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s HUMAN VALUES AND INSTITUTIOVAL PURPOSE: A Comparative
Analysis of Values Held by Students, Faculty and
Administration at a Private College in Puerto Rico

INTRODUCTION

t
Higher education in Puerto Rico is growing at an extreme-

1y rapid pace. Even so, growth cannot keep ﬁp with the pres-
sure for expansion as more and more of the island's young
people clamor for the academic degrees that they hoﬁe will
lead them toward-greater materlal and personal reward. TwO
and four year colleges, both publlc and private, have onened
and are expanding at an eéer increasing rate. Many of these
chools, either by design or through force of circumstance,
have become the only hope of the disadvantaged student who,
though burdened by a 1ack of basic skills and an 1nadequate

" academic and cultural background, nevertheless hopes to earn

either an associate or a baccalaureate degree.

Faced with the need to educate more and more of those who
have come to be called the non-traditional student, attempts
have been made to devise programs and revise curricula to make
" them reséond to rhese students' needs. Unfortunately, concern
over curriculum has not been accompanied by an equai concern
about the faculty and the administration who are being called .

upon to work with the new student. Two-year regional colledes :;‘

BN S ol £ o Kottt e e
-~
] :

have proliferated on the island, but there has been no research

Y, Wiy

done to discover anything about those who are teaching and ad-"

ministering in those colleges. Where do these educators come

cLH Ty
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from? What is their preparation? What are their attitudes
toward their work and toward their students? Do they believe
in what they are doing? Do they like whatthey are doing? The
questions are endless. and the answers bear strongly on all as-
pacts of the process of education, from classroom methods toi

faculty recruitment and orientation to patterns of admlnlstra—

o

ll
5')
";

tion, governance and broad policy making. .

v.at thls study attempts is merely a flrst small step in

* S
v

- the- search. for the answers to these questlons as they pertaln

to on=2 1nst1tutlon of hlgner learning in Puerto Rlco. It seeks

lege are va}ued and supported by all the members of

N . A T

§ tution's academic community: students, faculty and

%_ . tion. : ‘ _ ,9¥f
g .

2 *  BACKGROUND AND SIGNIFICANCE

Everv college and university has as its raison d'etre a

YR s LT
L}

catalog of estimable goals and objectives. Instithtions par- .

‘3 g

ticularly directed to the education of the disadvantaged stu-
dent are among those most committed to the purest democratic
and egalitarian ideals, to concern for the growth and aspira-
tions of each individual no matter his background or previous
. academic performance. All those connected with such an in-
stitution should be firmiy dedicated to these same goals and
s values. Without a mutual.commitment, individuals and groups

-within a college can work at cross purposes resulting in the

ERIC
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. failure to achieve the stated goals.
Fandamental to an improved understanding of what is
happening in ourcolleges is the need to discover exactly
how congruent are the values of students, faculty, and ad-

ministration with the values implied by the stated goals of

their institutions: colleges established to -help the dis-

.

aduantaged student. If there is a significant lack of con—

K . f
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gruence, then serlous thought would have to be given to e~

L -

. i .
valuatlng the effectlveness of the programs and to the means.

P ey - -

B “of encouraglng-changes in values and attitudes of those whose

values dlffer markedly from the values implied in jnstitution- '

-

al goals. Fortunately, it is now quite simple to measure per--
sonal values. S ' ' e e

There have been many studies on beliefs and value systems.

o x .

The most. recent is the work of Mllton Rokeach (2) who has de-

veloped an operatlonal method for measuring values as well as

a system of lnterpretlng the value-structures of the individual.
A P .

Rokeach deflnes values as beliefs that have cognltlve, af—- "

LRI B ' - «

fectlve and behav10r1al components. A value is a cognition

about the des1rable- It is affectlve in that a person can be -

K3 -

F 'for of against it, and it is behaviorial in that when acti- -

ar . - . -
Ty . =
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vated it leads to action (2:7). o L
Rokeach differentiates between attitudes and values. An
attitude is an organization of several beliefs.related to a

specific object or situation whereas a value is a single be-

N l1ief. He claims that values occupy a. more central position

" > [AFuiiText Provided by ERIC




S

’ N P B . U -,
e+ e e =

\ .

within one's personality makeup and cognitive system, and thus
they determine both attitudes and behavior (2:18). In sum,
values are enduring standards and beliefs that determine at-
titudes and ideoclogy, one's judgements of others, and the jus-
tification of one's own actions (2:25).

Rokeach also distinguishes between two kinds of values. <
The first concern beliefs regarding desirable modes of conduct. hhix
These he calls instrumental values. The other involves beliefs égﬁ
regarding desirable end states of existence. These he calls | ;ﬁg;
terminal vaiueS'(2:7—9). : ‘ 31 #i%,

According to Rokeach, there are a relatively small number
of basic values. Eéch individual has an organizational hierar---
chy of these basic values ranked in order of importance to him.
A single value's importance to an individual is demonstrated by
its position in relation to other values along a continuum.
Variations in iﬁdividual value systems result from differences
in the rank ordering of these values (2:11). '

Rokeach conceives values as variables that are dependent
on all the cultural, ingtitutional and personal forces that
act upon an individual in his lifetime. Thus the individuale
rank orderings of values will vary according to sub cultural
membership, sex, age, race, socioecgnomic status, intelligence

and so forth (2:23).

Based on this framework, Rokeach developed a system to

measure values. From various sources he and his amsociates

compiled a final list of eighteen terminal and eighteen
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instrunental values. The: texrms are arranged alphabetically and

the respondent is asked to place these values in order of their
L

importance to him. Rokeach has discovered that the responses

are quite reliable and are not suggested by the stimulus mate-

rial. They also indicate a high degree of cross cultural con-

sistency (2:33).

is Value Survey, discuss1ng reliability, valid—

. 3
:.J-q:-’« "!_ o aa

studies using h
ults in terms of various refer-—
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ity and the meaning of the ‘res
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ence groups.

It is thus pos51ble by making use of the Rokeach survey

and method to discover the value systems of the members of an

academic community. The resultinq data can give insight into

how students, teachers and administrators are oriented toward

the institution s stated purpose and can also. be used to lo-

cate areas of confict between components. of the college which
. ]

. -

might also mitigate:against the fulfillment of its. objectives.

These objectives are clearly stated in the..catalog-of

the college under study.

To help culturally disadvantaged students mastexr
the skills they need to perform adequately in

college work.
Finding ways to develop each student from wherever:
he stands to the, optimum leve

dividualized instruc-—-

Devising new strategies for in
g experiences and com-

tion, interdisc1plinary'learnin
munity involqement.

ts the knowledge/ that distinguishes

/To give studen
m mere followers.

fully participating citizens fro

Do the students, faculty, and administration of this college

value the concepts implicit in. these goals?

L MY g e a e AL T PRI

P T I i A A e
R e

Rokeach has reported the results of various-— °

1 of his potentialities.

X
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PROCEDURES

1. The Value Survey was translated into Spanish by a 95035

of bilingual faculty at the subject institution. The group was' %
an English teacher and a mem~ ;m
1 \]

-~

composad of two Spanish teachers,

was used. ~This version presents the respondent with two m

graphed lists of values and asks him to rank the values

.‘!'.- . ~~, B

., T

o -

Although not every value and its modifying phrase had ang;

words which conveyed 51mllar connotatlons. A problem arose i

. %

connection with the value freedom and the explanatory word

independence. The obv1ous ch01ce'1n Spanish would. have heen;;t

1ndependenc1a. However under present c1rcumstances when Puer

P PO
- - i ¢J -;\

to Rico's polltlcal relatlonshlp to the Unlted States is an’

independencia llnked w1th llbertad (freedom) .would have had

interpretation of the 1ntended meanlng. Therefore the word

"autonomy “(autonomia). was employed 1nstead. But since auton

omy has a polltlcal connotation here as well, it was decided eZ

to add the word "personal, making the phrase read: freedom

~ 10
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wished to suggest.

The only other difficulty in the translation was caused
by the value ambitious. Those who worked on the translation

expressed the opinion that the concept "ambition" had a nega-

tive connotation in the Puerto Rican culture and would preju-~
dice the study by its being included in a scale of values which.

should all be positive. Although the explanatory phrase herd'

working, aspiring which follows the value puts a p051t1ve llght .“f

on ambitious there was some dlscu551on as to. whether the value

““4\

should instead read: aspiringA(hardnworklgg, ambitious) rather

than ambitious (hard working, aspiring). It was finally decided

to follow the pattern of the original survery and assume that
all the respondents would read all the explanatory phrases care- '
fully as directed. (See Appendix for complete survey in Span- ‘
ish.) As will be seen, the value ambitious received a relative-
1y low ranking by all groups’participating in the study indi-
cating that perhaps ambition is indeed a relatively disvalued
concept in the Puerto Rican cglture. : '’
2. A questionhaire to accompany the survey was prepared ‘ ‘f

requesting information such as age, sex, place of birth, fa-

.ther's occupation and area of specialization (see Appendix) .

The data were used to evaluate the results of the survey in
terms of the socioeconomic background of the respondents.

3. The translated.survey and questionnaire was adminis-
tered on a trial basis to a second year Spanish class to elin-

inate possible problems of interpretation. The wording of the

11




section in the guastionnaire dealing with area of specializa-

tion was altered somevhat as a result of the trial.

4. The final instrument Wwas adninistered in the following
manner: Out of the twanty-one sections of first year Spanisih
which is a required course for all freshmen, three’sections
were selerted at random. This was 14.2% of the total number
of sections. The instrument was administered w1thout advance
notlce durlng a regular classroom period to all students who
were present that day. Out of a possible 102 students, six
;ere absent giving a total of 98 respondents or approximately
9.8% of all the.first year students and 4.08% of the total
student qpay. o ‘

The instrument was administered to all the full time fac-
ulty present at required monthly departmental meetings. It
'was admlnlstered at‘tho same hour by the departnent chairmen
who were briefed on belng glven ‘the surveys meant for their
groups. Of the. total number of faculty present, six handead
in blank papers gLVlng a total of 67 faculty respondents or
'85 9% of the totalnfull time staff for the questionnaire and

scale of termlnal values. One faculty member left the list

£y - - * e e =t - -y

of lnstrumental values partlally unfinished giving a total of

66 respondents for, that scale only,

The instrument was delivered to each member of the ad-
ﬁinistration and 1eft to be completed. Each one filled the
questionnaire and survey forms. and returned the completed

instrument the same day. Members of the administration

12
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included the Chancellor, the Academic Dean; the Deans of Agd-

ministration, Students, and Learning Resources; the Assistant . D

TR
"
+

Academic Dean as- well as the Director of Admissions; Director
of Economic Aid; Director of Counseling; Director of Technical
Resources and the. Registrar. . ) 255

; Although it had.been planned to include the Board of Trus- - ﬁ&éy
) T SRS g u,,zx:‘,’.w:‘rf >
i . ’t!:-/,(- e '. . foe

tees in the study, the agenda for the meeting at which the 1n-

e P
.;,--.;).‘,L. o

_.
.

strument was to have been administered was so crowded there
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was deemed no time for the survey.’ Since there was no other
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5. The data were.tabulated by hand and a frequency dis-

tribution for each value for all groups was established (see

>

Appendix) . Because the frequency distributions deviated from LT

k. “,-pf-,.rf gAY 4 R %

5 ¥ awe T

normality, the measure of central tendency used was the median. .
. ‘_L" t""‘\,‘;‘_':

? *‘ P i.aP

This was determined by applying the formula for grouped data.

. 7-.“" vy
- .

Each value was_given a median ranking. These rankings

-

EEEA S

wvere placed in.order from highest to lowest and the resultant “_n_m‘

%
. k-
* )
3

order was. called the comPOSite rank order of the values.

N 2L
S ;i b
Ol

?; ' arate .lists. of rankings and medians for each value scale were
:ii prepared for students;‘faculty"and administration. h

o8

?i 6. The test for significant difference between groups
Z?i that was used was the median test, a chi-square test of ther‘
£ 4 .

\%gk . significance of difference between the number of persons in

35
3

two or more subgroups who score above and below the group
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median (3:111-115). It was discovered that the nunber of ad-

ministrators was too small to apply the median test, so the

test for significant difference was used only to compare  the

meéians of the faculty and students.

7..Using all of these data, interpretations of the results
weég made. Although based on statistical infofmqtion, the in-
te;gretations were of necesity subjective in nature. Rokeach's
iné;rpretations were the basis for some of the analysis, but
since the survey was translated into Spanish, the validity of
these interpfetations may be somewhat limited. The survey
lends itself to varied analysis. The interpfetations for this.
study however{are confined only to an analysis of the results

in relation to the goal statement of the subject institution.

RESULTS

Thé Institution.

The college at which the study was conducted -is a three
year old private college which draws its students primarily
from rural or semi-rural area¢. An unusual characteristic of
this school (from the point of view of what is considered nor-
mal in the United States) is that although it is a private.
¢ollege charging a relatively high tuition for Puerto Rico,
it has all 6f thé characteristics of a community college.
Students come from rural or sma}l town public high schools
where the education is demonstrably inferior to that of the

public or private schools of the metropolitan area. The school
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has an open enrollment policy, but separates students who en-
ter with a grade:-point average of less than 2.0 (C) and places
them in special sections. Approximately 75% of the regular
student body enter with a high school grade point index of 2.99
or below (less- than Bff THe parents of nearly half of these
sEudents have gone no higher than the sixth grade and family
incomé for approximately 60% ranges froft $0 to $400 per month.
Many of these students are the first of their.family to‘attend'

collége. (Statistics released by the office of the Dean of

A
—

Students.)

The Subjects

Information from the questionnaire about the students par-
‘ticipating in the study paralleled that already known about

the general student body. (See Table 1 for the findings re-

*

lated to stidents.)

The questionnaire was found to be somewhat inadequate in-.
determining whether the respondents came. primarily from ‘urban,
semi-rural or rural communities since it was unspecific, merely
requesting the name of a city or town. For the purposes of
this study, it was decided to identify the San Juan metropoli-
tan area and all cities with a population of 50,000 or above
as urban. Towns identified as semi~-rural were those whose
population do not exceed 25;000. It must be understood that

; R A
these communities identifiegwas semi—rpral are isolated moun-
7

.
tain or coastal towns accessible in most cases only by second-

ary roads. Rural areas are isolated neighborhoods (barrios) of




of $400 or less.

12

200~-300 people. The population statistics were taken from a

report by the Junta de Planificacidn, 1970.

Thus it can easily be seen that an overwhelming majority

of the students were born and live in rural and semi-rural ar-

eas.

Almost 50% come from families in which the father is ei-

ther a semi-skilled'or unskilled laborer, incapacitated, unem-

pPloyed or retired.

TABLE I STUDENT QUESTIONNAIRE

In Puerto Rico this means a monthly income
In sum, the majority of the students might

. be characterized as "rural poor."

Age:
less than 18........ 3.06%
18 - 21. ... 76.5 %
22 - 25 .. ... 11.2 %
26 Or More....cc.e... 7.1 %
NO ANSWEY . coeenveeens 2.0 %

Place of Birth:

rural.....c.ceceeteccens 7.0%
semi-rural..c.ccoveecn. 56.1%
108 of «1-¥ « S 34.6%
NO BNSWeY . ceveeeeeenoes 2.0%

Father's Occupation:

Farmer or farm manager. 7.1%

Incapacitated......... .22:0%
Professional........... 7.1%
Retired......ccocvevee.. 6.1%
Semi~skilled laborer... 8.1%
Service employee....... 8.1%
Skilled laborer........ 9.1%

Small businessman or
manager.. .12.2%

Unemployed............ . 3.0%

Unskilled laborer...... 8.1%

Sex:
male..eeeeereeenennoees 50.0%
female..ceeereneenennns 48.0%
NO BNSWer ¢ . veeceveceoen 1%

rural....... rereconese29.5%
semli-rural...c...... +..40.8%
105 o T- § o [ 27.5%

. *
Proposed Major:

Business Administration...57.1%

Education............... .-11.0%
Humanities........... weere 1.0%
Mathematics and Science...10.2%
Social Sciences........... 17.3%

*These results may not be valid
since this question proved dif-
ficult for the students and was
most likely worded improperly.




Urban backgrounds predominate among the faculty.

Table 2.)

come from the upper end of the socio economic scale.

13

(See

In contrast to the students, over half the faculty

The fac-

*

ulty is also a relatively young group as might be expected at

such a new institution.

all its education in Puerto Rico.

Well over half the staff has received

It is evident that there is

a substantial difference in the social, economic as well as

" educational backgrounds of the student and faculty.

TABLE 2 FACULTY QUESTIONNAIRE’
Age: Sex:
20 - 30. ... 52.2% male...ceeeeeeeeneeeeae-.53.7%
3L - 40.ceeennnn.. 37.3% female....cveevecencnnennn 43.2%
41 - 50. .00 7.4% NO ANSWEY . e v e veeveceeene 2.9%
51 or more........ 1.4%
NO aNsSwer...ec..... 1.4%

Place of Birth: Field of Specialization:
rural....ccccec... 10.4% Business Administration.... 7.4%
semi~rural........26.8% Social Sciences............ 19.4%
urban.......cec... 52.2% Education.....eceeeecececens 20.9%
NO answer......... 10.4% Humanities................. 2.9%

Language and Literature....23.8%

Mathematics and Science....10.4%
Father's Occupation: Where Degree Obtained:

BA

Businessman.......... 19.4% Puerto RiCO...-eeeeerceoas 65.6%

Farmer or farm manager7.4% United States............. 14.9%

Incapacitated........ 1.493% J A0 o) o - YR L 0%

Professional........- 35.8 % Other....-ccceeeececccen .. 4.48%

Retired. ....c-ccv e eee 1.46% NO ANSWEY. evavcerascocos .. 2.4%

Service employe=2..... 2.9 % MA

8killed and semi- Puerto RiCO..ceevceeee-~. ..56.7%

skilled laborer.... 0 % United States....ccceceeese 26.8%
Unemployed. .........- 1.49% EUXOpEe. e ccvcovancnsee- .. 4.43%
NO aQnsSwWer ... .occeceos- 13.4 % Othere..cccerceccocecccanna 1.4%

NO GansSwer .c.cecevoecoseccsse ..16.42%

17
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TABLE 2 (CONTINUZED)

Doctorate i )
Pusrto RiCO... vvvvvennn. 2.9% =
United States.... .- c.... 1.43 s
Europe. ... iiii e iiaa . 03
Other.... o ciereerieecces 1.4%

Quastion leaft comonletely blank 7.4%

while there were proportionately fewer professionals among
the fathers of the administrators than amohg the faculty, (see
Table 3), in general the same characteristics are evident among
them as a group. as among the faculty. They are young, from an
urban background and from the upper end of the socioeconomic

scale.

TABLE 3 ADMINISTRATION QUESTIONNAIRE

Age: Sex:
=20 = 30 .0 enennn. 36.3% male.......cecc... ..81.8 %
3 - 40 i eeen... 27.2% female...... ceeeeans 18.1 %
41 - 50........ e eee 18.1%
51 or more.......... 18.1%

Place of Birth: . Field of Specizlization:
rural....cceeeeeeens 0% Business Administration 2 %
semi-rural.......... 18.1% Education...c..ecec... .36.3 %
urban.......ccc. ... 63.6% = Humanities:........i:... 2 g
NO ANSWer.......ce.. 18.1% Mathematics an2 Science 9 %

Social Sciences........36.3 %

Fathexr's Occupation: Where Degree Cbtained:

i BA )

BusinesSsman.....ceee..- 18.1% Puerto RicCO...ccecceve.n 81.8 %

Farmer or farm manager.18.1% United States.......... 03

Incapacitated.......... 18.1% Europe...ccceccececene- 9 %~

Professional........... 27.2% Others.............. . 03

Retired........ e eece e % MA

Service employee....... 9% Puerto RicO....-..cce.n 18.1 %,

Skilled and semi- ) United States.......... 27.2. %
skilled laborer..... 0% Europe..c-ccieecececeens 0 %!

Unskilled laborer...... 0% Other...c.eeeeeceeecen. 9 3

Unemployed
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TABLE 3 (CONTINUED)

Doctorate
Puerto RiCO......ccceeenee. 0%
United States......ceceeee- 9%
EULODE. cvevcvoscsoesiosscecce 0%
Other «.eeeceoscnsocesnansss 0%
Question left blank....... 9%

Interpretation--the Institution

Before a decision can be made as to how congruent the staff

aaa students' values are to the values implied by the goal state—

ment of the college, it Wlll be necessary to rank the terminal

and instrumental value ‘according to what is percelved to be a

democratic and egalitarian system of beliefs. This, of course,

will be an arbltrary and personal decision by the evaluator.

The values can be ‘divided in many ways. One way is to di-
i

vide them into personal and social values. A value system in

which social values rank higher than personal would be one which

4

could be characterized as egalitarian and democratic. Rokeach

found that the value equality con51stently dlfferentlated hold-

_ers of egalitarian attitudes from those who dld not hold these

¥

beliefs. Rokeach also found that liberal political act1v1sts

had a lesser concern for material.values and for the traditional

values of God, home and country (2:131).

Thus, in preparing a list of values Ehat‘would best de-

scribe the ideal, equality would come first followed by freedom

since one is clearly impossible without the other and Loth are

fundamental to the conception of a college dedicated to the

[Sy
<L
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| . . . i
| education of the disadvantaged student. Another social value

)
ﬁ that should rank high on the terminal scale is world at peace.
E \ — =

On the instrumental scale which lists ideal modes of con-
duct, those values that are social in their implications are
the ones that should be ranked high. Therefore among the

highest ranking should be honest since. a democratic society

cannot ideally operate Wlthout the indiVidual honesty of its

.n,, :
M

—
\l"

gitizens. In addition independent, broadminded courqgeous

“~and iesgonsable.arezmodes of - conduct important toaa democratic‘

soc1ety.' ' .- PP - __‘ . . L

BeSides the above valuee, tne staff of.any institution ' | '
thet states as its goal the devising of new strategies in ed-
ucation to aid the cultntally.disadvanteged should value such

modes of conduct as imaginative and helpful. The values of

intellectual logical and capable should also rate high among

members of an institution of higher learning. If these last . 1
0 values were also rated high among the students, it would make
the task of the faculty that much easier.

Interpretation--The Students S




TABLE 4 TERMINAL VALUE MEDIANS ANB COMPOSITE RANK ORDERS |
FOR STUDENTS, FACULTY AND ADMINISTRATION 17 |

STUDENTS FACULTY ADMINISTRATION

VALUE N 98 67 11

A comfortable life.......... 12.7 (14) 15.16(17) 16.25(18)

An ‘exciting life............ 13.5 (17) 11.4 (13) , 11.0 (11)

A sSense of accomplishmant...11.97(12) 10.08(11) 7.0 ( 8)

A world at peaCe....ccevee.. 6.70( 4) 9.56(10) 12.63.(14)

A world of beauty...........13.5 (18) 13.33(14) 12.25(13)
Equalibty...eceecerencnccnnns 6.36( 3) 7.0 ( 7) 6.75( 7)

Family security........c.e... 3.95( 1) 6.94( 6) 6.25( o)

FreedomM. cecceeeeeeoececancan 11.79(11) 4.60( 2) 9.0 ( 9)

HAPDINeSS. coevncnenecinnnnan 7.0 ( 6) 6.94( 5) 6.0 ( 4)

Inner harmony. ...c..ceceeec-.. 6.79( 5) 4.25( 1) 5.75( 2)

Mature love.....ccceececoccnas 12.0 (13) 9.38( 9) 12.0 (12)

National security........... 12.83(15) 14.22(15) 15.0 (16)
Pleasure......cceeeceeeceanae 13.3 (16) 14.88(16) 16.0 (17) :
Salvation.e..ccecececcncanaan 11.34(10) 16.0 (18) 13.75(15) ‘ N
Self-~respect...... e e sesoaas 8.61( 9) 5.56( 4) 6.0 ( 5) ’
Social reccongnition......... 5.0 ( 2) 10.6 (12) 10.0 (10)

True friendship.......cc0... 7.0 ( 7Y \7.6 ( 8" 5.75( 3)

WisdOMe e c oo nveosen eeseccomos 7.65( 8) 5.14( 3) 5.0 (1)

Figures shown are median rankings and, in parenthesis,

composite rank orders.
1

TABLE 5 INSTRUMENTAL VALUE MEDIANS AND COMPOSITE RANK ORDERS
: FOR STUDENTS, FACULTY AND ADMINISTRATION

STUDENTS FACULTY ADMINISTRATION

VALUE ! N 98 . - PR 66‘ - - 11
AMDItiOUS. s oneeneencnnnnnns 10.93(12) 12.07(14) - 8.0 ( 7)
Broadminded....... e sesoacnas 12.88(17) 10.0 (11) 11.75(15)
Capable....ccieeecncenncenn .11.9 (15) 6.67( 4) 4.75( 2)
Cheerful......vceceeecscncnn 7.75( 6) 10.67(13) 11.0 (14)
CleaMN.esoesesscoasccaconcanas 6.95( 3) 14.64(17) 11.0 (13)
COUrageouS.:..eeeveeneeasanass 9.05( 8) 9.63(10) 7.0 ( 4)
FOrgiving..eceeeeeeeeeeenenan 10.0 ( 9) 13.75(16) 12.0 (16)
Helpful. ..ot i e i nenens 11.5 ( 8) 8.5 ( 8) 10.0 (11)
Honest. ...ooeeeeeeccecncoanns 4.45( 2) 4.75( 1) 4.25( 1)
Imaginative. .coeeeeececaesnn 14.0 (18) 8.25( 7) 7.0 ( 6)
Independent....cceececenecnn 10.5 (11) 7.67( 6) 9.0 ( 9)
Intellectual........c0euce... 11.2 (13) 6.5 ( 3) 8.0 ( 8) '
Logical.....eeiennsncecacann 12.4 (16) 9.17( 9) 10.25(12)
Loving....c.oea.. e eeseccen s 10.06(10) 10.5 (12) . 12.75(17)
Obedient....c.eeeeenceacnnnn 7.70( 5) 16.25(18) 15.0 (18)
Polite..ceeeneeeencaneonnans 6.83( 4) 12.9 (15) 10.0 (10)
Responsible......c.ceve e 3.90( 1) 5.93( 2) 7.0 ( 5)
Self controlled.......ceee... 8.90( 7) 6.94( 5) . 7.0 ( 3)

Figures shown are median rankings and, in parenthesis,

composite rank orders. .
21 : -
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Tables 4 and 5 display the terminal and instrumental val-
ue medians and composite rank’ orders for students, faculty ang

administration. As can be seen, the students have ranked

~+T™

equality as third, with a median of 6.36. The other  social

et g AT

value, world at peace follows immediately after. On the in- .

Bk 2o

strumental scale, social values given high rankings were honest,

responsible and courageous. At first glance, it would seem thaﬁ’

the students do indeed have values sufficiently congruent with

-

i those of the institution. However, these same students. ranked )

freedom which ideally should rate high along with e uelit

relatively low eleven with a median of .11.79. Matchin§ the.low

-

ranking given freedom is the equally low ratings given independ-

R B

L e ALY

ent and broadminded on the instrumental scale. Coupled with

these low ratings @ie the high renks aseigned,to values such as

Vs R
.

social recognition (2) Ethon‘thé”insirumentel scale obedient -

(5), Eollte (4) and clean (3) : .

: These results seem to be somewhat inconsistent. However,

AR Kbl 20 R 0 bl LY

even considering the high value placed on eguality, the opposiné

cluster of high-ranking values (obedient, polite, clean and so-

cial recognltlon) comblned with low rankings for freedom and

independent. would 1nd1cate that as a group the students have

Pahits aile T v

values decidedly incongruent with those implied by the institu--
tion's goals. The expressed concern for the good opinion of
others gained obviously through being courteous and obedient,
and the relative disvaluing of the individual sense of freedom

and free will would seem to describe a passive group more

ERIC 22
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inclinad toward the acceptance of authoritarian rather than

denocratlc attitudes.

Another problem of dlScongruence arises also when other
O .

subsets of values are examined. Although the students have
given wisdom a fairly high rank of eight, another cluster of

values associated with intellectuality, excellence and striving

seem to be strongly disvalued as indicated by the low ranks

N "

given sense of accomplishment (12), ambitious (12), intellec-

“tual (13) capable (15), logical (16) and inaginative .(19). .
Apparently the students do not share in equal measure the ng S
stitution's concern for the masterfvof skills, the developmeht- "j:
of the individoal to his highest potential, the provisioﬁ for:-f{-;ilﬂ
creative and innovative learnipé experiences, aod the develop;:fﬁiﬁ;:r
ment of the questioning spirit and of the intellect. o ifh'ijiﬁ

' Béfore drawing conclusions from these results and sugges- o
ting remedies, it might be helpful‘to first.examine the .causes i‘;:;fv
for these outcomes. y j R ; : L_ - ;25,E::§

Rokeach.has ‘stated (2: 62) that varylng income levels w1ll

result in 51gn1f1cant differences. 1n values orlentatlons. He e

L x A "\ F A .
B . ooy ‘e e
»

has noted that the poor generally rank clean very'hlgh ae wellQ

as a comfortable llfe, salvatlon,.true frlendshlgﬁ‘cheerful,

forgiving, and helpful, obedlent, and Eollte. At first one

- Ta

might say that the students' values reflect thelr low economic
level. This may be true in part, however other considerations

peculiar to Puerto Rico must be examined first before arriving

at final conclusion.
‘-

23
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_ﬂ In his book, The Modernization of Puerto Rico, Henry Wells

devotes one chapter to a discussion of the traditional values
predominating in the Puerto Rican culture béforeﬂtﬁé arrival of
the Americans (4:21-35). On examining this analysis it can be
concluded that the students' value. orientations result not sim-
ply from their relative poverty but also from the perSistence.
qf these traditiona} nineteentn century yalﬁes_into the present

day, particularly in the rural areas from which the students

. . . e~

come. '

B Wells states that traditionally ti;e values ré_lat,ed to pow--
er and respect ranked much highér than values regarding weal;h,
well-being, skill and enlighteﬁpént; Among the value system as

o a whole, the domiﬁant-va;ue was respect (respeto). Although }
every individual was entitled to the réspect due him as a berson,
those of highef social and economic status were entitled to more .
respect than those of lower status, and older people to moré
respect than younger ones. The traditional culture established

"a hierarchy of respect based on ascription rather than achieve-

ment” (4:27). The demonstration of respect toward social su-
periors was a guarantee of self-respect and the respect of oth-~
ers. Thus the high rank accordéd'by the students to social re-

cognition which was modified by that culturally valued word

— —————— — —————— a—

bably the result of the persistance of these traditional values
among the students. This would also explain the high rank given

polite and obedience.

24
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What also seems to have persisted into present day is the
disvaluation of what Wells characterizes as welfare values
(skills, well-being, wealth and enlighterment) relative to
deference valuss (power, respect, affection and rectitude)
which would explain the relative low value placed on Sense

of accomplishment, ambitiocus, intellectual, capable and even

a comfortable life. "This last value is cénsistantly ranked
’ high by the poor in qutéd States, another proof that what we
are really seeing is the influence of cultural values peculiar
to Puerto Rico and not merely, the influence of low economic
status.

The results of the present investigation seem to bear out
the findings of another study cgrried out approximately ten
years ago by Luis Nieves Falc6n who analyzed child rearing prac-
tices in Puerta Rico (1:41—8&). Nieves Faicén has character-~
ized childrearing in Puerto Rico as authoritarian in practice.

i He states that in general parents place great emphasis on

factors of dependency, obedience, passivity and control of
agressive feeling. The responses of the students in this stu-

dy seems to parallel the factors noticed by Nieves Falcdn.

L) TN

What then becomes surprising is the high rank given to equa-

lity and in particular to courageous. What seems most likely

;i is that the students' high rank for equality results notﬁfrom\
i% a profundly internalized commitment to democratic values but

%g: from an awareness of themselves as members of an unfairly

gé treated minority group in the United States and also from the

i3

)

- T
“4,
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perception of Puerto Rico as holding an inferior, dependent
status in relation to the United States - which probably ran-
kles in this pericd when smaller islands in the Caribbean are
independeht republics. As a parallel, it is interesting to

noée that in all of Rokeach's studies American blacks consist-
antly ranked equality higher tha® whites - independent of
economic status and educational level - indicating that groups
frequently value that which they do not have and wish to atfain.

The rank of eight awarded to courageous seems explicable
only in terms of what student$s would like to be, or of how they
see themselves in relation to their peers. Viewed otherwise
it completely contradicts the remaining pattern.

In summary, the results of the administration of the
Rokeach value Survey would indicate a first year student body
who seem to value personal and family security and happiness
and the good opinion of others while caring less for independ-
ence, creativity and a striving fo; personal achievement:and
material success. They appear to be a passive group who would
probably prefer to be told what to do rather thén to be per-
mitted to initiate independent action. This value orientation
is appareﬁtly the result of the persistence among the respond-
ents of the traditional nineteenth century value system into
the present day and of patterns of child rearing still being
practiced.

Interpretation ~- Faculty and Administration.

The results of the survey given to the faculty and

26 .
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adninistration demonstrate a value orientation much more in
keeping with the stated goals and objectives of the i;stitu—
tipn. Both freedom and eQualitx rank high, although the

other social value, a wor;d at Eeace.séems to be relatively

unimportant to faculty and administration. On the instrumen-

tal scale values associated with a functioning. democracy and’

egalitarianism are also rated high: honest, responsible,
B . T

independent and helpful. The only results no£ consistent
with the others is “the relativei& low rank accorded broagd-
minded and courageous.

Values related to the intelléctual and‘innovative aspi-—
rations of éhe subject institution are rated equally high:

wisdom, imaginative, intellectual.

In terms of rank, there is an interesting. difference in
the orderings of the faculty as éoﬁpared with the students.
Although the medians for QQualitz are almost identical, the
faculty and administration rank this value seventh while the
students place it third. Tﬁe faculty seems slightly.more
concerned witﬁ their' own personal well-being than do the

students. Internal harmony, wisddm; self respect, family

security and freedom are all more important to the-fagulty

Pl

than equality. The faculty has a very strong feeling about

freedom, stronger even than the administration who ranked it

ninth. Nevertheless, both faculty and administration seem
to place a higher value on general democratic and egalitarian

concepts, than do the students.

27
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As has been seen, the faculty and administration are
quite voung. More than half have received all their educa-
tion in Puerto Rico, yet neither groug appears to be respond-

ing traditionally as do the students.

Although it may not seem so at first, certain traditional

values have indeed operated on the faculty. The relatively

low value placed on sense of accomplishment and ambition and

the mid rank for social recognition both indicate that tra-

ditional cultural forces are still making themselves felt.
Per;onal gtriving is still relatively disvalued while general
humanistic concerns seem to be more valued than materialistic
ones. The values that have failed to persist with any force
among faculty and administration are those which foster pas-—
sive authoritarian attitudes. This probably stems from. the
difference in the socio-economic levels of the groups as well
as the rural-urban difference-in background. Finally, of
course, there is a difference in educational levels which

must of necessity have a great -influence on the results,

28
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SIGNIFICANT VALUE DIFFERENCES BETWEEN
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TABLE 6
STUDENTS AND FACULTY
2 x*

STUDENTS FACULTY X P
TERMINAL VALUES N 98 67
A comfortable life...12.7 (14) 15.76(17) 11.26 *
An exciting life..... 13.5 (17) 11.4 (13) 7.07 >>.005
A sense of accom- i ‘

plishment...... eee11.97(12) 10.08(11) 5.21 :;»02

A world at peace..... 6.70( 4) 9.56(10) 7.07 :>.005
Family security...... 3.95( 1) 6.94( 6) 12.6 *
Freedom...cceceeecves .11.79(11) 4.60( 2) 21 *
Inner harmony....... - 6.79( 5) 4.25( 1) 11 *
Mature love...caecee.s 12.0 (13) 9.38( 9) 4.91 j>.02
_National security....12.83(15) 14.22(15) 3.37 ‘:>.05
Salvation......cc...¢:11.34(10) 16.0 (18) 7.6Y .005
Self Respect...... -ee 8.61( 9) 5.56( 4) 8 001
Social Recognition... 5.0 ( 2) " 10.6 (12) 30 *
Wistm ............... 7.65( 8) 5.14( 3) -'3.84 :>.0$
INSTRUMENTAL VALUES N- . 98 66 . . X2  p**
Broadminded....... ...12.88(17) 10.0 (11) 5.70 >.01
Capable...... cecescse 11.9 (15). 6.67( 4) 24 *
CleaN...eeeeeccecenn . 6.95( 3) 14.64(17) 33 *.
Forgiving....eceeceeee. 10.0 ( 9) 13.75(16) 8.76 >.001
Helpful.....cc0oeennn 11.5 (14) - 8.5 ( 8) 3.06 £>.05
Imaginative.......... 14.0 (18) 8.25( 7) 34 :
Independent.......... 10.5 (11) 7.67( 6) 3.06 .05
Intellectual......... 11.2 (13) 6.5 ( 3) 11 *
Logical.e.ceeeecnnn.. 12.4 (16) 9.17( 9) 2.83 >.05
Obedient....ccc.... e+ 7.70( 5) 16.25(18) 57 *
Polite.ceeeeeeeeecanns 6.83( 4) 12.9 (15) 16 *
Responsible.......... 3.90( 1) 5.93( 2) 3.30 .05
Self controlled...... 8.90( 7) 6.94( 5) 3.77 :>.Q5

Figures shown are median rankings and, in

composite rank orders.
**Median test
* Highly significant

29
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Table 6 displays the s;gnificant value differences between

faculty and students. As can be seen, on the terminal scale

there is a significant difference in thirteen of the eighteen
terminal values and in thirteen of the eighteen instrumental

values. The statistical analysis bears out the initial exami-

natlon of rank orders. As a group the students place a signif-

icantly higher value than do faculty on those values associated

with passivity and dependence: social recognition, salvation,

and polite, obedlent and clean. 'Faculty, on the other hand

place a signlflcantly higher value on values related to freedom

and independence of action. There is no significant dlfference

between faculty and students for courageous and equality. There

is, ho&ever,;a significant difference between groups for broad-
althoogh both have.ranked it fairly low, surprising for

13 .

minded,

teachers on.a college level.

Conclus1ons and Recommendatlons

- -

Slncevvalues are. varlables dependent on cultural, insti-

tutlonal and personal forces acting upon individuals, it would

seem flrst of all that students on the one hand. and faculty and

admlnlstratlon on the other are members of rather widely diver-

gent sub cultures holding attitudes and beliefs significantly

different from one another. specifically, faculty value to

a greater or lesser degree those concepts implied by the goals

and objectives of the institution and probably feel comfort-

able as part of the staff and have no difficulty in sup-

porting the institution’s goals in the exercise of their

30
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responsibilities. The problem arises with the’students.
Obviously, the students as a group operate out of a totally
different frame of reference. If faculty in their daily
classroom activities assume that there exists a commpnly held
set of beliefs on which to base their teaching, they will be
sadly mistaken and fail in their goals.

Teachers of first year students who plunge into such
strategies asindividualizedinstructiqn.and indepeddent study

will come up against large groups of students who will proba--

bly be unresponsive to what is being done and will not func-

tion very well. Faculty who use democratic classroom tech-

nigques soliciting theif students' aid in planning courses may , .

find that their students tninx they are poorly prepared, weak

u . - - 1

teachers. . . . B ) Ca A

’

In summarizing his study on child rearing practices,
Nieves Falcdn (1:88) declared that the patterns of dependency,
obedience and passivity that he encountered present a great

challenge to the system of formal education especially as it-

concerns the development of a democratic school. which stimu-
lates creativity and questioning. Obviously the neighboring
public schools have not risen to the challeege over the last
ten years. Theiefore the problem is now one ‘which this four
vear collegemust address. Fortunately, the faculty and ad-
ministration seem prepared by background and beliefs %0. under-
take the task of change.

1. Most faculty and administration probably have some

31 - .
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7 general awarenass Of the student's background and attitudes

‘
\Kmdand the problems these may present, but it is most likely that
the knowledge has not yet been internalized nor has it been
applisd to curriculum development or teaching methods. In or-
der for any change to be effected, everyone must be tru}y cog-

nizant of the problem. Therefore, the results of this study

should be incorporated into a program for faculty orientation.

This orientation should not be of the passive sort where facts’

and information are spewed forth by a lecturer, even. one making
use of lively visuals. This.kind of information calls for
small seminars and discussion groups where ideas can be ex-

changed and perceptions deepened..

2. The Academic Dean and his staff of assistants and de-
partment chairmen should ééke the lead in evaluating both
_course content and teaching strategies. It is too easy to
speak blithely of self-instruction and of involving students
in planning. _Due thought must be given to how students who
‘have rarely had such experiénces,either at home or at school--
and who arrive at the college feeling that obedience to au-
thority is more important than independent action--can learn
to function under the democratic systemxthé school espouses.

B xn developing teaching strategies, ways must be found by which
students can be led gradually from a structured system in
which they feel comfortable and unthreatened into one which
demands individual planning and initiative.

3. Course content should be designed to lead students

32
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from desaling with basic factual information, a familiar actiy-
ity, to the more difficult and unfadmiliar task of interpreta-
tfon and evaluation so that they can learn to question and

challenge. Somewhere in the curriculum should be a course or -

o ?‘v . :“;.;::4’;‘ ;.n;
,at least a unlt on how to read newspapers and how to 1dent1fv ’
= ;:,.5%‘»

. v ap . T
o Pmc o h - S
oy

. propaganda and persua31on. Right now such a course is non-.

W2 .
<:‘ - N

exlstant, Somewnere.also should be a course or a unlt on par-

© .

liamentary procedure, and d1scuss1on and interview technlques.u

;‘-:- -
- . «

ThlS too, does not now ex1st. -

-‘ "4. Course content must also be evaluated to see that the

-

point of view is not always that of the traditional western .
culture but!that the values of other cultures are presented

to encourge that broadmindedness and refusal to accept tradi-

- - s *

*  tion for 1ts own sake that should characterlze democratlc so—

-

" -

- aw

cieties. For thlS school, for example, A51a apparently does

™o

-ﬁlf 5. Ideally,wthe entlre flrst.year currlculum should be
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the students. Tradltlonal freshman courses such as the chron— o
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courses should be’ forgotten- Instead the students should be

“t . PAREE U Tt = PR

taught the skllls they are lacklng by means. of a new currlculum Caee

- - - . «

which would lead them'flrst to examlne themselves and then to
look at the world around them and thelr relatlon to it. Such
) a curriculum accompanied by teaching strategies designed to

. gradually reduce the students' need for direction and control
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would work toward@ fulfilling the institution’'s goals and pre- - 1
pare the student for an academically challenging program in
their remaining three years. ' -

6. In order to promote egalitarianism and a striving for ) g;.
mastery rather than for a grade, the system of student evalu-
ation should permit greater emphasis on criterion referenced
testing.

7. -Every aspect of campus life should be made part of the
task of developing democratic values and the questioning spirit
in the students. Therefore extensive student participation in
the governance of the institution should be encouraged.

8. A system of faculty evaluation should be designed in
which one important criteria would be how each faculty member’s.
teaching methods are helping fulfill the institution's goals.

9. This study raises more questions than it answers. There-
fore what must be done is to continue with tﬁis kind of analy-
sis. For example: Does the institution as it is make any im-
pact on students over the fouf years they a%e iqléchooi? Would
the same valus survey given té‘graduating seniors show any sig-[
nificant differences? . .

Because of the location of the college are’the~results
unique? Would students attending schools in an urban area re-
spond differently and therefore present other problems?

Would studaents attending private junior colleges or two -
year public regional colleges, respond differently?

What about faculty? Would junior college faculty respond

34
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differently from the faculty of a four year collége?
Finally, how different are the students and faculty in
Pgerto Rico from those in the United States? Since 1898,
pﬁblic education in Puerto Rico has mirrored the American
system and attempted to graft onto the’old Hispanic culture
a democratic philosophy of education.

American curricula,

and teaching methods have been seized upon and immediately

put into practice, but to what effect? If masses of young

people are still arriving at the collge level without having

internalized democratic values, the system is not doing what

it claims it must. Do we in Puerto Rico have a significantly

different value orientation from students and faculty in the

If so, we must think carefully and not auto-

United States?
matically import teéching methods and course content. Perhaps
some of it should suffer a sea change before arriving on our
shores. ‘ N

There are enough questions for years of studies.

)
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ROKEACH VALUE SURVEY

TERMINAL SCALE TRANSLATION 33 - &
A COMFORTABLE LIFE UNA VIDA COMODA
(a prosperous life) (una vida prdspera)
AN EXCITING LIFE . UNA VIDA EXCITANTE
(a stimulating, active life) (una vida activa y estimulante)
A SENSE OF ACCOMPLISHMENT UN SENTIDO DE LOGROS )
(lasting contribution) (una contribucifn permanente)
A WORLD AT PEACE (free UN MUNDO EN PAZ (libre "
of war and conflict) . de guerras y confllctos)
. .. i 7
A WORLD OF BEAUTY (beauty UN MUNDO DE BELLEZA (la belleza
of nature and the arts) ) de la natLralezavy las artes).
A R '--~. _",-. . __.” = - oo _’1..-‘:“-::‘
EQUALITY (brotherhood, IGUALDAD (frapernldad, ; B
equal opportunity for allJ igualdad de oportunidades) T
FAMILY SECURITY (taking  _ SEGURIDAD FAMILIAR (cuidar . ..
care of loved ones) . - .- a los seres amados) .-
. Eer - .. . N 3 o - . st
FREEDOM (independence, © " LIBERTAD (autonomia
free choice) e —personaL llbre albedrio)
HAPPINESS ' T - PELICIDAD (satisfaccién
(contentedness) .. . - personal, contentamiento) .
INNER HARMONY (freedom', . . ARMONIA. INTERNA- (estar libre
from 1nner>conf11ct) : JL o sde confllctos 1nternos)
- . S
MATURE LOVE (sexual , MADUREZ EN EL AMOR (1nt1m1dad
and’ splnltual 1nt1macy) 7: ;1 sexual y e5p1r1tual)
NATIONAL SECURITY. -« © % . SEGURIDAD NACIONAL
(protectlon,from attack) (proteccién contra. ataques)
PLEASURE (an enjoyable, PLACER (una vida de ocio ¥y
lTeisurely life) esparcimiento, ‘una.- vida de gozo)
SALVATION - 'SALVACION SIS ERE.
(saved, eternal life) ‘ E (alcanzar la v1da eterna) s
SELF-RESPECT AUTO RESPETO - L
(self-esteem) (auto-estimacibn)- :
SOCIAL RECOGNITION ACEPTACION SOCIAL (conseguir el
(respect, admiration) respeto y la admiracidn de otros)
. TRUE FRIENDSHIP (close AMISTAD AUTENTICA (estrechg
companionship) confraternidad)
WISDOM (a mature SABIDURIA (entendimiento
understanding of life) maduro de la. vida)
37 L




INDEPENDENT

ROXEACH VALUE SURVEY - 34

AMBITIOUS (hard-working,
aspiring)

BROADMINDED
(open-minded)

CAPABLE-
. (competent, effective)

s

b

CHEERFUL
-'g&(lighthearted, joyful)

CLEAN
‘ (neat, tidy)

- COURAGEOUS (standing
up for your beliefs)

FORGIVING (willing-
to pardon others)

HELPFUL (working for
the welfare of others)

HONEST
(sincere, truthful)

IMAGINATIVE
(daring, creative)-

(self-reliant,
self-sufficient)

INTELLECTUAL
(intelligent, reflective)

LOGICAL
(consistent, rational)

LOVING ' _
(affectionate, tender)

OBEDIENT
' (dutiful, respectful)

POLITE ({(courteous,
well-mannered)

RESPONSIBLE.
(dependable, reliable)

SELF CONTROLLED (restrainad,
self-disciplined)

|

|

|

|

:

INSTRUMENTAL SCALE TRANSLATION ‘

AMBICIOSO (trabajacor,
deseo de superacién)
RECEPTIVO -
(mentalidad abierta) .
CAPAZ
(competente, eficiente)
ALEGRE
(jubiloso)
LIMPIO

(pulcro, ordenado)

VALEROSO (defiende
sus principioS)

PERDONADOR (una disposicién
a perdonar ayotroé)

ALTRUISTA (laborar’por el
bienestar de otros)

HONESTO
(sincero y veraz)

IMAGINATIVO
(innovador, creativo)

INDEPENDIENTE (auto-suficiente,
seguro de si mismo)

INTELECTUAL

(inteligente, reflexivo)
LOGICO

(consistente, racional)

AMOROSO
(afectuoso, tierno)

OBEDIENTE
(cumplidor, respetuoso)

CORTES
(contacto, buenas maneras)

RESPONSABLE (confiable, se
puede depender en uno)

AUTODISCIPLINADO (refrenado,

se controla a si mismo)

38 -




: L 1 S - ~ BRI -
: . o)
o™
n 11 - - - 1 - - - T, 1 - 1 1 z 1 - 1 1 1 UOTJIBRIISTUTUPY
™ L9 1 1 1 rA G rA z € S € ) g8 '8 by € 9 ] S La1norvy
86 - - - - z - rA rA 9 9 rA L 6 9 IT 21 €1 61 . S3uapnas
_ L£3Tand9s L11weg
,‘
ﬁ N
H 11 - - - 1 - - 1 1 - - rA rA - - rA 1 1 - UOTIBIISTUTUPY
L9 - 1 1 1 b 9 b ) L v 1 S 6 rA S L € € L3noey
26 - 1 1 r4 1 Vi L 9 L L Y 6 L Vi 11 Gl € 01 sauapnag
Kattenby
11 - - 1 rA - rA 4 - - - rA - - - - 1 1 - UoTIBIISTUTIWPY
L9 [A 8 9 o1 L € S € € T [A [A VJ € Y T 2 - KLanoeg
86 T¢I SI S (S A 8 ] S 8 S € z € b z - - 1 sauopnas
Kaneag 3Jo pPTaoM V
11 - - - z - b - - - 1 1 - - - - rA 1 - UOTIRAISTUTWPY
L9 - € ) € z ) z 8 8 L ) € z € ) ) € € K3noed
86 - S ) ) 1 € S b b L 8 S L € S BT 61 sjuopnas
. ?oe3ad e v.ﬂhoz A4
11 - - 1 1 - - 1 - = -1 1 1 1 - 1 z - 1 UOTILAISTUTUWPY
! L9 - rA z S £ S 6 S 9 S 9 € 9 S rA - rA 1 L3noeg
{ 26 1 L L 91 S 9 LI S 9 6 S 1 Y b rA rA 1 rA sjuapnag
i Juauystydwoddy
* uo 95uUa2g V
! 11 1 r4 1 - - - 1 1 1 1 - 1 - rA - - - - UOTIRIISTUTWPY
M L9 r/ € S , 9 S 9 9 S Y Y o z € Y 1 z z z Kagnoeg
_ 86 g TI1 91 © L O1 O rA 6 S rA € 1 b € 1 € rAN | sauapnag
w ) 9317 SuraToxy uy
| m € T 3z € = = = < 1 = = = = = - - - - UOTIEI3STUTWPY
L9 11 L1 L € S 9 1 T T - - - 1 [4 T - 1 - L3ynoeg
26 € T¢I %1 o1 S 8 9 8 '} rA ? 9 - S 1 z 1 € s3uapnas
9317 @Tqe3aaojwo)d Vv
m. N 8T 21 91 ST - %1 €1 21 11 Ol 6- 8 L 9 S D) € z 1 SANTVA
SNOIINGIYISIA AONHNOIYI
' ICW
I y . °F
3 *;wm»'& & . - [} g ) . ym

E




FREQUENCY DISTRIBUTIONS (continued) .
VALUES 1 2 3 &4 5 6 1 8 9 10 11 12 13 14 15 16 17 18 N
Freedom .
Students 3 &4 3 &4 7 71 4 3 6 3 3 7 5 8 6 9 11 5 98 i
Faculty 9 12 6 6 5 3 7 2 4 2 6 4 1 - - - - = 67
Adnministration 1 - - 1 2 1 - - 1 1 - 1 2 - - 1 - - 11 .
Happiness - - ;
Students 4 13 8 7 5 1 4 9 5 2 8 5 4 & 2 2 1 .5 9 w
Faculty & 5 6 9°5 1 8 3 &4 5 2 6 5 1 2 1 - - 67 w
Administration ) N B | 1 1 - - 1 1 1 - - - 1 = = 1 11 :
i
Inner Harmony ;
Students 5 7 1o 6 13 66 7 8 5 7 8 6 3 3 1 2 - 1 98 \
-Faculty § 10 1 66 6 7 3 3 1 1 3 2 1 3 1 - 1 = 67 :
Administration 1 2 1 - 1 2 2 -7 - 1 - 1 = - - = = - 1 i
Mature Love i
» Students - 2 3 5 1 6 3 1 6 6 1 6 8 8 12 5 8 6 98
, Faculty 2 2 1 3 3.5 5 .9 & & 1 6 6 2 3 1 4 - 67 !
AdminiStration - - - 1 - - =~-"1 3 - - 2 1 2 - 1 - = 1 ;
National Security i
Students 1 3 1 4 3 3 4 5 4 4 7 7 9 9 6 10 11 7 98 w
Faculty - - - 1 - 1Y &4 - 2 4 6 5 4 9 8 6 110 7 67 !
Administration - - - - - - - 1 - - 2 - - 1 K} 1 1 2 11
Pleasure
: Students - 1 1 1 4 1 3 3 7 5 4 1 1o 12 9 9 8 9 98
Faculty - - 1 - - 1 2 3 1 3 2 1 8 10 &4 11 10 10 67
Administration - - - -4 - - 1 =1 = -1 1 - 1 1 2 3 1 6
i
Salvation . . :
Students 9 4 5 1 5 2 8 1 & 4 7 3 5 5 17 7 5 16 98
Faculty 6 1 2 - 4 1 1 - 2 1 3 2 2 4 3 3 9 23 67
Administration 2 - - - 1 - - - - - 1 1 - 2 1 1 2 - i1
.. U
>~
Ik
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FREQUENCY DISTRIBUTIONS (continued) ;

VALUES 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 W
Independent ‘

Students 4 6 5 4 3 12 4 4 5 2 5 5 5 8 4 5 11 6 98

Taculty 8 6 3 3 6 5 1 6 5 4 3 4 4 1 4 1 1 1 66

Administration - 2 - 1 - - 1 1 1 1 - 1 1 - 1 1 - - 11
Intecllectual -

Students 2 1 7 3 6 3 3 3 1 7 11 9 4 8 3 10 11 6 98

Faculty 6 5 3 4 4 6 5 5 3 2 6 4 2 g - 2 3 - 66

Administration 1 2 1 - 1 - - - 1 - - - - 3 1 1 - - 11
Logical

Students 1 3 1 2 4 1 4 10 & 4 6 10 7 4 6 12 12 7 98

Faculty 2 4 4 6 3 4 3 3_ 6 - 3 2 4 4 8 4 5 1 66

Administration 1 2 - 1 - - - - - 2 2 - 1 - 1 - 1 - 11
Loving )

Students 4 4 7 6 3 5 6 3 3 9 1 8 5 7 8 5 5 4 98

Faculty 6 8 2 1 3 2 3 3 3 1 6 7 4 3 4 4 . 8 7 66

Administration - - - 1 - - - 1 1 1 1 - 2 2 - 1 - 1 11
Obedient

Students 9 4 7 9 5 10 3 10 7 7 7 2 4 4 5 2 1 2 98

Faculty 1 - - 2 1 - - 3 1 3 2 3 7 3 4 4 10 22 66

Admninistration - - - - - 1 1 1 - - 1 1 1 - 1 1 2 2 11
Polite

Students 3 7 8 8 9 12 6 7 5 7 4 2 9 3 2 1 2 3 98

Faculty - - - 2 4 6 2 4 3 4 4 2 5 10 8 5 5 2 66

Administration - 1 1 - 1 - 1 - 1 1 - - - - 2 2 1 - 11
Responsible ’

Students 19 19 9 5 9 3 5 6 5 5 2 1~ 2 2 4 2 1 - 98

Faculty 4 7 8 6 5 7 3 4 5 3 4 1 3 - 2 1 1 1 66 rcw.

Administration 1 1 1 2 1 1 1 1




FREQUENCY DISTRIEUTIONS (continued) . .

VALUES L 2 3 4 5 6 7 8 5 10 11 12 13 1415 16 17 18 N

Self Controlled

o ———

Students 4 2 4 2 10 6 10 9 5 9 9 - 3 4 11 4 4 2 98
Faculty 7 5 8 2 4 3 9 3 3 4 3 2 1 1 3 4 2 2 66
Administration 2 1 - - - 2 1 1 - 1 - - - - 2 - 1 - 11
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VALUE SURVEY AND STUDENT QUESTIOMNAIRE -

f.'h ~ -3 41
3= THOUNSTA DR VRALORES
v '
Rstamos realizanfo un estudio acerca Ze los valores humanos gue
distinguen a la comunicac académica ¢el Colecio Universitario del

i
muraho, coro varte de los reguisitos para el gracdo Ge Doctor en
idn cuz otorga la Universical cec :lova, Ft. Lauderdale,

Florida. Tisperanos Gue conteste todas las nreguntas incluifas en

. cada parte d=21 cuestionario. 'O es necesario que se identificue
pues los resultados se utilizardén para establecer comparacionas y
no pnara andlisis individual. El inforre final estari a la cispo-
sicidn Ge los participantes que lo soliciten.

1. TEDAD: Coteje uno. 2. SEXO:
renos ce 18 Masculino
13-21 : ‘ Ferenino
. T 22-25 : ,
) 26 o mas 1
3. LUGAR DE MACIMIEITO 4. RESIDFRNCIA PERUANENTZD
(pueblo o barrio) (pueblo o barrio)

) 5. OCUPACIO:l DE SU PADRE: I!larca la alternativa que najor describe
. - la ocupacidén de .su padre. ’
A. DProfesional (ej. médico, F. Ernleado de Servicioe
abogado,maestro, ingeniero) (ej. policia, bombero,

' barbero, vendecor)
B. Artesano (ej. carpintero ’

plomerxo, electricista} G. Conerciante (dueilo o
) administrador de algln )
C. Operario (ej. miquinas in- comercio)

dustriales o transportacidn)
' #. Deszmpleado

D. Obrero (ej. ayudante de me-

- cénica, avudante en obras) ___ I. Incapacitado (que no
trabaja)
___B. Agricultor o Administrador 7
de Fincas ___J. Petirado (qua no
trabaja)

€. CONCENTRACION: Indigque con una marca cde cotejo su bachillerato

___ Administraci6n Cormercial Matemética y Ciencia
____ Ciencias Sociales ___pedagogia
*
L ____ Jumanidades , Concentracidn:
S : Ciencias Sociales
e Zunanidades

Idiomas y DLiteratura
ilatematica y Ciencia

|1
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INSTRUCCIONES

Los valores que aparecen en la pdgina siquiente estén en orden
alfabético. Deseamos que usted los reordene de acuerdo con la

importancia que tiene cada uno de ellos en SU vida.

Estudie la lista cuidadosamente y una vez gue determine cudl es

el valor mds importante para USTED escriba nfimero 1 en el espacio

al lado de este valor. Seleccione luego el valor que le sigue

en importancia y escribe a su lado el ndmero 2. Haga lo mismo
para cada uno de los valores restantes hasta el Gltimo de su

preferencia que tendrd el nlmero 18..

Trabaje despacio y piense cuidadosamente. Si cambia de opinibn
puede cambiar los nfimeros. El resultado final deberd mostrar

cémo realmente usted piensa.

Esta encuesta fue disenada por el Dr. Milton Rokeach, profesor de
Psicologia de la Universidad del Estado de Washington y ha sido
administrada en varias instituciones educacionales en los Estados

Unidos.

Translated with permission of Macmillan Publishing Co., from

The Nature of Human Values by Milton Rokeach.inghe Free Press,l1973 «
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RCDPTACIOT 3QCIAL (conseguir el resseto ¥y
la adniracidn de otros)

AMISTAD AUTCIITICA (estrecha confraternifad)

P R R

ADEONID Ivm—nMA (estar libre de conilictos
internos)

AUTO RESPZTO (auto estimacién)

FCLICIDAD (satisfaccibn Dersonal,
contzntamiento)

IGUALDAD (fraternidad, igualdad de
'oportunidades) '

LIRERTAD (autonomia personal, lidbre

albedrio)
BADUPTZ EN EL AMOR (intimidad sexual y
espiritual)
B - PLACER (una vida de ocio y esparcimiento,

una vida de gozo)

> SABIDURIA (entendimiento maduro de.
la vida);

SALVACION (al;anzar la vida eterna)

SEGUPIDAD FAMILIAP, (cuidar Ee los
seres amados)’

. ~ SEGURIDAD MACIOWAL (proteccifn contra
: . atagues})

U MUMDO DZ BELLEZA (la belleza de
la naturaleza y las artes)

UN MUTDO EN PAZ (libre de guerras
y conflictos)

-

M SEWTIDO DZ LOGROS
(una contribucibn permanente)

UsTA VIDA COHODM :
(una vida »rfspera) >

[ 2
/ UHA VIDA RXCIT2¥TE (una vida activa
y estimulante)

CUAWDO HAYA TRRIIIADO; PASA A LA PAGIN\ SIGUIENTE.

47
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HDFSAJO AY 0PN LISTA DT 18 VALOPRS. ARRAGLELOS 7Y OPDET
DR IEROPTAIICIN LO 1ISHMC QUE LO AUTIRICR.
ALTGER

(jubiloso)

ALTRUISTAE (labora por el
bienestar de otros)
1
\}IBICIOSO (trabhajador, deseo
de superacién)

o AMOPOSO
.(afectioso, tierno)

AUTODISCIPLITARO (refrenado
se controla a si mismo)

qb
(comnetente 2x iciente)
> 4

coRTre
(con tacto, buenas rnaneras)

' HOEETO
- (sincero y veraz)

IMAGINATIVO
(inovador, creativo)

INEPIIDICHT: (auto suficiente,
©  seguro de si mismo)

INTELECTUAL
(inteligente, reflexivo)

. ’

LIMPIC
(pulcro, ordlenado)

LOGICO
(consistente, racional)

. OJ)-JDT”" o .
(cumplicdor, respetioso)

PERDOFADOR (una disposicidn a
perdonar a otros)

> TECRRTIVA

: (mentalilad ahiarta)

Sy orePONSARLE (confiable, se
suede depender en uno)

Aruitoxt provided by Eic:
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STAFF QUESTIONNAIRE ‘ 1-B

EIICUIISTA DF YALORES

Bstamos realizando un estudio acexrca ¢e los valorses huranos cue
distinguesn a la comunida? académica del Colegio Universitario cdel
Turabo, como parte de los reguisitos para el grado <de Doctor en
Tducacidn que otorca la Universidad de llova, Ft. Lauderdale,
Florida. Ispsranos que conteste todas las »recuntas incluidas en
cada parte del cusstionario. o es necesario (ue se icdentifique
nues los resultados se utilizardn para establecer conparaciones y
no para andlisis individual. 2l informe f£inal estar& a la cispo-
sicidn de los participantes que lo soliciten.

1. TDAD: Coteje uno. 2., §S=X0:
20-30 Masculino
31-40 Femenino

41-5¢
51 o mds

3. LUGAR DE HACIMIENTO (pueblo o barrio)

45

‘ la ocupacidén de su padre.

[ o
P -
4 A. Profesional B. Artesano C. Owerario
. —_ —_— —
D. Obrero ¥. Agricultor o F. Empleacdo de
' 2Aéministrador de Servicios
G. Comerciante ) Fincas
. ) I. Incapacitado.
J. Retiracdo I!. Desempleaco
5. I¥DIQUE CO:X UMA MARCA DZ COTEJO DOMDE OBTUVO SUS GRADOS ACADEIICOS:
Puerto Rico Wstados Unidos Eurona Otro
Bachillerato:
ifaestria:
Doctorado:
5, INMDIGUE CO Uila !MARCA DE COTEJO SU AREA DE ESPECIALIZACIONM:
¢ Administraci®n Comercial Icdiomas y Literatura
v/ ‘ ST
’ Ciencias Sociales liatermdtica y Ciencia
K —_—
3 l .
« ilunanicdades Pecdagogia °
"ol 49

4 OCUPACION DE SU PADRE: ifarca la alternativa cue mejor Zescribe

Aruitoxt provided by Eic:
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