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FOREWORD

As one of the ways to improve the quality of public education in the
State, personnel in the State Department of Public Instruction conduct an
annual assecsment of educational performance. This assessment provides
educational decision makers with accurate and objective information for
planning and administering the State's public elementary and secondary

schools.

This year, a series of reports will be released on the performance
of third-grade students. The reports will include reading, mathematics,
language arts, social studies, science, cultural arts, health, and
physical education. Al1so, special surveys on teachers'and principals’
opinions of education will be released. Al11 of this information should
also help the general public to be better informed about the status of
their schools on a statewide basis.

Aware of the fact that patrons and educators at the local school
level also wish to know more about the quality of education in their
schools, the State Department of Public Instruction is initiating a
program to assist local school personnel %0 conduct assessment programs.
Constructive use of this information, as weli es, statewide data, will
insure continuing progress in providing appropriate. learning experiences
for a1l children and youth in North Carolina.

Ef Public Instruction
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PREFACE

As part of his total effort to initiate better management techniques,
the State Superintendent of Public Instruction indicated in 1970 that
more and better information was needed for state-level planning. He
initiated the State Assessment of Educational Progress in response
to that need.

The assessment program was a collaborative effort from the beginning.
Many levels of the education community contributed suggestions.. Funds and
services for the program were obtained from local, state, and federal
sources. Cooperation among local and state components of the public school
system and the nationally respected Research Triangle Institute was
the backbone of the assessment. There was an open exchange of ideas,
experiences, and services.

As a result of these cooperative relationships, the first State
Assessment of Educational Progress took place in the spring of 1972 N
with minimal disruption to school programs. A _statewide sample of sixth
graders participated by completing exercises in reading, mathematics,
]an?uage arts, career awareness, and several dimensions of student
attitudes.

At the recommendation of the State Board of Education, the 1973
tegislature voted to fund the assessment program annuaily as part of
the budget of the State Superintendent of Public Instruction. Concurrently,
an advisory committee of legislators, businessmen, students, parents, and
educators was formed to assist the State Board and the State Department
of Public Instruction on aspects of statewide assessment and accountability.

A three-year cycle of assessment in grades three, six, and nine was
established, beginning in 1974 with the State Assessment at the third
grade. In the 1974 assessment, information was collected from teachers
and principals as well as students. Student performance measures were
taken in language arts, mathematics, cultural arts, reading, science,
social studies, health, and physical education. Reports are now being
prepared on the results.

vid
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CHAPTER ONE: INTRODUCTION

Purpose of the Assessment

In order to improve educational planning and decision-making in North
Carolina, the State Department of Public Instruction initiated a statewide
assessment of educational progress. The information gat@gred through this
assessnent operation has three basic purposes:

1) To examine the state's present educational position: Knowing
the eduzational status will enable educators to plan better
programs for improving learning and teaching. Objective
information will help decision-makers set program priorities
with more assurance and allocate resources on the basis of
need. An accurate description of the current status will
increase general public knowledge and understanding about
the public sciools.

2} To measure educational progress over a period of years:
As time passes, a charting of the educational progress in
this state can be made. These benchmarks of educational
quality could become the basis for educational accountability
for the state.

3} To seek means of improving North Carolina's education: As
more information is collected in the state assessments,
variables which affect learning can be examined, and those

variables which show a positive influence on learning can be
promoted.

In addition, the state assessment effort provides local units with
technical assistance in planning similar local programs which aid the setting
of local priorities. 3&oals may be set using meaningful state and regional
norms which are made available from the statewide effort. Furthermore,
assessment information collected in each school will assist teachers in
planning better instructional programs for public scheol youngsters and

help patrons and parents to better understand the educational needs and

attainments of North Carolina children.

12
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In a continuing cttempt to develop and improve North Carolina‘s
assessment program, the Legislature, adding its encouragement through program
support, approved fumds in 1873 as a part of the State Superintendent's
program budget to underwrite the statew%de assessment effort. This State
Assessment at the third-grade Tevel is the first stage in a proposed three-
year assessment cycle. In 1974-75, assessment will occur in the sixth grade,

and, in 1975-76, at the ninth-grade ievel.

Impiementation of the Assessment

The Sample

Selecting third araders to participate in the assessment program was
the restonsibility of .he Research Triangle Institute, assisted by the
State Lepartiment of Public instruction. The objective was to choose a
representative sample of size sufficient to provide reliable estimates of
test score averades far the state, the Coastal Plains, the Piedmont, and
the Mountains. Indenendent samples of 2,500 students were considered
appropriate for cach of the areas described in the section entitled
"Assessment Areas.®™ The total third grade enroilment of the eighteen
schools coniaining 1970-71 state-supported kindergartens provided approxi-
mately 2,000 students for a special assessment follow-up.

A two-stage sammling procedure was designed to select the 12,500
students for the first five areas. In order to give each third .grade
student in North Carolina an equal chance of being chosen, 618 schools were
randomly selected with the probability of school selection based upon
stratification according to the size of the third-grade enroliment.

Random selecticn of students within schools was controlled to preserve

the proportion of {SEA Title I enrollment within the third-grade class.

13




0f the 93,752 third-grade students in Horth Carolina, the chance of selection
for any child was ten out of seventy-four.
Pupil characteristics of the third-grade State Assessment sample are

éhown in Table 1.

TABLE 1
PUPIL CHARACTERISTICS OF THE THIRD-GRADE ASSESSMENT SAMPLE

Characteristic State Assessment Sampile
Sex .
bale 51.3% .
Fenale 48.5%
Racial/Ethnic Membership
American Indian 1.2%
Black 29.0%
White 69.0%

Parental Fducation Level

Neither over eighth 5.9%
One over eighth 25.9%
One high school graduate 44.8%
One over high school 23.5%

Family Income Estimate

Less than $3,000 15.4%

$3,000 - $15,000 75.6%

Over $15,000 8.1%
Any Kindergarten Experience

Yes 39.2%

Mo 63.4%

Unknown 6.8%

+14
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Field Procedures

An Assessment Coordinator was designated by the suﬁerintendent of each
participating LEA to crganize all assessment activitieq. The activities
included: (1) selecting and coordinating the testing schedule, féi distrib-
uting and collecting test paékages and questionnaires, and (3) providing
information and assistance to the test administrators and principals.
HWith the approval of the superintendent, Assessment CoardinatOrs also selected
someone other than the student's ¢lassroom teacher to administer the tests.
These administrators read aloud all items which did. not test the student's
ability to read. To insure standardizacion of test piocedures, the Division
of Research staff held workshops to acquaint coordinators and administrators
with assessment procedures.

Assessment Areas

The 1973-74 State Assessment of Educational Progress consisted of five
different assessment areas and an additional research package for the evalua~
tion of third graders who had previously attended state-supported kindergarten.
In addition to student measures, all teachers. (grades K-6) and principals
of the 618 schools included in the student sample were asked to respond to
questionnaires designed to reflect their opinions about tﬂe educational
needs and priorities in North Carolina.

The subjects included in the six assessment areas and the type of

testing involved are listed in Table 2.




TABLE 2

OVERVIEW OF 1973-74 ASSESSMENT AREAS,*TESTING, AND SAMPLIHG

Number of
Assessment Area Type of Testing Students Sampled
Reading, Math, Norm-Referenced
Language Arts (lowa Tests of Basic
Skills) 2,500
Reading, Math, .
Language Arts Objective-Based 2,500
Health Objective-Based
Physical Education Motor Performance 2,500
Cultural Arts Perception Survey 2,500
Science and Social
Studies Objective-Based 2,500
Third-Grade Kindergarten | Norm-Referenced
Follow-up (Iowa Tests of Basic
Skills) )
{Cognitive Abilities
Test)
(Self Observation Scale) 2,000

Types of Instruments

Reading, language arts, and mathematics were each assessed by both a norm-
referenced test (lowa Tests of Basic Skills) and an objective based test
developed at the state level. The difference in the kinds of information
provided by the two types of measurements should be considered when
interpreting test results.

Nationally standardized achievement tests, such as the Iowa Tests of
Basic Skills, are designed to provide information about student performance
in given subject areas in relation to the performance of other students
who are representative of the nation as & whole, The national sample of
students taking the ITBS is the "norm" or reference group to whose

16
5




performance we compare our state results. Thus, the ITBS provides infor-
mation on the e&;cational status of North Carolina third-grade students
in relation to the performance of a national sample of "typical” third
graders. Such standardized tests also assume a continuum of achievement
skills based upon the scores of the national sample. North Carolina's
third-grade results may be considered against this continuum.

Norm-referenced tests are designed to spread out developmental scores
on a continuum of skills spanning several grade levels. However, they
do not tell us specifically what our students have achieved or how they
perform on a given set of educational tasks. Some items on the ITBS can
admittedly be grouped into subject area objectives, but the test is not
designed for diagnostic purposes.

Therefore, objective-based tests were developed for reading,
language arts, mathematics, and several other areas in order to assess
more specific knowiedge of North Carolina‘'s students. Program area

specialists and researchers collaborated on this review and selection

-
-

process. Questionnaires were developed, informatioﬁ‘gathered, standardized
tests carefully reviewed, and objectives and items finally selected in
accord with some of the major educational goals of North Carolina.
Objective-based tests, also known as criterion-referenced tests,
are developed différentIy from norm-referenced tests. They facilitate
assessing the extent to which students have learned some defined behavior
domain or specific citass of learner skills. These behavior domains are
also referred to as objectives. Specific objectives considered important
or crucial for later skills are selected for each subject area. Then;
item selected to measure these objectives determine how well students have

learned the Knowiedge or behavior described by the objectives; Objective-

17
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based tests are thus diagnostic of specific learning, rather than more
broadly comparative in nature - as are the norm-referenced tests.
Strengths and weaknesses of a group of students for a given subject area
are thus determined, and sometimes, though not necessarily, in relation to
a norm group. '

It is important in making educational prbgram decisions to know
specifically what students have learned as well as how they are generally

performing in relation to other students. For this reason, the assessment

of third graders included experimental objective-based tests for varicus
subject areas. Norm-referenced and objective-based tests when combined
should provide a more complete picture of the performance of North Carolina
students.

In the 1973-74 State Assessment, other kinds of instruments besides
norm-referenced and objective~based tests were also used to gauge student
performance. For example, the physical education instrument was a motor
performance test, in which students participated in a variety of physical
activities. That test was based neither on national norms nor on specific
objectives.

In addition to student performance tests, other instruments were used
in the North Carolina assessment. Tests were developed on student perceptions
in some subject areas (such as cultural arts), and a survey of teachers'
and principals' needs was taken. The assessment staff also acquired school

and community information on variables known to be associated with achievement.

North Carolina Comparisons with Qther States

Because learning does not stop at the end of the school day, it is
helpful to review the environment in which this out-~of-school learning

occurs. North Carolina, the twelfth most populous state in the nation,

18




has been described as a "state of magnificient variety." The agriculture
and industry of North Carolina are varied. The state produces two-thirds
of the country's flue-cured tobacco and is a leader in fabric and furni- -
ture manufacture. Tourism also flourishes in North Carolina as thousands
annually visit its mountains, parks, golf courses, shores, and sites for
boating and fishing. Clearly, such diversification makes it difficult to
describe the "typical" North Carolinian.

The diversity continues when such variables as individual income,
occupation, race, and education are considered. These factors and the
values placed on them vary not only by county and region, but within
conmunities as well,

In studying educational status and change over time, it is essential
to examine achievement in conjunction with environmental factors., Of these
elements, socioeconomic factors, in particular, are associated with educa~
tional opportunity and attainment, and these exert a major influence on a
child's growth and development. Educators must consider these tangibles
and, more importantly, the values and ethics implicit in a child's
inmediate environment. The remainder of this section will contrast the
environment of the North Carolira pupil with the environment of pupils in
other states.

A state's population, size, and population distribution are basic
environmental factors. The following tables show North Carolina’s relative

ranking.

19




TABLE 3

NORTH CAROLIMA'S RANK AMONG THE FIFTY STATES
ON BASIC DEMOGRAPHIC FACTORS -

Factor North Carolina's Rank
Land Area (1970) 29
Population (1973) 12
People Per Square Mile (1970) 17
Percentage,Classified Rural (1970} 5
Percentage Black (1970) 6
Median Age (1970} 15

As evident here, North Carolina students are from a more populous

state where the people are younger, more likely to be of a minority group,
and live in smaller towns than people in most states. It is also apparent
that the degree of rurality is twice that of the national average while

the density is slightly above average.

TABLE 4

NORTH CAROLINA'S RANK AMONG THE FIFTY STATES
ON BASIC SOCIOECONQMIC FACTORS

Factor North Carolina's Rank
Per Capita Income (1972) k!
Households With Cash Incomes of
$3,000 or less (1972) 12
Per Family Income {1970) . 40
Median Years of Education (1970} A6

North Carolina's students .do not share in as much of the basic
socioeconomic wealth as do students from other states. That is, North
Carolina ranks among the lowest ten states on important characteristics

such as income and educafion level of adults,

20




Thus, North Carolina's combination of factors associated with income,

ethnic composition, degree of rurality, and adult education level seem to

indicate a "non-typical" background for her youth. A picture emerges of

smmmppm

an environment which may not reinforce maximum educational progress.

Compaiisons within North Carolina

There are great variations within the boundaries of North Carolina.
Particularly important is the variety which exists with the differing
traditions and personalities of its Mountain, Piedmont, and Coastal Plains

groups. The fo1iowing table describes some of these differences:

TABLE 5
GENERAL ENVIRONMENTAL FACTORS WITHIN NORTH CAROLINA

Gf'_-_._' o

Coastal

Factor Mountains Piedmont Plains State
Population 760,760 | 2,692,975 11,628,323 | 5,082,059
(1970) (15%) (54%) (32%)
Growth Nng 21.3% 7.7% 11.5%
(1960-1970)
Distribution of 41,459 569,575 515,444 1,126,478
Black Population (4%) (51%) (46%)
(1970}
Percentage Black 5.4% 21.1% 31.6% 22.2%
(1970)

{ Percentage Classi-
fied Rural (1970) 75.1% 45.9% 60.6% 65.0%
Percentage That
Moved (1965-70) 40.5% 46.0% 49,2% 46.2%
21
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These basic environmental factors indicate that a majority of the
people ~ black and white ~ live in the Piedmont; the Mountains have the
highest percentage of the people 1iving in rural areas; and. the Coastal
Plains population has a greater proportion that is black. Perhaps the
major point in these figures is the variety among these three major geograph-
ical divisions. As disclosed earlier, some of these same variables have
been shown to be related to achievement.

Distribution of economic resources in these three regions also varies,

as the following table shows:

TABLE 6
SOCIOECONOMIC FACTORS WITHIN NORTH CAROLINA

Coasta1

Factor Mountains Piedmont Plains State
Family Income 8,059 10,234 7,757 '9,139
Family Income
Female Head {1970} 5,017 5,620 4,104 5,017
Average Percentage .
Free School Lunch 35.2% 37.6% 04.7% 47.8%
Percentage Living
Below Poverty 20.2% 15.1% 2B.8% 20.3%

Percentage of all
Families Below Poverty _
with Children Under 18 10.7% 8.9% 19.2% 12.3%

Percentage of all

Children Under 18 From :
Poverty Families 20.5% . 17.4% - 34.4% 23.6%

Percentage of Children

Under 18 Living with
Both Parents 82.6% 80.1% 73.7% 78.3%

n




Because socioeconomic status is a strong predictor of academic success,
regional differences in educational achievement are to be expe;ted. Thus,
any academic comparisons should be carefully tempered by these background
differences.

Stil1 another factor associated with academic achievement is the

educational environment. Regional patterns are suggested in the table below:

TABLE 7
EDUCATIONAL FACTORS WITHIN NORTH CAROLINA
Coastal

Factor Mountains Piedmont Plains | State
Average of Median Years
of Education - Adults _
Over 25 9.5 10.2 9.9 10.6
Adult Education Index 2.50 2.82 2.56 2.69
Percentage of High School
Graduates of Those 16-2]
Net In School 49.7% 48,7% 44,0% 46.7%
Taxing for Education
Index 417 507 439 478

These environmental, socioeconomic, and educational factors are a major
influence on a child's educational growth and development. Educators who
consider regional comparisons must be aware of the differential effects
that these factors contribute within regions. Certainly, expectations are
better determined with an awareness of the status of these variables,

regardiess of whether local, regional, or state comparisons are being made.
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Approximately 2,500 third graders took the Cultural Arts Test, 2
perception survey which was part of the 197374 State Assessment of Ed-
ucational Progress in North Carolina. Major results were as follows:

*

fourth. -

HIGHLIGHTS OF RESULTS FROM CULTURAL ARTS. ASSESSMENY

Almost two-thirds .of the students reported positive feelings
about cultural arts.

Forty percent of the state sample felt competent in the arts,
while 31 percent felt incompetent and 28 percent felt unsure of
their ability.

Black children, 1ower-income children, and children .of less-ed-
ucated parents felt more positive of their arts abilities than
other students.

Half of the students in the state sample were unsure whether their
teachers and pﬁincipa]s enjoy the arts.

Black children, lower-income children, and children of less-ed-
ucated parents felt more. strongly than other children that their
teachers and principals enjoy the arts.

High-income children and children of highiyneducated parents were
more uncertain of their teachers® and principais’ cultura] arts
interests than were other children.

North Carglina’s third graders reported relatively little contact
with people who engage in the arts (musician, actor, singer, etc.).
An average of 44 percent of the students reported contacts with
visual artists and musicians, while 38 percent reported contact
with persons involved in dance -or speech/drama/poetry.

Half of the sampled third graders had a strong desire to pursue
visual arts and music, while 39 percent had strong preferences
about dance and speech/drama/poetry.

Black students showed stronger preferences for all four areas of
the cultural arts than did white students.

Generally, the students had a favorable perception of parents,
teachers, friends, school, and themselves, Eighty-~five percent
of the students had a good perception..of their parents, 70 per-
cent rated teachers highly, 64 percent had a favorable view of
thei school, 56 percent had a good perception of their friends,
and 51 percent had a favorable self-image. HowevVer, over 38 per-
cent were not sure of their feelings about themsélves.

The frequency of third graders' participation in both insclass and
out-of-class arts activities followed the same pattern: visual
arts. first, speech/dramaIpOetry seconds music third; and dance

24
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On items measuring artistic interests, self-motivation and orig-
inality, visual arts received the most positive response and dance
the least positive response from the statewide sample.

Black students were generally more positive than white students
about seif-motivated activities in dance, music, and visual arts,
while black students and white students were just about equally
pos;tive concerning seif-initiated activities in speech/drama/
poetry

Setf-motivation and interest in visual arts and dance decreased
as family income increased. No such income~related patterns oc-
curred in speech/drama/poetry or music.

Throughout the test, white females, high-income children, and
childrer with highly-educated parents expressed more uncertainty
than did other chiidren. Whether this uncertainty is healthy or
unhealthy, good or bad, cannot be judged from the data. Also,
reasons for this reported uncertainty are not known.

For the various race-by-sex categories, family income groups, and
parentat education levels, the patterns of responses on the Cui-
tural Arts Test are not consistent with the trends which appeared
on the achievement tests in the State Assessment (such as reading,
mathematics, and language arts).
K3

There were no regional differences which occurred consistentiy
throughout the Cultural Arts Test.
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CHAPTER TWO: CULTURAL ARTS. ASSESSMENT:

The 1973-74 State Assessment of Educational Progress in North Carolina
included the Cultural Arts Test, which measured third graders' perceptions
about the cultural arts and .about other aspeéts of family and school 1ife.
This unique test was developed bylthe Division of Cultural Arts in the
State Department of Public Instruction, with the assistance of the Divi-
sion of Research. It was decided By the 51v1sion of Cultural Arts that

perceptions -and attitudes are more important than knowledge and skills as

student attributes tc -be developed in the'arts. Therefore, the Cultural
Arts Test was designed as a measure of perceptions rather than of skills.
Approximately 2,500 third graders took the Cultural Arts Test in
April, 1974. These students were randomly selected to répresent the
third-grade population 1n the state as a whole and in the three geographic
reglons: Mountains, Pledmont, and Coastal P1a1ns.‘ Both sexes Were about
evenly represented. Approximately 70 percent of the students were white
and 30 percent were non-white, refJectjng the overall racjal composition

of the state.

Description of Test

In order to analyze the Cultural Arts data systematically, all items

in the assessment were grouped into the following clusters:

1. "Percepticn of Seif-Competence in the Cultural Arts" assessed
the child's perception of his skills and abl1ities in the cui-
tural arts.

2. "Teacher/Principal Interest" askgd the student to indicate his/

har teacher's and principal's concern with the cultural arts.

26
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10,

“"Contact with Artistically«Involved Persons" asked which students

had ever seen Or been associated with a person involved in the

arts, such as a musictan, patnter, dancer. author, etc.

“Feelings about the Arts" invited the student to indicate which
emotions (i.e., happiness, sadness embarrassment. etc.) were
aroused when he/she participated in the arts.

"In-Class Experiences” concerned the art-related activities in
which the child had participated in school,

"Jut-of-Class Experiences” concerned the art—related activities
in which the child participated independently from school.
“Artistic Preferences" asked the child to indicate which art-
related activity he/she enJoyed or would be interested in trying.
"Exposure to Art-Related Objects“ ascertained which art-related
objects the child had seen--as separate from the artists who use
them,

l"»,ﬁ«rtistic Interests" asked the child questions concerning his/her
desire to engage in the arts for personal enjoyment. '
"Perceptions" asked for personal observations of the child con-

cerning his school, parents, friends, teachers, and himself,




_Perception of Self-Competence in the Cultural Arts

State and Regional Results

Forty percent of the state sample felt competent in the arts, while
31 percent felt incompetent and 28 percent felt unsure of their ability.
flthough the regional differences were not large, the Coastal Plains
students appeared to feel the most competent (43 percent reported feeling
competent) followed by Piedmont students (41 percent) and then Moun-
tain students (33 percent). Over one-fourth of the students in each re-

gion were unsure of their capabilities in the arts.
Results According to Race and Sex

Black students felt more positive of their arts abilities than white

students. Black males had the greatest percentage of positive responses

on questions about competence in the arts, with an a;;rage of 52 percent
of the black males reporting that they felt competent. They were follow-
ed by black females {48 percent felt capable in the arts}), and then by
vhite females and white males (both 36 percent). Thirty-seven percent of
the white males reported they felt incompetent. The other race-by;sex
groups did not feel quite as incompetent: 29 percent of the white femalas,
27 percent of the black females, and 56 percent of the black males gave
negative answers about their capabilitigf‘jf_zﬁgﬁgpts, White females

‘felt the least certain about fﬁé?ﬁ”EEﬁEétence, with an average of 35 per-

cent selecting the "not sure" response.
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RACE-BY-SEX COMPARISONS OF SELF-CONFIDENCE iN THE ARTS
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Results According to ‘Family Income Level

Students from low-income families indicated a greater feeling of
competence {with 47 percent responding positively) than did medium-income
and high-income students {with 39 percent of each of those two groups re-
sponding positively). Although the percentage of negative responses to
questions about competence did not have a definite pattern in relation to
family income, the percentage of "not sure" responses increased as family
income increased. Twenty-three percent of low-income students, 28 per-
cent‘of middle-income students, and 34 percent of high-~income students

were uncertain.
Results According to Parental Education Level

As the educational level of parents increased, the childrens' feel-
ing of competencg tended to decrease slightly. Forty-fivé percent of the
children whose parents had less than an eighth-grade education felt com~
petent in the arts, while 39 percent of children with at least one parent
educated beyond high school felt competent. As the parental education
increased, uncertainty about arts abilities incpeased somewhat. Uncer-
tainty was expressed by 23 percent of students whose parents had less
than an eighth-grade education, while 32 percent of students with at
least one parent educated beyond high school felt unsure about their com-

petence in the arts.
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Results According to Cultural Arts Area

Visual Arts

The competence factor results on visual arts items indicated an in-
verse relationship between family income and the child's perception of
his (or her) competence. For example, in response to the question, "Do -
you draw pretty pictures?", 64 percent of the children whose family in-
come was less than $3,000 answered "yes,® while 54 percent of the chil-
dren whose family income was between $3,000 and $15,000 and 48 percént
whose family income was $15,000 or more answered “yes.™ Thus; there was
a decrease 1n the percentage of children who believe they draw pretty

pictures as the family income increased.

Music

An inverse relationship also existed between the percentage of chii~
dren with positive answers about their competence in music and the level
of their parents' education. For example, when asked "Are you a good
singer?", 39 percent of children whose family income is below $3,000
answered "yes," 32 percent of the children whose family income was $3,000
to $15,000 answered "yes," and 35 percent of the ch1idren whose family

income was over $15,000 answered 'yes."

Speech/Drama/Poetry

Thirty-two percent of the questioned third-grade children believed
they were good actors. Thirty percent of children from medium family in~
comes answered "yes" when asked, "Are you a good actor?", while 39 percent

and 38 percent of children from 1ow and high family incomes respectively
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answered "yes." Thus, it might be concluded that children from famiiies
of medium incomes have a less positive perception of themseives in drama

than do children of low or high family {ncomes.
Dance

Almost half (49 percent) of all the sampled children believed they
could dance without music. Forty-six percent of the children of low
income families saw themselves as good dancers, while only 29 percent
and 25 percent of the children from medium and high family incomes per-

ceived themselves as good dancers.

32
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Teacher/Principal Interest:

" State and Regional Results

Half of the students in the state sample were unsure whether their
principals and teachers enjoy the arts. Forty percent of the siété“sample
_felt that their teachers and principals were interested.in.the arts,
while 10 percent felt that their teachgr§'andﬁpringjpals diq_gggﬂenjoy
thearts. = . .. . . .- . N A AU AT L L

Thg three regions showed.roughly the same pattern as the state sample

in regard to students' perceptions of their principals'.and teachers'

interest in the arts. However, there was a small tendency for Coastal
Plains students to feel more strongly than students in the other two
regions that their teachers and principals 1ike the arts. Forfy—two
percent of the students in the Coastal Plains reported that their teachers
and principals enjoyed the arts. as compared to 3% percent in the Pied-

mont and 36 percent in the Mountains.
Results According to Race and Sex

Blacks felt more strongly than whites that their principals and
teachers were interested in the arts. Fifty-two percent of the black
males, 46 percent of black females, 37 percent of white males, and 35
percent of white females felt that their teachers and principals enjoyed
art activities. While negative responses to questions abodt teacher/principal
1n£erest were fairly close for all four race~-by-sex groups {from efght
to 13 percent of each group), the percentages of "not sure" responses
differed g}eatly. Black males were the least uncertain about the artistic

interest of their teachers and principals, with 35 percent of black males
22
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choosing the "not sure" option. White females were the most unsure of
their teachers' and principals' enjoyment of the arts, with 56 percent

of white females indicating they were not sure.
Results According to Family Income Level

The higher the family income, the less frequently the students felt
that their teachers and principals enjoyed the arts and the more frequently
they chose the "not sure" response. Forty~nine percent of low-income stu~
dents, 38 percent of middle~income students, and 33 percent of high-income
students considered their teachers and principals to be interested in the
arts. Thirty-nine percent of low-income students, 5] percent of midd]e-.
income students, and 60 percent of high-income students were unsure. The
percentages of students in the three income groups indicating that their
teachers and principals did not enjoy the arts were small and relatively

close (from seven to 11 percent).
Results According to Parental Education Level

Although the pattern was not entirely consistent, there was a trend
indicating that the higher the parental educafion level, the less fre-
quently students felt that their principals and teachers enjoyed the~arts:
For example, 41 percent of students whose parents completed less thqn
eighth grade felt that their teachers and principals liked the arts;
while 34 percent of students with at least one parent edycgtgd beyond high
school felt their teachers and principals enjoyed the arts.
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Results According to Cuitural Arts Area

The teacher/principal interest items reported here relate oniy to
music and speech/drama/poetry. There were not enough items to make def-
inite statements about teachers' and principais' interests in dance and

visual arts.

Music

The music items in the teacher/principal interest cluster supported
the general finding that biack students perceived their teachers' and

principals' interest to be greater than did white students. For example,

in response to the question, "Does your principai enjoy singing?", 26
percent of the black females and 30 percent of the black males answered
"ves," as compared to 15 percent of the white maies and 13 percent of the
white females. Likewise, a 20-percent difference existed in positive
responses between biack femaies and white males and females in response
to the item which asks "Does your teacher enjoy singing?". Here, 63
percent of ?he biack females answered "yes," whiie 43 bercent of both

white males and females answered "yes."

Speech/Drama/Poetry

Another interesting item cqncerning tea;her/principai interest was,
“Does your teacher enjoy reading you stories and poems?“. In response
to this speech-related item, 66 percent of the black maies and 62 per-
cent of the biack females answered "yes." Forty~seven percent of the
white males and 45 percent of the white females beiieved that their

teachers enjoyed reading them stories.




Contact with Artistically-Involved Persons
State and Regional Results

With the exception of seeing plays and pupgpet shows at school, most
of North Carolina's third graders reported relatively 1{ttle contact with:a
person who engages in the arts (mu;ician, actor, singer, dancer, sculptor,
etc.). In the state as a whole, students reported contacts with practi-
tioners in the combined visual arts and music area more often than in the
combined dance and spzech/drama/poetry area, An average of 44 percent
-0of the students reported contacts with visual artists and.musicians,
vhile 38 percent reported contacts with practitioners in dance or speech-
related arts.

There were no large regional differences in the amount of reported
contact students had with artists 1n various fields. Although the regional
differences were slight, third graders from the Coastal Plains reported
Tess contact with visual artists or musicians (42 percent) than did

third graders in the Piedmont (46 percent) or the Hountains (45 percent).
Results According to Race and Sex

Although there was not a wide range of reported artistic contacts
among the four race-by-sex groups, black males reported siightly more
contact with artists in various fields than did students in the other
race-by-sex categories. In the combined visual arts and music area, 49
percent of black males, 46 percent of white males, 44 percent of 'black
females, and 42 percent of white females reported contact with .artisti-

cally-involved persons. Forty percent of black males, 39 percent of
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white males, 38 percent of white females, and 36 percent of black females
indicated that they had contacts with artists in the combined area of

dance and speech/drama/poetry.
Results According to Family Income Level

The differences in responses were slight for the three family in-
come levels. However, high-family-income students slightly more fre-
quently said they had contact with argistically—involved persons than
did middle~or low-family-income students. In the combined area of visual
arts and music, 47 percent of the high-income students said they had con-
tacts with artists and-musicians, while 44 percent of middle-and Tow-in-
come students reported such contacts. Fﬁrty-five percent of high-income
students indicated they had seen or associated with artists in the com-
bined field of dance and speech/drama/poetry, as compared to 37 percent

of the low-and middle~income groups.
Results According to Parental Education Level

As parental education increased, contact with artists consistently
increased in all cultural arts areas. For example, in the combined
visual arts and music area, 39 percent of the students whose parents com-
pleted less than eighth grade reported contact with artistically-involved
nersons; as compared to 48 percent of the students whose parents went
beyond high school. For dance and speech/drama/poetry, 29 percent of the
children with less-educated parents said they had contacts with artists,

while 42 percent of the children of highly-educated parents reported such

contacts.
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Results According. to- Cultural Arts Area

Visual Arts

When examining the visual arts ftems. related to contact with artis-
tically-involved persons, there seemed to be 1ittle overall trend. On
some questions a larger percentage of one group responded that they had
contact with artistically~involved persons, while on other questions 2
higher percentage of another group'answered that they had such contact.
For example, in answer to the question, "Have you ever seen anyone knit?",

85 percent of the children from the Mountains, 84 percent of the children

from the Piedmont, and 77 percent of the children from the Coastal Plains
qnsuered "yes." When asked "Have you ever seen anyone who drew pictures
of people's heads?", 64 percent of the students from the Mountains, 64
percent of the students from the Piedmont, and 67 percent of the children
from tne Coastal Plains answered affirmatively. In the visual arts area,
there were no striking differences in responses for region, race«by-sex

category, family income level, or parental education level.

Musi

The music item in this clustef asks, "Have you ever talked to a
musictan or someone who plays music for money?". While there appeared
to be no regional difference in the responses to this question, there was
a slight percéntage difference among rac2 by s2x groups. The percentages 0f
“Jes“ responses wWere: 32 percent of black males, 24 percent of black females;
28 percent of white males, and 21 percent of white females, It is interesting
to note that more males than femiles answered that they had talked to 2

rmusician.
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As family income increased, there Was a decrease in the percentage
of third graders who had contact with a musician. Twenty«five percent
of the low-income, 26 percent of the medium-income, and 20 percent of the

PO I

high-income students respohded "yes® to" this item) '

_— Dance

'‘There wene two dance jtems concerning contact with artistically-in-

o

volved persons. bﬁ& ftem asked the question, "Have you ever talked to
someone wio was paid for dé%&ﬁﬁg@“.f'Here, there were few regional pere
centage differences in positive %ésébﬁées‘jlg pércent of the Coastal
Pldins, 18 percent of the Piedmont, and 15 pe;céht,gf the Mnﬁﬁtain stu-
dents). On that questfon, black children answered af;iﬁMétiyely'more
frequently than did white children (28 percent of the black maiés, 20
pércent of the black females, 14 percent of the white males, and 17 per-
cent of the white females). The percentages of positive résponses in
.the three family income groups were: 14 percent of high-income, 17 per-
cent of medium-income, and 24 percent of low-income students.

Results according to family income were the opposite for the second
dance item, "Do you know anyone who takes dance lessons?". Here, positive
responses came from 42 percent of the 1ow-income students, 50 percent of
the medium-income students, and 64 percent of the high-income students.
On that question, education level followed the sahé pattérn, with posi-

tive responses from 37 percent of the children wﬁdse narents did not com-

plete eighth grade, as compared to pbsitive responses from 63 percent of

" "the children whose parents were educated beyond high schoal.
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Speech/Drana/Poetry

There were five speech/drama/poetry items related to contact with
artistically-involved persons. On one item, "Have you ever talked to
an actor?;: there was a difference of just two percentage points in the
positive responses of black males and white males, and there was no dif-
ference in the percentage of positive responses of black females and
vhite females. There were no significant differences in responses for
parental education levels or family income groups. More whites had seen

a clown than had blacks (59 percent of white females, 75 percent of white

males, 51 percent of black females, and 60 percent of black males).

As family income increased, the percentage of positive responses in-
creased on the question, "Have you ever seen a real clown?" Positive
responses came from 49 percent of low-income students, 64 percent of
medium-income students, and 81 percent of high-income students.
ily income groups on the question, "Have you ever gone somewhere just to
see people act out a story (play}?". Thirty-five percent of the low-
income students, 39 percent of the medium-income students, and 60 per-
cent of the high-income students responded affihmatively.

Likewise, as parental education increased, the percentage of positive
responses to that question also increased. Positive responses were given
by 29 percent of students whose parents did not complete eighth grade,

35 percent of students whose parents completed more than eighth grade but
lass than twelfth grade, 41 percent of students whose parents finished

high school, and 51 percent of students whose parents were educated be-

yond high school.
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It is important to note that aithough striking differences have

aeen expressed here, these are isolated items which may not be represen-

tative of the entire cluster under discussion.
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Feelings about the Arts

State and Regional Results

Almost two-thirds of the 2,500 third graders reported positive
feelings about music, the visual drts, dance and speech/drama/poetry.
Only 13 percent were not sure how they feel, and 20 percent had negative
feelings.

The third graders' feelings about the arts did not vary widely
according to which region they live in, but slightly more students. from
the Coastal Pla%ns area reported positive feelings than did the students
from the Mountains and Piedmont. In the area of visual arts and music,

66 percent of the students in the Coastal Plains, 65 percent of the

children from the Piedmont, and 63 percent of the Mountain students had
positive feelings,

For the areas of dance and speech/drama/poetry, the percent of
chiidren with positive responses for the three regions were: 67 percent
for the Coastal PTains, 65 percent for the Piedmont, and 60 percent for
the Mountains.

Results According to Race and Sex

Females reported better feelings about the Eglﬁyrgl arts than did
males. In the combined area of visual arts and music, positive feelings
were reported by 69 percent .of the white females, 68 percent of the black
females, 65 percent of fhé black malas, and 61 percent:of the white males.
A very similar pattern emerged for the combined field of dance and
speech/drama/poetry, with positivé feelings expressed by 68 percent of
both black and white females, 66 percent of black males, and 60 percent

of white males.
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Fewer white males felt positively about the arts than did black
males, but the percent of negative responses {about 25 percent) was the
same for both groups of males in all four areas of the arts. More of

the white males were unsure of their feelings than any other race-by-sex

groups.
Resuits According to Family Income

In the areas of music and visual arts, more children from families
with Tow incomes (70 percent) reported enjoyment than did medium~income
(65 percent) and high—income children (59 percent). The high-income
children did not, however, report more negative feelings; instead they
were not sure how much they enjoy the visual arts and music. For the
cultural arts area of dance and speech/drama/poetry, the differences in
response were not as great for the three income groups, although slightly
more of the low-income children reported positive feelings. Sixty-seven
percent of low-income children had positive feelings toward dance and
speech/drama/poetry, while 64 percent of high-income children expressed

positive feelings toward those cultural arts areas.
Results According to Parental Education

The educational attainment of the third graders' parents showed little
relationship to childrens' feelings about the cultural arts. Nonetheless,
s1ightly fewer children having parents educated beyond high school
(61 percent} reported positive feelings toward music and the visual arts
than did children whose parents had twelve years of education {66 percent),
attended some high school (67 percent), or had Snly a2 granmar school i

education (66 percent). For dance and speech/drama/poetry, the trend was
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reversed. Sixty-one percent of the children whose parents completed
2ight years of school or less reported positive feelings, while about 65
percent of the other three groups of children reported positive

feelings.

Results According to Cultural Arts Area

fisual Arts

There were two visual arts items which concerned the students'
feelings about the arts. One item asked, "Do you feel shy {embarrassed)
«hen soméone asks you to draw something?”, On that question there were
31ight percentage differences in positive responses among the regions
(26 percent of the Mountains, 2{ percent of the Piedmont, and 23 percent
of the Coastal Plains).

However, among family income groups there was a range of 13 percent-
age points in positive responses on the same item. The lower the family
income, the more frequently the students answered that they felt embar-
rassed when asked to draw something. Affirmative responses for that
item came from 27 percent of the low-income group, 25 percent of the

medium-{income group, and 14 percent of the high~income group.

HMusic

There were very few regional differences in responses to the items
concerning the students' feelings regarding music. However, it is
interesting to note that there was a ten-percentage-point range on one
of the items. This item asked, "Do you feel 1ike singing along when you
hear music or a record?". On that question, 78 percent of the Piedmont
students, 77 percent of the Coastal Plains students, and 68 percent of

the Mountain students responded positively.
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Over halif of the white students answered that they felt shy or embarrassed
when asked to sing, Fifty-nine percent of the white females and 52 percent
of the white males answered that they felt shy or embarrassed when they
were asked to sing, while 44 percent of the black females and 42 percent

of the black males answered that they felt that way.

Items pertaining to the students' musical enjoyment produced interesting
resuits. One of these items asked, "Do you %like the kind of music you sing
at school?” On that question 76 percent of low-income students, 66 percent
of middie-income students, and 58 percent of high-income students responded
positively. As indicated by these results, the lower the family income,
the more the chilidren seemed to like the kind of music sung at school.

The same pattern of responses for family income groups was repeated
on other items. For example, another item asked, "Do you 1ike the music
book your ciass uses?". On that question, 82 percent of Tow-income
students, 71 percent of middie-income students, and 62 percent of high-

income students answered that they liked the classroom music books.

Dance

There were several definite trends which resulted on the items
pertaining to feelings about dancing.

One trend was that Coastal Plains students generally responded more
positively than Piedmont or Mountain students. To the question, "Do you
feel good (happy) when you are dancing?", positive responses came from
65 percent of the Coastal Plains students, 61 percent of the Piedmont
students, and 51 percent of the Mountain students. On the question,

"Do you feel like moving when you hear music?”, 66 percent of the Coastal

Piains students, 61 percent of the Piedmont students, and 53 percent
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of the Mountain_students answered affimmatively. More students from the
Mountains (58 percent) answered that they were shy or embarrassed when
asked to dance than did the students from the Coastal Plains (48 percent)

or from the Piedmont (52 percent).

A second trend was that black children showed more positive feelings
toward dancing than did white children. A greater percentage of black
children than white children reported feeling happy while dancing, feeling
unembarrassed when asked to dance, and wishing to move to the rhythm of the
music.

In response to the question, "Do you feel good (happy) when you are
dancing?®, 72 percent of black males, 75 percent of black females,

65 percent of white males, and 46 percent of white females answered
positively.

Thirty-seven percent of the black m&ieé; 40 percent of the black
females, 58 percent of the white males and 56 percent of the white females
responded that they felt shy or embarrassed when asked to dance.

Sixty-seven percent of black males, 76 percent of black females,

48 percent of white males, and 66 percent of white females reported that
they wanted to move in time with the music's rhythm.

A third trend was that as family income and parental education
level rose, negative feelings toward dancing increased. More embarrassment
about dancing occurred at the higher family income and parental education
levels. Embarrassment about dancing was reported by 45 percent of the
students whose parents completed less than eighth grade, as compared to

53 percent of the students whose parents were educated beyond high school.
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Forty-four percent of low-income students, 53 percent of middie-income

students, and 52 percent of high-income students expressed embarrassment

about dancing.

Speech/Drama/Poetry

The NMountain students answered less positively than did the Coastal
Plains and Piedmont students on the items dealing with feelings toward
speach/drama/poetry.

For example, 57 percent of the Mountain students reported that they
enjoyed the kinds of plays and stories acted out in class, while 65
percent of the Piedmont students and 68 percent of the Coastal Plains
students said they enjoyed them.

When asked if they enjoyed speaking in front of the class, 48 percent
of the Coastal Plains students,. 46..percent of the Piedmont students, and

33 percent of the Mountain students answered affirmatively.

The black students repeatedly answered more positively than white
students when asked their feelings concerning speach/drama/poetry. For
example, 51 percent of the black males and 48 percent of the black females
enjoyed speaking or telling stories in front of the class, while 46 percent
of the white femaies and 39 percent of the white males enjoyed this activity.

Although it was a small difference, white girls surpassed the other
groups in one item: "Do you feel good (happy) when you make up a story,
poem, or song?". On that question, 67 percent of the white females, 66
percent of both the black males and black females, and 59 percent of the
white males answered positively.

There were no consistent trends for parental education level and

family income on questions dealing with children's feelings toward
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In-Class Experiences

State and Regional Results

In the state sample, 62 percent of the students indicated that they
participated in various in-class visual arts activities, followed by 50
percent participating in speech/drama/poetry activities, 48 percent in
music activities, and 35 percent in dance and movement activities. The
same ranking {visual arts, first; speech/drama/poetry, second; music,
third; and dance, fourth) also appeared on out-of-class arts activities.

In each of the areas (visual arts, music, dance, speech/drama/poetry),
there were no large regional differences in the students' responses to
questions about which arts activities occur in their school classes.
A1l the regional results were quite similar to the state averages indi-

cated above.
Results According to Race and Sex

Black students responded affirmatively more frequently than white
students on questions concerning the occurrence of various visual arts,
music, and dance activities in class. In the area of speech/drama/poetry,
the pattern was slightly different: 53 percent of the black males
answered that various speech-related activities took place in class,
followed by 50 percent of the white males and 49 percent of both black
females and white females. MNone of the race-~by-sex differences exceeded
ten percentage points. An interesting result is that black males con-
sistently reported the in-class occurrence of activities in all cultural

arts areas more frequently than did any other race-by-sex group.
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Resuits According to Family Income Level

There were no large differences in the responses of low-family-

income, medium-family-income, or high~family-income children on questions

about the occurrence of certain music and speech/drama/poetry activities
in class. On questions abdut visual arts and dance activities, as family
income increased percentages of positive responses to what is done in
class decreased. For example, 67 percent of the low-income students,

62 percent of the middle-income students, and 58 percent of the high-
income students reported the occurrence of certain visual arts activi-
ties in class. Forty percent of low-income students, 34 percent of
middle-income students, and 32 percent of high-income students indicated

that they had certain-dance activities in class.
Results According to Parental Education Level

When broken down by education level of parents, students' responses
to questions about the occurrence of arts activities in class resembled
the responses of the overall state sample. That is, children whose par-
ents had less fhan an eighth grade education generally answered the same
way as children with one parent edu;ated beyond high school on questions

concerning which cultural arts activities go on in their school classes.
Results According to Cultural Arts Area

Visual Arts

There appeared to be no major regional, race-by-sex, or parental
education differences in the responses of children on questions dealing
with visual experiences in the classroom.

However, there were several items which provided interesting results
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for different family income groups. Seemingly, more children of poorer
families perceiwed the opportunities and materiais to be satisfactory than
children of higher-income families. For example, in response to the
question, "Have you ever used clay to make something at school?", 71
percent of the low-income children, 63 percent of the medium~income chil-
dren, and 57 percent of the high-income children answered “"yes.

Another example of greater positiveness on the part of low-income
students occurred on the question, "Does your teacher ever give you draw-
ings to fill in with color?”. On that question, 72 percent of the low-in-
come children, 68 percent of the medium~income children, and 58 percent
of the high~income children responded positively.

Low-income students were again more positive than students of other
income groups on a question which concerned seeing pictures by great
artists. Over half of the low-income children (51 percent)said that their
classes had seen pictures done by great artists, while 31 percent of the
medium-income chiidren and only 17 percent of the high-income children
said their classes had.

On the whole, third graders responded favorably to activities and

materials provided by their schools in the visual arts.

Music

There were no consistent regional differences reported for in-school
music activities. For example, more. children from the Coastal Plains
{73 percent) said that they have looked at art bocks in their library
than did children from the Piedmont (67 percent} or the Mountains

(54 percent}. When asked if their teacher put up students' pictures for
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others to see, 44 percent of the Piedmont students, 38 percent of the
Coastal Plains studenté, and 34 percent of the Mountain students answered
positively. As seen in the above examples, no single region showed more
consistent positiveness than the other regions on questions about.
in-class music activities.

On guestions about classroom music activities, black students
answered affirmatively more frequently than did whjte students. For
example, 44 percent of the black males and 39 percent of the black feméles
gaid that they read music books in their library, while 26 percent of
the white females and 25 percent of the yhite males answered pocitively.
Also, when asked if they had seen the "Granny Show" on television,

79 percent of the black females and 78 percent of the black males responded
positively, as compared to 63 percent of the white females and 61 percent

of the white males.

The most distinct sex difference was that move males than females
reported that they had made musical instruments (54 parcent of black males,
49 percent of white males, 45 percent of black females, and 41 percent of white
females).

There were no definite patierns in responses about classroom music
activities when analyzed by parental educatio.. and family income.

However, the results of some individual items were interesting. For
example, in answer to the guestion, "Have you ever nlayed an instrument

at school?", positive responses were given by 69 percent of children

whose parents did not complete the eightis ,rade, 75 percent of the children
whose parents' education was between the c¢ighth and twelfth grades,

77 percent of the children whose parents vompleted high school and

80 percent of the children whose parents' cducat:on was bBsyond the
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twelfth grade. Here, involvement with musical instruments in the class~
rcom increased as parental education level increased.

The family income results of two items appeared to be interesting.
Both items indicated a decrease in positive response as family income
increased. One item asked if the student had seen the "Granny Show."
On that item, 74 percent of the low-income children, 67 percent of the
medium-income children, and 56 percent of the high-income children
answered positively. Likewise, 39 percent of the low-income children,

29 percent of the medium-income children, and 21 percent of the high-

income children said that they read music books in their %ibrary.
Results of other items showed more positive responses for higher-income
children than for lower-income children. The salient finding was that
family income did not dictate the amount of involvement in musical

activities in the ¢lass.

Dance

Although results showed classroom dancing activities were minimal,
there were some interesting responses to questions about in-class dancing.
For example, on the question, "Do you 1ike the kind of dances you do at
school?", 47 percent of the Coastal Plains students, 45 percent of the
Piedmont students, and 36 percent ¢f the Mountain students answered
positively. On the same question, over half of the black students
responded positively (51 percent of the black males and 53 percent of
the black females), while 46 percent of the white females and 36 percent
of the white males answered affimatively. Positive responses to that
question came from 55 percent, 43 percent, and 41 percent of low-, medium-,

and high-income children respectively.
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Thus, Coastal Plains children, black children, and children of
low-income families reported that they liked dancing in school more
than the other children in the sample.

In all of the race-by-sex groups, few children felt they were
exposed to square dancing (24 percent of the black males, 21 percent

of the black females, 19 percent of the white females, and 17 percent

of the white males).

Speech/Drama/Poetry

There was very little regional variation in the classroom activities
in the speech/drama/poetry area. Although race differences were not
clear-cut, more white students than black students reported that they
had seen movies at ;EHBBJ 80 percent of both white males and females,
74 percent of the black males, and 68 percent of the black females).
More'Black students than white students reported that they had dressed
for plays and skits {32 percent of the black females, 30 percent of the
black males, 21 percent of the white females, and 20 percent of the
white males). Children of families with incomes over $15,000 answered
positively more frequently than other family income groups when asked
guestions pertaining to writing poems, making scenery, acting at school,
and seeing movies at school. However, children of low-income families
said they often made up poems to express emotion, made costumes,

and dressed for skits and plays.
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~ TABLE

PERCENTAGE OF POSITIVE RESPONSES BY FAMILY INCOME LEVEL
OM QUESTIONS REGARDING OCCURRENCE OF
IN-CLASS SPEECH/DRAMA/POETRY ACTIVITES

Percentage of Positive Responses
by Family Income Level
o Low Medium High
In~Class Activity Family Income | Family Income |Family Income

Writing Poems 62¢% 68% n%

Making Scenery for Plays 259 26% 45%

Acting at School 342 29% 44%

Seeing Movies at School 69 % 78% 84%
Writing Poems to '

Express Emotion 37% ‘ 29% 25%

Making Costumes for Plays 28% 19% ' 19%

Dressing for SKits and Plays u 32% 22% 20%

Comment on In-Class Experiences

ATthough one child's cultural activities at school might be the same
as another child's, the first child's interpretation of his experience
may be very different from that of the second child. The teacher may be
the same, the books may be identical, records may be the same, and the
movies in the library may be shown to all. However, the f%lter through
which one child sees each situation may be totally different from that of
another child. This is a functidh of his background and the reservoir of

ideas used to interpret his school activites as well as his total life.
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Qut-of-Class Experiences

State and Regional Results

In the state sample, 59 percent of the students indicated that out-

side of class they participated in visual arts activities, vhile

56 percent reported participation in speech/drama/poetry activities,

-46-perqgnt in music activities, and 33 percent in dance activities. The

same'pattern of participation occurred for in-class arts activities:
visual arts, first; speech/drama/poetry, second; music, third; and dance,
fourth,

Regional results resembled state results on questions related to
students’ out-of-class arts activities. The differences in response

among regions were negligible.
Results According to Race and Sex

Race, sex, and race-by-sex differences occurred in all cultural
arts areas in terms of out-of-class activities, though these differences
did not follow the same pattern in all areas. In visual arts and in
speech/drama/poetry, white students appeared to have more out-of-class
activities than black students. The reverse occurred in dance: more
black than white students indicated participation in dance actiqitiég'
outside of school. However, there was no clear race'dfﬁfeﬁénée in out-
of ~school music activities: 50 percent qf-btack males, 47 percent of
white females, 46 percent of blaqk,femaies, and 43 percent of white

males reported participation‘ih_music activities outside of school.
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Results According to Family Income Level

In the areas of music and dance, there were no distinct trends
apparent when the students' responses were analyzed according to three
different family income levels. However.'clear trends appeared for
family income groups in the areas of visual arts and speech/drama/
poetry. The higher the family income, the more the students reported
participation in out-of-class activities in the visual arts and in
speech/drama/poetry. Fifty~-two percent of the low-income students,

59 percent of the middle-income students, and 68 percent of the high-
income students indicated participation in visual arts activities out~
side of school. Fifty-one percent of the low-income students, 56 per-
cent of the middie~income students, and 65 percent of the high-income
students reported participation in out-of-class activities in speech/

drama/poetry.

Results According to Parental Education Level ;.

When students' responses were broken down by levels of parental

_—»—"‘"'J-‘
" education, trends occurred in all the arts areas except dance. There

o

was a slight trend for children of better-educated parents to partici-
pate in out-of-ciass music activities. For example, there was a
difference of five percentage points between the lowest and the highest
parental education level on positive responses to questiohs about music
activities outside of school. The same trend appeared, but was much
more proncunced, for out-of-class activities in the visual arts and in

speech/drama/poetry. The difference between lowest and highest parental
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education level on positive responses in visual arts {out-of-class) was
17 percentage points. In speech/drama/poetry there was a difference of
19 percentage points on positive responses between lowest and highest

parental education levels.

Results According to Cultural Arts Area

Visual Arts

Over five percent more females than males reported drawing at home.
More black students said they had been to art museums than did white
students. White students, on the other hand, answered that they had a
coloring book at home, had seen home movies, had visited the ocean, and
had been on a mountain more often than black students. However, white
males said they colored pictures at home less frequently than did the

other groups.

Music

Third graders whose parents have low incomes and less education
seemed to enjoy music outside of school more than other third graders.
For example, when asked the question, "Do you listen to singing on the
radio, T.V., or records every day after school?", 46 percent of the high-
income students, 54 percent of the medium-income students, and 61 percent
of the low-income students answered "yes" {(a decrease of 15 percent from
high to low family income). It also appeared that children of low family
incomes or whose parents have had little education engaged in musical ac-
tivities away from school more often that did other children. To illus-

trate this, the following table indicates the children’s response to the
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item which asks, "Do you sing often with your parents or other older

peopie at your home?",
TABLE 9

PERCENTAGE OF CHILDREN SINGING WITH OLDER PEOPLE
AT HOME, AS RANKED 8Y' PARENTAL EDUCATION LEVEL

Percentage of Chitdren
Parental Education ' with Positive Responses

Both parents tess than 8th grade 47%

At Teast one parent more than 8th
grade but tess than high school 40%

At least one parent finished high
school 41%

At least one parent had some
education beyond high school 35%

For this item, the pattern of positive responses aiso decreased as

family income increased, as is evident in the following table:
TABLE 10

PERCENTAGE OF CHILDREN: SINGING WITH OLDER PEOPLE
AT HOME, AS RANKED 8Y LEVEL OF FAMILY INCOME

Percentage of Children
Family Income with Positive Responses
Low ' 50%
Medium 39%
High 36%
60

49




Another item, "Do you sing with your friends after school?", re-

R

ceived a similar response. As family income increased from lTow to high,
the percentage of positive responses decreased by 23 percent. However,
more upper~income children reported‘having the opportunity to play
musical instruments.

Children whose family's income was Tess than $3,000 or whose parents
had 1ittle formal education Tistened to singing on the television,
records, and radio after schosl more than did other chi]d}en. Also,
children of less-educated parents enjoyed singing after school with
friends and family more than did other children. Black children seemed
to enjoy singing more than white children.

Students whose family income was over $3,000 or children of better-
educated parents had played instruments more frequently after school,
played their personal records and tapes more frequently on their own
record player or cassette,and visited the music stores more frequently
than children of low family incomes or children of Tess-educated parents.

More white than black students stated they had their own records or
tapes, but more 6}a;k than white students said they sang after school
with friends and family. A smaller percentage of white females stated
they had attended concerts, although more than 30 percent of any race-by-

sex group said they had done so.

Dance .

Four groups, of North Carolina's third graders reported more dancing
activities after school than other groups: (a) children from the Coastal
Plains, {b) children whose family incomes are low, {c¢) children whose

parents have less education, and (d) black children.
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Speech/Drama/Poetry - o

In the area of speech/drama/poetry there seemed to be no regional
differences in the degree of participation in after-school activities,
However, children whose family income was greater than $15,000 and whose
parents had some college education answered more frequently than other
children that they had been to the book store, to a movie, to the public

1ibrary, and on radio or television.




STATEWIDE PERCENTAGE OF STUDENTS REPORTING
OCCURRENCE OF IN-CLASS AND OUT-OF-CLASS ACTIVITIES
IN CULTURAL ARTS AREAS

Visual Arts
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Artistic Preferences

State. and Regional Results

The sampled students were asked several questions beginning with
"Would you 1ike..." to determine their artistic preferences. Half of
those third graders had a desire to pursue: the: combined area of visual
arts and music, but only 39 percent had strong preferences. about dance
and speech/drama/poetry. No real differences were discernible among
children from different regions of the state. Coastal Plains children
(51 percent for music and’ visual arts and 41 percent for dance and
speech/drama/poetry) had. s1ightly stronger preferences than the children
from the Mountain and Piedmont areas, but this difference amounted to

less than five percent.
Resuits According to Race and Sex

Black third graders showed stronger preferences for ail four areas
of the cultural arts than did white third graders. In the combined area
of visual arts and music, 55 percent of the biack females, 58 percent of
the black males, 49 percent of the white females, and 47 percent of the
white males stated a strong preference. In dance and speech/drama/
poetry, 43 percent of the black females, 44 percent of the black males,
40 perﬁent of the white females, and 35 pércent of the white maies
showed strong desires. White females were less certain about their

oreferences than the other groups.




Resuits According to Family Income

More low~income children {57 percent) reported they would like to
pursue visual arts and music than middle-and high-income chitdren {50 and
44 percént). The upper-income group was less certain and more negative
than the other income groups in exprassing artistic preferences in
visual arts and music. Generally, the same pattern existed for artistic
preferences in dance and speech/drama/poetry, but the differences ﬁere

not as great.
Results According to Parental Education

In the combined area of visual arts and music, the children whose
parents did not complete high school displayed stightly stronger pfefer—
ences than children whose pangnts completed high school or went to
coliege {53 percent as compared to 50 percent and 45 percent). No
conclusive results could be drawn about the preference of third graders

for dance and speéch/drama/puetry.

Results According to Cultural Arts Areas

Visual Arts

Large differences according to region, race-by-sex, family income
and parental education occurred in response to the question, “Would you
like to take some crayons and paper home with you?", On that item,
regional percentages of positive responses were 77 percent for the
Piedmont, 76 percent for the Coastal Piains, and 69 percent for the
Mountains. This was the largest regional difference in the responses

dealing with preferences in the visual arts.
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Results of the same item by race and sex showed that 85 percent of
the black females, 84 percent of the black males, 75 percent of the white
females, and 68 percent of the white males answered positively.

On the same question, there was a very large range in the percentage
of positive responses for family income levels. Positive responses came
from 83 percent of the low-income students, 76 percent of the medium-
income studenis, and 64 percent of the high-income students.

There vas also a decrease in positive responses to this question as
parental education increased.

These results did not necessarily indicate that black children or
" less-advantaged children were more interested than other children in art
activities at home. Perhaps many (or most} of the black children and
the less-advantaged children did not have crayons at home, while many
{or most) of the white children and the more-advantaged children had
crayons of their own.

Another question evoked large response differences for various
racial groups, family income levels, and parental education ievels., It
was, "Would you like to be an artist when you grow up?". On that
question, over half of the black males {52 percent) answered positively,
while less than a third of the white males (30 percent) responded
affirmatively. There was also a seven-percent difference between black
females and white females in terms of positive responses to that item
(44 percent and 37 percent respectively).

On the same item, there was a decrease in positiveness as family
income increased. Forty-nine percent of the low-income students, 37

percent of the medium-income students, and 31 percent of the high-
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income students said they would 1ike to be artists. Although there was not
a completely consistent pattern of raesponses by parental education level,
there was a general decrease in the desire to be an artist as parental
education level increased.

Other than those two items, the differences were minimal for visual
arts preferences according to region, race-by-sex category, family

income level, and parental education level.

Music

There were some enormous regional differences in the musical
preferences of North Carolina's third graders. Instead of the Mountains

being very different from the other regions (as has occurred in other

areas) the Coastal Plains seemed to differ a great deal from the
Mountains and the Piedmont in terms of musical preferences.

For example, therewasa 32-percent difference in positive responses
(to the question, "Would you 1like to 1isten to more records in class?".
Seventy-four percent of the Piedmont students, 73 percent of the
Mountain students, and 31 percent of the Coastal Plains students re-
sponded positively.

Another example of large regional differences is the pattern of
responses to the question, "Would you like to be a musician when you
grow up?". On that question, 66 percent of the Coastal Plains students,
30 pe;cent of the Piedmont students, and 28 percent of the Mountain
students answered positively,

Although it was only a small difference, more students from the

Coastal Plaine than from other regions said they wanted to teach
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songs to other students. Forty-eight percent of the Coastal
Plains students, 43 percent of the Piedmont students, and 34 percent of
the Mountain students answered positively. Black children were more
interested in singing songs than were white children. For example, 42
percent of the black females, 41 percent of the black maies, 33 percent
of the white females, and 26 percent of the white males would iike to
sing solos at school.

Another exampie of racial differences existed in the responses to
the question, "Would you 1ike to teach ail the students a song you
know?". On that question, 60 percent of the black females, 54 percent
of the black males, 41 percent of the white females, and 34 percent of
the white males answered positively.

It is important to note that there was not only a race difference
in response, but there was also a sex difference: females expressed

more affinmity for music than did males.

Dance

There were no striking regional differences on the dance preference
items. When examining race-by-sex differences, the major finding was
that white males preferred dancing 1ess than any other race-by-sex
group, For example, on the question, "Would you like to be a dancer
when you grow up?", 47 percent of the black females, 29 percent of the
white females, 27 percent of the black males, and eight percent of the
white males answered positively. A greater percentage of white males
stated .hat they could dance as much as they wanted to at school (26

percent) than white females (15 percent), black females (14 percent) or
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nlack males {18 percent). There were no trends in dance preferences

when analyzed by family income or parental education Tevel.

Speech/Drama/Poetry

There vere no consistencies in speech/drama/poetry preferences when
broker down by region, race-by-sex, parental education, and family in~-
come, However, there were interesting results on isolated items. For
example, half of the students whose parents were educated beyond high
school answered that they spent enough time at school creating poems,
songs, or stories, as compared to 39 percent of the children whose
parents did not compiete eighth grade, 48 percent of the children whose
parents completed the eighth grade but not the twelfth grade, and 45
percent of the children whose parents compieted just high school,

On the whole, the students indicated they would 1ike their teachers
to read more poems and stories to them. However, Tow-income children
(8C percent) expressed this desire more often than did children of

medium incomes (74 percent) or high incomes (69 percent).
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Exposure to Art-Related Objgcts

State and Regional Results

The state sample of third graders were questioned as to their expo-
sure to different types of musical instruments, dances, books, and objects
pertaining to the cultural arts. Almost twowthirds of the students re-
ported exposure to objects in the visual arts and music,but less than
half (46 percent) had been exposed to objects pertaining to dance and
speech/drama/poetry. Forty-one percent said they had never been exposed
to things related to dance and speech/drama/poetry, No regional patterns

were discovered.
Results According to Race and Sex

Some subtle differences existed on exposure to artistic objects
when the children were grouped by race and sex, More white females
(about 15 percent} were not sure whether they had been exposed to objects
and types of art, while approximately ten percent of the males and black
females reported uncertainty. Males reported more exposure than did
females to objects in the visual arts and music: 64 percent of black
males, 66 percent of white males, 59 percent of black females, and 62 per-
cent of white females reported exposure to objects in visual arts and
music. Clear differences in exposure were not apparent in the combined

area of dance and speech/drama/poetry,
Results According to Family Income Level

A direct relationship existed between a child's exposure to artistic

objects and the level of his family's income. In visual arts and music,
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61 percent of the low-income children, 63 percent of the medium.income
children, and 69 percent of the high«income children reported exposure to
art-related objects. The trend was the same for exposure to artistic
objects in dance and speech/drama/poetry, with 44 percent of the low-in~
come, 48 percent of the medium-income, and 63 percent of the high=income
students reporting familiarity with some artistic objects.

Results According to Parental Education Level

»

The level of educational attainment of the third grader's parents
also influenced how exposed he was to artistic objects, For the visual
arts and music, the percent of students reporting exposure to objects
increased as the parents' formal education level increased: 59 percent,
60 percent, 63 percent, and 67 percent. Although exposure to objects in
dance and speech/drama/poetry was much less, the same pattern emerged.
Thirty-eight percent of the children with poorly-educated parents and over
half (52 percent} of the children whose parents were educated beyond high

school reported exposure to artistic objects in dance and speech/drama/

poetry.

Results According to Cultural Arts Area

Visual Arts

More white students than black students reported exposure to art
suppttes. In contrast, more black students than white students said they
had looked at art books and told stories with picturgs. Race~by-sex
percentage of positive responses on questions dealiné with art supplies

are presented in the following table.
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TABLE 11

PERCENTAGE OF CHILDREN WHG HAVE TOUCHED ART SUPPLIES,
BASED ON RACE-BY~SEX® CATEGORY"

Race=by-Sex: Type: of " Avt. Supplies. i
Category - - .
Water Colors Finger-Paint. ' 011 Paint-{.
Black Male 57% % . %
Black Femald 61% 74% ' 17%.
White Male 76% ‘85% 3 44% L
White F'emaIel 75% 82% ; k7T S

The race-by-sex responses to items pertaining.to.ant. books. and. tel-

Ting stories with pictures are.as follows:.

TABLE 12

PERCENTAGE. OF CHILDREN WHO HAVE LOOKED.
AT ART BOOKS OR' DRAWN PICTURES TO TELL STORIES,
BASED ON: RACE-BY-~SEX CATEGORY

;;
Race-by- Sex Activity ¢
Category Looked. at Art Books{ Orawn Pictures: to lell, Storiesf
Black Hale 5% 50% ;
Black Female 4B% 5T% '
White Male 47%. | 42%
White Female 2% : 40%
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Music

With exception of one item, there were no striking regional diffar-

ences in the reported exposure of third éraders to music-related objects
_and materials. One exception was the question, "Have you ever seen a
banjo?d. Seventy-two percent 6f the Mountain students, 62 percent of the
Piedmont students, anq 51 percent of the Coastal Plains students respond-
ed po;iii?ely io fhat'qﬁestion. Perhaps the banjo is a more integral
part of the life style of Mountain students than of students in other
regions. '

That same question elicited a greater percentage of positive
responses from‘white students than from black students (72 percent of the
white males, 61 percent of the white females, 53 percent of the B1ack

males, and 41 percent of the black females).

On the same question, 51 percent of low-income childreén, 60 percent
of medium-income children, and 74 percent of high-income children
responded positively.

Another question which produced race-by-sex differences asked if
the child had seen a trumpet. More males than females responded positively
to it (70 percent of the white males, 67 percent of the black males,

66 percent of the white females, and 55 perceﬁt of the black females).
-On fhis same item, high-income students {74 percent) answered more
positively than did middle-income students (62 percent) or low-income
students {55 percent}.

Most of the children reportedly have touched a piano. Almost all
(99.5 percent) of the high-income students, 94 percent of the middle-
income students, and 90 percent of the low-income students said they have

touched a piano. There was also an increase in positive responses as
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parental education increased (86 percent of the students whose parents
education was less than eighth grade, 90 percent of the students whose
parents' education was eighth to tweifth grade, 94 percent of the
students whose parents completed just high school, and 98 percent of
the students whose parents were educated beyond high school),

Overall differences in responses were minimal when analyzed by

race, sex, parental education, family income, and region,

Dance

Results showed no regional trends in the third graders' exposure
to dance. However, there was one question, "Have you ever seen anyone
do a clog dance?", which produced large regional differences in positive-
response percentages. Eighteen percent of the Coastél Plains students,
21 percent of the Piedmont students, and 39 percent of the Mountain
students answered positively,

There were some sex differences in exposure to dance. For example,
on the question, "Have you ever touched ballet shoes?”, more femles
than males answered positively (51 percent of the white femaies, 41
percent of the black females, 22 percent of the black males, and 20
percent of the white males).

On the ballet-shoes question, there was also an increase in
positive responses as the family income increased. Fifty-four percent
of the high-income students, 33 percent of the medium-income students,
and 28 percent of the low-income students said that they had touched
ballet shoes. A similar pattern occurred for parental education levels

on the ballet-shoes question.
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More black students than white students reported that they had seen
a film about art during the year and that they had learned foreignh

dances. Results by race and sex on these two activities are shown below:

TABLE 33

PERCENTAGE OF POSITIVE RESPONSES ON- QUESTIONS DEALING WITH
DANCE EXPOSURE, BASED ON RACE-BY-SEX CATEGORY

Race-by-Sex . Activity
Category Film About Dancing Foreign Dances
Black Female 21% 46%
Black Male 27% . 40%
White Female 14% Ny
White Male 16% 27%
Speech/Drama/Poetsy

Three items dealt with exposure to objects in speech/drama/poetry.

- There were no regional differences on any of these items.

Results were striking for two of the three items. On the question,
"Have you ever seen a spotlight?”, more white students than black students
responded positively. Also, the higher the parental education level and
the higher the family income, the more frequently the students reported
that they had seen 2 spotlight. ‘

On the other item, more males than females responded that they had
touched a microphone. Also, as on the preceding item, as parental educa-
tion and family income increased, positive responses also increased.

Results for both of these items are shown on the following page.
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TABLE 14

PERCENTAGE OF STUDEHTS WHO HAVE SEEM A SPOTLIGHT OR HAVE TOUCHED
A UICROPHCNE, BASED ON RACE-BY-SEX CATEGORY, PARENTAL EDUCATION
LEVEL, AND FAMILY ItICOME LEVEL

Activity

GROUP Have Seen Have Touched

a Spotlight a Microphone
x Biack Male 60 % AR
7 2 Islack Female 495 59 %
5 & |wnite Male me 72%
S8 |unite Female 65 % 65 %
- Less than 8 years 3% 54 %
Eﬁ-;, Between 8 and 12 years 61 % 64 %
§§§ 12 years 65 % 67 %
“2  |Beyond 12 years 76% 74 %
mge |LOW 57 % 62 %
‘282 |Medium 66 % 67 %
£57 Ihigh 80 % 76 %
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Artistic Interests

The artistic interests cluster mainly measured the degree.of re-
ported interest, seIf-initiation, and self-motivation in the four cul-
tural arts areas. A few items also gauged the amount of reported
ability to create original art works. Since this cluster is very heterogene-
ous, it is difficult to make generalizations about the results. Never-

theless, an attempt has been made below.
State and Regional Results

On items measuring artistic interests, self-motivation and original-
ity, visual arts received the most positive response and dance the least
positive response in the statewide sample. In the state sample, 56
percent of the students responded positively to questions about self-
motivation in the visual arts, as compared to 32 percent in dance, 43
percent in music, and 45 percent in speech/drama/poetry. A similar
pattern of percentages appeared in all three regions. A majority of
students in the state sample and in all three regions responded nega-

tively toward quéstions about self-initiated dance activities.
Results According to Race and Sex

Black students were generally more positive than white students
about self-motivated activities in dance, music, and visual arts, while
black students and white students were just about equally positive
concerning self-initiated activities in speech/drama/pﬁetry. In visual
arts, 61 percent of both black males and black females, 55 percent of

white females, and 53 percent of white males indicated that they had
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strong interests and had initiated their own activities. Forty-two
Jercent of black males and 41 percent of black females said they initiated
their own dance activities, és compared to 33 percent of white females
and 23 percent of white males. Two-thirds of the white males gave a
purely negative response to questions about self-initiated dance activi-
ties - one of the highest percentages of negative responses on the
entire Cultural Arts Test.

Forty-nine percent of black females, 50 percent of black males, 43
percent of white females, and 39 percent of white males responded

sositively to questions about self-motivated music activities. The

area of speech/drama/poetry showed positive responses from 44 percent of
soth black females and white females, 43 percent of white males, and 48

vercent of black males.
Results According to Family Income Level

Self-motivation and interest in visual arts and dance decreased as
family income increased. In visual arts, 61 percent of low-income
students, 55 percent of medium-income students, and 53 percent of high-
income students indicated that they initiated their own activities. In
dance, 39 percent of low-income students, 31 percent of medium-income
students, and 28 percent of high-income studeﬁts responded affirmatively
to questions about self-initiated activities. No such income-related

patterns occurred in speech/drama/poatry or music.
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Results According to Parental Education Level

As parental education level increased, self-initiated activity
showed a slight increase in speech/drama/poetry and'a stight decrease in
visual arts. Forty percent of children with less-educated parents
(below eighth grade) responded positively to questions about self-motie
vation in speech/drama/poetry, as compared to 46 percent of children
whose parents were educated beyond high school. Fifty-eijht percent of
children of less-educated parents and 53 percent ;f post-high~-school-

educated parents expressed self-motivation in the visual arts. No such

trends appeared for dance or music.
Results According to Cultural Arts Area

Visual Arts

No regional or parental education pattern emerged from the responses
to questions about self-motivation in the visual arts.

With the exception of two items, the positive-response percentages
of black students were considerably higher than of white students. One
of these two exceptions was the question, "Do you do drawings at home?".
On that question white females (88 percent) answered positively more
frequently than did black females (85 percent), white males (80 percent),
and black males (78 percent).

Another interesting guestion was, "Do you ever color pictures with
your friends after school?". While at least half of the black females
(57 percent), the black males (51 perceﬁt) and the white females (50
percent) answered positively, only 37 percent of the white males an-

sweraed positively.

-}
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Music

One self-motivation music item which produced interesting responses
was, "Do you sing with your friends after school?". There was a 10-
percent difference in positive responses between the Mountains {19 per-
cent) and the Coastal Plains{29 percent). The percentage of positive
~esponses in the Piedmont {27 percent) was higher than in the Mountains.

On the same item, as the parental education level increased, the
sercentage of students indicating that they sang after school decreased
wonsistently (32 percent of students whose parents compieted less than
2ighth grade, as compared to 17 percent of students whose parents were
2ducated beyond high school).

Black students repeatedly answered more positively than white
students on questions regarding self-initiated music activities and

interests,
Dance

There was a definite regional trend in positive responses to
questions measurina interest and self-motivation in dancing: Coastal
Plains students ancvered positively most. ‘requently, followed by Piedmont
students, and then Mountain students. One exception to this trend was
the question, "Does your class ever try to make things with their bodies,
1ike Tetters of the alphabet or animais?”. In response to it, 30 per-
cent of the Mountain students and 26 percent of both the Coastal Plains

students and the Piedmont students answered positively.
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There were no definite response differences according to race-by-
sex category or parental education level on questions concerning self-

initiated or creative dance activities.

Speech/Drama/Poetry

Responses to questions about self-motivation in speech/drama/poetry
showed no consistent differences attributable to region, race, sex, or
parental education.

However, there were a few isolated items which had interesting
results, For example, there was an increase in poéitive responses as
the educational level of the parent increased on the question, "Have you
written a poem this year?". Positive answers for that question came
from 58 percent of children whose parents had less than eight years of
education, 66 percent of children whose parents received eight to
twelve years of education, 68 percent of the children whose parents
completed high school, and 70 percent of the children whose parents had
education beyond high school,

Another interesting guestion was, "Have you ever painted cardboard
to make scenery?". Males affirmatively answered that question more
frequently than did females (32 percent of the black males, 31 percent
of the white males, 25 percent of the white females, and 22 percent of
the black females).

However, it is important to reemphasize that, on the whole, differ-
ences were minimal for region, race-by-sex, and parental education on

questions dealing with self-initiated speech/drama/poetry activities.
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Perceptions

RECIE X

The_sampled third graders were asked several questions. concerning

v S

how they felt about their school, their teachers, their parents, their
friends, and themselves, The results are summarized in thg‘jplleing

sections.

State and Regional Results

1

. Over half of the students had a favorable perception of pingpQ§,
tgachers, friends, school, and themselves. Eighty-five pqnceqtqgfrtge
students had a good perception of their parents, 70 percent rqteqigqgchers
highly, 64 percent had a favorable view of their school, and 56 peccent
had a good perception of their friends, Of special interest was QQaE
the_thjrd graders’ perception of themselves received slightly'leér F
ratings than any of the other four areas; 51 percent had a favorable

self-image, 10 percent felt negatively about themselves, and over 38 per-

cent were not sure of their capabilities and feelings, . o

A1l three geographic regions showed this same pattern, and the
difference in children's responses among the three regions was m%nimal.
“he largest difference in perception existed on the {tems measuring the
child’'s observations abtout his school, but this difference'was nqt. very
great: 60 percent of the Mountain children responded positively, while

the percentages for the Coastal Plains and Piedmont were 64 and 65.

¥

Results According to Race and Sex T
The greatest race difference was found in the area of perception of

friends. Fifty-seven percent of the black males reported a favorgb}e
i

ot
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perception of their friends, as compared to 53 percent of the white
females and 55 percent of the white males. Another interesting finding
was that 68 pe:cent of black males rated their school environment highly,
as compared to 63 percent of both black females and white males and 64

percent of white females.

Results According to Family Income Level

When the third graders were grouped according to their families'
incomes, the most striking discovery about the students' perceptions
was that higher-income children were more unsure of their feelings and
perceptions than were the lower-income students. The children from fam-
ilies with high incomes did not, however, have significantly more nega-
tive feelings.

Positive responses about school were obtained from 67 percent of the
low-income children, 64 percent of the middle-~income children, and 60
percent of the high-income children. The same relationship was found be-
tween income level and perception of teachers, except that the ratings
were over five percent higher for the teacher than for the school.

Children from all threz family income categories rated their parents
highty (83 percent of the low-income, 86 percent of the medium-income,
and 85 percent of the high-income students).

Only a slight difference in thz child's self-perception occurred
among the family income groups. Fifty-two percent of the low-income
children reported good feelings about themselves, while the percentages
¢¥ middle-and high-income children were 50 percent and 49 percent.
Friends were perceived favorably by 57 percent of the low-income children,
55 percent of the middle-income children, and 53 percent of the high-in-

come children.
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Results According to Parental Education Level

The educational level of a third grader‘'s parents did not seem to
be highly related to his perception of himself, his friends, parents,

his school, or his teachers,




STATEWIDE PERCENTAGE OF STUDENTS REPORTING POSITIVE PERCEPTIONS
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Summary and Discussion

The Cultural Arts Test dealt with students' perceptions of their
own competence, interests, preferences and happiness in the cultural
arts; of their teachers' and principals' cultural arts interests; of }
in-school and out-of-school arts activities; of exposure to artists

and objectss and of the general areas of self, parents, peers, teachers,

and schoo1:

Questions were asked related to four specific cultural arts areas:
visual arts, music, dance, and speech/drama/poetry. Throughout the
test, the visual arts received more positive responses than any of the
other three areas. One ranking of positiveness recurred throughout
several clusters of items and might be considered typical: 1) visual
arts, 2) speech/drama/poetry, 3) music, 4) dance,

There were differences among students with varying backgrounds,
but these differences were not consistent across all the sets of items
and across all four cuitural arts areas. Therefore, no perfect
generalizations can be made when all of the results are aggregated.
Family income, parental education, sex, and race (when taken alone or
together) do not determine a student's intarest in or appreciation of

the arts.
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CULTORAL ARTS
Directions
Today you are going to take a different kind of test. We want
to learn about what you think and feel about some of the things
yot do in school and at home. ¥#e want to know more about what

things you do or do not like to do.

There are no right or wrong ansvers on this test. The important

thing is to answer the gquestions the way you really feel.

If vou:

Do not understand the question
Pe not know the answer
Do not want to answer the question

Leave tha ansver space blank for that guestioen.

Exaaple

Do you like to play football
at scho”s?

{ A) Yes
{ B) Ho
{C) I ar not sure.

1f you do like to play football at school, You should have

filled in the space ( A ) beside "Yes."™ If You do not like to
play football, you should have filled in ( B ) beside "No." If
you have mixed feelings or are not sure what you think, you should

have filled in ( C ) beside "I am not sare. "
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88.2%
3.1%
7.9%

53.1%
28.9%
17.4%

30.2%
34.3%
34.8%

64

44.9%
46.6%
8.0%

visual Arts

e o &
0

¥ g

Does youT class paint or draw pictufes?
{ A ) Yes
{B) No

{C}) I am not sure,.

Would vou like to spend more time drawing pictures at school?

{ 2) Yes
{ B} No
{CY I am not sure.

Do you fesl qoo? t(happy) when you are drawing things?

{ A) Ye
{B )Y Ro
{CY I am not sare.

Do youn ever take your pictures or artwork home?

am not sure,.

Do you have enough colors in your class for everyone to paint
vhat he wants to?

{A) Yes

{B} No

{C}) I am not sure.

Have vou ever Seen anyone make a pot from clay?
(A ) Yes

{ B ) No

{C) T am not sure.




7, #fave you ever touched water colors?

70,02 { A ) Yes
17.12 { B ) %o
11.52 { ) T am not sure.

8, Have you ever been to at 2yt museum?

29.02 { A ) Yes
57.1% { 8y ¥o
12,52 { C ) T am not sure,

9. Does your teacher ever give you drawings to £ill in with color?

2 ¢ A
14.5% { B Y Wo
$(C

75.92 ( A ) Yes
11.92 ( B ) ¥Wo
11.43-( C Y T am not sure.

19.44 ¢( A ) Yes
49,14 ( B ) Wo
30,72 { C Y T am not suce.

3.25 { &
2.4 ( B ) ¥o
363t C

56.7%¢( A ) Yes
20,12 ( B ) Fo
22.02{( C )Y I am not sure,
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0.,12C A )
2.29( B ) ¥o
7.06( C)

am not sure.

18. Would you like to see one of your pictures put in a store
window in your town?

71.3%( 2 ) Yes
17,06( B} Yo
N.12¢ C ) I anm not sure.

19. Has vour class lookedl at pictures done by great artists?

33.1%5 g : Tes
No
gg:?ét € ) I am not sure, -

20. Do you ever co2lor pictures with your friends after school?

37.05( & ) Yes
42,43( B ) No
9,92{ C ) I am not sure.

21. Have vou ever seen anyone carve something pretty from a piece of
wood?

48.63( A } Yes
(B ) Yo

?Ejggt C) I am not sure.

22. Do you have a coloring book at home?

gz BEST COPY AVAILABLE




(A
36.2%2( B ) Wo
z(C

64.00 ({ A Y Yes
27.22( B ) ¥Wo
7.5 { C )Y I am not sure.

26. Do you f2el shy (embarrassed) when someone asks you to draw
something?

2.55 (A )
6.65 { B ) Wo
9.5 ( C)

am not sure.

29. Do you have a picture that someone took of you with a camera
while vou were away from school?

72,52 ( A} Yes '
16.74 { B ) Yo .
9.82 { C )} I am not sure.

3424 ( A ) Yes
47.4% ( B ) ¥o
17.74 ( C)
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58.8%( A )
33.2%( B } %o
7.2%( ¢ )

32, Has anyone at school told you that you made a nice drawing this

year?
64.2%( 2 } Yes -
22,4%( B Y ¥Wo g;’
12.84( C % T ar not sure.

34, wWould you like to be an artist when you grow up?

38.0%( & ) Yes
37.8%( B} No
23.7%( C } I am not sure.

35. Have vou ever visited a 2zoo?

am not sure.

36. Have voun ever talked to someone who was paid for drawing or
painting pretty things?

37. Have von ever drawn a picture to show how you feel inside--mad,
happy, mixed up, etc.?

35.9%( & Yes
40.3%¢( B ) Yo
22.92( C )} I am not sare.

38. Have You ever touched a movie projector?

79.1%2( A )} Yes
14.3%2( B ) Yo
6,040 C Y I am not sure.,
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64.9%( & } Yes
23.5%({ B y No
10.4%3( € ¥ I am not sure.

56,04 ( &
34.5,( B ) No
7.92( C ) I am not sure.

41. Have you ever gone somewvhere away from school Just to look at
pretty things people made?

(A
50.3z ( B } No
¥(cC

82. Have You ever seen a movie that somecne you know made with a
camera?

(A
43,93 ( B ) Wo
$(C Y I am not sure.
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Music

1. Does your class sing songs every 4day?

ﬁiﬁ%(h } Yes

76.6%(. B ) No
6.85( C ) I am not sure, .

2, Do vou get to sing as much as you want to?

am not sure,

3. Do You feel good (happy) when you sing?

79.0%5( A} Yes
7.9% B Y No
12.44{ € ) I am not sure,

4, Does vour teacher enjoy singing?

48.4% A } Yes
3,43( B ) Yo
47.92( € ) I am not sure.

5. Are You a good singer?

34.13( A} Yes
30.8%¢{ B ) ¥o
34,69({ C ) I am not sure.

6. Have vou ever seen a guitar?

7.5%¢ A )
1,.3%({ B ) No
0.9%({ C) I am not sure.
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Have you ever touched a record player?

77.06( A } Yes
15.15¢( 8 y %o
6.6 ( C Y I am not sure.

22( A ) Yes
33.4%( B } ¥o
52( C ) ¥ am not sure.

12, Do you feel like singing along when you hear music or a
recorda?

60.12 ( 4 } TYes
8.7 (B} %o
10.72 ( ¢ } ¥ am not sure.
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15. Do you listen to singing on the radio, T V., or records
every day after school?

Yes (ff

54.32¢ » )
33.82( B ) ¥wo
10.8%2¢( c )

67.05¢ A ) Yes
17.23¢( B } ®o
15,12¢( C ) T am not sure.

17. Have you ever jone somevhere away from school dast to hear
people sing or play instruments?

26,12¢ A ) Yes
58.8%2¢ B y Wo
14.24¢ C Y I am not sure.

18. Would you like to listen to more records in c¢lass?

73.8%({ A ) Yes
14.74¢ »r ) ¥o
10.9%¢( C ) I am not sure.

${ 4 ) Yes
61.42¢( B } Wo
Z{C ) I am not sure.

g(A
25.3%¢( B ) ¥o
g(C

2.25 ( A
5.25¢( B ) ¥o
2.12¢( C Y X am not sure.

22. Do vou sing often with your parents or other older pecple
at your home?

40,65 ( 3 )} Yes
45,72 (B ) Wo
13,32¢(C Y I am not sure.
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30,14 ¢ 2 ) Yes
50.6% ( B ) Yo
18.02( ¢ ) T am not sure.

67.3% ( A ) Yes
2213 ( B } %o
8.92( C) I ar not sure.

-

25. WHould yvou likxe to be a musician when you grow up?

29.4% ( A ) Yes
48.9% ( B ) Yo
20,74 ( C ) I ar not sure.

20,72 ( 2 )} Yes
56.8%2 ( B ) Ro
21.33( C )Y Y am not sure.

33.42( A ) Yes
48,22 { B ) ¥o
17.22( C )Y Y az not sure.

68.05( A ) Yes
22.14 ( B ) Fo
8.82( C) I ar not sure.

29, Have you ever sade something to make music with?

(1)
42,13 ( B ) ¥o
g (C)

L
35.33 ( 8 ) Yo
(¢
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31. Have vou ever played an instraoment at school (hlocks, bells,
tambourine, etc.)?

76.3%¢( n ) Yes
17.95¢ B ) wo
5.1%( c ) I am not sure.

32. Would you like to spend more time playing these instruments?

54.05¢ n ) Yes
29.5%¢ B8 ) Wo
15.7%¢( c } T am not sure.

33, Do yvou hear the same records over and over at school? .

LT
48.7%¢ B ) Wo
¢ C) I am not sure.

34, Have vou ever talked to a musician or someone who plays
music for money?

258.3%( % } Yes
60.4%¢( B } Wo
13.75( C ) T am not sure.

35. Do vou like the recoris youn have at school?

3%5¢ 2 ) Yes
6.4%( B ) No
14 7%¢( C ) I am not sure.

36. Can you clearly hear the records that are played in your
class?

am not sure.

37. Have you ever sung a song with two.or three other students
in front of the class?

46.1%¢ A ) Yes
41.8%( By ¥Wo
11.64( C) I am not sure.




8.4 (A
3.2%(¢C

(A
(B ) Yo
() I am not suare.

G0. Do you make music on an instrument (like a pilano or guitar)
after school?

(A
50.8% ( B } Wo
gt C

4% ( A
24 (B ) Wo
6% ( C

2
57,72 ¢ B } Wo
qc
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Dance and Movement Section

1. Do vou ever move or dance to music in your class?

55.8%({ A ) TYes
32.5%2( B} No _
NMN.12( C ) I am not sure,

2. Do vou get to dance as much as you want to at school?

18.74(C A ) Yes
68.0%( B ) Na
12.74{ C )} I am not sure.

3. Do you feel good (happy) when you are dancing?

61.04( A ) Yes
20.54( B ) ¥No
18.04( C Y I an not sure.

4.1%( A
68.65( B )} Wo
6.8 (C Y I anm not suare.

5. Have you ever seen anyone dc a clog dance?

22.5%( % ) Yes
59.2%( B } No .
17.34 ( C } I anm not sure.

6. Have vYou ever touched ballet shoes?

3.1 ( 2 ) Yes
57.65( B ) Wo
7.94(C ) I an not sure.
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38.14( A } Yes
4.8%¢( B } ¥No
15.42¢ C ) I am not sure.

(R
59.85( B ) TWo
¢{C} I am not sure.

10. W#9uld you like to do a dance in front of the class
all by yourself?

1%5¢ A
8z ( B ) Vo
230 C

19.35¢( 2 )} Yes
65.63( B ) Wo
14.02( C) I a» not sure.

S

(RA) Ye
(B ) Wo
{fCcy T

ar not sure.




32.3%{ 2 } Yes
£9,1%( B ) ¥o
8,14( C ) I am not sure.

16, HRave you learnéd any dances this year that children in other
countries do?

33.25( 4 } Yes
£{B) Wo
(C ) I az not sure.
17. Would you like to teach all the students in your room a dance
yout know?
2{ A
58.7%( B } Wo
{C}) I ax not sure.
18, Can you dance even without any music?
48,93 { » ) TYes
35.85¢({ B} No
14.52{( C} I am not sure,

19, HRave you ever put on a dance show with other people after
school?

16.32{ 1 )
76.7% ( B } Wo
6.4% ( C}

50.3% ( A
39.7% { B ) Yo
9,6 { C

36.1%
{ A) Yes
54.1% ¢ B % wo
8~9%( C) Y am not stre.
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23, Have you ever been to a dance away from school? _

28.04( A ) Yes

59.04( B ) W%o
11.64( € ) I am not sure,

26, Does vour teacher enjoy dancing?

3.5%( 3
9.8%
529 61 1

{ A
25.7%¢( B ) wWo
2(C

(4)
66.7%¢ B } %o
(C)

70.2%¢ A Yy Yes
21.8%( B ) ¥Wo
7.1%¢ ¢ ) T am not sure.

14.02( )
78.6%( B ) ¥o
6.74¢ C

90.14¢{ &2 ) Yes
4,84( B ) %o
4.03({ C ) I am not sure.
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+3t. Are vou a8 good dancer?

31.1% (n ) Yes
39.4% ¢ 8 y Wo
28.5% { c } T am not sure. )

47.9% ¢ 0 ) Yes
44.0 ( By Wo
7.3 ¢{ c ) I am not sure.

33. Does yvour class ever try to make things with their bodies like
letters of the ailphabet or animals?

26.9% ( A } Yes
52.22 { B8 } Wo
20,0 { Cc) I am not sure.

34, gave you ever gone somevhere away from school to learn how to
ance?

y I am not sure.

ve You ever stood up and then bent over and touched the floor

35. Ha
with vour hands?
81.92 { A } Yes
12.6% ( B} Wo
4,92 (C ) I am not sure.

36. HRave you ever done a dance with two or three other studeats in
front of the class?

20,92 { A ) TYes
71.4%2 { B8 } ¥o
7.3 {C 3} T am not sure.

29.3% { A ) Yes
01.2% { B } Wo
8.92{C ) I am not sure.
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38, Have You ever been to see a show where people were doing a lot
of dancing?

43.6%( A ) Yes
43.8%( B ) ¥o )
11.32¢( C ) T am not sure. -

39, Have you ever seen '"Ready-Set-Go" on T,V.?

47.2¢4¢ A ) Yes
40.24( B ) ¥o
11.42( C ) T am not sure.

0. Wwould you like“to be a dancer when you grow up?

0 a
57.8%2¢( B ) ¥o
¥(c

49.9%¢ 1 1y Yes
38.9%¢( B ) Wo
10.4%¢ ¢ ) I am not sure,




Speech, Drama, and Poetry

66.82( A } Yes P

24.63( B8 ) Yo

7.64( C) T am not sure.

2. Do vou get to spend enough time at school making ap poems, songs,
or stories?

46.3% ¢ » y Yes

35.32({ B8 } Wo

17.8%¢ c ) T am not syre.

3. Do vou feel good thappy) vhen you make ap a story, poem, Or Song?

63.72 ¢ A ) vYes

18.42¢( B ) Wo

7.1 ¢ ¢y T an not sare.

4. Do voa like the kinds of stories and poems your teacher reads to.
voa?

85.5% ¢ A } Yes

6.75¢( B } Wo

7.0 ( C ) I an not sare.

5. HBave yoa ever seen a spotlight?

65.45 ( A ) Yes

223% (B Y Wo

M7 (C ) I am not sare.

6. Does your tea~her help yon do plays or skits in your classroom?

56.1 Yes
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7. Do you get to spend as much time as you want to at school doing
“pretend® things like plays and skits?

oz ( A
34,248} Wo
o3( C

26.63( 2 ) Yes
51,22 ( B ) Wo
27.02(C ) I an not sure.

6.74 ( %
3.24( B ) ¥o
9.94( C ) I am not sure.

11, Have you ever been to a book store?

76.82 ( A ) Yes
14,62 ( B ) Fo
7.62( € ) I am not sure,

12, Have you ever touched a microphone?

(2
23.02 ( B Y wo
(C) I am not sure.

13. Would you like for your teacher to read more poems and stories

to you?
74,92 ( 2 ) Yes
14.42( B ) Fo
10,02 ( C ) ¥ am not sure.

16, #Has your teacher asked you to read yoaur poem'or story to the
whole class? -

1.4 ( & ¥ Yes
9.12( B ) %o
8.26¢( C ) I am not sure.
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15. Do vou like to speak or tell stories in front of your class?

84.65( A ) Yes
40.8%2¢( B ) WNo
14.04( C Y I ar not sure,

16. Have you heard your own voice on a tape recorder at school
this vear?

JE( A ) Yes
3%2{(8B ) ¥o
O%(C )Y T am not sure,

mcw

17. Have voun or your friends put on a show or play after school?

5.92( A ) Yes
4.1 B Y Yo
8 92¢( C ) I am not sure,

18. Do you like the kinds of plays and stories you act out at
school?

64.63( A ) Yes
18.8%( B ) Wo
15.62{( C ) T am not sure,

19, Have you ever seen people who visited your school and put on
a play?

20, PBave you ever made a poem to shou how you feel inside--mad,
happy, mixed up?

30.12( A )} Yes
52.03{( B } Wo
{C}) I am not sure.

17.2%

21. Have you ever put on a puppet show at school?
31.03( A )} Yes

61.02( B} Wo g
7.52( C ) I am not sure. s

22. Would y6u like to spend more time acting out stopies at
school? .

(A
{B) Yo
{C ) I ar not sure,
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23, Have you ever talked to someone who was paid money for writing
poems, songs, or stories?

18.2%( A ) Yes
68.5%( B ) ¥o
12.2%¢ C ) I am not sure.

24, Hfas vour class made up a play this year?

6.3%¢ & ) Yes
0.82( 8 ) %o
11 8¢t C) I an not sure.

25, Do you like to tell qjokes?
520 A} Yes
.32{( B ) No

9% C Y I am not sure,

20,04 A ) Yes
70.54 { B ) Wo
8.52{ C ) I am not sure.

5.6%( R ) Yes
2.5%( B ) Wo
0.5 { c ) T am not sure,

am not sure,

29. Have you dressed up in special clothes for a play about
something you were studying this year?

2365 ( A ) Yes
62.6% { B y Wo
12,22 (.c ) T am not sure.

77.02 { A ) Yes
15.12 { B } Wo
6»0%( C) T am not saore. 116




3t. Have vou ever been to a movie awav from school (movie
theater) ?

69.9%2( 2 ) Yes
24.92( B )} ¥Wo
4.14(C ) I am not sure.

1.8% ¢ a
4.03( 8 ) Wo
3.8%( C

545( 2 ) Yes
7.5%( B} Wo
6.3 ( C ) T am not sure.

34. Have you ever touched makeup like actors and clowns use?

AT A
46.7%( 8 ) Wo
¥ C

656.12¢ 2 ) Yes
3.8%¢( B ) ¥Wo
8.5( C ) I am not sure.

27.7%( A } Yes
54.7%( B8 ) ¥o
16.82( C } I am not sure,

37. H®ave vou acted in a play before lots of people at Yyour
school this year?

AY Yes

B o
C) I am not suare.

38, Do vou ever make different volices when you are telling a

story?
60.14( A ) Yes
28.24¢{ 8 ) Wo
11.14( C } 1 am not sure.
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39, Have you ever been on a radio or T,V. program?

4208 )
74.2%( B } VWo
42( C)H

Lo %( B
" %%28.7%( B ) Wo
- 7.0%( €

28.13( B ) Fo
g4{ C )Y I an not sure,

43, Have vou ever gone somewhere just to see people act out a
story (play)? )

40.33 ( & ) Yes
44,59 ( B ¥ ¥o
134.33({ € ) T am not sure.
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Student Perceptions

About School

1. Are most of the things you study interesting to you?

70.6%2 ( A ) Yes
16.7% {( B ) ¥o
11.22 { €Y I am not sure.

2. Do your principal and teachers run this school in a way
that is fair?

7214 ( A ) Yes
11.42 ( B ) ¥Wo
15.04 (C ) I am not sure.

3. When something at home or school upsets you, do you know that
you can find someone at school to help you?

66.7% ( A ) Yes

17.04 { B } Fo
13.82 € C Y I an not sure.

k., Is your lunchroom bright and cheerful?
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575 ( A
5.7¢( B )} WNo
6.92( C ) I am not sure.,

7. would you mind going to another school if a few of your
friends went with you?

5.2 ( A
4,82 {( B ) Fo
8.2 ( C

29.02 ( A ) Yes
62.82 { B ) No
7.2 ¢ €)Y I am not sure,

About Teachers

8. Are there times when your teacher lets you work in small
groups?

3.1 (2 )
9.5 ( B ) WNo
6.72¢( C ) I am not sure.

10. Does your teacher give you work that is too hard for you
to do?

%02
17.4% ¢ B8 y ¥o
2(c
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13. Does your teacher expect you to do good work?

am not sure.

14, Does your teacher want you to think for yourself?
8 S

am not sure,

o WD
N
R LB

{1) Ye
{B) Wo
(cHY I

.
.
.

15. Do vou get upset when your teacher makes a fuss over you?

68.6%2 { A } Yes
27.64 { B ) Wo
12.32 { C} I am not sure.

16. Do vou like to show your teacher the very best work you can

do?
Q2. 7% (4 ) Yes
4,33 ( B ) Wo
2.0 ( C) I am not sure.

17, ®hen you start something new, does your teacher tell you why
it is important?

74.8% ( & ) Yes
12.7% { B )} ¥o
11.42 ( €} I am not sure.

18. Does your teacher expect more from you than you can do?

43,93 ( A } Yes
37.03 ( B ) No
16.92 ( C ) I am not rure.

Ahout Parents

19. Do your parents care what your grades are?

90.74 ( R )} Yes
6.4¢2 { B} No
2,32 {(C) I ar not sure.

20. Do your parents expect yvyou to do your best at school?

96.32 { 4 ) Tes _ ’
1.7%2 ( B8 ) Ho .
1.52 ( €) I am not sure.
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21, D3 you have a lot of fun with your parents or people you
live with?

am not sure.

22, Do your parents or the people you live with make you happy?

g ( A ) Yes
%(B)No
g { C) I am not sure.

23. Do your parents expect you to do your 3Jjobs around your house
the very best you can?

73 (A}
9% ( B ) Wo
1 ( C Y I am not sure.

24, Have many things happened awvay from school that have upset you
very much?

57.02 (A )} Yes
27.5% ¢ B ) Yo
13.74 ¢ ¢ )y 1 ar not sure.

About You

25, Do you do well in your school work?

64.3%3 (A )} Yes
6.4% ( B ) Wo
27.6%2 (C )Y I am not sure.

26, Do you worry a lot?

47,04 ( A Y Yes
45.04 ¢( B } Wo
6.62 ( C ) I am not sure.

27. Do yon do vour best in scheol?

85.4% ) Yes

{ a
5.1% ( B ) Wo
" 1.7% (C

Y T am pot Sure.




28. Do you cry easiiy?

23.02( M) Yes
66,02 { B } No
9.52{ C ) I ar not sure.

29, Are you proud of your schoolwork?
R ) Yes
B3) No
€3 X am not sare. '

30. Are you often afraid of something?

38.63¢ A ) Yes
49.74¢( B ) N _
10.64¢(C Y I am not sure.

62{ A } Tes
52¢(8 ) No
(C Y I amn not sure.

32. Do people pick on you?

61.32( 2 } Yes
31.22( B ) ¥o
6.92¢(C ) X am not sure.

33, Does it bother you wvhen people don't even try?

¥{ A} Yes
39.82( B } Wo
4{(C ) I an not sure.

38. Are you toc shy?
(A )} Yes
67.33{( B } No
{(C } T am not sure.
35, Are you a kappy person?
} Yes

5132
7.24¢( B } ¥®o
7.26(C )} I an not sure.
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36, Are you lonely at school?
* (& ) Yes

78.7% ( B ) Wo
% (C} I an not sure.

Abont Your Friends and Other Things

37. Do yvon belong to a group of kids who pal around at school?

25.3% ( A ) Yes
61.92 ( B} ¥o
11.32 ( € ) I am not sure,

38, Are you proud of who yo»r friends are?

9,29 ( A} Yes
5.64 ( B) ¥o
4.32 ( C) I am not sure,

39, Are your real friends near voar home and not at school?

49.1% ( 2 ) Yes
33.9% ( By Wo *
14.9% ( Cy I am not sure.

40, Do people vwho live near your home think that going to school
is important?

75.12 ( A ) Yes
10.4% ( B ) No
13.62 ( C} I am not sure.

41, Do you enioy riding the bus?

61.0% ( A } Yes
21.9% (B} ¥o
12.1% ( C )} I am not sure.

32, can you make your classmates do what you tell them to do?

A } Yes
By Fo
C}Y I am not sure.

=]

o
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43, Did yoa smile or laugh two or three times today?
( 2 ) Yes

( B) No

{1 I am not sure.




