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ABSTRACT

Language learners want to communicate with others
about the sort of things that interest then, Nearly everybody is
interested in playing games. Many language games are kept going by
communication and break down if communication itself does so. Four
types of game are described to illus*trate this point: guessing games,
certain rumber games, games affording practice of the use of a piece
of syntax, ard "Alibi." In such games the language learners are eager
to communicate with one another. Not all useful language games are of
this kind, nor is communicative practice obtainsble in this way only.
Some games appeal to adults, o+hers to children. Adults prefer to see
the linguistic point of a game. In a foreign language learning
situation, communicative games can play a very important role, but
even in a second language learning situation (in which the language
is met with ir daily life outside the school) they can be valuable.
(Author)
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In this article the learning situation I have chiefly in
mind is that of the foreign-language learner who does not meet
much with the language outside the schodl where he or she is
learning it. ‘There is thus little or no opportunity of using
the language or even of hearing it being used except in the
lossons themselves. In this type of learning situation I will
concentrate on children but make some reference to adults,
However, adults are betier at seeking out and finding the
language in use elsewhore; for instance, on the radio, in
foreign-languoge clubs, by going abroad, and so on,
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To a lesser extent, I have a different type of language-
learning situation in mind: that in which the language being
learnt, although not the learmer's native language, is met with
outside the school, This is the situation in which immigrants
find themselves, Many of them cannot avoid the new language in
their daily lives, and all of them can without difficulty find
it in use if they want to.
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llow you camnot- leaxrn to communicate in a language unless
you have others to commnicate with, and if you camot find
them outside the school or class, in daily life, you have to
find them inside,
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Vhat can langucge-learners communicate about? One should
rather asks: VWhat do they want to communicate about? Because
if they canmmot use the new languoge to say things they wezut to
say, read things they want to read, and so on, there will not
be much motive force behind their attempts at learming, and
the teacher may be dragging them along unwillingly behind his
pedagogical Charioto

They want of course to communicate with others about all
sorts of things thot interest them, but if they speak the same
) language it seems most natural to communicate in that, It is
eagiést with a multilingual class, because English can then be
a lingua franca, .

The subject-matter of a foreigm-language course, at any
level, needs to be based on the learners' interests, and of
course these will vary from age-level to age-level, place to
place, one social environment to amother, and so on,. Nearly
averybody, however, is interested in games, \/here these have
been introduced to the learmers, it seems natural enough to
play them in the foreign languoge. tthem the game is interesting,
tho nmain thing is to keep it going., Communication takes place

as a means of sustaining the game: in a semse communication
is incidental to it,
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1) A modified version of a talk givem at the FIPLV Congress
held in Washington DC in November 1975,
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Four types of language-games can be taken as illustirating
this point:

1) The guessing=gaite, which has many varieties;

2) lNumber games, eapecially those whose nain purpose
i8 to familiarise learners with the spoken forms
of numbers}

3) Gaes affording commmnicative: practice of & single
point of syntax, but where the main focus of
attention is not on the syntactic point; and

4) Alibi, a comparatively elaborate game in which the
focus throughout is on the mibject-matter, but in
wvhich the vehicle of communication inoludes & fairly
narrow range of cyntax,

Guessing~-games are popular with all sorts and ages of people,
as radio programes demonstrate, and they can come into an .
elementary course for children at a very early points Somebody
thinks of something and the others guesss It's a bag, an apple,

a star, a boat, and so on - whatever things thay have been
learning the names of. Or, of course, Is it a bag, an apple? otc.
This game-practice can last only a few minutes while the learners’
vocabulary remains small, but later it can be elaborated to cater
for a growing oommand of the language = Ii's a brgwn bag, & large

e, your fatier's boaf, and so on. The numerous

£res_apple,

varieties of this game include is it? (. o? ..LJJ.M

Is it liv Joneg? eto.), Where is it? (If! %
her shoe, on top of the oupboard, etic.), W‘?

have left it at home, dropped i} in the bus, w_wetc,
or Could you have left it at home? etc,.),

i%? (a small object = and prepositional phras and

o to_do? Ww_ta_m_mm_am
I'g Qt - etc. » .
1)

These are but a few of the possidble varieties ’, and most of
these gueasingwganes are piayed within a narrow ra.ngo of syntax,
The learners are not simply repeating imitatively (which is
necessary now and then) or doing pattern drilll (also to be given
a plaoe). When they guess, for instance, I

cow, they are offering a suggestion} )which the pupil vho knows
what he or she has decided to do ocompares with the -decision and
accepts or rejects accordingly, This is communicative activity,
lioreover, commnication is necessary to keep the game going -
the muggestion needs to be understood and the reply also
understood, The game is to know the solution to the mystery,

* lysteries (even minor ones) engender most people's interest, and
especially childrem's,

n They are described more mlly,along w-lth nany other gunes,
in the author's Lgnguagg Gameg an ntestg (0.U.P.)




Very different are number games,

Por children, the most exciting one I know (it ilever fails)
beging with the writirg of numbers in a cluster on the chalkboard.
They can be any nunbers of which the pupils do not quickly
rocognise the spoken forma in the foreign langusge, Then two or
three pupils come out, one from each team, and face the board,
each being armed with a piece of coloured chalk, The teacher, or
one of the other pupils, says one of the numbers and the threes
players try to draw a ring round it, The first to do so scores
a tean point, Then another of the mumbers if called, and so on.
Those out at theboard should be frequently replaced, so thet
otker nembers of thelr teams get a turn.

It is surprising what excitement this game can arouse, Far
fron sitting apathetically in their places, the rest of the class
try to join in, especially if their team representative is aslow
in spotting the muiber, Thay should be free to call out
appropriately in English (if that is the foreign language being .
uséd), @e8e 'On the loft!, 'In the middle', 'At the top/bottom' etc.

This is commmication in the ordinary -everyday semse of the
tern, The upoken number has to be understood and its visual form
found, ‘Te game is best kept going, and most points scored, where
the commnication is quick, (Sums of money, weights and measures,
e%ce could also be used,)

Another children's game which helps to dovelop quick
racosnition of spokem uumbers is *Mhambers Change'. Once understood,
1% is very suitable as a group activity, The players sit or stand
. in a circle and number off: 'I'm numboer 1, Bill', *I'z number 2,
Jane', and so on, Thore is & player in the middle of the circle
who calls out any two of the numbers, e.g. *4' amd *'7', Those
vhose nunmbers are called must them quickly change places, while
the player in the middle tries to ocoupy one of the places they
leave, Again, quick commumication is essential to the maintenance
of the gane,

Some games afford communicative practice of a single point
of syntax, while keeping the learners’ attention focussed on the
subject-matter rather than on lirguistic forms, (This applies to
a large é&xtent to tho guessing.games, of course,) Here are two
exanpleés of what one mizht call comminicative syntax-games, the
first based linguistically on the myst/need/noedn't block of
language, and the socond on cne of the uses of the presemt

parfect,

The mst/need/needntt game (which is less & game than a
gane-like activity, although teams can challenge one another to
bring in an element of contest) calls for a good, ®imple
map-diagran, clearly visible to the whole class, of a small
town (o part of 1t). Then a series of problems can he tackled,
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Aruitoxt provided by Eic:

Beg. How do you get from the station fo the main post office?

Ro etc.etc,

WWJQ_M
Iust you take the first on the righj? las, you ;mg , but vou

neadn't take the second on the Je u_can take the Ffirsh on
the left and them the second on he vizhi, ete, ow Jo vou got
frop the Town :lall te the football ground? e swimming-bath t0
the hus stabtion? fhe fed iLion to ithe liospital? And so on,

Again, here 1.8 real comrunication, and it is besic to- the
procedura. thether or not the learners ave immigrants, hearing
and soeing the language All around thon, dossg not matter: the map
can be of the Yown in which the pupils iive, or perbaps of a town
in & story they have been reading, Dut what matters above all is
the tempsrature of inturest, and what suits some learners does not
suit othors, Uninterosting commmunication w4ll not heep the
langungoe~-lessons alive: interest comes first, and cowmumication
(though ita vc,hxe is great, and these 'ganes' cannot be kept going

without it) must coma sceond, But interest is difficul:t to sustain
vhere there ig no conmunication,

Thae Pressnt Perfect game (which involves only one of the
uges of this Snglish tense) might also be called Fhat has havoened?
It is suitable vor children or young people, Fupils go outside,
change scuething in their appeavancs, and refurn: the change should
not be too ohvious, "eam oom+s ars scored fox correct
observations, such as ) an gff Lep brooch, Jin lLas
gombed his xmir. Dego}: has vndgga ong of kis shoelaces, Sandxg has
changed Ler glasses. Such remarnks may also take the form or
questions, e.g. fHave you taken off vour brooch? (the quesiioner is
not sure whether she had one), or Haven't von taken off vour brooch?
(the guestioner is rairly sure thct she nes), Inecrrect shatenunts
rey of couxzse precede the correct one,

Here Unglish is being used to comrmnicate something the
language=learners want to say they have roticed. The focus of
attention is on Waat has happened rather than on the temse form,

Tinally, the gamo called Alibi, which is sc well kmown that
& brief description will suffice, Two *suspects', vho should
be Fairly good at the foreign lamguage, are thought to have
conmittod a crime: let's say they have broken into a}:hop. Thoy
deny i1t and say they have an alibi, They leave the room and make
up vogsther a detauiled story to account for their movements on
the evening of the crime, Wiile they are doing ithis the tsacher
vehearses with the o+hers the sort of questions wiich they, as
’mterrogatom' can ask tihe tw 'suspects! when they re-enter the
room, €.5e u'hev-e 2id you peet? When? TWhat-was thic weather like?
That wers you wearing? There did vou go Tirst? IHow lonz did you
s;gaml there? Iverybody should have at least two questions to asc,
Then the 'suspocts' coume in separately, and are questioned in tum,
Contradictions in thoir stories soon emerge, and re-quesiioning
brings out all the discrepancies, thus destroying their alibi.,
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How this may all fal> flat if the 'suspeocts' have agreed,
for ingtance, thai they went lLome and looked at telawvision
the whole evaning, Tho remedy i to give then an toulline!
first: for instance, that they visited at least three
differcnt places in the town,

The syntax brought into action duxing this mesningful
gane will include one kind of use of tho simple past and the
past continuous, reportod speech (You said thgtuljagt he said
that,,.), possibly the vre-perfoct, and clauses heginning with
whzlg_& It takes verhops a whole lesson=period to vlsy, and

oubtless it has little to do with 'real iifo!(whatever that
mqy be). But 1% offers 2 fine opportunity at intexmediate or
advanced lovel {paxrt ibularl,/ {or those vhose foreismn-lansuszge
interest is not concentrated on a defined vocation)y to use
the language cowmmnicatively, ‘they want to do so because the
problem to be solved 1s an interesting one - interesting
enough to tako thoir thoughts in nsone measure off +ho meens of
expressing them,

This is not to suggost that at other times the means should
not bo clossly attondoed tc, 'ThePe are games which nave language
-teaching value though they do not provide commumicative prac'c'co,
and there are of course still other vays ot providing such
practice in the language-lesson,

Will udults play languageegames? They will and de, vut
na’burally theee are gamos virich appeal only %o children, Adults
vrefor, aayrsy, to sce the lmgﬂsbic voint of the game, which
yosung ch” ’c..*en do not nead to 3ee and may not be czpsble of
seeing,

If the gecond langusge being learnt at school is seen and
heard in daily life outside it, as it is by imdgrant learners,
thon there isg plonty to %alic about and plenty they will want
aad need to talk about, and systematic language-instruction can
bo largely based or these wants and needse This is certainly
not io say that there is no place for language-gumes, as a means
of bringing more varlety and liveliness into the. languago
loarning, Where the language is a truly foreign languags,
hovever, and is rarely heard in the everyday cormmnity, longuago-
—-ganes can plgy a very important role indeed « and most espocially
where the loarners have as yet no definite idea of vhy and how
they will need ox wish {o use the languusge in their post=school
lives - a3 a moans of providing -expsrience of o icating
sonetiring the learmers wish to commwnicate, %ould take

thelr place as a central element in the tea.clung\-lea.rmng process
alongside a variety of other forms of languego-learning activity,




