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Preface "

Youth Tutoring Youth is a prograh singularly appropriate to mieet the

" needs both of younger children ard of many adolescents. The usual classroom

 instruction is sinddequate to stimulate and guide the learninq of - children

whose backgroﬁnds, interests, habits; or practices may be markedly different

from the typical.oneé for whichthe instructional program was designed.

,Thesg childrén, including the so-called disadvantagéd children, require.

learning programs where each one can begin with tasks appropriaté for

his present levéi of achiegement and proceed sequentially to more and

more advanced learning, mastering each step as he moves along. This means

much more individualization of instruction than is possible in classrooms-

o .

as they are now organized, but i# can be providéd through tutoring by

édolescents.

By providing this service, youth are helped substantially in their

progress toward adult status. Adolescents have a difficult time in a modern

- industrial society. As they'approaChvadulﬁhood, ;hey want successful ek—

perience in responsible positions in which their activities are appreciated

and the results of their work are significant. They seek reassurance that

they are needed and tﬂét theylhre béco@ing effective adults. Unfortunately,

124

- most of the current institutions of work and of social apnd civic action

have no significant,'recognized place for children and youth. . Young people

are kept out of adult life in the insulated and isolated environments- of

school and college. Responsible teaching .tasks can furnish iﬁpoffant adult

rdles for many of them and can meet these needs in whole or in part. Further-

more, they leafq far more when performing the teaching role than when acting

as students in the classroom. Propérly-deSighed; there can be a mutually

e
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-rewarding relationship between the childirequiring individual attention to-
stimulate and guide. ‘his learning, and the young person needlng(to undertake
»re;ponsible work of recognized importance.

.In its work promoting opportunities for youth partiCipation, the National
Commiss10n on Resources for Youth early recognized the great potential in

‘-\ . .
Youth“Tutoring Youth programs, and worked with a number of schools to develop ’

designs- that would facilitate this mutually rewarding relationship between
children being tutored and the adolescent tutors. The enthusiasm for the
project displayed by children, youth and the schools involved has led to its
rapid expanSion to many parts of .the country. _The Commlssion.has been in~-
volved not only;in the development,of the‘program:and assistance in its
adoption by school systems, but also in continuing evaluation to identify
difficulties as well'as‘to document its, social and educatiohal valuesr

Evaluation during the initial stages of development consistedflargely
of reports from tutors, tutees, parents, and school personnel ofltheir

satisfactionsnand dissatisfactions with the program and their participation

in it. These reports were useful but were limited to the individual experiences

of each‘reporter. ;Tests;.guestionnaires, and‘inventories were useh.in several
.cities to obtain some comparative data.. These results.furnished an additional
basis for evaluation, but they did not‘give.as full and concrete a'picture,f
as many interested readers would like; The state of the art in educational
and psychological measurement has not reached the point where" all of the
s1gnificant personal and: soc1al factors can be measured With precision

Furthermore, factors are abstractions and represent the skeleton rather than

the flesh and blood of human situations.

w2

To furnish a more life-like picture of concrete Youth Tutoring Youth -




act1v1t1es,_the author of this report was asked +to speud a full academic yea

v1s1t1ng pro;ect s1tes and gettlng to know the act1v1t1es 1nt1mately, so

that-he could glve vivid desc/;ptlons of them, and of the chlldren, youth, and

‘adults involved.

This book is his report on bne of theseisites._ It not

... only enables the reader to understagd the program more concretely, but 1t
‘ / ,,...—}/"

also furnlshes details, that are Vefngelpful to those who attempt to develop

: -
i

a Youth Tutorlng Youth program, since 1U prov1des suggestlons about condl-

-

tions that must be met in order for the p ogram “to be- successful Ln local ’

e \\<::”“T oo ' \ . B
.situatlons. " e, L j.'

The book gives" thtbreader reallstrhfexampleseof programs as. they actual
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Foreword
V4

Many people feel that today{s'youth'have "neVer'had it so good."
But upon'closer examination one sees that_despite ever—increasing op-
, . portunities for young people.in,the-form of academic education, our modern
\'\Q;industrial society provides fewer opportunities for meeting their need to

iy

prepare for adulthood. Remaining in school means insulation from the workings,

of the, real world, the prolonging of dependency, and postponement of the

assumpti'n of positions of responsibility in the: adult world When young

’ A

people leaVe school early they find there is little need for their services
in the world'of work. Yet it is widely assumied that adolescence is the“time

y — 7/
.Y . _ . (Vs : .
in the life cyclerto.try out adult roles, to,learn to exercise responsibilities,

and to give expression=to the'idealism typical of that-age group. Further :
‘it is recognized that the adolescents' need to be needed must be satisfied

‘if they are to experience their own self worth. Society‘offers them little

”

~ evidence that they are needed. \ ' : Lo e

f

It was in recognition of this plight of American young people that the

National Commission on Resources for Youth was founded in 1967 by a group of

,social scientists,. educators, judges, and businessmen. Its mission was to

promote acceptance by the American public of the idea that youth could be
' integrated into the adult soc1ety at an earlier age. The Comm1ss1on began
- carrying out this~mission by identifying and validating ekisting programs.

which gave young people the opporthnity to assume respons1ble roles in the

performance of valuable ‘human services that affected other people and could

provide significant change in the community.‘ It served as a clearinghouseb
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for the exchange;?f'informa;ion and services which~he1ped others initiate

similar brograms. It developed and'diétributed "how-to-doéit"fmaterials

DN et
. e

1n the form of prlnt, f11m, and v1deo—tapes about exempIary youth partl-

v

cipation programs and also 1n1t1ated the publlcatlon of-a quarterly news-

letter, Resources for Youth. It provided training for the personnel of -

schools and youth-serving agencies in the form of workshops and conferences.
The Comm1551on also de51gned and plloted two models of. youth partl-

c1pat10n which seemed to show promlse of being w1de1y adapted by establlshed

lnstztutéqm!&"the Youth Tutorlng Youth Program in which older ch11dren
trach youngexr ch11dren, and the Day Care Youth Helper Program in wh1ch junlor

and'senior high school students work with pre-school children in day care

center§ while pursuing a school course in child development or parenting. -
: B} e L - v
An examination of the history of these demonstrations reinforces the

Commission's hypothesis: that teenagers can be-involved in significant'

‘activities in which they exercise reai responsibility to their own benefit
and to.that of the community in which they serve.
' 5 o - A )
The Youth Tutoring Youth Program 1s a good example of the type of

activity that the Commiesiop.is'desirous of'prumoting. It was piloted in

Newark and Philadeléhia in the summer of 1967 to demonstrate the feasibility.

~

~of tutoring.as_a;%ork assignment for 14 and 15 year olds who'were enrollees

of the Neighbmrhood ,Youth Corps. For seven weeks, 200 young people taught

‘reading to 400 younger children‘on'a one-to-one basis four days each week,

and spent one day each week in.trainihg. The tutors were either two years].

‘behind in tHeir school work or were known in their schools as "problems.

’ ;- i .

I : . s . &A\
' ]

B :
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-In Philadelphia, the program took place in\sig different schools, each

with 20 tutors.di ected by a credentialed teacher and assisted by an older —

NYC ‘enrgllee. In Newark, it was operatedhin one school'huilding with one

credentialed Schoolrteacher in charge of the over-all operation of the pro;
‘gram but with each group -of 15 tutorsfsupervisea\3y'a paraprofessional
: \ . s )
"~ from the community.v Most\of the paraprofessionals were mothers, few of

whom had gone beyond hlgh,school
Each site developed 1ts own 1ndI’idua1 characterlstlcs. One used ,
# oo . _ , nr////(///f
i i, . tutor-developed 1earn1ng games extensmvely \\d\the communlty as the/prl e o
| : lea{nlng resource- others malntalned the usual structuredzs/hool env1ronment

o
e
R

g

h;r’ At each s1te, there was the expectation/’,at‘tﬁe,tutors had the capaclty to
. teach their younger charges,and that they would themselyes learn through
teach;ng.;jguthé “end of the summer, there was_ev;dence-of gains in. many

——3areas. Abseénteeism on the part of the tutors was almost unknown. Parents

and teachers reported. a radical change of attitudes on the part of tutors,
. ... . both as to their own learning and ‘to the assumption of responsibility. Parents
. . : : e i

. reported‘a "growing confidence"‘and a Fpride in their role as teacher." A
sustalned 1nterest in the program is ev1denced by the fact that only seven

of the 200 tutors left the program, and these because of. 111ness or to go to

4y ; e b

a hlgher paying job. tandardlzed pre- and post-tests were admlnlstered to . % “

the tutors and they showed™a sEartling increase in reading age. The Ph\lah

' delphia tutors who had started only 0.4 years behind made only one significant
‘- . . . - \\\I . ' ' ‘
increase and that was in directed reading. The Newark tutors who began the
summer 2.9 years-behind grade level gained an average 3.5 years. It was, of
- e _ . LEat

ov . course, unlikely that the Newark tutors could gain'that much in a seven-week

‘period.of the summer; more likely, at least part of the leap in scores re-
oL 10
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- fTected a'new-willingness to try their -best on-the'tests as they assumed

their role of teacher and began to explore the processes of learning.

v

e

Standardized tests were‘ﬁot/administered to the tutees in either pro- T a
//’ : : E

-gram because there’xxs such variation in the length ‘of their stay in the

’progr . ‘There was'eVidence,however, that the tutees gained? There was

also eVidence that- the parents thought well of the program: there was almays

a long list of parents waiting for a vacancy in which they could enroll

'their children. When the program ended, a_number of the parents of tutees
continued to pay the tutors to "help" their chiidren._h'

These early results led the Commission to encourage widespread ° - ‘
adaptation of in-school and after-school YTY programs.‘ It began a seriesvof

" workshops for persons‘who would operate the pnograms in schools and.agencies.

. R . A ] v
Originally these workshops'were conducted at the sites of YTY programs, in '

: order to give. the trainees an epportunity,to work with;the'tutors and their
supervisors; As programs Were instituted across the,United States, the
Commission conducted regional workshops, both to sell the. idea of the program
to administrators and to train those who would be directing the programs in f
the field. It usually used the directors of established YTY programs as/%L
.the traine:s.

The Commission helped to link YTY not only to operating school programs,

”'but also to Teacher Corps, Vista, Title I ESEA Programs, and the Career - }
Opportunities Programs of the United States Office ‘of Education. Year by |
year, the number of programs grew steadily,.until by 1973‘over SOO‘cities

had at least one YTY'program in operation, and some cities had a numberuof

‘different agencies each operating many'doéen programs.

11




~widespread adoption, thé’most important of which is its versatility.

a °

YTY has a number of uniéue qualities which have contributed to ité

It is readily’adaptable to-almost any age child (although the Comﬁiséion

o

recommends a grade/age span'of‘at least two years between tutor and tutee),
and to’thelteaching of almost anynsubjectsm-reading, math, séience, musicx

3
<

The program described in-this book is only one of many possible applicaﬁions,

of the YTY concept.

o

The same underlying principles have formed the grouhd—

work " for programs in many different kinds of communities: wpban, rural
or su?urban; in poor}'wealthy;ﬂand middle‘class neighborhoods; and for older

and younger or gifted or average or "disadvantaged" students, as well as for.

.

a whole range of social and personal development 6bjectives. Othér reasons

for its spread across the country relate to some of its obvious pay-offsw

educationally and sbcially. Tt is low-cdst, since it can be operated with

one part-time adult in charge. It has minimal space requirements. It dove-

"tails with many contemporary educational concerns, such as individualization,

o /.

e

collaborative as opposed to competitive learning, and the self-help and human

‘potential movements.

For all its many manifestations and incarnations, the Commission's

ekperience with YTY has shown,thaﬁ'successful programs seem to have a few

s

key characteristics in common: most especially, the program requires

dedicated, caring, sensitive people in charge who are willing to put their

o

trust and respect for students who might even be below- average stﬁdents, on
the line and into practice. Further, the successful programs seem to permit

the students to assume a major responsibility in the program, including -

“the%?‘}ole with the indfviduals placed in their charge. Further, the

better programs seem to have devised ways of letting the students not only

12
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"'dlscouragement may creep in..

'.QCommlss1on for the past three years.

in the People s Republlc of Ch1na, wh1ch he v1s1ted dur1ng the summer of e

PR A . B . MR
s ) Lt g . . . . . °

‘

- carry responsibility,'butébe:held accountable, in that:they:are allowed )

to feel. failure, stoppingpshort‘only.whgre Z;ere’isfdanger that extreme = .
I
The program descr1bed in this book is a good c501ce for a look in

[
&

depth at the Youth Tutorlng Youth Program largely because 1t is so average

o

It takes place in a typlcal small town 1n a school not partlcularly ’

dlstlngulshed and wrth average teachers. Interestlngly enough “it dld'

not - start as a demonstratlon by the Commlsslon but ‘was aet up locally.- It

'

was thought through and de51gned by the’ teachers dlrectly 1nvolved after

L

they had returned from a one-day "propagand121ng" worksﬁop conducted by

.o
¢

the Commlsslon for educators of the1r state. -The values andscommltments.~

IS
f

of this program are so well placed that it:has turned out-to'be one of
° . . LS .
the best examples of what the Commlsslon tr1es to encourage in the way of

local verslons of Youth Tutor1ng Youth To fully tell the ;tory of th1s

[ .
prOgram —_— its failures’as well as“its successes.-; precludes us from‘
. o o

1dent1fy1ng the school system lnvolved . ' _' . f o

» Bruce Dollar, the .author. of this report, has been a consultant to the
He spent a: year in the collectlon of
: ” W Ty T ‘ ’

data for th1s study, v131t1ng the school and dlscusslng hhe program w1th 2o

°

L adminlstrators, teachers and,pazents. Formerly a teacher of both young

o chlldren and adolescents’ in the Detr01t school system, he has long been 1n—‘

.

<
terested in educatlonal change He has wr1tten and lectured on educatlon

. E . A
©on .:“.
o

= '

1972,

Hes art1cles on educatlonal change have appeared in Saturday Rev1ew of

Educatlon, Soc1al Pollcy, and other publlcatlons.. Presently, he is com—

pletlng a Ph. D in Polltlcal Sc1ence at Teachers College, Columbla Un1vers1ty..
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,Hé,is also workiné'on a reportxof the Commission's Day Care Youth ﬁélper
) Program which will be published at a later dété.‘," ’ o B .
.The Commission wishes to éxpréss appreciation to the Ford Foundation.
Their grant enabled us to make this study as well as one resulting in a
. - Commission publidation’enti%led Youth into Adul£ (1974),'by’Miidred
McClosky and Péteg Kleinbard, and anb;hef,-New Roles fér‘Youth in the
- school and in the Community, published by Citation Press, October, 1974.
‘ ) | | MARY CONWAY KOHLER ..
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Chapter I: Introduction LY

- William, a. fourth grader, comes striding into the
| room. = He's‘ibeaming, obviously delighted. to be here.
‘ Larry, a high school junior, is waltlng for him. He’
‘ y .+ gets right down to business: ' .
o : "Hi, William. Now, the first thlng we're gonna Cotg
: ' do is go over those words from yesterday. And you o
. better have -learned them like I told ‘you. They're
- over here on the blackboard."
‘ William gets eight of the ten words Larry has .
‘ written on the board. That's worth eight more stars
i on a chart Larry has made. Each day they go over words,
| William gets more stars.. The top lines on the chart
~ have two, then three, then five big red stars drawn on
them. Now Larry has.to make them smaller so they'll all
"fit on the line. It.lqoks.like soon he'll have to make
a bigger chart. ' '

After going over the words they settle down to
work. Larry just found out that William has been
learning cursive writing. So they both take a paper
and head it with the alphabet in scrlpt Then they

... practice some .ZLLLIL0's. V
o Now, just to "warm up", Larry asks William to
- pick a word. William picks "loud." 'Then they each
write a sé&ntence with "loud" in it and compare ‘them.
Next, as they chat, Larry draws a picture .of a house,
garden,'trees, clouds, etc., and William writes a
story to go with' it: "I live in a house by a trée and
I have a garden. I have three flowers and every day
birds fly over my house." He stops in the middle to.
ask how to spell garden .
S Larry: "How do you think? What does it start
‘with? G, right. -Then what? - No, not r, something comes
. before r. What other word does it sound like? Car, how
do you spell car° G-a-r, right, so thls is just like
car, only it starts with geoo'y etc.
7 By the time the story is finished, a half hour
’ has passed and it's time for William to go. They’
exchange "bye"'s and "see you tomorrow"'s:and William
bounces out. Next tlme, says Larry, William will
draw the picture and write the story; they'll type -
it up, make a- little - display, and put it, on the wall
So this was just a’'dry run!

Bty

3 - : .

* Extraordinary as this little scene may appear to an observer, there is

-~

still more to it-thén'meéts the eye - much more. For back in his classroom,

Q 4’: .. ._ ' j. o | - i 7
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.William is extremely shy and withdrawn, and shuns participation in any%group‘
activities. His family is very poor and his'home'life.sad: fatheér sick and
dying, many children in theffamily,-not much personalvattention. Small wonder,

then, that he is severely behind.in reading. His teacher has. not found a

*

way to overcome his problems in'the~class,setting. At the high school, Larry .

is not getting the’grades‘his intelligence would indicate he could earn., It
.umay be’that‘school turns hin off, although.he denies that. Or maybe it's

s

because he's susceptlble to the pressures of the h1gh school social llfe,
and yet has- d1ff1culty making friends. Or possibly he's disturbed:byvthe ‘
'complete lack of communication between'him and his father.'
But whatever'thelr problems, and whatever the tcauses, the s1gn1f1cant
'th1ng to Larry and Wllllam is that every day they spend .a half—hour together -
a half-hour that has become an 1mportant part of the;r llves. 1lllam.gets

Y spec1al help on his underdeveloped read1ng and language skllls, but nore

.1mportant to him, he knows that Larry takes :a bus from the h1gh school

everyﬂday just to come and see‘hlm - to help h1m,fto talk to h1m, to be his

“ friend. No wonder he so eagerly does the work Larry sets out for him (wh1ch
: 5, s . .

by the way, Larry tr1es to make "fun" anyway) that he'1l pass up a movie

in his classrcom in order to be w1th Larry, or that he'll tell one of the

- JREsey N o

fewfadults he'll talk to at the school that tutoring 1sfh1s favorite class., ;

Larry, in the meantime, looksfforward to'the'one period,in the day when he
' will engage in an actiyity'with real and immediate significance'Fvbecause -

¥

it 1nvolves not just his life but another 1ndlv1dual's as well, and because

he knows he is respons1ble for what happens as a result of ch01ces and o . ;
decisions which he judges best. One 1nd1catlon that he feels respons1ble

°y

is the way Larry bragged to anyone who would llsten when he learned William

18




instruments for measuring them would be selected or devised, and finally _ W

A

had got 100 on a spelling test'in his class: Its importance to him becomes

e

clear when Larry says now that:"teaching is what I want to do:in my life."

. The anecdote about Larry and William constitutes evidence'of the»viability

of an 1dea- that an older child ‘can’ capably tutor a younger child w1th certain

tanglble and predictable benefits for both To test this idea in practice
mlght mean an evaluative process in which the expected'benefits - in terms

of both. performance and attitudes - would be identified, then suitable

those instruments would be applied. to participants engaged in the.appropriate .

activity or program. ‘ﬁogically, the result would either confirm or deny -

" to a greater or lesser degree - the. idea informing the activity.

As valuable as it may be, this report departs from that conventional

tapproach. Instead of using instruments to measure results or change, it

focuses on the actual participants - like Larry and William. If they can

provide evidence for the soundness. of an idea, and others like them cari

too, then there may-be an alternative, or complementary, way to assess it.

The- alternative proposed here is - an inductive approach to evaluation, by

.which a program is observed over time along particular dimensions - i.e.,

personalities, activities and relationships - which in turn provide theJ

basis for more general conclusions. In other words, it is the actual process :

E of a program which is the object of inquiry here, and not merely its identi- |

fiable "components” or its measurable "outcomes": it is the behavior of-

@

real people in a real setting, with ‘all the spontaneity and'uncertaintyv -

that implies. Emphasizing the process, moreoVer,.iends itself to the‘

o

second purpose of this report For just as 1mportant as being able to

Q

judge whether a program "works" or not (the first purpose) is learning

[

19

¥




how it worﬁs and why. These questions can only be answered by examining
. . : o !
"and reporting actual behaviors., C

o L.

~Such qualitative research must rely heavily on descriptive and anecdotal-
.data, a faot which suggests an ethnographic approach. i'or this reason, . it

‘was decided to'adopt the techniques of the participant observer ;* a_subjeotive

.a?proach that necessitates frequent use og the first person "If" a form'which'
i ) _ . L ! ,

I shall hereafter use freely.
The.approech also suggests a case study, .an in;depth description and
analysis of a particular program. In searching for an appropriate Youth-

Tutoring—Youth program for study, I felt it was important to locate a "good"

one - one. that was not only working relatlvely well, but which promised to
. reward. study. This meant it would have to be fairly accéssible in terms of

information - not tight-lipped or defensive; and it could not be too specialized3v

in a way that might preclude its comparison“with other possible. locations.

After visits to more than a dozen YTY'sites in five cities, I came to the one

: . L . )
described in this report. From the very first day I knew I'd found what I

was after.’

In a nutshell, the program was located in a semi-rural community, fifty.
miles from New York City, which is in rapid transition from exurbia to sub-
HEC S H...._.,.Z_.‘ “' B . .

urbia. The town's economic base is a combination of farms, newly located -

industries, local small-businesses, and'recently-built commuter-owned (mortgaged)

'hous1ng developments, thus, the school children are soc10-economically diverse.~- »

hid

&

The ¥TY program itself was a Title I funded in—school program of seventeen

-
L ]
>

o

- A definition of this term, and a description of what it meant in.
practiceh appears JJlGhapter IT.. o ' ¥




I3

higﬁ_sehooi tutors and seventeen elementary school-tutees, who met:every‘
maninq between 10:00 and 10:3d~at the eiementary;echool. fEleven of:the
'_tutofs-wereugifxe,.of whom four were Blaéﬁ; there were fwe Black and feur_
wﬁite tuters a;;ng the'boys. of the futees,‘niee were girls, eight'we;e
boys;‘four_tuﬁees were ﬁlack‘and oee was éuerto Ricanﬁ“tBoth tutore‘and,
tuteeS'were,eelecfed'according to Title I criteria of eceaemie or social
Vneed, althqugh the program's emphasis Qas.onAtutor;ng reeding,and language
skiils.;.The program had a_superv;so; - a fefmer teacher working part timez
for YTY - and aplaide.g Adéinistratively, ithwae under the'sehboi'syefeﬁ's'

Division of Special Services, which handlesfail'special,prqgrams. As for

the. program's accessibility - its openness to an observer - the program itself 3

"

4T5will sgeak th:ough its participants invthe pages of this report.

The apPanch'ﬁeed in.prepéring this study'is_detdiled“invchapﬁef II.
' This is followed by a chapter (III) of backgroﬁna'information,-in which the
community and itS'scthlslare described,ialongawith the process by which

tutors and tutees'were;selected and how the program got started. .Chapter v

_ introduces the ongoing program from the point of view of a visitor. The
\ 1 v . . . .

chaptef-after.thet (V) is devoted to the role.o£>the eupervising teacher.

The lqngeet section oﬁ.the report,‘dﬁapter VI, deals with the tutore and .
'futees themselves,’focusing_en them as.#hey ielate.to eech'other ;n actual
éituations,;threﬁgh the ﬁee of field'ngtes and extensive intefviews. Chepter

ViII descfibes-whdt happehed to the program when its supervisor left and was

[

“replaced by a new teacher;' And finally, chapfer VIII contains a discussion
. . & " .o .
’ . ' “ . SERTE )
of the account presented in previous chapters,'plus some’conclusions.

~ v




'characﬁeristié blend has been defined as involving

reliabilitylby'permitting such factors as "observer bias,"i"personal equation”

' Furthermore, it is held, the'nonquantitative nature of the results compromisee

Chapter II: Approaoh of the Study

T T : : i
: ;

 ReSearch for this report was carried out using the methods of parti-

l
cipant okservation. ."Methods™ is in the plura;; sinoe pertiqipént observation
- ‘ »” ) L. N - N B : J//' /" . : B ,
commonly refers to a "blend of techniques" rather than a/éingle method. This

some amount of genuinely social interaétion - in the o o ‘//?
field with the subjects of the “study, some direct )
observation .of relevant events, some/formal and a
great deal of informal interviewing, sonie systematlc
counting, some collection of documents and artifacts,
and openendedness in the direction the study takes.* -

This approaoh, with its reliance on direct, unstructured interaction~betheen
the observer and his subjects, and with the open-endedness of its inquiry,

does not lend itself to- the standardization of procedure commonly associeted
with "scientific" research methods, as in testing, survey and laboratory

work. For this reason it is often considered to'undermine validity and . -

and "hearsay" to contaminate ‘what should be "objective," "empirical" data,

the scientific presentation of. evidence and proof for propositions. .

On the other hand;~‘

proponents of part1c1pant observatlon... have some-

. ‘times championed it as being less llkely than other
methods to be biased, unrellable, or invalid be- -
cause it provides more internal checks (of more direct
nature) and is more responsive to the data than are the
imposed: systems . of other methods. Moreover, according
to such proponents, part1c1pant observation is not -

Y

5

* “The Nature of Pert1c1pant Observatlon," in Issues in Participant

Observatlon George Jd. McCall and J.?L. Simmons, eds. Readlng, Mass;;
Addlson—Wesley, 1969. (p. 1 ) :

-t
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_Visor, the aide, the tutors and the tutees. Next, somewhqt more delicate,

<

'-before'the_tutors some suggestions for tying-language instruction to the'

'to get acquainted with those people most directly involved/in it: the super—

restricted to static cross-sectional data but allows

*real study of social processes and complex inter-
dependencies in social systems.. Therefore, they
consider the data of partic1pant observation richer .
and more direct.* :

It is these advantages of participant observation which are seized upon

I

in this study. By dellberately aVOiding the common tendency jf analyze

a social process through the categories of a preconceived system, factors _ /
vand concepts based in the processﬂitself are allowed to emergZ‘and suggest_ ' /

. v o
~conclusions which might not have been foreseen. ' / . o “5
- :y/_These, then, arekthe considerations which determined'mfidata?gathering

. _ . , i
activities in the Cobbleston ‘YTY program: The first order,Ff.business was.

L

¢ ) : oo ' "

<

was being accepted by them. The adults, fortunately, presented few diffi-
cylties: they were voluble and cooperative from the start - that is, once
.they were satisfied that I didn't intend to interfere with the program.

.Gaining the acceptance of the'.kids was a question of beéing friendly\but
s o ' o ot / * N
restrained, of making no demands, but letting them-cowg to me on their:

A

own terms. I was especially. careful to avoid coming between tutor and
tutee, thus invading the tutor's sphere of responsibility. Before too long'*“"“

my‘twice-weekly'presence'was taken for granted and, more, I was able toJchat

informally with most of the kids, espec1ally -the tutors, on a friendly and

relaxed basis. Then, after several weeks of regular v1s1ts, I presented . ]! .

life eﬁperiences of their.tutees. This led to my being consulted from time




o

to time by tutors 1ooﬁing for ideas; Eventually my rapport with the' group . A .
-wBecame quité satisfactory for my purposes as an in-depth student of. their

‘activities. We grew to be friends. I had no trouble learning what was
going on among individual participants at any particular time.

My obsérvations averaged about twofa'week over a four month period. . _ ,?

A typical visit began before the tutors afrived by bus frdm the high school,

usually with a conversation with the supervisor as she set up for the morning.
When the tutors came at 9:30 there was usually a chance to talk with one or
two of them in the half—hourAbefbre the tutees showed up. During tutoring, .

_ between 10:00 and 10:30, I would find a_strategic place to sit where I could
. “ - - . . ' ‘ . ) ’ . . .
-~ . hear several pairs of kids as they worked. There were times when kids would

::///téie a break and I could socialize with them, but ‘generally I would stay

/

back while tutering was going on.' At 10:30 the tutees, then the tutors, A'r_ ’ ‘ Li
would leave. The next thirty to sixty minutes would be'spent in more
conversation with thé»supervisor and aide. vburing the entire 'visit my

notebook was at hand, and I took noteé,whenéVer necessary and appropriate.

The hour or so following each visit was then used for completing and organiz-
ing the notes.

To supplement these visits to the tuforind program,'a series of inter-

a

views was carried out with persons who were associated in some way with it.
" At the Kurtz Elementary School, one or more interviews were conducted with

each?of thégfollowing: assistant principal, schoolvaychologist,‘directér'

of Special Services, crisis teacher, and the classroom teachers of seven

"

of the tutees. At the high school, there were interviews with the guidance

'~ counse:.ors of all but two of the tutors. The pérenté'of’thfeé'tutors were

interviewed in their homes,'and one parent of a tutee was met at the Kurtz _ e

%

.

schéol. T

'., 24




(-]

A series of structured intervieWS'were carried'out with the tutors.

These took place at the high school and lasted about an hour each._ The
. - tutors knew me well by that t1me (after two months of v151ts), and they-

2
-a

spoke freely, prov1d1ng some of the most valuable insights 1nto the

program:

Ly




The Community and Its Schools

Cobblestonfis'a small town located some 50 ﬁiles to the sou%h'of,

. ; : . R
_New York City. égimfand nondescript'in winter, it turns' inviting and
nondescript in springtime, as skeletal trees suddenly clothe themselves

in dense green, and what must be a kind of town trademark - pink dogwood -

+ blooms.in profusion. - . - “ ;;*

3

Farm country.for many yéars} ﬁhe flét, flat'iénd in the surroﬁnding
countryside has mdre'reéently foﬁnd itselé’in thetéath of spreadiﬁgisuburbah-
izaﬁioh; The feéulting transfo;mation.is strikinély visibla: business firms
haye,bohghé up acreage to establish new plants and offices, and developérsll
have"cdvered ersfwhile forests and farms'wiﬁﬁ middle classohbuses and garden
apartm;nt complexes.

For the time being,;at least, theﬂéoéulation is-economica}ly diverse.
The parents of Cobbleétbﬁ?s'school qhildreh includeﬁémployees - both‘white .
and blue collar - of the'ﬁew iéch} ih&ustriés, commute;s’£o New York City;

+

'small town businessmen, and .agricultural growers and laborers. In addition

to its seasonal migrant workers,vthe town has itsi;esident‘poof, many of

: them lodged in government-built projects near the railroad tracks downtown.
. . . .

_,?hererié Welfare and AFDC in Cobbleston, and some of its students have
: qualified for Title I (ESEA) assistance. Ten per cent of the population L
is Black, and the schools have not been without serious ragial tension.*

14

" The schéols have had to keep up with theuexpandiﬁg community, and. many 7

* * 1In 1968, the high school held its own mock ?residen ial election.. George
Wallace was "elected" with 60% of the votes. '
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of thelr faclllties are not only new, but 1nnovat1ve as well. The Kurtz
School for example, whlch houses YTY,- is des1gned as a serles of large,
open, carpeted rooms, Fome of whlch accommodate up to 350 puplls at once,
-Everythlng 1s moblle,/and classes may elther be dlspersed for 1nd1v1duallzed
act1V1t1es or gathered forlgroup 1nstructlon as needed. There are some

' mlxed oplnlons about the merlts of this "open space" approach there is °°

)

agreement however, on the fact that some klds adapt to 1t better than others.

. ) R ER

e ’

Madalyn Solomon, the dynamlc dlrector of the school system.s DlVlslon
of Special SerV1ces, admlnlsters all speclal educatlonal programs for
Cobbleston s students. Constantly on the lookout for funds or programs

3

« which could be utilized in the school system, it was she who f1rst got
. .. @ .

l_w1nd of YTY through -an NCRX-sponsored conference. She 1mmed1ately contacted
~Marjor1e Mlles, a young, former full-tlme teacher who had been d01ng part-tlme'

tutoring s1nce g01ng on maternlty leave earller 1n the year. Ms, Miles

had stood out as a very able teacher,_and according to Ms, Solomon's instincts

N

she'd be ideal as a YTY program supervisor. ' In being:offered the job, she

was told she'dlhaVe "free rein" in setting it up and'operating it.

v

l Getting Ready

Preparatlons.were made over ‘the Summer of l97l . Funds were applied
¢ »

-

for, the NCRX-YTY handbooks were recelved and studled- the hlgh school was

N

Lnformed, through a guldance counselor, that flfteen tutors would soon be'

”

sought- and a request was put in to prov1de course credlts for tutorlng.,

I

.‘i'G :

g ' P —a ) ’ -
* Since it was to- be an in®school program, there was never any. 1nvolvement
with Neighborhood Youth Corps, nor was' there any question of paying tutors .
a wage. Since it was felt that a material 1ncent1ve was important, high

school credlts seemed a. loglcal chomce.

o o
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. .
In September NCRY sponsored a two-day YTY workshop at a nearby univerSity,

-

_and both Ms. Miles and Ms. Solomon attended }

coTS

By this time the advance planning for the program had been Virtually

completéd> This planning,_according to Madalyn Solomon, was cruCial to’

later success. As she describes it. ’kg L o ;
i ‘ ) s ' 3
: Rather than say we'll play it as wngo along, we really E
did work to set up the structure ahead of time. Marjorie
especially worked hard at Home.. . She was really champing
at the bit to get started. We did things like deciding = ° .
on a stance to take with the kids, an approach. Also, o ' .
» MarJorie designed the forms they use to write up theifr ' ’
"lessons. And she planned.a schedule for the orientation

workshops during the first week w1th the tutors, and SO on. ~ﬁ:J

oAk

jThe program had been offic1ally approved for 5 credits for each tutor. It
was dec1ded that the tutors would spend an hour at the elemetary school each ’

day, the first half-hour in preparation withoutAthe tutees, and the.second

half-hour tutoring. <Counting the time needed ‘to bus the kids from the -
v.high“school, it-would'take up two periods ofmtheir;daylr_Mondays were to
. . T o _

be set aside for additional'planning and evaluation without the tutees.’ B

The program, slated to start with the school year did not get off
the:ground smoothly;» For one thing, the funding did not come through
right away. What was .more discouraging, however, was reSistance encountered
at the'high school, The guidance counselor who had promised to recrult
eligible‘(for litle I) tutors, turned out to be.unsympathetic both to the
.program and to some_of the initral applicants. It was’ later learned that
; tenfBlack.girls had.expressed_an interest during the summer; but were

P . ) . :/)

turnedvaway by the counselor, who said she suspected'they were< "just looking L
‘ . ! A . ' T R £

v

v forheasy grades."' The high school principal was reported to be concerned

about’"low-rung" kids getting'into special programs where they received A's,”

T T L
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+ thus skewing his student'rankings and rendering,them "inaccurate." In

any cage, September camé and went, and not one prospective tutor had been

turned up by the high school.

. Tutors

ﬁy mid-October, Ms. Miles went to the high school herself, spoke'to

5

_each of the four guidance counselors, and.told them she'Wished to begin

interviewing eligible'candidates right.away. By the end of the~week, she-

‘had a'starting nucleus of twelve tutors.-

o . . S
Here.is-how she describes her selection approach:

The only criterion I used in selecting the tutors was
my own feeling about whether they seemed genu1nely
' interested in’ helping little kids. .I never- ‘wanted to
* know anything about their grades.or- their backgrounds IR
or anything. I'd already decided they'd be treated . '
as colleagues as. much as possible; I trusted that the .
“guidance counselors were ‘only sending me kids who
" qualified for Title I [i.e. were underachieving or
disadvantaged] so I didn' t have to be concerned With
‘,their ‘school recard. Bes1des, s I said, I really
- didn't want to know about those things, I just wanted:.
to take the kids as they were;. as long as they were
J' interested in the program.

Tutees. o ‘.

The'search for tutees began’with the school's %ist‘of Title I'kids;

plus the names of eligible children'recommended for special help by,tﬁei%:,

teachers. Allﬁwere tested toiverify tﬁat they were behind academically,
. . LY N R . .

and 'then interviews were'conducted with the reading teachers to judge what

. special program'each one belonged in. Those with additional social or per-
sonal prOblems'who seemed'they might benefit from tne individual attention'.

- of a tutoring program.Were given priority for ¥TY. Tutees were selected.

*w

from all grades, first through sixth.

- .

:
B
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Gettingf§tarted ’ ?‘ ' ' T,

s

At the end of November_the funds came through and the program was

finally;given clearance to begin. The opening agenda called for four days.

of Workshops with the tutors, built around such topics as acgquaintance with -

the program and each other, creating lessons around the tutee's interests,

makihg materials for‘tutoring, and utiliziﬁg audio-visual aids. A fifth

&

‘day would be spent testing the tutors (a ,requirement fdr federal programs),;

~

and ‘the slxth would be the day. the tutors and tutees met each other.'

Although they generally stuck to. their schedule Ms. Miles looks back '

-

on that flrst ‘week as malnly a perlod of testlng of her by the high school
klds. ‘Her pledge that they would be treated as colleagues was naturally
metvw1thhamgreat deal of skepticism, and the tutors kept looklng for the
: escape clauses. As Marjorie recalls it: -

I was trying to get them to believe that they were
really going to be the teachers, and that they would
be able to make their own decisions - about what- to do.
- One thing they wanted was a place they could smoke.
They wanted to be able to smoke in the room, -but I
told them regular teachers couldn't even do that.
But I promised them I'd get them a place where they
could. Then the office said no. I really had to
- fight them orr.that, because if I hadn't come through they
would've felt I couldn't delivek. They finally let us
use the loading platform outside:. g
. Then they asked, what about choos1ng the kids they'd
work with. They thought we were just going to hang &
kid on,them: "I guess you'll just tell us, huh..." But .
~. I said, "Not at all. Why don't we have a party and
you can each. choose your own tutee. We can set it up
so they'll. really feel warm and welcome. Would you -
like’ to make plans for 1t?" "Oh no, we don't want to
plan." Whatever I said, they juysf said the opposzte,
testing me, you know. I told them, "But-the kids'll
_just stand around, nobody'll know what to do. Can
we at least decorate the room?: Little kids:!really love
decorations..." ,"No, no, no decorations" .. and so
forth. »

T
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--by--the-end—of ge- ‘period- they'd all cliosen tutees, and
‘the whole thing was so much better and more natural -

i

“So on that flrst day, wouldn't you know 1t, ‘when
those little ones came into the room, all the tutors

‘stood in a bunch at one end of the“room all anckerlng
-together, -and there were. the tutees at the other “end

scared out of thelr wits! So finally, I said, "All
right, you wanted it this way, now you go over and mix!" .
And they did, and suddenly everybody came to life, and

than if we'd done it the way I.wanted. And you know,,
the really amazing thing is how nearly all the pairs - -
- that started out that day suayed together for the rest "
of the year... . -

, Where was Madelyn ‘Solomon during this time? Here's her description'of

hé; roleé

'The"prOgram stafted out in early ﬂecember,with twelve ‘tutors, each with

. his or her own tutee.

- colleagues, and ‘any difficulty they were having at the

Once the planning was done and the program was under way,
Pete (the school psychologist’; who had followed the program -
from its earliest stages) énd I stayed far away from there.
Marjorie had worked out an approach by which they were all

high school was never mentioned. As far as they knew
their problems played no part in the selection, it was
just something they'd volunteered to do. Obviously
they have bad associations with us: Pete's the "shrink"

“"ang- ‘T work-with. "dumb_ klds" who need extra help, and so

on. If they'd been able to make a @onnection between us

and what they were doing, ‘they'd have felt double-crossed.

So we steered clear - until finally we were 1nV1ted on
their own terms, because we had/something to offer as
professionals.* Now it's okay to go in once in a while S
because we have an interest in how they re doing with

their tutees. But we still don't go much. And it's

sure that had we become involved early on it would've

- been fatal to the understanding Marjorie had with them.

’
-

h Kk Kk Kk *

[} . -
o .

-

)

Mondays, when there was no tutoring, eventually came to be used for

.various speakers to come and talk to the tutors about the problems they

were having in reachlng their kids, or about suggestions for tutoring
methods, etc. Both Pete and Madalyn were invited toraddress ‘the
group as specialists who could help -them."

R
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During the New Year and semester break there were some
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personnel changes among‘the'tutors._ Three of them dropped out’of‘sChool,
and'another took iilbandrhad to leave. Meanwhile,'s;nce,the‘procram had
not yet reached itslauthorized-conplenent of fifteen tutors anyway, the
word.was out at the high schooi that there were openings. Ms.'Miles'v
-approach to further recru1tment was to invite anyone who,was 1nterested
. (and who quallfled) to accompany the regular tutors on the bus to the
elementary school, and to,“look around for a few days, see if you 11ke it,
and dec1de uhether.you want to be part of it. " Everyone who came, she
says, stayed and .by the end of January the group had stablllzed at sixteen
~ tutors, all of whom were enrolled for cred1t for the Sprlng semester. Six
of these were sophomores,fseyen nere juniors, and three were seniors. There
_were eleven girls, of whom'ﬁour;were Bfack, and five boys, two.of them'Black.
. The sikteen tutees ranged through all elementary grades, first through
'sixth.' Eight of them were boys,'and.eight girls;”there nere four Blach

tutees.
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Lhapter IVv: A Typical Day .

If a Visitor came to the program, what might he see? By recalling,

R

o

with the. help of my field notes, my own first visit there, I think I can

reconstruct for?the reader something of what" it would be like. The first
thing you notice is the-general atmosphere, the v1brations of the place.
There is a buzz of purposefullactiVity, in an air of ease and relaxation.
The room, the:size of a‘smallish standard classroom (which also serves as
" . the school's resource_center), has\eightttutor—tutee pairs scattered
about it. Tw0‘girls work at the blackboard. A_girl and her boy tutee
~ sit at'a‘typewriter.v At the other end of the room, two boys wearing headsets
stand looking in a table—top filmstrip viewer. The rest of the kids have

s
_arranged their desks in places that must make sense for each pair, but there

is no discernible group pattern. On the bulletin board are a number of

samples of children s work draWings, snapshots, collages - each with some’

* accompanying sentences or a paragraph.. They're not organized into an over-
“all display, but instead_look as if they were'gust posted as they were
completed. As 'you enter the room fully, and walk.past the teacher's;desk,

' you catch sight of two kids‘you didn't‘notice before: their seats are
scrunched into a.corner.behind ajseven—foot moyable cabinet. They're_both‘
bent over a book,~obviously deeply.invblved in whatever theyfre'doing;.the..

tutor is Black the tutee white. As-you look around now you're suddenly

aware of how many pairs are integrated by sex and race.: JNaming the tutors
y first, there is a Black girl with a white boy, a'white boy with a Black boy,.
a Black girl with a white'girl, a -Black girl with a Black boy, a white girl

3

with a white boy; and so on. The pairs are so diverse, in fact, that there
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on a spelling test. The tutee has a list of words he has been learning an

©

is no discernible pattern among .them, nc generalization or classification

N

k]

possible. Another thing that strikes you'is the casualness with which your

presence-is aééepted heré. Nobody seems particularly concerned about you,

and you're not sure whether that is attributable to their self-assurance

» T e

or their absorption in their work - or both. i E

You've got permission to talk to the kids, ask them what they're"

doing, listen in and watch their wérk, and so on. You know better than
' to intrude on the two boys behind the cabinet,'so‘you stroll over to a-
. £ . )

couple of girls near the cénter of the room who are chatting- amiably.

They have just been looking through some magaziﬁes for piétures ﬁhat miéht
illustrate a story about the summer the tutee spent in the South on a farm,

and they've found some. “Excuse me for a minute, Sandra," says-thé tutor.

"I'1ll gét some scissors and be'fight back." You move on. Another tutor

is holding a book that she and her tutee were Jjust reading. '"Do you really

like this? Youvdon't_think it's too easy or too-hard?" "It's ockay," replies
the tutee, a'boy who may‘be a-little over-conscious of the-eavesdropping

strangér. "Well, I think you can read something a little more grownup

“than £his; " I'll go sée if T can find something better." The girls at the

blackbpard are working on cursivé writing, practicingtletters'that begin
with .a éurve—over stroke.%?The tutor seems qﬁite serious aboﬁt the - lesson;.
ﬁer tutee has 5 look of total coﬁcentfatibn. When the older girl‘messeé up
on a.lettef sﬁe's making,;however, the spell is'bfpken aé she kreaks into

-

a smile Qvér her own fallibility - a smile which quickly reflects ifself

. onto the youggerAgirl's upturned face. The next pair, tw0'boys} are wquing’

i

now he wants to prove he‘knows them. If he does, you're told, then tomorrow

36
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the first time in your life'you've'done this, isn't it?"

the two of them will go.to the“gym and shoot some baskets. He gets seven -.

of ten right, and that's declared “paseing“ - but before they go tomorrowv

they'll go over those three missed words again. As you leave these tWo,

a little boy, his tutor (a gir15 at hisvside, has just shown a mask he has

made to Ms. Miles. After some words of delight, she continues, "This is

w

Tutee: (nods) ‘

Tutor: Yeah, and he s real good at it, too.

Ms. M: Oh, that's just beautiful , I think he should
get an-excellent on this, don't you? Robert,
do you- 11ke d01ng this?

Tutee: - (nods) .

Ms., M:  Would you 11ke to work some more on it next
o week? . : :

Tutee: (nods) :

Ms. M: Good; well, it's almost time to go, shall

) I put this away for you so you can do it
. ‘ ' ‘ aga1n next week?

Sure enough, 1t's 10 30, and some new pa1rs of kids are coming 1nto
the room. Flrst through the door are two boys, both Black The older one
leads the'way, carrying a checker board and checkers. He' s,grinning as le

proclaims, "This time I beat him two outa three.”. The'youngér one smiles

.solicitonsly, almost as if he'd‘given his opponent a hreak for a change: ..

- "That's all right. Next tlme I'll beat him."” In answer to»your query,

you're told that some. of them have been working in the llbrary, one pair
goes to a science room that's always empty at this t1me{ and another pair
uses a small -conference room they found where they'can be .alone. .When the-

lIittle ones haVe left; the tutors, some of them, make some notes in a folder

with their tutee's name on it. Within a few minutes, they've said 'bye -and

gone to meet their bus back toAthe~high school.

* * k &k &
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‘These scenéslérejquite rep;esentativg'éf.thé Cobblesfqn program on a
‘given day. 1In fact, as I;ve said, they more or less reproduce'whaf'I saw
and heérd during mybownjinitialvvisit. The orly important thing'Sﬁi;i
missing from the chture at this point is the pért.played by the.supérvisingv
teacher, Marjdrie‘Miles. Her position_anqlpersonality)5ne so vital to tﬁe :v

program, in fact, that. the next chapter will focus on her. In the meantime,

. = . 4.

an gncident'which actuall&foccurred on my firét day~thg¥e (and not
.éescribea above) shouid.helb to clarify hef rolé.lﬂl:-: |
When I airived, all thevpairs had just gotten together. i was expected,

- S0 I intrdduced.mysélf to Ms..Miles and asked if I-¢ou1d juét wénder afouna.
"oh, sure," vaés told. ﬁJust’feél free to look'arquﬁd'agd talk té anyoﬁ;
yoﬁ'like. I'm sure n;body minés." Af;er hovering over seVefal,paifslof
kids - a bit aw#Qardly, since it meant eavesdr?pping dﬁ a‘ﬁéually private
‘activity - I decided to try té join one paif fcr a longer time, just to seé
fwhat_wés really happeg;né: A girl was tutoring aylittlé boy at'a'tab1§. o ',.L
‘that hadvsome extra chairs, so I asked if I mighthjoiﬁ them for a while, |
jﬁst to_listen;;they séid 6kay. But just a féw minutes later,»MS; Milés 
came obér to me and,séid politely,'"There are éome kids over here who aré
déing some inferesting_things. \Would you iiké'to come'seé?".‘ Avlitfie |
annoyed at first at having mf pian iﬁterrupted, I theﬁ began.to suspect that
the suéervisor's action ﬁad been taken delibéfatély. We ﬁad_a chance to
talk after the Kids had éllAleft, and I aéked-her about it. "Yes, yoﬁfre'
right,“ she beéan, B . . . ' \

theré was a reaédn_foriit. A few;weéks ago we had a

visitor here, an educatiog professor, I think, who

decided to latch on to a couple of kids for an

"in-depth" lock. He sat down with one of my best
tutors, Eleanor, and her tutee, and spent the' whole
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"half-hour with them. Eleanor became'so,self-
conscious she was just mortified. After little =~ . -
Rose had left he started g1v1ng her all,this adv1ce," '
like- for instance that she should be more warm and
affectionate toward Rose, try touching her, or :
hugging her when she does really well. He explained. -
that little children really crave that kind of .
attention. Well, Eleanor is just not like that as
a person, it would be very unnatural to: her, and
"I'm not sure how Rose would take it either. And
.anyway, the two of them have this fantastic rapport
- . going that's built up over weeks. Rose just worships
Eleanor, so it's not like something is missing from
their relationship. He just didn't know anything
-about that. ~ The next day Eleanor came to me and
asked‘if she really had to start hugging Rose. I
~~"to01d her to go right ahead with the way she'd '
been acting all along. - And then I promised her ,
and the rest of the kids-that I'd never ever allow
that situation to happen again. So when I came over
to you and suggested you see something else I was
- really making good on that pledge. We have a good
program here and I wouldn t want anything to spoil it.

. e

The supervisor's remarkable ability to identify w1th the needs of the
Ikids, and the readiness to assume a protective stance against insensitive -
outsidershmhich'this conversation revealed,fwent arlong way‘in convincing
.me‘that this mas a_program worth studying.*® The only misgivings which remained :
by- the end of that firstvvisit came‘from»the suspicionvthat,only.well-adjusted,_
normally-achieving.high'school-kids had been,picked to tutor. Indeed, the
_generally suburban milieu, plus the demeanor of the kids in the program, led

one easily to such a conclusion. Myvimpression was quickly corrected by

Ms. Miles. Every one of the tutors, she told me, was an underachiever, some -

dded soc1al problems This was necessary for them to qualify for

.,,

a Tatl I program, and she knew. the guidance counselors who. referred

studentsnto her had adhered to the guidelines. Just what the indiVidual

problems were'she never asked, preferring to meet the tutors,on their own

terms as people who'd -come to do a job (although as she became acquainted

o
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with them personally she learned a lot). The tutees, as well, had been

picked by academic and social need, I was told.
I needed llttle more at that point to be conv1nced that I'd found a
program from whlch others could learn much,-_One_flnal anecdote cllnched

it. BAs it happened, it concerned an 1nc1dent which Ms. Mlles consldered,

[y

.unfortunate. One of the tutors,'a white eleventh-grader who was in

chronlcally dlre stralts at the hlgh school had been worklng w1th a

& -

Black szxth-grade boy with severe read;ng problems,

Tony, (the tutor) became so infuriated by the way he
’thought Alvin was being miseducated, he finally
‘ : stormed down to Alvin's teacher and chewed her out
. ' . right there in the hall. Well, naturally she didn't
: : ' take to that too well, and it Spread t6 the other
teachers, who began wondering what I was running down
here. For a while things were pretty touchy, but
- I managed to smooth down somé feathers. Meanwhile,
Tony went to attend a Board of Ed meeting so he
could find out "why the schools are ruining my tutee."”
- . ~ . He kept saying, "Now.I understand why I had so many
' ' problems. But I won't let them do the same thlng
to my tutee.”
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Chapter V: The Role of'the'sgpervising Teacher

. "
© 3

.In a discussion of various approaches to individualized instruction,

Mauriee Gibbqns analyzed the problem of selecting the key element iﬁ;a;a ?;}

ot

program'upoh.which to focus when describing it:

Administrative policy does change the Jearning
experience by modifying the relationship among - .
' teachers and between teacher and students, as
occurs in the changeover from class instruction -
to team teaching. But administration can ultlmately
" only organize the framework.ln which instruction _
‘and individual learning take place. Change in students -
is the fundamental purpose of individualization, but
" great individual differences among them make.their
_responses widély varied, largely unknown, and, ‘there-
fore, another distorted focus for categorizing programs.
In fact, it is an irony of the'literature that many "
who -labor to focus instruction on the individual
- evaluate their success with group tests that measure
gains on one dimension, or: a narrow spectrum of dimen-
sions, of accomplishment. The teacher's objectives
are also a weak basis of organization. They are more
often fond hopes than operationally defined directives
for instruction and evaluation. And even those pre-
cisely stated may be achieved by a variety of instruction- .
" al means. But what the teacher actually does can.be -
stipulated, observed, -and reported - what he prov1des,
what he demands or allows, what role he plays... For’
this reason the nature of the conditions for learning
provided by the teacher, from whatever source of
inspiration or authority, sSeems the most rellable
basis for describing a<prqgram.

i
4

Thls passage speaks dlrectly to the task wh1ch confronted this researcher

/
as he sought 'a descriptive*evaluation approach_that would be systematlc, in-
- . / . ' ]

i

éightfulr'and instructive. Gibbons' conclusionjhere, as it happens, is the

‘one I arrived at inductively, after months of dbservation, field note-taking,

© .and analysis; namelj, that it is'the superviéingAﬁeacher'who determinee the

Q@

* Maurice Gibbons, IndividualiZzéd Instruction: A Descriptive
Analysis, New York: Teachers College Press, 1971, p. 20—21
(emphasis added).
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course of a YTY program, .who sets a tone which eittier allows or inhibits . +

.. development of the human and academic potential in a tutoring mélatioﬁ%hipl,

s \

This judg’ment‘, in i.:'act‘, received 'unwittir}'g reinforcement at Cobbieston, when
Marjorie ﬁiles, who,had.been thé»superviéor from.tﬁe prqgram's ihceptioﬁj
went on maternity le;ve and was replaced. The effecté of ﬁﬁat changé will
be the subject bf.a laﬁer chapter. Thé éurpose heresis to give.a=§?ofiief
in—actibn_of'Marjorie Miles: vTﬂe’présentatién ofrﬁhe supefvisér at tﬁiﬁ
point, before tﬁé kids themselves havé“been déscribed, should not be con-
stfﬁéd to mean thatﬂsﬁe is mbre‘impértant.than they; the program exists for

| them, and no'one béiieves that-morebstrqngly Fhan:Marjorie. But it is intended
. n . Lo @ . ’

to. underline the fact that most of what occur#ed among and between the kids

happened because she allowed it, encouraged it, and supported it.

Relationship-with Tutors

Ma;jorie's role in the initiai sefting up of the program h;; been gut-
lined in the first chapter. lRecall that'shg aﬁoidéd léarning about Whatever,
personal, social, or acédemic problems the tufors might have had whiéh
qualiﬁied'themtksr.theaprogfam.'b.he had decidéd thaé they wouig be.tréated
as coileqéues (gnder he; leadersggﬁ; f; be.sure); éna,thus.their peésonal ,
lifé was,nonebof her business. This‘willingness to start froﬁtthejassumptién
that the tutors were responsiple and caéable-defines the éliﬁate_of.trust ’
and'respectAwhich‘Marjorie cultivated and in which the kidé éhrived. In

,My notes on.my very first visit to her program I fina thisiéntry: "Teacher

.. kept insisting she was stuck in adult or 'old maid' teacher ways, and the

kids usually were right when they picked her up on it: 'The kids must be

"

given ‘the respect they deserve.'"

»
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actually gavesup their lunch perlod»;nporder<to tutor.

To many ‘of the tutors it was an. experlence unrque in thelr 11fet1mes -

.

ox'at least 'so it seemed, so thlrstliy did they drink 1t in. A number of

them would come to the program on days they d1dn't go to~the h1gh school

And.slnce the program took up two class periods (1nc1ud1ng flme on the bus)

‘but offered only one class worth of credlts, some - three, to be exact -

The chief manffestation in practice of this,respect was}the way
Marjorie was carefui‘to keep4her distance during_actualbtutorincltime -
unless she was specificailyTCailed'over. She was'able;to sense that her .
hovering presence would work to.undermine.the position,of thettutors mithin:
their relationship - both indthe tutors'fown eyes and, perhaps.more important/

in the tutees'. This is not to Say'that‘she‘wasn't-aware of what was going'

‘on, as the following note illustrates:

...interesting to watch Marjorie watching Cheryl and )
Sandra, a new pair, Sandra's difficult, and Marjorie's ‘ W
' concerned about how they'll work out together. She's - e
at her desk, shuffling papers té look busy, but with '
‘her eyes on them, following every move, sldllng over
discreetly a bit to better. overhear...- ust as, earlier,
she had when Mary chose to tell her about ‘the trouble
she'd been in (arrested and suspended from scnool) by
loudly and clearly ‘relating it to the other tutors -
-even though they're not particularly her. friends.

I should‘make it'clear that -the "safe distance” which Marjorie maintained

was only in effect" -during actual tutorlng. Also, there Were certain kids

who were more at’ ease w1th an extra person on hand, and these Marjorle approached

more readlly.. Durlng the half-hour or so just after the. older klds_arrlvedbf

A o
- <

and before the tutees shoWedyup,.there was ample time_for interaction between

e ]

Marjorie and the tutors.. She'would use this-time»to make announcements$~to.

_offer suggestlons f@ those who asked, and occaslonally to approach kids

E‘ .»y . , .
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who*dién'tuaskfof advice or for information.

o During these exchanges, Mérjo;ie'neﬁer‘missed an opportunity to heap .
o . o ¥ ) ’ o S

lavish ﬁraise and-encourageﬁent on the‘tutafs.; "I just want you to know

" that I think yeu're doing a fantastic job with that.chi d.; why you}ve“

brought'him/her'out-in waye‘i couldn't have dreamed'of)" and the like. This

was her ‘style: constant application of-positive verbal reinforcement, whether
dealing with ‘tutors or with tutees. If she was asked for help she was always

ready to make suggestions. ‘The following exchange typifies*her chosen'role

as a resource person for the tutors{f . “

o

_Tutor: Can we use the" typewrlter today?
Marjorie: Sure. //\
Tutor: Okay, ‘and we were thlnklng we'!d like to. do some’
o sort of Easter project-or something, but we - -
wanted to check with you to see if it was a11
~right, - ~ : o
Marjorie: Ch su;e you can do anything you want. - That sounds -
. 'like a good idea. I have some materials. you ’
might use for that. But let me know when you_ )
decide what you want to do in case I can help you
get stuff you might need. ' , . 5 .
o : . - . A\ _
On occasion, Marjorie would'fee1~thé need:to address't%e td%oré as
R . : ; ) : v
a group - but not often; she was much more likely to,commun%éate on an

©

‘individuél basis. The'folloWing is an example of one of_herv"littie sermons"

to the tutors: . ‘ ' ' L 3 .
I just wanted to say: It's fine to do these short
- projects where you work on somethlnguw1th your tutee.
But let's not lose sight of what you're here- for,
which is to teach language arts. So do your projects -
I': not criticizing that at all, in fact I believe -in-
not tying yourself down to anything but lessons; I
think -that's good. But try to relate what you' re
doing: to some klnd of language or reading experlence.

There were'othe: means of communication as well. Each*tutor_was:‘

trespensible for maintaining .a binder containing daily plans and ‘records,

.9
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.and samples of the tutee's work. The plans[and records Were kept on a form
fwhich:Marﬁorie had brepared in advance of the program. One side of-this'form 7 5
:calledhfor'information on the aotivityAplanned‘for.the day; the other for
’_anlex post'facto_evaluation Q'including‘observations on'theAtutee's attitude,.

comhentsvon-how the lesson could have been betten,'and so forth. ,ﬁarjorie
nread these plans periodically, and each time sheidid she;wrote a little

¥

note to the tutor, usually cons1st1ng of some personallzed words of pralse

a

and apprec1atlon for the "outstandlng job, you re d01ng." One,day-Marjorie

‘.told me

You know, I hadn't checked their plan books for a - - 3
while, I haven't been nagging, "Be sure to get your plans A 1
“done" every day - (that was the pledge we made at the o

beglnnlng) 380 today I picked them up to see_how much

.they'd slacked off - and you know. not one had slacked . ) e

‘ off; they've all kept up. I was so pleased.;;‘
A

e

cl-way through the semester, -in another supportlve gesture, MarjorJ.e
wrote and had typed and malled a_lettem to each tutor' s*parents. Each |
Iletter was dlfferent, and amounteu to_an'official oommenuation for-the
' fine work the tutor was.doing{ The parents were'impressedianduthe kids,
needless to say, were Proué'and even_moved. _"" : .

A rather'long note I wrote to myself’in March may serve to further

1llum1nate Marjorle "S relatlonshlp to the tutors.
I've noted the deferential att1tude the h1gh school
kids adopt toward Marjorie. Their relationship is not
as colleagues, noxr. do they treat each other as fr1ends.
, Instead, Marjorie remains very much the "teacher"; and
\ .. the tutors defer to her: ‘they call her Mrs. Miles,
which she's now sorry about.

- Marjorle has never taught high school - only elementary
She. began the year quite anxious .about how she'd relate
to the high school kids. That was when she told them
they should call her Mrs. Miles. Now she's less up-r
tlght, and next- year she says she'll introduce herself .

'ﬂ. '
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as Marjorie. But it's obvious she uses the tactics ,
of an elementary teacher in dealing with the tutors. - -
‘The idea of praise, praise, praise - -constant re-
inforcement for any little act - iy a style which
is ingrained into all elementary teachers as part .
of their tralnlng. It's a style, however, which.
contrasts}markedly with that of the high school
studeﬁts“fwho understate everythlng, who cultivate o
being‘cool“and blase, not reacting overtly to
yth;ng. The discrepancy of styles seems to es-
tablish a wall across which the two parties
communlcate, each from their own sides Marjorie

overstates everythlng - she is mercur1a1 , overtly
and.intensely involved with every personality R ' “
. in the program. ' Fortunately, her 1nst1ncts for S
' deallng sensitively with people (apart from the -
" trained-in pralse-mongerlng) are always in play, .
so she knows that the tutors need as little of
her presence - or of anybody else's, for that
) matter - as 90551b1e. . :

o It's very important to these kldS --I can thlnk
-~ of no exceptlons - to-be able to work in prlvate.
Social pressures to be.cool are so high, one would
surmise, that they are terrified of be1ng seen
doing something out of the ordinary, where they'd
be the objects of attention. It's this need that
Marjorie respects - in spades! .They're so shy
- about receiving praise. - When she sent those letters
‘home, the kids came in the next session, and when v
they saw an opening - i.e. when.they caught Marjorie =
~ alone -~ they came up, eyes cast down, and mumbled ' '
' ‘a thanks. They really meant it, and they were
.obviously thrilled to have the 1etters, but they -
wouldn't dream of betraying .any enthusiasm. One
. tutor - the, best teacher of them all - couldn't
even face her: he thanked her by writing a little .
note in his- -plans, wh1ch he knew eventually she'd :
read. : o F

The effect on the tutors of the environment created by'Marjorie'Miles

is‘the subject’of a 1arge'portion of'this~rep6rt. In the/followlng chapter,
A

. some of the personalltles-and relatlonshlps which were able to bloom in it

2

\.

~
. o . . . . - e -
w v P . X . .

. : . . [
* I once broached this—pdéint with Marjorie. She denied that it was -
 trained 1n, insisting instead that it was more a matter of "the

way I am." R ‘\
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‘are described in detail. - For the time being, two separate notebook entries

will illustrate the comparative s§ecial'quality of'this'atmosphere.forithe

"One.day Ruth-got a glimpse of what."ﬁhey“ were talking about. From ny

 they served as a way for Marjorie to keep track of the tutee's progress

tutors: .
Marjorie: - I went to the quidance counselor at the
~ high school to talk about the. kide. Ruth* and I
o were just laughing.at the end, because he wasn't
- "*-._ talking about the same' kid§:. T mean, you wouldn't
’believe some of the things we heard. How can they
be so different when they're there? They Just
: ——uM“a‘”“don't know the‘kids at all,

S

notes: - : - D

Wayne (a Black, 14 year-old tutor) is so outgoing and
Pleasant here - joking, well-liked, completely at

ease. The other day he needed a bandaid for a split
lip. Ruth went with him to the office, and she said
he was simply transformed there - mumbling, defens1ve,
on edge - "You know, Just a dumb kid It was in- o
“credible." . ‘. o e

Relationship with Tutees and Their Teashurs

Y

Although MarJOrie was acquainted with the majority of the tutees, and S

was always warm and friendly to them, she was generally careful to let the :

tutors be the ones ‘to interact w1th them. One thing she did not want was
a situation in whichsa ‘tutee would.comé to her for something rather than

his or her tutor. This‘did not mean, of course, that she wasn't involved °

' indirectly with the tutees. L . Sy

S J

For one thing, shevmade it,a point to meethohCeqor twice a month with
each tutee's teacher. The conferences lasted ten to fifteen minutes, and
. nR

'were then recorded in MarJorie s record book Their  purpose was twofold.

.

* the aide
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outside the program, and,“perhaps‘more importantly,;they'uere.a public
relations device. For 1f there had been some mlnor problems in securlng
»cooperatlon at the h1gh school, lack of support at the elementary school
‘had more serious 1mpllcatlons.' One tutee, for example,.whose teacher

obv1ously dldn t apprec1ate the value of YTY, found herself marked down 1n'

. French whlch was taught whlle the - child (a third grader) was be1ng tutored'.

After that’ 1nc1dent ‘Marjorie arranged for tutees to have a grade for YTY

. on the;r report card. Here is an,excerpt.from notes‘taken on a day I'd

sat in on some’conferences betWeén'Marjorie.and teachers of tutees:
P :

Marjorie goes to some lengths to assure the support
of the teachers who send kids to YTY. She keeps them
informed of the tutee's progress, and tries to tie
in YTY work with the{tutee s classroom work, if the
teacher so requests. ' They have to know what we'’ re
doing so that they'll support us. So when an
incident occurs like the one where Tony went down

‘to chew out his tutee's teacher ‘and she starts to
-spread the word,. other teachers will say, ' Oh,
really? That's funny, because we've-heard really

' good things about it,' etc., and the incident never

* amounts to anything.r ' :

‘Also, Marjorle encourages the tutors to meet with
their ‘tutees' teachers.- Then she has the tutor.
relate what was dlscussed and she makes an entry
'in the tutee's record - the tutor watches her and ST
.sees what she writes: MThat way they see how a o '
record is kept; and also, their conference with - ;

the teacher is legitimized." . : '/ﬁ

In addition to meeting with the teachers, Marjorie sitsvin'from time .
" to time in the tutees' classrooms. She feels:thls helps her understand'
them better, so. that she is more informed in adyising the tutors who ask

for help.

—_—
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Chapter VI: Some Exemplaryp?airs

boug and Tyrone
.Doug is a quiet,'serious, well-built-high school junior who wears his

blond hair long and runs w1th a rough crowd. He lives with his mother and

* two older s1sters, his parents are recently divorced v Since childhood.Doug

has been in'the shadow of his sisters, both~of-whom were outstanding student
leaders and performers~at the high.school before him. He hasrbeen'made.

/painfully aware of his comparative "shortcomings," not least:of.all-by his

e

'father, who makes his disappointment with Doug clear: he has set aside money

for his daughters to attend college, but nothing for Doug, who offends him

. ‘.

by the way he looks and by the fact that he's not "college material " Doug s

passion is working on cars, and his assoc1ation with vocational programs at

the high school probably has influenced his chOice of friends, which include

quite a few drop-outs. Little wonder, perhaps, that his g&idance counselor,

who knows him well describes Doug as "turned off by scho l," that his

attendance is poor, or that he "takes only easy subject‘

"He has an image. here at the high school - one of not aring - which he tries

to maintain, but which‘isn't natural to him," says hi counselor. ,For-what

hY

- it's worth, he measured 123 on an IQ test taken in s cond grade; on the test

he took as a sophomore, he scored 101..

&

:JTyrone'is in third grade but -he is known by eyeryone at Kurtz. . Small

'"but strong, w1th bright, penetrating eyes set in a'strikingly handsome dark
face, he may.be, pound‘for pound,'the worst tro lemaker inbthe school.

"_Tyrone brings a lot of problems to school with im: no father in the home,

EY

mother on welfare, and nine other kids 4‘all 7Frls but one'-‘to compete for

: | ,/.'
{3()i ;/

' at’ the high school
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attention with. . He is ‘the bane of his teachers, and his réading teacher has -

admitted sending him early to his tutoring,session just' to "get .rid of him."

7

He seems to spend half his time sitting in the offiée - unless he can duck

_out’ and "roam the halls."

’

Tyrone even had bad luck when he first/§01ned YTY at the beginning of
the program. His first tutor had to leave when she got appendiCitis, and

the second was on the brink of dropping out of the high school, which he.

o LI

finally did. Doug 301ned the program in January, and Tyrone was- his first

o

kS

tutee.

Given his~head as.to how he might approach his relationship with'Tyrone,

Doug chose 6 become a big brother to him, rather than merely a teacher. For -

their first real. project together, after a period of getting acquainted, Doug

bought hlm a*model car. It was his own idea and his own money.
First I read the: directions to him, and put it together'
while he watched. Then I took it apart again and said,
"Now you do it." So he had to read the directions to me
first, which I helped him with, and then he followed them
and put it together all by himself. It was the best
thing we ever did together. :

To Doug, the most important thing-he could‘go for Tyrone was to helpv

give him a sense of responsibiiity.. One day Tyrone asked Doug to take him to

.a puppet show at the school. On the way,'Tyrdne took his pencil and, wrote

big loops and lines on the corridor wall as he walked along. Doug stopped
and said, "Now-use the other end and do the same thing. Until it's all
erased, no puppet show."” Needless to say, Tyrone complied immediately.

This is how Doug described'their‘relationship in early March:

Sometimes he doesn'’ t want to work. I can really

understand that. I take days off myself sometimes.
- My o0ld lady understands. She's going to college -

‘studying psychology and juvenile delinquency. I ,

[
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just ask her to write me a'note and she does.
So when Tyrone is in one -of his moods, maybe
I'1l just walk with him or go out51de He wants

to be a-football player, so we 11 go out and play'.

football. I hear he's got all sisters at home.
and no father. And his teacher's a lady too, so .

: he s got some problems.~

‘He's supposed to come here at ten,;so.when he's not

here at five of ten I'll walk toward his classroom
the shortest way and his teacher says he left five
or ten minutes ago -"and when I get back here he's
usually sitting'here waiting. He: must hide in:

the bathroom and watch me go by the door, then jump
out so -he can run in the halls some more. Sometimes
I'll be waiting here and I1'11 see his head at the
door, but he turns and runs away. So I go after
him, which is probably what he wants. Only he

~knows I'll never run after him, I'll just walk and

take my time. Once Mrs. Miies caught him in the

hall and just lit into him. She told me I can't

let him get away with acting like that. But it

seems to me that.she treats him the _way -she: says R
she wouldn't ever treat us, so I don't think I

should treat Eig.that way. she disagrees with me

on this but I just told her to leave Tyrone alone -

and let me handle him. I really think she's wrong
about him. = So she lets me do what I think is

right. ' i

Intefview with Doug .
Q: What' your job as a tutor; what's the most
.important thing you do? '
> ‘A: Teach him responsibility.
Q: How do you go about that?
A: His problem is transferred into English and reading

ot

xo:wo'

and skills like that. See, if he had responsibility
he'd have learned it. But he didn't, so:he needs
the responsibility now. I give him some play and
some work, about a third play and two-thirds work.
He knows if he gets something done and it's rlght
he can go out. Otherwise- ‘he can't.
Q: Can you give me ‘a specific example?
A: Well, like when we do cursive writing, .I try to -
get him interested. I've never seen him really want
to work, but once he gets started, he'll want to
keep going, he won't want to stop.
What kind of help does Tyrone need most?
- Spelling. .
How do you know?

o
%
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A: When he's reading to me, he'll pronounce words
that aren't there; he'll just say the first word
that comes into his head. He tlinks I'll just
correct him and he won't have to do the work.
He does the same thing with spelllng words.
‘Q: Do you ever talk to. Tyrone s teacher?
A: Yes,'Mrs._Hinkle. I see her about once every
two weeks. ' E
What do you talk about? : .
She tells me what Tyrone has been doing in class.
Then she asks, "Have you worked with him on his )
. writing? on his spelling?" and like that. " I tell
v ) - - her, "Of course, that's my job." It's very boring.
' ' I feel like I'm doing the work, I know what I'm
-doing, but she butts in. I try to stay away from
*her but she comes to ask me questlons about him.
" Do you plan your tutorlng session ahead of time?
Yes, in my head. I can't'see booking myself up
three weeks ahead, though, like some people. That's
too much pressure. T usually plan the day before.
Q: Do you think you have about the right amount of .
' freedom to decide how and what to tutor? :
A: There's probably more than enough freedom. Sometimes
I play too much with Tyrone. ‘Someone should set limits
on -that.
What's the best th1ng you've done together?
He built a model car all by himself... [see above]
What's your worst problem?
Understanding him. He's hard to get to know. He s
. so confused - with the ‘way school operates, with
" what's expected of him. He does things and doesn T
‘ "know he did them; he doésn’'t know why it's wrong.
'Q: What can be done about this? . :
A: I wish I knew. If I did I guess it wouldn't be a
‘problem.
° Q: How do you feel about the day-off Tyrone has on
. Mondays° .
A: I think.a kid should have a day off, éven away from me.
' Every day he gets teachers pounding away at him. I
" pressure him too. He went three days of cursive
writing with me and he was suffering. We both needed
that Monday off. Sometimes he gets on my nerves -
then I don't come. If I'm on edge or somethlng, I
: v don't come in. . But I wouldn't trade-him for anybody
¢ o else. He's like part of me; I'm like a big brother
o o to him. He needs a lot of help.
' Do you think he's happy in the program? = How do you know?’
‘Half and half. He's moody, it depends on the day. Overall,
" he's happy in the program: he comes. I know Tyrone, if
he wasn't happy he wouldn't come. At first he wouldn't
come, he'd roam the halls. Now he's here-at ten every day.

53/ ﬂ/
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.He wasn't here today. " I'm sure that means he was
absent. : - .
wWhat kinds of improvement have you seen in h1m'> fh
'In reading, at first he was pronouncing words,
sounding them out; now he goes through a book
Jjust read1ng it. %, )
. Do you think his teacher should take cred1t for SR
that, or do you think you played a part? - C
It's half me, half the teacher. From what I've
heard, he doesn't pay attention.too much in class.
What .do you like most about tutoring? :
‘I get to tell other people about him, like my mother,
my girlfriend, my friends. 1I'm learning, too. I'm
- learning that I missed out on a lot when I was in his o
grade. Like consonant blends, vowels, prepositions - -
all these things I should've learned in the little _ _
grades when I was messing around. It helps me read 2
. better now. It's increased my vocabulary, too. :
What do you llke least?
Having to comé here - the pressure. Sometimes th1ngs
come up and I can't come - like when I have to fix
my mother's car or set up an assembly at the high 'school.
Have you noticed any change in your grades since you ve
been in YTY? 3
No, not grades, but I love to read now: Like I
couldn't stand mythology in eighth grade; now I
love it; they're really great stories... -
' How about your attendance at school?
That's dropping. But not because of YTY¥
And your ideas about work? '
Well, I don't hate working anymore,, but that's
because of my job last summer, not YTY.
You've already told me you'll be working next year
and won't have time to be in the program. But would °
you sign up if that weren't the case? ’ -
"A: - I sure would. '

210
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Interview with'Tyrone's feacher ' ,
(Tyrone's teacher is a thin, rather nervous woman who has.difficulty

controlling Tyrone,.and may be afraid of hlm. She had been heard to'admit

that'one'day when he‘got to be too much’ for her, she sent him early to YTY

because "I just wanted to get rid@ of him.")
. oL, 0. . . - )

'&'-“

* Doug was one of several -tutors who would drive to the program on days .
théy.were.skipping school. He even came one day when he'd stayed home
because he was sick. = o a ’ '

00




Tyrone can't function in a ﬁormal classroom. He's
- constantly acting out, seeking attention. '

o8

He espeoially has problems writing, but he really

doesﬁ‘t work well at much of anything. He needs .
work on small muscle control, because he has so
-much trouble writing. T e :

. r

He's unkind to the others in his‘class.. When someone
mzkes a mistake he'll laugh or tease them, or call.
them a name. And he has a history of stealing

supplies - from the gym, for instance - and taking
other peudle's property.

I let'Tyrone out at 9:40. He can't tell time, but

he knows that when the big hand is on the eight it's

time to go. For some .time Tyrone.W3ﬁ1& go on his own,

but get sidetracked ox somethlng and not go directly

to Doug. I told Doug I thought he should come to

the classroom to pick him up, but Doug dldn't want

to - he thought Tyrone should have that respon51b111ty

When it got real bad, I got a note from Doug sayinghe -7
was going to start plcklng him- up. ‘A few days later '

he sent another saying, “"Forget that last note, Tyrone

must learn to be able to.come here by himself, I

‘won't treat him like a baby."

« .y

Doug hae asked what kinds of skills I ,think Tyrone . _ : e

should have. One of the things I told him was to
practice writing ovals and slanted lines. I didn't ~
‘'show him, but I think he knew what I meant. I don't ;. ‘ - \\

really know whether he's worked on it with him or not, ) .

I can't really say for sure that I've seen any changes
in Tyrone that I .can attribute to the program, but -

he does seem glad to go each day - although on some
"days he's not so anxious..

Doug tells me that part qf Tyrone's problem is that
he wants to be a man before he's ready - that he's
rushing things. He reallg seems to give a lot of

thought to Tyrone as a person._ s : T i' 5

Doug .seems . very intelligent " I see him about once );//;,/f“
a week and we chat for a minute or two. He's so/,/ ’
serious when he's discuss ng Tyrone. He_reain

pute his heart and soul into that child. He' S .
extrem__ywsensltlve about him, I understand he ' 2
does badly &t the high school, and his attendance -

.1s poor, yet he comes to is program regularly.

I think he is probably conéerned about social




«

A - _problems - the establlsﬁment and so on - &nd that.
’ his work w1th Tyrone is related to his social
Vconcerns.

©

A Crisis '
Late'in March, Tyrone,.whofd peen treading thin ice in thi'school all
. year, stole~some.money‘from the cash recistef'iu thé!cafeteria ahd'Was
n caugut. He was<suspended.
‘Marjorie Miiesvxecouhts'wtat happened'the following day:

Doug came in and when Tyrone didn't show up he went to
- get him. His teacher told him Tyrone had been suspended
" Doug came-back puffing and fuming®with rage. He was
just beside himself. He wanted to stomp down to the
office and demand an accounting, ‘but I told him that )
although I agreed with him that it was wrong to suspend . .
a third grader (at first I didn't think it was even & ;
possible), that he would just lose the whole battle if
he went and yelled at the assistant principal like he
wanted to. You should have seen him; it was beautiful.
~He sat on the table and took deep breaths and gave
.himself a long time to calm down. Then he went down
to the office - but she [the ass1stant,pr1nc1pa1]
wasn't there. L

He's so great with Tyrone. He was doubly disappointed
because he wanted to -take him to the zoo on Saturday.
Unless we decided that our trip would be to the zoo,
then he'd take him to the. circus. If we decided on
the circus, he'd take him to the zoo...

;Intervieﬁ'uith the Assistant Principal

S o (The assistant principallat Kurtz is a young élack woman who’seems_ N
to,héve the respect of everyoue - kiés‘as well as adults. She's good
natured.but serious'in her wofk,'end obviously cares deeply about the

'vcﬁildren shevdeals with., I spoke to her just after TYrone's suspension,

/7 e

for whlch she accepted respons1b111ty, and she was still a bit defensive

;* This teacher was the only person to make this conjecture. Certainly
Doug never mentioned- "social problems," or evinced any particular
awareness of them. - :
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. school life.)

Tyrone jﬁet loves personal attention, and will do

anything to get it. He functions well in a one-to-
one situation; he responds to it. He did beautifully
when we had an aide who was helping certain kids in-
dividually. Then, when she wasn't paying him special
attention, like when she was on bus duty or working
with other kids, he'd call her .names, yell obscenltles,
push people into her, and the 11ke.

Once Tyrone was kept on detentlon by m=. His older
brother came yelling to get him out, ranting and raving
and cursing in the hall. He was going to punch out

the principal! Tyrone was watching it all. He copies

"his brother, unfortunately. He tries to act tough.

Lately he stole some money;-and he goes around giving
the finger to strange teachers. Now, he gets ‘more
special attention than any other pupil, but ‘he reached
our limit. It was a.question of setting limits, which
in some circumstances Tyrone can understand.

‘Academically, Tyrone is average or above. He has

potential, but only works when he wants. ' YTY is
certainly more positive than negative for him. The
mere fact that he goes every day and isn't hostile
is an accomplishment. Since the program started
he's been in my office less, even though Le likes
to come, because I'll talk to him. There must be
some carry-over from YTY; there's been less
playground or hall incidents, and so on.

Doug is confused and immature, but I think he's
going to find himself in this program. The fact

.he can get out§ide himself and be really concerned

Interview

.about someone is very important. I go to Doug for

suggestions about Tyrone and he's glven me some.

He's told .me of Tyrone's interest in sports and
Muhammed Allj and collages, and I take them back

+o the teaching unit as suggestions for teaching .
Tyrone. Doug wants to push Tyrone academically

now, since he's more aware of Tyrone's shortcomings
there. He can be an important male image for Tyrone,
something he doesn't have now.

a

w1th Doqg s Mother ' | , ///

Doug ‘has always been under pressure within the famlly,,"

what w1th his two older sisters, who are both hlgh

. ] - : /

/
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After describiné his home:situation, she turned to his
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achievers, and the marital problems between his ‘father:
. and me. His dad never favored him, for some reason,
o . and when he left home Doug went out and stole a
minibike. He was thlrteen, juvenlle couft put hlm '
on probatlon.
He was always lcoking for attentich-onefway or another.
In second grade he stole monéy from me and handed it
out to his friends. He was in troublé in seventh
grade for shootlng off fire ‘crackers on the school bus:
He tries to act‘tough sometlmes, but his rough exterior _ :
. " - is a defense.’ He's really very sensitive and com- ' Ce L Nk
passlonate - and always has been.v' o Lo : ?

. We talk about Tyrone all’ the tlme.v Doug bought him , ,
a model car in the beginning. I've said to Doug‘ o : S ot
everybody needs a day off, and he's: told me he's - ¢
used the same approach wiﬁh Tyrone. He really came ' .

~ home mad when Tyrone was suspended I think he ~ ' '
has empathy w1th hlm because of his own experience. -

YTY has made quite anvimpresSion.on‘Doug. He received ‘ I A
a commendation from the supervisor in the mail. He ‘ '

. just beamed all over. He wants me.to frame the
N : letter, and he -asked me, "Will you show" this to Daddy?" _ _
*  Compared to his father, me, his sisters, Doug gets _ o . .
little satisfaction. That letter, and an award he .
got in eighth grade for showing the” "most growth," are ' S
about all he can point to. -But this program has been. Cote v
a real success for him, a real source of satlsfactlon. ' '

>
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Paula and Richie
It is 1mposs1ble to predlct at the outset what course any/partlcular

“tutorlng relationship Wlll follow. It may be safest to assume that the
path will be"a rocky one,'and will need-sens1t1v1tykand support if 1t.1s
to fulflll its potentlal This is especially true”in:a program'designed:-

@

to serve young people w1th recognlzed problems of cne " kind or another. ¢
»The pairing of Paula, a fourteen—year-old sophomore, with Richie, a sixth-

grader, both of them Black, is a case in point. " Had Marjorie Miles“not' . 7
. been firmly committed from the start So_lettlng the’tutors_pick their own |.
tutees -she never would have put the two of them together. .As she put it: - = .~
Richie has just ‘terrible problems. .I know--because
he was in the Title I reading program I worked in-
last summer. When I found out he was q01ng w1th
] Paula I almost cried: her readlng level is only
e : - about one grade level above his, and I was sure
‘he needed someone who was very sharp.

wo Then she added:

But look at. them now;uthey.haye such a good ,
relationship... . o

- Paula is the'youngest of'thfee sisters, and is, compared to them, slow

a,g: .

L]

" in school In fact, according to her‘guidance'counselor, she is so constantly.

remlnded, by both parents and s1sters,wof her relatlve 1nferlor1ty, shex has

B

come to belleve 1t about herself. She w1ll even say it in so many words:

d
@

"I'm just slower than the others in school;" and her'attitude is reflected

A
.

in poor grades. She obvious&y—fBKES;éreat pains to dress well. ~Her

parents both work, he in a factory, she as a maid - but they are stlll

-
©

poor, so Paula makes many of her own clothes.’ Thiskis.her first year ln :

Cobbleston. She.seems to have adjusted well socially, but having'movedu

from a blg city, she is hav1ng trouble adaptlng to. country llfe- “It's K=To)

. “ B
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quiet out here at night I‘Can'tvnever fall ‘asleep.™ Among her friends,

‘Paula is-quiet; but neither aggressiye nor out-spoken; she is apparently

well-liked by everybody. Her counselor steered her'to YTY in an‘effort

_ to "overcome her- lack: of confldence,“ and to. combat her underachleV1ng by

prOV1d1ng a,challenge she could meet.

Richie is a very special case at the elementary sohool, and has

. been as long as he's been there. ' He has never been able to adjust to a

classroom 51tuatlon, and he has a-long hlstory of v1olent beha;}or when

forced to try His home 51tuatlon is apparently,an unhappy one. His

"grandmother," with whoj/?é/lives alone, is guite poor. Richie's "bad

days" always start before he comes to school, and there is/little anyone

"at the school has f:;?é which'will offset his’mood on thoée’days. Most -

of his t1me,.1n fac r is spent w1th the school' 'criéi teacher,";who

deals'exclu51velz/w1th klds W1th severe behaV1oral pr blems.i His description
of Richie is par icularly 1n51ghtful:

Rlchle 51mply can't functlon in a group/ He finds T
it frustratlng and dlstractlng, but es ec1ally ' :
threatening. He really needs-a one one situation. .
I've been working with“him;jor three/ yeatrs now so
"* I know him very well/’ Most: of his Aime in school
- is spent with me. e - only goes t¢ two classes: «
language arts,  whe e,we send him/because his reading
. 1s good, and science - simply begcause we have nowhere
else to send hi dérlng that tjme. .
‘ Richie reAds, I would s y,“at grade level.  His '
‘comprehension /ig very goodééxhough he's an extremely
1

; poor test. taker. His skil however, are very poor. -
/ . spelllng, p étuatlon han rltlng - he just doesn't -
/ " even bothe¥./ Also, he h es and won t part1c1patef~
in gym. ' '
. In ,&lassrqom, h generally withdraws - he'll-
" go off’ rn/a"corner to/read or.cut out pictures. He's
. not,;n/aggre551ve pegrson, though sometimes he takes
out Kiis frustrations over being in a group with
i ,ag ‘edsive behaviof - flghtlng or challenglng verbally.
/F/But he can bé a very hard worker. He does an
a ful lot on h1 own. He loves sports, for example ’




(though he refuses to take gym), and he's constantly
‘cutting pictures out of sports magazines - especially
football. From reading and watching TV he knows

. every player in the NFL and their numbers. He must
have fifty different scrapbooks of football pictures

- he's cut out, with labels. and sentences under them _ s

which he's written himself. None of this is connected

- with school work. I've seen him take Sports Illustrated,
read an article, and explain it clearly to a friend. '

v ‘As' I say, his comprehension ‘and memory are very
good. I 'can sit and talk to him about history or .
nearly any subject and he' ll listen attent1vely and retain
what I've said. ¢ :

i .Up in his" language art class h was glven a part

" in some dramatic sketches the clas§ was. doing, To his
‘teacher's surprise, he read the parts without diffi-
culty and with expression. He expressed amazement
that Richie ‘was able to read-so well, even though
I'd told him so. But I've seen Richie in a class
when -a teacher has glven simple directions and he
s1mply goes blank ‘

- He's now taklng math ~.which he's never been

able to do - in an NI‘(neurologlcally impaired)

. class with a specialist and only two or three”others.
He's doing very well, and everyday he comes back with '
a couple more pages of problems wh1ch he s successfully o
completed. . :

Aside from'Paula, Richie’ fortunately found at}&TY'the understanding he

‘neeQed, as revealed by these observations of Mgrjorie Miles:
You know, we wrote out a grade'for him in YTY so
he'd have somethlng positive on his r%port card.
Richie is really bright but by now he's coasting -
on his reputation as a do-nothing good-for-nothlng.
, _ Everyone. assumes he'll fall, and he does - every
- : . . subject. In last summer's program’ all the teachers
' ; said, "Oh Richie, he can't even read primers!" And
yet in our program he was reading fifth grade books,
- : ) using the enclyclopedia for research projécts, and
T 2 " so on like that... Don't get me wrong, I'm not putting ,
. : ' . . down the school, which I think is fine, but Richie ‘ :
) : . just can' 't functiorr in large groups of people. You ' '
" just watch him when he gets in a group’ - llke today,
even, when he came in the room here and everyone
was heére. His eyes just glaze over and he gets this
desperate look. Ruth [the aide] will tell you what he
‘ used to be like. She worked with him in second grade,
wa . .and he was really uncontrollably wild - throwing -
' furniture at people and all like that.
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who was as-skepticaIJof this hew sit

_Ruth: That s right, I was - actually phy51ca11y afrald
of him, he was that bad. He's come so far since
then. ' Of course he' s_pn medication now...
- ] A

) How, then,” did Paula make dut,ffacéd,with a child with problems of

- such magnitude? - Left to definecher_own approach like each of the other

- tutors, Paula drew on her own, strengths and resources - also like the

) / . - L g ) ) .
others. Her even—tempered;/quiet.manner,had a calming effect on Richie,

ion as he was of everything else.

For édgcational.cénﬁentiv elied on Marjorie or’'Ruth to -supply .her

~ with materials‘and ideas. But the sty1e'was all Paula. She took full

advantage of the one-to-one relationship, ana greatly;personalizéd all

her "lessons:" a typical'Paﬁla—Richie session saw the two ofathem padding

/ ) P . . . )
out their ﬁérk—related'conversation with pseudo-competitive, goocd-natured-

/ /' N . R X . .- . . .
teasing,ékchanges. I made some notes on one of. these in mid-March:
. . ] . e - 3 .

Paula and Richie going at, it again today.‘ Paula
was teasing him about getting marrléd He turned
away and answered with yis back " tufnedr— so she
- couldn't see- the smile /e was,str'gg ing to”
, suppress! Finally, Richie dealtﬁa ¢omeback .that
~must have been too good,‘because tpey both Fust
cracked up loud. Wwhen one of ichie's friends °
went by the room and called htm,,he darte /out the
door. Paula walted a few counts, then w tfout to
retrieve him: "C' mon, Rlchle’ get back Here.'
' And pulled him hflf way back. Ruth's comment
- "They get along so well; it's amazing - they re so°
" ideally matched."”

;
/

Paula recognized immediately that Richie was bright. She also ascer-
tained that he had a fascination for dinosaurs)'so the first real project

they did‘together exploited that intérest. They. produced - with RiChie'

 doing most of the.work, so that-it was "his" - a diorama, consisting of

some little clay models of ‘dinosaurs set in a three—sided open box with

-"prehistoric scenes drawn on itﬂ It was accompanled by a paragraph on

(‘1

=51~

0

Lo 3 et T E Y LA




&

dinanurs'which Richie had written éfter lookipg them up in the encyclo;

pedia. It was good enough to/bé put in one of the school's.diéplay cases.

-

(This was at the very beginning of the year. (Ih April, . I was reading

through Richié's-foidér_and came upon a story about dinosaurs he had -

IS

written atvthe time;v In it he Wroté tﬁat dinosaﬁré had.died out when it - v
got.cdld and the.world was covered with ice. I askedfPaula to aék'RiFhie
N 3 - if hé-éemembered,th dinosaurs\died ;ut. "Yéah,“ shg éaid, fi askédﬁgim
1_, - ~and he knows all about that; he'knqws a lot aboﬁﬁ.dinosaurs - probabiy more
than ﬁe.“) | |
Aﬁother.of‘their'activitiés was reading sto;ies;’and-thén having Péula a

ask him questions about them - which she,sometimeé:had pfepared in advance.’

-

She probably learﬁed'hgwbafter they'd worked "in the Readers Digest éeries;
which had stories foilbwed'ﬁy.questions. When Richie appeared to be getting
restless, Paula, on_the advice of Marjorie, decided to start a new project: =«

making a large (fodt-high) dinosaur oﬁE»qfvpapier mache. My notes followed
. ! : .

o

their activity one day:

Paula and Richie putting together that pépier'mache
dinosaur. 'They‘ge obviously enjoying themselves, - .o .

" Both ‘are initiating conversation - about home life, ) - }
this and that. Richie's grandmother just walked )
in and Marjorieris giving this great pitch: Richie's
just a fine boy; very capable, he's working on this
dinosaur now, but he's also done some other projects -
one of them was selected for the display case upstairs -
it's a diorama about dinosaurs and really it's one :
of the best ones there - I'm sure Richie'd love to take
you up and show it to you.  (Richie's busy working,

‘straightfaced, through all this, but every once 1n a
while he looks up and flashes this beaming smile!

Later, when I remark to Paula that it was a good
'day, she says, "Yeah, really...

Interview with Paula's Parents - C ) : v

(Paula's - arenté were both.there when I visited their home. At first

A ©

| | _ 85 |
: y | | .-52_




they were retibent'about'discussihg her, saying that no one had ever

egplained the program to them, so they didn't know anything about it. As

we ﬁalked further, however, and after I'd described YTY to them, it became -

.
“

cléar that they were very aware of Paula's role in ‘the progréﬁ and what

it<meqpt to her. what follows is a montage of their comments.)
i : . . .
~Paula has great learning ability, but -sometimes she
does poorly because she gets teachers she feels she
can't trust. - She talks about Richie a lot. He's
terribly bad, but she says she understands him
° . because she's had the same kinds of problems. Now
she says he gets teased and she has to cool him
"down. She wants to do things with him.outside of’
- school - she's mentioned teaching him the Bible.

I can see great improvement after she started this. -
She comes home with work now - books and things -
and she'll be studying it. I don't know exactly
what it is she's studying - if they're doing good

I usually leave them alone - but I know that a lot. . S
. of the time she's worklng on stuff for Richie; it's '
not her own lessons.

-.She feels she has responsibility now, and I know
that's important to her. For instance, she won't
‘wear pants to school on tutoring days - says she's
a teacher now and has to dress like one.

Interview with Crisis Teacher
(I asked the crisis téacher what he.thought Richie had gdften from
the program.)

Ican't say Richie's really gotten anything spec1f1ca11y
from YTY, other- than it's another place where he

seems to be able to function, and where he doesn't

have to be in a classroom.

At first I was skeptical of the idea - after all,
you re taking high school kids who' themselves are
growing, with all the personai problems that comports, «
and asking them to relate to younger growing kids
who definitely have problems of one kind or another.

I'm not sure how right Paula is. One of her
problems is that she takes everythlng that Richie

'does or says too personally, not realizing that she's
really not such a big influence in Richie's life.
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So on one of his.bad days, when he s got something
on his mind, and he's not responding to her, she
thinks it's her.

. Lately, Richie's been getting reluctant to gb
with her. Apparently.he's gotten some teasing from
his friends about being with a girl - while each of |
his friends who are tutees in YTY ‘(Julian and Alvin)
have boys helping them. And, Paula's not like a
woman, which would be. all right - she's a girl. So
Richie's gotten teased:. "You goin' to see your

- girlfriend now?" It doesn't have to be repeated
teasing either. With Richie's memory, once'd .
be enough. . - e L

So, I think it'd be much better for Richie if

he had a boy tutoring him, and I've\sald so.

Crisis
By- the end of March, Richiethad begun to balk at meeting with Paula,
Apparently, the teasing from his -friends was taking its toll. It's-possible,

too, that'Richiefs doubts about being with/ésgirl were heard sympathetically

and reinforced by the crisis teacher., 'Ana finally,”matters weren't helped

" by the prOJect they were working on - thh papler mache dinosaur - which

was taklng longer than ant1c1pated, and in which both Paula and Richie
were losing 1nterest. _They'd had their tense.perlods in the past, but.
faula's remarkable patience and dogged.persistence~had always seeh them
through. The cllmate by late March may be gllmpsed by these notes, taken
just before Easter vacation: | |

Yesterday, Paula waited patiently in the room, but- ‘
Richie didn't want to come in. (The day before,~ , L
she said, he worked very well. They wrote some
'vocabulary words about dinosaurs, then Richie wrote a -
‘story with them to go with the model.) :

Ms. Miles and Paula decided that from now on, Paula
would wait for him in the library - which she did - : . “
today and Richie came in. (I mentioned to Marjorie .

" that if he's so uptight about being in a room with :
people, or about being teased for being seen with a -
girl, or about needing help, then the public nature of the library,
with .all its windows on the hall, makes it something
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Richie wanted to do.

in.private?) (Paula told me earlier that every time

‘gesture. Then the two of them dlsappeared - no one

-Paula: He said, "You always throwin' work at me,"

less than ideal. 'Why not:enCOUrage Paula to find a -
secluded place where the two of them can really work

Richie sees someone looking in at them he says,
"Watchoo lookin at" Get outa here or I'll beat you

up.u)

They began today in the library. Then there was a
fire drill, and they went out separately, of course.
When they returned, I saw Paula entering the library
with her hand-on Richie's shoulder - nice warm

could find them. It turns out they'd gone to a
remote study room and talked - mainly about what

and I said, "I don't want to throw work at you, I
just want to find out what you want to. do and then do
that." I think I got some ideas to do something with

.. sports. He's always reading about sports, so I
. know he likes that...

-

-Interview

with Paula

(When school resumed after the Spring break, a new teacher had re-

placed Marﬁorie Miles. Unaer circumstances that will be discussed in an- o -3

other chapter, Paula and Richie were split up. The interview with Paula

jexcerpted

o

P10

here took place just after that.)

Wwhy did yéu decide to join YTY?
I thought I could help kids get some thlngs
I never got at that age.
Are you happy with. Richie as your tutee?
I was, yes. No matter what all happened, I
‘think I taught him something, and it was all
‘right. It was hard to do some things for him -
‘like sports, which he loves - being a girl.
What's your job as .a tutor; what's the most
. important thing you do? -
A: Give him a lot of praise, and never put him
- down. Then, T help him in reading. He's
very smart, all his-work is good, but it's o .
hard for him to do good in school because he
needs special attention. When others come
. around he can't do his work. I always have
to make sure he's paying attention to the
work, not something else.

10
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What kind of help does Richie need most?
He -needs someone .who'll listen to him. His
attitude could be better too: he needs more
respect for teachers, and for me.
Do you ever talk to his teacher?
Mr. Huggens [the crisis teacher] comes and
_explains that Richie'’s beén having problems
today, so don't try too much. It happens
.twice a week -~ and I only have him four
" times, so... How do I feel about that? I
don't care, so long as Richie gets the .
. help he needs.
What's your worst problem°
Getting him to listen.
How.:could this be solved?
Get him a boy for a tutor. . -
Do you think he's happy in the program?
Yes, but he doesn't want anybody to know.
He gets teased ‘and everything.
Are you happy in ¥IY? ;
Yes, I'm happy. .o C S
What do you like most about tutorlng°
I like little children. I like to talk to
them and to teach them. After school I work
in a day care center. I'm a volunteer. -
. What do you like least?
When the teacher comes afound. Richie got sick
of the new teacher coming around and saying
.Paula's doing a great job. It's like I'm
hiding behind her, like I need her, or something.
.~ -It'd be better if I could do it myself.®
Q: What has the program done for you?
A: My attitude 1s better. I've never been so
patient before. And I talk. more confldently to
" grown—ups now. It makes me feel older to talk
to them and they're not just telling me what
to do. And if you do something wrong, they
‘try to help you and correct you, and not just .
give you a bad mark.
Q: Since being in ¥YTY, have you noticed any.change
in your grades? |
A: They're going down* - I think too much about
: tutoring, and all the problems...
Q: _How about your attendance?

>0
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Paula's first semester gradés (hé} first year in Cobbleston) were
F,0,C,D, and A in YTY. 1In the second semester, her mid-term ¢
marks were all C's; with an A in YTY.
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A: No change really.* : ;
Q: Do you plan to sign up for next year? : ?

., A: Yes. o '

<
?
o N
\\\.
“— |
...' ~
;#
! -8
. . v
* Paula virtually rever missed a ‘day of school or-of YTY,,
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Eleanor and Rose

Eleanor is a quiet, attractive eleventh grader. She is white and mid-

.dle class, livinglwith hef'parents, a younger brother and a rival oldef_.

_sister, in a pleasant residential section of Cobbleston. Although part’.of

a socially "in" crowd at the high school, at_yome she's a real "loner", ac—»'////“’j,g

cording to her mother: "I see her-at the door in the morning,_at the table

-

long enouéh for her to eat~dinner, and that's it. There*§ almost no commun-

icatioq." An ébpve average student who always had good grades, Eleanor was

in some academic trouble last year, finishing with two F's, a D and a C in

her majgr subﬁects. When she heard abqut’the new tutoriﬁg program from- a
friend; she signed up to&.

.Rose is a littiévblond'third—grader. When her father left iome, he léft
her mother with six éhildren, épread‘aboutfa yearlapart. "Although the mother
works - as a waitress in the snack bar ;f the local discount éeater - they |
are very poor, and receive govefnmeﬁtAhssisfaﬁce, The children are alter-
nately cared for by their mother apd their grandmother - a few weeks-of one,‘

a few weeks of the other. -In class, Rose is negaiive, nasty, and disruptive.

She and her‘sister, a fourth—grader,lare in the same class,land the same re-
. : . x

medial reading group. When not fighting her sister, Rose is stirring-things

~ up with her other classmates.

0

When YTY first began, aslMarjorie Miles fecalls,lEleanor waslherself

"all snarly and négaﬁive". she didn'é'seem to trust what was géiné on, and
‘b;d—mouthéa.wh;tever anyone suggested. / |
Marjorie was sure she wouldn't last. ané the tutees were involved,

however,‘and Eleanor picked Rose, she was transformed. She quickly turned in-

to one of the most thoughtful, dependable tutors. Rose, too, was a'diffe:ent




persoh in YTY. she revgglgéz er_example, -a-beautifully 1nfectlous sm;le,

which sheufiashed regula:ly at Eleanor_as they worked. Together,"they were -

most'ptoduotive,.using'tbeir time to full advabtagevand working very seriously.
Rose's whole remeaial\class‘was abpa;ently a behavioral nightmare;~5nd

by tbe ebdbof the first semester,:their te;cher had had it. The new teacher

was both tougher and closer to the_kids, and since a number of her pupils

were in YTY, she and Marjorie‘were in frequent oontact to talk about their

needs. The teacher speaks about Rose:

rl
°

I specifica1i§'asked that Rose be given extra help in
alphabet121ng, which we'd done a lot of work on, but which
Rose couldn't seem to grasp. Eleanor and Rose took it up

-y and Rose,slmply learned it. She needs periodic reinforce-
ment or she'll forget, but Eleanos was able to teach her
to do something which I'd been unsuccessful at, (posslbly
because I couldn't offer the individual help).

That was really encouraglng,_qnd next I mentioned that
Rose's cursive writing was wretched. Tr&y've been work-
ing on that too, and Rose's shown stunning improvement.
If only I hadnbt left her work at home I could show you.
some before and after samples. It's just amazing. Now
Rose takes great pride in her cursive writing, and con-
centrates very hard to do it well. Most of my kids can
neither read nor write  cursive, so once a week I make them
practlce by having them copy off ‘the. board Before, Rose
would never copy more than two or three letters, then stop.
" But _now she does two or three whole lines, and very pain-
sfgiingly...

e
-

Interview with Eleanor

TN

. Probably the best insight into the relationship between Eleanor and Rose

is offered by Eleanor herself. oa

Q:. What's your job as a tutor; what's the most im-
portant thing you do? :
A: Giving Rose a friend. She always seems so unhappy.
She seems to need to know someone s interested in her.
Q: How do you go about it? B
A: Just by sitting with her, making like she's really
something great and that I really care about her.
Mrs. Miles told me about her family and I know the
" kinds of problems she has.

o
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Do you ever talk to Rose's teacher?
-I've talked to three of them. The one she had
first, all she said was, "I have to get qomething
out of my car, no time to talk to you now."  The
) other one said Rose wasn't getting anything out of
- the program. Then I talked to the one she has now. - L
We agreed that Rose can be negative - kind of surly -
but really sweet when she gets her way. I asked her
' ,what we could work on;. and she suggested teaching her
) ' -to tell tlme. She says she knows Rose really likes
. , T - . comihg. R : -
s : Do you plan your tutor1ng 59551on ahead of t1me'>
" Yes, usually I plan thg whole week on Monday.
How _do you plan? )
I wr1te it up on those sheets in her folder. We:
usually start with cursive writing, then we work
. © .with sentences, and then, if there's still time, I
. have Rose read orally. '
Qs dow “often do you ask for help? . :
A: About three times a week. I ask if they have anythlng
» . that goes with what I'm doing; if not I make it myself.
‘ : Q: What was the last thing you asked for help on?
- - A: Anything to do with sentences. She showed me the
' sentence builders on her desk, showed me the pages I
- might use, 'and everything, and I used them. . o
. Q: What does Rose seem to like to do best? S o o
A: Read to me. 'And. she likes to type- *and write her : ;
: . . _own stories -and type them.: . '
. ‘ " Q: What do you like to do best with her? _
’ A: I have no real preference. I like to do whatever C oo
she wants to do, because then it works best. N
: What's the best thing you've done together? ‘
: We made soldiers ou. of clothespins. She read the
directions for pair’.ing them and everything, which
"I wrote out in advance. She loved that.
What's your worst problem?
She doesn't like to talk.
. How could this be“solved? :
I don't know, I haven't found out all year.
Do you think Rose is happy in the program?
, I think so, because if 'she wasn't she wouldn't
: come. She gets upset if I'm not there. »
' What kinds of improvement have you séen ‘in her?
she's most improved in handwriting. And she reads
better now. She seems happier, too, more and more.
At first she used to look like she was going to cry.
< . Her attitude is better now. She used to be negative;
now she's willing to try new things. v .
What has the program done for you? . » .
‘I've learned alot of English things = different .
skills - that I never: knew about. We don't get that '

[
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kind of thing here -'no basic English skills,
) We have "avocations" where we just make somethlng
o and tell the class about it. Aside from that,
) ' it just feels good to be d01ng somethlng for
someone.

Since be1ng in. YTY have you noticed any change in
your grades?

AT Well, they've gone up,*but not from this, I don't :
“ think. Co
" Q: What about. your ideas about work? N S
A: Before, I thought I wanted to be a teacher. I want"
o it even more now - if I go to college. .
Trouble? : L N _’._“ . T . -

“Late in'April, Eleanor'was out sick'for a week. On my next'visit'after:

«

her return, a Tuesday, I saw her 51tt1ng alone and a bit- dejected (1t was

o
- .

too early: for the tutees to be there) I asked~her what‘was-wrong and she

-

. told me, "Rose doesn't want to come .in any more, so I guess it's over."

What happened? : < : ‘ ' S
J . Lo

Well, I was sick all last week and I guess *Rose saw -
what she was missing in her special classes. When I '
-went to get her from her art class she wouldn't come..
She said zhe was having fun and wanted t8 stay. (The
day before, my first day back, I went to get.her out
of her music class. The téacher came to the aoor,and_
whéen I said I wanted to speak to Rose, she slammed. it

" in my face, saying "I ‘could see her at the end of the
period. I knocked on the §oor again and said Roseiss
;supposed ‘to be with me. thlS peraod I can't wait t111

.“the end. - She just sa1d Rose couldn't leave tili the.
period was over - and slammed the door again.) My

" attitude was that. I couldn't. really force Rose to come

if she:didn't want to. If she did come because she

had to like that I'm sure he wouldn't get much cut of §

it. 1. did try to get her to come by saying we could ' T

work on art oxr on anythlng that interested her. I-

mentioned a few things that I thought she'd like, But

she seemed to want to be with her friends - and I can't

blame her for ‘that. ' . a -

Y

*Last year, as mentioned her major grades were F,F,C, D This»year,qmid-wa&
. through second semester, they were C,B,B,A. ‘ RO

)
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'Anyway, Rose's teacher was here to speak to the group
yesterday, and I hear she said that Rose has really
1mproved as ‘a result of being tutored, so I figure .
that Jf some good has come of it then it's served its
purpose' and with only a month and a half left in the
year if she'd rather be with her fr1en6s in her special
classes then that's okay with me. She told me that on
Thursday, .So Friday I didn't come in. Or yesterday
e1ther. Today if she doesn't come in I guess I'll go .

~ down to her class and ask her again if she'd like to. ,ﬁ’ﬂ
come. But I don't really.thHink she'll want to. I thlnk
we're probably f1n1shed.

At ten ° ‘clock sharp - Rose popped in all brlght—eyed and expectant.»
When Eleanor f111ed in her lesson form that day 1t read.
. /
. '°Tutee s att1tude- Interested (yes),‘Trled hard (yes);
: Friendly - (yes) ; Nervous (no); Playful (no), D1d
Tutee understand? . (yes)
Comments:’ Rose had told me last week she’ dldn' want .
to come any morg. - Today she showed.up and| she-
worked great. /She' s-d01ng better with sentences.

>




_.// -l _ o é;}dl is from a. wh1te worklng class famlly. ‘Shé is a pleasantfbut very
/’ . f v withdrawh girl with long, straight dark hair. Only a ﬁuhidr, she is nearly
. elghteen - a d1screpancy exp]alned accord1ng to her, by the fact that her
ather made her stay back twice when she was 11tt1e. Why? "Because he
thinks I'm dumb. " she was steered to YTY by her guidance cbuhselor because
of her failing grades.’ ’ | |
) Marlsa_is a fourth(sraderl(a classmate of Rose);whose‘family moved
last year frcm Puerto Ricc. She speaks.Engllsh very'limitedly,—and, acccrde
ihg to her'Spauish tutor fya'special'seryice-at the'school —.her Spanish -

isn't that good either. Thus,‘Marjorie Miles' remark that Marisa doesn't e

’ really haye a language. Her Engllsh by now may be better than her Spanlsh,

'-though it's hard to tell because she seldom talks ‘at all. ' As Marjorie

%' . '.v.;, ' : - '.‘””““ff*~—fsnhlr.

“. Marisa comes from.a large family and she's adjusted
poorly here at school. Her main defense is to- lapse
into-teaxs whenever she feels threatened in'any way.

I had her in that'Tltle I summer reading program, with .
“two other glrls\who were nice and proper and bland.

No threat, yet Marisa spent most of her' time just cry-
ing. Th;s year she seems to use it to get away with o
abusing other kids. She'll wlllfully do somethlng

nasty to another kid, then when confronted with it
_she'll just sit down and cry for an hour or two.

cdescrlbes.her,

I've sat in on her class to see ‘how she behaves there..
She's very shy and non-gregarlous, she'll take her
reading book and go s1t in a corner, on the floor,
fac1ng a wall

e v ‘With Carol, she's been the best'I've ever seen her.
They don't communicate that much — they've. been work-
ing on that papier-mache lamp that I suggested, hope-

» . - fully to give themjsomething concrete to talk about.
S I've encouraged Carol to talk more and try to work with
. : ' some words related to their project, but with little
luck. Actually, that situation may be just what’ Marlsa
needs, since the threat level must be very low.




' The two girlsvwere so’low-key”and*unobtrusivé'within the program;fit' '

took a special effort fust to realize they were there, let alone ‘gather

field notes on their/relationship. ,Carol would come in with the other

N A ~ . ) . o
tutors, then sit by herself and'read or prepare her lesson»while the others
socialized. Theh Marisa would come in and theitwo of them would go about

their work in their quiet way - W1th Marisa usually scanning the room, keep—

'ing track of the gOings-on around her (unless they went off to work alone

in the science room) - and then break up and that would be it. It wasn’t
until Carol. ‘and I got together alone for her interView that the relationship

opened up and Carol suddenly became a: very real, alive person.

InterView w1th Carol__ o ' “‘53;
Q: Why did you decide to join YTY? . '
‘A: I was failing - everything. I wanted to drop

these two business' courses and my guidante counselor
told me about the tutoring.. My parents were against
it at first. They said I couldn't ‘make it, that I
was too impatient. That's because my younger
. sisters and brother drive me crazy. - .

Q: I know you didn't start at the beginning of the

v program. ‘How did you get Marisa as your tutee?

A: Mrs. Miles said I had patience, and Marisa was

. really withdrawn. She said I should try to build
a sister relationship with her. :

Q: Are you happy with her? , ' : :

A: She's okay, but. sometimes she puts no effort into
anything. I try to get her to do: something, but -
she's only sometimes 1nterested " She gets bored
very fast. -

Q: What's the most 1mportant thing you do as a tutor?'

A: Get her interested in what she s dOing.

Q: How do you go about ‘this?

A: ‘I don't know. Try doing things differently - not’
‘like the teachers do. I made .a lamp with her, but
she finally got bored w1th it. We tried working;'
.with a tape machine...

 Q: What kind of help does Marisa ‘need most?
A:  She needs confidence. .
Q: How do you know?
78
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;.of mood she s in.

. . . . .
u_ . .

Wh{A/I ask how she'll do on a spelllng test she
says /she'll’ fail. She says she doesn't like to
learn, I say you have to learn if you're g01ng to
pass... T

Do ‘you plan your tutorlng session ahead of tlme?
/Sometlmes ‘but sometimes I wa1t to see what k1nd L

How do you plan? fer

I write in her folder before she comes in, Once

I made up twenty flash cards with first grade words _
"on them, then ‘meanings and sentences on the back

I made those up at home.

What's ‘your worst problem'>

Gettlng‘Marlsa to pay attentlon- keep her from
belng dlstracted

_How:: :could this be solved?

By gettlng ‘her alone sormewhere: -
is good for that sometimes.
What do you think of the way you spend Mondays? _
[non—tutorlng day, usually spent plannlng or hearing .
speakers] .

I'd like to spend it tutorlng.
help she can get.

Do you think she's happy in the program? ‘
She could be. I think she is. .
How do you know?
She comes every day;
wouldn't come.
‘on Mondays.
Have you seen any 1mprovement in her? a . T
Yes, she's talking outwardly, -not holding back as . ’ v
much as before. She's getting to know what's ex~-
pected of her. Like on’ spelling - she knows I want -
her to try now, so she does.

" Are you happy in YTY? '

Yeah, very. . . .

What do you like most about tutorlng?
I just like working with k1ds.

Least? .

When she doesn't care what I'm d01ng.
don't reach her. :
- How do 'your parents feel about your belng in ¥YTY?
At the -beginning, my mom was agalnst it, my father

’The~science»roomh.
Marisa needs all'the

if she didnlt like it she
Her teacher told me'she stays home

When I L

didn't care. .
p communicate -

Now they just don't care.
ever,

We don't

I can't wait till I turn elghteen

-~ in a few weeks.
own apartment.

I'm going. to move out and get my

I'm going to try to find a job, so

I can buy a car...I can't wait to get out of that -
house. _ o :
" What has the program,done for you?
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A: It's helped me open my mind and see the world a
- little better. I was depressed with everything,
o , - failing everything, and ‘all like that. Then I had
. ' - : this girl and I said, Hey, she needs me - and I'
really felt great.

/ - Q: Since belng in YTY, has there been any change in
/- 07 . your grades? . .
a . A: No, not really. -
Q: .How about your attendance?
. - . . A: If it weren't for: Marlsa I wouldn t come to school
T e S -at -all. .
: “ ' : - How about your 1deas about wor:k'> j C o

Yeah. I want to be a teacher or a wrlter..

Do you think you'll sign up next year? ) :
v o .I'don't know. I may drop out. I want to get a-

T eewoo . Job, and a car. . e ‘

P10 P00
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Ron and Gary

»

Ron and Gary are the two who always meet in the far corner of the room,
C ) N . . !

hidden from most angi§§;by a large movabie cabinet. Rocn is a fuggedly

handsome (Blaok) sophomore who joined YTY ‘after the football season,beoauSev

"I had a free period and it waS'something to ao for>fiveﬁpoints.f
| Gary is a little (white) first grader with a debilitating-shyness which |
put him way behind inehis classroomi, The two of them alwa?s seem so husy~ .
in thelr corner, wotklng and chattlng and joklng - a real team. It'
difficult to. join them, so one way to find out what they do back there 1§

to ask Ron.
@t What do. you and _Gary work on? ' ' .
A: Mostly reading. At first, he didn't know how ’
" to sight read, so we worked a lot on sounding
out words, vowels, consonants, then I'd encourage
~ him to read to me.
Q: How did you go about that in the beglnn1ng°
"A: Well mostly we did beginning- sounds and word
families, like I made up cards for oral drill
with bat, hat, sat, cat, and like that.
Yes, I thought that up myself
What kind of - help does Gary need most?
Oral readlng. ‘He reads 'slow, he's scared to-
pronounce the words. He's shy, and lacks
" . confidence. He shuts up when anyone else’ .
' comes near, like if he looks up and sees you
watchlng or 1lsten1ng he'll just stop.
Q:.  Have you ever talked to his teacher? oo
A: A few times.- A few weeks after I had him, I
was lost about what to do next (after the word
families). So I went on my own to ask his teacher.
The last time I saw her, about two weeks ago, she
gave me this linguistics. klt She describes
his needs... o

0

‘Q: Do you plan your tutoring se551on ahead of time?
A: At first, yes. But sometimes he doesn't want
to do it. So now I never know. I always have
somethlng to do; I think it up the day before,
or in the twenty minutes before he gets here. I
try to relate 1t to what's on his mind when he
_ o comes in. :
'+ 7 Q: What does Gary seem to like to do best?
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A: Draw racing cars. I use that. When I thought

he was getting tired of the reading I let him

draw the cars, and we talked about them. Now

I uee'it for enéouragement. I tell him, if you

read, then you can draw cars. Mostly it works.

What kinds of improvement have you seen?

Improvement? There's simple .words he knows now.

And he remembers words better; he's concentrating

more than he used to. He's a little less shy,

less nervous, more relaxed v . o .

Even though’they donft knew specifically What's‘going on between Reﬁ'
and Gary, Gary is the envy of thedOther tutees. Ren is so mature and Qoodé
looking; and the two of them seem te heve suEh fun. One dey I sat near enough ..’
to overhear them for a short tlme. I pretended to be busy in my ;otebook -
whlch I was, taklng these notes' |

Ron's trying to get Gary to read - always a tough
job. According to Ron, he's been reading sight
words willingly, but when it comes to actual read-
ing, he balks. Ron picks a page. Gary takes the
book and turns to a page he knows. Ron: "No, wait,
that's not what we're going to read, you skipped
some - here, look back here." - and he turns back
to the very front of the book. Gary's obviously
trying to get out of it, but he's joking easily
-.(could he so readily do that with a teacher?).
Ron's good natured about it. ' They're both smiling
but Ron insists. Gary tries again to read something
he's mastered, but Ron has chosen what he's to read.
Gary: "I don't want to-.-read that."” Ron: "If you
don't want to read, why don't you leave?" Gary:
"oooh. Well I don't want to read that." Ron: ."That's
_okay, you can go then." Gary certainly doesn't want
to go. He doesn’'t want to read either. Ron: "Are
you gonna read what I say?" More hemming and hawing.
Then Gary tries a little. Ron: "No, read the title
first. You know what to do." Gary does, starts,
readsva few sentences slowly. He's doing okay. He
.stops again. Again Ron asksg if he wants to leave.
"Is it time yet?" Ron: "No, not quite, but youhcan _
go if you want to.  Here,. why don't you take the book
with you so you can practice - then next time we' 11
try again." And Ron eases him out. Gary goes, re~
luctantly. Ron's in c¢harge, and they'll be ready to
start next time. '

s
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Ellen and Diane
| .Ellen,.a’white.sophoﬁofé girl, wés 6né of those ﬁnprediqtablebquanti-
ties émong thé-tutsrs. she cuitivated a.kind-bf negati&e attitude.which_she
seehéd'to.équafe wi£q being cobl‘and tough, and atvtimés it was diffiéult
: ;d tell'whether‘this negativism was indged put on or perh;ps_aftér all innate.
In ahy éase, she éltérnated bewteen being gentle and patient, and being in-
sepsiﬁive and abrupt, as the:notes.below wiil show. -

Late in Februéry, Ellen had been nearly tWo.anths with whiféf'sixth

grader Robert, one of the most:challenging - not to.say impossible - of.
‘tutees. Negative was too ?}=d a word to describe hiS'attitude;’Robert even *
 refused to talk. As Marjorie Miles relates it:

Robert never talked to anyone but his mother
till he was three. Now he's so withdrawn he

has no friends at all, he never talks. But
Ellen has the patience of Job. I just told her
in the beginning that he.was shy and she'd have
to make an extra effort.  Well, I never expected
her to do as much as she did. .

She tried everything. She'd ask what he wanted
to do. Take pictures, he said, so Ellen went R
and borrowed a Polaroid camera, and ® bought some .
film... One picture and that was it, he'd have no
. more part of it. Next, he said he wanted a model
car like one of the other tutees was making. Ellen
paid for it herself, mounted it for him (he wouldn't
do it), painted it, went to all kinds of trouble -
and Robert wouldn't even touch it. Next, he said
"I wanna play in the gym." So we pulled some
_strings, and Ellen took him. He wouldn't play.
This went on for months. I kept encouraging Ellen:
. " "You're doing such a great job, the relationship
is really important to him" (that was true: he came
every day). Finally, this week, Hle asked to see a
filmstrip. Ellen set it all up for him; he stayed
~a few minutes, then said, "This is dumb", and walked
out. Ellen had had it.” I tried to put more pres-
‘sure on her, like I had before, but this time she
wouldn't listen. After all she'd done and been
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through with that child, I didn't have the heart
to insist that she go on. So we had to drop Robert.
~Ellen asked if I was mad, and I told her, "No, -,
.. I'Mi not mad, and don't feel gullty. You did your
best." ' ' :

The fbllowing week a new tutee was takenagn for Ellen. From the notes

of that day:
Ellen's new tutee is D1ane, a white. th1rd
grader who is apparently terrlbly abused at
home. - Example: Three weeks ago she had a
. strep throat and a raging fever, but was sent

"to school. She was nearly delerious; her teacher
noticed right away and sent her to the nurse - .
who said "to her, "We'll ¢all your mother and
she'll come take you home." Diane immediately
began screaming hysterically, saying, "No, don't

. call her, she'll just come and beat me for inter-
.ruptlng her day!" Nonsense, said the nurse,

‘and went: ahead. Sure enough, the mother came
stomping in furious at the child for interrupting

~ her lunch hour. She screamed and cursed at Diane
yelling, "You wait till I get you home, I'll
show you how to feel better.™

So little Diane takes out her frustrations at
school. She's mean to other kids, bltes -

kicks - curses - scratches them, has no friends

and is desplsed by her teacher, to whom she's

just a nasty little kid. She was glad to get Diane
out of her class for a half hour a day.

Marjorie a551gned her to Ellen and hasn't mentloned
any specifics about her emotional problems - as

is her custom. She's just said that Diane needs

a lot of attention and a lot of love. -

So they went off to the science room together' to-

day. (Ellen doesn't like to work in the same room
with others. She prefers privacy, which is just fine -
for Diane who thus has Ellen all to herself.)

" First day. How would it work out? Marjorle and I
were g01ng by the science room as they were comlng
out. .

Diane: Mrs. Miles, can I come here'every day???
Marjorie: Well, that's up to Ellen. Ellen, what
‘do you think? o




Ellen: ©Ch yeah, sure. -(Casually said, but she was
obviously very pleased. Ellen always tries -
to appear tough, but she was touched here
enough to blush.)

Three weeks later there was some trouble. As I wrote in my notes: -

Marjorle was still fuming this mornlng. Ellen's

- gotten apathetic about Diane, who comes religiously
at ten sharp every day. The other day Ellen was
"whining" to Marjorie, "I don't want to work with her
anymore. I don't know why, I just don't." Then'
yesterday, Ellen was standing talking.to her friends .
when Diant came in. Eleanor noticed her and said, °
"Ellen, your tutee's waiting for you." "All right,

"I'll be there in a minute" - and Ellen went right on
gabbing, while Diane stood there fidgeting, visibly:

AT o uncomfortable. Finally Ellen turned toc her: "Oh
' all r1ght, come on."

The very opposite treatment of what Marjorie had : -
told Ellen Diane needed! . Marjorie was fit to be
tied. She decided to take Ellen off Diane, give s
Diane to someone else, and then let Ellen have a
good piece of her mind. Marjorie is about to go on

. o . leave and doesn't want to leave her replacement w1th

~ o a "kettle of fish." "I figure if I really lace 1nto

: Ellen now she may stralghten out. Then she'll at
least hate me and won't take it.out on the new person
- and I'1ll be-gone."

As things turned out, she spoke gently'to Ellen, after
she'd calmed, down and Ellen sald she'd try to do
better.

Four days later:

Ellen and Diane are working fine together. I guess

Marjorie's little pep talk straightened things out

- at least for now. Ellen greeted Diane the minute
she walked in the door, and she and Suzanne (another
tutor) took a group of kids to the. science room.

. Interview with Ellen .
(When reading this interview it should be borne in mind that in spite

of the pettiness and negativism that clearly come through, when Ellen:is
. P . . . .
‘actually tutoring,ehe is gentle and patient and more or less sensitive.
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But ﬁer meaner ﬁhoughts are'constently getting the best of het, displacihg . o
tne ‘more p051t1ve motlves she knows she should have.)

Why did you decide to join YTY? ] o z
Because.I couldn't stand gym and I needed the o K
points. Also, I've always wanted to be a ' o :
teacher; I like working with kids. . ) oo
Q: _You've been with Diane a ‘month now. Are you . . i
" happy with her? - . ' Sy
A: You could say yeah; sorta. She really doesn't . ) .
need it, the tutoring. Mrs. Miles said she ’
needed a friend. . ’

e h e b kr

Q: What's yéhr job as a tutor?

A: Give. them a little push if they fall behind,
I guess: I don't teach Diane school things,
but stOff like telling time, She learned to
“tell time from me. " '

- Q: What kind of help does Diane need most?
J'A: She needs someone who cares for her. Her

mother sure doesn't. I heard about what she
did that day Diane was sick.
Q: Do you plan your tutorlng session ahead of
time? cLT
A: I write in the book, yeah but I never do it,
I always help her just by reacting to her..
You put something down in thie book, then you
see she's not ready for that. It's her mood. v
: Can you get help when you need it? , ‘ e Bt
: Mrs. Miles talked too much. She gave too i
much help; you wind up not asking any more.
» So I ask my sister for help - she's a kinder- o : N
garten teacher. And that new teacher is unfair.
I got a B on my'report card, and Wayne got an A. ] . »
. Mary never comes.and she gets a C; I come all . : o T
the time*, . ' '
Q: What does Diane seem to like to do best?
A: Anything, really. She likes to read orally.
But she never refuses.to do anything.
: What do you like to do best with her?
: Teach her things she won't learn in schooI'-.
like about people. I know she won't get it at
home. My attitudes's changed toward her. 1In -
the beginning I didn't want to take her to the
zoo. Now I know if she doesn't go with us

e e —— o~
*The YTY grades were given by Marjorie Miles. Anyone with reasonable attendance
and evidence of caring - meaning nearly all the tutors -~ received an A. The
lowest possible grade was C. Ellen got the B as a result of the episode with
Diane described above = which happened right at the end of a marking period.
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she'll never go...Well,'actuallz I want to go
to the zoo because Sharon and Suzanne [her -
S friends] are going.
What's your worst problem w:.thADJ_ane'>
I really can't get involved with her. 1I'd
rather have a boy, I think...No, I know the
real reason: her outward appearance. She's
not clean, I mean, she really stinpks sometimes.
What do you think of the way you spend Mondays?
It's nice .to have a day off. ‘
Do you think Diane's happy.in the program? -
Oh, yeah. She always asks if I'm coming and
what we're going to do. And if I'm absent, she
asks why. -~ -~ o ' o
"What kinds of 1mprovement have you seen in her? R
she can tell time now; and her handwriting's
better.. And in spelling, she.doesn't put e's on
the end of words anymore (like she used to spell —
hand: h-a-n-d-e). - ° :
Are you happy in YTY? ‘ o _ . Lo
I guess so; but I'd drop it if I had somethlng ]
" better to do.
What do you like most about tutor1ng°
. It's better than most classes where you have
_to hand in a paper, take tests, and all that.
It's easy. Then, in the back of your mind:
You know you've helped someone. ' :
How do your parents feel about your be1ng in,
YTY?
- A: I don't know, they re not that aware of it, , . ‘
My mother knows I come here because she drives : 8
¢ . . me on days when I don't gd to school. :
What has this program done for you?
Seeing how kids have changed since I was a
little kid. And realizing there.are a lot of
kids who need help. .
Since being in YTY, have you noticed any change
in your grades? = : . ' .
No. = . " ' : '
How about your attendance at .schoocl?
I'm more apt to skip now. Sometimes I come o g
directly to YTY from home. =~ . . 4
Do you plan to sign up for next yeaJ:">
No; I don't know.
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Some of the Problehs...

-Mary -and Connie

2 .
From a day's notes on Mary and Connie:
‘ : -
Mary has been a chronic absentee. For two weeks'
she was absent from both the high school and
YTY. When she returned she was suspended
another week for truancy! Now she's back. - ..

Marjorie: Mary was never real feminine - she ¥
likes to wear beat up jeans and a blue flannel
work shirt, and she just doesn't talk or carry
herself the way people'usually think of girls
doing. You know, she talks tough, and - well, = .
put it this way, you'll never see her in any '
lace or frills or anything. .
Connie, her tutee, is this little blonde Appa-
lachian doll - tiny, scrawny, in @ gingham
jumper with bric-a-brac and a puff sleeve blouse,
‘glasses, a shy look. She's very shy, afid has »
problems- at hope.- where she lives with her
father and a passle of brothers and sisters.
'Her ‘relationship to Mary was a godsend ‘to her -
she really became attached 4o ‘Mary, who in turn
was very gentle and even became, .yes, motherly
with Connie. During the three weeks Mary was
. out, Connie kept coming every day, hoping she'd
- be there. 'Marjorie assigned Ellen to work with
her temporarily, since Ellen ha 'given up on
her own tutee. ‘Connie went along, but obviously
her heart was with Mary.

(Marjorle- One" day Suzanne wore a blue flannel
shirt like Mary's - they look alike from the

back. Connie came runnlng all, excited up to’
Suzanne's back and tugged at hef sleeve. Suzanne
turned around and Connie's face fell ten feet. I .
almost cried, it was so sad.)

So today, when Mary showed up we were waiting

to see Connie's reaction to her return. When

she came into the room, she dutifully accompanied
Mary to a desk to work, with no apparent reaction. ~
Marjorie colildn't take it. . She went over to

Connie and said, "Aren't you glad to see Mary
back?" Connie blinked and looked in surprise at

Mary. She'd thought it was Ellen! She jumped from.:

o
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B \
. v : her seat walked behrnd Mary, wound her sklnny o \'\\ ‘ \\

" arms around her neck, and held'on, rest1ng her N \ v
head on Mary's shoulder: - Conn1e was smiling - A
shyly. .A few minutes later I checked them ‘out N \\au \\\
agaih. - Mary had put her head’on Connie's desk = - A

’if; . and was looking up into her face ‘playfully e ‘ S j' s

and warmly.  Their-rapport is a thing of" =
beauty. S T '

Unfortunately{for Connie, Mary's.outside lffe - she was engaged and dldn't

\
3

pian to stay in school -'cont1nued to take precedence over. both school and
] ;

~

- YTY, and scenes Such as th1s, for all thelr beauty, contlnued to be a rarlty.'

® o . @ i
Meanwhlle, 11tt1e Connle kept com1ng every day to YTY.  In cases of

a .

" unattached tut?es Jt was not. unusual for an unattached tutor to flll 1n.&
, .
¢ . . gv
A few days after the. 1nc1dent related above, . . T
: , - ' ' -
. , ‘Connie came in but Mary dldn't T think- Marjorie
‘was hop1ng Ellen would pick her'up, so-she told
‘her to have a seat and someone -would be with,

~her soon. But she got involved in other- thlngsf

N

K

a

. e L and left for the 11brary. Suzanne, whose" tutee ' . . ,
“ + didn't show up today, then.moved over and-, PR i
v . p1cked up" Connie. -" she talked with her, got o

héer 'some crayons .and colored paper. and spent. .

hhﬁﬁ - . the period with her. oToward the. end, Marjorie

o ¢ . noticed they were working together and came

o ~ over to thank ‘Suzanne.

. ° § N ' e 0
v : - . . .

Tony and Alvin = . e

¢ . : . °

. N > [N

Tony, a big, clumsy'(yhite) eleventh~grader,‘was Sent'to"YTY almost as

-

a last resort by his guidance counseior. Hefwa 5rn deép trouble academlcally,

and seemed devoid of motiyation.’ The program dldn't seem to make’ much of a
&
dlfference 1n¢hlm -over:. the 1ong run, but it dldemake a few promlslng dents
. .‘;3 1] e . . . .
¢ along the way. It was Tony who, became 1nfur1ated w1th the way A1v1n, h1s

..Black tutee, was belng “messed over" by the.school, and took it upon himseif
£, . . . . @ : . : )

) to tell off Alvin's teachér-and attend a Board»of_Education'meeting;",Un—l¢!'

. . . » St o -/ ~a.
fortunately, his concern was quickly dissipatedfby‘the challenge of reaching
. N N g & -
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s - /

L)

;, .‘ o g 7‘_:‘ . - | Lo o | SN .

T TN E PRI




Alvin, a sixth grader with seuerebreading and . (thus?) behavioril problems.
Tony's attitude was badtenough that Marjorie was on the verge of dropping

_ S | . ) - »
« him on a number of occasions. But each ‘time, his guidance ¢ounselor prevailed

upon her to'keep-him,_Saying,thét Tony had never stayed wi/ anything as long '
;asxhe had with ¥TY (though his attendance was riever -good¥), ahd‘that it was
_ S A . : - and _

really imPortant for him to have a success.experience.'

L o Oneuday,vTong and:boug.and I uere sitting around rapping'before the

t‘ _ '. tutees came in. Toﬁy repeetea his usuel complaint{ ﬂI'm_borec;" ﬁe and

nAlvin'had_spent the last fewrdays on.e ﬁproject" which Marjorie héd'dreaﬁed
: i :

‘ A

\

up: prihting simple words on flash cards, thén éfaclng over them with glue
s

edly for the future use:

£l

IR {;- so that the letters were raised;vthese were sui7
of beginning readers. . )
[ R . . N /
] ‘ Me; 'WhY're You bored Tony°
RS '~ Tony: We keep going over the same words and.

- ' . it's so boring, He's really slow.’ .
. o Me: Does he seem to be picking them up?
L A ' Tony: Yeah I guess so,** But he: doesn’t really

like it and I'm bored. : o '
Me:. How do you.go over them?
Tony: The way Mrs. Miles told mé: 1I-lie co .
' him and tell him we're makiig games for
. <o . the little kids...Maybe it's true, I
2 o -don't krow.  So we cut out gards, we R .
Lo write. the words on them, and he goes
' " over them with glue - so that the kids
can touch the words at the same time S o
they see them and hear them and say ‘ L - . ‘v
them. [to Doug] But I'm just tlred

v * It mxght have been much worsé Were 1t not for his close friend,
o . Doug, who, on days when Tony was ébsent from school, called him

" at home from the. guldance counselor s pﬁo e "Come on, Tony,

' ‘get up. Even if ‘you don't come to school at- least go to

L . . tutoring. Wlll you meet me there"’l Sometlmes lt worked

© % / - . . .

°** Marjorie, who had-observed/Alvin in Wis'class;'discovered that e
Alvin knew. many words with Tony that he didn't. "know" with his
teacher.,  ® o Co ’ ' o '




He]s'jpst.dumb and I'can't help him.  I'm

just waiting to get my five credits. "1
can't see dozng any job- w1thout gettlng b

: spald .
Doug: (feigning sarcasm, but he means 1t) : R
. .Don't you think there are things wortn
v . doing without getting paid?

- L , -Tony: Naw...I just don t like to come here.j

When Tony's motlvation flagged like-this,*Marjorie woﬁld sit him down' = i
for a;pep talk.. Here” after Tony had said he wanted a.new tutee (Alvin was
his third)rvshe.lafs it on thick: = - N

Now Alvin needs help. - We don't expect miracles,
but you can help. Alvin does come every day - -
why do you think that is? - " 2nd when.-he acts up e .
he's just trying to 1mpress you; you .can under- : , :
stand that, can't you? Look, Tony, you're big °~ v o
- and masculine - someone Alvin can look up to. o .
' He knows you don't do this because you have to, ' . -
e e " but ‘because you want to - and that's terribly : o : - Y
- ' _ meaningful -to Alvin, when he can see that someone ' X . .\\\' :
f i : - ~as big and sharp and mascullne as yourself will ' )
| . ; . take time out to give to hlm* You know, there
T . ~ are three ‘'people in this’ school that think Alvin
’ . - - is worth something, and that's me and Ruth* and
_Jerry**. Now what re you going to do, join the
| multltude, go along with the crowd, or are.
‘ ~ .you gozng to be different and realize that
. " - Alvin is a worthwhile person who just needs a-
‘ ' "lot of help and attention. You can give up
| on him, that's up to you, but you just have to . i _ , .
decide, because as it is you're defeating o . : e
. yourself by ‘not trying and following through o
with Alvin. I can't and won't give you another
tutee. I S :
‘Tony: Can I still work with Alvin°'])

'.And Tony would be all fired up agaln - for the rest of that day and maybe

1nto the next Then the cycle would start agaln.

Cheryl and Sandra .‘ V o S o

Cheryl is a gregarious, very talkative Black twelfth grader. She




£

‘punching them - the whole route.". Sahdra's'problems'wili not be.readily

o

-

probably talks much faster thgn she thlnks. Sandra is a very brlght blonde,

'blue—eyed 11tt1e second grader w1th terrlble soc1a1 problems. As Marjorle

' ‘

descrlbed her, "She doesn't relate to anyone. I—knew her 1n'first grade.

%

she. used to literally £ly around the room. No:‘oné could control her.. She's .

known to have this evil streak;'too‘%'calling people names, spitting on them,

sl

solved: as young as she is, she has already undergone three operations on
< N » . . ) -

her brain.

On their first day,together; Marjorie was cﬁriods, not to_say a bit.

Ny

apprehensive; about how they'd.work out together. Cheryl had been told -

only that Sandra'needed a lot of personal attention. Cheryl turned out

to be a very.gentle and uﬁderstanding tutor; some of her approachocémes

. through in these. interview responses:

a Q: What's your job as a tutor; what's the most
' important thing you. do?
A: Give the tutee something to remember, so she
doesn't feel she's wasting her time. :It
may not be any help in the futupéd, but as
-<long as it relieves any feeling of fear about
life or like that then it's good. I txv to
give her enough so she .can understand herself.
. It's not the problem that's: 1mportant Lut to
know you can solve it.
How do you go about that? T
Accept the tutee as she is. For instance when
. she says, What do you want? masty, I just say,
Well that's how she is. I put all that out of
- my mind and don't-let it be a factor.

>0

TR

o -
-

'

* On her 1nterv1ew, in answer to the questron "Why did you decide
to join YTY?" she replied, "To have someone to talk to - other-
- wise I would ve had a study hall ' Also,_to help somebody."

3
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O ' , Q: What kinds of thiAgs have you done together?
‘ ‘A: The flrst thing we did was we made a collage’
together, based on one I'd done on Black V01ces.
. Then the best thing was when we wrote a letter -
: ' to her first grade teacher. She'd moved to
A . Pennsylvania and she wrote Sandra back and
.she was just thrilled. :

»

", Sandra responded to Cheryl by being calm and cooperatlve - whiie she was;
with Cheryl. When she wasn't, she was out st1rrrng up trouble;
One of hervfavorlte trlcks was e wa1t in the hall" t111 a strange
boy went by.- she'd ealL.out an insult, then duCkgintd the sanctuary
of‘theigirls room. One,day.I'happened to be walking in the hall wgen'

I Came upon a teacher:trfdng to q&iet down a ﬁlaek.bovaho was_wisibiy’ o I
upset - I mean very upset.. The eause: ;She told mevmyrmother wore comhat'
‘boots!" I looked aronnd'and‘sure enough thereawas Sandra’s:head.atfthe.
_girlsrroom door; |
. Eventually.this'practice of~Sandra;s proved the'downfall of_ her. h

jrelatipnshipiwith Cheryl. Sandra was iate for tutoring dne day, and Cheryl
:hwentiloeking'for her.. She found her stand1ng in the g1r1s room. door yelllng
niqgerdat a Blaek;hid. Then Sandra looked up and- saw Cheryl vShe ran'away'

and wodldn’twcome'bgck for days. When she flnally did show up, Cheryl had _~»v

. STy .
) decided to igndre the whole,thing and just,contlnue what they'd been d01ng.

But Sandra's'gﬁiit was apparently too much for her,'and she-was never able to

work eomfortably with Cheryl after that..dshe-began'hiding on days“Chery;&v

was there, and.cqmingLon days she wasn't. Then Cheryl's attendance began

o

slackening,-and;despite_efforts to reconcilé them, they never really got

Q

together again.

a .
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.« .And Sdme More Successes

_Sharon and Timothy_v

(Sharqn,'one of the most inventive of the tutors, is in eleventh

grade; Timothf is in third. Both ar

o}
A

. o2

.
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Do you like hav%p Tlmothy as a tutee?

Yeah., He's just so natural. He's not afraid of

me at d@ll - to call me names or anything, He talks
to me any way he wants to. He!s a little friend.
What's your job as a tutor? o o _ _
Help him with everythlng., If he isn't fast enough
to get it in school, I can help him - even help him
like. school a little more.

How do you go: about it?

- By trying to make him not think of everythlng as -
" work. I make a}lot_of games, like the one with the -

. vowels. I make it fun. Ditto sheets and workbooks

'and’thlngs like that are out - .a real drag.

what kind of help does he need most?
Self-confidence. At first he'd always talk about
his mother, nothing but his mother. 'He said he
only read to his mother; he even offered to bring
her in. It was real bad in the beginning. He was

‘close to tears. because his mother had a special way.

I told Mrs. Miles about it and she couldn't believe
it was that bad. Then a few weeks later she was
glving him a test and she said all he talked about
was me! .

What does- Tlmothy seem to like to do best?

Make n01se...Any klnd 6f game - especially one he can
win. He likes to do thlngs better than me.  And he

.likes to write stories and type them; also,. write on

the blackboard. - e

What do you like to do with him? o ~ ¢
Whatever he likes to do. If he's enjoylng it, so am I.
What's the best thing you've done together?

‘One day he taught me all about baseballs "I was asking:

him questions about it. He felt real good because he
was ahead of me. C
What's your worst problem? : , _
Getting him to settle down. He's very overactive, even

" in the YTY room. He gets distracted easily - sometimes
he just ‘walks off in the middle of something. I

don't think anythlng can be done about it, really;

he's just that way. If we were alone somewhere he

probably wouldn't come. I suppose he'll grow out of

1t...
)

90 °
-83-

hite._ From Sharon's -interview:)




".Wayne and Julian

Q: Do you think he's happy in the program?
A: He acts like he is. When he's not he tells me.
' He's really open now. He wouldn't come if he didn't
like it. ' - - :
Q: What kinds of improvement have you seen?
‘A: 'He never talks about his mother any more. I never
. thought I'd see the day. He's got a lot more self-
confldence. : A
. Qs 'What has the program done for you°
A: I know what teachers go through now - how they. feel
when somethlng S gone wrong.
Q: Since you've been in-YTY, have you notlced any change
B ‘in your grades° : , .
A: No. - ‘ S _ , , -
Q: In your attendance at school°
A: No, they're not related.

’

Q: How about your ideas about work? . ‘ N ,~,?’ _ o

A: .Yes: I really want to be a teacher now.
@: Do you plan to sign up for next-year?
A: I can't. I have too many subjects I have to

take. I already miss lunch to come here now. . : L

- But I would if I could!"

o

(Wayne, one of those who misee§ lunch in order to tutor, is an under-.

e

achieving sophomore at the HI&hﬁschpoI. Julian is a sixth grader with social ’

problems.  Both a?é Black. Julian feels "crowded" in a class situation and

responds pboriy - sometimes violently - to his teachers' disciplinary efforts, -

especially on.certain days when he'comee to school :n one of his "moods."

’

He usually spends these aays with the crisis teacher, and is coneeqﬁently.
way behind in his work. Soon after he began_working with Julian, Wayne

noticed that his tutee seemed to have difficulty seeing the words he was gry-v'

'ing to read. He recommended an eye test, and weeks later it was confirmed

that Julian needed glasses. In these'excerpts from his interview, Wayne

. describes their ;elationship.)

Q: What's your job as a tutor?
A:- Help him with reading problems and vocabulary. In
: his class it's boring, but the program is better;

@




thereAs no teacher, not so much discipline.
Q: How do you go about it?. :
- .. "A: We read stories, then ask questlons at the end
. ' . We use the Readers Dlgest serles, or sometimes:
e another series that Mrs. Mlles showed me. Last
) . week I planned to work on sentence structures.
I'd have him construct a proper sentence out of
cards from this kit.
What kind of help does he 'need most?
He lives near me, -and I know if he had a blg
brother he'd be better off. TI' m the same way.
I used to get beat up because I had nobody to
take up for me. Julian's the same way - he gets
1n trouble in his neighborhood. I told him we're
brothers, and if anybody messes with him he should
- tell me, I'd take care of it.. One'daz'I saw this
- e : elghth grade dude push Julian. ' Julian said quit it,
' ' : then the dude grabbed him and smacked him. He did
it again and I told him to lay off him. Julian was
hot, he was gonna hit him with a cup and saucer. Then
the dude left and I went down with Julian to report
it at the office. After that, the last time I asked
him, Julian said everythlng was- all rlght he wasn't
worried any more. : .
Do you ever talk to his teacher?
Yes. One time I. wentﬁdown to see his readlng teacher,
because Julian was bringing in these worksheets he
Lo : ‘ >-wanted help on, and I wanted to find out about them.
She said he's behind in his work.
" What does Julian seem to “like to do best"
Ride his.minibike. Here, he likes to type. We
learn his vocabulary words: he says them then he
types them. Sometimes he wants to play basket-
ball. I just tell him that's not what he comes.
' : . for. Sometimes when he has a bad attltude we go
c . : off and just talk. .
What kinds of improvement have you seen in him? -
He's coming along in his reading. kThen, his attitude o W
was funny - he-didn't like his classes or his teachers. :
. : ‘Now he says he likes it better than before. Yes, I
. . think I'm responsible.
' What has the program done for you?
I feel like I'm helping someone - it makes me feel good. -
Have you noticed any change in your grades?
No.
' Your at;endance at school?
No. :
How about your ideas about work?
I like to work with kids - more and mére. )
Do you plan to sign up for next year? >
I already have.

B0
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_Wanda.and Robert

- . (Wanda is a pretty, Black high school junior. (Her.family is poor; and

¥

“after much had feeling betW% ngher and her parents, she- got married during

i,

.....

'moved in With his parents.‘ Robert is tall, though only a second grader, and

.blond. He is very quiet and withdraws into himself when he's .in his class-

room. It's hard to know whether~he'e.behind because_he_withdraws or he

withdraws because he's behind. For tutoring, he and Wanda a}waye go off

somewhere alone - the library, an empty room, or the like - where they talk

and Robert'ﬁainly writes stories. His stories are always interesting and

.highly imaginative. He may have a quiet exteriOr, but inside there's a

very fertile mind brewing.. From Wanda's interview:)

What's your job as a tutor? . e -

To teach him how to read. :

How do you go about it? - : » S

Every day we'll talk about something he did

"over the weekend or last night, .and ‘his

family, etc. Then I get a book that'll -

tell about other boys like him, "If he doesn't

know a word I write it down and he takes it

home and studies it, with his mother. He looks , ,
at the pictures for clues to meanings. He sounds s . “
out words pretty well now. :
What kinds of help does he need most'>
Sounding out words.

How do you know? .

It's obvious. .

~ Do you ever talk to his teacher?

: His homeroom teacher.

How often? v
-One ‘day I went to her and explained who '

I ‘was, asked what I could do to help.

She didn't say anything.

‘When was the last time?

A lo-o-ong time ago. .

Do you plan your. tutoring session ahead of
.time? '

- Yes, but first I try to - find out how he feels

o

i oR - o
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O
' that day: If he doesn't get something the first time,
I do it over in a different way. I always know what to
, do for the following day. _ o ’
Q: What does Robert seem to like to do best?
A: - His favorite thing 1s parachutes and airplanes. He
‘ wrote three stories about them. I told him to cut any
picture out of a book he liked, and said maybe we 11
write a story about it afterwards. .
What do you like to do best with your tutee?
It's hard to say: . He likes everythlng I do, I like everythlng
I do with him.
What's the best thlng you ve done together’
After I got marrled, when I came back, he asked .me a whole
bunch of questlons, "we talked about that.
What's your worst problem?
Don't have any - though sometimes he doesn't seem 1nter—
ested. .
What do you do about that? :
I ask the supervisor for’ help. Or I'll say I'm not
gonna come any more. He says "Don't say that I want
you to come and teach me." ‘He gets scared.
Do you thlnk Robert 'is happy in the program’ _ . A
:  Yup. . L ' . ' g
" How do you«know? , : ' IR .
It's obvious. o . ;
What kinds of 1mprovement have you seen in him? E ' ‘
He sounds out words better. He reads faster. He's e
not as lazy as he was.
.Are you happy in YTY?
Yup. .
What do you like most about tutorlng?
: I like to work with kids.. I wish I had éomething.like
'~ that when I was ‘a kid. '

0
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Q: What do you like least? : :
A: When the tutee's not there. He gets sick, so he can't
) help it. ' '
K Q: How do your parents feel about your being in YTY?
,A:' We don't get along. I worked on vowels at home for
w o Robert and I. explained it ‘all to my husband
Q: What has the program done for you? .
E A: I learned how. a kid reacts to learning. 1It'll help when
~ I have my-own kids. I didn't care about school.- I used to.
just come to school to go to YTY. I get in allot of
fights here. At YTY I can just do my -own:thing. .
. Q: Since being in. YTY have you: noticed any change in your
" grades? _
A: .No. But my report card looks a little better, I fail less.
Q: .What about your attendance at school? ’
A: If I didn't have tutorlng, I probablx wouldn' t come to school e
,  that-much. v
Q: And your ideas about work’ . . I i¢
A: It'll help me get a job teaching kids in the summer. v;f%

£ o
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Chapter VII: New Leader: New Program - .

‘Whgn i first came to Cobbleston';nd decided to study it in
-dZPth;:I~was~t61d that the supefvising teacher, Mafjori?-miles, would - :‘b
be_goind on méternity 1eéVé staFting in April. - Initially disappointed;

I soon realized that such a change might proVidé'é géod oppértuhity'to

‘test an old axiom - that the success of a program depends as much on

4 . PN L

the personality of whoever runs it as it'does on the_progréh's design; .
and perhaps more so, since the right person can make néarly anything" .

work, while even the best-conceived program will not survive inappropriate

[4

orliﬁcompetent leadership - at least so goes the lore. Of course, it

was not assumed Marjorie's replacement wouldibe the "wrong person."

- But she inevitably would be different in some'waysffrom Mafjotie and

an examination of the effects of these differences, I thought, could be

instructive and revealing.

Precéutions'had alreaay been taken to,inéﬁré é:smooth fransition; ’ ;
. v . ; .
fully a_ménﬁh before the change ‘the fhture supervisor began coming in- two
or three'dayé a week to see how thingsiﬁere.doﬁe. Her name wéé,Estelie
Fiéher, a personabie;'soft;spokenvwom?n;‘ébout thirty-five, who seémed
- impressed and enthusiastic about tﬁ; pfogram - the concept, the kids, the
-+ role of the supervisof~— eve;yghing;' Years-before, she said, she had
..;;wtauéht for a year in an élementgfy school; she'd‘enjoyed it then:And was
really lqbking forward to‘gettigg back to (it.

'Marjorie went to great.iengths to make sure Estelle knew the

ropes. She described the background of the kidéygﬁﬁ the program, saw that

- Estelle was on handvto see how she intéractea with fhe.kids,'énd éxplained
102 - '
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in detail her motives and hér approach.- Although it was obvious the.
two of them had_different personalities,.there'Was no reason.to.thinkﬁ

that the program couldn't work just as we;l under a different leadership

style - so long as the substance was'retaihed.. Several weeks before )

‘'she took over, Estelie told me she  thought she knew the key: "I think -
it's the enthusiasm of the leader. ‘Her attitude is so positive, she's’ .

-eo helpful and supportive. And the kids really.reépond to it;“' Sov;

“

S : ) . . ] . .
. Estelle determined to be positive, an attitude she didn't seem/tg have to

‘force: she constantly expressed admiration for'the/abflitQ, the resource-
5 ) = U ‘

. - . . -" . 4‘// .
fulness,.the dedication of the tutors. ///y//’

_ Estelle ‘realized - as d;d/ﬁe all - that there would be a
delicate transitional period during_which she'd have;tofestablish herself

with the kids. - Accordlngly, I was asked to curtail my v151ts for a

ceuple of weeks - wh1ch I gladly did. By the t1me I returned, Estelle

had made her mark, and a transformatlon of the program was under way.

. Perhaps the best -way to dramatize the change would be‘to trace
its effects on the kids themselvesf Take Pauia and Richie; for example.
‘My first day back, I found Paﬁlé sitting alohe.in the library, "where

‘Mrs. Mlles ‘told me to walt" - wa1t1ng for Richie, who. apparently had

o

gotten up and run away. .

Paula: Richie, he don't like that new teacher. We was working

< fine together, but every. time she comes around Richie jumps
up and leaves. He says he don't like her. I'm not going to
run after him, though. She gave me this Reader's Digest
and told me I should do that with him, but I think we should
work on, you know, stuff he's having trouble with in his class.
But he don't want tg do nothln' when that new teacher come
around. ~ :

Meanwhile, Richie appeared at the door. I was sorry I was still there.

By
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Just then Estelle came in and went over to Richie. She sat him down and

had a talk w1th him some dlstance away. After a while, Richie went to

"get a book" and Estelle came over and suggested I leave Paula with

Richie. : - ot
I : .
Estelle- I’ ;e\;ad\a“fe. pfoblems with Richie lately. Each time

he sees me he tries “£6..run. ‘away. Even when he's with Paula, -
he won't 'stay if I come -over. I've been trying to build a
rapport with him. - Today was the first time he sat down and
talked with me - usually I'm talking to the back of his head,
walking after him. ~Yesterday they were both in the yroom, and
-one of his friends came by and yelled something.. Richie got
really upset and violent. All the high school kids were
watching to see what 1'd do - flrst real test and all’that.

< " Well, just then Jerry walked by and I grabbed hlm and let him

' handle it.

Marjorie's absence seems to have hit Paula hardest. When
she was:here, Paula was always quite open and friendly with
me. But now she avoids me and seems to almost resent me.
You saw how she ducked out before? She goes to wait for the
bus*at the front door now, instead of here in the room. She-
really. seems to miss Marjorie. - But I think we'll straighten
things out in time. - Paula really felt close to her.  she almost
had us in tears when Marjorie left - the way she sa1d goodbye.
And Paula asked for her address so she can write to her.

A few days later)-Paula.arrivedﬂsaying, "I hope Richie's not

here today. I'm tired.” Later, Estelle came into the room and said,
"Paula, Richie's looking for you."” "No he ain't either," Paula shot
. . . LT I ) . .

back. "He knows i'm here. I ‘told him to meet me in here. -He’ just

runnin' around'in-there, he say he don't want to ceme. Well, nobody's

. forcing him to-come."™ Later, Estelle succeeded in getting them together,

and the folloWing'dialogue ensued while Estelle stood with them:

Richie said he didn't want to work with Paula,

- ._Paula: You said before you wanted to do some stuff you re workln'

on in your class. What about that?
Richie: I don't want to do it with you. -I'll just .go up and
do it myself. :

104
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Paula: What if I help you and you get a A. Then you can .show
it to your mother. : -
Richie: ©She don't care what I get, so you might as-~ well forget it.
Paula: Huh, I-don't believe that, 'cause I know if _you bring
home a A she'll be proud, and you'll be glad, too,
Richie: You don't know my mother, and besides, what makes.you
. . think I'll get a A just because of you? :
Paula: It won't be because of me, it'll be because of you. But
. I can help you.
Estelle: Here, why don't you get t%at book that Richie picked out
" the other day and work on that. -
< " Paula: ‘No, I think Richie and nie better talk this ‘whole thing over.
We gotta reach a understanding here.

And the~rest of the period they talked. Alone.

Paula and Richie's relationship was never ‘an easy one; it‘was
»alternately frustrating and rewarding to them both. Yet under difficult
’ circumstances -‘Richie;s ‘aversion to group pressure, his‘being'teased by
his friends, lack of fullﬂsupport from_theucrisis'teacher'- the relation-
R . . .

ship endured. Paula persevered, Richie still came eyery day, there weére

o

some. concrete products, such as the diorama, and some stories. But the
injection'of a new persqnality apparently increased the strain to a point

where, less than a week after the dbove incident, Estelle'decided.to o ¢

break ' them up. ' ' ' o

As the passages above show;. Estelle, in her eagerness to insure the contin-

°
.

ued success of the program, violgted one of the cardinal rules in Marjorie
_Miles'_unwritten code: she interposed herself between tutor and?tutee

and»thus comprpmised(their relationshipl_ She.thought that in order to

"establish herself" it was necessary to "build a rapport"” between herself

and Richie.» In doing so, she failed to anticipate the effect this would

@ o /,'

have on Paula - and on Paula and. Richie as a pair. s

ﬁ. t

. @
Estelle's general approach was-to spend tutoring periods circu-

lating from one pair to the next,idistributing praise wherever she went -

_— . .
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.- in an effort, ho doubt, to imitate Marjorie's positive enthusiasm,x"

<

- which had appeared so iméo:ﬁant to her. For all her gbod_intentions;
however, this was taken by*thedkids-és‘a form of meddling, and amounted

to the same thing as directly interceding with a tutee, as she*had wiéﬁ

Richie. :As Paﬁia put it in her interview: l
Richie got sick of the néw teacher coming around and sﬁying
Paula's doing -a great job. It's like I'm hiding behind her,

. like I need her or something. It'd be better if I could -
do it myself. ’ ) ‘ -

th>surpriéingly, many of the’high scbddl kids.reacted as |,
Paula did. To them, Esteile waé-"coming around" not just to tell them
" what a fine job they were aoing f a bit 8f’information.they scércely'

. needed at thaflétagé of the §amé. This was only a front,. they ihought,

-

for her real mbtivé; which was. to check up on them. Invotﬁei wbrdé,
'they felt her as a threat to their éutonsmy.
| As.thiﬁgs de;eloped, in.féct; their instincts wefe correct. 'As meri-
tioned, Esﬁéllg’wés very anﬁiéus thét_the program éucceéd —iormperﬁaés

“more to the point, that it not fail because of her.  In the face of.thesé

: ffeafs, she was‘unwilling'ﬁo'risk reiying on the unsﬁpervised actions of

: a'bunch-of high school kids, and began substituting her own judgment
for theirs. - Predictably enough, the résult was disaster; Here is an ..iﬁ.

iliustration.

%

Suzanne and Iris .
Suzanne is a_éoft-spéken,-white'twélfth grader with a/iot of
sense and a lot of compaésion. When asked what she liked least about

tutoring (she liked "the idea that I‘ﬁ helping someone" most), she'
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answered:

u

'Tutoriné in this'partioular program, It can't be ohanged,

but I'd rather help someone who's.really in need - a child

“who's brain injured, retarded, crippled, or something like .

that. Last year I worked as a volunteer with brain 1njured

: chlldren, and’ eventually I plan to go 1nto Spec1a1 Ed...

~ As it was, . Suzanne s tutee was certa1n1y in dire need. Ir1s, a white .

«

thlrd grader, had terrlble problems at home. As~Suzanne teils it,

she's very poor;'she!s never clean, and I know there's a

- lot of child beating in the-home. 1In the beginning, she'd-

tell me all these horrlble stor1es about ‘her home llfe. I

" told Mrs. Miles, and she got me an appointment with the soc1a1
_worker. There was an investigation by the ‘state, and as a’
-result Iris was moved to her gradparents .« She's back with- her

mother now, but on condition that she be sent to school .every
day (her mother used to keep her from going because she just
wanted her home) . . . . '

&

-+ .- The interview contlnues}’

Q:
A

What's your job as-a tutor° .

'To go over school work, with a closer relationship, w1th

-no pressure, like in class Also, to be there to talk to
- her when she needs it. I tryfto .stay flexible.

0

e

What kind of help does Iris need most?

At f1rst someone to talk, to. School-w1se, she needs disci-
pllne in her work habits. ‘she's not stupld at all- just
lazy. . » ‘ v e
How do you know? . ’ ' '

. If she doesn't want to work she'll complaln of a headache.

. I believed-her at f1rst but then I found out she just uses it.

10

Her teacher told me she does the same thing in class. But

"

she's stopped domng it with me.  You have to be tough with her,‘.

I think - not give her too mich praise, but tell her it's bad .
if you know she can do better. . If she complains of a head-

‘ache I say, "Too bad, work anyway. If you really command her,.

she'll do it.
What does she seem to like to do best?

~Talk to me. Recently she likes writing'stories._ At first

she refused to do it. But I eased her into it, and once. she

.got started, she was writing about herself - then I got

>0

‘started correcting her Engllsh her spelllng, etc.
What do you like to do best with her?:

"Malnly ‘whatever she likes, because it' s easier that way and

we both do better.
Do you ask for help very often7

Y
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A: Generally, I like to stick to myself. There was iherne time when I
; told Mrs. Miles about Iris' problem and she set up the appoint-
e - ment»with.tﬁe social worker. Mrs. Miles complimented us a lot,
but she left us alone. Mrs. Fisher bugs you. First she told.
Iris that her bad work was good. Another time she said, "If
you have a headache, just put your head down, I'm sure Suzanne
won't make you work if you have a headache."

A third time, Estelle took ‘exception teo the harsh tone Suzanne had used

with Iris, and wrote her a note in her plans suggesting Suzanne use more-
encouragement and praise. The tutors ride the bus together every day, .
and it wasn't long before Suzanne and Iris became a minor cause céleébre among

v gthem.. They-wére.incéﬁséd tﬂ}t”thé,perteacher would presumg to critiqizg
tutoring practiéeéfthat‘haa been developearéver a ibhg;periSd of time -. .
‘much 1oﬁ§ér‘£han'Es;élle\ha§ Eéen;around f-iﬁ thch both #utor qnd.tutee.had
achieved a comfortabié worki;g relatibnship,'and wﬁich was obviously pro-
duciﬁg éuécess (Iris;\teécher affirmed that her éttitude had greatly

. improved since she'd been in YTY). \Moreover, they were beginning to accu-

mulate incidents of their own.
R “ .o, g

-

The othegs :
ﬁgy'the third wéek after Egtelle,toqk over, the tutors had gof,
the message: © in ;éite ofhaJiot of rhetorical praiséffor their ability, L
they weré ?ot to be trusted to mage their own decisiQns’and do things |
their way. when Pauia was "relieved" of Richie, for examfle,'éﬁe‘was

; réassigned L.to-Alvin;'of all people,‘sinCe;Tony'didn'tvseem‘to.be COmiﬂg‘

"'iﬁ any” more* (one ﬁoﬁld have thought that Paula deseryved someone slightly

less demaﬁding after her trialé with Richie). Just before Alvin came in, '

s

* As luck would have it, Tony showed up that same day.

| R o .EL(JS)‘ o ;’ : . _ ?;




Estelle sat_down with Paula to explain in very great detail- just what she
~ should do with him: Have him read these words, but if he doesn't know

one,-teli him immediately; don t do this, let him do- that listen for

M B

this, help him w1th that part, etc., etc.), etc.'

Whether she intended it or not, Estelle very much put herself

in the role of teacher with the kids as just older or younger students.
She had decided to use Mondays, when the tutees didn t come, as a rap
- . _sess10n. The idea had a great deal of merit, With many potential uses:

a forum for,exchanging ideas about tutoring, discussing behavior problems

and how they were‘handled, or even a feedback session in which the tutors

could let Estelle know'she was stepping on their toes. Unfortunateiy,

she used it to lecture the tutors about such things as poor attendance .
("The worst offenders I'm sorry to say laren't here today, so maybe you'll

carry the,mesSage back to them"), or mdre carefully planned lessons. When

the kids were invited to speak the atmOSphere was like a classroom, with the
i : '
teacher as the center. of focus, mediat ng all discussion. In short order,

W

Monday attendance diminished to just a hardy~handfu1.

As for her everyday conduct here are some of the tutor s ‘comments:
. . /’\',
Sharon: No, I haven't asked for Mrs ' Fisher' s help She just comes ..
around and offers it - 'bout every day. Her manner is wrong '
somehow. Bhe comes around too much, stands over us. Timothy
gets nervous. T

. Doug: I can't get tofknowﬁthis lady. - I just can't talk to her.

Wanda: Mrs. Miles used to get on my nerves with all her praise; but
.she meant it. Mrs. Fisher seems phony to me.
’ ’ . . . ! ;
Larry: . I don't like Mrs. Fisher. She lacks the ability to communicate o
with kids - both.tutors and tutees. She sounds like she doesn't ' ' ;
know what she s dOing. Mrs. Miles understood what we needed-.
better. ' ' o

@ l.. . \ -' - . ' » ‘ ) B .
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Carol: Mrs. Miles was always there when you'needed her. Mrs.

, , Fisher's o.k. but - ghe doesn't relate well to the tutors.

° . : She comes over and looks over my shoulder when I'm trying
to talk to Marisa. ' I know she means well, but...

T T AT T T I T

Wayne: The teacher tries to help, but Without knowing the -
child as well as the tutor they can make it worser than it lS,'
and 'cause the kid acts different with you, and the teacher

_doesn't know how it is between the two of you, "and you usually
know the tutee in some ways better’than the teacher... Every—
thing s falling apart right now..,

Wayne Was referring to his relationship witthulian, but he'might as well

»

oy A e e e ie et e Se e e o o ot e o byt %t sl gl N

have been describing the whole program - in fact, his own problems were
not unrelated to what was wrong overall. .Julian had apparently been having.

' some severe difficulties at home,'because for over a week he'd been edgy

and uncooperative - not just with Wayne but in his class as weii. Estelle
advised W&yne to.he‘firm'with him when he refused to work. She then con-

sulted Jerry, the crisis teacher, and as she tells it,
He said that Julian needs to be left alone, and that he
shouldn't be challenged He said if you make demands
on him, like say "You do that right now!" he won't respond.
~ But I'm not so sure. If you let him get away with too
.much, he may take advantage... '

Estelle certainly was not responsible for Julian's'personal problems.
Nevertheless, the attitude which she reveals here was symptomatic of the

" program's .growing ills. Once the kids felt a loss,of confidence.in them

o

on the part of their- supervisor, some of.them ceased being the exceptional

people they had become and reverted to their_former selves.‘Attendance

v patterns changed. Doug. whose previous record in the program was two days.ﬁ-”'

present for each absence, (except for March , whén he missed only two days
the whole month), was now absent two days for each day present Another

.of Marjorie;s “stars," Eleanor, showed a similar reversali formerly one

fourth,of the~da?s absent, noW one.fourth present. No,fewer than ten'
- . : S | , 111 jf 11
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tutors, in.fact, showed sharp relative drops in attendance after'the

‘Two -of those hho/didn't - Mary and Tony -

change in supervisors. .
. . . S

couldn't have got -any worse anyway. "THe others who kept coming_regularly

were Paula, Ron, Wayne, Carol, and-Eiien. On one of my last visits

to the program, at the end of the,first'week in June,’I,noted:

. Pretty desultory atmosphere. Granted it's two weeks
“from the end. of the termﬂ a Friday, and even senior.
skip day (only two tutofs are seniors). Only six
have shown up today: aula, Ron, and Wayne (as always),
Doug, Larry, and Elleﬁf '

Paula and Alvin, it /seems, have washed out. Alvin was
_ uncontrollable, even in the ‘science room. Paula's approach
/ ‘-was' to say, "If you don't want to learn, others do."
' Alvin stopped coming. Paula figures she'll wait out the term .°
without a tutee. But she still comes every day.

Estelle thinks '/at sixth graders do worst'in YTY. "There's :
a big dlfferenfzheven between fifth and sixth grade kids. The
- sixth graders /are too close to the high school kids, they .
- identify morz/w1th them than with Sthe: 11tt1e kids - or they
try to. I don't think they like bglng ‘equated with the real
little kids - such as first graders - that come here with

them." That seems like a very valid point. Lo

Meanwhile, some rays of light: Richie (who was assigned to
work with Ron, part time, after he left Paula), is "trans-
formed." He comes in every day, works his twenty minutes
behind the cabinet with Ron, then spends the rest of

the hour working quietly by himself - every day. Jerry
thinks it's because he's not with a girl any more.

Marisa, too, has ohanged. She's downright'eager when she
works with Carol. Carol is so excited with Marisa's enthu-
siasm she hasn'tfmlssed a day (until today). She does

some work with Mdrisa - like on spelling - then gives

her a test. Marlsa has been doing Eerfect work on the tests.

Today, everyone just sitting around (except Wayne, who ‘
disappeared with Julian)._Ellen's and Larry's tutees the
only ones here; nobody serlously doing anything —-just
jawing and aimless fooling around. Slgh

The following Thursday, only Cheryl and Carol came, and one tutee, Tyrone.

Nothing to report.
LT
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children as the year wore on. At least these were her outwaxrd ratlonallzatlons.r

the-success of the entire program had been based: the_tutor's EEnse

for a child's is-a,powerful one. ' It is even more acutely felt when'tse 5 . j.
fo

Lest the reader get the wrong impression, it should be restated

that Estelle Fisher)was no ogre. On the contrary, she was a very nice person
. . _ - ; :
s

who. steadfastly maintained.a positiue attitude about the kids and the program}

-

L

even askrg crumbléd around her.,_"Ali'things considered,“?she‘d exclaim, "I'm

very happy withgthe way itPs'goingé" She explained the sétbacks as a com- °

Y

bination of.pncontrollable circumstances inVolving.volatile'and'unpredictablef

individuals, and an inevitable loss of momentum and enthusiasm among the

-

. .-.—*"

wWhat she told herself 1s another matter. For 1n.sp1te of

her professed admlratlon for the ab111ty of the tutors, Estelle’ s behav1or

betrayed a different att&tude. 'She was constantly "look1ng over the1r
N " ' ° . i

P :/
shoulders," in Carol's phrase. If a problem arose with a tutee, she

<o

immediately stepped in to make things right. She went out of her way to -

make "suggestions"‘for things and ways to teach} whether her help was

A

solicitedtor not. All of these actr/ps’Were taken in the s1ncere belief
that they were to the greater benefit of the klds and the program. . But

.

N,

they served to undermlne and f1nally destroy the one element on which = - =~

"

of being trusted, of having real-life'responsibility. ' T

' The ‘temptation an adult feels'to substitute his own judgment

adult knows _he alone w1ll be held formally and publicly respons1ble

whatever happens. Few people are\w1lllng to accept respons1b111ty for
a situation they do not control. To yield_authority’uﬁder such'condi-

tions takes a great deal of courage and'sel¥—confidence - perhaps an




"inordinate amount for most of us.

 if:a1so £akes, pérhéps; a certain respéét for Qeople who afe
just people‘-'a faifh in theif gbility to rise ﬁo avchéllenge in a
si£uatidn ofktfpst and reél responéibilitg. Such a.faitﬁ; abplied - o
specifically to'orainéry béople who are aiso adoleécents,'is at the

\

';heart of the YTY concept. When the high.school tutors in Cobbleéton
felt‘it, their self-esteem soared visibly and suddenly their "potentiél"'

had to bé'redefined. When they lost it they became "ofdinary"_again.

Thus, the role of the individual who sets the tone of a tuforing

4

vprogrém cannoﬁ be'overemphésized. It }slnbt eﬁoﬁgh for én old;r kid and

.é younger kid to be placed,side by side and told ﬁo tutor and léarn.

Tﬁe tutor must feel he has a personal stake in what héﬁpgns; that his

judgment will be valued, ana that his decisions will stick - in short, .
.thatxﬁe counts in that situaﬁion; And then it mﬁst really bevsd,-for '
thé'kias'simply will'not be fobléd. ?aula provided poiénant ;viaencelof that
faét: As her parents reported},as long aé she was tutoripg Richie she was

_ darefﬁl_to wear only skirts and'aresses} beéau;e "I'm the teacher and'teachérs -
don'tlwear.pants;“ When'thé ﬁéw supgrvisbr took ovef,'Paula quicﬁly undéfQ‘
stobd théé shélﬁqé'no longer the teécher,_but just a dumb kia again. Tﬁé"

day she started tutoring Alvin was also the day she began to wear pants.

~




~ Chapter:VIII: Conclusion

Whatever adtta%ly happened in this program took'plaee in an
atmosphere whicﬁ by normal scaoel etandarAS was extraordinary. Perﬁaps
the elearest fact to emerge from this study[is the extent to Qﬁicﬁ thie
atmoephere is set By the person of the supervisor ﬁﬁch.mdre’than thev
force or the viability = ﬁhich is eonsiderable - of theﬂprinciélee and i)
conceptslot fTY.. 4 | -

It is not the personal Etxle_of theisupervisor whieh is crucial.
Marjorie certainly had:her own styie, built around constant praise. In
her dealings with the kids she was mereurial, demonstrative - effusive,
‘even. Many of them, especiaily the tuters, were'sliéhtly put.off, if

. o anything,‘by the overt attempts at "positive'reinforcemeﬁt." 4Ae ﬁanda

later Qut it, "Mrs. Miles used tolget on my ?erves with all her praiee." : .
So Marjorie had one Styie of many that might'have worked given the real .

key to success which the example of this program revealed: That is, leave

the kids alone; respect their ability to find their own approach to

tutoring; trust them to make their own»judgmeﬁts and find their own
o . '- ‘ .-'.v - - g ’ ';V
: answers.
We saw what happened between Doug and Tyrone in this atmosphere.

Doué decided to be a big brother to Tyrone, and concluded on his own that

what Tyrone needed most of all was'reepohsibility. So he set about teaching
T ’ 0'. . .
it to him in a way that may not have appealed to some enlightened godern.

teachers - by separating work from play and doling out the latter in
exchange for the.former; and by taking an authoritarian stance. But it

was a way that made sense to Tyrone, ahd to which he responded. The

N
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0 remarkable thing about Marjorie's role in this is that when she had a

disagreement with Doug over how to handle Tyrone, she yielded to Doug's

e . . i

.

. "7 When Paula;was'left to defipe her own approach, we saw:hOW'she‘

°

. " better:juggment, and let him pfoceea on'his own.,

drew on her own strehgths‘to.calm Richie éown‘tb a poirnt where he could

function calmly‘andrpfoductively.' Inlfact,'in Paula's case,'one;is‘left 1 v’  i
. ' with tﬁe impression that if only the other aduits.(bésiaes'Magjorie) had
-not interfered, they wguldlhave finished’outyfhe.year together.

The pages of this‘repért; iﬁdeed, are fille? wit exaﬁbies of

kids using_théir own judgment to work their successes on aiffiéult'kids.
Ron's ggntle—tbugh approach tovhesi;aht Gary}r Suzanne's insistent sty;e
with eScapist Iri§;,'Caroi's low—keyéd attitude;witbrwithdrawn ﬁarisé - -
-not that thesé are basedvon carefui.calcuiation by tﬁe;tutors-of the optimal.
approach ﬁnder the circuhstances; bqt<that‘s just the ;oint. :The‘aéproacﬁés
were chbsen just as much %?cording to each tutof's‘senge of where his own
sfrengthé lay, a sense which only»the tutqrs themselves coﬁld réad. A gooav

LA

. @eal of‘their‘success;vit seemg evident, was due.to their being free to
wori iﬁ é style in thch fhey-were cohfortab1e, And thch thus fed their :
éonfiéehce. .And these kids: somé of them failures and.ﬁisfitsbat home or-

._at school, fair1y q¥y§ed'confidence at YTY. It was in the air; 

: Rétyfging to Marjorie's fole ip-establishing and maintaiﬁing this
atmoéphefe, it might be‘Qell to recall sdme qf»the ways. in which her re;pect

and trust for the kids was made manifest. In the beginning, there was her

pledge that the tutors would be_considered as teachers,  rather than high;'

« school students. The tutors naturai;y tested her on this, and she was

ERIC -~ 20




smart enough tO'meet their challenges/- by maklng'sure they got a placev;
to smoke, by lettlng them dec1de how to p1ck tutees, and so forth Her

pledge, indeed, was genu1ne, for although she knew\the tutors were plagued ‘ %} i
with varlous problems, she decllned to find out what any of them were, ‘

i preferring to treat them as true colleagues. Then, the program under way,'

she was careful never to interpose herself between tutor'and tutee; During

tutorlng she, p01ntedly kept her dlstanc unless 1nV1ted to approach by the ~ 3';k
. tutors, On the other hand, she_was alwa s»avallable for consultatlon. ThlS.v{

"usually took~place by a tutor's excusing.himself from his tutee, then go%ng

off to confer w1th Marjorle on what to do next. The tutor was obviously

protectlng his authorlty in the eyes of the tutee by not asking for help

in the tutee's presence. The autonomy and prlvacy enjoyed by the tutors

is indicated in this brief dialogue between Ellen and Marjorie which toock

place before the bus arrived: ' y%)“_‘
Marjorie: Oh, good morn1ng' vHow_did you manage to get here .
so early? '
‘Ellen: O©Oh, I didn't go to the high school today.
Marjorie: Oh, I'm sorry, Ellen, I didn't mean to be nosey. o

Although Marjor{e did indced leave the kids alone, this is not

to say that she neglected her responsibility or ignored her natural authority

as an adult; I learnedVVery early, ln‘fact, how protective'she was from
outs1de visitors. The kids were aware that they were being given alchance
) which’ they cannot normally expect from adults, and they depended on Marjorle
Coe T Vto'preserve their unlque pos1tlon_w1th1n the program;' They realized, fur-

]

ﬁn'vthermore,'thht it was Marjorie who was ultimately responsible for what went

\ - ° on, and thaﬁ it was not inconsistent with their autonomy for her “to check
. . j , E .
their plans (which, in any case, was taken more as supportiye than a
o . ‘ 1,1'7 o
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- policing gesture), to-speak discreetly to a "colleague":who w~s falling

severely behind in his iesponsibilities; to deliver a pep talkvto the "

group from Fime to time, or to give them grades. . It was also within

' ﬁeﬁ role as “"chief colleague" to write those official commendatory

letters to the tutors' homes - an-act of brilliance and generosity which

- o

by all accounts had a dramatic impact on their self-esteem.

.+ . Perhaps there is névmore convincing evidence of the .absolutely
pivotél importance of this one ingredieht - the-étmosphere of trust and
respect, the willingness to leave the ‘kids alone to do their job, which

must emanate from the person in charge - than the events which took place

.:when it was withdrawn. Some of the relationships which appeared strongest

under Marjorie were not able to sufvi&e hér repL;gement. As'ﬁas hopefullyv
made clear in the last chapter, mgrgovér, the'disintegratioﬁ of the program
could in no ﬁay be attribu£ed;to dislike for the chil&ren,wlack'of enthu-
siasm for the concept of YTY, lack of energybor dediqation.to thé progfam'é
success, orvany'otherUSucH'shortcoming of the new sgper&isof. Rather, it
was her inability to allo& the kids to work on their own withoﬁt_interf

ference, superviéion or even a little unsolicited "frigndl&'advice.“ This

S

. was unquestionably the keystone of the entire YTYvedifice. When it was.

removed, the progfamuéollapsed.
As long as the atmosphere at the Cobbleston YTY program was a
healthy one, that is, as long as it had a supervisor who.had faith in the

ability of kids to make their own choices and decisions (including, for‘

- example, when to consult with the supervisor) - as long as that condition

prevailed, both tutors and tutees thrived visibly. As-the first-hand

tghin
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accounts in these pages show, part1c1pation in the program ‘clearly made
Lo

a 51gn1f1cant d1fferen¢e in the1r lives, and this is so in sp1te of the

o

posslblllty that a statistical analys1s (of'dubious validity in any case,.

with only seventeen tutors and seventeen tutees) m1ght reveal no s1gn1-

' For one th1ng, the program naturally enough affects different

,_\
o

ficant changes~alongksuch°d1menslons@as grades, attendance,-or test scores. -

indﬁviduals differently.

their ‘tutoring approach.

:\

Some tutors stress academics ‘and ba51c skills in .

Othersg stress the=interpersona1 and social -

1
B

aspects of the relationship.

. The effects'might»be expected to be different

’

in each case. Moreover, a tutee whose tutor is. all wrapped up in. the

<

SR ch1ng of skills may be benefitlng mostly from the personal contact-

or, one whose tutor just wants to be his,friend may go back and reapply

whimself in the classroom This d1fferent1ation of effects is 1nescapab1e,

"

and may well 1nvalidate at*empts to measure the program s success. For.

Lo 7

example, say two or three k1ds st ow_dramatic improvement in.their grades,

. whil@#threeior four others are still turned off in class but score much

v T N )
- ;‘ higher on‘standardized‘tests,gand_still»another:few'increase their atten-
.:;, é' dancefatﬁschodﬁ. Thé;record_of‘the.programjwouIdfnot’be'a remarkable
| % N one,‘sféce onvno singleidimens{on-Was there marked improvement for the pro-
; | gram as a whole; Thus it, m1ght be concluded that YTY hasvsome marg1na11y
] . positive'effects on grades, test scores, ‘and attendance, while 1n reality
T E | most individuals have benefited. substéntially in one yay or another.
SR : : : i - .
R : j' Another difficulty’with trving'to.measure improvement as a result’
. of YT& is thenlack of a‘means for separating_those‘changesnwhich are due.“
e ; td,ﬁf& from thosexwhich have other cadses."br,hhov much of a pérticdlar'
-8 - ' | - .
iy . o L
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by problems with her boyfr1end So how is anyone to know whether or how

even during the week, pupils spend many more of their waking hours outside

a“;ooﬁld be said the program was operating with maximum'effect, for slightly

less than four months.

change could be traced to YTY and how much to something else: Eleanor;

for example Was-recommended to the program’because her grades the.previous

- year had fallen far below her capab111t1es.f By mld-Sprlng, after four

onths 1n YTY they had cllmbed dramatlcally. Should YTY take cred1t°

: Accordlng to Eleanor ~there S no relatlon between the two, she-just “feels'

better" this year.' But her mother says that last year her. life wasfupset

&, T
o .

“.much YTY 1nf1uenced her h1gher'grades this year?

Flnally, it should be p01nted out that the actual tutorlng

o

_se551ons took place four days a week for th1rty m1nutes a day. Two hours

per wee& out'of the full lives of‘children is a minute slice. - (Indeed,

4]

N

school than in it .~ a fact which teachers often forget.) - And atréobble%u

,ston, the.kids-had the benefit of Marjorle's presence,_during which it

. P T
v * . : °

3

W1th all thls 1n mlnd 1t 1s ‘all the more remarkable how much

1mpact the program actually had on ‘the kids involved. Most strlkvng, perhaps,'

was the way tutorsfgrew into the respon51b111ty that was 1nherent in the1r

ca

. jobﬁ~ Soon . after I began visiting the program, for 1nstance, Marjorie told

_me that one of the tutors, a girl, had beenfin.a street‘fight,_serious

i . x

Eenough_for her to have”been'arrested and;eharged.with assault and battery,

tried, and put on,probation.¥f_ Ao o)

She tore some girl to shreds! But she's so respon51b1e here.
she's 11ke a teacher! = She's got one of the hardest kids to-
work with, and she's so good! ' she has fantastic patience with
her. : - : ' '




- In her tYpically protective'mahnér, Marjoriearefused to tell me which
tutor it was, saying only that'it'wouid'be one of the.last_onQS‘Iid

expect. ' Months later, I learned whd;it was, and sure enbugh, as well

as I thought I knew the kids, I hgyer would have guessed her. Other .

~

examples have been recounted in detail. 1In-faft, I believe this report
. 1 1 In-t e eport.

to be, if nothing else, a sustéined’chronicle of high school kids.écting,

with a few exceptions, responsibly. It is as if they all had set out to
demonstrate the truth in the belief that a person iearns;to be responsible.

by being put into a‘positiahfof’respdnsibility.

LT .
, . P S '
Far from feeling this ¥gsponsibility as a burden, moreover, the

.tuﬁors'seeméd to welcome it as a challenge. 'Tha£ is not to s;yvthag it LT
was cShéidereq an easf job; indeéd its difficulty, extreme i;>some cases, . .>---§
seemed oniy té iﬁspiré:gfegter effort. ‘The ﬁﬁforsvkﬂew they Qereion‘the ﬁ
.lihe, that'thg¥e was anofher persén‘depenaingfbn them to provide heip.
THey.also knéwbtﬁéy‘couid_do it. After ali, hadn't theybgone.through
the éame ski11§-aCQuiSition;étages,'faced'the/s§me g?gwing-up problqm§ just ' K :
a few yéars before?"Besides, theré was hélp if they;neeéed it from fhe
;ﬁpérvisor. And, 4in most gases,vthe tutees wefe.veryvéng;;us to léatn.
When the -tutors Wefé askééfin their interviews what'imﬁfgﬁémeﬁﬁs (if any) -
.théy hadbééenvin tﬁeir tutees, they;wéig all able tc answer intelligently .

and specifically'as tb'the/positive changes. This means at the least théy

-t

¢

all were. getting direct reihforcement from thé;r futoring activities. .

. ' . . . . .. . . . ';. . 7 ev-ma H
Mary tufors, also, were conscious of ways they had learned through -
o . . S L :

~

tutoriﬂga. Such interview comments: as "I've learned allot‘of Engligh things -

. ., : ’ . N & ) . P .
different 'skills - that I never knew about,” or "I love to read now. Like,

I couldn't stand ﬁythology in eighth grade;_!noW‘I love it," or "I'm . -
. 3 : . . e ¢ . st

e -




s

"in the“ﬁutors could be attributed to YTY, the probiem in man§ cases was .

4 N
t

learning too: that I missed out on a'lot when I was in his grade. “Like

consonant. blends, vowels, prepOSltlonS. All those things I should've

learned in the little grades when I was messing around It helps me

R

read better now,~increased my'vocabulary,“ were common;__Althoughfmost

of the'tutors~denied that.their'YTY exéerience-bad affected'their'grades,
there was evidence that‘many of their grades-bad'improved;

| Perhaps as‘significant as the fact of'havingrlearned through
tutoring is the new sense of awareness many tutors seemed to have acquired
iany spoke of being nore conscious oflthe world around them: "It's

helped me open'my'mind, see the world a little better;?v "I see how kidsz
have changed since I was a little kid;"g "i kno& wbat teachers go tbrough
now, how théy feel when something's'gone wrong;"i etc. :As to their own -
self—awareness, the lucidity andracumen of their intervieW‘responses in
‘describing how and why they behaved as they did with their tutees is‘ample

o

and conv1nc1ng eVidence. The tutors are constantly evaluating not just

their tutees' progress, but their own performance.

The cuﬁulj;ive effect of all this is greater confidgnce and

greater self-esteem/ As one tutor described it, "My attitnde is better.
I've never been-so3 atient;before.' And I talk more confidently to grown-
ups now." A differentﬁresult could hardly be expected With so- much obvious
sﬁccessuin a challenging and significant activity for which all credit
goes rightfully to the tutor. H

In this atmosphere of mutual respect and self-confidence,A .

the tutees,—of course, bloomed.. Whiie it was difficnlt to know what changes

u - .
Cos

fnqﬁ”éo-great for the tutees.- Eleanor faught Roseé ‘a skill —'handwriting -

e
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~ from the promptness and the regularity_with which they attend. But it was

o

where her teacher had had no success. We know Diane learned to tell time from °

* Ellen because her teacher heverntried; William did get 100 on a.spelling

i

tést'in-his ciass after working on the words QithlLarry. ?ut_perhaps more
significantly, nearly‘ail of the tuteesbﬁho wefe ﬁh;ble to work pr@ducﬁiveiy E
in theirAclaSSFoomé - ouﬁ of shyngss, out of aggreséiveﬁgss, or out of |

some kind-of éﬁotional stréin ; wofkediconténiedly, éve#wgléefully, withv
'theirztutor§; ﬂin most casés, the diffeience séeméd‘to be»the:special
étteﬁtion they got ffom thetﬁutor%. The attenfi&ﬁ was spécial in‘éeveral
viays. ._ One is that‘it_was individ’uaiized, 'one-'t-'o-one. But Wh';t m;ade 1t
really special was, the intéreSt, the'éensitiVity;'and the invénpivehess 6£f'
the tutors. fhe meaninqltg thé tuteelef having a:big.kid IaviSh so much |
persénal effprt on a little one was ieflected in Ehe‘eyes of the;tﬁtees.

vMuéh of the time the eyes were,éerioug, strﬁggling with a problem or working °

c

‘on’a project; but#in BétWeen they were happy and at times doWnright adoring.

~

Thi§ is anofher,dimension that is difficult to measﬁre. It was apparent
obvious from the lock on their faces.

It would be a big mistake to conclude from fhevdésériptions
of-this repdrt that the kids involved in the Cobbleston YTY program
were not ordinary. 1Indeed, if they were special in.any way it was in the

fact that they were selected because they had special problems. The tutors

. ' - - . : . . ) o'- ) ‘ . .,' N .
were underachieving', delingquent, or-emotionally upset. The tutees were

behind in their work or unable to get along with their classmates. 1In the _.
tutoring brogram;;thése otherwise ordinary kids becamé quite.extraordinary
people, especially the tutors. They did it becguse for once they were in

- . i - ’ B ) . -

-

a situation where they could be in touch with themselves, in a significaht s -

L -114-
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éctivity with real-life consequences which they could handle and at which .

they could succeed - all of this in an atﬁ%sphere of respect, where they
- . : (Y ) : :

could.grow in confidence and in’the esteem of their,?glleagues, their

teachers, theirvpérents‘and,_most important of. all, themselves.
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Epilogue

As the school year in wh1ch l observed Cobbleston s YTY program
& ,

~came to a close, I learned that Madalyn Solomon planned to cont1nue and even
expand it the follOwlng,year. 'There was also the'possibility that Marjorie
Miles“uould be availableﬂto.run it. So now,_several weeks.into‘the'new fall
' semester, I called to flnd out‘what had happened. "Oh, yes. .It's.running‘
aga1n " Marjorle beamed into the phone, "but it's not like last year.z\l mean,
N everythlng s so much better, now thatﬁIﬂumerhat I'm d01ng. The k1ds are so
rantastic you'really must,come out and see for,yourself." ' ;

Needless to say, I needed'no more encouragement than’that} A few
_days later I was meet1ng Marjorle not at Kurtz School but at Warren, Cob-

bleston_s other elementary school, "The program has doubled, she told: me.

"pjifteen tutors come here and fifteen more go to Kurtz.' ‘\Who was at the other

e e

‘school? "Ruth'Miller, who was my aide last year,'and indispensable. ‘We

. -

switch schools everf day.' [This awkward arrangement was made necessa;y'by
the inability to»obtaln_a'teaching license which would allow her legally to-
be in charge'of‘school children.] Tomorrow Ifllvbe'oyer'at‘Kurtz'and'Ruth
will.be here,; Another difference, I learned, was in the.amount of time the
" kids had for tutoring; Because‘of budget shortages, the.highﬂschool was Work-i

ing'on split sessions. Under this system, class periods had been shortened -
to just 28 minutes; and the upper grades were being dismissed for the day”at
noon. . SR : s

. ¥

. Since the tutors had only'two periodsﬂfor YTY, this meant“that,

“after time on the bus ‘was subtracted, they -had-a total of only th1rty m1nutes v

°

‘or so-at the elementary schools. Last year they'd had nearly a.half Hour to

[ . >
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'ing to plan a whole week's'lessons.in advance (yhich they could change any

e -

- . . . . . s

prepare beforefthe_tutees came in; now they had no time at all.. A further

‘difficulty this-year was that they no longer had a room of their own. ' Last

year they*d“been'in the school's resource room, where‘they could store their _
, : oo . ) . . T o
materials and decorate the walls.. This year they .used the library at Warren

School and an art room at Kurtz, both of which, of course, were in constant

2

- use by other_chiidren,.and neither of which could offer any storage space.

4

'-What’has been the effect of these'changes on the program? As might'
be expected, it has been to tightenkthings up considerably.>jAbove'a11, it
has;neoessitated’carefui and7de1iberate planning by the tutors, not only because
there‘is no longer any daily preparation time, but also_because of the |

storage problem. Sinoe there was just one‘supply of materials for the two.

i
—

sectlons of the program, and s1nce all the materlals were kept 1n a s1ng1e G
Wk

cabinet of the Warren'School,,tutors had to know ahead of time what theyfin—
- ] : e -

cad

tended to use on a giyen day. So now they were all using?the/ﬁon-tutoring
/,»»" “ L
day (Thursday this year) to plan for the week, and’thelr plans 1nc1uded re-

Y

quests for whatever materlals thelr lessons required. These in turn were set

R

'

out each day before the tutors arrlved, so ¢hat they could get rlght to .work.
The tutors had had llttle dlfflculty acceptlng this arrangement. In short,
as.Mar]orle was the first to‘p01nt out, these apparent constralnts on the

program were not Without.their positive effects: the ‘tutors were all learn=-

& . .‘

time - at thelr discretion - as long as they gave a day s notlce)

Va . ‘ . ;

Those tlmeuand space restrlctlons aslde, however, the program did -
B .
' ’ . ) |
seem better. And one way or another every 1mprovement was traceable to the

previous year's experience. For example, where last year the program met with

skepticism - if not resistance - on the part of the various school personnel, '’

~19- :
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thls year

product.

this time,ratﬁ/r than hav1ng to seek out recru1ts, Marjorle fouhd plenty of

students eager to s1gn}up "Th1s meant," as Marjorle.put it, “that»they were
) all motivated -right from the‘start; 'Not liké last year, whenr it was like. . h o
pulling teeth to get them started:" . |

-As for Marjorle herself, the b1g dlfference is that.

I'm doing this year, really, but it sure is—€asier to relax
now. I was always holding up wa¥d last year - in case,
‘you know, I fell on I wouldn t have so far to fall.

’> side problems. Last year they'd do it, but in off ways,

SR

scription:

‘there was cooperation from the staff, based on respect for a ﬁroVen

~ The word;h;dd

‘direct: Henry, one of the tutors,:Jjust tells.

-must do (i.e., plan for .each day and @valuate each day) ;
.1t's not much, but you must do ‘it.' I'm not frlghtened to

» end of the library, ‘where we're more on display. 'I've had.
‘teachers come up to me and say, 'Why, you really-have them
- teaching those little kids. And you should see some of them

gotten around among the high school kids, too,'anﬁ~
. o

e
&

A

BV

I'm so relaxed this year. Last year I was always panlcky-'
I just didn't know what I was doing. Not—:hatyg,knc what

Now.I'm much moze confldent, and it shows up in all sorts
of ways./,lee the way the kids -interact with us (me and
Ruth).“ﬁThey come to us now and tell us about’ their out~

like talking loud to their friends. Now they're-ve
outrlght
how much the program means- to h1m .—Ean you 1mag1ne that
happenlng lastryear’ : I : L P . t

Also, thlS year I say to the kids, 'Look,'thls is what you

say that now, like I was last year - afraid they'd give me
a flght or somethlng. - L

3

And attendance is really good thls year, too. “And if they're .
out a day, they'll come in and say why. ’

Another big dlfference is the way the staffs of “the schools
really believe in us. Basically they never thought it' a°
work, but now they see. We've sort of proven ourselves..
At the Warren School, they didn't know us. We spent the
first few weeks in a classroom, then we got moved into one

back in their classrooms. It's amazing.' So now theyfrq"

coming to us for advice. ' i

Several visits to the tutoring sessions confirmed Marjorie's de~

‘the program’indeed appeared to be even hetter‘than last year's - a S

NIL B




- all interpersonal relations., But the overal

. ' ' . ‘../' "'/ : ) : -
Miller as the other person/in charge. She had played an importanp”role in

poss1b111ty I could scarcely/hane,taﬁen/serlously back then. While’last'year's

o

program at 1ts best had been purposeful and productlve, there was never such .

/://

" a unanimit f'purpose as was evidenced now, nor such a pervasive air of
serérity surrounding the kids. To be sure, there was no lack of normal dy- .

‘o »

‘namics - the little crises, conflicts, and céonf ontations which.characterize

"atmosphere seemed to be one

wh1ch would give max1mum support for the/morxrng out of 1nd1v1dua1 problems -

Ve

an atmosphere of carlng and trust.

Both Marjorie and_th ids were particularly fortunate to have Ruth
) ' / ’ : . . \

,the program dur1ng the éarly stages of its first year, if the” account of that

>

year s11ghts her contr1butlon, it is. because she had soon after been burdened'

1th the task of runnlng the resource center, and by the time my observatlonsy

_ began her act1ve part1c1patlon had been sharply curtalled. But.now she ‘could

devote all her time and talents to YTY, and the program was the better for it.

o

Her sty1e7fentire1y different from Marjorie's, was nonetheless effective.-

Marjorie had often expressed her pleasure - if not her relief - in having Ruth

to work with: “I'm‘almays in,such a tizzy, you know, just.flying from pi;lar

to post."éuth is the great steadying influence. I'd never do it without her.”

. The two of them, indeed, were<working together like a practiced‘

team. Each day after tutoring they met at the Warren School, where all the *

'materials‘were kept‘for the night. The time was spent in deta11ed exchange

of accounts of the morning's.activities.' Since they’d be in opposite schools

@

the follow1ng day, it was necessary for ‘them to stay mlnutely 1nformed.

i - T
°

' Necess1ty, however, seemed bes1de the p01nt during these sessions. Both.

o
-~

Marjorie<and4Ruth were so involved in the daily life of the program they

—-——- 129

o 120

T

B R L U TT L VUL P S ST T I T T LTy

et s st s e o A bR Ak L A A s




could barely wait to}tell each other.
As. before, I think the best way to convey what was really happen-

ing herxe is to focus'on the participants themselves. Very briefly this time,

PP T T U ST vy

'I 11 present two of the thlrty pairs of learnlng partners, then descrlbe in’

a

somewhat morxe detall the development of one of the tutors —'Ellen - who is

~one of the five who returnéd fromflast year's program.

v

Sandra and Dale

9

On a visit to the Warren School during\the week before Halloween,

the first thing I noticed was a carpet of newspapers spread out on the libraryvf‘

floor. Kneeling on it were Sandra {(a tutor) , - and two little kids, Dale and

s

Patricia. Dale,'I learned, was Sandra}s tutee, and Patricia was there'be—

o e et e sk s okt s g ke fe 2 bt et ot Do

cause her tutor was absent that day.

' They d just cut the top off a pumpkln.

<

Marjorle was there, too: she was the only one brave enough to stick

her hand into the pumpkin's gooshy insides to Scoop out_the-seeds. Tﬁiséwas
- evidently a new experiénce for Dale, who seemed fascinated by the quantity of

seeds. Marjorie was telllng hlm about how they could be roasted, olled,
i

'salted, and eaten, and promlsed it would be done._ The pumpkln, I was told,

was *o become the head of a pumpkfn.man." Henry, another tutor, had brought in

an old pair of trousers and a suit. He was outside with his:two tutees,

stufflng the clothes w1th fallen leaves tovmake a dummy. Now they had to de- . {
cide on a face to glve the pumpkrn. Marjorle filled 1n some moxre detalls. . ]

This was Sandra's idea. She wanted to do something
-special for Dale because he's been doing so well on the
exercises she makes up for him. When Dale first came
here, his teacher sald he was a non-reader, he was dis-
" ruptive, and didn't relate at all to the other chJ.ldren..‘x
- But now, he s very calm; he has a much better image of

PO,
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, himself, and has gained a lot of self-confidence just
" in the short. time he's been here. And with Sandra he's
reading up a blue blaze.. When I told her he had trouble

read1ng in his class she said, “It s just not possible. -
‘He' s the smartest kid ‘in here, he’ doesn t even need to

be here.”

And Ruth added,
That s rlght Sandra's asked me several times, 'Why is’
Dale here? He doesn't heed it, he can read.'

Dorothy,and Jose ' _ B .

Dorothy, a black eleventh grader, began the year tutoring Charlene,

the niece of another tutor. Effie, the aunt, was overprotectiue of her niece,

°

and tried to act.as if Charlene was her personal responsibility.  Alternately
nattering and cajoling, Effie finally persuaded her niece'to ask for her as 4 ;
~ a tutor. Dorothy, a bit hurt, was left with no one. For.the time being, she

teamed up with a friend, Dinah, whose tutee,'Kee, seemed to welcome the extra

!

€

;
!
:
;
4
i
attention.v'Meanwhile, in checking with the teachers for a likely replacement/ ' ?
Marjorie'heard‘about a'new boy who'd just moved from Puerto Rico. He spoke ]

not a word of Engllsh and' was so- shy he appeared to be almost in a state of h )
W -/. , -
shock. Although fortunately h1s first grade teacher knew Span1sh, most of f‘.k i

|

what went on in the classroom Stlll escaped h1m.. The next Thursday, -at their

workshop, Marjorie told her tutors about him, and Dinah volunteered Dorothy\s_

LSRR

|

) name.  Dorothy, she pointed out, had had three years of SpaniSh,'so she wouhd
- _ be able to talk to Jose. Dorothy seemed 1ntr1gued by the idea of a pract1cal

use.for her Spanish. Jose s teacher was notrfled and the next day she brought

.
£

. him to the library.‘ Marjorie picks up the narrative:'
Jose was.terrified and crying when his teacher brought
hlm down. There was no way he was going to be left here.

The next day Dorothy and Dinah both went to his class-
" room, but he still wouldn't, come. . Then yesterday Dorothy

nil-l-d--I--lIl-l--ul-iu-n 131
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went hack alone. His teacher was absent, and he _
was feeling a llttle lost, so the two of them had a
talk. Then today, she went and got him and he came.
“ Just look at them together.. I'm so excited.

. Sure -enough, there they were, looking through a bi-lingual'picture
book. Each picture had,a simple sehtence written both in Spanish and English,f

which Dorothy would read and Jose would-repeat.' Along_the-way,-DorothY would
ask some'questions,:either in Spanish or in,EnglisH, and when Jose answered

he was rewarded with a'big'shile. »Dorothy's pleasure with'the response she
was gettlng was as obv1ous as Jose s enthuslastlc 1nvolvement in thelr act1v1—
. ty: every time they returned to the top of a page in the blg book, he leaped

from his seat‘in his eagerness'to go on to the next picture. dJose probably

wasn't aware he was doing this; he was stillralmos%WWhispering'his answers,

concenﬁrating fiercely on the task at hand.

As Marjorie observed, her ne@ Lrogram contained

So many pairs of kids'which would be really interest-
ing to study. Take Dorothy's friend Dinah for instance,
, and her tutee, Kee. His family, who were'Chinese,‘re—
- - recently immigrated to this country, and Kee had not
e : - adjusted well in his classroom. He was especially -at
odds with his teacher, with whom he pretended he could-
n't speak English.  Yet he chattered on freely with
"Dinah, whom he came to see every day; and this .soon
led to her discovery that. Kee didn't know the alphabet
or, more precisely, that he didn't understand that the
letters had sounds [Chinese characters are not phonetic.]
His teacher hadn't realized this. So now Dinah and Kee _ : :
- worked exclusively on the alphabet. . : T

s

€a

Ellen

»

Perhaps the most irteresting case, however, especially by way of
v\' ' . L : .

contrast with the preceding year, was that of Ellen_? whom the ader may 397.

' t -

call as the tutor who was hard to pin down,'alternaﬁihqvi7n hness or
. B . AlllllllllllllllllllIllllllllllllllllL
o s 1820 Lps- — -




Xt

indifference with patience and sensitivity. Of all the tutors, Ellen seemed
to have the most stake in-projecting an image oficoolness, as if sheid.be
compromised by‘admitting she’cared; She.was also the most demonstratively
skEPtiCal of the promise that the tutors would be'considered'colleagues,.and

their opinions taken seriously. This guarded, ambivalent attitude lasted the
duration of the programiin its first year. .

Then, in June, Ellen was told of a program which was opening up for
the summer, in which 8—year-old chiLdren w1th reading problems would be taught
reading and related skills using a language.experience approach. The program

staff would consist of five teachers, five teacher aides, and five student

>

assistants; first priority for the stadent assistants was giVen to the ¥YTY
tutors, and Ellen signed up. The teacher who was in charge of the program,-
Laurie Bancroft, having learned from Madalyn Solomon that the student assis-

tants had all'had experience working with children, decided that all fifteen -

1

employees would be considered staff and share responsibilities equally.

Only one teacher expressed any heSitance w1th this arrangement but she, 1ixe

the others, was Willing to- try it. . 3';
At the orientation sessions, the former tutors, Ellen in particular,

were.full of questions regarding their status.. According to Laurie Rancroft,

uThey wanted to hnow: 'Can we work with the:kids? Can we do our own planning?
o . , : _

Or will we just be .aides; marking papers and cleaning up?' Ellen wanted to .

2

'know what they'd be paid; and questioned whether $1.60 an'hour was enough.",

As Madalyn Solomon, who'd organized the program, described it, "We told the

student assistants they would participate as full staff members, but. they still

Kl

asked us if they were going to be tested. It was just hard for them to believe

- we meant it." What finally happened is best recounted in Ellen s words.
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e S At first I didn't like it at all, I didn't feelhrlght.
o S : They said, 'Call us. by our first names,' ‘but I couldn't
do that, it felt too welrd. :

e . " In the béginning, we _thought our job would be like clean-: R
R X _ ©° ing up.. The teachers didn't realize we_could handle kids - - oo
. g .. or think up activities for them and everything. They
' thoughit we'd only want to do.the little chores, . llke aides.
And we thought that was all®they'd let us do.

¥ e : Then as it,went on it just.got better. It ended up I .
S o - could do anything a teacher could do. Our team - me and.
y ' the teacher and the teacher assistant - had nine kids,
e . and we each took three kids. - I had theatop three, the

: ' best readers, But I could take ‘the whole group, tog.

-

As it turned out, the program as'a whole was a smashing success -

,M'
,gén;& duenin no smail measure to'the.oontribution oﬁ;the student assistants,' "Thoge
: teachers were so turned‘on}"vrecalleg,Ms.FSolomon, "they would:make$a special

fi tfip just‘to*tell ne hou great.the program was. :Now, when staff'makes a
;‘*& _spec1a1 effort to tell you how great thelr own program 1s - and a summer pro-

>gram at. that' that's really somethlng. 4They Just-raved about the kids -

[

how . experlenced they were, their ease in handllng klds, their ab111ty to plan,

.their famlllarlty w1th materlals. They .also said they thought the klds de-

e ~ F.

sexved»to be paid more money, they:were,earnlng it.’ And Ellen‘ she was the

[

real success:story;¥ She assumed all kinds of.responsibility and followed

through on it. ‘She‘was so excited about everything - she'd éven come back
. after noon to do more."
N - Ellen? Excited? I'asked”Laurie Banoroft about her..

She was amazing. Her attitude at the beginning was’:
,How much will we be. pald? But she turned out to be:the
'most s1ncere,'and did a lot of extra work. She espec1ally
got 1nvo]ved with - and took on - Kenneth, a problem child
" who would-do for Ellen what he wouldn't do for any. other
teacher - and, that waxmed hér heart. : ’

'We held an eValuation’session when the program was over,
and the question of salary came up. Back at the beginning
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there was one teacher who'd been anroyed whan the student
assistants asked about their.pay. ' She said, 'When I was
. 1n&school I was-thankfal to get a summer job at all - I
wouldn t dream- of - complalnlng about ‘how much I was pald '
' But fiow this same teacher was saylng, ‘We used the teach-
v  er assistants and the student assistants exactly the same
- ‘way. I think 1t s a crime the student. a551stants weren't
pald more.‘ . : _ f ) Ty
¥ & }\\\\;;\ ‘ . ' o -
’-We also talked about plac1ng some of- the llttle chlldrén
in YTY the comlng year. Ellen was very concerned about
_some of ‘them,; espec1ally Kenneth. She sald, 'T really. .
'don t think we should put thls k1d in YTY u ess the tutor
i is really sincere. Some -tutors m1ght not téke their job
serlously or mlght not be reliable.' I' d heard that Ellen
was a big cutter when she was in YTY, so her change in
attitude was kind of 1nterest1ng. I understand that she
wound up with Kenneth as her own tutee thls year...e
] With,Ellen working in YTY again,this year, I went back to irnterview

her. Here are 'some excerpts:

)

Q: Dld you learn anythlng new about kids during the summer.
program'> )
A: Oh yeah, lots. Like how to dlsc1pllne them. Like last
" year if I saw a kid walking down the hall causing trouble,"
.- I d just say, too bad, I just ‘donh' t know how to handle
) o it. Now I'd know what to do. And like how to work with
. a group, instead of just one kid, like YTY. And I was
used to not working where .other peopln could see you,
.. but it wasn't like that this summer. Another thing"
oo " ris, kids have a lot more feeling than I ever thought
Like a teacher would have an idea and another would say,. .
'0h no, the kids would get ups:EﬁEz/rhaITT’_iTTﬁiﬁFYT‘-’“’A\\xe;
realized that kind of thing, s ow I thlnk about how ;
it'll affect. a kid.

Q: Have you noticed any changes in yourself° o R
. As Well, when I went in, I didn't want to go to- college, so
LT " I wasn't too keen on being a teacher. But now I really
'~u:;; " want- to be a teacher.r This is a’ problem, 'cause I never e
o " really wanted to go to school much, but you have to if g

- you want to be a téacher. So now I don't know what I'm
going to do, - C : N

Another dlfference is I alWays saw teachers br1ng1ng

th1ngs for kids and I just couldn't see that. But this

summer I was br1ng1ng in little things for them all the. -~ *

time.. "Like'we went on a trip to Wild West City, so I '

felt bad-'cause the kids didn't have anything, so I'd '

bring in cowboy hats or holsters orﬁgomething, »And.on\\\ . ' o

[ . , . T
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Could success have spoiled Ellen? In some ways the answer appeared '

to beVYes.

b

.the bus com1ng back, I'd buy them candy or - bubble
© gum, . you know, 11ke that. :

Did your experience ‘in YTY help you in the summer

. program?

Oh yeah:. I got used to working with kids. And when the
brought out the equipment, like SRA, I knew how to use -
them. . Now I've. seen everything at YTY. .The program

-is better this. year; it's more open. And we can .chéck
_into their records if we want. I guess we could last

year, too, but_I wasn't aware of them. It's better,
but'I guess I'm spoiled. We got used to working with

- a bunch’ of kids, and YTY is only one. We feel we know .

so much now....-

P

But the overall improvement since the previous year_was SO re-.

N

markable that the conceit was, by comparison, easy to take. At least for:

Marjorie, who describes the "new" Ellen this way:

- Those kids were so good in that summer program, -and they
~ knew it. Laurie told me they -insisted on being ‘evaluated
N on these official forms, so you know they knew what a good
. S ) job they'd done. And it went straight to their heads,
: o some of them. Like Ellen and Larry are back in YTY and

.~ " they're so dazzled by their own brilliance they're just
N . - impossible. They take this holier-than-thou attltude with .

_.-the other tutors.' They just know it all.

‘You know, the tutors all write their plans for the week
"on Thursday, including the materlals they'11 need, "and
» i -then Ruth and I read them. Well, Ellen's made it cleéar
Mo - = she wants no advice or suggestions’ from us, she doesn't

: ' s even want me to read her plans, excebt to find out- what"

-materials she wants. She does communicate through them,
though, indirectly. Like one time she put 'I, think he's

source center, got some materials on it, and left them
out on.the table ‘and said If'anyone s ready' for blends
and dlgraphs, there's some stuff here,' and she used them.
I had to learn. Before, I'd gotten her some really nice

. stuff on motorcycles = you know how crazy she is about
motorcycles - and I called out to her, 'Oh look, Ellen,
I got this stuff on motorcycles, wouldn't you like to use

- - ready for,digraphS'and.blends now.'  So I went to *the re- . \\

it?'

She glanced at it, and under any other circum-

' stances she'd have grabbed it, but she wouldn't touch

it now. I know she's guetvaséerting her independence,

4
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"so T don't mind playing her game. Her'tutor's doing‘real
well, so I have no complalnts. '

One th1ng is really furiny. Last summer she was looking in
the official folder of one of the little kids who'd also
been .in YTY, and inside was one of those evaluatiofiforms :
_filled out by the.tutor. Ellen was just floored. .The next .
.time she saW‘me she said, 'You never told us those things ‘
would actually be part of their permanent,record" I just:
. said, 'Of course they're in the records,. and of course I ('
‘told you they would be. You just wouldn't believe me.' So
~.now Ellen's notes and plans are just incredibly neat - now
- that she knows what'll happen to them. You should see them,
they're like a beautiful picture. And the language she uses
is all flowery and elaborate, like 'In my opinion, Kenneth
accoriplished ‘some significant th1ngs today....

- So.once'againj;TY~W§S flourishing in Cobbleston. 'This.time thirty . L :
4‘high.schooi kidsxwere being given a‘chance to discover taientskand’skill%f%;g-l ;
themselves and to put‘themito_workyin a meaningful way.v Ali concernedlwerel

P

ey WL

benefiting from the previous year's experience: Marjorie, having learned

. from past successes and mistakes,. had started over with a new confidence that
infused the program; in spite of some nagging inconveniences, ‘tlie’ returning
tutors enjoyed an obyvious sense of "veteranship" and, if not in the eyes of
the.other tutors,” for sure in their own eyes, of superiority as well; the new -

»

tutors had a sense of security and purpose which-had been missing the year

before, partly because they entered the program already persuaded of its worth,

partly because the program 1tself was better organlzed. The'contrast between

th1s year s and last year's tutors was so marked, 1n fact, that Marjorle

strongly suspected she'd wound up this time with "top drawer" students. Then

she tested them, and once again it was confirmed that they, were average kids

"at best, Withkno'more claim to exceptionality than the chance by which they
were in a situation-which alloWedlit to emerge. _Thrg\situation was the
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creatlon ot the two leaders, Marjorie and Ruth, who had the. understandlng
and the sensrt1v1ty to strrke a_veryndellcate balance. At-one p01nt, Mar-
jorie told me, "It can't ﬁust be trial and error. There hasitb be structure
behind the kids. They need support, and to know there's support behlnd them.

You can't slmply unleash hlgh school kids and let them go True enough,

o

.but there is structure that conflnes and structure that llberates. To,make

that d1st1nctlon in practlce and ta know where to draw the 11ne is one of the

most important - and most dlfflcult - tasks facing a teacher, or any other

leader_for that matter. The tutors at Cobbleston'could accept a structure

-

which they knew was tendered in;an_atmosphere of respect for their abilities.

.And,they‘f0und that the structure helped free their'potential to excel.
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