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Language typology and contrastive linguistics
Ldszld DezsS and William Nemser

1. Language typology’

1.1 Handbooks customarily descfibe language typology by-contrast with
historical comparative linguistics as the linguistic subdiscipline which
compares languages independently of their genctic selationships. While this
common definition is not misleading, it inadequately specifies the scope of
those principles and ruies which are studied by typology. It is the task of
typology to examine the 1)y pological rules governing specific language types,
and the umversal principles valid for all languages. Research on rules specific
to individual languages, on the contrary, beiongs to descriptive linguistics.
Since such ty pological rules and universal principles operate in every language,
they provide an optimal starting-point for ascertaining both the common
characteristics of languages and their contrasting features. The system of
principles and typoldgical rules forms a network which unites individual
languages while at the same time revealing their ty pological characteristics.
Such ru es provide the common basis which alone permits the contrastive
analysis of languages, while at the same time allowing for individual variation
among these languages. The typological rules also specr’y the universal
characteristics of language which are manifested in individual language
systems. Thus these rules are presupposed by both the ,,confrontative” and
,,characterological” conceptions of contrastive linguistics (see Zabrocki
1970 and Mathesius 1936).

The relationship between language typology and linguistic theory must
also be clarified. This task is more complicated because it involves the
problem of the definition of linguistic theory and that of the epistemological
status of typology. If linguistic theory is identified with formal theory,
typology lies outside the framework of lingu:stic theory, apart from a Limited
number of formalized substantive universals, since the majority of its
principles and rules have not yet been formalized. On the other hand, if

! A general description of this field of contrastive linguistics including reference to the
hustory of the discipline and the state-of-the-art is found in Wiltiam Nemser and Tatiana
Slama-Cazacu (1970) and in William Nemses (1972). A more detailed presentation of the
problems of typology will appea: in L. Dezs5, ,, Typology and contrastive linguistics,”
in Current Trends in The Language Sciences. Constrastive Linguistics, ed. W. Nemser
(forthcoming).
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linguistic theory is interpreted as containing both formalized and non-
forinalized components, typology as a whole belongs to linguistic theory,
and with the advance of research in the field, as its rules and principles are
more precisely defined, it will achieve formalization as well.

Certain universal linguistic structures (e.g. sentences, nominal groups),
and certain universal elements of these structures (¢.g. verbs, nouns) can be
found in every language. Certain universally valid relations between the sub-
structures of a complex language structure, and between different structures,
can also be observed. The latter are the ,,implicational universals” identified
by Greenberg (1963). An example is the rule that if the basic word order in
a language is S{ubject) V(erb) O(bject), the altemative order, if there is one,
is OVS (Greenberg 1963:63). Such implicational universals are limited to
languages of a given type, in the cited case those in which the basic word
order is SOV, but within this domain the rule is universal, holding without
exception. The great majority of implicational universals presuppose typolo-
gical structures and define the relationships among them. The cited example
illustrates a simple relationship, but more complex ones exist as well,

Consideration of implicational universals leads to another problem in
typology . that of ¢ pe. The analysis of typesis a task of high current interest
in typology. In the hierarchy of nyles the place of language type falls between
that of universal principles and that of individual rules. These rules of type
may form a typological structure, i.e. an intarrelated set of rules to illustrate
with the example .ited above. a structure of the so-called SOV word order
type is formed by two sets of rules, that of the SOV basic word order, and
that of the QSV confextual word order, in languages with bound word order
such as Mongolian.

To date, typology has only succeeded in revealing rules of type which
relate language substructures (sentence word order, case systetus, nominal
groups, et¢.). However the interrelations between such typological structures
must also be discovere}. Skalitka (1958.23) has attempted such an examina-
tion of the agglutinative language type taking the typical characteristics of
several substructures into account. Such attempts could lead to the establish-
ment of complex types, that is to generalization at the level of sociological
categorization (e.g. feudal, capitalist and socialist societal types).

1.2 1t is also customary to draw parallels between the history of typology

and that of historical comparative linguistics since these fields are of similar
age, both having developed at the beginning of the last century, The identifi-
cation of morphological types is considered to have inaugurated rescarch in

the field of typology, however typology proper dates from the work of Hum-
boldt. With him a new period began in the development of linguistic theory,
one in which language typology assuimed its proper place within the framework
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of the theory for the first and, to date, the last time. Humboldt established
important theoretical principles, and designated basic research tasks, one of
which was examination of the relationship between societal and linguistic
development with seference 0 the t—ological characteristics of language.
These problems remain, unresolvecl and conditions within linguistics and
eptstemUlO_gy were even~ lesg fgvorable for their solution in the middle of the
nineteenth century. The pmpo;ed theory clearly revealed the weaknesses of
contemporary science. the siniplilied correlation which it offered between
morphological type on the one hand, and social and psychological evolution
on the other, still survives today in a vulgarized form. According to this
theory, agglutinative languages reflect an early stage of social-psychological
development, and speakers of such languages — even according to their well-
wishers - face serious difficulties in constructing a viable culture and society.
A second vulg....zed response to the Humboldtian problem was offered by
the theory of Marr. Both theories have had significant negative results, the
analysis of which, however, is not our present task.,

The present position of typology on the periphery of linguistics is
usually explained by reference to these circumstances in the development of
. the field. However this explanation is only partly valid. For many scholars
interested in typology, such as Winkler (1887), and Misteli (1893}, the cor-
relation of morphological types with societal characterictics has less impor-
tance and they were much more interested in discovering the typological
rules of language structure. Reasons for this concem are of a general epistemo-
logival nature. Interest in the solution of typological problems was closely
connected with general theoretical and methodological developments within
linguistics. These developments were reflected in typology in magnified form
or, inany case, to a far greater extent than in studies of individual ani
genetically -related languages. However, the theoretical and methodological
evolution of linguistics had not, at that time, attained the requisite level for
theoretical typological studies. Even today such studies face serious difficulties.
Obviously, moreover, there are problems internal to the field of typology as
well, and thesé are our principal concern here.

In the second half of the nineteenth century, along with morphological
typology, the beginnings of syntactic typology can be found in the work of
Misteli and Winkler. However study was largely confined to those syntactic
problems ~lated to morphological questions, in particular, problems of case.
The elaboration of case typology was the achievement of Hjelmsley (1525)
and Jakobson {1936) in the present century. It is not accidental that two
renowned fepresentatives of European structuralism contributed these
significant insights into typology.

The specific probiems of syntatic typology are treated in Greenberg’s
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analysis of word-order universais (1963). The development of his formulation
bears a strict relationship to that of syntactic theory, and its incorporation
within such theory is a problem currently awaiting solution. Greenberg’s
quantitative indices (1960), employing a number of morphological and detiva-
tional parameters calibrated by reference to ideal types, represent a significant
advance in morphological typology over Sapir’s earlier highly complex classifi-
cation scheme (1921). Quantitative typology represents the highest level in
the empirical classification of typological facts. The conceptual task which
must now be undertaken in the creation of a theoretical framework for
typology. A related requirement is the epistemological comparison of type in
linguistics and in other social sciences as general sociology and general
psychology. _

The typological investigatizn of Hungarian as an agglutinative language
was conducted by scholars during the last century. However the first detailed
typological characterization of the language was the accomplishment of the
well-known Praguean linguist, V.Skalicka (1935).

This survey of the history of typology could not aim at even relative
completeness. Grammatical typology was only touched upon, and phonology
was not even-mentioned. despite significant achievements in that field (see e.g.

Jakobson 1941). The survey has brought us to the sixties, and exposition of -
current problems. Discussion of on-going research in general typology is
rendered difficult by the lack of regular forums in the field, including periodi-
cals and regularly scheduled conferences, and also by the fact that most
research is conducted on an individual rather than coordinated basis. In
almost every Central and East European nation such research is in progress.
Noteworthy is the work of typologists in Moscow and Leningrad: the former
group, including Uspensky (1968) and RoXdestvenskij {1969) has, attained
significant results in the area of morphotogy, and the latter group, led by
Cholodovi€, in the area of syntax (Cholodovi¢ 1969). Scholars are aiso
actively engaged in typological research at several academic institutions in
the United States, including Stanford University where the research team is
directed by Greenberg and Ferguson (see Working Papers on Language
Universals),

With general typological research, one must also take account of on- _
going typological investigation of languages forming genetic groups (see
RuZicka 1963), as well as areal groups (Dezsd 1970). Emphasls at present is
placed on the formulation of universal and typological rules governing certain
linguistic substructures, such as passives, causatives, etc. However such research
inevitably raises general typologica! questions, and contributes to their elucida-
tion. Primary attention has been accorded the synchronic state of languages
with the result that questions relating to the diachronic mutation of language
types has been, perhaps over-zealously, relegated to the background.




2.  Typology and language acquisition

2.1 Utilization of a typological approach to the linguistic problems of
constrastive linguistics is not new, and is becoming more widespread. One of
the earliest attempts to define the scope and methodology of the field of
contrastive linguistics, Mathesius’s discussion of ,,linguistic charactérology”
{1938), can be regarded as a ty pologicaily-based formulation. The importance
of the typological approach is stressed by Zabrocki (1970), who advocates a
distinction-between ,,ty pological confrontative linguistics”” on the one hand,
and constrastive linguistics on the other, the latter representing the mere
application of the former. Moreover the procedures of traditional contrastive
linguistics are cleatly, although implicitly, based on typological presupposi.
tions. ‘

1t is sometimes erroneously assumed that utilization of the fairly intricate
system of general typological rules would unnecessarily overcomplicate the
procedure of contrastive analysis. In reality the opposite is true, Contrasting
two languages requires only selected relevant rules, and a well-constructed
typological system offers a hierarchy of rules and principles ranked according
to scope, and determines their rzlevant combinations, thus providing a reliable
framewotk for tne analysis, and one yielding clear-cut description. The utiliza:
tion of such rules is obviously more efficient than the random selection and
comparison of elements in the two languages.

Consider the comparison of word-order patterns in two languages with
free word-order, like Russian and Hungarian. Universal and typological rules
provide a ineaxs of ordering the different word-order configurations in the
two languages, and hence a means of contrasting them efficiently. Without
the use of typology, however, constrastive analysis would yield a multitude
of accidental comparisons since numerous permutations are possible in each
language, and their numbers are muitiplied when languages are compared.
However this is not to claim, of course, that the application of typology
reduces the contrastive description of complex structures to a simple procedure.
A few words are relevant here about the limitations of typological description, *
and those constraining its application to contrastive linguistics.

At its present stage of development, typology cannot yet offer an
ntegrated typological description of language substructures. The claim has
been made that implicational connections between typological rules governing
different substructures can be specified, However the detailed demonstration
of this thesis (as in an elaboration of ideas set forth in the work of Skalitka)
is still awaited. Moreover, even a synchronic typology relating language sub-
structures could only provide gn optimal basis for the description and compa-
rison of base and target language substructures, still leaving open the question
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of the optimal acquisitional route between the languages for the laniguage
leamer. On this question dynamic typology, which deals with laws governing
the diachronic change in the substructures of laniguage, may shed some light.
For example, when anaiyzing the historical shift in the word-order characteris-
tics of Slavic languazes from type SQV {c type SVO, we observe that the
change first affectecl the basic word-order pattern, and only then, as a second
step, the contextual word-order patterns. This order of priority is apparently
universal, a fact with possible application to language pedagogy. It suggests
the hypothesis — worthy of investigation — that the basic word-order pattern
of the target language should be introduced first, and should be stressed, to
provide a basis for the acquisition of the contextual patterns. Obviously the
practical implementation of this simple notion is less simple in the case of
target languages like Hungarian which have two basic word-order types, SOV
and SVQ, depending on the grammatical relationships among the elements:

SQV: Péter levelet ir. 'Peter is writing a letter.’
SVQ: Péter irja a levelet. ‘Peter is writing the letter.

At the same time it is clear that knowledge of the rutes governing change
i natural language cannot provide adequate information for understanding
the process of language acquisition. As regards the changes which occur during
the history of natural languages, at present we are limited to the diachronic
typological description of individual substructures, without reference to their
relationships to other substructures, an inadequate basis for a theory of
language acquisition. Howevereven if our knowledge of diachronic rules were
more complete it would be difficult to formulate predictions on this basis
regarding the acquisitional process. Transition between historical stages in the
courst of language change cannot be identified with & learner’s transition from
one learning stage to the next in a passage from the base toward the target
system during language acquisition. That is, the evolutionary development of
the learner’s approximative system is equatable with the process of change in
natutal languages only to a limited extent although, within these limits,
certain laws governing typological change may reasonably be assumed to
apply to the development of approximative systems as well (see 3.2. below).
Taking these facts into account, it is clear that even diachronic typology
cannot furnish an adequate basis for formt_.uting the typological component
of language acquisition.

2.2. The foregoing should not imply an underestimation of the possible
applicability of typology to research on foreign language acquisitign. On the
conirary it scems likely that in the course of its devélopment as a scientific

10
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discipline, language typology, like many older theoretical fields, will create
new and unanticipated opportunities for application. Ovr concern is now to
examine the possibilities and preconditions for its future application in the
field of foreign language acquisition.

It should fi=st be polnted out that the applicability of typology
obviously depends on the conditions under which the acquisitional process
occurs, among them whether it is a gnided process or not, whether it occurs
in a geographical area in which the base language, the target language, or
both are spoken, and so on. The present study is primarily concerned with
the situation in which the language acQuisition is gnided by a teacher and
takes place in an area where the base language is spoken.

Next, the typological content of the learner’s knowledge of both the
base and target languages must be assessed. He knows implicitly the rules of
his mother tongue (normally the principal base language), and some of these
rules exphcntly as well. On this basis he must internalize the rules of the
target language, which are usually presented in both implicit and explicit
form. From a typological viewpoint, the learner is familiar with both universal
rules and those typological rules operant in the base language. However, just
as universal rules must be supplemented by typological rules, so the latter
must be supplemented by language-specific rules. For example, a universal
rule states that in languages with free word-order, like Russtan and Hungarian,
where the referent of the grammatical object has been mentioned earlier, the
object is in first position in the sentence. Supplementary typological rules
then state that the object is followed by the verb and the nominal subject in
that order inRussian, but by the subject and then the verb in Hungarian,
Finally language-specific rules must also be applied, stating that in both
languages a pronominal subject directly follows the object, a case in which
individual rules coincide despite divergencies between typological rules.

Concerning. universals it must also be noted that important differences
distinguish first and foreign langnage acquisition. A child may acquire both
universal and typological rules in the course of learning his first Janguage,
(More detailed consijeration of this question would lead to the problem of
the ,innatism” hypothesis and beyond the scope of the present study.) The
question as to what a foreign language learner must acquire can be simplistic-
ally answered as follows: he learns the typological and individual (i.e. language-
specific) rules occuring in the target but not the base language. This is
essentially the response offered by ,,transfer grammar” (see Harris 1954 and
Schachter 1960; also see 3.1 below). However for several reasons it is hardly
satlsfactory The presentation by the teacher of the fotallty of these rules
— even to the lmited extent to whlch they are known (and they may, of
course, be formulated in ,,inductive” as well as overt form), and their

11
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acquisition by the student, would represent teaching and learning tasks of
prohibitve magnituds in the relatively bri¢f period of time normally allotted
to instruction. Obviously selection is required, and the problem becomes one
of finding criteria for the choice of learnable material. Its solution requires
consideration of the process of langnage acquisition from a linguistic point
of view.

Sentences of varied structure, the units of communication, are normally
the focus of attention in modern-day language teaching. Substructures as such
— case systems, tense systems, and even general word-order patterns — are
usnally not taught, except in the form of brief summary statements and
review lessons. These pedagogical requirements imply, from a typological
point of view, the ranking and selection of language substructures for
teaching purpos2s in accordance with tlieir productivity in forming correct
and highly useful - communication units. In thus evaluating universa: and
typological rules from the viewpoint of the dynamics of functioning language,
the linguist is not breaking with his traditional standpoint, but only widening
his horizons to include the communication ac, the communication process
itself, as a significant factor.

The linguistic consequences of another we'l-known fact of foreign
language acquisition must zlso be considered. It is common knowledge among

"langnage teachers that learners normally acquire far more of the target
language (even where exposure is largely confined to the classroom) than they
have explicitly. been.taught. For.example,.in.teaching Russian to Hungarians,
little attention is usually accorded word-order patterns. One result is excessive
interference from Hungarian. 1n spite of this, however, many Russian word-
order rules - far more than would b anticipated from the teaching in-put —
are correctly acquired. That the learn2r can thus accurately deduce a major
portion of the rules, usnally unconsciously, is a significant fact which must
be taken into account. High priority should be placed on the investigation of
this unconscious process. That is, the linguist should no longer confine his
attention to failures in the acquisitional process which.occur despite the
teacher’s efforts — the concern of error analysis ~ but extend it as well to
successes which occur withont the teacher’s help - ,,success analysis™.

The universals of language acquisition fnust also be studied from a
psychological perspective. A first step toward such a characterization of first
language acquisition has been taken by Slobin and his associates (see Slobin
1970). On the basis of a large number of languages, they have attempted a
preliminary formulation of the acquisitional universals of child language in
terms of psycholinguistic structures. Par* of this formulation appears to be
valid for foreign langnage acquisition as well, but the problem must aisc be
systematically approached on the basis of data from a wide variety of
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acquisitivnal situations. This in turn highlights the urgent necessity for relating
acquisitional and typological univeisals. The former are clearly vital in the
programming of language course materials, but here the typological charac-
teristics of the base and target languages must be taken into consideration

as well. Very little is actually known about the principles generally employed
. the grammatical programming of language textbooks, i.e. the selection and
organization of material for presentation. Obviously certain lingustic and
methodological criteria are invoked — for example, that the introduction of
basic structures should precede that of derived structures, proceeding from
the simple to the more complex. However these principles do not provide an
adequate working basis. At the same time textbooks for the most part exhibit
a high degree of similarity, partly the result of tradition, and presumably of
undefined pedagogical expericnce and instinct as well. Important differences
are, of course, often also discernible (see Stephanides 1973 in the present
volume).

As this exposition has proceeded, the problems observed facing the
application of typology to contrastive linguistics have rapidly multiplied. It is
apparent that while linguistic and typological knowledge are prerequisites to
the selection and utilization of relevant aspects of typological theory, much
more is required. What is needed is not merely increased knowledge of the
typological characteristics of language, but « new strategy meeting the
requirement. of the study of language acquisition, a new perspective for the
research, The kind of language typology which encompasses the process of
language acquisition within its research domain must interrelate with the
psycholinguistic mnvestigation of the universals of language acquisition, as well
as with other research (learning psychology, data analysis, etc.) concerned
with the learning process.

3. Typolugy and constrastive linguistics: a research and development
program .
3.1 The ultimate goal of the proposed reseatch is the traditional one of
contrastive linsuistics. the development of principles permitting the pre-
di.tion of learning characteristics in foreign language acquisition on the basis
of a comparison of the learner s base and target languages. What is required,
and hopefully to be supplied by the research, is a) far greater knowledge of
the learning process itself, and, b} a correlation of characteristics of this
process with typological characteristics of B and T, Implied is a reformulation
of B and T in typological terms having specified psychological content or, at
any rate, cross indexed with a psychological taxonomy of fanguage acquisition.
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This program calls for the development of a f) pological framework
permitting the relevant classification and comparison of B and T as language
types, and fransition rules governing the conversion of B to T through a series
of approximative stages.

Such transitional rules are related to the transfer grammar rules proposed
by Zellig Harris (1954), which were designed to specify the structural changes
required to inter-convert language systems. Thus, the most genera! of these
rules relating English as the base language and Hungarian as the target language
would be E + (H - E)= H, i.e. the learning of H by speakers invoives the
addition to E rules, including rules shared with H, of rules unique to H. When
applied to specific structures in the base and target systems, transfer grammar
rules ¢an indeed yield predictions of learning behavior, although claims for
their validity have been very circumspect (see Schachter 1960). However
while these transfer rules could perhaps be used to project approximative
stages in foreign language acquisition, they are poorly adapted for the purpose
since they provide only a measurement of typological distance between
structures in B and T, one not correlated with a psychological metric.
Typologic measurement alone offers no explanation as to why, for example,
English speakers can apparently more readily be taught the rounded front
vowel fii/ than the unrounded back vowel [ &/ the voiceless velar spirant /x/
than its voiced counterpart [/, since the memberss of these pairs are equidis-
tant from English in terms of unfamiliar feature combinations (Briere 1966).
Similarly the shortest typologicai distance may not be the shortest acquisi-
tional route. English learners acquiring the French low back nasalized vowel
fi], typologically a straightforward matter of recombining two familar
elements, the sound {a] and the feature {~], often establishing an intermediate
stage, clearly a digression from the typological point of view, in which the
French phoneme is first reanalyzed as a sequence of /a/ plus the apical nasal

Inf:

typological sequence:  faf + [~/ jaf
acquisitional sequence: [3/+ fn/ - fanf -~ f3}

The envisioned typological framework and transition rules would be
empiricatly based on the results of research of the type proposed below as
well as on the resuits of coordinated psycholinguistic investigation. At this
point, of course, one can only hazard 2 simplistic guess concerning the form
this framework and these transition rules will take. Howevez, for illustrative
purposes, let us assume that this framework will closely resemble the present-
day typological framework employed in describing phonological, grammatical
and lexical systems. Let us also assume that the transition rules are known,

14
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including those required for our illustrations. We can then offer fictional
projections of the approximative structures and sequences for three aspects of
language structure as follows:

a) A vowel system of the H type in confrontation with one of the E type
witl normally resylt in the formatjon of Hungarian-English approximative
systems including an early stage marked by i) the substitution of length
distinctions for aperture distinctions and i) the substitution of rounding for
centralization:

This will be succeedcd by a second approximative stage in which certuin
aperture distinctions are introduced for the front vowels alone, anc in which
centralization combines with roundmg? :

i u ()
o (2}

—t

And s0 on, in a series of projected stages leading toward merger with the
English system.

b) Such (as yet fictional) transition rules for grammaticai structures
might be applied in projecting approximative stages between ,,extre me”
system types where the base system is characterized by i) the basic syntactic
order verb-subject-object (VSQ), i) the use of prepositions (Pr) and iii) the
order noun-adjective (NA), while the target system is characterized by i) the
order SOV, ii) the use of postpositions (Po} and iii) the order AN. The yet-
to-be-discovered transition rules might, for example, posit two intermediate
learning stages prior to the acquisition of the T structures, both of them

Ythe stage was actuaily attested in the speech of a Hungarian learnet of English (see
Nemser and fuhdsz 1964: 163—-216).
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distinguishing them from ,,full” languages (including the characteristics of
poverty and exocentricity), nevertheless significantly share the universal
typological characteristics of language in regard bath to structural organiza-
tion and to the evolution of this organization through time. In planning the
language program of the future based on the presumed results of the research
program earlier described, the first decision would be to define learning

stages in terms of explicitly formulated approximative systems. (At present
such stages are undefined except atomistically in terms of the target language.)
That is, the proposal is to establish approximat’ve systems as transitional
objectives,

Incidentally, the idea of setting up such acquisitional stages is hardly
new, even in explicit form. For example, some years ago William A. Steward,
a specialist in non-standard Black English in the United States, recommended
that standard American English be taught to biack children speaking this
dialect in a series of stages illustrated by the sentences Joan and Michael,
they out playing, John and Michael, they are out playing: and John and
Michael are out playing. The notion of staging is also clearly present in self-
instructional materials developed in the French Prototype Project of the
Center for Applied Linguistics. For example, students are first taught a
transitional vocalic system based on the extreme loci of the French system,
fil, [l and fal, The vocalic spectrum is then further differentiated in a series
of carefuliy sequenced steps.

Following the decision to establish such approximative systems as
transitional objectives, the problem then becomes to determine a) the number
of such systems for a given program of instruction, b) the structural charac-
teristics of these systems, and ¢} thejr sequencing. Guidance in these decisions
is offered by a variety of criteria. Those found in the precepts of static
{(synchronic) and dynamic (diachronic) typology are of greatest interest here.
However before discussing them at some length we will deal briefly with the
others.

First, obviously, extemal criteria will ptay a role in determining the
form of the program, i.e. the use to which the language skill to be taught
will be put. Requirements may vary from general communication needs to
the specific circumscribed needs met in so-called ,,tactical courses™ based on
careful ,,task analysis”: the language requirements, for instance, of a
European medical technician woiking in a West African community. Such
Hlittle language” courses have already been developed with outstanding
success. What was actually involved in their construction, as viewed in the
present framework, was the careful formulation of the grammars of specialized
elementary level approximative systems (actual descriptions of these grammars
are included in several of the courses).
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Similarly the rules of dynamic typology which govern language change are
often subject to resistance, as in the case, for instance, of normative adherence
to grammatical patterns long at varance with structural tendencies (as in the
E patterns Whor: did you see? and [t is 1.}, or of normative rejection of
patterns in obvious conformity with these tendencies (Ain't / lucky? ). The
assumption here is that the synchronic and diachronic rules relevant to the
fonnation and evolution of approximative systems are similarly subject to
violation - obviously foreign languages can be taught and acquired against
the iypological grain, and clearly often are. Nevertheless the significance of
such ruies, evident in the cases of descriptive and historical linguistics, is at
least as evident in that of contrastive linguistics in regard to both the
theoretical and applied objectives of the field.

The proposed research program, while aimed at the development of
general principles, reflects the conviction that generalization must be preceded
at the most concrete level by the intensive investigation of individual language
systemns, a subject largely neglected by linguistics as a whole. Traditional
contrastive studies, like linguistic research in general, concerns itself almost
exclusively with language systems at the community ievel, and the contact of
B and T is viewed from this abstract perspective:

B -g— » T

~In actuality, of course, the site of the contact of language systems is the
individual learner. Moreover, since this is the case, the base system is not B
(at the community level) but the learner’s individual base system (b).
Similarly the target language is not T but the individual language systems
serving as his acquisitional models (t | ), in the case of formal instruction
including those represented by his teachers, textbooks and other contacts
with T. This i-discenti contact of individual language systems during the
process of language acquisition is viewed as resulting in the developinent of a
hinked scries of individual learngr systeins representing various stages of progress
toward T (34, )- Among the factors determining the characteristics of these
individual approximative systems and sequences are individual learning
characteristics, the influence of b, type and extent of exposure to ¢, ,, the
inertial influences of prior approxiinative stages, (which systems, like &, now
form part of his earlier linguistic vonditioning), and, presumably, general
typological rules reiating to the synchronic formation and diachronic evolu-
tion of language systems. In these terms the learning process can be pictured
as follows where A represents an approximative ,,language” at the community
level of B and T, i.¢. the aggregate of individual approximative systems in a
given contact situation:

17,
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B A T
b [1 _________w___)tl__.n

The proposed research program, in which contrastive linguists, typologists,
psychologists and janguage teachers would patticipate, is in effect already in
progress both explicitly, in the form preliminary research planned or in
progress, and implicitly, in research reflecting a newly awakened interest
among contrastive linguists in the learner himself. The first stage of the
program calls for the analysis of individual approximative systems in a
number of different contact situations and at a representative selection of
learning stages. A variety of descriptive, observational and experimental
techniques suggest themselves (see Nemser and Slama-Cazacu, op. cit., for
numerous examples, several will be illustrated below) and should permit the
descriptive formulation of such systems. Descriptive linguists should be
warned, however, that the field work will pos¢ new problems including, for
example, the sccurence of sound types not normally encountered in phonetic
manuals, and considerable structural fluctuation.

Sonie examples can be offered of experimental research procedures which
have proved effective in related research and in eatlier preliminary investiga-
tion of approximative systems. A study dealing with the perception and
production of varions E phonemes by native speakers of Hungarjan (William
Nemser 1971) employed a variety of experimental techniques which could
be usefully applied in the research program being described. Perception tests
included the ,,0ddball” type in which informants are required to identify the
deviant one among four recorded test words (e.g. fin, thin, tin, tin.yasa
means Of establishing whether a given distinction has yet been established.
Another perception test sought similar information by requiring the subject
to transcribe English utterance with a specially devised set of symbols.
Productions of the test phoncmes were elected by asking informants to repeat
recorded nonsense syllables with the addition — in initial or final position -
of test phonemes represented in their scripts. Another production test called
for the retranslation of Hungarian words into English words containing the
test phonemes. On a repetition test, informants were instructed to repeat
recorded items containing the test phonemes, One test fequired the informants
to find Hungarian counterparts for the English sounds. Finally, through the
use of tape-cutting, a test sought perceptual interpretations of the stops in
English words like spill, still and skill (for the use of this technique with
speakers with a variety of language backgrounds, see John Lotz et al, 1960).

The investigation, cited earlier (3.3.), of the approximative phonology
of a Hungarian learner of English, also employed a retranslation technique in
which the subject retranstated Hungarian sentences into English sentences
containing the test phoneme. When limitations on the subject’s kndwledge of
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English made it necessary, the English sentence was supplied for repetition.
The unpublished investigation of approximative grammatical structures also
cited carlier (see again 3.3.) utilized pictures as the subject of queries by the
investigator to efecit responses indicating extent of familiarity with the test
structures. Among such structures were plurality (pictures of three cups, one
chair, four bottles, etc.; ,,What do yon see in cach box? ”, etc.); the use of
the copula, subject-copula agreement, subject-predicate adjective agreement
(picture of sets of colored squares and circles; ,,Describe these”, , Compare
these and these”, etc.); and pronominal gender (pictures of men, women,
boys, and girls engaged in various activities, ,, What is the man doing? ", etc.).
Other tests were of the interview type, all of them seekmg mformauon on
verbal categorization, e.g. simple present (,,Teli me about your new job'.),
simple past (, Tell me about last Sunday”). Other tests, concerned with
reported speech, called for the description of a conversation, and interroga-
tives, even for interviewing the investigator.

As a next step in the research program, and in long-range terms, one
would seek to ascertain for an approximative language A, (for example,
Hungarian-English ) the generalizability of the properties of individual
approximative systems [a; /. This research would take the form first of
transverse studies of learners at the same stage of leamning to determine the
degree and type of uniformity among systems of different individuals. Next
would follow longitudinal studies — case histories — of the evolution of
individual fearner systems during the process of foreign language acquisition
fax a.B.. ni Finally the approximative sequences of different learners would
be compared with the aim of characterizing the approximative language as a
whole (i.e. Hungarian-English, English-Hungarian, and so on).

While this program is clearly unrealistic in scope, taken in foto, for even
a single contact situation, it should be feasible to launch small-scale projects
in which learners in a language program, preferably an intensive program to
economize on research time, could be examined at several stages in the course
of their studies. Transverse studies of learners at selected levels should be
relatively easy to implement since students in non-intensive programs could
also be used as subjects.

The next phase of the proposed research would involve the comparative
study of the approximative languages of learners sharing the same target
language but with different base languages. Its purpose would include the
specification of learning characteristics.zeneral to such learners and those
sp:cific to those whose base languages share typological characteristics.

The last .nd very distant phase of the proposed research would catl for
the comparison of different A’s permitting the specific characterization of
approximative systems as fanguage types. b
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Whethes or not the proposed research bears out the approximative
system hypothesis, it cannot fail to yield information of both high scien‘ific
interest and practical relevance in the form of new knowledge of the learning
behavior of foreign language learners and of relationships between this
behavior and the structural characteristics of their base and target languages.
Another important product of the research would be an evaluation of the
relative behavioral relevance of various current theoretical models in
linguistics, (including those of the Prague school, the transformationalists,
stratificationalists, glossematicians, Hallidayans, etc.).

However the optimistically anticipated results of the research, with
those of associated psychological investigation, include both corraboration
of the approximative system hypothesis and disclosure of those synchronic
and diachronic typological properties of such systems which will make
possible, within tolerable limits, the prediction and explication of foreign
language acquisitional traits by reference to typological properties of the
base and target systems, that is the actual attainment of the goals which
motivate the discipline of contrastive linguistics but which have largely eluded
it to date. i ’

3.2 In this closing section of the paper, we would like to risk a millenial
guess as to how the results of the research program just described might be
applied to the development of language programs of the future,

Little will be said about pedagogical procedures, i.e. how specific
leaming objectives are to be met, although the anticipated research results
would bear heavily on these questions. The concern is more general: the
specification and ordering of these learning objectives.

We shall make assumption that the proposed research has established
the validity of the approximative system hypothesis, demonstrating that
a) learners do indeed tend to form transitional systems in the coutse of
foreign language acquisition, and that b) such systems in the same contact
situation resemble each other significantly both in their staging and their
sequencing.

We shall also assume progress toward the revelation of those typological
charactetistics of approximative systems and hence toward the research
objectives eatlier citted (3.4.1) of specification of a typological framework
permitting the relevant typological characterization of languages in the role
of B and T, and transition ruies governing the formation and progression of
approximative stages.

We will further assume that these synchronic and diachronic typological
characteristics can be related to those general to all language types, including
child language, i.e. that these systems, while clearly marked by characteristics
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distinguishing them from ,,full”’ languages (including the characteristics of
poverty and exocentricity), nevertheless significantly share the universal
typological characteristics of language in regard bdth to structural organiza-
tion and to the evolution of this organization through time. In planning the
language program of the future based on the presumed results of the research
program earlier described, the first decision would be to define learning,

stages in terms of explicitly formulated approximative systems. (At present
such stages are undefined except atomistically in terms of the target language.)
That is, the proposal is to establish approximat’ve systems as transitional
objectives.

Incidentally, the idea of setting up such acquisitional stages is hardly
new, even in explicit form. For example, some years ago William A. Steward,
a specialist in non-standard Black English in the United States, recommended
that standard American English be taught to black children speaking this
dialect in a series of stages illustrated by the sentences John and Michael,
they vut playing, John and Michael, they are out playing: and John and
Michael are vut playing. The notion of staging is also clearly present in self-
instructional materials developed in the French Prototype Project of the
Center for Applied Linguistics. For example, students are first taught a
transitional vocalic system based on the extreme loci of the French system,
fil, i/ and fa/. The vocalic spectrum is then further differentiated in a series
of carefully sequenced steps.

Following the decision to establish such approximative systems as
transitional objectives, the problem then becomes to determine a) the number
of such systems for a given program of instruction, b) the structural charac-
teristics of these systems, and c) their sequencing. Guidance in these decisions
is offered by a variety of criteria. Those found in the precepts of static
(synchronic) and dynamic {diachronic) typology are of greatest interest here.
However before discussing them at some length we will deal briefly with the
others.

First, obviously, external criteria will play a role in determining the
form of the program, i.e. the use to which the language skill to be taught
will be put. Requirements may vary from general communication needs to
the specific circumscribed needs met in so-called , tactical courses” based on
careful ,,task analysis”: the language requirements, for instance, of a
European medical technician working in a West African community. Such
Hlittle language™ courses have already been developed with outstanding
success. What was actually involved in their construction, as viewed in the
present framework, was the careful formulation of the grammars of speciatized
elementary level approximative systems (actual descriptions of these grammars
are included in several of the courses).
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Among the internal criteria for the staging and sequencing of the
approximative systems in a language program would be contrastive considera-
tions: the desire {0 minimize the negative effects and maximize the positive
effects on the learning process of both the structutal characteristics ef the
base language and those of the.learner’s approximative systemn itself,
Presurnably the proposed research would contribute significantly to the
further development of such contrastive criteria.

One criterion would be the learning histories of successful foreign
language learncrs, another presumed product of the research, particularly
learners of average rather than exceptional ability. Also of relevance will be
the results of increasing research interest in relationships between first and
foreign language acquisition,

It will be recalled that one object of the proposed research was to
determine the extent of similarities among the learning characteristics of
learners having the same target language but different base systems. The
results could enable language program planners to introduce flexibility into
the program by developing core curricular otiented toward general learning
characteristics, with contrastive ,,modules” specific to each contact situation.
{Obviously the preparation of separate programs on textbooks for all learners
of different language background is often not feasible.} Alternatively separate
programs could be developed for learners represunting major typotogicat
groups.

As is well known, Roman Jakobson, in his classic wotk Kindersprache, .
Aphasie und aligemeine Lautgeseize (1941), attempted to integrate the
typological laws of imf lication (i.e. structural dependencies) holding between
elements at the synchironic stages of a language, and the laws governing the
succession Of stages in historical development, with those governing both
the process of first language acquisition and the phenomenon of language
foss in speech pathology. What is suggested here is the possible refevance of
these typological universals for the process of foreign language acquisition as
well. Thus our final criteria for determining the optimal staging and sequenc-
ing of approximative systems in a future language program are offered by
the synchronic and diachronic principles of language typology. We will close
with some examples of the possible application of these criteria. However the
hypothetical nature of this application must be stressed. clearly all teaching
strategies suggested by this approach must be checked against the actual_ data
of learner performance.

The contact situations represented in some eéxamples cited are scarcely
comrmon in real fife (the acquisition of Mongolian by Arabic speakets, or
even Hungarian by Malagasy speakets is not among the most urgent language
requirements). They are, however, useful for iilustrative purposes. Examples
of both recommended and counter-recommended strategies are included:
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a) Synchronic universal (syntactic order): The orders SVO and VOS
do not co-cccur in a language without QVS or VSO,

Pedagogical hypothesis: Where SVO and VOS co-occur in the target
language, they shouid be introduced in different approximative stages
separated by the introduction of OVS and VSO.

Example: English (base) «= = = =-3» Russian (target):

Boeuco P Ay »ag -----)a,r-----pT
SVO (basic) SVO SVO SVO SVO
(OVS) (secondary) . "(OVS) - (OVS) (OVS)
{VS0) (secondary) (VSO) (VSO)

‘ (VOS)

b) Synchronic universal (syntactic order): The order types VOS and
0OSV do not co-oceur in languages as the sole vanants (and they co-occur
only in languages with free word order).

Pedagogical hypothesis: OSV should be introduced in different
approximative stages separated by the introduction of other ¢ ders,

Examp;'e: Malagasy =—— == Hungarian, non-recommended strategy

VOS VOS VOS SOV
' osv SVO

(OSV)

(0VS)

(VSO)

(VOS)

¢) Synchronic universal (grammatical categories): The dual category
presupposes the plural category,

Pedagogical hypothesis: The plural should be introduced at an earlier
approximative stage than the dual.

Examples: English = e = -)Sloveniap; 1) non-recommended,
2) recommended: ‘
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DBwmmmndn Gymm— e B g mmwmm o T

singular singular singular singular
plural dual plural
dual

2) B-----’ a“--— s i aﬁ Iy

sg. 5g. sg. sg.
pl pl. pl.
dual

d) Synchronic universal (phonology): If in a given language there is
only one nasal, it is /n/, where there are two, th4 second is /m/ (every language
has at least one nasal}.

Pedagogical hypothesis: the introduction of /n/ and /m/ should precede
that of other nasal phonemes.

Bom e a“ o i s T T

n’
m-n m-n m-n- '7

¢) Synchronic universal (phonology). At articulatory loci where
languages have affricates they also have stops and fricatives.

Pedagogical hypothesis. Stops and fricatives should be introduced prior
to hamotopical affricates.

Example: Japanese —«3» German
B ——%» 0ye e T
p pff plf
pf
) Diachronic universal (changes in syntactic order); The development
of SOV from VSO, and the reverse, presuppose an intermediate stage SVO:
VSOutt— == SVO o=~ — 3= SOV
Pedagogical hypothesis: Where all three orders 2xist in T, VSO and

SOV should be introduced in different stages separated by the introduction
of SVO. ° '
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Example; Arabic = =s — «~ - 3= Hungarian:

L B ek T Rl

VSO ) VSO VSO

(SVO) . 8VO $VO
SOV
(OVS)
(OSV)
(VOS)

g) Diachromic universal (changes in syntactic order): The first position
is normally shared by earlier and fater orders (except when there is a shift
in the basic topic-comment refationship):

Germanic ~-mOld English=#=Middie English=-3 Mod. English

SOV SOV ~ $VO SVQ SVO
(SOV)

Pedugogicul hypothesis: Where no common order variant exists in B
and T, T orders sharing first position with B orders shouid be introduced

first.

Examples: 1) Arabic w—-gnMongolian; 2) Mongolian —-~¥Arabic

VSO SOV sov
(8VO) ((VSO)* (0OSV)
((VSO))
2) B-----n- -’.ﬂa -—-—-"T
SOV VSO VSO
(0OSV) (SV0)

((VSO))

%The order VSO 15 probably too rare in Mongolian to be regarded as a linking variant
with Arabic.
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h) Diacronlc unive:sal(changes in the phonological pattern): Nasal

vowels and nasal syllabics normally result historically from the loss of a vowel
preceding a nasal consonant.

Pedagogical hypoitizsis. Sequences of vowel plus nasal consonant should
be introduced before nasal vowels and syllabic nasals.

) B mmmw=e—g =~—=3T

¢ an a

2) Boemmmem g, mmmem T

¢ bn 3
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Constrastive Aspects of British and American English with Imphcntnons for
ilungarisn Learners of English
Lva Dibsy-Stephanides

1. Introduction

An important factor in foreign language learning is the ability to
substitute the sound system of the foreign language for the sound system of
the mother tongue. Even if learners construct correct sentences, and ¢employ
accurate lexical items, their speech will still betray the foreigner and often
engender confusion if they are unable to master the sounds of the language
in question. The problem of the acquisition of the phonetic system arises as
soon as the first word has to be learned. In the case of English it must also
be decided at the very first outset which variety of English pronunciation is
to be taught.

The widespread use of English has obviously resulted in great divergencies
in pronunciation. More than 300 million people speak English as their mother
tongue, and in addition about 500 million pevple use it as a second or auxiliary
language. From the point of view of language teaching, however, only two
main types of English need be taken into consideration: British and American
English.' It is therefore essential that teachers of English as a foreign language
adopt, as closely as possivle, one of the two main models of pronunciation.
In most countrizs of Europe, including Hungary, it is the British variety
that is taught, the so-called "Received Pronunciation”, RP for short, the
product of a long historical evolution from the dialects of London and tie
surrounding counties. RP is a kind of superdialect used not.only by educated
speakers in Southern England today, but a form of pronunciation used in
higher education, on the stage, in radio transmission and on television. It has
been described in detail by the great English phonetician, Daniel Jones, and
his successor at University College, London, A. C. Gimson, in their works on
English phonetics, and in Jones’ English Pronouncing Dictionary, descriptions
which serve as a guide to any teacher or learner of English. It is this RP that
we endeavour to teach in Hungarian general and secondary schools, and at
our univetsities and other institutions of higher education. But since about
200 million people speak the American variety of English, and since many
Hungarians know this variety either through direct contact with native
speakers of AE, or indirectly through films, the radio, and gramophone
records, ait English teachers should be familiar with the main differences

Ienceforth usually BE and AE.
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between British and American English, taking into account phonology,
vocabulary, grammar, and spelling. Because of time and space restrictions, |
shall deal here only with the sound systems as exemplifying the most striking
difference between the two varieties of English.

By AE is here meant the variety of speech used in the United States and
Canada. There is no recognized standard of pronunciation for this vast
territory since the colonists emigrated from various parts of Great Britain
and therefore spoke different dialects. For example, the immigrants of New
England and the Southern states came chiefly from the South of England
and London, those of the Midland statesfrom the North of England, Scotland
an Ireland. But even at the outset it is probable that no settlement consisted
entirely of speakers of the same dialect. So there niust have been a compro-
mise quite early, with regional differences developing at various points on the
coastal plains along the Atlantic Ocean. These dialects reflect such different
local cultures, with their distinctive social characteristics, as those of Boston,
Philadelphia, and Charieston. The Atlantic seaboard is viewed by Hans Kurath
(1964), an eminent avthority on American dialects, as the seedbed of ail
current American varieties of English spoken farther west on the North
American continent. The three major dialects are labelled by.him Northern
(New England and New York State, Metropolitan New York excepted),
Midland (Pensylvania and adjoining areas to the east, west and south-west),
and Southern (including the distinctive areas of Virginia and South Carolina).
It is from these centres that the colonists spread in all directions, carrying
the Southern type of speech as far as the Gulf of Mexico, and the Midland
speech across the Middle West to the Far West along the Pacific Ocean. It is
the Western type of American speech which is usually identified with AE.
This variety is, in fact, most characteristically American and is used by
neatly two-thirds of the total population.

It is the sound system of this variety that { wish to present and to
contrast with British English RP in order to make Hungarian native speakers
aware of the differences, and to enable them consistently to employ either
one OF the other variety. At the same time I wish to point oyt that when
teaching the English and the Hungarian sound systems, the two varieties will
involve both similar and different problems.
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2. Contrastive Features of British and American English

2.1 Qualitative differences

2.1.1. Constant differences:

The vowel sounds of AE, with the apparent exception of /i, show a
tendency toward centralization. The retraction of the front vowels, together
with the advancing of some of the back vowels makes the vowel area of AE
smaller than that in BE:

(Dots represent normal BE vowel positions, arrows the direction towards the
position at which AE vowels tend to be pronounced; the dotted line the front
and back limit of AE vowels.)

BE AE
fof lal

Where BE has an open back vowel with slight lip-rounding /®/, AE has in
general a central, open, unrounded vowel /@/as in stop, the short member of
the pair including /q:, as in farther. This short, unrounded /Q/ is used before
voiceless stops /p,tk/, /1], as well as in the prefix pro-, as in proposition. It
also occurs before the voiced stops [b,d,g,[, and the nasals /m,n 3/, although
not so consistently. Other examples include: lock, not, rob, log, college,
common, concert, conquer, project, proverb, etc.

BE AE
s/ Jou/

The glide of RP (V) begins at a central position, between half close and
half open, and moves in the direction of /¥#/ with a slight closing movement
of the jaw and rounding of the lips. This type has become general in recent

2ward (1958) p. 209.
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years.® The diphthong has a number of variants, one of them being the more
conservative type starting from a more retracted position lower than that of
cardinal /o /, with the whole glide accompanied by increasing lip-rounding.

In AE the corresponding sound is only slightly diphthongized, not
confronted, and starts from fo/. Thus go, solo are pronounced [gav ]
[savlau] in BE, but [gou] [sovlov] in AE.

BE AL
/x! RINLH

The vowel /T foccurs in unstressed position in BE, but a more centralized
sound /¥{ or /8] in AE. These sounds occur before /s, z,t, d, &,/ asin
useless, kindness, houses, rises, private, minute, wanted, waited, village, .
sausage, spinach,
BE AE
fef fxf

Initial prevocalic Ir/, asin red, rose, run, is a voiced post-alveolar frictionless
continuant in BE, articulated with the tip of the tongue near the upper teeth
ridge, but not touching it. The back rims of the tongue are touching the
upper molars; the central part of the tongue is fowered with a general
contraction of the tongue. so that it is hollowed, with the tip slightly
retracted.

In AE the tip of the tongue tends to be more retroflexed, i.e. curled and
retracted.

In intervocalic position, as in merry, hurry, sorry, forever, [t is
frequently realized in BE as an alveolar tap. This allophone is regularly
used after the dental fricatives /@, 8/ in BE, and sometimes in AE as well.

The alveolar tap is rare in intervocalic position in AE except as an
allophone of [t/ asin better, matter, Saturday, etc. In AE intervocalic /r/is
normally a frictionless continuant,*

2.1.2. Variable differences
BE AE

(1 (4]

A clear variant of /l/ occurs in BE initiallv, intervocalically and after a
_ consonant. leave, siily, glad. A dark or velarize. variant [3/ is common post-
vocalically in fina! position and pre-consonantly in most varieties of BE: feel,

35ee Gimson (1962)
For the syllabic I;I or r-coloured vowel sce 2.2. below.
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help. The same vartant alsv ocours in syllabu. function after a consonant:
little, apple.

In the speech of many Americans, velarization of the /1/is noticeablein
all positions. lady, like, play, silly, million, London. While the velarization is
less marked in initial and medial position than in final position, it is obvious
when the AE variants are contrasted with their BE counterpart.

BE AE
Iptk/  /PTK/

In AE, in intervocalic position or after/r,n]l/, the distinction between /p,t,k/
and /bJ,g/ is often neutralized, the former losing their fortis character and
distinguished from their lenis counterparts only on the basis of the retained
shortness of the preceding vowel, as in: matter, waiting, capital, property, .
sigmificant, and second. In particular, intervocalic /t /is so short that it is ne
more than a very rapid tap of the tongue-tip on the teeth-ridge, with voicing
throughout. To the ears of foreigners speaking languages with a tapped or
rolled /r/, intervocalic /t/ pronounced in this way sounds like a one-tap /r/:
Betty sounds like berry.S Although the consonants /p,k/ have a lenis variant
pronounced with weak articulation in similar positions, they ase less notice-
ably different from BE /p, k/

2.2 Distributional differences

BE AE
[&],[a]] [®]{a]}

Certain differences exist in the distribution of open front [®] and open
back {&) in the two dialects. According to A. H. Marckwardt®, before the
consonants /f, 5,8/ and the nasals, where BE has/a:/, AE has /&/ in a group
of words numbering about 150. There are at least thsee times as many words
which regularly have /&/in both varieties of English. Examples of words
with divergent pronounciations include:

s'l‘rus of course, raises the problem ag to whether the phone should be considered an
allophone of Jtf or of J¢/.

OMarckwardt (1958).
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BE AE
pass: /pas/ Ipaes/
ask: fa:skf faesk/
after: Ja:fta/ [efty/
staff: [staf/] [steef]
bath.: /ba:e/ {bae/
dance: {dans/ [dans/
can't: [kant/ [kant/

AE has preserved in these words an older feature of the language, reflecting
their pronunciation in Shakespeare’s time, and it is believed that even as late
as the middle of the {8th century the change to fa/had not yet been adopted.
Sheridan’s General Dictionary of the English Language, published in 1780,
gives no indication of the existence of an /a/vowel in the BE of that pesiod
for words of this group.
BE AE -
fiuzfy jozf o fjucd, fusf

Where BE has/ju:/, the simple vowel /u:/is normally used in AE after the
alveolar consonants /t,d,n/, the dental /8/, as well as after [1,5,z/, as in: tube,
Tuesday, student, duty, due, during, produce, new, knew, numeral, .
enthusiasm, assume, presume. In luctd, ininous, lubricate, both fju:/ and
fu:/ are heard in BE, usually only /u:f in AE.

BE AE
- ir]

/r/ has a different distribution in BE and AE. No /r/is pronounced in BE
before consonants or finally. However, a ,,linking r** may occur in intervocalic
position between word-fina! and word-initial vowels.” In AE /r/is pronounced
both before consonants and finally.

2.3 Qualitative and distributional differences
BE AE
/3:/ [t/

7Normally where no r is indicated in speliing, the pronunciation of 1/ is not obligatoty,
as in:the idea of it [stat’ d()avtf; however, it sometimes ocours in this position in BE
and, less frequently, in AE.
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The counterpart of BE /3./in stressed position is syHabic /rf(also called an
»I-coloured”vowel) in AE in certain positions:

BE AE
bird: 1b3d/ fbrd/
word': fwad/ / wrdl
burn: /b3n/ /b
her: hx:/ / hr[
fur: J1£3:f /1 [
divert: [dt'vatf Idl vit/

In unstressed syllables the corresponding sound is/a/ in BE and /r/in AE:

BE AE
betier: [ 'beta} / betrl
bigger: /"biga/ / blgrl
dollar: [‘dv1a/ / dalr/
pleasure: /’ plejal / ple:_r,rl
perhaps: / pa’heps/ |/ pr *heeps/

BE AE

falf 11/ (or elision)

Certain vowels are shortened or weakened in AE before/1/in syilables which
have secondary or weak stress where in BE a full vowel is retained. The
weakened vowels of AE can, in most cases, be elided and the following |1/
syllabified.

BE AE
docile: Mavsatt!  fdasfiflf
futile: Miuztatt/  [lju:tnflf
fertile: [tatatl!  frthf/
hostile: fhavstatl] fhast/il]
versatile: /vasatatl! Fesstfilf
missile: ftsatl/  fnispn/

24. Stress and thythm

In a large number of words where in BE there is a single primary stress
surrounded by unstressed syllables with reduced vowels, in AE the primary
stress is accompanied by a secondary stress and corresponding syllables with
unreduced vowels. Thus the rhy thmic pattern is completely changed. For
example:

;39
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BE AE
extraordinary: [ tks'tradnct] [ Tks'tradanedd/
temporary: ['tempfa/rarti  ['teémpa,rerl/
necessary: | nedslafit/ {' nesa serl/
laboratory: [ ‘lebfe/rat/afrt/ ['keblefratorT/

o1/ 18’berfa t/alrt!
dictionary: [d%benfelt/  ['dSenert/
ceremony: _ /' sestmant / {'sera,mont/
library: or/'latlbrerT/ {"1tbrerT]

| ’lal'b‘rl'/
strawberry: [str®bfafiT/  'stroberl/

2.5. Miscellaneous

In addition there are a number of words differently pronounced in the
two varieties of English, but these differences cannot be systematized and
have to be learnt individually. Examples include:

BE AE
ate: fet{ fett]
clerk: {klak/ / kI{kl
figure: ['itgaf ["fgir/
lieutenant: Jlef'tenant/ { ln'tenant/
premier: [ premja/ or [*primfr /

fpri*mir/

schedule: §"sedjul/ { 'skedjv), "skeXul/
z (the letter) {zed/ fzi:]

There are essential differences in the intonation of the two varieties,
but to describe these is beyend the scope of this paper.

3. Contrastive features of English and Hungarian

We shall first deal with those features which are commeon to both BE
and AE.

3.1 Distinctive features

Certain sounds and distinctions comnmon to both BE and AE have no
Hungarian counterparts. Hungarian vowels, unlike those of BE or AE, are
often distinguished by length or lip position alone. Purely quantitative
differences distinguish pairs of close and half-close vowels:

L3

Py o
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front vowels /i ~/i/ :irt 'he wrote’, irt ’he eradicates’
ly:l ~ |yl :fill 'get warm’, fill ‘ear
[¢:f ~ |¢] :t0r’dagger’,  tér ’break’
back vowels Juif ~fu/ :zig'rumble’, zug 'mook’
Jo:l ~ o] :kbr'disease’, kor ’age’

Ony lip position (munéled-unrounded) distinguishes the following vowels:

fif ~Jyid :0z’ten’ ~ tiin 'fire’
Jil ~ [yl :itt 'here’ ~ it ’he strikes’
Jeid ~[o:] :bér’wages’ ~  bOr ’leather’

It is only in the case of half-open and open vowels that these quantitative
differences are reinforced by qualitative differences: e [£] as in fe! "up’, is
slightty more open than ¢ (3] asin fé 'he fears’; similarly 4 (a:] asin hdt is
slightly more open than a {a), asin kat “six’.

In both varieties of English, however, the qualitative difference is
crucial in all cases. Herein lies the difficulty for Hungarian learners in
pronouncing and perceiving the correct English vowels. Let us now ¢ompare
the distinctive sounds of Hungarian®, on the one hand and both vareties of
English* on the other.

H E
[i:f~1if fij~[2]
szin ‘color’ ~ szid "scold’ seed ~sit

H long/i:f roughly corresponds phonetically to E/i:/. Howsver it is
distinguished from H short /i/only by length. Thus Hungarian learners of
English tend to substitute length for the aperture feature distinguishing E /1:/
and M/, '

The results do not correspond to the E sound, for which the tongue
must be lowesed and retracted.

H E
1€/ jel~ =/
szed ‘gather’ - said ~sad

8 The phonetic symbols for the H phonemes are those used in the work of Molnds, §.(1970),
FHenceforth H,
10genceforth E,




36

Hungarians usually have difficulty in distinguishing E/¢/ and /&/ since they
have only one half-open front vowel, near Cardinal [€). However in certain
regions in Hungary a similar distinction is made: észiink "we are eating’ versus
eszink *our brain’, ném 'no’ versus nem "sex’, In both pairs the first sound is
more close and can be used for E /ef, while the second, if made slightly more.
open, will correspond to E /2 /. In Standard Hungarian, however this distinc-
tion is absent, so the only starting point for H learners can be the one H half-
open front vowel /€/, which is modified by raising the tongue to a nearly
half-close position for E /e/, and by lowering the torgue to a position between
half-open and open for E /=/.

H E
ja:/~ ! e/
hdt "back’ ~ hat 'six’ heart

H /a:/is an open central sound pronounced with spread lips and jaws wide
apart, the back of the tongue lying fiat in the moath, the tip of the tongue
touching the lower tooth-ridge. For H /& the lips zre open-rounded, the jaws
wide apart, the back of the tongue slightly humped, the tip of the tongue not
touching the lower tooth-ridge. Neither of these sounds is an acceptable
substitute for E /a;/, but either can serve as a starting point. When starting
from H /a:/ the tongue must be lowered and retracted; when stasting from H
fa/, the tongue must be considerably lowered, the lips rounded and the sound
lengthened,

H hdt
E heart
H hat
H E
juit ~ fuf jusf ~ o}
ziig "roar’ ~ zug "nook’ pool ~ pull

H long {u:f is a close back vowel pronounced with closely rounded, pursed
lips, the back of the tongue hunched up, and the tip of the tongue gradually
withdrawn from the lower teeth. H short ju/ differs only in length from H
long fu:/. E long ju:/, although also a close back vowel, is somewhat advanced
from a true back position, and the lips are closely rounded. It is usually
diphthongized [vu], especially in final position: do, shoe. E short fu/ is
pronounced with a back-central part of the tongue raised above the half-close
position. The lips are closely but loosely rounded. Thus while H long Ju:f is
generally acceptable as E Ju;/ if not articulated too far back, H short /u/is
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an inadequate substitute for E /u/ because it is too close and too tense.
Starting from H short [u/ the tongue must be lowered and centralized to
produce E /u/.

H ail 'too’ =E too! H fut "he runs’ # E foot
H nyiiz *flay’= E news H puszi ’kiss’ # E pussy
B E
fo:l ]
16 "horse’ law

for H /o:] the back of the tongue is raised to a half-close position, the jaws
are half closed, the lips are closely rounded. For E /2:/ the back of the tongue
is raised to a hatf-open position, the jaws are fairly wide apart the lips are
opnrounded. Starting from H jo:] the tongue should be lowered and the lip-
rounding decreased to produce the E sound.

H 6 "horse’, s6 "salt’, ré ’score’ # E law, Shaw, raw

H E
ft.d; s,2; fv; —| ft.d; s,2; £,v;0,3/
tél ‘winter’ dé!  ‘noon’ tie die
szdr 'stalk’ zdr  ’lock’ sue 200

fél 'half®  vel  think’ fine  vine
ether either

The interdental fricatives 0,3/ have no counterparts in H. H learners of E
most frequently replace these phonemes either by the stops [t,d], which have
a similar pface of articulation and share the same articulator, (the apex of the
tongue), or the labio-dental fricatives /f,v/ which share their place of articula-
tion (the teeth) and their fricative character, or the fricatives /s,z] which share
their articulator, their place of articulation, and their manner’of articulation
(fricativity), or the affricates jts, dz/ which share their articulator, and their
place of articulation.

The production of the new sounds can easily be taught: the tip and tim
of the tongue make light contact with the edge and inner surface of the
incisors and firmer contact with the upper side teeth, the alr escaping between
the tongue and the incisors. At the initial stage of lear:ing the tip of the
tongue should protrude between the teeth to prevent the use of any of the
above-mentioned substitutes.

'} +
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3.2. Distinctive feature in E with phonetic overiap in H,

H E
In/ Inl pf
szin 'colour’ sin  sing

Although the velar nasal [y} occurs in both languages, in E it represents a
separate phoneme bf standing in opposition to /nf while in H it is a positional
variant of /nf occurring before the velar stops /k/ and [gf, as in the case of
rohan {rohan] "he runs’ when followed by the suffix ~gdl: rohangdl
[rohapgai]  he is running about’,

H E
[wi f#l

auto ‘automobile’  win  twin

The distribufional fange 6f the (w] phoneme in E, and its textual and lexical
frequency, are much greater than in H, since in H its occurrence is confined
to postvocalic position in a limited number of words of foreign origin.
auto, augusztus, Eurdpa, euldgia, etc., whereas in E it can occur prevocalically:
way, why, one, post-consonantally . fwelve, swim, dwarf, intervocalically.
away, aware, and sometimes at a point of vowel juncture where the first
vowel is Ju:f or a diphthong ending in [U] : doing, following, our.

Hungarian learmers tend to substitute [v| for |w/ in positions where this

sound does not occur in H,
- E

il i, nf

The later il liquid and the three nagsals all occur in both languages (although,
as noted «bave, the velar nasal is only a variant of {n] in H). However, these
consonants occur in syllabic function in E after stops and certain fricatives,
but not in H. Examples of such syllabics are: mut ton lmAtnI, sudden [SAdI.ll ,
happen !haepml, little llltll, table [telbil Thus Hungarian students tend to
either insert a vowel between the two consonants as in jmatanf, fholf, or,
less frequently, add a vowel after the nasal or lateral as in {litls}, [te1bls/. In
the best case they may form a cluster, but also with non-syliabic final conso-
nant replacing the E syllabic.

3.1.3. Redundant (phonetic) features present in E, absent in H.
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H E

{1) (%]
Jilm ’motion picture’ film
fél half’ Jail

A velarized variant of /1/, i.e. /3/, occurs in post-vocalic position in’E, as for
example in. feel, people, milk. This contextual variant does not occur in H.
Hungarian learners must frequently substitute a clear [1] for this variant, but
also occasionally substitute an fu/, attempting to reproduce the velar quality
of the lateral. Students can often be helped to acguire this sound if they are
instructed to pronounce 1] simultaneously with /u/in such words.

H E
ip, t, k] {15 t°K)
pép pulp’ pin
tér  stake’ tin
kék ’blue’ kin

E fortis stops are aspirated before a stressed vowel initially and medially.
Aspiration is optional in final position. In H no aspirated variant occurs.
Thus Hungarians tend to substitute unaspirated voiceless stops for these E
aspirated variants. A useful device for Hlustrating aspiration is for the teacher
to hold a piece of paper in front of his mouth while pronouncing these
sounds. the plosion will cause the paper to move, while production of the
unaspirated phone will have no effect.

H E
voiceless — voiced fortis -- lenis

it is usually stated in the literature that E homosganic fricative and stop pairs
are opposed through the fortis - lenis opposition, while in H such pairs are
opposed through voicing. Since E speakers often devoice lenis consonants in
final position, H speakers tend to interpret such consonants as fortis: heed
j‘hi.g/ may be interpreted as hieat [hit/, seed / si:gl as seat /si:t]. However, the
relative rarity of such misinterpretation suggest that the fortis — lenis and
voiceless — voiced oppositions may be more similar in character than is
generally supposed.®

p—

Ngee Nemser (1971).
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In E the apical stops, as well as the nasal /n/and the lateral /1/, are normally
alveolar: time, dime, nine, line, althouga dental vaziants occur as well: eighth,
width, not that, anthem. In H, on the other hand, the apical stops, the nasal
In/, and the lateral /1/ are normally dental: iz "ten’, disz 'ornament’, nesz
‘noise’, lesz *will be’. As a result Hungarian learners of E frequently dentalize
the E apico-alveolar consonants. Such interference can normaily be corrected
by articulatory directions.

Length is a distinctive feature in H, as we have already noted, but Is
considered redundant in E, where variation of vowel length is said to be
determined by environment; E vowel- are Iongest when final, also long before
a lenis consonant, but short when foliowed by a fortis consonant: bee, bead,
beat; see, seed, seat,; bag, back. No comparable antomatic variation of length
exists in H. However in E the lengthened vowel helps to identify a following
lenis consonant which, as noted above, is sometimes devoiced in final position,
and i;} rase of a plosive, sometimes pronounced with inaudible release: ride
[rard] - write [rait]. While Hungarian will not in general commit overt errors
in production of these E variants, they will tend to overdifferentiate them,
treating length as distinctive. bead — beat would be heard as H fong 1 (i) and
short i [if.

H E
lexical: "billow ~'below
“insult (n)~ insult (v)

grammatical: a'cél 'the aim’ ~ Zacél 'steel”
egy'hdz a house’ ~ ‘egyhdz "Church’

The stress pattern of E words is fixed, in the sense that the primary stress
always falls on a particular syllable of a given word in its lexical pronuncia-
tion, i.e. when pronounced in isolation. (This may undergo certain modifica-
tions in connected speech.) However, this pattern is free, in the sense that it
is not tied to any partiular syllable in the chain of syllables constituting a
word. In some cases E words may be distingunished by stress only, as in the
above examples. Thus E stress may have distinctive function.

In H primary stress always falls on the first syllable of the word; therefore
it marks the beginning of a new word in connected speech. Thus its function
is demarcative, i.c. grammatical. Because of this difference in the stress
systems, Hungarians often misplace the stress of E words. H leatners of E
must be trught to attach as much importance to correct stress as to other
aspects of correct pronunciation. Otherwise they risk being misunderstood.

At this point we must make a decision as to whether to teach BE or AE.
Different difficulties will arise for the H learner according to the type of E
he has chosen. '
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3.2 Features specific to BE and AE

BE
Stop fo!

BE /e/is much opener than H /a/in
hat and has'more lip-rounding,

the jaws are wider apart. The H
sound can serye as a starting point,
then the tongue should be lowered
and lip-rounding added. It is one of

- the most difficult vowels for H

learners.
H hat + E hot

BE
It

4]

AE
laf

AE Jof is between Ha Ja:f asin
hitand H /afasinhat. Ha

fo.:{can serve as a starting point,

but should be shortened. It seems

to be more easily acquired by H
learners, than BE b/ perhaps

because of its unrounded quality,
which brings it nearer to the H sound.
H kdd # AE cod

AE
[t}

Hungarian [ 1/ is a rolled sound formed by a rapid succession of taps of the
tip of the tongue against the teethridge (alveoli). The tongue is held loosely
and the airstream causes the tip o vibrate.

For intervocalic flapped (2] the
tongue position is the same as for
H/r{. .Leamers should be careful
not to use more than one tap.

For the frictionless continuant

[ A it is better to start from /3/,
articulate weakly, and keep the tip
of the tongue more removed from
the palate than for a fricative.
Distributional problems arise with
BE as r is not pronounced finally
and before consonants, though
marked in spelling,

Before consonants a néw sound has
to be learned [3:/ which is a central
vowel pronounced with spread lips.
Hungarians usually § /¢/ or fee/for

it, which are unacceptable because of

having lip-rounding and being a front

43

For the retroflected AE /r/the H
rolled /r/is an unacceptable substitute.
It is better to start from a weakly
articulated {3/ with the tip of the
tongue curled back and removed
from the palate, so as to let the air-
stream pass through. The syllabic
Jr/or r-coloured vowel constitutes

a double problem: the new sound
itself and its unfamiliar syllabic
function. It is a vowel made while
the tongue is retroflected for the
position of /x/, as in word, fur, term,

firm, earn, [wrd/, Ifrl,l Lml,lf f,

/. Besides stressed syllables, it
occurs also in unstressed syllables,
as in father, [§a 3r [ better ]'betr/,
further ffrdr/
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vowel. First lips must be unrounded
and spread, then the sound must be
centralized.

.BE
fav/

The central starting point between
half dose and half open has to be
learnt by Hungarians, as this

neutral sound does not exist in H.

It is usually ceplaced by & /¢ which
is a front vowe! with lprounding.
Leamers should also be careful of the
open and centralized quality of /;/.
Hshort /4 / isan inadequate
substitute.

AE
fouf

The starting point for this diphthong
is much closer to the H /o /sound.
The tongue should be lowered and
less lip-rounding used. The second
element is the same asin the BE
variety. In H dialectal speech a
similar diphthong exists, ajtd
fajtou/boit fbout/. But both
elements are more close.

AE
i

B/is a sound of AE, often occurring,
for example, in the es plural variant:
dishes. beaches. 1{the short, open

i/ has: been acquired, it can serve as
a starting point for this more
centralized sound.

b [P, T K]

The H learner should be able to
identify the lenis variant of /p,t,k/,
but he need not acquire their
pronunciation.

Stress

BE

The use of the many reduced vowels
and elided sounds make comprehen:
sion difficult for H learners. Much ear-
training is required to overcome this
difficulty.

44

AE

The retention of secondary stress
seems more natural to H ears than
the elided BE forms, and makes
ccprehension easier.
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Interrogative sentencesin English:
A Ianguage-teaching problem for Hungarians
Adam Nddasdy

Both in English and in Hungarian, intesrogative sentences can be sub-
divided into two groups, viz. total (,,Yes:No”’) questions and partial
(,,Question-word’) questions. In the English language, there is a fundamental
similarity between these two types, therefore, they are traditionally taught
together under the single heading ,,Questions”. The aim of the present paper
is to point out that because in Hungarian partial questions differ basically
from total questions, when we teach English to Hungarians, these two types
should be dealt with separately.

English Yes-No guestions are usually doubly marked. by word order and
by intonation.' When the verbal expression consists of more than one word,
Yes-No question word order is obtained by simple inversion. the first of these
words is placed before the subject phrase:

The boys are  walking.
ARE the boys walking?

The boys have been walking.
HAVE the boys been walking? etc.

In the case of one-word verbal expressions — apart from be and have
which are special cases and must be treated separately — the problem is less
cleat. In such sentences, the use of the forms of do has been traditionally
treated like a morphological process by language teachers, as if Do I work?,
Do you work? etc. were members of the morphological paradigm of the verb
work, dv represented, it was said, the introduction of an intesrogative
morpheme, and the rules were formulated thus. in the Simple Present,
questions are formed with the Simple Present of do (- do/does); in the
Simple Past, questions are formed with the Simple Past of do (- did) That is,
two separate rules were involved.

It seerns more practical, however, to adopt a concept (originating with
Chomsky? ) according to which every English sentence contains an element
,,Aux”, the surface exponents of which occur before and/or after the main

! The target language system described here is based on British English, a somewhat
different analysis mught hold fos American English because of differences in intonational
aiterns.
Noam Chomsky, Syniaciic Structures,’S-Gravenhage, 1957,
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verb in the form of auxiliary verbs and suffixes respectively. The main verb
is flanked, as it were, by these two ,,slots” which may be empty but which
are nevertheless present and into which the notional verb itself can never be
fitted. Since suffixation is an operation familiar to Hungarians, Hungarian
learners of English experience greater difficulties with the pre-verbal efement.
Therefore, even in a sentence like The boys walk, teachers of English to
Hungarians should bear in mind that the overt form of the sentence contains
a covert element as well; in other words, there is not only a zero suffix after
the verb but also a zero auxiliary verb before it. This notion can be converted
into classroom practice, in the tabulation of verbal paradigms, by listing the
main verb walk of sentence 4 under walking/walked/walk rather than under
arefhavefcan:

1. The boysare walking.

2, The boys have walked.

3. The boys can walk.

4, The boys walk.

This format leads the student to infer that, as he may put it, something
is missing from the overt form of the sentence The boys walk, the very
element that must be placed before the subject when making the sentence
interrogative. Next, a practical rule will be taught which states that when we
have a one-word verb form, there Is nothing to be placed before the subject
(i.e. when the declarative sentence contains no manifest Aux to be placed
before the subject in interrogation — the case for both the Simple Present
and the Simple Past, treated as two different structures by traditional text-
books') so the appropriate form of do is used. ,,Appropriate” here refers to
the choice of the -s or -ed ending affixed to the verb {the resulting forms are
does, did}. This analysis brings the patterning of the simple forms of the verbs
into conformity with those of other verbal constructions, making separate
treatment unnecessary. Once the rule has been formulated, the teaching need
concentrate mainly on distributional problems. the internal distribution of
the three do-forms, and the distribution of do-forms contrasted to other
auxiliaries.

Hungarian total {Yes-No)} questions have no word-order restriction
which distinguishes them from affirmative sentences, though there Is a
tendency to move the verb to initial position in the sentence. The only
distinguishing feature of Hungarian Yes-No questions is iheir intonation
pattern, which is either rising-falling or rising, depending on the length of
the sentence, emphasis and other factors.® This intonation pattern, unlike

3¢t 1. Fénagy—K. Magdics, A magyar beszéd dallama, Budapest, 1967,
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the rising intonation in English Yes-No questions, is obligatory.* The
persistence of intonational transfer by Hungatian learners of English ¢an

be explained by this non-redundancy in Hungarian, as well as by the fact

that the average learner is not conscious of the existence and form of intona-
tiona patterns, i.c. the ,out-of-awareness” character of these patterns by
contrast with segmental phonological and grammatical elements (roots,
affixes).3 Experience indicates that in the process of learning Yes-No
questions, the Hungarian student of English normally ignores intonation
and projects the unmatked (non-distinctive) word order of Hungarian total
questions on the marked (distinctive) word-order of English total questions.
Despite fundamental differences, there is very little overt word-order inter
ference. An exception is a tendency to bring the notional verb itself before
the subject: «Walk the boys? . This error may be due 1o one or more of
three factors - a) the above-mentioned similar tendency of Hungarian to place
the verbal element in initial position in Yes-No questions, b) false analogy
with auxiliary inversion (Wil the boys walk? ), and ¢) the influence of German
sentences of the Spazieren die Buben? type.”

When teaching English total questions, then, Hungarian teachers of
English should concentrate not on what is to be put before the subject, but
rather on what must not be put there. the notionatl verb itself. The student
must be taught to conform to that fundamental rule of English which
requires the notional verb always to follow the subject. Communication
suffers less if the do-forms are not used correctly (xDo John like Mary?),
or not used at all (sJohn likes Mary? ) than if the rigid subject - notional
verb order is violated (*Likes John Mary? ). Only when the student has
learned this pattern can teaching proceed to partial (Question-word)
questions.

English partial questions do not differ basically from total questions.
the question word or phrase is followed by the same word order we have seen
in total questions (unless it replaces the subiect):

There are other ways of forming total questions in Hungarian (with the word ugye or
the suffix ¢ sather than intonational change) but these are marginal .:nough 10 cause little
of no interference.

Intonational interference in English total questions does not usually cause confusion
because of their unabiguous wotd order, though the rise-fall pattern sometimes does.

All starred examples are attested in the author’s experience, at jeast as types.

A lasge propostion of Hungarlan leamers of English (especially adults) have some privt
knowiedge of German.

The language model taught at this stage is ltself an approsimative system of English
(see fn. 1, p. 5): it does not inelude forms like it came my friend.
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The boys are  walking in the street.
Are the boys walking in the street?
WHERE are the boys walking?

We have observed that English Yes-No questions have donble markedness.
word order and intonation. Two characterizing features suffice in Question-
word questions too, viz. the question-word and the word order. Intonation
thus becomes a redundant third feature and Question-word questions revert
to unmarked (falling) intonation.

We have seen that Hungarian total questions, unlike their English
counterparts, are only marked distinctively by intonation. Hungarian partial
questions, like their English counterparts, have both Question-word and
word-order marking. The word-order rule of Hungarian partial questions
requires that the question word (or corresponding nominal phrase} be im-
mediately followed by the verb or, more precisely, the finite element of the
verbal expression.?

A bardtod tegnap hova ment?
Tegnap hova ment a bartod?

*Tegnap a bardtod hova ment? -
Hova ment tegnap a bardtod? ,,Where did your friend go yesterday? ”
A baritod hova ment tegnap?

Hova ment a baratod tegnap?

That is, the word order marker of Hungarian Question-word questions Is the
sequence interrogative noun phrase-finite verb which as a unit can ,,float”
anywhere in the sentence:!®

(X} +inter + V + (Y)

where X and Y indicate the rest of the interrogative sentence.

Whereas in the case of the word order of total questions it could be said,
based on the aforementioned considerations, that an unmatked base-language
feature is opposed to a marked targetlanguage feature (word order), in the

The importance of this rule (the ,,Fogacasi rule™) seems to be far too little recognized
in textbooks for acquisition in either direction, e.g, see, for example, the comment
»Aucun ordre des mots spécial ne caractérise la phrase wtetrogative hongroise’ (Aurélien
Sauvageot, Premier livre de hongrois, Paris, 1965, p. 119).

107his is dependent on a more general rule in Hungarian, that of emphasis, which also
covets negatives etc Cf, Ferenc Kiefer, On Emphasis and Word Order in Hungarian,
Bloomington, 1967, :
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case of the Wh-questions the strict word order marking of Hungarian opposes
the equally strict, bus practically contradictory rule of English. Let us
examine the practical implications of this.

The learner, quite naturally and logically, assumes that Hungarian
guestion-words or phrases correspond to English equivalents:

Hol...?
Where...?

Thus, after he has pronounced or written an English question-word or phrase,
he tends, prompted by his base language system, to pronounce or write the
verb itself:
- Hol sét4inak a fiak?
#Where walk the boys?

This is the clearest representation of native-language transfer in the use
of interrogatives, However, aWhere walk the boys? is a less frequent error
than the intermediate form sWhere do walk the boys? . The latter is the
manifestation of an approximative system.'' the student has learnt to use do
when forming questions in the Simple Present, without understanding that it
is not some semantic feature inherent in the Simple Present which requires
du, as the student is led to infer from traditional approaches to the teachlng
of English tenses. He must, on the contrary, be shown that, since the verb
form consists of only one word, with no manifest element filling the Aux
slot, and because of the word-order rule cited which prohibits the inversion
of the subject and the potional verb, the utilization of do as a carrier for
inflections is required.

This is why, when we teach English Yes-No questions to Hungarians,
we rust emphasize that (from the learner’s point of view) the do-forms are
inverted i place vf the notional verb as cartiers of the inflection, consequent.
ly, du-forms and notional verks can never stand in juxtaposition in the
restricted Eng'ish system which acts as target language at the initial stages
of teaching because this would mean no inversion whatsoever.!® If this is
not maqe clear to the student who knows that the auxiliary do must be used
with the verb, he will use it immediately before the verb where all other
auxiliaries occur. Consequently, he will tend to translate such sentences as
Hol sétdinak a fiik? ('Where do the boys walk? ’) as «Where do walk the
boys? . or Kit szeret Mari? ("Who does Mary love? ’) as aWho does love Mary?

Nyilham Nemser, ,,Approximative systems of forelgn language leamers.” IRAL, 1971,
9.2. 115—124.

129his excludes the emphatic uss of do, e.g. He did sty so! ete. (see fn. 4, p.3).

|
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In the other type of English partial questions, where the question-word
replaces the subject or part of the subject, a contrastive prediction based on
a simpk projection from the base language would forecast no interference,
for in both langhages the question-word or phrase is followed by the verb in
such sentences:

Ki szereti Marit?

Who loves Mary?

The student, however, knowing that he is forming a question, and in light

of hi¢ prior experience with the target language, feels compelled to use do.
Thus the sentence Ki szereti Marit?( Who loves Mary? *) becomesaiho does
love Mary?. Now, a glance at the end of the previous paragraph wilt show
how confusing this is from the point of view of communication. the student
is trying to represent two completely different deep structures with the same
sentence *Who does love Mary ?, i.e. that represented in English by Who loves
Mary? (=Ki szereti Marit? ) as well as that represented by Who does Mary
love? (=Kit szeret Mari? ).

The following is a representation of the system of English questions.
From the statement John loves Mary three basic types of questions can be
formed. In the diagram below, 1 have placed the simplest of these, the one in
which the question-word replaces the subject without any change in word
order, above the statement to illustrate that the fundamental division
between the two word-order types in English separates the subject-question /
statement block and the rotal question [ partial question block respectively.
Similarly we find a parallel representation of the sentence Mary loves John
with its three derivable question types:

= Who joves Mary?
Johnloves Mary.
Does John love Mary?

™ Who does John love ?

KWho does 4Who does
love Mary? love John?

—® Who foves John?

Mary loves John.

Does Mary love John?
W»Who does Mary love ?

The diagram shows how the four different English , Who -questions
Who loves Mary? , Who does Mary love?, Who does John love?, and Who
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loves John? are replaced in the learner’s approximative system by two:

#«Who does love Mary? and &Who does love John? , Note that the members
of the two 3-sentence groups connected by arrows are viewed as identical,

or mere stylistic variants, by the average Hungarian learner while formally
entical variants with contrasting meanings will be regarded as homophonous
forms.

Students must be taught that in English the difference between subject
and object is almost exclusively marked by word o:ider; the words functioning
as subject and object have, except for a few perscnal pronouns, no morpholo-
gical marking. Therefore the word whom (nearly extinct in the spoken
language anyway'? ) should be rigorously suppressed at the initial stages in
the teaching of English to Hungarians. The word only misleads the student,
mducing him to set up an even more erroneous approximative system which
appeals to lum because it is morphologically marked like Hungarian, Russian
or German: :

Ki szereti Marit? :  Kit szeret Mari?
Wer liebt Marie? :  Wen liebt Marie!
Who loves Mary? :  aWhom loves Mary?

Let us now compare the statement John loves Mary, and the three basic
question types derived from it, with their Hungarian equivalents. The follow-
ing table shows that the {ransitions between sentences with interrogative (Q)
and non-interrogative (S or ¢) word order occur at different points, the
English grouping being 1, 2 - 3, 4, but the Hungarian grouping 1 — 2,3 - 4,

18 Who loves Mary? Q Ki szereti Marit?

28 John loves Mary. ¢ Janos szereti Marit. etc.
30Q Does John love Mary? ¢ Janos szereti Marit? etc.,
4Q Who does John'love ? Q Kit szeret Jinos?

where Q — fixed word order patterns in each language as a signal for
interrogation
S — statement word-order
¢ — no special pattern,the sentence cited is one of many possible
permutations

In English, Q is opposed to another special pattern (S); Q is optional
(=distinctive}, In Hungarian, Q is obligatory (=non-distinctive), and it is
opposed to nothing (¢). As we have noted, the English type most difficult

3w, stannard Allen, Living English Structure, London, 1961, p. 211,
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for Hungarian learners is that of line 4 because in the patterns-of this line
both languages display their Q feature.

The traditional algorithm for teaching these sentence patterns, basecl
on the target language only, starts with type 2 and concentrates on the switch
from this to type 3. Type 4 is not mentioned explicitly as, from the English
point of view, it js a mere lexical extension of type 3. Then type | is taught
as an exception to the inversion rule. Taking transfer into consideration,
however, the strategy could be the following. having started with type 2 (the
declarative), type 1 is obtained by mere lexical substitution, with facilitation
rather than interference from Hungarian. Then type 3 is taught, auxiliaty
inversion and the use of the do-forms is explained and practised; but here the
student still does not encounter real difficulty because auxiliary inversion
is familiar in Hungarian and do is not paralleled by anything. It is the last
step, the forming of type 4 sentences which constitutes the real problem for
here the strict Hungarian word order rule causes serious interference.

o
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A Contrastive Analysis of English and Hungarian Textbooks of English
Eva A. Stephanides

Introduction.

This study contrasts the pedagogically graded presentation of English
grammar in both English and Hungarian te xtbooks on English.

Section | contains general descripticn of the textbooks analyzed, in-
divating differences between the works written by English and Hungarian
authors, and changes in the design of the books during the last twenty-five
years, All the texts are analyzed from the points of view of methodological
appreach and linguistic content (i.e. structural coverage). Section 2 compares
the presentation of English phonclogy, including intonation. in English and
llungarian texts. Section 3 deals with English nominal categories and Section
4 with verbal vategories. The order of presentation of English tenses and
aspects is described in some detail through statistical techniques.! The treat-
ment of sentence word-order, Llauses, gerunds, and participles is discussed in
Section 5.

Space limitations precluded analysis of approximately 40 volumes (see
Bibliography}. The books analy zed can be roughly divided into two groups.
textbooks for non-English speakers in general, written by English authors,
and those written for and by Hungarians. The majority were published
between 1946 - 1970, a few, to be published in the near future, were exami-
ned in manuscript form.

The textbouks written by English authors for non-English speakers were
intended to serve the needs of both adult and secondary school students.
while the majority of the Hungarian textbooks were designed only for secon
dary school pupils. A few books for an adult audience have been published
in Hungary, e.g. Biti-Véges (1957) and Tarjan -Korenchy (1965).

1.1. Perhaps the most striking general characteristic of textbooks on English
published during the last twenty-five years is the evolution in methodological
approavh. However, there are only slight differences in the presentation of
grammar between books written for non-English speakers in general, and those
written specifically for Hungarians. The main reasen is probably the fact that
the well-known English textbooks served as models for Hungarian textbook
wnters, who usually made special allowance for the demands of the Hungarian
school curriculum. Nevertheless comparison of the two types of textbooks
suggests that English course developers approach graminatical phenomena

I'These 1echniques were employed with the help of Dr. Ferene Nagy.
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primarily froni the poiut of view of their own mother tongue since these
books are written for speakers from a variety of language backgrounds. On
the other hand, Hungarian textbook writers often take into account special
characteristics of the Hungarian language as well, at least as regards certain
grammati.a! phenomena, utifizing a ,,contrastive’’ approach, although not
always consistently, in developing their texts.

1.2.1. Analysis of thesc works from a methodological point of view reveals
that in earlier works there is a tendency to present entire granmatical struc-
tures, such as the Present Perfect verbal construction or Indirect Speech, in
totality within a single unit. On the other hand, more rec<nt texts deal
recurrently with the same structures in the course of several lessons, gradually
introducing new details while re-introducing aspects presented earlier. An
example of the earlier approach is C. E. Eckersley s Essential English for
Foreign Students (1945); an example of the later approach is L. G. Alex-
ander’s New Concept of English (1967).

1.2.2. Similarly, easlicr books strictly separate the section of the text
introducing new grammatical elements from grammatical explanations and
rules. The latter are often prescnted, as some contemporary teachers might
feel, in over-detailed and over-inclusive form (see the cited volume by
Eckersley and also BAti - Véges Textbook for Adult Learners, 1957). More
recent books, however, introduce new grammatical problems in stages and
illustrate new srammatical elements by means of examples and pattern drills,
often without grammatical e xplanation, relying principally on the so-catled
»inductive approach,” as for example in L. G. Alexander’s New Conceptof
English (1967) and G. Broughton’s Success with English (1970). Between
these extremes transitional works can be found. Examples are the patterns
and situational units in A. S. Hornby's Progressive English for Adult Learners
(1959 1962), the introductory examples followed by texts utilizing the new
elements in D. Hicks’s Foundativons of English (1965 - 1966), the syntactical
patterns with grammatical summaries in E. F. Candlin’s Present-day English
for Foreign Students (1966—1968).

1 2.3. The most striking characteristic of the Hungarian texts as a whole is
that while in the earlier books ali explanations and directions are presented
in Hungarian, i.e. in the mother tongue of the learner, the later ones tend to
use only the target Janguage in discussing the linguistic properties of that
language. While, in contrast to the earlier works in which grammatical
explanations are used e xtensively, grammar is inductively presented in the
newer works, and introduced in logical implements, through the usg of
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patterns. Sometimes only basic aspects of the new clement are dealt with, as
in such works as L. Budai and L. Jakabfi, Angol Nyelvkényy 1-1V (1967~
1968), a series of books currently used in non-intensive secondary dchool
courses, :

2.1, As early as the first lessons of a textbook for beginners, all levels of
language obviously must be considered. For example attention must be paid
to phonological differences between the two languages when the basic vocabu-
lary of the target language is-introduced. use of words required by the learning
situtation implies mastery of the pronunciation problems they entail. For
example the English interrogative and demonstrative pronouns, what, where,
this, that, these and those, contain phonemes, (w,J ,8), unknown or marginal
in the Hungarian phonemic system. Among both English and Hungarian
textbooks, only one, Gy. Horlay’s Pick Pocket English (in press), specifically
seeks tO avoid the concurrent presentation of difficult grammatical and
phonological problems. certain personal pronouns like /, you, and if, which

do not cause any difficulty in pronunciation for Hungarian leamers, are
introduced before the demonstratives and interrogatives.

2.2.0. Another characteristic common to the English and Hungarian text:
books is a relative neglect of intonation, a most difficult as well as a most
significant feature of spoken language. There fore the significant difference
between the role of intonation in English, where wotd-order is distinctive,
and its grammatical role in Hungarian with ,,free” word-order, is not
considered.

2.2.1. The earlier English books do not deal with the teaching of intonation
at all or only touch upon the problem. For example Eckersley (1545)
considers only the two main tag-question intonation types. The case is
different with books accompanied by tapes (e.g. Candlin, Alexander) in that
the recordings at least offer examples of principalintonation patterns. But
no transcriptions of these patterns are included in the written texts. An
exception is Homnby's work, which systematically presents, and of fers
practice in the intonation patterns of simple, compound and complex
sentences, clauses, questions and emphatic sentences.

2.2.2. The case of the Hungarian textbooks is slightly different in that some
of them do introduce the basic intonation patterns. However, there are no
drills or dialogues offering practice in their using.

3.0 Since knowledge of certain nominal categories, such as plurality,
possession, comparison, and determination, is normally required in order to
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state the relationship of the speaker of his surroundings, these categories are
necessarily introduced early in all texts both English and Hungarian. The
expression of this refationship also requires the use of deictic elements such
as here-there, this-that as well as such pronouns as f~you, mine-yours, etc.

40. The ability to indicate past, present and future time relations at the
earliest stages of language learning is also essential leaving the indication of
more exact distinctions for a later stage of study. Mastery of the aspectual
and tense systems of English constitutes a major problem for Hungarian
learners of English. The problem has been approached pedagogically in
various ways.

4.1.1. In their morphology the acquisition of the Simple Present and Simple
Past seem to pose few formal problems since (at least in regular forms) they
require only the addition phonologically determined alterants of the suffixes
s and ed, to the verba! stem. However, in the negative and interrogative, new
elements appear: do, does; did. Thus verbal constructions like the Simple
Future and the Present Continuous, where only verbal elements already
present are utilized in the negative and interrogative are in actuality easier

for Hungarian {earners. The sequences in which the various tenses and aspects
are presented in the textbooks examined offer an interesting picture. In ten
of the twelve books for beginners, the Present Continuous Tense is introduced
first, apparently because it was felt that this tense offered no special difficulty
in the interrogative and negative transformations and also because its use can
be easily illusfrated in the teaching situation. Only two Hungarian textbooks
introduce forms of the Simple Present first, foliowing older traditions (see
Table 1). :

4.1 2 The textbooks introduce the structure going to, referring to the future,
at different stages (see Table {). When it is introduced simultaneously with,
or immediately after, the present tenses, the Simpie Future is not introduced
until the fifth stage, after the introduction of the Simpie Past and sometimes
after the Present Perfect, as well. However, when the structure going to is

a0t taught with 1he present tenses, the Simple Future is introduced in the
third stage following the present tenses, and preceding the past tenses.

4.1 3. The greatest differences in the distribution of the content of the texts
can be found in the case of the Present Perfect construction. This construc-
tion is introduced in the second unit in Homby’s work, but not until the
seventh unit in certain Hungarian textbooks (see Table 1).
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Eckersloy (1945) 21483 383576 —-~-
Eckersley (1955) 21473 285 -6 -9 -
Homby (1954/56) 31475 1al02 68 - - -
Hicks {1956/58) 2 1 4 635 241038 7 9 11-
Candlin (1961}63) 4 1 253 59 6878 -
Alexander {1967} 213635 1a8 4 107 129 11
Btoughton (£970) 21 4356 221037 84 1111
Ruttkay (1953) 21 4 3 5 - =78 6 = =~ =
Ruttkay (1956) 2*1 4 3 § 828 69 7 1011 ~
Budal, Jakabfi {1967]68) 21345 2a-67E8 1_09 1}
Biti, Véges (1957 2145 3 7a107 8 6 9 1112
Hotlay {forthooming} 312435 22-61789--

Table 1. Ordet of presentation of English verb forms in oldet and more recent Hungarian and English
textbooks. Number indicate the stage or unit in which the tense is introduced. Asterisks
indicate cases where certain forms of the Simple Present are introduced before or'with the
Present Continuous. .

4.2.1. The relative distributlon of the verbal elements in questlon within the
~ 17 texts can be described by means of the formula:

where ¥ = the arithmatlcal average
n = the number of elements
i=a variable from f to »

n
z X:
i—l

= —
.,

¥=

The results are illustrated In Table 2.

C E H c E H

Simple Pr. 2,3 24 2,2 Pr. Petf. 50 40 64
Pr. Cont, 1,0 1,0 1,0 Pr, Perf. Cont. 7.7 7,6 7.8
Simple Past 35 357 34 Past Perf. 7,0 7.0 70
Past Cont. 5,2 6, 38 Past Perf, Cont, 9,5 9,5 9,5
implk Fut. 4,6 42 4,6 Fut. Perf. 10,1 10,0 10,3
Fut. Cont. 30 90 9,0 Fut,Pesf, Cont. 11,25 11,0 11,5

Table 2. Relative dustnbution of verbal elements within teatbooks. The combined distributions are
indicated in column C, the distribution in English texts in column E, that in Hungatian texts
in column F.
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4.2.2. When applied to the figures indicating the order of presentation of
verbal elements in the texts examined (see Table 1),.the formula r™* —f™"
where r™* is the highest figure and r™® js the lowest, describes the range of
variation in the presentation of these elements (see Table 3).

C E H C E H

imple Pr. 2 2 1 Pr. Petf. 5 4 1
. Cont. 0 0 0 Pr. Perf. Cont. 4 4 2
imple Post 2 2 2 Past Petf, 2 2 2
t Cont. 5 4 3 Past Perf Cont. 4 4 1
imple Fut. 3 3 2 Fut. Perf. 2 2 2
Fut. Coni. 2 2 2 Fut. Petf Cont. 13 0 1

{
Table 3. Distributional vatiation of verbal elements within textbooks, Zero indlcates instant
distribution, 5 indicates maximally varied distribution.

For example the O value of the Present Continuous indicates that its
place in the textbooks is constant: (£™** =1, ™"z} ; | —1=0), i.e., it always
occupies first position (see Table 1). The value is in the case of the Future
Perfect Continuous, which is introduced only in a few books and always in
the eleventh or twelfth position (12-11=1). But in the case of the Present
Perfect and Past Perfect verbal constructions the value is 5 (7—2=5; 8~3=5),
50 in these cases unce rtainty in distribution is the greatest.

4 3 1. The order of presentation of verbal construction within a textbook
clearly depends in part on the kinds of pedagogical devices employed. In
texts making e xtensive use of dialogues, for example, the Present Perfect and
the imperative must be emphasized and introduced at a relatively early stage.
On the other hand in texts primarily utilizing narratives, the Simple Past, and
indirect speech, wil) Probably be presented earlier and given greater emphasis.
One problem that arises is that the intrinsic difficulty of the element in
question as a learning problem - its relative linguistic complexity — is
frequently unconsidered. The pedagogic approach in turn often reflects the
relative-importance assigned to the varjous language skills as course objectives.
Thus, for example, where reading skill is emphasized, narratives will be more
frequently employed, but where speaking skill is primary, dialogues will play
a more important role,
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4.3.2. In analyzing problems in teaching the English Present Perfect
construction, assertions of general validity for learners of all language back-
grounds cannot be made. No counterpart for this construction exisls in
Hungarian where in similar contexts, either the Present or Past Tense is
utilized, depending on the meaning to be conveyed. The Present Perfect
presents a different type of difficulty to speakers of German and French in
whose mother tongues the perfective aspect is found but with a function not
completely coinciding with that of the Present Perfect in English. Therefore,
when we contrast the textbooks written for foreigners in general with those
designated specifically for Hungarian learners, the greatest difference can be
founu . the order of presentation 9f this verbal construction. As can be seen
in Table 2 above, in the former group (i.e. t2xtbooks for foreigners i« general)
the distribution index is 4, while in the latter (i.e. Hungarian textbooks) it is
6.4 which means that the Present Perfect is normally introduced in the first
case in 4th position, while in the Hungarian works it is introduced in the

6th or even later units, That is, less frequent, but more easily mastered, verbal
structures generally precede the Present Perfect in the Hungarian texts.

4.3.3. While we find no English works in which the Past Perfect is introduced
before the Present Perfect, two of the Hungarian textbooks chose this order
for methodological reasons. The same is true of the Past Continuous construc-
tion which, with one exception (the Candlin Text) follows the Present Perfect
i all English texts apparently because English speakers do not consider the
Past Continuous important enough to be introduced among the first verbal
constructions, For Hungarians this structure offers little difficulty either

from the formal or the semantic point of view. Therefore in the Hungarian
texts it precedes other constructions offering greater difficuity.

50. Only certain general trends in the order of presentation of syntactic
patterns can be deait with here.

5.1.1. As is wellknown, the case system of English has been levelled to the
point where the function of cases has been largely assunied by word-order.
The basic word-order of English is SVOQ with attributive and adverbial
modifiers attached to the main elements. The Hungasian textbooks on English
deal with the position of adverbs and adverbials in the sentence in relative
detail while textbooks written by English authors do so to a lesser degree.
Usually the introdustion of English word-order rules cannot be considered
adcquately systematic although exceptions can be found. Examgples of such
exceptions include Bati-Véges Textbook for Aduits (1957) in the case of
adverbials, the third volume of Hicks’ New Foundations of English (1968)

60




60

with its sununary of word-order rules and the second volume of Alexander’s
New Concept of English (1967) where cach of the four major units begins
with questic ns of word-order.

5.1.2. Only a few textbooks analyzed dealt with such significant, if not basic,
questions as word-order in emphati. seatences. In general an element receives
greater emphasis when it is moved to initial position in an English sentence,
as Here is the book. versus The buok is here. Moreover this shift in the
position of the modifier often entails a change in the basic word order of
the sentence from SV(0) to VS(0), as in So did he and Never in my life
have [ heard such a story. However most of the texts omitted reference to
these phenoniena, although the use of the structure it s for emphatic purpuses,
as in [t was Thursday when he got married., is treated in all of them.
Stylistic change in word-order as in Were [ you . . . versus If [ were you
, were also ignored in all te xts probably as appropriate for consideration
“only in te xtbooks for advanced fearners.

5 2.1. Other syﬁ'fh'::tic problems are accordeéd varying degrees of importance
and approach from a variety of methodological viewpoints. Nearly all the
English texts introduce clauses of tine, clauses of reason, and clauses of
comparison in that order, and present attributive relative clauses at the same
stage as compound sentences. However the Hungarian texts introduce clauses
of comparison earlier than the other clause types.

Recent Hungarian textbooks characteristically introduce participial,
infinitival and gerundial constructions earlier than clausal constructions and
devote greater attention to them. This emphasis, which contrasts with that
in the English texts, can be explained by reference to the fact that while the
abridgement of «lauses through the use of non-finite verbal construction is
highly characteristic of English it is rare in Hungarian. This basic difference
between the languages obviously implies major learning problems often
reflected in the awkward substitution of clauses 1or the more appropriate
abridged forms. Thus the detailed treatment of clause types is normally
postponed until abridged-forn: patterns have becn extensively practiced. The
Hungarian approach is well illustrated in Z, Abadi—Nagy and Zs. Virdgos
(1971), a textbook currently used in intensive courses in the third form of
secondary schoois in Hungary. seven out of the twelve lessons in the book
deal in detail with abridged clauses.?

20f course this 3 pproach can sometimes jead to the hypercomtect over-exte nsion of
abridged clauses to contexts reserved for full clauses.
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5.2.2. Although Hungarian teachers of English have found it necessary to
place special emphasis on participial, infinitival and gerundial constructions,
such emphasis is not characteristic either of earlier Hungarian textbooks on
English or of most English texts. For example, although the first revised
edition of C. E. Eckersley Essential Engiish for Foreign Students (1945)
introduces different types of sentences, subclauses and their conjunctions as
early as the thirty-second lesson of the first volume in the four-volume series,
and deals with them again in the third volume?, it never focuses attention on
clause abridgement. The Hungarian textbook series formerly used in non-
intensive secondary school courses, Ruttkay and Korenchy (1956), introduces
co-ordinate clauses in the second volume and subclauses in the third but
without systematic attention to abridged clauses. Probably the most balanced,
comprehensive and systematic troatment of verbal elements, including clauses
and abridged constructions, is 1. G. Alexander’s New Concept of English -
(1967), where such elements are presented at graduated levels of complexity
and in a manner designed to obviate the need for overt grammatical explana-
tion.

T

3Howrever, a revised edition of the work (1955 ) postpones the detailed introduction of
different clause types until the third volome,
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