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INTRODUCTION

or.

1"

This report covers the 1974-1975 extension of.the ESEA Title VIIMilwaukee

Bilingual Education Program which began as,a -year project in,September

1969. The program was initiated,to develop bilingual curriculum for schools

with Spanish-American popUlations. Feder legislation, which supports the

Milwaukee program, was designed to mee the special needs of children who have

limited nglish proficiency and who

language is other than English.

become more broadly-educated a
"I

tunities at least equal to th

tion was and is considered

these opportunities.

ome from environments where the.dominant

order foi. Spanish-batkgroUhd children to c

they must be afforded educational oppor-

se'available to other children. Bilingual educe-

e a-basic and essential framework to provide

. The Milwaukee Bil' goal Program expanded over time, supported by.ESEA

Titles I and VII an the Nil aUkcee Public Schools. During the 1974-1975 school

year., the Milwauke Bilin al Education Pragram served a total of 1,212 students

(644 elementary d 568 secondary pupils) at 15 schools. Of these, 676 students

were in Title I funded classes at Thur., schools: Vieau Elementary School,

ior Lincoln Junior-Senior High School, and South :1Kosciuszko J

Division
4

School. This report focuses only upon the Title VII program com-

ponents these schodlq.

were

Thq first Spanish-speaking families to come to Milwaukee in sizeable numbers

exicans who were attracted by the availability of factory and foundry jobs

5
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after the first World War. They settled priMarily on the south of an induitrial

valley bisecting the downtown area. A second immigration of Spanishlspeaking

families to Milwaukee came after Worleg;.;IINwith themigration of Puerto

,Ricans seeking industrial employment. They established themselves north of the

valley. Subsequently, members of both, groups continued to,come to Milwaukee to

be joined by Mexican-Americans from the southwest who stayed to seek employment

following migrant work on 'Wisconsin farmi and .edbans who emigrated following

the revolution in their country.

However, these previously established settlement patterns no longer exist

although the greater part of the Hispanic population lives on the near south

and north sides of the city. Spanish-Americans, just as the other ethnicgroUps

who preceded them, are increasingly dispersing throughout the entire Milwaukee

metropolitan area.

While the dispersal of Spanish-Americans to some extent indicates integra-

tion into the 'community at large,'there co-exists a feeling of ethnicity, of

identification by national groups and with all Spanish-Americans in general.

This feeling of ethnicity and identification has been growing steadily over the

past few years with the result that Spanish-speaking families who previously

might have subscribed to the,"melting pot" theory have instead come to prize

more highly those qualities which make them.unique. Many Spanish-Americans

believe that one can enter into the United States mainstream seeking out the

social, cultural, educational, and economic aspects which are useful and perti

nent while maintaining their unique heritage. This desire to retaimcultu.A1

and linguistic identities has been instrumental in the implementation of a

rbilingual/bicultural education program and has also helped affect its acceptance

and support by the Spanish-American Community.

26



Program Goals

The concerns of the school and of the'community were the basis of the

educational goals established for the program listed below:

1. Tq develop a bilingual readiness in Spanish-speaking and'English-
speaking children . .

. 00$

..,

2. To stimulate Spanish-Speaking children to deratand an communicate
id:English

3. To cultivate in Spanish - speaking pupils a pride in their native lang=
use and culture and a more positive self-image as they make the
transition to another culture and.language

4.. To enable Spanish-speaking and English-speaking pupils,'by the end of
Grade 6, to achieve such general proficiency that they can pursue
their studies with about equal ease in English and- Spanish

5. To promote in the English-speaking Children a personal awareness and
"respect for,the.culturalvalues of the Spanish-speaking people

6. To motivate English-Speaking children to communicate in Spanish and
todeVelop the skills to AD so

k

7. To enableEnglish-speaking pupils to achieve sufficient skills in
'Spanish so that, at the end of Grade 6, they mill have attained Level 1
proficiency (the amount of learning that takei place in ona,year of
high school instruction in Spanish),

1

8. To enable the pupils in the, above classea to progress in school with
'Minimal retention 'so that, by the end of Grade 6, they will reach
grade-level achievement-in all their subjects

9. To promote mutual understanding and respect between the Spanish-
speaking pupili and the English-speaking pupils through interaction as

. they help with each other's language

10. To increase the Spanish - speaking pupil's self-concept and pride in his
own cultural background. at the same time. lie is learning to appreciate
and esteem a new culture

11. To foster in the.piglish-speaking pupils an appreciation of the contri-
butions of the Spanish-speaking pupils

12. To increase the newly- arrived Spanish-speaking pupil's confidence by
providing him with a content course which he can immediately under-
stand



13. To motivate parerits to-beibmp more involved in the.educational process
and to become more aware Of communication channels that'exist between
home and school (especia]!ly through members of the Advisory Committee

. .and the Bilingual Stl.,ident Advisor)

14. To help teachers, principals, and counselors better understand and'
appreciate their Spanish-speaking pupils' potential and their cultural
'background

These goals were, in turn, made more explicit and refined by program and super-

visory staff to become objpctives . for e4ch class and subject taught bilingually.

In the Milwaukee program, biculturalismmas part of bilingual education for

the purpose of reinforcing the Spani6hbackground student's pride in his heri-

tage and enhancing his self-image. Various aspects of Hispano -American culture

were explored, both in formal class situations and in extra- curricular projects,

at the elementary as well'as the secondary level. These included_music;

dancing, art, and literature; folklore, food, and tradions; and historically- "
a

important people and events.

The total bilingual program had three main components. They were an elemen-

tary program, a secondary school program, and inservice training for staff. The

report which follows describes each of these programs along with the specific

objectives and the findings on which the evaluationwas based.



ELEMENTARY PROGRAM

Instructional Program ."

Vieau Elementary School, which had Title VII funded ilingual fifth and

sixth grades during the 1974-1975 school, year, has had a, bilingualprogram

since 1969, thyear of the. prograth's inception in Milw ee. The program was

started at the dergarten and lower primary level. bsequently, one grade

level was added each year so that, by the end of the 19 4-1975 academic.year,

Vieau had bilingual grades from kindergarten through t

bilingual seventh grade will be, added in the 1975-197 school y ar.

e sixth grade. A

The primary/elementary curricultim----the Vieau Bi ingual Program mas based

(on regular Milwaukee Public;Schbols guidelines. How ier, instruction was

modified to the extent that all subject matter was p esented #n both English

and.Spanish. Also Hispano-AmeriCan culturemateria was used, beginning at the

kindergarten level. Although both English and Spat shlrere ied as, media of

r--
instruction, whichever was the child's native 1,angUagemas sed in intial

teaching situations. The siecond language, waa introduced gr dually on an oral

basis when the child entered the program at any one of the grade levels.c At

-

all grade levels, each language was used as a bridge to.learn the other, with

_bingualiam.as the ultimate goal.

In addition to teachers and aides, thebilingual program staff at ieaa
1,

,included a reading resource teaehef,who taught English Language, to

A ,)

.4"



arrived and Spani4A-do9iriant pupils and a bilingual resour e teacher who

---=- '---- focused-on -cumieiihmt dsv,e-lorersot, aSsiStdd-teAo'hdYs in i* f dtructional teal-

.

niques, and, inintained a bilingual materials resource

s s
1 Pupil Characteristics

ter,

Enrollmentin the Bilingual Program was optional. Pare s of both Spanish-
4

AmePican and Anglo-American lemehtary-students could enroll their children.

However, priority was giv- to Spanish-mOnolingUal'students.

In the fifth ant *xth grades, the two grades dedby Title VII, Slianish-
.

Speaking studentsconstituted the larger part Of the class enrollment as shown

in Tables 1 and. 1'

. TABLE 1

Language DoMinan6e.
- of Bilingual4rogram-:Pupils

Vieau School .

40'
. ,

Grade'5
. 'Grade 6

language Dominance Nu6er Percent -Number Percent',
of Pupils of Class of Pupils of Class

Spanish DOminant 10
. 12

Spanish Dominant and Bilingusa 3 12 2

. English Dominant

English Dominant and Bilingual
CoMPleiely, Bilingual
TOTAL CLASS

5. 20 -3 13

'5 20 . ,2 ,8

2' " a 5' 121

25 .. 20



. ' TABLE 2

Etbru.c-Badkground

of Bilingual Program Pupils
Vieau School

, - Ethnic Background
'Grade Grade 6_

Number Percent Number Percent
of Pupils. of Class of Pupil; of Class

Mexican-American

Puei!o Rican.

AngAAmerioan

Total batir Population

Total'Non.LLatin Population

TOTAL CJASS

9

0

25

0

25'

.64 13 -54.

9 38'
-1!

2 8

22. 92

8

Comparison Group

/ .. ..

.

'. _,_,

,.. 0
Most of the objectives refer to a comparison group.' This.group was com-

IVO

./

priseg,of student at Vieau Elementaey School who were also in the fifth and

sixth grades. However,while the majority were Spanish - American, all were

English dominant or English monolingual:

Objective

-

Evaluation of Prormn Objectives

'

,

"Sixth -grade students who have had Spanidh Language-Arts will have an
averagt.score equal to students in a national sample o1i a standardized'
Foreign Language Test (Spanish) who have completed level one of a
Spanish'course."'

Inetrumentation-
'. ., . ,

,
,

To determine.if Objective 1 had been met, *the pimdleUr Spanish Proficiency

'Tests first level, Form, A was chosen ,to be administered to the bilingual sixth

_.
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,

C4

grade in May 1975. According to test manual, the Pimsleur Spanish Pron-
.-1,-

,

.

ciency Tests were designed to measure what is currently being taught in first

and'second level Spanish Courses in the junior And senior: high school.

O
Three of the Pimsleur Spanish Proficiency Tests were given: Speaking,",

Reading, and Writing. The reading and writing test of each pupil was scored

- or

and the proper percentile rankiand stanine Assigned. The speaking test does

not liave percentile ranks, or stanines; instead, raw score ranges are classified

4
as either "good", "fair",,oi, "poor". The Pimsleur Spanish Ptoficiency Test was

designed to.evaluate the attainment of Level 1 objectives (linguistic under-
,

standings). Of Anglo junior and senior high school students taking.Spanish as a
A

second language. These objectives are the basic languageconcepts.in -both

expression and content structure of the.language, regardless of the specific

durriculum or leabling program..
10440,`,,r4;

To test comprehe-htioir -E115ilityr;--the- -Caiim-Oli-b-Oficepts-Foreign Language Test,.
la

(Spaniah)was also adMinistered in May 1975. It .(as chosen because it tests

aural comprehension without requiring the use of reading by the student,. In 4 .

-this test, the baSic approach was the,presehtation of a stimulus sentence which

,

.etas heard in the foreign language. The 'student's task was to identify the.one.4

picture, of four ,wrlich illustrated the spoken sentence. In th.l,s way, Ile' ;

. .
. ,

,
, :

, .
. -.

cated his understanding of the sentence he heard. The stimulus sentences sailed
-.., .

,
e . , 4,.

fort recognition of details in the piCtures representing. elements in the common.. . . , ,54!' 0 * a
,5, ,

-*N V- .enyironment.
-?,

'

',Firhd,ings,

" Table-,3 presents data' fiom testing in day 1975 with-the Pimsleur Spanish,

ProficienCy Tests.. Students,in the _program had average_percentila ranks, of 85r.
1 .4



.

and writing, and comprehension,

oa the avera

national standardization sample by a yids:
,

1'

respectively. Tbis,indi-
(

ee ed-thi averige 6T-the

,each -of the subtexts.

_TABLE.

Student Performance .

on the Pimsleur Proficiency Teat (Spanish) t,

andCommon Concepts-Foreign Language Test .

Bilingual Grade 6, VIdau School
.

Test

- -
Pima leur Reading Test

Pimsleur Test

Common Concepts:Test -

(Comprehedeifon.)

Number
of

Pupils

221

22

19 ,

Mean
PEW
Scbre

26.8

4-1?.6

75.6

-Percentile
Rank

Number and Percent
of Those

Scored as. "Good"

22.- 19
86*

. .

Stanine

i7
.

7

,8

*Pier and Percent,
OS -Those

-Score as "Fair"

-.:

oncia sidal 4-,
. . .-; : ...

. . .'

The doZained, high saievement vis.i'consisten't with the ,fact .that the bilinAle
. . . ... .

.

...,..

-goal sixth grade at 1:r27 contained
.:.

'only .fit ree pOils who

. ,.
and thes-e have been In the program since its inceition.

'.s tUdenta are eitberbil_ i ngu. a L
A

s.3panishdomi- nant.
\..- ..4 .

.

were_FAgliih dominant,

Tie .remaining
.. .

It

_

'

10:
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'Objective 2:

. #
"'The average score of the_bilingualClassa-will-e'qug.1--the-average---

core of the.comparison classeJ on'a edhool.attitude questionnaire at
'each of the grade levels,"

Instrumentation.

Grades 5 ano,6 bilingual and comparison classes completed a School Attitude

Qgestionre in

six, was available in both English

March'1975. This questionnaire, intended for grades four to

d Spanish. PUpils completed the instru-

went in the language they ferred:

Findings'

Table 4 presents data from the School Attitude Questionnaire given in

March 1975. The results'show that the average attitude scores are very similar

between-therpilingual and pMparisqh:groups wh n both 'grades are considered

together. When the.clabses are considered se rately, the fifth-grade bilingual

.class scored higher than the-comparibon-class whereas this result-wasreversed

at the sixth -grade level. However, none of these differences are statistically

significant at the .05 level of. confidence (the-differences very likely were

due to Chance factors).

4,

-

Ns

f
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School__Attltude-SCorea-----7-
Bilingual and- CompariesasOIasses

_ Grades 5 and 6
Vieau School, Mare11-1975-

...
..

-Ntimber-

, of
'Pupils

Mean
,,

.

--:SD :: .

.

--.-----Dif fefetide-

Between
Means,,

Grade 5
Bilingual Class

Grade 5
Comp4riton Class

'17 112.9 9.9

10.5

8.2 2.15

Grade 6
-Bilingu.9. Class _

Grade 6
- Comparison. Class

23

12

107.2

'64.7 6.9
.7.5

S

2.31.

Grades 5 and 6
Bilingual Classes

Grades- 5 and 6,
.

- Comparison -Classes

40

._26

109.6,

109.3

11.2'

16:2 .

1-

Conclusion . .

4 c.., ..

'
..,,,..,.....; . ,

. :-
A score of 100L-138 indicates a sitive response to school envirobment. 111

,Y' -\,

groups averaged Acores in.
c

the positive range.
. -.. . - .. .

Objective ,

4-
.

"Thir average score of the fiith-gcade bilingUal class or
exceed the average .scdxe.-of the -comparison .lai3s is signgLish Language
Arts and: Mathematics."

!
Instrumentation

-To AeteiMirie.if the' above objictrve was met, the Metropolitan evement -

,Intermediate Level, was administered as a pretes-Clipim.gy in ker



4

and as a posttest (Form F) in May 1975to both bilingual and comparison
.

class es in
the_fifth_graclet---For--English!--Lan,guage--Arbs.7-the-subte-attrased- 1--Vre

Word Knowledge and Reading; for 'Math,, the subtests were Math Computatj;on, Math

Concepts, and Problem Solving.

.Findings

Table 5 below presents ,data for this objective. Pre and posttest total

. score means are reported in stan dscores.

TABLE 5.

Fifth Grade',
Comparison of .Reading and MathemASes Test Performance

of Bilingual and Non-Biliffeal Groups -

Metropolitan Achievemer Testa.'

1

- TOtal Reading
Pre 'Poit Gaih

Mean
Bilingual . _

56.4 640 7.7

-------t------. Numbar---...
17

70.4

1? --------

75'.3 4.9
.1

.

of 'Pupils

L.)
Mean

NOn-Bilingual
, Number

of Pupils

Total Mathematics.
Pre Ppst. Gain

73.2 81.9 8.7 ',.

15.1

.79.7 83.-0:* 3.3
#

. % L. i P . .11
....

and

-_ -_ -_-..-,'---=-_ _ ., '._ _

A4 In bOth reading and math, the bilingual class .average was _loWer,ihan the- olocw-

parison class average,, although day slightIY° loller in Mathematics. *There was, isk.

'
. i -. .

considerable differenee i
-- -

c o m p a r i s o n : group an- the pie scores.
.

.. -
., ., ,

, -
Conclusion

-When- the Average-gains letween pre -and toettestAn are eprilined, the biIin-

goal -class had an Average- gain in reading of 7.7 points ,ccapared to an average
- .

gain of 4:9:fori the complriadh group. :kmdlarlIc in the_ area of -mp.th-, the



'

/ ,

group,had.an aveiiige gain ofd 8.7 "points compared to-an average gain
/ .

-of 3.3 liointe; fori.the eomyarieon groti

Met. lowever, the Compaistive' rates or,gai were favarable.for the bilingual

)

Technice.137, the objeubive was riot

classes.' / -

Objective 41

"The average test score of s grade bilingual classes will equal or
exceed the average sc of comparison, class in English Language
Arts and .Mattiematics."

Instrudantation / . 1

; - . ; .

.... The data.were generated Tfoci pre and posttesting with theIowa Testof
. .

Basic Skills, Octdber 197 and April 1975, respectiirely. The subtests adminis-
.

tered in the English Langu-agetirts component were Vocabulary, Beading Compre-
.

hension, and Language SkilA(ineludingSpelling, Capitalization, Punctuation,
.

.

. 1 ; "-
,...., . /

and Usage).* The math componint subtests were Arithmetic Concepts and Arithmetic
.

- c
.

V6blem Solving. The scoresare reported in terms of mean gradvequiyalents.

Findings

Table 6 presents data- on the. attainment of this objective.



Grade
Bi4ngual .and Comparison .Group Perfortance

-'; on_ the Iowa Nets of Basic Skills
C), .

Grade
'Bilingual Comparison
Y 08D- Gain-

.3focabUlary

Pre 12 , 4.4 1-.4
Past 12 5.2 w1.4 0.8

Reading

10

10

Pre. 12 4.4 1.3. 12

Rost 12 1.5 0.4\ 12'

Language

Pre
"Post

Arithmetic
Pre

3.9 1.1

12 4.6 1.3 0.72'.

oi8

12

42

X SD Gain /

, .1171

4.7.
5.1

4:6
5.2

4.3
5:1

1.2
,

1.57,

1..;

0.9

.o.8

0.9.

41 .

Post 12 5.9._- a:9 _0:5

Conclusion 1,

fa 0.6

An examination of the table shows- that the bilingual clada 2iad higher

test =scores
..

the..coMparison - gr=oup in the areas: of -vocal:la-art and-arithmetia....,.

The "qUestign,te the initial differences between the two :groups .343 dealt with-
2

at by looking a-Cayerage gainS. As might be expected, -the biling441 .group.
-had a 1.yerale-- gain: in the area of lithcibUlary -(han the comparison; group--

.

reppeet://yely)-:, The gain in reading_ and language Wera.:giaLi+ar for thez

terisongroup gained tiliglitlrinore on thO_Averitge than_ the

bXlingtiir tcoiiri in ;arithmetic.. The small number of pupils p 'ea-Jude-the draw-

-

an7 tentative- conclusions:.-w.

141

,
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SECONIYARY SCHOOL PROGRAM'

Instructional Program
.

Kos.ciuszko Junior High School has offered its Latin students bilingual/

bicultural courses since 1974. Included in the curriculum during the ,1971E--

1975 academic year were two programs, Bilingual Reading and Spanish for Spanish

Speakers. 'The Etilingual Readipgprojectwas. intended to help 'newly - arrivedv .

"v.,--

students le* to read English and to enable other Spanish-dbminint pupils to

upgrade theirlfriglish reading skills. 'Spanish fox: Spanish Speakers was 4. signed
a.

to increase prbficiency in speaking, reading, writing, and co ehending

Spanish.:

At South DiVi ion High School, bilingu'alivogeams have been in exis nce

since 1969. In.19 4 -1975, a variety of courses was offeredincluding

1

pano-

American Culture, age, and lij.story, States HistOry,Urban Studies,

Tersonal Economics = d Sociology, as well.as Bilingual Reading and Spanish for

Spanish Speakers. se_subjects were established oh ibilingual basis to

enable Spanish -hac : ;und students to.take hgth required and:eleetive subjects

in an atmosphere more relevant to their needs and abilities. and more, condLidye
11

:to their success.

-

*t

The BilingUel eadin project at South DivisiOn HighSphool. and Kbaciuszko

.JuniACifighSchoOl and 5
,

sh for-Spanish Speakers at South Division were, .

-. _. .
. - ... . .

evaluated for'the 1974:-197$ schba year. This sebt of thereporb presents
YU_ .

the ,major - objectives aind fiNingss



Pupil Cfiaracteristics:

Bilingual classes were elective for both junior and senio high school stu-

dents: As'is the practice in elementary Schools, preference class enroll--

ment was gilien to monolingual. Spanish speakers. Other students who h4d- the

required SpaniSh Language fluency could enroll in bilingual co ses; howsyer,
.1 4' 1

few enrolled: According to bilingual teacher's and guidance counselors, lack'
..

Of fluency and insufficient classroom space were the priwy reasons for the
;.. ,

small enrollment of Anglo-American students in bilingual courses.
. ..

1
a,

At Kosciuszko_slunior High School, three students or 4.5 percent of the .

,-
Bilingual 'Reading Center were Anglo- American. The 'ethnic population ,at'South

Division High School was completely Spanish-American.in both the Bil

Reading Center and SpaniSh'for Spanish Speakers. See Table 7.'

-;"
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TABLE 7-

----Ele=ifacitground
of Bilingual Program-PUpils

Ethnic
Background

Mexican-American

Puerto Rican
Costa Rican
Cuban.

- Americitii Indian.
.Anglo-.Apierican

Unknown:''

. Tam, CLASS

Kosci'uszko . South Diirisioti
Spanish, for

Bilingual Reading Spanish Speakers* Bilingual Reading*
Number

of
Pupils

Percent
of

Class

NUmber-,--,
of

Pupils"-

Percent
of

Class

Number
. of

Pixpils

27 40.3 . 31' 55.4' 73

25 37.3 24 42.8 . 44-

1 1,5 o o 2

.1, 1.5 1I 1.5 -o o o

2:- - 04,..

10 14.9 0 0

67 56 ;30

Percent
of

Class

56.2
33:8
1.5

/

7.74-

* Eighteen pupils were in both Spanish for- Spanish Speakers and Bilingual
Reading. ,

.

,
4

4

Withregard to the 'language dominance pattern, he
.

. mere' Spanish dominant or Spanish dominant and bil4infal
... .



,

-Lafreiage ominance ,

of Bilingual Program pupils

.

Dominanc,e,

Kosciuszko

Bilingual Reading
Number

of
Pupils

_Spanish' Dominant

Spanish Dominant
and Bilingual

English Dominant

English Dominant
and Bilingual

Completely
Bilingual

Unknoim

TOTAL CLASS

9

7

10

67

South DiVision.,
_Spanish_

Spanish Speakers* Bilingual Reading*
PercSpt

Clasyl.,
0..

Number
of

Pupils

Percent
of

Class*

Number
of .

Pupils

Percent
of

Class

13.4 8 14.3 k5 3k.6

43.3 9 6.1 . 7..7 ,

13.4 3k 16 12.3

10.4, 5 8.9 6 4.6

0' 42 32.3

15.0 . 0 0 8.5
56

* Eighte'en pupils were in both Spanish fox. Spanish Speakers and Bilingual
Raading ,

;Spanish-dominant and completely bilingtial students predominated: in the

reading center and, although most pupils in' the Spanish f 'r Spanish Speakers
claises were 'English dominant

_,the.coUrse

all we sufficiently .fluent tagAbe admitted to

Evaluation. of Program OWectives

. - .

-ObjectiVC11:' I'

-"StUdents enrolled in the Bi iling44. _g@PA14.ng .4-_nter_4_1Cosciuszko. Junior-,,,:-mei- SCheiol will. show an iive_rage' gain 'tqletsie-en ,and .POst. testing` of-

at least one reading level on it,'"itandapdized. tee -/cif reading (in '- _ . ,

--Anglish),.."11- -' %--
. , ....

tti

ti



: ./ ,-

. Instrumentation .-IP, % . ..

.-----t--7/HTlie±eii -ifornia Aihievem-efgT est was,,adrainistered as a pretest
. .

(Form 13) and as a posttest (Po A) to,determirie ill the objet ive had been met..

Level 3 (Grades 4-6) of the t t was chosen because the students, although at,
.1,

.... . _ .... ... _.. .__. ......_ .._ .......
the seventh to ninth grade I els, Vere either, eginning English readers Or

lacking in grade-level readying skills.;

e

Students who entered , he class in Sepember 1974 w e pretested. that month

and October.. Those entering the class subsequent to ¢otober we 'e pretested in

December. All pupils ere posttested in June 1975. Because -the pretest
/

time difference, two groups were established with reference the objective;

those pretested' in eptember-October (Group 1) and -those both pre and posttested

ng if the/objective had been achievewere used in dete

'Findings

-This obj tive was achieved. Table 9- she
i

. equivalent rain of 1.1 from a pretest mean of 3
/ , / i

Thib is gain. of one oneone month. '-I .-.

. . /
/

I
TABLE 9

7

t Group I achieved a grade

to a posttest Me* of 4'.8.

t

44

Pre and poitteefrgeatilte of Stdderitth`In MO
Bilingual Reading Center Project at. Kosciusiko ,Junior

/California Achievement. Testa, Iteadix' Level
_ .r-1

11:Umber. . Grade Equivalent. Scores
Group , of Pretept : 'POsttebt ' .' Gain

,: _ P1141-P'._ X."_. :$1)'.: . _. ,X. ,_sp, ,.

Stldenta,-,'Pretested.
Se teMber-October 1974,-;

Stu ents preteSted
D.ecoimber



27 students in Group I., 15 (56 percent) were able to increa e,grade

equivaiency in English reading by more than one reading level.

Group II achieved a grade equivalent gain of .6 from a pretest me

3.-7 to a posttest mean of 4.3. This is a gain of six months. However

,..,a5;suming this group would make the same rate of progress during the wh le

schoOl. year, they also meet the criterion.

Concluion

It should be noted that the Biling41 Reading Center of Kosciuszko did not

have the advantage of being taugIt by lie teacher for the entire scho year.
vni

The regular teacher was absent for the final 16 weeks, the last eight weeks of

which was fulltime absence. T plobjective wab achieved for each grow but

,,not for all individuals withi

ObjedtiVe-2T---

the grOWS.

"Students will show a 0 perc
use of 'standard Spana h as

'/ .

QT.his objective Was not eVa uated

the frequent per onnel change (one 'te

the resultant lack Of consistent,inSt

Objective

t improvement in /the oral an written
easured by A pre4post test."

or the 1974-1975 school year becauseof

cher; three long-term subetitutes),and

ctiOnal system.

"Students enrolled in the Bilingual Reading project at South, Division
High School Will shod ail 'a erage gain between pre and, post testing of ,

at-least'one-reading leirei on a itandardiied_test of reading
(English): ". . , ' i



.

Instrumentation.
/-'

4"

To determine if this objective had been. met,, the California Ache everve

Reading.Te Level 4.(Grades 6-9) was administered as aypeetest (Form A) and

posttest,(Form B). The few Pupils who were tested at Leve1,3 were not included

in,theadaessment report. The lower level reading tests were chosen bedause

.

these hip school students either had underdeveloped reading Akins or were

beginning readers of English.

The pupils who were in the Bilingual Reading Program from Septetfiger 1974"

were pretested that month; those who entered the. program subseqUent to

7 ./
September, were pretested in December 1974. Both groupswere posttested,it

/
ay,1975 Because of the three -monthspretest time difference, two separate

groups were,establibhed.with reference to, the objective, those pretested in

September and those pretested in December. In determining whether the objec-'

.

tive had been achie ed, only.the scores of those pupils who were both pre and

I.

posttested were 'p ed..

Findings

,

. ( . '' '4

.

beta for s objective are in Table 10. The average grade, equivalent gain
, .

.s,

fpw atudegts. retested,in :agpte:OpertV74 was.. gA. Thus,,._ objective was Met.
. .

..'

____ __._ __

smaller oup of students pretested later in the year also the, objective.

1:.-
,

.4.
.



TABLE.

S

N

Pupil Achievement in the HIlingualIteading Project
at South-Division High School on the

California Achievement Tests, Readillhg, Level 4

4'

GrourC
-Number

of
Pupils

Pret
7

Grade Squivalent-Scores---

Gainat
SD

Posttest
X .SD

Students Pretested
'September 1974.

Students Pretested
December 1974

34

11

5.1

6.4

2.3'.

1.1

7.5

9.1

2:0

1.3 ,

-

2.7.

Of those studehts pretested in September, 31 of,54 students (91 percent)

achieved again of at least `one grade equivalent.. Ten,Of 11 students pretested

in December (91 percent) alp° achieved at least one grade equivalent.

Conclusion

The ,objective gain was achlAved:

Objective: 4:

, .

There was a set of objectives for'the Spanish for Spanish.Speakers project

at South DivisionHigh School. The objectives were classifiedby the initial
I

level_ of,profi4enty of the _stn nt and thearaaoflachievemerit.,

4.: At ipast,80 percent of the class initially.at Level 2 will, have.
.e,' seore'"of at least '70 percent'on a speaking test:given.mear

.

the.end,of the school year.- . , 4
,

, .-- -

.
.,

4: 2., .-At least 80'percentof the class initially at Level 3 willItave
- ,- , - . - - . __, ..

class initially ...._ ,_,..._ ,

,..
a score '0, at leapt '85 percent On .a speaking test giyen ne4r,

, _ ... the .end. .of' the school. year. ,
_

4:. 3.. At least 95 .percent of the Oati initially ,at.,'Ayei: 4:wilniaYe,
, ,

.t.scoreof, at least °95 percent-on'aapeaking-test-giVen-near'
:61.10vn&nf--the-s4hnoi Isii': , , .



-1,- .

l
least-95 percent of the--class initially at level 5 will have
items correct on a speeking test given near the end of the

school year

.

4. 5.

6.

6 4. 7.

4. 8.

4..9.

4.12.

4.13. At least 9 percent of the class initially at Leve
a Score offat least 70 percent on the-Foreign

. hension Test given near the.end of the.school ye

4.14. At least 90 percent-of tffe class initially- 0 LeK will haVe
a score of at least 8o iercerit on the.Foreign ge Compe- -

hension-Test-given-nearthe end- af-the-behool'ye-
.

At east 75.percent of the.class initially at Level2 will have
c".

-'

a score of a least.25.percent on a writing test *given tear the
end of the s oolyear.--'

At least
.

75 percent of the class initially at LeVel_3ijwill hive
a score of .at least 50 percent diericel-#51g test giVen near th
end of the school year. , -

.
t

At least 75 percent of the.class-initially at Level 4 will have
-a score of at least 70 percent on a writing test givenxnear the
end of the school year. .

.

At least 75 percent of the class initially at Level 5 will have
a score a east 85 percdnt on a writing test given near the
en lof.the A (301 year. ' .. 4

-.; \
,

At east 75 rcent of the class initially .at LLsvel la'idill have
,a core of least 30 percenton. a reading test given near the
en of the chool year. .,

U
At least 75 percent of the clits,initially at Level 3 will have
a score ofit least 30 percent on .a reading test giv9n hear the
end, of/thee school." tear.

.At least 80 pei,cint of the class initially Level 4 wil have
a core of t leatt_80 percent on ".a reading test gi ed.:a ar the

of the chool year.

Ali least

4.15.) ,

4.16.,

.

aleiInst I ertati

Pima

and the C

scent of the class initially atte!re
a score of at least 95 percent on a reading test
end of the school year. ,

- .

At least 90'percentiOf the.. class initially atTIe
a4scare of at least 95.percent.on the Fbreigm!'
liension Test given. near the end of the schooye

,111" of the atudenti initially at Lev 1 5-will-ha
eorrect on a Foreign Language Compr 'on Test
end-of the school year,

.

ll_hame
ear the

will h
Comp

- ,

_

4 1.413 have .

ge. COre-

all items .

ven near the

""..
eur-Foreial Language (SpapithLkroficiency Test:fir level (A)2

. . .

n Concepts ,Foreign Language -(Spanish) Test wore ada!histerqd

.

4



--. .-,

the fair levels of the Spanish for Spanish gpeakers -.(SS,-.1) classes at South
...,

`four

.

Division 11.1.,gh School in May 1975. Students were assigned to one of four*

,.

levels in the bourse, not by grade 10,0. but accOrdini to their, ciency
f.

fglt btudents who entered clasies after mid:-Nove.mber were not included .

4 . 4 -., .

O
-4

in the-asbessment. Because testing was done over a period of fottr days, not.
, ., . , .

n
.- .

-.'' all students were preset: for all four phases of the testing. - . '...0A'
4

*

o.

The findings for all of the objectives are stmmarized in Table 11. ', Of the

.

1
.

16 objectives established,: 11 were met. A.:,

7.5.5 -

5

,55

p.
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4..

Cr

.-
i."

-2ABLE 11 ""

fLat.
spanis r Spanish Speaking Stir

a south jpiiipioioondoi

Percent
:Results

Objectives
--:sfadents-

er of Percent Who, 'Objectiva Met
Students Achieved

To Ac4ieve
Criterion

Yes No

4. 1

4. 2..
4.3
4. 4.
4: 5
4. 6

., 4. 7
4. 8
4. 9

4,10

4.11

4.12

. 4.1-4

'7

80

80

95
-

75,
75 '

75

75

. 75

75

8o

Conclusiolt
/

The majority of students

expected proficiency leve

80

90

6

8

8

2

1.:

100'

I

8

10 ti

-9
7/

to

9

8'

1

100

63
- 50

100 .-

90

88"
.

' 75

f
100

86

25

a 100

100

o

.

*4

*

*

ted achieved criterion rformance at or above
-

,-

3.

. - .., . . i.
Cbc, L "T..

.er.
..- '

. f
.

.- S -

,
.0

ip
, vb
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1311,17.NGUAL-.311StRUCE TRAINING PROGRAM

An extensive iiservice program was _developed by the bilingual education

:staff to
4
meet-the specific needs of bilingual teachers.. At intervals through,.

. .

out the school year, a number of sessions devoted to varied and pertinent

-topics were presented.

".The, session, held in August of 1974, was organized to acquaint both
1---...-,/

, .

elementary and secondary teachers with the rationale and techniques of bilinr
-7r,

:

goal education.

4
A tw -day session in NO/ember involved the visit of the following Curriculum

speciattts fr om the State Department of Public Instruction:, Frank Grittner,

.

Foreign Languagei; Kenneth Dowling, Science; Arnold Chandler, Mathematics;

Michael Hartooni'an, Social Studies; Sue Bates, Early Childhood Training; and

Clem Baime, Migrant_Educ tion. Visits by these members of.the Educational

Resource Team were made fo bilingua4 classpg Kagel,'
-Pierce elementary -schoors. The team aisolinter:CriOwed the.bilingUifteacherst,

:,guidance counselors, and the principals oftheeschocli Visited and. several

P

members of the supervisory and administrative staff of the ,Milwaukee Public

Schools' Central Office.

The next session, entitled "The Reluctant Learner", was held "inin FebrUary

1975. It was specifically directed to the needs _of secondary school

studies- teachers..

.



A-.

In March, Dr. Mary Finocchiaro, English as aSecondIangUige (ESL) and

N
4 .

bilingual education consultanttspoke to ESL and bilingual teaching

the ic,-"The ABC's of ESL and Bilingual Education".

The final inservice session took place in Jung. It was devoted.to an

evaluation of the Bilingual Program during its first five years and to a

general overview of plans for the program forthe coming school year.

,Inservice sessions for parents of children attending bilingual elementary

d secondary classes were also planned by the bilingual educatien staff for

the purpose of familiarizing the parents With_the program, its objectives,

materials and staff, as well as strengthening the home /school relationship.

Scheduled as the first session was an open house at which parents of children

e Bilingual Program visited.theirehildrea's clasSrooms and met their

teachers add staff of the Milwaukee Bilingualducatior Proir

Meetings which had been scheduled at'intervals during Jo

ditional..

der of the --,

school yeas were deferred to the 1975-1976 academic y ar because weekly sessions

mere conducted bY the City -Wide Bilingual/Bicultural,AdvisoryC ImMittee for

these same parents and for essential y the Same purpoSe.

/

Objective_ and_Instrutentation_4.,_ _

A general objective that-instrvice workshops will meet tfie needs an pro-

blegas of the lingual staff was assessed by -means of a questionnaire which

was-distribu ststhe last inservice session,

'Findings
, .7

_ .
.

.

The results indicated that the majority 'of people thought theflearned
, ., .- ..

something-new atetteli of the'inservitt sessions FiftyLpercent CR-30) Judi-
.

, .

-,-



;

f k.

-,- =-- .
.

oated that the sessions had met the redpondent's special needs and:problems
..- , . _

C..- ,. ,

Very well; ii. 2 percent indicated their neella_had--beelt-41 ." littleand--#.-ght.... .. ____

, _,

.

percent indicated that needs and problems fiad not been met at all., iSeVeral

operv-ended queStions were included to gather ideas for futUre planning. The

$

most frequent request was for practical inservice sessions,, relevant to everyz

:..,,

day problems, with less emphasis orLeducational theory. Several reapondents,
1

. ,

asked that future sessions be diVided into elementary and secbndary groups.

t



Continuation of the Bilingual PrOgrat intok efifth and sixth-.grades.,
'tesulted in pupil, acliieveinen-t at least ewe' to peer groupS4at Vle,au.:in* English

. . ..

reading an 'mathematics.- Attitudes toward ,school were positive For both,. .

groups. In addition, Bilingual Program pupils demoristra-ted a high level' of
,

achieveme nt Spanish-f.Janguage Arts:

4,

Readin4

Gains in reading scores at South Division.pore than doubled those stated

in the Objective. Since the_p?sttest. mean grade ,equivalent of one. group was

9.1 'and 'since Level 4 (Grades 6-9) of the California AchievementTest has .been

,
the highest level used.'.-to test reading skill s the..tilingual_ Reading Centers,

t:4

r

the possibility of testing those students with more adVanced reading skills at

,4 higher 4-yel_ of the should. be considered. Level -5 ( Gradei'_%---12) could
.

be acm uist. ed to those having preVioudly achieved grade eciciiialents of ten -to. .

12 pi,f4yei 4"*--tests-i=

At Koadiuszkci the Classroom teacher and the supervising teacher felt

greater progress could have b en made if the classroom teacher had. been able

the-- year.'



Spanish for Spanish Speakers

After administration of the first level (Level A) of the Pimsleur Spanish ^41.

. -

Proficiency Test and the Common Concepts Foreign Language Test,.there was

general agreement on the part of teaching and administrative staff that these

two tests were too elementary fOr senior high school students, most of them

quite proficient in Spanish*. A higher,level of the Pimsleur Test is available

and should be considered for pupils with more highly-developed Spanish language

skilllI It is further suggested that Le'liel 1 Students appear to be capable of .

achievement at higher criterion levels in Spanish reading and writing.

. InserviCe Training_

, .
Inservice-training was perceived as an important component of the Bilingual

Program. gOre programming should be directed toward-the expressed need of

staff members to meet. in elemefitary/secondaiSNroaps to solve problems asso-

elated with bilingual education.

A Concluding Statement

The development of a bilingual curriculum for fifth-and sixth grade moved

the project very close:to the goal of a 1G12Bilirtgual Program. e of the_
1-

original_goal , grade-level achievement by the end of sixth grade, 4ras demon

l'

strated. The pilot bilingual project at Vieau School ba shown_that, thrOugh
. ,-,. ._.,

bilingual/bicultural education, elementary pupils of Hispano heritage- can abSorb
, 4

.

*.Eighty-nine of those students iri, aa.l levels of the _Spanish for Spanish
speakers' class at South DiviSiOn who- took, tIte Pimsleur Reading Test 61 per-
cent of those who took the Pimpleur Writing testli, and 70 percent_ of those who
took the Common Concepts tests, ec_ eyed sqdreS in, the eighth qr.ziinth,-stilniiia..-



I

the regular school curriculum. In additibill their

--thw-abilatimm011-Mte ibia5-1-anguages and to

lives have beers enriched by .

.
,

reel at home in eul

i .
.10 ' . . .

.1 .At the secop4ary levels students Were able _to learn to_Iimprove both English. .

and Sp"ish language skills in classes which emphasized the advantages of

membership in two complementary cllItures. -..

The 'elementary and secondary courses described in this report were Success-,

ful in meeting the ec4cational,needs of a group of Milwaukee youth. Guidelines

and itbtructional materials develope3 by Bilingual Program staff for these

courses arc now available as models'which may be implemented wherever the need

0

arises.

sr

4

re
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