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: . Abstract

This paper presents data concerning the relative i®portance of many
factofs~-within the school and ocutside it--as predictors of the social outcomes

of interracial contact in high schools. 1t also compares the relative impact

L]

of given predictors on different specific outcomes--avoidance, friemndly behavior,

unfriendly behavior and opinion change. The data were obtained from both black
Pl

students and white studen;p in all ff the public hish schools of Indiq?apolis,
/

" Indiana. . . l ‘ .




DETERMINANTS OF STUDENTS' INTERQACIAL BEHAVIOR AND OPINION CHANGE

A consiﬂerable amount of research has now accuyulated concerning the
social effects of racial integration in schools (see reviews by Carithers,
1970; Hofmann, 1973; Brown, 1974; St. John, 1975). While this work provide;
much valuable information,,;t has, in general, at least two major limitations.

-One limitati;n is that the great majority of studies ha§e concentrated
alm;st exclusively on subje;tive measures as outcomes--i,e,, on measures of
attttude and attitude change, or on sociometric measures of interragial geréus

S ‘ -

intraracial preference. Relatively little evidence has been ‘presented con-

.

cerning determinants of interracial behavior.1 One intended contribution

of this paper, based on a large-scale study of intercracial contact in high

+

schools, is to focus on several Q?pes'of interracial behaviors ## outcomes.

These include avoidance, friendly actions, unfriemdly actions, and friené-
* '

[
™ Yl

ship r:alationships.2 We include also as an outcome a measure of opimion
toward other-race people, so that the determinants of this subjective out~
come may be compared to the determinants of behavioral out comes.

A second major limitation_of_érévious work 18 that in almost all cases
only a small number of factors which may affect social relations between the
¥aces Lave been studied, in isolation from other causal factors.3 Carithers

has pointed to this problem, saying: 4

"We might get closer to knowing what the process is if a study

4

were undertaken in which each variable was examined by means of

£

multivariate analysis. Some studies have dealt with three or
four variables, but the weight of each of them--and just how they

.are all related--is unknown” (1970:31-32).

The present study, through the yse of multivariate analysEs, provides

¥
information about the relative importance of a varlety of possible causal

factors which have received attention in the literature. Since a pumber

of different behavioral outcomes (plus one attitudial outcome) are examined,

4
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we also can assess the extent to which the relative importance of given

predictors differs for different outcomes.
Relation to Previous Work. A variety of factors have been diacussed in the
literature as affecting the outcomes ¢of interracial contact in schools.

For the purposes of this paper, we will summarize the mast relevant work

briefly and, in doing so,indicate the relationship of our work to that of

+
b

othera.
With respect to factors which may affect inCErrpcfél behavior and opiniona,
previous work Iin this area may be grouped, for convenience, according to ita

attention to: a) characteristics of students; b) pricr contact with the

¥ .

‘othér race; 'c) opportunity for contact in the present situation; and d)

conditions of interracial contact. -
—

Characteristics of Individuals. Cerfain personality characteriatics, it has
been suggested {Cook, 1§?0),.may dispose the inéividual to hostile reactiona
toward out-group individuuls. A number of studies of children in achool and
other interracial settings have provided evidence that personality traita
which reflect hostility or aggressiveness are, in fact, related go leas posi-~ _
tive outcomes’ (Mussen, 1950; Chadwick, et al., 1971). 1In addition to aégreSSiOJ
deriving from personality fﬁcc;rs, it has been suggested that those people
who experéénce erECraCions in their Pe;songl lives will be more likely
to display hostility toward out-groups {Amir, 1969). L

Another hypothesis advanced in the liCeraEure-(Amir, 1969, Byrne 19?f)
proposes that interracial interaction Will become more positive as the norms
of members ©f the two groups become more simiiar. This hypothesis, for which
there 1s little direct supporting evidence, implies that che memﬁer350£ one
racial group who have characteristics most in accordiwith the norma of the
Echer group. will have the most positive interracial ;ontaccs.

Two additional personal characteristics whose effect on the outcomes

of interracial contact have been studied are sex and initial attitude. Most

5)
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school studies have shown that 31:13‘(especia11y black girls) show more
in-group preference than do boys (Carithers, 1970; Browm, 1973). With
respect to 1n1tia1 attitude, Whitmore (1957) found racial attitude change
‘unrelated to initial attitude among white students and Nebster'(}gﬁl) found
interracial attraction among Whites unrelated to their pre-contact acceptance
of Blgcgsl_‘fhese results‘in school settings differ fros results in housing
a;;‘qommunity studies yhich have frequently, though not always, shown
attitudes and behavior to éevelop further in the direction of their initial
tendency (&mir, 1969).

In the present study, we 1n91ude several student charactgristiés which
are televant to'the hypothesis that interracial interaction is affected by
. the individual's levFl of general frustration or aggressiveness: Specifically,
'we include measures of the student's 3egera1 life satisfaction, his preference.
for attending another school, and his amount of unfriendly interaction with
schoolmates of his owvn race. We also Include data on several student
charactefistics relevent to the hypothesis that people will get along better
with'thdse h1anothgr\gr0up when the ndrms and behavior of .the othe;s cor-
respoﬁ;‘to their own. These characteristics, which reflect norms and be-

havior relevant to the school situation, are: a) acceptance of conventional

.

norms of school behavior; and b) desire for further education. TFinally, we

" examine sex and prior rackal opinion as possible prédictors of interracial

behavior and opinion change. . ,

Prior Contactfﬂigh QEDSi Race. There are some theoretical reasons for
believing that prior contact wi;h other-race persons-je§pecia11y contact

of a f;iendly kind--will tend to make later 1nterrac1ai contact more positive
(Brown, 1974). Some studies have'indicated that school integration in early
grades facilitates the development of cross-racial friendships by white
studerits (0'Reilly, 1969).. Also, surveys of black and of white adults indicate

that having attended desegregated elementary schools 1is associated with more

6
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positive attitudes toward, and greater acceptance of, other-race people
,(Brown, 1973). Ho&ever, there is little evidence regarding the extent to
which early interracial contacts in grade schools, ;eighborhood, or else-
where affect later Interracial iInteracticn in high schools. 1In one relevant
study, St. John (1962) found that Whites who had more interracial contact in
early grades made more cross-racial soclometric choices in high school. However,
early Interracial contact was not assoclated with greater cross-racial choices
among blacklstudents.

In this paper, ée examine the effects on high school beha%ior and opinion
change of three aspects of 1nterrac1ai contact outside of, and primarialy prior
to, the high school situation. These are: a) extent of racial homogeneity
of the student's néighborhood; b) age at which the students first got to know

other-race peers; and ¢) amount ¢f friendly interracial contact in grade school.

Opportunity for Contact in Present Situation. Studies in ﬂBusiné and community

settings have generally indicated that greater proximity, or opportunity for
contact, between the races Is assoclated with more-friendly 1pter;ction and
uore positive attitudes (Harding et al.,1969; Amir, 1969, 1975). However, a
N " number of sgudigs in schools have found greater interracial contact in class-
rooms and elsewhere in school to be unrg}ated to attitude change (Carithers,
~
1970; Hofmann, 1973).
The present\hnalysis explores this relationship further .by Including ag
" possible predictors of behavior and’attitude change 1) the amount of opportunity
for 1nterracial contact in the classroom and 2) :hé amount of participation in
school activities (which often provide opportunity for interracial contact.)
It also Includes the amount of ;ontgbt which students-have had in high school
with black teacherg. To our knowledge, the rekgtionship between contact with

other-race teachers and interracial behavior or attitudes among students has

not been examined before. v .
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Conditions of Contact. A number of writers concerned with inter-group re-

lationships have pointed out %that the social effects of inter-group contact

mayldepend on the conditions under which the contact takes placé (e.g., Cook,
1970; Amir, 1975). In particular, such conditions as equality of status,
common goals, aqd;favorable norms by peer; and authority figures have ‘been hy-
pothesized to be important. I&.scudies of Interracial contact In community, N
housing, and job settings, such conditions of contact have recelved attention,
though thelr effect has not ﬁlways been dearly demonstrated, However, as
earichers pé#pts out in her review, relatively L;Ftle attention ha; been given
to the conditions of inferracial éontacc in' schools (1970:41-42),

With respect to the relative status of interacting groups, there is
some evidence that equality of status between reces in community settings \

contributes to more positive behavior and attitudes (Amir, 1969, 1975). However,

in view of the widespread assertion of the equal-status contact principle,”

il

the direct’ evidence is surprisingly limited. There are also some negatlve
g ‘r findings (Harding and Hogrefe, 1952; Amir, et al., 1973) concerning situations
where equal-status contact did néc lead to more positive attitudes or behavior.
‘“TF'EcEGBI'EEEfiﬁgéj“ver? lictle evidence on the effect of status differences
exists. Ona relevant study by Willie ﬂ1973)ﬁfougd that black students of the
* very lowest socio-economic gtatus assimilated least well socially with white
ichoolmates,but the overall effect of (relative)BES was not large in thac‘SCudy.

|
In the present analyses, we provide evidence concerning the impadtubf relative

r
status by examining the effects both of students’ relative socioec&homic é;gCus
and of their relative status within the school situation. |
With respect to the effect of social norms, there is some evidence that
student attitudes and behavior terd to be consistent wiFh‘che racial attitudes
of their families and their peers (Chadwick, 1972; Cgﬁ;bell, 1958; Sartain, 1966).
) /

These data are consistent with data from.non-schooyfseCCings but, In both school

and non-school settings, the measures of social é;ms have almost always been

8
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measures of perceived ﬁorms rather than quective measures of such normé.

In the present_analysis, we include as possible predictors objective measures
oflche raciai attitudes of scuhents' same-Tace peers and other-race peers.

" With respect to common goals, there is considerable experimental evidence
which‘lﬁdicaées that cooperation is more likely when individuals' goals are
compatiable and that people will like better thos who favilitate rather than
interfere with their goal attainment (Hofmann, 1973). Direct evidence concerning
the effect of variations in goal compatibility in inter-group relations is more
limith. The Sherifs' well-known studies showed dramatically the possible
beneficiél impact of "gpperordinatq goals" on intergroup relations. In school
studie;, little evidence exists. Kupferer (1954) reﬁsrté that partikipacion in
1nterrac1a¥ class sports activities did not.improve chg soclometric statqb of
Blacka among white schoolmates. In the present studf, ﬁe include among possible
predictors of interrac1a1 behavior and opinion change a measure bearing 1n the
) presence of ;opmon, goals. Specifically, this measure concerns the extent of

student participation in inter-racial sub-groups or teams within classes.
in addition to our objective measures of relative status, peer norms,
§pd common goals, we obtained data-concerningstudents'perceppions of these

1
conditions of interracial ,contact. While we will foeus primarily on the objective

»

masures of the conditions of cb&tack, we will report briefly also on results
for the s;pplementary perceptual measures.

It 1Is clear by now that the préseﬂt study will include a variety of pois-
sible predictors of interracial behavior and oplnion change.5 These predictor
variables have been selected because, as indicated, previous research ghous
that they may affgct outcomes iq interracial situations and/or because they
h&ve been hypothesized In the literature to have such effects. In view of the

s

lack of well-developed general theory in this area, we do not attempt to test

any general theory concerning interracial interaction. Our results do provide

information about the relatjive lmportance of a number of hypothesized determinants

9
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o of the social outcomes of racial integration when the effects of each are

examined independently of the effects of the oéhers: Ouz datg set--which

covers both many possible causal factors and a number of different behavioral
and attitudinal outcomes--isuﬁusud&y well suited to this purpose. The regults
rlao huve practical implications for efforts.at promofing successful racial
integration in the schosls. we will consider briefly some of these implications
\

at the close of the study.

. . METHODS ' . 1

! | Data Collection. The data were gathered in all of the public high schools in
Indianapolis, Indiana. Data wer% collected during the 1970- =71 school year ar”
eleyen school sites. |These school sites ranged from 1 percent black to 71 percent
black in the composition of their student bodies, with the media&;black enroll-
ment %Eing 36 percent Data are reported for black students in'all schools but
data from white students ®n schools having few Rlacks (one entire school and t‘he
éophomore, Junior, and Senior classes of a second school) are omitted because
Qhese Whites experiencefiittle interracial contact,

Early in the 1970-71 school year, informzl interviews were conducted with
black students, with white students, with teache;s of both races, and with the
principals in each school. On the basis of the information abtained from this
prelimi ary work, as well as from previous research, we constructed a two-part

B quesgionnaire to assess primarily interracial interaction and a variety of factors
to which such interaction might be related. .

In each class (Freshman, Sophomore, etc.) of each school, a sample of about
60 black studentsand 60 white students was selected systematically from enrollment
lists, When there were fewer than 60 students AE a given race in a givenclass,
all of the students in that category werle inélu&ed in the sample. Ouestionnairqs
were administered in the Spring of 19?1150 students in group session; in a 10

large room at each school. Separate forms were given to black students and to

white students (identified visually); the$e forms were essentially identical

[SRJ!:« except that the terms “black! and "white' Were transposed to fit the appropriate

N

¥




case. The questionnaires were administered by the investigators and their

- 1

--assistant(s)--comprising a bi-racial "team'~-and students were assured that
their answers would be completely confidential,
. 0f the total number of black students selected in the sample, 75.1 percent‘
(N=1,986) acceptably completed Part I of the questionnaire, 74.4 percent (N=1,969
- at\::ceptably completed Part II, and 66.9 percent (N=1,769 acceptably completed I;oth
parts. Among white students, the comparable rates and numbers for acceptable com-
pletion are: Part I} 82.8& percent N=2,347); Part II, 80.0 (¥=2,292), both parts,
75.7 percent (N=2,146?.6 )
Data also were oétained fro? school records. éf data fro; this source,

those on studentﬁ' graSFs will be used in the present paper.

Measures, Almost all oﬁ the measures presentedrrn this paper are based on data
! . L]

from the student questionnaires. Detailed descriptions of these measures are
presented elsewhere (Pitchen and Davidéon, 19?3)r Here we present only a very

k)

t brief deséription of the kind of data on which each measure is based.

A. Interracial Interaction

1.\ Avoidance. Average frequency with which student reported avoiding_
other-race students in seven different situations (e.g., avoided
sitting near such persons, didn't go to party beca;se other-race
persons included).

2. Friendly Contact. .Aver;ge frequency with which student reported
each of nine types of frgkhdly interaction—-e.g., did school work
together, did things togetker outside of school (1tems weighted

) by intimacy of contact). \

; 3. Friendship Relatioms. A Gut tman scale bused on two items concerning

the number of other-race friepds and one item cohcerning whether the

b
sudent 1s a member of an informal group which is interracial.
|

Qo o 1 1,% .
\.\
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4. Unfriendly Contact. .iverage frequenc; with which the student reported
getting into physical fights (twq items) or into arguments (one item) *
Fith other-race schoolamates.

B. Change in Opinion of Other-Race People. "Since coming to fais scﬁbol, has

: your opinion of most (other-race) people gotten worse, gotten better, or
+ gtayed the same?' (five alternatives, frowm.''gotter much better" to “gotten
a ‘lot worse®).

C. Student Characteristics .

1. Prior opinion. "In general, what was your opinion of most_(other-race)
[ X 1 . ,
people just before ‘you came to 'this high school?" (five alternatives,
from "good" to "not good at ail"),

2. Endorsement of Conventional Norms. Number of times student made

\

conventional response, to geven items concerning whether students

shoulﬂ behave iIn various ways in:school (e.g., obey §11 school rules

. whether they agree with them or not, use swear words if they feel

like 1it).
v 3. Sex. Student self-report, confirmed by school records. ‘ /!

4. Educational Aspiration. "How far would ;bg‘like to go in school?"

(six alternatives). - \\g -

5. Unfriendly Contacts with Same'Rgc;. Average frequéﬁhy with which
student reported getting into physical fights or into arguﬁenés with
same—race schooqutes (three 1Fgmsj.

! 6. Satisfaction with Life. Average degree of satisfaction with three
aspects of his school life (e.g., the courses he is taking) and six
other aspects of life (e.g., the way things are at.hor 8)——-
7. Preference for Other High School. ‘'How did you feel about coming to

this particular high school just before yof;jifﬁ/bere?" (Response

o 12

- - 4
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D. Interracial Contact Outside High School !

— ~—— ke W o ——

e
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-

categories :lndicate preference for this versus another school).

L4

1. Neighborhood Segregation. "About how many (other-race) families

live within two blocks of your home now?"

2. Age of Acquaintance. 'How old were you when you firat. got to know
any (ot;;r/-race.) kid(s) pretty well? |
'
3. Friendly Grade School Contact. Number of other-race people student -
indicates he had ”gotten to krow'" at grade achool weighted by the
reported friendliness of the “kind of experiences (if any, you have
usually had 'Uitl"l (other-race) people there . ‘ _ .

E. Opportunity for Interrocial tact in High School

1. In-Clags Contact. Number of classes duriné the then-cuyrrent semester

in vhich student reports having "a seat of work place right next to
one or more (other—raCe) students.' T

2

2. Contact with Black Facultg. Number of black teachers ,' piuﬁ pumber

of other black faculty (counselor, coach, spousor of activity) that

student had during high school. (Asked of ‘both races)

3. Number of School Activities. Participation in any athletic team,
musical group, school publication, club, or other extra~curricular

activity in present school.
——"'-"'\\\\ . i

F. Condi’tims of Contact ~ o
1. Ethnocentriim' of Same-Race 2‘ eera. For each stiudent, we computed

the average score of those in the -Same’ Bchgo& clasa, of the same
race, and of the same sex on a six-d.teﬁ measure of ractal ethnocentriss.

y 2 Eighnocentrism of Other-Race Peers. This measure pirallels the

x

one above. o




3. Family Racial Attitudes is the mean ecore on two items concerming
student's perceptions of how his family a) "seem to feel about (oﬁhér-
race) people (from ""1ike very few" to "1like almost all") and b) "feel
abo&i how friqndly (same-race) students should act toward (other-racej/
’studentsﬁ (£rom "ehould act ae friendly” to ghould not have much

| ;d’fgfﬁith“).

4. Reiative Socio-ﬁconomic Status (SES) is the difference between each

.
“ . B i

student's scor{on‘ a measbire of SES (based both on parents’

education and on parents’ occuﬂations)'lud the

#verage SES acore of other-race students in his same school claﬂl ]

ROy (e.g., freshmen at School 1). |

5. Relative.grades ie the difference between each student’s mean grade
average -{over his high schoollcareer) and the mean grade average oé

! o

1 ' other-race students in the same school class.

6. Division of Classes Into In.erracial Groups ‘ie based on the student's

. report about the number of classes this semester which have "ever been
divided into teams or gmall groups of students who work together" and
about the number of guch sub-groups, in wﬁich he has participated
which have included other-race students.

) We wighed, in theee analyeeg, to focus on actual conditions of interracial

'Feggjcf. rather fhan on studentd'pefcept?bns of guch conditions. It will be

noted that five of the six measures listed above are relatively objective. The

-

“_-‘ -~ }xeq:t:l.on is the measure of family attitudes, which reflects student perceptions

of such attitudes. This measure was included because a) we believed that family
racial attitudes may have a strong effect on interracial behavior; b) no more
objective measure was available to us; and c¢) some evidence suggests that stu-

dent reports about family attitudes are reasonrably accurate (Kerckhoff and Huff, 1974).

14 3 _ ‘
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Method of Analysis. For white students and for black students separacely;
mzltiple regregsion analyses were performed which rélated the total set of pre-
dictor variable$ to each of five dependent wvariables: friendly contact, friend-
ship relacions,:avoiddace, unfriendly contact, and opinion change. Thus, a totgl
of ten regression analyses were performed. ‘-

Multiple regression analysis makes the assumptions that all relacionghips
are linear and additive. We have not checked Ehese asgumptions fully because the
task of investigating all possible non-lineéricies of relationship and all posesi-
ble interactions (for 19 Predictors and 5 dependent variable:) is a large under-
taking that is beyond our present resources. . -

We have ,however, examined the form of many relationships suspected of
being non-linear and have looked for interactions in many cases where we T
suspected its presence (see, for example, Brown, 1974). Thé deviaciopgifrom o
linearity and additivity are not large. _ e

It should be noted also that the rglativé'éoﬁcribucion of each predictor

‘iri a multiple fegression analysis may be influenced by the size of its variance

and by possible multicolinearity (high correlations with other predictors).

While the variances of predict&rs (relative to their respective ranges) differ
somewhat, the fact that our large sample includes students from many schools and
many backgrounds results in substantial variances for all of our predictore. With
respect to possible mulcicoiineariCy, variables were selected 8o'as to eliminate
any high intercorrelations among predict:ors;6A thus, this is not a serious problem.
Moreover, while the Betas are affected somewhat by differences in the amount of
ghared variance among predictor;l the rs are not so affected.

Overall, then, while our results are subject to the limitations of almoet amy
multiple regressign analysis, we believe that they provide reasonable approxima- -
tions of the relative strength of the varioue predictore. As indicated above,
such information concerning the relative strength of many diverse predictors
has been rare in the literature on school integration. o

‘ FINDINGS ‘ _
The results of our multiple regression analyses are shown in Tablesl, 2 and 3.

A i

(For an overview of the results, see Table 4). Each table shows, separately for
black students and for white students, the correlations (rs) and the partial Beta
coefficients (Bs). The rs indicate the total association between each predictor ,
and each dependent variable (including any indirect, joint, ané spurious effects)
while the partial Bs indicate the independent (direct) effect of each predictor

when other variables are controlled. Since we wish to keep-a necessarily long ,

15
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presentation within reasonable limits, and since the rs and the Bs tend to vary
together, our presentation of the results will focus primarily, though not exclu~

/

-

sively, on the Bs.
Among students of both races, two personal characteristics are rela-~

Avoidance.
tively good predictors of.interracial avoidance (see Table 14).

[Insert Table 1 about here)

S
‘The more generally aggressive the}j’udent (i.e., the more often he reported un-

friendly interaction with schoolmates of his" oyn race} the more often he reported

-

avoiding schoolmates of the other race. Secondly, the less positive the student's
) S

opinion of other-race people prior to high school, the more often he avoided other-~

race schoolmates.
Among Whites, but mot among Blacks, the student's sex helps.to predict avoid-

ance. White boys were ﬁore likely than white girls to try to avoid black scho?£7

-

=

tes. :
_There is only weak evidence qf interracial avoidance being related to per- %
sonal frustrations among students. Our measure of overgll satisf;ctibn with lifﬁ‘n
does not help significantly to predict avoida;ce among séudents of either race.ig

Attending a school for which @ne had less preference makes a si#nificant, but

small, contribution to gfeatér'inte:racial avoidance amoag QE:ZL students. )

There also is little evidence that having conventional values or aﬁpirations

has much effect on interracial évoidance. *Among black studenZs, endorsement of

conventional norms of school behavior does have a relatively/substantial corre-
lation (-.23) with lesser avoidance of white schoolmates, But when other pre- ‘ 4
dictors are controlled in the regressidn analysis, neitherraﬁceptance of convgn; ;

tional norms nor high educational aspirations has a significant ei:ect on avoid~ !
'

ance by students of either race.
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The interracial contacts which students reported outside of high school
also had little association with interracial avoidance. For both black stu-
dents and white students, neither age of first interracial gcquaintance, nor
amount of frie;dly grade school contacts, nor degree of neighborhood racial segre-
gation makega significant contribution to predicting avoidance. Moreover, our
indicators of opportunity for interracial contact within high achool--i.e.; in~
class contact, nutber of activities, and contact with black faculty--alse do not

. heip significantly to predict 1ntef£aq;al aypida;ce.

There aré, hawev;r, several condiéions of 1nterrac1;1 contact which appear
to affect avoldance. The most important of these is the (reported) ;acial atti-
tudes of the student's family. Among students of both races, the more positive
the family r;hial attitudes, the less the avoidance. For both black and white

* gtudents, too, more p;sitive raciallopinions among (same-race) school peers con-
tributes to less interracial avoidance.

Other conditions of interracial contact--relative status, vacial attitudes

v of other-race schoolmates, and number of interracial subgroups within classea-~
ds not help to.predict interracial avoidance.7 ' ( |

Of the total get of nineteen possible predictors, the best pred:l.ctors8 of
greater interracial avoidance by black séudents are: 1) more unfriendly inter-
action with same-race schoolmates; 2) less positive racial attitudes of family;
3) less positive opinion of other-race people prior‘ts high s?hool; and 4) greater

. racial ethnocentrism among same-race SChoqlﬁgFes- Among white students, the same
four variables (in somewhat different oréeffof strength), plus being male, sre

the best predictors of avoidance. The tota; set of predictors accounts for 23

percent of the variance in avoidance aﬁbng Blacks and for 19 percent of the/ var-

4

| -

iance among Whites. .
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Unfriendly Interactiori. Next we consider th? data begring on unfriendly inter- .
action with other-race schoolqates (see Table 1B). For gtudents of both races,

, unfriendly interaction is related most strongly to several personal characteris-
tics of séu@ents. By far the best predictor of unfriendly inteéraction wiEh the
other-race 1s unfriendlx intéraction with schoolmgtes of one's own race (l.e.,

\\Bur measure of general aggressiveness). For both Blacks.and Whites, tco, being
male ané having had a less positive opiﬁion of‘oéher-race_people pgior to high
\Xchool contribute to more unfr{endly csntacts across racial lines. ‘ i

\\\ Among Whites, acceptance of cénventional norms of school behavior contri-
buteéislightly to less unfriendly interracial contact. Acceptance of con;entional
norms does not affect the amount of unfriendly contact reported by black students.
Also, educational aspirations do not help to predicf unfriendly 1nt;rracia1 con-
tact for either race.

In general, personal frustration does mot appear to be much related to un-
friendly interaction. Among white students, lesser pr;ference for ;ne's present
high schogl (prior ts ;tteﬁding) contributes slightly to more unfriendly §nter-
action with Blaéks, but greater dissatisfaction with life does got help to pre-
dict more unfriendly contact for students of either race. In fact, among black
students, unfriendly interaction with Whites increases slightly as students ex-
press greater satisfaction with‘their lives.

Y More interracial contact outside of high school tends to be related to more
unfriendly interracial contact, but the effects are very gmall. Among both races,
living in more segregated neighborhoods contributes slightly to fewer unfriendly
interracial contacts apd, for Whites, getting to know black people at a later
age 2lso contributes slightly to fewer unfriendly contacts with black schoolmates

in high school. The amount of friendly intérracial contact in grade school does

not seem to affect the amount of unfriendly interaction in high school. Similarly,

: ]_a
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Ay

opportunity for iwterracial contact in high school does not appear to affect

A

the amount of unfriendiy interaction which students have.

‘ fiowever, Yewo conditions of interracial contact affect the unfriendly contacts
of black gtuden s (though not fhése of Whites). More negative attitudes by fam-
ily and more ethnocenfric attitudes by other-race scheolmates contribute to ;ore

unfriendly 1nteﬁactions among. Blacks. N

Among students_of both races, unfriendly interaction is‘ﬁbglaffecte& signi-
ficantly by other conditions of contact—-~i.e,, by elther of our measures of
rélative-séatus, by the racial ethnocentrism of same-race peers, or by parti-
cipation in classroom interraéial Subgroups.9 .

0f the total set of wariables considered, the best predictérs.of,nnfriendly
interracial conta;t among black students are; 1) unfriendly interaction with

samé-race schoolmates; 2) less positive opinion of Whites prior to high school;

and 3) less posﬁlive raclal attitudes by family.

Among whiée students ' the only fairly strong predictors of unfriendly inter-~

action with black schoolmates are: 1) unfriendly interaction with schoolmates
of one's owm race; and 2) being male.

Our total set of predictors accounts for 21 percent of the variance in un-
. A )

friendly interracial contacts among Bla%k\students and for Zf percent of the

.

varlance among white students.

Priendly Interaction. The results cgﬁternlng friendly interracial contact and
interracial friendship are generally similar and we will consider them together
(see Table 2).10
~
[Insert Table 2- about herek
For students of both races, greater opportunity for interracial contact in .
their high school classrooms makes relatively large contributions both_ to friendly
P

interracial contact and to interracial friendship. Greater participation in

school activities also helps fo predict both 'friendly' outcomes. However, greater
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opportunity for contact with black faculty does not affect the frequency of
friendly contact with other-race schoolmates. ‘

More interracial contact prior to high school also contributes to more
friendly interaction in high school. In particular, for both races, more friéndly
interracial cbntact in grade school contributes both to friendly contact and to
friendship in high school. Earlier age of acqugintanﬁe with other-race pecple
and less segregated neighborhoods also tend to be related to more friendly inter-
action in high school.

Several cqndipions of interracial contact in the high school also affect
the amount of friendly intéraction which students experience. Amoné students
of both races, but especially among Blacks, more positive family racial attitudes
help t? predict moré‘friendly interaction.. Amoﬁé white students, peer attitudes

: as well aa family attitudes are important; interrac%gl friendship and especially
friendly interracial contact decline as the raclal ethnocentrism of same-race’
peers increases. Amuong black students, however, friendly interracial interaction
is not related to the level of etﬁﬁ;centrism among black peers.ll |

\ With Ees;ecc to other cond}tions of contact, among black students (but not
. »

among Whites) participation in Ihcerracial subgroups in claseges mskes small con-

tributions to more friendly interracial interaction. However, neither measure

of the student’a statas relative to ather-race schoolmates helps to predict

friendly interaction for students of either race. RNor Zs friendly interracial
7 vel of racial ethnocen~

trism among other-race’schoolﬁates.;2

\\inperaction, for either race, affected by the average ]
Looking at the effects of various personal characteristics of students, we
note first that more positivé opinion of other-race people prior to high school

contributes significantly to more friendly interracial interaction (on one or

both measures). "Our measute of general aggressiveness (i.e., amount of unfriendly

we -2
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interaction with same race peers) makes, surprisingly, a contribution to predict;
ing more friendly interracial céntact (though not friendship) for students of
both rac;s.

There is some evidence that, among black students, more conventionaitﬁ

/

school-oriented attitudes (1.e., acceptance of conventional school norms and

"higher educational aspirations) help somewhat to predict more interracial friend- *

shii:. However, such aﬁtitudes do no't contribute to the amount of friendly iﬁtsr-
raclal contact among students of elthér face; ’ .

There is only very slight evidence that personal frﬁstration affects the
amount of friendly interracial interaction. Among black students, greater gen-
eral satisfaction with life helps slightly to pr;dict ffiendly contact, but not
friendship. Among Whites, general satisfactlon does not contribute to friendly
interaction across racial lines. Among students of both races, 'lesser preference
for one's present high school (prior to coming) is not mich related to friendly
interaction with the other race. Finally, frienﬂly interaction across racial
lines is not related appreciably to the student's eex. ~

Of the total set of variables considered; ;ﬁe best predictors of friendly
Interracial interaction aﬁong black etudents (on one or both measures) are:
1) more participation in school activities; 2) more opportunity'for interraciall
contact in classes; 3) more positive family racial attftudes; 4) more'posit1Ve
qpinipns of thé other race prior to high schoel; and 5) earlier age of first
acquaintance.with Whites. *

The best predictors of friendly interracial interaction among Whites (on
one or both measures) jinclude the game first four variables listed above for
Blacks, plus 5) less racial ethnocentrism among same-race schoolmates; 6) more

friendly interracisl contact in arade school; and 7) more unfilendly interaction

with same~race Schoolnates.
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The total set of predictors accounts for 24 percent of the variance in

friendly contacts among Blacks und for 30 percent of the variance armong Whites.

-The same set of predictors accounts for 19 percent of the variance in intefracial

friendship among Blacks and for 2] percent of the variance amodg Whites. -
Change in Opinion. Finally, we look at our results concerning change in opinion

of other-race people since coming to high school _(see Table 3). Opinion changg

\
is related relatively strongly to two conditions of interracial contact. Fotl

students of both races, a positive racial attitude by the gtudent's family is

the best predictor of positive opinion change. Lees ethnocentrism among same—

L

race schoolmates alsc contributes to more positive opinion change; this effect
is especially strong among white students.

[Insert Table 3 about here) —

]
»

For white students, opinion change is somewhat less positive as the stu-

'dent's SES, relative to black schoolmates, becomes higher. Relative SES does

not affect opinion change among Blacks. Our other measure of relative status—-.
relative grades--does not contribute to predicting opinicn change among students
of either race. Nor does the average ethnocentriSm of other-rake schoolmates, .

or participation in claasroom interracial subgroups, contribute to opinion change.13

In addition to the several conditions of contact mentioned, a number of
stu&ent characteristics are related to opinion change. Among students of both X
races, and especially among Blacks acceptance of conventional norms of school .
behavior contributes to positive change in opinion of othe other race. Anong
Blacks (but not among Whites), greater personal satisfaction (as indicated by
overall satisfaction and preference for present high school) also seems to con-
tribute to more positive opinion changee Among Whites, opinion of black people
changed for the better as students had less positive racial opinions priorutO_

high school and (more weakly) as students had more unfriendly contacts with

schoolmates of thair own race.
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With respect to interracial contact outside high school, there is gome
indication thatiamSns Whites, less opportunity for such contact contributes
to gggg_positi;e change during high school. Among Whites, opinion change became
somewhat more positive as the segregation of students' neighborhoods increased.
This was not true for black st;dents. For students of both race;, neither age

Y

of first interracial scquaintance nor amount of friendly interracial conmtact in
grade school appears to affe;t opinign changel;uriné high school.

G;cater Bpportﬁnity for interracial contact in high échool classes con-
tributes to more positive opinion change among white students but not among Blacks.
Otheéliudiﬁato;stbf opportunity for interracial contact in high sc@ool—-pdrtici—
pation in school activities and amount of contact with black faculéy--do not i
;ffect opinion change. i

Of our total set, the only variables which are fgirly good predicéohs of
favorable change in racial opinion ;moﬁg black s;ud;nts are 1) greater accept~
ance of conventional school norms; and é) grehéer general gatisfaction with life.
Aqons vhite studé;ts, the best predictors of favorable chang; in opinion are:

1; less positfve opinion of black people prior to high school; 2) leq; ethno-
centrism ameng white schoolmates; and 3) more opportunity for contact with black
_schoolmates in cigssgs. ! :

The totél amoun; of:variancé in opinion change which is accounted for by
our total set of predictors isg Small-ilﬁ percent among Blacks and 1l percent
among Nhites.l4 ‘

Overview of Resultl. We have presented an extensive set of reSults; To aid the
reader in getting an overview of the highlights of these results, we present -
Table 4, This summary table shows the varisbles whizh are the best predictors of

each type of interracial behavior, and of opinion change, among students of

each race. Thus, the reader can easily compare the variables which are the
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best predictors of one type of outcome with those which are th? bast predictors
of each other outcome, for estudents of each race.
| {Insert Table & about here)
X CONCLUSIONS
In discussing the results, we may consider first the waye in which our
findings cpnceralug possible determinante of race relations are related to pre-
vioua:workh )
Peraona;.Cnarggtgristich. Qur resulte are conaistént with prgvioua work
which indicates that interracial hostility at the individual level may be, in
part, & manifestation of a generally aggreassive personality. The resul¥s ?E'
dicate that general aggressiveness (as indicated by fighting within one's in-
group) is th&iﬁgéf predictor of unfriendly behavior toward other-race school-
mates, and 13%&3}0 a relatively good predictor of interracial avoidaqce. (Tﬁg

o
aldo that aggressive students have a generally higher interaction

results augéeL{
level, since they report somewhat more friendly cross-racial contacts than do
others.) While aggressive interpersonal at}le has a strong assoclation with
(negative) behavior, the data suggest that general persomnal fruat;ation has ouly
a papll effeéﬁ on interracial behvzzor. General péraonal frustration does m;ke
. some contribution to less pbaiti ; opinion change among black students.
Conasistent with several p_rgvi_sus school atuciieé, our results indicate

s

" that positive prior opinions.do.not lead to more positive opinion change; in

.
K

fact, more negative racial opinions prior to high school predict more positive
op;nion change among Whites during high school. The less positive opinion
change among those who began with relatively poeitive opinions may be due, in
part, to the fact that' these students had less "room' to mﬁve in a etill more
positive direction (the "teiling effect"). It may be also that those with leas

positive initial opinions had lower expectétions of Blacks. Thus, they wmay have
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reacted favorably to tha pleasant behavior of many Blacks, while those with
good initial opinions, and higher initial ekpectations, hay have been dis-

appointed by the behavior of some Blacks of which they disspproved.

A

However, while positive initial opinion does not contribute to positive
opinion change, it does contribute to more positive, and less negative, inter-
racial behavior among students of both races. These results indicate that the
behavioral consequences of prior racial opinion need to be sharply distinguished
from icatensequercesfor opinion change.

, While previous studies have indicated greater in-group preference among

“

girls, especially black girls, we find (despite a tendency in the predicted
direction among Blacks),l5 no significant sex effect on friendly: inter-
racial contacts. OQur finding that boys have more hnfriendly interracial contacts

undoubtedly reflects the general cultural pattern for boys to engage more in
more
physical fighting. Our furcher finding cthat white boys are/apt than white girls

to avold black schoolmates is due at least in part, we think, to the greater

i

fear of physical actack which whicte boys report (Patchen, Hofmahn, and Davidson,

1974). 1In general, our regults go counter to the suggestions of some previous

i

wricters that racial integration goes more smoothly among boys than among girls.

‘Among »Blacks, expressed acceptarice of conventional -norms and high educafiénal
aspirations contribute (modestly) to more friendship with Whites. If one con-
siders only verbal expressions of norms and values, these results cannot be
used as support for the idea that moxe similar valueq will lead to better inter-
group relations. This is because the expressed values of all Blacks and all
Whites with regard to conventional behavior and educational aspirations are, "
on the average, very similar in chis set of schools. Theré'is, however, some

evidence that the behavior of Whites In these schools tends to be more

!
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conventional and more oriented to higher education than does that of Biacks
(Patchen, Hofmanq, and Davidson, 1974). Since Blacks who endorse conventional
norws most ;:;;ngly and who indicate the highest aséiracions are wore likely than
other Blacks to behave in consistent ways {(e.g., not 3;cc1ng inco‘fighcs, Peing S
on time to classes), it seems likely ch#ﬁ their behaviorally-expressed norms and /f
values are mest simllar to Fhose of the average wh}ce student . These ?esulcs; //
then, tend to support the norm and value-similaricy hypothesis = but with the
iméorcanc proviso.;hac ic appeéfs cB be behavioral, rather ;han verbal, expression
of norms which is most important.

- Prior Interracial Contact. OQur results provide evidence that more early

interracial contacts, especlally ihose of a positive kind, contribute to more

interracial contacts of any kind, but especlally to more positive contact, in v

high school. The positive effehcs»bf friendly grade school experiences, and of
less segregated neighborhoode, afe.found only among white students. In this

respect, the results parallel St. John's finding that cross-racial contacts in

»

grade school lead to more favorable interracial attitudes amohg Whites but not
among Blacks.16 However, among black students, getting to know whites aé a re-
. latively early age does contribute to more friendly interracial contacts in high

school, 1 . - .

Overall, these results add direct evidence of the possible beneficial ef-

fects of early-interracial contacts on’ high school race relations to the pre-

»

vious work showing positive effects of grade school integration on grade school

" . .

friendships and on adult attitudes.

Opportunity for Contact. Our results indicate that, for SCuQenCS of both

races, more opportunity for interraclal contact In classrooms, as well as more

1

participation in activities, coutributes substantially to mwore friendly inter-
action with other-race schoolmates, while not affecting the level of avoidance

oi 6£;unfrfend1y interaction. Greater opportunity for interracial contact in

" classe8. also contributes somewhat to more positive attitude change among Whites,

26
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though ndﬁ among Blacks. These results generallyfcontrast with the school -

¥

studies which have founﬁ no assoclations betweer contact opportunity and

b
Yy

att{gg@e.changu but they are consistent with mest resules from communicy, housing,"":

and work sectings. \ther‘resulcs from our study, reported elsewhere, (Patchen,
19??) show chat:chang; in opiﬁion toward other-race schoolmates 13 related much
more to tﬂé'nac;re of the interaction experienced (positive or negative) than
to sheer o?portunity for contacg. Thus, the most salient question go agk about’
opportunicy for contact 1s: What effect does it have on interaction patterng?
Althougﬁ‘che answer to this ?uestion undoubtedly depends on the cdhdicions of
contact, the present resul;é indicgte that--at leact under the conditions in one
large school system--greater concac;gopportunipy geng?ally resulted in mor;
poéitive interaceion patterns.

Our resules alsc indicate, however, that more ;odtact wich black faculty
wmembers had liccle ;mpact on the interracial behaviof or attitudes of students

-

of either race. Thié resulg, as ic concern white s;édents, contrasts with

some previous evidence that coétact Withuhigh-statu% é;mgers of another racial
group resules in positive change in actitudes coward'chac groub (Amir, 1969).
It may be that, although acqgaintance with black teachers wogld tend to shatter
‘conventional stereotypes ﬁﬁich Whites hold of“Blacks, the authority relation-
ship between teachers and students inhibiee positive attitude change.

Conditions of Contact. Our resulzs bearing on the racilal ;ttitudes of fam—
1ly and peers provide additional evidence consistent wich many previous studies
that have indicated such attitug;s to be important influences o; Eehavior. They
also provide evidence on scme related points on which chere i; much less data.
First, these results suggest that family accicudes are a somewhat,mo'e’POCERC

influence chan peer attitudes among black students while the reverse :ndsto be

true amoug Whites. It 1s Interesting that despite greater "instabilicy" among
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black families (Udry, 19?0),”£1ack families appear to have felacivély strong
influence on their children's interracial behavior and attitudes.

Secondly, the fact &hac both inCerracigl behaviors and opinion change are
related to the raclal gttitudes of famfly and peers indicates that the attitudes
of relevant others affect both overt behavior aaﬁ privacé attitudes. Third, the
results based on an objective méashre of peer attitudes provides evidence that
the interracial behavior and attitudes of students are related to the actual
attictudes of peers and not merely to percepciqns of such attitudes. Our results
indicate also that while the raclal attitudes of schoolmates of the other race

-

may have some effect on students' interracial behavior, this effect 1s much less

_than the effect of the racial attitudes of schoolmates of the same race.

OQur data bearing directly on the extent to which interracial contact facil-
itateé goal attainment are limited, especially with respect to objective measures.
However, unlike those of Kupferer, the results provid# some support for the
general proposition that cho;e of different groups will get along best in cir-
cunmstances where they aild, rather than hinde;, each other in pursuit of important
goals., Results showing parcicipation in school activitles makes a scrong® con-
tributivn to friendly interracial contact also are consistenc wicﬁ this propori-
tion since many activities involve interracial cooperation FOward common goals.

Probably our most interesting findings concerning conditions of contsct are
those uhi;h show little relationship between interracial behavior‘ang attitudes
and the relative status of Blacks and Whites. There 1s an indicition that greater
percelved difference in economic status 1s assoclated with more interracial avold-
ance‘by Whites. 'However, in general, the results--especlally chose based on
objective data--indicate that the status of a student, relative to the average
schoolmate of the och;r race, has very little effect on his interraclal behavior

4

and attitudes. In view of the frequent statement that "equ#l—status contact" 18
, ‘
. !
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necesgary for favorable outcomes, these results.are striking, and seem to call

from re-examination of the equal-status "principle” and its supporting evideqpe.17

The Dependent Variables. Having considered the data from the atandﬁoint

of the predictor ﬁariables, we may conslder briefly the results from the perspec-
tive of the dependent variables. What géneral conclusions do the data suggest
about the determinants of various types of interracial behaviox?

Our results suggest, figst, that jnterracial avoidance by individuals in

high school 1s primarily a reflection of the student's initial attitude and

personality and of the attitudes of important others (family and peers). Avold- -

ance has }little to do with interracial conmtact, elther past or present.

The same‘generalization appee;s to hold in gart also for unfriendly inter-
raclal contact. This 1s true especially for black students, amoung whom'the .
strongest predictors of unfriendly interaction with Whites are unfriendly inter-
action withindne's own racial:group (our personality indicator), owﬁ raclal
attitude prior to high school, and fami%y_racial attitude. However, the:fact
that higher racial ethnocentrism among white schoolmates also contributes to
unfriendly interaction among Blacks indicates that black unfriendliness is in-
part a reaction\to the behavior of Whites and not entirely a result 'of per-
sonality and of ‘attitudes brought from outside school .

Among white students, only the personality indicator (unfriendly interaction

with same-race peers) and sex made substantial contributions to predicting un-

friendly iInteraction with Blacks.. Evidence presented elsewhere (Patchen and

Davidson, 1973) indicates that white stidents were rarely the initistors of

i

overt unfriendly interaction with Blacks. Thus; whatever hostile dispositions.
Whites had toward Biacks, due to ocwn pribr attitudes, to racial attitudes of
peers and family; or to interracial contacts, may not have been translaged of ten

into unfriendly action.

29
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Like avoidance and unfriendly interaction, friendly interaction with other-
race schoolmates is affected by students'inicia; racial attitudes and by the :
racial acc£CUdeé 6f family and peers. But friendly interaction also incr;ased
substantially as students had mo;e opportuniff for interracial contact, both
prior to and in high school. In part, especially among white students, more
inte?racial contact pfobably affecéed interracial friendliness through changing
students' general racial opinions in a positive direction. But the data indicate
that, especially zmong black students, greater interracial cﬁncacc was not re-
lated much to opinion change. Thus, 1t appears that interracial contact does
not have to lead to generalized attitude change in order for friendly 1q@er—
action to occur. It seems likely that proximity to other-race schoolmac;; wiIi
lead directly, partly through the force of circumstances (e.g., need for a home-
work assignment), to friendly contact with specific individuals, perhaps with

1

those who “seem nice'. Such friendly contacts,nbeghmfa}hosc by chance and re- -
peated because satisfying, may then lead to pore Posicive attitudes toward
other-race people in general, as data presented elsewhere indicates (Patchen, 1975).

Policy Implications. Finally, we maykconsider the implications of chefre-

sults for social policy bearing on racial 1&hegr;cion in the schools. The re-
suiEs indicate the 1mporcance.bf several factors which have their origin p%i-
warily outside of the school. Ore of these i1s the.generally aggresgive 1hCer-
personal style of some students, a strong contributor to negative interracial

r

behavior. Short of radical changes in our culture and childrearing praccices, .
there is probably little that can be done to change such basic personalic; traits--
especially by the time of high school. However, schools may be able to inhibit

the expression of aggrescive tendencies.” - One approach is to try to redﬁce the
occurrence of frustration-producing situations (e.g., long lunch lines for short
lunch periods). In addicioé, a combination of penalty for aggressive behavior smd

reward for constructive behavior may be expected to reduce aggression among stu-

dents who come to school with generally aggressive patterns of behavior (Bandura

1973). 30
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Other important influences dériving largely from outside the high school
are the student's prio£ raclal attitude, the racial aCCiCudés of his family,
and the racial ethnocentrism of the student’s school peers. (The latter factor,
though manifest within the high school, undoubtedly derives largely from the
coa;énihy.) In view of the importance of these racial attitudes and norms
5ro;ght from "outside' the school, it may sometimes be necessary for the school
to drop the frequent policy of ignoring ché subject of race and, instead, to .
attempt directly to change negative racial attitudes and norms. Such individual
and shared racial. attitudes are more susceptible cq change than are basic per-
sonality traits like aggressiveness (see, e.g., Sherif and Sherif, 1969). Possible .
\mechanism§ for such change,include the formal curriculum, interracial discussion
groups, and the expressed racial attitudes and example of Ceachers.ls

However, the most promising lévefs for impéoving interracial interaction--
especially friendly interaccion-iappear to lie in policies ajimed at iﬁcreasing
interracial comtact. Our results suggest, first, that interra;ial friendliness
in high school will be fo§tered by policies vhich encourage friendly interracial
contact at early ages in grade schools anﬁ neighborhoods. Secondly: the results
suggest that interracial friendliness in high schoel way be fostered by in-
creasing opportunities for interracial contact in ciagges and in school activities.u
OQur data, consistent wiEh those of others, indicates that such contact is most
likely to have positive resulss‘if it takes place under conditions of compatible
goals andhfavorable soclal norms. Our data also indicate, however, that equality

of status between the student and schoolmates of another race does not seem to

be necessary for favorable cutcomes to occur.
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wll Toxt Provided by ERIC

Negative Interracial Behavior, as Related to Characteristics of Students

Table 1.
and to Amount and Conditions of Interracial Contact®
A, Avoldance B. Unfriendly Interaction
. Blac Whites Blacks Whites

Characteristics Partial Partial Partial Partial
of Students r Beta r  Beta r Beta [(r Beta
1. Positive opin- ’

ion of other

race prilor to . . .

high school =26 =L11R% | =30 S LTRk (- 17 - 14%Rx| - 16 -, 08%
2. Endorsement

of conven~

tional school .

behavior -.23  -.06 -.12  -.02 ~.16 ~,03 -.20  ~.07*
3. Sex (high ' .

score=female) -.11 .02 =20 =J11%k T -.20 -,09% =31 - 15%%%
4. ¥Educational ) s )

Aspirations -.07 .00 -.06 -.02 -.05 -.01 -.07 -.04
5. Unfriendly '

contacts with

same~-race ‘

students W29 L24%RM 21 15%kx | 37 L 31Rkk| 45 37aa
6. Satisfaction . }

with life ’ -.07 .01 -.08 .00 .04 .08% -, 11 .00
7. Prior prefer-

ence for other )

schaol A1 .05 (0 .12 L07* 04 -.01 .09 .06
Contact with Other
Race Outside High
School
1. Segfegation of

Neighborhood 01 -,03 04 -.03 =04 =-,07% | -.05 -.07*
2. Age of first

acquailntance

with other- s . .

race kids .08 .00 .09 .01 =01 -.06 ~. 06 -0
3. Friendly inter- \ C .

raclal contacts ‘

in grade school -.16 ~.06 -13  -.02 -.06 .01 ~.04 =03 .

s on which rs (Pearsonian correlations) are based vary somewhat -depending on‘the

number of invalid scores for each variable.
and about 1750 for Whites.

cant at .05 level, .08 significant at .01 level, .09 at 001 level.
*Indicates Beta significant at .05 level'

indicates Beta significant at .00l level.

The average N s about 1550 for Blacks
With Ns of about this size, correlations of .06 are signifi-~

-

indicates Beta significant at .0l level;
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Table 1 (continued).

.Blacks

Opportunity for Con-
tact in High School T

1. Opportunity for
interracial -con~

tact in classes -, 04

2. Opportunity for
contact with
black faculty

3. DNupber of
school activi-
ties in which
participatea

- Conditions of
Interracial Contact

1. Ethnocehtrism
of same-race
peers

2. Ethnocentrism
of other-race
peers

8. SES, relative
to other-race
peers

4. rGrades, rela-
tive to other-
race peers

5. Division of own
classes into
interracial
subgroups

6. Positive family

racial attitudes-.34

Hultiple
Correlations

-

-

~.01

-.04

.11

.06

-.11

-.09

A. _Avoldance

Partial
Beta ’

-.J01

-

-.01

000

11%%

.05

”CDS

-.06

-, 21%%A

R=* .48
R2= 23

B. Unfriendly Interaction

Whites
Partiial
T Beta

-009 '—op"
=02 .00
-004 002
.14 . 09*%
.01 -.03
-.02 .05
-011 000
-.04 ~.01
-.29 -, 104k
R = .44
RZ= .19

33

Blacks
Partial
r Beta

-.05 .00
.03 .01
-.0L .03
.02 -.03-
A1 .10+
.07 .04
11 .07
-.03 -.03
-.20 ~.10%*
R = .46
R%= .21

Whites
Partial
X Beta

.04 .03
.00 -.03
~.05 .03
04 .06
00 -.01
-,03 .02
«,20 =.05
.00 .00
-.12  ~-.06
R = .52
R2= 27
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Table 2. Positive Interracial Behavior, as Related to CharacterisciCSof Students
and to-Amount ande:;dicions of Interracial Conta:t?

B.
Blacks

A. Friendly Contact
Blacks

Friendship Relationships
Whites

Whites

Characteristics
of Students

1, "Positive opin-
ion of other
race prior to

high school

Endorsement
of conven-

tional school
behavior

Sex (high .
scorexfemale)

Educational
Asplrations -

Unfriendly
contacts with

same-race
§CudenCS

Satisfaction
with life

Prior prefer-
ence for other
school

Contact with Other
Race Qutside High
Scheol

1. Segregation of
Neighborhood

Age of first
Acquaintance
wich other~
race kids

2.

Friendly inter-
raclal contacts
in grade school

.23

-012

-020

.18

Partial

Beta

- 10*

. -007

— 13k%4

.05

r

.22

.03

-002

.22

-.20

.28

1

Partial

Beta

.03

-003

.00

.03

.04

.04

-006*

-005

e 16%%%

£3
.24

.20
-006

.16

-.01

07

-012

Partial

Beta

009*
-006

.09*

.03

.m

-006

-.06

-.05

.00

27

.02

.03

.06

.08

.01

.00

-022

.26

Partial

.00

.03

.01

.06

.00

.03

ar

-003

-.07%

-

s on which rs (Pearsonian correlations) are based vary somewhat depending on the number
of invalid scores for each variable. The average N is about 1550 for Blacks and about
1750 for Whites. With Ns of about this slze, correlations of .06 are significant
at .05 level, .08 significant at .01l level, .09 at .00l level.

* %k
axpindicates Beta significant at .05 level;

indicates Beta significanc'ac .01 level;
indicates Beta significant at .00l level. '
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Table 2. <{(continued)

A. Friendly Contact B. Friendship Relations

_ Blacks Whites Blacks Whites
Opportunity for Con- Partial Partial Partial . Partial
tact in High Sthocl r  Beta t Beta r . Beta r  Beta

1. opportunity for
interracial con- :
tact in classes L1600 L 13%% .27 JA8%k% | 19 JAskek | 29 +19%%%

2. Opportunity for
contact with .
black faculty .03 .03 .16 04 .01 .02 14 .05

3. Number of )
school activi-
ties in which .
partitipated 31 27k | 25 21kkk ] 17 Jdlxx |10 11Kk

.Conditions of
Interracial Contasct

1. Ethnocentrism I .
of same-race . ) !

peers -002 -!03 -003 “.21 -008*

{ 2. Ethnocentrism
| of other-race -
peers ~.06 .01
3 * SES 3 relative R o
to other-race . '
peers 04 .02
4. Grades, rela- -+ ° b

tive to other-
race peers .05 =-.07 .05 =.03 6 =-,05 | =01 -.07

5. Division of owm
classes into
‘interracial .
subgroups L6 .09% A1 .04 14 L0B* 14 .06

6. Positive family }
racial attitudes .20  12%* .21 L08% | .28 JA8RARY 24 1Y%

-02 07 .01

Multiple R = .49 R = .54 R = .44 R = ,46
Correlations R2= .24 " R2= ,30 R2= .19 R2= .21
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Table 3. Positive Change in'Opinion of Qther Race, as Related to Characteristics
of Students and to Amount gnd Conditions of Interracial Contact?®

- Blacks Whites
Characteristics * Partial Partial
of Students Beta Beta

It

©m

1. Positive opin-
ion of other

. race pr;or to
g ,: '“‘-hiah SChOOI ‘06 " . 04 _004 —-1? kkk
Endorsgement ! / '
of conven- /
tional school ) { .
behavior .23 L13%% .06 - ,08%

3. Sex (high
score=female) “-,05 ~.06 .05 .08

—

7"

4. Educational \ /
Aspirations .05 .01 -.05 -.02

5. Unfriendly
contacts with ‘ /
same-race
stqdencs -.02 .02 .04 .07%

6. Satisfaction ;
with life . .19 L 13%% .05 .06

- 7.. Prior prefer-
ence for other

school . -.13 -, Q0% -.05, -.04

Contact with Qther .
Race Qutside RHigh >
School

1., Segregation of

Neighborhood .04 ; ‘ '.oz .02 .09%

2. Age of first oo
acquaintance
with other-
race kids . .06 .07 -.02 .03
3. Friendly inter-

raclal contacts
. 1n grade school .04 -.01 .06 .05

*Ns ot which rs (Pearsonlan correlations) are based vary somewhat depending on the
number of invalid scores for each variable. The average N ig about 1550 for Blacks
and about 1750 for Whites. With Ws of about this size, correlations of .06 are signifi-
cant at .05 level, .08 at .0l level, .UY at .00l level. . ‘

* , ko
«ylndicates Beta significant at .05 level; indicates Beta significant at .0l level;
indicates Beta significant at .00l level.
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Table 3. (continued)

Opportunity for Con-

tact in High School

1.

3.

Opportunity for

in:arracigl con-

tact in classes

Opportunity for
contact with
black faculty

Nupber of

- school activi-

tiea in which
participated

Conditions of
Interracial Contact

1.

Ethnocentrism

of same-race
peers

Ethnocentrism
of other-race
peers

SES, relative

to other~race
peers

Grades, rela-
tive to other-
race peers

Division of own
classes into
interracial
subgroups

Positive family
racial attitudes

J

Multiple

Correlations

Blacks
Partial
r - Beta
- 03 - .00
.00 -.01
.00 .00
-.11 -.10%
.00 .06
-.03 -.05
.03 -.02
.08 .05
.25 L220kR
R= .38
R%= .14

37

Yhites
Partial
r Beta
.16 J124%
.06 .03
-.06 -.05
-.12 -, 17%%R
-.01 .04
-.06 -.09%
~.07 -.06
- 07 .02
.15 L19%AR
R= .33
R2= .11




Table 4. Summary of Significant Predictors of Interracisl Interaction
and Opinion Change

* Pogitive
Unfriendly Friendly Opinion
Characteristics Avoidance . Contact Contact Friendship _ Change
of Students Black White Black White Black White Black White Black White

1. Pogitive opin-

: ion of other _ \
race prior to ) o

Y high school - ——— ——— - + -+ -+ —

2. Endorsement

! of conven-
tional school )
v behavior - + o+ +

. 3. Sex {(high ‘ :
score=female) — - —

4. Educational
Aspirations ) . +

5. Unfriendly .
contacts with -
same-race
students =+ -+ = + -+ +

6. Satisfaction
with life + + .. +

7. Prior prefer-
ence for other ‘
school + + - -

Contact with Other
" . Race Outside High
v, ;School

/1. Segregation of
. Neighborhood - - - k
' 2. Age of first ’ \

. acquaintance

with other-
race kids - - -

3. Friendly inter-
raclial coatacts
in grade school Fwes ++

+ or - indicates partial Beta coefficient significant at .05 level
+ or -- indicates partial Beta coefficient significant at .0l level
,#++ or --- indicates partial Beta coefficlents significant at .00l level

Positive or negative sign indicates direction of relationship
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Table 4, (continued) ‘ ;s  Positive
Opportunity for Unfriendly Friendly “~ )\ - Opinion
Contact in Avoidance Contact Contact nggndshin Changa

High School Black White Black White Black White
T——— -]

Black White Black White '
1. Opportunity for . }h .
interracisl con-
tact in classes . +

2. Opportunity for
contact with
black faculcy

3. Number of
achool activi-
ties in which .
participated

++ ++ +

Conditions of _ H
Interracial :
Contact

1. Ethnocentrism
; of same-race , :
peers ++ ++ R - - —

2.

Ethnocentrism
of other-race
peers

SES, relative

to other-race
peers

Gradea, rela-
tive to other-
race pgers

Division of own
clasaes into
interracial
subgroups

Positive family
racial attitudes ..-

-
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)  FOOTNOTES

\ ' ,
1An exception to this generalization is the study of interracial avoidance and

e;tance behaviors in an 1ntegrnted high school conducted by Chadwick (1922)

2The p;\aent analyses deal with varintions in behavior and in opinion chnngc

among individual students. We have presented elsevhere evidence concerning
factors related to variations in the average level of vnriouajinterrncinl
behaviors in different schools (Patchen and Davideon, 1973).

3Chadw1ck and his associates (ChadwiEk, 1972) have been inoﬁg jhe few to ume

aultivariate methods in studies of school srudies although their N of black
students is (\‘u:l.te emall.

“One study which obtained direct evidence of parents’ racisl attitudes and found

these moderately correlated with students’ racial atéitudes wag conducted by
HouSh’ et Flo’ 1969.

5The Predictors included in these analyses do not include attitudes toward
other-race schoolmates. We have preseuted alsewhere -evidence from this

study concerning the relationships between interracial perceptions and
affects and interracial behavior (Patchen, Davidson, and Hofmann, 1974).
Since attitudes may be coneidered as variables intervening between background
ad situational factors, on the one hand, and behavior, on the other hand, it
is not appropriate to include attitudes as predictors in the same regression
a;alyses with background-And situational predictors of behavior (see Blalock,
1960:343). Additional work planied will include both attitudinal and non-
attitudina) factors together in path analyses,

6Reaaons why acceptable guestionnaires were not obtained from aome: students in

the orir!ns) ssuple include: student abeence; student schedules which did not
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permit attehdancg at questionnaire sessions; administrative mix-up in notifying
students; and evidence from our checking procedures that a questionnaire was
filled ocut without adequate understanding of instructions or im a capricious

manner. Refusals were very rare.

6#?0: Hﬁites, of 342 correlations among nineteen predictors, the highest is .44;
only four correlations are in the .40s and only three are in the .30s. Among

Blacks, the highest correlation is .34; only four correlations are in the ,30s.

1Y)

?Supg¥ementary regression analyses, ig\which measures of per- eptions of contact
conditions were substituted for objective measures, indicated that significant
contributions to predicting avoidance are made by perceptions: a) that other-

.race students impede reaching one's own goals (true for both races); b) of
higher economic status of white ;tudenta (true for Whites); and c) of negative
peer racial attitudes (true for Hhites).. No significant contributions are
made by perceptions of the racial ‘attitudes or the school gtatus of other-

-

race schoolmates, *

BIn this and other sectiond, we define best predictors as those whose Beta

. weights are significant at or beyond the .01 level. !

~_'é9§upp1amentary regression analyses, in which measures of perceptions of contact
conditions were substituted for objective measures, indicated that a small
gignificant contr{EgEiggrtoﬂpféEi£E1ng unfrien@ly interaction is made by the
perception-tiat other-race students impede reaching one's own goals (for Whites).
No significant contributions ére made by perceptions of: a) peers' racial atti-
tudes; b) other-race students' racial attitudes; c) relative economic status of
Blacks and Whiteg 7in their school; and d) relative school status (combined
academic and non~academic) of Blacks and Whites.

loThe two measures are correlated .44 for Blacks and .48 for Whites. For corre-

' lations among other dependent variables, see Patchen and Davidson, 1973:120.

1 ofmann (i9?3) found "belief incompatibility'--a measure reflecting both same-
race and other-race ethnocentrism-~to be negatively related to interracial

friendship eamong students of both races.




12Supplementary regression analyses, in which measures of perceptions of con-

tact conditions were substituted for objective measures, indicate that signi-
ficant contribution to predicting friendly Interaction are made by‘perceptions of:
a) positive racial attitudes of same-race peers (for Whitesg)\; and bi facili-
tation by other-race gchoolmates of one’s own goal-fulfilimerit (both races, .
especilally Whites). No significant contributions to either measure of
friendly interracial interaction are made by perceptions of: a)’relative,
economic status of Blacks and Whites in school; b) relative school status

v (combined academic and non~academic) of Blacks and Whites; and c¢) racial atti-

tuﬁes of other-race schioolmates.

135upp1ementary regression analysls, In yhich measures of perceptions of con-

tact conditions were substituted for objective measures, indicated that, for
both races, significant contributions to predicting positive opinion change
are made by perceptions of: a) positive peer racial attitudes; and b} facili-
tation by other-race students of own goal-fulfillment. No significant contri-
butions were made by perceptions of:a) raclal attitudes of other-race séhool—
mates; b) relative economic status of Blacks and Whites in this school; and

c) relative school status (combined academic and non-gcademic) of Blacks and
Whites.

lqRegression analyses reported elsewhere (Patchen, 1975) explained larger pro-

portions of change in opinion, especially among white students. These analyses
included as predictors the nature of interraclal contact (friendly, unfriendly)
and perceived conditions of contact, as well as other wariables,

lsThe tendency for black girls to have fewer friendly interracial contacts than

black boys reaches statistical significance, but is still weak, in a regression

andlysis using a different set of predictors (Patchen aﬁd Davidson, 1973).

“
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161n another analyses of these data, focusing on the effecte of variables prior

to and outside high school, Brown found that, among Blacks, greater opportunity
for interracial contact and less friendly interracial contact in grade school
were assoclated with greater avoidance of Wh;Qes in high school (1974, Chapter 8).

l?It ghould be noted that our measure is asymmétrical in that the gtatus of each

individual is compared to the average of the other-race group. However, the
group average will affect the probability of contact with individuals of Vvary-
" ing statuses. DMoreover, some individual reactions--especially avoidance and

opinion change--are at least partly directed to the other race as a group.

lanaca from supplementary regression analyses, which include as predictors vari-

ous perceived conditions of contact, indicate that, for both races, percep-
tions that own-race teachers favor friendly interracial contact contribute

significantly to reduced unfriendly interaction and to reduced avoidance.
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