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DEVE'LOPI;tENT OF THE KENT‘UCKY riopEL,

. . FOR o
HODULARIZED COMPETENCY-BASED

;MYOQAIJONALAEDUCATAQNMWo;L_

A -The Curriculﬁﬁ.pevelopment Center and the Bureau of Vocational Education

_ competency-based education can make a Significant contribution to the improvement

|
have made a serious commitment to-the idea that the concepts and practices of = < ..
of vecational programs fnfthe Commonviealth. . .One of thetprimar? efforts in=mov§ngj

~

toward compctency}baged educationi(C.B}E;)mhaé been'tovidentify a'broad'model of - ..

<

C.B.E. that describes the total program, ‘and a specific model for an instructfonal'i
_ ] ‘~ N A . - . '. . o ' - . : : EY 2 ‘ i
delivery system.- This must be dope before instructional programs can be constructed .

and instructional materials-dcve!oped. vThe effort to identify the.mode1§ and

ey

;5 determlnc thelr cmplemcntatlon has involved the!dlrect profe45|onal work of a group °:

of leade:s Wlthln the C. D C. and thevByreau,‘apd the active-response of -a great

many educatoxs acros’s the reglon.

The modcls ‘as presented hete are ‘not clalmed as belng unique, for thc qeveral '

clemcnts can be ‘found in. somewhat similar forms in. other cmergnng programs round

.....

f e the'country. Rather the mddels have been derlved from a \arlety of . sources and

L Lo : -

specsflcally redesugned to- be partlcularly approprlateﬁto the nceds of vocatlonal

edUcatlon in Kentucky- The model for competency~ba$ed cumriculum dcvelopment and o
S S . o tJ Lo e T
instructional materials production suggests the fofloﬁ?ng.characteristic§:
. , -—Appeallng enough in concept and appearance to ‘attract the favorable attcntlonf
: gg'! L of teachers and 9tudcnts vho may be unfamlllar with C.B.E. and skeptical of -
S ' o change. - . : , . :

- --Flexible.enough to'perhit development, odtflcatlon, and reflncmcnt as
X suqoested by experience in its: lmplementatlon ; S : : e

a

~-Simple enough toﬂbe produced wathln severe time. Ilmltatlons end the xestraxnts
of: not unlnmltcd\Lesourres v o R :




HODEL OF fOHPEY[NCY BASED VOCAT!OHAL PROGRAM -

;The program model s haSed on severa] fundﬂmcnta] coccepts and assumptlonf'

S --Occupational . competence consists of a large  number of individua] skilled
R : behavloxs, app]led singly or in comb!natlon by the practutloner
o -.~'Theqe skilled benaV|ors,‘é competencxes _can be Ident|f|ed and can be
]earned S : L R '
—-Vocationa]'educators‘are capable of devising programs that will enable
students to become competent in their occupationaJ skills: . .
o

—-Instluctors ~ N utl]|A= rc]atlve]y ObJCCthG means to determlne \hen ‘the .
‘student. has fearned the requxsntc competenCIes L , _ Ce

’The competency based vocational program as. concelued |nA|oea]|zed 1orm‘con5|rts
a series of 1earning experionCes in whlch the student pr0gre55es frOm'hIS level of-;
»skiilhat the'time of entry ('hatevcr that level may be) to fara] compntcnce in the
ski s reOU|rcd of hls choccn occupatlon or sub- occupatron (FlgUle I) Each g
learnlng e/pestcncc (the mnter;a]a for Uthh are packaged [ modu]e form)]requiream
rsucceqsful completlon and instructor- obselvcd‘competent pcrformghcc before a new
erperience i5~unde"taken' Oroan|7atmon of the learnxng.experiences is'ba5ed on:
educatlonal ]oglc and on tcachlng/learnlng el fICanCY | lhe mode] at ‘this Qtage
~;~;—-~~o£ﬂmts dev ]meent is b051ca]}y ]|nea| in des'gn, but rt docs'not preclude ]afcr

v deve!opncnt to a branchan form Lo suit lndlvndu al student needs;
In the competency aqed progr am the fdctor of t|me is a varlab]e, vhile b/

oemonctrateo occupetlona] compctence is a constant (WIthln, of course, the con*

straints of sChoo] and'program admlnistratiOn) This is in contlast to’ tiadltlona]

educatlon where, broad;y'spcaklng,'the reverse |s true . The model admits to ‘the

fact that therc are many ways to Iearn, |nc]ud|ng not only the formal ]earnlng

activities of sch'ollng, but a]so ]carnlng done |n’other agenctes and |n-0enela2 life

experience. Thus the tcs¢~out proccduncs in: the program allow the student to provudc

evidence of previouq]y,achueveo competcnce.
¢ .

Studcnt exit from the progrnm may be. made at varlous pOInts\dcpcndlng on the

\

o ed0cationaj and»occupatlonal.goa]s of_the' tudent When the 1dnnt|f|cd rcqulrlte
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* !
competencies for a given sub-occupation have been acquired the student ‘may lcave
! to enter gainful employment. At a .later time, he or she may re-enter the program
at the appropriate point-and then continue to achidve higher level competencies.
Final program completion is ireached when the student has demonstrated occupational
‘wntry-level skill in all. of the identified competencies.
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- THE KENTUCKY MODEL | o
‘COi-“.POHENTS OF THE COi".PETENCY-BASED.DELIVERY SYSTEM

'EQEE;-5EEQEESEEEAES*8 co]]ection of dlscrete or fragnentary program 5upport

Ccurriculum materials;

<

The kcntucky Model for compctency based vocationa] education- is conc01ved

as a ;ystcm for. th deVe]opment and deiivery of the instructional programr~v?

from identification of incumbent worker tésks, to studentfoccupational compet:

materta]s in this systcmatlc approach each component supports thD others, cech

'is in turn affected in contcnt by th° reQU|remcnts of othcrs Aii-of the compon-

ents are dllected toward pIOVIdIng an lnstructlonal geqta]t in which the teacher

_ and student can work in the PIOCCSS of leern|ng (Flgure 2)

o . .
T . . - -

The - lnstructlondl ODJGCtIVeS for the Kentucky Hodei are der|ved from, the

,'

_VFTECS Catalog of ObJectives. ThCSe obJectives are d|rect1y related to the tasks

that |ncumbent uorlers perform on the Job in-turn, the criterion;referenced
measures (or studcnt performunccs of the tasP) arc drawn dircctiy fron ‘the ochct—'

ives " This stlong reseaich based iincan re]ation of worker functlon to~demonstra

ted student performance is thought to be one of the- powers of the hcntuck” honci

The deve]opmenta] handbook is desugned to abS|<t curriculum uxltcls deve]op

" the instructionai program from the obJectIVes.; In the handbooP the varlocs‘

'compqnents of the dzlivery system are described,andu.helr re]ationshlp to’ cach

other explained. 'In particular, instructiOns'and'suggestions are~g|ven for the

. development of effective student inctrUCtionaivpackéges (cq]ied;modUIes)r . The

haridbook thus pro;ideétguideiines for a unified apprOaCh'to competency;baéed

°

-
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O

and supplies. Each of thesf IS sclectcd and |nc01poratod lnto thc proclam'rperlfi-

"-the -equisite occupat|on . .competence. R R SR,

‘Student instructional modules are the core of the.delivery system. Developed

and written specifically for'student use,Jthe'modnle presentS\the instructional -

objcctiVe~alonq with'the leaﬁning'aCtivities designed to enahﬂif the student to oLt

Y = o
Tl ]

reach that ochctlve, and mcasures conctructed to determine when the ob{fctive

has in factubeen rcachcd. As a vehicle for individualized instruction, the =~ = .

: P
modulc ‘moves the stuocnt through a series -of learnung ‘experiences and. learned

;06cupat|onal competencies toward flnal programwcomplctlon and Job’entry. Whlle

“each modulc-deals,with awslnglc'competency or a small cluster of rclated compet-

©

~”encies,ithe total group, of modules constitute.a coherent Vocational program. -

P

v . . . o . -
Supporting instructional.materials are.used by student and tcacher while work-

' L ] 0 . . .
ing: wﬁthln the modulaxlzcd piogidm These materials support” the instructional *~

module plOVIO\ basrc CUbJCCL mattcr content augmeént and enrich the program,

. provide alternative paths to learning,.and utilize varied stimuli to promote

lecarning. - Supporting materials may»include books,~refercnce material, audio and

N

video tapes,‘illustrations' pamphlcts,.slides'and films laborator) equipmcnt

cally to aid thc»student in completing the modu}e'successfully, and thuF achLrlng~ -

SN

N . C . ~

The supportlnq lnstructxonal aCllltICS piomote lea1n|ng through lﬁboratoly

activities cnd cognltlve study UorL(epace and the dppropruate cnvuionmental

conditlons are facllltles needed for the laboratory e>pct|ences |nvolved Jn the.

-
.

modules. In addition, the cognitive or knowledge component of'the module requlres‘

e w -

that facilities he“made avéilable for student‘study. A lcarning'center 2s one arca
wnthln the classroom <pace, or a scpaiatc lcalnlnq centcr wlthln the school WIth

enough facnlitles to serve scveral vocatlonal p:oor ams is enVIsioned Thc,.ea.n-
. : :’ A i : ' :
ing ccntcr \lll contaln not only the supoortl g lnstructional e terials themSclves -

but the ncccssary hardware sUch-as-slude-tape viewers, tape players, and cacrel

L one S

SPE’-C;?- | R | b 8 o .. : u

e e
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: Aruitoxt provided by Eic:

The proqram,mﬁﬁgéement syqtem is devtscd to mnablc the {eacher.to organize

%y

the progfgaj/;;nage its day- to day operatlon, malntaln the student records

~t

; essentla] to competency based educatlon, and aid .in effuc:ent proolam admlnlstra-

- !

'tidn; Becau5e inﬁjvidua]ized nodu]art7eo, compétency based educ ation ds,npt
. _ i ;

usually a'ﬁart of the teachers! experientiél background, a functional management

system is crucial to the installation and success of the mpdel delivery system.

" The teachers' instructional haridbook is used as a .constant

reference in the .

teachers'ieffoits tq{imp]ement'the model program and. promote ;iudent learning.

It fneludeé,a cOpy-of‘the ‘adent instruet?one] modu]es;'a seqeéhtia1$]ist of

medu]es'for.the major.occqpa%ioh and-sub-occupetiqns, év]isting Qﬁ_hardwarevandz

sqfiwere rqufrqufdr each;module; final assess@ent inst?uments,'instructionali
kynotes for cach of the'modhles, and details of the prggram~managcmeﬁt system, "It

can also CUchst to Lhe Leachel a]terhative student Pearning\éxperiehdes, and

apploprnatc af«ecttve obJect|vc< wnlch the teacher may scek to. pcomote

~

_Teacher orientation fs:an |ntegra1 pdtt of the modc] at .east in the eak}y
‘stages of its jnStai]atfdn. ATl of the comporents of the to ta!bdcllvou) Jyxtrn
dfe 1ncorpouatcd |n/Lhe or|entet|on plocedures,“and“fﬁemeHeézof’oriehtationfﬁay
|nc1ude readxngs, personel’compctcncyvbaqed learning .experience, and lntcn5|ve

workshops. o

-
s

2
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o
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THE KENTUCKY MODEL

LT ' S - .THE INDIVIDUAL STUDY HODULE

e e e B U N B e

In the Kentycky_ﬁode1~for coﬁpetency—based vocational education tinstrUc-

tion.is modu]érized _A modu]e is a set of ]earnlng “ctlv1t|es desngned to

,,4.

'dellvtate the studcnt s ach|s.t|on and demonstlatlon of a- partlcu]ar Occupa-

«

tlona] competence. Organlzrng thc |nstruct107a] program in modu]e fo,m |nClcases

'~the POSSIbl]ltles for ctudent self- -pacing and lnd|vudua]|2at|on 1t a]so~promotes

4 . . . ,
accurate aim toward specific.competehcies andfincorporates re]ative]y objective

~ evaluation of successful'performance() 5 e o .
B T The instructional ‘module. encompasses ‘the learnﬁﬁg of a single identified
. . - . /}" - / . . - |
1

et tobjective or a small group of related obJectlves that can be . iealneo effectlxely , |

'todcther. A]] of the activities outllned in the module are dlrected.toward

'achfevement’of the stétediobjective, ahd progress toward sobsequcnt'ohjectives.is
~. . dependent upon the student's demonstration of the objective compctehce,' 81f|ca.ly

A linear in instructional~design, there is, however provision for 1no|”|dua]|vcd

]ealnung aClIVJtV optlons and for by pdssang the ]earnlng actlvrtlcs by Jtudonts

1 ~ . ~.

T 'ho nave arquuled the de5|gndted competence thxough preVIous experlence ;»,
N L ¢ Al

The three | doma|ns of 1carn|ng are accomodated“nn thls mo%;} of modu]arm/ed

by

. .cnstruction Host of the stated ObJeCtIVCS wnl] |nclude_a cognntlve e]ement and a

Qﬁchomotor elemeht;'the ba]ahce,and importance .of each element varying with the

objectiveQ ‘Thoughﬁitdmay be unstated in the language of- the objective, the cognitive

knohledée of facts,-theories,;déta, and procegures;ﬁs usually essential to the

successful performance of the.psYChomotor'task. Provision.for'the student to acquire

k] -~

2

'.';the’cj:entld] Lnowlcdge and to develop the rcqu1red degree’ of sku]] is explicitly"

r N . N

designedAinto the ]earning actiVities of the moduler™ M ny objectivesumay have either




P
i
i
[

an intrinsic ox implied affective element

elemcnt'hill'ndt appear in the moduie ohj%ctive~statemeht.
. - 2

might draw.

- -or éducation traditions.

e

4

, though in this fodel the affective

ne e Oppprtunity fofh
- LI;.':;" B ’ . . . ) ’ ' ' ' N V B . . . R
affective development is possible througﬁ?%pecial teacher-provided experiences
and through the manipulation of the learning environment. o ey

As in the model of the instructional deliVery éystem,-the model for ‘the. 7 v

-]

anstluctlonal modulc consists of a number of components each supporting and

b - N

contrlbutnng to the strength of the whole. Each component .is meant to seive a . .,
speC|f|c purpofe and sattsfy a partfcu1a§;rcquirement of the'competency*basedﬁ
vocatlonal concept.’

Because they?fdrmfa ratidnally'cohstructéd-framework for-

»

tcachlng .and lealnlng, a mcmber component cannot be lcmovcd or subqgén&}alty

e . e

4 -

N moduflod V|thout sbr,ourly vffect|ngathe“strcrgth of the cntltc structure. *Thc €~

|nd|vtdual modulc Js‘!ntended tovbe used as an Jnstructlonal entlty, and not as - o f

\ N B - 2 . ] ‘
evaluation-devices from which the tcacher

»

a resource for student activity ideas or

~le

The_instruitional module is to be put ¢itcct1y‘int9\thé‘hands of the sccord-

v

ary or post-sccondary student, and is mcant for his or her pcrsonal usé. As

the‘type§'of learning activi-

- . - o

éUqh,f%he reéding;level,~thé'p;ychological1apprqach,
.ties, and the evaluation techniques must be geared to the target student. - Real

) S .
- . . R 0

.ttugbnt needs; motivations, and abilities tgke precidence over teaching cenvience

. . ' ‘ - '- ) C \ .
-In the paragraphs that follow the partlcularfcompogénts

cf the model .module are QQscribéd. T h o : ﬁ'5“-¢.

The rationale is a brief'statement to the student of whét-he is,abbut to -

how this IC]dtCS to .his prCVIOUS Iednnlng¢and to hls future learnlng Itf

§

learn,

o

is d»5|gncd to afford some motlvatlon for the stuucnt and to emphaqazc the rarQ

icular importanCG'of the‘comﬁeténce he is being asked to acquire.

t

: . " l' -




fxom the V TECS Cata]og/of’ObJectlves for the <ubJect occupatlon without change.'ci -

ﬁerfgrﬁing-the essential tasks of the‘otbupatibn.‘ o .

”ﬁzed'to euable thebsthdent'to achieve the mddule objective. .The actiYitiQS“yiil.

The pcrformance objective, or dbjectives, of the module aré takch“djréctiy’

-y -

The perFOlmance goa]s<:}e spec:fled in rxgolous detail in advance of .earnlng,

‘ahd the student is held accouqtab]e for‘attalnlng a'glven_]cve] of-competengy in

5

‘The learning activities are specificd by the‘module developer ahd»ar§ organ-

T e

‘lnclude cxperlences for acqu:rang cognltxve Pnow]edge and under Lawd:ng, and for F

B . - . . ' / . e . '
Mska]]s degelopment; The qu(vygy foums mayfbgkvarﬁed to-ma;n{afnystudent matter, e

and suitab]e for the eXpacted.student»abilities and leéﬁﬂing styles; The Tearn-

e - \'J

tng act:vrtlcs,/whslc not grec]ud|ng tladltlona] gloup lnftructlon or tedchel

I3

- L

ﬂ"//

s
. domunated modes of lcaxnlng, ws]] be. 1a|gcly qelf-lnstructlnnal and ludlvndual

i ,‘

e

47

“ER] KC |

‘ Thc e“tent and ba]ancé of xidividual and*oroup.]earding effortnis-deasndent on the
. ' -4 . o

/»*’ _ S
fnceds and~instructional plOblerc of the partncu]ar -0C bupatiOnal area.

J o

The lcarnlno ac'nvuLy oleons sa;xafy SCVGId] dspccts of comOftcncy~ba°cd

chCat:on. FOne of-tnc:baSIc tencts of lnde:duailzcd lnstructlon is that there
& -.‘ ) . .

' ava?ﬁany paths tb ledrning, ach val|d as’ 1ong as |t leads to,studen compctuhce

—

e . o . .

vThe'opthha].and'aﬁternafive activities serve to'mcet'the'requ1rcmen§s of‘studentsf

~hper569al learningfsty]cé and identified needs for pcrsonél growfh'pnd déye?bpmcnt}

‘The also’frOVIde.varced stxmull to encoura e 'learning and maintain-active interest.
Y P g k b .o

o A

Fhe ]earnnng act|VIty optlows may bc lnc]uded‘fn tthe modulé‘by thé MOdu]e dévéldpec, ';

3 . £

maydbe addcd to the modulc by the c]ﬂscroom lnstructor, or may even be dev:sed by

, [ L P Ly

,fthefstudent'himself in hls.effort-to achleye’the objectlve. ST .

.8 .
r - . .

Fcedbacl or “nov]edgc of Lesults |s an, |mpoxtunt part df/the lbalnlng pror 156

Cam

L

Pnbwlcdgs and check]:sts for petfornance_ atlhg. Tnesn progress‘chccks»may core

durlng or at Lhe comp]btton of Lhe ]Paxnnno oCth'tIGS Students who flnd that they

need more lnowledge or a higher.. level of sklll “may recyc]e through one of more of - thc

‘carnlng actlwt:es i 13

-n— e
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Aruitoxt provided by Eic:

i

“devised by the classroom instructor.

‘Model

s the:eforc cons:dernd an ochctnvc and a valid mcasure of tasL com;etence

- not cowpletc]y succcssful

and for the most part wlll Le

may_be‘etthcr,group or |ndiV|dual cxPcrienccs,

¢

Appropriate for such egperiénces'are studcnt_'

)

~
N

attitude'toward(zérk, internalization of gfoup Valucs; pcfsonalitygdévelopment;’ -

Le

personal expectdt|ons of the occupatlon, and. human relations.

‘Final assessment procedures'are;particular]y crdéiél”tO'thc fu}fillment of
, = i o2 arepart e e e o

education Fxnal es~ncnt in-the Kcntucky

SN . \

the concept of performancexbased

ié based on the CTitefibn-Reférencnd Measures of the V- TEFS Cctalog and

The

'Hndcl proccduxes also meet Lhe rcqunrementﬁ of being rigorous in dctax] SpeC|f)lng

the \evel of perloxmance und condltlons of evaluatlon, and made publ|c |n advanred
- . , e o N
The student who has aggﬁired»the necessary-?kill'outside of Lhc-modularizeda

compctencc by golng tblough Lhc ..ndl u5%css—

—_— T Yy 3
i

ment ulthnut completlno dny or all_«fﬂLhe-41Hﬂ

proglam may clect Lo demons1|aLe his

'———’/—-—_——_‘-—-——" LD
iing act:v;tlcs Any'stuuent~who_Js
in the.assessment procedurcs may imprové“hiS'knowledgé_
and/or skllls by re- cycllng thxough Jomc lcalnlng vctivnttns or se}écting lcarning

~ o ,c s . . . &

act|v11y optlong. Fo al] stude 1ts, fina acccptab]c pe.loxmdnce |s rcgu:xcd e

~
\,‘

befo:e the studcnt may go on fo fuuthcr lcarnnngQ in sub"couent modu.ea.

“ ! ..

%

A

N




Already Competent Student ‘

~_=THE - KENTUCKY HODEL-

FEEDBACK or PROGRESS CHECK
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" THE INSTRUCTIONAL MODULE -- SEQUENTIAL DEVELOPHENT ]
ATIONALE o PURPOSE
H el b 'J\’ |
 PERFORMANCE OBJECTIVE(S) .
[from V-TECS Catalog of Objectives] - |
: y . - \ s v e e s ot o 8 el e vy
- LEARNING ACTIVITIES - LERRRING ACTIVITY ;
ST . o Lo Fien : - A
] o for OPTIONS * B
7 KHOWLEDGE AWD SKILLS ..~ = T
R N R




R SUhhAR{ of DISCUQSION REACTthS TO'
‘ THE LOCAL PRESENTATIONS OF THE
COMPETERCY- BASED PROGRAM IMODEL
. " \\

e . P . . B . —
© . N

'/ L , L . .. o . , ) . a
. : . . . . . L e

. - . . -~ . . .
3 . R . . . .. ) . . . 2

= Followung is a condenscd summary of thc notcs talen by Lhe team recoxders
dullng the dlséussaon pcraods ofvthe prescntatlons The éomments and questions
notcd here were selecLed as belng most uorthy of e>aﬁ|nat|on as thé mode | for the
de.lvcry system upde; ocs ré§15|on: Gcneral cxpuess:ons af uppxoval and goodwill,
(;)Vund stra(ghtcorward attltudes of unLhankang opp0>ltl§n are rot replesented bccause

theyvare'not partlcularlyrhelpful'ln thls process.

<

|.* READING LEVEL OF HODULE A \

0

THere was a considere b]c amouint of concern:exprcssed_ab0ut,the»rcading“

- ) . - L) . )
difficulty of the module itself. [oucatsonal jurgon and multl—syllnble words were

\\;; : CFILICI/Cd and the gcncra] lcvel of loadlng vias lhouqht to be. too hloh , SanICd

‘out for partlculdl cr|L|CIsm was the stdtencnt of obJectlveJ, dnd Jevc‘al ﬁuqocst~

\

e jons7wére"madc for” re-wording Fodule ccve]opersnwere urged to- keep lcadlngs.

i " at the1$tuddnts"1evel (thdugﬁfa specific grade—tevel was not -ment ionéd) . TR

R GEFT!UG STLarNrs TO READ . .-
;, o S The. prob]cm of ge Llng lhe studcntﬁ Lo dctually rcod the module “nd to read
* o the - matcrlals listed sn the Lealnvng ACLIVItIes sectlon was of great’ concern

Statcments welc -made Lhat the studcnts can 't xcad "oor! uon ‘read, ”; “dlslale

- . . ’:’ :
o rcading. "It.appeaﬁed,to the part|CIp nts that moﬂularlzcd |nStluct|on requlred
e ' ' ) ' ) .

. ’ ) .. S ‘
a. grcat deaT“of readlng, and therefore less Iaborafory actrvnty.n Spme suggestloni,

‘;“ vere made Lo lely more’ on oral antructlon by Lhe Leachel, cuL down ‘on Lhe readlng,,

[ ' : ’ ' . ~ X !

fﬂ - and use dra wlnos, dtagrams, and |llustrat|ons neaVIIy . &
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’program ea; y

. | s
. ALTERIﬁTlVF LEARKING ACTIVITIFS Lo

Thcue secmed ‘to be a fcellng tha ¢ there should be more opportunity for-

~optional‘or alternat|ve_lcarnlng-EXperlcnccs. 4t vas said,that teachers should~

9

be gaven more scope :n assxgnlno lealnlng actlvutles, and should be alloued to -

. @F"

insert their own'favorlte prOJects, There were fow: specuflc quggestlons of hmzv

this.shouldlee"dohe; T . o o _ . T . s

IV. FRONT PAGE OF THE HODULE o .

Quite a few comments pertelned to the organizatnon of the module's front page.

+ Mhile it was’ ppnrcntly felt thnt the pagc vias clear Lnd’attractlve enough, it was

G
o

“mentioned a numbcr of tl@es that the order of qcctlons should be- (I) Introduction,

: _'ifectiongj (3) Obﬂectives. R
(2) 0 , ]

V. USE IN S[CONDARY AND DOST SCCOPD\RY PR OGRAMS'/
A cemmon concern was thut compctency baced eoucatlon in gcnelal andfthe

ample module in deLlculdr were, more SUItLd to thc portmsecondary tnan the

b

‘secohoary evel. 'Thenégwere some ‘va gue- doubLs as to how Lhe various snuoents

coa “

would accept modularizedbinsthuetth.'Hore part]cularly,_lhe’partlclpants'Werg

very:doubtful about the management problems inVoﬂved in secondary programs, and
whethér the.modules for secondary students should be less rigorous ‘in content and ™~

»

fina! evaluation. T 5

&

VI. PROGRAM HAMAGEMENT ,7 LT T,
. The area, of grcctest coneeln as that of ploglam mananemenl and cdmlnlqtratlon

great ocal of*ﬂlcruscvon centelcd around what to do Ulth students who compleic the

Cdxneglc UnlLS, dolly‘attcndance student grades, space, cqulpmewt

etc. The suppo:ed cxtra load on thc tcachcn 'as_decrued espccndlly that |nvolveo in

-

‘maintaining stuoent records and- in. tlmr-cowsumnng evaluations of tuoent'performance.

PR}

Thc VallOUS groupfbrouoht up“a numu r of p:oblems and anrletles that wlll need to be

deaﬂt with |n:due course: I R . .
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i

s

VIT.  TIME AS AN ELEMENT

Some confusion existed as to the impottance of the eJement of time in

ﬁJQmeeteﬁeybeSed instructibn. There was ‘some’ question as ‘to how much time the

A stuocnts should be a]]oved in como]etlng the wodu]cs _Another questibnyinvolvﬁhg, _ i;)
. o L ; -
time was that vocatiénql-competencies should'ngt only be evaluated as to whether
‘ . . '\‘"\% . : v ) o ) ) . ) : ‘ ‘ '
or not they are performed‘ét\g‘satisfactory level of accuracy, but also as to

“whether they arec performed at a‘EH{jsfactory speed."Specified amounts of time

) . . . U ) .
N S . . . . e ‘;
for practice of skil]s were also suggested.. - N
Vi, AF!ECIIVL EDUCATION -

Palt!cularly in teacherhcducatlon gloups, the quest|on of how competcncy-

baqed ¢cducation plop05ed to dca] wsLh attltuoes and va]ue< vas brought up. Quest*ﬁ
,Jonérs scemed to fee] that C.B,E; vas |naucquate ln lts anpxoach to. the affcctlve S

~domain, and that affective cdquthn,as it now exlstcd uou]d be ]Oat in the shlft
‘toward ihafvidualized and modularized instruction. ThGlC was a notable ]uck of
. . - ("\ .

.positive suggestion as to how attitudes,;va]ueé,~and qppropriate~|A|60na]:ty could

be taught--within the competency-lased ahprpach_or in traditionat vocatﬁonal educa-
tion.

IX. COh EIENLY BAQCD bDUCATIOP hOT'[U CT|OHAL

Ou qo»eta] occasions comments were made to th; effcct that competuncy based

cducaulon was pxooab]y a goed idca f0| some vocatlona] serv1ce areay, but that -

' the speakgr's.area it wouldn t work. Th|s oplnlon waé:QOIch by people in %omé

Industrial Education areas, Home Economlcs, and in Busxnes and Offlce Plactlce

jt was difficult to ascertain thé‘specificfoquctiohs and d0ubts”of the_spcakers}'

B s p
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" SUMMARY

: ‘. . . ’ - ) ) X . : - - ‘ . ' ‘
The.comments and questlons raysgd at the group prcscntatlons did not cover
: ;s A v ’ o
. c
a_great range of conterns.' The same items were e>prc35ed in Wectlng after mcctnug

; Huch of what ncgatlvc commsnts there were, \erc b05|colly an’ expreSflon of ]onq tlme T

o . frustrations, feelings of petéonalvthteat'and anxiety, and genéral,cynicism. There . f;mJ
o S , . S ; : ‘ - i
vas a great deal of interest, enthUsiasm, andtpositTYe'feéling that is.not,summarized%: i
:here bccause it would not dlrect]y ffcct thciEeyisionvénd.tcfineﬁgﬁt ot‘the'méﬁgj; %2
. There nge;,in fagt,j]itt\e or no basic bbjéctioné to the.the¢ryvof'ccmpgtéﬁcy~b$;¢d ‘

education, and no basic deficiencies were exposed in the rfodel. 1f a large general-.

v

ization, were to be méde, it wou]d be that ‘the g notp rcsponsc w s poJltlvm‘Ainterested,
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THE REVISED HSTRUCTIOI‘AI MODULE

‘o - . . ) s

5 ‘
.

"A_number of revisions and refinements have been made to the model instructs

jonal module as a result of reaction and®input from many individuals and groups.

This-iﬁputdwas the“resu}t of .the 2h formal presentations made to voCatibnaj lcaders

~ . T T N 9 .

around the statevfrom which VQrEEIdeSCus$7on.and’ﬂrit{eﬁ”cdmments ware Qbiained,

3

e rnformal_conver .ations wlth perdons |ntercsted-ln currlculum deVPlopment and_our

ovn re-thinking. Vhlle no gredt ocflclenC|es were dISCOVe|Ld ln the model, and qg

— +

baéib changes . were suggested; the followxng lcflnements were among those made to the

. revised nodule ' L e . 7 : .
s P : . . - ~ K L S : o :

--The scntencc sLlucturc und vocabulﬁyy have been reviewed and made simpler

k) where possible; and educational jargon has been largely eliminated., This
will also be caurted thlough to the lnstruc ion.sheets and supporting .

& matertal '

A\
\

‘--The flonL paEde has’ been reorgunlﬁco, WIth thc |nllﬁGUCllO&,leiCCllOﬁS, and
bjectives being p]dced in that- more lngical order.. - , " .
) .
, P . ‘ .
xr . -

“~The formatAfor the obJectlvcs has been given grea’er clarlty

~ L

. 5 : . . _
-—The Lealnlng Actlvntle section. has been |evised to'pbrmlt optional or
a]tcrnatlvc lca|n|ng activities- to be rcadlly added by the lnStlUCtOFu

~=-The ”rinal Asses sment” has been tetatlcd ”ChecI—Gut Act1v1t|es” to bc‘ N
understanddb]c to Jtudcntc

e

o . ~~Typograph;cally, the module number has becn re-placed for easy rxllng, the

€.D.C. logo ddOPd and type and ‘symbols have bccn somevhat reflnco and
qnuf;ed - : .

---Othcr suggcsttong, such as |nstruct{on° to the teacher f01 d]tcrnutlve~‘
activities und/affectlvo obJeclee will be |ncoxporcted in the; teacher's

handbook ‘J‘J o ’ - SR N s

ERIC

PAruitext provided by eric [l . o
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CASHING CHECKS

~ramae

Many, of the customers who come Lo the teller's window
wilY have a check that they wish to.cash. Before the
check can be cashed, it must be examined by the teller
to be sure it is legally acceptable; then *it must be - .
processed and the cash dispensed. ‘Vhen batches of
checks are presented by the customer, a somewhat more
§ ~ complex procedure-is trequired. In this module you

o . .. will learn how to cash both s1ng1e bhecls dnd hatches

of checks B S _
. y 3\ . .

‘Before you ‘start to work on this modu]e, be qure you: '
have completed Fodule BT-12, "Using the Adding Mach|np
-~ and ‘Module BT-15, ”hal1ng 0ut Cash Tickets."

. S o
If you have completed these modu]es, read the three = . .
objectives ‘below.. If you feel that you are a]reddy N
“able to perform these tasks, read -the test-out ‘\\Q
activities on the back cover. Then either check with. >

.your 1n°txuctor about doing the chccl out activities,

- . or - .

1f you feel thdt you need to comp]ete the 1earn1ng
“activities in order to be able to do the tasks, turn
to.p..2 and go through the Ledrn1ng Act1v1t1es 1n the
-order o1ven

H(ﬁ)';G1venaa d1<p1ay of three samp1° checLJ, examing o =
each and choose the. one that is acccptab]e for
cashing.

C ¢ (2) Given a pract1ce te]]er u1ndow DPLPdFEd for.
. ’ cash1ng checks and a teller's stdmp, cash a single
check. A1l dtems on tﬁé ]nSLrUCtOY s checklist
should be perforned correct]y an _ ey
(3) G1ven a pract1ce te]]er viindow prepa“ed for cash1ng
~ checks, a teller's stamp, and an adding machine,
- « o : cash & batch- 0L~Ch@GL§ K11 items on the ﬁnstructor S
'RJKZ s B "'Tfthecl119t vou]d be’ pevmormrd correctly.

hl I

[~}
1

62-82-11 saaiizefqy




. ) .. ;
Learnirng Activitios ’ -
. '\ . ) ’ ' ' : ' ... B -
i {73  "READ Jones and Laugh]1n, The Bank Te1]er Tasks.and- :
f Procedutes, pp. 81-97. . T
(or) |
L U e : . | ." .
-2 [";';} VIFH the slide- tape ptesentauon BT 17 "Cashing Checks," '
oo . D n the Learning Cente“" e o L
(or) | |
3 "’j ’; o COMPLETF THE PPOGRAM in the A.B.A. booklet, Checls, pp. 26~
. . e T 97 | ‘ ‘ '
4 A/ TEST \ouh KHOWLEDGE of e>am1mrg cl.ecls for, acceptalnhtj
c \v T by, tal]ng Lhe PROGPESS CHECK g1ven in Inst\uct1on ShLeL I.
. ‘ N '}"v’ - - .
5 - iFfTﬂﬁ o PEAD the. Lnst\uct1on Sheet PAY]PG CURRENCY.
] 4 ; . ‘——**b"_ . - . ] R
()l o I
. - (} [Z?ﬁ?}' ~ PLAY THE ROLE of the bank teller in d1spen$1ng currency. .
e T CTTTY Ask a Tellow student or your instructor to requeft an - '
2 BT " . pount of money in specific-denominations. Using. a
v - . : : “practice-cash drawer, go -through the entire transact1on i
fe o o L .0 of d1spens1ng the correct cu*lency o ok
é{ (or) . | | .
) N ' i
7o EED PPACTICE processing batches of checls in the 1ea\n1ng
ST laboratory. Cet. the pra-tice materials for lodule BT-17..
‘and use the adding machine to praove your totals.
[The correct totals -are: (1) °278 10 (2) $1,417.63
L : Al (3) $9]] 20] » ’ v
8 /\'ﬁﬁ ARRAPGE with your 1nstruc or to. conp]efe this module by
B ‘\Vﬁ; .~ going through the Check-Out AcL1v1L1es listed on the
1 ‘ bacP cover. : o o~ i
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‘In&truct1on Sheeu for Learning Actmv1ty 4, PROGRESS CHECY

~_Instructor S,Check115t~f0r Check-OutjAct1v1t1es, Fodule BT-]Z.
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Checlo-Qut Letivittes |
,The statements below explain the actnnhes you m'-st be able
to complete in order to finish this module. Go through each ;
- . activity aas your instructor uses the checklist- L)AMH'U\G ARD
. e C/\Slhh& CHECKS v~ to' r’ate vyourk Pc)"“:OMnaHGG e _
— _ B i
. —_— " |
g \our ins Lructor \-'111 provme qfdasp]a ‘ﬁ‘f_’tﬁmwc .
T ~ Examine -the-face-and endorsgment of "each check. Place L :
aim "X" across the one that is acceptable for cashing. S
- . . - . . \ 1’ i ) . ) —— .-‘-
L M . - . . RN _.-‘ o : ) o
2 -~ Go to the teller's window: Pm..ove the check from the )
- \ container labeled "Customer,} b and cash the check.
. R ' . . !' . o A_,. . “‘ o ‘ .
3 . ., S I i e e T
3 - -6o to the teller's window. .Remove the batch of checks ..
from.the container 1abc]ed "Customer,” and cash the -
- thecks. - e - P—
™ :
’ I S - v o
] . A \
,{{\_‘j\.'],., Cuxruu/,xul Development Center c - T - - =
( )»“ "’:”‘ T M of Kentuehy T ’
. ST AL L :
o - 7‘*‘: ; ,‘( N 152 Taytor Edue: l!lun 1 'Ildll]" -
v F:,\“’\,”/ !) o University of Sertuchy e
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WA 7o Provided by ERic: . . R . . L1




