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mOVER:T The development of a Statewide Career Education Program has been
' highlighted as orle of the prime priorities toward quality education and
TaT productive living for Louisiana citizens from "6 to 60" and beyond.

Iinder the Career Education concept, svery student explores the world of
work through a wide spectrum of educational "clusters' as represented by
the symbols on the cover: COMUNICATION AND MEDIA (telephone); HEALTH
(caduceus }; MARINE SCIENCE (starfish); AGRI-BUSINESS AND NATURAL RESOURCES
(farmer); HOSPITALITY AND RECREATION (home); TRANSPORTATION (whesl);
PUBLIC SERVICE (fireman); PERSONAL SERVICES(barber pole}; FINE. ARTS AND
HUMANITIES (treble clef and brush); BUSINESS AND OFFICE {typist); MAN-
UFACTURING (cogwheel); CONSUMER AND HCMEMAKING EDUCATION (shopper's cart);
ENVIRONMENT® ( trees, earth and sun); CONSTRUCTION (hardhat worker); MARKET-
ING AND DISTRIBUTION (hydr?ulic forklift). :
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A MESSAGE FRM THE SUPERINTENDENT

The resource mides developed for Career Education are dedicated *
ihe students of Louisiana. The guides are based upon the philosophy of
maximu, ﬂnvelopmeni of the individual--and Lhercby--ihe maximum deyelop-
ment of gééiety. There are many componenls of the educatigndl process;
and career education, a facet of total education, prepares the individual
for a meanLngful and productive life. - _
' > L

The fundamental concept of career education is that all types of edu-
ca’t,:r.onal experiences, curricula, instruction, and counseling should involve -
preparatlon for economic- lndependence , personal fulflllment, and an appre- /
ciation for the dignity of waork., .

L

v »

Maintaining the curriculum disciplines as the structural framework,
thie guides seek to enhance.the total education of the individual, incor-

porating career concepts into the planned educational experiences of the .
youth.

The implementation of the objectives and activities Presented, in the
guides is independent of any organizational pattern. The underlying
ph:.losophy is that of prov:LdJ.ng for continuous pupil progress. Recog-
nizing that each student is a unique -individual, a continuous progress
curricnlum enables each student to progress ad his own rate., This fosters
success which reinforces the positive self-concept of the individual and
contributes o his personal, social, and occupational effectiveness.

Bducation which is ~dedicated to the maximum developiment of the indi-
vidual offers individualized instruction. These guides promote that concept,
for individualized learning is the result of individualized instruction.
This concept does not imply a one-to-one teaching ratio, but does offer 3
curriculum structure which allows for instruction prescribed 'to meet the
needs of the individual-~whether in a large group, a small group, or in an
individual learning situation.

These guides are presented to the teachers of Louisiana as an effort to
help them in that important mission of educating the young people of this
state. The subsequent revision of the guides will be based upon teacher
evalgation and recoammendations.

. -

-

L
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FOREWORD

The .composition of this gﬁide'fo}' La'nguage Arts was ini‘]..uenced by the
- \ ' . ‘

need 1.0 provide meaningful continuous progress through indivi&ualiéed ine
L
struction and the need to integrate career concepts and activities with

curriculum concepts. .
* *

- ’ * ‘ -

Majo;" purposes of this éﬁide are to cofnplement the regular language

arts program, to serve as a soprce of ideas and activities,to schisve
.t { .
curriculum objectives, and to suggest methods of incorporating caree

concepts into the Englisﬂ curriculum. .

Y

L]

The guide is designed for use with basic texts and with a wide variety
of other resources. It is not intended as a capletes, autonomous instrunent

" . d‘ ™
for instruction and no aihempLJhwld—beﬂmdwwmm

for daily lesbon plans. Singular development of any skill strand without

integration with the total 1angua§e arts program would result in inef{fective ° '

instruction. ° !

viid
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I. JCareer Orientation
Nothing is more basic¢ to Carcer M
Education than the study of -English. ¢
It provides the foundation upon which :
practically everything else is built.
For every Louis:-.ana gitizen, auccess
in any subject, in any occupationy in
. almost any endeavor depends directly
on his ability to communicate in English.
PRI The effectivensss of every order he gives
or redeives, every ideg he expresses,
every request he.makes is determined by
how well he can use the language. In
.addition, every thought or attitude he
possbases has bgen influenced and shaped.
byrgla command 6f the spoken or written
WO .

A'll parents realize that knowledge
of language is one of life's most vital -
. forces, eo they begin :Lmeda.ately to

~—— * teach their childien how to use words to

- communicate. They expect the schools to
continue this training, providing compre-
hensive instruction in reading,, writing,
listening, and speaking, 9o that their
children will have the means to reach
the:v.r full potential

Dwelopmg fluency in English is the

most necessary part of anyone‘s education.

"~ .« If he is-not provided a sound program in
English, then the effectiveness of-‘all other
phuses of his treining is diminiahed ii‘ not

actually destroyed. /
‘ L]
L
®.... career education, like any other new movement that has ever

come to American education, will flourish or die, based largsly
on the knowledge, efforts, skills, and philiséphical belisfs of -
the elementary and secorddary school classroom teacher.®

* Dr. Ker.meth B. Hoyt




A STATEMENT OF PHILOSOPHY ON CAREER EDUCATION °

~ i ) . -t »

‘ T We belisve that "‘areer Education is aolf-development.

LT -~ .education. It is a process through which uch individual
',. -, student - , . -

~ discovars who he is .
-~ examines opportunities for self and career
development .

4~ decides where he wants to go, and

T is equipped with the skills, knowlsdges and attitudes
* B .necessary t\o meet his decision of a 1lifs etyle, - .

L]




(’ ‘ cn} R3 RELATED TO ENGLTSH AND LANGUAGE ARTS ‘ e

LA, or shove

Scrvice
Rending Specialist’ ) )
Speech Therapist

Business,Clerical,and Sales - . )

Advertising Manager . -, o '
Public Relations’ : S o -
Sales Fngineer . ) -

traffic Managhr. . .

~ Science and Tethnology :
Technical Writer . ' *
OQutdoor ~
Sports Writer
Generallchleural

Lawyer

Editox

Glergyman

English and -Tanguage Art Teacher

Foreign Coxreapondent - E
. ' ‘ Tutor P N ' T

Journalist - -, ' . - - .-

Arts and Entertalvment -
Jlecturer .
Author . , -
Continuity Writer, . .
. : Actor . ~ . : .
. Dramatic Gritie . : .
Scenario Writer v - ok

-t

1,5, plus Technical . . ' .\ - - L -

Service ) R . : '
[ - . - . .

Intexpreter
Translator .

L]
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Business Clerical and Sales

Retail Manager
Salesman

"» -, Sales Person
Secretary

Seience and Technology
Cryptogfapher X

Outdoor

+

General Cultural

Y ‘Radio Announcer
‘Reporter .
~Librarian s

Arts and Efitertainment

-

Script Wrgtér
H.S. Gfadua&e .
Service

. Customs Inspector
Immigration. Inspector o'
L
Jusiness Clericaun and Sales

Auctioneer
Demonsgtratox . 2 .
Buyer ’

. " Floorwalkerx -
Sales Clerks
Foreign Exchange Clerk ..
SQenographers

! Qqutdoor

£

{,
!

General Cultural

£

R

s

Ares and Entertaiument © - :

Copy-writer .
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- 10;' Individual careers may change as individuals change throughout life,

GEEEE

CAREER CONCEPTS

Early awareness of careers is the prelu&e to fliture achiévement.
The individual is the born resource of society.

1. iIndividuals have many kinds of careers. )
2. Qccupations contribute to society's progress.
3. Meaningful, rewarding careers are avédilable to every individual.

Work is basic to-human development.

k]

L. Gareérs require different knowledge, abilities, attitudes, and
talents.

5. Individuals have different abilities, interests, needs, and values.

6. Individuals seek careers. for varied reasons.

Careers are opportunities for accomodatmg differences in human devel~

opment.
7. Careers can be grouped into clusters

8. Different cdreers are interrelated. .
9. Every Career requires somé specisl preparation.

Environmental varmability requires varié.bl\e o.pportnnits_p_'.

Individuals may be suibted for several different careers.

World changes, conditlons, and environments affect careers.

Individuals adapt to world changss and environments.

Careers have different levels of responsibilities.

An individual's career and careers of others are affected by the .

individual’s ability to relate to. other individuals. '
16. Rules, regulations, policies, and procedures affect all careers.

"‘u




CAREER EDUCATION IN LOULSIANA -

- AR EXPERIENCED-BASED, SEQUENTIAL PLAN

STAGE 1 CAREER AWARENESS B
(Grades K-3) - ,_'. R
: STAGE II CAREER MOTIVATION- - - ]
- ‘ _ (Grades 2-6)  -- R
" STAGE ITI CAREER EXPLORATION

(Grades 5-9)

STAGE TV ' - TENTATIVE CAREER DECISIONS
{(Grades §-10) -

i - STAGE V : ACQUISITION OF CAREER-ENTRY. SKILLS
{Grades 9-12)
", (Differential Programs)
‘ STAGE VI .. _ CAREER ENTHY , .

A, EMPLOYI{ENT
* ' FURTHER STUDY AND TRAINING

B. SPECTIALIZED STUDY mm TRAINING -

- EMPLOYMENT - . - . Lo
FUR’i.HEB STGDY AND TRAINING _ -

EACH STAGE REQUIRES:

. ' INFORMATLON
EXTERTENCE ~— =~

WHICH LEADS TO:
A FIRST-HAND PERSONAL LEARNING
e - WHICH LEAVS T0;
SELF-DEVELOPMENT S ..
— =, 7 T ynica LEADS To: T \ ”'
IND (VIDUAL® SUCGESS
© WNICH LEADS TO:
A WEALTHY SENSE OF WELL-BEING .
. u | , -
.9. | |
- ) o 15 .




2.

. 3.

f,

" e, Industrial chemical industry

JOB CLUSTERS

Construction Occupations Cluster

. a. Asbestos and Iﬁsulating workers - N

b. BRricklayers

‘¢, Carpenters

d. Ftectricians

e. Cement masons (cement and concrete finishers)

{f. Marble setters, tile setters, and terrazzo workers

g. Operating engineers (construction machinery operators)
h. Painters and paperhangers

i. Plasterers .

j. Plupbers and pipefitters

k. Roofers
1. Structural, ornamental, and reinforcing~iron workers
Mangfactur@ng Occupations Cluster A

-

a. Aircraft, missile, and sbacecraft manufagturing
b. Aluminum industry . ;

c. Baking induscry

d. Electronics manufacturing -
f.. Paper and allied products indu°trieq
g. Petroleum refining - - -

Transportation Occupations Cluster .
a. Civil aviation

b. Merchant Marine occupation

c.. Railroads

d. Trucking industyy

‘Agri, - Business and Natural Resources Occupations Cluster .-

a. Conservalion:
b. .Ecology

.€. Electric power industry

d. = Farming, dairying: .

e. Forestry -
£, .Machinery {(farm equipment)
g. Hining .
Cohe- Natural-gas—- o e e e

Do

i; Petroleum
Marine Science Occupations Cluster

a. Tisheries development
b.  Forecasting weather
c, Natiorial defense

d. Plant and animal life

- . L ¥

.16 .




6, ILnvironmental Occupations Cluster

a. Gonservation
b. Ecology

7. - Business and Office Occupations Cluster

a., Accounting
b, Advertising workers
c. Business law - - =
d. Marketing research
. e. QOffice workers
f. TYersonnel workers
g. Public relations workers

8. Marketing and Distribution Occupationé.CIﬁster
a, Harketing research )
b. Wholesale and Retail distribution
c, Trade

9.. Communications and Media Occupations Cluster

- a. Newspapers - printing and&writing
b. Radio
c. Technology.
d. Television
.. , 7}
10. . Hospitality and Reecreation Ccciipations Clusterx

2. ‘Camps °* ’ -
b. Hospitals
c. Indoon recreation centers
d. Industry < o
e. Playgrounds

~11; Personal Serviée'Occupations Clusters
" a. Barbers’

"b. Building cuslodians
c. Coolts and chefs

d¢. Cosmetologists S 5

e. Firefighters .

f. Guards and watchmen :
ﬂ“h__“g._*ﬂqsp;ggl_gttendants ~ :

h.. Models

i, Police officers .
j. Private household workers :
k. ' Social service workers

L




12, Public Services Occupafions Cluster

a. Civil service employees”
b. Librarians . .
c. Nukritionists- - - - . . -

y d. Public Health nurses

e. Public relations workers

f, Public Utilities

¢. Sanitariang . e

13." ‘Health _Occupatibns Cluster

Chiropractor.
Dental hygienist . :
Dentists ) ©
Dietician .
Hospital admma.qtrator . -
Medical technologists ' . ' -
Nurses ’ .
Optometrist .
Osteopathic physician . , -
-Pharmacists .
Physicians - !
Veterinarian . :
X-ray.technician . ) \\ .

"-; R Consumer and Homemaking Occupations. Cluster .

L £

._.,.;-:.,.:-»:r'm M RO T

g

N

E ‘ a. . Cooperative Extension Service ' . -
' b. Communications’ -l .. )
c. Department stores - -
.~ d. Federal Government - U.S. Dept. af Agriculture

. T e. Financial f{nstitutions , -
f. Food manufacturers . i ,
, -g. Private business’ T ey - U
. ] h. Research 4 ' .
i. Social Welfare
J. Teacher ‘ o "
s . ' ¥ ' \ ) »
¢ 15. Fine Arts-and Humanities Occupations Cluster
a. ‘Commercial artists . -
. b. Industrial designers =~ -
) .. _ Intérior ‘designers and. decoranors - .
- : - d-—Performingartists— ;
- e. Social scientists . - .

07 f. Teaching

-
¥




) ' ‘ * ' II. LITERATURE . : " \

. What is so ‘wdinderful about - ‘ -
literature is its ability to make -
. ) ‘us aware of ourselves--our beliefs,
- hopés and preijudices, our frailties
{ and our potentiglities-- and to show
s how we can learn from the exper~
iences of others, eveh whet those
Tothers" are simply products’ of
some writert's imagination. We read .
a story or a poem or a play about : -
. the courage, loyaliy, or desperation -
Pf men and women involved in’one of
life's great struggles and we £ind:
- o - aye shave been shown a mirror reflec-
: ting our own problems and anxieties--
changed, perhaps, but still recog-
- nizable, It is this power of litera-
ture to provide, us with insight into
‘owr selves and our fellow man. and to ..
give us understanding of the world ' v
‘ gbout us ‘that makes the siudy of ° '
" literature such a rewarding endeavor.

#A11 that mankind l'zs done, thought, gained, or been: it isllying ds
in magic preservation ifi the pages of books,"
v Fa ; ﬁ’

AN : _ . _ ‘ -~Thomas ba?lyle

_ .
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RERCL I S
-

. ummnmra/smrt Story

I r=h, -~ SHORT STORY

Ob iectlves

The stuclent w:.ll —_—

1. Expla:m each of four types of conflicts "(man against man,
man against nature, man against soc:.ety, and man against
himself) by citn.ng examples from short stories studied.

al

2. Demonstrate his understancl:mg of characterization by ex-
plaining the relation of occupation to decisions made by
a protagonist in a short story. -~ .

3. Demonstrate his understatiding of the relation of occupation”
.- to life, style by citing examples fram a short-story studisd.

L. Demmstraté his understanding of peirschal values by citing .
. examplés of the effect of personal values on decisions made
’ by a character in a story studied.
] LN W%

Career Application = - . Wt .

» : W

" In Stages III IV, and V, stuclents are relating themselves to soci~
etal needs, rocus:mg on realistic possibilities, and_ acquiring skills,
"habits, and attitudes that 1éad to competence in areas of career choice.
-.-Mc;st important in all decision making is the. area of personal wvalues and the
realistic perception of self in relation to others as-well as society
in general. Equally important in career choice is the underatanding of -

¥

. * the interrelatedness of life style to career choice., "All of these areas  —- §
are explored to some extent in the short story. Within the traditional o
. defining of elements of plot, setting, characterization, point of view, o~

and theme, siudents have the opportunity to exploreé dmportant career conw
cepts..d:,hat may help them in making more valid decigions about themselves
as people as well as about viable alternat:.ves in the world of work.

Activities : . ‘ o Coes - -
1, The student reads a short story of his cho:.ce and axplaina the type of
- conflict upon which the plot was based.
‘ 2. The student rewrites the ending of a short’ stzoryi read, making the .
o * . alternate end:mg reflect a difference in values held by the protagon- '
ist., ' ?

T oe

3. The student makes a collage illustrating the basic confllct in a short
' story read. . )

*

- 4. The student writes and engcts with other students a three~minute play _
demonstrat:mg the central conflict in a short story read. ‘

Q ‘ . 20 . ) ;
PR ) 17 . , Ty . .




L. * The studeni resords on tape a three-minute musical collage that illus-
chrates a shorl story read. .

The studeni. r;lakes a three-minute film illustrating a short story read.

The student rewrites a short story by shifting the point of view of
the speaker ({rom first to third person or from one character to an-
other) and demonstrating the changes in percept:u.on of the conflict as
seen by a different speaker.

The siudent r-e’wr:i.tes a short story in the joumal:.st:l.c style of a
. straight news storv.

The student rewrites a short story in the "journalistic! sfc.yle of a
movie magazine writer or a gossip columnist.

The student writes a- projection of the central character ten yearls e

into the future, 'showing changes in values and life style that have .
occurred. '

- .

. Resources

Brooks Cleanth, and others (eds ). Approa h to La.tarature. New York:

Appleton-canturyncrofts » 1964, . .

Brooks, Cleanth, and Robert P, Warren,

Appleton-Century-Crofts, 1959.

ot
18
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Understanding Fiction.

L]
L

New York:

T




1-H. , NOVEL

_ Activities

LITERATURE /Hovel

ibiectives

The studeni will ' S
. Explain the changes that. occur in specific characters in a
novel studied.

2. Tdentify the values of the protagonist in a novel stuclieci
expla:m:l.ng how these affected his behavior and his deci- ’
. sions, b‘:’tﬁ, directly and indirectly. -

3. Explain the relation bet.ween the occupat.lon ancl life style
of ‘three characters in a novel studied:- _

4. Explain how changes. in society and environmental conditions
affected the lives ahcl decisions of major characters in a
novel studied. \_J

Career Applitation ' "

In Stages III, IV, anql v, st.uclent.s are relating themselves to
societal needs, focusing on realistic possibilities, and acquiring skills,

habits, and attitudes that lead to competence in areas of career choice,

As explained .in applications of the short story, the areas of personal - & -
values 3nd realistic self-perception are.crucial factors in all deci= ° .

-5ion jraking. Because of its length, the novel lends itself to & more

comprehensive analysis of character, coni‘lict., and theme, as well as the
other elements of fiction. In a novel, multiple events occur, each af-
fecting and being affected by the charactera in the story line. Students
can see, relationshipa of cause-and effect in greater detail than in the
short story and can come to understand the degree of complexity that
defines the life of each character being observed. Nothing is really
simple, and events and actions of others to a great extent delineate the
choices available to-any one person at any given time. In reading a novel

‘students can learn to identify these factors in their own lives as well

as.in the lives of fictional characters. In understanding the forces that
shape their own lives and the choices over which they have genuine control,

" they can then participate in valid decision-making at both the personal

and interpersonal level.

-

1. The student reads a novel and eXplains t.he central conflict in the life
& of the protagonist.

2. 'The student re-structures t.he ending of a novel read, making the alt.emt.e
enclmg reflect a clii‘ference in values held by the p“otagonist :

22
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, 3. The student makes a collage illustrata.ng the basic con.{‘-lict or one,
o} the central themes of a novel studied.

L.t The student, records on tape a three-m:mute musical r'ollage that
illusirates a theme of & novel read

5. _ "['he student . makes a three-minute film illustrating a theme of a ’-L_ 3
novael read.

4, The student makes a collago or poster illustrating the values held by
the protagonist that most direcv affected his decisions.

7. The student writes a projection of the central character ten yeélrs in
the future, reflscting changes that can be predicted on the basgsis of
his previous decisions.

-

8. Te student identifies the major "turning point® in the life of the

protagonist, and® then projects an entirely different series of svents

) based upon a different decision at that turning point.

H
A

Resources

Brooks, Cleanth, and others {eds.). Approach te Litersture. New York:
Applet on=-Century-Crofts. 1964. T Lo

Brooks, Cleanth, a;d Robert P. Warren. Understanding Fiction. New York:
Appleton—Century-Crofts 5 1959, : ' .

-

Gordon, Walter K. {ed.). Literaturs in Cr"itical cPersEctg.ves: “An
Anthology. New.York: Appleton~Cenbtufy=Grofts, 1968. _ ',
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. LITERATURE/ Poetry
¢ | ' - ‘ B

II- : - POETRY

Ob 1ec+ ives
The stuclent w:l.ll

1. Recognlze- poetry as a means of enjoyable communication.

.2. HRecognize that poetry appqals to man ¢ senses, his heart,
and his mind. - .

. 3. Hecognize, and analyze the many kinds of poetry and attempt
-+ to produce models.df several.

L. Recognize figurative language in a selected poem.

5. .Recognize word music in a selected poem {rhythm, rhyme,
meter, glliteration, and assonance}. -

6. Identify poetry as a comment on human value and as an
:mterpretation of life. e

=]

Career Application

Career education is dedicated tg the max:imum developnent of *the tot.al
individual=--his attitucles, valuea,. needs, and skills. A vital concept of
career.education is that an understanding of onets self is important throughout
life. Through the study of poetry the "continuing revelation” {Nemsrox,
"The Swaying Form: A Problem in Poetry"), the student will gain an.insight
intp what makes him the way he is and what makes others the way they are,

In aclcl:r.tlon the student increases his understanding of career possibilities
and responsibihties , and extends his- appreciatlm of all kinds of work and
garvices,

Poetry presents a picture of the universe ancl" ‘of man in all his anguish,
glory, “sorrow, joy, success, and failure through the ssnsitive eyes of .
Shakesgpesre, Harlowe, Donne, Thorean, Dickmson, Numerov,.and a myriad

of other POO‘tSo

Activities | ) ! g
1, The student writes his favorite song. Ths class chooses one song to
analyze for rnyme achame, repetition, and alliteration

2, The student lists TV .‘]inglea, word pla'y uaed in advartising, populax‘
alogans and nottos.

3. The stuclent begins a personal poeiry anthology. He incluclea witer e
definition of. poetry, his own definition, favorite quotations, sorgs,
and poems, He might 1llustrate his ‘selections or write & brief
explanation of their appeal..

_ | 24 ‘
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" 10.

11,

12,

13.

15.

*

Students write together a class prophecy in rhyme. Musiciafis in the -
class might set it to museiec.

Students discuss hOW they have known and loved good poetry all “of their
lives.

The student writes an original hailu, ballad, 11merick, clnquain or ode.
He writes similes or metaphors to dascribe abstract words or terms such '
as love, friend, being kind, having faith, ete. .

The student lists all the things that remind him of a°familiar phencmencn
such as a rainbow.’

The student examines selected narrative poems by‘hsking gquestions such as

a, Am I prejudiced in any way toward work or a kind of work?

b. bWhat view of man and his role in gociety is revealed in a particular
poem? -

¢. OCan I extend my evaluation of the: central character to mankind in
general?

The student chooses or writes a poem expressing his feelings about his
role in life. He could record his interpmq&ation and play the tape
for his class; ' ‘ .

Students hold a large group poetrygpresqntat{pn. Poetry could be.on a
specific theme such as attitudes, work, values, or needs. Background
music tould be used. Presentaticn could be givan to other classes.

The student reads Henley's "Invictus" and Milton g "On His Bllndness "
e then compares the two posms &s to theme, poet's attitude toward
111" and poetts response to adversity..

E ]

Using Perrine's Sound and Sense, the student finds the Speclf oems

T ——————— %o illusirate varioua metrical patterns, rhyme schemes, and stinza

forms. . ) --

o ~

The student reads the passage from Macbeth beginning "Tomorrdw and
tomorrow and tomorrow. . The student not notes thal life is compared to:

.&. a candle - ™
b. a shadow . -,

c. a player »

d. a,tale

He writes the emotional implications of these metaphors, showing which is
the bitterest and why. He comés to conclusions about lhe emotional
prograssions -or deyelopmént of the passage.

The $tudent examines the diction of a poem and explaina how key words

_contribute to the poem's meaning and emotional force. He tests

statements by substituting other words 4o see how.the changes affect

"“he meaning.

The student contrasts Emerson's view toward death in "Brahma! uith
Bryant's in “Thanatopsis w ¥ .

22 ‘ ‘
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16. Students regord various poens. by Ehnlly Pickinson and dlscuss how her

17 ." The student ex ‘a:i.ns » in a well-organized essay, the attitudes expressed
in American poe by Bryant, Thoreau, Bmerson, Wh:‘L‘tman, Longfellow, . i
Dickinson, and C )

18. The students identify flgures oi‘ speech and poet.lcal sound devices by
using selected portions of. Proverbs s Psalms, and Song of Soloman,

LA

19. The student’ choosqs one- of the i‘ollowinp_ toPics for poetry wr:.t:mg
\

B

Outdoor Monumenj‘.s .

The Grass Under My Feet .

The Promise of* a Seed . ‘. :
Shapes of ‘Snowflakes . S

: tUnfaithiul Friend i Lo

L] g

Note to the Teacker: The rondwmg activities aré suggested for collegew
\ bound sfudents. » " )

ZQ The student studies the medieval ballad and recognizes the dlstinctl.ve
\ qualities- of “the bailad

21. “The student notes the impartancé of ‘the couplet in Shakespearets
sonnet.a and: the da.fi‘arencea in mood in various Shakespeaman sonnet-s

2. The\ student, through a study of Beowuli‘ recogm.zes ‘the combination
physical strength, courage,. the desi: desire 'to win personal réndm, and
t.ha htgher motive of service to hwnan:n.t.y -all jdined together in one man.
The student then compares Boowulf ‘to Supermen, Evii Kn:n.evel, y
Mohammod AN, . S

23. By atudying Donne 's philosophy or Milt.m's emphasra on political “and
religioﬁ trends Jin the seventeenth century, or by appraising’ the
nineteenth century thought of the: Romantics (Wordswérth, Lamb, Scott,
Byron, Shelley, or Keata), the student sarns to.recognize the ways
that domestic disasters, political upheaval, ra{.ﬁ;gioua conflict, and
intellect.uai. turmoll contribute to 1iterary ei‘i‘ort.s i

+

-~

. 2h. The student 'compares contemporary poetry to the poetry of ‘other
periods. (Tha messages contained in the words of contemporary songs -
are not to be, ignored) . .
\ ’ [
|

i




LITERATURK/BORTRY

" Resources ' ' : A. BOOKS

Adoff, Arnold. I Am thé Darker Brother: An Anthology of Mﬂl ern Poems

by Black Americans: Riverside, N: J.: Macmillan Company, 1970

. Armour,éRichard. ‘ Armoury .of Light Verse. Boston: Branden Press, Inc.,
19 20 ) -.

‘Auden, W. H. (ed.). Oxford k' of. L gh Verse Fair Lawn, N. J.:
Oxf,orq‘l.lniversity Press, Inc » 1938. T ' .

. . - . L]
Benedict, Stewart H. A Teacher!s Guide to Poetry. New York: Dell _
Publishing Co.,..1969: Do
Brooks, Cleanth, and Robert P. Warren. » Understanding Poetry. New ‘Iorlé:
Holt, Reinhart’and Winston, 1960. . . .

Ciardi, ‘John. How Doss A Poem Mean. Boston: Houghton Mifflin Co., 1960.
Mid-Century American E"‘o'et.s. New York: ‘I‘wéyne Publishers.

Cole, William (ed.). S“.JQ_I:X Poems New and 0ld. Cleveland: World, 1951.‘

Drew, Elizabeth. Poetry: _A Yodern Guide To Its Underst.anding and Enjoy~
ment. New York: Dell Publishihg Co Co., 1959

Dunning, Stepheﬁ Teachgg Literature to Adolesc‘ent.s, Poet ry. &tlantq: :
- Scott, Foresman, and Co., 1966 g
Ferlinghetti, Lawrence. g g To Far Places. New York: New Direc-
tions Publighing Corp., 1971. ~ R B “ - ..

Hohn, Max T. (ed.). Stories In Verse.. New York: Odyssey, 1961.

-F
»

‘Hughes, Langston (ed.). Néw Negro Poets: U.S.A, -Bloomington, Ind,:
> Indiana University Pressy 1964. .

MacLeish,/fz‘gg%bald. Poetry and _E_)_C@ri'ence‘. Baltimore: Penguin Books,
Inci, 1963, \ ‘ . . .

Matthiessen, L. 0. (ed « Oxford Booj of American Verse. Fair Lawn, N.J.:
) Oxford Universit.y ress, 1950, - '

Murray, Alma, and Robert Thomas (eds.), The Search. E:mgléwood Cliffs, N. J.:
Scholastic Book Services, 1971. s i

*

Perrine, Lawrence. Sound and Sense: An Introduction to Poetry. New York:
' Harcourt, 1963. . _

Quitler~Couch, Author (ed.). Oxford Bock of English Verse. Fair Lawn, N.J.:
xford University Preas, 1939, :

Randal, Dudley (ed.) :‘Black Poets.. New York: <Bantam Books, Inc., 1971.

-
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“

Shapiro, Karl. pAmerican Poetry. New York: Thomas Y. Crowell, Co., 1960.

. (ed.}. [Prose Keys to Modern Poetry.. Scraton, Pa.: Hsrpér and
Row Publishers, Inc .5 1962, . N o

T . Selected Poems. Westminster,I‘Hd'.: Random House, Inc.; 1968, -

L% Progsody Handbook. Scranton, Pa.: Harper ;lrfd ‘Row Publiahers, Inc.,
.1 50 ) ' ' <

Shawn, John, and Prudence Dryer. Working with' Poetr}z Gambridge, Mass.:
Educstors Publish:mg Service, Inc.

) Untermeyer, Louis (ed.). Story Poems. New York: Pocket Books, 1961.

Wagner, Jean. Hlack Poets of the United States: From Psul Lawrence Dunbar
to Langsto Hughes (Travs. by Kenneth Douglass Urbana, Iil1.:
University of* Illinois Press, 1963.

Ward, Herman {ed.). Poems for Pleasure. .New York: Hill and Wang, 1963.
(Poetry related to science and mathematics.) : . .

Williams, Oscar {ed.). Imiortal Poems of the English Langusge. New York:
) Simon &nd Schuster. " . _

. f{ed.). lhg Pocket Book of Modern Verse. New York: - Washington
Square Preas, 195 L .

Yests, William B, Oxford Bo gk of Modern Verss, 1392-1935. Fair Laws, N. J.:
Oxford University Press, 1936.

B. Films

"~

# Films available through the Ldéuisiana State nepartxmant of Education regional
£ilm 1ibraries Yy

Poem (5 minutea B&W) Distributor Films, Inc., Wilmette, 111,

A Poem.Should Not ueanf But Be (20 minutes color) Distributor: RMI Film
. Productlons Kansas City, Mo.

Foems of Lewis Carroll (13 mimites color) Distributor McGraw-Hill Textfilms,
' New Yérk, N.Y. i

Roems of Walt Whitman (11 minutes color) Distributor: McCGraw-Hill Textfilms.
New York N.Y. . ' ,

_'I_'_h_e_ Post (29 minutes B4W) Distributor: Indiana Audio-Visual Center, Blooming-
ton, Ind. .

-

Poet at Lobos (13 mmutes color) Diatributor Black Lion Productions, Carmel,
Calif.

The Poet's Eye: A Tribute To Shakeamaro (20 minutes color) Distributor

0g _ -




LITERATURE/Poetry

McGraw-Hill Textf:.lms, I-Iew York, N Y

Poetry--Allen Guinsberg and Lawience F ;;mghett (30 mirutes B&W) Dlstrlb-
utor: Indiana Un:.wrs:.ty Aw'llo-Viaual Center, Bloomington, Ind.

Poet;x—-ﬁnne Sexton (30 minutes B&W) Distributor: Indiana University_ Audio-
Vigual Genter, » Blodmington, Incl

Poetrz for Ne (15 minutes color) Dis'brlbutor. Grover-Jennings Productions,
Monterey, Calif. , -

. AT

Postry for Chrigtmas (15 minutes color) D:Lstrlbutor. Grover~Jemnings Produc-
tionsg, Mon'berey, Calif. .

Ihe Postry of G. . Oden (20 minutes célor) D:.stributor‘ Medis Plusy Inc.,

New York N.Y. -
try: The Art of Words (18 minutes color) “Joshua-Tres Productiorxs, New
York, N.Y.
- .
" Poetry: The: Essence of Being Huma (18 mmutes;color) Distrlbutor McGraw- )
H:Lll Textfilms 5 New- York N. Y s

-

P --So Many Kinds {14 minutes color) - Dis'bribu'bor. Coronet Instructional
%ﬂms, Ghicago, m. 3 .
cetry To Grow On (19 m:l.nutes eolor) Distributor' Grover Productions, Mon=~
terey, Calif. '

-

Postry: William Garlos Willisms: (30 minutes B&W) Distributor: Indisna
University Aucl:l.o-VJ.sual Cen‘ber, Bloommgton, Ind -

Poetry: The World's Voice (26 minutes color) D:.str:.butor. University of
Iowa A~V Center, Iowa City, Iowa. s . :

#hat Is Poetry? (10 mjnu'bes'colox\) D:Ls'bribu‘&or:_ BFA Educational.Media,
Santa Monica, Calif. ;

= 1
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- « - LITERATURE/Drama:

ant
S

1I-D, - " DRAMA

Ubiectives ' N .

The. student will )

1. Discover. and analyze commofi themes found in dramas of dif-
ferent periods (*Making Choices," "Identity Crisis,! "Qver-
coming Obstacles," "Accepting Responsibility," vAlienation-—-

No Man Is gn ISland," "Haking the Most of Our Opportuni--
ties," etc. ). .

2, Recognize the various functions of gialogue {moving the
action forward, revealing tone, mood, settlng, and-
especiallyb-thame and character).

. 3. Identlfy cammn1characteristlcs-espec1a11y the effect of
) " career choices—-in modern dramas and compare them to real
life situations the student has experienced.

L. Tdentify types of conflict in dramas and analyze .the causes
) of the conflict in the charactgr as they relate to career
% . choices and to his attitudes afd beliefs toward himself and
- society. - .
e "5. Recognize that social, religfous, political,.and economic
factors, have influenced the style, form, and content of the
dramatic literature of &: Particular period. v .
6. Identify the major types of drama--tragedy, comedy, farce,
spectacle, fantasy, allegory~-and the different styles: of
. drama--representational/presentational and/or realistic/non-_
realistic,

=3

Recegnize the various careers in the dramitic arts and the
_ interrelationship of these careers.

Career Application

The student should realize that a person's character, knowledge, ‘
interests, attitudes, and talents affect career choice and that rersons
are suited for different careers. He should realize that a career or
occupation influences a personfs outlook on life. In Many dramas the
student will be able to see the effect of making an unwise career choice
or of having no choice in selecting a career. In studying drama the student
will be exposed to the various occupational possibilities in the theater.
The study"of drama, since it is directly concerned with the WHY 's of
human behavior, is an excellent way of introducing concepta of self-dlscovery,
awaremess, and motivation. ' :
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Activities -

1.

2.

3.

hi

i T T

- " ~
.

. 5.
6.

7‘

8.

- 9

. 10.

ll.

12,

13.

. scene?

[ . L o L R ) N el
" A - " - 2

-
-

The student wrltes a theme comparing t.he conflict of illusion vs. ..

reality in Macheth and Death of a Sales {Other plays such as
The Glass Hgggerie coulcl also o be eds '

The student rewr:i.t.es scenes from period plays :mt.o modern hnguage
keep:mg tharacter motivation the same.

The student compares.themes in perlocl and g:odern plays with t.hgse of
contemporary situations. '

i

J e
e e

T:i'.nhe sttigenh _writes-a *'mock‘“ aut.oblography of one ‘of the ma.]or characters
ﬂ play

‘I‘he student writes an int.erior dialogue (lines characters mlght be
thinking but not sﬁGaking aloud) of -a scene’ or scenes in a play...

The student writes short stories or newspaper art.iclea in dialogue
form to iilustrate revelations of dialogue

The student discusses the answers to quoat.ions of underst.and:mg
character. (What kind of a person is he? Why “is.he that kind of
person? How do you know-{clues)? How has his occupation
affected. his life? What is his main moti?at.ion in a particular
in life? ete.). )
The student compares the t.y'pes of coni‘lict ilustrated :ln two modern
plays and evaluates the realism of the conflict. with what he knows of
con.fllct. in life. )

Stndents research and give oral reports individually or iIn a group

“on background material of a particular period of drama. After reading
plays from the particular period, the students discuss the ways in

which the works were influenced by the t.:lme in which they were written. ' -

The st.udent. reads various phys and classifies them actording t° type
and style.

Lo

The student reads and compares/contrasts a classical and a modern
tragedy. {Dedipus Rex, Death of a Salesman).
) - %
{

The student writes a theme providing whether or not a particular
modern play fits into’ Aristotle's definition of tragedy.

Students visit a local theater and int.erview persona connect.ecl with it.
{artistic designer, director, make-up artist, etc. ). ,




LITERATURE/Drama

H

15. Students invite coammunity resource people who have worked with the
theater tvo speak on career foerings. .

16. Students creatively experiment with the work of persons ‘connect,ed '
with the theater. After studying a play in class, they:

design programs, costumes, sets, make-up, 1ighting; v
build actual miniature sets;

. dress dolls in costumes they have designed and made 3

write critical reviews of a play seen on stage; . -
write original music based .on the theme of a play stugligd'

. =act out scenes from a play studied; or

choreograph movement to appr'oprlate scenes from plays

] mm'h.o g‘?a

17. After viewing a play, students discuses the of fectiveness of” scenery_,
«  props, make~up, costumes, lighting, directing, acting.

pe

Re_agourceg

A.- Books ce

Krcher9 William. The O)d Drams and the M. Boston: Houghton Mifflin,
- 1923, : :

Baker, George Pierce. Dramatic Technifjue. Boston: Houghton M:{fflin,
1919,

Bentley, Eric. The Dramatic Event: An American Chronicle. Boston:
Beacon Press, 1956, '

. The Pla%rgight as. a Thinker. New York: Regnal and
Hitcheock, 1966, e

Churman, Harold. The Fervent Years. New York: Hill and Wang, Inc.,
1957. T

The. llaked Inage: Riverside, N.J.: Macmillan Company, 1966.

Esslin, Martin. The Theatre of ihe Absurd. Garden City, New York:
Anchor, 1961,

Froytag, Gustav. The Iechxiigt_fe of _tle‘ Drama. trans. E.J.MacEvan. - :
Chicago: Scott, Foresmsn, 189.. o

*

Gassner, John. Masters of the Drama. New York: Randem ‘HOljlse, 1953.

T A gggide to Play Selectign. 2nd ed. New York: ' Appleton-Céntury-Crofts,
958, ..

Hatlen, Theodore W. {ed. ). Drams:’ Pri.nc:r.gles apd Plaxa. New York:
Appleton%‘entury-cmrts, 1971, -




_Hodgson, John (ed.). The Uses of Drama. Methuen, 1572. - '

*

Johnsen, Albert and Bertha Johnson. 1o See A Play: A Primer for Playgoers.
cranbury, N.J.t ALS. Barnes and Co., 1972, . ‘

Johnson, Stanley, {and others.}. The Play and the Reader. Englewood Cliffs,
. N Jos Prentlce—liall 1971. - - ~ .

Jones, Robert Edmond. Dramatic ‘Imagination, New York: Duell, Sloan, and
Pierce, 1941. . o ) <

—

" MacGowari, Kenneth snd.Willlam Melmitz. The Living Stage. Englewood Cliffs,

N.J.s I{rentice-Hall 1955, )

o .- i

#icholl, Allardyce. The Develoment of the Th g&m New York: Harcourt
Brace, 1967. . i

[

Ornstein, Robert. Shakegpeare in in the gssro% ‘Urbana I1l.; Bducational
Illustrators, 1960. ~

Reaske, Christopher Russell. How to Anglm Drama. Monarch Préss, 19663-.

Roberts, Vera Mowry. The Nature of Theatre. New York: Harper and Ro{.},’
1971, ) '

A S

Scholes, Robert and Carl H., Klaus. Flements o of Drama. Fa:}r Lawn, N. T
Oxford Un:wers:Lty Press, Inc ., 1971,

Shank, Theodore. The Art of Dramatic Art. New York: Dell Publishing Go., Inc.

u-o—o-—c—-p_-—-—

Webster, Margaret. Shakespeare Without Tears.. New York: Fawcett, 1957,

B. Films

The following is a partial listing of films of plays which may be rented
from commercial distributors, if they aré not available at the parish

.1ibrary or resource center. .

. b
The Cherry Orchard i
Cyrano de Bergerac
Death of a8 Salesma :
The Dev:l.l and Daniel Webster v
The Devills Discip_le
4 Doll's House
Hamlet
The In: Inspector General
Julius Caesar
Macbsth .
The @l& Aninial , .
Magx of Scotland - ’
Mourning Becomes Electra .
Oedipus Rex .
Our Town L :
Richard III , N




! S c, Recor&inga | .

Anthony and Cleopatra - Caedomn SR-235
As You Like It - Spoken Word SWAL
Cyrano de Bergerdc - Capitol W-283 .{
Death of 2 Salesman ~ Decca DXA102- .
n ~ Caedmon IC-1031 - o ¢
Hamlet ~ Victor IM e A : »
Henry V - Londbn A 5522
‘ The Importance of Being Earnest - Angel B 3504
The Inspector General -~ American Society Recorded Drama~ -108-
d.B, = Victor LD 6075 . .
Juliis’ Caesar - Caedmon SR 230 . ’
The Lady's Not for Burning - Decca SXA 110 -
Macbathd Victor IM 6010 . .
Merchant' of Venice - Caedmon SR 2013
A Midsummer Night's Dream ~ Caedmon SR 208

E

Qedipus Rex - Caedmon TC 2012  .° :
The Glass Menagerie ~ Caedmon TRM 301 -

The Rivals ~ Caedmon TC 2020° -
Romeo and Juliet - Caedmon SR 228 . . -
Saint Joan -. Victor LOC 4133. !
h Night ~ Caedmon SR 213
Winter's Tale «~ Caedmon SR 214

7
B

|

)
k.

: D,. Plays

The following is a partial listing of plays dealing with occupational
choices and discovery/awareness of smelf, others, and community,

Al) My Sons !
Death of a Salesman
8

Doll!
. 3, Rays on Man-in-the-Moon Marigclds

i~

o
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v " LITERATURE /Non~Fiction

II-E. " NON-FICTION

Objectives
iThe student will

1. Recognize, classify, and analyze non-fietion, .

- 2. Trace the hietorical develorment of' the es'say.

" 3. Recognize and enalyze notable essays of great writers.

. L. Analyze and aexplain the various essayiets' treatment of a
. . . . given subject, -

5. Study the biography and autobiography as forms of non-flctlon

! ) 6, Recognize and show supportive evidence of the b:.egraphe}-'s
attitude toward his subject
o 4&;{_6
L 7. Recognize techniquee used by tha biographer to reflect

accurately the personality of his subject.

8. Critically analyze newspafer and magazine srticles by exam-
ining the editorial policies of a magazine, studying the
author's compétence in writing authoritativély, and investi-
gating the side of a controversial issue wother than that
favored by the writer. .

Cayeer Application

In his studies of real-paocple in real situations, the student is made
aware. of the many career possibilities available to him. Tt dis here, too,
that he will be able to explore and appraise the interests, attitudes, abili-
ties, needs, and values of Cicero, Mark Twaln, Thoreau, Buckley, or.Jim Kiick.
s This experience has great value to him in hia search for his self-identity.

" The study of non-fiction, in an easy and natural mammer, engages the

' student in activitles which prombte skill development. He is given an oppor-
tunity to develop skillas of reading, listening, thinking, writing, &nd speak- .
ing while studying the poldtical, social, or economic: problem.s of a person,
an ethnic group, a nation, or an era. .

Activitiea

LR Lo . -

.

’ The following. suggeeted activities on the esssy ehould be assigned at
the beginning of the unit. This will mgke it possible for a student
to work on his notebook daily and also to compile a non-fiction booklet
which he will submit for evaluation at the end of the unit. His note~

4 §55




book will include the following: .

a. An i goduction to the essay. :

b, Titles of all non~fiction -works read, with a personal evaluation of
each, and the author's purpose for wrltin.g the selection,

: : ¢c. A criteria for evaluating magazines'(good, average, trash).

d. A brief description of a minimum of twenty~five magazine articles.

e. A vocabulary section in which he defines the vocabulary words assigned
for each.selection. - (He writes the key phrase, then rewrites the phrase
using-a synonym for the word.) - .

f. A brief review of one non~-fiction ‘book:

Samples of the following types of non-flctz.on or exoerpts from them
should be included.

a. BEssay i." Documents

b. . Fable J. “Journals

¢, Interview k. Book Review S o :

d. Maxim 1. Biography -
e. Parable ) m. Autobiography -

f. Sermon n, Speech - .

g. Criticism 0. Editorials .

h. Letters . ’

4

2. Given two selections, one fiction and one non~fiction, ‘the student reads
and lists the basic d::.fferences between fiction and non-f:.ctlon, answer-
mg such questions as the following: :

What is the author's purpose?

What type of:fiction or non-fiction is it?

.  What is the general idea developed in each work read?

By what method did the author develop’ the subject?

How did you fesl about the literary selectiom.

Were characters involved? Who were the important ones? Were they

real or imaginary? . :

Are specific places ment::.on in the literary selection for a purpose?

Would the material be helpful to most studenta?

How would you rate the artist:.c quality of the work?

@ QO O® -

e

3. The student defines the terms formal and iﬁ__i%m as they apply to dreaa,
. letters, language, D\:rnlture, etc. Then given selected essays, formal
and informal, the student answers such questions as:

Was the essay in an‘essay anthology?

Was there an introdue\tion to the essay?

Did the essay start out.as if the author was writing to you?
What is the sublect of the essay? .
What are the main ideas developed by the author?

How are credits given for Vrsfgrencea used?

From the contents, would you Judge the author to be a profesasional
writer? ’
Did the author's style of writing\interest you? Why?

What about the author's style distinguishes it as formal or informal?
What is the purpose of the formal sssay?

How does the author state his.theme? \\
What information did.the essay give your -

!—JE"?'!"‘?‘ om0 oo o
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m., Was there any humor? How was it used?
n. Were there any unusual words used? _
0. Did you have to consult your dictiocnary? Illustrate
p. What were the examples of concretensss?
(1) sight (23’ sound (3) smell (4) “taste (5) touch - .
g. What type of formal essay did you read? Was it a J:evievz, an editor- .
ial, a column, a news story or what? oA
r. Discuss the following questions.

(1) what is the theme of the essay?

(2) Which one of the key words pointed to the centrel idea?
(3) Did you find unity and coherence?

. (4) Wers there evidences of force or indignation? Cite examples.

Given a descriptive esSay to read, the student points out speeific ex- '_
amples of how the writer recreates.and shares his impressions of places,

* things, persons or experiences through the use of vivid details.

o ® a0 o

The student discusses specific t.echniques used by the author to make
h:i.s assay effactive

kY
-

Length and type of 'sentence used.

Figurative language. .

. . Comparisim. ’
Phrases or details that create a humorous affact

o oD

After reading an assigned narrative essay, the student answers orally or
in wr:.tms such questions as the following:

a. What basic comment on life dees the suthor make?
b. Were the eyents in the narrative redl or imagined?
c. What Were the author's special techniques?

After reading an assigned expository essay, the student points out in
oral discussion or in writing, the author's purpose. He explains the
use of expository techniques such as:

Gefinition - t T

examples o

comparision -and” contraat

-logical reasoning .

figurative 1anguage

y  humot )'
. L wite .

After reading an assigned essay, the student states the author’s purpose.’
He identifies, by citing specific passages from the selection, words,
examples, and authorities chosen by the author to convince the reader.

The student reads selectsd examples of such writers as Plato, Tacitus,
Cicero and Montaigne.

. The student reads essays from the Bible: 'Who Can Find & Virtucous Woman™

and "The Greatest of These is Love."




11,

_The student reads example.:! of non-fiction by early British writers

such as, E. M, Forster, Daniel Defoe, Samuel Pepys, Sir Thomas Moore,
and Samuel Johnson. He notes such qualities as; author!s style, tone,

* purpose and literary form.

12,

15.

17.

- 18.

19,

The student read selected examples of nm-—flct;i.on by early Amerlcan
wrlters suck as Ralph Waldo Emerson and Henry David Thoreau.

The student reads humorous essaye from Ieacock, Thurber, or other
humorists.

The student reads articles from th‘e editorial page of the paper by

- Buchwald, -Buckley, Anderson, Rafferty,-and others.

4

Given selected essays, the atudent reads and analyzes the essay of”
classical writers.

Examples: ——
"Rome's Natural Advantages" - Cicero
- "The Great Fire!" - Tacitus
"The Death of Socrates" - Plato

Students analyze essays on what it meens to be an American, and write

their personal views on the same subject’ - .

Facample: -

"What i3 an Amerlcan‘?" 3t. John de Grevercour
(From Letters of an American Farmer) °

"What 's Happening to 0 America?? John Stembeck

The stuffent writes an essay agreeing or dlsagreeing with this quotation
by John Steinbeck. "We are a reastless, dissatisfiéd, a searching people."

T

Gareer Point to Stress:

Super-industrialism in the United States has lead to h:l.ghly mobile
society. This mobility influences a]J. aspects of life'!s work.
The student reads an assigned number of biographical sketches from
Mode Biographies or a comparable anthology. Using a.check
list,hs eva]:uates the biography according to authenticity (noting
bibliography and ‘tethniques used) and the biographar's relationship
tg his subject (noting whether the biographer had a natural affinity
for his subject, and whether or not the writer was qualified to write
about the subject.)

The student ‘aslecta, reads, and reports on a biography or autobiography
using_the following guidelines: )

Biography
Title:

" Author: - -
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! LITERATURE/Non-Fiction\
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How many pagdes are-in the book?
* How many chapters are there?’
" Who or what are the following?

Publisher = .
Date of publication
' IXlustrator p ' ; '

s _ . Contents

0f whom did the author write?

Why was the author :mtex{ested in this person in the.biography?
Did the author know the fsubject of the biography?:

-Were there any fictional gharacters in the book?

-— ~

B ‘20.' The student participates in a panel discussion which centers on the
* occupation of the subject in his Biography, discussing such thinga ast.

When dld the subject decide £o choose this career?
What preparation did the subject make for his career?
What_obstacles did the subject encounter? -

How did he overcome those obstacles?

Did the subject en;oy the kind of work he was doing?

)
OO G oo

21. The student participates in a "Guess Who“ quiz in which a series of clues }
are given until someone can guess each of the subjects of the biography )
read. (The career of the person is a najor el

22. The student writes character sketches of people whom he admives in real
life. \

23. The student complies a list of various areas(aports, entertsinment,
military, general adventure, science,.\atc .) and lists famous contemporary

pedple in each field.

2L, After discussing & number of blographle§\students play a.game of
chronology, “Who could have Kngwn whom?“ Ehcamplei. "Could Washington
have known Lincoin?%), .

25. After weading selected autobiograpmes, the student wriﬁea an ,sutobiog~
, raphy. » - ]

L

26, The student answers tquestions about a b_iog‘raphi' as follows:

a. How well does the.biographer know the person hé is writing sbout?
In what asense does he know him?

(1) .Doss he know the person as a family member-og & close friend? .
(2) Does he know his subject bhrough research?

‘ . ’ ' .39
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[ I . +
(3) .Does he really know wWaat things the person is interested in,
his customs, his attitudes, his habits? N
- . ,\ . s
b. What is the author's attitude toward his subject? !
(1) Does he make his subject too good to be'a human being? N
(2) Does he seem bent on showing faults or shortcomings of his
\ subject?:

28.

LY
Fl

.(3) Did he attempt to include all the important ini‘ormtion about

his subject?

Y ‘ LT A )
¢. What character traits does the ;utho:: emphasize? How jdpea he do so?

(1) + Does he depict hisrdetermination, courage and kindness?
{2) Does he show his interest in the 1ivea of others or in some
area’'of life?

-

d. What incidents from the person's life does the author include? Are
‘there any-significant secrtions of the person's lifq unsccounted for?
If so, why do you think the author omitted these? (Author selects
what to includd, ) .

*
e.. Does the person "come to life" as you read? ¢

. t - .
f. Is the person a good subject for a biography?

. F'd ~
The student writes a charcter- analysis, and plans for a dramatization
in which different class members act cut the role of tha subject of the
biography or autobiography at differsnt stages of his life. ’

The student finds ;}oba for the people in the blography or autoblography
he is reading . He needs to know the characters. He asks:

a. What do they do? b, When do they do it? ¢. What qualities are
needed for the ;}ob? ,

Choosing three of the biographies  read, the student explains ‘some.of
the specific devices used by the ‘biographers to reveal their subjects.

a, How is the praaentation similar to that found in a short atary or a
" novel? Xy

‘b. Did the author usé narration and vivid descriptive language which

made the readsr see, hear, feel, what was taking place?

¢. Did setting and atmosphers lend to the suspense?

d. Was the author!s vocabulary a.contributing factor in presenting a
‘real,-active and interesting person?

e. Did the author's choice of words and sentence structire heip you
understand the subject better? (Cite examples.

. The studenta select several eharaeters froam 1itersture and diacuaa the

_ way they do or do not live-together with understanding, their pecular-

Q ‘. . Q-"'

ivies, their approach to problems, their persomlities and qualities,
and their attempta at self J.mprovement

‘40
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31.

32,

33.

34,

35'.

36,

37.

38.

39.

L0.

LITERATURE Non~Fiction. .

Y .
b

The student writes how each reading experience has helped him to iden-
tify his abilities, apptitudes, interests and personal characteristics.

weiiaiaey
The st.udent.s discugs various characters in literature and their effect
on their lives of auch influences as their home and. faxn:n.ly life, their:
friends and neighbors, their- jobs, their euyltural interests, their
country and ita pol:.t:.cs, the social problems of their time, and their
education. \ N
", .

The student writes about the effect on his life of school, friends, hame
- and family life, his country and its politics, social and economic prob=
lems’, educational and career plans, cultural interests, and school and

community activities.

The students discuss characters and events in non=-fiction for the purpoae
of developing an awareness of values, attitudes, character traits, and
behavior, and gn awareness of the importance of values in plamning for
the future. .

The students discuss the personal characteristics of creativity, cooper-~
ghion, industry, curiosity, neatness, sense of humor, originality, and

* poise, using real characters to exemplify these traits. They show how

the characteristics are fostered by the st.ucly of literature, and how
the traits recognized contribute to success in the world of work. The
students rate themselves on each of the personal characteristics and
goet evaluations from parents, teachers, and friends. To evaluate for
self-analysis and self-improvement, the atudents wr:.te an’ easay on i
their strengths and weaknesses. . '

The atudent reads: several* reviews in a pemoda.cal éuéh as the Saturday
Review World, the New Yorker, or New York Ti.mes and discuss passages
that g quallfy as llt.erary critieism. .

The students writ.es an essay on what. a visitor from another country might
see in his (the student's) hometown. He considers the things that are.
unique to the area, a® well as the luxuries, housesg, major sources of

® income, climate,- customs, etc.

The student selects a person from history or contemporary life who fits
Emerson's definition of a noncomformist in "Self Reliance" and writes
an essay showin'g how the Person fulfills the requirements. -

Students prepare-a bullet:m board display to illustrate Thoreau's
visual imagery in Walden.

The student writes a characterlzatlon Of a teacher, a friend, or a rela-

 bive, a pet or a neighbor. . “

The student writes a one-page essay describing sifuations in which he is
part of a minority and situations in which he part of a majority. |

" ks student makes a study of irony in the yarious forms of non-fietion.
He 1nssifies the various ironical tones, in there context and places the

41 . .
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examples in categorles of gentle , lighthearted, thought-provoking,
bl’oter, or vicious,

Regources \ i

Barrows, Marjorie Wescott. The American Experience: - Non-fiction. New York:
Macmillan, 1968. . ' ' .

Benedict, Stewart H. A Techer's Guide To/Senior High Literature.

-

" Berkley, James, and others.. The Literature of America. Dallas: L.W. Singer

Co.,-1969.
The Literature of Engiand. Dallas: L.lé Singer Co., 1969.-

. Patterns of Literature. Dallas: L.W. Singer-Co., 1969. -
Braum, Alice C.. Designs In Nem~fiction. New York: -Macmillah Co., 1968.
Chase, Mary Ellen. Values in Literature. Dallas: Houghtén Mifflin Co., 1965.

Chrmt§7ﬂewy I. Modepn Short _&gggg_m_ New York: Globe Book Co., Inc.,
1970

Cline, Jay,and Ken Williams. Voices in Literature, Lapnguage and Composition.
Boston: \Glnn and Co., 1969 R

Dean, Leonard F.,and others ~ Play of M_ " Fair Lawn, N.J.: Oxford
Umvsrs:.ty Press, 1971 )

L]
-

Fvans, Verda. m of Liﬂr ture. Béstons G:mn and Co., 1961;.

Freidman, Norman, and Charles A. ‘McLaughlin.’ g » Rhetoric and Style.
Bostons Little, Brown and Co.,

Gordon, Edward J. Introduction to L:Lt,_g_m 'Dallas' Ginn and Co., 1964.

Green Jay,and Murray Bomberg. (ecls ) grldﬂ Esgays. New York: Globe
Book Co., Inc. . ,

Hoopea, Ned E. {ed.). m@; ? Essays ,o_n.ﬁlg Alienateq. New York: Dall,
'19700. " : ' '

Hopkins, Erneat J. (ed.). The mv;_'ose Bierce Satanic Readsr. New York:
Doubleday, 1968. i ' - g

IR N

Kneer, Leo B. }Lﬁ.i__n_ Literatups. Dallas: Scott, Foresman and Co., 1970.

Orwell, George. A Collection of Essays. New, York: Doubleday, 1964.

Poéley, Rober't Cs, ‘and others. Outlook Through Literatuve. Dallas: Scott,
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g Foresman, and Co., 1984. ~ = | o :
. i

i Porter' ‘Andrew J., and Hebry L. Terrie. American Literature. -Dallas:
' and Co., 1944, .

Silberstein, Suzanne, and Marion Seldine. Sense and Style: The Craft of gm_e_
: Pssay. New York: Random House, Inc.

Opiller, Robert E. (ed.). .Selected Essays, lLectures, and Poems of Ralph
Waldo Emerson. New York: washmgton Square Press, 1954. = v -

Wells, Celia Townsend. Prose snd Essay. Boston: Heughton Mifflin Co., .
1962. - ’ L
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e LITERATURE/Mythology

II-F : MYTHOLOGY
- ’ M

Y,

Objectives
The student will

1. Demonstrate by identifying mythOIOg:.cal characters from several
cultures, (Greek, Norse, Egyptian, Roman, etc.},.s xnowlsdge of *
mythology as an expression of the human spirit, which cuts
across cultural lines without concern for either time or place.

2. Increase his vocabulary by researching and defining a list of
words or expressions with mythological origins, oommonly. usad
in our language today @‘anim, nuptisl, #itanic, Midas touch,
and martial). _

3. Develope an awareness of the extendive use of mythology in the
field of advertising by compiling a list of products and listing’
the characteristice atiributed to the mythological character:for

. whom the product is named (Herculon carpet, Atlas tires, Aphrodi--
sia perfume).

L. Demonstrate a knowledge of the use of mythology in sclent.n.f:l.c
flelds such as the space program. .

5. Recognize the influence of myt.holog:.cal characters m the f:r.elcl
of medicine,

6. Develope an awareness of the use of nvthlca]*themea in 1it.erary
writers.
7. Recognize the influence of mythology on the arts.
8, Understand the significance of mythology in the t.ourist. ‘business
(Mardis Gras). -
9. Explain the role of mythology in the cosmetic industry.
. lareer Applicetion

" The development of effective reading, writing, and speaking skills,
as well as, the exploration and development of artistic skills have career
implications for all five stages of the Career Concepts Sequential Plan.
The influence of mythology, legends, and fables on contemporary culture,
particularly in the areas of science, medicine, advertising, literary
endeavors, religion, the arts, and the entertainment fields can be under~
stood to some degree by almost any student, grades K-12. What elementary
or secondary student, for example, through the medium of television -or by
actual experience, has not been exposed to: “‘thé careers embodied in the
technology of a space shot; the distances traveled by "The Flying Red Horse";
the kaleidoscopic view of t.he zoo floor covered With Herculon carpet, or
’thr-' indescribable gaisty and frivolity of a Mard:. Gras perade?

44
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In addition to the opportunztles for skill development, in thinking,
speaking» reading, and writing, the student will have oppartunities to
examine in depth the qualities of the mythologica) and legendary characters
which have meaning for career education at all levels.

Activities

1., The student peads the sectioff of the October 197h issue of "Art,s and Man"

i.n which the concept of mythology is explained.

-

2. The student writes a paragraph explammg the influence of Greek mythology

on his own culture today.

3. The student explains the functlon, if any, served by my'bhology in a
given soc:Lety g

L. The student differentiates among the terms; myth ’ 1egencl and fable by
explaining and giving an example of each. :

-

5.- The student uses several geperate works to illustrate the different re-

current themes or patierns in mytha, legends, dnd fables.

6. The student finds the mythological origins of the following words:

geography
aphrodisiac
Heades

uranium
nuptial :
titanic

June

Merycury
vulcanize "
martiasl
erotic .

n
Rk ok maoe'aao o

(Many more words can be zdded as the teacher sees fit).

7. Students 1ocate the origins of the followmg “terms , and then tell the
stories to the rest of the clags:

Pandora's bdx

. Cupidts bow

Midas touch

. +Achilles heel
Odyssey

Merlin, the Hagic ian

o o0oD

(Additional words and terms can be added to this 1ist as the teacher
degiras,

45
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11,

12,

15.

16,

17.

18,

19.

LITERATURE/Mythology

!

13

The student creates a myth, using a wide variety of sentence

) stmcture

The Student assumes the role of a newspaper reporter, and writes

a "gossip colum" such ae might have been written dur:.ng mythologlcal
times.

The student writes ‘a column of advice ("Dear Abby" or "Action Pleass")
to gods and goddesses,

The student creates a short one-act play similar to Shawts Exmlion
by taking a myth and giving it a contemporary setting.

The student writes an exposition of how he, as a god created
scmetn:mg

The student writes a mandete as if he were Zeus, to be carried ‘out
by one of the lesser gods because of some bad things the god has
doneo

Students learn the names of the twelve Olympit gods of Gresk mythology -
along with their Roman cmnterparts. i N

Students cite examples which show_how people pursuing advertising
careers use myths in their WOrk.

The student lists and explains severdl mythological eicpressions
used in the medlcal field (.psyche, erotic behavior, Oeldpus
comPle.x, etc.). " _

The student explains, with examples how sc:.ence and technology
have utilized mythology in the space progrem.’

The student gives examples of major-events in today's society tBat
¢apitalize on mythological characters (Mardi Gras, Olympic games,
el¢.), and explains how these events are related to the econemy .
of both a commnity and an individual, : L

Students’ read and prepare oral reports on the folleowing works by »
writers who used mythical themes: .

o

a. Poseidon Adventure i}
b. 2001: A Space Odysseyv

¢. [The Human Comedy

d, lesses ' ‘

e. Between IJ_._:_DQ and T m ”

{Additional titles can be provided as the teacher sees fit).

¥
"3 +
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Students, working individual]y or in groups, describe and explain
(using either pictuves, slides, or posters) three works of art
(painting, sculpture, or pottery) 4that are related to myths.

The student writes several paragraphs expla:i.ning the influence
of childhood in shaping the character and/or careers of Bacchus,
George Washington Carver, David, and Marilyn Monroe.

Students give examples of fictional "superheroes" used by the
writers of comié¢ strips and comio books in our culture today.

Students prépare a simulated courtroom ascene presided over by
Zeus, in ‘which one of the gods has failed to complete a major
construction project according to contract specifications.

(A number of students will be involved as ;}urors, defendant,
Jjudge, spectator, bailiff, etc. ).

Students prepare a feast to which they will irwlte Zeus and the
other revered gods/goddesses fram Mount (iympus. .Each god/goddess
will dress in his/her best formmal attire. Appropriate entertainment

will be provided by selected gods/goddesses of a lower rank in the
mythological social order.

Regources
"A. Books

Aesop's Fables. New York: Lancer, 1968.

Asimonv, Tssac. Words From the Myths: Boston: Houghton-Mifflin, 1961,

. Bulfinch, ‘thomas. Bullfinch's Mythology. New York: Tl';cmas Y. 'ijomweli; 1970.
Coolidge, Olivia.. Greek }_{x;t_l_l_q: Beston: Houghton-l{ii‘flin,' 1951. '

Corrigan, Robért W. (ed.). Aeschylus: The Orestes ‘I‘r;;ogx and ’rometheus
Bound. New York: Dell, 1965.

Evslin, Bernard. Herges and Monsters of Greek Myth. Ehglewood Clit‘fs, N.J.:
Scholastic Book Services, 1970.

. The Adventurss of m Englewood Cliffs , N. J Scholastic
Book Services, 1971.

", and Others. The Greek Gods. Englewood Gliffs, N. J.: Scholastic
Book Services, 1947, ‘

Fisher, Carl. The Myths and Legends of Greece. Dayton, Ohio: Pflaum, 1968.

frant, Wichael. Hrths of ‘the Greeks and Homaps. New York: World Publishers,
1962. _ .

Graves, Rober’t_‘. Gresk Ggsa and Heroes. New York: Dell, 1965.
47
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Graves, Robert. The Greek Myths. Baltimore: Penguin'Books, 1955,
hanilton, Bddth. The Greel Way. New York: "W, W. Norton, 1964.

The Greek Way to Western g.q.vilizatlon Hew York: New.'ﬁmqr.i.can
Library '

Mythology. New York: New American Library, 19i2.
¢
!&arénda,‘*ierre (ed.). Mythology. Baltimore: Penguin Books, 1972.

Rose, Herbert J. A Handbook of Greek Mytholo g‘g New York: E. P. Dutton
and Co., 1959.

Pot:oer, Robert H. Myths- and Folk Tales Around the World. New York: Globe
Book Company, 1971. )

Rlousey, W. H.D. Heroes, Gods and Man. New York: Mentor Press, 1957.

Stanford, Barbara. Myths and Modern Man. New York: Pocket Books, Inc., 1973.

*B., Films

Search i‘_gg Ulysses (53 minutes color) Distributor: . University of Calif-
ornia, Extension Media G_m‘c.er,t Berkley, Calif.

" Jason and the Argonauts (04 minutes color) Distributor: Brandon Films, San
- Francisco, Calif. .

Gedipus Rex {90 minutes B&W) Distributor: Contemporary McGraw-Hill Films,
.- New York, NY. , N

_Antigone {88 minutes BAW) Distributor: United Artists, New York, NY.

C. Records

A Treagury of Greek Mythology. 3 Vols. CMS Records, Tnc. 14 Warren St.,
NYC 10007 -

Heroes, Gods and Monsters of the Greek Myths. Spoken Arts, Inc. 310 North-
Avenue, New Rochelle, NY 10801 s

Homer; The Iliacl and the Odyssey. Spoken Arts, Inc. 310 Horth Avenue s New ¢
Rochelle , ngﬁl—' ' -

D, Art

Seu _ntures _of- Greece’ and Rome - _L_,;ng Series

Poseidon's Playground and Island of Delos = National @g@ghi_
God and Heroes - Life Series b
Advertisements - Titans, Giants, ete.
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Illustration in Nursery Stories
Creek figured Vase Paintings :
Boardman, John. Greek Art. New York: Praeger Publishers, Inc., 1964.

Patrick, Richard.  All Color Book of Greek Mythology. Octopus Books, 1972,
Perowne, Steward. Roman Mythology. New York: Tudor Publishing Co., 1969.

'E. Music
Opera: '"Orpheus'
Symphony: "J upit.'er "
llet: '"Swan Lake"

-Musical Comedy: "My Fair Lady"

F. Plays

Orpheus Descending °
Mourning Becomes Electra
.

G. Slides ‘ . T

The following is a list of color slides with accompanying leotures which
are available from the Louisiana Arts Slides Lending Library, State Depart- -
ment of Education, P. 0. Bax 44064, Baton Rouge, La. 70804,
Acropolis Museum ~_ Atheng
The Arts of Creece
§ and Artifacts o of the gmer;c Indiagn
Afr:.can Heritage
Hha& ihat Makes a Hg_."
The Many Masks We Wear - Part 1: For Religion and Mythology

Man and His Gods: An Inquiry into the Nature of Religion
Understanding Primative Art: Oceania

Legands ggg_ﬁjgggies in Art
Fantasy




I1I. COMPOSITION: - '\\

Writing, whether it takes the
form of posm, play, short story, or
sconomic treatise, is an expsdition
into unknowm or imperfectly known
territory. It is a journey into our
inner being. And though the map is
constructed of personal experience,
writing is a process of self dis-
covery, self examination, and, some-
+times, of s6lf recognition or wn-
derstanding. Yet, it is also an act °
of converting disorder into order, a
way of clarifying, arranging, and -
relating facts and ideds into larger
meaning, and as such, it i3 a .vital
part of the thinking process. -

-

’ All too offen the person who
speaks well does not write well. To
shrug the whole thing off by saying
that he doss not live in a writing
world is, without doubt, a form of
culbtural irresponsibility. Instead,

- he should be shown how to express

his thoughts effectively in writing,

how to feel the joy, the versatil-

ity, the tremendous power of the
written word.

o ' r . ,
"If a person cannot express himself in writing, he may never even
get an interview for the job he wants. And on his pressnt job--if it
requires any writing at all-=hs will throw promotional opportunities to
the winds if he can't 'talk' on paper. No amouht of personal charm can
overgome this handicap.® o ’ :

& ‘ ] . ~=K. Thomas Finley




o COMPOSITION/Senten:o

III-A. - ' SENTENCE

‘Objectives
The student will

1. Demonstrate in his preparation of 2ll writmg assignments -
his acceptance of the sentence as the basic unit for the writing .
of reports, letters, memorende, end other such communications
used in the bus:i.ness ccumunity-. .

2, Write sentences in verious styles and in varyiné degrees of
camplexity using for the content materiel that is career
ralated. .

3. Demonstrate his understanding of the ralationshlp of ijeas
to one enother by correctly using subordinete conjunctions -
and relative promouns to join pairs of single sentences.taken

. from work-oriented materiels. .

L. Demonstrete in writing his understanding of the concept thet
sentence length as well as sentence pattern should be deter-
mined by the writer's thought and by the wey in which he
wants his readers to react to his thoughts,

1

. Cere ;Agglicgtion - .

. Because learning to write or to improve sentences enables a student to )
communicate more effectively, it is by neture en ectivity which provides e
* necessary career-entry skill., Also, each student should have en opportunity
to'gein, through spscific writing assignments, experiences or information
) related to cereers. ' .
5

Activit:.as M e .

1. After first .t‘illing out a typical Job application form, the student
practices working .with items in series by changing tha information on
the applicetion into santences, *

-2, The stndant rewrites in sentence form the information conteined in a
!‘Ia"l* Ado . . »
toa o

. , .
. . .
- . M
A L

L3
[




10.

11,

F

Gwen a Broup of dork safety alogans s the student Identifies and cvalu-
ates the effectiveness of the devices (puns,’ rhymes,, repetition, al-
literation, ‘etc.) used to attract attention or to-&dd interest.

Using such attention-getting devices as the pun, al]iteration, and
rhymo, the student writes-safety slogans for an occupation in which he
is interested. He Lhen constructs posters using the slogans he has .
written and gives the posters to local businesses or industries.

The student writes a AQ:ies of sentences which begin with "Worl_c is,. "

- FExamples: 2 -

work is.oo ’ - : * - ’ -‘

sacking groceries until Jour arms grow numb.
smiling at customers when you feel like screaming.

Using ini‘ormation he has gatherecl through doing research and conducting
interviews,.the student writes one-sentence fillers containing facts
about local businesses and industries. He then submits these fillers to
the local nswspaper.

¢ 1}
The student designs a billboard that states a fact about a local business
or .industyy. (Purpose of the blllboard might be to build Soodwill or to
promote sales)
'I'he student uses effective sentences to write a short television com-
merc)i%% for a proguct produced by an industry in whioch he is’interested.

Using information obtained from an adf‘i‘ti‘ﬁement or a catalog, the ..
student writes in clear, concise sentences a critical:description of
material needed for same particular project. .

In well~constructed gsehtences, the student writes a set of instructions
which tells how to assemble or diaaasemble a simple piece of machinery or

equipment.

Given a series of example sentences which progress from $imple to more
complex structures and which incorporate career information, “the-student
imitates the senisnce patterns to express ideas of his own.

1]

Resources ., . — s

Jea ‘he resources list at the end of the Compogition sechlon (III-H).

< i
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e ‘ COMPOSTLION/Paragraph

* -
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.

M PARMGRAPH |

Yy
- + ’

. "\__-': . I . .
The student will . . , -~

1.

i
¥

+ . ! ¥ ~
Use career-oriented materials to demonstrate that an‘efifective,
procedure for writing a paragraph or short composition ig first
to prepare a list of details,-next to arrange the details in
a définife order, and then to convert the details into wall-
constructed .sentences.

Iilustrate his understanding of the importance of good

. organization to effective writing by analyzing poor 1y-

organized and well-organized paragraphs about different oc-

~cupations and explaining the st.ruct.ural strengths and weak-—

nesses of each.

. Utilize materials related to same business or i:ggustry o0

indicate his understanding of the concept that £ood oxganization
in the paragraphs he writes will resull if he begins by
arranging his details in some definite order.

Arrange work-related facts -in a time ‘order, a space order of
importance, and as steps in a process, t¢.signify his
familiarity with the dlfferent ways a list of details gan be
organized. ,

Use :i.nformat.'ion related to some occupation in which he is -
interested to demonstrate the means wheréby details can be
:!mproved through rewriting to make them more vivid and specific.

Distinguish between topic sentences that could be used effecs
tively to write a paragraph and those that are too broad or
%00 narrow.

P
-

Jllustrate the wWay a topic _sentence can function as a device to
limit the material that can be included in a paragraph.

Demonstrate, using obiginal paragraphs he has written about
some occupation, the varied effects that can be obtained by
placing the topic sentence in clii‘ferent. parts of the paragraph

Illustrate that t.he central idea of a paragraph cdn be impliecl
as well as: be explicitly stated, - . -

a




Career Application
In Stages 1, 1I, and III, students are becoming familiar with the -

variely of work opportu.nlties available to each.individual. In order to ' ﬂé‘
decide whére they personqﬁ.ly would fit best-.in the adult world of work, .

.o students are also exploring numerous Job possibilities. . By working with

_ prepared lists of facts concerning employment opport.unities and the skills

) needed, students bécome aware of various facets of the work world. At
the same time they gain an understanding of the rehtionship between an -
individual's career and his own personal 2bilitJes an references As ,
the student is becoming familiar with these career cofdepts, he is also
increasing his ability to organize facts, a skill neceesary for effective

paragraph writing. 0 _ . .

By writ:l.ng paragraphs on topics related to occupations, emp yment.
procedures, and the development of useful skill‘s and habits, students both .
increase their writing abilities and enlarge their understandings of the
~op]:'ortn.mit.:Les and requirements of the work coummmity They also discover i
the necessity of career planning and preparation for. successful entry into -
the. world of work. Tﬂ )

Activities

1, The stuclent writes a list of hls personal charact.eristics ‘which are
relevant in terms of career planning

,‘ 2, The student writes a 1liat of the benefits he would cleriva frcm working

' at a particular job.
j 3. 'The student arranges in order of importance a list' of the qualifications
: an inddvidual should possess for successiul entry into a particular

_occupatdon: R )

L. " Based on visits to local businesses or’ lndustries, the student prepares
a list of tliese eatablishments arranged in’ order ot importance or in
an order based on their location.in relation to the school.

5. The student arranges a list of local occupations in an order based on the
number of employees. in each, the total payroll, or the value of the
N product producecl or service rende: °ed

e 9

. The student arranges, ina t.ime order, a list of flocal, state, or
national employment trends.

7. The student prepares and arrangea, in order o portance, a liat of

tasic work habits or attitudes such as neatness, rellabilit'y, punctuallty;
safety, consciousness, etc. .

7
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_ COMPOSITION/Paragraph

. iy
#, The student arranges, in a time order, in order of mportance, or as
sleps in 2 process, a list of the advancement poselbilities in a par-
ticular ocoupatlon.

9. The student writes a topic sentence hz~ed on information contained in a
list of local “employment opportunities obtained from an employment
bureau or: from the school's guidante department.

10. The student wpites a paragraph explaming how an individual can find
' information about a_ particular occupation.

11. The student writes a paragraph describing the local employment ‘?ffice. i

= _ 12. ‘The s‘udent writes a paragraph describing the process through which an
. ' :i.ndividual cbtains a social security number or a drivert's license.

13, The student writes a paragraph explaining what is wrong with a broken
tool or piece of equipment.

14, The student writes a paragraph describing the trainmg he would need t&
qualify for a particular job. -

15. Given a poorly written paragraph on how to prepare for a job mterv:Lew,
the student vewrites thé paragraph, revising sentences and_improving
organization.

16. TFor some particular. occupation, the student writes in cne paragraph a
\ job description of the type that might appear in a handbook about an-
industry or business.

17. As a resume to accompany an application for a job or a job training
program, the student writes a paragraph of his personal gualificationas.

. 18, The student writes a paragraph of instructions explaining how to use a
A complicated tool or to operate a camplex piece of egquimment used in an
\ occupation in which the atudent has special interest. *

19. The student writes a paragraph.of instructions for several tasks which
. are to be performed in g, particular order or in-a special way by a .
fellow employee who will -arrive at work after the student has cleparted. .

20. The student vwrites a paragraph describing what he considers to be an
effective method of job hunting.

-

Resources ] ' -

See the resources list at the end of the Compogitien ‘section (III-H).
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: COMPOSITION/Narration. .
III-e-1. . NARRATION
3 Objectives
' The student will
N 1. Write a narrative paragraph about a personal experience that

2 affected his values,

2. Write a narrative paragraph about a real experience of a person
_in the world of work.

- 3. Write a narrative paragraph about an imaglnary experience of a
person in the world of, work.

4. Write a narrative paragraph projecting himself lnto a work
experience ‘ten years in the future. -

Career Application . S

In Stages ITJ and IV students are exploring themselves and focusing
career options on realistic possibilities. As in other areas of writing,
* narration lends itself to individualizing assignments to relate to each
student.'s abilities, interesks, needs, and values. Writing activities hmay
thus relate both to the individual and to the concepts and skills being
taught in the area of narration. :

Activitids

1. The student writes a narrative paragraph about a personal experience that

affected h}s tentative career choice. o,
: t

2, The student writes a.narrative peragraph about a person he knows who is
presently working in the area of the student's tentative career choice.

3. Tre student writes two harrative paragrapha about twe different kinds of
veopie who selected the same' career but -for differen:\rqaaons. )

L. The student writes a narratidie paragraph about a peraon in s : pieture or

illustration who is involved in a area of work in which the student is’
Jinterested. _ . . \\.

5. :Thn student develoﬁs a narrative paragraph summarizing a short stbry.

6. The student constructs an illustration (collage, poster, moblle) of a -
narrative paragraph he has previocusly- written. :

7. The student writes a narrative paragraph based upon a musical selectio
without words, -




8, The student writes a narrative paragraph based upon the lyrics of
a popular song. ’
1 ) B »

ies

at the end of the Gompoéition section (III4),

See the resource list

2]




COMPOSTTTON/Description .

| III-C-2. ' DESCRIPTION

Objectives
* The student will

l. Write a paragraph describing himself in terms of his own
characteristics as they relate.to a career interest area.

2. Write a paragraph describing the most beliavable adult he
_kmows, including those characterlstics that make the adult
believdble.

3. Write a descriptive paragraph about the kind of Job he would
like to hold following canpletion of high school, technical
training, or college.

L. Write a.paragraph describing the physical surroundings of an
employee ih a job in which he is interestéd incorporating
sensory details of sight, sound, smell, and fouch.

5. Write a paragraph describing the lifestyle of an employee in
a Jjob jin one of his interest areas, assuming that he ig the
. employee,

Career Applicgtioﬁ

In stages 1II, IV, and V-students are working toward self-definition,
as well as-making career decisions. Writing both honest and believable .
descriptions of himself, adults who serve as role models, and actual ehviron- .
ments of jobs in which he is 1nterested can help téward making realistic
decisions in selecting a career.

gctivities_

1. The student lists what and™fow much he has observed from these pictures'

shown for one minute each (using pictures such as found in Stop, ngg
and Write!).

-

2.. The student writes a descrlptinn based upon a musical gelection heard
in class, . X

3. The student writes tWo descriptive paragraphs about two different .
kinds of people who selected the same career, but for different raasons.

L. The student develops a descriptive paragraph into a .descriptive essay.

5. The student cohstructs an illustration (collage, poster, mobile) of a
descriptive paragraph previously written.

. 61
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LTy

.. Tue sbudent wriles a paragraph describing the characteristics a person
must posspso Lo succeed in an area of his caveer choice,

iesources

Seea the reasources list at the end of the Composition section (ITI-H).
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- COMPOSITION/Expos ition

(TT0-3, " EXPOSITION . =+

Objectives
The student will ) o

1. Write an expository paragraph comparing life styles of two |
- people in vastly different professions or careers. - /
i
2,. Write an-expository paragraph explaa.nmg the kind of specific
training required for a career in which he is interested.’

/
3. Write an expository paragraph defining s particular professimo
of interest to him. / .
]
L. WYrite an expository paragraph explaining how he became f

interested in a particular capreer, /

Career Application ‘ . f -

.4

Because exposition is baaically "explaining" students need to chm1re
skills related to organizing facts logically in order {o produce r asonabla
explanations. As most of the writing.-a stvdent will do after leaving school
will be of an expository nature, it is perhaps one of the most important
writing skills he will acquire._ By relating expository writing apsignmants
10 careers of interest to stuclents teachers will allow students ko investi«
gate interest areas while working toward developing this most us?ful writing
gk1ll, T

"
; L ‘ﬂ

Activities . »

1. The student writes. an expository paragraph explaanlng why he is interested
in a particular career.

2. The student’ writes an expository psaragraph explalning why he is not
interested in a particular career. .

>, The student writes an expository paragraph explaining which course
he likes best in schoel.

4. The gtudent writes an expository paragraph axplaining which course he
»  likes least in school.

-

"
4

The student develops a previously writtan paragraph in an axpooitory
essay. ‘

6, The student writes an expository paragraph explainzng one major change
he thinks shoulcl be made in the structura or course offerings of his .
school,

60
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* Regources

See the resources list at the end of tﬁg Composition section (III-H).
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iy : | COMPOSITION/Persuasion -
L= v ‘]l L7
P L =, . . PERSUASION
Cbijectives

The student will

1. .Write.2 persuasive paragraﬁh convincing an employer that he
should be hired for a particular job.

2. Write a persuasive paragraph convincing a prospective buyer
. that he wants to buy a product thé student is selling.

<

3. Write a persuasive paragraph convincing his parents that working
part time after school would not ;-.:iteri‘ere with his school work
and that he should be allowed to clo1| so.

L. Write a persuasive paragraph convinéing his teacher that his own
career choice would be as valid a tdpic for.research as a
literary topic. “

5. Write a persuasive paragraph to be pre;sent.e;d orally to the class,
convincing them that a particular career {of his chaice) best
suits his own abilities, interests, needs, and. values.

Career Application - L. ;

t

In all kinds of careers, success Will usually Ye dependent upon a
person's ability to persuade others, either through gelling himself or a
product. Student's learning to deal successfully with persuasion has carry
over value into all areas of 1life, but particularly in the world of work.
Equally important is the student's ability to identifiy those tools of -
persuasion used by others to influence his thinking or behavior. These tools
wicjl.,'l. be dealt with more extensively in the considerition of semantics and
media. ‘

Activities

1. The studént role plays a job interview in which he tries to coi.mvince .
a prospective employer that he possesses the gqualifications for a
particular job opening. ', )

. 2. The student writes a persuasive paragraph convinci : another stqdenf
that he should stay in rather than drop out of school.

3. The student writes a persuasive paragraph convincing his parents that-
he is serious about his career thoice and is willing to exert the
necessary energy and effort 10 succedd in it. '.\

e 55 1\




. The student presents orally a persuasive paragraph convincing
other students that course requirements for high school gradu-
at.lon are reasonable and necessary.

5. The student presents orally a persuasive paragraph convineing one
of hlS parents that an automobile accident he was involved 1n was
- not his fault.

&, Tie student presents orally his parentls fasponse, convinceing the
siudent that it takes two to make an accident and that defensive
driving is most ﬁnportant. - , :

- ~

7. ‘'The student develops a perauasivefparagraph previously urltten into
an expository essay.-

8. The atudeﬁt constructs an 111ﬁstratlom {collage, poster, moblle) of
. a persuasive paragraph previously written that assists the viewer
. in understanding the writer's particular point of view,

-,y

Hesources

-
- -

; See the resources list at.the end of the Canpogition section (III-H),

]
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- COMPOSITION/Whole Theme

g ' ~ {
. IL1-D, ' . WHOLE THEME

Objectives
The student will

L. Read essays and articles to observe the beginning, mldclle, and
end of 3 unif'ied composition.

2. Structure a purposeful theme--expository, descriptive,
"‘.. argumentative, narrative~~around a ‘central idea paying attention -
¢ "t to the development of the introduction, body, and conclusion.. °

\,

Caredr Applicatioﬁ . \ k .

As the student resesrches, observes, and interviews as: preparation for
writing themes rélated to career oh01ces, he becomes familiar with the
various career opportunltles open to him, He not only-increases his career

© awareness, but also he learns.of the abilities, skills, and training needed
for certain careers. In writing themes related to careers, the student is
helped to make a career choicé suitable tp his sbilities and personality
traiT and to eliminate unsuitable choices.

Activitigg

-]

1. The student writes an expoaitory theme defining in detail (using
etymoldgy, history, comparisons, etc. ) a certain cereer occupation.

2. The student writes an expository theme glassifyving careers.

3. The student writes an expbsitory theme classifyin people in certain
careers. (e.g. "Teachers I Have Known')

-

L. The student writes an expository theme illugtrating a career choico. -
(He will give a concrete example of a person in a career). :

5. The student writes an expoutory theme com@ringgcont;:asting two carsers.

6. The st\dent writes an expoaitory theme camparing/contrasting the correct .
and incorrect method of applying for a ,fjob

7. The student writes an axposltory theme 11gstrati.ng the. corréct method of
" applying for a job.

8. The student writes a process analya-is of a certain job detsil.
9: The student works with introductions/conclusions. Using the same body

. of the paper, he iIntroduces and concludes it with various means
" {quotalions, starblmg statements, anecdotes, provocative questions,etc. )

o - ‘ 64 ,
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| 14. The student wnites a paper explaining the qualif‘.v.cations of qnd

Resources -

These are presented orally to the elass and the general effeciiveness
of each is discussed. . . | .

10. Students exchange thomes, proofread each others themes, rgtum them, and
rewrite them. oo

-'\ - '\ \ -

1. the student writes a descriptlvb theme centermg on & place of employment
(an office, building, plant the outside, stc. )

12, Students read varioums orticles and essays from tr&@e journals and
discuss composition devices as well as content on oceupations pr_es\ented.

\ .,

13. ‘I'he student writes an argumentative essay discuasin .the, advantages
of a particular caregr over‘another. . "

"

\ .

4. ‘The student writes an argumentative essay discussing the advantages or
disadvantages of going to college or vocational school, \or of making
some other career choice. . \

} . \
17, The student writes in narrative form an intident of a Person who got
into the wrong (or right) profession.

\

preparatlon needed for a particuilar job. . \
17. ‘I'he student writeg a theme clasaifying summer Jobs he has held.\

12,0 The sbtudenl writes a btheme comparing/cont.rasta.ng the opportunities for
advancement in two c¢losely related Jobs.

~

\

See Lhe resources list at the end of the Compositioq sectlon (III-H).I
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COMPOSITION/Short Postic Forms

1i-e. - Sioir PORTIC bowis - “y
: , o ;(.

" The student will

1, - Nlustrate with original works of his own the ways short poeiis
> cah be used to communicate ideas and information, influence- .-
. - attitudes or beliefs, elic:i.t Speciflc responses,  and induce
- i Tl s particular actions. i

2, Write short poems based on dareer oriented materials to
demonstrate his understanding of the difference between
literal and figurative language and his recognition of the
-affective use of each. )

3y Construct short poems about workers in occupations in which
he is interested.

o B Recognize in selected poems literary devices used to attract
attention or to add interest and illustrate the use of these
devices in short poems of his own,

5, Use concrete images to write short poems descmblng the
place where he might someday work.

] 6. Write short poems sbout the tools or equlpnent used in oc-
& L cupa'blons in whlch he is interested. .

Na

+

Career Application

: By. writing short poems about workers in various occupations, about
the places whefe they work, and about the tools or equipment they use, the
gtudent increases his understanding of thesé career possihilities or op-
portunities.”™ He also extends his appreciation of the work:done, the
products produced, the services rendered by workers in ‘the dif ferent oc-~
cupations. In addition, he increases his awareness oi‘ t.h& short poem as
an effective mode of conmunication. | T~

dcti vit.:i.e

l. Using the ballad st.anza form, students write short descriptions of
workmen in various occupations. After ohtaining line drawings of .
workmen to accompany their poems, they then construct.coloring books
. which they give to the children's wards of local hospitals or to
.\‘ ' t.eachers in lower elementary schools.
. 2. By following the procedure described here, the student writes &
short free-verse poem in which he picturea something beautlml
surrounded by ugliness

o 66 |
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‘A. ile thinks of an 6ccupation. he might like to enter at some future date,
and he mentally pictures the place where a worker in this occupation
" would perform his work. * ‘
B. He creates a word picture of the place (emphasizing its uglmess or
drabness) by naming particular items that are there.

(1) First, he makes a list (at least 10 items) of brief but concrete
images that are ugly or unattractive bu# which are typ:.cal of ©
this place. He uses appeals to the different senses in compiling
his list. (If he prefers, he might try to'write his entire poem
using appeals to one senge only-~the sense of hearing, for example) .

(2) From his list he selects his best images and tries to make them

‘ more vivid by adding descriptive words and by changing general
words to words that are specific,

(3) He arranges these images in an effective pattem, trying to put
them in an order that seems natural, a 'sequence which sounds right
when read aloud. -

€. He thinks of one object that is attractive or beautiful that might be
found in this place and uses this image last in his poem. He begins
hies closing lines by telling where this object is located G"On the
windowsill, a,...," "In one corner, an old..,."),

D. He checks over his images, eliminat:.ng all words that could be con-
sidered unnecessary.

E. He writes a. i‘:mal copy of his poem, glv:mg it a title 11‘ he can. think

of one that seems appropriate. .

. -
. L

Examples: . . | . ' . .
P SCHOOL- DAYS ' : o
" chalk covered , *

board i‘lo_or smeared ,
with dirt desks broken .
and dilapidated torn worn- -

out bobks

on the windowsill a .

wisp

of

-
Fal
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" COMPOSITION/Short Posbic Poms © . X
S s E :
LN §
. CALLING DOCTOR .
Gold hard steel unyielding flesh meat
in midst of alcohol smell of . -

fried chicken. Blood gushes ., °

*

ancl saws rip; cranks turn; bones .

crack. Machines whir in brlght. 1lght
¥ . ¥ )

Exposed 'puls'at.ing center of life .

—

beating ‘
bea ing"
beating
d beating
‘ beating

Following a visit to a local business or industry in which he is -
interested, the student writes a short poem similar to Karl Shapiro's .
"Manhole Covers' in which the student describes and ¢oments about
same piece of equipment he observed during his wisit.

MANHOLFE, COVERS

The beauty of manhole covers--what ,of that?
Like medals struck by a great savage khan, '
Like Mayan calendar stones, unliftable, h
‘ . undecipherable, v ' L -
Not like old electrum, chased and scored,
Mottoed and sculptured to a turn,

But notghed and whelked and pocked and smashed . I

With the great company names: .
Gentle Bethlehem, smiling United States.

This rustproof artifact of my street,

Long after roads are melted away, will lie

Sidewise'in the grave of the iron-old world,

Bitten at the edges,

Strong with its cryptic Amerlcan,

Its dated beauty. .

. " Kard Shapiro

68 -
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4. Using the pattern shown below, the student writes a {ive-line poem
aboui, a person engaged in a particular occupation. .

Line 1 -~ He identifies the occupation. - ' ’,
Line:2 ~ He uses two words to describe the worker. .
Line'3 - He uses three or four words to write a phrase Whlch describes
literally the worker's actions.
. Line 4 ~ He uses four or five words to write a phrase {perhaps one
. containing some contrast to line 3) which also describes the
' worker's actions in literal terms.
Line 5 -~ He writes either a cne-word summary statement about the worker
or else a description of the worker's acfions stated in figu-
rative language.

Examples :
. Wgitress—- - Farmer--
Smiling, hurrying; : ¢ Proud, independent,
Anticipating newcomers! requests, Plowing his fields,
- Remembering old customers' whims, : Planting his corn and cotton...

Serving sunshine with the coffee. Praying.

5. The student writes a poem ghiout a worker in a- particular occupatioh by
first naming the occupation in the title and then beginning each line -
of the poem with a succeeding leiter of the title,

N Example : , i
CLERK
Courteously helping old

! Ladies anc}; young children {ind

..E.Veryth:‘ng’ they

) Require for that special '

't \ Kind of Christmas,

6. The student writes a riddle in'verse describing a tool or piece of
equipment used m__a particular occupation.

7. The student writes jingles for advertisements_ abdut products or
services provided by an occupation in wh;.ch he is interested.

.\ ) .

[




Vo

COMPUSITION/Shont Poetic Forms

’ . £ L

\
R
s

© 8, fThe student writes a poem about a tool or piece of equipment associated
an occupation in which he is interested. In the first line he names
the tool. In the second he describes its appearance literal terms.
In the third he uses figurative language to describe/it. In the fourth
he uses literal language to tell the use of the tool or what it does.
In the fifth he depicts figuratively its use. In thie sixth he tells
) " what the future holds for this tool.

fxamglg: .
' drill bit ... / ' ~
grooved cy]ri.inder of solid steel;
spinning gllver spiral of unleashed fury
plnnglng relentlessly into that edwoed log,
: indiffer;/ently swirling through the cellulose record

!

of a thousand ;

-

years ...
| /
" tomorrow, ru%st will seek your heart/ .
9. Projecting himself [into the future at a :l?me when he is working in same
particular occupation, the student writes 8 jan i.m:.tation of Lenore Marshall's
"I Am A" poem, /

|
\

\ Cosmonaut
\Cradled in dangers _
Orbiting a garden fuhiverse
nipping cosmos, probing Venus
Sighting summer'send blindly,
Wé\lghtlly weightJTess
Spinning out of Feach, .

I AMA-

out
j .
of/
each
- Signalling stre gers, .

-

Lenore Marshall:




10. The student writes rhymed couplets for safety posters concerning some
Jjob in which he is interested. Later, he might actually construct the
posters and give them to some local business or industry that could use
them.

11. Working in groups, students first identify loneliness as the theme of
Herri Haag's "Pruck Drivers,” then plan and perform a dramatic presen-
tation of the poem. In their presentation the students: will accompany
a reading of the poem either with:

A. appropriate color slides and backgrouncl msic;
B. a pantomime with background music; or
C. an interpretive dance and appropriate music.

TRUCK DRIVERS

At two a.m.,
the sad-eyed conquerors sit
hunched in familiar
leatherette booths,
waiting for the weariness
to pass,
walting to be on their roads again.
Their honky music
hangs in the air
like yesterday's cigar smoke,
and the songs are about
themselves.
They talk together
like long-time ccompanions
Imowing they may never
meet again,
and lnowing it doesn': matter.
They!ve met themselves
a million times
in a million roadside,
run-down cafes,
drank countless cups of
black, bitter coffee,
talked countless conquests
of roads and women,
The stories are all the. same,
" and only the faces
have been changed.
Men of the black mamstreams
of America, . »
you know this land !
fran smoky, sprawling city
to silent two-house towns,
you know this land.
Crossing, recrossing the night highwaya,
delivering America's
abundsnce,
you've learned the maps
by heart.

| Q . ‘ . 71
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... COMPOSITION/Short Poetic Forms

Sad=-eyed conguerors,
v " drink your coffee,
tot think of home,

\ ' Herri Haag

After having given a dramatic presentation of the poem, the students, working A
individually or in groups, write and dramatize poems of their own uging )
"Truck Drivers" as.a guide. They should first select a theme, a setting,
and workers in a particular océupatlon that can be used to illuminate the
studentsg’ attitudes concerning their chosen theme. A few possible themes
and occupational tie-ins are: -

‘1

‘Theme Setting~ !. Work Group ™ '

justice » courtroom - defendant 1 frcm any work group, Ty -

attorneys, judges, clerks, etc,

prison inmates from any work group or
at work at a particular job within
the prison,” government officials,
law énforcement personnel

géte to a striking workers, police,
factory ) company officials
*  death hospital paﬁients from any work group, -
. : -doctors, nurses, aides
i funeral home undertakers, ministers, fellow
- workers from any occupation
old age mursing home -attendants, nurses, managers,

doctors, welfare workers, visitors
fran any work group

frustration tar, pool hall, any group of workers, employed or
bowling alley,- unemployed
street corner -

Other themes which could be adapted to a wide variety of tecupations and
settings are: love in its different forms, sadness, honor, courage, deter-
mination, anger, hate, revenge, compassion, and understanding.




12. ‘The sLludent, construcls poslers conbaining nParachut, ist," "A Trucker,n
"The Line Gang" or Some similar poem illustrated with or1g1na1 art work,
drawings, or pictures cut from magazines. He then uses one of these -
poems as an example for wriiting an original poem centering on some
cccupation in which he is interested.

PARACHUTIST %

. ‘\“"‘:—\:
After jump, drop and samersauli

with cords unraveling in skein,

chute rising in a puff more taut

than sail until it doames a cone

of cords hooked to a harnessed dot

twirling and stispended like a toy

wind-swung and puppeted in space,

he pendulums sideways down the sky.

famuel Hago

i A TRUCKER

Sometimes it is like a beast
barely controlled by man.

But the cabin is lofty

as a skull, and all the rest
extends from his foot as an
enormous throbbing body:

if He left anything to

chance~-see his great frame capsize,
and his rubber limbs explode
whirling! and see there follow

a bright fountain of red eyes
tinkling sightless to the road.

Thom Gunn

+

THE LINE-GANG

Hére come the line-gang pioneering by.
They throw a forest down less cut than broken.
They plant dead trees for living, and the dead
They string together with a living thread.
They string an instrument against the sky
Wherein words whether beaten out or spoken i .
Will run as hushed as' when they were a thought.
But -in no hush they string it: they go past
With shouts afar to pull the cable taut,
i To hold it hard until they make it fast, .
: To ease away--uhey have it. With a laugh, )
An cath of towns itlat zet the wild at naught
They bring the telephone and telegraph.

g

?3 ' *  Hobert Frosft. : !
- ERIC ‘ | 76 | o




N,

COMPOSTTION/Short Poetic Forms

13, In imitation of "Under a Telephone Pole,! students use personificataon
t0o describe some tool or piece of equipment from an occupation they
would like to enter. ]

UNDER A TELEPHONE POLE

I am a copper wire slung in the air,

Slim against the sun I make not evenh a clear line
of - shadow.

Night and day I keep singing--humming
and thrumming; '

Tt ia love and war and money; it is the fighting
and the tears, the work and want,

Death and laughter of men and wamen passing
through me, carrier of Your apeech, .

In the rain and the wet dripping, in the dawn
and the shine drying,

A copper wire.

Carl Sandburg

14, Using "Building Boom" .or "The Hammers" as a guide, the atudent writes
4 short poem coammenting on the future as it is affected.by some
particular buginess or industry. . -

BUILDING BOOM

The averme of willows leads nowhere:

. it begins at the blank wall of a new apartment house
and ends in the middle of a lot for sale,
Papera and cana are thrown aboui the trees,
The disorder doea not touch the flowing ‘bz"anches;
but the trees have become small among the new houses,
and will be cut down-- .
their beauty cannot save them. -

Charles Regnikoff

Noise of hammers.once I heard
Many hammers, busy hammers,
Beating, shaping night and day, __
Shaping, beating dust and clay
To a palace; saw it reared; °
Saw the hammera laid away.

And I listened, and I heard
Hammera beating, night and day
In the palace newly reared,.

" Beating it to duat and clay:

-. Other hammera, muffled hamners,

Silent hammers of decay.
2 Ralph Hodgson

Q




15, The student writes a fl;‘ee-verse descriptioh of himself-_as the person
he imagines he will be in ten years—-or in. thirty years. : He might also
write a short poem in which in each stanza he describes hﬁself at
a different stage in life,

16. Using the haiku form, students write short poems about people in
different occupations

Example: ) ' THEMAIIMAN - !
* With your fists ablaze
with letters and colored atamps
beautiful mailmsn

Paul Goodman . )

" Resources

See the resources list at the end Qf/ﬁﬁé Composition section (IXI-H).
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COMPOSITION/Short. Plays

III-F. _ SHORT PLAYS

Objechives

The student will

l. Demonstrate an awareness of significant ways in which pXay writifig
may be an introduction to other careers.

2. Develop an awareness of how role-playing may give a detailed
* ‘ description of the &{fects scme jolgs have on different individuals.,

3. Recognize the impoi'tance of observation in the field of play
writing.

L. Demonstrate appealing characteristics of m‘it:ing plaffs and gkits.

Career Application

Before the student gets himself up in his life's-business, he should
take stock of his agsetg. Reviewing his experiences will help him to make
his vocational choice, to get along with people, and to understand himself,
To see his successes and failures in perspective, to be able to laugh at
his foolish 'or ridiculous moments, and to consider objectively his strong
and weak points are important to his success in life. Writing™dbout
himself and others are excellent ways to make progress in understanding
himself and other people.

Writing short plays sbout real people with real problems may give 2 .
deep insight into behavioriam.

F .

Activities

1. The stiident writes a short conversation that occurred between two
people that were in a bank waiting for the results of a loan
application.

2. The student writes a one~way conversétion leaving out all stage
directions and extra informatiom.

3. The student writes a dialogue between two people which illustrites
a conflict, develops a situation, or develops a character.

L. The student writes a short skit about an incident in whibh someone
learned a lesson about the importance of punctuality.

5. ‘The student writes a brief s_l‘t;it about an.incident from a famous
business man's life. {Such’as: Henry Ford, Howard Hughes,
J.C. Perny, etc.'). :

76
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Th‘e student writes an idealized persenification of himself in

6‘
-play form in his m{,nre career that reveals his ocoupation through
dislogue, ' . A
7. The student writés a sentence or .tﬁ«-(o of dialoguse that reveals a
domirtant trait oft his main characﬂer--for example, selfishness,
courtesy, curlos:z.ty, laziness; o’ self-confldence.
"8, The student writes the- clialogue for one of the following situations:
~ - a. Two neighbdrs discuss the new family on the block.
b. A boy explains lris report card to his dad.
¢. A girl asks her mothér for a new dress. '
d. .Two boys d‘iscuss an interview that they had with a newspaper
reporter, ‘
" N A 4
9. The student writes 'a short dialogue betwesn two men that live in
x . a sgelety where no one works, . :
.:{0, With four to a group, the students develop a 15-25 minute short
) play using all stage directions and extra mformatlon focusing on
- some occupation. .
Resources ' .

See the resources list at the end of the Composition section (III-H).

N

R

a7

80

b

e e
PR “ v s

.y et

s




o S —— e —

.CQMPOSITION/Letters

III-G. ' LETTERS

Objectives -
The student will ‘ ' ",

1. Write a busmess letter‘ of appllcatlon to a prospective
v employer, listing his qualifications for a job.

2; Write a business letter of inguiry in response to a classified
ad i‘ound in the newspaper.

3. Write a bus:mess letter recommending q fellcw student for a
job citing personal knowledge of both character and capabilitles.

L. Write a business letter t,hankmg a prospactive employer for an
interview.

50 Write a letter resigning from a particular job, being sure
‘. ) that the employer understands the reason for the resignation.

_6. Write a letter to obtain a colleée catalog.
7. Write a letter to a college or technical school inquiring about
. entrance requirements and admission procedures.

1

Career Application

. Perhaps the most important writing a student will ever do is that which
pertains to applying for a job. His worth as a prospective employee is
often measured largely by the letter he writes applying for a job ard the
supporting employment data suppPlied in written form. As the employer often
receives hundreds of- applicants for one Job, he uses the letter of application
as a basis for selecting those who will receive personal mteﬂlews It
is a critical career entry gRill as described in Stage V.

Activities
1. The student understands and applies 10 chéracteristips of a good letter:

holds together
. 1is well paragraphed
avgids jargon

a. creates a favorable first impression
b. appeals to.the reader's point of v1ew
¢. is correct in every dstail
d. is courteons, friendly, and sincere
e. promotes goodwill .
i f. 1e clear and complete ) .
g. is-concise : ) ) ’
h.
i
J.




The student writes a letter to 2 personal manager of a mariufacturing
company reQuesting a career booklet, Your Future in Electronics,
mentioned in an ad in Popular Electronicg, current issue.

The student writes a lettér to the Regency Hyatt House, Fifth and

3. :

Peachtree Streets, Atlanta, Georgia 20475, making a reservation for
three nights while attending a conventlon, mcluding dates -and other
details. ) ' - -

1

4., The stuclent writes a 1etter te a2 tourist bureau in a city or area
inquiring about accomodations available and places of interest to vmsmt

5. The student writes a business letter to tl;ue credit manager of a
department store asking for procedures to be used or formg €o be
completed to open a charge account. — e

6. The student writes a bﬁsmess letter of complaint to the credit _

-manager of a department store explam:mg an error in billing and
asking for correction. .

7. The student writes a business letter to a dean of men (or women) of
a collegé inquiring about differences in accomodations in vérlous
clom:v.tories or other campus-housing.

8. The student writes a business letter to a director of financial aid
of a college asking for consideération for a work study program . or .
other campus employment

Resources

See the resources’list at the end of the ComposiNjon section (III-H).
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COMPOSITION/Resources

1 *

III-H. COMPOSITION RESQURCES

4. Books

S mbema

Armour, Richard. Writing Li gh t Verse and P ;:gg Humor. Boston: Writer, Inc.
Publlshers, 1971, '

Bamfield Gebriel Creative m ip g_hgg_g New York: Hart Publishing
Co., 1970

B3

Barv,, Doris W. Ei?iective Engliah for the Career tuggnt Bedmont, Calif.:
Wadsworth. Publ; shing ¢ Co , 1978 .

Writing, Ia.stenmg, Speaking for for & the Career Student Studen‘b Belmont, Callf. :

Wadsworth Publiahing Company, Inec., 1972 , r .

Bellafiore, Joseph. English Language 1_:3 ;gm diate _I&x New York:
AMSCO School Publications, Inc s 1971,

Brasher, Howard. Creative Writing: Fiction, Poetry and the Essay.
New York: Van Nos Reinhold Publishing Co., 71968,

Brittin, N.A. (ed.). Writing Description and Napration. New York:
Holt, Reinhart &W:l.nst.on, Inc., 1969.

Brooks, Cleanth, and Robert P. Warren. _Modern Rhetoric. 2nd ed. New York:
Harcourt, Brace, and World, 1972. .

Carter, Lawson, Judson Philips,-and Robert Hayden. How I Write. Dallas:
Harcourt Brace Jovanovich, Inc., 1972.

! Cox, Martha H. Writjng: Form, Process, Purpgse, Scranton, Pa.: Chandler
"Publishing Cor, 1962. :

" Dawe, Jesaanwn ting Buginess 23 Economic Papers. Totowa, N.J.:

|\ Littlefield, Adsms and Co., I et

Druten, John Van {ed.). Playwright at Hgglg Westport, Conn.
Gresnwood Publishing Co. ,' 1971.

Ellis, Barbara G. How to Write Themes and Term Papers. Woodbury, N.Y.:
Baron's Educational Series, Inc., 1971.

Faulkner, Claude W. Writing Good Sentences. New York: Charles Scriber's
Sons, 1957. | , f
Garis, Robert. Writine About Oneself: Selected Writing. Indianapolis, Ind.:

-Heath, D.C. and Gcmpany,.l 5. K

Guth, Hans P. Advanced Combosition: The Writer at Work. New York: °
McGraw-Hill Company.




4 - /
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Guth, Hans P. Basic Composition: How We Write. New York: McGraw-Hill / .
Company. ; )

Hooper, Vincent F., and Cedric Gale. Essentials of Enélish, New.York:
Barron’s Educat‘ional Series, 1971. .

Hughes, Richard E. ,and P. Albert Dubamel. Rhetorlc-Prlnc:i._n_les and U Jge.
Englewood Cliffs, N.J.: Prentice-Hall, 1962. Z
Janis, J. Harold. Writing and Com unlcatlgn Bus;gess Riversi

.Macmillan Gmnpany, h
Jenk.mson ‘Edward B. ., and Donald A. Seybold. Writing As a Proc s of

Dn.scovem[ Some Stmgtured Theme Asejignment§ for aFgcle Five Through
Twelve. Blocmington, Ind.: Indiana Unlversn.ty Press, 1970

Joffe, Irwin L. ' Understanding Flgl_lrat;ve Language. Belmont, Calif.:
Wadaworth Publishing Company, Inc , 1971. .

Jones, Alexander E., and Claude W. F‘aulkner Writing Good Prose: A

Structural Approach Lo W rltmg Paragraphs. New York: Charles Scribner!s
Sonts, 1968.

. Keamey, Elizabeth I., How 4o Write a Composition. Columbia, Mo.:

Tucas Brothers Publishers.

Lawrence; Mary 5. Writing As A Thinking Procegs. Ann Arbor, Mich.:

University of Michigan Press, 1972.- . " e

Leavitt, Hart Day. Stop, Look, and Write: Effective Writing Through
Eictu New York: Bantam Books, Inc., 1964.

Lefevre, .Halen, and Carl ft Lefevre. Writing by Patterns. Westminster, Md.:
Knopf, Alfred A., Inc., 1965.° -

Lindssy, Catherine. How to _'I_'g_g_gh Your Stydents Io ¥r ;Ltg A Gu ;gg Lo Creative
Writing for Teachmg aﬁd Selr-Studz New York: Funk and Wagnalls Company,
1967. TN . .

Lobsinz, Norman M. Writing As & Career. New York: Henry Z. Walck,.Inc.,

193.

McCaslin, Nellie. Graati ticg in the _C_Jgg_m_qm_ New York:
David McKay Co., 1968.

Monaghan, Patrick. Writing Letters That Sell: You, Your, Ideas, Products
and Services. New York: Fairchild Publications, Inc., 1968.

'Morton, James H., and Francis Gretton. Writing Incredibly Short Plays,
1972.

Poems, Stories New York: Hargourt Brace Jovanovich, Inc.;

Roberte’, Vera M. 0On Stage: A .listory of Theatre. New York: Harper and Row
Publishers, 1962. : g )
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COMPOSITION/Resources

’ Roth Audrey J., and Thelma C. Altshuler. Writing Step by Step: ,

Exercises in Structured Creativity. Boston: Houghton~-Miff{lin Co.,
1969 . ’

Shei‘ter,‘!larry Shei‘ter's Guide to Better Compos:l.t.ton New York:
Washmgécon Square Press, 19 1. . )

Stewart , Marie M., and others. _Husiness English and Communication.
hth ed. New York: McGraw-Hill Book Company, 1972.

Steward, Joyce S,, Success in Writin g. .Read:ing, Mass.: Addison-Wesley
Publish:mg Co., 1970. : '

Tanner, Bernard R. Writing Sentences gnd Paragraphs. Reading, Mass. @
Add:tSon—Wesley Publ:l.shmg Company, Inc., 1972,

Taylor, Karl K., and Thomas A. Zimanzh. Writing from frcm Ebcamﬂe Rhetoric -
Illustrated. Englewood Cliffs, N.J.: Prentice-Hall Ine., 1972.

Trefethen, l“lorence Writing A Poem. Boston: Writer, Inc., 'Pubs., 1970 -

Velcler, Milton, and Edwin Cohen. QOpen-Ended Stories. New York: Globe Book
. Co., Inc., 1973. :

Warrmer, John E. Composition: Models g;lg Exercises Accompanying Grammar and
omgos:l.t:l.on Dalla's- Harcourt, Brace, Jovanovich, 1965.

‘Wolfe, Don M. Creative 'Haﬁ to Teach English. 2nd ed.  New York:

+ The Odyssey Press, 1966.

+

Wolfe, Don M.‘and Ruth Nelson. Bhjoying Bnglish. Dallas: L.W. Singer Co.,

Writi:ng Skills One: A Program for Self-Instruction. Edited by Learning
Technology, Inc., and B. Barett. New York: McGraw-Hill Book Ocmpany,
1970. . ‘

Writing Skills Two; A Program for Self-Ingtruction. Fdited by Learning
Technology, Inc., and B. Baret. New York: McGraw-Hill Book Company,
1970,

B. Films

#Films available through the Louisiana State Department of Education
regional film libraries. e

: Buildin 36tter Paragraphs {11 minutes color) Distributor: Coronet Inetruc-

tional Films, Chicago, Ill.

ildmg Better Sentences .(11 minutes Lolor) Distributor: Coronet Instruc-
tional Films, Chicago, I, . ‘ .

Catch the g_x (15 minutes color) Distributor: Pyramid Fi]m Productn.ons
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' Cogstline (23 minutes color) Distributor: Sage. and Associat.eé

" From Sentence to Paragraphs (Parts 1; 2, and-3) (30 minutes éach BSH)
Distributor: Indiana Univérsity Audio-V:.sual Center, Bljom:r.ngt.on, Ind.

How to Write Effectively (11 minutes color) Available - Indidna University
“Audio-Visual Center, Bloomington, Ind.; or Coronet Inst.ruct.ional Films,
Chicago, Ill. .

¥Haiku (12 minutes color) Distributor: .Qxford Films, Inc., Hollywood, Caiif.

Haiku (14 minutes color) Distributor: Stanton Films, Santa.Monica, Calif.
n . ’ | ;
Haiku (11 minutes color} Distributor: Coronet Instructional Films, Chicago,
Ill _ i

How to ggit.e a Repert (6 m:mut.es color) Distributor: Aims Instructional
“Media Services; Inc., Hollywood, Calif. '

#Jegsamyn Wegt: My Hand, My Pen (17 minutes color) Distributor: Davidson
Films, San Francisco, Calif.

Jules Verne's Extraordinary ‘Joyaggsﬁ(22 minutes BW) 'McGraw-Hill Textfilms

The Legend of Jimmy Blue Eyes (22 minutes color) Distributor: CCM Films,"
Inc.,; New York, N.Y. S

Making Sense With Sentences (1l minutes color) Distributor: Indiana Uni\}ers-
City Audio-Visual Center, Bloommgt.on, Ind $ or Coronet Inst.ruct.ional

oo FilmsyChicagoy Bt — -~ — R

® The Pla; , Idea !;_, _u.__q;_gn (29 minutes B&W) Dist.r:.butor Indiana University
| Pmdlo-‘.’lsual Center, Bloomington, Ind.. .

Poems We Write (15 minutes color) Distributor: Grover Productions, Monterey,"
Calif.

Poems Are Fun (11 minutes color) Distributor: Coronet. Instructional Films,
Chicago, I11.

Poetry For Me (15 minutes color) Grover-Jennings- Productions, Monterey, Calif.

Seasong: Man's .and Natyre's (ll_minut.es color) Distributor: Oxford Filmg®
Ine., Hollywood Calif. ! : :

The Seasons (25 minuteés color) Distributor: Michigan Dept. of ‘Conservation,
Film Loan Service, Lansing, Mich. : .

. !
#Story of a Book (f!.l minutes color) Distributor: Piper Productions

( #Story of & Writer (25 minutes B&W) Distributor: Sterling-Educational Films,
New York, N.Y.

. #3tyle In Writing, Part I and II (30 minutes each) Distributor: Indiana
University A dio-Visual ‘Center, Bloomington, Ind. . “
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‘ _ _ '\\ .
Take Another Look (20 minutes ¢olor) pDistributor: Wickham Films,
Burbank, Calif. Y.

\

What is Rhythm? (11 minutes color) Di t,rlbu’r.or BFA Educational Media,
Santa Monica, Calli‘ T : .

"‘ . . '\
* Wonderful World of Wheels (32 minutes lcolor) Distributor Pyramid Film s
Productlons, Santa Monica, Calif.!

Write in Water (10 m:umtes color) Diu[tr:lbutor Ra.d:un Films, Inc. ,New York,
TN

!

Y. Writers on: Writing (28 minutes color) Distrlbutor‘ BFA Educational Media,
Santa Monlca, Calif.

\ .

/ #Writing a Good Paragraph (1l minutes|color) Distribut,or: Coron.ot Instruc-

, tional Films, Chicago, I1l.

i
f
|

/ - #Writing a Better Buisness Letter (1l minutes’ color) Distributor: Indiana
. Univers:Lty Audio-Visual Center, 'Bloommgton, Ind s or Coronet Instrus—
tional Films, Chicago, Ili. / .

- Writing Forceful Sentences, Part. Ia __::3__ ( 30 minutes ach) Distributor:
Indiana Um.vernty Audio—‘.fisual Cénte Blocm:n.ngton, Ind.

. Writing Letters That Get Results (28 minutes color) Distributor Roundtable
" Films, Inc., Beverly Hills, Calif. . \

; . |
P R ¥ ) | . ‘ll
L ' _ C. Slides - \

" The folowing is a list of .color slides with accompanying' lectures which are -
J - available from the Louisiana Arts SJ.:Lde Lending Library, 'Stat,e Department of
. Educatlon , P. 0. Bx &hOélp, Baton Rouge, La. 70804, \

A Visit To New Orleang !
A V‘isrt. To Baton Rouge \
Steamboat Life On The Migsissippi :
History of Touisiana rcglt,ect,ure
The 0il Industry
'T'he Port Of New Orieans
King Cotton
Crafts In the Modern World
Tools and Impletiepts
Metal: Ornamental z_am.'(l_ Useful ..

Apolio Moop Landing (slides only)
Transportation : -

b The Seagons (slides only) )

) he American Wilderness 1

] T'ne Purguit of Happiness: Man's Search for the Good Life, 1Part I and If
. Art, Science a and Technology

. The it,x ' . .

, Preservation Gardens in the Soucheaat, i ‘

—— T ————
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Wonders of the-Pacific Shore
VWhat Makes A Hero

Fantasy

The Thirties

The Day the Road Was Built

e t—
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IV. TANGUAGE DEVELOPMENT

Man's ability to name, to describe,
to assert is the achievement that lifts
him above the animals., His skill in ex-
pressing himself in words has, perhaps,
made most of his other achievements pos-
sible. Language is a tool of thought
and feeling, an extremely powerful tool
that c@n be used as a weapon or a de-
fense, or #8'a .device to free the spirit
and permit it to soar to unknown heights.
But to use this great tool effectively,
a person iust understand how human beings

. conunun;l.qat.e, how the¥ use words as sym—
. bols and how they fit their thoughts into
- words and sentences. He must percéive
the relationship btetween the meaning of
a word and the context in which it is
used. And he must learn that the com:
plexities of modern life reguire every-
one to possess the skills of self ex~
pregsion. When an individual learns to
make intelligent use of language, people
are able to understand him, to share his
pleasure and exciteément, to appreciate
his opinions. And in studying his lan-
guage, he is not only-increasing his

ability to communicate, he is also gain- .

ing a better understanding of himself
and othel people.

“"A word is not a erystal, transparent and unchanging; it is a living
thought and may vary greatly in color and centent according to the circum-

stances and time in which it is used."

~=Justice 0liver Wendell Holmes

86 N
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LANGUAGE DEVELOPMEN T/Usage

IV-A. _ USAGE

Objectives

The student will T

X, Demon,s*:',rate recognition of basi¢c levels of language--informal,
formal, and tethnical--by identifying and classifying examples
from printed matter and from spoken language,

2, Produce models of specified levels of usage in written and
oral form at direction,

3. Respond appropriately to examples when they are presented to h:!.m

L. Demonstréte, by citing specific words, that slang c‘an be gubject N
to semantic change over years of time, and that certain t
can appear as hoth slang and standard terminology. o

s
5. Demonstrate his, perception of the value of using standard English - ,
in speech and written expression jn various community or Social
situations.
' ~6. Develop 2 facility for using and 1clent1fymg appropriate types
and styles of language.
" 7. Express Himself as completely as required by his total environ-
‘ ment which includes home, school, and commnity.
, » 8. Demonstrate awareness of different types and levels of usage,
' including occupational and .sociasl dialects. N
9. Demonstrate cc;lrlmam of semiformal standard English in all aspects
including, but not limited to, pronunciation, syntax,.structure,
diction, and usage.
. ' . ’ ]
- 10. Participate in and learn from similated experiences.

Caresr ADPlication ( <
Secondary school students operate at many levels of career develop-

ment from awareness to job entry skills, A knowledge of the advantages ;

J.nherent in effectively assessing and utilizing levels of language usage

iz important to success in any endeavor., The ability to respord appro- -

priately to varying levels increases an individual's sense of security . !
and his confidence in his sbility to control the situation in which he

finds h:l.mseli‘ e

L

Activities

1, The student substitutes synonyms for technical terms in teacher-
- prepared .job descrlptlons.

@L cos
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L.

\

-

The student produces a descriplion of his career choice using
» career-related terminology.

The student produces examples of professional jargon, or ideniifies
‘jargon from samples of printed material submitted to him.

The student contributes to a dictiondry of slang, jargon, and
dialect., R

a. Examples w:i.]l be~labeled slang, jargon, cant, argot, dialect.

b, Each entry will be defined and no root word will be used in the
definition of the entry.

¢, “An example of appropriate use in context Will accompany each
entry, with multiple exemples where needed. ] .

13

d. The dictionary's foreword will define each type of entry :mclucledu

A parts-of-speech label will accompany each entry.

The student clemonstrate_s his knowledge of specialized, semi-technical

vocabularies, by preparing and presenting a description of scme
hobby or cabeer area where-he feels competeni or comfortable, for
example: f{ilm, newspaper.

The student participates in role-playing activities designed to
illustrate his ability to use language on different levels.

_ The student identifies the level of usage of each word of & list of

ten words provided him. -

With a suggested list of situations from which to choose, groups of
students select situations and prepare skits illustrating a .
prescribed level of usage. ©5kits will be presented to the larger
group, :

\ - ’
Students "translate" passages from formal to informal levels of
usage at direction,

The student selects from a list of social situations those which
require standard English usage as opposed to those where slang or
non-stardard forms might be used. .

The student identifies slang and colloquialisme in examples of
writing provided for him. Examples might include exXcerpts freom
newspspers, magazines, or selested passages from fiction.

-

Resources:

‘See the list of resources;at the end of the Language Development

section {(IV~F). . -

o
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LANGUAGE DEVELOPMENT/Vocabulary and Spelling

- - ““
-IV-B. VOCABULARY -AND SPEILING
Objectives .

The student will . A

1. Demonstrate ability to expand his vocabulary through the use
of prefix and suffix added to rook words.

Form compound words. ‘;\
Demonstrate effectivé use of the dictionary.

Use context clues to build his VOcabulaﬂy\*

WO W m

Respond to directed practice by statlng synonyms, antonyms,
and homonyms N

6. PEngage in self-appraisal of the level of his voaabulary

7. Demonstrate awareness of dletlnctlon between denotat1ke and

connotative meanings of words. AN
8. Dlscrlmlnate among homonyms. - ' \\\\
~* 9. Demonstrate his recognition of likenesses and differences 1n\\
the sounds of selected words. -

10. Associate sounds with 1etters, digraphs, diphthongs, and
consonant blends.

11, Rscognize ejllables in words and demonstrate his awareness by
proper. decision in identifying the syllables or dividing the
word properly. .

12. Alphabetize prescribed lists of words.
13. APPly basic rules for correct spelling.

" Use appropriate tools when varlant spellings of Phonetically
unreliable words present problems’.

F

i5. Generalize’ regular patterns that produce valid phoneme-grapheme
relationships”eighty percent of the time.

.16. Recognize that speclalized vocabularies are used for special
b reasons.

Career Applicatioh

Long~standiﬁg Judgments are freqﬁently formed on the basis of early’
impressions.-. The extent and appropriateness of any person's vocabulary
~ will almost certainly have a profound effect. ont his success in getting

LT 89
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and keeping a position he wants, A directed, conscious effort to
strengthen the scope of a student's vocabulary may translate itself
'Lnto a lasting and rewardlng habit.

Spelling is a basic tool of written expression and a command of good
spelling skills as such enables the student to exmress himself in writing.
Facility in written expression is immortant fo many careers and the
. acquisition of good spelling habits and practice of careful proofreading
T e will aid the student in the pursuit of any career.

':I_"'g- -
& i -

Activities . ’ .

1. ‘The student increases his sight vocabulary by éxpanded use of language.

2. Working sinély or within a group, the student compiles specialized
vocabularies for careers on categories of student choice.

3. The student compiléé a collection of examples of haclmeyed express-
ions, idioms, picturesque expressions, and euphemisms.

L. The student builds a list of personal "spelling demons."

5. The student locates synonyms for certain career designations.
 Examples might include naturalist, eﬂg;neer, promoter, salesman,
draftsman, writer, and actor.

6. The student substitutes synonymg for technical terms in teacher-

. prepared job descriptions. . )

- 7. The student defines career-oriented words from advertisements in
T newspapers and specialty'magagines.‘ v
8. The studen® produces an exvository description of his chosen career
~ . {or one which holds interest.for him) using career related
terminology. _ .

9, The student locates information in answer to specific questions.
The answers should be ‘limited to information thaf can only be found .
in sections outside the main body of the dictionary. )

10, The student uses the dictionary to locate meaning, spelling and
pronunciation of unfamiliar words from his reading and media
experiences.

-

11, ‘The student analyzes simnle elements of unfamiliar words from his
reading and media experiences.

12, The student campiles lists of compound words using a comm&h‘bases '
such as "room." The activity might become a competition.

13, 'The student differentiates among the homonyms in a list provided
to him by identifying function, spelling (.m the case of oral
presentation), -and meaning

90
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LANGUAGE DEVELOPMENT/Vocabulary and Spelling

-

-

Students working singl:{..Q; in groups alphabetize groups of words from
lists or cards. Progressively difficult problems should be provided.

A\ E

15, The student identifies the root word Wz’eﬁﬁé& words and
correctly deletes & word or words with similar spelling and unrelated -
meaning. P
= ‘ 16, _The Jgpudent"e’xplains the redsons for any meaning inferred from context.

' e T 1:7 The student identifies the original concept of meaning from a group
a7 . of expressions which attempt t6 promote the same idea... (example,
smallness)

‘ 18, The student exercises choice anfong synonyms where one or more Synonyms
. indicate unfavorable connotation. (example, subtle, sly, crafty)

19. The student employs the approvriate Prefix to create an antonym where
avplicable. (example, inside-outside. irihale~-exhale)

20. The student emyloys an aobropriate suffix to create an antonym. Some
latitude must b% allowed in word formation, whereas "warth-worthless"
will be very clewyr, "gracei‘ul-gracéless" will not be so obvious.

2. Students recognize both synonyms and antonyms in selection practice
from among multiple choices. . .

22. Given one from a pair or group of homonyms, the student supplies
another. (examoles, all. bear, brake, course, dying, fair, forth, fir,
fiu, pedal, stake, sum, whole)

23. The student takes fairly common acronyms and provides their meanings,
(examples, Waf, Wave, Wac, Snafu, Laser, Core, NCW, Unhesco) Alternate
activity might include generation of such & form or forms.

2. The student. takes a ¢common suffix such as "ogy" and in an individual

. or group exercise, generates as many words as he can in a set pericd’

P~ of time.

, 25. Using a given root, the student identifies as many words built on that

root as possible., (examples, gravh, vac, aud)

26. The student prepares 1:i.sts of new words that resulted from the develop-
ment of any of the following: airplane, svace travel, high-fidelity
gound system3, medicine, armaments, and mass media devices.

Res ources

. See the 1:|.st of resources at the end of the Language Development
section (IV-F).




-and effectiveness in writing. , . A
. t\‘
s
Career Apovlication ¢ . e

Activities . . -

- 8., Using forceful adJectlves. the student writes an editorial that

. LANGUAGE DEVELOPMENT/Grammar
) 4

Iv-¢. GRAMMAR

ijectives
‘The student will

.1l. Demonstrate the dangers of sentence misinterpretatipns.

2. Show the imvortance of correct graymar in the fields of
medicine, law, advertising, etc.

3. Demonstrate the importance of the verb in giving directions.

L. :Show the effectiveness of sentence variety in writing.

‘

5. Demonstrate & basig vocabulary for dlscu551ng sentence structire

P

_ Correct grammatical usage is & social and business asseﬁ;TﬂPeople who
exoress themselves correctly and can criticize pointedly their own and
other's sPeaking and writing are promoted rapidly.

- -
L]

Y

1. The student selects sentences from compositions and improves them by
using participial phrases. The student will write both the original
and the revised sentences on the board. /

2. . From newspapers, magazines, and lelters, the student selects éhxld-
ishly short sentences and ragged ¢ompound sentences and presents them .
to the class for revision.

3. The stndent writes Jlngles showing the importance of correct punctu-
ation for clarity in giving orders in dlfferent Job sltuations.
.
h. The student writes a skit showing how two persons are being inter=-
viewed, one using poor grammar and one using correct grammar.

5. The student shows the importance of punctuation in writing checks.

6. The student preﬁares a bulletin board display Sf cartoons illustra-
. ting amusing sentences with misplaced modifiers.

7. The student selects words. that are found in editorials which show
that the writer is or is not in favor of the subject belng discussed.

reflects his dislike’ for sportis.

a
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’ 9. The student shows his understanding of senténce revision by changing
compound sentences into simple sentences. . .

10, e student writes a newsvaper report on a speech that was made by
the President. 7 .

11. The student writes a short story illustrating the following sentence
elements: a, simple sentence, b. compound sentence, and c, compound-
complex sentence, including a participle phrase, a gerund phrase, and .
an infinitive phrase.

12. The students write letters of application using poor grammatical )
o terms, exchange letters with other students, and revise them.uszng *
correct grammatical terms., . .
‘Resources: . s

. See the list of resources at the end of the Language Development~
section (IV—F)
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- - %ﬁ ‘ LANGUAGE DEVELOPMENT/Oral-Aural Skills

iv-p, ORAL~AURAL SKILLS

" Objectives ' R

The student will :
- . . . " .
. 1. Differentiate between standard and non-standard English usage by .
responding to sentences read aloud.

o

2. Demonstrate acquisltion=of listening skills by reproducing
ora 1y pratterns of stendard usage in response to patter practice
3. Generate simple sentence transformations orally {questions,
. answers, neratives) in response to pattern practice Qrills.
+ h.. Demonstrate his understanding of levels of usage by resnondlng .
approvriately in specified role playlng situations.

5. Adaoct 1anguaFe patterns to hybothetical social situatlons
{home, peer grouo, school work).

=
»

. Career Avplication ... ———— .

Although Stase V is concerned vbrimarily with career entry skflls, the

acquisition or oral-aural skills has-imolication for all five stages on the

continuum as a lack of these 'skills will not only severely limit alternatives

available to students lnltlally but also will oreemnt vossibilities of

uoward mobility within any chosen career, The ablllty to speak clearly and

. distinctly as well as.generate sentences in standardior orestige dialect
affecgs the possibility of bdth acquiring and keeving any kind of job.

Next-to 51m01e literacy, it is vrobably the most useful sk111 a student

can acquire. - In additién to work with vattern ordctice drills, students

need ovpartunities to role olay variouskinds of work and non-work experiences

) that allow them to select and apm&y levels bf language usage apprgpriate to

; . any given sitvation..

L
-

L

Activities ¥

g

1. Students respond in standard'English to varied pattern practice drills.

2, Students resoond in standard Enéalsh to simple sentence transformation -
drills. .

3. Students resoond in stendard Pnglish to simple question transformatlon
. drills. 'Y . .
4. Students respond in standard English to simple negative transformation
drills
/ - ﬁ
5. Students embloy avorooriate level of udage as specified in a pa“ti-
» cular role ovlaying situation. .

94 . . ’.“.
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E

6. The student generates standard English when assuming ‘8 role that
requires it,

Students write or énact skits thﬁt illustrate various levels of.

70
usage required in designated situations.
8, The student varticipates in a job interview, playing alternately the
role of employer and orospective emmloyee
Resources
See the list of references at the end of the Language Developﬁent
" section (IV-F).. \
S, | o |
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. addressed to the man rather than t.hI

- . . . : p
- .. LANGUAGE DEVELOPMENT/Séiantics
. . | 't Ve : * “Jo
. ¢ I
-5, | ! ' SEMANTICS ‘|
Obéectivee ., , ' ) .
« The student will .
1, Demondtrate awareness-of the types of semantic changeé- .
specialization, generalization, elevation, amelioration, and , '
degradation {perjoration). : a o

<2, Indicate awareness of the need for new words iq:a technological
society. '
3. Identify "slanted" or “1eadédﬂ words in written and oral presen~
tations.

4. Demonstirate ability to preceive the emotional»and psychological
. impact of words. e

* 5. Identify the -most frequently used patterns of faculty argumen~
tation--tafter this therefore hecause of this," begging the
question, faculty dilemma, ignoring the question, argument

d issue, and the truncated

"syllogism. ) . s

6. Identify the basic pronaganda deviéee--bandwagon, glittering
generalities, name~-calling, plain folks, snob appeal, scapegoat,
- testlmonlal, transfer, big lis, slogan. !

7. Recogn1 e the incessant, ubiquztaus, quite respectable
Dronaga da of publicity and adverhie1ng n (Muller, p. 43)

8. -Accept the premise that knowiedge of the techniques of argumen-
tation /and persuasion will make him a more successful person.

LT

9 Demonstrate awareness of differences between denotative and
: conqotatiﬂe meanings.

10. Demonetrate recognltion of %he concept that the spoken word, can

* be used as a.propaganda tool to manipulate an audience.

émonstrate his awareness that words have difﬁerent conmnotations

L] ll.
. for different versons. .o . s
Career :Apvlication ' - '
e 0 . .

[}

The stﬁﬁent who vosgesses even a rudimentary knowledge of the
principles~and devices of argumentation angiversuasion and of semantics
#ill be a better citizen by virtue of Wis- R&Uﬁledgg He will be a more - .
intelligent voter, a better reader, and,& more realistic conswmer. He
will be more able to protect himself agalnst;those whose use of 1anguage‘
is irresponsible. i

s)[; . .
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Activities

) 1, -The.sfudeni, ydentlfaps, by underscoring and explainlng, examples of
. slanted wriiing in newspaper editorials. :

2.  The student identifies loaded words and slanted writingntaken from
seleoted sources and explains the labels he attached to examples.

3. The student identifies elsvation and degredation of selected words
by investigation of etymology. FExamples might include the following:
8illy, awful, euvhemism, shrine, knight, goséip, pedigree, knave,
diaper, dolt, Jewel,

L. The student identifies words formerly classed as slang which are
currently considered acceptable. Examples might be the following:
touchy, coax, stingy, fun, belittle, reliable, bubble, bully, mob,
mileage, outdoors

5. The student determines whether or not the following words have under-
gone specialization or generalization: ‘meat, butcher, girl, scene,
planet, malaria, uwnshot, algebra, moor, corn. :

-
Fe M

6. The student identifies common »rovaganda devices-~fallacy, glittering
Qenerahty, slanted ,words=-in selected ‘media and revorts onh his
bservation. ! .

7. The student identifies the basic drives to which advertising appeals
when he is confronted with specific examnlés )

8. The student writes an advertisement in response to dlrected choice of
1 appeals

"8, 'The student ¢lassilTies advertisements -as offersive or tasteful and
explains the reasons for his choices. )

10. Students establish criteria for judging political and advertising
appeals.

&

11.. The student collects and classifies a group of ten advertisements;
clagsification may be according to pfbpapanda device or to appeal
being made. During political campaigns, examples of appeals might
also be gathered for similar purposes.

12. -'The student practices extending statements such as the following:
I am practical, you are shrewds; he is tricky.

i3. The student! Drepares a list of “"double-edged" words and has another
student offer his intervretation. .

4.  The student writes a simple conmand and has others'ofrer as many
intervretations as possible.

ERIC , | 97
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LANGUAGE DEVELOPMENT/Semantics -

. 15, Taking articles from supposedly factual re_ﬁorting, the student.
! identifies coloring and slanting.
. -
16. The student keeos a log of television advertising for a specific
period of time. Where possible, he comperes networks, stations, a.nd
periods of time foX tyves oi‘ appeal,

" 17. The student listens to a speech purporting to describe reality and
discerns those portions which do not conform to reality.

18, The student prepares and. delivers a persuasive speech illustrating
\ ) & particular device.

19. The student reads and discusses "The Principles of Newspeak" from
George Orwell's 1084, o

20, The stwdent matches examples of advertising to techniques being
employed., X

21. The student kesps:a log of attémpts to influence his thinking
classified by types of appeal. ’

!u

Resources: 0

See the list of resources at the end of the Language Development
section (IV~F),

Fy
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LANGUAGE DEVELOPMENT/Resources

W-F. LANGUAGE Li ELOPMENT RESOURCES
‘ A. -Books _ .

AMSCO Vocabulary for the Oollege Bound Student. New York: AMSCO School
Publicatioens. ‘

A}i_s_g_g Yocabulgry for the High School Student. New York. AMSCO School
Publications. -

-

Bamhart., Clarence L. (ed.).. World Book Dictionary. Chicago: Field
Enterprises Fducational Corp., .1972. ‘

Benjamin, Robert. Semantics and Language Analysis. Indianapolia Bobbs~
Merrill Company, Inc., 1969.

Boris, Samuel. The Art of Awareness: A Textbook on General Semantics.
Dubugue, Iowa: Wn. C. Brown, 1972,

Bramberg, Murray, and Melvin Gordon. - 1100 Words You Need to Know. New York:
. Barron's Educational Series, Inc., 1971.

Brown, James I.  Programmed Vocabulary. 2nd ed. New York: Appleton-Century
Crofts, 1971. _

Burton, Dwight L., and Jobn 5. Simmons. (eds.). Teaching En odaz
High Schools: Selected Readings. New York: Holt, ston,
C., 1966, Part 111 II "Teaching hbccut the English Language w

Gallihgé E.L. Grammer for Journalists. Philadelphia: Ghilton Book Company,
.1 -

Chase, Stuart. @iges to Straight Thinking with Thirteen QM M
Scranton, Pa.: Harper & Row Publishers, 5 Ine. .s 1956.

Christ, Henry I. English in Action (II). Washingtom, D.C.: Heath
and Company, 1968, Pages 110-116, 269-287, 315~337. ' -

Condon, J.C. Semgntics and Commnication. Riverside, N.J.: Macmillan
Company, 1966 N

Dale, Edgar, and Jospeh O'Rourke. Tachniques of Teaching Vocabulary. FPalo
Alto, Calif.: Field Rducationsl Publications., Ine., 1971.

Davis, A.L. (ed.). Culture, Class mm.ﬁlargéix: A Resource-Book
for Teachers. Urbana, Ill.: NCTE, 1972.

New York: Random House,

‘Dillard, J.L. Black English: gt' History and Usags in the United States.
1973. .
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Donneil, Bernard. {ed.). Aids to Cv~riculum Planning: English Language
Arts, K=12, Urbana, I11.: NCT&, 1973.

Bvaluation of Media and Introduction to the Film. Curriculum Comittee,
Jefferson Parish School Board, 1972. .

Gale, Cedris. Building an Effective Vocabulary. New York: Barron's Ed-
ucational Series, Inc., 1966. e Y e

Gruber, Edward C. English Grammer: One Thousand Steps. New York: Arco
Publishing Co., 1969.

Guth, Hans G. Teaching English Today: An In-Service Guide.- New York:
Webster Division, McGraw-Hill Book Co., 1970. Pages 97-123.

Hanna, Paul R., and others. m ling: Stmgturé and Strategies. ™ Boaton:
Houghton Mifflin Co., 1970

\Hayakawa, S.I. ‘TLanguage in Thought and Action. Third Edition. New York.

Healy, Mary K., and others. Oral and Wwritten Composition: A Unit-Lesson
Approach. Lexington, Mass.: .Ginn and Company, 1970.

Hook, J.N, The Teachine of High School English.’ Third Edition. New York:
The Ronald Press, 1965, Ch. 1 "Spell:i.ng: Trial gnd Error," and Ch.
12 "Words, Words, Words."

Imhoof, Maurice L. f{ed.). Social .a_lj_c_l, Educational Insights into Teaching
. §t§7ndard English to make of gghgr Diglects. Urbana, I1l.: NCTE,
1971 )

Jacobs, Roderick. On Transfom_ationa]_." Grg@e;*'. Urbana, I11.: NCTE, 1968:

John, Mellie, and Paulene M. Yates. The New Building Better Enklish II. New
York: Row-Pe erson and Co., 1961,

Johnson, Wendell. People in Quandries: _‘I}l_g manticg of Personal Adjustment.
Scranton, Pa.: Harper & Row Publishers, 1%46.

Korzybski, Alfred. Science and Sanity. Fourth Edition. Lakeville, Comn.: -
Institute of General Semantics, 1958, ‘

Laird, Charlton. The Miracle of guage. MNew York: World Publlahing Co.,
1953. )

Littell, Joseph L. {ed.). Dialedts an g __g Language. Evanston, ni.:
McDougal and Littell and Company,,

Lodge, Helen C., and Gerald L. Trett New Ways in English. Englewood Cliffs,
N.J.: Prentice-Hall, Inc., 1968, 4 . .

l

Mandrum, Charles T. {ed.). Teaching eadi_ng Skills Through Newspapers.
Newark, Del.: International Reading Association, 1971. Ch. 27. '"Dev-

eloping Vocabulary and Word Identification Skills.® Ch. 12.
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ey

i L
"Developing Critical Readers.”

[ed

Marksheffel, Ned 1). Beller Heading in the Secondary ichool. HNew York: .
The Ronald Press, 1960. Ch. 7 "Teaching Spelling," and Ch. 1l "Vocab- .
ulary * Concepts and Critical Reading. .

Matthews, M.W. (ed.). A Dictionary of Americsnisms. Chicago: .University )
of Chicago Press, 1951. "’

" Mellon, John C. Transformationa) Sentence-Combining:- A Method for Enhancing
the Develogneni;6 of Symtactic Flueney in English Composition. Urbana, Ill
I11.: NCTE, 1969. *, . : -

Moffetté James. Teaching the Universe of Discourgse. Boston: Houghton-Mifflin,
1968. - , .

Morsey, Royal J. Improving English Instruction. Boston: Allyn and Bacon,” - -~~~
Inc., 1965. Pages 111-119, 168-169 and 229-231. "

Muller, Herbert J. The Use gf E_h_g_]_.;gh New York: Holt, Reinhart and Winston,
Inc., 1967. Pages 55-Th, : - .

Osgood, Charles E., and Thomas A. Sebeak. Psycholinguistics: A Survey of

Theory 9_3%5Besg§;ch Problems., Bloomington, Ind.: - Indiana University
Press,)1965.

OtHare, Frank. Sentence Gogbining. Urbana, I1. NCTE, 1373.

Partridge, Eric. (ed.). A Dictionary of Slang and Unconventional English.
_F‘ourth Edition. Riverside, N.J. Maemillan Company, 1961,

Postman, Neil, and others. Language in America. Indianapolis, Ind.:
Pegasus, 1970. D .

e
Rivenburgh, Viola. Words at Work. Indianapolis, Ind.: Bobbs-Merrill Company,

Saloman, L.B. Semantics and Common Semse. New York: Holt, Reinhart & Winston,
Inc., 1966. ) -

&
¥

Sauer, Edwin H. English in the Secondary School. . New York: Holt, Reinhart &
Winston, 1961. Pages 18,32,36, and 38. Ch. 7 “"Verbal Dishonesty:
“Abuses of Language in Toddy's World," and Ch, 8 "The Revival of Rhetoric." -
o . IS

.o
Shuy, Roger W. Discovering American Dialects. Urbans, Ill.: NCTE, 1967.

Stewart, M.M., and others. Buisness English and Communication. New York:
MCGI‘&W—Hill Book CO., 1961. " ~ '

Taylor, Grant. Mastering Spoken Englishﬁ Exercises and Drills for Okal
Practice, Workbook L. New York: MecGraw-Hill Book Co., 1963.

* . Practicing American English. New York: MecGraw-Hill Book Co., 1960,

Tk




Toffler, Eric. Future Shock. New Y~~k: Bantam Books, 1971.

Tuft, V. Grammer As Style: Exercises in Creativity. New York: Harper and
Row Fublishers, 1971

‘Turner, R.P. " Grammer Review for Technical Writers.. New York: Harper and Row’
Publishers, l97l

Wallace, Eunice E. Prin cipk of 8 Spe gg Chicago, I1l.: Lyons and-: -
Carnahan, 1973, . .
P

Wheeler, Charles. English Sentence Structure Seranton, Pa.: Chandler
Publishing Co., 1971. .

B. Mims

_ ¥Films available through the Louisiana State Department of Education regional

film libraries.

s

Build Your Vocabulary Second Edition (14 minutes ,color) Distributor: Coronet
Instruct:.onal Films, Chicago, I1l.

Change in Langgage (30 minutes ,B&W) Distribut ors Indiana University Audio~
Visual Center, Bloomingion, Ind.

A Communication Model (30 sminutes,B&W) Distributor: Indiana University

) Audio-Visual Center, Bloomington, Ind.

Correctnéss in Language (30 minutes,B&W) Distributer:  Indiana Unlversity
Audio-Visual Center, Bloomington, Ind. .

Dialects (30 minutes ,B&W) Distributor: Indiana University Audio-Visuval
Center, Bloomington, Ind.

Discovermg Languages: How English Borrowod ;gg Distributor Coronet
) Instructional Films, Chicago, Ill.

‘Digscovering Lang@g How Engl:l.sh Changed in America (11 minutes, color)
Distributor: Coronet Instructional F:les, Chicago, Ill.

s Discovering Language: How Words are Made (14 minutes, color) Distributor:
Coronet Instructional Filma Chlcago, In1.

Discovering Lan@age How Words Get New Meanings (11 minutes, color) Dis-
tributor: Coronet Instructional Films, Chicago, I1l.

Discovering Language: Varieties -of English (11 minutes, color) Distributor
" Coronet Instructional Films, Chicago, Ill.

#The English Language: How It Chariges (11 minutes, color) Distributoer: Cor~
onet Instuctional Films, Chicago, Ill.

ey
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The English Lanpguage: Its Spelling Patterns {14 minutes, color) Dlstrlbutor
Coronet Instrudtional Films, Chicago, I11.

The English Language: _Patterns-- .of -Usage (14 minutes, color) Distributor:
Coronet Instructional Fllms Chicago, Ill.

#The English Language: The Story of its Development {11 minutes, color)
Distributor: Coronet . Instruct%ional Films, Chicago, I1l. «

Improve YourMcuatlon (11 minutes , eolor) D:.stributo:' Coronet Instrue-
tional F:les Chiecago, I1l. ’

Language In Asctlog (A series of 13 films, 30 minutes each ) Dlstr;a.butor
Indiana University Audio-Visual Center, Bloomington, Ind.

Y

The Mature of Language {28 minutes, color) Distributor: Stuart Finley, Inc.,

Falls Church, Va.

e

The Nature of Language and How it is Learned (32 minutes, B&W) Distributor: )

Teaqh:mg Films Custodians, New York, N.Y. /

+ J,'

Problem of Meaning (30 minutes, B&W) Distributor: Indiana University Audio-
Visual Center, Bloomington, Ind, <

The Strange Cas€ of the English Language (60 minutes, 2 reels, color)
Distributor: Indiana University Audio~Visual Center, Bloommgton; Ind.;
or BF‘A Educational Media, Santa Monif'a, Calif.,

What Is the English Language? (30 minutes, BSW) Distributor: ‘Indidna University

Audio-Visual Cénter, Blocmington, Ind.

¢. Slides

. The following is a list of color slides with-accampanying-lectures—which are.

available from the Louisiana Arts snges Lending lerary, State Departe
ment of Education, P. O. Box 4406k, Baton Rouge, La. 7080k&.

Language, Signs and Symbols: How Man Communicates
Part I: Historic Fvolution of Language

Part 1I: Man-Devised Visual MOl )
Signs and Symbols: Ix;__di’cional Images and the Modern Artist’
Art With A Megsage
" -Part I: Proteat and Propaganda“
Part IX: Satire and Social Comment
Politics In America
What Makes A Hero? ) . ©
Fantasy :

L]
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: V. WUMANITIES ‘ R
I .—-—‘-—-——'—"—'—_—_"_______—__““‘

————
i —— .

o

Because sthe humanities are corrcerned ‘o
- -with the thoughtsy creations, and actions

: . - -of meng both past and present, a good hu= *

. - manities program attempts to amalgamate or - :
: ) unify the study of language, history,

literature, music, philosophy, and art
into a meaningful whole. Through concen~
tration on vital, timeless questions and
probiems, the humanities striveé to make
each individual more human. Today, every T
individual needs to be a flexible person,

one who can change as job requifements change, - -~
one ‘who knows what to do ‘with his leisure . - -
time, both before and after retifement. This
flexibility or adapatability, this ableness to

ad just to the options and’ alternatives,.the

sudden shifts and set-backs of contemporary

life is an important benefit derived from '
study of the humanities. ' By impelling a

person.to ask and seek answers to basic questions
--Who am I? Where have I come from? What

can I do to become and remain an effective, .
responsible member of society?--the humanities

help him learn more about himself, his neighbors, g
his world. .They provide sourd approaches to

modern life, hé¢lping each individusl feel less
forlorn, less alone, more willing to face the

future with faith in himself and with hope and
confidence in humanity.

*

"It is important that pupils, as a part of general gducation
learn to appreciate, to understand, to create, ard to critize .
! with discrimination those products of the mind, the voice, the Ll

tand, and the body which give dignity to the person and exalt the e
spirit of man."

: . -~The American Association
: of School Administrators
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Objectives T -~

The student, W‘lll

1.

8.

9.

10.

lle‘

) Ex&mine the meaning of the term "humanitiest as it relates

~—-—given periods: In_history.

HUMANITIES - .

L] -

- w.‘ .
1 »
- ° . . b k’r! -

L]

to mant's hwnan conditjon--hi# experiences in phl]osophy,
music,™ art, 1iterature, religion, and ha.story .
Study the humanities as an approach to living in a society .
obsessed with technology and engrossed with social, political,
and economic problems

Demgnstrate a knowledge of the meaning of the terms "fine arts" >,
and "applied arts" by listing examples of careers in each. -

Understand that even though the Mimanities are associated .
primarily with aesthetic expression, man must uss a variety -
of technical skills for the expression and the transmisaion
of these. feelings, needs, and ideas.

Demonstrate a knowledge of same of the major co‘ntributa.ons
in the arts and the humanities by listing the nameg of the

* artists and some of their works and telling something
significant about. them and their careers.

Demonstrate an understanding of the unity and/or the
orderliness of civilization- by exploring how the philosophy .

of any*given period of history dictates its artistic .
endeavors. g )

Tdentify some of the wor}'cs of major artists, inclﬁding
painters, writers, nmusicians, architects, and sculptors
from having studied them and %heir works in depth.
Demonstrate knowledge of various architectural forms as a _
result of having studied architectural design typlical of -

-

Understand that few persons pursuing the arts as a career
expect to become millionaires. . -

. Understand that a vocation for countless individuals in
the humanities is & primary source of aesthetic appreciation
and experience for countless other individuals.

Experience the need for critical réading and the value of
discriminatony reading of materials in humanities-oriented
and related careers.

-
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‘12. Understand and appreciat.e the necessity of competency in, "
human relatiéns, particularly in the areas of work-which
embody the sensitive artic. and the exact,:mg technician.

13. Ebcﬁlox:e numerous career opportunities imthe arts and
hwnam.ties as a part of his search for seli‘-ident:.ty

1. Seek ‘Solutions to contempoztary problems by analyzing .
. 'hﬁc‘hniques and 5olutions used by. his ancestors.

1%, Gaid new ms:.ghts into concgpts such as justice, fhruth
and Beauty . \

. N Y - * "“. * ‘P‘

oy . - 4 . ?

16. “Real:i.ze that. he must- make deei'sions.that. he has alternatives.

. . o, 1 . -t - . [
. 4 ' * - 'S

Career Application .

either a3 a vocation or-as

[] *
.

The entire spéctrum of career: concepts and bbjecti'ves is embodiey
in the broad and exciting scope of humanities and the ‘fine arts.
Awareress, motivation, exploration, decision—makmg, and skn.llsﬂ'evelop—
ment are "built-in".incentives' in the many, many career opportum.ties
embraced by the arts and the hmnanities

Early in his study 5f the humanities, the student is ma.cle ‘aware oi‘

the limitless ppportunitiﬂstno pursue innumerable aesthetic interests -
avocation. -Perhaps no .other curricular

area offers more to help the student in his search for self~identity’
than does. the arts and the hmnan:n.ties It is here that the potential °
Michelangelo, the Picasso, the Van Cliburn, the Sam Goldwyn,' the
Faulkner, and the Billy Graham Have oppartunities to explore and to
appraise their interests, their aptitudes,.their needs, and their- -
values. Further, the student can see the interrelatedness of the many
disiciplines embraced by hunanities and the arts. )

F:mally, the arts and the humanit ies by theli very nature engage the
student ih activities which promote skills development. The student has
opportunities to compare a‘seventeenth century Rembrandt painting’with
a twentieth century Picasso painting; to see architecture as a major art

_serving a functional purpose; to experience music either as a listener, -

a composer, or & performer; to hear, read and interpret literature
which engenders icleas, desipes, and emotions; and to write about his
oWn experienceS, as well as, the experiences of others,

fThe humanities enable the student to live more fully in this

" coleex worlcl no matter what caieer choice he makes. He learns that .

the arts have their own language, and he develops the ability to
conmunicate more effectively through the arts. I addition to develgping
skills, the humanities help the student to find himself, to organize ~
his thinking, and to cultivate an understanding of and appreciation

for the aesthetic--all of which are essential to living the good life.
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) o T HUMANTTIES '
" LI P l "l' - -
Activities
[ ) ' ' h‘ \\_
1, Students interview regource persons from the main qecupational :

groups encampassed by humanities and the arts for fhe
- purpose of learning the necessary educational qualifications,
: . the necessary oyment experience, the salary renge, the
‘ : opportunities for Wdvancement, andéoger pertinént data aboit’
f *  the different occupational areas Peptbsented. Occupational
groups to “be intemewed should include the follewing: . .

a. Performing arts (example, ‘choral direc*or) i
. b Architecture { exal?lple, architect)
3 ‘ c. Visual arts (example, phot@grapher)
* d. Language and l;].nguistics (example, :mterpreter)
i ’ e. History (example, museum curator) . ’ ' -
' . £, Writing (exa.mple, journaliat) | .

g Religion (example, cle?g;man)

2. The student studfes the novel A1l the King's Men or a similar novel.
The-major thrust of t}é study shouldsbe the need for high
ethical standards in governmen'bal affaus at all levels.’ ,

3. The student views'the f:l.lm, "nThe Hmnanities Wl‘nat They Are and What
They Do." .

. .r . 1 . ._l‘

- L. The student hears a gueat .{s_p__a_lker I‘rom the atate Conmission on

i _ Ethics in Government. - ¥, .

5. The student interviews a newépaper political reporter ‘to learn how

: .the newsman obtains his information and to get his interpretation

, . of "fregedom of the prqss " N ) .
i’

6. The student visits the D,elgado Art Museum, a 1oca1 art museum, and/or
‘ the Louisiana Arts and Science Center .

et 7. The student hears a speaker on" the topic, "fhe Puritan Work. Ethic:
. Our American Heritage." . . N .

¥ . .

'8. The stident reads Upten Sincladr's The Jungle for an mdega%andmg
. { of"the roles of management and labor.

" 9. The student hears a speaker {from a local lébor u.rd.on discuss the
. role of labor unions- -and their contribution to labor throughout
history. . . .

10. The student ixit;:rvi-ews a representative from management "who Will’ S
disclss the relationship between management and labor.
4 u‘_ '

"




12.

13,

k.

15,

18.

19.

20.

2.

22,

23.

concept has changed.

‘noting .particularly the varletg of occupations in which the °,

L

Students visit a local sla'ughterhcms‘e for the purpose of learning
about the different occupations involved in bringing meat friom
the sYaughterhouse to the consumer!'s table. '

Students prepare an "immigrant meal"' which will provided
. opportunities. for exploring cultural differences in food
" preparation and consumption.

The studsnt views the film, "Clothing.and Fashion: A History,"
noting._the contrasts in perlod clr_ess, ‘period art, arch:l.tecture,
and music. 7}

Students view and discuss the film, "The Recognition of Man,"
Noting man's concept of his relationshlp to God and whether this

-

Students visit a 1oca1 newspaper office for the purpose of seeing
the many’activities and technical skllls in‘Volved in the
printing of a newspaper. .

The student views the film, “The Agony and the Eeétasy," noting . m

particularly the skills and the personal tral possessed by
Mlchelangelgs . .

The studént v:l.sits a loeal television studio where he 'observes:
the numerous persons and technical skills inVOlV&d in the
production of a. tele\Fision program.

The student atj.encls a play, a concert, or a ba].let obser\dng the ! '

Liarmony required m a" team effort.

w

The studend views the film, "Williamsburg: “The Story of a Patrioty®

a"

residents of Colonial Williamsburg were engagecl ) .

Students read the.musical ‘play, “Ficlcller on the Roof," and llsten to

‘the record. They then defend ancl/or explain in several paragraphe

Trevia's statement, "But in our little village of Anateoka, you
might say every one of us is a fiddler on the roof, trying to -
scratch 'out a pleasant, simple tune witl,'nout break:mg his neck."

The student reads Bach!s Jonathan Livingston Seagull) Fitzgerald's .

* The Great Gatsby, and Wolfe's'You Caritt Go Home Again. He then .

compares ares how the initiative and the values of each of the three mair;
characters influenced his career,, and explains why neither Jonathan: ,
Gatsby, nor George coulcl ngo home again."

The stuclent partic:Lpates in, a film-making workshop,, and with the other
members of the -tlass, writes a story apd films it - progressing

" through each of the steps in film-making.

Students listen to a lecture on Jazz, followed by recordings of ja:'zz,

E- N
» * 1
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The student draws cartoons illustrating seve 4] occupations in which
+ he is interested. e - i o :

25. The student vlews the .film, "The Bolero," noting particularly the . ?.
specialized skills employed by the. members of the symphony '
orchestra.. .

26. Students compare the tempo and the theme "of Renaissance music

e with music of theé Twenties and the Seventies. <7

27. The student works with' several classmates in writing, acting oub,
and directing a play which portrays problems shared by the Puritans
and contemporary man. . .

..28. Students plan and preséht a Puritan church service based on
readings from Jonathan Edwards' writings Hawthorne's The

Scarlet Letter, and Miller's The Crucible.

29. . The student writes several jypes of paragraphs using as subjects
a2 number of famous paintings, such as, Picasso's MGuernica,"
) Wyeth's "The Peaceable Kingdom,™ Brueghel's fhe Fall of Tearus,"
. ~ Ghirlandajo's "0Old Man and theQ'Boy " Vincent Van Giogh's
"Wheat Field aad Cypress Trees," and Winslow Homer's "Breezing Up.".

30. The student reads The Little Prince and in several paragraphs explains
what the author Antoine deSaint-Ebcupery meant when he wrote
these words for the Fox: "It is only with the heart that cne’
", can see rightly; what is essential is invisible -to the eye. Men
" have forgotten this truth. But you must not forget :|.t u

* 31. Students research styles of architecture, furniture, utensils, and
ornanents different periods’ of history, noting speclf:.cally
the extent: whlch machines were used in production :m each of
these .areas. .

.32. Students read The Grapes of Wpath ( if on approved 1ist of books); view
the film; and compare the problems .of the Joad family w¥th those
", of the modern~day migrant worker.

‘33, Observe a demonstratiqn of and part.icipate in square clancing ‘

3h. Student‘,s observe a demonstration of thc Gharleston and the Waltz
-and have an opportunity to learn both dances.

~

35. The student. makea a collage depicting the li:l'e style ‘of any g:.ven
period of history

L T . PR . .
- - .1

) 36. The student stuﬂiea the artiata of the Harlem Renalssance a.n.d explains
- the significance of their contributions to the American arts. :

37. The student reads “Death of a Salesman® by Arthur Miller, and suggesta
how the story may have ended had 'ﬂi]_'l.y Laman Livéd during the
- Sixties or the Seventies.

,. 38. The student reads ancl compares a poem written by Michelangelo with
.- ° one written by Shakeapeare .

o . o - 109 o
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39. The student redl: socrates!' Apology, and explains how Socrates embodies
the Creek ideal,

0. The student compares Renaissance music with Baroque music.

hl.; The student 1lstens te Stravinsky's “F':Lreb:.rd Su:.te, ¥ and compares
it to a painting by Picasso or a painting by Renoir.

42. OStudents read the legend of Icarus. and interpret the idéas in
eilther a sketéh, a painting, or a collage.

43, *The student- g:wes the characteristics of* ‘s Renior paint:thg
' and campares these charadteristics W:Lth ~those found in'a
pamtlng by Van Gogh., . .

- -

N . A. Rooks
{ W:Lth)few exceptions, the books 1isted below are ava:.lable in paperback
form . P .

Resources

w

Allen, Fredenick L. Only M. Scranton, Pa.: Harper & Row, Ins.

Since Yesterday, Scranton, Pa.: Harper & Row, Inc., 1972
The grlcgn Qcmriencg New York: The Macmillan Company.

~ Arnason, H. H. ggtom__{ﬁg_m Apt. New York: Harry N. Abrams, Inc. 1963

. Bach, Richard. M _qhmg_gg _e_ggg.'g New York: The Macudllan Company,
w 1970

5

Barraclough, Geofi‘rey An Introduction to W :Ls;o;x
Balt:lmore. Penguin Books, Ine., 1967

Breckwith, John. Faply Medieval __r_t,. New York: Praeger Pub_'li'sher;s,
Irlc.’ 1961[» : * . -

Ross, Franz. Primitive Art. New York: Dover, 1955 . *

' Bolt, Robert. 'A Man _r_q_z; ALl Seasghs. New York: Random House, i962
" Carson, Rachel. 1‘_1_'}_ Silent Spring. Boston Houghton Mifflin Co., 1962

Clark, Sir Kenneth. Leonardo da _j.ngj, New York: The Macmillan Co 1939

Coamins, Saxe, and Robert N..Linscott (eds.). Man and the .a@ The

ol:.tg cal _hilgggghgr_ﬁ New: York, Random House. -

‘ (eds.) Man and the Universe: ZThe Philosovhers of Science.

New York: Washington Square Press, Inc. ;_/
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-

. (eds]). 1Ihe Sogial Philosophers. New York: Random House.
. (eds.). The gpeculative Philosodhers, New York: Random House.

" Hitler, Adolph. Mein Kampf. New York: Houghton Mifflin Co.

Davis, Peverly J. Chant of the Centuries: A History of the Humaniijes.
Austin, Texas: W.S. Renson and Co. 1969. y;

de Saint-Exupery, Antoine. The Little Prince. New York: Harcourt,
Rrace and World, Inc., 1943.

de Tocqueville, Alexis. . Democracy in America. New York: Harper & Row,
Publishers, 1965 )

‘ Drury, Allen. g e and Consent. Garden C:Lty, N. Y.: Doubleday and, Co.,

* 1959

Mdley, Lou:.se, and Austin Faficy. The Hmnitigs. 5th E§. New York:
MeGraw~-Hill Book o :

Fliot, T. 5. The Wasteland and Other _w New Yark: Harcourt Brace
) Jovanov:.ch -

Fitzgerald, F.*Scott, The Grea.t Gatsby. New York: $harles S;:ribner‘s
Sons, Tnc., 1920. . . ' :

W

Six Tales of the Jagz Age and Other Storiés. New York '~

Charles Scr:l.bner‘s Sons, Inc ., 1968

Frost 5. E., Jdr., Rasic eacg;,ggg of the Grea j,_ hgos&n_her
Garden City, N. Y.: D Doubleday and Co., Inc.

-

flalbralith, .John R The Affluent oc:.e}x rev. ed.d New York: New
American Library, 1970 ; . ' _ o

Goen, ¢, C. The Puritan Heritage: Americals Roots in the Eible,
New York: New American Libmry, 1964 .

(olding, William G, The Inheritors. New York: }iarcoith Brace
Jovanovich, 1962, ' - . ’

Hansberry, Lorraine. A Baisin in the Sun. ~New York: New Ameiican
.Library, 1961, ' . - . o

Hartt, Frederick. History o Ii:,alian Renaissance Art. "New York:
Harryﬂ Abrams, Inc., 1969. > i

Hersey, Jofin. Hiroghims. New York: Random House.

Hough, Emerson. The Covered Wagon. New York: Grosset and Dunlap, Inc. 1967

[
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-

Hwdey, Aldous. Rra. ve New World. hew York: Harper and Row,
Publishers, 1948.

‘Jaffe H. (ed.). 20000Years__f; World fg;_m;o_:mg. New York: .
HarryN Abrams, Inc., 1967. : ] i .

- Janson, H. W, Hj.itmof.ﬁ_rt Rev. Ed, New York HarryN Abrams,
Inc.,- 1964, . ,

- . ___ .+ History of Art for Y oung eop;,g New York: Harry
N. Abrams, Inc,, 1972.

'Jefferson, Thomas, Autobidggapgx of Thomas Jefferson. New Yor-llc:,- ' _
Gu pu plltmﬁn's SOI]S, 1959. s . ¢

Kaplan, Justin B, (ed.) Dialogues of Plato. New York: Washingtc;n
Square Press, J'.nc. - v .

. 'The Pocket gistgtl New York: Washington Square
Press, Inc., 1958 . )

T
b v

King, Martin L. I Have 4 Dream - . ‘; .
- Lederer, William J., A Mation of Sheep New York:. Fa.wcett World Library, L969
Lewis, Sinclair, M Gantry. New York. ‘New American Library, 4971.

Leymarie, Jean, Dutgh Paipnting. New Yorks Stuart Gilbert Skim 19‘56
- ol 1.
Lippard, Lucy R. Pop Art Art New York: Praeger Publishers, Inc., 1966 L

'_rh_ Literature of America h vola. New York: Random House ” 1967. _ ’ ' 4,7

Machlavel'l.l. The Prince. Edited by James Atkinson New York: .
“The Bobbs-MerrJll Co.., Inc. T e

Machlis, Joseph The Enjoyment of& 3rd Ed. New York
- . W. W. Norton & Gompa.n}r, Inc., 1970

) Miller, Az‘-thur. The Grubj,bf_l,e. New York: The Viking Fress, Inc. 1953

. . Death ‘of 1@@ New,York, The Viking Press, Inc.
1955s .

.77 Mills, John Stuart. Six Great Humanistic Essays of John Stuapt Mills.

More, Thomas. Utopia. Biited by H. V. Ogder. New York: Appleton-Century~
Crofts, - ’ ' ’

i ‘Morris‘, Richard B. Documents in erig istom Rev. Ed. New
] York: Van Nost.ra.nd Reinhold Gaupany, 1965.

- Motley, Willard Knock gg M Deor New York: New American ij—;rary.

120

112 . -

o - »




...,,_

HUMANTTIES

Mowry, G. E. (ed.). The Twenties: Fords, Flappers, and Fanatics.
New York: Prentice~Hall, In.., 1963 ' :

Nasfi-, G. B. {ed.). FrankiinD. rHoosevelh New York: Prentice-=Hall,
. Ine. 1967 . . { ..

*- o

. Nevins, Allen, and Henry-Steéle Commager. A Pocket History of the

United States. New York: Washington Square Press, Inc.,

Nye, Russell B. The Cultural Life of the New Nation: 1767~1830.

. Scranton, Pa.: Harper & Row, Publishers, 1960
Packard, Vance, The Hidden Persuaders. New York: Pocket Books.

Parkman, Francis. The Oregon Irail. -New York: .Airmont Publishing Co.,
Inc., 196h . "

Parrington, Vernon. Main Currents in American Thought, Vols. I
& JI. New York: Harcourt Brace Jovanovich, Inc.,

Paton, Alan. Cry, the Beloved .Country. New York Charles Scribher's
Sons , Inc., 19h8

-

Rand, Ayn. Anthem. Tew York: New Rmericm Library, 1961

_ﬂgg Shrugged New York: New Amer:.can L:Lb::ary, 1970

Read, Herbert (ed) . The Book oi‘g;:_ v M

Reich, Charles A. _139 Greening gg ggg_i_g New York: TRandom House 1970.
'Eose, Barbara. American Art Since 1300. New York Pra.eger

Publishers, Inc., 1967 Py

- Rossiter, linton ( ecl 1. The Fegergist Papers. New York: New

ﬂmer:.can Library, 1961

Ryan, Margaret Teaching __]1_ _A_ in _a_\p_qr__jg " New York: . o,
The Macmillan Cm;gany C . # .

Schlesinger, Artmw, The Coming of the New Deal. Boston:™

Houghton Mifflin Co., 1959

rs

Shannon, David 4. {ed.), lh__g (ireat Depression. New York:
Prestice~Hall, 1960 :

Schutz, Anton {ed.). Fine Art enrmuction 0ld and Modern Masters 8th
ed. (reenwich, Conn.: New York Graphi¢ Society, Ltd., 1968

Shute, Nevil. On the’Beach, New York: Apollo-Editions, Inc., 1964

Sinclair, Uptor. The Jungle. New York: New American Library,’ 1971

Stein,.Joseph. ~ Fiddlér on the Roof. New York: Pocket Books, 1971

Gy
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Steinbeck, John. The Grapes of Wrath, New York: The Viking Press
1939! -

Stone, Irving. The _g_o_rm and t Ecstasy. New York: New Américan
Library, 1963, .

Thoreau, Henry D. Walden and __i,m obedience. New York: New
American Library, 1971, . .

Twain, Mark. Ihe Adventures of Huckleberry Finn. New York:
The Macmillan Company, 1962

v Warren,-Robert P. £11 the ﬁng_ s Men. New York: Bantam Books,

Inc., 1970.

Wheeler, Sir R. E. Mortimer. m Art and Apchitecture. New York:
Praeger Publishers, Inc., 1964. \

Wilder, Thornton, ZIhe Cabala. New Yorks: Washing’c.on Squax’? Press Inc.
Williston, George F. Saints and Strangers. «- °

Wolfe, Thomis. You Can't Go Home Again. New York: New American Library, 1966

1966. \

Wright, Louis B. ‘Culture on the "HELBE E: gﬂ r. Scranton, Pa.:
I-Iarper & Row Publishers, Inc. o

Zarcone John. D%scovergg Mﬂe_s‘ New York: Makor e
Indus’stries , 1969 ; e . .

e,a

B. Films
#* Gommercial fi]:ns available on rental basis for a reasonable
price . .
é ' - ‘;-

“The Humanities: What They Are and What They Do"

#*

"The Bolero! ) o

"The Recognition of Man" .

"The Agony arid the Ecstasy" ' .
"The Man in the Gray Flannel Suit"

"Grapes of Wrath" ' ‘ ’ ‘ T
“The Ox Bow Incident! .

NThe Time -Machine"
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" Boomstown® - .’

"The Detached American™
"Williamsburg: The Story of A Patriot!
"Art of the Western World"

tThe. ﬁat" \ N \
.. ll}hl‘ck F:‘Lnnll
"Cur Town"
C. Records

Ralph Waldo Emerson, "Poems and Egsays"
Ben F&r;:.nklin, "The Art of Virtue'
Ernest Sherman, "The Wit and Wisdam of the Philosophers®
Thoreau, "Walden® > o : L
"Cajun Songs from Louisiana®
"Dust: Bowl Ballads" : -
T "%‘mntier Ballads" . - -
; "Songs from the Depression" " ' o
“viWitches and War Whoops" ' . ;
‘ Roger Bolt, "A Man for Al]. Seasons" .
ﬂrthu.r Miller, "Death of & Salesman“ and “The Gmcible“
“Ja.zz, Vol, 3 « New Orleans"

"Jazz, Vol, 10 - Boogie Woogie, Jump and K,C."

Ll N .
. "Fa.vorite Cowboy Songs* ‘
L "Ballads of the Aerican Re\rolution“
\{‘ ] "§0n88 of the Sui‘fragettes" :

"I(ennedy' 5 Inaugural Address" ,

- I vt e
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"World War I: Historic Music and Voices™
"Renaissance ﬁances"
"Sweet Chéztity"
"Renaissance Madrigals® -
"Music Man! . o -,
’ "Oréan in America® ~
. "Historic Music of the Greﬁt West"
"'25 Fa.vc;rite Cowboy Songs"
What is dazz?" ‘_
,_"Ja.zz _fdlimays" '
" USgngs of the Twenties™
"Hood, Sweé.t a.n_gi Tears = Spinning Wheel!
"Turned on Bach B
"Swingie Singers! . _ '_
"Westside Story" - ] :
- WPirebird Suite" L
Wjésu dJoy of Man's Desiring" - | .
"Songs of Stephen Foster! ~ Il
"God of our Fathers" ‘ s . 7
T T T D, Filmstrips. ’ o
"ThelGrea.t Gatsbyn . _ ' J b
ujefferson and MénticelloM . | | oo TmTe _
" "Jc;hn Brown's .B;dy - . ~ ’ g .
“John Fitzgerald Kennedy: 35 President of the U. S..
"Man With the Hoe! . '
'-'Hi’chelangelo:. The Sistine Cﬁapel"
"Qur Heritage from the ﬁonéissange"




- HUMANITIES

"The Pony Express"
“The Protestant Reformation"

‘ .{'Riverboats and. the Building of America"
"World's Great Religions™

"'Dea@ of 4 Salesman"

‘E. Filmstrips and Records

"American De:cadbe: ‘_I'lﬂ_e Sixties"

"An Audio-Visual History of American Literature"
- "An Audio-Visual History of Musith
h "Godts Trombones"

“"Our Independence and the Constitution"

F, ©Slides . : -
¥*Color shdes with accompanying lectures which are available from the
Louisiana Arts -Slides Lending Library, State Department of ducatlon,
P. 0. .Box 44064, BatonRouge, La, 7070h
Colonial Period .in New Engldand
Fazous Americans and Histord ca] Evants in Painting-
The American City in the 20th Century
The Washington Taggs (For information write to: National Gallery of Art,
.Washington, D
#Emily Coleman Lectures‘ Legends and Storieg g Art
#American Painting in History
" *Florentine Art of the Golden J}L
: #Cheekwood, Lectures:
Introduction to 4rt -
Painting
-Architecture

\ Sculpture .
Steamboat Life oh the Mississippi
*Hiétolgx"g_i: Loulgiana Architecture . :
- #Encyclopedia Pritannica Lectures: ‘
Art in Early Renaissance Italy .
Art~of the Northern Italian Renaissance
Art, inthe High Renaissance
Art of the Northern llenaissance
Art, of the Low Countries :

o e 117 - .
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Art of France =
Art of England

Ert In the United States -
Art in the 19th Century - . e

© “Introduction to Understandine Arg

*700 Years of irt ' ’

~ *Famous Men and Women in Portraits

#Pre~Columbian Art

¥#Discovering the Art of Africa .

Modern African Carving

*Treasures and Traditions of African Arbt———

#The Creative Past: Art. of Afyica

*Acrogoli r-‘ruseum - Athen’s N

#The Louvre - Paris - . .

*National Callery of Art - Lgndg_ - o ' :

*The Prado - Madrid . )

#The Pitti Palace ~ Floremce

'?'Ai‘mcan Dress an and Design .

*Index of American Nesign (A collection of 23'sets of slides of watercolor
renderings of the crafts and folk arts in the United Stat.es from bei‘ore
1700 until about "900 )

#Mah and His Environmént® In Harmony ﬁ in Conflict, Rart 1 and Part 2

*The Art.s of Afrieca .

*The Art.s of China . .

#The Arts of Beypt :

#The Arts of Greece . '

*The Arts of Javan . : .
¥irts from Around the World - T J
#Art of Ancient dnd Colonial Latin America .

#Arts and rtf_n,fact.g of the ﬁmerican Indian .

#The Arts of the »Mj:dgle Ages
#A Famous City in __ﬁ,g_:\.n_g Venice
*An Historical, Tour of Two Cities:- Venice and Florence

*Art.s and A;t.i:{'act_s_ of the American Indian
*nm First ericans

#The ‘Pursuit. of Happiness: Man's Sgarch for the Goed Life, Payt 1 and
Part 2 =

-2“__1.,, Science , and Technology . .-

#The Gity .

sLouigiana Antebellum Architecture, Part 1 and Part 2

*Politics in America . ‘

#Apt-and-Wap < . .

#What Makes a Hero? ) -

#Fantagy ‘ o

#The Thirties - ’

*Man -~ The Meas!g;: _j Al '_I‘_hgg_ '

Part 1: Map G;eates In His Image
Part 2: Man Creates, For God or Country L
Part 3: Man Creates, For Love or Mondy '
#The Many Masks We Wear
Part 1: For Religjon g_ L{m_gx P
Part 2: To Conceal snd Express - . .




o . HUMANTTIEG
- B . * .
#Art with a Mes:upre ’ :
. Part ;: Photest and Propaganui
-+ & Part 2r Satire apnd Soclal Comment.

#*Understanding Primitive Art Qceania

4 -

. Reprints (Time-Life)

Greece: The Birth of Reason . '

Hemingway and Faullkmer "

Frost and Sandburg f ' :

Greece: ,Myths, Gods, and Heroes
' - Gandhi: The Nonviolent Activist ‘?

The Struggle to Be An Individual . . ' o,

History / The English Language - _ S ) ]
~* Opening a New Land . o T
“ s Greece: The Golden Age .

*  What is Existentialism?

: R H Loops . “

"The Blitzkreigh -

"Pearl Harbor" :

"Depression in the Umted States"
"The Dust Bowl" . - : .
"The New Deal® . w ) - ' .
"Normandy Invasion: D-Day" : Lot

¢ "Pearl Harbor" . :
————WRige~uvithe Nazi Party"

-

1 " . ’ . * s . L

I. Prints and Pictures

Fifty Amer:a.can Masterpieces (Mccomic}c Mathers Publishing _ o
Company) . _ ' L AN

hmerica Book Company Prints : . T

McGraw Hill Bogk Company Prints to Accompany ° ' RGN
Themes in Eiterature Semes ————

Nota: Additional famous prints are available for purchdse i‘rom
numerous publishing companies

i ?
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VI. MEDIA AND FIIMS

. A new vital, but potentially dangerous
force in modern society is the electronic pro-
Jection of image and sound. It is & vital force
because if, opens up undreamed of possibilities
for mass education and entertaimment, It is ae

J - dangerous force becauée it carries the potential e
to turn ue into a people inured to violénce, a,

- nation of passive, noreacting sponges. The
challenge before all educators, therefore is to -
develop ways of channeling the tremsndous engrgies
and power of the electnonic media into productive
directions. Each individual today-—éxposed as he

.18 to a continuous bombardment of visval stimula-
tioh-~must be taught how to accurately intercept,
J.nterpret , understand, knd.create communicatidn
- in both print and non-print modes, Because the
: h electronic media communicate more quickly, with
‘ higher impact, and because they require less effon}
_from the receiver, it is imperative that everyone™
learn to seek out visual fare that has the capa‘city
to stimulate -creatively, not merely to stimulate.
With these points in mind, it becomes apparent
that the school must provide courses that orient
. students to-the print as well as the -electronic
«~  media common today, Through the study of per- -
iodicals, film and television, youths must
lsarn o cope with and control the ineredible,
dazzling potential of mass media so that they
. may more completely-understand-themselves,
appreciate -each other; afid know and improve

-

thetr-worlds

¥

-

+ "Myst we always teach our childrefr with books?
Let them look at the mountains and the stars above. Let-them look at
the beauty of the waters and the tree¢ and flowers on earth.

" They will then begin to think, and to think is the beginning of'a real
education. :

> . ~

Y ’ ' David Polis '




- . » MEDIA AND FIIMMMedia ’ g

» [
]
.

VI-A , ME™ ZA

Objec tives . “‘“‘\ .

The student. will o ‘ \\

1. Match examples of adwrt-iaing appeala with techniquea being . '
_employed.®

2. Identify basic human motives being appealed to in specg,fic
: examples oi‘ propaganda and adwrtismg -appeals. | . 4

3. Explain why certain i‘ict.lons,products or messages could best
be: com:mm:Lcat.ed on radlo or t.slsvismn . e

. R -

k. Caﬁplet.e chart. of t.he types of programa presented by t.hree“
ccnunercié'l TV stations in specified t'ime periods. ‘ '
5. Classify titles of magazines according to t.ype and according -~
to audience appeal. E
6. Select a medium (radio, television, newspaper, magazine, or .
£ilm) appropriate to a given situation and explain how he
would use the medium to present the situation.

, Career Application ‘ - .. &
Tﬁrmf carser development, students’ are seeking a ¥
beatter understanding of themselves and their wqr}d. Educators have long - -
been aware of (but. have usually chosen to ignore) the fact that the world .2
of media has, to a great extent, shaped all our lives for the past twenty .
years. Statistics available on the number of hours the average American
watches television is frightening. The obsession of watching television -
‘begins in the play pen and proceéds to the recliner easy chair. One buys
a8 toothpaste and elects his® of ficials 'according. to the success with which
, sach "product" is sold to us. Even mere frightening is the fact that while
stating In all educational philosophies their,belief in the importance of
building informed eitizens, educators have 1argely ignored both the importance - .
_of semantics {and the way words use us) and the propaganda technique .
JAnvolved in allradvertising, fram the glittering generalization to the
bandwagon approach. Having -became so accustamed to the famous athlete selling
'soap, razor blades, or even popcorn poppers, the average reader, listener,
or reader no 1onger guestions hia stance as an authority in totally unrelated
fields, (R .

Ths purpose of media study is not to meke cynics of students but to
make them’ aware of techniques being employed by anyone who has anything to
: . sell so that the students may learn to separate the product or idea being
. gold frgm the method used to proamote it. Media study also helps students
separatd fact {from opinion’as they encounter it daily in all news media.

*

' , o '
Q . . 1.21 ’ ) . .
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" Without a pléar understanding of these differénééé;wstudents cannot make

valid decisions in the supermarkét or at the ballot bax, much less in
relation to selecting a career for. themselves.. Perceptions of individbals,
groups, occupations, and life styles are cgﬂ.ored by televisioh portra.lts

of these roles. The effects can be both positive and negative ih affecting
students' thinking. Learning te distinguish the real from the. unreal, the
distortion from the truth, And the fact from the opinion are all necéssary
steps .toward. establishing goals and objectives for ome's life, as well as

determining ways -of reachmg them.. N e
o . ) ' S - SR
Activities e . .

1. The student submits a journal of attempts to influenée hig thinking.

2. The student r'ollects and labels examplas “of each of thé fifteen kmds
‘ of advertising. ./ :

3. The student identifies given siatementd as eitHer Fact or opinion.

L .

L. Students, working in groups s wr:.t,e and "produce" a f:we rna.nute radie
. show accordmg to desgignated requirements.
s %
-5. The student Writes .a cﬂnpositlon comparing and contrasting two local
radio stations in terms of the.ways in which audience and type of
music affects atatlona'«approaches to listeners, \

4. Studénts, working in groups, conduct a survey of televisidn viewers and’
and present findings to the class din a panes discussion, correlating

_— programs watched with- age, sex, and education of viewers. .

7. The student completes a chart on phys:!.cal aspects of varlous perlodicals,.
including cover dash.gn, quality of psper,  and readabillty of pr:mt1= .
/
8. The student camposes hls oWn magazi‘he, including title, cover,, at’
'least three Featuve stories, and ads. .

- + i

9. Tha student 1den1.:1fles three renderings of a fictitious news event as
‘news story, editorial, or 1et!:. ar to the editor. - .

10. The student completes four 1ogs on four 1oca1 radio stations, dach 1og
containing time and content analys:w. B

.

¢ - .

" Resources

( ?ee the list of resources at the end of the Medla and Film section
ViI-D , .

’ 'Q-.. . . 132 .! _ * " - o
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t © . MEDIA' AND FHIM/Film Study
VI-B. _ ? " CLIM STUDY | !
OBject;Lveg' “ % ’ -
v ' The student will . . ‘ ) o

1. Complete a worksheet svaluatihg such things as dlglogue, -

" dramatic impdct, phot.ography, setting, music, costumes,
S , . sound effects, and character portrayal in a feat.ure-length ‘
. , ' £ilm he hae watched in a theater or t.elevisioh. :

2. View "This.Is Marshall McLuhan: The Medium Is the Massage"
and then discuss how an idea is camnunicat.ed and Wwhat is
it.s effect after v:r.ewing . ..

3. Ident.:l.fy basic filmmaking terms such as cut, dlssolve, ecllt.
credits, sequence, close-up, and establishing shot.

L. Ebéplain the differences between.a film and a written version
. of the same or a similar ‘story.

Earegr Application

Implications for career development in film study-are sim ar to those
for both media and short story. Film study assiats students in obtaining
a kind of visual literacy necessary to function - in the second half of

—the-twentisth century. Because of the impact of television on their lives
.and the easy accessjbility of films through this medium, most students
(and adult’s) prefer to see a film rather than read a novel. or Bhort story. _.
And just as there are "literary” and "non-literary" short .stories and
novels,. there are films that are merely mechanical uses of celluloid.
St.ugent.s need to unclerst.and t.he differences.

Erually imporiant are t.he kinds of contributions the short story or.

" novel and its filmed version (or origimal sgcreenplay) can mske toward

& helping students. realistically perceiwe themselves and their wo?;g)@he"

, \ _ interrelations of life style to career choice, and the influence of, values

©ooon the decision~making process, . . . \

“ a }
Aetivities X [

1. S ents participate in a pansl discussion related to analysis of a
: in terms of sound, setting, clothing, movement, character, types,
'ancl purpose. .

2. Using one of the psychological states listed, the student writes a
paragraph .explaining why filmin‘g or liteérary t.echni.ques could better

portray the ,states of: ; 'ana
a. 1onel:1ne_ss ) o )

b, hilarity |
c. mental confusion ) . .
d. succesd . ' ) ' A

pRIC- 12377 7




The' student cumpares and contrasts.a short story read with its filmed
version,

3.

'-‘

. L. The student lists differentiating characteristics of various kinds of
films, such as comedy, musical, documentary, animation, western,
mystery, science fiction, and drama, in terms of sound, settiiig, clothing,
. movement, character types, and purpose,

’

Resources

" See list of resources at the end of the Media and Film section (VI-D).

it}

1
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.0 _ MEDIA AND FILM/Filmmaking
VI-C ' . FIIMMAKING T
Oblectives . . | o3 . ’
. The student will | '
1. Write a job.deseription for at least five Job titles in filmw )
making. (grip, producer, cameraman, editor, director, etc.).

2. Match various filmmaking responsibilities with job.titles.

3. Compare and contrast verbal and visual media. (Hé will under-
i stend the difference between written literature and. £1lm).

L. Operate film equlpment (Super 8 mm camera, splicer, eclit:i.ng
machine projecto“, cassette tsape recorder, etc. " -

5. Match a list of technical film terms and definitions (montage,
fade, frame, pan; iris, shot, ete.).

6. Trace in sequénce the steps involveci in producing a film.

7. View .short £ilms ancl featu.a films to learn the different £ilm-
inf techniques. *

8. Film short scenes that illustrate various filping techniques.

9. Make his own film. v )

*h

Qareer Abblication '_ "o

Since filmaking can ‘be & vocation or an avocation, it. is readily
adapbted to career applications. In Stage IILI, the student is concerned
with career exploration and in Stage V with acquisition of career skills.
Although exposing the student to a unit on filmmaking will not necessarily
make him a Cecil B, DeMille, it will'give him the basic skills on which
to build. The student=-if he never enters the filmmaking industry-will be
awar® of the work that the people in the industry do. In addition to
gaining an understanding of the film industry, the student, as he makes
films and views films made by others, increases his awareness both of him--
self and of the world about him.. . . ‘

Activities - . . : ) ’

’ 1. The student interviews persons connected With filmmaking and re- s ‘
.ports orally to the class. . o ’

2. .Students present a skit in which several students assume Jjobs in
filming. Problems and duties particular to certain Jobs are
brought out.

128
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Students read Bierce's "An Octwance At Owl Greek Bridge," and

view the £ilm, They discuss the issue: Does. film or written .
literature better capture and/or express psychological states?
(The same might be done with any novel and film adaptation.)

-

.. The #udent presents one side of a debate on the superiority of the

visual or verbal medium in putting across ideas, emotions (Zorba the

* Greek, To Kill A Moc iprd, Rhinoceros, _Q_r_x the Beloved Country,

10.

15.

'The student makes an editing script..

Lost in the Stars, etc.

The student films an 1dea taken i‘rom a poem choosing vistal imagery.:
to replace verbal imagery

3

O the diagram constructed by the teacher, the student labels the -parts
of the Super 8 mm “camera and explains the function of each part.

The student demornsr.rate‘s the use of and explains the parts of the

editing machine to other students.

Given old film, a splicer and film tapes, sttidonta practice cutting
and splicing film

. J ; .
Students tape background music or sound for one particular short film.
(A f£ilm made prmously) They then view the film using the different
background recordings, and discuss which was most effective and why.

Students view slides which are combined with sourids, some of which dre
in harmony, with subjects, some of which are not. They identify and
discuss those which are related and those which are not.

. After being asigned cel‘tam films and telgvision shorws to view,

students record and discuss camera movements and angles used.

View short films suitable for demonstrat:i.ng techniques {"An Occurance_
At Owl Creek Bridge," "Hide and. Seek," "The Red Balloo¢n," "Saturday -
Symphony," "Corral," "The Golden Fish " ‘New York, New York " GChild~
ren Adrift," "The Qui.et One," "Hognbird " "The String Bean, f "Glass,”
"A Fairy Tale W "Dream of the Wild Horses »" and any obhérs tha‘b a )
teacher might "add).

The student views feature films to learn the t.echniqﬁes, theme
handling, cRaracter development, and visual imagery (Citizen Xane,
inslsm._iaé, Ihs.eu::_fmdmmﬂua _ix.l\l.ggn,.’ll._q_tlgr,-

La Strada, Night of Cabiria, Nobody Waved Goodbye, Nothing But 4 Man,
Sundays and Cybele, A Thousand Clowns, and others) .

The -student makes a story board.

136
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MEDIA AND FILM/Filmmaking :

16. ‘The students works with other students on a film project. He ;
tries out for the role he wants in the production by present.ing
orally a "play" resume of his qualit‘ications

17. The student creates and films a commercial.

18. The student previews and critiques films made by other students.
19. .The student enters a film. contest .

[

20, The students plan and part.icipate in film festivals, either
school or parish-wide.

421, In conjunction with the guidance department, students make films
on career choices which could be showi on Career Day (a day set
aside in many schools to introduce students to various careers
through outside speskers and other, resources).

' . ‘.
.

-Resources " o

. e ¥ .
See the list of resdurces at the’end of the Media and Film section (v1i-D).

~

“r
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T - " MEDI.‘E AND IE‘IH{/Besources
VI-D. MEDIA AND FIIMS RESOURCES
A. Books .
Amelio, Ralph J. Film in the g]ggsrocm Why Use It; How &e Use It.
Dayton, Ohio: Pfaum/St.andard 1971. ] T °‘

Bave, Richard L. The Film Director. HNew York:s Macmillan Publishing -
Company, 1971. _ . '

Bellafiore, Joseph. English Language Arts, Intermediate Lewel. New York:
AMSCO Schoel Publicat.ions, Inc., 1971. .

Boutwell, William D. {ed.). LL;EE Mass ed;a In t.he §chools. New York:
Appleton-Century-Crofts, 19 .

Ll
[N

Branston, Brian. Film Maker*s Guide.to Planning; Dire ing, and

Films fB¢ Elgagure and Profit. New Tork: Hillary House Publishers, Ltd.,
- 1971, T : - 2

Butler, Ivan. The Making of Feature Films: 4 Guide. B;lt_.:hnore: Penguin
BOO!CS, InC., 1971. ’ L.

_Casty, Alan. The Dramatic Art of the Film. New York: Harper and Row,
Publishers, 1971

Coynik, -David. Film: Real to Reel. Winoni-za, Minn: North Country Pube
lications, 1973. ,

Cushman, George. Movie Making in ,]_._S,I.easgg- s. Carden City, N.Y.: Amphoto
" * Books, 1971.. '

Dexter, Lewis. A., and David M. White (eds.}. People, iet ,ggq Masg
Comminications. Riverside, N.J.: The Free ,Press s 19

Donalson, Kennet.h (ed.} Media and the Teaching _1_‘ gl;sh Urbana,. I11.:
NCTE, 1970, .

¥

" Fischer, Edward. _‘I'!_l_e'.Scpen Arts. New York: Skéed & 'ﬂarcl, Inc., 1960.

Green, Lornie, and Robert Allen. Propaganda Game. Turtle Creek, Pa.:
Wiff'n Proof Publishers. e ' ,

Hill, Roger. - Teach Y%rsel-f Film @m English University Press, 1970.
ﬂgg To Make Good Home Movies. Rochester, N.Y.: Eastman Kodak Company.

Kuhns, William. Themes: Short f_‘ug For Discuasion Dayton, Ohio:
: Pflawn/St.andarcl 1972.

., and Thomas L. Giardino. Zshind the Camera. Dayton, Ohie:
Pflaun/Standard, 1971. 2

LY
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., and Robert Stanley. Ex pl oring Lhe e Program:
E_xplor ing the Film. Dayton, 0‘110 Pfla S.tanclarcl, 1968.

. larson, Roclger, and Fllen Mead. Young F mkerg.‘ New York: Avon Books,

1971,

.

Linton, Delores, and David Linton. Practical Guide to ;gggro om Media.
Dayton, Ohio: Pflaim/Standard, 1971.

Maltin, Leonard. Behind the Camepa: The MI&EI’.&___& Art.. New York:
New Américan Library, 1971.

Manoogian, Haig P. The Filmmakepr's Art. New York: Basic Books, Inc.,
Publishers, 1966

HeLuhan, Marshall The Medium j.g m Massage. New York: Bantam Books,

Inc., 1967.
Understanding Media." New York: New American Library, 1971.

Mitchell, wénda.. Televiging Jour Messgge. oSkatie, Ill,: National
Textbook Company, 197h.

Pincius, ‘Edward. Guide to Filmmaking. Chicago: Henry Regnery Co., 1972.

Postman, Neil. Televigion and the Teaching of Engligh. New Iork‘ Apple~
ton-Century-Crofts. -

Poteet, G. H%&rd‘ (egl.). The Complete Guide gg Film Study. Urbana, Ill.:
NCTE’ 1 2.0 * ) ’

Pudovkin, Vladimir I. Film Technique and Film Acting. Hackensack, N.J.:
Wehman Brothers, 1958.

Quick, John, and Tom ILaBau. Miwm New York:

Macmillan Publishing Co., Inc., 1972.

Radio; Television and Film ;;; the Secopdary School. * Skokie, IXl.: National
Textbook Company, 1973.

Roberts, Kenneth A., and Win Sharples, Jr. A Ppimer for Film-Making. New
York: The Bobbs-Merrill Co., Inc., 1971.

. Samuels, Charles Thomas. A Cagsebook on Film. OCineinatti, Ohio: Van

Nostrand Reinhold Co., 1970.

Scwartz, Sheila. Teaching the Humaplties: BSelscted Readings.. New York:
Macmillan Publishing Co., Ine., 1970.

Sheriday, Marion C.; and others. Thp Mobion Picture and the Teachin of
English. New York: Applston-Century-Crofts, 1965,
Smallman, Kirk. Creative Filmipg. New York: Bantam Books, Inci, 1972

l{" N -
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MEDIA AND FIIM/Resources.

Smith, Bruce L., and others. Propaga n.d a, Conmunication and Public pin;; v
Princeton, N.J.: Princeton Universlty Press, 1946.

Sohn, David A.* The Creative Eye. Daybon, Ohior Pflaum/Standard, 1970.

Spottiswoode, Raymond. A Gr of Film. Berkeley, Calif.: University
" of California Press, 1962. ) .
Steinberg, Charles.S. Communicative Arts: An I ction to Mass Media.

New York: Hastihgs House Publications, Inc., 1970.°

. Stewart, David C. Film Study in Higher Educstion. Washington, D. C.:
American Council on Education, 1966. -

Williams, Clarence M.; and John L. Debes {eds.). Uisya; Literacy. Urbana,
I11.: NCTE, 1970. -

Witaker, Rod. The Language of Film, Englewood Cliffs, N.J.: Prentlce—l-lall
Inc .5 1970.

WQllenberg, H. H. Anatomy_ of the Film. New Yorks Arno Press Cinema Pro-
gra;n, 1972. 3 . .

Note: Most of the books listed above contain extensive bibliographies.
B. Films
s Is Marshall McLuhan: The Medium Is the Massage {54 minutes color; or
two 27 minute parts) Distributor: McGraw-Hill Textfilms, New York,
N.Y. .
i

€. Slides

The following is a list of color slides with ‘accompanying lectures which are
available from the Louisiana Arts Slides Lending Library, State Department
_ of Education, P.0. Box 44064, Baton Rouge, La. 70804 \

Man and His Environsient: Innmmm.m_gnms_ Bart 2.
Ihe Pursuit of Hgppiness: Man's Search for the Good Life, Part 1 apd 2
The City

Aperica
Man -~ The Meagure of All Things

Part I. Man Creates, In His _Igg_




Learning to See _a_u‘g Understand: Developing’Visual Literacy, Part 1 gg_g 2
Lag‘guage, Signs, and Symbols: How Man Communicates

Part I: Historic Evolution of Language 2

Part II: Man-Devised Visual Symbols
Signs and Symbols: Traditional Iuages and the Moderg Artist

Photography .

-

D. Periodicals.
Cinemia, 9641 Santa Monica Blvd. Beverly Hills, Calif.
English Journal. January, 1974 issue. East Lansing, Mich.: Nati:oné.l

¢ Council of Teachers of English. {Contains a resource directory of
ideas and materials® for media study). :

Film Comment, 538 West End Avenue, Ne;w York, N.Y..10025.

Filps and Filming, 33 South, 54 Queen Strest , Portsmouth, England.
Media and Methods, 134 North 13th Strest, Philadelphia, Pa. 19107.

]

Scholastic Scope Magazine. January, 1971 issue. Englewood CIiffs, N.J.:
Scholastic Back Service. . -

Screen Education, 25 Stéadman Street, Chelmsford, Mass. 01824,
Super 8 Filmmaker, 342 Madison Avenue, New York, N.Y. 10017.
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