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ABSTRACT - : }
Bogt students majoring in elementary education at i
Hlinois State Unii%tsity are enrolled in the CORE Progranm. These 1
prospective *eachers are regquired to complete three on-campus unified 4
Wcores" or semesters of work yhich focus upon the arts, communication i
skills, and ratural and soci3l sciences. The fourth core or sepester ’ ‘
’ is devoted “o clinical teaching experiences and selected course work |
at one of four “edsher education centers operated by the Department |
of Curriculum and Instruction in cooperation with public school i
districts. The centers provide a prqgram of extensive clinical
experiences for about 400 teachef c:§Qidates yearly. Zach center is ;
staffeD by an in-resident director and two clinical consultants who |
are enployed by the .university to service approxima“ely 50 students
per semester. In some centers, consultant staff members are district i
personnel assigned to this position. Through partnership agreements, i
cooperating districts provide office space, classroom facilties, and |
school sornel. The paramount goal of the fourth core compohent is i
the,provision of a multitude of opportunities for the teacher’ |
candidate. to work toward the attainment of teaching skill competency i
and to search for their own unique teaching style through direct o
involvement in a tealistic teaching-learning situation. (The prograns /}
at each of the four teacher education centers are described in this |
reporg,) {Author/CD) ) | !
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Thig bulletin exp;lainiﬁg the Teacher Education
Center Concept at Illinois State University is
difected to:

"1, on-campus elementary education
majors enrolled in the Core program,
2. public school personnel cooperating
. with Illinois State University in the
preparation of teachers,
3,- other professionals seeking informa-

tion about the teacher education
center concept at ISU;

-
-
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The Center Directors wish to expres_sisfaecial
appreciation to center staff members, and to -
the Core Program Coordinatox, for help given

Cd

n the preparation of this bulletin,

@ Thomas Baer .

Wayne H, ' Galler
.Ardelle Graef ,
Myrna° M, Toney
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THE TEACHER EDUCATION CEI\LTER CONCEPT
ILLINOIS STATE UNIVERSITY /

NCENTERING" 2t ISU 18 o0 ooy vvreeeeeennnn. .

establishment of partnerships between the
university and public school districts for the b
purpose of providing for the pre-service and
in-service educati‘on‘of teachers.

H

v

development of a full semester of in-residence
clinical experiences for elementary education
majors enrolled in the final semester of the

Core program,

x

%‘k\
Y O
in&ration of "on-campus' academic knowledge
and theogy with "off campus' public school
practice, -

1

< -

involvement by the participants in a multitude

of learning experiences in typical school set-
tings, translating kriowledge about the teaching- |,
learning situation fnto effective instruction for
the individual child.

w -
5 . . 3
exposure to various commuyity agenc1es,%1r

services and contributions to*{.gle health, edu&a-
tion and welfare of children, yo%l»\and adults, P

~
~




’ CLINICAL CENTERS: "
INTEGRAL COMPONENT OF
ELEMENTARY EDUCATION'S CORE PROGRAM

re

Most students majoring in elementary
education at Illinois State’ University are en- '
rolled in the CORE Program, These prospec-
tive teachers are required to complete three
on-campus unified cores or semesters of work
which focus upon the "arts', "communication
skills'', and "natural and social sciences",
The fourth core or‘semester is devoted to
"Clinical Teacl{ng Experiences' and selected
course work at'one of four teacher education
centers operated’by the Department of Curri-"
¢ulum and Instruction in cooperation with public
school districts,

The centers prov1de a program of extensive
clinfcal experiences for about four hundred
teacher candidates yearly, Each center is staffed
by an in-residagpt difector and two clinical con-
@yltants who aré employed by the university to
service approximately fifty (50) students per
semester, In som. centers, consultant staff
members are distric{ personnel assigned to
this position, Through partnership agreements,
cooperating districts provjde office space, class-

room facilities and school pegsonnel
A

The paramount goal of the Core IV component
i's the provision of a multitude of opportumtles
for the teacher candidate to work toward the at-
. tainment of teaching skill competency, and te
search for their own unique teaching style through
direct involvement in a realistic teaching -
learning situation,
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CENTER COURSE: OFFERINGS

'  REQUIRED: - | <

Clinical Center Practicum -

‘. . Student teaching and seminar
) '/ 10 hrs, )
OPTIONAL; ' o :
. . . Advanced Reading Methods
' : 3 hrs, oo
, - School/dommunity Involvement
\ T - 3 hrs. -
Early Childhodd Practicum
5 hrs,
'\ | Independent Study
1-3 hrs, g
- L4

Advanced Reading Methods: Practical probleri'ls
utilizing group techniques in teaching reading in
elementary classrooms. Integrates reading with

non-reading learning activities,
. L}

School/Community Involvement: This course

provides exposure to different community influ-
ences and social environments which affect the
lives of children, youth and adults,

s " ’
’ ) | | i
N [
.




MAJOR GOALS
N N . )

) In an attempt to provide prolluqtive Core IV
clinical experiences, each of the emerging four
cénter programs has been designed to utilize the
uniqueness of the envirénment and to-reflect in-
dividuality in itsuorfanization and formulated
goals, .There are commonalities, however, ‘re-
flected in the basic goals of the four centers,
/The list bel/ow is representative of these commo’ig

/ goals, . . , .
! S : . .
‘ / *  To promote within'the teacher candidate the .7
1 integration of learning theory and-actual - -

classroom experience by providing oppor-
_ tunities for the course work to be tied into
_ the clinical classroom dctivitiesy N
hd H \
* * To provide opportunities for the teacher
' candidate to become acquainted with the
§ entire school operation, the community

and its various agencies. /

*  To help the teacher candidate analyze his

' own teaching behaviors, develop'seli-
evaluation skills and recognize the effects
of teaching behaviors on the learners.-

*  To provide opportunity for the teacher

- candidate to demonstrate awareness of the ,
responsibility inherent in the teaching
role; and to provide opportunities for
demonstration of desire, knowledge, —~
skills, and attitudes necessary for suc-
cessful teaching,

* To pro‘;‘/ide a setting for various types of

‘ study and informal research relating to
teaching and learning.

O . 5 *




The Elementary Pr1nc1pal -a key member of
the teacher educatmn team

ERIC ¢ 10
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CENTER PROGRAM DESIGNS




JOLIET TEACHER EDUCATION CENTER

'fhe program for teacher candidates participating
"in theé Joliet Center Has been formulated df%the
premise that professional experiences should be
provided in a realistic setting, The semester
sefjuence attempts to provide the teacher candidate
with an opportunity to experience a greafter linkage
between theory and practice and is divided into
three phases: '
Phase I - Five Weeks .
Orientation, Observation, Mini-Teaching, -
. _and"Teacher's Aide . !

During Phase I teacher candidates become familiar
with the total school operation by observing and
assisting at all grade levels, attending formal |
reading classes, and participating in small group
serminars, In addition, teacher, candidates are
assigned to a specific teachgr by their principal

to work half days (mornings) as teacher aides in

" ‘the areas of reading and language arts, Experi-
ences candidates receive as aides are closely co-
ordinated with lessons covered in formal reading
classes. Mini-teaching is also included in Phase I
and teacher candidates are required to conducty,
several mini-lessons to small groups of studj's

These lessons are evaluated by other teacher
candidates and serve as a lead-in to large gr,
mstructmn

P

Phase II - One Week -
Observation and Contracting

Teacher candidates intensify their observratio_ns .
of all teachers who are qualified to setve as
cooperating teachers.




»

At the end of this phase teacher candidates con-.
tract for a specific. cooperating teacher, ¢

Phase IIT - Eleven.Wee’ks
Teaching Practicum >

During Phase III teacher candidates work with
the cooperating teacher for whom they contracted.
Through a team approach of planning and teach-
ing, teacher candidates are gradually introduced
to the responsibilities of the cooperating teacher
until they assume total control for the entire
class, !
¥
During”each of the phasés a weekly seminax'ik
conducted 'to discuss the student teaching experi-
ences and to brmg in special resource persons,
These seminars are organized based on the needs
of teacher candidates,

+

Several important factors of the Joliet Center
Program should be noted:

* TeacMandidates are asked to select a type
- of school at which they would like to student
teach.

* Teacher candidates are asked to select a co-
operating teacher under whom they would like

* to student teach., All efforts are made to
assure teacher candidates their first, second ,
or third choices,

* After contracting, clinical consultants arrange
for a weekly meeting 'date with the teacher can-
didatesyof each building. These cluster meetings

4




are held before school and provide teacher
candidates with an opportunity to discuss their
observations, reactions, suggestions, com-
plaints, etc. on a regularly scheduled basis.

The Joliet Elementary School District 86 is
comprised of twenty-two elementary schools,
K-5, and four junior high schools, 6-8. Of

the schools paz;tic1pating in the center program
there are wide ranges of differences in several
areas: pupil population; economic settings;
social settings; building constructions; and
racial makeup. The netygffect of such diversity
enables teacher candidatks to select schools
which are in keeping with their professional
training and pe\r,s‘onal interests,

Much emphasis 18 placed on the area of reading
at the Joliet Center and all teacher candidates

are encouraged to take Advanced Reading Methods.

Most of the formal class work is completedldur-
1ng the first six weeks of the program.

L
Traditionally thé Jeliet Center has worked closely
with a variety of community agencies in provid-
ing teacher candidates with the opportunity of |
working with children in a non-school setting.- ‘
This experience is of prime importance as the
problems children manifest m the claggjroom
may be the result of numerous factors relating
to the world outside of school. Involvement
with the agencies, exposure to different com-
munity influences, and building relationships
with children in d1fferent social environments
help make teacher candujates more sensitive
to the complex environmental influences that

L3

¢, '

~




. effect the learnihg situation. In addition,
A it provides an opportumty to promote pomtne
teacher- commumty relationships,
N . .
The Joliet Center program i1s comprehensive 1n
scope and attempts to provide teacher candidates .
. with realistic experlences which will adequately
prepare them for the tremendous demands and
responsibilities of teaching.
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McLEAN COUNTY TEACHER EDUCATION CENTER

SEMESTER ASSIGN)v&ENTS
L ,
Teacher candidates assigned to the McLean County -
Teacher Education Center work in clinic schools
within the public school districts of Unit 5 Normal,
District 87, Bloomington, and Trl-Valley. Group-
ings of 3 or:4 Core IV teacher candidates are as-
signed to a clinic school in one of the three co-
operéng districts by the center staff,-

PRE-ENTRY PREPARATION

Clinic School Vi sitation

A visitation day is planned for each cluster of
teacher candidates to becoxqe acqua1nted with
the school's environment in which they will be
working the next semester, At this time the
present cluster of teacher candidates serve as -
hosts, and hostesses, They prov1de a complete
.tour of the school plant, arrange for introduc-
tions and/or visits with the clinic school prin-
cipal, The principal and teacher candidates of
the present semester are on hand to respond to
questions related to schdol programs, popula-
tion, operational procedures, and socio-
cfommumty relateg activities, When possible
the visiting students observe the present Core IV’
candidates in action and attend their building
semtinar, N -

X3
. %
Rre-Service Vita
/

, .
‘_Teac/her candidates are requested to COmple(;e
‘a 'Pre-Service Vita and return it to the center

- staff prior to their arrival at the center. The

1
5, .

o 16
ERIC .




Vita has a two-fold purpose in that it provides

the center personnel with up-dated information

about each ipdividual's past academic, *and earlier

direct experiences in the three on-campus Cores,

as well as their interests, needs, special ac-

complishments, and educational experiences.

This information permits the staff to plan more

appropriately for meeting individual netds,

Dunng the semester each teacher candidate

assumes the responsibility for rotating his/her

* vita to the principa], contact teachers, ‘and co-
operatmg teacher,

Y

~\ * ok ok ok ok ok ok Kk % ok

Advanced Reading Mefhod8° fusing theory’
and practm\e .
’
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PEQRIA TEACHER EDUCATION CENTER
\‘«

Peoria is a city with a populatmn of over 130 000.°
Situated on the Illinois River, it is a city of con-
trasts and variety. Peoria Public School District
#150 is a unified district of 35 elementary and 4
high schools.. Twelve of the K-8th grade ele-
mentary schools are part1c1pat1ng in the Center
program as Clinic Schools.

The students' involvement in the Peoria Center
program begins by coming to Peoria the semester
prior to their assignment for a visit to the clinic’
schools participating in the program, These
schools are representative of the total school
population from inner city (low socio-ecqnomic)
to the suburban (h1gh income) areas, The teacher
candidate selects the type of school to which he

or she wishep to be assigned. They are tﬁlen as-
signed to thesschools in a cluster of three to

eight per bu11d1ng for their semester's expenence.
. . o »

'Dunng the semester of full-time involvement in,
the schools, each teacher candidate is under the
guidance of a Center Consultant, clinig prJL.nc1pa1
.and classroom teachers. Large group and build-
' ing seminars are held throughout the semester .
to help make the experience as meaningful as
possible, o
The Peoria Center program is divided into three
phases., During the first two, students are as-
signed to the principal rather than a specific
teacher for orientation to the school and its com-
munity, and to guide them in becoming an in-
tegral part of the school in their role of a teacher.

- . 1
.

et o L.
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Dyring these three phases approximately half the
time is spent in the school with the remainder
used for, courses, community awareness visits
and seminars, Phase three is a full-time clin-
ical practicum or "student teaching'" experience.
A description of the three,phases follows:

a3t

. " Phasel

4

' This phase initiates the teacher candidate to

the school, its children and faculty, During
the three weeks of this phase, they are involved
as aides in the classroom,.'school office, library,

‘Alunchroom and playground, have an opportunity

to observe and become acquainted with all the

j@/«hers and other staff of the building., Visits

o’other schools and various community agencies
are included at this time to broaden the teacher
candidates knowledge of children from different
backgrounds and in non-school situations while
becoming knowledgeable of the community itself,

Phase II
The second phase of the pro'gram combines ob-
servations at all grade,levels' with the teaching
of mini-lessons to students from each grade,
This provides an opportunity to become familiar
with the growth and development characteristics
of children in grades K-8 and initiates them to
the teaching process, The teacler candidates
are paired in teams to aid in déveloping and
evaluating specific teaching skills through tHe
use of various performance scales and instru-
mentsl. The mini-lessons consists of a very

2l

**ca]refflly planned, single concept or skill,

.
g

4,
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'10-15 minute lesson taught to 3-5 children at
‘a particular grade level after observing in the
. classroom, Mini-lessons are taught at each

. /grade level in the schqol. Critiques of the
lesson by their peers and Center.Consultant,
and the use of video tape, aid the student in
developing self evaluation skills and teaching
competencies before taking over the responsi-
bility of a large group in the classroom,

Phase III

The third phase of the program is the student

teaching exberience. For ten weeks the teacher )

candidate works with one 6r more cooperating

teachers, gradually picking up the teaching -
" load until she has full responsihility for the

class, Cooperative planning and teaching with

the classroom teachex is encouraged.

At the Peoria Center a self selection process
is used in making placements for the student
teaching phase.” After working in the building
for approximately six weeks, during which
time the p}ogram participants have been ex-
posed to the total school operation, observed
many teaching mopdels, and gotten to knew the
- teachers, the teacher candidate then reguests
a cooperating tea?her at the grade level they
wish to do their sb\udent teaching, The center
# consultant and clinic school principal discuss
with the student the\ choices made and decide
upon the placement, The classroom teacher
is consulted as to whether she wishes to accept
the student teacher before the assignment is
approved,

v
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/ Peoria Program Participants Have The Opportunity

to:

%*

\
\

) . . . : .
become involved in a variety of experiences

designed to aid in their getting to know them-
selves and to develop their teaching competency.

choosiflihe type of school in which placement.
is desifed; .

select the teacher and grade for the student
teaching experience. '

become aware of the community and‘its re-

“ sources, and become involved as a volunteer

in agencies working with children.

“
-

visit schools from each area of the city, ‘and
observe innovative programs and teachers,
be involved in experiences designed to'make
the teacher-to-be knowledgeable of,the total
operation on a building and district basis,

be involved in éxperiences at all elementary

age/grade levels ta enhance chances for find-
ing employment, .
develop their. own unique style as a teacher,

hd »




' Informational sessions with district persohnel -

,.  focus on scope and philosophy of district operation
" and programs

b Mg ek

Community Awareness: a visit to Head Start -
° 26
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QUAD-CITIES TEACHER EDUGATION CENTER

. |
The urban area commonly refdrred to as the Quad
Cities, is located approximately 130 miles west
of ISU. Here, with &g over-all population of
300, 000 people, teacher candidates have the op-
portunity to become involved in a wide range of
experiences not readily available in smaller
population centers. : 4

Several communities n’\ake’/ﬁp the Quad-Citfes,
Two of the larger ones'!are Rock Island add
Moline and it is in these two cities that the ISU
Teacher Education Center has tended to con-
_centrate many of its program activities,

.

The semester's program offered to ISU students
at the Teacher Education Center is divided into
two major segments, This permits teacher can-
didates to capitalize on the variety of learning
portunities available to them in this urban
etting, A descr1pt1on of the two-part program
llows., ] .

I

I - Seven Weeks ) /

During the first seven weeks time is scheduled
for teache;ﬁc‘};ndidates to participate in the read-
ing class, to become actively involved in the
community and to study in some depth, the ele-
¢ mentary school environment, The philosophy ’
of the center faculty is reflegted in the followmg

statements: Yo P
s, .
* Childrer\1 acquire an education through many
community environments, -

* An elemeéntary school has its own individual
personality,

\ 27
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* Direct experience in classrooms allow for
on-the-spdt learning for teacher candidates, -

* Support is given to the use of a variety of
teaching techniques,

Teacher Candidates' experiences ect the
above stated concepts in sevepdl ways, For
example:

g Advanced Reading Methods

A team approach has been used to develoi) the
content of this class, Faculty also shares re-
sponsibility in worklng with teacher candidates
during the time set aside “for this course,

Large group and small group instruction is _
arranged and opportunities are provided en-
couraging teachet candidates to actively ]
participate in class sessions and within ele- .
mentary classrooms, - '

Community Involvement ' -

Time is scheduled for teacher candidaa:s‘\
to become acquainted with the industrial,

religious, and cultural environments of this
large urban area, When exploring this urban

, &
environment students become aware of the * v
many services available to Quad Cities resi- )
dents of all ages and needs, .
Seminar .

Arrangements are made for teacher candidates .
to explore one school environment in gome
depth, This means learning about the pupils
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whose presence make the program necessary
in the first place. Study of the school neigh-
borhood is a must, also, if teacher candidates
are to really‘unde;stand the school as a spe-
cific entity, Teacher Candidates are able to
consider further, various teaching styles and
tgaching materials,

These seven weeks! activities just described
provide many opportunities for individual profes-
Sional growth, Experiences for the remainder
of the semester build upon'this background and
are outlined next,

II - Ten Weeks

High.lighting a teacher candidate's work {n the
Quad Cities, is the full-time assignment at the
grade level the teacher candidate requested,

5

Several people are involved in arranging the
assignment requested by the teacher candidate,
Included in this process are the school system's
.liaison representative, principals, and cooperat-
ing teachers and the Center director, When

- agreement is reached among these individuals
regarding the teacher candidate's specific re -
quest, the assignment process has been completed.
This procedure generally is finalized before the
ISU student arrives foi.t!;e semester,

-~

Beginning the first week in the classroom, students
assume teaching responsibilities for at least one
class, Each week thereafter, the teacher candidate
assymes additional responsibility for another class,
" Thfee weeks of full-time teaching begins at
about the fifth week of the assignment, This

29
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procedure then is reversed and cooperating

teachers begin to assume direct teaching respon-

sibilities for some of the classes, preparing

for the time when the teacher candidates leave

at the end of the tenth week.

The philosophy of the Center faculty is seen in

the opportunities arranged for ISU students_to

explore, change and grow., Teacher candidates

have occagion to:

* ""contract' to prepare and teach a unit, generally:
in science and social studies, The unit is agreed
upon and prepared prior to the beginning of their
full-time assignment,

" % utilize a variety of teaching techniqudes.

.

* actively involve children in learning activities.

* practice self-monitoring and self-management
skills,

* assume responsibilities in the three-way
communication process between cooperating
teacher, university advisor and teache#
candidate,

* work in a flexible off-campus program where
requests and suggestions are considered. No
two semester plans are exactly identical.

Thig teaching‘-learning experience allows time

to assimilate and extensively apply the knowledge
ae¢quired throughout tie total Core program, It
is one basic step in the never-ending process
of becoming a teacher,




TEACHER CANDIDATE ROLE EXPECTA TIONS

The teacher candidate comes to his se-
mester of clinical experiences as an under-
graduate in the process of earning a Bachelor's
Degree and teacher certification, The expecta-
tions are high, both quantitatively and qualita-
tively. In addition to the instructional duties
of planning, teaching, evaluating, observing,
and conferring are course work responsibilities
and involvemeht in related experiences in their
total school community. These include partici-
pation in conferences, social activities, faculty
meetings, school board meetings, studerit ac-
tivities, parent meetings, and other special
assignments, The teacher candidate also
participates in workshops and inservice train-
ing progfams and follows the school calendar
The belief is that if they are expected to func-
tion adequately as teachers, student teachers
must be provided the opportunity to assume
realistic responsibilities, The maximum in-
volvement in teacher duties and responsibilities
is encouraged so as to permit the teacher can-

" didate to have a broad eXxperience in all dspects
of the school community,

In the commitment to the multiple demands
of a clinical center program, the teacher candi-
date plays an indispensable part in determining
the nature and extent of his/her own professional
preparation, and general success or failure of ¢
the entire Core IV semester assignment, The
_ teacher candidate's dual obligation, as a learner

,’ ) .

1
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learning to teach and as a teacher charged with
extensive instructional responsibilities, places
him in a unique role, The successful fulfill-
ment of this role demands ability, dedication
and effort on the part of the teacher candidate
and requires understanding, cooperation, and
constructive guidance from the principal, co-
operating teacher, and center advisor,

Additional information z:egarding the
CORE Program or Teacher Education Centers,
as well as arrangements for visitations may
be obtained by contacting any of the following
individuals,

* Chairman -
Curricu and Instruction Department
DeGarmo Hall, -Room 232D
Illinois State University
Normal, Illinois 61761

* Director * Director .
Peoria Teacher N Joliet Teacher
Education Center . Education Center
3706 N, Grand Blvd, 420 N, Raynor Ave,
Peoria, Illinois 61614 Joliet, Illinois 60435

* Director * Director
Quad Cities Teacher McLean County Teacher
Education Center Education Center
18th and 26th Street 2106 Arrowhead Drive
Rock Island, Illinois 61201 Bloomington, Illinois

: 61701
* Core Program Coordinator
DeGarmo Hall, Room 221
Illinois State University
Noymal, Illinois 61761

g
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