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N & INTRODUCTION
Because of the growing concern for financing educatlon,
_school dfstricts are being called upon to demonstrate
empirically the effectiveness of their programs. In addition,
institutions of higher learnimg also facing monetary problems
;rmust consider alternative programs which will increase their
clientele. As the in-servigé needs of the schools and the
services provided by higher.education institutions merge,
hopefully, ideas, facilities, and people can be shared in mutual
projects. |
. /
The present report provides data and information about a
joint venture between MiJlersville State College and the schools
of Pennsylvania. Includgd in the report are results of both a
Summer Happening Prograp conducted by personnel at the College
and workshops conducted in network schools by school personnel
trained at the College, Since the primary objective of both
programs was to generate a change in attitudes, the data
presented will be of an affective nature. However, it should
be noted that regular year evaluation models will be implemented
during 1975-1976 in the network schools. An example of one such
model is presented in the report.

’

Hopefully the ideas in this paper and subsequent
Millersville evaluation reports geared to specific areas, e.g.,
classroom teacher observations, will be useful to school systems
involved in assessing the needs of their districts. With the
current emphasis on providing data-based evidence on the
effectiveness of their programs, school districts might be
interested in having individuals in their system trained in
evaluatiord techniques through the Research and Learning Center
summer workshop program at Millersville State College.
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REACTIONS TO SUMMER HAPPENING PROGRAM

All teachers in the 1975 Millersville Summer Happening
were asked to respond to a questionnaire designed to elicit
their opinions regarding the Effectiveness and Importance of
the program (See Appendix A). Table I presents the results
of the teachers' responses. It reveals that over 50% of the
teachers rated the presentations on Philosophy, Making Games,
and Communication Skills as Very Effective. Seven of the
remaining presentations (Scheduling, Contracts, Team Teaching,
Record Keeping, Math Organization, Learning Stations, and
Parent Involvement) were rated as Effective or Very Effective
by at least 80% of the teachers (See Figure 1). Two
presentations, Packets and Social Studies, were rated as having
Little or No Effect by more than 28% of the teachers. In
addition to rating the Effectiveness of the presentation of
-each concept, the teachers also rated the importance of the
concepts themselves (See Table I). Table I reveals that 60%
or more of the teachers thought that all of the concepts with
the exception of Packets (43%) and Social Studies (59%) Should
Be Included in the program.

Responding to the four general questions (See Table II)
of the questionnaire, the teachers rated as the, most valuable
part of the program: (Games, Communicationskillg, Math and
Learning Stations. Packets, Social Studies and ' eam Teaching
were mentioned as least valuable. While many teagthers were
satisfied with the program as it was presented, magy saw a need
to have separate workshopg for primary, intermediaxe, and
secondary level teachers. \

. &

Since the same Summer Happening evaluation form\with the
exception of Record Keeping was utilized to assess the
Effectiveness and Importance of the 1974 program, a c&mparison
of the two programs can be made. In Table III are the, results
of the teacher responses for 1974. Figure 2 gives thetpercent
of teachers responding Very Effective to each concept r the
two Summer Happenings. As Figure 2 shows, a decrease fkom 1974
to 1975 of 15% or more occurred for the concepts of Packets,
Team Teaching, Social Studies and Math Organization. A
difference of 107 or less separated the 1974 and 1975 data for
the remaining concepts.

*It should be noted that during the week of June 23 a special
workshop on open education at the secondary level was conducted
by Dr. Edward Pino from the International Graduate School of
Education. Four of the participants of the elementary program
who took the options to sit in on segments of the secondary
program rated this program as the mest valuable part of the
elementary workshop. R
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TABL% IT

TYPE AND FREQUENCY OF RESPONSES TO FOUR GENERAL QUESTIONS ON
. SUMMER HAPPENING EVALUATION FORM, 1975

What part of the program was the most valuable to you?

’ Responses . Frequency \
Games - ' 40
Communication Skills ' 37
Math . 13
Learning Stations 13
) .
What part of the program was of least value to you?
Responses g Freguencx
Packets 24
Social Studies 14
Team Teaching ¢ 12

A

What areas, topics or concepts would

you like to have included
in th? future programs?

Resnonses

Adequate as it is

Freguencz
20

In the space below make any comments
aid us in planning future programs.

Responses

or suggestions you feel would

Freguencx
More individualization, more participation
less lecture 24

Separate workshop for primary and ) .‘
intermediate levels 18 é
Good program as it is 11
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Figure 3 presents the percentage of teachets Tesponding
Should Be Included to each concept for the two.Summer
Happenings. As Figure 3 shows, a decrease of 20% or more
occurred for the concepts of Patkets, Social Studies, and
Contracts. A 10% to 20% decrease occurred for the concepts
of Team Teaching, Making Games, Communication ‘Skills, Math
Organization, Learning Stations, and Parent Involvement. Two
concepts, Philosophy of Open Education and Scheduling and
Organizing, were within 7% or less for the two-year comparison.

Thus, although' the Summer Happening 1975 Program appears
to have been viewed overall as an effective program, it does
not parallel the impact of the 1974 Summer Happening. Further
interpretation of these results will be presented in the nekt
section which summarizes the data from the network school

programs,
/
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. A_ REACTIONS TO NETWORK SCHOOL PROGRAMS ’ '"i

In addition to the Summer Happening Program at Millersyilge .

.Stgtp College, a network school program was established in -

Millersville Staté College. Each school district was to cenduct
in the summer a teacher training program under -the directipn of
these trained coordinators. Of the 14 districts, 12 had summer

" Programs and the results of 5. of these programs will be presented.

The decision to select this sample was based on the fact that 7-
of the districts had programs "in August and the data would not

"All five of the network scheol programs used the identical
evaluation form which had been employed at the Millersville
Summer Happening (See Appendix A), and Table IV presents the -,
combined results. It reveals that over 50% of the teachers
rated the presentations or Making Games, Packets, and Learning
Stations as Very Effective. Eight of the remaining presentations
(Scheduling, Contracts, Packgts, Team Teaching, Record Keeping,
Communication Skills, Math Ofganization, and Social Studies)
were rated as Effective or Very Effective by at least 85% of
the teachers (See Figure 4). One Presentation, Parent
Involvement, was rated as having Little or No Effect by 21%
of the teachers.

of each concept, the network teachers 0 rated the Importance
of the concepts themselves (See Table Table IV reveals
that 65% or more of the teachers thought that all of the concepts

In addition to rating the Effectf:;?;ss of the presentation
a
)

‘Should Be Included in the program.

Responding to four general questions of the evaluation
instrument, teachers rated as the most valuable part of the
program: Games (57); Learning Centers (50); Ideas (43);

Packets (18); and Materials and Machinery (15). Because of the -
diversity of the program's structure, .a compilation of the other
three questions is not possible since no Categorical response
was mentioned more than ten times.

results of the network schools can also be compared

The
to the Summer Happening for both the Effectiveness and Importance

16 1
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Categories (See Tables I and IV). Figure S gives the
percentage of teachers responding Very Effective to each
concept for the ‘two programs. As Figure 5§ shows, a difference
of more than 30% favoring the network schools occurred for the
concepts of Packets and Learning Stations. A difference of

105 to 20% favoring the network schools occurred for the \
concepts of Team Teaching, Social Studies, Contracts, and
Scheduling. A difference of 10% to 20% favoring the Summer
Happening occurred for the concepts of Communication Skills and
Philosophy. All other differences‘were within 10% or less of
each other. .

responding Should Be Included to each concept for the two

programs. As Figure 6 shows, a 20% or more difference favoring .
‘the network schools occurred for the concepts of Packets,

Learning Stations, and Contracts. A 10% to 20% difference

favoring the network schools occurred for the concepts Parent

Involvement, Making Games, and Team Teaching. All other

differences were within 10% or less for the two programs.

\\ In Figure 6 is presented the percentage of teachers

‘Thus, it appears from an examination of the network
schools' data that these programs were viewed by the participants .
as effective programs. Although both programs have definite
strengths, the comparison of the network school program with
the Summer Happening Program reveals more favorable responses
in the nmetwork schools. Specifically, the network schools are
viewed more positively in the many areas of practical, "hands-
on," and participant-involved field-based activities and
teaching methods. The Summer Happening is viewed as more
positive in terms of the philosophy and record keeping in open
education. These results suggest that future programs could
blend the two programs even closer.with the college providing
the philosophy and record keeping of open education, but having
the presentations in the network schools where the strengths of
teacher involvement could be utilized. Also the network could
share even more among themselves since the present data,
although not shown in the present summary form, revealed
differences between network schools. -

[N

19 14 ' ’ ‘
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EVALUATION MODEL )
In developing an evaluation madel for open education, a
distinction should be made between the early stages of program
initiation and the later stages of program revision. School -
districts interested in change should recognize that the firsvt
year of a project is an "awareness' phase and attitudes of the -
participants are crucial variables which need to be changed.
Since the major thrust of the Millersville Summer Happening .
and the network school programs has been an attempt to modify
the affective component, a semantic differential, "The Teacher
Attitude Inventory" (See Appendix B), has been used to gather:.-
"pre" data. By utilizing a pre-post test design, school :
districts can assess the attitudinal change in their new
programs with adapted versions of "The Teacher Attitude
Inventory."

In addition, the Summer Happening Evaluation form (See
Appendix A) can be adapted for use in the assessment.of teacher
opinion about the effectiveness and importance of vdarious
concepts which the school district would like to assess.
.Perhaps needs assessment devices measuring opinions of parents
and students regarding the importance or need of any concept
could be built from this form. Also a priority rating could
be included on one side of the concept being assessed sp that-
not only degree of importance could be included but also a
ranking as to the priority of the need could be obtained.

In order to diagnose and improve first year open,educatioq
programs, school districts should be utilizing classroom teacher
observation scales. Two rating scales and a questionnaire for
looking at teachers in the classroom are given in Appendix C. *
Many other specific observation techniques can be found in a !
recent book by Good and Brophy entitled Looking in Classrooms.J

As¢programs evolve into their second and third year, ther;
is a need to go beyond the teacher attitude and opinion, and
classroom observation techniques. In Table V is presented an
evaluation model for such advanced programs. Again teachers
can be observed with the types of scales presented in Appendix C
and their use of various innovative methods can be logged in an
ongoing fashion throughout the school year. Children's attitudes
and achievement can be pre and post tested with inventories in
the affective (See Appendix D) and standardized test in the
cognitive domains. In addition, children's progress in the
ongoing school can be measured by diagnostic skill sequences
and other unobtrusive measures (See Table V). Parents'
qQuestionnaire (See Appendix E) and logs of parent activities,
both amount and kind, can form the basis of an evaluation for
this component. . ¢
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As accountability becomes part of® the educational process
for teachers and students, evaluation of the school administrator

is essential. Samples of two questionnaires whose format could
be utilized and adapted for such purposes are presented in
Appendix F.1 N

It is hoped that the above model will provide approaches
for schools to assess for themselves the effectiveness of .
their curriculum and programs. As educational monies become
more difficult to -obtain, there is a need to have individuals
in each school district capable of assessment. Hopefully the

"network concept, outlined in the previous sections of this

report, can be used to train such personnel in diagnostic
techniques which lead to program refinement.

1In addition to these instruments, other
for administrators, teachers and school
compiled at Millersville State College,
Learning Center, and interested persons
Director of Educational Research.
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environment are being
Stayer Research and
should contact the




P REFERENCES

Anttbnen, R. G. Summer Happening Evaluation Report 1974,
Millersville State Coglege, ED 103 474, 1974.

DeVaughn, J. Everett. A Manual for Developing Reasonable,
Objective, Nondiscriminatory Standards for Evaluating
Administrator Performance. ED 060 500, 197T.

Evans, J. J. Characteristics of Open Education: Results from

a Classroom Observation Rating Scale and a. Teacher
- Questionnaire. ED 058 160, 1971.

Good, T. L. § Brophy, J. E. Looking in Classrooms. New York:

Harper § Row, 1973,

Stemnock, Suzanne K. Evaluating the Evaluator. ED 081 114,
1973. ' §

20

o
Y,

-




ke

APPENDIXQA‘K#

¥

" SUMMER HAPPENING EVALUATION FORM
A

. ,
¥
%
Q
%

26 4

A7




Summer Happening Evaluation 1

. Summer, 1975

4

e

In order to provide some information for the development of future Summer .
Happening programs, we wonder if you might take the time to complete the -
following form: In addition, if you have futher comments, please list them
in the appropriate spaces at the end of this form. All answers are confidential
and we want to encourage you to respond openly. “

© To'complete ti\e form, just check the small box that is appropriate to
 your feelings on the particular subject.
The first four categorles deal with effectiveness. For éxample if you feel
that making games is an effective activity, then check _the smaII box which is
labeled effective. i.e.

Very , Little No L:m Should - || Shoud L] should

Effective Effective Effect Effect Be Included | Be Optional | Be Excluded

The next three categories deal with importande For example, if you feel that -

making games is an important actjvity, then check the small box that designates
that the activity should be included in future Summer Happemngs. i.e.

Very Ll vitue Should Should Should |__
Effcct-v: Effective Effect Effect Be Included Be Optnonal | Be Excluded
A “ Y
1

Designed by Mr. Richard Bit:zer
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PHILOSOPHY OF OPE.N EDUCATION PRESENTATION

-

y

Very de No should Should Should
. Effec e kftednva Byt Ettao Be incive . e Opu ! Be Exciuded
\
SCHEDULING AND ORGANIZING
Mery Lettfe No Shoutd l__ Should Should
Effective Effective Etfoct Eﬂ‘ec_t -Be Ircluded Be Optional Be Excludle-d'-
E
MAKING GAMES
Very ity N Shoula | Should Should
Effeciive | ' tifectivo i «'» T Efiect - ] t3e Inciuded Be Optional Be Exciuded
. CONTRACTS '
\ .
Very Lotk Ehould Shouid Should l_
Effective | Etfactive Effet Efﬁ.ct Be jtic h Be Optional Be Excluded
PACKETS ‘ »
Very Littto No SHaould I Shouid Shotld
i ffective b ifentie Effect Effet 2% includea Be Optional Be Excluded
TEAM TEACHING '
Very Littfe Shouid Should L_ . Shouid
Effective Effective Effect Eh‘ect Be includ Be Optional

Be Excluded




RECORD KEEPING

B L R So Shoutd 'a_ Shoud! shout- I
o tectiye Effactta Ede BRI Ba includs 6 Qutens! Be ¥ ludad
N . | « .
COMMUNICATION SKILLS ORGANIZATION '
Very e Should Should IT'* Shouid
Eftactive Eituct,. - HRETTIN H‘ad Ba indud 8e Qptiona Be &Exgmd!F
-~
Y
SOCIAL STUDIES ORGANIZATION
\

\/eryl ‘ ©oLattds ™ l ||| Should L_ Should Show{d l_
Effecave Effecriva Etfecr | Cfress Be Inctuded Be Opuonal Be Execluded
MATH ORGANIZATION

4
Very Lirdle L Should Should Should '_
Effective Effective Effect Lﬁ‘ecx . Be !nclud Be Optional Be Eaciuded
LEARNING STATIONS
Vary Little No should [ | Shoud L] shourd ||
Effective Effective Effect Effect 3¢ Includeu Be Optional Be Fxeluded
. i
PARBNTq INVOLVEMENT
Very Little No should L | shoutd L1 shoua ||
Effective Effective Effect Effect . 'Be Include Be Optional Be Excluded
21-3




e"? N . ? - \

Please respond to the following four items:

+ v -

q

)

What part of the program was of least value to you?

What areas, topics, or concepts would you like to have included in future programs?

\
& ™ L4

-

In the space below, please make any comments or suggestions you feel would aid -
us in planning future programs.
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@
[l .

. ENJOYABLE [VERY

* Teacher Attitude Inventory 1

‘Name ' i Sex

[

School District - Grade Level Taught

We, are interested in how you feel about certain things or ideas. At the top
of the following, pages you will find a concept such as TEAM TEACHING
and beneath it a list of word pairs. The following is an example.

ENJOYABLE _VERY NF.UTRADIsoMEWHATIvERY“'I DISTASTEFUL

If you feel that team teaching is very enj-oyable, place an X over the word
very that is located nearest to the word enjoyable. '

ENJOYABLE

SOMEWHATIVERY | DISTASTEFUL

Or if you feel that team teaching is very distasteful, place an X over the word
very that is nearest to distasteful.- ’ '

ENJOYABLE [VERY]S » : INE " > = WE A DISTASTEFUL

‘

If you feel that team teaching is somewhat enjoyable or somewhat distasteful,
then mark the appropriate somewhat box. :

ENJOYABLE [VERYJSOMBWHATIINEUTRAL JSOMEWHA DISTASTEFUL

ENJOYABLE [VERY[SOMEWHAT]IINEUTRA LJ[SONMEWHAT] VERY | DISTASTEFUL

If you are'neuvtral about the concept, place an X over the word neutral. |f you
feel that the word pair is unrelated to the the concept, place an X over the
word neutral.

SOMIWHATINE RALKOMEWHAT[VERY DISTASTEFUL

B Pleasg make an X for each word pair and only one X. Remember, it is your
first feeling and only your firsveeling that we want for your response. '

- '

1 ’ .
Designed by Mr. Richard Bitzer
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ENJOYABLE
ACTIVE

.HEAVY
RELAXED
STRANGE
NEGATIVE
SHARP
WORST
HIGH

.VALUABLE
CRUEL
EASY
GOOD
UNUSUAL
UNPLEASANT

EDUCATIONAL MEDIA (LIBRARY)

B T 1 I
1 B | N i i
1 T 1| B
T i mi I
1 11 1 1
T 1T § —
[T 11— 1 [ 1
1 ]| I [ 1
| ] i | RN | ‘ | I
T 11 [ [ ]
T 1IN 1T N
R | [T I— 1
— T ]
T I I = I
L | PN | IR 11 0 S R
[ [ 1 XN § SRR 1 ]

i 1 FETRITY | FERSUREIN BN

I ] | SRR | AT 1 _J

543

DISTASTEFUL
PASSIVE
LIGHT
TENSE
FAMILIAR
POSITIVE
DULL
BEST

LOW
WORTHLESS
KIND

HARD

BAD

USUAL
PLEASANT

sLow
STRONG
FAIR




INDIVIDUALIZED INSTRUCTION

. ENJOYABLE L B fiif«lll- TR | T 1 DISTASTEFUL
ACTIVE [ ] vty s Jfe o il - ] PASSIVE
HEAVY 1 FELI | SRS | RO [ 1 LiGHT
RELAXED [T WAl 0 o JTv il ] TENSE
sTRANGE [ [ viaiAal~ r o Jle T 1 FAMILIAR

-_ NEGATIVE [T o ranffe o I~ | 1 POSITIVE
‘ SHARP | N TN | R | B B | ' ] puLL ‘ T
WORST Loyl cweinifle e »* 1 ) ST | BEST
HIGH T T AT ROATIIS GO R ] f‘ow
varuaBee [ T oniwoanf e PS5 ] wORTHLESS
CRUEL [ oo Esonvievonarsevse s e o v "] KIND
EASY [v ok oo v AT S 41 it 1 HARD
GOOD oy Provwt VI ea Jfses wbiaa ] 0 1 BAD

UNUSUAL | S IR LN TR | TR R Ty
UNPLEASANTE I T o~ T oA T o T 1 PLEASANT

FAST N RS | BT “-!]]"-w\ﬂ\ Al i 1 sLow
WEAK gy Beente A e ey Jlees ot 1 8 1 STRONG
UNFAIR T SRR | RN | SPIEISTEE BN i -]
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= B

NON-GRADEDNESS

|| ESUEERETINN | KN

ENJOYABLE [ I 1 J DISTASTEFUL
ACTIVE L 1 B | ISR | BT 1 PASSIVE
- HEAVY [ ] M I~ 1 1 LIGHT
RELAXED Lo | i1 KNSRV | BN T ] TENSE
STRANGE [ [ T el T ] pamiLIAR
‘NegaTive [T T 1eadlsoen T 1 rosITIVE o
SHARP g B BT | DNENTEY) | T I ST

WORST L1 w'wllwvw\,'llw v ] 1| BesT

HIGH | D BEEITEV | FRNETOOW | ESPRRE ERER Y
vacvaBte (o T . o TT 0 v Tl | .~ ] WORTHLESS
CRUEL L. 1 : 1R | X o 1 kino

EASY L1 I h'll"“‘.’_"vl ]BHM 1 .1 HARD

GOOD (T~ I oo 1 1 BAD
unusuaL  Leiie ] ccqbei e T ] usuAd
UNPLEASANTL 1 e e 0 ] 1 ) PLEASANT
FAST DT B “w BEAYY | RS | 1 sLow

WEAK I BT | BT T | ) STRONG
UNFAIR 'l 1 TS | R 1 . ] FAIR

@




5 .
. ' OPEN SPACES
™~
ENjovaBLE LT~ 1T 77 [ oistasteruL -
ACTIVE LT ] R | | _| pAssIVE
HEAVY L T 11— l 1 LIGHT
RELAXED® [T | ENEASIREREN | EERNNTEN | B I _J TENSE
STRANGE |~ [~ T o | 1 FAMILIAR
NEGATIVE L"-" | - VI L 1 PosiTIVE
SHARP RN ENERTRNEEW | T | I T
WORST RN EOEUTNENE] | TR ) [ 1 BEsT
HIGH L T v ian LR I | 1 Low
VALUABLE L__ -1 .« © [~ T o <2 ] WORTHLESS ,
CRUEL [T O I 1 _I kinD
EASY LT o T [ 1 HARD
GOOD | LT e | YR I | _J BAD
UNusuAL [ J TN T | 1 usuaL
UNPLEASANTL L. T 1 71— ] ) PLEASANT
FAST L T 7] T | 1 sLow
WEAK — 1 T T ! J sTRoNG
UNFAIR L T e i 1 ] FAIR
0
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. : TEAM TEACHING

enjovAaBLE [ 1- NTEUTYNY | ESTRTTEINNA A BSEwT wiiai]l o1 ..] DISTASTEFUL
ACTIVE L1 . a':\!sll*»‘lenxmll'smm‘.*,_n;;zl _L1c ] PASSIVE
HEAVY RS BEEESTICEYEY] | A Y0 | KRR WY % | LIGHT
peraxep Lol AL Rl somin il y1kY] TENSE .
stRange [ 1 - — s Al somiwnall VERY FAMILIAR
NEGATIVE oo 1 oveaniatll Ul RA L soMEWHALL ERY ] POSITIVE

SHARP DI NI AT e T RATT SOMEWHEA T ~rei] puLL
wéaST T s AT NCUTRA L] SOMEWEEA T viiyl BEST

ﬂ{PH Ooppes 1o mu.\:m'lllN[UTRALII SOMIWILAIL VERYY LOW
VALUABLE s I ompwiias TN TTralLsomiwHAtl vl Ryl WORTHLESS
CRUEL Mo ] oo oAU TRALILS LW UAT] VILy] KIND
EASY Gyl o e IneurrAaLll OMLWHALL vits ]l HARD
GOOD Gkl \.n'\AL\\/HA‘rIINEU‘I‘KAIlIsur»mmmTl VIRY]J BAD

unusuaL L RY 1 '~“.'.‘V.’HA‘I‘IINEUTKA[I]SHML;WHA'JI YLEY] USUAL’
UNPLEASANTrL’i i T oo WA TIINETRAL T<omrniiai]l viiy]l PLEASANT
FAST N R wia L IneuTrALll SOMEWLIATT 1LYl SLOW

WEAK N | mm\kHA'l'llNl-‘l"rRAlII%uM;:\an’rl vil. ]l STRONG
UNFAIR W B rwAaIINEUTRALI TS MIwHATL VESY) FAIR
w
?7 I
€y re
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. SCORING TECHNIQUE
. FOR ’
TEACHER ATTITUDE INVENTORY

. -
ot 4

o
a3 + )

The Teacher Attitude Inventory yields five scores, one
for each’ of thef five concepts. The subject's responses on
the adjective pairs are weighed with a 5 for a positive
response and a 1 for a negative response, fox example:

5:4:3:2:1: bad ’
B S— ‘ :
. Unpleasant 1 : 2 : 3 : 4 : 5 : pleasant

L}

Not all adjective pairs are scored; only a selected set of
pairs that measure one's evdluation of the concept are used.
For the present study the following adjectivé pairs are scored:
enjoyable - distasteful, sharp - dull, high -low, valuable -
worthless, good - bad, unpleasant - pleasant, -and unfair - fair.
Then a score is simply a sum of thé weights on these seven ‘

adjective pairs. Thus, the scorés on any concept could range
from a low of 7 to a high of 35.

,h\
-

o

e
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APPENDIX C
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TEAQHER'OBSERVATION INSTRUMENTS
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RATING SCALE AND QUESTIONNAIRE

The Observation Rating Scale (Evans, 1971) is a'survey 1nstrumeht
designed to measure the degree to which a classroom is open. Along with
a parallel Teacher Questionnaire, valuable baseline data can be gathered,
which can help a school system chart its progress as it moves toward open

education. v
‘ Although the Rating Scale is designed to be fi11td out by a trained
observer, a school system could use its own administrative personnel to

fi11 it out. The Teacher Questionnaire could be comp]%;ed by the teachers
themselves as a type of self-evaluation instrument. However, if only the
Teacher Questionnaire is comp]etéd, an objective evaluation is impossible.
Ideally, the Rating Scale should be used in conjunction with the Teacher
Questionna1}e. In this way, valuable feédback’about discrepancies between
how a teacher views the classroom and how an observer views the classroom 3\
is gathered. )

An observer can fill out the Rating Scale after several visits to a
classroom. A short interview with the classroom teacher might be nécessany_
in completing several of the items (e.g., Item #26). The Scale can be
simply scored by using the scoring key. ‘




. ID : ' " 8chool
1. : Classroom
2. . ' . Teacher
3. ' - - Observer

€

- OBSERVATION RATING SCALE

» ~—
(0] 8 @ g 42 Q@
3] 3 PO g o
. £ O o wog
. oo ] | T ] [ = N0
ig M ©d oy
1 @ PO o B
>08 00 Prp |
®© ¥+ HO ww o
1. Texts and materials are supplied in class
sets 'so that 'all children hay have their own. 1 2 3 L
2. Each child has”a space for his personal
storage and the major part of the classroom is )
organized for common use. e 1 2 3" L
3. Materials are kept out of the way until
they are distributed or used under the teacher's '
direction. ' 1 2 ' 3 L
4. ' Many different activities go on
simultaneously. . ’ 1 2 3 4
5. Children are expected to do their own )
work .without getting help from other children. 1 2 3 ok
6. Manipulative materials are supplied in , . '
great diversity and range, with 1ittle
replication. . 1 2 3 L
8 '8 i
7. Day is divided into large blocks of time
within which children, with the teacher's help, .
determine their own routine. o 2 3 L
8. Children work individually and in small " : B .
groups at various activities. 12 3 L
9. Books are supplied in diversity and : - : o ° 
- profusion (including reference, children's
“literature). ‘ . 1 ) 3 " .

41 32 | o,




10. Children are not supposed to move about the
room without askin permission.

£

11, Desks are #&rranged so that every Chlld can
see the blackboard from h1s desk.

2. The environment includes materials deve10ped
by the teacher.

| '.13. Common environmental materials are provided.
14. Children may voluntarily make use of other
areas of the building and school yard as part of
their school time.

15. The program includes use of the nelghborhood.

16. Childrenuse "books" written by their class-"
mates as part of their reading and reference
materials. :

| 17. Teacher prefers that children not talk when
they are supposed to be working.“

-18. Children voluntarily group and regroup
themselves.

19. The environment includes materlials developed
or supplied by the children.

20‘ Teacher plans and schedules the children S
activities .through the day.

121. Teacher makes sure children use materials
only as instructed.

2. Teacher groups children for lessons directed
at specific needs.

7 23. Children work d1rectly with manipulative
materials.

24, Materials are readily accessible to children.
25. Teacher promotes’ a purposeful atmosphere by

expecting and enabling children to use time
productively and to value their work and learning.

42
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1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2

\1 2
1 2
1 2

-moderate
occasional

strong

frequent

evidence



£ ™
= o
o 0 o8 +2 0
3] S $0 g o
=} O G wog
| ge. @ uwO 8’33
-~ qw’?l 'gg 'gg _n%‘.-.
@ 34 80 wab
26. "Teacher uses test results -to group children ’
for reading and/or math. ) 1 2 3 L
27. Children expect the teacher to correct all . \'
their work. | 1 2 3 4
28. Teacher bases her instruction on each '
individual child and his interaction with
-materials and equipment. . 1 2 3 L
'29. Teacher gives children tests to find out
what they know. | , T2 3
.30. The emotional climate is warm and accepting. 1 2 3
31. The work children do is divided into subject
matter areas. , 1 2 3 L
32. The teﬁhher s lessons and assignments are
give to the class as a whole. } ' 1 2 3 4
33. vTo obtain diagnostic information, the teacher : )
closelﬁ observes the specific work or concern of a \
child and asks immediate, experienced-based
questions. v 1 2 3 4
34§§%QEacher bases her instruction on curriculum
guid@s-or text books for the grade level she
teaches. - ’ 1 2 3 L .
35 Teacher keeps notes and writes individual ' .
histories of each ehild's intellectual, emotional, A}
physical development. 1 2 3 L
36. Teacher has children for a period of Just one .
year. : 1 2 3 4
37. The class operates within clear guidelines :
made explicit. 1 2 3. L
'38. Teacher takes care of dealing wlth conflicts )
and disruptive. behavior without involving the
group. 1 2 3 L
39. Children's activities, products, and ideas are
reflected abundantly about the classroom. 1 2 3 L




no
evidence

veak

40. The téacher is in charge.

41. Before suggesting any extension or-redirection
of activity, teacher gives dlagnostic attention to
the particular child and his.particular activity.

42. The children spohtaneously look at and discuss
each other's work.

infreqﬁent
moderate
occasional
frequent
evidence

strong

-
N
w
+

™. Téacher uses tests to evaluate children and rate

them in comparison to their peers.

4. Teacher uses the assistance of someone in a
supportive, advisary capacity.

45. Teacher tries to keep all children within her
sight so that she cna make sure they are doing what
they are supposed to do.

46. Teacher has helpful colleagues with whom she
discusses teaching.

47, Teacher keeps a collection of each child's
work for use in evaluating his development.

L4L8. Teacher views evaluation as information to"
‘gulde her instruction and provisioning for the
'classroom.

49, Academic achievement is the teacher s top
priority for the children.

Children are deeply involved in what they are

‘l’ng. .

44
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ID . | Séhool

1. ‘ N Classroom
2. . _ Teacher
3.7 : :

TEACHER QUESTIONNAIRE

Instructions: For each of the following statements,
circle the number which most closely expresses your
estimate of the extent to which the statement 1s true
of your own classroom. .If the statement is absolutely
not the case, circle "1"; if 1t 1s very minimally true,
choose "2". 1If thaBStatement generally describes your

classroom, choose
nhe

s

»o [11]
—~0 o
0 K ~
£ 6’ o
od o
8 HU o

42 o -
ng o

1. Texts and materials are supplied In class sets

so that all children may have their own. 1. 2

2. Each child has a space for his person storage

and the major part of the classroom is organized

for common use. ‘ 1 2

3. Materials are kept out of the way until they

are distributed or used under my direction. « . 1 2

4. Many different activities go on simultaneously 12

5. Children are expected to do their own work

without getting help from other children. o1 2

6. Manipulative materials are supplied in great

diversity and range, with little replication. - 1 2

7. The-dhy is divided into large blocks of time

within, which children, with my help, determine .

their own routire ] 1 2

23-6
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"5 if it 1s absolutely true, choose
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agree

Sy | -

strongly
agree
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strongly
disagres

\

8. Children work individuﬁlly and in small groubs

at various activ;ties. | 1
9. Books are supplied in diversity and profusion _
(including reference books, children's literature). 1
10. Childreh are not supposed to move about the room /.
without asking permission. : , \1
1. Desks are arranged so that every child can '
see the blackboard or teacher from his desk.. - ® 1
12. The environment includes materials I have
developed. - 1
, 13. Common environment materials are provided. 1

14. Children may voluntarily use other areas of
the building and schoolyard as part of their school
time;

15. Our program includes use of the nelghborhood. 1
16. Children use "books" written by their class-

mates as part of their reading and reference materials. 1
17. I prefer that children not talk when they are

suppeosed to be working. , , 1
18. Children voluntarily group and regroup themselves. 1

19. The environment includes materials developed
or supplied by the chlldren. T ‘ 1

.20. I plan and schedule the children's activities
through the day. 1

21. I make sure children use materials only as
instructed. ) ) , o1

22. I group children for lessons din}cteﬁ at specific
needs.

3. Children work directly with manipulative
materlals. -

2k, Materlals are readilyq§%cessib1e to children. 1

23-7
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. 25. I promote a purposeful atmosphere by expecting |
and enabling children to use time productively and
to value their work and learning. 1 2 3 4
26. I use test results to group children in reading
and/or math. . S 1 -3 "
27. <Children expect me to correct all their work. 1 2 3 L
28. I base my instruction on each individual child
and his interaction with materials and equipment. 1 2 3 L -
29. I give children tests to find out what they
know. 1T 2 3 L
30. The emotional climate is warm and accepting. T 2 3 L
31. The work children do is divided into subject
matter areas. ' 1 2 3 4
32. My lessons and assignments are given to the
class as a whole. 1 2 3 L
33. To obtain diagnostic information, I observe
the specific work or concern of a child closely
and ask immediate, experienced-based questions. . 1 2 3 4
34. I base my instruction on curriculuﬁ guldes or
the text books for the grade level I teach. ‘ 1 2 3 L
35. I keep notes and write individual histories of
each child's intellectual, emotional and physical
development. , 1 2 3 4
36. I have children for just one year. ' 1 2 3 L
37. The class operates within clear guldelines, -
made explicit. . ' ' 1 2 3 4
38. I take care of dealing with -conflicts and dis- : :
ruptive behavior without involving the group. : 1 2 3 4
39. Children's activities, products and ideas are re- ,
flected abundantly about the classroom. 0 - 1 2 3 L
40. I am in charge. ' 7 : 1 2 3 L
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-'. Before suggesting any extension or redirection
+ activity, I give dlagnostic attentlon to the particular
n1ld and his particular acilvity. 1 2 3 L
* 2. The children spontaneously logk at and discuss
~ich other's work. ' 1 2 3 L
«- 1. I use tests to evaluate children and rate them . ' ~
1 comparison to their peers. _ 1 2 3 L
I use the assistance of someone in a supportive —
-371sory capacity. ) 1 2 3 L

IR try to keep all children within my sight so that
. can be sure they are doing what they are supposed to do. 1 2 3 4
. I have helpful colleagues with whom I discuss
aching ideas. o 123 L

! I xeep a'collection of each child's work for _
> in evaluating his development. _ - 1 2 3 L

Evaluation provides information to guide my
struction and provisioning for the classroom. 1. 2 3 L
. .
. . Academic achievement is my top priority for the o
f{1ldren. 1 2 3 L h

J. Chilldren are deeply involved 1n what they are 4
ing through the day. 1 2 3 L.

@ | | | ]




SCORING KEY

WITH WEIGHTED ITEM SCORES

FOR CLASSROOM OBSERVATION RATING SCALE AND TEACHER QUESTIONNAIRE

POSITION
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1

Observer (s) ; School:

Date: Teacher:

Pupil Grade Level:

»

THE TEACHER PERFORMANCE RATING SCALES

Dr. Gil Mazer
Mr. Paul Mestancik

Introduction:

v

The féacher Performance Rating Scales consist of subscales which
are designed to systematicaliy describe teacheémand pépil per-
formance on several dimensions which are considered significant
to pupil learning and the establishment of a particular type ofj
classroop climate. The scales should be useful both in prov1d1n§
feedback to teachers and for comparing classroom environments.
Directions: o

The pgserver should wait for a full hour before filling out
rating scales and use separate TPRS's for each hour of observations.
The observer should alsc comment on his ratings to help provide ‘
an accurate "image" of'tpe classroom environment. He should l
begin with a rough sketch of physical arrangements 1ncludihg

usual placement of teacher and pupil desks, learning centers, etc.

Sketch Here

23-11 o)




) < Loy
- THE TEACHER PERFORMANCE RATING SCALES . *
Subscale 1 ., _ _ “
Average ratio of teacher-pupil talk
(Circle one number)

Mostly teacher talk Mostly pupil talk
1 2 3 4 .5 6 7

Comment:

Subscale 2

Average classroom noise levels (pupil noise)

* . (Circle one number)
Loud Quiet
1 2 3 4 5 6 7

Comment ::

Subscale 3

Flexibility of grouping arrangement:

(Circle one number)

Rigid grouping Flexible grouping
(little variety) (much variety)

1 2 3 4 5 6 7

Comment :




\

- [}

THE TEACHER PERFORMANCE RATING SCALES ~
Subscale 4

Extent of pupil.movement within the classroom’

(Circle one number)

- Much pupil movement ‘ Little,pupil‘movement
1 2 3 4 5 6. 7
Nt h
Comment :
. Subscale 5

‘Extent student may choose learning activity (pupil autonomy vs.
teacher direction)

(Circle one number)
Much student selection Little student selection
1 2 3 4 5 6 7

Comment :

=0

Subscales 6 - 14

TEACHER STRATEGIES

Indicate Extent Teacher Uses the Following Behaviors:

A. VERBAL BEHAVIORS

6. Verbal Supportive--"That's a very good job." "you
. are such a lovely girl." "My, but your work is so
neat." v

(Circle oné number)
R Much Little
” 1 2 3 4 5 6 7

Comment:

=«
‘)iz
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THE TEACHER PERFORMANCE RATING SCALES

7. Verbal Neutral--"Laura and Tom, let's open our books
to page 34." "May, your pencil is on the floor.*"
"Hal, do you have milk money today?" : N

t

(Circle one number)
Much | E - Little
1 2 3 4 5 6 7

Comment :

8. Verbal Control--"Lou, sit on that chair and shut up!”
"Curt, get up off that floor!" "Mary and Laura, quit
your talking!" = |, .

(Circle one number)

»

Much Little
1 2 3 4 5 6 7

Comment :

4 B. NON-VERBAL BEHAVIORS:

9. Non-Verbal Supportive--~Teacher nods her head at Rose.
Teacher smiles at Liza. Teacher claps ‘when Laura
completes her problem at board.

(Circle one number

Much ‘ ' ’ Little
1 2 3 4 5 6 7

Comment :

U3

23-14




J/ -

¥

o\

</THE TEACHER PERFORMANCE RATING SCALES

10. Non-Verbal Neutral--Teacher indicates with her arms -
~ - that she wants Lilly and Shirley to move farther
apart in the'circle. Teacher motions to Joe and
. Tom that ®hey should try. to snap their fingers to _
b, stay in beat with the -music. ‘43%

T (Circle &née“humber)
Much ' L ‘Little
1 2 3 4 5 6 .7

Comment:

11. Non-Verbal Control--Teacher frowns at Lena. Teacher
shakes finger at Amy to quit tapping her pencil.

b Teacher motions with hand -for Rose not to come to
her desk. ,
i (Circle one number) '
Much Little
1 2 3 4 5 6 ° 7
Comment:

C. PHYSICAL CONTACT BEHAVIORS ¢
12. Physical Contact Supportive--Teacher hugs Laura.

' Teacher places her arm around Mary as she talks to

her. Teacher holds Trish's hand as she takes out
a splinter.

(Circle one number)
Much ' . Little
1 2 3 4 5 6 -7

Comment:
o
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THE TEACHER PERFORMANCE RATING SCALES - ?

. o
o

13.. Physical Contact Neutral--Teacher touches head of Niék )
as she walks past. Teacher leads Rema to new place on
the circle.

. (Circle one numberj
Much : B Little

y)

X 2 . 3 4 s 6 7

"14. -Physical Contact dontrol-—Teacher 'strikes Lou with
stick. Teacher pushes Curt down in his chair..
- Teacher pushes Hal and Doug to the floor. - \

' (Circle one number)

' . Much Lo . - Little

U0
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APPENDIX D
CHILDREN'S ATTITUDE TESTS

)
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| SEMANTIC DIFFERENTIAL TESTING PROJECT
;’ , Name

} Schoo! .
Grade - Age

" Today | would like you to think about yourself and your schoolwork and how you feel about
yourself and your schoolwork. The things you tell us will not be used in any way to give you a
grade. Also, the-e are no right or wrong answers to the thingﬁ we are going to ask you.

On the next six pages you will find a list of words which mean the opposite of each other.
An example of these words is:

- HAPPY : SAD

At the top of each page will be some things about school like Reading and Me. . If you feel that

‘ you are always iappy with reading, place an X in box 1. f you feei you are not alway¢ happy with
. reading but are happy most of the time, place an X in box 2. {f you feel you are sometimes happy

and sometimes sad with reading, place an X in box 3. If you feel you are not always sad but sad

most of the tirie with reading, place an X in box 4. |If you feel you are always sad with reading,

\ place an X in box 5. However, if you feel you cannot answer to the thihg, place an X in box 3.

N

4

On each ¢f the words on the next pages, try to think about how ypu really feel about the
school thing at the top of the page and mark your answer so it is as closg to how you feel. Mark
only one answer for each pair of words. Make sure your answer is in the pox, not outside the box.

/
Bl - 24"{
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BAD
SLOW

NICE

CRUEL
WEAK
FAIR
HIGH
» VFDI§LIKE

HARD

Reading ‘and Me

MOST

HAPPY

MOST

EASY

ALways ALWAYS SOMETIMES ALWAYS ALWAYS
HAPPY HAPPY SAD - SAO SAO
MOST QUIET MOST
ALWAYS ALWAYS
ALWAYS SOMETIMES ALWAYS
QUIET QUIET LOUD LOUD LouD

MOST BAOD MOST .
ALY S ALWAYS SOMETIMES * ALWAYS ALWAYS
BAD 600D 6000 goob
MOST SLOW MOST -
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
SLOW FAST FAST FAST
MOST NICE _ MOST
ALWAYS : LWAYS
ALWAYS SOMETIMES ALWAYS A
NICE NICE AWFUL AWFUL AWFUL
MOST BIG MOST
ALWAYS ALWAYS
ALWAYS SOMETIMES ALWAYS
BIG . 8IG SMALL SMALL SMALL
MOST CRUEL MOST )
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
CRUEL KIND KINO KINO
. MOST WEAK MOST
ALWAYS ALWAYS
ALWAYS SOMETIMES ALWAYS
. WEAK WEAK STRONG STRONG STRONG
MOST FAIR MOST
ALWAYS ALWAYS
ALWAYS SOMETIMES ALWAYS
,FAIR FAIR UNFAIR UNFAIR UNFAIR
MOST HIGH MOST
_ ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
HIGH HIGH Low Low LowW
MOST DISLIKE MOST ;
ALWAYS ALWAYS
ALWAYS SOMETIMES ALWAYS
DISLIKE DISLIKE - . LIKE LIKE LIKE
MOST HARD MOST '
ALWAYS ALWAYS | SOMETIMES ALWAYS ALWAYS
HARO HARD EASY EASY

r-

uJ

SAD

LouD

GOOD

FAST

AWFUL

SMALL |

KIND

STRONG

UNFAIR

Low

LIKE

EASY
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HAPPY

QUIET

“SLOW

NICE

BIG

’ CRUEL

WEAK

_ FAIR

HIGH

DISLIKE

HARD

School "and

Me

MOST HAPPY MOST
ALRAYS ALWAYS SOMETIMES ALWAYS mwavs
HAPPY HAPPY SAO SAD SAD
, MOST QUIET MOST
ALAYS ALWAYS SOMET IMES ALWAYS ALWAYS
QUIET LOUO LOUO LOUD
MOST ) BAO MOST
ALRRYS ALWAYS SOMETIMES ALWAYS ALWAYS
BAD 6000 G000 6000
MOST SLOW MOST
Aars ALWAYS SOMETIMES ALWAYS ALWAYS
SLOW FAST FAST FAST
MOST NICE MOST :
AL RYS ALWAYS SOMETIMES ALWAYS ALWAYS
NICE AWFUL AWF UL AWFUL
MOST BIG MOST
ALAAYS ALWAYS SOMETIMES ALWAYS ALWAYS
’ BIG SMALL SMALL SMALL
. MOST CRUEL MOST
Ay RS ALWAYS SOMETIMES ALWAYS ALWAYS
CRUEL KINO KINO KINO
MOST WEAK MOST
ALVAYS ALWAYS SOMETIMES ALWAYS ALWAYS
: WEAK STRONG STRONG STRONG
v MOST  ~ FAIR MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
’ FAIR UNFAIR UNFAIR UNFAIR
MOST HIGH MOST
ALAAYS ALWAYS someTIMES | | ALwAvs ALWAYS
HIGH LOW LOW LOW
MOST OISLIKE MOST
priEE ALWAYS SOMETIMES ALWAYS: ALWAYS
DISLIKE LIKE LIKE LIKE
MOST HARO MOST
ALhars ALWAYS SOMETIMES . ALWAYS ALWAYS
HARD EASY EASY EASY
r
W 9
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FAST

AWFUL

SMALL

KIND

STRONG

UNFAIR

Low

LIKE

EASY




E

HAPPY

QUIET

SLOW

NICE

BIG

CRUEL

WEAK

FAIR

HIGH

DISLIKE

HARD

Q
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Arithmetic and Me

‘

MOST HAPPY MOST .
AL ALWAYS SOMETIMES ALWAYS ALWAYS
HAPPY SAD - SAD SAD
MDST QuIET MOST —
A ALWAYS SOME TIMES ALWAYS N
QOIET < 10uo LoUD e b
MOST BAD MOST
AL\:}V}I\\:S ALWAYS SOMETIMES ALWAYS ALWAYS
BAD G000 609N 6000
)
) ; MOST SLOW MOST »
FLAYS ALWAYS SOMETIMES ALWAYS ALWAY s
' sLow FAST FAST FAST
. MDST "~ NICE MOST
ALWRYS ALWAYS SOMETIMES ALWAYS Al AYS
: NICE AWFUL . AWFUL avw+uL
MDST BIG MDST
ALWRYS ALWAYS SOMETIMES ALWAYS ALWAYS
' BIG SMALL - SMALL SMALL
. MOST CRUEL MoST |
ALY ALWAYS SOME TIMES ALWAYS ALWAY
t CRUEL KIND KINL KIND
-
' MOST WEAK MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAY 5
WEAK WEAK STRONG STRONG STRONG
, — MOST FAIR MOST _
AL ALWAYS SOMETIMES ALWAYS ALWAYS
FAIR UNFAIR UNFAIR F
MDST HIGH MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
HI HIGH LOW LOw LOW
MDST DISLIKE MOST
DA ALWAYS SOMETIMES ALWAYS ALWAYS
L DISLIKE LIKE LIKE LIKE
’ MDST HARD MOST
s ALWAYS SOMETIMES ALWAYS - Auways
HARD EASY EASY EAS

60O
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GOOD
FAST
AW‘F.Ul
SMALL
KIND
STRONG
UNFAIR
LOW‘
LIKE
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HAPPY

QUIET

SLOW

NICE

8I1G

CRUEL

WEAK

FAIR

HIGH

DISLIKE

HARD

Me

MOST HAPPY MOST '
AL ALWAYS SOMETIMES ALWAYS ALWAYS
» HAPPY , SAD SAD SAD
MOST QUIET - MOST :
ALWAYS 1 9 ALways SOMETIMES ALWAYS ALWAYS
QUIET LOUO LOUO LOUO
MOST BAOD MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
BAD 6000 600D 600D
-
MOST SLOW MOST
ALAYS ALWAYS SOMETIMES ALWAYS ALWAYS
SLOW FAST FAST FAST
: MOST NICE MOST
HLWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
NICE AWFUL AWFUL AWFUL
MOST BIG MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
BIG BIG SMALL SMALL SMALL
MOST CRUEL MOST
AL RYS ALWAYS SOMETIMES ALWAYS ALWAYS
CRUEL KIND KIND KIND
MOST WEAK MOST ,
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
WEAK WEAK STRONG STRONG STRONG
MOST FAIR MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
FAIR UNFAIR UNFAIR UNFAIR
MOST HIGH MOST
ALWAYS ALWAYS SOMETIMES ALWAYS  Auwavs
HIGH Low Low L
MOST OISLIKE MOST
bt ALWAYS SOMETIMES ALWAYS ALWAYS
' OISLIKE - LIKE . LIKE LIKE
MOST HARO MOST
ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS
HAROD EASY EASY EASY

op)
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LOUD

GOOD

FAST

AWFUL

SMALL

KIND

STRON(

UNFAIR

LOwW

LIKE

EASY




HAPPY

QUIET

SLOW

NICE

BIG

CRUEL

WEAK

FAIR

HIGH

DISLIKE

HARD

ERIC

Aruitoxt provided by Eic:

Social Studies and Me

MOST HAPPY MOST
“ht’é‘!f ALWAYS SOMETIMES ALWAYS ALWAYS
HAPPY SAD SAD SAD
MOSi OUIET MOST
ALWAYS ALWAYS SOME TIMES ALWAYS ALWAYS
OHIET LOvuO LOUO LOuD
' MOST BAO MOST
ALWAYS . ALWAYS SOMETIMES ALWAYS, ALWAYS
8A0 GooL ) 6000
. MOST SLOwW MOST
aow ALWAYS SOMETIMES ALWAYS ALWAYS
sLow FAST FAST FAST
MoST NICE MOST
ALWAYS ALWAYS SOMETIMES ALWAYS HLWAYS
~ NICE AWFUL AWF UL AWFUL
ALWAY MOST BIG MOST
s ALWAYS SOMETIMES ALWAYS ALWAYS
BIG SMALL SMALL SMALL
V0ST CRUEL MOST
A ALWAYS SOME TIMES ALWAYS ALWAYS
CRUEL KIND KIND KIND
MOST WEAK MOST
AR ALWAYS SOMET IMES ALWAYS ALWAYS
WEAK STRONG STRONG _STRONG
MOST FAIR MOST
A aYS I | auways SOME TIMES ALWAYS ALWAYS
FAIR UNFAIR - UNFAIR UNFAIR
WUST HIGH MOST
“31355 ALWAYS SOMETIMES ALWAYS ALWAYS
HIGH LOW Low LOW
MOST DISLIKE MOST
ENES ALWAYS SOMETIMES ALWAYS ALWAYS
OISLIKE LIKE LIKE LIKE
' MOST HARD MOST o
ALWARS ALWAYS SOMETIMES ALWAYS I auwavs
HARD EASY EASY .. EASY
AN 1
62
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LOUD

GOOD

FAST

AWFUL

SMALL

KIND

STRONG

UNFAIR

LOwW

LIKE




Science and

Me

’ MOST - HAPPY MOST
ALWAYS
HAPPY ALWAYS SOMETIMES ALWAYS. ALWAYS
HAPPY HAPPY SAD SAD _SAD SAD
MOST QUIET MOST ¥
ALWAYS
QUIET ALWAYS SOMETIMES ALWAYS ALWAYS
auie? OUIET Louo LOUO “Louo LouD
MOST BAD MOS)
BAD ALWAYS ALWAYS SOMETIMES ALWAYS ALWAYS 400D
BAD 6000 6000 600D
, MOST SLOW MOST '
. SLOW s ALWAYS SOMETIMES ALWAYS ALWAYS FAST
‘ sLow FAST FAST FAST
ALWAYS MOsT NICE MOST
NICE e ALWAYS SOMETIMES ALWAYS ALWAYS AWFUL
: NICE AWFU' AWFUL - AWFUL
MOST BIG MOST
BIG ““’g‘l‘gs ALWAYS SOMETIMES ALWAYS ALWAYS SMALL
BIG SMALL SMALL SMaLL
CRU ALWAYS ALWAYS SOMETIMES ey ALfAvs
EL ALWAYS
CRUEL CRUEL KINO K'ND KINOD KIND
MOST WEAK MOST .
ALWAYS
WEAK ALWAYS SOMETIMES ALWAYS ALWAYS
WEAK WEAK STRONG STRONG STRONG STRONG
[
ALWAYS ALWAYS SOMETIMES oY ALWAYS ’
FAIR g ALWAYS
' aIR FAIF UNFAIR UNFAIR UNFAIR UNFAIR
ALWAYS LAY SOMETH § oy ALWAYS
HIGH ALWAYS - ALWAYS
HIGH HIGH | OW LOW LOW Low
ALWAYS ALWAYS soﬁ'ssr“»i“fs Y awavs |
DISLIKE A | ALWAYS ,
OISLIKE 0ISLIKE LIKE LIKE LIKE LIKE
2 ] MOST HARD MOST
waro | "WARDS ALWAYS SOMET! 'ES ALWAYS ALWAYS EASY
) HARO EASY EASY EASY
-/
PR &
O d
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SCORING SCHEME
FOR
SEMANTIC DIFFERENTIAL

The scoring scheme for any concept on the Semantic
Differential for children is based on six of the twelve
adjective pairs. The six adjective pairs are: Happy-Sad,
Bad-Good, Nice-Awful, Cruel-Kind, Fair-Unfair, Dislike-
Like. In each case a "positive" response receives a 5 and
a negative response a 1 with 4, 3, 2 used to complete the

middle 3 boxes. For example:
Happy 5 4 3 2 1 Sad
Bad 1 2 3 4 5 Good

°

By summing across the six adjective pairs a total score
can be obtained. These scores can range from a high of 30
to a low of 6. :

4

64
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_FACES- INVENTORY v

Age Name
Grade School
Date b

DIRECTIONS: Boys and girls, we are interested in how you feel
about school and some of the things you do in school.
Read each sentence below and on the ollowing pages.
Put an "X" on the face that shows how you feel.
"ieuse check ounly ope face for each sentence and make

sure you answer each sentence.

". EXAMP T B

This is how I feel when I go to the doctor.

1. This is how | feel when [ come to school .

2. I feel like this when the teacher tells me to do something all
‘ by myself “ithout any help.

3. This is how . would feel if I couid go to scﬁgfi for the rest
of my life, : )




>

*

L, I feel like this wher someene does not follow the rules.

/e 2\
' ‘ 0

5. 1 feel like this when | work alone

6. I feel like this whem | have a lot of sehgel work to do.

/. I feel 1ike this about £olng to summer school

o I feel like this when L work on 4 project by myself.

9. This is how I fve]l about golng back to school after a vacation.

S N
[ [ ‘
L]
N—

10. This 1s how I feel wnen I talk to my teachers.,

| |l l

L6 24-10




: 11,

12,

13.

1,

15.

16.

17.

18.

9

I feel lice this about stludying alone.

)/"

-

This is how 1 feel on days when I can't go to school.

N
’

b)

I feel this way abcut teachers.

o)
*)

I feel this way about reading a book by myself.

)
This is how 1 would feel if we could have school on Saturday, too.

o

”~

\—

Thi; is how I feel about school ruﬂes.

~ =
. L]
L]

I feel this way when the teacher asks me questions.

This is how I feel when it's time to go. home Irom schoo..

.

D .
%
|
|
|

o
!

%
o

- 24-11 - 67
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-4

’ 19. I feel like this when I go to the media center (library).
|
|

AR | ,, P
. /
\_/ /

20, This is how I feel about my school building

o . . .
k .

3
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) SCORING PROCEDURES ~
. , FOR - o

THE FACES TEST, e -

. . s : a i .
The 20 items of the Faces Test yleld three scomes on what
can be called three factors. These three factors and the item§
that are part of these factors are given below. ; - .

g

Lo l/é‘;rFACTOR C | LIEMS '

; ,I . Attitude toward .school ) ; 1 3 !‘*‘a 77 107 137 167
. climate e - 19, 20 % o
iI.‘wAttitudé toward independent P "2, 5, 8, 11, 14, 17
. 'study - . { ] oy

3565 9,12, 15, 18 |

|

Each item.is scored on a 3 point scale with a "positive"
response getting a 3 and a '"'megative" response a 1. For example,
for item 1, "This 1% how I feel when I come to school.", the
weighting is g o

ce 4 . " '
3 2 1 \ oo
LY
v “u ! :
. \
’
’ - *
\
- . ,
. & ‘ El

IIT." Attitude toward school-
. work o

A1l other items, with the exception of 4, 12, and 18, are similariy"

weighted. For *tems numbers 4, 12, and 18,. the three-point scale

~1s reyersed. For example, for item h,””I'feel like this when some-

one does not follow the rules.", the weighting is 1

1 ) ’ 2 3 .
. 2 |
i . B ,
- . , f

In order to obtain a score on a factor,'the weights for the

ltems that are‘inciuded in that factor are simply added. Thus,
for factor I, the scores can range from 8 to 24, whereas for factors
Il and III, tke scores can range from 6 to 18,

24-13
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PARENT QUESTIONNAIRE -
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N mra———n

PARENT-QUESTIONNAIRE

1. Do you feel you have a good understanding of your child's
overall progress at ? Yes No Undecided

2. Do you feel that your child has benetited' from the non-
graded program? Yes No Undecided .

3. Do you feel that your child has been placed in the proper

level in -
a. arithmetic Yes No Undecided
b. reading Yes WNo Undecided
c. science : Yes No Undecided
' d. social studies Yes No - Undecided

4. Do you feel yuur child would have made better progress in
a graded schocvl? Yes No Undecided ' -
S

5. Do you feel your child is getting individual help in his
school work? Yes No Undecided

6. Do you feel your child has -a positive attitude toward
schoG6l? Yes No Undecided '

7. Do you feel your child's attitude toward school has
improved by being at , ?- Yes gNo Undecided

8. If you could vote on making all schools like : '
how would you vote? Yes No Undecided

9. In the space below, make any comments you want about the
program &t . \

25-1 - 69




APPENDIX F

ADMINISTRATOR EVALUATION FORMS

C

70
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. B
INSTRUCTIONS ON ADMINISTERING FORM

. W
Using either one of the following number Behavioral evidences are indicated as guidelines.
codes: the adminmistrator or supervisor will rate . Other evidences may appropriately be considered 1
himself on all items and record his seif-evaluation but with as much specificity as possible. However,
in Column 1. The immediaste supervisor will rate if the philosophy established in the brhavioral evi-
the administrator independently, using Column 2, ' dences is accepted, other behaviors considered
In conference they will reach agreement on evalua: should be consistent with those in the instrument,
tion and will record thesrr joint rating in Column 3. (See comments introducing teacher evaluative if-
strument.)
0= unobserved ; U= unobserved This instrument when completed in any portion
1= poor , must be classified as confidential and should be
2= below average, OR A= acceptable available only to the evaluatee, the evaluator, and
not acceptable the reviewing officials. -
- 3= average, or , '
» " acceptable
’ 4= above average N= not acceptabie
5= superior

_From "A Manual for Developing Reasonable, Objective, Non-
discriminatory Standards for Evaluating Administrator
Performance, " by J. Everette Devaughn, EDO60500, Sept. 1971.

26-1 :
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EVALUATION OF PROFESSIONAL
\ GROWTH AND SERVICE OF ADMINISTRATORS

o

STANDARD 1 DIRECTS A MAJOR PORTION OF HIS TIME TOWARD
IMPROVING INSTRUCTION.
Behavioral Evidences:
R __Works continucusly with large groups and with individuals to improve
learming experiences;
__Works to assist teachers n their professional performance in the class:
room;
. __Works with individual teachers to assess their strengths and weaknesses
and assists them to overcome weaknesses;
Bnngs to the teachers resource and supervisory personnel to assist themin [
slrcnglhEnlng their teaching;
Provides opportumity for the teacher 1o visit and observe other teachers
considered 1o be strongin areas in which iinprovement i1s needed.
’ Supplementary Evidences: N
. - ___Revciis through copies of joint evaluation forms time spent on improving
',"\ instruction. -

STANDI‘FD 2: DEMONSTRATES KNOWLEDGE 1IN GENERAL EDU-
CATION "AND IN HIS SPECIALTY ADEQUATE TO HIS ROLE AS AN
EDUCA riONAL LEADER.

Behavioral Evidences:

__Presents a score on the NTE of acceptable pu(cnnle on the combined
common and area portions of the instrument with no less than acceptable
percentile on either portion, NTE scores to be set by local school board;
___Shows acceptable understand.ng of child growth and development appro-
priate to the age level of students he administers to in both practice and
discussion; . . :
x ’ __Shows understanding of the purposes and acceptable practices of guidance
and counsehing; .

__Indicates admnistrative ability in supervisson of counseling services
through counseling referrals,
___Organizes his staff in an effective manner,

Schedules learning experiences in a flex ble way to allow large and small
blocks of time for timely input from outside resources,
Supplementary Evidences:

___Reveals ability to provide learning experiences in a fiexible but organized
manner through submission of master schedule and accompanying time
schedule ,

STANDARD 3: PLANS WELL
Behavioral Evidences:
Develops job specifications,
___Makes plans to meet needs on shon and long-term bases;
Bases plans on research;
___Unluzes his staff 1n development of plans;
___Develops organizational plans and procedure;
___Executes plan of action appropriately and with vigor, adequate supervision
and evaluation.
Supplementary Evidences:
Submits plans in conference and sn writing,
:Requesls budgetary support for plans,

26-2
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__ Reveals consitlecation of pupil population in planning for leaining activ
mes and suppon thereof

STANDARD 4: ORGANIZES HIS WORK WELL AND ASSISTS OTHERS
TO ORGANIZE TASKS IN AN EFFECTIVE MANNER
Behavioral Evidences: -

___Observes a reasonable and demanding schedule.

___Estabhishes priorities and allocatey tim.e in accordance therewith

Delegales to staff members tasks which rightly $hould be theirs and then
\unervnses the performance.
___Defers as much desk work 3¢ possible to hours aftei students ate gone o1
to a tvme before students arrwve. thus devoting his school-day hours to the
instructional and supervisory tasks and to working with the students.
__Develops job specifications and makes assessments in consideration of job
specifications and qualifications
Supplementary Evidences:

Supervises instruction and operation of school during time students are
[;_esenl

___Deters office tasks, except emergencies, until after stuagent hours

Repons progress in improvement of instruction in his school at any time

STANDARD 5 GIVES EVIDENCE OF ORIGINATING AND DEVELOP
ING CONSTRUCTIVE IDEAS

Behavioral Evidences’

___Introduced new 1deas. for instance

il

Creates a chmate in which innovative ideas and plans are invited from
leachers other staff members. students and parents,
Gives every worthy idea full consnderauon and works with staft and stu
dems'to sharpen 1deas and to imnlement them
Supplementary Evidences:
_Submns requests for budge’ary support of new ideas
STANDARD 6 SHARES DECISION -MAKING ROLE WITH HIS STAFF
Behavioral Evidences: '
___Presents deas or plans and invites staff to evaluate, alter, & amend.
Indicates no sense of threat in the process.
Supplememary Evidences:
__Presents plans approved by the staff for approval and nmn!ememelnon

STANDARD 7 UNDERSTANDS THE DUAL ROLE OF THE ADMINIS
TRATOR. THAT OF LEADER AND EXECUTIVE, AND DOES NOT CON
FUSE THE TWO, WHILE RECOGNIZING THAT BOTH ROLES 0oBVIOUS
LY OFTEN BLEND TOGETHER IN A GIVEN PROBLEM

Behavioral Evidences:

__Considers that in exercising the leadership .ole he is. manaqing the
decision. making process, with full participation of all individuals affected by
the decision and with his own input into the process without exercise of vcto
and w'thout manipulation.
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__Observes mandate o! statutes and regulations of board and higher author-
ity while allowing freedom in decisions beyond those mandates;

Understands that the executive function 1s to carry out or implement
decisions with firmness and without hesitation
Supplementary Evidences:

___Submits policy developed by staff IOr approval

STANDARD 8 COMMUNICATES DECISIONS TO ALL CONCERNED.
Behavioral Evidences:

___Publishes in memorandum form those decisions or announcements need
1ng no discussion, ’

Before publishing tentative decisions in memorandum form, communt
cates these decisions to staff meetings, student assemblies, or conferences if
the decisions require clarification or revision by these groups.

Supplementary Evidences:
__Submns final adopted decisions or policies to superintendent for approval.

STANDARD 9 SUPERV'SES THE ANCILLARY OR AUXILIARY
SERVICES WITH EFFECTIVENESS.
Behavioral Evidences:

Demonstrales an underslandmg of the hbrary as a learning resources
center and invites the staff to requisition matenals and equipment to that
end, -

__Understands the purposes of the cafeter.- and gives his support to its
manager.

__Realzes the importance of a clean, orderly, cheerful physical planl and
cnvirons and supervises with care the maintenance staff;

Realizes the importance of health services and suppcris the clinic staff and
Ts-program
Supplementary Evidences:

Submits requisitions for books, materials, audio-visual equipment for
learmr'- resources center,

Submnls evaluation on non certified personnel legularly

" Makes recommendations in the area of auxiliary services.

councit which is free to make decisions in the.r reaim of jurisdiction;
__Develops processes for student elections of officers and representatives on
schoo! wide basis,
___ Invites students to express themselves freely and to take action and
establish policy within theswr juaisdiction,
__Takes decisions made by faculty to students for discussion and feedback,
__As often as necessary establishes decisions by students as tentative until
ranhed by faculty,
__At umes secures condstion on faculty decisions lha—\hwy are to be ratfied
bv student council before becoming effective
Supplementary Evidences:
__Submlts student code to superintendent for review and disposition,
__Submuts bylaws of student council for review and disposition;
___Submuts policy decisions of faculty and joint faculty student decisions for
review and disposition

STANDARD 10° REALIZES THE IMPORTANCE OF STUDENT PARTICI-

PATION IN LEADERSHIP AND DECISION- MAKING.

Behavioral Evidences:

__Makes known publicly his desire 10 have a strong, representative student
i
}
!

P

(

26-4

i
|
?
3
i
|




ERIC

Aruitoxt provided by Eic:

%

STANDARL 11 ARRANGES IMSERVICE EXPERIENCES FOR HIS
STAFF MEMBERS AS MEED BECOMEC APPARENT

Behavioral Evidences: :

__Confers with his statf members individually and as a gioup to determine
professional needs.

____Arranges for Jgppropriate speciahists needed 1o conduct in service learning
experiences needed by staft members

___Evaluates the in service experience with both school statt and centiat statt
assistance

Supplementary Evidences:

_Submlts In service pian to the superintendent, with budget estimate,
_Through central office statf, secures approval un dllocation of personnel to
meet needs,

__Submuts evaluat-on of in service program to superintendent

STANDAKD 12 INITIATES WITH STAFF BUDGET FLANNING PRO
JECTION OF ENROLLMENT AND NATURE OF PUPIL POPULATION,
AND ASSESSMENT OF SCHOOL PROGRAM NEEDS, SUPPORT SERV!C
NEEDS, AND RESULTING PERSONNEL REQUIREMENTS

Behavioral Evidences:

__Piojects with staft, and with assistance trom central otfice, student enroll
ment and demographic descrigtion of that enroilment,

___With staf, projects program changes to meet the student needs in learning
experiences, materials, equipment, tounseling, facilities, hbrary acquisitions.
_Develops with statt personnel needs to statf program for projected enroli
mer..

Supplementary Evidences:

_Submus projection of student enroliment, with description.

___Submits recommended progrem additions and deletions,

_Submus requisitions to support program projections, matenial andt hiynoan

STANDARD 13 WITH THE STAFF, PLANS MEANS OF MAINTAINING
OPEN COMMUNICATION WITH THE “PUBLICS OF THE SCHOOL.
Behavioral Evidences:

__ldenuties the groups with special interests and openly acknowledges need
or continuous communication rather than “seffing”,

_Idennhes individuals among staff with expertise in certain areus needed in
communication with certain groups.

__lde'm-hes certain parents with expertise needed in communicating with
specifred groups,

Considers with staff and perent group the types of meetings beyond usual
PTA proceed.ngs needed to communicate the purpose and programs of the
school,

_Develops with the staft plans for activities to enhance interpersonal
relationships among staff members, pupils, parents,

_Commumca(es plans to pupiis and parent group.

Supplementary Evidences:

_Submns plans 1n each category to superintendent for review and apptoval

STANDARD 14 EVALUATES STAFF MEMBERS INDIVIDUALLY EACH

YEAR AND MAKES FIRM RECOMMENDATIONS

Behavioral Evidences: .

___Follows evaluative process suggested in policy adopted by the system
Confers with 1ndividual staff members throughout academ:c year to assist

in establishir,g acceptable level of professional performance;
€
[gS

~1
g
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__Confers by March 1 of evefy academic year with each staft member and in
review of all assessments makes a decision to recommend re-election or non:
election ana informs the statf member involved, revnewmg the nights of the
staff mémber in appeal,

__ldentifies in the evaluative process with the statf members those indvid-

uals who should be reassigned or promoted, with specific recommendations in
each case;

__ldentifies in the evaluative process, with the evaluatee, the individual who

possesses usable talents and abilities in an area other than teaching and makes
firm recommendation as to suitabje placement in the s/stem or outside;
_aIn the evalustive process with the stalf member, determuines needs for
improvement and supervises activities toward improvement;
__In the evaluative process with the staff member, determines those individ-
uals to be separated and advises such individuals, with reasons, of intended
recommendations;
___Ohserves code of ethics of hns profess:onal organization; .
___Considers unsolicited parent assessment of strengths and weaknesses of
teacher performance.

~I
e
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CHULA “l"!A ELEMENTARY SCROOL DISTRICY, CALIPOMRIA
e M Evglusties of Yowr Prisci

af the faculty scting es & growp davalep the impertamt pelicies end programs sf the
schoel, it 15 particulsrly impertamt that ths principal be wade cogaizamt of desires

of the individusl msmbers sf the growp se thet he may fumctisn meTe sifectively. It .
1s impertemt that he gain sems moties of hew well he is fumctisulng is this capacity.

|
]
!
| le & scheo]l srgemised en the basis of demncretic csutrel, vhere thes ssmbers
]
|
!

After sach statsmeat appear the mwsbers 1, 2, 3, 4, 5. Each ststmmemt is s /
pesitive eme. You ave askad te place @ circle arswad the nwbar which bast TepTe-
sents your epiaien accerdiag te the fellewiqg scale:

-

1. Your respemss is in complete agresmsat vith the stetemsst. .
2. You pemerslly agree with ths ststemsst, but have soums resetrvatidne . ' P
3. Yeu are wmdecidsd. Yeu cam think of srgumsats for mmd agaiuwstthe statemaat.
4. You tend te disagres, but feal thst somsthing wipht be said in the sfffrmstive.
‘ 5. You vhelehasrtadly disagres vitheut ressrvaties.

DO WOT SICH YOUR NAME. Your emtirs Covperaties aad framkmess are saruestly
seli.ited. Oumly by such sctiss wvill this techaique hove real velus. The amevers T
and swmmarizaties vill be presestrd sud discussed ia o subsequest tsachers' mestiag.

-

Adninfstretive Organizaties }
- 1 Ths primcipal's effics is epersted ia the fsterest sf teachars ) 2
- insefaxr as it is humanly pessibls 1 2 3 &4 3
2. Clerical verk is duma feor the teschers vhen it is meeded. 1 2 3 4 I
> N Clesswork is deme by scheel secrstary ia the way you wanmt it. 1 2 3 4
4. The effice asxs teachars to fill ewt aad submit ths minimm !
sumber of forms and statistical faformatiom. 1 2 3 & 5 '
S. Schedulisg sf special resms and equipment is hendled ia fair- ,
ness to 8ll teschers. 1 2 3 4 3 i
6. Classresa disciplise casse ars handled by the teschars with :
full assfstance amd us isterfsrescs by ths priscipal . 1 2 3 4 5 '
Suppliss aad raxtbesks ars distributed sfficiently mmd fairly. 1 2 3 & '
8. The priscipal mekes revutise sdmiefstrstive assigmments fairly,
witheut special fever to amy teschers . 1 2 3 & 5 )
$. The priacips]l has arramged his tims so thet tsschers mey sse |
him as convemisntly amd as often 28 sscsssery. 1 2 ) 45 |
10, Ysscheri feel free to wo the sffice as & servica agency. 1 2 3 4 5 !
Tsachars ' *eetings . @
1. Meetings are hald smly vhes nesdsd. 1 2 3 4 8 !
2. Meetings last smly ea loag e ary te duct ths brsinese !
4 of the scheel. 123 4 3 I
). Meetiags are iatereetiag te sttemd. ﬁ 1 2 4 3 |
A. Mestings help the tsacher dovelep and keep o f-hmt divec- I
tiss far her claserses pregrem. pa R 1 2 3 4 3 |
® ) |
From "Evalugting the Evaluator" by (Continued)
| ____ Sizanne K. Stemnock, EDOB1114, July, 1973. ___

~1
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OIULA VISTA, CALIPOMKIA (Continucd)
“a

.

Taachare' Heetings (Cont inuved)

S. Mesatings inspirs and atixulsta you ia yeur aducatiocmal thinking.

6. Yeu ars gives ampls eppertunity te axpress you" om point of
viaw. , .

7. Tha discusaion method is the best basis for conducting meatingas.

8. The aubject mattar of meetings has bass of prectical ssaistance
te You i your clasaroom programs.

9. 1la yesaral, tha time apent in msetings is verrantad by thas good
vhich 1is darived from thaam.

Clasa Visits

1. The principal visita your clasaroos as often as you wiash.

2. Yeu havc w0 fear of the principal vhas ha enters your room.

3. The principal’s visit results in jractical ssaistancs to you
is your progras.

4. Tha primcipal stays lomg emough vhen ha viaits a0 that ha 1a
abln to gat sn sdaquats picture of ysur program.

S. It is better for tha principsl to viait by iavitaticn than: by
a sut achaduls.

6. Tha preeant program of viaitisg provides you with an -dmu(te
ausbar during tha yesr.

7. Tha principal’s sttitudz ¢1 the clessioom innph'l confidence
and friendliness.

8. Tha principal does uot interfare vith ths regulsr classwork
vhes he 1is visiting.

9. In general, you era satiafiad vn.h tha present method of clase

visitation.

Teacher Confarences

1.

The priacipal offars helpful -u."gnuou vhen confarring with
the tlldn!

The u— -mt is comfarencas 18 well worth the time it takas.

The primcipsl is intersated in theo y only as tt cla¥ifiea the
prectical application in tha cl- -srvoom.

You sre not sfraid to "bothar” the principal with your amaller
classroom preblems.

Whaa ynu talk with tha principal he makes you think your prob-
lems are impertant and vorthy of conaiderstion. .

You feel frea tes .pr?-ch tha principal on any probles in or
eut af the classroom,

Rducational l‘“; rehi

1.

2.

The principal dose aot use his positisn of inharitsd leadarship
to iwpose his will om you.

e homeatly triss to ba democratic is his relations with
teachere,

{Continued)

Feq
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Hie qualities of leadrrship help you to think through probless
for yourself.

The principsl makae you feel thet he means vhat he eaye.

He glvee the impraseion of knoving vhat he e talking about
in educetional matrt~rs.

The principal does not have eny "pet teachers” whom he [avore.
He ehove by hie ections that he has confidence in his teachers.

When e good ple.e of vork e done luil credit ie gives the
teacher vithout any ettampt to ehare in the limslight.

Tha principa. ie e parson vith vhom 1t ia essy to talk.
He dose not ho'd himself aloof [rom other msmbere of the etaff.

Me ehows in hie dealinge vith teechare rae)l reepect for the
opinions of others.

Conformity in thought is neither expected nor demanded by the
principel. .

The princival dree not ettempt to dominate you ¥y the force of
personality !

The principal has ehowr thet he can “tske te."”
He villingly accepte ideas from othera and pute them to use.

He ie ever reedy to sccept nev idess and integrate them with
othare offered.

The principal presents an agressble dieposition et el] times.

Me comsiatentiy holds an educational point of view which you
vould call “progresetfve.’

The principal showe no personel irritation toward you.

\nen you ask for en opinion [rom the principel, you do not get
o evasion.

He has ehown due regerd for the feelinge of othere.

The principa)l ne’er playe ons teacher egainst another in order
to maintain his - ominance.

He i@ not too sbeorbed in the pover snd vorth of hie own ideas
to be wwillingk to srcept ideas from others.

He ie capable of saeins mcre than one eide of every queetion.

The piincipel ehows sn unusual amount of enthusieem for hie job.

If you do vour vork as you think it ehoul) be done, the princi-
pal vill loyally defend you to othere even vhan he ie not in
agreament vith your msthode.

If you ehould get into trouble vith parsnte or echool officiale,

*he principal may be expected to defend your case.

The principal eo conducts himself in msetinge thet he helpe the
teachere to do a batter job of thinking together.

working in a echool vhers ths teachere detarmina the policy 1is
more enjoyeble than vhere the principal ie the eole boee.

Ceneral judgmsnt: The priocipal ie & real educetional lsader vho
hes @ high degrea of ability to help us plan and exscute our own

program of educstion
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3 45
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