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In 1973 the O
regon D

epartm
ent of E

ducation began im
plem

enting the O
regon

Statew
ide A

ssessm
ent Program

 to provide inform
ation upon w

hich im
portant

educational decisions w
ould be based. In A

pril 1975 an assessm
ent of reading

skills w
as adm

inistered. Inform
ation from

 this and future assessm
ents w

ill
ultim

ately lead to the im
provem

ent of learning opportunities for O
regon's

students.

O
ver the past several years teachers, adm

inistrators, students and parents have
becom

e increasingly aw
are of the need to im

prove student perform
ance in

reading. T
heir reactions to the 1975 assessm

ent results, presented in the form
 of

conclusions and recom
m

endations. form
 the basis for this report on how

 w
ell

O
regon's fourth graders are reading.

O
bjectives im

portant for O
regon students have been m

easured by this assessm
ent.

T
he project is specifically designed to reflect concerns and goals w

hich O
regon

citizens regard as relevant to their children's education.

D
eveloping an assessm

ent program
 w

hich successfully serves the needs of diverse
audiences interested in im

proving O
regon education is a trem

endous endeavor.
T

he D
epartm

ent is pleased to present this year's assessm
ent results for considera-

tion by all concerned citizens.

V
erne A

. D
uncan

State Superintendent of
Public Instruction



A
C

K
N

O
W

L
E

D
G

M
E

N
T

S

T
he success of the 1975 O

regon Statew
ide A

ssessm
ent Program

 depended
upon the cooperation and contributions of hundreds of people. E

ducators.
citizens and students from

 every area of the state participated in im
plem

enting
this full-scale statew

ide assessm
ent of student perform

ance in reading. T
his

report and other assessm
ent products could not have been developed w

ithout
their efforts.

Special note m
ust be m

ade of the follow
ing groups:

T
he Statew

ide A
ssessm

ent A
dvisory C

om
m

ittee m
em

bers w
ho successfully

brought their diverse experiences to bear on num
erous difficult decisions

affecting policies and procedures,
T

he interm
ediate education district ( IE

D
) assessm

ent coordinators. w
ho

strengthened com
m

unication betw
een local school and state personnel. and

provided advice and assistance on m
any technical and logistical problem

s.

T
he Intergroup H

um
an R

elations C
om

m
ission m

em
bers w

ho w
ere especially

helpful in m
aking recom

m
endations leading to adequate protection of the

rights of students being tested.

T
he m

any teachers, principals. superintendents, other local district
adm

inistrators, reading specialists. and citizens w
ho contributed their tim

e
and effort in order to determ

ine the assessm
ent content, adm

inister
assessm

ent tests, and interpret assessm
ent results.

Program
 directors and staff of the O

regon D
epartm

ent of E
ducation, w

ho
assisted in review

ing procedures and m
aterials, and advising the statew

ide
assessm

ent staff on solving m
any of the problem

s w
hich confront any new

program
.

W
e regret that space does not perm

it personal recognition of each contributor.
B

ut to all w
ho gave of their experience and tim

e, thank you,

3
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C
an O

regon F
ourth G

rade S
tudents R

ead?

A
ccording to the A

pril
1
9
7
5

statew
ide reading assessm

ent, student perform
ance

w
as satisfactory or better on 18 out of 25 reading objectives O

regonians had
identified as im

portant. Students perform
ed better in the areas of w

ord attack
and vocabulary skills than in the areas of com

prehension and application skills.

W
hich groups perform

ed above the state average?
Students w

ho had not failed a grade or been held back

Students from
 the E

astern R
egion of the state

G
irls

Students less than 10 years old

W
hich groups perform

ed below
 the state average?

Participants in a com
pensatory education program

 for the disadvantaged
(T

itle I of the E
lem

entary and Secondary E
ducation A

ctE
SE

A
)

Students diagnosed as needing corrective/rem
edial w

ork
Students w

ho had failed a grade or been held back

Students from
 the M

etropolitan R
egion of the state

T
hose from

 a district of
7
,
5
0
0

or m
ore students

M
em

bers of m
inority groups

Som
e other im

portant findings from
 this year's assessm

ent:
M

ost students w
ho needed assistance in reading w

ere receiving that help
through T

itle I or other special assistance program
s. additional reading

instruction tim
e or through the a.:sistance of aides and paraprofessionals.

H
ow

ever, about
7

percent (approxim
ately 2.400) of those O

regon fourth
graders diagnosed by teachers or reading specialists as needing corrective/
rem

edial w
ork in reading w

ere not receiving it.
T

he m
ajority of students diagnosed as needing corrective or rem

edial
reading-w

ere being diagnosed by classroom
 teachers, although students w

ith
the m

ost severe reading problem
s w

ere usually diagnosed by specialists. T
he

perform
ance data tended to indicate that teachers and specialists had

accurately identified students w
ho had a reading probin.

In m
ost cases, students from

 districts of 3,000 to
7
A
9
9

students had the
highest perform

ance.
For som

e bilingual students. speaking a second language appeared to be
related to having reading problem

s; perform
ance of such students w

as w
ell

below
 the state average.

T
he sex of the fourth grade reading teacher had no apparent effect on

reading perform
ance of fourth graders.

Students w
ith the low

est perform
ance w

ere receiving the greatest am
ount of

direct reading instruction per day. and w
ere also the m

ost likely to be

participating in rem
edial or other special reading program

s.

A
bout

5
4

percent of O
regon's fourth graders received one-half hour to one

hour of direct reading instruction per day; about
3
9

percent received one
to tw

o hours.

W
hat can be done to help those students for w

hom
 reading perform

ance w
as low

?
Follow

ing are som
e recom

m
endations offered by a panel of O

regon educators
and other citizens.

T
o the O

regon legislature ...
E

ncure the funding of special program
s designed to serve the approxim

ately
7

percent of O
regon students w

ho need but are not receiving corrective/
rem

edial assistance.

T
o the State B

oard of E
ducation and the O

regon D
epartm

ent of E
ducation ...

E
xam

ine assessm
ent results carefully w

hen determ
ining w

hich new
 reading

program
s w

ill receive fudding. In particular, attend to the needs indicated
by low

er perform
ance of m

inority and T
itle I students, and by those

diagnosed as needing special assistance in reading. A
lso attend to the low

er
perform

ance of students throughout the state in the areas of com
prehension

and application skills, and focus effort on program
s w

hich offer students the
m

ost direct assistance in the identified areas of w
eak perform

ance.

U
se assessm

ent results to assist colleges and universities in designing teacher
preparation program

s, and to assist the T
eacher Standards and Practices

C
om

m
ission in setting professional standards for teacher certification.

U
se assessm

ent results in providing technical assistance (e.g., on interpre-
tation of test results) and in designing in-service training (e.g., through the
R

ight to R
ead program

) for educators and local districts.

T
o the State T

extbook C
om

m
ission and local com

m
ittees ...

C
ontinue to use the results of statew

ide assessm
ent in evaluating textbooks.

T
o teachers and district personnel .

Place m
ore em

phasis on teaching com
prehension and application skills

the areas of low
er student perform

ance.
B

e sure textbooks and reading m
aterials em

phasize those objectives in w
hich

student perform
ance w

as w
eak.

See that reading m
aterials and exercises are of interest to m

ale, non-w
hite

and disadvantaged studentsand to others w
hose perform

ance on the
1
9
7
5

assessm
ent w

as low
.

Provide a w
ide variety of resources and m

ethods for teaching reading: keep
program

s flexible.

T
o parents and citizens ...

E
m

phasize the im
portance of reading by openly expressing a positive

attitude tow
ard the advantages and pleasures to be gained from

 reading w
ell.



Involve children in a variety of reading activities
designed to increase

com
prehension and application skills.

T
hese recom

m
endations represent highlights of the ideas w

hich
em

erged from
the 1975 reading assessm

ent. T
he follow

ing
pages offer a m

ore com
plete look at

the recom
m

endations, the results on w
hich those recom

m
endations

w
ere based,

and the background and history of O
regon's

assessm
ent program

.

6
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Since the beginning of form
al education, teachers and other educators, students,

parents, and taxpayers have asked, "Is there a better w
ay?"

A
s educational costs rise, the public is becom

ing increasingly concerned w
hether

education is providing a reasonable return for the tim
e, m

oney and effort
invested. W

ith quality of education an increasing focus of inquiry, O
regon

educators are becom
ing continuously m

ore conscious of the need for com
pre-

hensive, thorough planning and evaluation, and are exam
ining existing

program
s

and processes m
ore closely.

E
ducation is a dynam

ic system
 that requires continual m

onitoring and evaluation
to rem

ain effective. In 1972, the O
regon D

epartm
ent of E

ducation began to
develop a m

onitoring system
 to provide inform

ation on w
hich critical educational

decisions leading to desired im
provem

ents could be based.

Step 1: Setting G
oals

T
he first step in m

onitoring education involves setting educational goals w
hich

can help answ
er the follow

ing questions:

In w
hat goal areas m

ust students develop com
petencies in order to cope w

ith
m

odern society?

W
hat responsibilities do public schools have to help individuals develop

com
petencies in these goal areas?

O
n February 8, 1974, the State B

oard of E
ducation established six goals for

public schools. T
hese goals, conceived and endorsed by O

regon citizens, have
been established to provide every elem

entary and secondary school student the
opportunity to develop the general know

ledge, skills and attitudes needed to
function as an adult w

ithin six life roles:
L

earner
Individual

C
onsum

er
Producer

C
itizen

Fam
ily M

em
ber

Step 2: A
ssessing Student Perform

ance
T

he second step in m
onitoring education calls for m

easuring student perform
-

ance in these educational goal areas. T
his is accom

plished in part through
statew

ide assessm
ent, w

hich for purposes of the O
regon Statew

ide A
ssessm

ent
Program

 is defined as
the system

atic gathering. analyzing and reporting of
inform

ation about O
regon students' know

ledge and skills at specific points in
tim

e,

Statew
ide assessm

ent began in O
regon in 1973. w

hen the legislature authorized

8

the use of state and federal funds to support a statew
ide

program
. In 1974 a

pilot assessm
ent of reading w

as conducted, and 1975 m
arked the first full-scale,

statew
ide assessm

ent conducted in O
regon.

T
he V

alue of A
ssessm

ent
A

ssessm
ent is an integral part of educational planning and evaluation. A

ssess-
m

ent results help identify and establish priorities am
ong prim

ary educational
needs. O

nce needs are identified, alternative plans for m
eeting these needs

can be
considered, plans selected and im

plem
ented. and their

success evaluated. Finally.
as the m

onitoring system
 com

pletes its full cycle, goals and plans can be retained
or, if necessary, changed.

It is im
portant to rem

em
ber that the best intentions cannot be acted

upon until
there are specific indications of w

hat is needed; that inform
ation is w

hatassess-
m

ent helps provide. Statew
ide assessm

ent results indicate the extent to w
hich

O
regon students have attained desired goals. D

iscrepancies betw
een present and

desired perform
ance help determ

ine State B
oard of E

ducation priority needs, and
establish a focus for O

regon D
epartm

ent of E
ducation actions.

For 1974-77, O
regon State B

oard of .E
ducation priorities for elem

entary and
secondary education are as follow

s:

1974-77 IN
ST

R
U

C
T

IO
N

-R
E

L
A

T
E

D
 PR

IO
R

IT
IE

S
Im

prove E
arly C

hildhood and Prim
ary E

ducation
Increase O

pportunities for the D
evelopm

ent of R
eading Skills

C
ontinue to E

xpand C
areer E

ducation
E

xpand O
pportunities for L

earners w
ith U

nique E
ducational N

eeds
E

m
phasize the Fourth "R

": R
esponsibility

Im
prove H

ealth E
ducation

1974-77 M
A

N
A

G
E

M
E

N
T

-R
E

L
A

T
E

D
 PR

IO
R

IT
IE

S
C

lose the C
om

m
unication G

ap

A
ssess System

atically the Progress of E
ducation in O

regon

C
ontinue to Im

prove the Financing of O
regon E

ducation

Im
prove the Instructional and M

anagem
ent Practices of O

regon Schools

N
ow

 D
ifferent A

udiences C
an U

se A
ssessm

ent R
esults

B
oth the State B

oard and the O
regon legislature need assessm

ent data to
form

ulate state educational policies. T
heir questions and concerns

w
ere prim

ary
considerations in determ

ining w
hat data to collect. H

ow
ever. the inform

ation
gathered through statew

ide assessm
ent w

ill be helpful to a w
ide range of

audiences.

T
he O

regon legislature
should 'find that assessm

ent results assist them
 in



A
llocating state resources to achieve special program

 outcom
es, such as

providing needed assistance to students w
ith special reading problem

s.
D

eterm
ining w

hat im
pact new

 legislation or allocated resources have had
upon student perform

ance.

T
he O

regon State B
oard of E

ducation should find the assessm
ent results useful

in
D

eterm
ining the status and progress of students in relation to the State

G
oals for E

lem
entary and Secondary Schools.

D
eveloping state priorities for public education.

R
eporting and m

aking recom
m

endations to the legislature.
A

iding the T
eacher Standards and Practices C

om
m

ission in determ
ining

standards for teacher certification.
A

llocating the D
epartm

ent's resources.

T
he O

regon D
epartm

ent of E
ducation should find the assessm

ent program
helpful in

Setting priorities for funding special projects.
Providing data to aid in evaluating D

epartm
ent program

s.
Providing technical assistance to schools and determ

ining areas of em
phasis

for teachers' preservice and in-service program
s.

Providing a m
odel for district-level program

 evaluations.

T
he interm

ediate education districts, local districts, and schools should find the
assessm

ent useful in
Providing a m

odel for evaluating local program
s' effectiveness in preparing

students to fulfill the local district goals.
Specifying specific skill areas for teacher in-service training.

Identifying im
portant instructional objectives.

Identifying specific objectives for w
hich additional instruction is needed.

Selecting textbooks and curriculum
 m

aterials to teach skills in w
hich the

assessm
ent show

s student perform
ance to be w

eak.

Parents and citizens should find the assessm
ent results assist them

 in
D

eterm
ining how

 w
ell students are perform

ing in critical skill areas, and
shaping local or state program

s needed to im
prove perform

ance or m
aintain

strengths.

C
ollege and university personnel should find assessm

ent results assist them
 in

D
eterm

ining areas of strength or w
eakness in student perform

ance w
hich

m
ight have im

plications for future preparation of teachers and curriculum
specialists.
Identifying w

ays in w
hich further research can show

 how
 different

curriculum
 m

aterials and teaching strategies affect learning.

T
he State T

extbook C
om

m
ission and local com

m
ittees should find assessm

ent
results assist them

 in
T

heir regular review
 and recom

m
endation of textbooks.

O

9



H
istory, Procedures and
Future Plans

W
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H
ow

 to M
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S
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H
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A
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uture



H
IST

O
R

Y
, PR

O
C

E
D

U
R

E
S A

N
D

 FU
T

U
R

E
 PL

A
N

S
In Septem

ber 1973, a m
ulti-com

ponent plan w
as developed specifically for

O
regon's Statetvide A

ssessm
ent Program

:

Pianning

H
O

bjectives &
Item

 Selection

_...1Sam
pling Plat.

D
evelopm

ent

Follow
ing the pilot test, the item

s w
ere subjected to further review

, and 94 item
s

w
ere retained or m

odified for use in the 1975 assessm
ent. H

ow
ever, the sam

e 25
objectives form

ed the basis for both the pilot test and the 1975 asse3stnent.

A
ssessm

ent Im
plem

entation Procedures

Instrum
ent

D
evelopm

ent
11.0

Procedures &
M

aterials
D

evelopm
ent

T
est

A
dm

inistration
Instrum

ent
Scoring &

D
ata A

nalysis
R

eporting
R

esults
D

issem
ination

&
 U

tilization
11111pm

4

T
o be sure that the program

 reflected the educl donut clim
ate in O

regon.
assessm

ent staff sought advice from
 educators and other concerned citizens

throughout planning and im
plem

entation. Som
e of the m

ajor decisions needed
in the process are described in this section.

W
hat to M

easure
O

ne of the first tasks w
as to define w

hat the assessm
ent should m

easure. T
o

determ
ine how

 children in every grade w
ere perform

ing in every subject w
ould

have
been

all but im
possible in term

s of tim
e and expense, Instead. the state

superintendent of public instruction decided that assessm
ent should begin w

ith
one subject recognized by the B

oard as an area of priority need: reading.

R
eading is generally recognized as one of the m

ost im
portant basic skills

necessary for coping w
ith life in an increasingly com

plex society. It is prom
i-

nently listed am
ong the learner skills that com

prise O
regon's educational goats

and instructional priorities.

H
ow

 to M
easure

T
hough m

any nationally standardized reading tests w
ere available. none w

ere
totally appropriate for m

easuring w
hat O

regonians felt w
as im

portant for their
children to know

 about reading. T
herefore. it w

as decided that a new
 test, unique

to O
regon. w

ould be assem
bled. T

hi., test w
as to be referenced to the specific

objectives O
regon citizens and educators had identified as im

portant. Students'
scores w

ould be com
pared to a level of satisfactory perform

ance
established by

O
regonians and judged accordinglyrather than com

pared to a national norm
.

O
ver 550 O

regonians w
ere involved in selecting the 25 reading objectives

m
easured by this assessm

ent. O
nce objectives had been decided upon. test item

s
w

ere selected to m
easure perform

ance relating to those objectives. T
he item

s
cam

e from
 the collections of the Instructional O

bjectives Fschange and the
N

ational A
ssessm

ent of E
ducational Progress. From

 this pool. m
em

bers of the
D

epartm
ent and the O

regon R
ight to R

ead A
dvisory C

om
m

ittee adapted 96
item

s for use in the 1974 pilot test.

S
electing S

tudents for the A
ssessm

ent

It w
as also necessary to decide w

hich children to test and how
 m

any to test.
T

hough reading is em
phasized throughout the prim

ary grades, children have
usually developed a sizeable repertoire of reading skills by grade four, and have
begun to use those skills consistently and effectively to enhance learning. For
this reason. fourth graders w

ere selected as subjects for the reading assessm
ent.

It w
as not necessary to test all fourth graders in the state in order to obtain

accurate inform
ation. T

hrough a process know
n as sam

pling, a relatively sm
all

num
ber of students could be tested, and the results could be reported as if all

O
regon fourth graders had been tested. T

his procedure allow
ed assessm

ent staff
to collect very accurate inform

ation efliciently and econom
ically,

T
he sam

ple for the 19754tssessm
ent w

as originally to include about 8.400
students. H

ow
ever, those absent on the scheduled day of testing and those w

ith
certain exceptionalities:blind, deaf, trainable m

entally retarded, and som
e

em
otionally disturbed studentsw

ere not included in the assessm
ent. O

ther than
absentees and these exceptional students. how

ever, all fourth graders in
participating sam

ple schools
w

ere
tested.

T
he 207 schools selected to participate in the 1975 reading assessm

ent w
ere

chosen on the basis of three school district characteristics: geographic location.
per pupil expenditure. and district sire. T

his ensured equitable representation of
the. 811 schools in O

regon w
hich provided instruction to fourth graders. O

f those
207 schools, one chose to he excluded front the sam

ple. so that 206 schools
and 8.111 studentsactually participated in the assessm

ent.

H
ow

 and W
hen A

ssessm
ent O

ccurred
T

he first W
ednesday in A

pril w
as designated as the day for statew

ide assessm
ent.

H
ow

ever. som
e districts postponed testing for one w

eek because the designated
date im

m
ediately follow

ed their spring vacation.

Fourth grade teachers in m
ost sam

ple schools gave the test to their ow
n students,

using test m
aterials assem

bled and distributed by E
ducational T

esting Service

C
sa

II



(E
T

S
). S

tudents w
ere asked to specify their age and sex and to provide other

biographical inform
ation. T

eachers w
ere asked to provide descriptive inform

a-
tion such as w

hether the student had ever been held back a grade, how
 m

uch
reading instruction per day the student w

as receiving, and w
hether the student

w
as participating in a special reading program

. T
eachers w

ere asked to com
plete

all inform
ation on students w

ho w
ere absent on the testing day. A

ll tests w
ere

returned to E
T

S
 for scoring. Later, data from

 the assessm
ent w

ere analyzed by
staff of the R

esearch T
riangle Institute (R

T
I) of N

orth C
arolina.

A
nalyzing the D

ata
B

ecause the various audiences for O
regon S

tatew
ide A

ssessm
ent reports have

different inform
ational needs, assessm

ent data w
ere subjected to several kinds of

statistical analyses. T
he analyses addressed tw

o basic questions:

W
hat w

ere the identified characteristics of fourth grade students in the
sam

ple (and by extrapolation, in the state)?

H
ow

 did students perform
 on the test?

N
um

erous analyses w
ere conducted: the m

ajor findings from
 those analyses are

presented in subsequent sections.

Judging the D
ata

O
regon's assessm

ent program
 is unusual in that as m

uch tim
e and effort are

devoted to generating recom
m

endations for corrective action as to collecting
assessm

ent data. A
 com

m
on w

eakness of m
any other assessm

ent program
s has

been a lack of attention to appropriate dissem
ination or utilization of data.

In m
id-S

eptem
ber 1975, an interpretive panel com

prising teachers, reading
specialists, principals, superintendents, and parents from

 throughout the state
-m

et at the N
orthw

est R
egional E

ducaional Laboratory (N
W

R
E

L) in P
ortland

for the specific purpose of review
ing the results of the full-scale reading

assessm
ent. D

epartm
ent personnel, N

W
R

E
L assessm

ent specialists, and R
T

I
representatives (w

hose staff had conducted the data analysis) also participated in
that review

. T
he com

bined experience and know
ledge of the 40 interpretive

panel m
em

bers helped ensure that their com
m

ents and recom
m

endations w
ould

be particularly relevant for O
regon students.

U
sing the D

ata
A

ssessm
ent data indicate areas of strength and w

eakness in student perform
ance.

thereby suggesting how
 educational priorities should be set to provide the best

possible learning opportunities for students. A
ssessm

ent data provide a guide-
line for establishing or m

odifying special program
s, and provide a basis for new

legislative em
phasis. B

ut assessm
ent results can lead to educational im

provem
ents

only if m
ade available to key decision m

akers. T
o ensure this availability.

assessm
ent staff have prepared a series of reports directed to specific audiences.

A
 com

plete overview
 of the type of inform

ation contained in each report is
presented on the inside back cover ol this docum

ent.

12

C
opies of the reports w

ill be dissem
inated to principals and superintendents,

reading specialists, school board m
em

bers and district adm
inistrators. In addition,

there w
ill be a special release of assessm

ent results to the m
edia.

D
epartm

ent staff w
ill help ensure proper interpretation and use of assessm

ent
results by scheduling conferences and presentations for specific audiences.
P

ersons desiring detailed inform
ation about the assessm

ent can arrange a
conference or presentation by contacting the D

epartm
ent.

W
hat A

bout the Future
A

s a result of the 1974 pilot test and the 1975 reading assessm
ent, assessm

ent
procedures have been refined, and assessm

ent can profitably be expanded to
other goal areas. A

n assessm
ent of O

regon fourth grade students' perform
ance

in m
athem

atics is scheduled for F
ebruary 1976. R

eports of that assessm
ent w

ill
be published in the fall of 1976. D

epartm
ent assessm

ent staff are planning
assessm

ent of other goal areas for future years and are developing som
e pilot

m
aterials for these future assessm

ents.
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U
sing R

esults

It is im
portant to keep in m

ind that the reading assessm
ent results presented in

this report are intended to apply only to the O
regon fourth grade population

as a
w

hole.
It w

ould not be appropriate to use these results in judging the perform
ance

of individual students, teachers, or districtsor in m
aking com

parisons
am

ong
them

. D
ata on w

hich such judgm
ents and com

parisons could be based m
ust be

derived through local assessm
ent, w

hich is now
 required by the O

regon M
inim

um
Standards for E

lem
entary and Secondary Schools.

T
he assessm

ent test adm
inistered in A

pril 1975 to 8.111 students throughout
O

regon represented an initial step tow
ard identifying existing strengths and

w
eaknesses in O

regon fourth grade students' reading perform
ance. B

y addressing
identified w

eaknesses and w
orking to m

aintain strengths. O
regon educators and

other decision m
akers can m

ake this assessm
ent the basis for effecting educational

im
provem

ents.

T
he D

om
ain A

reas
For purposes of this assessm

ent, the 25 objectives selected by O
regon

educators and citizens w
ere grouped into four dom

ain areas: w
ord attack skills.

vocabulary skills, com
prehension skills and application skills. In

a subsequent
section, these dom

ain areas are defined, the objectives through w
hich each

w
as

m
easured are listed, and the results of student perform

ance are presented.

S
etting C

riterion Levels: A
 T

ask for the Interpretive P
anel

T
he use of an objective-referenced test for the 1975 assessm

ent w
as in keeping

w
ith a policy recom

m
endation m

ade by the Statew
ide A

ssessm
ent A

dvisory
C

om
m

ittee and approved by the B
oard and the state superintendent. Interpreting

objective-referenced tests requires setting certain criterion levels of satisfactory
perform

ance against w
hich actual student perform

ance can be judged. T
hese

criterion levels should reflect the quality of student perform
ance desired by

O
regon citizens and educators. T

herefore, individuals w
ho w

ere highly qualified,
based on their know

ledge and experience, w
ere brought together to set criterion

levels of perform
ance and to com

pare actual student perform
ance w

ith those
criterion levels. T

his group. know
n as the 1975 interpretive panel, also offered

interpretive com
m

ents and recom
m

endations based upon that com
parison.

T
he interpretive panel m

et for five days in Septem
ber 1975 at the N

orthw
est

R
egional E

ducational L
aboratory in Portland. T

heir first task w
as to establish

satisfactory levels of perform
ance to w

hich iictual student perform
ance

on the
1975 reading assessm

ent objectives could be com
pared.

H
ow

 C
riterion Levels of P

erform
ance W

ere S
et

B
efore seeing actual assessm

ent results. panel m
em

bers exam
ined the individual

test item
s associated w

ith each objective. B
ased on their personal know

ledge
or professional experience, they established tw

o levels of perform
ance for each

14

L
a`

/-4

item
: "desired" and "acceptable." D

esired perform
ance represented

the per-
centage of students that interpretive panel m

em
bers w

ould like to
see com

plete
an item

 correctlya goal tow
ard w

hich to strive. A
cceptable perform

ance
represented the m

inim
um

 percentage of students that panelists feltm
ust com

plete
an item

 correctly in order for general perform
ance on that item

 to be considered
satisfactory.' Perform

ance above the desired level
w

as considered
indicative of a

strength.
Perform

ance below
 the acceptable level w

as considered
indicative of

a w
eakness.T

he range from
 acceptable to desired perform

ance
w

as defined as
satisfactory perform

ance.

For exam
ple. panel m

em
bers on the average m

ight determ
ine

that 75 percent
w

ould be a desired level of perform
ance on a given item

. and that
60 percent

w
ould be an acceptable level of perform

ance. In this
case, if m

ore than 75
percent of the students answ

ered the item
 correctly, their perform

ance w
ould be

considered indicative of a strength. If less than 60
percent of the students

answ
ered the item

 correctly, their perform
ance w

ould be considered indicative
of a w

eakness. A
nd if som

ew
here betw

een 60 and 75
percent of the students

answ
ered the item

 correctly. their perform
ance w

ould be considered
satisfactory.

C
riterion levels of perform

ance for each objective w
ere com

puted by averaging
panel m

em
bers' responses for each test item

 relating to that objective. E
ach of

the
25 objectives incorporated anyw

here from
 tw

o to six item
s.

O
nly after criterion levels w

ere set for all 25 objectives did interpretive panel
m

em
bers review

 the actual results of the 1975 assessm
ent. B

ecause panel
m

em
bers' interpretations of student perform

ance w
ere based

on com
parison of

actual student perform
ance w

ith the criterion levels of acceptable and desired
perform

ance w
hich they them

selves had set. it is quite possible thatothers w
ill

have different or additional opinions regarding student perform
ance.R

eaders are
therefore encouraged to exam

ine the results for them
selves. and

to com
pare their

ideas and interpretations w
ith those offered in this report.

P
erform

ance by D
om

ain A
rea

W
ord

A
ttack S

kills: D
om

ain
I. W

ord attack skills aid a reader in understanding
unknow

n w
ords. T

hey include associating sounds w
ith letters, recognizing

frequently used w
ords, and dividing w

ords into syllables. Phonics skills w
ould

be included in this dom
ain.

I T
he actual definitions given to interpretive panel m

em
bers at the tim

e of their m
eeting

w
ere as follow

s: "D
esired perform

ance represents the percentage
of students that

should be able to com
plete an item

 correctly. A
cceptable perform

ance represents the
percentage of students that m

ust com
plete an item

 correctly provided instruction is
adequate: otherw

ise. som
e specific action m

ust
be taken to im

prove
learning." T

hese
definitions w

ere established by the O
regon D

epartm
ent of E

ducation specifically for
use in this review

 and interpretation of assessm
ent results.



A
 specific exam

ple of a w
ord attack skill is a student's determ

ining w
hat sound

the letter y w
ould have in a given w

ord. A
 test item

 related to this'skill required
the student to determ

ine w
hich of the follow

ing sounds the letter y w
ould have in

the w
ord bicycle: (1) short 1, (2) long i, (3) long e, (4) consonant, (5) I don't

know
.

T
able 1 identifies each of the nine objectives on w

hich perform
ance w

as
m

easured w
ithin this dom

ain. T
he bar graph indicates actual student perform

ance
on the dom

ain (w
ide shaded bar) and on each objective (narrow

 shaded
bar),

and the range of satisfactory perform
ance (box), set by the 1975 interpretive

panel.

K
E

Y

In sum
m

ary, interpretive panel m
em

bers regarded student perform
ance as

generally satisfactory on this dom
ain, w

ith three areas of strength (above the
desired level), four areas of satisfactory perform

ance, and only tw
o indicated

areas of w
eakness (below

 the acceptable level). T
hough they w

ere generally
pleased w

ith student perform
ance on this dom

ain, panelists w
ere concerned w

ith
the w

eaknesses indicated by low
 perform

ance on O
bjectives 2 and 6 (relating to

vow
el sounds). M

ost felt strongly that since phonics is form
ally taught in the

first three grades, fourth graders should perform
 w

ell on all objectives relating to
phonics skills.

T
A

B
L

E
 1

State Perform
ance on W

ord A
ttack Skills

D
om

ain Perform
ance

O
bjective Perform

ance
R

ange of Satisfactory Perform
ance

Im
am

D
O

M
A

IN
 I: W

ord A
ttack Skills (O

bjectives 1-9)

O
bj. 1R

ecognizing Fam
iliar W

ords

O
bj. 2Identifying V

ow
el Sounds

O
bj. 3Identifying Silent L

etters

O
bj. 4Identifying y Sounds

O
bj. 5Identifying H

ard and Soft
c and g Sounds

O
bj. 6Identifying V

ow
el Sounds B

efore r

O
bj. 7Identifying D

ouble V
ow

el Sounds

O
bj. 8Identifying C

ontraction C
om

ponents

O
bj. 9Identifying Syllables

Percent C
orrect

0%
25%

50%
75%

100%
Interpretation

Strength

W
eakness

Strength

Satisfactory

Strength

W
eakness

Satisfactory

Satisfactory

Satisfactory

C
J

"
-
4
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V
ocabulary Skills: D

om
ain II. T

hese skills help the reader
extract m

eaning from
w

ords. V
ocabulary skills include using the context of

a passage to understand an
unknow

n w
ord or to identify the intended m

eaning of a w
ord that has

m
ore than

one possible m
eaning. Such skills assist a student in com

prehending reading
passages.

A
 specific exam

ple of a vocabulary skill is a student's identifying the intended
m

eaning of a m
ultiple-m

eaning w
ord. A

 test item
 related to this skill required the

student to determ
ine the m

eaning of the w
ord "lean" as used in the sentence:

"T
he tree w

ould lean w
henever the w

ind blew
." Possible choices given the

student included: (1) slant or bend, (2) depend on for help, (3) thin, w
ithout

fat, (4) I don't know
.

T
able 2 presents the tw

o objectives used to m
easure student perform

ance
on

vocabulary skills, the range of satisfactory perform
ance determ

ined for each
objective, and the results of actual student perform

ance.

K
E

Y

D
om

ain Perform
ance

O
bjective Perform

ance
R

ange of Satisfactory Perform
ance

L
---

-.4

In sum
m

ary, student perform
ance w

as above the desired level
on both objectives

indicating a strength in each case. Panel m
em

bers
w

ere pleased by the high
level of perform

ance dem
onstrated in this dom

ain, particularly since they
felt

that the objectives represented practical skills w
hich students

m
ust frequently use

in reading for understanding.

T
A

B
L

E
 2

State Perform
ance on V

ocabulary Skills

IM
A

M
Percent C

orrect

D
O

M
A

IN
 11: V

ocabulary Skills (O
bjectives 10-1 1)

O
bj. 10D

eterm
ining M

issing W
ords U

sing
C

ontext
O

bj. 11 D
eterm

ining the M
eaning of a

M
ultiple-M

eaning W
ord

16

Interpretation
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Strength



C
om

prehension Skills: D
om

ain III. R
eading com

prehension is a global term
 used

to describe a com
posite of m

any separate skills, all of w
hich contribute to a

student's ability to acquire m
eaning from

 ideas conveyed by the printed w
ord.

Specific skills w
ithin this dom

ain include reading for detail, anticipating outcom
es

of passages, and m
aking inferences from

 inform
ation given. A

 specific exam
ple

of a com
prehension skill is a student's reading a brief one-paragraph passage

and then answ
ering w

ho-w
hat-w

here-w
hen-or-how

 questions about that passage.

T
able 3 presents the six objectives used to m

easure student perform
ance on

com
prehension skills, the range of satisfactory perform

ance for each objective,
and the results of actual student perform

ance.

K
E

Y

Panel m
em

bers regarded perform
ance on this dom

ain as slightly below
satisfactory overall, w

ith tw
o indicated areas of w

eaknessansw
ering questions

about reading passages and arranging events chronologicallyand no indicated
areas of strength. B

ecause of the im
portance they placed upon com

prehension
skills, they w

ere particularly concerned that steps be taken to im
prove

perform
ance in this area.

T
A

B
L

E
 3

State Perform
ance on C

om
prehension Skills

D
om

ain Perform
ance

O
bjective Per 161m

ance
R

ange of Satisfactory Perform
ance

M
O

S

D
O

M
A

IN
 III: C

om
prehension Skills (O

bjectives 12-17)

O
bj. 12L

ocating Specific Inform
ation in a

R
eading Passage

O
bj. 13A

nsw
ering W

ho, W
hat, W

here, W
hen or

H
ow

 Q
uestions A

bout R
eading Passages

O
bj. 14A

rranging E
vents C

hronologically

O
bj. 15D

eterm
ining L

ogical E
ndings for

Short Stories
O

bj. 16D
raw

ing Inferences from
 R

eading
Passages

O
bj. 17Sum

m
arizing Plots of Short Stories

<
sa.

a+
51..aait

Interpretation

W
eakness

Satisfactory

W
eakness

Satisfactory

Satisfactory

Satisfactory

17



A
 pplivation Skills: D

om
ain IV

. A
pplication skills

use com
prehension, but

additionally require gathering inform
ation, reasoning, using reference m

aterials,
and applying know

ledge, as w
ell as understanding the m

aterials used.

A
 specific exam

ple of a skill in this dom
ain is a student's alphabetizing

a list of
w

ords. For exam
ple, one test item

 required students to alphabetize
a short list of

w
ords all beginning w

ith the letter a.

T
able 4 presents the eight objectives used to m

easure student.perform
ance

on
application skills, the range of satisfactory perform

ance for each objective, and
the results of actual student perform

ance.

K
E

Y

In sum
m

ary, interpretive panel m
em

bers considered perform
ance

on this dom
ain

less than satisfactory, w
ith three indicated areas of w

eakness, three
areas of

satisfactory perform
ance, and only tw

o indicated areas of strength. A
t the

sam
e

tim
e, they felt that the objectives m

easured w
ithin this dom

ain
w

ere m
ore

difficult than in other dom
ains. (T

his is reflected in the fact that panelm
em

bers
tended to set levels of acceptable perform

ance low
er for this dom

ain
than for

other dom
ains.) In general. panel m

em
bers attributed areas of low

 perform
ance

to the fact that application skills receive less em
phasis through grade four; they

w
ere concerned nonetheless that every effort be m

ade to im
prove perform

ance
in this area.

T
A

B
L

E
 4

State Perform
ance on A

pplication Skills

D
om

ain Perform
ance

O
bjective Perform

ance
R

ange of Satisfactory Perform
ance

D
O

M
A

IN
 IV

: A
pplication Skills (O

bjectives 18-26)

O
bj. 18A

rranging W
ords in A

lphabetical
O

rder
O

bj. 19U
sing D

ictionary Skills

O
bj. 20Interpreting T

able of C
ontents

O
bj. 21Follow

ing W
ritten D

irections

O
bj. 22Follow

ing M
ap D

irections

O
bj. 23Solving W

ord Problem
sA

ddition

O
bj. 24Solving W

ord Problem
sSubtraction

O
bj. 25Selecting C

orrect O
perations for

Solving W
ord Problem

s

I8

Percent C
orrect

0%
25%

50%
75%

100%

M
:2.70? L

77'.'.,Ittri

0.1111111.13nra:?:,

V
ial.741116C

.7.7,

IL
T

T
Z

T
,M

I Z
I:atE

M

11147,4W

Interpretation

W
eakness

Strength

Satisfactory

Satisfactory

Strength

Satisfactory

W
eakness

W
eakness



In C
onclusion

Panel m
em

bers felt that som
e w

eaknesses in.perform
ance m

ight reflect m
isplaced

instructional priorities, because students could perform
 w

ell on sim
ple exercises,

but often could not successfully apply a com
bination of skills to com

prehend
or interpret a reading passage. For exam

ple, perform
ance varied greatly w

ithin
the application skills dom

ain. Student perform
ance w

as above the desired level,
indicating a strength, on objective 19: U

sing D
ictionary Skills. B

ut it w
as w

ell
below

 the acceptable level, indicating a w
eakness, on the m

ore com
plex objective

25: Selecting C
orrect O

perations for Solving W
ord Problem

s.

Students generally perform
ed better in the dom

ains of w
ord attack and

vocabulary than in com
prehension and application skills. Since com

prehension
and application skills are critical to success in future schooling, panel m

em
bers

felt that specific action should be taken throughout the state to correct these
deficiencies. In addition, it w

as recognized that w
hile acquisition of basic reading

skills is im
portant to success in school, of even m

ore significance is the question
of w

hether students can use these skills to successfully cope w
ith day-to-day

livingw
hether reading for pleasure or to acquire know

ledge.
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Perform
ance by Student and D

istrict C
haracteristics

Introduction. M
any characteristics relate to student achievem

ent; these
character-

istics m
ay be physical or m

ental, econom
ic or sociological. innate

or environ-
m

ental. Inform
ation on student perform

ance
can be analyzed and interpreted

according to these student and district characteristics. For the 1975
assessm

ent
these characteristics w

ere

R
egion

D
istrict Size

D
istrict Per Pupil E

xpenditure

N
eed for C

orrective/R
em

edial W
ork in R

eading
Severity of the D

iagnosed R
eading Problem

Participation in a C
orrective/R

em
edial R

eading Program
Participation in a C

om
pensatory E

ducation Program
Speaking a Second L

anguage
R

epeating a G
rade

R
eceiving R

eading A
ssistance from

 Paraprofessionals or A
ides

A
m

ount of D
irect R

eading Instruction Per D
ay

Student's R
ace/E

thnic G
roup

Student's Sex
Student's A

ge.

In addition, a num
ber of these characteristics

w
ere com

bined. T
hat is. in som

e
cases, studeitts w

ere classified according to tw
o characteristics, rather than just

one, to deter m
ine w

hether the results w
ould be different from

 w
hat could be

expected in ooking at either characteristic individually. E
xam

ples of such
com

binatiot s include ( I ) age of the student com
bined w

ith w
hether the student

had been he'd back or had failed a grade, and (2) w
hether the student had

been
diagnosed as needing corrective/rem

edial assistance com
bined w

ith w
hether the

student w
as receiving corrective/rem

edial assistance.
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Follow

ing are the results of student perform
ance according

to each character-
istic listed above, along w

ith interpretive
com

m
ents relating to that perform

ance.
E

ven though direct com
parisons of student perform

ance betw
een 1974

and 1975
are not: possible on an objective-by-objective basis, certain general com

parisons
can be m

ade. A
ppropriate com

parisons are highlighted in the SU
M

M
A

R
Y

section of this report.

R
eaders should be cautioned about m

aking additional com
parisons

betw
een this

year's results and the 1974 pilot test results. T
he m

ethod of establishing
satis-

factory student perform
ance w

as changed in 1975, and
a num

ber of test item
s

w
ere replaced or m

odified betw
een 1974 and 1975. T

his does not suggest that
one set of interpretations is m

ore valid than the other, or that identified general
sim

ilarities in student perform
ance from

 one year to the
next are not accurate.

W
hen review

ing results of student perform
ance by characteristic, it is

very im
portant to rem

em
ber that a perceived relationship betw

een
student perform

ance and a given characteristic does not im
ply

cause and
effect. For exam

ple, if students in one size of districtscore low
er than

those in another, this in no w
ay im

plies that living in
a district of that

size causes student perform
ance to be low

. D
iscrepancies

m
ay be

attributed to another characteristic or to conditions outside the
scope

of the current assessm
ent. A

chievem
ent in reading is influenced by

m
any

factors and cannot be adequately explained in term
s of

a single cause-
effect relationship.



R
egion. O

regon w
as divided into three geographical areas for this assessm

ent:
E

astern, W
estern, and M

etropolitan. T
he E

astern R
egion included the 18

counties cast of the C
ascade M

ountains. T
he M

etropolitan R
egion included

C
lackam

as, M
ultnom

ah, and W
ashington counties; and the W

estern R
egion

included the 15 counties w
est of the C

ascades, other than those in the M
etro-

politan R
egion. (Figure 1 show

s how
 the regions w

ere defined.) R
eporting by

this characteristic m
ade possible com

parisons of student perform
ance am

ong
different areas w

ithin the state.

M
etropolitan

\-,

W
estern

E
astern

Fig. I. O
regon School C

ounties in A
ssessm

ent R
egions

R
egion

C
ounties

E
astern:

B
aker

C
rook

D
eschutes

G
illiam

G
rant

H
arney

H
ood R

iver
Jefferson
K

lam
ath Falls

L
ake

M
alheur

M
orrow

Sherm
an

U
m

atilla
U

nion
W

allow
a

W
asco

W
heeler

W
estern:

B
enton

C
latsop

C
olum

bia
C

oos
C

urry
D

ouglas
Jackson
Josephine
L

ane
L

incoln
L

inn
M

arion
Polk
T

illam
ook

Y
am

hill

M
etropolitan:

C
lackam

as
M

ultnom
ah

W
ashington
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or each dom
ain, the broken vertical line in colum

n four indicates
the state average. D

ifferences betw
een the state

average and region averages can be noted by observing how
 m

uch the bars deviate from
 the vertical line.

*Indicates a high probability that a difference betw
een the state

average score and region average scores for the dom
ain occurs

not only in the sam
ple, but in the state fourth grade population as a w

hole.



Figure 2 show
s the estim

ated percent of O
regon fourth graders contained w

ithin
each of the three regions. T

he W
estern R

egion contained the greatest num
ber of

fourth grade students, and the E
astern R

egion contained the few
est.

Fig. 2.: E
stim

ated percent of fourth graders in region categories.2

T
able 5 show

s the sam
ple size and the average percentage of item

s in each
dom

ain answ
ered correctly by students in each region. Specifically, it provides

the follow
ing inform

ation:

C
olum

n one gives the nam
e of the perform

ance dom
ain.

C
olum

n tw
o identifies the region.

C
olum

n three gives the num
ber of students in the state sam

ple and in each
region.
C

olum
n four gives the average percentage of test item

s answ
ered correctly

in each dom
ain for students throughout the state and w

ithin each region.

In sum
m

ary. the E
astern R

egion scored consistently higher than the state average
for all dom

ains. T
he M

etropolitan R
egion scored slightly low

er than the state
average on the w

ord attack, com
prehension, and application dom

ains.

Figures given in
pie graphs do not total exactly 100 percent. for tw

o m
ain reasons.

F
irst. figures are rounded to the nearest tenth. S

econd, teachers w
ere not able, in all

cases. to provide the requested inform
ation.

Interpretive panel m
em

bers felt that great care m
ust be exercised in interpreting

these differences. T
hey indicated that differences am

ong regions could be
attributed to special characteristics of students w

ithin each region. For exam
ple,

m
any m

inority students, w
ho generally scored low

er on the assessm
ent test, live

w
ithin the M

etropolitan R
egion, and this w

ould have affected perform
ance

scores for the M
etropolitan R

egion. T
herefore, panel m

em
bers offered no

definitive interpretations regarding these regional differences, and did not feel
that any definite conclusions could be draw

n or recom
m

endations m
ade solely on

the basis of regional differences.

It is im
portant to recognize that differences in student perform

ance are
not alw

ays of great educational im
portance. A

s noted earlier, perform
-

ance of O
regon students w

as determ
ined by testing a scientifically

selected sam
ple of fourth graders instead of

testing all fourth graders in
the

state. T
hen, a standard statistical procedure w

as used to determ
ine

w
hether perform

ance differences occurring in the sam
ple w

ould likely
occur if all students in the state had been tested.

D
ifferences w

hich
w

ould likely occur if all O
regon fourth graders had been tested w

ere
designated "statistically significant."

T
he reader should not be m

isled by the connotations of the w
ord

"significant." A
 statistically significant difference is

not
autom

atically
im

portant in term
s of O

regon education. Som
e statistically significant

differences m
ay actually be too sm

all to be of educational im
portance.

For exam
ple, the perform

ance of students from
 the M

etropolitan
R

egion w
as below

 the state average for every dom
ain. H

ow
ever, the

differences in student perform
ance w

ere statistically significant only for
three dom

ains: w
ord attack skills, com

prehension skills, and application
skills. T

hat is, only for these three dom
ains is it likely that the average

perform
ance ofall fourth grade students in

the M
etropolitan R

egion
w

ould be below
 the average perform

ance of
all fourth grade students

w
ithin the state (i.e., if all fourth graders in O

regon w
ere tested).

T
he differences in perform

ance for these three dom
ains, though

statistically significant, w
ere nevertheless quite sm

all. T
oo sm

all, in fact.
to carry m

uch educational im
portance.

In the follow
ing sections, only those differences w

hich w
ere found to be

of statistical significance (likely to occur w
ithin the O

regon fourth grade
population as a w

hole)and particularly those differences great enough
to m

erit special attention by edueatorsw
ill be discussed. Statistically

significant differences in each student perform
ance table are asterisked.
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D
istrict Size. T

he second district characteristic to be considered w
as size. T

his
characteristic, along w

ith region and per pupil expenditure, w
as selected to

ensure that schools included in the assessm
ent w

ould be representative of the
different locations and types of school districts throughout O

regon. In addition,
results reported according to this characteristic could indicate w

hether student
perform

ance differed am
ong large, m

edium
 and sm

all districts.

D
istrict size w

as defined as the total num
ber of public school students (not just

fourth graders) in the district. W
ithin this category. four classifications w

ere
established:

1-99 students
100-2,999 students

3,000-7,499 students
7,500 or m

ore students

Figure 3 show
s the estim

ated percent of fourth graders am
ong the four district

size categories. T
able 6 show

s how
 students in the various categories perform

ed
on each of the dom

ains.

1

1-99 1.7%

Fig. 3.: E
stim

ated percent of fourth graders in district size categories.

T
he results show

 a tendency for students in districts of 1-99 students and 3,000-
7.499 students to score higher than those in districts of 100-2,999 and 7.500 or
m

ore students.

Scores for students in districts w
ith 3,000-7,499 students w

ere significantly
higher than the state average for all dom

ains. Students from
 sm

all districts (1-99
students) scored significantly higher than the state average for w

ord attack skills
and application skills; perform

ance of students in districts of 7.500 students or
m

ore w
as low

er than the state average on these sam
e tw

o dom
ains. R

eview
ers did

not consider these district size differences large enough to w
arrant interpretive

com
m

ents.
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or each dom
ain, the broken vertical line in colum

n four indicates the
state average. D

ifferences betw
een the state

average and per pupil expenditure averages can be noted by observing how
 m

uch the bars deviate from
 the vertical line.

*Indicates a high probability that a difference betw
een the state

average score and per pupil expenditure average scores for the
dom

ain occurs not only in the sam
ple, but in the state fourth grade

population as a w
hole.
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D
istrict Per Pupil E

xpenditure. T
he third district characteristic to be considered

w
as per pupil expenditure. T

his characteristic w
as defined as the district's average

per pupil expenditure (state and local funds only) for classroom
 instruction and

school adm
inistration. Per pupil expenditure covers funds spent on all education

activities and m
aterialsnot just those directly related to reading instruction.

W
ithin this category, three classifications w

ere established:

$699 or less per pupil
$700 -899 per pupil

$900 or m
ore per pupil

Figure 4 show
s the estim

ated percent of fourth graders enrolled in districts of
each per pupil expenditure classification.

Fig. 4.: E
stim

ated percent of fourth graders in per pupil expenditure categories.

T
he average scores presented in T

able 7 show
 that for one dom

ain, students in
districts w

hich spend the m
ost m

oney per pupil scored som
ew

hat low
er than

students in other districts. N
o other differC

nces w
ere found. T

he interpretive
panel did not consider the one difference large enough to w

arrant extensive
investigation or discussion of possible reasons for this observation.

C
orrective/R

em
edial W

ork in R
eading

T
est adm

inistrators w
ere asked three questions about diagnosis of each student's

reading ability and participation in rem
edial program

s.

H
as this student been specifically diagnosed as needing corrective or

rem
edial w

ork in reading?
If so, how

 severe is this student's reading problem
?

Is this student participating in a corrective or rem
edial reading program

?

N
eeding/ R

eceiving C
orrective or R

em
edial W

ork in R
eading. B

eginning in first
grade, a teacher continually observes a student's reading progress. A

t any point,
the teacher m

ay decide that a student needs special help to m
aster reading skills.

If qualified specialists are available, the teacher m
ay ask a specialist to judge the

nature and severity of a student's reading difficulty.

C
O

27



T
A

B
LE

 8-a
P

E
R

F
O

R
M

A
N

C
E

 F
O

R
 D

O
M

A
IN

S
 B

Y
 N

E
E

D
 F

O
R

 C
O

R
R

E
C

T
IV

E
/R

E
M

E
D

IA
L

W
O

R
K

 IN
 R

E
A

D
IN

G

D
O

M
A

IN
 A

R
E

A

C
O

R
R

E
C

T
IV

E
 /R

E
M

E
D

IA
L W

O
R

K
N

E
E

D
E

D
 C

O
M

B
IN

E
D

 W
IT

H
R

E
C

E
IV

E
D

S
A

M
P

LE
 S

IZ
E

A
V

E
R

A
G

E
 P

E
R

C
E

N
T

A
G

E
 O

F
 IT

E
M

S
 A

N
S

W
E

R
E

D
 C

O
R

R
E

C
T

LY

O
R

E
G

O
N

8,111
77.8

25
50

75
100

N
eeds and R

eceives C
orrective/

1,371
60.4*

&
:=

V
rrara::::7as3.17,123

t

W
ord A

ttack S
kills

R
em

edial W
ork

N
eeds and D

oes N
ot R

eceive W
ork

589
65.5*

rat1631111111111111111611M
IN

IK
E

M
V

;I

N
ot D

iagnosed and N
ot R

eceived
5,957

83.0*
1111M

IE
W

M
A

IN
V

IC
R

E
T

A
M

.17th

O
R

E
G

O
N

8,111
88.8

25
50

75
100

N
eeds and R

eceives C
orrective/

1,371
70.6*

aS
E

7.=
111101.11111111/E

allallig
V

ocabulary S
kills

R
em

edial W
oi k

N
eeds and D

oes N
ot R

eceive W
ork

589
79.8*

N
otim

m
im

forrzw
,1=

m
-za

N
ot D

iagnosed and N
ot R

eceived
5,957

93.7*
fam

trainsam
angrogiorm

intonf
O

R
E

G
O

N
8,111

73.3
25

50
100

.75
1

C
om

prehension
N

eeds and R
eceives C

orrective/
R

em
edial W

ork
1,371

49.6*
IW

IN
C

ir
11

S
kills

N
eeds and D

oes N
ot R

eceive W
ork

589
57.8*

E
nallIM

M
IN

N
IN

E
M

IIE
SM

N
ot D

iagnosed and N
ot R

eceived
5,957

80.1*
4 T

W
atV

trtrZ
Z

:=
7,11ralifigrikrZ

O
R

E
G

O
N

8.111
64.5

25
50

75
10f

N
eeds and R

eceives C
orrective/

1,371
43.4*

11111=
101111111111111111.11

;
A

pplication S
kills

R
em

edial W
ork

It
N

eeds and D
oes N

ot R
eceive W

ork
589

50.0*
M

ilignX
IIIM

IM
W

erafit
I

N
ot D

iagnosed and N
ot R

eceived
5,957

70.74
111111111M

10.11111111111111111111C
.M

.
M

,

,

N
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or each dom
ain, the broken vertical line in colum

n four indicates the
state average. D

ifferences betw
een the state

average and group averages according to need for corrective/ rem
edial w

ork can be noted by observing how
 m

uch
the bars

deviate from
 the vertical line.

*Indicates a high probability that a difference betw
een the state

average
and group average scores for the dom

ain accord-
ing to need for corrective/rem

edial w
ork occurs not only in the sam

ple, but in the state fourth
grade population as a w

hole.
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Y
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Fig. 5-a: E
stim

ated percent of fourth graders diagnosed as needing
corrective/rem

edial w
ork.

N
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orrective/
/ R
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A
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N
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Y
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D

iagnosed
by T

eacher or
Specialist

22.9%

Fig. 5 -h: E
stim

ated percent 01 fourth graders w
ho need and receive

corrective/ rem
edial w

ork.

For the 1975 assessm
ent, teachers w

ere asked to indicate w
hich students they, or

a reading specialist, had diagnosed as needing corrective or rem
edial w

ork in
reading. T

his inform
ation revealed how

 m
any students throughout the state

needed special help, and the characteristics of those students and the types of
districts they resided in (i.e., w

hether students experiencing reading problem
s

w
ere m

ore likely to be boys or girls; younger or older; from
 the E

astern. W
estern.

or M
etropolitan R

egion; from
 large, m

edium
, or sm

all districts).

A
s Figure 5-a indicates, approxim

ately 23 percent of O
regon's fourth grades

w
ere diagnosed as needing corrective/rem

edial w
ork in reading; 13 percent w

ere
diagnosed by teachers and 10 percent w

ere diagnosed by specialists.

Figure 5-b show
s that of the 23 percent of O

regon fourth graders diagnosed as
needing corrective/rem

edial w
ork, 7 percent w

ere not receiving such help.

T
able 8a show

s the perform
ance levels for three groups of students: (1) those

needing and receiving rem
edial w

ork, (2) those needing but not receiving
rem

edial w
ork, and (3) students nottdiagnosed as needing rem

edial w
ork.)

W
ithin all four dom

ains, students diagnosed by teachers or specialists as needing
corrective/rem

edial w
ork scored low

er than students not so diagnosed.
Interpretive panel m

em
bers felt confident that this difference in perform

ance
indicated that teachers' and specialists' diagnoses tended to be accurate; that is,
students m

ost in need of corrective/rem
edial assistance w

ere being properly
identified.

O
r)

T
hey also noted that those children diagnosed as needing corrective or rem

edial
reading help w

ere m
ore likely to be older children, boys, m

inorities, and T
itle I

participants. T
his inform

ation can be helpful in curriculum
 developm

ent
research. O

nce groups requiring assistance arc identified, it becom
es easier to

design curricula w
hich w

ill m
eet their needs. Such curricula can be preventative

by reducing the likelihood that problem
s w

ill develop, or prescriptive by reducing
the severity of those problem

s w
hich are already present.

For all four dom
ains. perform

ance of the 7 percent of students diagnosed as
needing but not receiving corrective/rem

edial w
ork w

as slightly higher than that
of the 16 percent of students diagnosed as needing and receiving corrective/
rem

edial assistance. Interpretive panel m
em

bers felt this difference indicated
available resources w

ere being used effectively, since students w
ith the greatest

need w
ere receiving assistance. A

t the sam
e tim

e they felt strongly that greater
effort m

ust be m
ade to help the 7 percent of students (approxim

ately 2,400)
needing but not receiving corrective/rem

edial assistance. Perform
ance of these

students (i.e., those needing but not receiving assistance) w
as far below

 the state
average for every dom

ain, and also far below
 the perform

ance of students not
diagnosed as needing corrective/rem

edial w
ork.

3It should be noted that a very sm
all percentage of students (less than one-half percent)

w
ho had not been diagnosed as needing corrective/rem

edial w
ork w

ere nevertheless
teceiving it. Such students w

ere usually given 'm
edial assistance at the discretion of

the teacher even though no form
al diagnosis of the student's needs had,been m

ade.
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F
or each dom

ain, the broken vertical line in colum
n four indicates the

state average. D
ifferences betw

een the state
average and group averages accordingito severity of the diagnosed reading problem

 can be noted by
observing how

 m
uch the

bars deviate from
 the vertical line.

*Indicates a high probability that a difference betw
een the state

average score and average scores for the dom
ain according to

severity of the diagnosed reading problem
 occurs not only in the sam

ple, but in the
state fourth grade population as a w

hole.
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Severity o/ the D
iagnosed R

eading Problem
. T

he next characteristic to be
considered, for those students diagnosed as needing corrective/ rem

edial
assistance, w

as the severity of the reading problem
.

Y
es,

D
iagnosed

by T
eacher or

Specialist

22.9%

E
xtrem

ely Severe 3.5%

4
Severe

. M
ild 9.7%

Fig. 5-c: E
stim

ated percent of students diagnosed as having m
ild, severe,

and extrem
ely severe reading difficulties.4

Figure 5-c show
s that of the 23 percent of O

regon fourth graders diagnosed by
teachers or specialists as needing corrective/rem

edial assistance, about 10 percent
w

ere diagnosed as having m
ild reading problem

s; 11 percent as having severe
reading problem

s; about 3 percent as having extrem
ely severe reading problem

s.
T

hese classifications w
ere defined for teachers as follow

s. Students reading up to
one year below

 grade level w
ere diagnosed as having m

ild reading,problem
s.

T
hose reading one to tw

o years below
 grade level w

ere diagnosed as having
severe reading problem

s. A
nd those reading m

ore than tw
o years below

 grade
level w

eretdiagnosed as having extrem
ely severe reading problem

s.
I

T
able 8-b indicates only the perform

ance of O
regon fourth graders w

ho w
ere

participating in corrective/rem
edial program

s and w
ho had been diagnosed by

4T
he discrepancy betw

een the percentage of students diagnosed as having reading
difficulties (i.e., 22.9 percent) and the total percentage of students in different
categories of severity (i.e., 24.2 percent) results from

 som
e teachers having responded

to the question about severity even in cases w
here a student had not been

form
ally

diagnosed.

teachers or specialists as having m
ild, severe, or extrem

ely severe reading
problem

s.' O
nly an extrem

ely sm
all percentage of fourth graders w

ere diagnosed
by teachers as having extrem

ely severe reading problem
s; this category is not

included in T
able 8-b. If a teacher suspects that a student has a severe or

extrem
ely severe reading problem

, the teacher w
ill refer that student to a

specialist for diagnosisunless, of course, no specialist is available. In that event,
the teacher m

ust m
ake the diagnosis.

In all four dom
ains, students diagnosedby teachers or specialistsas having

m
ild reading problem

s scored higher than students diagnosed as having severe or
extrem

ely severe reading problem
s. A

gain, review
ers interpreted this as a direct

indication of the accuracy of the diagnoses being perform
ed. T

his interpretation
is reinforced by the fact that students diagnosed by specialists as having extrem

ely
severe reading problem

s w
ere consistently the low

est scoring in all four dom
ains.

5
P

erform
ance of students w

ho w
ere diagnosed as having reading problem

s but w
ho

w
ere not participating in corrective/rem

edial program
s follow

ed the sam
e pattern as

for those participating in corrective/rem
edial program

s.
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ote: For each dom
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 four indicates
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ifferences betw

een the state
average and group averages by participation in a corrective /rem

edial
program

 can be noted by observing how
 m

uch the bars
deviate from

 the vertical line.

*indicates a high probability that a difference betw
een the

state average score and average scores for the dom
ain according to

participation in a corrective/rem
edial program

 occurs not only in the
sam

ple, but in the State fourth grade population as a
w

hole.
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Participation in a C
orrective / R

em
edial R

eading Program
. Figure 5-d show

s that
in A

pril 1975, about 16 percent of O
regon's fourth graders w

ere participating
in a corrective/rem

edial program
 of reading instruction.

Fig. 5-d.: E
stim

ated percent of students participating in
corrective/ rem

edial program
s.

1

A
t the tim

e of the 1975 assessm
ent, about 2,400 students w

ho had been
diagnosed as having reading problem

s w
ere unable to participate in a corrective/

rem
edial program

 because of lim
ited resources, Interpretive panel m

em
bers w

ere
eager that futute review

ers of assessm
ent results pay particular heed to this

discrepancy and continue to recom
m

end that the O
regon fourth graders needing

but not receiving corrective/ rem
edial assistance be referred to program

s offering
that assistance.

A
s T

able 9 show
s, the perform

ance of students w
ho w

ere in corrective/rem
edial

program
s w

as far below
 the state average for all dom

ains, indicating that such
students had been properly placed and w

ere in need of the extra assistance they
w

ere receiving.
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N
ote: For each dom

ain, the broken vertical line in colum
n four indicates the state

average. D
ifferences betw

een the state
average and group averages by participation in a com

pensatory education program
 can be noted by observing how

 m
uch the

bars deviate from
 the vertical line.

-

*Indicates a high probability that a difference betw
een the state

average and average scores for the dom
ain according to parti-

cipation in a com
pensatory education program

 occurs not only in the sam
ple, but in the state fourth grade

population as a
w

hole.
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Participation in a C
om

pensatory E
ducation Program

. T
itle I E

SE
A

 program
s are

designed to expand and im
prove educational opportunities for educationally

disadvantaged children. Projects have been funded in such areas as reading,
language arts, pre-school instruction and cultural enrichm

ent.

In review
ing the assessm

ent results, the interpretive panel found that perform
ance

of O
regon fourth grade students participating in a T

itle I E
SE

A
 com

pensatory
education program

 (R
egular or M

igrant) w
as substantially low

er than that of
students not participating in such a program

 (see T
able 10).

Figure 6 show
s that about 8 percent of O

regon's fourth graders w
ere partici-

pating in T
itle I projects at the tim

e of the 1975 assessm
ent.

Fig. 6.: E
stim

ated percent of students w
ho w

ere participants
in T

itle I E
SE

A
 projects.

A
s a closer look at their characteristics indicates, the 8 percent of O

regon
students participating in T

itle I E
SE

A
 program

s clearly needed educational
assistance. M

ost students (80 percent) participating in T
itle I E

SE
A

 program
s

trni been diagnosed by a teacher or reading specialist as needing corrective or
rem

edial reading help. A
s a result, m

ost T
itle I students (72 percent) w

ere
participating in corrective or rem

edial reading program
s. Students in T

itle I
program

s had dem
onstrated a need for educational assistance by their previous

lack of success in school: nearly 24 percent of the fourth grade students in T
itle

I had failed or been held back a grade as com
pared to about 8 percent of the

non-T
itle I students.

A
ssessm

ent results also show
ed that students in T

itle I program
s w

ere m
ore likely

to be from
 m

inority groups than students not in T
itle I program

s. A
bout 20

percent of the T
itle I students w

ere A
m

erican Indian, B
lack, or Spanish-

surnam
ed, w

hile only 4 percent of the non-T
itle I students w

ere from
 these

m
inority groups. A

lso, the percentage of students in T
itle I program

s varied
greatly am

ong regions. A
bout 12 percent of all fourth graders in the E

astern
R

egion w
ere in T

itle I program
s, com

pared w
ith 9 percent in the W

estern R
egion

and 6 percent in the M
etropolitan R

egion.

Students in T
itle I program

s need the support those program
s can provide.

O
ffering T

itle I program
s, corrective or rem

edial program
s, and other special

assistance program
s to all students w

ho need them
 should be a high priority for

the D
epartm

ent and the legislature.
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ifferences betw
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average and group averages by the second language characteristic can be noted

by observing how
 m

uch the bars deviate from
the vertical line.

*Indicates a high probability that a difference betw
een the

state average score and stoup average scores for the dom
ain accord-

ing to the second language characteristic occurs not only in the
sam

ple. but in the state fourth grade population as a w
hole.
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Speaking a Second L
anguage. T

est adm
inistrators w

ere asked w
hether, to their

know
ledge, each student spoke a language other than E

nglish. and if so. w
hether

that factor caused a learning problem
 in reading. Students w

ere also asked
3.5%

w
hether they spoke a language other than E

nglish. In m
ost cases, teachers and

Student N
o

O
ther L

anguage

S
tudent

Y
cs

T
eacher N

o

students w
ere in agreem

ent regarding w
hether the student spoke a second

language. W
here there w

as disagreem
ent. test adm

inistrators' responses w
ere

used to classify students.

Figure 7 show
s that according to test adm

inistrators, less than 8 percent of the
students tested spoke a second language.6 T

he results in T
able 11 show

 that
certain students w

ho spoke a second language w
ere experiencing difficulties in

reading. A
lthough a cause and effect relationship cannot be unquestionably

inferred, review
ers of the results tended to feel that in m

any cases, speaking a
second language w

as affecting reading perform
ance. It w

as suggested that this
could be caused by a student's not receiving practice in speaking or reading
E

nglish in the hom
e.

T
he results suggest it m

ay be appropriate to consider different w
ays to assist such

students in learning to read. For exam
ple, students w

hose first language is not
E

nglish m
ight be taught to read first in their native language, and subsequently in

E
nglish. B

ilingual instruction, in w
hich the student receives instruction in E

nglish
and in his or her native language as w

ell, offers the advantage of increasing the
student's reading skills and general m

astery of E
nglish w

ithout dim
inishing the

im
portance of the student's native culture.

6T
he reader w

ill note that for 7.9 percent of O
tegon's fourth graders there w

as
disagreem

ent betw
een the student and the teacher regarding w

hether the student
spoke a second language.

T
eacher Y

es
4.4%

Y
es, a Problem

 1.0%

3.1%

Y
es

"%
O

ther L
anguage

N
o Problem

 2.1%

N
o: T

eacher and Student
A

gree (N
o Second L

anguage)

87.6%

Fig. 7.: E
stim

ated percent of fourth graders w
ho, according to teachers' and

students' ow
n reports, spoke a second language; and estim

ated percent
of fourth graders for w

hom
 speaking a second language caused

a reading problem
.
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N
ote: For each dom

ain, the broken vertical line .in colum
n four indicates the

state average. D
ifferences betw

een the state
average and group averages according to the student characteristic of repeating a grade can be noted

by observing how
 m

uch
the bars deviate from

 the vertical line.
*Indicates a high probability that a difference betw

een the
state average score and group average scores for the dom

ain accord-
ing to the student characteristic of repeating a grade occurs not only in the

sam
ple, but in the state fourth grade population as

a w
hole.
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R
epeating a G

rade. T
est adm

inistrators w
ere asked to indicate w

hether each
student had ever failed a grade or been held back in school. Figure 8 show

s that
approxim

ately 9 percent of O
regon's fourth graders had been held back at som

e
tim

e during their schooling.

Such students perform
ed low

er on the test than students w
ho had not failed a

grade or been held back (T
able 12).

4

Fig. 8.: E
stim

ated percent of fourth graders held back
at som

e tim
e during schooling.

T
he percentage of students w

ho had been held back or had failed a grade differed
according to race and district size. A

pproxim
ately 17 percent of all Spanish-

surnam
ed fourth graders, 11 percent of the A

m
erican Indians/N

ative A
m

ericans,
9 percent of the w

hites, and 7 percent of the N
egroes/B

lacks had been held back
or had failed a grade. D

istrict size had an interesting relationship to the student
retention ratethe sm

aller the size of thr district, the greater the retention rate.
T

he results show
 that about 16 pe.-cet.t.if all fourth graders had been retained in

the 1-99 district size category; 12 percent in districts of 100-2,999; 10 percent in
districts of 3,000 to 7,499; and 5 percent in districts of 7,500 or m

ore students.
R

eview
ers found this result of interest and cited it as a possible area for further

research.
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N
ote: For each dom

ain, the broken vertical line in colum
n fo

tr indicates the state average. D
ifferences betw

een the state
average and group averages according to receipt of reading assistance can be noted by

observing how
 m

uch the bars deviate
from

 the vertical line.

*Indicates a high probability that a difference betw
een the state

average score and group average scores for the dom
ain accord-

ing to receipt of reading assistance m
alts not only in the sam

ple, but in the
state fourth grade population as a w

hole.
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R
eceiving R

eading A
ssistance from

 Paraprofessionals or A
ides.

T
est adm

inis-
trators w

ere asked to indicate w
hether each student w

as in a class w
here para-

professionals, volunteers or student aides w
ere available to assist in reading

instruction. A
s indicated in F

igure 9, about 32 percent of the states fourth
graders w

ere in classes w
here such assistance w

as available.

F
ig. 9.: E

stim
ated percent of fourth graders in classes w

here paraprofessionals.
volunteers or student aides w

ere available to assist in reading instruction.

T
able 13 show

s that students in classes w
here paraprofessionals or aides assisted

scored low
er on the reading assessm

ent test than the state average. R
eview

ers
interpreted these results to m

ean that those students m
ost in need of assistance

(as indicated by their low
 scores) w

ere receiving it.

T
his conclusion is supported by a review

 of w
hich students w

ere obtaining special
assistance. F

or exam
ple. 61 percent of students participating in T

itle I E
S

E
A

program
s w

ere also obtaining special assistance in reading from
 paraprofessionals

or aides: 89 percent of the bilingual students w
ho had reading problem

s w
ere

receiving such assistance, as w
ere 53 percent of the students participating in

corrective or rem
edial program

s.
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ain, the broken vertical line in colum

n four indicates the state
average. D

ifferences betw
een the state

average and group averages by am
ount of reading instruction per day can be noted by observing how
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uch the bats deviate

from
 the -.ideal line.

*Indicates a high prohability that a difference betw
een the state

average score and average scores for the dom
ain by am

ount
of reading instruction per day occurs not only in the sam

ple. but in the state fourth
grade population as a w

hole.
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A
m

ount of D
irect R

eading Instruction R
eceived Per D

ay. A
nother relationship

investigated in the assessm
ent w

as that betw
een test perform

ance and the average
am

ount of direct reading instruction (in hours) a student received each day.
Four categories w

ere established for this analysis. T
he percentage of students in

each category is show
n in Figure 10. T

he vast m
ajority of students received one

half to one hour or one to tw
o hours of reading instruction. O

nly about 4 percent
of all O

regon fourth grade students received one half hour of instruction or less,
and few

er than 2 percent received m
ore than tw

o hours.

M
ore T

han 2 H
ours of Instruction

1/2 H
our or L

ess of Instruction 4.3%
1.6%

1/2.1 H
our of Instruction

54.0%

Fig. 10.: E
stim

ated percent of fourth graders in categories indicating
am

ount of reading instruction received per day.

T
he relationship betw

een the am
ount of reading instruction and test perform

ance
is show

n in T
able 14. A

 consistent trend w
as found throughout the four dom

ains;
students w

ho received the least am
ount of direct instruction scored highest.

Panel m
em

bers' interpretation of results w
as sim

ilar to that for the characteristic
of paraprofessional or student assistance in reading instructioni.e.. students
m

ost in need of instruction w
ere receiving it. Interpretive panel m

em
bers

cautioned that review
ers of results should not infer that instruction w

as ineffec-
tive because students receiving tw

o or m
ore hours of instruction w

ere not
perform

ing w
ell. It w

as pointed out that m
any other factors im

pinge on reading
perform

ance. For exam
ple. the results show

ed that students w
ho received the

m
ost reading instruction per day tended to be those w

ho had been diagnosed as
needing corrective or rem

edial help, had extrem
e learning problem

s, w
ere

bilingual and having reading problem
s, or w

ere participants in T
itle 1 E

SE
A

program
s.

m
in

m
em
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ain, the broken vertical line in colum
n foul indicates the state

average. D
ifferences betw

een the state
average and group averages by student's race /ethnic group can be noted by observing how

 m
uch the bars deviate from

 the
vertical line.

*Indicates a high probability that a difference betw
een the state average scote and

group average scores for the dom
ain by

student's race/ethnic group occurs not only in the sam
ple. but in the state fourth glade population

as a w
hole,

t A
s given by teacher.

to very sm
all sam

ple of O
rientals has not been included in this tabulation.
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S
tudent's R

ace.
T

est adm
inistrators (in m

ost cases, fourth grade teachers) w
ere

asked to identify w
hether each student participating in the assessm

ent w
as

A
m

erican Indian/N
ative A

m
erican, N

egro/B
lack, O

riental, Spanish-surnam
ed,

or C
aucasian/W

hite. A
s Figure 11 indicates, the population of O

regon fourth
graders w

as predom
inantly w

hite.

O
riental 0.9%

A
m

er. Indian/N
ative A

m
er. 1.7%

N
egro/B

lack 1.6%
/S

panishsurnarned 1.9%

C
aucasian/W

hite 93.8%

Fig. 1 1.: E
stim

ated percent of fourth graders in each race category'

T
able 15 show

s that for all four perform
ance dom

ains, w
hites scored above the

state average, and A
m

erican Indians/N
ative A

m
ericans, Spanish-surnam

ed, and
N

egroes / B
lacks scored below

 the state average. In all cases, A
m

erican Indians/
N

ative A
m

ericans scored above Spanish-surnam
ed and N

egro/B
lack students.

O
ther assessm

ent results show
ed that non-w

hite students w
ere m

ore likely than
w

hites to be in E
SE

A
 T

itle I program
s and to be receiving corrective or rem

edial
assistance in reading'. For exam

ple, 36 percent of the N
egro/B

lacks and 44
percent of Spanish-surnam

ed students participated in E
SE

A
 T

itle I program
s

com
pared w

ith 7 percent of the w
hites: 35 percent of the N

egroes/B
lacks and

'O
rientals w

ere not included in the analyses because there w
ere so few

 (68) in the
sam

ple.

27 percent of the Spanish-surnam
ed students participated in corrective or

rem
edial reading program

s com
pared w

ith 16 percent of the w
hite students. T

he
results suggest that providing m

inority students such assistance continues to be
appropriate. U

pon exam
ining the perform

ance of m
inority students, interpretive

panel m
em

bers recom
m

ended m
ore careful review

 of existing program
s and

continued em
phasis on providing assistance to those w

ith a dem
onstrated need.
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ifferences betw
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 m

uch the bars deviate flom
 the vertical line.

*Indicates a high probability that a diffelence betw
een the state

average score and group average scores for the dom
ain by

student's sex occurs not only in the sam
ple, but in the state fourth grade population

as a w
hole.

4(1



S
tudent's S

ex. Figure 12 indicates that O
regon fourth graders w

ere fairly evenly
divided betw

een boys and girfs (50.7 percent m
ale, 49.3 percent fem

ale).

T
he results presented in T

able 16 also show
 that boys consistently scored low

er
than girls on all four dom

ains. A
lthough interpretive panel m

em
bers believed

that this trend w
ould not continue through the interm

ediate grades, they w
ere

concerned about the low
er perform

ance by boys, and felt that steps should be
taken to offer special assistance to m

ale students.

Fig. 12.: E
stim

ated percent of m
ale and fem

ale fourth graders.

R
eading perform

ance w
as found to be unrelated to the sex of the teacher; i.e..

students of m
ale and fem

ale fourth grade reading teachers perform
ed equally

w
ell.
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N
ote: For each dom

ain, the broken vertical line in colum
n four indicates the

state average. D
ifferences betw

een the state
average and group averages for the com

bined characteristic of student's age and repeating a grade can be noted by observing
how

 m
uch the bats deviate from

 the vertical line.
*Indicates a high probability that a difference betw

een the state
average score and potty average scores for the dom

ain for
the com

bined characteristic of student's age and repeating a grade
occurs not only in the sam

ple, but in the state fourth grade
population as a w

hole.
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Student's A
ge C

om
bined W

ith W
hether the Student H

ad R
epeated a G

rade. A
ge

w
as com

bined w
ith the held back or failed characteristic to form

 a new
characteristic. T

he percentages of students in each resulting group are show
n in

Figure 13.

A
ge: 10 or O

lder/N
ever H

eld B
ack

41.5%

A
ge: Less T

han 10/N
ever H

eld B
ack

45.8%

A
ge: 10 or O

lder/H
eld B

ack
8.8%

Fig. 13.: E
stim

ated percent of fourth graders in various age groups
w

ho had been held back or had failed a grade.

T
he reader should note that because only one-half of 1 percent of O

regon fourth
graders w

ere students less than 10 years old w
ho had been held back, this group

w
as not included in the analysis.

T
able 17 show

s that for all four perform
ance dom

ains, students less than 10
years old perform

ed the best. O
f students w

ho w
ere 10 and older, those w

ho had
never been held back w

ere above the state average, and those w
ho had been held

back som
etim

e in their schooling perform
ed considerably below

 the state
average. H

ow
ever, review

ers felt that further research w
ould be necessary to

fully define the relationship betw
een perform

ance and a student's being held back
in school. In sum

m
ary, students w

ho had been held back during their early years
in school did not read as w

ell as their younger classm
ates.
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SU
M

M
A

R
Y

R
eview

ers generally regarded student perform
ance on the 1975 reading assess-

m
ent as satisfactory, though not excellent. O

ut of the total 25 objectives, students
dem

onstrated satisfactory perform
ance on 11, above desired perform

ance
(indicating areas of strength) on seven, and below

 acceptable perform
ance

(indicating areas of w
eakness) on seven objectives. In particular,

Perform
ance w

as low
er for com

prehension and application skills than for
w

ord attack and vocabulary skills. R
eading specialists on the 1975 interpre-

tive panel expected these results, how
ever, since prim

ary grade instruction
stresses phonics and w

ord recognition far m
ore than com

prehension and
application skills.

Student perform
ance w

as quite consistent throughout the four dom
ains.

T
hat is, groups w

ho scored higher in one dom
ain tended to score higher in

all four dom
ains.

A
lthough large, m

etropolitan districts tended to score low
er throughout the

four dom
ains, review

ers felt that differences am
ong districts w

ere less
im

portant than the greater differences observed in relation to student
characteristics.

T
he approxim

ately 6 percent of O
regon fourth grade students w

ho w
ere

non-w
hite tended to score low

er on the assessm
ent than the w

hite students.
T

hese students w
ere also m

ore likely to be in, T
itle I E

SE
A

 program
s, and to

be receiving corrective or rem
edial assistance in reading.

T
he greatest student perform

ance variation from
 the state averages occurred

for the follow
ing student characteristics: (I) the extent of the student's

need for rem
edial reading services and receipt of such services (T

ables 8-a
and 8-b); (2) w

hether the student w
as participating in a T

itle I E
SE

A
C

om
pensatory E

ducation Program
 (T

able 10); (3) w
hether the student

had ever failed a grade or been held back (T
able 12); and (4) the student's

race (T
able 15).

T
he perform

ance of som
e bilingual students w

as w
ell below

 the state
average.

T
he student characteristics of sex and age show

ed a slight but consistent
trend across the dom

ains w
ith boys and older children w

ho had failed a
grade or been held back scoring low

er.

SO
M

E
 C

O
M

PA
R

ISO
N

S B
E

T
W

E
E

N
 1974 A

N
D

 1975
.

.
.

T
he percent of students diagnosed as needing corrective or rem

edial
assistance increased from

 17.2 percent to 22.9 percent.
T

he percent of students not receiving needed rem
edial assistance increased

from
 4.4 percent to 7.1 percent.

T
he percent of students participating in T

itle I E
SE

A
 program

s increased
from

 6.7 percent to 8.2 percent.

50

O
n both the pilot test and 1975 assessm

ent, boys scored low
er than girls

on
m

ost objectives.

In both the 1974 pilot test and the 1975 assessm
ent, students receiving

corrective or rem
edial assistance and students participating in T

itle I E
SE

A
program

s w
ere the low

est scoring. Im
portant relationships exist am

ong these
characteristics. Participants in T

itle I E
SE

A
 prorgam

s are selected because
they are educationally disadvantaged. Such students are then provided
additional assistance in reading in term

s of both tim
e and individual

attention. T
he results indicate that students' needs for additional assistance

and attention continue to exist. Interpretive panel m
em

bers em
phasized that

assessm
ent results pointed tow

ard a need to continue and reinforce rem
edial

and corrective reading program
s.



f

R
ecom

m
endations

T
o the O

regon L
egislature

T
o the State B

oard of E
ducation and the O

regon D
epartm

ent of E
ducation

T
o the State T

extbook C
om

m
ission and L

ocal T
extbook C

om
m

ittees
T

o T
eachers and D

istrict Personnel
T

o Parents and C
itizens



R
E

C
O

M
M

E
N

D
A

T
IO

N
S

T
he prim

ary purpose of assessm
ent is to produce data useful in m

aking decisions
w

hich lead to educational im
provem

ent. Statew
ide assessm

ent
program

s in other
states frequently conclude their assessm

ent activities w
ith dissem

ination of data,
depending upon others to m

ake appropriate recom
m

endations and take the
proper action. Seldom

 has this approach proven successful. O
regon has chosen

not to follow
 this m

odel.

From
 its inception, the O

regon assessm
ent program

 has been com
m

itted to
ensuring both proper dissem

ination and utilization of z:ssessm
ent results. A

n
assessm

ent program
 can only be valuable to the extent that it provides educators

and decision m
akers the inform

ation they need to im
prove learning opportunities

for students. B
ut steps tow

ard im
provem

ent m
ust be based on careful considera-

tion of results and on specific recom
m

endations.

T
he recom

m
endations listed here represent the response of the interpretive pinel

to the overall results of the 1975 reading assessm
ent. Som

e recom
m

endations are
based directly on panel m

em
bers' exam

ination of results. In such cases, the
reader is directed to the appropriate table or figure for a m

ore com
plete picture

of relevant data. O
ther recom

m
endations are based prim

arily on interpretive
panel m

em
bers' professional or personal experience and know

ledge, and are
based m

ore on a general im
pression of students' reading perform

ance than on
specific data.

It is expected that others m
ay have different or additional recom

m
en-

dations. R
eaders are therefore encouraged to exam

ine the assessm
ent

results for them
selves and to com

pare their conclusions and recom
m

en-
dations w

ith those offered in this report
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A

pproxim
ately 7 percent of O

regon's fourth graders have been diagnosed
as needing corrective /rem

edial helpyet they are not receiving it (sec
Figure 5-b). Funds should be granted to provide needed services to these
students.

1.
Seed m

oney should be provided fur, innovative program
s to increase

parents' involvem
ent in the education of their children.

3. R
esources should'be m

ade available for the academ
ic diagnosis of all

students transferring into one system
 from

 another.
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4. Perform
ance of som

e groupse.g., m
inority students, T

itle I students.
students diagnosed as needing corrective, rem

edial w
orkw

as low
 on this

assessm
ent (see T

ables 8-a. 10 and 15). In addition. student perform
ance

statew
ide w

as low
er on com

prehension and application skills than on w
ord

attack and vocabulary skills (see T
ables 1-4), T

he O
regon D

epartm
ent of
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erT
I1

If,
E

ducation exem
plary program

 adm
inistrators and advisory com

m
ittees

should consider such results in setting priorities for funding proposed
reading program

s.

5. T
he D

epartm
ent and the B

oard should use assessm
ent results to assist

colleges and universities in designing teacher preparation program
s, and to

assist the T
eacher Standards and Practices C

om
m

ission in setting
professional standards for teacher certification.

6. T
he D

epartm
ent and the B

oard should use assessm
ent results in providing

technical assistance (e.g., on interpretation of test results) and in
designing in-service training (e.g., the R

ight to R
ead Program

) for
educators and local districts.
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7. T
he State T

extbook C
om

m
ission should continue to consider results of

.0.11he statew
ide assessm

ent in its evaluation of textbooks.
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8. Student perform
ance w

as high in the areas of w
ord attack and vocabulary

skills (sec T
ables I and 2). but low

er in the areas of com
prehension and

application (see T
ables 3 and 4). T

eachers and district personnel should
carefully review

 textbooks and other reading m
aterials to ensure em

phasis
on dom

ains and objectives on w
hich perform

ance w
as low

er. In addition,
beginning even in the first grade, students should be given practice in
m

aking inferences, answ
ering questions about reading passages, sum

m
ar-

izing stories, placing events in chronological order, and other skills w
hich

em
phasize reading for understanding. Practice in reading skills should he

integrated w
ith other learning activitiessuch as m

ath or social studies
to give students an opportunity to develop reading skills w

ithin the context
of other subject areas.

9. Som
e m

inority students and bilingual students perform
ed considerably

below
 the state average (see T

ables 11 and 15). T
eachers and specialists

should exam
ine m

ore closely the effectiveness of program
s for m

inority
students. In particular, em

phasis m
ust he placed on helping m

inority
students w

hose native language is not E
nglish develop proficiency in

E
nglish w

ithout dim
inishing the im

portance of their native culture. W
hen-

ever possible in w
orking w

ith bilingual students, E
nglish should be taught

as part of a bilingual program
.

10. Perform
ance of m

ale. non - w
hite. and T

itle I E
SE

A
 students and those

diagnosed as needing corrective/rem
edial assistance tended to be low

 (see
T

ables 8-a. 10, 15. and 16). T
eachers and specialists should m

ake a special
effort to use m

aterials and exercises w
hich are interesting and relevant to

such students.

11. U
sing fourth grade m

aterials to teach fourth graders to read is not alw
ays



m
ost effective. W

hen students are experiencing reading difficulties, it m
ay

be helpful to use m
aterials norm

ally designated for earlier grade levels.
Such m

aterials often prove m
ore effectiveat least initiallyin assisting

students w
hose reading perform

ance is below
 average for their grade level.

12. A
lthough m

ore em
phasis m

ust be placed on helping students develop
reading skills prior to the fourth grade, teachers and specialists shouid
provide selective follow

-up on an individual basis through 'he interm
ediate

grades and beyond. T
his w

ill ensure that all students hal. optim
al

opportunity to develop and enhance reading skills.

13. Schools and districts m
ust keep program

s flexible by providing a variety of
resources and m

ethods for teaching reading. N
o single m

ethod can be
effective in all cases. T

eachers and specialists m
ust be prepared to use

their ingenuity in developing or utilizing program
s and m

aterials designed
to m

eet specific student needs.

14. E
ducators m

ust provide continuity in term
s of purposes and procedures

throughout the educational process. T
his continuity should he reflected in

broad educational goals, district goals, and specific classroom
 goals.

Students should have an opportunity to develop skills through a w
ide

spectrum
 of learning tasks, from

 sim
ple to com

plexall related to attain-
m

ent of im
portant goals.

15. It is recognized that the data provided through this assessm
ent classify

children according to broad groups; how
ever, educators (and parents, too)

m
ust go heyond such a classification system

. Students should he view
ed as

individualsnot m
erely as m

em
bers of a larger group. O

nly then can
teachers and others be fully effective in m

eeting students' needs.

16. Since m
any students spend a great deal of tim

e w
atching television,

educators m
ight look for w

ays to use T
V

 as an educational aid. T
elevision

is largely visual, and students learn visually. Program
s like "Sesam

e Street"
or ether aids, like the film

strip "Y
ou See W

hat Y
ou H

ear," can he useful
is helping children learn to discrim

inate betw
een sounds.

17. C
hildren need sonic exposure to cultural differences. If the ultim

ate
purpose of education is developm

ent of the child, educators m
ust see that

the reading m
aterials used reflect cultural diversity, and m

ust offer
children a chance to interact w

ith racially and culturally different children
in an educational setting.
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18. Fourt. grade boys, on the average, did not read as w
ell as girls (sec T

able
16). A

nd perform
ance for all fourth grade students tended to be low

est
in the areas of com

prehension and application skills (see T
ables 3 and 4).

Patents should provide their childrenparticularly boysa variety of
reading activities em

phasizing developm
ent of com

prehension and
*

application skills. In addition, parents should encourage a positive attitude
tow

ard reading by dem
onstrating through their w

ords and actions that
they consider reading a valuable and im

portant activity.

19. B
y com

m
unicating w

ith teachers and seeking w
ays to help their children

im
prove reading skills, parents m

ust becom
e increasingly involved in the

educational process. Parents are teachers, too; by recognizing this and
w

orking together, parents and teachers can strengthen a child's total
educational experience.
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A
PPE

N
D

IX
 A

A
dvisory G

roups for the O
regon

Statew
ide A

ssessm
ent Program

ST
A

T
E

W
ID

E
 A

SSE
SSM

E
N

T
A

D
V

ISO
R

Y
 C

O
M

M
IT

T
E

E
W

illiam
 K

endrick (C
hairm

an)
S

uperintendent
S

alem
 S

chool D
istrict #241

S
alem

, O
regon

Jack D
. R

ipper (V
ice-C

hairm
an)

S
tate S

enator, D
istrict #24

N
orth B

end, O
regon

S
haron B

enson
R

egional V
ice-P

resident on
E

xecutive C
om

m
ittee of P

T
A

C
ulver, O

regon

G
erry C

rock w
ell

Insurance E
xecutive

P
ortland, O

regon

G
eorgie F

ox, T
eacher

V
iew

 A
cres E

lem
entary S

chool
M

ilw
aukie, O

regon

C
arl Jorgensen. P

rincipal
S

am
 C

ase E
lem

entary S
chool

N
ew

port, O
regon

D
iane Link, T

eacher
W

hitaker M
iddle S

chool
P

ortland. O
regon

C
lifford M

urray, C
hairm

an
G

rants P
ass S

chool B
oard

G
rants P

ass, O
regon

B
en P

adrow
, P

rofessor
P

ortland S
tate U

niversity
P

ortland, O
regon

K
arin P

utnam
O

C
E

 S
tudent

S
alem

, O
regon

M
ary R

ieke
S

tate R
epresentative, D

istrict #9
P

ortland, O
regon

M
iguel S

alinas, D
irector

B
ilingual E

ducation and P
rincipal

N
ellie M

uir E
lem

entary S
chool

W
oodburn, O

regon

W
illiam

 S
tew

art
D

ean of C
om

m
unity E

ducation
M

ount H
ood C

om
m

unity C
ollege C

enter
P

ortland. O
regon

C
lyde S

w
isher, T

eacher
N

yssa P
ublic S

chools
N

yssa, O
regon

S
T

A
T

E
W

ID
E

 A
S

S
E

S
S

M
E

N
T

IE
D

 C
O

O
R

D
IN

A
T

O
R

S
1974-1975

R
obert 0. E

ddy. S
uperintendent

B
aker C

ounty IE
D

R
obert H

olm
an, C

oordinator
G

Lidance &
 T

esting
Linn-B

enton IE
D

C
hester H

ausken, C
oordinator

C
lackam

as IE
D

G
eorge E

. Long, D
irector

G
eneral E

ducation
C

latsop IE
D

R
ay K

. G
odsey, S

uperintendent
C

olum
bia IE

D

R
obert S

alisbury, D
irector

P
upil P

ersonnel
C

oos B
ay S

chool D
istrict #9

C
oos B

ay IE
D

E
lvin T

. W
illiam

s
S

uperintendent-C
lerk

C
ourthouse

C
rook IE

D

D
onald C

. B
rent, D

irector
C

hild S
ervices &

 S
pecial E

ducation
C

urry IE
D

W
yatt I. R

osenbaum
, S

uperintendent
B

end S
chool D

istrict #1
D

eschutes IE
D

D
on S

chutt, D
irector

T
eacher Inservice &

 C
urriculum

D
ouglas IE

D

G
ordon V

. R
uff, S

uperintendent
G

illiam
 &

 W
heeler IE

D

R
obert A

. B
atty. S

uperintendent
G

rant 1E
D

M
ary B

ow
den, C

onsultant
S

pecial E
ducation

H
arney IE

D

F
rank T

. Lariza, S
uperintendent

H
ood R

iver S
chool D

istrict #1
H

ood R
iver IE

D

R
alph H

um
phrey. D

irector
Instructional P

rogram
s

Jackson IE
D

C
lark Lund, A

dm
inistrative A

ssistant
Jefferson IE

D

R
obert H

am
bly

C
urriculum

 D
irector

Josephine IE
D

C
harles S

teber, A
sst. S

uperintendent
K

lam
ath C

ounty S
chool D

istrict
K

lam
ath IE

D

S
tanley W

onderly
C

urriculum
 C

oordinator
Lake IE

D

Jim
 S

w
anson, S

pecialist
M

easurem
ent and R

esearch
Lane IE

D

R
ex K

rabbe, P
roject S

pecialist
Lincoln C

ounty U
nit

Lincoln IE
D

R
obert L. H

arrod, S
upervisor

M
alheur IE

D

H
azel S

ydow
, C

onsultant
T

esting &
 C

urriculum
M

arion IE
D

V
i Lanham

H
eppner H

igh S
chool

M
orrow

 IE
D

P
eter W

olm
ut, D

irector
R

esearch &
 E

valuation
M

ultnom
ah IE

D

E
lton F

ishback, S
uperintendent

P
olk 1E

D

Lynn 0. H
am

pton. S
uperintendent

S
herm

an 1E
D

Lee R
oy H

anson, S
uperintendent

T
illam

ook IE
D

M
ichael W

siaki
U

m
atilla C

ounty IE
D

B
ob F

rench. T
esting C

oordinator
U

nion IE
D

A
. H

. H
aberly, S

uperintendent
W

allow
a IE

D

C
huck Jackson, C

urriculum
 C

oordinator
W

asco IE
D

G
eorge A

nderson
W

ashington IE
D

E
d K

atz
Y

am
hill IE

D

R
IG

H
T

 T
O

 R
E

A
D

 S
U

B
C

O
M

M
IT

T
E

E
from

 the
O

R
E

G
O

N
 ST

A
T

E
 B

O
A

R
D

 O
F

E
D

U
C

A
T

IO
N

 R
IG

H
T

-T
O

-R
E

A
D

A
D

V
ISO

R
Y

 C
O

M
M

IT
T

E
E

N
eil M

cD
ow

ell
O

regon-R
eading A

ssociation

R
eita H

ribernick
O

regon C
om

m
unity C

ollege A
ssociation

R
oba R

athkey
O

regon S
chool B

oards A
ssociation

D
aniel R

. B
ohlm

ann
G

raduate S
tudent, N

orthw
estern S

chool of Law
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A
PPE

N
D

IX
 B

O
R

E
G

O
N

 ST
A

T
E

W
ID

E
A

SSE
SSM

E
N

T
 O

F R
E

A
D

IN
G

IN
T

E
R

PR
E

T
IV

E
 PA

N
E

L
Septem

ber 1 1-12, 1975

E
lsie A

llen, T
eacher

M
onroe E

lem
entary S

chool
M

onroe, O
regon

R
obert A

llstot, P
rincipal

A
rthur D

. H
ay E

lem
entary S

chool
Lakeview

, O
regon

F
rank A

shm
ore, R

eading S
pecialist

D
allas S

chool D
istrict

M
onm

outh, O
regon

W
endell A

ustin. P
rincipal

M
aple E

lem
entary S

chool
S

pringfield, O
regon

P
at B

aggctt, T
eacher

S
auvics Island E

lem
entary S

chool
P

ortland, O
regon

Leah C
onner. E

lem
entary C

ounselor
M

adras E
lem

entary S
chool

M
adras. O

regon

P
at G

am
m

ond, T
eacher

E
ast O

rient E
lem

entary S
chool

S
andy, O

regon

M
arion G

arrettson, T
eacher

Y
achats E

lem
entary S

chool
Y

achats. O
regon

R
uby G

odw
in, T

eacher
W

asco G
rade S

chool
W

asco, O
regon

C
harles G

oforth. R
eading S

pecialist
S

alem
 S

chool D
istrict

S
alem

. O
regon

R
oland G

riffith. P
rincipal

Jos eft E
lem

entary S
chool

C
entral P

oint. O
regon

M
arjorie C

;underson, R
eading S

pecialist
K

lam
ath C

ounty S
chool D

istrict
K

lam
ath F

alls. O
regon

R
alph H

odges, R
eading S

pecialist
P

ortland P
ublic S

chools
P

ortland. O
regon

M
abel Jensen. reacher

T
urner E

lem
entary S

chool
T

urner. O
regon

56

E
tta Leper, T

eacher
C

ulver E
lem

entary S
chool

C
ulver, O

regon

B
ea M

axw
ell, T

eacher
A

rthur D
. H

ay E
lem

entary S
chool

Lakeview
, O

regon

N
eil M

cD
ow

ell, R
eading S

pecialist
O

regon R
eading A

ssociation
A

shland, O
regon

Jean N
elson, T

eacher
R

ichardson E
lem

entary S
chool

C
entral P

oint, O
regon

G
abriel O

rlando, R
eading S

pecialist
M

ultnom
ah IE

D
P

ortland, O
regon

Jean P
ope, C

urriculum
 C

oordinator
C

entral P
oint E

lem
entary S

chool
C

entral P
oint, O

regon

C
am

ille P
ruitt, T

eacher
C

arlton E
lem

entary S
chool

M
cM

innville, O
regon

M
iguel S

alinas, P
rincipal

N
ellie M

uir E
lem

entary S
chool

W
oodburn, O

regon

C
harles S

m
ith, S

uperintendent
S

easide S
chool D

istrict
S

easide, O
regon

C
lyde S

w
isher, T

eacher
N

yssa H
igh S

chool
N

yssa, O
regon

A
lice T

illm
an, T

eacher
G

lenfair E
lem

entary S
chool

P
ortland, O

regon

S
tanley V

andchey, A
ssistant S

uperintendent
R

eynolds S
chool D

istrict
T

routdale. O
regon

C
hristy W

heeler, T
eacher

H
arper E

lem
entary S

chool
H

arper. O
regon

A
rdct h W

oods. T
eacher

M
oro E

lem
entary S

chool
M

oro. O
regon

S
T

A
F

F

G
reg O

rm
an, S

taff S
pecialist

N
orthw

est R
egional E

ducational Laboratory
P

ortland, O
regon

A
nn H

elm
ick. R

esearch A
ssistant

N
ortIm

est R
egional E

ducational Laboratory
P

ortland, O
regon

M
ike H

iscox, S
taff S

pecialist
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

D
ean H

. N
afzigcr, D

irector
A

ssessm
ent P

rogram
N

orthw
est R

egional E
ducational Laboratory

P
ortland. O

regon

V
icki S

pandel. W
riter/E

ditor
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

Jam
es C

. Im
para, D

irector
S

tatew
ide A

ssessm
ent

O
regon D

epartm
ent of E

ducation
S

alem
, O

regon

John L. M
ajor, R

esearch A
ssociate

O
regon D

epartm
ent of E

ducation
S

alem
. O

regon

Septem
ber 15-16,

1975

M
ary A

braham
. P

arent
A

lbany, O
regon

W
endell A

ustin, P
rincipal

M
aple E

lem
entary S

chool
S

pringfield. O
regon

A
rt B

ensell, P
arent

S
iletz, O

regon

P
at G

am
m

ond, T
eacher

E
ast O

rient E
lem

entary S
chool

S
andy, O

regon

Jeanne G
aulkc, P

arent
H

ood R
iver. O

regon

C
harles G

oforth, R
eading S

pecialist
S

alem
 S

chool D
istrict

S
alem

, O
regon

B
renda G

reen, P
arent

P
ortland. O

regon

D
aisy H

ayes. P
arent

P
ortland. O

regon

Lynford H
ershey. P

arent
C

ulver, O
rcgor

R
alph H

odges, R
eading S

pecialist
P

ortland P
ublic S

chools
P

ortland. O
regon

R
ay Lauderdale, P

arent
S

alem
, O

regon

N
eil M

cD
ow

ell, R
eading S

pecialist
O

regon R
eading A

ssociation
A

shland. O
regon

B
lair P

rcuss, P
arent

P
ortland, O

regon

R
obert S

anders, P
arent

H
arper, O

regon

A
lice T

illm
an, T

eacher
G

lenfair E
lem

entary S
chool

P
ortland, O

regon

Jeanne T
orres, P

arent
W

oodburn, O
regon

S
tanley V

andehey
A

ssistant S
uperintendent

R
eynolds S

chool D
istrict

T
routdale, O

regon

G
eneva W

inkle, P
arent

P
ortland, O

regon

ST
A

FF

H
enry C

. D
izney

S
enior R

esearch A
ssociate

O
regon D

epartm
ent of E

ducation
S

alem
, O

regon

Jam
es C

. Im
para, D

irector
S

tatew
ide A

ssessm
ent

O
regon D

epartm
ent of E

ducation

John L. M
ajor, R

esearch A
ssociate

O
regon D

epartm
ent of E

ducation
S

alem
, O

regon

G
reg D

ruian, S
taff S

pecialist
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

A
nn H

elm
ick, R

esearch A
ssistant

N
orthw

est R
egional E

ducational Laboratory
P

ortland, O
regon

D
ean H

. N
afziger, D

irector
A

ssessm
ent P

rogram
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

V
icki S

pandel, W
riter/E

ditor
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

S
eptem

ber 18. 1975

W
endell A

ustin. P
rincipal

M
aple E

lem
entary S

chool
S

pringfield. O
regon

Jeanne G
aulke, P

arent
H

ood R
iver, O

regon

G
abriel O

rlando, R
eading S

pecialist
M

ultnom
ah 1E

D
P

ortland. O
regon



B
lair P

rcuss, P
arcnt

P
ortland, O

regon

A
lice T

illm
an, T

eacher
G

lenfair E
lem

entary S
chool

P
ortland. O

regon

S
T

A
F

F

H
cnry C

. D
izncy

S
cnior R

cscarch A
ssociate

O
regon D

epartm
ent of E

ducation
S

alem
, O

regon

Jam
es C

. Im
para, D

ircctor
S

tatew
ide A

sscssm
cnt

O
regon D

epartm
ent of E

ducation
S

alem
, O

regon

John L. M
ajor, R

cscarch A
ssociatc

O
regon D

cpartm
cnt of E

ducation
S

alem
, O

regon

A
nn H

elm
ick, R

cscarch A
ssistant

N
orthw

est R
egional E

ducational Laboratory
P

ortland, O
regon

D
can H

. N
afziger, D

ircctor
A

ssessm
ent P

rogram
N

orthw
cst R

egional E
ducational Laboratory

P
ortland. O

regon

V
icki S

pandel. W
riter/E

ditor
N

orthw
est R

egional E
ducational Laboratory

P
ortland, O

regon

A
PPE

N
D

IX
 C

O
R

E
G

O
N

 B
O

A
R

D
 O

F E
D

U
C

A
T

IO
N

G
O

A
L

S FO
R

 E
L

E
M

E
N

T
A

R
Y

 A
N

D
SE

C
O

N
D

A
R

Y
 E

D
U

C
A

T
IO

N

PR
E

A
M

B
L

E
T

he O
regon B

oard of E
ducation, in response to the changing needs of O

regon
learners, sets forth'six goals for the public schools.

C
onceived and endorsed by O

regon citizens. these statew
ide goals confirm

 that
every student in the elem

entary and secondary schools shall have the opportunity
to learn to function effectively in six life roles: LE

A
R

N
E

R
. IN

D
IV

ID
U

A
L.

P
R

O
D

U
C

E
R

, C
IT

IZ
E

N
. C

O
N

S
U

M
E

R
. and F

A
M

ILY
 M

E
M

B
E

R
. E

ach goal
states the know

ledge. skills, and attitudes needed to function in these life roles.

T
he statew

ide goals shall be im
plem

ented through the program
 and course goals

of each local school district. T
hese local goals are set by the schools together w

ith
their com

m
unities to fulfill a shared responsibility for the education of every

student. B
ecause m

ost of the know
ledge and skills needed to function effectively

in the role of LE
A

R
N

E
R

 are acquired in school, the school has prim
ary

responsibility for helping students achieve this goal.

E
ach school

and its
com

m
unity establishes priorities am

ong the goals to m
eet

local needs, and allocates school and com
m

unity resources accordingly. T
his

assures each student the opportunity to achieve the requirem
ents for graduation

from
 high school, and as m

uch additional schooling as school and com
m

unity
resources can provide.

ST
A

T
E

W
ID

E
 G

O
A

L
S FO

R
 SC

H
O

O
L

IN
G

E
ach indivdual w

ill have the opportunity to develop to the best of his or her
ability the know

ledge, skills, and attitudes necessary to function in each life role.

1. In preparation for the role of LE
A

R
N

E
R

:
E

ach individual w
ill develop the basic skills of reading, w

riting, com
putation,

spelling. speaking. listening, and problem
-solving; and w

ill develop a positive
attitude tow

ard learning as a lifelong endeavor.

In preparation for the role of IN
D

IV
ID

U
A

L:
E

ach learner w
ill develop the skills to achieve fulfillm

ent as a self-directed
person: acquire the know

ledge to achieve and m
aintain physical and m

ental
health: and develop the capacity to cope w

ith change through an under-
standing of the arts. hum

anities, scientific processes, and the principles
involved in m

aking m
oral and ethical choices.

3. In preparation for the role of P
R

O
D

U
C

E
R

:
E

ach individual w
ill learn of the variety of occupations; w

ill learn to
appreciate the dignity and value of w

ork and the m
utual responsibilities of

em
ployers and em

ployees; and w
ill learn to identify personal talents and

interests. m
ake appropriate career choices, and develop career skills.

4. In preparation for the role of C
IT

IZ
E

N
:

E
ach individual w

ill learn to act in a responsible m
anner; w

ill learn of the
rights and responsibilities of citizens of the com

m
unity, state, nation. and

w
orld; and w

ill learn to understand, respect, and interact w
ith other cultures,

generations and races.

5. In preparation for the role of C
O

N
S

U
M

E
R

:
E

ach individual w
ill acquire know

ledge and develop skills in the m
anagem

ent
of personal resources to provide w

isely for personal and fam
ily needs and

m
eet obligations to self, fam

ily, and society.

6. In preparation for the role of F
A

M
ILY

 M
E

M
B

E
R

:
E

ach individual w
ill learn of the rights and responsibilities of fam

ily m
em

bers,
and acquire the skill' and know

ledge to strengthen and enjoy fam
ily life.

I
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A
PPE

N
D

IX
 D

Interpretation G
uide for Schools

Participating in the 1975
O

regon Statew
ide A

ssessm
ent Program

For those schools that participated in
the A

pril 1975 statew
ide assessm

ent,
T

able 1 in A
ppendix D

 offers
a com

parison betw
een their m

ean scores
on each

objective and skill area (dom
ain), and the

perform
ances of children throughout

the state or in different types of school
districts. T

he m
ean perform

ance
on an

objective or a skill area for students in
a given school can be com

pared to
statew

ide perform
ance or to the perform

ance
of students in sim

ilar districts. T
he

follow
ing procedures arc suggested:

I. L
ook at the school report that

your school received in M
ay 1975. T

hat report
gave you the num

ber of questions. the m
ean rights,and standard deviations

for each objective and for each
ofthe four skill areas.

Find the m
ean rights for

any objective or skill area on your school report.
3. O

n T
able I in A

ppendix D
. locate

the m
eans on that objective

or skill area for
the state, for districts from

your region, for districts from
 your per pupil

expenditure category. and for those from
your district size category.

4. C
om

pare your school m
ean (Step 2) for

the objective or skill area w
ith the

appropriate m
eans for that objective

or skill area taken from
 T

able I
in

A
ppendix D

 (Step 3).

5. If your school m
ean is m

ore than
tw

o standard errors (taken from
 T

able I
in

A
ppendix D

. w
ith the appropriate m

eans)
above or below

 the m
eans identified

in Step 3. you can be confident that
your school is different from

 the average
school in the state or in each district

category. Such a difference is large
enough to w

arrant interpretation by
your professional staff, and you m

ay w
ant

to take appropriate action.

For exam
ple, if the m

ean right for
your school w

as
4.75

on
O

bjective I,
and your

school is located in the E
astern R

egion, is
in the S700-899 per pupil expenditure

category, and has a district size of 7.500+
.

you w
ould go to T

able I in A
ppendix

D
 and extract the follow

ing
m

eans and standard errors for com
parison:

a. C
om

parison w
ith the S

late P
et form

ance:
L

ooking at T
able I

in A
ppendix

D
. the state m

ean for
O

bjective /
w

as
4.74

and the standard error w
as

0.0/.
O

ur hypothetical school w
as not

m
ore than tw

o standard errors above
.

(4.76)
or below

.(4.72) the
state m

ean, so w
e w

ould interpret this perfoim
-

ance to he not m
uch different from

 the state perform
ance.

b. C
om

parison
w

ith the P
erform

ance of S
chools in the

E
aA

ttnn R
egion:

L
ooking at T

able I
in A

ppendix D
, the E

astern R
egion

m
ean for

O
bjective

/ w
as 4.79. and the standard

error w
as 0.0/. O

ur hypothetical school w
as

m
ore than tw

o standard errors below
(4.77)

the E
astern R

egion m
ean, so

w
e w

ould interpret this perform
ance to he different from

that of the
average school in the E

astern R
egion.
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c. C
om

parison w
ith the P

erform
ance of S

chools in the $700-899 P
er P

upil
E

xpenditure C
ategory:L

ooking at T
able I in A

ppendix D
, the S700-899

per pupil expenditure category m
ean for

O
bjective 1

w
as

4.76,and the
,

standard error w
as

0.01.
O

ur hypothetical school w
as not m

ore than tw
o

standard errors above
(4.78)

or below
(4.74)the m

ean perform
ance for

schools in the S700-899 per pupil expenditure category. T
his finding

indicates that there w
as little difference betw

een the school's perform
ance

and the perform
ance of schools in its per pupil expenditurecategory.

d,
C

om
parison w

ith the P
er

of S
chools in the 7,500+

 D
istrict S

ize
C

ategory:
L

ooking at T
able 1 in A

ppendix D
, the 7.500+

 district size
category m

ean for
O

bjective I
w

as
4.70

and the standard error w
as 0.02.

O
ur hypothetical school w

as m
ore than tw

o standard
errors above

(4.74)
the 7.500+

 district size category m
ean. so w

e w
ould interpret this

perform
ance to be different from

 that of schools of sim
ilar size.



A
PPE

N
D

IX
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T
A

B
L

E
 1

Perform
ance on R

eading O
bjectives A

cross the State by T
ype of School D

istrict*

D
om

ain/O
bjective

--.

N
o. of

Item
s"

-
-----P

erform
ance

-
- ---- -- -

-
--

B
y

-
- -

R
egion

P
er P

upil E
xpenditure

D
istrict S

ize

S
tate

E
astern

W
estern

M
etro-

politan
5699 or

less
$700-
$899

$900 or
m

ore
1-99

100-
2,999

3.000-
7A

99
7.500+

D
O

M
A

IN
 I-W

ord A
ttack Skills

40
31.13

31.98
31.47

30.30
31.52

31.38
30.16

32.61
31.17

32.12
30.39

(0.16)
(0.22)

(0.24)
(0.29)

(032)
(0.20)

(0.40)
(0.37)

(0.22)
(0.25)

(0.33)

O
bjective 1-W

ord
5

4.74
4.79

4.75
4.69

4.73
4.76

4.69
4.81

4.72
4.80

4.70
Identification

(0.01)
(0.01)

(0.02)
(0.02)

(0.02)
(0.01)

(0.03)
(0.03)

(0.02)
(0.01)

(0.02)

O
bjective 2-V

ow
el Sounds

4
2.32

2.49
2.39

2.16
2.41

2.34
2.19

2.57
2.32

2.45
2.23

(0.02)
(0.04)

(0.04)
(0.04)

(0.05)
(0.03)

(0.05)
(0.10)

(0.03)
(0.04)

(0.04)

O
bjective 3-Silent L

etters
6

5.25
5.33

5.30
5.14

5.30
5.29

5.09
5.25

5.16
5.40

5.13
(0.02)

(0.03)
(0.04)

(0.04)
(0.04)

(0.03)
(0.05)

(0.08)
(0.03)

(0.04)
(0.05)

O.;.)

O
bjective 4-y Sounds

5
3.81

3.97
3.87

3.68
3.96

3.83
3.62

4.01
3.84

3.99
3.67

(0.03)
(0.04)

(0.04)
(0.05)

(0.05)
(0.03)

(0.07)
(0.10)

(0.04)
(0.04)

(0.05)

O
bjective 5-H

ard/Soft
4

3.07
3.15

3.09
3.01

3.11
3.09

2.99
3.20

3.06
3.18

3.01
c and

g
(0.02)

(0.03)
(0.03)

(0.04)
(0.04)

(0.03)
(0.04)

(0.07)
(0.03)

(0.03)
(0.04)

O
bjective 6-V

ow
els

3
2.15

2.23
2.20

2.04
2.18

2.19
2.02

2.30
2.18

2.27
2.02

B
efore

r
(0.02)

(0.04)
(0.03)

(0.04)
(0.04)

(0.03)
(0.05)

(0.07)
(0.03)

(0.04)
(0.04)

O
bjective 7-D

ouble V
ow

els
2

1.44
1.50

1.46
139

1.45
1.46

1.39
1.60

1.44
1.49

1.41
(0.01)

(0.02)
(0.02)

(0.02)
(0.02)

(0.02)
(0.03)

(0.05)
(0.02)

(0.02)
(0.02)

O
bjective 8-C

ontractions
5

3.86
3.97

3.90
3.77

3.93
3.87

3.77
4.11

3.90
3.91

3.78
(0.02)

(0.04)
(0.03)

(0.04)
(0.04)

(0.03)
(0.05)

(0.07)
(0.03)

(0.04)
(0.04)

O
bjective 9-N

um
ber

6
4.49

4.55
4.51

4.43
4.45

4.55
4.41

4.75
4.43

4.64
4.44

of Syllables
(0.04)

(0.07)
(0.05)

(0.08)
(0.08)

(0.05)
(0.10)

(0.10)
(0.05)

(0.07)
(0.08)

*T
he first num

ber for each objective is the m
ean or average num

ber of item
s com

et. T
he second num

ber (in parentheses) is the standard
en or

of the m
ean, an indicator of variability of perform

ance on the objective.
"T

he num
ber of item

s colum
n total does not equal the total num

ber of item
s on the lest since

item
s 14 and 16 address

both objectives 21 and 22.
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T
A

B
L

E
 1

(C
ontinued)

P
erform

ance on R
eading O

bjectives A
cross the S

tate by T
ype of S

chool D
istrict*

D
om

ain/O
bjective

N
o. of

Item
s**

P
m

form
anee B

y

R
egion

P
cr P

upil E
xpenditure

D
istrict S

ize

S
tate

E
astern

W
estern

M
etro-

politan
$699 or

less
$700-
$899

$900 or
m

ore
1-99

100-
2,999

3,000-
7,499

7,500+

D
O

M
A

IN
 II-V

ocabulary S
kills

8
7.10

7.21
7.10

7.05
7.10

7.13
7.04

7.23
7.04

7.28
7.05

(0.03)
(0.04)

(0.05)
(0.05)

(0.05)
(0.03)

(0.08)
(0.14)

(0.05)
(0.03)

(0.06)

O
bjective 10-O

m
itted W

ord
4

3.51
3.57

3.51
3.49

3.52
3.51

3.51
3.58

3.48
3.60

3.49
(0.02)

(0.02)
(0.02)

(0.03)
(0.03)

(0.02)
(0.04)

(0.09)
(0.02)

(0.02)
(0.03)

O
bjective 1 1-M

ultiple
4

3.59
3.64

3,59
3.56

3.59
3.62

3.53
3.65

3.56
3.68

3.56
M

eaning W
ords

(0.02)
(0.02)

(0.02)
(0.03)

(0.03)
(0.02)

(0.04)
(0.05)

(0.03)
(0.02)

(0.03)

D
O

M
A

IN
 III-C

om
prehension

21
15.40

15.87
15.46

15.12
15.59

15.43
15.14

15.99
15.23

16.03
15.18

S
kills

(0.09)
( 0.12)

(0.14)
( 0.16)

( 0.19 )
(0.11)

( 0.23)
(0.41)

(0.15)
(0.16)

(0.17)

O
bjective 12-Locate

3
1.77

1.81
1.81

1.70
1.81

1.77
1.72

1.82
1.76

1.86
1.72

Inform
ation in a P

assage
(0.01)

(0.02)
(0.02)

(0.02)
(0.03)

(0.02)
(0.03)

(0.08)
(0.02)

(0.03)
(0.03)

O
bjective 13-A

nsw
ering

5
4.20

4.32
4.22

4.12
4.26

4.22
4.10

4.30
4.19

4.36
4.11

Q
uestions A

bout a P
assage

(0.02)
(0.03)

(0.04)
(0.04)

(0.04)
(0.03)

(0.06)
(0.11)

(0.04)
(0.04)

(0.04)

O
bjective 14-C

hronological
3

1.95
2.05

1.95
1.92

1.95
1.95

1.95
2.13

1.89
2.04

1.96
O

rder
(0.02)

(0.03)
(0.03)

(0.04)
(0.04)

(0.03)
"

(0.04)
(0.09)

(0.03)
(0.03)

(0.04)

O
bjective 15-P

redict
3

2.00
2.09

2.00
1.95

2.03
1.99

1.97
2.13

1.97
2.10

1.96
S

tory E
nding

(0.02)
(0.02)

(0.02)
(0.03)

(0.03)
(0.02)

(0.03)
(0.10)

(0.03)
(0.02)

(0.03)

O
bjective 16-Inferred

5
3.96

4.05
3.96

3.93
3.98

3.98
3.91

4.05
3.91

4.09
3.94

C
onclusions

(0.02)
(0.03)

(0.03)
(0.04)

(0.04)
(0.03)

(0.05)
(0.10)

(0.04)
(0.04)

(0.04)

O
bjective 17-S

elect
2

1.52
1.54

1.53
1.49

1.55
1.51

1.49
1.55

1.50
1.58

1.49
P

lot S
um

m
ary

(0.01)
(0.02)

(0.02)
(0.02)

(0.02)
(0.01)

(0.03)
0.05)

(0.02)
(0.02)

(0.02)

6(1

*T
he first num

ber for
each objective is the m

ean or average num
ber of item

s collect. T
he second num

ber (in
paientheses) is the standard error

of the m
ean, an indicator of vat iability of perform

ance on the objective.

'T
he num

ber of item
s colum

n total does not equal the total num
ber of item

s on the test since item
s 14 and 16 address

both objectives 21 and 22.



T
A

B
L

E
 1

(C
ontinued)

Perform
ance on R

eading O
bjectives A

cross the State by T
ype of School D

istrict*

D
om

ain/O
bjective

N
o. of

Item
s**

P
et form

ance B
y

R
egion

P
er P

upil E
xpenditure

D
istrict S

ize

S
tate

E
astern

W
estern

M
etro-

politan
$699 or

less
S

700-
$899

$900 or
m

ore
1-99

100-
2,999

3,000-
7,499

7,500+

D
O

M
A

IN
 IV

-A
pplication

25
16.12

16.72
16.17

15.81
16.29

16.19
15.79

17.30
16.02

16.85
15.73

S
kills

(0:12)
(0.16)

(0.18)
(0.20)

(0.25)
(0.14)

(0.28)
(0.39)

(0.19)
(0.19)

(0.22)

O
bjective 18-A

lphabetize
4

2.36
2.50

2.38
2.29

2.45
2.37

2.25
2.56

2.39
2.50

2.23

(0.02)
(0.04)

(0.04)
(0.04)

(0.05)
(0.03)

(0.05)
(0.06)

(0.04)
(0.04)

(0.04)

O
bjective 19-U

se
6

3.77
3.97

3.76
3.68

3.89
3.75

3.64
4.22

3.77
3.94

3.64

D
ictionary

(0.04)
(0.06)

(0.06)
(0.07)

(0.07)
(0.05)

(0.09)
(0.10)

(0.06)
(0.07)

(0.07)

O
bjective 20-U

se T
able

6
4.93

5.04
4.97

4.82
4.95

4.97
4.82

5.08
4.89

5.12
4.85

of C
ontents

(0.03)
(0.03)

(0.04)
(0.05)

(0.05)
(0.03)

(0.07)
(0.10)

(0.04)
(0.04)

(0.05)

O
bjective 2I-F

ollow
3

1.73
1.77

1.73
1.70

1.70
1.74

1.72
1.74

1.71
1.78

1.71

W
ritten D

irections
(0.01)

(0.03)
(0.02)

(0.02)
(0.03)

(0.02)
(0.03)

(0.09)
(0.02)

(0.02)
(0.03)

O
bjective 22-F

ollow
2

1.39
1.42

1.39
1.36

1.37
1.40

1.38
1.40

1.38
1.42

1.37

C
ardinal D

irections
(0.01)

(0.02)
(0.02)

(0.02)
(0.02)

(0.02)
(0.02)

(0.07)
(0.02)

(0.02)
(0.02)

O
bjective 23-A

ddition
2

1.42
1.47

1.42
1.40

1.41
1.43

1.42
1.54

1.40
1.48

1.40

W
ord P

roblem
(0.01)

(0.02)
(0.02)

(0.02)
(0.02)

(0.02)
(0.03)

(0.06)
(0.02)

(0.02)
(0.03)

O
bjective 24-S

ubtraction
2

0.95
0.98

0.95
0.94

0.93
0.96

0.95
1.06

0.91
1.02

0.95

W
ord P

roblem
(0.01)

(0.02)
(0.02)

(0.02)
(0.03)

(0.02)
(0.03)

(0.07)
(0.02)

(0.03)
(0.02)

O
bjective 25-S

elect W
ord

2
0.97

0.99
0.95

0.99
0.96

0.97
0.98

1.10
0.95

1.03
0.96

P
roblem

 O
peration

(0.01)
(0.02)

(0.02)
(0.03)

(0.03)
(0.02)

(0.03)
(0.05)

(0.02)
(0.03)

(0.03)

*T
he first num

ber for each objective is the m
ean or average num

ber of item
s correct. T

he
second num

ber (in parentheses) is the standard error
of the m

ean, an indicator of variability of perform
ance on the objective.

**T
he num

ber of item
s colum

n total does not equal the total num
ber of item

s on the test since
item

s 14 and 16 address both objectives 21 and 22.
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T
he follow

ing reports and products contain the results of the 1975 O
regon

Statew
ide R

eading A
ssessm

ent:

T
he T

echnical R
eport is a com

prehensive record of the 1975 assessm
ent prepared

prim
arily for the assessm

ent staff and educational researchers. V
olum

e 1 presents
a detailed background and history of the assessm

ent. V
olum

e 11 presents a
com

prehensive overview
 of assessm

ent procedures, covering such phases of the
1975 assessm

ent as sam
pling, collecting data, and analyzing results. V

olum
e III

presents a com
plete description of the procedures involved in coordinating the

1975 interpretive panel m
eetings and a full discussion of the interpretive

com
m

ents and recom
m

endations offered by that panel.

T
he G

eneral R
eport, a sum

m
ary of the T

echnical R
eport, is intended for such

audiences as legislators. D
epartm

ent of E
ducation program

 directors and staff,
local district personnel, the general public, and m

edia personnel w
ho w

ould
further dissem

inate the inform
ation.

T
he E

xecutive Sum
m

ary, like the G
eneral R

eport, is for a non-technical
audience. T

he m
ost significant findings and recom

m
endations are highlighted in

this docum
ent.

T
he brochure is a one-sheet foldout providing an overview

 of the 1974-75
O

regon assessm
ent program

.

C
opies of the G

eneral R
eport and E

xecutive Sum
m

ary are available. W
rite or

call:D
ocum

ents C
lerk

O
regon D

epartm
ent of E

ducation
942 L

ancaster D
rive N

.E
.

Salem
. O

regon 97310
Phone: 378-3589

Q
uestions about the O

regon Statew
ide A

ssessm
ent Program

 arc w
elcom

ed and
should be sent to:

D
irector

Statew
ide A

ssessm
ent Program

O
regon D

epartm
ent of E

ducation
942 L

ancaster D
rive N

.E
.

Salem
. O

regon 97310

C
opies of the reading test used in the 1975 assessm

ent are available
from

 the D
epartm

ent for use by any O
regon school district. T

here is no
charge. R

equests for copies of the test should be sent to the director of
the O

regon Statew
ide A

ssessm
ent Program

.


