the same column,
and e ombined with any element i1uu the other columns. In this way a large

rdmber of sentences with the desired pattern can e produced. Here 15 a sainple

*hhe for the sentence patte rn with four bosic elements, S - V - {0 - 0.

3 v 10 0

The king gave him his medal

ile showed ine nothing

H offered the old man a gold ring

[ e mm!!mfl'lmg sent the postinan a letier of thanks
offteer refused my brother a robe of office

The general promised
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This table gives s totzl of 750 sentences of the same construction.
F.G. French in his book "English ", Tables"s takes 5 basic sentence patterns as

a basisg for forming subsiitution tables:

L two main elements
2)8-V-0......0... R R seess.. 3 main elements
3IS-V-SC ....... N aa e raa i .. 3 main ¢lements
4j)8-V-.10.0.,........ tetrisbensnsnsnnsses 4 main eléements
§15.v.0-% ........................... 4 main clements

(SC - subject complement, OC - object complement}

Learners, as they work with tables, will recognize these patterns in eve
sentence construction, whether in simple or complex sentences; gther grauunatical
phenomena can be treated as well (tenses, sub'ject-predlcate agreement, noun
modifiers, otc. +2 long as the table 18 clear apd just one structure .s being
mastered ot corrected.

w ork with substitution tables can be quite varied: from simply reading oif all
posgible combinations to memorizing the table. which allows learners to comper:
in giving the largest numbe r of sentences jn a given time, o one can give the

first element of a semence, anothe ¢ continmes, eic., and for writlen work new

elements may be added to the various columns. o8 long as every combination w1l

produce a meaningful senience.

it 18 clear fror the above that work with substitution tables is very helpful in

.dnlilng sentence vonstructions, since the learner has no posa:bility of using an
incorrect construction. and frequent repetition of the Bame pattern forms habits
leading tO‘automauc production of grammatical sentences. This method is
equally successful 16 forming correct habits and in correcting wrong ones,
par‘lu..uiarl i canes of Lm interfercnce, a.nfl can be recommended 88 one

worthwhile mode of work in English teaching.
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In view of the types of syntactic e rrors established in our study, which msainly
reduce to the construction of the basic sentence patie r:u?, we propose the following
sequence:
The starting point in English teaching should be the basic sentence patterns. If we
conmder that it is easiest to acquire structurea tdentical in the L and La
sentences with “to be'’ are the most advantageous firet unit (S - to be - ?,oi ). Of
the choices for Pred pomtion, Adj and Loc are the easiest for our spelkI::l, since
fdentical constructions exist in Croatian. The third possibility, with Nom as Pred,
would be rtaken up later, because of the indefinite article which appears beror;
the noun 1n this position. Croatian has the noun without article here. This similarity
wiin A injmumal difference is 8n area where L'_n int:rference can lead to syntactically
incur eect senrences. Hence we consider that such umts 45 this could better ue taken
up at a soMewhat luter p.ase of English leartung, of course bringing out the
s.enllarity and difference in cons wiction betwee:; the two languages.
The SeRtem # construction 5 - \‘1 with an optional adverb is not a difficult unit in

# . 0a*isn-SpeLkINg arca, so that some other grammatical phenomena can be
wrned ON within he saflie pattern. such as tenses and the correct position of
adverhs.
A reane dalficult was is sentelees with Vl. aspecially when theve are both a direct
and an indirec: object. In vl}sw of .ts highly developed inflection, Croatian has a
trwer word order 1n this (vpe o sentence, so that a great deal of intensyve practice
1= peeded ylong with tne ¢xplanation of the proper word order 1n order to avotd Lm

interference and >CqUiry the correqi gentence patiern. First the simpler pattern

5.V, -O.tAdv} should be worked on, and then ¢ —V -10.0-(Adv). The prssibility

ERIC
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of making the IO into the object of a preposition ahould be taken up Ister, since
this constrection differs from the L, pettern in having the preposition,
-

The unit whi~h ie hardeat to acquire because of interference from Croatian, and

branl

#ould therefore be introduced ister, 18 sentences with Linidag ve roal Of the

clasa of linking verba, only "become”, "stay™ and "remain” are used 1n Croatian

in the same com.tructiun. that 13, only theae verbs { posrail”, “ostati™ 1ake an

adjective aa com;l_ement. All the others appear wirh adverbs in Croatian, and

so L imerference leads to the production of ungrammatical sentences with Adv

after vcop' We thaeugg feel that this umt can bu.t be handled by introducing

the verba "bscome”, "stay” and "remaln’ first, because of thetr identical ise

in Croatian, ln thig way the patiero with Adj in third position will be acquite |

and a-cording to this pattern "he habit can be formad of using 1dj arer the oo ne:

verbs as well, like ‘feel”, ‘smell”, "appear”, "look”, "sewin” atc,

Within the patte rns’ .

;Adj 1

1) § - to be qLoc

. Nomy

s -\u‘l

38.V,-0

4]S-V!-[0-0

$) S .V, o - Adj

other gramamatical phenomena can be treated, such as verb tenges, subject.
predicate mamber agreement, use of modifiers, etc.

After thorough treatment of these basic patterns, there fullows the joining of
cisuses imo compound aentences, while subordinate clauses can alao be treated

together with the bas:c patterna, 20 that the learmnera can recognize the baaic
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Mirjana Vilke (University of Zagreb)

TEACHING PROBLEMS IN PRESENTING MODAL VERBS

Based on the report "The English Modal Auxiliaries and Interference Problems"
by D, Kalogjera

1. In his report the author obse rved the following interference areas between

the structures of the two languages:

"The similarity in meaning and patterning may cause a SC speaker to
identify certain verbs in 3C with cerain modals in E which may give rise to
~onflicts, errors and learning prohlems’e
1.1. There are gome frequent errors of SC learners that are not covered by

thisstatement, E. g.:

"I must to go"
" think that each member of the “amily may to help her"
"He canto learn English"

"They mugt to be intimate"

1.1.1, The mistake probably occurs because SC lesmers identify the SC infimtive

with the E infinitive preceded by 10 and mske transier of the whole v-infinitive

structure,
5 v ins.

Ja moram 154

1 must to o
1.1,2, Another posiible source of thas mustake 13 ‘e analogy to the  want to go,

he *ried to catch kind of atructure.
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The mistake could be easily avoided by using intensive drills, aince the structurea
sre in fact identical in the two languages. The textbook writers should prepare

special exercises for mastering the patterns like "I must go", "He can go".

He

1

Mr. Brown " ean go to the seaside
You must catch the bus
Mary may read this book
The whole family

W could grow flowers

Bemdes observing the functioning of the structure, the learners will get used to
= ithea that thepe 3¢ no flexional difference between the third person singular
" 2
and orhwet {orms, and mastahes of the type "She must  cooks and sews”, "He

~nitld his ‘o be clever” T\ modern woman iS a person who can works"”, will

otob by he a¢gided, The aome gubstitution 1et1? can he used topraciice the

sprer T bve and hegativ tores of the modals.

2 Fakir 2 ap ohe ¥ o 7@ *he grammatical rolec of the modal verbs stated by

calogiera and L heCKIng e, (9Tt 1iots betwewgithe stmictures of the two languages

against clagargom expe ~irnr e i [ollowing ab®ervalions cun be stated:

.00 Oecuntvhue ot s dalg Leoon e (270 {or Sentence m.'gntnorm:.3 The fact that
tn the SC verhal syvster. v o #7v.ve naititle precedes the verb uswally does not
cdEe o e ccuadd toae s s learnto provided thar goaod stractural drills
wr s wsed ot e i, "

“nne mnt it "He can't o

2.2, mt - other hand, v .8 verY often 8 semantie pmbler‘n_m\:olved in

the negalive form o the veh n.: Wher 5C 18 the source lunguage the

4
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following mistake occura:
"Mol"! U iéi.,u ".\hlﬁt you lo., tt
"Da, moram", "Yes, 1 wnust”.
"Ne, ne moram'’. "o, I mustn:".

2.3. WhenE is ths source language the mistuk: » raandested in the 0pposi‘f.e
direction. An English peraon spraking SC would ~ry oiten vxpress the meaning
of the sentence "I musin't come back after five o clock™ a5 ""Ne moram se vratit:
iza pet sati”. The negative form of the verb must expresses prohibition to do
something, whereas the negative form of moratj expresses permission not tn do
something. So musunderstandings frequently occur as the verb must and its 5C
quuivalom_n_!g_r_._g semantically differ in their negative forms. (The equivalent of

mustn’t s ne smjeti in SC.}

in classroom tactics special attention should by pald to cleaninye up the seman'

diffe - ce between moram, ne moram vs, I must, mustn't, using iranglation

whenever necedsary. A drill similar 10 the following can be used:

Translate the following sentences from 3C into E:

Moraed i i¢i® Na Zalost moram, ali ne moram dugo ostati.
John nt more danas iéi udkolu, ali mora kod kuée napisati zadadu.

T rans late the following sentences from E into SC:

I mustn’t be late, so I must hurry up.
Must you do this? No, I needn't.

4
3. Occurrence of modais before the subject.
3.i. Kalogjera rightly states that certain difficulties for the SC learners can
be espected to result from the different position of the subject cf the inte rrogative

sentences 1n the two languages. Eng'ish g-ammar demands an swdlisry pefore
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the subject in questions, affirmative or negative:

"Must he behave like that?"
"Can’'t | come with you?"

3.2, A frequent mistake of our learners is that they do not invert the affirmative
asentence word order s-v. instead, they try to express inte rrogation by some kind
of r:awng intonation

"You must work on Sunday?"

"You can go to your office 80 late?"
Although the structure 1a possible, SC learners should not be encouraged to use -
it for two reasons:

1. The only signal of interrogation here is intonation; as the non-native
speakers canhardly hope to master tre patterns of the target hngugge intonation,

this st ructure might cause mi. understandings.
=

2. By analogy to the SC question pattern the learners might assume this
to be the norn.al pattern of E questions which would produce a mistake very hard
ra correct,

31.3.  The second interference area is presented by a question beginning with a
question word and containing & modal. In SC - as Kalogjera poims out - the
subjec: (if uged ut all) is free to take any position after the question word. This

gives rise to many errors of our learmers:

(1) “Kuda Henry mora i¢i sutra?"” : (1E) "Where Henry raust go tomorrow?"

{2) "Kuda sutra mora Henry i¢i?" : (2E) "Where tomorrow must Henry go?"

{3} "Kuda sufra Henry mors i¢i>" : (3E} "Where tomorrow Henry must go?"

{4) "Kada Bondovi mogu t¢i u Jugoslaviju?" : (4E} "When the Bonds can go to
Yugoslavia?'”

{8) "Kad mogu i¢i Bonduvi u Jugoslaviju?" : (5E} "When can go the B~ds to
Yugoslavia?"

| ERIC 87
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To preveni this imterference from SC compératively {ree word order, the teacher
should employ drills with the sttention focussed on the fixed word order in Enrlish

structurea. Substitution tablea of 2 type aimilar to this can help:

|
you
must the Bonds go off
When can Mary be awsy
would they go to bed
the twins
you do about it
can he answer
What must the policeman remember
e the girl spologize for

3.4. Modals occurring before ‘aub;lect after 80 in the meaning also, likewise,
too, and functioning as predicate echoes should in the early stages of learning

be taught as set phrases. Unless the learners are taught to respond automatiealbe,
the interference problem will arise ag the structures in the two languages dutier
on the point of inversion. "

Drills of the following typ:es can be employed to make the leamners use the

structure autornatically:

"I can open this box". - "So can I".

"Mary must go to school”. - 5S¢ must John",

"'She can answcr this question”. - "So can her brother'.
"Wwe must be at achool until seven". - "So must they",

3,5. Modalas occurring befores subjects in formal styles afier sentence.initial

¢iements with negative or restrictive meaning like: never, nor, Reither, aowhere

r

O
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eise, scarcely, seldom, not anly, should be taught at a fairly advanced siage of

Warning, only after the learners have mastered the basic grammatical structurss.
Generalizations ahould be made at this stage sf learning.

4, According to Kalogjera there are -_ interference problema when the modsl
18 "'the locus for grammatical streas and mitch lignlll"s as & similar pattern
exags 1n SC,

The teacher should draw learners’ attention to the fact that ualess the modals
"aignal insistence on the truth value” they are unstressed. Riythmical exercises
should be used extensively, preferably with & native speaker recorded oo tape,

o achieve the right quantity of streas on modals:

[u: mas  'ri: d his ‘peipa] - as opposed to:
fail fau: 1t i ai “masd

U The Englisn @estion formula consisting of a statement followed by a tag
yuestion preseirts a very serious learning difficulty for SC learnera of E, "as

the semantic equivalent of this structure in 5C 15 ixed and practically unchangeable
5.1 Trere 18 an additional problem when the learner has to distinguish hetween
‘e technique used i [drmulating question L4858 with open.set verbs and wath the
modaly. Attention should be paid 1o two diffeem types of tags, [requently signalied
S the ditePence I iaroftation - msing and falloog.

"He goes o the cinema, doesn’t he?"
"He can go there, can't he?”

To magrar the technique of {oaulangy thg questions, the learner should be
presented with v~y mtensiv o4 {requent delils {wiach 38 {ar from being the cege
in our schoola A the momatti. The drills shou'd epable the loainers to use the

patterne in question automaticalily.

89
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Rapd oral drills should be employed to practice tag questions. E. g, the teacher
.ivel 4 cue in the form of the statement containing a modal verb. The students
repeat the statement and add the tag, all at conve raational speed. The exercise
may be performed in chorus first, and individually néxz.

Cues: Responses:

"He can open this door". "He car open this door, can’t he?"

"They must be at home by seven, "They must be at home by seven,
mustn't they?"

"You can’t do that to me." "You can’t  do that to me, canyou?"
6. In the fifth point of his article, Kalogj*ra states that a conflict may arige

if the learner attributes the temporal contrast deek.gought, catch-caught, to

purs like: may-roight, shall-should. The problem which Kalogjera refars to as
"the contrast between the English modal verb syetem and the enure verbal syster,
of 3C" is the source of the most serious difficulties for SC learners. I[nability of
somé modals to denote time the way full verbs do leads not only to the type of
mistake quoted- l;y Kalogjera:

"She might go last year",
. but to & different type of errors like

"1 must recognizved that picture"

"He must went back"

"They must imitated it"

"l must write a text of English jast year"

To prevent this type of mistake, special attention should be paid io prectice on
senience pattem which express time by mean: of modals,using translation
from SC into E and vice versa. whenever ntcessary.

"Morat &u i¢i” -
"Tretao Jo to pripravitl”
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"Petar ¢e 15 moci uraditi”
"Smjels je id tamo".

T Will as future time signal.

Deviant forms of the future time signal will + plain jnfinitive which are registered
among our learners show that these forms are probabiy dye to imterference from the
mother fongue and to incomplete learning of the system of E. tensea.

One of the most freque nt mistakea in the formation of the future tense with will

ia the cholce of the preaent participle inste‘ad of the plain infikitive, especially

with imperfective verbs.

E.g :
"Where will you going tomorrow?"

"Whast will you doing”"
The migtake probably originstes from : 1. incomplete learning and consequently
merging of the two verbal groups forming the future tenae ("I’ 1} go", "am going"),
To prevent the learner’ 8 confusion of the two verbal groups expressing futurity,

el

drills of the following type arv, recommended:

tomprrow evening?

What are you going to do tonight?
this afternoon?
at the weekend®.

stay at home.
work in the garden,

¥ m going to do some writing.
watch TV.
read & book.
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When (at o later stagel introducing futurity with will, the teacher should insist
on the abbreviated form 'll.
8. Modal "wiil"
"Cliche patterna” referred to by Kalogjera should be conveyed to tie learners in
ahort dialogues they have to learn by heari in the courne of their first two to three
years of atudy,
Will you. .., That'll be all, 1'1l be right down, Won't another. .. do, (Come to
the),.. will you, That’ 1l do, etc,
Exercises similar to the followitg can be uned by the teacher to make the learners

manter the most frequent usen of will

1, have a pleasant holiday.

have a good time at the seaside,
1 hope you'll have & good journey.

have a.pleanant crosging,

visit 2 next summer,

pass your exam, ‘

-~ -

2. One of the learners read one of the statements on the left, the other responds

with the correct quegtion from the right hand side:

thirsty. & plece of cake?
rired, a cup of ten?

I am | atarving, §{ Will you have | dinner? )
exhausted J a glann of beer? ’

a glass of water?

gome bread and butter? -

fheoretical remarks on will expressing !

probability: 'That’1l be the postman
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volition: If he'll come tomorrow
induction: Oil will float on weter
insistence: You will do these things.

and other modal meanings should be conveyed to the leerners sfter they heve

reached ¢ fairly sdvanced stage of leerning. The uses ‘:‘,'ﬁ somewbat lower
* ..'.

frequency, but this should not be & reason to neglect them. ,gh.a
9. Would causes conside rable difficulties to SC. leamers.

The most (requent mistakes occur in would + perfect infinitive, both in form and
function, most probably because there is no perfact infimtive tn SC. and as the
difference in form between SC. kondicional IT and E. past conditional is etriking.
The deviant forms used by our [earners are of the following types:

1. "Have" is omitied: He would finighed his study if he had worked harder.
2. The present jnstead of the infinitive of "have’ is used: He would has gone,
3. The preterite instead of the infinitive of "have" is used: I would had fnvited you.

A® would and vecrbal groups in which it sppears in ditferent tunctions present a
constant source of troubles to SC. learners, & very careful approach to this
grammatical category should be developed.

9.1, To have an encoursging start, the learners could perhaps first meet would
in polite questions and requests.

Would You pase the salt, please?
would you like s drink™
Would you shut the window? e‘c,

9.2. At an intermediste stage the learners should be introduced to the

accusative.with-infinitive structure, practicing statementa of the following type:

1'd Hke you to vome,
I'd Uke you to meet My friend.
I'd lke you to come with me, etc.
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79.3: At this stage they should actively use the structure Would you mind + getund

in the examples like:

switching on the TV?
Watld you mind |passing the salt?
being quiet” etc.

5.4, The following structure requires considerable time and effart to be
mastered by the pupils:

read the NEWSpapera:
Would you like to | No, not particularly. resd a novel.
ko 1o the pictures?| I'd rather play tennis.

do a crowssword puzzle.

9.5. Semences of the type

she’d come.
[ witsh they’d go away.

they"d never leave, etc.

should be practiced at a falrly advanced level and the learners should be

vneowtAred by the eacher .0 induce 5 generalizution about thus type of sentencen.

1ev aame nolds good for 'l 3taiements it which would denotes a Labit i the fus.
Sye would s)t thers for hours,

19, e dyfferetee botween  » shafted future mcaming and the modal meamnys

o Kould $tou.d b s'rongly »*ressed and tllustrared by as many eXamplea as

NeceSBATY.
I tench e French.
o e ogwd ’ Tan i L9 Yeice,
i pay to: my holiday.
r\niv vestend would ’i partii my potitatt.
i ahe adby She f mend my heycle.
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an opposed to:
What would you do if you 1’d buy a new TV get,
won the lottery this week? I'd lve in a luxury flat.
I’d have a long holiday.

10.1. ARer the learners have mastered the above .mentioned uses of would,
having devoted to the problem sufficient time and effort, the ..nal, the most
difficult step should be taken: the introductios of would + perfect infinitive.

The firet seriens of exercises might be introduced by changing the adverb of time

from this week into last week in the above.mentioned sentence "What would you

do if you won the lottery this week?", making all the necessary adjustments jn

the .sentence.

Learners should e subjected to intennive exercises on thisstracture, Teachers
. should use translation exercises from SC, into E. of a type similar to the

Tollowing:
Da gam imao novaca kupie bih kaupgi,
Da imam vremena i3ao bih na Setnju.
Mary bi dodla da je pozvana,
e bi to saznao da j@ oti¥ao na vrijeme, etc,

it. Shall, Taking into consideration Kalogjera's report on the {requency of shall,
n0 4necial effort should be made by the teachers to make the learners use it
regularly except in the first person interrogative where it is normal.

To master this particular feature learners ghould be presented with

drills of 'he type,

hot open the window?
noisy shut the window?

Bt's rather quiet | inhere, sShalll turn on the radio®
dark turn on the light? etc.

"
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11.1, The learners ghould bv .nformed of the other uses of shall when met with
in the apolen or written language, but no S¥stematic command of these forms
s.ould be insicted on until 2 fairly advanced stage. (You ghall have it.)

71.2. Should. Obligational should followed both by the present and perfect
infinitav® shouid be pructiced.

i unsiation exercises of the two structures used side by side (from SC. into E.}

snould be used.

Trebao bi gtvoriti prozor. Trebao je otvoriti prozor.
T rebala b1 posjetiti majku. Trebala je posjetiti majku.
Trebao bl radity murljivije.  (ii) Trebao 8i radity marljivije.

Atten'.on should be peid ro non-obligational should iHow should | know?}, but 1

might be taught ag « lanvuxde idinm.

12. Must. Interference problems in coanection with must arise when the len:nets

attribate 1o nws’ qualities of opeh set verbs, since SC. morati belongs to this
category.

The problem has beex tPeated eaflier inthis report in connection with must and
other avxiliaries. The gsemantic problem of the negative form of must has been
also treated there.

12.1. The remaining problem in the usage of nust 1s the fwo meanines of must
and their respective past repses. To overcome these difficulties the following
exercises can be presented to the learners:

12.2. Otigation .

dfe seme Bewing
mest my friend

! must do same shopping § today. l
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1ie looks miserable. He must befin debt.

homesick.

do some Bewlng
I had to meet my friend yesterday.
do some shopping
12,3, Conclusion
unbappy.
{red of life.

He looked miserable when 1 lagt saw him.

|He must have been

unhappy.
tired of life.
in debt.

bomesick.

13.

should as opposed to must should be demonstrated to the learners at a fairly late

stage. At this stage they should be encouraged to use ought to and should alongside

with must {or various degreesh of obligation,

Oughtto. The different shadcs of obligation expressed by ought to and

An exercise of the following type might be of some help:

get rich.
lear French.

1" m trying to get a better post.

Can you tell me how?

save mMoney.
should work hard.
Certainly! You ought to take lessons.

write a successful book.
stop working.
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14. Can and could. The teachars should practice those uses of can that are
not covered by the SC, verb modi.

14.1. One of thess uses is the expression of skil):

drive the car?

i swim?

Can you use a typewriter?
play the piano?

. ride a bicycle?, etc,

14.2. Can with verbs of sensationshould also be practiced:

Car you hear what he is saying?

Jan you smell snow in the air?, ete.

14.3. To practice the past tense of can when it expresses skili the following

exercises might be suggested:

dance?

Can you | make pastry”
swim? T

do slgebra®

dance

malke pastry

Could Yu ten vears ago?

awim

do algebra

14 4. Wwhen cap 18 used *o express ability. special a'tention should
Pe nad to prastice onthe suture 'ense will b= gbleta. This structure presents
d.fficuitieq t0 our 'earners, as iher® are po signals tor it in SC, intensive drills

should be prepared 1o avercome tins problem feature, 48 suggested in the first
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part of this report:

Ons danas molle dod u lkolu.
Ooa &¢ swira modi dod u ikoh,

18,  May snd might. The two uses of may (permieaion and possibility} can be
best {}lustrated for the Jasmers by the {ollowing exercises.
15.1. Permission:

o to the dance?
Mayl | rrow your bike? Yeas, you mey.
ave school eerly”

15.2. Poasibility:

lean’t find Peter. Wherever can he be?

at home at the club.
He mey be at achool, or he may be | at the office.
at work, on holiday.

15.3. At an advanced stege of learning. pupils’ attention should be drewn to
the embiguity of the structure mighttperfect infinitive:  You might have noticed.
a  Vierojstno ste primijetili. but:  He might have won the prize if he had

worked harder. ® Mogso je dobiti nagradu (ali nije) da je radio vide.

NOTES

1. D, Kalogjers, "A Survey of Grammatical Characteristics ~f the English Modal
Verba with Regard 1o Interference Problerzs”, in R, Pilipovié,
ed,, The Yugc:lav Serbo-Croatian Englist Contrastive Project,
Reports 1. Institute of Linguistics, Zagreb, 1989,p. 39,

2. Mistakes quoted in this paper ere taken from J. Bilini¢: "Errors in the Morphology

snd Syntex of the Verb in the Serbo-Croatian-Speaking Area’',
(Unpublished M. A.thesis, Zagreb, 1971.)
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3. D, Kalogjera, Op, cit, p. 40,
4. D, Kalogjera, Ibidem, p. 41.
5. D. Kalogjera, [bldem, p. 42.

6. D.Kalogjera , [bidem, p, 42,
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Mirjana Vilke (University of Zagreb}

TEACHING PROBLEMS IN PRESENTING RELATIVE PRONQUNS

Based on the report "Relative. Pron;mns in English and Serbo-Croatian' by Dora Malek

1 The relationship between the relative pronouns in E and SC 19 type 5 of

the Nemger-Ivir tablel "in which ihe structures in LT and LS partially overlap
formally and semantically.”

The aim of th:s paper is to organize the category of E relative pronouns so that the
positive transfer from SC to E relative pronouns s utilized in teaching techniquea,
while the prevention of negative transfer is taken care gof by spem:al drills and
exerciges. An attempt is made t; grade the matrerials carefully so that the student
advances slowly from materiai thoroughly learned to more complicated material
Involving more complex choices.

1 1. DManv guite fluent SC speakers of E use which for human antecedents
throughout their lives (negative transfer of koji) not even being fonscious of the
mistake. SC learners have other difficulties with E relative pronouns. They use

e.g. what with pronominal’antecedents -everything what you know - owing to

negative transfer from sve Bto znate,

To wvoid these and other difficulties arising from interference, teaching strategy
is planned inthe light of the results of contrastive studies of the two languages.
1.2. The E relative pronouns are dlvided into five temching stsgasz. The following

techniques are recommeanded. The approach best suited to the subject at the
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beginning stages would be one avoioing interference trom the SL. When the learner's
command of the TL structures is such that he is capable of abstract thinking about
themn, the more complicated usages should be introduced.
1.3. Inthe first two stages of learning, relative pronouns should be kept strictly
apart. Each should be treated separately, in connection with the context to which
it.nnturally belongs. No generalizations or abstractions of any kind are necessnry.
The first stage of teaching relative pronouns is by no meana the first stage of
teaching Engl;sh. Due to their comparativey low frequency in everyday speech.
and because they become necessary only when the learner has reached the stage
of using complex sentences, the relative pronouns cannot be introduced into the
gyllabus before the learner is in command of approximatdy 500-300 words, can
handle basic everyday stvuctures, and hag an idea of E gentence word-order.
whatever thie may mean in terms of time ¢lapsed from the beginning of the course.
By the time the relative pronouns are introduced, the learner will be able to us- .

the interrogatives whoe and which and the demonstrative that. So he will ineet the

tamiliar form in & new function - not necesgarly an advantageous Circumsiance.,

A, STAGE 1
2. Who. In the case of who the learner i8 not likely to have any special
difficultion, as long as he doesn’t connect its most {requent translation equivalent
koji with non-human antecedents. To avoid this, 1 *ry simple exercisea based
on patterns and vocabulary familiar to the learner should be given.
For example:
Complete the following sentences on the model of the first:

. My brothet .3 & oy who likes ta play football.
My sister is a girl who often . ,........
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A blind man is s man whocan't ,.........

Ihave a frisnd who is good at .. ........ ¥
Atsacheris s manor womanwho ..........
Parents arepwple . ...,, look after their children.
A hots) keepey js aman ,......... runs a hotel,
Apureeisawoman..........

A centre.forward is a player ..........

Florewce Nightingale was a famous womas ..........

It is hardly neceasary to mention that before being asked to do such exercises,

the student should hear the pattsrn in question several times in authmtic stretches
of English speech, that is in dialogues, or in reading passages. At this stage the
reader assimilates the pattern with who 89 & whole; no grammatical explanations
are pneeded. The important thing for the teacher to make sure of is that the learner
does not comect who with non-human antecedents,

2.1, Which, Inthe tirst stage of learning which the student should be taught its
most frequent use: which for non-human aniecedents. He should be reminded of
who, which has & parallel function in the case of human antecedents. Although

t.» diffrrence between the two should be strongly stressed over and over again,

no comparative exercises are recommendesd at this stage. The ltude.nt will be ready
for them only after heis able to automatically respond and use¢ either of them in
natural sequences of £ speech, As mentioned already, the interference herw is
vxtremely strong, the learner tending to use which for all nominal antecedents,

human and non-human, on account of koji being used in SC in either case,

‘The students should be given excerciges of the following type:

O

Compiete the foliowing sentences:

This is a question whichI..........

ERIC
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[ boyght 2 new suit which my mothe* didn'e .. .......
He gave her same chocolates which ..........

My mother works in an office which ..........
They went to see % play which .........

He 1s.the author of the book ......

I wrote a composition whyen

Lemons are fruits..... v... ATE Very sour.
Footbalt is a game ,.......... is very exeiting. .
Mathematles is a subjeet ........... is very diffieult.
L B. STAGE 2 -
3, At this stage the student 9 responses are gtil] imitative. He ig not asked

to produce amything not first modelled by the teacher. Afier a careful revision o

the material studied in the [irst stage, the possessive whose used ror hoth hu:.

L]

and non.human antecalents will be 1ntroduced. Exercises of the [ollowing tvp-
could help to establi_sh an automat.c use of the wt2ms in question.

3.1, Whose (for human antecedents). Complete the following sentences on e
model of the first: . -

]

This is not the woman wh8se singing {8 s0 beautiful.

Thig is not theman .......... house was burned down.

You have seen the person ........ - . opinion I wish to hear. :
Have you talked to the woman .........,. children have been takento
hoapital™

By means of the following su-stitution tuble, the student reproduces the pattern
with the new form using.different lexical content. The 1de of such dnil is to
make him use the new form spontantously with interest focuased on a different

problem {mesning of the words).
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»

tbe farmer Picture is in the Medical Journal
the boy word can be trusted

This is the doctor novel has been published this month
the womap |whose | farm was badly damapged
the writer car waa smashed in an accident
the driver i bicycle was stolen

Thi¢ table can be used as a good competition game between two teams of learmers.
‘To motivate them, it can be played agaiust » time limit.
-

2,2, Whose (as a suppletive posgessive form of which). Practising this usage

shouid oot take too much time because
- its frequency in E {2 comparatively low3
- a parallel structure (&ji used for non-humans) vxists and 15 on the tncrease in

SC‘l #0 the leasne rs will have no difficulties 1n using it.

Semtences sinular to the following can be used flor practice: -

The house whose windows are apen ..........

The book whose pafes ure dirv .., ...,..

1he picture whose colours ar~ o bright ..........

A river whose hanks are Steep . . .........

C. STAGE 3

4. At this stage review of all the material learned in the first two stages is
«ssenttal, Variations of the exerr.ses given earlier may be presented. At this
poir "he studenis are guided to a correct interpretation of what they are trying
to do. that is to 2a¥, the first grammatical generalisatione are introduced.

The students construct new utterances by analogy with the preceding ones. The

teacher will contraat who and which and help the studenta to make general rules

. 19
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about their uae.

An exercise likethis can be of some help:

Insert which or who 28 required:

4.1,

Here fa a joke ,, .. ....... | can’'t underatand.

There ia the thief . ... ...... atole my watch. .
The artiat .......... painted the picture was Rubena.
U spoke tothe man .......... was driving the cart.
Mr. Brown.......... knows me fave me some alides.
He will read s poemn ...... +... he wrote,

They gave me some cakes ... ...... [ didn't “ike very much.

For dinper we had beef . ......... was badly cooked.

That. At this point that can be introduced, both for uman 2ad non-humar

antecedents. Exercises snd drtlls should be carefully graded:

Insert that into the blank space:

4.2,

She is the fineat woman -....... .. ever lived.

Heis the only Amertean .......... had swum the Hr llespont.
Anyman.......... listens to you is a {fool.

The old gentlemsn .......... lives acroas the road has got married.

The man - c..vuxs .. I8 sirting at the desk 18 the secretary.

The following substitution table wall show that in restrictive clauses W -

and that when used with human antecedents function as synonyms:

Thia 18 not . commtted the mumder
You have seen the man wa - there at thetime

1 have neve = ma the woman

They pmin'ed gut toithe peraon sold me th- car
me ) zave me the had nonegy
This miy be stole my purse

T

who
is wanted b7 the police

that
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'y
By muiching sach item of this substitution table with any itsm in the other columns,

100 semtences, all of which make sense, yre possibls,

r -

4.3, Insert that into the blank spacse: (non.humans)

Where i@ there a shop ......,... sslls picture-postcards?

The chair ........., was proken i® now mendel,

The dress ........... was spolled by paimt must be dry-cleansd,

The pencil .......... is lying on the desk is mine.

The park .......... is st the back of the houss har & tennis -court in it.
The tree . ... ....... stands pear the gute has lovely Nowers.

4.4, The foliowing substitution table will {llustate the fact that sither which or

ihat cun he used in resirictive clauses with non-human antecedents.

' will interest you
This is the pencil we found in the cave
Here is a picture of the smali which

P o amimal you told me about

{She gave me the objet that we picked up

[This looks like the rat the girls were
something looking for
the one

With this substitu’ion table 240 sentences are possible.

D, STAGEL 4
5. At this stage, grammatical terpis and rules will coude onto the scepe,
Grammatical principles should he made explicit. now that the student has had
pome exprnrence with the operasion of the relative pronouns. Productive drills i
shoul. be introduced, -

5.1, Whom. Combinaiary dinll wan be used here. The students are given the

wak of‘joinmg two sentences by Uusing whom.
yf‘ "1 pl——
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5.2,

5.3,

knowledge gained so far would run as follows:

Use either who/thst, whom. whose. Or which'that in -he {ollowing:

-105 -

Heis the man. 1 met him. e i® the mau whom [ met,
Heis the man. ; asaw him.

They are the people. Itelephoned them. -

She is the woman. [ invited her.

They are the children. [ took them to the cinema.
This i8 the boy. [ found him in the garden,

They are the thieves. The police caught them

A get of exerciges to give the teacher an ins:ght into the learner's

Mydog, .......... s a black one, hag run away.

Theboy . ......... book ] borrowsl wants me to give it back to him
The house ........... you see on the right is ours.

George. .......v.. b=other’s name ig Jack, is the son of Mr. Smi--
That is the book in........... [ saw the picture.

Tell me the pame of the manto .......,». ¥OU gave rhe rioney.

Where iz the theatre ........... youtold me about”

At this pount, introducing the 9 relative is recommended As the B relative

does not exist in SC, the jearners will probably tend to neglect 1+ ynless they ar-

saked to uge it,

Drills similar to the following can b2 given:

1

o JEOTY
Rearrange the following dentences on the modei of the first, omitling the re’ative

pronoun:

ERIC
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You must usc this pen. Thie js the pen vou must uge.
He muat read this magazine.

You must practice this word.

We will learn this language.

They have repeated this sentence.

You may use this word.
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She can read this book.
They must do this exercise.
Wa shal) do this work.

She must use this pehcil.

5.4. Join the two sentences by means of the § relative pronoun, e.g.
She is the girl. I met her yesterday. ------ She is the girl I met yesterday.

This is the kitten. 1 found it in the garden.
That {s the film. 1 saw jt,

These are the lettera. I typed them.

That is the bag. [ found it.

That is the window. 1 broke it.

That is the bookshelf. I made it,

$.5. The next item to be taught is the back position of the nreposition with the
velative pronouns which, that, the uninflected form of who, and the § relstive.
By this poimt the student will have met the phenomenon of back position of the
prepoaition in colloquis] language in many utterances other than relative clauses

(What are you talking about?, What is it under?, etdl.

Yow is the moment to draw the learner’s attention to this feature in connection
with the relative pronouns. Without Intensive practice it will be difficult for him
to use this pattern, because it do:s not exist in his mother tongue. Ag this isa
tairly advanced stage of learning, the students should be encouraged to make
their own sentences on the basis of vocabulary and structures mastered earlier.
Th teacher should give exsmples of model sentences:

The man you spoke to in the gtreet is my teacher.

1 should like to see the trees you picked these spples from.
That’s the knife apd fork I est with.

The man that you spoke to yesterday is coming to dinner.
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Here comes the girl who I am hiding from.

The glass we are drinking out of is dirty.
ete.

5.6, Productive, combinatory drilis could be useful in practicing this ftem:

Join the two sentences by the § relative pronoun, e.g.

This is the tap. He jurned it on. ---- This i¢ the tap ke turned on.

That is the party. He invited meto it.

That was the window. I looked through it.

Thet was the programme, [ listened to it.

This is the chair. I sat on it.

This {g the shop. He bought the book from there,

That is the letter. She typed it out.

This i the town. He drove to it,

Thiz i3 the test. [ spoke to you about if.

E. STAGE 5

6. This final stage of studying relative pronduns may be stretched through a
fairly long period of time and taken up gradually. In this stage the learner will
actually advance from "language-like behaviour" into knowing the ‘lmgnage?
He will be expected to use the system of relative pronouns when expressing s
"novel utterances™.
6.1, The most effective exercise at thig stage i5 translation. In doing
translations from SC into E snd vice versa, the learner will have to select 2
certain style. According to the requirements of the passage, he will usually have
to de¢ide between colloquial and formal language, and 1n doing this, he will need
more subtle and complex uses of relative pronouns.

6.2. The difference between the restrictive and non-resteictive clauses will

hiave to be demlt with apd many examples given to point out the distinction.
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8) The boy {that) you saw yesterday i coming to tea.
b) My brother Dick, whom you saw yeaterday, is coming {o tea.

a) The aunt we met at the station walked home with us.

h} Aunt Monica, whom we met at the station, wallkked home with us.

An exercise sumilar to the following could be useful:

Join the two given sentences into a non.restrictive clause: e. g.

h.d,

ng been treated so far., on sccount of their infrequent use wn everyday speech or

Her father has just returned. le has been to Paris.
Her father, who has been to Paris, has just returned.
Budapest is a beautiful city. It is on the Danube.

Flies carry disease. They come mostly in the summer.

Oxford Universi*y has mamny differen colleges_ It is one of the oldest
in the world,

Swimming makes people strong. It is a good aport.
Whisky is the national drink of Seotland. It is very expensive.

George Washington never told « lie. He became President 5f the
United States.

Tommy and Mary are very naughty children. They are playing in the
garden. '

Her amployer works in the pext room. She "dislikes him.

The teacher will have 10 explaint and practice the following itemsa that have

gpecial difficulties which they presen:.

13

H 4.2,

O
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aj in elliptical construcnions (The vear that the war broke out)

b} when the personal antecedent expresses guality of character
{Fool thul | was}

Which

a) refe rring to a clause iThe decision was postponed, which was exactly

what he wanted)
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b) referring to human antecadents {He looked like a lawyer, which he was)

c) used attributively {He bought the Times, which newspaper he always
reads)

6,4.3. What,When SC speakers of E uae this pronoun, there is always a danger

of negative tranafer of the SC pronoun 8to, (*They all took their utabrellas what

wad @ very good thing to do.)

To avord such errors, thas pronoud has not been taught in the earlier stages.
But at this level students are expected to upderstand more complicated functions
of particular language items. They should be given examples of relative what.

{He will take what You offer him. }

6.5  Indefinite relative pronouns whoever, whichever, whatever, etc., will have

to be introduced * hen the students coms across them in the text.

7. 1t 13 to be axpected that SC speakers of E7 will use relativeclauses io a
much greater extent than a native E speaker, due tothe interference from 3C
where they are used mope extensively. To avoid monﬁtouy and symplcity of
expression re-uliing from such extensive use of relative pronougs. the teacher
sheuld prepare translation « xercises from SC imto E, encouraging the students
to salect other const-uctions(gerinds, participles, infinutives) as alternatives
to relative clavses, e, g,

{1) Ne mogy zamshit: da je to ulinio,
{1E} [ can’t imagine him doing this,

(2) M svi feltmo pravila po kojima bi fivjeli.
211 We ail wan: a ende to live by.

7 Problem » kofias se sad Eovjelansivo suofava.. .

'1£ Thne proble-m pow facing ramarty,........ et
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Quly a couple of translation exercises have been given here, as such exarcises

will depend on the vocabulary the learners have been actively using in their

course.
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