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PREFACE

"Union Underground" is one unit of a year long course, COMPARING
POLITICAL EXPERIENCES. CPE includes two one-semester components, Political

Systems and Political Issues. The two semesters can be sequenced into a

year long course in which Political Systems <erves as the first semester

and Political Issues functions as the second semester. Each semester

can also be used independently. 1In this case, Political Systems can sfand

alone. Political Issues can be used independently if the introductory

unit is utilized to give students necessary background information. "Union

Underground" is one of four topical units in the Political Issues course.

The Comparing Political Experiences program is supported with funds
provided by the National Science Foundation for the design, development
and testing of the program. The program is sponsored by the Committee
on Pre-Collegiate Education of the American Political Science Associaﬁion.
Judith Gillespie, Howard Mehlinger and John Patrick co-direct the project.
Dave Lambert co-ordinates the evaluation for the program. judith Gillaspie
and Stuart Lazarus carry primary responsibility for the development of
the "Union Underground' unit.

The first field test of "Union Underground"‘is taking place during
the 1975-76 school year. The unit will be pilot-tested in schools
across the nation. Through formal evaluation, site observation, and
informal feedback, We-hope to determine the major strengths and weakness-
es in this version of the materials. In the past, we have‘found this

kind of testing to be invaluable in contributing to revisiomns of our

work.




At this stage of the development of the materials, we will seek
advice and criticism from a wide range of sources regarding the content

and instructional methodology in the materials., We encourage anyone

who has ideas regarding the materials to send them to us., The strength

of the revision depends on such feedback,

Judith Gillespie
Stuart Lazarus




INTRODUCTION

The teacher's guide for "Union Underground" is designed to provide
specific objectives and‘instructional procedures for each of five activities
which focus on the United Mine Workers union. 1In addition, the guide
provides instructions -for co-ordinating the use of the student book, audio=-
visual material, data packet and skills kit for the unit. It is important

‘to have an overview on the Political Issues course as a whole and the

place of the Boston busing unit within it. This introduction will provide
a statement of the general rationale, objectives, procedures and evaluation

materials for the course and the unit.

General Rationale

Four units comprise Political Issues. Each unit focuses upon a

separate issue which illustrates one politicai experience. The political
maintenance unit is 5ased on a study of the United Mine Workers Union
between 1918 and 1975 and its fight to secure mine safety standards. The
political change unit focuses on changes in the communities of San Bernardino
and Riverside as they confront the issue of smog from nearby Los Angeles,
Curmins Engine Company and employee job secruity during its growth as a
- multi-national corporation provides the content for the political development
unit. The political conflict unit, "Busing in Boston", is based upon the
Boston school deseg;egation issue as it affects South Boston, Hyde Park,

and Roxbury High Schools.

Political Issues serves two general purposes for the entire Comparing

Political Experiences program. First, it helps students expand their

knowledge from the first semester course. In this way it affords students

the opportunity to practice the range of skills introduced in the first
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semester as well as additional skills introduced in the second semester.

To make these links with the first semester titled Political Systems, the

second semester course investigates in depth the four political experiences
of maintenance; change, development, and conflict. A second major purpose
qf the course is the creation of an alternative to problems of democracy,v
world politics, or other elective courses at the eleventh or twelfth grade
levels. For this purpose, teachers can use the four units sequentially
or they may use them independently as mini-courses.

Five general goals underly the development of instructional material

for Political Issues. First, the course teaches a framework for viewing

political life as a system. Secondly, if“éims’to impart understanding

of common political experiences. The experiences of maintenance, change,
development and conflict will become the central concern of the units
developed for this course. Only by understanding commonlpolitical exper-
iences can students make sense of changes in political systems over time.
Third, the course includes opportunities for students to practice various
analytical skills. These focus upon improving student ability to organize

<

anc evaluate knowledge in general ways. Fourth, Political Issues gives

students opportunities to practice skills of moral reasouning, an added
dimeﬁsion of the C?E p.ogram. Studenfs are asked not only to anélyze
situations but to reason about the rightness or wrongness of the actions
taken by characters in them. The fifth general goal of the second semester
course is the developmenf of participétion skills including involvement

in activities both inside and outside of the schgél.

Beyond these five goals of Political Issues lies the overriding

goal of the entire CPE program, the promotion of student social self-

fulfillment. The knowledge, analytical and moral reasoning skill goals
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seek to encourage individual grqwth on the part of students. 'The partic-
ipation component of the course is designed to capture the group dynamics
of politics. Hopefully, through the participation component, students

will understand that group behavior lies at the heart of political 1life.

By pursﬁing goals which increase individual and group growth.simultaneously
students will move toward the goal of social self-fulfillment. These

general objectives of the course are designed with the categories below.

Objectives

Knowledge Objectives. Political Issues aims to impart knowledge of

fécts, cpncepts, and generalizations. Each type of knowledge becomes
valuable to students of the course. Knowledge of facts can help stuaents
in several ways. Since we carefully chose topics with implications both
for foday, and for the future, we feel that learning something about

these topics can sensitize students to recognize topics with similar

attributes. More importantly, however, is that facts can serve as use-
ful handles to help students acquire knowledgé of concepts. In learning
the concept of political maintenance, knowledge of activities of the
‘United Mine Workers Union can service students as a concrete example
of a system experiencing maintenance. Students can refer to the
development of the union since the 1860's. They can observe the changing
patterns of political resources and activities in the union during this
'study. Learning about the UMWA will serve to concretize- the concept
of political maintenance for students.

Another knowledge objective is that students move beyond the concrete
examples to kncwledge of abstract concepts applicable to any situation.

This is a necessary though difficult step to becomihg an indepéndent

ERIC ' '
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thinker. Student knowledge of the concept maintenance will enable them

to understand that experience whenever they confront it. However, students
can always draw upon a concrete case of maintenance, the growth of the
United Mine Workers.

These concepts are not merely the pets of curriculum developers

‘isolated in far-off universities. If they were, we would be satisfied

if students could memorize and recite their definitions. Ideally, stu-
dents will move from study of the UMWA as an illustration of the exper-
ience of maintenance, to knowledge of the concept '"maintenance', and
beyond to extending this knowledge of maintenance to their own activities.
Students should be able to recognize examples of maintenance around them.
This conceptual knowledge of maintenance should help students to confront
and to cope with instances of maintenance more successfully than before
they took the course. The same argument applies to knowledge of the
concepts of change, development, and conflict.w

In addition to the political experience concepts, Political Issues

aims to give students knowledge of other concepts used in Political Systems.

The concepts of syétems, resources, and activities become powe;ful‘
analytical tools for students to use in describing the various political
experiences presented in the course. The concept of system can provide
students with a common frame of reference for viewing the Boston schéois,
Cummins Eﬁgine Compauny, the city of San Bernardino, California, and the
United Mine Workers Union. The concepts of activities and resources are
so common to political experiehces of any type that they become powerful

organizers for students.

Skill Objectives. Political Issues will include opportunities for

students to develop their abilities to use a variety of skills.. While

vi
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some of these opportunities will appear with the text material, many of
them will be contained in a separate skills package accompanying the
course. Teachers might use some skill activities and ignore others. The
developers through a teacher's guide can suggest what skills to focus on
in various parts of the course. However, classroom teachers are often
better able to make judgments about the needs of their individual students.
If teachers feel certain skills should be emphasized, the separate skills
package will provide a reservoir of activities from which to choose. Skill
objectives fall into three general categories: analytical skills, moral

reasoning skills, and participation skills.

Analytical Skills. To make sense of political experiences around
them, students neéd the ability to use a variety of analytical skills.
A prerequisite to using knowledge successfully is student ability to
comprehend material they see in various forms. For example, newspapers
present students with maps, charts, graphs, pictures, an& interviews.
One set of énalytical skill objectives represents student ability to
translate and to interpret such data. The objectives also stress student
ability to formulate questions about political experiences, to speculate

alternative answers and to bring evidence to bear on each of them. The

" course further emphasizes student ability to compare political experiences

in a variety of settings including school, work, national, and multi-
national areas. Achievement of the objectives will contribute to student
ability to conduct independent inquiry about political life. The general
analytical skill objectives follow:

1. Students will be able to translate, interpret, and extra-
polate information about politics.

2. Students will be able to formulate questions from data
presented to them about political 1life; they will be

vii
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able to clarify these questions and restate them in the
form of clearer, more precise questions.

3. Students will be able to hypothesize alternative answers
to the questions they formulate.

4. Students will be able to organize and bring evidence to
bear on hypotheses about political life.

5. Students will be able to formulate generalizations to
describe political experiences,

6. Students will be able to compare political experiences
in a variety of settings.

7. Students will be able to apply their knowledge of
political experiences.

8. Students will be able to speculate alternative future
trends in political experience and to recognize the
consequences. '
Each of these objectives appears in'the sequence of activities in the

"Union Underground" unit,

Moral Reasoning Skills. Moral reasoning skills represent another

category of skills emphasized in Political Issues. The course will provide

students with a structure for thinking about moral issues and opportun%ties
to apply the structure. The course aims to promote individual student
ability to reason about the rightness or wrongness of an issue. It does
not seek to measure the level of cognitive moral development attained by
students in the course. However, theories of cognitive moral development
will guide the writers to design material appropriate to the students.

The moral reasoning skill objectives follow:

1. Students will be able to articulate the moral charac-
teristics of a situation. . ’

2. Students will be able to state a position concerning
the issue(s) identified: they will be able to clarify
their position and restate it.

3. Students will be able to give reasons for the position

stated: they will be able to justify the reason given
in light of all the circumstances in the issue.
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4. Students will be able to consider alternative positions:
they will be able to reflect on their position and to
reconsider it in light of other positions.

5. Students will be able to restate 2 position after clar-
fication, and reflection.

' Moral reasoning activities as well as other activities throughout the

course will emphasize active listening by students. Students will be
encouraged to listen and to respect the ideas and feelings of others.
There are several moral reasoning activities in the "Union Underground"
unit.

Participation Skills. Political Issues takes off from Politjcal’

Systems in extending participation activity to a variety of settings.

‘While Semester One emphasized participation in the school, Semester Two

provides opportunities for participation in the school setting, the

- work setting, and the local community setting. Opportunities will be

continuous in a single setting; that is, students can choose partici-
pation activities in the work setting across all four units. We feel
that this chance for intense and continuous participation in a single
seLting will enhance student development of participation skills. The
activities will imply a variety of roles students might assume. They
are included in the participation activities which.follow.

1. Students will recognize themselves as political actors.

2. Studentc will be able to assume observer roles in group
settings.

3. Students will be able to assume supporter roles in
various political activities.

4. Students will be able to assume advocate roles in various
political activities.

5. Students will be able to assume organizer roles and mobil-
ize individuals to accomplish a task.

12
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In addition to role play activities, students will also learn specific
participation skills in each of the units in the course. In the "Union
Underground" unit, they will acquire skills in bargaining. These ‘
skills should prdve useful to students in political situations in their
everyday 1lives,

All of the goals and objectives of the course will be carefully

integrated in the development of Political Issues. Hopefully, the course

will become an exciting extension of Political Systems as well as an in-

teresting substitute for a variety of eleventh and twelfth grade electives.

Instructional Design and Procedures

Many features of the instructional design for Political Issues are

similar to those for the first semester course. We have the same interest
in mastery learning, in instructional variety, and in transfer of learning.
However, many of the instructional ideas will be sjgnificantly different
from those of the first semester. The following paragr;phs are designed
to lay out some of those différences and ways we will go about developing
lessons.

Five instructional design features of Political Issues will be dis-

cussed in the paragraphs which follow. There will be a discussion of

the use of "documentaries'" as a basis for the develoopment of units. There
will also be discussion of a student-centered approach and what it means

in terms of the second semester activities. We will then outline an
approach to concept learning and its implications for the development

of materials. We will also refer to the use of the school, work settings
and the community for participation activities. Finally, we will present

our ideas about a skill kit and its use. ILach of these aspects of the

o
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course are not unrelated. Documentaries will be used as springboards for
skill learning. Ehey will also be used for concept development. There-
fore, the various components of the instructional deéign are highly inter-
related and should be viewed as pieces of a whole cloth.

The use of documentaries. A documentary can be defined as an extensive

treatment of a well-defined topic. The nearest analogues are probably
white papers produced in print or through various visual media, or*some
of the standard programs such as NOVA on PBS. Documentaries represent
the core of instruction for each of the four units in the second semester
course. The reasons for using the documentaries are several. One reason
is that we want students to have enough of an information bése about a
pérticvlar ﬁolitical unit or issue to work with concepté and skills in
terms of a great deal of information about some small segment of'political
life. Another reason for promoting documentaries is that they give us
flexibility in unit development because we are ab}e to use them as a base
for many other activities in the course. We can therefore have a wide
variety of types of activities and still retain a systematic and well-
developed core of materials through which students have consisten: and
continuous contact. A final reason for using the documentaries is that
we believe that if they are presented in a dramatic and interesting way,
they will hold students' interest and seem relevant to the types of
political situations that they see in other media, whether it be in
magazines or on television.

Each of the four units are based on a different documentary. The
documentaries were chosen purposefully on three criteria.k First of all,

we wanted cases which would stretch across multiple units of analysis.

Therefore, we have a school case in the Boston School desegregation issue,




We have a case of interest group organization in the United Mine Workers
Union, a community-national case in the pollution control issue in San
Bernardino and Riverside, and an international case in Cummins Engine
Camfény. The cases were also chosen because we thought they were rele-
vant to students' everyday lives. The school cases can be relevant for
some students as they participate in a school environment on a regular
basis. However, students also participate in work environments, and
the Cummins case was selected so that we could get good information about
work environments as political systems. We chose the United Mine Workers
case because we wanted students to see how politics operated in a union.
In one or another way, many students entering the work environment will
also enter the environment of unions and other interest groups. Students
who work in communities may also encounter political party or other inter-
est group organizations and we wanted students to get some experience
in seeing how interest groups operate. The air pollution case focuses
on community life and major changes in lifestyle which directly affect
community members. It also demonstrates national-community government
relationships and how EPA rulings caﬁ affect local community members.
Therefyre, the documentaries provide stimulating and important issues for
students to study which are relevant to their everyday lives and which
they can explore across multiple levels of analysis and extend their
understanding of political life.

The documentaries also include a rich base of primary source data.
Wé decided that we needed to avoid lqng descriptive commentaries on what
was happening and use material which showed people télking in their own
words about what was happening to them. We think that the primary source

data will make a major difference in the transfer of learning from the
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course to other situations. We feel that a dramatic and personal approach
with primary source data is necessary in order for students to transfer
what they are learning into other settings.

The kind of impact that primary source data can have is well illustrated
by one of the comments made by teachers we interviewed at Hyde Park. The
comment illustrates what was going on at the school in a way that we could
never have written about it.

"There's been lots of things. There's been what was going on in

one of my classes when they had a big thing going on downstairs.

There were police sirens whistling and people running through

the corridors. And I had a class. A few of the kids wanted

to look around and see what was going on. Most of my kids sat

down, did their work, and asked questions about the work while

this was going on. I mean I think the reason is that most of

these kids are just fed up. They have a tremendous tolerance

level. My guts were coming out and they wsre sitting in class

and doing cheir work. The police were in the corridors and the

intercom was telling people to come out. And there the class

was. I thought, 'You guys are wonderful, and you're not getting

any credit.' They're being considered like some kind of monsters.

They're really not." :

The teacher is expressing in her own words whatrmany of the students and
teachers at Hyde Park told us. For them, the conflict had become so
routine that a particular incident would have no impact. Yet, the long
term impact of the conflict would be felt by everyone in the school. We
could say this in our words as developers, but the primary source data
makes it much easier for students to see what happens in a conflict
situation,

The documentaries are developed so that we can illustrate the know-
ledge objectives that we have for the course. Students are able to use
the documentaries as a base for identifying and applying concepts 'and under-
standing why political experiences come about. They are also able to use

" documentaries in a different way. We have created a skills kit which allows

students to experience analytical skill and moral reasoning lessons

‘

xiii
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throughout each of the four units. Therefore, the kit_serves as a grab
bag for the teacher who will be instructed that at various points in each
of the units, ,students are to use one or more of the analytical and moral
réasoningvskills lessons. In addition, the documentaries demonstrate a
variety of ways people participate in political life. Role profiles can
be built which will aid students in exploring different roles they can
take in political settings relevant to them. In these ways, the documen-
taries promote a concrete knowledge base for the course, a variety of
bases for undertaking skill activities, and important springboards for
undertaking participation activities.

Student centered lessons. We noted that many of the materials we

have produced so far have not seemed to hold the interest of students or
seem relevant to them in their everyday lives. 'We, therefore, decided

to take this criticism seriously and to feature important topics for stu-
dents in the coﬁrse. This is done in a variety of ways. One way is to
include '"real people'" in the course. We have tried to include original
data from students, teachers, parents, and other community members in many
of the units. We have gathered interview data on the average student

’

worker or family member in order to make these characters as r:al as pos-
sible for the students. In this way they can see that people like them '
are faced with all of these situations and have reactions which are very

natural and perhaps very similar to their own.

One example of invaluable student‘commentafy that can be gathered
using this kind of an approach is found in the Boston school desegregation
case. When we were interviewing at Hyde Park High School in Boston, one
of the students made the following response to how his life had changed

as a result of the conflict at Hyde Park High School.

| O
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There's policemen on each corner, where last year you were
sort of free. I mean you had to have a pass to be in the
corridors and things, but there were so many other activities
and everything and the whole surrounding was so much nicer.
There wasn't any tension or anything. You know, averybody got
along with everybody, the football team, the basketball team,
everything, you know, everything was good. This year it's
different, police on every corner, aides in every corner, nc
lunches, you know, we had lunches every day. The gym was open,
we could play ball. Extracursriculur activities -- there was
intramurals. There's no intramural this year. There's
nothing. We had a flexible campus last year. We'd come to
school from 8:30 to 2:00. We had a seventh period you can

do something else. This year there's none of that. We have
none of that. We have nothing.

We didn't think it would be easy for us to develop this kind of data, and,
therefore, we sought student interviews. This kind of student commentary
in their own language should serve as a useful kind of evidence for stu-
dents that conflict can indeed affect the everyday lives of students like
themselves.

The course is also student-centered because it taps a variety of
applications that are releyant to students. It begins with material

about students and other people who are part of the communities in which

students live. We use these types of primary source data to begin to
move from thé students' own enviromment to the consideration of other
political units at the local, national, and international level. In this
way, the student can understand the ideas, concepts and skills in their
own terms in their own world before they move to other levels of analysis-.
There is also an affective orientation to the course which is high-
lighted by two things. One, we feel the need to work with the value
oriéntations and attitudes of students in relationship to politics.
Therefore, we spend considerable time asking students how theay feel

about situations and asking them to express their opinions on a wide

variety of political phenomena which are illustrated by the documentaries.
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In this way, we consistently attempt to have the students put themselves
in the position of the actors in these situations and to relate these
situations to their own personal feelings and desires.

Another aspect of the affective orientation is that we intend to work
on some basic interaction patterns between students. We think it is impose
sible for students to operate in a second semester course without being
able to take on basic active listening roles and considering the opinions
of others. We also think it will be impossible for them to work effectively
without having some basic lessons in working together in groups with various
purposes and in various ways.

An approach to.concept learning. It has been our approach to teach

concepts in a rule-example style. .In the second semester course our desire
is to have students know the facts of a case well before they encounter

a concept. The documentaries should give students a coré of knowled: e
which will allow them to bring a great deél of evidence to bear in the
instances and non-instances of a concept ;s well as to use a Qoncept in a
context in which they are familiar. Too many students seem not to know
very much about politics at all. Because of this, they cannot surface
their own egamples to apply them to definitions. We use the documentary
as a base for giving students the fécts and having them then apply con-
cepts to the documentary. As a result of this strategy, knowing facts
becomes an important objective of thé course, and students are required
to know selected aspects of the four cases on which the units are based.

The laboratory base. Just as the school has been used as a laboratory

in the first semester course, the students are now able to extend their
knowledge out of the school into the work environment in the commuhity.

We have created the opportunity for students to work for a whole semester

19




in a single sefting. That setting can be at work or in some community
organization or in the school. They will not have to worry whether every-
thing they learn applies to the setting, but they will have periodic and
continuous opportunities to apply their ideas and to practice skills in
the setting which is important to them. This kind of continuous work in
a single setting and the continuous opportunity for participation in a
variety of ways, should provide a base for extending students'~know1edge
and skills-in participation in the course.

An important point about the flexibility of the course can be made
here. There will be a participation kit which will be part of a general
skills kit for the course. Students will be able to practice roles in
any sequence and order that they choose across tﬁe four uﬁits. Therefore,
students can tailor which particular roles they learn at which times by
what is happening in the setting in their own particular skills. This
is a different approach from the first semester courece. where we taught
a skill and we wanted students to find a place to apply it. Here we are
saying '""find a place in which you can apply a wide variety of skills and
then determine which skills you need to practice in which order." This
kind éf flexibility will give a teacher a setting through which the course
can be adapted and an order to fit the needs of the student in the par=-
ficular setting in which the student is working.

The skills kit. We are designing a skills kit which will include

analyticgl skill lessons, moral reasoning skill lessoné, and participation
skill lessons. Each of these components will be described below.

The intellectual skills portion of the kit is formatted on a
programmed instruction basis. 1In this way, students who need certain

intellectual skills that other students don't need, for example, the
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2,0;:1




ability to ask good questions, will be able to use the kit without making
it an entire classroom endeavor. On the other hand, if an entire class
needs a lesson, they will be able to go through the programmed instruction
lessons in groups so that they can become a whole class exercise. The
flexibility is necessary and important for teachers who have students of
widely varying ability or students who have mastered certain key analytical
and moral reasoning skills and not others. A teacher should be able to
use any of the intellectual skills lessons in the kit in any order in any
of the four units.‘vTherefore,-there will be several suggestions for
sequences through which the teachers can use the skill kit and a teacher
can tailor the use of the skill kit to the individual needs in a classroom.
By the end of all four units we would expect students to achieve the
analytical and moral reasoning skills which are the core of the course,

But th J.rder and sequence in which they are 1earﬁed is left to the
teacher.

We have also built pa:ticipation exercises which are part of the
‘general skills kit and include lessons in developing participation skills
as well as application or direct participation experiencés'in the school,
local communities, and work éettings. The participation portion of the
skills kit is as flexible as any other. It includes lessons on building
participation skills such as making decisions and working in groups.

These skills can be practiced in any classroom for any teacher's purpose;
it will also direct participation experiences which students can under-
take on a long term, full semester basis so they can transfer the know-
ledge and skills that they have learned into a political setting that is
important to them. This allows students who hgve taken thg first semester

course of CPE to omit many of the skill building exercises and go into an
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extensive participation experience in a single setting in the second sem=-
ester. It should also allow students who have not taken the first semester
of CPE to build participation skills and get some ongoing experience in

a stable political envirorment.

Throughout each of the units, activities from the students materials
are sequenced together with activities from the skills kit. This guide -
will provide specific instructions about when to use the skills kit. The
kit itself provides instructions about what to do for a parficular lesson.
Therefore, when the first skill exercise is suggested in Aétivity Two of
this unit, teachers should turn to the section of the skills kit which
is suggested and choose a lesson which will be appropriate for their
students. The skills kit contains all necessary instructions for each

skills lesson.

Schedule of Activities

Each of the units in Political Issues are designed to take approxi-

mately 3-4 weeks of class time. It is difficult for developers to

estimate how long a particular activity will take, but a schedule for

this unit can be outlined as follows:

Schedule for "Union Underground"

Activity Estimated Teaching Time
(50 minute class meetings)
1, Underground ' 1-2
2. Work at the Face ’ 4=5
3. I Am a UMW Miner 4=5
4. The Contract: Who Governs? 34
5. The UMWA and the Future . 3-4

Mastery Test 22 1
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Evaluation
The importance of evaluation in a pilot test of a course cannot be
underestimated. Feedback from the evaluation provides key ideas for the
revision of the materials. A Mastery Test has been designed for the end
of this unit which will measure student achievement of the major objectives
of the unit. The Mastery Test has been prepared by National Evaluation
Systems, Inc. in conjunction with the developers on the CPE project. It
is important that the Mastery Test be administered and returned as quickiy
as possible.
Teacher reaction questions have also been inserted in each unit in
the CPE course. After each activity, teachers should take 15-20 minutes
to complete the form and indicate their reactions. This information
will be key in informing devélopers about what seems workable in a
variety of classrooms and what does not. The forms should be torn from
the teacher's guide and mailed as soon as possible.
The evaluation will also include students reactions, gathering infor-
mation from site observations, and obtaining critiques from scholar’ in
political science and social studies education. All of these piéces of

information contribute substantially to major revisions in the materials.




ACTIVITY ONE: UNDERGROUND

Many of the political issues which face the UMWA reflect the
occupational interests of its membership, the men and women who mine
coal. These interests originate from the nature of their job and
the enviromment in which it is performed. Thus, students need to
understand mines and mining in oxder to grasp the meaning of maﬁy
of the issues and problems with which the UMWA, as a political system,
must deal,

In this lesson, students will learn about underground mines.

Many people think of a mine as a big tunnél, but that image is mis=-
leadingly simplistic. 1It's like thinking of a television set as a
box with knobs and a screen on the front, wh