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is the major concern or problem of this paper. The consideration of

! such a topic, and especially as 1t might relate to so-called educa-
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tional sport, 1s absolutely vital at this time in North American
sport and/or athletics. Some people might not immediately see the
rationale for such a presentation, but the American Council on Educa-
tion, the‘Carnegio Corporation, and the Ford Foundation would not
have paid out "hard cash® for an exploratory study in this area of
education if they had not been convinced that a searohing look at

the phenomenon of competitive sport was warranted at this time.

It is hypothesized here that enough evidence and opinion can be

marshalled to convince others that many, if not most, sports (or
experiences in sports by individuals) may need to be modified by
the inJection of opportunities for the. participants to make individual
cholces and decisions that will enhance the quality of 1life for all )
concerned.

Freedom 18 used here to describe the "condition of belng able
to choose and to carry out purﬁbses' (Muller, 1961, xi111), This

cbncept will be discussed much more fully below, but for now it will

simply be stated that the problem of individual freedom in.what has

been identified as a transitional soclety (the twentiéth century)

cannot be safely placed aside for future reference. Even though much

% A paper presented at the Fourth Annual Meeting of the
Philosophic Soclety for the Study of Sport, London, Ontario, Canada.
November 16, 1974,
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this continent in this oentury, there have been a number of develop-
ments recently in both Canada and the United States which force a
reflective person to realize how precarious a commodity an individ-
ual’s freedom really 1is, .

If 1t 1s indeed true that the present society is in the midst
of a great transition, and that now “"we must learn to master our-
selves as we are learning to master nature,” then along the way it
will be decqésary to avold certain traps., If man is not able to
steer his course around these ﬁraps, it is quiﬁe possible that life
ag 1t ‘18 presently known on this planet will cease (Boulding, 1964,
p. 24). If sport has become an important part of culture =-- a cul-
ture that is in Jeopardy in the years immediately ahead -= 1t should
be employed as a "socilally useful servant. Such a purpose for sport
1s indeed justified for "individual man® and for "social man,”

whether i1ts place in the formal educational system 1s belng consid-

ered or whether its role in society at large 18 the question,

The terms "sport® and "athletics"™ will be used here interchange-
ably, because that appears to be the accepted general practice on the
continent, 4Th15 18 not to say that James Keating 1s not etymologic~
ally correct 1n¥g{s earlier distinction between these two ﬁerms. only
that the public doesn’t tend to recognize the former as the involve-

ment of a "gentleman sportsman seeking to maximize the pleasure of

the occasion for himself and his opponent® and the latter as the
prize-hunting athlete with a win-at-all-costs attitude.”

The main problem of this analysis i1s, therefore, to posit a

workable definition of the concept of "freedom" for an evolving
democratic soclety today -- one that may be adapted to the experi-

ence of meh in competitive sport in such a way that they may live

\‘l‘ . 3




fulle;‘llves while at the same time strengthening the position of
denoorao} as a system of government., Obviously, this is a ta11 task
that can only be considered in an exploratory way_inisuch a rela-
tively short paper. Pﬁrther. this discussion for now will be 1limi-
ted to men's sport, although the problem is equally as important

for women (and will be treated in abseparate paper later).

The broad outline of this paper will, therefore, revolve around

}preliminary answers to the following questionss (1) what is the

present status of man in regard to the future, and eépecially to the
concept of freedoms; (2) how has the concept of freedom been viewed

in philosophys (3) how has the idea of freedom been treated in

philosophy of education; (4) what is the status of “freedom" in men’s

sport and/or athletics in North America; (5) what are gsome of the
prospects for individual freedom in the future; and (6) what conclu~-
sions may reasonably be drawn about the need for, and the possibille-
ity of, introducing more freedom into competitive sport in North
America in the near future?
Man’s Status and s Relat sh to Free R

It was the best of times, it was the worst of times;

It was the age of wisdom, it was the age of foolishnessj

It was the epoch of belief, it was the epoch of incredulity;

It was the season of light, it was the season of darkness;

It was the spring of hope, 1t was the winter of despairj

We had everything before us, we had nothing before usj

We were all going direct to heaven, we were all going direct

the other way.
When Charles Dickens wrote these opening lines for his novel,

A Tale of Two Cities, he hardly knew that he would also be describing
conditions in the last quarter of the twentieth centﬁry. AOf course,
some have much more optimism than 1s expressed in this paésage.

while others are preaching a doctrine of despair. For example, the
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Ndbel prize winner, biologist Albert Szent-Gyorgl, feels that man-
kind 1s moving ingxorably toward calamity because society now has
a "death orientation" rather than a "life orientation” -- a condi-
tion which he felt was present only forty Years ago (app. 1937).

Dr. Szent-Gyorgl bellieves that only youth can turn the world around
~ and ward off the "terrible strain of the 1diots who govern the

worlde" (Of 8ourse, one could argue that these "idiots" are the
only ones that appear to.be avallable at the moment!) He describes
the government as a gerontooracy that "cannot really assimilate new
ideas” (Reinhold, Peb. 20, 1970).

Everything that i1s published 1s not so pessimistic. Writing
in the early 1960's, Henry Steele Commager explained how "never before
in a mere quarter century has the world seen so many revolutionary
dévelopmenta in 30c16ty, poiitics, science, and technology" (1961,
p. 80)., He did point out nevertheless that these “were étaggering
possibilities for good or evil opened up to mankind.,” Lest too much
optimism 1s exhibited, consider some of the cities' problems for Jjust
a moments pollution of air and water; exodus of high-wage industries;
flight to the suburbs of those éarning hlgher incomes; influx of those
with lower incomes to Slum areastg shdrtage of recreation areas and

leadership; sharp increase in the rate of orime of all types; rigse

in the population of juveniles and the ageds housing ghgttos with
unbelievable filths overcrowded schools with almost built-in discrimi-

. :
nation present; and transportation jams which daily try the patience i
J

and increase the tensions of the citizenry on the North American . .

continent (éallivan. May 12, 1967),
In the 1970*s inflation and the energy orisis cause despailr even

as sclentists and -punditg discuss what mankind must do while there 1is

Q ‘ b :




yet time to keep aocelerating technology from becoming the master
rather than the servant of earth creatures, Julian Huxley describes
‘the present situation as the grisjg in man's destiny (January, 1967).
Banesh Hoffman in Platland (Abbott, 1952) says,

We are like hapless passengers on a crowded escalator,

carried relentlessly forward till our particular floor

arrives, and we step off into a place where there 1is no

time, while the material composing our bodies continues

its journey on the inexorable escalator -- perhaps forever,
In the same vein Loren Eiseley offering 'refiections on man’s uncom-
pleted journey through time" describes him as the "cosmic orphan"
(SR/World, Feb, 23, 1974). He explains how man 1s an evolutionary
"changeling” whose final problem might be to "escape himself, or, if
not that, to reconcile his devastating intellect with his heart"(p. 24),

An 'urgent need for prompt action usually accompanies such gloomy

forecasts., One different but interesting analysis of the plight of

the modern wWestern world 1s offered by Clarke as he reviews the work

of Joseph Campbell. The claim is that myths tell as much about men
in a society'as a man's dreamS“teil him individually, Campbell be-
l1eves that the former hyths held by men have not been replaced by
newer, equally vital myths today in the West. The resultant perlod
of radical reorientation required to develop a modern myfhology that
will give men stability in cultural attitudes through "veiled expla-
nations of the truth® has been forced upon the West almost too rapid-
1y. Thus, in the opinion of Campbell, there hasn’t yet developed an
adequately functioning mythology for today's world in which man has
acquired what he feels to be a sufficient explanation of the mysteri-
ous universe and man’s place in such a vast enterprise. The rites

and rituals which support the soclal order have been vanishing. As a




result people haven’t been receiving the necessary guldance avall-
able in the past to assuage the psychological crises that inevi-
tably appear in the individual’s birth to death oycle. Also,
because of society's pluralism the former grand scale myths may have
to be individualized and perhaps smail-group oriented, Some politi=-
cal leaders may help, but the individual will have to conduct his
own personél search in keepiné%fo a degree with the soclal system's
dominant values (Clarke, Jan., 17, 1972).

The concept of freedom -- the "free man living in a free coun-
try" -- 1is évdream or myth that means a great deal on this conti-
nent and to countless millions elsewhere, Even before Watergate and
the almost unbelievable subsequent disclosures, Leonard Fein had
urged his fellow Americans "to try to dream aggin' -= and this time
in a more modest manner (Fein, Feb, 11, 1973). The old dream, he
stated, was about America's "innate goodness and bestnese.” It 1s
now generally recognized that technological superiority does not
mean that the United States has a charter to lead all people every-
where to a "word of peace, good will, and prosperity.” This 1s not
a put-down By someone expatriated; it 1s an exhortation to all to
develop the capacity to dream again, to promote the ideal of indi-
vidual freedom in a free soclety -- and to so analyze sport and/or
athletics philosophically that all concerned will work toward toward
the inclusion of a greater amount of freedom in competitive sport
as it 1s functioning today.

Turn where one will, there 1s a continuing flow of informed

opinion in recent years pointing out man's dilemma or predicament

?




in regard to the amount of freedom avalilable in his life, Thesé
authors and scholars have examined the situation in the Western
world, not the so-called Iron Curtain countries where very little
real, individual ffqedom 1s avallable to the average man, As far
back as 1941, Erich Fromm asseréed.that "modern man, freed from the
bonds of pre-individualistic soclety, which simultaneously gave
him security and limited him, has not gained freedom in the poslie-
tive sense of the realization of the individual ;elfa that 1s the
expression of his intellectual, emotional, and sensuous potentialil-
ties . o« o+ His thesis is that even .though man may indeed have
achieved a certaln amount of independence and rationality} he has
st1ll found himself anxious and powerless because of isolation.
Somehoi man 1s not ready for this isolation, and he therefore finds
1t unbearable, His alternatives are elther to discover new vari-
etitlies ot submission or to move forward, accepting his new status
and potential, with "the full realization of positive freedom which
is based on the uniquqhess and individuality of man" (Fromm, 1969,
viiy)e

There }s no doubt .but that various social forces and develop-
ments are truly forcing this 1ssue of 1individual freedom as a poten-

tial human value., War upon war, the cold war, and internal strife,

along with "the age of triumphant sclience and technology"™ 1s "forcing
man into a hew philosophical era based on the 'why' of living"(Hobert-
son, quoting Seaborg, FPeb. 5, 1970). Can 1& be that these “troubled

times®” are "a prelude to deeper and more positive thinking in which

man would examine human values and goals?® (Ibid.)

Seaborg's wishful thinking may come trues in the meantime, E
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however, wfiters analyzing freedom in soclety have developed a
variety of misgivings. Someoné like Richard Rovere, the author of
Walst Deep in the Big Muddy, has expressed himself in an article
éntitled "pPreedoms Who Needs It?" Writing in 1968, he found some-
thing new == "a disenchantment not only with the societ& in which
individual liberty thrives,;s 1t seldom has in the past but with

the idea of liberty itaelfi-- and this may be considered to be most
disturbing, because 1t means that many of the young radicals, and

a number of their elders are losing falth in the usefulness of
seemingly free institutions. Rovere tends to think that such feel-
ings are without precedent in American history.  He does go on to
assert, nevertheless, that many have been "mistaken as to the nature
and value of individual liberty and have even turned inside out the
classic defenses Bf 1t.” Basically, he maintains that the famous
and stirring appeals for freedom and liberty have been mixed in thelr
intent; to be sure people did want self-expression fervently, but
the great freedom crusades were campalgns for coilective freedom, so
to speak (p. 41).

Distinguished historians likq?Henry Steele Commager may ask a
serious question like "Is Freedom"Dying in America?" becauée he
senses that most people are “equating dissent with lawlessness®™ and
"nonconformity with tfeason.' and in the process therelis'arlslng a
"popular indifference toward the loss of liberty" (Commager, 1976,
pe 17)e Is 1t possible tq5x this represents a fallure to comprehend
what is at stake, or have a great many people of all ages declded
that it doesn't make any difference in the final analysis? 15 even

the "free world" moving inexorably toward Skinner's "beyond freedom

and dignity" concept as 1s embodied in his Walden Twol One hopes not.

Q. , 9




A 9

Finally, Charles Reich, the author pf The Greening of America,
has told anyone who would listen that "what the times urgently
demand, what our survival demands, 18 a new consciousness‘that will
reassert rational control over the industrial system and the Corpor-
ate State, and transform them into a way of life that protects and
advances human values" (The New York T;mgg, October 21, 1970).
Conversely, George Kennan, the noted historian and diplomat, who
admits readily "the reality of fhe seriousr.ass of the various evils
to which Reich calls attention," describes Reich's proposed solution
to the many evils of modern society as romantic, utoplan, 1llusory,
and hysterical. He concludes by stating that "there is, in short,
plenty to do. But 1t is clear that if Mr. Reich’s philosophy pre-
valls, that will not happen® (The New York Times, October 28, 1970).

Freedom in Philosophy

This, then, in necessarily abbreviated fashion, 1s the situa-
tion. Times are exceedingly difficult, and man’s freedom }is being
challenged and delimited for a varlety of reasons. Keep in mind
Muller’s definition of freedom as "the condition of being able to
choose and carry out purposes™ (see page 1), but observe aléo
Richard Goodwin’s qualifying clause which states "to the outer
lihits fixed by the material conditions and capacity of the time"
(The_American Condition, 1974, p. 24). To this Goodwin adds further
a "social dimension® that some might rejects "Not only does the
free individual establish his own purposes, bué they are consistent
with the purposes of hls fellows. He seeks his own wants and to
cultivate his own faculties in a manner which 1s consistent with
the well-being of others®™ (p. 28). One can just see Thoreau shaking

his head vigorously from right to left because of the constraints
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imposed by Mr. Goodwin,

Despite the many outories that are heard about the loss of, or
the possible loss of -~ or even the denjal of certain individual
freedoms in North Amer;ca -- Walter Kaufmann has recently postuf
lated that the large majority of people really "crave a life without
choice.” In fact, he has coined a name for the "malady" that seems
to afflict most men, He calls it 20c1d§2hgb1g or the fear of auton-
omy or personal decision-making that affects a great many people.

In his Without Gyjlt and Jgsﬁ;ce (Kaufmann, 1973), he delineates

ten strategies by which modern man avoilds making serioﬁ; life deci-
sions that would 1ift him from a decidophobic state to one of personal
autonoﬁy. These strategies (1) allegiance to a religion; (2) drift-
ing By either adopting a stance of "sﬁatusqubism" or by "dropping :
out”; (3) commitment or allegiance to a movement; (4) allegiance to

a school of thought == less politically active than #3; (5) exe=-

getical thinking, a "text 18 God" approach; (6) Manichaeism, or an

elementary "good amd evil" battleground approach to the world; (?) i
moral rationalism, or a position which claims that correct reaéoning '
alone can demohstrate‘what a person ought to do in all difficult or .

fateful situations; (8) pedantry, which involves continued cpncern’ 1

with minute or microscopic detalls "while Rome 1s burning"; (9) "rid-

ing the wave of the future," a shortsighted ‘position or falth assumed

by some to glve support to the acceptance of dogmatic political

ideologies (a belief often connected with a religious falth or simi=
lar movement); and (10), interestingly enough, 1s marriage =- an

extremely popular strategy for women in many socletles that delimits
very sharply thereafter their potential for autonomous decisions in |

their lives (a fate that often befalls men similarly). Of course,
ic 11 - |
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a number of these atrategies can be combined in any one life with
perhaps even more dcvastating effect on the possitillity of a person
leading an autonomoué 1ife. A truly autonomous person would strive
successfully to avoid employlng all of these ten strategles, or
at the very most adobt only one or two of these strategles -- and to
a limited extent!

It is now the time in this discussion to examine the concept of
»freedom” more carefully from a philosophical standpoint. In the
history of phllosophy this concept has typically been employed in such
a way that 1t has related to events that occur in the everyday rela-
tions of men, or 1t has involved particular aspects or conditions of
soolal 1ife. Despite this delimitation, significant differences
of usage are still available, more‘or less legitimate and convenlient
to a greater or lesser extent, For example, the traditional, liberal
meaning of freedom relates to the absence of constralnt or coercion.
Thus, in Partridge's words =-- actually a position simllar to that
defined by J. S. Mills as "negative™ freedom or "freedom from"-- the
following definition has been typlcally considered first in the '
western world:

"A man 1s saild to be free to the extent that he can choose

his own goals or course of conduct, can choose between-alterna-
tives available to him, and is not compelled to act as he him-
self would not choose to act, or prevented from acting as he
would otherwise choose to act, by the will of another man, of
the state, or of any other authority" (Partridge, 1967, Vol.

3, p. 222),

Obviously, this appears to be a carefully worded definition and
quite complete, but some wonder i1f 1t should be broadened still

further., For example, there are often natural conditions that 1limit

man’s freedom by preventing him from achieving his personal goals.,

12
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Others would carry the definition one step further by the insertion
of a'stlpulation that a man is not truly free unless he has the
wherewithal to achieve his life goals, Thls means that he'should be
provided with the means or power to attain a freely selected objec-
tive, Partridge complains at this point that this is stretching
the definltion far too much, and that indeed the ordinary language 6f
this assumption has been distorted. Belng free in his opinion 1s
most certainly not the same as the ways and means that one employs
to achieve the goals that he has set for his life!

Proceeding from the above premises =-- that 1s, the opportunity
for uncoerced action -- any definition of the term "coercion" must
take 1nto consideration the matter of indirect control of an indi-
vidual?’s life style, as wellrghose obstacles or hurdles which are
overtly placed in his path, For example, a rich man might covertly

employ gifts of money and other valued articles so as to deprive

_another an\opportunity'tO'be selected as a candldate for some private

or public office, Such a tactic could be carrled out 1in a most
subtle menner -- or perhaps even unconsclously in certaln cases --
by the person with the large amount of assets. Still further, a

person might not know enough to select the best possible alternative

action leading toward a more successful future for himself and his

family, no matter whether direct or indirect methods of control or
coercion had been employed to limit his freedom by another person
or group of peaple, The only conclusion to‘be drawn here is that
a high degree of education becomes increasingly important fo; each
indiﬁidual in a soclety steadlly growing more complex if we wish to
guarantee cltlzens what might be called "full®™ freedom.

13
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Up to this point this discussion about freedom has been limi-
ted to the idea or concept of freedom gggg:certain 1mposlt16ns or
controls in life, but obviously it is vitally important that the
concept of freedom fgor certain opportunities or alternative actions
be introduced here as being more positive (as opposed to negative)
aspects of freedom, Throughout the history of philosophy, for exam-
ple, a number'of different possibilities for, or approaches to, -
"the good life" have been postulated. Without becoming too specific
at this point about what these approaches to the good llfé might
“be. certainly in political and social matters -~ or even so-cﬁlled
moral matters -- the free person should look forward to a variety
of freedoms of, to, ;n; and from as he moves through life. Here
are being suggested such freedoms as freedom of thought, speech,
assoclationsy freedom %o assemble, worship, move about; freedom 1n
the use or sale of property, Of the choilce of occupation or employers;
and freedom from want, fear, etc. Obviously, these ldeas are tremen-
dously important in education and, as is being contended in this
paper, the'ramifioations of the concept of individual freedom have
only been vaguely and occaslionally béen considered seriousiy in North
American competitive sport., When some individuals and/or groups
become too powerful, other people’s freedom is often curtailed.
This situation can and does occur in both a negative and poéitive
way 1in the various types of political states, Granted that Plural-

istic philosorhical positions or stances are permitted in evolving

democratic socletles, what then can and should the concept of freedom

mean in education and in competitive sport (within education primar-

1ly, but also in professional circles)? The remainder of the paper

14




14
will be devoted to a relatively brief description of, and the
recommendation of a few possible answers to, this very thorny prob-
lem that exists here and throughout the world at the present tlme.
Freedom in Phjilos Ed t

In his book, Future Shock, which assuredly has exerted a con- .
siderable influence on North American thought in the early 1970°s,
Toffler devotes a chapter to "education in the future sense'_as one
of his "strategles for sufvival' (1970, pp. 353-378). He states
that "one of our most oritical subsystems -- education -- 1s danger=-
ously malfunctioning.® His analysis has indlcated that "our schqols
face backwards toward a dying system, rather than forward to the ,
new emerging society” (pp. 353-354). His assumption 1s thﬁt the-
people preparing for tomorrow’s world, those “who musf live in super=-
industrigi socleties « o o« o Will need new skills in three crucial
areass learning, relating, and choosing” (p. 367). Curiously
enough, despite the threats which many see on the horizon for man'’s
freedom and his opportunity to make choices about his 1life, Toffler
envisions the eventual dissolution of this present threat to 1lndivid-
ual freedom in the world of tomorrow. He explains that,’ |

The Super=-industrial Revolution also demands a new conception
of freedom =-=- a recognition that freedom, pressed to 1its
ultimate, negates itself . . o this 1s why, despite ’back-
lash’ and temporary reversals, the line of soclal advance
carries us toward a wider tolerance, a more easy acceptance
of more and more diverse human types (p. 282),

\ Despite this precious bit of optimism for the future, the story

of education with 1ts successes and yet its many fallures looms

large in the minds of a large number of people at present. Perhaps

15
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1t has ever been thus. but there certainly has been great difficulty
recently in maintaihing motivation on the part of children and youhg
people, People on all sides question%whether young men and women
are 5e1ng prepared to think clearly, critically, and independently
about fundamental 1ssues. There 1s definitely an uneasy mood pre-
valling in education at all levels on this continent and, for that

matter, throughout the entire West as well, The importance of a

g

sound general or liberal education has been decried w;th regularity,
and 1ts ideals have seemingly been deserted.by the younge The revo-
' lutionary mood of the 19608, brought on to a large extent by the
disastrous. Vietnam involvement, may have subsided to a large extent,
but the relatively placid. "cud-chewing contentment of the semi- |
drug and =alcohol culture® of the 1970's 1is equally as frightening
to those who ponder ofer the scary apparitions hgzily delineated
by the naysayers for the future. Today's students seem imbued with
a sense of urgency regarding the fransmission of varying types of ’
professional knowledge that will Bring about quick assimilation into
the community and at least a reasonably high standard of living 1n4
the present inflationary economye. |

In the opinion of the writér.‘the field of educational philos=-
ophy, with its present disciplinary emphasis, 18 "shedding very
l1ittle light"™ for the average professional education student. It
seems that there was a time ,in the late 1800's and early 190058.wheﬁ
a combinéd "sommon sense and rational thought approach, coupled with

the occasional dash of theological fervor® stirred thought about

possibly be identified as "normative philosephizing about education

1o )




16
" based on metaphysical speculation.” Thts gradually brought about
the advent of avphiloséphy of eduoation‘"systems approach® based on
the leading philosophical schools of thought. During this period
it was relatively simple to understand what was meant by educational
freedom, So-called educational progressivism, "sired" by the great
Jonﬁ”Dewéy, involved the concepts of puﬁtl freedom. indivldual
differences, pupll interest, pupii growth, no absolutely fixéd
values, and that "education is life now.," Conversely, educational
essentialism, championed by such stalwarts as He He Hofne.}believed
that there were certain educational values by which the individual
must be gulded; that effort takes precedence over interest and that
this girds moral stamina; that the experience of the past has power-
full jurisdiction over the present; and that the cultivation of the
intellect 1s most important in education. Such bellefs attributed
to each broad position were.‘of course, only representative and not’
inclusive., It was felt, however that a person shéuld be able to
delineate his own position generally under one broad category or
the other -- and then base his professional practice on such delinea-
tion., Oh for the good old days?! |

' Commencing in the 1950°'s philosophy of education on this conti-
nent began its own "Drang nach Digziplin® with a resultant "miasma”
that tends to leave the average mortal in a bewildered state. Some
have become theory-builders, @hile others analyzed.lﬁnguage or varlous
portions thereof. Those who espoused pragmatism have maintalined

thelr interest to a considerable degree, while others have adopted

a phenomenological-existentialistic approach that in some quarters

has seriously challenged the microscopic approach of the language
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analysts. With the possible exception of the occasional effort to
analyze the term 'rfeedém" conceptually, it has remained for those
with a pragmatic leaning or those with an existential orientation
to give present day meaning to the urgent present day need for a -
new type of "human educaﬁion" theory that could possibly help man
ébviate the effects of "buroautechnooracy"'and.become something more
than a "trivialized man,"

Such a theory which serves to revitalize the concept of 1indi-

‘vidual freedom in a jaded educational setting on this continent has

been postulated by Charles Tesconi and Van Cleve Morris (1972, p.
161 et ff.)s Tesconi and Morris characterize the deveioping'social
culture of the past few generations as a bureautechnocracy. Egssi-
bly as a result of the managerial revolution that has taken place
in this'cpntury as well, man on this continent 18 now faced with
an "ecological problem® of enormous proportioﬁs. The prevalling
énvironmenz is homogenizing mans
Bureautechnocracy may be defined as the pattern of social
organization in which a pyramidal hilerarchy of operational
control 18 linked with rationalized and standardized means
for reaching predetermined ends, with the overall aim of
achieving systematization, efficiency, and econmomy (p. 161).
Such a_bﬁreautéchnocratic state has certéinly become chéracteristic
of the educational system and, as a result, young people consistentlj
have the feeling that they are being used by the system, As their
self-esteem 18 being wounded, they are finding dirferent techniques
for striking back at the system, _The end result of fhis scientific
liberalism 18 that education has become steadily and increasingly

anti-human while the "juggernaut of science rolls on" -- as prophe-

sied by John Dewey as a method to eventually resolve all of the

138




18
affairs of man (p. 163).
Tesconl and Qorrls explain further their theory about how a
"new conservatism® has set ins

The old conservatives wanted to hold on to a set of trans-
soclal values:s hard work, saving for a rainy day, personal
freedom, economic self-interest. The sclentific liberals
wanted to reexamine these values in light of soclal conse-
quences, that is, apply the method of sclence to determine.
theilr social adequacy. But now, the liberals have grown
conservative about the method; they want to hold on to 1t

at all costs. Thus, the scientific liberals are now learning
what the old conservatives have been trying to tell them

for a hundred yearss there 18 need for some sort of stabll-
ity, an alleglance to some transsocial principle. The
l1iberals have found it in scilence. Moreover, the liberals
are quietly accepting another old conservative insight --
there 1s need for an elite to make sure that the method of
sclence 1s used correctly and protected from Fhilistine
demands for harsh, unthinking "solutions" to social prob-
lems. .

Now the New Left, rejecting both stability and elitism
but adopting a little from each ethic =- hatred of govern=-
. ment from the conservatlves, concern for the weak from the
““1iberals =- 18 bugging both right and left with 1ts icono-
clasm and demand for change and reform (1972, p. 164).

The great concern 1s, therefore, that "in the bureautechnocratic
shuffle, men began to lose some of their humanness; they grew resis-
tant to the difficult task of thinking about life. content to go on
believing in the sacredness of science as applied to both things
and men and willing to accept a system which indeed turns men into
things as the necessary order of the human world" (p. 166). All
of this has both immediate and direct application to the state of
education today. For many the present compromise between "the
Aristotellan rationalists and the Deweyan pragmatists® =- the idea
that mastery of knowledge which leads to problem=solving abllity --

18 breaking down because 1t doesn't provide humaneness and a cbncern

for fellow man =- true personal significance. "If an experience
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expands awareness and intensifies personal significance, it is edu-
ational® (p, 208), The upshot of this undoubtedly most insightful

analysis of the plight of education in North America today 1is that
drastic change 1is needed. and that such change revolves around the
concept of individual freedom. FPeople must be free to make cholces
about their own 1life plans and ﬁrofessional careers; this has been
known for some time., This "education for personal significance"
involves a reordering of priorities and an alteration of educa-
tional methodology.,

All of this seemingly utopian argument demands'practicél
application to the situétion at hand in education, and most particu-
larly to-the question of freedom in competitive sport, The student
(or student-athlete as he == not gng -- has been typically desig-
nated) needs "to make an assessment of his own feellings and atti-
tudes, and then to compare those wlth the feelings and attitudes
of cthers® (p., 209). In this way one will truly see the real world
through his own eyes and perspective, From thls can follow == and,
indeed, must follow -- the opportunity to make a personal choice
that will result in much more of a "personal contract" than the

typical "social contract®™ with which youth is confronted on all

sides at present, The third stage of this educational process
should follow up immediately on the idea that the "personal encounter"”

allows a personal cholce that can soon result in a "gut-level passion"

to know =-- what Tesconi and Morris call "affective curiosity" (p, 211),

Such an educational approach in the classroom, in the gymnasium, or

- on the field would do much to bring about a "peréonification of
knowledge™; to establish a " joyful Socratic relationship® between :

teacher/coach and student in which the student "discovers knowledge"
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and explorss his own feelingsj and to start the student down the
road to the establishment of a personal identity with a significant
amount of self-esteem, What 18 needed desperately 1s the opportu=
nity to make ;hoioes about the educational process that will result
in a "self-posturing®” experience characterized by a developing
feeling of authenticity within the so-called anti-man culture,
Ffeedom in Competitive Sport | |

After a brief introduction, this paper considered the present
status of man facing an uncertain future in which the amount of
freedom avallable to him méy be sharply curtailed, Then the‘concept
of freedom was placed in philosophical perspective =~ that 1s, how
the term is defined or concelved in typical philosophical discus-
sions., In addition to the 1idea or concept of freedom from certaln
controls in life, 1t was stressed further that there shoﬁld be
freedom for certain opportunities and cholces among alternative
courses of action =- a definitely more positive kind of freedom in
the latter instance, It was obvious that the varlous "kinds" of
freedom deserved most serious consideration in the educational
system of an evolving democratic state,

Now the present pattern operative in competitive sport will
be described with specific reference to the situation in inter-
colleglate athletics, Selected references to interscholastic ath=-
letics and professional sport will be introduced in certaln lnstances
where deemed pertinent. The concept of freedom as described above
will be brought into the discussion whenever it seems hecessary.

The underlying hypothesis is that coaches of competitive sport in
only very rare instances consider the concept of freedom to be

an important aspect of the sport which they coach, the methodology
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which they employ to carry out their duties, or, for that matter;
of the total educational experience being provided to thelr charges
within the university or college concerned, It is bellieved that
the prevalling competitive sport situation in Canadian universities
18 quite different than that of most universities in the United |
States, but no effort will be made to prove both this and the previ-
~ ous underlying hypothesis from the standpoint of historical, descrip-
tive, or experimental group method research (although such investi-
gations would undoubtedly bring eut most interesting results. This
is an effort to explore the prevalling situation tentatively using
a philosophical orientation in which thé concepts of freedom from
(a negative approach) and freedom of, to, and/or‘Ln are considered.
The idea of direct or jndirect methods of control will be kept in
mind also, but the definition of the term "freedom"™ will not be
stretched to include all of the ways and means needed to realize all
of one’s life goals. The concept of "education for pefsonal signi-
ficance™ will be kept in focus to determine whether competitive sport
typically provides a "personal encounter® resulting in a subsequent
personal choice that eventuélly leads to the "affective curiosity”
that Tesconl and Morris also refer to as a "gut-level passion” to
know.

U, 8, Intercollegiate Athletics == 1929 and 1974, In 1929 the
Carnegle Report entitled Agg;;ggg_gg;lggg_ggglgglgg explained that

"“he defects of American college athletics are .two: commercialism,

and a negligent attitude toward the educational opportunity for which

the American college exists." Additionally, the Report stressed that
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the so=-called amateur code was violated continuallys that recrulting
and subsidizing was "the darkest blot upon American college sport";
that athlétic training and hygiene practices‘were deplorable and
actually jeopardized health in many instances; that athletes are not
poorer academically, but that hard frgining for long hours impalred

. scholastic standing; that athletics as conducted faill in many cases
"to utilize and strengthen such desirable social tralts as honesty
and the sense of failr play"; that few of the sports which are most

= popular contributed to physical recreation after colleges that many
head coaches were recelving higher pay than full professors, but that
thelr positions were dependent upon successful win-losé records
that the athletic conferences were not abiding by the létter. much
less the spirit of the estéblished rules and regulationsj and that
athletes were not receilving the opportunity to “"mature under respon-
sibility."

In 1974, some forty-five years later, there seems to be every
indication that the only one of the above~-mentioned aress of-.criti-
cism showing improvement would be that of athletic training and
hygiene practices! Even on this point a cynilc woul& be quick to

point out that improved athletic tralning could be expected because

of the desire to keep expensive athletic talent healthy enough to

"earn its keep.," ‘At any rate, in 1974 tﬁéjlmerican Council on Educa-
tion discovered that "there's a moral problem in college athletics," %
and that "the pressure to win is enormous™ (Cady, The New York Times, j
March 10, 1974) -- facts which have been known to cognoscenti in |

educational circles for decades. For example, The New York Times

commissioned a survey of some forty colleges and universities and

reported in 1951 that the flagrant abuses of athletlc subsidization
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in many colleges and universities "promoted the establishment of

false values®™; "are the bane of existence in American education”;

"lower educational standards generally"; foroce educators "to lose
out to polltidians';~an& "do further injury to democracy in educa-
tion" (Grutzner, 1951). Obviously, it serves no purpose to enumer-
ate such stapements endlessly, because volumes could be filled with
them before 1929 and up to the present. Thus, the emphasis in this
paper will be placed on exactly how these various abuses 1mplnge
on the freedom of those who are often identified as 'student-;th-
letes,"

Relatjonship to Concepts of "Negative Freedom" or "Freedom from",
The contention here 1s that in the Unilted States the tﬁlented young
athlete 1s "caught up by the system® which in the final analysis
negates just about every aspect of tﬁe philosopher?’s definition ofb

"freedom from" as explained by Partrldge earlier. The young athlete

1s pressured inordinately to accept the soclety'’s goals and there-

by hils course of conduct is limited. The truly gifted athlete 1is

so besleged by forceful, hypocritical recrulting that it 1is not
possible for him to chooose intelligently between alternatives avall-
able to him, In the final analysis he 1s compelled to act as "phe
himself would not choose to act®"or, to continue with phrases taken
from Partridge's definition, he "is prevented from acting as he

would otherwise choose to act," Lastly, all of this typlically takes

|
place or 1s forced upon him by "the will of another man, of the state, j
or of any other authority® (Partridge, 1967, Vol., 3, pes 222). Trans- j

lated to the realm of competitive sport in the U.S., thls becomes f

the will of the coach or members of his staff, the president of the

university or even the governor of the state, and "any other authority"
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could be well-intentioned, but basically extremely shortsighted,

- parents; alumni, secondary school coaches, or friends,

To place these assertions 1in better perspective by some docu-
mentation, reoail the recent statement by Moses Malone, the out-
standing high school basketball star drafted by the pros: "Thqy
dragged me to as many as 24 schools; sometimes they brought me in
to meet the president of the university, who talked to me like he
wanted to be my father + » o they fixed me up with dates, Then when
I got home those girls called me long distance and pretended they
were in love with me® (Putnam, Sporgs Illustrated, Nov. 4, 1974,
pPs 20), If the above isn't bad enough, and it most certailnly 1is
not atypical, Putnam reports that:

Perhaps the strangest of these episodes occurred when Oral
Roberts showed up at Malone’s home in Petersburg, Virginia
and offered to cure his mother of her bleeding ulcer.
Roberts left the Malones in no doubt that his university
would be a fine place for Moses to play basketball (Ibig.)
This sort of ridiculous information will be supplemented by only
one other comment, this by the great basketball player and former
coach, Bob Cousy: |
You get a kid to ccme to your school nowadéys by licking
his boots., It'’s an unhealthy situation. Once you have
committed yourself to begging him to come, there can never
be a player-coash relationship. The kid is the boss., There

. are plenty of rules that govern recrulting, yet there are
no rules because there 1s no one really to enforce them,

(Goldaper, The New York Times, March 9, 1969)

In addition to the pressure exerted ﬁpon the prbspective ath-
lete to attend a particular institution, the freedom of the athlete
to "choose between alternatives available to him," or not to be
"compelled to act as he himself would not choose to act" is;pypi-

fied by the -now famous statement of Illinois®’ football great, Dick
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Butkuss "I wantedAmediciné. but they put me in p.e.!® The situa=-
tion in Butkus' case is simply one of an endless string of infringe=
ments upon the individual’s freedom of choice by cogches eager to =~
and undoubtedly pressured to ;- win at almost any cost., The writer
has experiéncedthis problem first hand at three major U.S. univer-
sities to varying extehfs. Once to his Amazement while serving as
a physiocal education dqpartment chairman at a large university that
was desirous of status aé a football power, he discovered that the
Athletic Assocliation was paying an undergraduate counselor in his
department "under the table" to help delinquent student-athletes to
substitute courses in a way contrary to regulations and to perform
other "needed services® to athletes who had either arrivéd on campus
as dublous scholars or who were in scholastic difficulty for a vari-
ety of reasons, The point of this present discussion in regard to
the concept of freedom 13 that other people were invariably "leading
the student-athletes around almost as if they had rings in their
noses.” The "1ife decisions® are being made to a large extent by
men whose very positions depend upon keeping the athlete eligibie
in order to win games and thereby to bring in higher.éate receipts!
As Tee Moorman, 1960 Look All-American,said at the award ceremonies:
"After you find out the cold facts, that you're all just there for
the same reason, the fun wears off" (The New York T;mgs.'Dec; 11,
1960) .

"It 1s extremely difficult, 1f.not impossible, to separate the
various aspects of individual freedom from that of man as a social
animal in a soclal setting. Careful analysis appears to verify the

assertion that the situation has gradually and steadily developed
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in such a way that the socjal influences now almost completely
envelop the jindjvidual inycho‘gate receipt sports in the United
States, and that he is confronted typically by competitive sport'’'s
own particular brand of "Decidophobla®™ as postulated by Kaufmann
(1973) In other words, the financially tendered student-athlete,
largely because of social influences that negate his opportunity
for autonomy and personal decision-maklng, 1is almést forced to
choose one or more of the "strategies"™ described by Kaufmann (but
which has been specifically adapted'to the world 6f competitive
sport). The problem is not so acute in most of the sports that
do not . have a direct gate receipt relationship to the rise or fall

of the program, although there is no doubt but that "the system”

aspects of human existence gt the very time that the athlete 1s

in the formative stageé insofar as the development of his personal-
ity and character is concerned., A tendered athiete nust not think
or speak too much about social and/or contro%ersial issues, He
should always be dressed neatly when he takes a trip with the team,
Certaln specific regulations apply 1in regafd to hair length, beards,
mous taches, aideburns. etce The athlete must be careful about the
people with whom he associates on caﬁpus. He must be especially
careful not to appear nonconformist in regard1;o re1;t1ons with

members of the opposite sex .of a different race and ethnic background.

He should study very diligently so as to remaln eligible for compe=-

tition. He should take the courses that the coaches recommend, or

even rqpommended major and minor programs, because the coaches know

which professors are "soft touches® and favorable to athletics.
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This 11st of commandments oould be lengthened further.'but 1t will
be best perhaps to conclude this aspect of the analysis by referring
to the famous'ABC.professor of -the Big Ten =~ A for athletes; B for
boys, and C for coeds, Woe to the small, insignificant golf player
on scholarship who didn't alert this professor about his status and
found himself with a neat D at mid-ferm! Of course, sudh a diffi-
culty could perhaps be rectified by a coach in one sport talking to
a coach in another sport, both of whom were on the physlcal educa-
tion roster part-times and who happenea to have this lad with excel-
lent motor ability in their physical education activity classes,

This section will be concluded by the presentation of several
"jgolated voices”™ selected at random which point up various positions
and attitudes on thils subject of competitive sport for men in U.S.
colleges and universities. The reader should keep in mind the con=-
cept of freedom under discussion and also the matter of so-célled
direct or indirect control of the athlete concerneds On the one hand,
professors like Michael Shaara speak 6ut about how "Colleges Short=-
Change Their Football Players®” (The Sat, Evening Post, Nov. 5, 1966),
while on the other hand constructive organizations like the Amerlcan
Alliance for Health, Physical Education, and Recreation hold a Con-
ference on Personal Values in Sports that recommends "re-evaluation
of the re1a£1Ve emphasis that personal values recelve 1in our programs”
(Letter of April 10, 1963 by Jennings Davis, Jr. fo Members of the
National College Fhysical Education Association for Men). On April
12, 1967 this writer sent a letter to the Chalrman of the Department
of Physioal Education in a sister institution within the same state

in which he stated:
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All of us in physical education like to think that 1deally -
we can function happily and satisfactorily with inter-
colleglate athletics in one unit, In fact last year I
convinced our Dean to allow me to make a presentation reconm-
mending such a union to & committee studying this proposi-
tion « o« ¢ Since that time, I have discovered that 1 was
oompletely wrong to even consider such a possibility. The
involvement of the Governor, State Legislature, alumni, and
local business men, and the unbelievable extent of this
involvement has convinced me that these individuals and
the units which they represent are so powerful that it would
be absolutely ridiculous to include intercollegiate athletics
with physical education and other related fields into one
professional unit on a campus such as yours or ours in this
State at the present time. RS -
It 1s sad to relate, but such a statement can be made about most
of the fifty states in the United States insofar as the publlcly-
'supported universities are concerned. The interdependence of sport
and culture is now such that our citizens view the athletes as
"cultural maximizers,” and there seems to be almost nothing that
educators can do to keep intercolleglate (and often interscholastic)
athletics in proper perspective. Thus, last Year at a professional
meeting the writer was forced to smile sadly when a number of
physical education administrators told him 1n effect: "Oh, we
don’t have any serious problems with athletics. You see, we are
completely separate from them," Thls statement would be distressing
_even if it were made by a German professor, but the fact that it
was made by a number of physical education professors in whose
departments athletes are majoring in physical education; tells more
than mere words can relate. It tells the informed educator that,
in addition to the student-athletes involved with tenders and whose
individual rights are continually being denied, the physical educa-

tors and the coaches themselveé are caught up in the system and are

239




29
being denled their own academic freedem to a greater or lesser
extent, TObviously. the situation should be changed radically. but

- who 18 going to be able to accbmplish this and when? To make
matters worse, just last week it was announced by the new President
very quietly that the football programs of the various academies
would be stepped up so as to be competitive . .« »

Preedom Avajlable to Some on the Contipent, It 1s not the
intention of the writer to convey the impression here that all
college and university athletes 1n'£heiun1ted States are having
their individual freedom denied to them any more than the general
run of the population 18 facing such curtailment. d% course, many
citizens are truly worried about the level of individual freedom
avallable to all‘regardless of race, creed, and financial status.
Kaufmann's theory of prevalling Décidophobia with people choosing
one or more strategies to avold individual autonomy 1n their lives
deserves careful study also. Additionally, Skinner's future-orienfed,
behavioristic approach implying a concept of "beyond freedom and o
dignity" has many wondering about what the future might hold in
store for them and thelr descendants., But 1n the field of compe=-
titive sport there are some colleges and universities where wise
leadership has somehow prevalled with resultant.opportunity for

athletes to be relatively free from undue coercion and to make

cholces among alternatives courses of action regarding their indi-
vidual lives. One has to go no further than the Little\Three in

New England, most Ivy League institutions, a large university like

Wayne State in Detroit, and the University of Illinois at Chicago
Circle, to name just a few. There are, of course a number of non-

gaté recelpt sports where the amount of athletic scholarship help
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1s relatively low (and 1s indeed declining) in the larger univer=
31t1eé where revenues from football, basketball, hockey,Aetc. nust
be upheld to keep the entire program operational, Desﬁite the hue
and cry of many that educational progressivism has taken over the
schools, competitive sport ét both the university and hlgh school
levels 1s typlcally regarded as extra=curricular, It must fend for
itself largely because of this shortsighted educational philosophy,
and'thereby are planted the seeds for a great many of the serlous
111s that prevail.

Canada has been most fortunate in the realm of university
competitive sport, and the prevalling "amateur spirit" has defl-
nitely 1nfluenced the secondary school outlook.as well, This 1s
not to say that there aren't warning signs on the horizon.h One
university in the Far West (Simon Fraser) has declared 1ltself for
the scholarship pattern of the United States, and therefore does
not take part in the Canadlan Ihtercolleglate Athletic Union
schedules, The Assoclatlon of Universities and Colleges of Canada,
in cooperation with the Canadian Intercollegiate Athletic Unilon,
recently engaged A. W. Matthews to conduct a study of athletics
throughout the country. After careful analysis Dr, Matthews was
able to report that intercollegiate athletics 1in Canada has been
able to maintaln 1ts amateur spirit and educational balance, gene-
rally speaking, but that there are warning signs on the horizon
that will need to be watched carefully. He stated that, |

The rather wlde divergences of opinion regardlng lnfer-
colleglate athletics in partlicular, undoubtedly 18 an out-
growth of differing educational phllosophles underlying our
educatlonal system. However, 1t is very evident that many
persons see in U.S. college sport today much that they con- -

sider to be undesirable and forelgn to the purpose of a
university and see our 1nterqpllegiates inevitably belng
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tarred with the same brush , « . Canadian universities appear
to be in a position to strive for a very high level of athle-
tic and recreational development 1in international comparison,
University athletic programs must be seen as a need of the
people == of 1individuals, of groups, and of the entire uni-
versity community. This is particularly true 1in a cultural
environment that 1s as heterogeneous and fast-changing as

the one confronting today's university. In such context,
"Canadlianization®™ can take on a much-desired and a more posie-
tive meaning for university athletic programs. (Matthews,

1974, p. 3) .

(Ed, notes It should be pointed out that Dr, Matthews was
requested to include the intramural, recreational, and
instructlional service programs 1in the above report. As
he explained, "In thils connectlon 1t 1s significant to
observe that the dilscipline of physical educatlon in Canada
has developed and is malntalning 1ts own distinctive charac-
teristics « « o" (P 3) '

The above comments about certaln lnstitutlons of higher edﬁca-
tion in the United States, and about the fact that a similar state-
ment can be made on fhe Canadian scene‘genera}ly. were made mostly
in the conteit of this paper about freedom-in oompe8ttive sport to

point out that there may still be some hope for a return to sanlty

in competitive sport, Thils statement'is made despite what to many
1s the seeming inevitability that the concept of individual freedom
for the person holding’an athletic scholarship in the United States
'today has been hopelessly destroyed., Those people who are vitaily
interested in the future of competitive sport 1n.educationa1 insti-

tutlions must work thelr way out of the prevalling sitﬁatibn. The

goal of a "free man living the good life in a free society" -~ an
aim which in itself offers certaln guarantees to the student-athlete,
cannot be cast asilde as hopelessly 1dealistic and impractical,

Freedom in the Future

What is the hope for individual freedom in the future in an

overpopulated world? Thils 1s obviously an impossible questlon to

:[]{U:‘ answer here, and perhaps anywhere for that matter, but 1t 1s a ;
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query that has direct implications for the questlon.of freedom in
. competitive sport in Canada and the United States -- and, of course,
throughout the world eventually. Gallup, in The Miracie Ahead,
addresses the question as to how civilization can be 1lifted to a new
level, In suggesting "new ways to actualize our potential," he
‘suggest a new éducatlonal philosophy of individual effort that em-
braces a plan covering the entire life span, ~Secondly, ﬁe points
out that man hasn't truly taken advantage of the great opportunity
for collective effort, Further, he looks to the social sciences
for assistance in the solution of social problems presently causing
slow progress or institutional fallure. Lastly, he explains that man
must develop means whereby the new generation understands the concept
of change and develbps ways to overcome the various "resistances" to
change (Gallup, p. 24). Approaching his subject from a quite dlffe-
rent standpoint than Tesconi and Morris with their ;anti-man culture,”
Gallup nevertheless sees a vital role for the education profession,
He asks for an educational system that will arouse the 1nte11ectua1
curiosity of the students and that, in the final analysls. will cause
them to become dedicated to the cause of self-education and informed
political activity (p. 40). It appears to this writer that this comes
right back again to the fact that present-day edﬁcapion i1s not provid-
ing a sufficient quantity of humanness and a concern for fellow man ==
true personal significance, "If an experlence expands awareness énd
intensifies personal significance, it is educational® (Tesconi and
Morris, ps. 208). This is the plight of education in North America,
gnd it is most certéinly the plight of overly-organized sport in edu-

catlional institutions. Is individual freedom a hopeless dream?
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The answer to this rhetorical question must be in the affirma-
tive unless a re-ordering of educational priorities can somehow take
places Such a dream is difficult enough for those aspects of the
educational program that are indeed deemed educational, but what
does such a goal mean to competitive sport that is so often auto-
matically designated as extra-curricular? One needs to at least
nake the squad, before hevwill be allowed to play the educational
game$

The intent here is not to spread "gloom and doom" even though
many aspects of the present situation could easily drive a concerned
person to despair, This assertion is made despite Etzioni's recent
statement that social scientists are beginning to re-examine theilr
core assumption "that man can be taught almost anything and quite
readily.” He continues by stating that."We are now confronting
the uncomfortable possibilify that human beings are not very easily
changed after all” (Etzioni, SR, June 3, 1972, p. 45).

As described earlier, there are indeed a number of schools,
colleges, and universities in the United States where programs of
competitive sport have been kept in educational perspectife with a
resultant modicum of individual freedom for the athlete, Further,
this situation or cohdltion of "educational sport" does actually
st1ll exist throughout Canadian education., Still further, there are
many so=-called "individual sports®™ functioning reasonably well even
in those universities where the "Big Business” approéch to competi-
tive sport has taken control out of the hands of the educators. Thus,
there are indeed many athletes today who still believe that they are

"self-posturing” individuals -- and this ranges from the body=-

3
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bullders seeking perfectly developed physlques, to the long distance
runner who trains himself, to the skier the mountain climbers,
the surfer, the parachutist -- and,_of course, the tough-minded
athlete who desplte the.outcome still makes many key decieions_for
himself, _

Not to be forgotten in this discussion 1s the intelligent, sensi-
tive, hard-working coach who apprecilates this problem of freedom 1n '
competitive sport, and who makes every effort to encourage the ath-
1etes on his teams to think for themselves, to plan their efforts.
to pursue their self-chosen curricula successfully, and to feel that
"0y of effort" that comes from a truly fine individual or team
experience in competitive sport. These athletes can be called "self-
posturing® individuals. These people have made "an assessment of
thelr own feelings and attitudes" and also compared them "wlith the
feelings and attitudes4of others." As a result they have then made
a personal cholce that 1s a wholesome blending of a "personal con-
tract" with a "soclal centract." Finally, these lucky, and un-
fortunately all eoo ra}e. athletes have acqulred a "gut-level pas-
sion® or "affective curilosity" to know more about themselves and
their sport; a desire to achleve a "personification" of knowledgeg
and an opportunity to recelve guldance along the path toward the
establishment of a personal 1dentity with a significant amount of
gself-esteem. (Tesconl and Morris, 1972, p. 208 et ff.)

Summary and Conclusions

~In the statement immediately above; the writer has spelled
out for himself the only acceptable workable definlition in whlch

a concept of individual freedom can be carried out for athletes 35;

in competitive sport situations in education within an evolving
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democracy. This 1s the only way that competitive sport can asslst
athletes to 1llve full, rich lives while at the same time strength-
ening the fabric and positlion of democracy as the best theory of
government, Thils paper has examined the present status of man 1n
regard to a precarlous future. It has explained how. the concept
of freedom has been viewed in philosophy. There was a brief discus-
sion of thls same concept as 1t has related to the philosophy of
education, and a stand was taken on the slde of Tesconi and Morris’
"personification of knowledge" apprdach to combat modern bureau=
technocracy. It was explalned how almost all of the aspects of

4ndividual freedom as defined are negated in far too many competi=-

tive sport situatilons on this continent today,., Lastly, 1t polnted
out that there are still some programs of educational, competitive

sport in the United States, and that suchlzf the prevalling pattern

ot competitive'spdrt in Canadian education still.

Earlier in this paper 1t was pdanted out that there hasn'’t yet
developed an adequately functioning mythology for today's world 1in
which man has acquired what he fgels to be a sufficient explanation
of the mysterious universe and man'’s place 1n such a vast enterprilse.
As a result Campbell claims that people haven't beenvréceivlng the
necessary guldance available in the past to assuage the psychologlcal
crises that inevitably appear during the life cycle, If it 1s true
that men need new myths, perhaps even more individualized and smalle
group orlented myths, then 1t seems logical that sport -= which must
be.recognized as a vltalforce in culture today =-- needs to contri-

hute positively to the creation of a new myth in the Western world,

To thils.end & new myth is being recommended -- that of free man mold-

- ERIC . ing the future 1n competitive sport according to hls personal values,
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but in keeplng with the values and norms of an evolving, democratic
society. In the writer'’s opinion, this can, and indeed Qggg. be
the new myth promulgated by those gulding competitive sport in edu-
cation., There can be no compromise if competitive sport 1s to serve
as a "socially useful" force leading to tﬁe educational ideal des-

cribed,
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