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ABSTRACT
These th¥rd-grade ma*erials, from the Religion in
Elementary Social Studies (RESS) project, explore the relationship ﬁf\\\\\
rel‘g on to ethnic traditions in our nmultiethnic and nultireligious
society. Included here are *he teacher's guide, the pr’nted student
, . materials, and an evaluation report fros RESS level 3. The materials
stress active learning. Interest centers are used *o introduce Seven
= modules on eéthnicity. Students are involved in a discovery approach }
to learning through the use of printed, visual, and auditory
materials. The modules on ethnicity presented iﬁTthe teacher's guide ]
include the following: (1) A Metropolitan Area: The San
Prancisco-0Oakland Bay Area; (2) Zthnicity in a Metropolitan Area; (3)° ]
A Spanish-Speaking American Traditiom in an Inner-Ci*y Neighborhood; 1
d (4) & Chinese-American Tradition in an Inner-City Ethnic - {
Neighborhood; (5) 2 Black-lmerican Tradition in an Inner-City Ethnic
Neighborhood; (6) A White, Protestant-American Tradition in a ‘
Suburban Neighborkood; and (7) A Jewish-American Tradition in'a
Suburb Neighborhood. Por each module the guide .provides. the major i
|
|
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concegts and organizing ideas, skills and behavioral objectives,
of the classroom and student materials needed, specific
ing me*hods, evaluation techniques, ard lists of add;t;onal
print and nonprint resources. (Author/RH)
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"~ SERIES SCOPE; ‘Six levels ) . . \\ .
2 e . \ . -
’ ! _SPECIAL FEATURES: . , h . §

. i~ -

. <
PN .- ’

. - *Centered on learning about religion as part of in-school instruction in the social studies w Vo
curriculum . . -

" *Emphasizing search for Bmmnwnmy personal xboswmamm ' N

s 1 *Conceptually structured

*Inquiry oriented )

.

*Using 'mixed media : . t ,V .

*Employing cross-cultural content samples :

*Correlated with interdisciplinary approaches and programs in social education . ‘

*Levels mnﬂ:nncﬂma te- correlate with educational Pegearch on stages of learning .

Hrm RESS program-is amm»mnma for the mSonMoan and intellectual development of the child in our T

) .B:Hnwlnmwwmwocm and lti-ethnic society. Each of the s8ix grade level programs 1is organized for n:m o)
gpiral development of the.concepts, main ideas, mwnmwnw<wn»mm. and skills which comprise the program's
General Objectives (see ‘pagea_iv-vii.) In the third level- -program each encounter 18 divided into a

series of sequential learning 8 ents. _An entire encounter may take from three days to a week or .
longer to complete. ~

Each grade-level set of materials contains:

.
N

- L4
’

. * *A teacher's guide with general and‘:behawvioral omWﬂmmw<mm. teaching strategies and resources,
. and background information

~ L4

‘*Packets of multi-media learning materials such as: slide series, audio nmmmmnnmmr student oo
reading books, student activity books, sort cardsg, picturé& sequence cards, data analysis and

: retrieval charts, activity posters, game cards, and maps. .

. T .

4
.Q
'
L
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and lives.

.IJ»fl«an‘

. \
. RATIONALE FOR wmrum_oz IN ELEMENTARY SOCIAL STUDIES

»

"One's education 18 not complete without a study

of noBanmnwdm religion and its relationship to ¢ * .~
v the advancement of civilization . . . . Nothing

" we have said here indicates that such study ... . , S

when presented objectively as part of gecular . ‘ P
program of education, may not be effected consistent .
with the First Amendment." - . w . A
, . from the majority opinion of the United s
, . States Supreme Court, 1963, Schempp Case, . " .

s v - e

-

The religious dimension, or religion in its varied secular and non-secular manifestations, has to
do with world view, a sense of reality-from which a person and/or a community makes sense of life.
This perspective is reflected in life style, ‘the. way in which a vmnmos or a noBB:shnw moves, mnnm.
Religious:experience is a m#Mﬁnm»nmbn dimension of 1life in all human mon»mnwmmu -’

-

-
-
1 p
-~

-The educational necessity for study about religion in public education is recognized at the level S

of higher education. Moreover, a number of efforts have been made at the sBecondary level. What
is ‘often overlooked, however, is the impoverishment of elementary level education which ignores the
study of religion. This omission was recognized in a 1972 report on the treatment of minorities
in elementary social studies textbooks. Among the criteria used by the committee of seven educators
cmnm.nrm following:
"1s the role of a variety of religious groups in our monwmn%. both past and - «
vﬂmmmsn included?" o .4 -
"Is the legitimacy of a variety of 1life styles wnxbmewmammaw: .
~> ] v

*

"In dealing with various matters, do the authors commit

- . - - ) N - .

'gsins of omission'?" -

* - [ . a - < s
:Socwanrmdoornmsanomsno:nmwm&vomwn»<m mmumlhsmwmw:w Q .

v . .. A
- e . » - t v

§ .-

*xﬁnrwwma Department of Education, Early" mwnﬁmanmnwamonhmw Studies: A wvaHn Ma wmmmnam to Their?”

Treatment of Minorities. Lansing, Mithigan:

.

N . ’ e -
..l! ~ N .+ . .

* R - -
. . ¥ o
. - -4t-". e . S

zwnSHmms umwmnnsmsn of NQCanwos Howw ‘ .
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o .‘. ..».W.M‘ . ..‘\ u...‘.\.\..\z Mw,u 1... ‘;,,/./.g, .AT - .,,/. ,,
—w S Mﬂwm,nwwwonmwm mmn nrm wmmm mnoumnn a&mwmaw nnmn h:m mnca% Om nmw»mwos 1s the proper and necessary o (Y
T \mw. nwmﬂOUmuc»HHHM“om mrm;mnrOGHmc.bcwu at the rwnww mymamnnwn% Hm<mw.xm=a that its incorporatfon intc , \.\fA\

S » ‘«Um ww&ﬂnsnmnwavﬁomnma vno<wnmm mote: nonmw mvvnomo: no monﬁmw Mncmﬁma ¢mcnmnuo=. Y

T . Y o

q&m nrwwm mrocwaﬁnmnm»<m P :nonHmﬂmﬁ.machﬁn»oﬁ from mmuw»mmn ‘entry Hnno mnroow bmmnn»nm about .
. e gigaif{dant mnﬁmmeom,ocnanﬁ%nne ‘canndt be' ‘mggically suspended until f»w:mn gtade levels. The 5 . -
A mnh wmﬁwcﬂm\mo %do<mmw nc»nmon meOHawnHou and guided mxvaﬁmbvmm in the area of religion may result

' .,wﬁ the bmnw%.mbﬂsmnuo of mnwnaOn%wmw. Bnmnounmvmmomm. .distrust, and-prejudice. The RESS progr
-~ Mn Hmmﬂuﬂum about nmw»munm is uouwamuaswsmnﬁouma non-proselytizing, and mnwamshnmwww responsible.

Hrm program develops a hripad €oncéptual- wﬂmemﬂonr empathetic, mnn»ncaom. and analytic skills, at
mmnr nd»wm.m H¢<mw em am<mwovam5n mon Hs<mmhuwmnﬁnm <mn#ma 8onwa views, life- styles, and tradition

T « 2

- * L
- The-RESS wnomumﬂ mnmﬁm upon mmnmwwumamm nmmwmnhr* mmnmﬂsunuﬁquonnmnn mba methodology appropriate
to the child's ‘level of cognitive and ‘moral developnent. At the mwmsmnnmn% level, study about
.religion’ contributes to.the mmcmwovsmun of self-condept as the child affirms his oed or his family's
sonwa~zﬂm€ and life mn%ww.qsrmnrmn it »m‘wmncwmn or non-secular. At the same time, learning about
‘‘religion in the elementary school- fgsters atiitudes. of empathy.and appreciation that are vital to
.a, the- zonrhnm ocn of- mnchnmvwn BCncmH mnnonﬂaﬁbnwoum in our BCHnHlanHwMOCm monnmn%.

PR
‘e -y N

: T In this way nmwwmwoa in vckun macnmn»ou mcvvonnm a vnnamnw momH of mwmamﬂnmn% wQVﬁmH mncaummll
educating children to become thinking-feeling citizens whose judgments will be based on factual
analysis and sound reasoning, wmsvmnma with msvmn:w mnm compassion.

-

N 2t . . R . > . ~ - . s .
. . R s . - Lo ’ i . ) v.n _ [y ) N /;, ’
e *Jerome Bruner, The Process of Education, New dew" Random House, Inc., 1960. w oo - xﬁ
%ﬂ Ronald Oowaamn xmmaunmmm for wmwumuou. A mmmum for uw<mwou5mnnmw Religious macnwnuou. New York: : - . .ﬁ
S mmNUCN% wnmmm. 1965, 1968, R k . 5 o R T
2 1 , *+ Jean Piaget, The Child's Conception.of the World, Totowa, -N.J.: Littlefield, Adams and Co., 1969. ) w»,L ot
' N S e VO
) B Jean Piaget, The Moral Judgment of the 'Child, New York: H:M,mnmm,wﬂmmm. 1965. . )
. ’ ) ’ N M g TN
: . efid- P . . a
e
kl
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. .Hrm ncﬂvOmm of nro RASS _Project in its six Hne.mHm is to amémwou wrm mowwotuum -concepts, main ideas,

- Religious Traditions

OBJECTIVES ~ S . B

wmz><_om>r OBJECTIVES - . o NI SRR
< wm:mﬁ.onmw ov.._mnnwiww for mmnr -encounter-within a Boacwm are clearly mnmnma in the teacher's guide
. for each Hm<mH Hrm behavioral objectives provide an evaluative: sheck .for the n:»Ha.m understanding '
‘of each mnmocnnmn 8 onmmbuﬁbm ided, mmnmunue.un»mm. and skills. =~ - et
N - . 1]

.

.

T (

. - <

Religious Communitly .
Religious® Institutions

Religious Adherents
. * ’ ~ » s
4 .
- e,
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Main ‘Ideas . Lt . . ) .

1.

2.

-

The religious dimension has to do with worldview and lifestyle.
Worldview is a sense of reality from which a person and/or a community ph
this sense of reality is a belief about what is, and a commitment as

8 sense of life;
at_ought to be.

Lifestyle 1s 'the way 1in which a person or a community moves, acts,.and lives: memmnwwm. .- \
reflects worldview. ) . t . :
The mmwﬁmwo:m dimensfon is manifested in both religious and nonreligious traditions. ‘e

Religious nﬂwawnﬂmum develop out of the interaction of the adherents with: the sacred

in time and space. : BN
. . o L.

& religious tradition is a pattern of thinking, feeling, valuing, and wonwum,wnmmmn<ma,

by a community and manifested in symbols, events, persons, documents, artifacts, Tites, ) .

customs, beliefs, and ideas.

.xmwwqucm communication is symbolic; it points beyond itself. . ) :

The religious dimension is universally manifest in human societies.

. o - .

The religious dimension Mm both a personal and a noBB:anwwmxvmanunm. s .

. [

/ ' ) vy

The mmw»mﬂmcm dimension and culture are mutually Hunmnamvmmamun. .

Religious experiences and expressions change Jdver time, .

s -

mnrawom:csmnrwua. , .

N . *

‘The study of the nmwwmﬁo:w dimension and of religious traditions is an HunwmnWH vmnn,Oh the -t

« * - z

-w/
b

IC

.
O
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Sensitivities . .

Developing self-concept ‘

a . -

1. feeling free to ‘make appropriate nmmmnm%nmm to and statements about her own feelings,
values, worldview, lifestyle, 'and religious and/or secular tradition y

,N. living openly by the commitments which his worldview and memmnwwm entail
ULUmHov&MW,mmwmn:M for others : , ’ ' .
3. appreciating the a»<mmmwn< of worldviews and lifestyles Mj<:c&mm socidties. . " :
4. supporting a person in his beliefs and behavior which are unique to his mmn:wwn or ~
religious tradition .

5. considering the values of particular traditions which are involved in decisions

Ne > * ’
people make \ ) ) P
Skills- ) -’
- . 1 -
1. relating one's knowledge and personal experience to -the learning situation
.2. participating in a real mAVQN#msnm through ’
sense experience ’ —~ S
simulation . ! .
field trips
3. considering a problem which needs , )
an explanation . C :
a solution . U ’ N
a pe?sonal or societal response
"4, developing and testing concepts, generalizations, and interpretations by
stating and checking hypotheses ¢
' atquiring information through
1istening ‘ .
viewing ’ .
interpreting graphic materials . - )
. reading .,
locating infotrmation . . .
. b . > ) C
~ -vi- - . ' Q=

L]
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, organizing information, . ’ .
comparing and contrasting ) ) -
analyzing information’ ’ :
making associations

5. mnnmwuwnm concepts . s ~
6. attaining vmnmpme meaning of events mra behaviors .
7. applying generalizations and »unmnvmmnmn»onm to make judgments
8. becoming sensitized through s
_ exploring feelings and values ’

expressing feelings and valués / —_

empathizing

exploring "implicatigps and consequences *
9. working with others effectively. o

social participation skills .
creativity and expressive communications skills

/ :

- L . CONTENT J

- -

The content of the RESS program is multi-disciplinary, though particular disciplines may have greater
emphasis at a given level. A conscious effort has been made to balance the content so that it will
present activities in the areas of xuotwmamm..mmnmﬁnw<wnwmm. and skills.

Level 1
Social Studies Correlation: Cross-Cultural Family mnwﬁmmw,

Module on Sacred Space-~The Home 5 .
Realizing and reconstructing meaningful space

Module on Sacred Time--Celebrations .

Realizing and reactualizing meaningful time

Module on World View and Life Style--Story and Way .
World view ("story") and life style ("'way") and related
experiences of wonder and joy

¢ . ) -vii-

12

O
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Level 2
Social Studies Correlation:

Crosg—Cultural Community>Studies

L4
Modulg 1: The Temple Mound Builders
'Religion as a community experience in a homogeneous soclety

\

- -
Modulé 2: Java .
Religion as a community experience in a society of cultural diversity
N ) S
' Module 3: Our Community <t

eReligion as a community experience in the child's own community

v “ .

Level 3 - .
Social Studies Cortelation: Ethnic Studies

Exploresthe relationship of religion to ethnic nnmawnws in our
multi-ethnic and multi-religious monwmnw“\¥
hd -

" Level 4 . %

_Social Studies Correlation:

/

Environmental

L
—
\

Investigates secular and =o=|mmn:Hm\\wﬁmsmconrm for exploring humankind's

relation to nature 4

b‘[\\l‘l&. \

v

o

Level 5 .
Social Studies Correlation: Studies of Sociology, Economics, History .

Studies the religious dimension, or nmpwmwos in its varied secular and
non-secular manifestations, in North America, past and present ‘

Hbﬁwp..@..
Social Studies Correlation:

Studies of 0l1d World Civiliz ons , .
H

Traces the drigins of living religions to early civi

in the Middle East and the Far East.

-

Y

A}

S N = T = .
¥
.
L4

~viii- . ’

. [
.
-
.
B
.
.
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METHODOLOGY

The basic strategy is the inquiry method applied® to the program's knowledge, sensitivities, and
skills objectives. The primary levels prov a broad background of experiences for the development
of basic concepts for learning about ‘religiof. At the intermediate levels these experiences and
concepts form the basis for further explorat®ons of the religious dimension in human societies.

Each encounter begihs with an "opener" designed to relate the area of study to the child's own
experience, or, when it seems likely that the area of study is entirely new to the child, to
provide her with an initial experience. Many of these op ning activities involve the senses of
tasting, touching, and smelling, as well as hearing and sdeing. The opener provides focus for
the area of inquiry and a purpose for seeking knowledge an understanding.

Active learning is initiated through a variety of media:
gort cards, globes, maps, charts, and student booklets. At the early levels printed materials

are read with the teacher rather than independently. Children derive information for hypotheses

and later check them, organize and analyze information, make predictions, and develop generalizations.
Learning activities provide opportunities for the child to affirm his own or his family's world view
and life style and to empathize with persons of differing world views and life styles. Activities

are designed to help the child internalize the learning through a variety of creative activities,

MWn: as art, music, drama, role playing, vOMnn%. story writing, and  through real life mxvmnumsmmm
the classroom.

sllides, audio cassettes, study prints;

The evaluative in®truments for the encounters are most often individual activity sheets or individual’
creative projects. These individual evaluative instruments provide the teacher with a check on the
progress of each child and do not penalize the less verbal student.

J/

Q

A\
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IMPLEMENTATION

The encounters may be used for large or meHH group instruction. wnnp:mun,ovnwonm are provided

for individual students of <mnw»=m abilities and interests. a »

Thorough study of nrm nmmnrmn 8 m:uam and mmBHHHmnwnw with the learning materials are essential

) before lntroducing the program to the,gtudents. A one-day serVvfte workshop for teachers and
administrators will be developed to facilitate implementation of the program. Videotapes will
be used to promote: s

~

.

-

confidence in _the legality of learning about religion in the v:vwﬁm school - : h
-~ N - \ .
competence in using the materials and stiategies effectively
-
- Administrative and community support should be encouraged and the teacher should be willing to
work noovmnmn#<mww with administrators and ‘{nterested parents.

. - . .
A
. . * NATIONAL FIELD TEST PRQGRAM ] ¢ .
Local pretests are scheduled for each’ level during its eacrliest stage of development in order to -Me
provide the developers, both writer and artist, with day-to-day feedback in the designing of : v

prototype materials. .
The revised materials are then ready for national nmmnwwm. The purpose of the national testing
program is to evaluate the curriculum, methodology, and materials among a variety of student

. populations. Experimental use of the materials will be located in six project-approved national
testing centers in Orinda and Oakland, California; Wilmington, Delaware; Kemblesville, Pennsylvania;
Hamilton, Ontario, and Tallahassee, Florida. These centers have been chosen to Hnnwcam.nmvnmmmnn@nw<m
student diversity in academic, racial, economic, and religious composition. Staff personnel monitor
. the testing situations and provide nrm mmwaﬁmnw necessary to further revise the program for eventual.
= wider dissemination. .

- .
x ”® -

“~

N : : |

.
A
L
'

-x-
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»
v
.

-
.
Aruitoxt provided by Eic:




LS e Em BE B S oE ..

b L I ol

USING THE TEACHER'S GUIDE

The format and annotations used in the encounters are described below:

NAME OF MODULE

. . NUMBER AND NAME OF ENCOUNTER . :
KNOAN LEDGE A :
) CORCEPTS: Concepts introduced at vnmmmmwvm levels receive increasingly . ) . -
‘complex and abstract development at successive levels.
> . . .
’ ORGANIZING IDEAS: >= Organizing Idea gives an example of the Qperation
of a Main Idea in a vmnnuncwmn content sample.
- ;

SENSITIVITIES: These relate to the two areas of self concept and empathy. (See page vi:) Ao
The skills are listed in the left margfn at the point where they are introduced in ’
each encounter. A complete list of skills may also be found on pages vi and vii.

SKILLS:

BEHAVIORAL OBJECTIVES:

MATERIALS NEEDED:

IC

E
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PREPARATION: Because it is assumed that the teacher will have read each encounter in
3 , ("4
its entirety, the preparation refers only to procedures which might vary ‘
from one encounter to another, such as: . '

>

setting up an interest center on th¢ particular
ethnic or religious tradition the encounter sample K

gathering a variety of materials to. enrich the interest center

making signs, labels, or simple props for simulations or role plays

procuring additional enrichment materials from your school

' system's resource centers (see Resources for each encounter)

arranging space for charts and displays which students will develop .

vnm<»mcwnm slide series and audio tapes (or reading scripts printed

in nrm mcﬁamv

setting up and checking the m:m»o visual system for any nmnrsﬁnmw

difficulties which might detract from the presentation. .

This will require: sroom darkening.facilities, optimal

sound level capacity of & good cassette tape recorder,

‘ a moveable audio visual stand on which to place the -
nMNOCmmw projector, a projection screen, and a seating
arrangement for students which’ allows for the projection
of a large, clear image on the screen. - -

'

Information for the teacher is provided in margin-to-margin boxes. This information may relate R

to the content or to a particular approach which should vm used. Info tion for the teacher .
may be placed in several boxes nrnocerCn an encounter, each box nmwmnwwm to the activity which

immediately follows it.

Jllf L el I7Fl

INTRODUCTION . - \ .

The introduction vno<»mmm a way to focus the n:»wa.m interest on the area of inquiry. It might
be in the form of a review and further development of the organizing idea from the preceding
encounter. It might involve sorting materials which relate to the particular content gample. ,
It might present a problem to provide an opportunity for hypothesizing. 1t might be a game

or a simulation which will provide a basis for noavmnmeSm cwnr the real life experience of

nrm ethnic group vmwsm mnca»mm ] ) DU -

-xii- . .
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DEVELOPMENT - BN

. .
-

The development is the wﬁuon portign of each encotmter. It involves the employment of academic
and social skills 1in a mmammmnwmw eries of investigatitve and analytic tasks which culminate in
making associations or, on &;ﬁ%mrﬂn level, monewnm/mbsmnmwwnmnwonm. . .

. .y .

¢

<

- —— +

o

h ’

Each encounter is divided into three or more learning segments. The dotted line above indicates
- where one day's activities should eng and the next begin. The teacher might wish to-divide these
segments into still smaller segmentg. e =

+ o -~
- -

. . . -~ a T~
Directions for organizing vmnnwncHwM learning activities .

appear in smaller boxes indented from the left-hand margin.

. o, »

~

T: The symbol "T:" indicates statements spoken by the
teacher and the statements provide .a model for the
- proper- treatment of religion in public education.-
The teacher should rephrase, expand, or eliminate
- questions in relation to her assessment of the students'
// “ understanding, backgrounds, and interests.
EITHER, OR: m:mmm.sonnm HsaﬁnmJMAmH mﬂﬂmam learning activities
' - within ‘an encounter. They usuglly vm(mmsn the teacher with the
.- choice of a more expanded or & more direct procedure for information
. analysis. \ ° ’
- -y -
. CONTINUE: Indicates the point at which the encounter continues
. following completion of one or more of the alternate learning
activities. ? v -

o

~

€

.m<>rc>q_oﬂ . ' LT .

- .
- .

The evaluation vnocwamw students with activities to internalize the Hmmnmwsm and to apply it to
other real situations. - - L AU

! - ¢

& .

e
—_
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EXTENDING EXPERIENCES '

‘

These are additiomal activities which serve to enrich thé learning and to vno<wamaovvonanunHmm

"to further individualized instruction. Planring for enrichment experiences should be done during
: the teacher's initial preparation for presenting the encounter. The teacher should intersperse
some of the extending experiences throughout the encounter at those points where she feels they
would be most supportive. Other activities, such as reading books on the particular content sample,
1 might be done by individual students during their free time throughout th encounter's development.
Certain extending experiences will be BomMmMWMMmmwwwrb when used as culminating activities. The a
creative teacher will wish to add many id er own to the activities we have suggested in the

8
.

.guide.

W

RESOURCES //

4 -
- A suggested 1ist of poems, ‘books films, filmstrips,. and recordings which might be used to enrich
the encounter's activities or to develop the extending experiences. The teacher should use the
list as a guide in selecting materials from resource centers in her own school system.

A . .

SCRIPTS . ‘

*

Scripts for slide-tape presentations are reprinted in the guide to enable the teacher to refer
to it when preparing each day's activities. The teacher might prefer to narrate the slide
presentation rﬁnmmwm :wwum the script. In this way, the presentation could be more easily
interrupted for discussion during the viewing. _ .

— 3 " REFERENCES : , .
References used in developing the ‘encounters are provided as a source of further information :
for the teacher. .

.- , . ¥ , . .

19
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.. INTRODUCTION TO RESS LEVEL THREE .

3

- CONCEPTUAL FRAMEWORK - “

A W&Hmsnmm program of ethnic studies should deal with a cross-sampling of mnruﬁn.shbonhn%wmna
.mdjority groups in our society. ' Most ethnic studies programs define ethnicity as a feeling of
belonging together and of sharing a common past, present problems, and future aspirations. » ot
Distinctive patterns of family life, language, customs, and religion frequently differentiate

ethnic groups. The Mmmm third level program treats all these aspects of ethnicity, but its
particular emphasis 18 on the role-of religion in ethnicity. - )

B o )
‘While some members of all religious—ethnic nnmawnwwum may choose an increasingly secular path
to'a fuller participation in our society, many others continue to preserve their religio-ethnic

-+ tradition and to find ways to incorporate its vmnnMnCHmn attributes into the rich tapestry of
. our pluralistic society.

~ 3

Barbara Sizemore's Power—Inclusion -Fodel for Excluded Groups* (see Figure 1,. next ‘page) lists five
stages for full citizenship and group mobility in the American.social order. Religion is an impor-
tant dynamic in this model. ) . i

; _ .

~-In the initial stage of this process (separatism), the excluded group defines its Hamunmww. Religion

" " emphasizes the "in'" group feeling which results in group cohesion. Religion continues to play a highly
visible role in Stage 2 (nationalism), By building a religio-cultural community of beliefs around its
creation, history, and development, the excluded group's cohesion 1is intensified. This cohesion enabl
it to enter Stage 3 (capitalism). According to Sizemore, nationallsm and religion provide the dynmamics
for the establishment of the economic base which is essential for Stage 4 ((pluralism). In the plural-
ism stage the group has organized itself into a political bloc with a measure of economic and political
pover in major national and local decision-making processes. Power, the f£inal stage, is still-a utopian

. goal in our society, says Sizemore.** In the power stage each ethnic group would éxercise an equal mea-

m:nm/om power and participation in the American way of life. - ‘

,*wmncmnm/w. Sizemore, "Is There a Case for Separate Schools?', Phi Beta Kappan, January, 1972, p.282.

20

.

-

**Barbara A. Sizemore, ''Shattering thg Melting wonﬂzwnr.: Teaching Ethnic Studies. James A. Banks, ed.
National Council for the Social Studies, 43rd Yearbook 1973, pp. 72-101.
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Noted educatox James A:. Banks cnmmm the development of mnrsﬁn studies mnomnwsm aﬂwnr nnmmn both
the mncamun s own ethnicity as thH as other -ethnic traditions,
- t + Exs 0\
"When studied from an Hsnmnawmnwvwwumn% and noB@mnmnH<m perspective, it can
help students to broaden their understanding and cohcept of what it means to

be humdn and enable them to better csamnmnmsa their own tultures and life~ .

’ ’ styles."* ' . »\\l//.

wmme has identified a ncavmn of concepts within nrm soclal studies awmnwvuwnmm which relate ~
to ethnic content. Many of. the nounmwnm for the RESS third level program correlate with the . PR
Banks' :vumn:om Organizing Concepts mon Ethnic Studies Curricula.'** ,
€ . . - . . .
> . 'RESS NM% Concepts bm<mp.ernmm nounmvn Development - ) . e
change ° ) HBBanmnHos. wanmnsou. liberation and equal n»mrnm movements
. acculturation mn#ﬂwn»n%. language, cultural adaptation ’ :
community - .peoplehood, ethmic group, ethnic neighborhood; multi~ethnic smwwrvon:ooa
interaction . pluraglism, mnrswn ties,, fellowship o3
sacred time Last Supper, Resurrection (Christian); onmmn»os Mosés at Mount mwsm» * )
N
. ] (Judao-Christian) .
K religious literature Jewish’Torah and Talmud; Christian wwvum. The Ten noBBmsaBmunm . . ‘
L religious symbols bread; wine, light ' . ¢
religious celebrations nmnrouwn Mass, orNHmana MCnrmNHmnMn mmndwnmm. Baptist Worship mmﬁcwnm.
g ’ : Methodist zommrwv Service, Easter Sunday, Jewish Sabbath, Chinese New Year
- religious leaders . Moses, Jesus, Confucius, priests, ministers (Martin ansmn King, Jr.), ,.v
) rahbis ~ .
religious adherents Christians ("Catholics," :wnonmmnmsnm:v. adherents of particular
» Christian denominations ("Roman’ Catholic," "Baptists)y’ "Methodists,");
- . Jews; adherents of a particular Jewish tradition ("Re¥ormrJewish. :V
v \ ) .
R \ . < .
»mwamm A. Banks, '"Teaching for Mnrmwn Literacy: A Comparative Approach," Social Education,
December 1973, p. 747. Washington, D.C.: National Council for the Social Studies. .
a ' ’ . . ’ ’ 4 :
i **Ibid, p. 749.
. . ) : N . i -3-
AN . : . O
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P LEARNING STRATEGIES . . N ) - .

* The RESS:third level program mavrmmnnmm mnnwdm learning. ‘\Interest centers are used to introduce

encounters with a :m»mno<mn% mvvnomnr to learning. Manipylative, printed, visual and auditory
. materials which relate to the area .of inquiry are providéd.\ Students first examine these materials
without direction,  Then they respond to questions about each item, such as: "What is this made
0f?"; "How do you suppose it 1s-used?"; "What do you think 1t 1s8?"; "What does it tell us about
the vmovww who use 1t?'"; and so on. mncmmﬂnm are invited to hring other mvvnovnwmnm items from
home to add to the Hﬂﬁﬁhmmn center. These ma#n include vacation souvenirs,- costume dolls, reli-
gious objects, empty.ethnic faod vmnmwmmm. nmaon&wbmm of music,A and items of nHOnrHum. Hﬂm interest
center vmnoBmm a nhnr resource center on theé ethnic group being \studied. P Ta

o .

Slide vnmmmunmnwowm are .used to establish each neighborhood as a Yeal place and tq provide the child
visually with background’ formation on the festyle of :each ethnic group. RESS maps of the San
Francisco-Oakland Bay ‘Area%are used with gloWes and world maps to explore mvmnwbw nmwmnwoumrﬁvm .
among ccmunities in a Hmnmm Bcwn»tcncmn area and between ethnic "homelands" and the'ethnic groups
in our country. The concept "equal rights’y is introduced through a s lation gamg. A series of
story voewumnm am<mwov fictional characters who ‘1ive in the real neighb rhoods viewed in ‘the slide

in the slides. The booklets are written in three or more parts. One vmnmxom a booklet twnr the

mnnoammnw»sm mnnw<ﬁnﬁmm from nrm;nmmnrmn 8 .guide usually comprises g wmvmﬂmnm learning mmmamun‘.

! within an encounter: In this way it may take several days to read the entire story booklet, while - .
children with higher ability levels might proceed at a faster rate. The stories usually develop - .

some problem.situation involving the story character's ethnicity and/or religion. One part-of the -
- story often. ends in a crisis situation so that students might discuss altérnate solutioms to the
problem or write their own story mumubm. X . . TN )

.

ROLE OF THE-TEACHER . . X "

. .

: Hmmnrwﬁm Aids: - - . . )

- ' . e Y

~

The teacher should read the preface material.on-pages i thtrough xiv, with vmnnwncwmn mnnmnn»ou ‘to
the vnmnmmwum section, Using the Teacher's Guid Three charts which follow this introduction
,vﬂo<wam an’' outline of the Level Three program n& terials. . Hmdw are:. Concepts and Organizing
Ideas for RESS Level Three, Correlation of RESS Program Main Ideas With Level Hdnmm. and RESS
Materials for Level Three. It is ucmmmmnma that the teacher then read each encounter in its '
.entirety, previewing the sound-slide presentations and examining ﬂcku materials as they are
introduted with each activity. Tt is important to note that a single encounter may take three to

¢

.v’i‘

mnmmmunmhwoum. The 1llustrations in the story booklets are matched to s reets, people, and places \\mV PN

s

+

-
-
A ruText provided by Eric

~-F T




e .

> 1 P
.
-

five days to develop. The dotted lines {cross the vmmm divide mmnrtmnnocbmmn intQ a series of
- sequential learning segments. The goal should be for the children to enjoy each day's activities
rather than feeling under pressure to "cover" the whole program within a given amount of time.-

A IS

Audio Visual Presentations: -

- v

#

An ideal audio visual situvation is essential to the effectiveness of the sound-slide presentations.
The room shquld be m:mh&nw@ﬁnw%»&mnWmmma and the projector should be mounted on a moveable AV stand,
- not on a desk or table top. The distance between the projector and the screen should allow for a
large image to be projected. The visual clarity of the slides 1s dependent on the use of a regu- -
7 lation projection screen. The slides should not be projected on a wall, a chalkboard, or a bulletin
board. Volume on the cassette recorder should be adjusted so that the children farthest away from
it can-hear the narration without straining, .Because many small cassette recorders do not have
.- .amplifiers, this may mean that thlldren will need to sit in a group near the recorder rather than
remaining in their seats spread out across the whole classroom. It is recommended that teachers
keep the slides in the carousel trays. The slides are numbered to match the scripts provided at
the end of each encounter. Howeyer, it is easy to misplace loose slides or to re-insert them in

* the tray upside ao&d.on sideways. - Ml * . - ’
Evaluating the mﬂwmmwsu - -
. . ~N3
A member of the RESS staff will visit each trial teacher in order to explain the evaluation program
in detail. It is important that, as a part of this program, each participating teacher use one of
the two copies of her teacher guide to write in. This copy will be returned to the Project Center. .
, The "clean" copy is for the teacher to keep for her own future use. " In the copy which 1s to be .-
returned to the Project Center the teacher should write comments, anecdotal notes, ‘additional acti- .

vities and resources, and evaluations on the appropriateness of the content and materials.

Relating the Learning to the Child's Own Experience: . ’

This is perhaps the most important role of ‘the teacher, r no packaged program can correlate -
perfectly with each unique learning situation throughout t countxy. The creative teacher will

find ways to apply the RESS learnings about living in our m Lt} religious and multi-ethnic society

to her own community. It is important that students are awaré that the ethnic groups studied in

this program are not all inclusive and that there are varfatipns within each ethnic ‘group. She -
will support students with strong ethnic identities and religious copvictions at the same time >

that she supports those students who come from more secular hoges or homes where ethnic consciousness

is no longer a major influence in their lifegtyle. S ) '

~
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CONCEPTS AND O”ObZHNHZN IDEAS" FOR RESS LEVEL THREE

-

ENCOUNTER CONCEPTS . ORGANIZING IDEAS /
ﬂb xmnnovowwnms Area: change Avovcwmnwou People move in and out of neighborhoods for reasons
~ , The San Francisco- mobility) R that are important to them. )
. Oakland Bay Area i . People must plan how to meet their needs in the city.
_ Urban areas usually offer many choices of Hmmmmnﬂwmm.
2, Ethnicity in a Metro- " acculturation (immi- All of us are members of some ethnic group.
* politan Area grants, ethnicity) An ethnic group has a feeling of belonging to-
) ’ gether, shares the same past and holds many
- of the same hopes for the future.
! - Religion, language, customs, and family lifestyle
. : g are all part of an ethnic tradition.
. : People of many different ethnic and religious
) ’ traditions contribute to the life and growth
. ' of the city.
. ’ change (immigration, -
3. A Spanish-speaking * liberation) : There are many different Spanish-speaking American
. American Tradition acculturation (language, traditions, each with the cb»\cm culture of 1its
in an HusmN|oMn< ' s ethnicity) country of origin. 7
Ethnic zmwmrUOHrooa traditions (Spanish- . Religion and language are-important cémmon elements
. speaking American, of Spanish-speaking American ethnic groups.
. ~ Catholic,"Mexican) + | Bread has been a symbol of life in many times and -
. symbols (holy bread and places. .
wine, Guadalupe) ° Christians believe they share nrm life of umm:m when
. . . story (Last Supper, they celebrate Communion in his memory.
. \ Guadalupe) The Virgin of Guadalupe is a Mexican national symbol
u celebration (Mass, of 1ife, hope, and liberation. .
. ooBB:bHouv = .
LS J
o
’ » *
= o ¥
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" ENCOUNTER . CONCEPTS \ ORGANIZING IDEAS
. N F N \
4. A Chinese American change (immigration) . Many. Chinese American parents muo<ﬁam training for.
, Tradition in an . acculturation Amnruﬁl their children in both their old Chinese
Inner-City Ethnic . city)- tradition and their new American tradition.
Neighborhood = - nnmawnﬁou AnrﬁUmmm Right behavior, respect for elders, and family
* ) >anwnmu..nonm:n»muv - loyalty are traditional Chinese values based
. ’ * myth (Chinese) on Confucianism. )
- celebration’ (Chinese ’ -
: New Year) -
) £
- ~ .

5. A Black American ® acculturation (ethni-. Black churches have been nmunmnm for social change,
Traditior in an city) | Black religious leaders have led the mnn:mmwwvwww\
Inner-C* -y Ethnic change (civil rights equal ﬂﬁmrnm.

Neighbori:iood movement, freedom) : -
tradition (Black \ v :
American, Black . ﬂﬁ( % - ’
. Baptisty African) . : ) L . .
o : ) i ) ) K

6. A White Protestant change (population Worship, mmwwotmrﬁv. and the study of the Bible *
American -Tradition mobility) : " .~ as God's word are MBvonnmun in most mnonmmnmun
in a Suburban Neigh- acculturation Amn:l - +  traditions.
borhood. nicity) . On Easter Sunday Christians nmwm@nmnm the wmm:nﬂmnl

tradition (White . tion of Jesus Christ.
3 mnonmmwmnn American, Sunday is the QUNﬁmnwmu weekly holy am%.om¢€onmwwv
Methodist, and rest.
: : - ‘Anglo Saxon) .
. ritual (worship ser- \
) i vice) : 5 Lo ' - .
T interaction (fellow- N -
. , ship) . . . x
’ o sacred striptures « R ,
- (the Christian Bible)- .
. story (Resurrection) .t N v, .
s . > ‘¢elebration (Easter) -
. . ~ N - )
- e ! .
: - =7-. - -
: >
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ENCAUNTER

~ CONCEPTS.

ORGANIZING IDEAS .

7. A Reform Jewish _ change (population The Jewish Sabbath is a weekly holy’
. JIradition in a " dispersion, free- day of rest, enjoyment, and.peace.,
¢ Suburban Neigh- dom) - o The Sabbath is two celebrations in one,
. borhood ., acculturation (ethni- It celebrates the coming into being
. city, diversity) of the world.
. ‘ . community (peopliehood) It celebrates thé coming into being
T, L tradition (Jewish of. the Jewish people.
N : American, Reform )
LI Hﬂgh‘m:v
NS . ° story (Creation, Moses
N and The Ten Command-
“ ments) ) v
. X celebration (Sabbath) . .
) symbols (light, wine, ’
bread)
. . . * sacred scripture (Torah) . 5
® . . \o.\y 4 . ) s
Y : .
Y s - N - . .
. N R - ‘ ‘
- ’ . *
\ . A -.- * *
: , N
. C / ,, ) )
” . - oo
. PN ” .
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mwwy , . - CORRELATION OF MAIN IDEAS WITH LEVEL THRER
s - ] Y

MAIN IDEAS for RESS CURRICULUM

Key

Um<mwowamun

¢

J

Continuing
: Development

A

The religious dimension has to do with
world view and life_style.

-

. *

World view is a sense of. reality from
which a person and/or a community
makes sense of life. .

.ﬁ»mm style is the way in which a pérson
. or a community moves, acts, and lives;
life style reflects world view.

The religious dimension 1is manifested in
both religious and nonreligious
traditions.

Religious traditions develop out of
the interaction of the adherents
with the sacred in time and spage.

A religious tradftion 1is a pattérn of
unrwanum. feeling, valuing, and
acting preserved by a community
and manifested in events, persdns,
documents, artifacts, rites, customs,
beliefs, and ideas.

xmwum»o:m noa&ﬂﬂhwm“Mﬂw,%m m%EcQHHn“
it points beyond self.

The religious dimension is universally

manifest in human societies.

The religious dimension 1s both ‘a
personal and a8 community experience.

10.

The religious dimension and culture

E)

11.

! are mutually interdependent. ¢

Religious experiences and expression
change over time.

12.

< The study of the religious diménsion
and of religious nnmaHnKMWW\ﬁm an -
.integral part of the study-of

humankind.

.

£y

<
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RESS MATERIALS FOR LEVEL THREE

28

samples.

N

»

INTEREST CENTER MATERIALS

A packet of ipnterest center materials is provided to teachers in the RESS Field Trial Progrém. The
materials were gathered by staff members during a visit to each of the neighborhoods used as content
1t 18 anticipated that the teacher will need to supplement gnd enrich the collection of

materials provided by the RESS Project Center:

. TEACHER'S SLIDE~AUDIO CASSETTE :
ENCOUNTER GUIDE , STUDENT BOOKLETS PRESENTATIONS CARDS
1. 1 pp. 11-18 Supplement ¥
2, PpP. “19-39 Supplement Slides: 1-83: erm\mmn Francisco -
Ethnic America Oakland Bay Area $ v
- Audio Cassette: entire narration
3. pp. 40-68 Supplement Slides: 7-26: The Mission District
Maria of the Missgion Audio Cassette: special English- .
District to-Spanish Narration
Bread of Life
- . d0 .
4, pPP. 69-82 Supplement Slides: 27-47: Chinatdwn .
Phil of Chinatown Audio Cassette: original narration
5. PP- ‘83-106 Supplement Slides: 50-66: Oakland set of
Mark of the Oakland game
Inner-City cards
6. pp. 1073123 Supplement Slides: 67-83: Walnut Creek
Jane bf Walnut Creek Audio Cassette: original narration
Slides: 84-101: Learning to Make
7. PP. 124-144 David of Walnut Creek Hallah
—_ Slides: 102-138: Shabbat Shalom

~10~

L

L ae T

e

Aruitoxt provided by Eic:

' ER]




R4

. MODULE ON ETHNICITY . °

»

ENCOUNTER 1: A METROPOLITAN AREA:® THE SAN FRANCISCO-OAKLAND BAY AREA

KNOW LEDGE , '

.

'CONCEPTS: change Qov:.wmn»&,u—ocup»n%v .

- People must plan how to meet their needs “n the cf Y. .

Cities usually offer many choices in lifestyle to people who live there.

owmszNHzm‘Hcm>n People move in and out of cities for reasons nrunkﬁ‘n important to them.

SENSITIVITY: appreciating the diversity of world’ views and life styles In human societies
. 4 - !

»

SKILLS: 1listed in the left—hand margin
BEHAVIORAL OBJECTIVE: From materials provided in an interest center, the child will be able
) . to derive some answers ta questions he formulates about city living.

3>.~.mx~.>_..m NEEDED: RESS Supplement for Encounters 1 and 2 R
a folder for each child to keep all RESS materials

sheet of chart paper ’ .

large sheet' of heavy construction paper or oaktag ‘
a rich collection of materials such as those listed below:

o Persanal sgfety in the city: . Ethnicity:
* house key on chain to be worn around neck ethnic food wrappexs
*.  child's identification tag or bracelet chopsticks
padlock and key : v placemats, napkins from ethnic-
; brochures on traffic safety . restaurants
’ . u ethnic bfochures printed in
. other languages .
. * A ) ethnic magazines such as Ehony
\ ) - ethnic clothing, utensils, op-
\ . jects of art
- Health: - Religion:
a garbage can religious objects
a "No Littering" sign
X brochures on health services 3 Transportation system: /
. 4 hospital ~ airport ticket u/
~ . ’ . . .

-

.\ . -11- * .

O

E
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mnnmmn,mhsmm" Cultural and Sports Events: ,
. ball and jacks . ticket stubs from football games,
! Jumping rope theater, etc.
chalk for sidewalk game programs of cultural or sports events
roller skates . Chamber of Commerce brochures from large
stick ball 7T citdes .

" Maps 'of points of interest in cdities

S~

) . . (Chamber of Commerce)

I

~ mmm_u>m>.:O.z".mmncvmb#nnmnamn.nmnnmnonmngwoonnognm.n nov.>nnmmmomnwnrawmvwm%
of items slich as those listed above. .

Fold the sheet of construction paper or oaktag in half lengthwise. Print the

k]

: Y words "City Living" og. it to make a stand-up sign which will be placed among
« the items on.display in the interest center. >

" General Procedure for distributing RESS print BwRMMHmHmu

Provide each child with a manila folder. Direct the students to write their

- " names on their folders. Explain:. that they will receive many. materials
such as booklets and maps. They will also make materials of their own,
such -as pictures and written reports. All of these should be kept in the
mncam%n.m own folder to be used again and again.
. ' When distributing new RESS booklets, always direct the student to write his
., name on the booklet.

At the end of each day's activities, always remind the students to return

. their materials to their folders.

INTRODUCT LON.

After students have written their names on their manila folders,

. distribute copies of the RESS Supplement for Encounters 1l and 2
to each child. .

They should also write their nameg on the cover of the supplement,
. and then open it to the drawing of a family loading household

. belongings onto a U-Haul van.

making inferences T: What 1s happenigg in this picture? (family is moving)
from picture study Why do you suppose this family i moving? (new jobs, hope of
finding a jab, hope of a better way of living, . . .)

. .IHN| ! .

Aruitoxt provided by Eic:

Q




W

identifying
questions for
—study

2

\
¢

~

focusing on the
area of inquiry

labeling

DEVELOPMENT

examining wﬁnmnmmn

center materials
-~

This family is moving to a big city. ,
What are some things they will need to ffnd out about the city? .

Wwhat else? And what else?

List the children's questions on the sheet of chart paper:

Some possible questions are: Where will the family live,

work, play, g N to school, go te church, shop, find

transportation; find new friends, go mon help?

T: You probably noticed the new interest center in our room. *
The new interest center is about City Living.

Write nwnw~rw<wnm over the questions on the chart vmvmnMﬁ .

. » B rwr
T: We can call this our City Living Center. , i xru -
Present the stand-up sign labeled City Living. : ; \M
Add the word "Center" to 1it. . . N
Place it among the items8 in the interest center. o

T: Ucﬁwnm the day you will have a chance to spend, some time at the center.
Look at the items there. See if they can give you the answers to some

to gain Hnl\v. of your acmmnﬁwnm.
formation _ ]
Prgvide an opportunity for each child to spend 10-15 minutes at the
. cénter at some time during the day. Post the list of questions over
the center. All the children to investigate the materials without
further directiop. *
. . /.\o\
EVALUATION i ’
. ) materials mmw" ‘
reporting T: What did %o: find in the City Living Centet¥? What else? And what mHmma 1

Did you find the answers to any of our questions?

. What answers did you find? How did you find that answer? -
What answers do we still need?" )
) -13-
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adding related items Perhaps you MMMW visited a8 large city with your family. *
to a group You might have souvenirs of the trip - things like postcards,

maps, placemats, stickers.
You might want to put them 1n our City Living Center.
. /,

: _ \
anticipating Remember to put your supplement In your folder. We'll use 1it
further study again tomorrow when we imagine what it would be like to move

to San Francisco, a big city on our country's West Coast.

»

EXTENDING EXPERIENCES .

'
\

To help the children gain an understanding of/where they live, fill in the following chart
with the class. Provide the students with a globe and yarious maps (U.S., state, local)
for reference. Students should think of an mvvnovnwunm title for the~chart. The completed
chart should be placed in their manila folders. -

planet . .
continent
country
state . : .
- county
’ city
. street

=

‘. [
)

ived or visited on
can also be marked.

To develop the concept of mobility the children can mark places they have
a map with colored pins. The city in which the ‘children are presently livi
Arrange a collection of books (see womo:nnow for this encounter) which realistically depict
contemporary city life. Individual students might choose a book to nmua and r

class. .

To make the children aware of the importance of personal contact in a neighborhoo
T places where they have made friends (church, school, playground, etc. ). The childr
also find out from their” parents where they might go to make friends in the community.
Make a 1list of resources which people in a neighborhood mrmnm (playgrounds, libraries, rowvwnmwm.
. « sgchools, churches, swimming pools, museums, etc.) ’

To demonstrate the importance of public transportation in a city, have the children make a list of
vehicles which provide mass transportation. The teacher may wish to discuss the need mmn mass
" 7 trangportation. . ) . : ‘
Z14—
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. The fodlowing mnnw<wnwmmgﬁm% be ‘used to guide students in thinking about the quality of nrm

l1ifestyle and mn<ﬁnonamwn in their own city and neighborhood. )

About Your Town Or City: ' ~o .

a. Imagine that you/ are about to meet a friend, visiting your town or city from another
country. Take 'him on a tour of your city.

What's important for your friend to see? do? find out?

v 1%“/‘“'“’

b. Copy the words which would best describe your town or city to a visitor. .

Exciting- 3 o * Religious- ‘

0Old-Fashioned- * JVAV,L Noisy- , ‘

Clean- ' Happy—- .
Dangerous- ' Dirty- N
Crowded- Modern~
Quiet— < - ° ) Safe- :
Fun~-~" B Bmpty -

Changing- Friendly- s
. c. Look at the words you have copied. /// . )

Put a star beside words that tell tHings-you like about your town or city.
Circle words that tell about things you wish were different about your town or nwn%.

d. Write four sentences that would tell ® visitor about your city.

About Your zmwmrdonmooa" . .

Your neighborhood is: Place Woc can walk nw .

People you see every mm% or nearly every day

mHm%mHo:bam. stores, wndnmnwmm. bus stops you share nearly every day
Think ¢ )
How has your umwmrvonrooa chahged in nrmxwmmn sz years?
How do you like these changes? Do you dislike any of the changés? Why?

What could you do to make nrwumm better in your Wmnwrvxnrooaw ‘

~

LN

What would you do 1if: .
There were no churches, synagogues, or temples in your umwmrvonroomq
The trash collections stopped? ‘ .
The bus (transit) service stopped? NN o
A new playground was built in your neighborhood? ~

A library "Bookmobile" started stopping in your neighborhood every Tuesday?
] -15~
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BOOKS .

v -

P

Binzen, Bill. Miguel's zocbnmuu. Photographed v% Bill Binzen. New rdnr. Cowaxrd, McCann
& Geoghegan,Inc., 1967. '"For children who live on the flat and nnwsama streets of a .
large nwn%. a pile of real dirt left behind by builders can easily become a mountain
where all kinds of adventures can be played out.... The photographs ... capture the
vigor which big city children seize upon whatever their environment affords their
imaginations and increase thé book's value as a realistic image of 1life among urban
children...." - Library Journal. - NN

Binzen, Bill. The Walk. Written and photographed by Bill Binzen. New York: Coward, McCann
& Geoghegan, Inc., 1972. Charlie and his friend Tony take a walk through the city and

p out to the country. They realize that it is people who make messes no matter srmwm you
live, city 'or country, and only vmomwm can prevent them, . i

Brown, Myra Berry. Pip Moves Away. Illustrated by Polly Jackson. ° San Carlos, California:
Golden Gate Junior Books, 1967. A family moves to a new neighborhood and the little boy
feels excited and apprehensive as the moving progresses. He is reassured as ‘he meets

" a little boy in his new neighborhood and mwionmm his new house.

-

Burton, Virginia Lee. The Little House. Boston: mo:mrnou. Mifflin Company, 1942.
Virginia Burton's award-winning book describes how cities change as they grow.
\‘J
8 S. mvaONMum‘mm You Walk in the City. Photographed by zmn% M. Thacher.
Philadeiphia and New,York: J.B. Lippincott Company, 1972. Children explore the city
through the eyes a naturalist. Photographs show where to look, and things that
might be found in a city environment such as birds, insects and plants. The text is
simple but comprehensive, discussing many mnwmunwm#n concepts in nmwmn#od to what can
be discovered on a walk in the nwn%. . .

Corcos, Lucille. The City Book. New York: Holt, Rinehart and Winston, 1972. Says Evan,
a small boy in Harlem, "I want a chance to be lonely...in my own way...in my own corner."

.

Justus, May. New Boy in School. New York: Hastings House, 1963. ° .

, .

Keith, Eros} A Small Lot. Englewood Cliffs, New Jersey: Bradbury Press, 1968.

Liang, %wu../erm.mr%mnnmwmn. Philadelphia: Lippincott, 1958. .
f, f Iy ~ .

. - »
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Politi, Leo. -Piccolu's Prank. New York: Charles Scribner's Sons, 1965. Every day
Luigi the organ grinder and his pet monkey Piccolo rode the cable car down Bunker
Hi1l td the big Los Angeles park. As Piccolo danced to the organ music, the
- ’ audience gave the tiny monkey pennies as he bowed and tipped his hat. One after-
noon Piccolo gets into mischief that almost brings disaster. Drawings of tall
. : skyscrapers in the central city contrast with old Victorian "gingerbread" houses
and give a feel for neighborhood change in the city.

-

enmmmmwﬁ. Alvin. Wake Up, City! Pictures by Roger Duvoisin. New York: Lothrop, Lee
. B < & Shepard Co., Inc., 1957.

. -

.-s&oaﬁmna. mhwammbnd.‘,erm House on Grandfather's Hill. New York: Charles Scribner's

Sons, 1961. - .

FILMSTRIPS L ,

[

£

"Understanding the City." A series of 6 filmgtrips including "Taking a Walk in
; the City," "What's in a City?," "Cities are Uﬁmmmnmﬂnm: "Where Does, the City Stop?,"
. "The Communities in a City," and "The Ever Changing City." Available from Eye Gate House,
146-01 Anchor Avenue, Jamaica, N.Y. 11435. o : co

-

- '

¢

Six Families of the United mnmnmuw A series of six filmstrips. Available from
Encyclopaedia Britannica Educational Corporationm, Suite 202, 141 W. Wieuca Road,
N.E., Atlanta, Georgla 30342. The following two filmstrips are recommended’as en-
richment for the understanding of population mobility and social adaptation.
"The McBees Leave Kentucky." Tells of a family's adjustment to living in the .
- city after they have left their small community where employment is no longer
available. The children miss their old-home but also realize there are good
things about the new life.
) .
"The Garners Move to the City." The suburban family moves into.the city and
finds that, although there are disadvantages to city life, it is still a good i
way for them, . x“ ' [

.

- - ~
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KNOWLEDGE

CONCEPTS:

ORGANIZING IDEAS: All of us are members of some ethnic group.

SENSITIVITY:

" SKILLS: 1listed in the left-hand margin :

MATERIALS-NEEDED: wall

PREPARATION:

.

MODULE ON ETHNICITY

ENCOUNTER 2: ETHNICITY IN A METROPOLITAN AREA

5y

- -

acculturation (immigrants, ethnic mnomv. ethnic neighborhood, multi-
. ethnic neighborhood)

An ethnic group has a feeling of belonging together, shares the
same past and holds many.of the same hopes for the future.
. Religion, language, customs, “and family life style are important ’ .
parts of an ethnic tradition.
People of many different ethnic and religious traditions nonnnﬁc:nm
. to the life and growth of nrm city.

mvvnmm#mnwnm the diversity of world views and life styles in human societies

.

mcwnm mmoga mwwam vnmmmnnmn»on .on mnwnwnwn%. mn:amnnmmrocwa %
be able to chart- information about ethnic mnocvm wna ethnic neighbor- :
hoods in the mmn Francisco Bay Area.

hn<m= a map of the ‘Bay Area, students should color it in_ a way which

clearly designates bodies of water, bodies of land, major bridges,

and the sister cities of San Francisco and Oakland.

ven examples of ethnic groups and ethnic neighborhoods, the child
sHould be able to ascertain whether he lives in an ethnic or a

. mitlti-ethnic neighborhood.

- -

map of the United States , .
caroufel projector ) 7((\ .
cassette tape recorder . _

RESS sound-slide series: The San Francisco-Oakland Bay Area

RESS Supplement for Encounters 1 and 2 Lo

RESS blue booklet, Ethnic America ) o

-

Set up and check AV system .

4

-19-
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* INTRODUCTION,,

simulating a real T: You've all had a chance to look at the things in our
. experience City Living Center.
~ You found many pictures, maps, and other items about mmu
- mnmbnﬁmno.
: Today we're going to take an wsmmwumﬂw tour of San mnmbn»mno.

.

. First we'll need some maps to find our way .there. .

PR

Use a wall map of the United States to locate San Francisco in
relation to the students' own community. Begin by.reviewing
~ - ) basic map reading skills:
: a. Read title of map.
b: Use directional indicator to establish cardinal|directions
on the map. - . /
- . c. Identify land and water areas on the. map.

interpreting maps

T: Find our commpnity.
Is it east or west of San Francisco?
‘ Is it north or south of San Francisco?
: How would you travel to reach San Francisco? What mountains
« and rivers would you cross?

. Students should take the RESS Supplement out of their manila folders.

. - - |Distribute a set of crayons to each student.
: Tell them to find Map #1 (San Francisco-Oakland wm% Area) in the
' Supplement. "

Follow steps a, b, and c above.

7. [Use the following coloring activity to Hamunﬁvw. San Francisco,
—_— Oakland, the Pacific Ocean, San Francisco Bay, the Oakland Bay_ -
[Bridge, Golden Gate Bridge, / -

/

. T: mwma San Francisco.- Color it orange. /
Find Oakland. Color it green. .
s What body of water is west of San mnmsnwmndw (Pacific Ocean)

° T . ) Color it blue. -
T ¢/  What body of water is east of San mnmsnwmnOw (San Francisco Bay)
v o Color it blue. . -
All the land which touches- on the San Francisco Bay is called the
Bay Area. ) .
A -20-
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Oakland is across nrmﬁ% %.mg Francisco. '
Suppose you were to drive from. San Francisco to Oakland.
What bridge would you cross? (Oakland Bay Bridge) Color it red.

Suppose you sailed across the Pacific Ocean to San Francisco.
What bridge would you sail under first? (Golden Gate Bridge).
Do you think that is a good name for this bridge? zdwow.
What would be a good color for the Golden Gate wnﬁnwmw &
*Color it that color. .

«
X

DEVELOPMENT -

San Prancisco-Oakland Bay Area
.ot Neighborhoods People

Sketch the chart above on the chalkboard. (The terms "Ethnic

ighborhoods™ and "Ethnic Groups" will be substituted for.
orhoods” and "People"” later in the encounter.)

Introduce the slide series by indicating on the chart the words
jonderlined below:

N
: 1

N\ Tz We're going to take an imaginary visit to the San Francisco-Oakland .

Bay Area.
We'll visit some Reighborhoods in each city.

We'll meet some of the People who live there.

esent the sound slide series, 'The San mngnhnglcmwg ‘Bay Area.
See script in Resources for this encounter.)
ow some free discussion, then ask:

il

-21~
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noting mHB»HmNHanm.iv

noting a difference

attaining concepts
(inner-city, suburb)

v We say that Walnu

Ll 3

ot .
T: Some of the neighborhoods we '"visited" were city neighborhoods.
What three inner-city neighborhoods did you see? (Mission
District, Chinatown, Oakland Inner-City.)
List the three inner-city neighborhoods under Neighborhoods in
the chart.

T: One neighborhood was outside of the city of Oakland.

What neighborhood did you see outside of Oakland? (Walnut Creek)

Many people who ljive in Walnut Creek work in nearby Oakland. :
Creek 1is a suburb of Oakland.

?ma "Walnut Creek" to the list under Neighborhoods in the nrmNﬂ;

OPTIONAL:

T: Look at the wovcwmnwon.nrmnn. ‘.
"Population' means people.

On this chart how many people does one man stand for? (500,000 people)
It tells how many people live in the inner-city and how many live in the
suburbs,

[Ask students to interpret the symbols by telling how many people live in
the inner-city and how many people live in the suburbs of each city on the
chart.

T: Pind cities~.where more vmovwm live in the suburbs. (San Prancisco-
Oakland, Detroit, Altanta, Boston.)

Find cities where more people live in the inner-city.
Milwaukee.)

Find a city where just as many vnovwn live in the #samnlnwn< as live in
the suburbs. (Chicago.)

Do you live in an Inner-city neighborhood? What Bmxmm you say that?

Do you live in a suburb? What makes you say that? . .

(Dallas, New York,

The chart tells us how many people live in large cities around our country.

.
o

—mwwmnn the students to look at the picture map #2 of mbnkwwmnnwmno.—

- . M
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T: Look at picture map #2 of San Francisce.

What two neighborhoods did we "visit" in San Francisco? (Mission District,

Chinatown.) U :
What does the picture map tell you about the Mission District? About
Chinatown? ‘ -

Label both neighborhoods on your map of San Francisco.

ﬁcunmnn the students to look at the picture map #3 of Oakland-Walnut onmmx;

T: Look at picture map #3 of Oakland and Walnut Creek. s
What does the picture map tell you about Oakland? About Walnut Creek?
Label the two neighborhoods on your map of Oakland-Walnut Creek.

&

. “
OPTIONAL: N
It might be wise to close the day's activities at this point by suggesting o
) that the children color the picture maps. Tell them that they will be -
‘ using the maps again and they might wigh to color the maps so that they Y
will be more colorful and attractive to'use. Remind students to return
: all materials to their manila folders. : '
) 7 s
|indicate the chart: 4 .
. 7
retrieving information T: We saw slides of four neighborhoods in the Bay Area. !
from & chart Let's name them. (Children can review names by reading from the chart:-
Mission District, mr»smnoad. Oakland Inner-City, Walnut Creek.)
Let's look at the slides again.
viewing for a This time think about the People (indicate this label on the chart) who
purpose live in each neighborhood. ’
eghow the slide serles with the audio tape.
Stop the presentation-on the title frameof each sequence to ask: )
labeling T: What neighborhood is this? . * .
. ; .
[Stop the presentation on the last frame of each sequence to ask:| ,
» T
\ > | 3
-23- O
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making associations . T: What people live in (name of neighborhood)?
After the Toom I8 lighted again, continue. development of the chart
1(see completed chart below) by using the questions below to complete the .
last category, People, as:

charting information T: What special ' group of people live in the Migsion District? ASWan. .
. .Spanish-speaking Americans in chart.) .
~ What special group of people live in Chinatown? (Write Chinese- .

Americans in chart.)

What special group of people live in the Oakland Inner-City? (Write

Black Americans in chart.) ’
A.

‘Most of the people in Walnut Creek belong to what
special group of people?
- (White Protestant American) .

San Francisco-Oakland Bay Area .
. Neighborhoods/Ethnic Neighborhoods |  People/Ethnic Groups

* Mission District Spanish-speaking Americans
. - N “e , ..( L, . i
. N N : .

. Chinatown y Chinese Americans
¢ * Oakland Inner-City Black Americans
y Walnut Creek White Protestant Americans
. T -
. \
=24~ . : ‘\UWm
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y _Wmmmn to "People" category in completed nrmnn;

- -re-labeling T: We call each of these special groups of people an "Ethnic Group.

~%

_hnmmw the label "People'" and substitute "Ethnic Onocw: in the nrmnn.f

attaining concepts T: Each one of us belongs to some "Ethnic Group."
. Let's read to find out what this means.

Distribute copies of the blue RESS booklet, Ethnic America. i
Students should put their names on their dooxwmnm and nron
read them together,

~

T: What ethnic group lives in the Mission District? Amvmnﬁmrtmvmmstwv
We can say that the Mission District is an ethnic neighborhood because
most of the people belong to the same mnrswn wno:v. : |

re-labeling Erase 'Neighborhoods" and m:dmnwn:nm.:MnrsMn 2m»mrdonrooa= in chart. |
; attaining T: What ethnic group lives in Chinatown? (Chinese Americans) -~
concepts (ethnic Would you 'say that Chinatown is an ethnic neighborhood? Why? e
group, ethnic (Most of the people who live there are Chinese Americam.) .
neighborhood) i . :

What ethnic group lives in the Oakland Inner-City? (Black Americans.), .
Would you say_ that the Oakland Inner-City is also an ethnic neighborhood? .
. . Why? . %,

. ) What about Walnut Creek? Most of the people in smws:n Creek belong to what- ,

ethnic group? (White Protestant American.) »
. . Would you say that Walnut Creek is an ethnic neighborhood? Why?

EVALUATION B . : .

’ relating the ’ T: What kind of neighborhood do you live in? ) ."_ .
learning to Is it an ethnic neighborhood? What makes you mm% that?
personal . Is it a multi-ethnic neighborhood, where many people from many awmmmnmsn
experience ethnic groups live together? What makes you say that? )
-2542 ' .
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Add information about the students' own neighborhoods to the chart.
Remind students to place their booklets, Ethnic America, in their.
< manila folder.

OPTIOUNAL:® : 1
Begin a wall mural on Ethnic Groups. The mural should include ethnic

groups represented in the classroom in addition to those presented in

. the RESS material. This might require committee work and library -research.

~ . . .

* EXTENDING EXPERIENCES

To reinforce the use of the term "immigrants,”" and to provide the children with some insight into the
difficulty of moving to a new country with little or no knowledge of the language or customs, invite
 students to work in-pairs with the following role play:

*
‘

o

A. Assign the roles: Designate some students to act as '"new immigrants.”
Designate other students to act.as American-born relatives of the
newly-arrived immigrants.

B. Give the "newly-arrived immigrants' a paper on which the following directions are written:
You have just arrived on a plane in New York/San Francisco from (foreign country.)
Your American cousin is to be waiting for you in the terminal.
You have never met your cousin before, but you have a photograph of him /her.

N .
How do u feel about leaving Wdtﬂ homeland?
How do feel about coming to t United States? -
How will u find your cousin? What do you have to help you find him/her? - .
How will you greet him/her? . N
Will you give him greetings from your w&MWH% in (homeland) first?

How will you make him understand you singe he only speaks a HMnﬁHm of your language? .

v

the "American-born cousin" a paper on which the following directions are zﬂwnnms.
have come to thé airport to pick up %ocwwnocmws. g

he 18 just arriving from your family's ethnic homeland. . .
ave never met him dmmonm. but you have mxvronomnmvr of him in your cmHHmn.

[ .

-26-
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How do u.think your immigrant cousin will feel about leaving his homeland? . .
What do u think he will wangt to know about right away?
How will u find him? What will you say to him first? In what language will you say 1it?

What could

mV®vomm he
) homesickness?
. \

ou do to make him feel welcome right away?
ts homesick. What could you and your family do to help him to get over his

&

D. After each pair of students has had a chance to work out a role play, ‘ask them to present
it to the class. : _
To help the children am<mwov an understanding of their own ethnic traditions, they might draw a
"family tree.'" The various relatives and their countries of origin (homelands) could be written

on the branches. . .
To strengthen the concepts of VVﬁ”swnwn%: and "immigration," read Leo Politi's Little Leo. . ” .
Actually it is a story about the nuthor himself as a young boy. In the story, "Leo" and his family

return to their homeland (Italy) for a visit. Leo's Italian relatives think his American customs
are "strange." After reading the story ask: - . :
T: Would .lLeo's customs be "strange' in the United, States? Why? Why not?

Why were they called "strange" in Italy? .. N .

Would an Italian child's customs be called "strange'" in Italy? .

Would Italian customs be likely to be called "strange'" in the United States? Why? Why not?

‘

Use ethnic holidays of the year to focus on particular ethnic groups and their contributions to our society:

Saint Patrick's Day (Irish-Catholic American) March 17
Columbus Davy (Italian-American) October 2

Martin Luther King's Birthday (Black American) January 15
Puerto Rico Discovery Day (Puerto Rican American) November 11
Chinese New Year (Chinese American) varies, late January, early February .
Epaster Sundayf (White Protestant Americanm, Catholic Ethnic American Groups) yaries, early Spring.

To help the' childrén trace .their own countries of origin, have each student locate the homelands of the
first immigrants of his family on a globe and/or a map. Homelands might be marked with colored tacks. A .
string can be attached from each homeland to the present home in the United States.
Relate the learning to the child's own experience by inviting students to bring items which tell about
their own ethnic tradition to .school. Individual students might wish to research and then report on the

customs, language, and contributions of his/her ethnic group to our society. . s

27— .

Q
IC
PAFulText provided by ERIC

E

i
i
%
}
|
|
|



. ) - " ‘

b . N ¢ - '
. .To develop the child's appreciation for the richness that ethnic groups provide for our soclety, NN
arrange a field trip to several ethnic neighborhoods in a nearby city. Provide the children with -

charts with such categories as: clothing, language, food, churches, customs, decorations. Let
them see how many items they are able to list under each category. On returning to the classroom
they can make comparisons of each neighborhood from their charts. . .

’ RESOURCES
BOOKS

Aliki. e Story of William Penn. Prentice Hall, 1964. Quaker. Penn's Quaker beliefs and friendliness
: to, thé Indians are highlighted. . . .

Baker, \Betty. The Big Push. New York: Coward, 1972. Hopi Indian. A simple story, easily read,
describes to the young reader a true incident of. Hopli Indian history when the white men forcibly
made the Hopi childrea go to school. The difficulties the children faced trying to live two cultures

are vividly demonstrated by text and illustrations.

Brecht, Edith. Benjy's Luck. 'Lippincott, 1967. 64 pp. Amish. A gmall Amigh boy living on a large farm
wanted \a. puppy of his very own. J f ,

.-
) Bulla, Clyde Robert. New Boy in Dublin. New York: Crowell, "1969.
P N -

* Burton, Virginia. The Little House. Boston: Houghton, Mifflin, 1942. The story of the changing
environment of the little house as the city develops around it takes on a new meaning in terms
of today's concerns for the quality of urban life. A traditional favorite of young children. GRADES K-3

Credle, El1iz. Down, bown the Mountain. New York: Nelson and Sons, 1934. Appalachian. Gives excellent
insight into the lives of mountain children. A brother and sister long for new shoes. They grow turnips
to trade in the general store but give them all away to neighbors on their way to town. With one
turnip they have sav. d, they win a prize at the country fair and go roBm with new shoes and store- .

. bought goods for their family. Award-winning book.

. Clymer, Eleanor. The Big Pile mm.ann. New York: Holt, Rinehart, 1968. A big pile of dirt in an
empty lot makes an exciting and much-needed place for Mike and his friends to play. The mayor's
. committee and the neighborhood adults decide that a proper park would be better. Everyone is
vnwma of the new park, but Mike moanﬁBmm goes there alone and pretends it 1s still a big pile of

di GRADES K-6.
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New York:

uwbnmn. Ann Wiseman. Tony's Flower.

Erlich, Amy. Zeke mww<mn.!bo=n New York: Dial
-family., Mother bakes, sews clothing.

"i8 named Zeke Silver Moon.

Hall, Natalie. The World in a City Block.

Father is a musician.

Lippincott, 1960.

LX
[

.

Vanguard; 1961. Italian American.

Depicts homelife of contemporary urban.
Family eats natural health foods. Thild

Press, 1972,

; .
.
¥
4

Multi-ethnic. Small boy discovers Italian,

omﬂams. Puerto wwnms. ‘can, and other ethnic groups. as he delivers vnmma from his father's vmrmn% in his

SQMmrdonrooa

Hawkinson, Lucy. Dance, Dance, Amy-Chan.
the customs of their homeland when they visit

moawmm. Margaret. The Fire Bringer. Boston:

legend; well-told, good illustrations.

research on myths, ' |V

.

Iwamatsu, Jun (pseudonym for Taro Yashima).
Japanese-American child in New York City.

Kantrowitz, Mildred. Maxie. New York:
Maxie conveys m real feeling of community and

rmSmeeer$mu
-tedch

oomw Camp o»nw. Lippincott,

. Lexau, Joan. Benjie os His Own. New York:

Marquar, Margaret C.

Whitman, "1964.

Parents Magazine Press, 1970.

1958.
er might read selected parts to the children. .

Dial, _1970.
school so he has to go home alone--a mn»m#a@ﬁwsm experiencé for a shy five-year old.
home Benjie finds Granny i1ll and in need of help.
that exist side by m»am in the modernm .inner-city neighborhood. .

Indian Children of >anwnm.

Indian children of Easterm zooawmbam. Plains,

Miles, Betty. \ The Feast or Sullivan Street.
Michael finda\a job on  Sullivan Street during

Politi, Leo. A Boat mon Pepe. New York:

Knopf, 1963.

Charles Scribner's Sons, 1959.

+ s

Japanese-American. Two nrwwanms learn chCn /
their. umvmbmmmlvond grandparents,

Little, Brown, 1972, ‘Paiute Indian. A Paiute Indian
Will provide good base for creative writing, art work, or
cmvnmwwm., Viking, 1958. Japanese—American. mnon%.mm a

’ Qo

<

The quiet story of aged, lonely
shows the interdependence of all people in a neighborhood. -

-

While this book is an intermediate grade level, the- v

Benjie's Granny isn't waiting for him after .
When he gets >
An excellent picture of the toughness and kindness

A Book to Begin On. Holt, 1964. Work and play of

Pueblo and other tribes.

Irish American, Italian American, Catholic.
the Italian festival of Saint Anthony.

Sicilian~Arerican. The

story tells how Pepe's father, a Sicilian-American fisherman in the old California capital-of Monterey,

goes out with the boats and 1is mHBomn lost at

sea. It tells of Pepe's faith that he will return .

Together he and his father prepare for.the festival of the Blessing of the Boats, in t%hich the

whole family takes part. -

»
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Charles Scribmer's Sons, 1961. Ftalian-American. "Little
: (actually Leo Politi himself as a boy) and his family return to their native Italian
& <#wamm. They retrace his parents' immigration eastward from California to New York and then
‘acrogs the ocean to Italy. .

wowﬁnw Leo. ﬁ#nnwm Leo.” .New York:

Squire, Roger. Wizards and Wampum:
Primary-intermediate level.

Legends of ‘the Iroquois. - New York: Abelard, 1972,
These legends of the Seneca (Iroquois) Indians are most

-

enjoyable. Beyond this, tilustrations serve as an excellent base for creative writing or art. )
Turkle, Brinton. Thy Friend Obidiah. Viking, 1963. _Quaker. 01d Nantycket is the setting for
this story about a Quaker boy. :
Turkle, Brinton. Obidiah the Bold. Viking, 1965. Quaker. Obidiah's father helps him to conquer
his childhood fears. . . - R
/ ! 3 ) . *.
FILMSTRIPS ) e - .
e .ﬂ . - @ .
Holidays and Festivals in the City. Two filmstrips by Edward Dubrowdky. Available from Urban
Media Materials, 212 ZMumowm Avenue, Roslyn Heights, N.Y. 11577. The filmstrip Festivals is . Aua. .
designed to muvwonm the multi-ethnic nature of our urban communities and to develop the .concept h -

.

Several evepts are highlighted in . V

H

that each ethnic group has its own culture and traditionm.
the program; they include an Afro-American Day in Harlem, the Feast of Saint bbnrou%. the New Year
Celebration in Chinatown, a Puerto Rican Folklore Festival, and a West Indian Day Parade. The
program is bilingual, with both English and Spanish sound tracks. Festival music provides authentic
background to the narration of each celebration. ’

N

* People of Other Neighborhoods. 24 frames, mﬂwmun-t\nmvnwou. Color. Eye Gate mOCmm. 1954,
Viewers visit Hnmwwmu. Jewish, Puerto Rican, Chinese, German and Norwegian parts of a city.
Introducing Leading Cities - San Francisco. 35 frames, color. Filmstrip of nrm Month Club, -
335 Lexington Avenue, New York, New York 10017. -

-30-

Q

A v 7ext Provided by ERIC

E




@

RESS LEVEL THREE . S . .

) - MODULE ON ETHNICITY - . .
Tape Narration for RESS sound-slide seriesr The San Francisco-Oakland Bay Area M, ’
Video L Audio . T : N
1. (Title) 1. (Advance on toze.) * . . .o o N
RESS LEVEL THREE, ) . A ’ . . “u.
Module on Ethnifeity - ° N . ) =
2. (Title) ) ) 2. (Advance on tone.) - . - ) s
The San Francisco-Oakland . . s o : .~
Bay Area . “ . ) . -
R -~ . . N - R \u
3. Golden Gate Bridge ] 3. At the entrance to San Francisco Bay, the famous Golden 7
. Gate wnuawm catches the gleaming rays of the sun. . )
C el ) o -
4. Closeup of Golden Gate 4. mcmm oceans liners vmmm under the vﬂwamm to reach n:m T
. Bridge safe inland harbour of the Bay. .: .. - .
"5, SkyI'ine ) 5.. On the west side of the Bay’ the VwHHm of mms mnmsnwmno
. ) are o:nwusma against nrm sky., -~ s - o
6. mwwrnnm@mnm 6. The vmovwm of the city live in many different nmnwmcourooam
nestled among the skyscrapers, . . . . .
e A - . N . ? - ’
7. (Title) . 7. First let's visit nrm.x»mmuou d%mnnwnn in. San mnmbnumno.u :
The Mission District ‘ ) .w, . "
8. City bus 8. The bus is leaving! Let's run to-catch it!
9. °Mission Street with . 9. This must be it -~ look at nrm‘mmwﬁnnmmm lining the street
palmtrees . .
. .- - -31~ . B -
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Video . . r. . Audio
.10, mrmvumum ~10. me.vnovwm.vdo live here come from Mexico and from other -« h
: . Spanish-speaking countries in Central and South America.
N 11. 01d couple, tile 11. The sidewalks of Mission Street are decorated with red and
sidewalk . vwcm tiles. . . . , ’
~
12, Boy beside - -palmtree, 120 Hrm palmtrees ubm the colorful tiles nt»nm mvmuuurlmvahwwnm
tile sidewalk . _people af their homelands. .
13. Movie' theater - .~ 13. There's the movie theater. If we go inside we “would hear
. .. . thé actors in the movie- speak in Spanish, .
. . i : .
14, , Mexican Bakery .14, Would wos 1ike to nnw some zuu»nmb bread from nrn_véﬂwbwcmu
; : wownnwa .
15. La Victoria Bakery . 15.° Or perhaps woc.n uunrnu nrooan one of nrm many delicious
) Spanish pastries in the window of La Victoria Bdkery. - .
16. . Gift Shop window - -~ '16. In the Mission District many people buy umwwmwocm articles
. . . for their homes. . i .
17. Statues ’ .17, In the Gift' Shop on the nonunu they can find nncnwm»nnu ubm
. ,- . © statues of Saints, Angels, and of the Virgin Mary. S
18. Housing #1 o mxmumuwwnm.&wo live in this apartment vcwwmwum.nub tmww
. the stores right around-the -corner on Mission Street. ..
19. Housing #2 . - Jn the mnwnnm ‘outside the mvwnnsmunm people can walk their
. . ‘,uomm. talk nogﬂmwmrdouuv or watch nrmuu children mn,thw.
20. First Communion vSOnom. 20. 1In the urcnomumvrmu 8 window there mum photos of Hwnan girls
' ’ .. 1n white dresses and veils. Do you think they nacwm.vw brides?
21. Saint Peter's Church '21. This is the moou to Saint Peter's Catholic n:cnnr rmn o C
éntrance . . look inside.. : i o
3 = ) . ’

&




- -Video

Audio )

g

’ - -
22. Saint Peter's interior 22, As part of their school day; nrmmJ children have.come to
the church to spend some quiet nwam in prayer. Light streams
nrnocmr the beaytiful nowonm in the stained mwnmm window.
23. Pl4yground ) 23.. Out of doors on the other side of the window, children from ° .
< Saint Peter's Catholic School line up to have ‘theif pictures .
- taken by us. ‘ ¢
24, Girls at play . + 24, Hwo,mncmmunm at Saint wmnomum Catholic School wear school uniforms.
25. Boys at play 25, Do you play any of these games at %ocn wnroowQ )
26. zwmmwou Street wa Here comes our buys.:. It's time to léave the Mission District .
. and the mvwﬂ»mwluvmbrwbm Americans who live .there. C o
27. (Title) ' 27. Now we're on our' way ‘to visit Chinatown. ,
¢ Chinatown . . . ) - L.
v 8 = : 4 /
28, nuvwm cars 28, Jump up on a clanging, owmlmwr»onmm cable car -- then hang on’ N
© tight! . -9
h * - 3
29, City hill 29, "“Bveryone off for Chinatown,"” calls the conductor. We join the °
. : - crowds of tourists walking down the steep street. . . ’
30. Storefronts with 30. So mahy mrovm and gtores line the streets of.Chinatown. T )
red-canopied balconies’ > o . s ’ ‘
31, Woman on balcony .31, This Chinese woman lives in an mvmﬂnampnzo¢mn her store. ’
32. Gift Shop window B 32, uocdmnm»nm in her Gift mrov mrm.mmwwm mo:<muwnm for the tourists
’ to buy. / . . . .
33. Porcelins in Gift Shop * 33. We might buy one o,/Mrm beautiful nonmH»u statues she has for

sale.

N
s

O
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Statues of Buddha

a -

g .:..4 ’ -

Video . ‘ . Audio
34, Housing over shops. . . 34, Many families live 1in mvmnnamnnm above the shops and stores

- of Chinatown. Several families often share an apartment cr

’ . even a single room.
35. Apartments fire escapes 35. With so much o<@nunnoaaunm..un s nice to have a vmwnond
N or fire escape. 3 o .
36. Shoppers : 36. A to ‘almost mn% store they want 1s just a few steps , ;

. d wn to the street for these shoppers.
37. Apples for sale - ,37.. No language unocwms\rmnm - vnunmm are marked in Chinese
. | as well as in English.
. N

38, Chinese newspaper office _ 38. People of the neighborhood stop at the Chinese fiewspaper

) office to read the want ads -- written in Chinese, of course.
39, Playground . < 39, A special place for the children of orwzmnosd has been fitted

: in among the towering buildings -- it's the Chinese wwmwmﬁocna
40. Two girls bb. A place to meet your best friend<-- o
41. Boys with skatebogrd 41, or try out your new mﬁmnmromnaw )
» .
42, Public School . 42, The door to another special place for the children of Chinatown
” ‘ is decorated with Golden Dragons. This is the public school.
43. School children 43, Many of these children also attend a Chinese Language School =
in nWm late afternoon. .

44, “%4, . Many ndunmmm >Emn»nmnm follow anHmMonm they brought from their.

They .might be Buddhists.

.

homeland.
the teachings of Confucius.

They vnovmvw% also follow

-

-

O
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Video
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O

Audio - -
45, Girl . , . . ]
rl in school hall 45. Many other Chinese Ameritans have become Christians. .
This little girl goes to a private school run by a .
. ornumnuuv church. . )
8 . .
46. New Year poster .46. The most important holiday is the Chinese New Year, .
) : which lastsfor two weeks. Ucnwnm the first week
. ) there are private family ceélebrations. -
47. Parade - 47. But everyone is invited to the New Year's parade. Firecrackers
pop. Crowds -line the street. 0
- s - *
48. 'Bi Dragon 48. The r»mrw»mrn of the parade is the great.golden dragen nTmn .
\m ‘ stretches .for a whole vwonr down the city street. ’
49, Little dragon ’ 49. Would you like to carry one of the smaller dragons? How ~
. : fierce would you make the dragon look? . N
e w. Iy A ! M . 4
50, (Title) o 50. On the east side of the Bay i1s the city of Oakland. This s
The Oakland Hnnmﬁtnunw time we'll ride a sleek new train to the Oakland Imner-City. .
. - . .
51. Bart ‘ I High above the streets the train streaks along.
52, Bart closeup 2 52. It mwocw no a stop at our station.
53.- Oakland street - ST 33, Homw ago-. awrwmsahsmm a suburb. Over the years it has grown
R o into a Hmnmm city.- ) - -
— ¥ SN : e :
54. Hair stylist shop 54. >n the Odkland-: wnwwunm nmnnmn Black >8mn»nmbm can have their .
- P . kair done in ‘8 mmmruosmvwm "corn row'" or vmnrmvm an "Afro"
: hairstyle. ¢ )
55." Soul food Restaurant 55. The neighborhood restaurant specidlizes in Soul moo& -~ vanr ‘ w
i o eyed peas, cornbread, greens, sweet potato pile.” . .
56. One old <mOmomWWbﬂrncmm ’ 56. At one nHBm a well-to-do family lived in this house. ( WM
\a: . . -~ ) ) C WAWM
. N . =35~ A . a o . o=
. :

E
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Video

57.

Wm<mﬂbw old Victorian houses

<
v

Audio

57.

-

Hoamw each of these houses are onncvuma by séveral families.
Most of the houses 7m<m small frontyards and long narrcw tack

n*%nam -

«
.

wﬁ.ﬂ.OHnHm on porch 58. but these girls seem to enjoy playing on their front steps.
{ . v . i
59. - New Project = 59. New housing projects are being bGflt in Oakland. N
60. Closeup of Project 60. Families in the Projects live in modern apartments. ;
61. Children in school yard 61. Playgrounds are usually fenced to protect the children from
. the traffic.
62. Children playing or climbing 62, wwwaNOCba games in Oakland are much the same as »b ‘the
bars Mission District and Chinatown. 7
63. Children playirg baseball -63. Baseball's a favorite with boys and girls. No wonder :
Oakland 18 the home of the famous Oakland A's baseball o
team as well as the Oakland Raiders football team. Kw
64. Lake Meritt 64. Lake Meritt is a favorite spot for a family outing and
is our last stop before we leave the Oakland Inner-City.
65. Church 65. This buillding was once a private home. Now it's a )
Black Protestant Church B
66. Black congregation 66. The Black Church plays an important part~in the lives
“ of Black Americans. . ,
A —_— — e 2 o et 4 e
67. (Title) 67. Just outside the City of Oakland is Walnut Cregk. -Most .
Walhut Creek of the people who live here are White Protestant Americans.,
68. Highway and BART 68. Many people in Walnut onmmx nust drive or take the tralin .
L, to get to their jobs in the City. )
-36-
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Video . Audio . .
69. Cars parked at BART 69. 1In the morning it's a short drive from hHome
station to the train station. There people can park :
’ their cars, then take the train for the long

: ride to the City. : )

N - N - ¢ ' ’
70. Car outside of house 70. Maybe that's why almost every house in Walnut Creek

) is sure to have a carport or a garage. . .

71, SResidential street 71. Usually only.one family lives in each house. This kind ~

R of neighborhood away from the more crowded city is called

. a "suburb." .
- - ~ < N
72. ‘mrmum tree’ 72. The street ‘18 shaded with trees -- \
73. Father and son gardening \\vuw. and many families enjoy gardening in their free time.
4. Girl-with puppy 74. There 18 room| for a dog pen in Bomn‘vmnxwmﬂam. .
75. .wox with bike 75. A bicycle, 1lfke the family car, is almost a sanmmmﬁnw.
76. School playground with ~ 76. To get to school most children must either use n:m»n
bicycles bicycles or ride the school- bus.
77. .Baseball \ 77. Baseball seems to be a favorite pastime for children in
most of the neighborhoods we've visited.
78. Station wagon parked in 78. The fapfly also depends on the car to do the mrovrwsm.
. driveway
79. Shopping center parking lot 79. Shopping centers are usually surrounded by large parking
lots for the shoppers who must drive to it. °.

80. Interior of an enclosed shop- 80. Many enclosed shopping malls like this have ‘become a kind

ping mall

~ .

. bake sales,

of community center where people shop, display crafts, hold
listen to band concerts, and exhibit paintings.

© \ ) . .




Video -

8l1. United Methodist Church
82. Stained glass windows
83. -Church pews

Audio .
8l. This United Methodist Church is one of many White
Protestant churches in Walnut Creek. -
. 82. The stained glass windows show pictures from the Bible.
83. Methodists noam to this church to worship togetlier

and to share ideas about how to live as Christians.

O
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MODULE ON ETHNICITY . R

ENCOUNTER 3: “A SPANISH-SPEAKING AMERICAN TRADITION
' IN AN INNER-CITY NEIGHBORHOOD .

KNOWLEDGE

CONCEPTS: change (immigration, liberation), acculturation ‘(language, ethnicity), traditions
(Spanish-speaking American, Roman Catholic, Mexican), symbols (holy bread

and wine, Guadalupe), story (The Last m:vvmn. the Story of Guadalupe),
celebration (Mass, Communion)

,

ORGANIZING IDEAS:

There are many different Spanish-speaking American traditions, each with
the unique culture of its country of origin.
Religion and language are important common elements of Spanish-speaking
American ethnic groups. .
Bread has been a symbol of life in many times and places.
Jesus made bread and wine ‘the symbols of his life at the first communion supper.
Christians believe they share the life of Jesus when they celebrate

communion in his memory.
The Virgin of Guadalupe is a Mexican national symbol of life, hope,

and liberation. .
SENSITIVITIES: feeling free to make appropriate statements about one 's own dmwwmwocm or secular
’ traditions . -
showing an interest in learning about other'world views and memmnwwmm
SKILLS: 1listed in the left-hand margin : NN

BEHAVIORAL OBJECTIVES: Given interest-center materials; a chart on ethnic mn..o:vm. RESS maps,
, ,mw»aoa.mbamb,m:awo,nmvo.nsmmn:ﬁmuncwwwamromnmnmamanmsrwnr

) indicate his appreciation for the religious and cultural life of the
people of the Mission District, :

-

{
Given resource materials on the making of bread and wine, students will
be able to make statements which indicate their understanding of the use

of bread and wine as symbols of life and nourxishment.

O
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.vxmvaﬁﬁ.uoz" Set up and check AV system. .

‘ ) Given the RESS booklet, Bread of Life, as an example of
one Christian.communion celebration, students will report
) on and compare communion celebrations in other Christian

traditiomns. .

MATERIALS ,NEEDED: interest center materials

wall map of the world

RESS Map #2 «San Francisco)

carousel proj or ) . .

cassette tape récorder - : r

RESS slides 7-26 :

. RESS tape nartation in Spanish and English (reprinted in Resources for this encounter)

RESS mnonw.,ibnwm of the Mission District (yellow booklet)
RESS booklet, Bread of Life . )
a sign reading Spanish-speaking >anwnm9m
chart developed in-Encounter 2
science books from your school library on bread-making (see suggestions in wmmo¢nnmmv
tray containing as many of the. following ingredients as possible: flour, wheat, -

. barley, loaf of unsliced bread, matzah crackers, yeast, grapes, grape juice, * -

small paper cups '

N *

Find Spanish narration on audio cassette,
Set slide trap to begin on slide #7.
Make a stand-up sign reading 'Spanish-speaking Americans."-

As citizens of the United States we sometimes assume that the term ﬂmennnmbm: applies only to the
people of our country. In presenting this encounter, it is important to remember that Spanish-
mvmwwwdm Americans were ''Americans' before MBBHmnmnwsm to the United States.

INTRODUCTION o - o
R :
q{Direct the children to find picture map ##2 (San Francisco)
1in their RESS supplements. ' .
interpreting maps T: Find,the Mission District.

Is it in Oakland or in San Francisco? -

. : -41-
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_cwnmnn attention to the chart on ethnicity developed 1in m:nocsnmn_m.;

retrieving information T: Look at the chart we made on ethnic neighborhoods in the Bay Area.

from a chart

labeling

sorting

* explaining criteria
for sorting

.

-

What ethnic groups of people live in the Mission District? (Spanish- .
speaking Americans)
A—
Display the sign reading ''Spanish-speaking Americans.' Place it
on a table or counter where a second interest center 1is to be
developed in the -following activity:

T: Let's start a center about Spanish-speaking Americans.
Let's sort through the things at the "City Living Center."
Try to find things that tell something about Spanish-speaking >Emnwnm=m.
Put all of the things you find with the sign that says '"Spanish- mvmmstw
" Americans.”

4 s,

~mﬂo<wam time for the children to sort and discuss the materials. Ask n:mB"_

J: What is n:wm item?”
How 1is it used? : ga—
What does it tell us about living in the Mission District? Ho
What does it tell us about Spanish-speaking Americans?

: -—

DEVELOPMENT

¢

avoiding closure

e

N

+ ’ i
.

- _>mnmn they have sorted the interest center materials nonnwsmmu_

N\

T: Do all Spanish-speaking Americans live in ethnic neighborhoods? (no)
Do you suppose all Spanish-speaking Americans live in cities? (no)
Where else might Spanish-speaking Americans 1ive? (in multi-ethnic
neighborhoods, in suburbs and in the country.)

14
The people of the Mission District came to ted States from many
different countries where Spanish is the common language.
Let's find these countries on our map.

N

Wﬁﬂmnn attention to the wall map of the €ONHM; ° ’

° T: Who can find Mexico? Puerto Rico? Cuba? (list on chalkboard under
heading Country.)

-42-
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listing

labeling

-

noting differences

.

reviewing information,
listening to a
language trans-
lation

noting similarities

.Waa»nmnm South >annnm;

>

T:

T:

Other Spanish-speaking people come from.South America. .
What countries do we find in South America? -

The people of each af these mwmswwrlmvmmxumm countries think of themselves
as (write on chalkboard beside; each related country under heading People,

as: ' o . s ‘ . .
. Country ,mmwmwm
Panama * Panamanian Americans
Mexico ‘or Mexican Americans
Puerto Rico or Puerto Rican Americans
Cuba or Cuban Americans -
Peru or Peruvian Americans
- . or ...

There are many American countries outside of the ‘United States.

Each country has its own special foods, its owmn customs and special rowwamwm.
When people first move to the United States from one of these other N

Aferican countries, they continue to think of themselves as belonging

to their'"homeland" in a special way. In their '"new" country, they keep O
many of their old ways. ) o

Let's look at the slides of the Mission District again. :

>

We will hear someone telling us about the Mission District, »
She will tell us about each slide first in English, and then in Spanish,

Present slides 7 through 26 with the separate English-to-Spanish audio
tape., (See script for the tape narration in Resources for this encounter.

T:

~

What 1is one important way most of the people of the Mission District are
alike? (Most speak Spanish.) . .

Do you know any Spanish words? (List on chalkboard, and tﬂwnm Spanish
above them.) (Give one or two examples if the children can 't offer any.)
Do you know what the words mean in English? (Write translation beside
each tona and write msmwwmr above them.)

O
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interpreting

graphic materials;
a * making-associations -
K B S

. - . i “
Distribute copies of nrm %mwwot RESS voomen Maria of the Mission I
District, to each student. They should put their names on their booklets.

© 3
¢ [

T: Let's ‘redd 'the title of the story. (Maria of the Mission Distfict.)
Look at the picture on the cover. : o . .
Can you find. any of the.places we saw in the &lides? What places? Tt
(Espanol Movie Theater, Mission Street, mm#mn%..ﬂwmn Shop, S4aint Peter' s -

or:nnr and school playground.). y

. ‘ « -

- ....‘. \

-

" How many mcmb»wr words can wo: find dn nrm mnonwe ‘ RO .

They have been cnamnwwuma so that wo: can find them more easily. “"
Where can you find nrmwn English Bmm:w:mc mHﬁ vwﬂmznrmm»m following mmnd
Spanish word.) . ’

o - y ~

o0
The students might add the mvmu»mr conam mn.oE the story to the HHmn on ; o
the chalkboard. , C e . .

Y T =
s \ . . - . *

v

-«

mon:mﬁwm on the
inquiry

making associations

-

pP.

P.

L S -
g :

Project slide #20 (photo of two girls in Communion dresses) on the mnwmmm,mmmwz.

s CaN -

.
'

v \

T: The name of the story is JNNHm of the Mission District. oo
Maria's p*cture is the top one 1n the photographer's cwzaoa on thm#osjmnﬂmmn.
The girl Hz the bottom photo 18 her friend, Laura. .
Perhaps we'll fing out why the girls had nrmﬁn plctures taken in white =~ ~
dresses and veils. . -

> 2 + ¢ .

The story should vm read in two separate Hmmwswzm sessions. I
Read Part I of Maria of the Mission District. . ’ .

Use the following p:mﬁnwozm to mbmwwsm the Hzmonamnwoz on mmns vomo. .

1 What school do Maria and Mahuel attend? (Saint Peter's omnrowwn mnmoowv ; -

\ What language are they learning at school?. (Engiish) .
What language ao they speak at home? (Spanish)

2 zocwa it be difficult ‘for Maria to shop in her :m»mﬁvon#ooao Why on.trw
not? (Most store clerks would speak her ‘language.)

If she got lost would she be able to ask for directions? What ‘makes you
say that? (She knows many of the people in.the 5mwmsvousooa and they
speak her language.) . .
Would she 'be able to buy her mm<onwnm foods in the mnonmn% stores? A%mmv

3 [
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. . , . R . Fo

- o 2. -

) What kind of ethnic =a»m7donrooa did nrm Mission District :mma to be?
.o . ¢Irish Catholic) . . <
< ’ Where do you suppose most vmovwm of nrmn ‘ethnic group live now?
- (Multi-ethnic neighborhoods)

. (Laura comes from Panama. Maria comes from Mexico.)

T - p. 4 Did you find out why the girls were wearing white dresses and veils?

o \saﬁdmw had made their First Holy Communion. It might be wise to point
. out that while it 18 the custom at Saint Peter's for girls and boys

C e . : , to wear special clothes to. make their First Communion, at other Roman

v Catholic and Protestant.churches children may simply wear their mcsamw "

. best.) ‘ .

<

gﬁ UATERTALS

) t for general Q»mﬁu»gﬁon
sy . . p. 3 Why did’ the children speak: in English to’ the old priest? (e is Irish)

Why was Laura's way of speaking Spanish a little different .frecm Maria' mq

>

//\IJ.. : 4 ’ '
~ T P

- A -

The concepts: of celebration and story were introduced with separate modules on each in the PESS
Level . One program. The same two noanmvnm were expanded upon in the Level Two program when

| students studied the ''New Fire Ceremony" (a ritual offering)’ of the prehistoric Temple Mound
w:»Hnmnm ncwncnm. and the "glametan' (a communal ritual mmmmnv of contemporary Javanese culture,

. This encounter continues the spiral development of these same two key concepts. -Before initiating
it with children who have not been mxvowma to the earlier RESS levels, it would be helpful to use
the concept attainment mnnw<»nw MBBmaanme mowwoswnm the heading Extending Experiences at the end
of this encounter,, - -

K3

.

The mnonw. Maria of the Mission U&mnnﬁnn, Part I, vno<»mmm entry into the study of’ nrm Mass as nrm

>

. core Catholic nmwmddmnwos. The Catholic Mass. 1is dmm»nmkww divided into two parts: the Liturgy of

the Word, and the Liturgy of the Eucharist. The Liturgy of. the Word centers on listening to a
nmmau:m from the Bible. It is followed by the. ﬁ»n:nm% of the’ m:nsmn»mn a ritual meal which’
" celebrates the Risen nrn»mn. .

AR -
In this encounter, vmﬂn»ncwmn vadmmHm is given to the latter half of the Mass. This is -appropriate
hecause Catholic nerunms usually make their "First Holy Communion' at second or third grade level.
It is traditionally’ 'a momentous event in'their spiritual life. swwwm the Catholic sacrament of
Communion 1s unique, many Protestant children have also had exposure. to Communion services in their
: Christian traditions. While noting similarities among the communion services. ‘of the various
Christian traditions, “the cb»pcmnmmm of each nnmawnﬂoa 8 vmnnwncwmn Eucharistic 0mwmdnmnwou should

) don be understated.

S

. , SR . ~45- . R

, Ry . N .~ . . i - ; . . R __

Q

Aruitoxt provided by Eic:

E

.




i

Hrm particiilar Catholic noaB:an% treated in' the vnmnmawsm encounter - the mvmsumrlmvmmWMSW vmovwm
of San Frapgisco's Mission District - is somewhat more traditional in their religious practices than
we B»mrn find in other Catholic parishes-in this country. The students should cm made aware that
:zmﬂwm s" religious practices are unique to her ethnic tradition in some ways; at the same tife

that nrm% are part of the tradition of a larger multi-ethnie Catholic noBBcswn%.
,Current Catholic instructional material* for young children follows mocsa guidelines in ‘the
‘fields of educational psychology and child development. The Mass is presented as a joyful
celebration, ammnrmﬂwsm togéther of the Catholic community, a holy meal, and an offetring.of vﬂmﬁmm

* and thanks. no God. The elements of the bread as the Body of Christ and the wine as the Blood are
present, -but they are not emphasized to young children. Rather the celebration of the Eucharist

is presented as the sharing of 1life~giving nourishment - the "Bread of Life." "As Catholic children
mature, they leafn more about the mystery of the presence of Christ in the form'of bread and wine and
of the meaning of the Risen Christ. .

<

«

~

*wn:mmmwamnm. Christian and Brian A. mmmmmnn%.~ Ve Celebrate the mcnrmﬂwmn

. Morristown, New Jersey:

mww<mn wcnamnn Company, Catholic Schidol cﬁéwmwos. 1972,

é@

Among the unique elements of the Catholic Communioh telebration\are the traditional practices
of penance and mmmn»nm

.receiving the sacrament,

v

> | The mmnﬂmamnn of Penance is presented as a celebration of God's mé
) nnwaunﬁosmww% consisted of three major elements:
* power of absolution vested in the priest and. the vﬂovmn dispositi

nosmmmmwon. absgofiution,

y and love.* It has
m:& amendment. The .
Of hr@ penitent are - . ;

"*Joyte,*Brian T.

¢ssential to the validity of the sacrament. For this reason in ecent yeérs_there has been

some experimentation with 'the requirement that the young child m:o:wa.#ﬁnmu<m the sacrament

of Penance prigt to making the First Holy oosBcaMo=~ At present nrmxomnrowwn Church's position

is that Penance i8 a necessary part of child's spiritual 1ife, but that it ﬁmma not precede the
First Communion. Instead, parental responsibility and judgment in preparing the nrﬁwa to receive
the sacrament "of Penance twnr the proper Junderstanding and disposition 18® msvrmmwuma

The mowﬁccwsm encounter focuses on the symbolism of the bread msa the story of the noaBQsHon .
nmwmcnmn%on as two major elements in the rich liturgy of the Catholic Mass. .

> . " i
B .

4
Penance: Parent and Child. For Parents Who Are Preparing Their Children
New York: William H. Sadlier, Inc., Sadlier Sacramental Program, 1973.

k3

for First Penance.

. : ~46- - .-
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wnnw%rﬂsm a concept:
celebration

3

.
N Dy

demonstrating creatively
»an understanding of
the concept . ,

examining materials to
gain information

~

»

OPTIONAL: . , , :

Ty ¥ . EOS L Sl

In order to review or:to attain the key concept celebration write N
the word "Celebration!' on the chalkboard. Ask the children to list
as:'many different kinds of celebrations as they can think of. These .
might include: birthday, wedding, homecoming, house~warming, N

mﬂwacwn»os. Baptism, Thanksgiving Day, mwmmo<mn. Easter, Fourth of
July, birth, of .a baby, Bar Mitzvah, and so on. .

T: Let's thihk about what people do, when they celebrate.
Can people celebrate alone?~'(yesYy With others? (yes)
Might the others be friends as well as family? .
A celebration would have to be held in some place. Where might that . ]
be? Where could you hold a celebration? (home,.church, school,. . .) .
Might the vanm be decorated for the celebration? In what way? (flowers,
candles, 6r other special lights, nowonmcw cloths or paper amnonmnﬁosm
and so on)
Food is an HBvonnwsn part of many celebrations. What food might be served
at a celebration? . <2

What others?

Allow time for students to anw& pilctures of a nmwmdmwnuos they know or rm<m
participated in., The children might SHmr to add several mwimswnon% sentences

66

at the bottom of the drawing. .

CONTINUE/BEGIN: - - - .

.

Arrange a bread-making, tray as ammnn»dma in 3mnmnuwwm Needed for ‘this 4,
encounter. . -
Arrange a collection of vnwawn% science books on bread and yeast.  ~ :
(see suggestions in Resources for this encounter.) : V ¢

EITHER: post the following study questions where they can be mmeH% viewed,
OR: prepare the study questions as mimeographed handouts for each student.

-

~

. .
N

mﬁw & m °

Ry .
h ) o

o
IC
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gathering information
from a variety of
sources

A

About Bread
How is bread made?

Look at the loaf of bread.

Look at the crackers (thatzah).
Which ‘'was made with yeast?
Which”was made without yeast?
Which would take longer to make?

What does yeast do to bread dough?

CAN YOU FIND

Why?

oUT?

About Wine

What fruit is used to make wine?
What must be done to the fruit?
Suppose you didn't have a refrigera
Which drink would be easier to keep
fresh - fruit juice or milk?

tor.

questions by:

Students should discover the answers to the study

examining and identifying the items on the tray

“reading primary science books on bread and yeast .

exchanging information based on personal experiences - .
Students should discuss their findings after they have had ’
sufficient time to complete their investigations.

g

OPTIONAL:

v A

Prepare bread dough.

various kinds, of bread.

of the daily American diet.

At the beginning of the school day, prepare two separat
batches of bread dough from packaged bread mix.
with yeast, the other for matzah or unleavened bread without yeast.
children help with kneading the bread and punching down the leavened dough.
The unleavened matzah should be perforated so that it will not tend to rise,’
The children should observe that bread dough without leaven, matzah, does
not rise.as does the’ leavened bread dough.
of how long it takes for the leavened bread to rise and compare the times for
the bread-making process between the leavened and the unleavened bread.

They should also keep records

Students might visit the local supermarket to make notes on the prices of the
In our present day economy, the average American home-
maker 18 becoming more appreciative of this grocery item which is a basic* part
Other .students might visit another supermarket to
obtain bread prices and then compare -the prices between the two stores.

One batch of leavened bread
Let the

-

[y
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participating in~a .
tasting’ experience
reinforcing the

- nOwﬁ.szmn

-

: Ask a student to break.the leavened loaf of bread with his fingers
and then give a small piece to each student.
As students eat the bread, review the learning: N

learning This kind of -bread was made with yeast, - ‘
‘ . Yeast makes bread dough rise. . .
This process takes several hours. ’ N
S T: Long ago, in the country of Israel, bread was the most important ifocd.
hypothesizing Why do you suppose that was? :

The teacher should use the following information* to augment the children's responses: There were
no supermarkets with a wide variety of enticing choices in Bible times. Most Palestintans at the .
: time of Christ made their bread daily from barley flour, for it was a rich man who could afford bread .

made from wheat flour. The bread had to be Bmam daily by the SoBms of the household. This time-
consuming awwww»nmmw gilves us the expression 'our daily vnmma. The loaves were round and could be *»
tucked into a person's belt .during the day when one was off tending sheep or working in the <H=m%mnam.
) u The loaves were broken or torn apart with the fingers. In fact, cutting bread was nro:mrn of as
4"killing the bread.'" Small pieces of bread were expertly Bowama into scoops which could be dipped
into a stew of meat and -vegetables to be eaten with the fingers.

68

participating in a _mno<wam each student with a sample of grape juice in a paper cup.!

. tasting mxvmn»msnw

s

HMZOmnvmovaws Hmnmmw Honmmmoanmsx Swsm“
< Often the wine was mixed with water. ki
zww do you suppose wine was the most common anwsx for the people

of*~Israel long ago?

hypothesizing

*From the Goldman series: w~maﬁsmmwzmon Religion, "Symbols,'" New York:

// -49- . - )

-
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3
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"
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&
.
.

*
.
)
.
Aruitoxt provided by Eic:

N
Fd

-




[

Y

a nourishing drink,
Christ, Fsrael is

in comb#nation with

climate was well-Bhiited to growing grapes. *
elieved to have been a verdant land
Scientists have hy othesized that

The teacher should use the following information* to supplement the children's nmvaSmmm. “ine &Pm ]
easy to keep in the hot climate without modern refrigeration.

Though much of Israel today is arid land,

At that time the
at the tive of
where vineyards and olive groves flcurished.
the mnwﬂvvwsm of the forested hillsides by’ the inhabitants acted
ther climactic factors to turn most of the area into a desert. ’

)

vmnn#nwvmstm in a
tasting experience

©

making associations

»

interpreting symbols

interpreting symbols,

_making assoclations-
among symbols, a story,
and a celebration

*fyrom the Goldman series:

*

. - D ¢

~

Continue by breaking off pieces of anuw: and giviag a sample to

each student. r\\\i/ll

Write the teYms underlined below-on the chalkboard.

Y

T: This mvmn»mw w»na of Jewish bread:is called anums
"matzah" on the chglkboard.) - ) .
1s matzah made with\ or without yeast? (without) =  /

Which could be made faster - matzah or yeast Bread? '(matzah)

. s - * :
Matzah 1s used in the Jewish Pagsover celebration. w&f&wnmnm
"Jewish Passover' on the chalkboard.) . ‘
Can anyone tell us why? \“\\\

Sk

¢

(Indicate the word

OPTIONAL: The Jewish Passover celebration was
in the RESS Level I program. The children mighft enjoy reviewing -
learning about - the Passover story and celebyation.
the study of Passover mhy be found on vmmmm %o -190 of the RES
One Teacher's Guide.)

.

T: The early Hebrews:lived as slaves in Egypt. (Indicate Egypt on
a world map.) . ,
Their leader at that time was Moses.
Their holy book tells them- that God ppoke to Moses.
Moses was told to lead the Hebrews o Israel.
There they would be freé.

Readiness for Religion, ''Symbols." " New

s »
-~

-50-

died in some detail

Awmmo:nnmm for-
ﬁm<m~%_

or,
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. relating the area of
learning to personal
experience

ey

’

reviewing »nmonBWn»os

.

interpreting sacred

. symbols

The Hebrews had to leave .right away. - . .
There was no time tg wailt for the bread dough to rise.
The Hebrews ''passed/over" frbm sBav y 'in Egypt to freedom
in Israel. Ausa»nmhm route on £on~%nsmv )

On that Passover nqrw had to eat flat bread.

To *this very day mh Passover it Is the Jewigh tradition ‘
flat bread, just wf the early Hebrews did long ago on nrm »nmn .

Passover.

Al ]

"

co<ocx=o£0m m% Onrmnnmwwm»ocmomwmcnmn»osm »s sr»or mma.
is used?

.

irect the mncamsmr to take out the wmwwocloowonma b oernm. zwn»

WM the Mission DiBtrict,_ from their folders.
L

T

We read sométhing about bread in Maria of the Mission District. D
Look through Part I. R
Find a pketure about a celebration with bread. :
What page 1is it on? (page 4) . o
What 1s happening in the picture? (priest is giving bread to girl )
The picture tells about an important part of the Catholic Mass.
Let's read the first paragraph again:
/ -

They had worn white dresses and vells to Mass that mcsmmw.

"Last year the girls had made their First Holy Communions together. /
_
The priest had given them the small pieces of holy bread.' \

What kind of bread did nrm m»nwm receive at nosscswosw Armww bread)
We tasted ordinary bread. One kind was made With yeast and the other

without,
How do you suppose holy dnmmm is different from the bread we ate in class?

Let's read to find out. .

- -

Y‘
Q
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The symbolic term, :wmmwa of Life," appears as M&m title of the RESS booklet for this encounter.
The term has been taken from the Gospel of St. ‘John 6:48, 51, 55-56. (See Resources for this
encounter.) . The RESS emphasis on the Catholic Communion bread as life-giving nourishment

£follows a similar presentation in a current guide for Catholic education:

’

*Brusseimans, Christiane, and Brian A. Haggerty. Guidelines for Parent and Catechist.
Morristown, New Jersey: Silver -Burdett Company, Catholic ScHool Division, 1972, p.89.

»
[ i

Distribute copies of the RESS booklet, Bread of Life. P

- , The booklet tells”the story of the “wast Supper and explains
. the basic elements of its reactualization in the Catholic
Communion celehration.

. Discuss the many different symbols of bread as nourishment on

T “Ithe cover of the booklet. Allow the children time to color the
. |cover.. They should write their names on their booklets. .
locate Jerusalem on a world map, then use the following questions
. as a model to guide the reading:

. 3

p. 1 'T: This page tells a story about bread mMM‘M»ﬁm.
Find out what was done to the bread a ine.

O
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relating the learning

to personal ex-
perience

\

«t

(After reading the page, ask:)

What did Jesus do to the bread? (He'blessed it.) . e
What did he tell his firiends to do with the blessed bread? (Eat it.) w
What did Jesus tell them about the bread. ("This is the bread of .

my life. I share my life with you.") ) .
What did Jesus do to the wine? (He blessed it.) s '
What did he tell his friends to do with the wine? (Drink it.)
What did Jesus tell them about the cwﬁm¢/ ("This 1is my life.

I will give my life for you.') . .

Read the first two paragraphs on page 2, -
Find out what this meal is called. . ' -

lcelebration,

(After reading the paragraphs, ask:) , ‘

Why was the meal called the '"Last Supper?” (It was thé last supper.
Jesus had with his friends before he died.) C.

Why do Christians today share, communion meals of holy bread and wine?
(Jesus told them to do so Hﬁ his memory.)}

Have you ever been to a communion nmwmcnmnwoso /V/II\ MM
Was there holy bread? holy wine? .
Did someone bless the bread and zwsmo , ’

What people shared the holy meal? adults? children? "both? .

S
~

Read the next two paragraphs to find out -about a nmn:o~wn communion

(After the reading ask:)

What 1is the table for the holy meal? (the altar)

What will be the food for the meal? (bread and wine)

Read page 3 td find what the priest does .t6 the bread and wine.

(After the reading:) -

What did the priest do to the bread and wine? (He blessed it.)

Catholics believe the blessing changes the bread and wine.

What do they cmwwm<m the blessing does to the bread and wine? e
(makes it holy, makes it the Life of o:nwmn makes it the Bread of Life,...)

Read page 4.

!
v
w
1
Q
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Pp. 4 (After the reading:) s
T: What does the priest mean when he says, '"Body of Christ?" (He ¢
means, ''This is the Body of Christ.')
e : What does the person mean when he answers, "Amen." (He means,
) "Yes, I do believe that this is the Life of Christ."

’ Jesus chose bread and wine as symbols of his life. .
interpreting symbols Why are bread and wine good symhols for life?

Remind students to keep the new booklet in their manila folders.

S, Students might report on communion celebrations in other Christian
traditions. They shquld note similaritieg and differences.

Some students B»m:n EHm: to role play the communion celebration
of their own tradition. The teacher should consult the child's ) o
. . 3 parents on the appropriateness of the role play in the secular L~
) environment of the classroom. If the parents approve, the
teacher should establish an atmosphere of reverence.and respect
. to develop the appreciation that, for the adherents, a nmwwwﬁo:m
ritual is different mnoB vwmwlmnnwsw4on a game. <
- N
Most Catholic children make their mwnmn Holy Communion when they are -
about seven years old. These children might be permitted to bring | .
their communion veils, communion candles, or photographs of the
. occasion to school to share with theit classmates. The traditional
iy white veil is the symbol of innocence. It is interesting to note -
_ . that it 18 one of two nwwmm in the liturgical life of a Catholic
girl that she might wear a white veil ~ the other time being in
the traditional Catholic church wedding.

»

54—
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‘|the 'struggle for Mexican independence.

3 <

Part II of the story,.Maria of the Mission District, introduces the story of a miracle and its
present day celebration. The miracle happened on a hill at Guadalupe not far from Mexico

City in 1531. According to Catholic tradition, the Virgin Mary appeared to an Indian peasant

and became known as "Our Lady of Guadalupeg’ The Virgin of .Guadalupe has a multitude of
connotations for the Mexican people in ad 1tiorn to being an object of pilous devotion. The fact
that she appeared to an Indidn shortly after the Spanish conquest of Mexico gave the Indians

a sense of being 'chosen" at a time when most elements of their culture were threatened. The .
Virgin is seen by many as a source of warmth and--love;.she stands for life, health, and hope.
mrmwrmm also embodied the political aspirations of the people and served as an inspiration in

.

The following paragraphs, which in their original context deal with Biblical narratioms, may "’
be helpful to the teacher in approaching the subject. The question "Do miracles happen?”
cannot and should not be answered in this curriculum. On one hand, empirical evidence 1is
usually inadequate to satisfy the skeptics, and, on the other, 1t is not needed by the person
of faith. -

L} ) ;o

A

*Wolf, Eric. '"The Virgin of Guadalupe:
William A. Lessa and Evon Z. Vogt, eds., New York: Harper and Row, 1958, p. 153.

.

**Spivey, Robert A. and mbnr. dm Moody, Jr. Anatomy mm the New Tebtament. New York:
Co., 1969, pp. 187-188. , - o

1 .

55 ] .

A Mexican National Symbol," Reader in Comparative Religion,

The Macmillan

Az
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using maps

interpreting
symbols.

[

i

Direct the children's attention to a wall map of the sonwﬁwg

Maria was born in the capital of Mexico.

Can you find it on the map? What 1is 1its name? (MexicoCity)

Just outside of Mexico o»n% is the city of Guadalupe.

(Write Guadalupe on the chalkboard.)"

Guadalupe is a very special place for the vmovwm of Mexico vmnmcmm of something
that happened thege long ago.

A beautiful big church has been built on the spot where it #mvvmsma.

Let's read to find out why Guadalupe is such a special place.

Read Part Il of Maria of the Mission District. ‘
Use the following questions to analyze the information in the story.

L2

How 1is Saint Peter's Catholic School 1like our school?

(Students study many of the same subjects.)

How 1s it different? (Students pray in the classroom, wear uniforms, learn

to follow the Catholic tradition.) . .

¢

zos Aﬁavamm nsmsmmﬂwmn nsmHsaMmbmmmnmnn:mwsmnmnosncmnmav%mvm»=¢AncMncmm
changed, enforced labor, disease, vov:wmnwos decimation)

Would you say tha€¢ Juan had a hard life? . .
Many ethnic groups have lived under some kind of slavery. ;

Would you say that Juan was a slave? Why/Why not? (He worked long hours ot
without pay. He had to give up many of his Indian ways and follow the

ways of the Spanish conquerors.) . .

»

zrmnsmvvm:manoamxmnsm v»wsov va»m<mu:m=.anon%~AasmwameOmnxm.ﬁma%
of Guadalupe appeared on Juan's nnHBm ) . .

The bishop said the Lady was the MﬁmM= Mary."

What did he mean by that? ("Virgin Mary" 1is another name for the mother of Jesus.)
How did life change for the Indians after the miracle at Guadalupe? (The Indians
had a new sense of pride and hope. In later years banners bearing the image of
Guadalupe were carried into battle during the War of Mexican Independence and the
Great Revolution in 1910, v '
g
Why do you think this story that happened so long ago is still an important
part of the Mexican Tradition? (It has become a symbol of life, hope, naticnal
pride, and liberation.)

. -56-"
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Maria shares an important part of her life with most

of her Spanish-gpeaking neighbors. The old Irish people of

the neighborhood also share it. What is it that she shares .
with them? - (Her Catholic tradition.)

Students should place yellow booklets in their manila mowamnm._

mXﬂszHzm mxvmmamthm
Guide nzm.n:MHaﬂms.Ms Bbﬁwb@.%ﬂmwwnwnmw observations about land use and populdation by asking the

questions below mvo:n the ZHmm»on District.
.

How close together are homes in the Mission District? Are they within driving distance, "
walking distance, or right next door to one another? (Right next door.) -7

How many families live H?.BDWn of the houses? One family, or several families? (Multi-family.)
What church did you see in this neighborhood? (Saint Peter's Catholic Church.)
Did you see some places where people work? (Bakeries, shops, movie theaters, small:businesses.)

What 1is the busiest street? (Mission Street.) - “W
°  Did you see any places where cliildren might play? (At the school playgrounds during school hours,
in the streets after school,) ‘Are these safe places to play? Why/why not?
What kind of transportation can the people of the Mission District depend on? (buses)
Is the Mission District an ethpic or a multi-ethnic neighborhood? What makes you say that?
What ethnic group lives in the Mission District now? (Spanish-speaking Americans.) .
What ethnic group lived there vmenm them? (Irish Americans.) . . .
December 12 is the Catholic feast day of Our Lady of Guadalupe. The children might read the book
about this feast day Our—Lady of Guadalupe (see Resources.) Ask them why they think the Virgin Mary.
is drawn with dark skin MW& the features of a Mexican Indian,
The children might v:n,os play with costumes and a few simple props to re-enact the story, '"Maria
of the Mission District." ria's neighborhood might be established at one end of the classroom, .
and the "hill -at Guadalupe" at the other end of the classroom. There ‘are enough characters to
include everyone in the class: . ) . . \lI\LL\
’ Maria the old "Irish" priest ‘ . Sister Marguerita ’
Manuel . the young "People®s priest' Classmates at Saint Peter's mn:oow
Mr. Garcia - Laura Juan Diego ‘Y
> *Mr. Guarez - .~ the girls' parents The Virgin Mary
. : ’ . The bishop
‘ -57- .9
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' Shoebox deoramas: depicting the Mission District would be-fun to make. A scene of Mission Stree:

could be drawn with crayons and pasted to the inside walls. Cutouts of people could be made :c
- stand up inside. 'Red and blue bits of paper pasted to the bottom of the interior could make a2 - .
colorful "tile" sidewalk. Palmtrees can be made from brown and green construction paper. .
> . To further develop an understanding of the countries of origin of Spanish-speaking Americans, Zisplav
. travel voanNMWWm Latin American countries. (See "Free Materials' 1in the. Resources for this encounter.) .

Locate Los Angeles on a map of California. Read several of the Politi Books (see Resources) « o

to thé class. The books describe 1life in the "barrios" (Spanish-speaking neighborhoods) of Les
Angeles. Ask the students how a Los Angeles barrio is different from San Francisco's Mission
District. Ask them in what ways the two neighborhoods are alike.

.

Game: MWMV@HO Se Cayo (The Stick Fell Down). Mexico. To the tune of "The Bear Went Over the Mountain" the

[y

. ‘ ] . !

[ 9

El palo se cayo (clap, clap), ‘
/ﬁ . Pickety, pickety paly, . . ) .
- ° E1 palo se.cayo (clap}. ‘ .

Boys and girls get into pairs dnd- form 2 circles, girls on the outside, boys on the inside.
All extra boys are in the middle, one of whom holds a stick. Couples skip to the right of the
: circle holding hands. When the leader claps, the boys turn and skip to the left. The girls centinue
to the right. Then the boys in the center, including the one holding the stick, get into the circle
with the other boy. A second clap signals the boy holding the stick to throw it into the certer of the
circle and for all thé boys to grab for a partner. The extra boys go to the center with one as the
stick holder and the game starts again. The game may be varied by having the girls be in the inside circle.

. Recipe for Flan (A Spanish caramel custard)

- . -

.., 1/2 cup sugar i 4 eggs
) 1 can condensed milk . 1 8 ounces package cream cheese .
‘1 can evaporated milk 1 tbs. vanilla . . .
-58- 7 -
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In the top of a double boiler place the 1/2 cup sugar. Cook over medium heat until caramelized (sugar

turns rich brown). Turn pan so that the bottom and the sides are coated with the sugar. Put aside. -
In a vwmnamn add the remaining ingredients alternately and blend after each addition so that the mixture
is §mooth. When all the ingredients have been well blended, pour into the sugar>coated pot. Cover
tightly with aluminum foil so that no water can get into the flan mixture. Place the pot on the
bottom of the double boiler which is about 2/3 full of boiling water. Cook on low heat for about
1 1/2 hours. Let %t cook for 1/2 hour in the pot and then turn it over on a vwmnm.
Recipe for Dulce de Leche - Milk om:awM ’ ) <
Take one can of unopened condensed milk and place in a pot of water so that the water covers the can.
Boil for about 1 H>N hours replacing the water that has evaporated, :m<w=m the water at the same
level. Remove mnos heat and cool in pan ::omm:ma at room temperature. *When cool, the candy can be
mvoonmm out on a plate. -
The n:»wwnmn E»mrh enjoy learning to count to ten in Spanish.

‘one uno . six seis

two dos seven siete /// *

three tres ‘eight , ~ocho N .

four cuatro nine ¥ nueve RN

five cinco ten diez . hN

A pinata 1s used in the celebration of many special occasions in LW ico. The-class can make one by
covering a large paper bag with rows of crepe paper. The pinata can‘\be made to resamble such things
as animals, stars, people, planes or toys. Construction, papér can be‘used as accents such as ears,
tails, wings, etc. The bag is then filled with £nmvvma candy and peanuts and attached to a long
rope which 1is suspended from the ceiling. The children stand in line and each gets a’ turn to try

to break the pinata with a long stick. The person whose turn it is should be blindfolded while he/she
tries to hit the bag. - When the bag is broken the children try to pick up \as many of the scattered \

candies as they can. . % // '

Use the following questions to simulate the problems of being a newly-arrived immigrant
in a Spanish-speaking country: .

Suppose you were to emigrate to a Spanish-speaking country.
o ne w:mn all your new classmates, your teacher, and the store clerks spoke only Spanish.

Imagi ° .
What problems might you have at school, on the playground, at the store, in a churc
a synagogue, or a temple? . /

h -59- V. ‘-
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RESOURCES
BOOKS . - .
- bl
Binzen, Bill. Carmen. Written and v:Onomnmv:ma by Bill Binzen. New. York: Coward, McCann and
Geoghegan, Inc., 1967. A photo story about Carmen, a little Puérto Rican girl, newly . -
arrived with another little girl®at a window in the ovvom»nm_vcwwawnm. * T

..

Binzen, Bill. Miguel's Mountain. New &onx oocmua McCann and Geoghegan, Inc., 1968. Miguel's
mountain is a pile of dirt Teft behind by c:wwamnm. which makes a great place for the ‘
neighborhood kids to play. When z»m:mw hears that the mountain is to be movéd, he knows
that the only person who can do anything about it is the mayor. The solution to Miguel's
problem will be considered simplistic by some and realistic by Onrmnm. GRADES K-6. :

wowomsmmm. cos.w w.zwc ay. New @onx Delacorte, Houe > v»nn:nm book story of a Mexican - °, )
migrant farm worker and his pregnant wife which, without mention of God or Christmas, 1is n:m

story of the Nativity in a modern setting. GRADES K-9.

.

*

Brusselmans, Christian and

an A. Haggerty. We Celebrate nmm Eucharist. xonnwmnomw.
New Jersey: Silver .

rdett Company, Catholic School Division, 1972.

o:Hno“ Photographed by Katrina Thomas. New York: Coward, McCann ‘and Geoghegan,
Inc., 1965. A photo story which explores the feelings of a nmcww arrived boy in Spanish-Harlem--
his doubts, his fears, and mwsmwww his acceptance of an alien =m»m:vourooa.

\ , IS B
. N 5 . ,

¥
Burt, Olive W. Let's Find Out About Bread. Franklin Watts, Inc., 1966. A primary level
. science book. . <

s

oonmmrwn. A.M, When I Go to Mass. New York: The Macmillan Company, 1965. A delightfully

illustrated presentation of the story and the nWHmvnmnHos of the Catholic MMass. °

Edell, Celgste. A Present from Rosita. Messner, 1952 Puerto Rican American. Rosita's family !
moves fiQm Puerto Rico to New York. .

* -
T

Feldman, Estell\. Pesah and the Young Child (Jewish Ghildhood Education Library).: -
» ' New York: Jaygish Education Committee of New York, Inc., 1968. .

&
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Rughes, zmnwm t\E. The HBwonnmnnm of Bread (Readiness for Religion Series, edited by
Ronald J. Haamsv New York: Morehouse-Barlow Company, 1970,

~ N

Kohn, Bernice, O:W/stw\mmn<m5nmn Molds and Yeasts. Englewood Cliffs, New Jersey:
- Prentice Hall, 1%62. A primary level science book. : . .
AN

-

Molnar, Jose. Graciella: A Mexican American Child Tells Her Story. New York: EWnnm. 1972,
wnwsmﬂ<lH5nmﬂBmawmnm Hm«mw A balanced photo-journalistic account of how one teenage girl
of ‘a minority group views herself, her family,-and her m:n:nm. Her ambitions and aspirations

are told simply and believably, R
’

,Zmzmosm Arden. . Crafts and Toys from Around the World. New York: Messner, 1972. Primary- s

HSnmanaHmnm level. An introduction to the origins and creation of smnu<m.nnmmnm from
many Westérn and Oriental nations. The activities described should inform as well as .
entertain students. The directions are clear and easy to follow and the anmnwmwm used- .

to make the crafts are easily obtainable and often inexpensive.

% »

Parish, mmwnﬁ Rand.

9

L

Politi, Leo. Juanita..s New York: Charles Scribner's 'Sons, 1948. Mexican-American. Catholic. -

In the springtime, on the Saturday ‘before Easter Sunday, the animals of Olvera Street were blessed.
Juanita carries her dove, and Senora Carmela brings her burro. Goats and lambs, rabbits, roosters,
and baskets of puppies, kittens’ follow. The procession winds slowly n:no:mr Olvera mnnmmn

to the owa Mission Church where the Padre blésses the animals one by one.

Politi, Leo. Pedro, The Angel of Olvera Street. New York: Charles Scribner's Sons, 1946,
- Mexican American, Catholic. Caldecott Honor Book. . Pedro lived on Olvera Street in the heart of

Los Angeles. On Olvera Street were little Mexican shops and houses, and m&mn% Christmas there .
was the Posada procession.

On this particular o:nwmnamm Pedro is chosen to lead the procession .
because n<mn%¢sm.mmwa "Pedro sings like an msmmH Songs are provided so that the story could
easily be nmtmsmnnma in a pageant. .

Politi, Leo. Rosa. New York: Charles Scribner's Sons, meww. Mexican. Catholic. Rosa was a
little Mexican girl. Every day after school, she went to the toy store. There in the window
was a beautiful doll which Rosa longed to have. ~On Christmas Eve, there 1is still not enocugh

" money to buy the doll, but her mother gives birth to a baby and womm mmmHm her wish has been

fulfilled after all. . .

=

Our Lady of Guadalupe. Illustrated by Jean Charlot. New York: Viking Press, 1955.

=
.

Q
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moanH Lec. _

~=g of the-Swallows. \New York: Charles Scribner's Sons, 1949. Mexican American,
Catholic. “=z “decott awvard-winning\story, of mnwmnamrﬂv between Juan, a little boy in the
Califormiz :=owm of Capistrano, and the old mmﬂamsmn and bell-ringeér at the Catholic
Mission 27 Zen Juan Capistrano. Juan of old days-at the Mission.. Together-they ring
the bells :- welcome the swallows as they come flying in from the sea on St. Joséeph Day.
ﬁo<mww cc.-rfu:l pictures show the Mission, the California coastline, and the swallows'
return. -nere are two songs with music which ‘the children might enjoy learning. ) >

Politi, Leo. The Nicest Gift, New York: Charles Scribner's Song, 1973. mehnmnl>amnwnw=.
Catholic. It is Christmas time in the barrio of East Los Angeles. Carlitos' dog Blanco becomes
“ lost in thre holiday crowds. Carlitos and his family search everywhere for Blanco and Christmas
Day arrives with no sign of the dog. But at Christmas Mass something wdnderful happens and
. Carlitos »m certain rm has received the nicest gift m:% boy could :ovm for. -

- , Y .

> -

Puerto ‘Rico and the Puetto Ricans. . Two filmstrips by Edward Dubrowsky. Available from m
cﬂwmn Media Materials, 212 Mineola ><m=:m. Roslyn Heights, N.Y. 11577. These filmstrips

'

can ‘be‘ uged as a resource for Hmmnnwsm about another ethnic group, the Puerto Ricanms. .
The cus is on both the life of Puerto Ricans in the United States and on the life and //N\>?mWMJ
culture-of  their home, &mwmba.\ This program is also bilingual, with English and Spanish

sound ttacks. - - |

FILM

b4

<

I"Bread” 2nd Edition. 11 min. Color, No. 1813. B/W, No. 1814. Encyclopaedia Britannica
Educational Corporation, 2494 Teagarden Street, San Leandro, California 94577.

avel photos of Latin American countries) .

-
x

Braniff International Air Lines ‘

. 260 Stockton Street e .
San Francisco, California

- (Flights to: Buenos Aires, La Paz, Lima, Rio de Janeiro, Santiago, Sao Paolo)

-62- -
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A large nowwmnnwow of authentic Latin American folk music 18 availlable from Folkways wmnonam. ' e .

117 W. 46th mnnmmn New York, N.Y. 10036:

. MEDIA
An "Introductory Set"
2- "Creative Uses," for 25¢ is also available.
» 5264 Brookville Road, Indianapolis, Indiana "46219.

BIBLE REFERENCES

- . M

’ . I am the bread of 1life.-. . .
.n I myself am the 1living bread
%ﬂ come down from heaven.

If anyone eats.this bread

he shall live forever;

the bread I'will give -

is my flesh, for the life of the world. . . .

>

of colorful accessories om Latin America is available for $1.50.
For further information write:

A free catalogue can be requested.

For my flesh is real food"
and my blood real drink.

The man who feeds on my flesgh

and drinks my blood
remains in me, and I in him.

John 6:48, 51, uuwum.

i

LA folder, - ‘ )
The Wright Studio, T o e

© »wn
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»
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’ Tape narration for

Video

. 7.

10.
11.
12.
.1

14,

"Mexican wmxmnw

(Title). A mvmskmrlmvmmxpnm
American Neighbdrhead:

Mission menn»n4

City bus ' _

zpmmpon mnnmmn #Mn: palm trees

-
»

Shoppers . -

.

[P S

* . . .
01d oocvwm.nmap¢ sidewalk

v . . e
.

-

lides 7-26,

-

The

Boy beside palm’ nnmm. tile

sidewalk _
- !
Movie Theater

-

2

* .

1

|
« b
I

M 4

La Victoria wmx4ﬂ

Gift Shop windoy'

*a

Statues .

B 1

.

+"The Mission District."

»Audio . - : :

7.

O

*» " 1Se nos va el omnibus!

v v -

Let's .visit. the Mission District. . .
Vayamos ‘a visitar el Distrito de ‘la Missgion.
Fd \ -
© y .Wai\ * - . .
The bus 1is leaving! Let's run to catch it! . .
liCorramos para alcanzarlo! ]

9. Look at the palm trees. R
Miren las palmas. =
10. Many Spanish-speaking people live here. .
Muchas personas de hable higpana viven aqui. T
11. THe sidewalks are decorated with red and blue tiles.
Jas acetas estan decoradas corn azulejos rojos yjazules.
/ ‘ _
.12, mﬂdpm boy 1is on his smw.nm the movie theater, h np)
Tt Este nifio se dirige al cine. _ ge o]
- . '
. 13. . Here is the movie theater. . :
i Este es el cine. R
LAz . Thistbakery sells Mexican bread. : L -~
. . Esta panadéria vende pan mejicano. L
L Y5 This vwmmnw sells Spanish pastries. _
*¢ ‘- Esta reposteria vende dulces hispanoamericanos.
16. This shop sells religious articles.
‘ mmmm tienda vende art{culos religiosos.
. Hﬁ"l R * .
17. There are ¢érucifixes and statues of Saints ﬂysmmwm. and
of the Virgin Mary. .
Hay nn:o»mpudm Y. mmnmncbm mm.mmanm. angeles y am la
Virgen Maria.’ , o Yo
—64~ - L ‘ . .-
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Video

h

- /
18. Housing 1

19. . Housing #2
20. wunmn,ooaacsuos
21. Saint Peter's Ch
22.
23. Playground
N 'S
24. Girls at play
/I
\
25. Boys at play
26. Mission Street
/
‘ |
|
N
-~

Saint PReter's os:uﬂﬁ(wwhmnHOn

photo

burch

-

) >,
‘ . A B S j
R ' “ ~ «

. _

Audio . . . 7

18. The homes are built close together. ) . ’
Las casas son construidas muy om«oﬂ.csm de otra. / .

19, \\ -

20.

21.

22.

23,

24,

25.

26.

Most people c walk to storeg that are uCWn a .

few blocks fro eir homed. N #

Muchas personas puéden ir a va que las tiendas

sbélo quedan a unas cuadras de distancia.

These little girls are Maria and Laura. - ,

Eftas ninas pequenas_son Maria y Laura. . ’

. ' .’ ¢

Their families belong ta Saint Peterts Catholic Church.

Sus familias pertenecen a la Iglesia Catdlica de San Pedro.
R .

Their teachers are Catholic nuns.

Sus maestras son monjas. ¢ .

PR

-
~

They go to Saint Peter's,Gdtholic,School. ) -
Ellas amisten a la escuela catplica de San Pedro. 0
Asmw wear uniforw® at school.

Ellas usan umiformes en la escuela.

. <

So do the boys!
1Y tambien los ninos! i

Mu L
Let's read a story about xman,Om the Mission District.

Leamos un cuentro acerca de™Maria del Distrito de la
d

ZHMWHoﬁ.: . .

-~
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REFERENCES
Books
_ ¢ :
Brusselmans, Christian, and Brian A. Haggerty. We Celebrate nrm Eucharist: Guidelines for
, Parent and Catechist. Morristown, New hmnmmwu Silver Burdett Company, Catholic School
: Diviston, 19727 : » 3
Cox, Harvey. Hrmmmmacnnwos of the Spirit: The Use, and Misuse of People's Religion. New
York: Simon & Schuster, 1973, . .,
cm«. Dorothy. The Long Loneliness. Garden City: Doubleday Image, 1959. Autobiography of ’
the founder of nrm Catholic Worker. _
Ellis, J. T. >Bmmwnm= nmnSOHHOAmB.. Chicago: University of Chicago Press, revised edition. e
T .
| N
Feldman, Estelle. Pesah and the Young Child. Jewish Childhood Education Librayy. _New York: o
Jewish ma:nmnwas Committee of New York, Inc., 1968.
Fitzpatrick, hommnr P., S. J. Puerto Rican Americans: The zmwswsm.mm Migration to the Main- ~
land. msmmeO&a Cliffs, New Jersey: Prentice-Hall, 1971. . \\\IN
Gleason, Philip. Catholicism in America. New York: Harper d Row, 1970. . .
Goldman, Ronald JJ, ed. The Importance of Bread, Notes for the Teacher. From the Goldman serieg: - .
Readiness fot Religion, "Symbols.' New York: Morehouse-Barlow Co., 1970. R
utierrez, Gustavg. A Theology of Libdration. zwnwrsoww. New York: Orbis woormwuwouu. \ )
h yce, Brain T. (ommunion: Parent and Child. Sadlier Sacramental Program (Catholic). Yew York: -
William He m&u»mn. Inc., 1971. P aad
" ' N , ‘ - ’ l k3
Joyce, Brian T. 4m=m=nmu Parent and Child. Sadlier mmnnmamsnmﬁ Program (Catholic). .
i1liam H. mma#wmn. Inc., 1973. . )
. v . . Y 4
McKengie, John L.§{ S. J. The Roman Catholic Church. New York: Holt, Rinehart, and ¥
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McWilliams, Carey. North from Mexico: The mumswm:lmumwanm People of the United States.
New York: Greenwood Press, 1968. \

)

Moore, Joan W. Mexican Americans. Englewood Cliffs, N. J.: Prentice-Hall, 1970. Ethnic
Groups in American Life Series. . .

Pfeiffer, Marcella. Guide for Take and Fat. Sadlier Sacramen ogram (Catholic). New _
S York: William H. Sadlier, Inc., 1971.

— .
Ruether, Rosemary Radford. Liberation Theology: Human Hope Confronts nrn»mmes Historw

and American Power. New York: Paulist Press, 1972, T

Wolf, Eric. '"The Virgin of Guadalupe: A Mexican National Symbol," Reader in Comparative
Religion. Willjiam A. Lessa and Evon Z. Vogt, eds. New York: Harper msalmvc. 1958, pr. 149-153.

/v!' e

>nn»nwmm . . e
s 61.

Celestin, George. "A Christian Looks at Revolution," New Theology No. 6. Martin E. &mnr< and o0

Dean G. Peerman, eds. New York: The Macmillan Company, 1969, pp. . 93-102.

_Dunne, John Gregory. "To Die Standing: Cesar Chavez and the Chicanos,' The Atlantic, June, 1971,

pp. 39-45.
Lavender, David. "Building a New World," American West, November, 1971, pp. 36-41, €(~£1. Pre-
sents a balanced historical account of exploitation of Hsa»msm -~ early Spanish settle—ent cf N
. the California coast. g i .
Post, Don. '"Mexican-Americans and 'La Raza'", The Christian Century, M 5, 1969. ; ’ - -
Smith, Rolland F. '"AxFheology of Rebellion,” New Theology No. 6. Martin E. Marty and lean G.
Peerman, eds. New York: The Macmillan Company, 1969, pp. Hum 150. .
| .
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The following materials are available through regional offices of the Anti-Defamation
Leaguel of B'Nai B'Rith (National Office: 315 Lexington Avenue, New York, N.Y. 10016.)
) Pamphlgts
JF HONTZQx»nmn Americans: A Brief Look at Their History. <
—— — \ -
\l‘ ﬂ
,Vw,wa\zmxwﬂmn Americans in the Southwest. N ’
. _ . ,1
|
Films ! . \
|
A wnwmw History of Mexican Americans. 12 minutes/black and white. . -
!
Mexicah Americans: An Historic Profile. 29 minutes/black and white/cleared for TV. .
M |
i
4 4
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ENCOUNTER 4:

KNOW LEDGE
ovzomwam"
!
W
own>zHNHzn
-
SENSITIVITY:

SKILLH

BEHAVIORAL OBJECTIVE:

i

MATERTALS NEEDED:

PREPARATION:

: mwtrm ON ETHNICITY .

A CHINESE AMERICAN TRADITION IN AN MzzmvnnH4< ETHNIC zmuozwoxxooo

‘

change (immigration), acculturation (ethnicity), tradition (Chinege American,
Confucian), myth, mmwmvnmnwos (Chinese New Year)

IDEAS: Many Chinese Americanparents provide training for their children in-
both their old Chinese tradition and their new American tradition.

Right behavior, respect for elders, and family loyalty mnm traditional

Chinese values based on Confucianism. .

appreciating the diversity of religious and non-religious world views and life-
styles in human societies

listed in the left-hand margin: .

Given information on this ethnic group in the form of interest center
materials, maps, slides, and an audio tape, the child will be able to
make appropriate comparisons between this ethnic group and the ethnic
\ group studied in the preceding encounter. ]
interest center materials from Encounter 1
wall map of the world
.RESS Map #2 (San Francisco) in mcwmwmamsn booklet
RESS slides 27 - 47 N
RESS tape narration for Thinatown (see Resources for this msnocsnmnv
RESS green booklet, Phil of Chinatown
- carousel projector

cassette tape recorder

pf

Set up and check AV system. .

Set slide tray to begim on slide #27.

Set tape recorder to begin on n:#smnozd mmmamsn of =mnnmnwo=.
Make a sign reading "Chinese Americans' for new interest center.

A .

v

Imwﬂ L

_ERIC
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INTRODUCTION . :

f .

o / t

Q—M:Mwanms m:ocwanmwmn:mWMmmmcmmHmamsno:nOmn:m»n
anila folders and open to Map #2.

|
,
o

Find Chinatown. -

What do the pictures on the map tell us about Chinatown? (Dragon

| ) parade and fireworks indicate some kind of celebration; distinctive
, < gtorefronts and rooftopsafell that it 1s an ethnic neighborhood.)

T: .

Msnmnnnmnwsm‘amvm
! . N

A\l

Display the sign reading ''Chinese Americams"which is to be placed
on a-table or counter top where an interest center on this ethnic
m group will be developed in the following activity:

Hmvmwwsm T: The people of Chinatown belong to this ethnic group.
Let's read it. ('"Chinese American') .
: Sort through the things at the "City Living Center." “

sorting

~
AN

* See how many things you can find to tell about this ethnic group.

f «
' ! ©

The children should sort out items to be placed with the sign
"Chinese Americans'. Encourage rational sorting by asking:

T: . What is this item?
' _ : How is it used? N
making associations .. What does it tell us' about Chinese Americans?

. ‘.
Il

.

about living in nrwsmnocﬂ@

om<mrovzmmwﬂ

N v

n the umwo.m a new wave of immigration to the United States began. Labor unions goon voiced their
ppositfon to these new immigrants from Europe and Asia who gladly worked long hours for low wages.
In 1882, Congress halted Chinese immigration with the Oriental Exclusion Acts.” Sfill later, in
929, ndationality groups from Asia were again excluded by the "national origins ." This law
mphasized a person's country of origin rather than the country from which he applied for a visa.

n 1965 the Immigration and Nationality Act abqolished the national origin quota system. It
:mnwn:Lma a new quota system which has led to a great influx of immigrants frcm Hong Kong to \
hinatown in recent years. Under present immigration laws certain persons, such as the mvo:mmm and
:»Hanml of American citizens, may enter without quota restrictions. : :

« i
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interpreting Bwvm

hypothesizing

checking hypotheses

(XY

interpreting maps

anticipating problems

1

viewing for a
, purpose

A Ry

_Wandn\mnnmnnHos.no a wall map of the zonpa; .

T+ Let's find the continent of Asia.

Look for the country of China in Asia.: -

How would Chinese vmmmmMysm<m to travel to get to San Francisco ‘

from China? (Children should .travel routes with their fingers, .

chalk, or pieces of string on the wall map and the globe.)

What ocean would they have to cross?

The first Chinese came here over 100 yeais ago. ,

Would they-have crossed the acean by mwﬁvasm or by boat?

Why do you suppose ithey wanted to leave China to live in a new country?
| . .

They came to find jobs. " !

The early Chinese immigrants worked in the gold mines of California.
They found jobs as cooks and laundrymen.

Chinese workers helped to build the first ratlroad across our\country.

T: 1In 1882 our government passed immigration laws against Asians.
No more people from Asia were allowed into the United States.
Chinese who already lived here could not become >Em~nnm= citizens.
They could not bring their wives ' or children to live here.

These laws have been changed in recent years. .
Today Asians can become American citizens.
They can bring their families here to live with them.

. !

_ﬁonmnm Hong Kong on a map and a mpovm._.

T: Every month new Chinese immigrants arrive from Hong Kong.
What will the new immigrants need to make a new life in America?
(jobs, homes, schools, health services, English language, . . .)
Most of. the new immigrants from Hong Kong want to live in Chinatown.
Why do you think this 1is so?

Let's look at the slides of Chinatown again.

anw.no find out why new Chinese immigrants want to live in Chinatown.

Try to find out why many American-born Chinese like to live in Chinatown.

Reshow slides 27 - 47 with the Chinatown segment of the audio tape

3.

. - |

narration, (See Resources for acript’' of Chinatown audio tape.) o3
‘|lafter the viewing, ask: :

Q
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making inferences T: Why do you think new immigrants from Hong Kong want to live in Chin
: (Their friends and relatives can help them to find jobs. They can.
often live with relatives until they find their own housing. Theiy

neighbors - speak Chinese. They can get Chinese newspapers and *“cc-s,.

. They can celebrate their traditional holiday, . . .)

Why do you think many American-born Chinese still like to iive in
Chinatown? (They enjoy living near Chinese relatives and frierds.
Many of them have good businesses there. They can buy Chinese
. o food and other goods in the stores. They want their children tc

. learn Chinese language and customs.) . Y

. ! -

he teachings of Confucius have exerted a profound influence on Chinese civilizativn. For many
Chinese Americamns Confucian thought has remained a pattern’'for human and societal conduct. For ;
others, these teachings play-a more minor role, serving as simple proverbs which the individual ray
wish to know.. In the following story, Phil of Chinatown, Phil learns a proverb and finds that he
can apply it to his own life. It is significant that his interaction with his grandfather helps tic

to decide upon a course of action. For Confucius, filial pjlety was the root of all good conduct.

d privileges of each family member were clearly defined. It was primarily in the area of human
relationships that man could come to realize his proper human essence. .

~

atewn?

Mo:m:nHCm strongly stressed the quality and mode “of human relationships.. The duties, obligatigns, ‘
n

Distribute coples of the green booklet, Phil of Chinatown, to the .
students. The story should be read in two parts.

EITHER: More advanced students might read Part I independently
: and then join in a whole group discussion of the information.

-

IOR: The following '‘questions might be used to guide the reading of Part I.

p. 1 Which cousin was born in America? (Phil)
Which cousin 1is n:m.mmz immigrant from Hong Kong? (Sam)
How 1s Phil's family helping Sam's family?
(Letting them live with them.) &
What two schools do the boys attend? ' -
(Public school and Chinese language school.) .

-72=- .
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) p. 2

analyzing information

developing a concept:
acculturation

appreciating diversity:
Chinese language and
culture

. . .

What is going to happen today at Chinese Yanguage gchool?
(Children will be picked to carfy the Little Dragon Ms the Chinese
New Year's parade.)

Why would it be especially nice 1if Sam were vwnwwmo (This 1is

his first New Year in his new country.) : .

Why would it be especially nice if Phil were picked? .
(This 1s the first year he 18 old enough to be M:ommu.v ‘

What proverb does. Mr. Chen wants the boys, to learn?,
(When you pay back kindness with kindness, then people 8%HH want .
to do goad.) . . K
Can you think of two reasons why a fairy tale about a aﬂmmos is °
a good story .for this particular day at the Chinese language school?
(It will help the children to understand the proverb. The dragon’
is part of nrw Chinese New Year:-celebration.)

- N £
How does the proverb fit the fairy tale? -
(The dragon returned Pan Ch'ui's kindness with kindness.)

Why doés Mr. Chen want the children to remember the proverb?
(Some day it might help them to choose the right way ih their 1lives.)

How do you think Sam feels about not getting chosen?
How,do you think Phil feels about being chosen?

Al ) .’

After the students have read Part I either HsamvmsamSnH%MOﬁ with the
guide questions, discuss the information with the whole group.

T: Sam and Phil go to two kinds of schools. What are they? (Public
school and Chinese language school.) :
What do the boys learn at public school? (Academic subjects, <
English language, American culture.) How does that help them?
What do the boys learn at Chinese language school? (Chinese Hmumcmmm
and culture, the Confucian Tradition.) ‘.ow does that help them?
The boys' parent. want them to learn to speak and write Chinese.
But there 1s something else they want them to learn at the Chinese
school. What do you suppose that 18? (The Confucian Traditiocn, to
follow the Chinese proverbs, thé Confucian Way, . . .)
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m<0Mm»=m«wHommnm - _ Do %o: suppose all Chinese Americans_in our country follow the .
Confucian Tradition? (No, but it 1s’ ‘part of their ethnic tradition.)

To what other traditions might Chinese Americans belong? ’ -

) M t

(OPTIONAL: - R .

Y - . : - Ill\\ .

T: Remember the story, Maria of the Mission District?
Maria goes to only one school. o - N

‘ - How is hér school like a public mnrebww . e

, How 1s Maria's Cdtholic School like Phil's Chinese’ Hmsm:mmm mnroowo

(They learn about their own mn#ﬁwncnmwumwocm traditions.)

What does this tell‘us about these two ethnic wnocvmq (They both

tmnn their children to learn mGOdn their .0ld and new traditiong.) <

novanwnmh@ :

-
*,

by

lat the next learning session wn:avﬁnm m:wcHa continue reading Part II ,

- o~

n
EPPVSL N

-~

: s - E . of the green booklet, Phil of nr»amnosd. “either independently or as o

. ~ ,|a guide reading activity with the following questions: . , (= S
\ , . B vv 8-9 Phil's little brother was very mxnwnma about Phil being vwnxma to tarry - oA
I 2 o the Little Dragon. .

C . " . Why did his mother tell him to be ‘quiet? . ~ . ' .

Why ao %o: m:vvomm mrww wants to visit his wnmnammnrQNo .

"#pp.10-11 Why no:wan t Phil be :mvv%.swnr his mooa luck: . (He felt surry mon Sam.)- | ,xw

o v 3 How did Phil decide what to do? (He talked with his grandfather., - He L
I ; . *  remembered the proverb.) ¢ T L o .
o . p. 12 How did Phil fallow nrm,ﬂvwnmmm‘vno<mncd (He was kind by giving Sam.* | . N
g . his place.) . . i
: What :did people do to get ready for the Chine-e.New Year? Ajwcmrn - , .
Sk : - flowers and food. Made costumes., Practicea for parade. v _ g »
. B . 6 . . a "

~ <
Lz p. 13 How did Sam follow the Chinese proverb? (He nmvmwanmrﬁw.m kindness by
giving him firecrackers.) ' , -

»

N, -

.
A .
.
.
.
¢
,
.
A
O
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After the students have read Part II discuss the story by asking:

&

L ,x ]

Why-was Phil's way right for him?

Chinese language school.)

-

(He followed the prov m\\
which was part of the Confucdan Tradition he is meﬂmvamwwn the

e

- W&f :
B Do you think all Chinese Americans live. in mmr:hn =m»mrvonrooamo ) ke
— Do you ‘think mHH Chinese Americans live in city neighborhodds? ° I
’ .. Where else B»mrn the people of this ethnic group 1live? (In multi-
R ethnic neighborhoods’ as well as ethnic neighborhoods, in the % >
= suburbs or the country as well as in n:m\wmn%.v i = ¢
) . he students might color’ the drawings in n:w\voorwmnm before nmn:nnwsm
s .
- them to their manila folders. , / -~ ; R
L . « . : . =9 , )
EXTENDING EXPERIENCES :
3 ! . .
. - . 3 .
Stage a Chinese New Year's parade. Students could fashion a dragon's headXgf Ianﬂm. A long b
cloth tail should be attached to the head. Stilt-walling, house-decor nwsm.. ebt-paying, and o "
gift-giving are all part of the celebration. For additional ideas foy props® and nﬁmmcsmm borrow - ' .
books on the Chinesé New Year celebration from the school library (se suggestions 1irt Resources.) . )
The Caldecott award-winning book, Mei i, by Thomas Handforth, might be read for a comparison Om_nrm ’ ’
* present day San wnmnnumno celebration swnr one in Peking in the 19307s. ’ . L
~ . " ¥ N . . \\\\\ -
The Art of nzwnmmm Paper mowaﬁsm for Young and 0ld by Maying Soong (See Nmmocﬂnmmv is one .
of many books on this subject with mmm%tnOImowwos directions. Young children swww msuow Iea g -
to fashion birds and animels from brightly colored paper. . .
\ .- s . - ~
. ¥ .
S o RS
- . ~75- - - ’ v
£

E

noavmnwvm pexsonal T: Have you ever had a problem like Phil's? | °
4 mxvmnnmbnmm ‘ Phil won a chance to be in the parade. . : . .
) g |, o . But he was disappointed for his cousin who wasn't chosen. .
. o ! What would you have done 1if you were Phil?  ; “ e
: > Can you think of. any other way to solve the vnovaEo ¢ 2

v
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3 . ' ) . ‘*,( , o . i . vry
HAPPY NEW YEAR _ " Learn to mm% "Happy New Year" in Chinese: ''Gung Ho Sun smn: ’ : .
Kurt Wiese's book, You Can Write Chinese, might interest Bome - '
. students., It vno<ﬁamm directions mon -writing some sidple nrwsmmm
words. ) -
[ ” > ) .
o - Chinese proverbs have been passed on from generation“to generation. [/1/1
The children might enjoy matching the following Chinese proverbs with
the English equivalents. p ) . .
Chinese: . ., English: . B
L .
A man who knows too many skills nmbson Jack of mww:mnmamm and Bmmnmn c.
feed his family. ) - of mnone. :
,OCanam he is dressed in m‘wwmmv skin, A wolf in sheep's clothing.” ’
but inside his heart is a wolf's. ’ i : ~
’ ‘ , 7 o o
When the cat has gone, the rats come When the cat's- mﬂm% the B»om will &
out to stretch themselves. - vwm%.
The mud buddha scolds the clay buddha. The pot calls the kettle black.

-

. P
——e . -

nrwsmmmlbgmﬂwnms restaurants can be found in most nun»mw and towns in the United States. These "7/ |
restaurants frequently have Chinese American proprietors. A ‘field trip to such a restaurant mern i ’
be mmnmsmma for the class. A tour of the xﬁnnrms would provide the students with an. opportunity . .

to mmm how the food Hm vnmvmnma R

- « » i
“ -
.
w .

Chinese games give children a chance to test their strength and amxnmﬂwn%m ’ <

Game: Chinese Getup. Two n:»wanms sit on nrm floor back-to-back with their legs wnnmwmrmmws~ ’ -
Anoun of them and their arms folded. At a signal they both try to st 5Amcv without .unfolding

arm»n arms by v:mw»sm againgt each other's backs. The first one to stand up with his arms still -
%owama is the winner. ; B :

| - . ' hd
w

4
LI !
N
d
O
PAFulText provided by ERIC
”
o

-E

'
“
[}




i

- ~ /,. ~ \ s
3 N
/,, B y m.. . ~— e..m‘a .
* . ~ N ¥ M + ) ‘
. N =" . \M\. ) -
Game: Chopstick [Relay. The children should be dividéd into equal teams with a set of . :
Next to the-leader of )

chopsticks ‘for m&nr team. The teams line up in parallel rows.
+ .each team is an empty bowl. }nmomm the room is a bowl which is filled with peanuts or -
Ummsm.w When the [teacher gives the signal the leader runs, picks up a nut with his '
nrovmnwnw and returns putting the nut in the empty bowl. Then he gives the chopsticks
to the next person in line who repeats the relay. The first team to have a peanut in s

>

the bowl for eac

member wins. If a child anovm a peanut in nnmsmwn he must pick it up

again and continue.

‘

Students might visit

L

the school library. They should use the card catalogue to find books

on Chinese and Chinese-American culture and fiction.

Individual students might be assigned

books to read and re omm on to the class. Ammm mcmmmmnwosm Hs Resources for this msnocsnmn ) .
. - o
" S~ o T o S . .
RESOURCES . b R ) R
. : | .
BOOKS . Co . LS ' .

omotmww. 1952.-

Burton, <Hanﬂwm rmm. Mable nrm omvwm omn. mocmrnos Miffl¥n Company, Homm
based on civic mnwﬁos to saveé antiquated cable car operation in San Francisco. .

Flack, szuon»m. Hr% Story About Ping. Illustrated by Kurt Wiese. <»wﬁsmh,wowu e
the medium of nrww lively and humorous picture hook, small children will absorb a great
deal of information about 1life on the mmsmnum River.

color HHHcmnnmnMoam.

wcwwm. Clyde Robert. uorssm‘moam‘om nrﬁsmnotd New York:

<

m# Li. Illustrated. Doubleday, 1938, With her three -lucky pennies
y anvwmm. Mei L1,

New Year's Fair in Peking.

Handforth, Thomas.
and her three luckh
on a visit to the
lithographic qual
relationships.

Huai Nan Tzu., You C¢
Arthur W. Hummel

Expressive black-and-white drawings with’

Caldecott Medal winner. -

.
«

n Never Tell. >amvnma and 1llustrated by Janice Holland.
rom the book Hual Nan Tzu written before 122 B.C. New York:

A true story’

Through -

.
.

¢

This childhood favorite has harmonious

»

a young girl of Nerth China, accompanies her UﬁOnrmn s

ty ‘and gentle text tell a story of a lively little girl and warm mnwmsﬁwm )

Translated U% .
Scribner's, 1963.

‘A m»Bvﬁ#mHma vers
may sometimes bri

on of a subtle story nosnmnﬁﬁsm a' piece of philosophigal wisdom:
g fortune, whereas fortune may sometimes bring misfortune.

mewonn:bm

"One can néver tell."

The melon-colored

illustrations make the story Msnmnmmnwsm for younger ﬂﬁwwanms.
. « .

_ .
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Keating, Norma. Mr. Chu. Illustrated by Bernarda Bryson. The Macmillan Company,”New York. .
Johnny was a young orphan who would visit xﬂ.kﬁwc every night for dinner. This book tells
of the adventures the.two have together, the v}ﬁnmm they go ‘and the friendship they share.
It shows many of the sights and sounds of Chinatown through its 1llustrations and poetic
words of the text. o )

Lenski, Lois. . San Francisco Boy. Philadelphia, Pa.: J.B. Lippincott Co., 1955.

Liang, Yen. Happy New Yaar. Illustrated. Lippigcott, 1961. A picture story of how two
children celebrate Chinese New Year in the traditional Chinese way: gift shopping\and
giving, house-decorating, debt-paying, music-making, firéworks, parading with the dragon
dance, and stilt-walking. . .

Pine, Tillis, S. and Levine, Joseph. The Chinese Knew. Illustrated by Ezra Jack Keats. McGraw-
H11l, 1958. A simple account of ancient Chinese inventions: kites, porcelain, gunpowder, 1ink,
block printing, compass, ship, waterproof cloth, and wheelbarrow.

Politi, Leo. Moy Moy. New York: Charles Scribner's Sons, 1960. Chinese-American. Moy Moy 1s
a little American girl whose parents immigrated from China. Her brother learns to read and write
in English.and in-Chinese. The book tells about the Chinese New Year celebr n with the children's
lion dance and the dragon parade. )

.

Soong, Maying. The Art of Chinese Paper Folding for Young and Old. Illustrated. Harcourt, 1ose.

'

Wiese, Kurt. Figh in the Air. Illustrated. Viking, 1948. Little Fish convinceés his father,
Big Fish, to buy him the biggest kite made in the form of a fish. On their way home, a gale
blows the kite and carries Little Fish into the sky. A fanciful and hilarious picture bock.
{
Wiese, Kurt. You Can Write Chinese. Illustrated. Viking, 1945. Readers of all ages will be -
fascinated to learn a few Chinese words by becoming aware of the way the Chinese express iceas
through symbols.

Yoshiko, Samuel. Twelve Years, Twelve Animals. Tllustrated by Margo Locke. Nashville, Tennessee:
Abingdon Press, 1972. A 8 folktale recounts how in many Ofiental’ lands, each year has been
given the name of an animal. The story not gnly explains-how ‘the years got their names but why

' the cat and the mouse are enemies to this day.

#
FILMSTRIP 4 )
"The Changs Celebrate the New Year." From Six Families of the United States. Available from ’
Encyclopaedia Britannica Educational Corporation, Suite 202, 141 W. Wieuca Roads-N.E., Atlanta,
Georgila 30342. . . - \
. ~78-
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Tape Narration for slide presentation on "Chinatown."

Video Audio ’
27. (Title) 27. *Now we're an our way to visit Chinatown.
Chinatown )
28. .nmdwm cars . 28. Jump up on a clanging, old-fashioned cable car -
. then hang on tight!
29, steep hill ‘' 29, "Everyone off for Chinatown," calls the conductor. )
We join the crowds of tourists walking down the
) . steep street. ‘
30. storefronts with red-canopled 30, So many shaps and stores line the streets of Chinatown.
balconies o, ‘ —_—
- .
31. woman on balcony ? 31. Thise Chinese woman lives in an apartment over her °*
store.
32, gift shop window 32. Downstairs in her Gift Shop she sells souvenirs
- Q@on tHe tourists to buy.
. »
33. porcelains in gift shop 33. We might buy one of the beautiful porcelain statues
. - - she \has for sale. ) mw
‘ - ’ 1\.0\’ ...w
34. housing over mrovm\ . 34, Many families live in apartments above the shops
) and stores of Chinatown. Several families often share
) a small apartment or even a single room.
35. ~apartment fire escapes 35. With so much over-crowding, it's nice to have a
a balcony 4r a fire escape.
36. shopperd ) 36. A trip to almost any store they want is just a few
\\unmvm,aots to the street for these shoppers.
37. apples for sale y e 37. No language problem here -- prices are marked in
: > . Chinese as well as in English. :
38, Chinese newspaper office * 38. People of the neighborhood stop at the Chinese news-
. . : . paper office to read the want ads - written in Chinese,
- ‘. . / of gourse. ]
o \ lﬂ@l . —~ - \U

Q0
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Video

39.

40.

41,

42,

43.

44,

45.

46.

47,

48.

49.

" playground

two Chinese-American girls

boys with skateboard

public school
school children

statues of Buddha

¥

girl running down school hall

.

New -Ye&r vownmn<

4
Chinese New Year parade

Big Dragon,

A4

Little Dragon

—

Audio

39. A special place for the children of Chinatown
‘has been fitted in ambng the towering office
buildings -- its the Chinese Playground.

40. A place to meet your best friend --

41. or to try out your new ateboard.

42, The door of another spechgl place for the nr»waﬂms )
of Chinhatown 18 decorated with Golden Dragons. This
is the public school in Chinatowm. ‘

43, Many of these children also attend a Chinese
Language School in the late afterroon after they
get out of public school.

\

44. Many Chinese~Americans follow religions they

brought from their homeland. They might be MW

- Buddhists. They probably also follow.the teachings
of Confucius.

45. Other Chinese-Americans are Christians. Thelr
children might attend private schools run by °
Christian churches.

. L}

46. The most important holiday is the Chinese New Year,
which Hmm%m for two weeks. During the first week
there are private family celebrations.-

47. But everyone in San Francisco 1s invited to the New
Year's parade. Firecrackers pop. Crowds line the
street. °

48. The rmmrwumrn of the parade 1s the great golden dragon
that stretches for a whole block down the city street.

49, Would you like to carry one of the smaller dragons?
How fierce do you think you could.make the dragon look?

L
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MODULE ON ETHNICITY
ENCOUNTER 5: A BLACK AMERICAN TRADITION IN AN INNER-CITY ETHNIC NEIGHBORHOOD

-

AN

- KNOWLEDGE o - ) A . N
v *  CONCEPTS: acculturation (ethnicity), change (civil rights movement), tradition (Black
. American, Baptist) > ~
ORGANIZING IDEAS: Black churches have been centers for social change. )
. ‘ - Black religious leaders have led the struggle for equal nwmrnm.. .
) SENSTITIVITIES: feeling free to make mvvnmvn»mnm nMMMAmnnmm to and statements about L
: . - . one's own religious and/or secular traditions
c. ) mvvnmnwmnﬁnm the diversity of world views and lifestyles in human societies 3
. s N
mmI><~Olm>_' OBJECTIVES: After participating in several role play situations, students will .
. - make statements which indicate their abiljity to feel empathy for people
S . . . o
) who are denied equal rights. .
. T - . = R b : w
- S - PGiven a crisis situation in story form, students will be able to write a
N . paragraph, draw a picture, or act out a probable conclusion.

. , Given the mnmnw writer's conclusions as one of many possible outcomes,
) ’ A " the students will make statements which indicate appreciation for the
role of a, wwmnw religious leader in the struggle for equal rights.

14 N

MATERIALS *NEERED: RESS role play materfials (see Introduction)
o RESS Map #3, Oakland-Walnut Creek, in Supplement booklet
y RESS slides.50-66 (Oakland)
- RESS gold booklet, Mark of the Oakland beﬂﬁlownw
carousel vHOumnnon . .
A wall map of the world
interest center materials nmwmnwnm to Black. American culture

a -
.

vmmv>x>ﬁmoz"mnovmnmsbnmnwwwmmnawwovmDﬂqn:mnowm vwmwm Mnn:mHnnnoa:nn»on
: Set carousel slide tray to'begin on slide #50
. Gather interest center materials on Black American culture

g

IC
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INTRODUCTION . < . :

The following two .role plays should be introduced without reference to any mmnnunchn ethnic,
group. The situatioris have applications for all people in our society. In the first role va%
certain students will be dénied equal pay. In the second role play certain studentg will be -
denied access no certain public places, and will face the problem of limited vtnnrmmunm power.
This encounter's Introduction should be presented as a single learning session. The day's

,.wnnu¢wnumm should conclude with the discussion at the end of the role play experiences.-

€

. . 2

-

~MATERIALS NEEDED: Group >mmumnam:n tags (to be worn throughout vonﬁ role plays) .
Teo o s 36 colored paper tags: 18 red tags, 18 vw:m tags
vuzm for fastening tags on students K

uma Assignment Cards Amon Role Play #1) . Y -
RESS set of 36 picture cards:- . .

6 truck drivers !

6 television reporters

, 6 fcarpenters 6 airplane pilots .
N oL 6 secretaries 6 waiters or waitresses .
Pay ms<mwommm © (for both role plays)
. 18 envelopés marked $10, containing 10 slips of paper
. 18 envelopes marked $5, noshmwbunm 5 slips of paper .
Job Assignment Tags (for Role wwm% #2)
3 tags, one of each labeled: :m:vmﬂamnxmn Cashier,' N
"Restaurant Manager,' 'Movie Theater Cashier" -

< -

Direction Cards (for Role Play.#2) .\\x\ , )
EITHER: clip the directions from the guide -
OR: duplicate them so that your guide remains intact.

.

‘Directions for: SUPERMARKET CASHIER - : .

Sell bags of groceries to anyone
S . . who, comes into the supermarket. . M\\

. , -84
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¥ — . - .

Directiong for: MOVIE: THEATER CASHIER - . )

>HHO€ people with nma tags to pay admissioen.

Do not .allow vmovwm with blue tags to vm% admission. . *
. : Be polite but firm!
¢ ’ ' | Just say, "I'm sorry. People with blue tags om¢.n . .

come in here.” .

-

4 . -
~—e i - . .

Directions for: RESTAURANT MANAGER .

- . 1

Allow people with- nma tags to sit down in the nmmnm:nmnn. . .

. Be vowumm but firm.
Just say, "I'm-sorry. People with blue tags can't come in here."

~ ~

-

-

- Yoe

CLASSROOM >ww>ZOMZMZH" In different parts of the room mmn up the mowwocunm Bmxmlvmwum<m businesseés.

- ’
Supermarket: Arrange a table with a large number of empty mﬂbnww% bags on it,
- ) 7 The bags should be of many different sizes.
. . ) ’ Mark the bags with even dollar sums of money mnoB $1 to $10
. (the amounts should roughly nonnmmwona to the size of the bag.)
.- Post a sign°reading :m:vmﬁsbnrmn over the table. )

) - . -/ Movie Theater: >ﬂmmbmm mmmnunm;mna set up a screen to make m.ﬁnmnmna n:mmnmﬂ.
*~ Post a sign nmma»ﬁm "Movie Theater, Admission $1" B

- ’ . at the desighated entrance to n:m theater.
) / . - '
. Restaurant: [Arrange chairs around a table as a pretend restaurant.
o "Post a sign reading '"Restaurant, Lunch $1" at the

c . ) :
‘ . - designated entrance to the restaurant. J :
’ .- . . b3 RS . .\. .
. .
« . Ll
> ¢ / ' R .
) ) . > ..
“ » b v !
* N t- °
) . . - —85- . o L
v ’ ° ? . « T ¢
. L& '
. R : X . . %
» e . R . o a . .

-
Do not allow vmovwm with blue ‘tags to sit down in thé restaurant. . (o)
ey
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PROCEDURE:

mm<mwovwnm a concept: m
equal n»mrnm

*o

ROLE PLAY #1 - unequal pay - h

1. Pin red tags on half of the students.
Pin blue tags on half of the students,
2. ' Distribu RESS Job >mm»mnamnn Cards in the following way:

3 of .eagh job card to students with red tags -

3 of each job card to students with blue tags
For example, there will be three truck drivers with mm& tags,
« three nn:nw drivers with blue nmmm. - .

- <
3

3. Explain-that the nmﬂa tells what kind of work each person is to do.
Discuss briefly the kind of work done in each of the 6 uoc categories., }
’ » .
4, For the.next five minutes the students should- pretend nrmn
they are working at their jobs. They mrocwa imagine that the
five minutes is two hours of work on their jobs. Tell them

Why should the hlue ‘truck drivers receive less pay? -,

that they,will earn vwm% money for doing good work ‘and that i ‘ Yo
later they will play at spending the money at the :m:vmnamﬂwwn . o
the "Movie Theater," and the 'Restaurant." . . . vedi
5. >n the end 6f the m»<m minute work voﬂ#oa a»mnn»c:nm the vm%
envelopes in mWh following manner: ° . 3
" envelopes mirked $10 to workers with Hua tags - ' )
envelopes marked mm«ho workers with blue tags Cow .
1 ~ « . .
6. Discuss the amount of pay workers in each job category received, as:
» : N ¢ .
T:, How much pay did the truck drivers receive? (Some ‘received $10, some $5)
What was: nrm difference? Awha 8 received more _pay; Blue's received less)
Did all the truck drivers work' the. same amount of time? . (yes) -
Did all of fhem do the same kind'of work? (yes) . - A

Do you think this is fair? Why?/Why not?. \ ~.

_w.. Draw conclusions by comparing this role play with real Tlife m»n:mnuonmnd

N .

.
.

.

ERIC - .
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. developing a concept:

equal rights

e,

T: This was only a game we played.
Do you suppose this ever happens in our nocnnn%o
Do you know of any real situations where workers are paid different

How do you feel about ﬁrmno : ' ,

ROLE PLAY #2 - limited purchasing power, denied access to public uwmnmm -

1. Assign the roles of m:vmnawnxmn cashier, movie theater cashier, and -
restaurant anmmmn to three students. Remove their red er-blue color
tag. As you vus ‘a job mmm»mnsmnn tag (see Materials Needed) on each
child, explain: s .

v

T: (Lisa) will be the’ supermarket cashier. :

(Jeff) will be the movie theater’ cashier.

Each of them will get a separate set of directions.

They are not to tell anyone else what their directions are
until after the game when I ask them to. At

(Debbie) will be the restaurant manager. ﬁnmnw,
ol

.

2. nwﬁﬂ the appropriate direction card (see Materials Needed) to each of
the three students. Make sure they understand their directions. Remind
them that they are not to tell their di ions to anyone else until you
ask them to do so. The studénts should station’ themselves at their
respective places of busines (see Cldssroom >nnm=msm=n )

3. Give the following directions to the rest of the students: . .

. . . > [ .
T: There are three businesses in our classroom. : - h .
Which vcmusmmm sells something that every family must have? (supermarket)
Which two businesses' are places where mmBHHHmm go to enjov themselves?

(movie theater, restaurant)

- 2 .

You will have five minutes to spend the money you earned at.these 3 places.
You muyst do what the 3 business people tell you when you go to each place.

Now this may make a problem for some of you.

But remember - this is just a game.

We'll talk about the problems with the game later. .

¢ -

'

, . © _87- 3 . L
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wages mon doing the same work for the same amount of time? \ "
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analyzing a cnovwmau.

1 ted purchasing
power

-
analyzing a problem:
denied access to’

public places

b L4
N N - . -

i. After 5 minutes of role play, ask the students to gather for a
discussion. Direct the following questions to two students with
the same- job assignment (for example,-two "airplane pilots') but
different color tags. .
- - 0 '
T: (To red tag pllot) ~ - 3
(Tammié), suppose you were the head of a family of four people.
Suppose you needed to use all of your pay to buy groceries for your mmBHHw.
How many dollars worth of groceries could you have -bought? ($10) .
T: (To blue tag cHHonv

(Jerry), suppose you were the head of a family of four peoplé too. ¢

Suppose you needed to use all of your .pay to buy groceri€s for your mmBHH%’
How many dollars worth of groceries could you have bought? AmmV :
LN - ©

You both have the same job. . .
You worked the same number of hours..
Yet one of you would be able to buy fewet things your family needs.

o~
How do you feel about this part of the game? MW
Do you suppose this ever happens to people in real life? -
What do yoir think about that? .o :

What about the movie theater and the restaurant? .o
These are places where people go to emjoy nrmBmmH<mm. -

Did anyone have mb% problems at these places?” What kind of a cnovwmaw
(Some people weren't mHHosma in) -
All the people who weren't allowed into the restaurant or movie theater
stand up/raise your hands/sit on this side of the room. -
How are all of these people alike? (All wear blue tags.)

Why were these .people not allowed in the restaurant and the theater? - -

What were you told when you went to those places? (People with blue
tags couldn't come in.) . R
Let's all sit down again and think about this part of the mmBm.

The people with red tags were allowed in.

The people with blue tags were kept out. o e
How do you feel about this part of the game?

Do you suppose this ever-happened to people in real life?

What do You think about that? How do you suppose they would feel?

} -

. -88- .
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solving a problem:

providing equal rights

developing a concept:
equal rights

s

5.

restaurant
tions to the.

- Ask the 3 students who acted as movie theater cashie
manager, and .supermarket cashier to read their dire
class.

Discuss how the students think the game should be.played. Students
should work in small groups to quickly rewrite the three direction

-cards. . —_

Y

Recall the first game in which people received :bmp:mH pay ms<mwovmm.
Discuss how the students think that game should be’ changed. - <

If time permits, allow the students to do the role plays over with their
new rules. Ask them if the play is more fun when the ruleg are mmun ‘to
everyone.

In real life, another way of saying that the rules are fair is to say
that everyone has equal rights« sWe're going to be learning about a
famous American who helped to change unfair rules in our country 80
that there could be equal rights for all Americans.

DEVELOPMENT

Thank God:Almighty!

City. )

Park, California:

On that ooommnoa he rendered a stirring address with the nmﬂmn»nﬁ<m theme:
The address ended with the first two Huumm of the old Negro spiritual: "Free at last, free mh.wmmn.
We're free at last."
The words and music of the song are reprinted on page 9 of the RESS booklety Mark of the Oakland Inner- -

*Spjvey, Robert A., Edwin S. Gaustad,
Addison-Wesley m:kumruum Company, 1972, p.77. - \ . .

-

. .
"] have a dream . . ."-

These lines are engraved on the crypt of annuu Luther King.

.

‘and Rodney F. Allen. Religious. Issues mm.wsmnunmu Culture. Menlo

IC

-
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using maps ,

relating ghe area of
inquiry Lo a real

L e

<

Students should take out the RESS m:mwwmﬁmsn.mnoa.n:m»n
~nanila folders, and open to Map /1 (San Francisco-Oakland;
Bay Area.) ‘

< ] -

.

T: We've learned something about two ethnic =wum7von:oomm in San Pranciscdqd.

£ ..

the Bay. v
How would you get to Oakland from San Francisco?
What bridge would you :mww to cross? (Oakland Bay Bridge)

Direct students to turn to Map #3 (0akland-Walnut Creek.) |-

.
: -

T: Find Ogkland on the map. .
What does the picture map tell you about Oakland?

(The map shows a church, a, rapid transit train, old Victorian
houses, new apartment projects.) :

The Oakland Inner-City is an ethnic neighborhood.

Can you remember what ethnic group of people lives here?
(Black American) -

Let's look at the Oakland Inner-City again.

i

Reshow slides 50~66. . s .
EITHER: involve the students in free digcussion during the viewing

situation ' OR: use the following dialogue as a guide for the discussion. .
“ - - S -
Slide No. ) B . . . . .
50, (Title: The Oakland Hasmmﬂounwv
51. Bay Area Rapid Transit train T: WH. This 18 a mmv»a transit train. It's a kind of
- . ' . public transportation people in Oakland can use.
. * N .

52. rapid transit train 52. Here is the train arriving at the station in Oakland.
53. shops . : 53. What kinds of shgps and stores Bum:m wé expect to

v find in a Black American ethni¢ neighborhood?

A

10 u -lOD.l . / by M ’ )

Now we're going to look at an ethmic-neighborhood on the other side of

O

.
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54. . hair styli -
/ center

55. Sdul fopd
. restaurant
56~-58. old
Victorian houses
59-60. new
! housing project
+
61-63. - playground
64. Lake Meritt
65-66., -establishing

a real setting for
t a story situation

55,

56-58.

.59-60.

\\NcﬁTHmaa s population has

61-63.

64.

I~

65-66.

What kind OW.Jw»nmn<Hom do you think people might
get at the Oakland Hair Styling Center? {(Perhaps
corn row, Afro, natural, other)

This restaurant specializes in smoul food. Have any OmM
you.ever eaten real soul food? ~-
What are some soul food dishes? (sweet potato pie,
corn bread, black eyed peas, greens, cracklins, . . .)

When these homes were built, Oakland was just

a suburb of San Francisco.

How has Oakland changed since then?

in its own right.

rosmm became multi-family homes.)

These new apartment c:»wawsmm are called "Projects."

Why do you suppose these SMt projects are being built?
ontinued to grow while at: the

same time old hqusffig has deteriorated. )

-

This playground has a fence around it. ' ¢ -
Do you think that's a good idea? Why? (Fence protects
children mnﬂa auto traffic.) .

(It has grown into a city
As the city grew many older single mmBuH%

~
-

. | 4

¢

Why are public parks and playgrounds important to city people?
(People need resérves of open space for recreation, relaxation,

and aesthetic enjoyment.)

This puse has been made over into a church.

What do you suppose Black people might sing about in this church?

What do you suppose they might pray about? .
What do
Perhaps w
a Black Baptist Church in Oakland.

-91- o

ou sfippose their minister might talk about t»nr nrmaa
find out when we read about one boy who belongs to

-3

»
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s am<mvame a concept: Distribute the RESS gold booklet, Mark of the Oakland Innmer-City.
. equal .rights Read pages 1 - 3. The folloying questions may be used as a guide .
. . in further development of the“concept of equal rights. . . )

p.1 T: Why do you'think the shades were pulled down in Mark's *
. - . ~ apartment? (to discourage burglars and dnmmrlﬁumuwlld
Who 1is Martin Luther King? (Black Baptist minister who
. . led the civil rights movement.) [
Why is this day so special for Mark? (It is Martin Luther °
King's anniversary. Mark 18 to”sing a solo at the church

° v memorial service.) - . . -
p.2 Martin mﬁn:mn King believed in the teachings of two famous e x
religious leaders. - . . ° .
; ’ Who were they? (Jesus and Gandhi)
What did they teach? (love and non-violence)
J$ p-3 ( How did Martin Luther King help his people to win mn:hﬁdn»mﬁnua
. What does it mean to boycott a business? (not to bay-ahy goods .
’ or services from the business.) »xm - v
, . Would you say that boycotting is "violent" would it injure any -
. person's-body or destroy any person's property? (no) . _—
What other non-violent ways did Black people use to gain equal .
rights? (sit-ins, marches) '
What award did Martin Luther King win? (Nobel Peace Prize) '
Why do you suppose he was given the award? (For winning equal
rights for his people through peaceful means.)
LY
oy , applying a simulated A T ronaﬂ think about the games we played earlier. i
experience to a We decided that some of the rules for the game weren't fair. -7,
) real life situation What did we do about that? (we changed the rules.) -
Not too long ago many laws were unfair to certain ethnic d
groups in our country. .
. Suppose unfair laws were made just for the ethnic group you belong to. .
What would you try to do about that? (get the laws changed.)
’ Are equal rights important to your ethnic or religious group? Why?
(For the advanced student) _ Does Martin Luther King's 1life have anything to do with your freedom
making an association at and equal rights? -
a higher level of ab- What makes you gay that? /
straction N ’ . o -
P, . - ) v QC
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Distribute crayohs to students who wish to color the first

three pages in their booklets. Remind them to nmn:nJ the
Dbooklets to their mowamnm.

’ %

——— — - o e e o ot e e e . et A (s G S W e Gt W e —

The Black church has played a crucial role in the Black individial's life from the time of his arrival
in the Ney World until the present. Under slavery, the church was a place where the slave could feel
a sense of dignity and individual worth. There too the free Negrpes in the North could search for

a meaningful existence and achieve some measure of status denied them in a White World. Although
Christianit'y was the "White man's religion,'" it held out hope to the converted Blacks. The hope

of escape from bondage and the promigse of life in hea were two themes which became part of the
life Om the Black community. After Emancipatiod,’ the rch remained a rallying point for the
traditions and aspirations of the vmovvm. The ns:nnr was more than a place of worship; it wae a
social, educational, political, and recreational center. In the twentieth century Black mfnisters
AaOnmdww Martin Luther xhamv have_led the fight for civil rights. For them and for many Athery,
Christianity &alled for Ha<ow<maman in the polltical arena; its ideal of social justice demanded

action and it was through the churches that this action was carried out.

T

1) ~

wmmmwam Hamonawnwoa
bout a problém

Continue ‘veading pages 4 through 6 of Mark of the Oakland
Inner-Citf§. This part of the¢ story builds to a crisis situation.

situation , The reading should stop at the end of page 6 so ‘that the students
' can work out alternative resolutions to the problem by:
/ writing a concluding paragraph, drawing a picture, or acting out
a story ending. The following questions may be used to guide
. the reading: .
. p.4 T: Why did Mark have to lock the door before leavirng the
’ apartment? . .
Why did his zamsmn call Honrﬁum the aoon "a fact of city life?" °
. : p-5 What 1is a :wn0umnn&: (an apartment gompléx.) .
. Why was Mark afraild to take the short cut? (he was afraid to
, . pass the "big boys.') :
Which way did Mark decide to go? (the short cut past the big boys.)
. Why? (he couldn't be late for the church.service.)
. . Would you'have taken the short cut if you were Mark? Why?/Why not?
‘ L] .
. . J “ " *
‘ T S -93- .
*. L ) 7, .
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seeking alfernative
resolutions to a
problem situation

Why did Leroy call Mark a *'jaybird?"
in his mcbam% best.)

Why didn't Mark mmw anything at first?
to speak.)

(becaus

e was too frightened

\r-
v

Children should stop here to discuss atterndtive story endings.-
Individual students B»mrn then Snw\w a paragraph, draw a picture,
or act out a possible ending. ,

w .
*mwm<mnm A Comparative Perspective, Edited by Robin, W. Winks. New York: New York cn»<mﬂm»n%
Press, 1972, p.3. . P

defining terms

using a map

pfedicting

»

relating prior learning
to a similar situation

interpreting symbols

.\. /'

._anmnn attention to a wall map of the conwa.—

T: Black Americans are sometimes called "Afro Americans." -
Why do you suppose that 18? ("Afro" is derived from "Africa," _ -
their country of on»%wn.v o

T: Find Africa on the map (and globe.)

How would people from Africa travel to reach our country?
(students should trace a route on the map, and/or mwovm
with chalk, a piece of string, or their fingers,,

Ve

~

Why did Black Africans first come to this country? (they were
brought here as mwm<%m.v
Suppose you were a slave.

What might you havertd“do?

M

Aﬁmm<m your roBmHmna. work without vww.v

We learned about another ethnic group of people who were made to
work without pay.

Can you remember who they were?
conquest by Spain.)

(the Indians in Mexico after the

‘

What symbol of Mexican freedom did we learn abvout?

Aocmamwcvov

- L

—94-
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«xeviewing

Why were slaves brought from Africa?
from disease and overwork,
laborers.)

Slavery was ended 'in our country over 100 years ago.

But Black Americans have had To work to win equal rights for their
people.
What famous Black minister helped to win equal rights for all the
people of our country?

-

(as the Hsaukhm died off
they were replaced by Aftrican slave

,
.

+
.
)
1
' .
.

' . . -

EVALUATION

~ -

Finish reading Mark of thé Oakland Inner-City. The following
questions may be used to guide the reading. K

-

Why did the big boys led Mark go? -
What does this tell us abdut the.memory of Maxtin Luthdr King?

appreciating the
accompliskpents
of others

Did Mark get to the church on time for the service?
How do you suppose he felt when he sang his solo?
Would you say that the Black church has been an important part
of Mark”s ethnic trgdition? Why?/Why not?

L ~z

»

.

p.9 The last page provides the words and music for one of Martin

Luther King's ‘favorite hymns. Thé children might enjoy learning
to sing it, )

P

. .

FURTHER INFORMATICN FOR TEACHERS

BAPTISM: Our word "Baptism" comes from the Greek word meaning "dipping water.'
baptized people by the River Jordan.

13

John "the wmunwun ‘
2 Many churches in the Black Baptist Tradition practice Baptism
by immersion in tHe manner:-of John. Just as water cleansed the body, it was a symbol of cleansing
the heart or soul. Jesus came to be baptized by John. The earfly Christian continued the custom of ,
baptizing those who wished to become Christians. Mostly it was done out of doors by immergiém, but’
gometimes it was done indoors, by pouring water. In some chrigtian nrcnnrmm.moamw. only adults are
baptized; in others, infants are baptized as well.

oy
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SYMBOLISM OF WATER: ,Palestine, like many lands in the Middle East, 18 a dry land. In Bible
times, water was precious. Battles were sometimes fought over access to a water hole. Fven

8o, the Jews emphasized cleanliness by using water.freely to wash their bodies. 4 good host
always provided water for guests to wash their dusty hands and feet. A Jew could become
"unclean" in many ways, such as: by eating unclean fqQod, being 1ill, or touching any dead R
thing. The symbol of washing, made him clean again before God. That is why there were many
religious rites in which water was used. It 1is also why many shrines and places of worship were

near rivers -or springs. N . )
T 3

EXTENDING EXPERIENCES

-

Make a collage on Black culture. Our nouwmavonmnw American lifestyle has been much enlivened
by“expressiens’ of Black culture. Music, art, dance, clothing, hairstyles and slang expressions
are often stnﬁmnma‘vw the Black-community and quickly become absorbed into the lifestyle of
other American ethnic groups. Provide students with a collection of Black ethnic magazines.
They could cut out pictures from the magazine and paste them® together on large sheets of colored

" paper.

Read several of the Steptoe and Keats books (see Resources) to the class. These books depict
the inner-city experiences of Black children with sensitivity and realism.

Enlist some parents to cook up a soul food feast. A sampling of recipes is provided in the

Resources for this encounter. Relax to the sound of some soul music on the record player while

enjoying the feast. . -

Play "Ntuba," an African game described in Fun and Festival from Africa by Rose Wright (see
Resources.) Outdoors, dig a :owm.vaCn six inches in diameter; indoors, use a deep basket.
Players, or teams of players, stand about five feet away and try in turn to throw a stone into
the hole. Allow one point for each successful throw. The first player or team to score ten
points wins.

Procure a copy of the African Art Coloring Book, a collection of representative anmsﬁuwm done
by Highland Park College students. (See Resources.) The book might be disassembled m“M\mwﬁ

L
apart easily for two sets of displays of African art:. one side exhibited at a time, a | »the

reverse of each page exhibited at a second time. Variations, in the grouping of types and
mnnmuwmamsnm. by country or by style, could give further depth and meaning to these’exhibits.

A bibliography providing the necessary additional commentary to accompany the display may be
obtained by writing to: rs. Alice Agee, Art Department, Highland Park College, Highland Park,
Michigan 48203. The coloring-hook presents large line drawings that could provide stimulus for
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. : at school.

. <

art activities such as mask-making, clay modeling, or making papier mache animals. Eight pages
on Etheopian art include such Christian topics as: Meshach and Abeanego, an ikon painting of - *
St. George, a holy trinity ikon, a detail from "The Lives of the Saints' Bmucmnnwvn.\wu engraved
design on a chalice, and a painted manuscript of Madonna and child.

. [ . - -
Start an ethnic interest center on Black Americans. Items might be included which represent
not only Black Americahs but the cultures of their African countries of origin. About each
item ask: What is this? How is it-used? What does it tell us about people who belong to this
ethnic group? ‘ ‘

-

Teach the children the African song, "Kum Ba Yah," reprinted in the Resources for this encounter.

Organize small groups to discuss some problems of inner-city living. ‘

“T: Imagine that you belong to Mark's family. - '
You live in Mark's neighborhood in the Oakland Inner-City, )

~ What: would you do about the following problems? i .

Your family needs someone to care for the baby while they are both at work and you are

Your family's income 1is too low to buy enough food for the family. .

Someone broke into your apartment ‘and stole your television.set, .

Some of the mmswmﬂmm in your .apartment project building don't keep 1ids on their
garbage cans and it 18 causing a health problem. -

R \
Listen to a recording of Martin Luther King's speech, "I Have a DP#am," (see Resources) and/or
view the film, Requiem on the life 6f Martin Luther King (see Resources), and then ask the
following ncmmnwosmw ’

How do you think Black Americans feel about the 1life of Martin Luther King?

Do you think he deserved to win the famous Nobel Peace Prize? Why?

Do you think he had good ideas about how people should live together? Why?/Why not?

Do you think he helped only Black people? Did his work help to safeguard your rights? .
What makes you say that?

Play some ﬂhnmnawsmm Om«ZQNNO Spirituals for the class. Your school library probably has a
collection &f Folkways records. The Resources for this encountet suggest several Folkway
recordings which are especially appropriate. ' , \.

.

- ’
.
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RESOURCES ) i . .
BOOKS : . . -, .

. : . . ) . o e
Agle, Nan Hayden. Maple Street, New York: .The Seabury Press, 1970. A story of a young girl's
fight to save her-black neighborhood. ’ . S

~ -~ )

David, Jay and omnrmnwsm u‘ .Greene, eds. Black Roots:. An Anthology. New York: Lothrop, 1971,

Short passages from nrm&n m:novwomnmvrwmm Yecall childhood experiences of twenty black Americans.
ShHort biographical notes precede each s€lection. Contributors include Qick onmmon%. Lena Horne,
Floyd mmnnmnmoso numméw wnotﬂ. Malcolm X and others. .. :

2

Erwin, Betty w., Behind the -Magic Hive. Boston: Little, Brown & Co., 1969. L M\
A powerful story of a young black girl's life in a city slum. - g

\

Grifalconi, Ann. City Rhythms. dJdndianapolis: Bobbs - Merrill Co., 1965. . Book mam_wwwamnn»v
available from Demco Educational Corporation,-Deforest, Wisconsin, mumwn Available in
English and Spanish sound tracks. (A Black chiid vmnosmm aware of the sounds of city life

around him and makes them his own. A'. N . -~
:Qowaws.chmcmnmm Straight Hair, Curly Hair. .HHH:mnAanm by Ed Emberly. New York:: Thomas.Y. i
Crowell, mem. This 18 a mnwm:nm book which mwionmm nrm mysteries of different kinds of hair. °

o

Holland, uo::. mawnon. The Way It Is. New York: mmnnOCHn.,wnmnm & World, 1969. . ‘

« A photographic essay of me ghetto. The pictures are taken by boys ig a Brooklyn Msnmﬂamawmnm

mnvoow. cmvwnnm mrmnno noaawnﬁosm thyough children's eyes. s
umnov. Helen. A anwmaa for Gandhi. Berkeley, California. Paranasus Press, 1968. .

In 1930 Gandhi led a march to protest Britain's salt tax. , When he passed through one of the

small <HHHmmmmr wo::m Tara gained some ingight into the nﬂﬁn:»:@m of the great man. A mwnn#osmwwmma

incident in m: authentic historical setting. a

. - L .

- . .. . . L 1
Joseph, Stephen M., editor. The Me Nobody Knows: Children's Voices from the Ghetto. New York:
Avon ‘Books, 1969.

) -
P
Keats, Ezra. Pet Show! New York: The Macmillan Company, 1972. . -
>nn:w0 wants to enter his cat in a neighborhood pet show, but the cat disappears and
Archie has to .find another pet to enter. His solution wins him a blue ribbon and leads .
to’an ‘enjoyable ending. The story takes place ifi the inner-city and:gives a. colorful . .
vﬁnncnm of Hnmm in the city. . .
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Keats,, Ezra Jack. The Snowy Day. Viking Press, 1964. >,wwvnw H550WlnwnwhnrHHa delights ‘ . o

N

in the first snowfall of the winter season. - . .

Keats, Ezra Jack. Apt. 3. New York: Macmillan, 1971. h black brothers in the ghetto

) . discover the uow of mugic from a tenant in nrm»n apartment house. Included in School

a Library Journal's "Best Book of 1971." .- .

PR Keats, Ezra Jack. Goggles. Macmillan, Houw Peter and Vnm:wm have a dangerous Brush with the
v "big boys" in their ghetto neighborhood* omwamnonﬁ Award. \\M\)1(\\r 7
- \?&\ ‘ :

+ Keats, Ezra umnw. "John Henry, An American Legend. 1965. Pantheon Books, -a division of Randor’
House, Inc., aonosho..ombmam. T - .

.
N r M .
- N 4

4 Lawrence, umnov. Harriet and the Promised Land. .New York: 8imon and Schuster, 1968.
- Not really a biography, but .more a tribute no Harriet Tubman, who guided more than 300 slaves
to freedom. A folk vmwwma which resembles a mv»nwn:mw adds pathos to this part of American !

. history: \

. i

xMHmm. Cyril, ed. African Art oowonwam‘woow. Highland Park, Michigan: Highland Park College .
' . Press, 1971. This book of drawings by Highland Park College students is indeed an expression 0 /
-y
vi

~

. of black pride. The drawings represent the traditional art of Africa, unchanged by centuries
: of rich cultural heritage. The owiginal art from which the drawings were taken was designed
to mmn<m.mvmnwmw functions in the tribal way of 1ife, for it was used in ceremonies and in

religidus celebratioms. . -

-

%

~~Snyder, Anne. 50,000 Names for Jeff. New York: Holt, Rinehart & Winston, 1969. A Bo<wsm,mnonw
of a black family's fight for decent housing, N .

~

Steptoe, John. Uptown. Harper & Row, 1970. Story of ‘inner-city black child's experiences.

Steptoe, John. Stevie. \mmnvmn & Row, 1969. An owam&m&ow learns to.care for a worsmmn child ~
whom he first thought of as a "pest." Ray Anthony Shepard says of this award-winning book
in Hjﬁmnnmnwmw Books for Children, ''Stevie celebrates the ethnic di rences of Blacks."

Stéptoe, John. Train Ride. Harper- & Row, 1971. Another book abqut urban Hw¢wam and mrm Black

* experience. ' - . ¢ .

Vogel, Ray. The Other City. New Yotk: David White, 1969. A powerful photographic essay - -

for children that describes 1life in the ghetto. - . v

’
A
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Wright, Rose. Fun and Festivdl from Africa. New York: Friendship Press, 1972,
Provides information on African games, proverbs and tales, foods and recipes, music ' .

and rhythm, and resources for teachers. _ .
RECORDS ' .
Fisk Jubilee Singers, Folkways No. 2372 . -

Early spirituals are sung by the famous Fisk University "Jubilee Singers.'" Organized in
1971, this group of black Wn:ansnm introduced the spiritual to many Americans and, later,
_ Europeans. . ) . . .

N -

-

-
2 bl

.Wﬂrm Glory of Negro History, Folkways No. 7752 -

* Written and recorded by Langsten mcmsmmu Documentary frdém oowckwcw through the UN.

<

———p—

Missa Luba: Congolese mass. Phillips P€C206. Folkways Records. .

.

Missa-Bantu. meHHva.mooNHH. Folkways Records. m\\\\) i ~

Songs of the American Negro Slaves, Folkways No. 5252 . .
Sung by Michel LaRue. The album includes documentary notes by Negro scholar John Hope Franklin.

, ,x ..
.« We Shall Qvercome, Folkways No. 5g91. .
Spirituals, gospels, and new songs about civil rights are sung by various black groups.

x .

* - ks

" The above records may be ordered mﬂmﬁ.mowxcm%m\mnrowmmnun Records, 906 Sylvan Avenue, Englewood ¢

Cliffs, New Jersey 07632, . 5

March on Washington: The Official Album. Broduced by station WRVR, Riverside OSCMnr. New York nwn%.
The speech of Martin Luther King and several othérs recorded; dramatic and effective.

'

" FILMS - . . .

. - . _, . A

¢ . Brotherhood of Man. 10 min., color,; Contemporary Films, 267 W. 25th Street, New York, N.Y. 10001.
An animated film designed to show that all types of people must live together in the world today.
zmnnmnon,aumvnmvmm the differences in races msﬁ shows that mﬁ«»nohamsn is all important.

. s

Requiem. color. -Mass Media Ministries, 2116 North Charles Street, Baltimore, Maryland 21218.
"Free at last. Free at last. Thank God Almighty, I'm free at last.'" These are the words on
the crypt of Martin Luther King, Jr., to whom this f£film is dedicated. It shows the constant

' and bitter struggle of his 1life. The struggle which was not merely a. personal one, -but Was

* symbolic of mill s of people around the world. - i
-100- - C - -
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*SPIRITUALS i

I Got Shoes

I mom shoes, you got mrommﬁ -

All God's children got shoes.
v When I get to heaven goinl to put on my shoes .

Heaven, Heaven.

- Heaven, Heaven/

All night, 'all day, .

Angels watching over me, my Lord. -
All night, all day,

Angels watching over me, Lord.

Now I lay me down to sleep, '
Angels watching over me, my Lord.

Pray w:m Lord my soul to keep.

Angels watching over me, Lord.

Free At Last

Refrain: p )

Free at last, free at last,

I thank God I'm free at last,
Free at last, free at last,

I thank God I'm free at last.

1. Way down yonder in the graveyard walk
I thank God I'm free at last,
Me and my Jesus goin' to meet and talk,
I thank God I'm free at last, O (Refrain)

I'm goin' to walk all over God's Heaven,
Everybody talkin' 'bout Heaven ain't goin' there"

I'm goin' to walk all over God's Heaven.
(other verses mse robe, crown, harp, and wings in place of shoes.)

/\»E Night, All Day ’

-

-

i

Didn't My Lord Deliver Daniel?

Didn't My Lord deliver Daniel? .

He delivered Daniel from the lion's den,

Jonah from the belly of the whale, :
An' the Hebrew children from the fiery furnace,
An' why not every man? - ‘
Set my foot on the Gospel ship,

An' the ship begin to.sail,

It landed me over on Canaan's shore
An' I'll never come back no more.

.

AN
N\

2., On my knees when the light passed\by,
I thank God I'm free at last,
Thought my soul would rise and fly
I thank God I'm free at last, O (Rdfrain)
3. m%Wm of these mornings, bright and fair,
I thank God I'm free at last,
Goin' to meet Jesus in the air, y
I thank God I'm free at last, O (Refrairn)

3

- ~

The first two lines of''Free At Last" are engraved on Martin Luther King's crypt.

The music is printed on page 9 of the RESS booklet, Mark of the Oakland Inner-City.
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When the Saints Go Marching .5

-

/'

This Negro spintual has bheen widely sungz by
many Americans. hoth wm and out of church

PR —
-/
b} T )
. < - '
- g T | ., 1 ir . -
’ »
KUM BA YAH!
ﬁ,tv.% . .\\
e . -
\C r
I
’ L ‘ -

" v

*Rose Wright.

‘Fun and Festival in Africa.

wmvnuvnma with vmﬁsuwmuou of the- vcdwumﬁmd.

oﬁ?.—u«?‘

Friendship Press, 1967. p.43.
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hot (if cooked ahead and re-~ -~

v
. ‘ <

SOUL FOOD RECIPES

Corn Sticks Hopping John

1/2 1b..salt pork, diced
2 medium onions, coarsely
chopped

cup yellow cornmeal
cup flour .
Tbsp. sugar .

Tbsp. baking powder - - 2 cloves garlic, minced
salt . 3 or 4 stalks celery,

egg g g chopped

cup milk (or buttermilk) * % 2 10-oz. packages frozen

1
1
2
1
1 tsp.
1
1
1

) black e |Mhh\voma|ll

4 cups water

2 tsp. salt

1/4 tsp. Tabasco
2 cups rice

/2 cup melted butter

Heat oven to 425°., Grease an -
8-inch baking pan with salad
oil. In bowl, stir together
cornmeal, flour, sugar, baking
powder and salt. Add egg, BHH
butter. Beat with nonmnw,

or whisk until smooth - mmdcn
one or two minutes. Turg” into °
greased pan and bake in Wﬂml

heated oven. for 15 o 20 minutes
until golden brown. Cut into
stick-1like strips ‘and serve

In large pot, fry salt pork
over low heat wuntil most of
its fat has been rendered
(melted). Add onions, garlic
and celery, cook over moderate
heat until vegetables are soft,
but not brown. Add black-eyed
.___peas, water, salt and Tabasco.
. Bring to a boil, cover, reduce
heat; simmer for 30 minutes:
"Stir in rice and continue to
cook until rice is tender and
- 1liquid jhas been ‘absorbed.
Lheck for seasoning, add more
. salt d. Tabasco 1f. needed.

heated, don't cut into sticks® «
until serving time).

- ’

&

3

. R
Collard Greens with Ham Hocks

1 1b. ham hocks

1/4 1b. salt pork, diced

Water , .

3 10-o0z. packages frozen
collard greens

1 cup coarsely chopped onion

.1/2 tsp. Tabasco

"salt

2

Place ham hocks and salt

pork in large. pot. -Ad¢ enough
water to cover. Bring to a
‘boil, lbwer.heat and sinmer; -
no<onma for two hours. Add’
greens, onion and Tabasco, .
then cook for 45 minutes more.”
Taste for mmmmosusmm. add.more
salt 1f desired. With slgtted -
spoon, remove collard g
serving dish and top-
hocks and bits of salt)pork.
Liquid remaining in pot can be -

-

served on the side as traditional

:vonwuwwmn: to dunk corn ‘sticks
in.

Q
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Sweet Potato Pie r

1 unbaked (frozen or package-mix) 9-inch |
pie shell \

4 a%mv.-v:nnmn. softened .

3/4, cup sugar

1 cup cooked sweet potatoes,mashed

3 eggs, lightly beaten- ¢

1/3 cup dark corn syrup

-

H\un:vauwx.w .

*Qw teaspoon salt : *
tsp. grated lemon peel

w,acmv. lemon juice .

1 tsp. vanilla .! .

Pinch of nutmeg : .

Sweetened whipped cream .

Prepare pie shell according to directions.
Cream (mix together with hand-beater, even
a fork) butter and sugar until light and
fluffy. Again with hand-beater, beat
potatoes into butter mix, then eggs, one
at a time. Add remaining ingredients
(except for whipped nnwmmv until mixture
is smooth. Pour into pig shell, bake at
425° for 10 minutes. Redlice oven temperature
to 325° and bake 30 minutes longer or until
serving knife :inserted in center of filling
comes out clean. Serve (hot or cold) with
topping of sweetened whipped cream. -

- v . -

\
;
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REFERENCES

# N N
) K .

Books . o ' ‘- fal////. . :

V&msm. Russell L. (Great Negroes Past and Present. Chicago: Afro-American Publishing Company,
1970. Contains one of the best collectidns of bilographical sketches of Black Americans whigh )
is available. ’ . . ’ . x

Archibald, Helen A. Negro Hiastory and Culture: Selections for Use with Childrén. Chicago: Community, A
Renewal Socigty, undated. A ‘handbook for teachers with numerous examples of materials which can
be used to ‘teach about the”Black expérience. . ‘ ) .. A\\ :

Bailey, Ronald W.. and Janet C. Saxe. Teaching Black: mw.m<mwcmnuol of Methods &nd Materials. )
Stanford, California: Multi-Ethnic Education Resources nm=nmﬂ‘qmanmsnona University, 1971, ‘ N
This book includes chapters on Black higtory, teaching the Black ‘experience, and an evaluation
of a national sample of 40 curriculum packages which deal with the Black experience.

-.w f L] . .
Banks, James A. "Liberating the Biack Ghetto: Decision-Making dnd moo»mw\>nn«on.;.aobnr»bm About
Life in the City. Richard Wigniewski, ed. Washington, D.C.: National Council for ‘the Social -

Studies, 1972. pp./159-184. B AR S
/._ id . \2\
Banks, James A. March Toward Freedom: A History of Black Americans. wowﬂosn.|nmwwm0ﬁuum" Fearon - P
Publishers, 1970, - . ’ . . . .
Banks, James A, Teaching the Black wx%mn»osnmu Methods and rhmmnuwwmv, wmwBOJMv anHmOHSHmm Fearon -
Publishers, H@No.gn>$:mbavoox for teachers which i1llustrates ways- o, incorporate the Black
experience into sécial studies curriculum. Historical and anthropological. dpproaches, inquiry
exerclses, and m»Bﬁmmhﬁon games ar'e among the topics Included. . ’ .
Bennett, Leron What Midnner of Man: A Biography of Martin Lither Kingj Jr. H@N@\me@. Chicago: v )
Johnson. ) . C . g
) . AP 4 Zas
Breitypan, Geoxge. The Last Year of Malcolm X:~ The Evolution of a Revolut{onary. New York; Schécken .
o—ﬂmo - N

one, James-#M. ‘''Interpretations of Black Spirituals,” pp. wrwww "Black' Spirikuhls and the Black ..
Experience," pp. 20-33; The Spirituals and the Blues. New York: Seabury Rress, 1972.

» (I // \
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Cone, James H. Black Theology and Black Power. Seabury Press.

New York:

NS

Frazier, Edward Franklin. The Negro Church in America., New York Schocken Books, 1963.

\

King, Martin rcmrQNu Where Do We Go From Here:

Chaos or Community? New York: Harper & Row, 1967.

.
Quarles, Benjamin. The Negro in the Making of America. cz.ws York:

A scholarly and comprehensfve history of the Black American.

the Black :Hmnm{R/MNWHno.

Washington, Joseph R., Jr. Black Religion: 'The Negro and Christianity in the United States. -
Boston: Beacon Press.

Collier Books, 1969.
"This book 18 a good "first" for

Articles

>

"Big Day End and a'Beginning," zmtmtnmw. Vol. 62 (September 9, 1963.)

&3

Gospel of Black Nationalism," Newsweek, Vol. 71 Ahmrcmﬂ% 15, 1968.)

"Black Power:

_"Church and the Urban Negro," America, Vol. 118 (February 10, 1968.)

42-45,

"Oakland Presents Its Case for Salvaging a Ghetto," Architectural Forum, April 1967, pp.

Stern, Sol. ."Oakland: That Troubled Town Across the Bay,' Holiday, March, 1370, pp. 74, 82-83.
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ENCOUNTER 6:
KNOWLEDGE

. CONCEPTS:

7

.

.

MODULE ON mHIz~n~H< T

4

A WHITE PROTESTANT AMERICAN ﬂx>c~4~oz ~z A SUBURBAN NEIGHBORHOOD ©

¢

change AvovCHmnHon mobility), acculturation Amnrnwnwn%v. tradition (White

Protestant American, United Methodist), ritual Atonmzwv service), fnter-
.mnnwon (fellowship, noBB:an%v. sacred scriptures: (the Christian wwvwmv.

‘story An:m Resurrection), nmwmvnmn»on (Easter). _ .

ORGANIZING IDEAS: Worship, fellowship, and nwm study of the Bible N God's word are

important in most Protestant Traditionms.
On Easter Sunday Christians celebrate the Resurrection of Jesus o:n»mn.

.

-

SENSITIVITIES: feeling free to. maké appropriate references to and statements about one's

. SKILLS:

own religious msa\om secular traditions .
appreciating the diversity of world views and 1life styles in human societies

listed in the left-hand margin : N

/ » -..

w!><,_ ORAL OBJECTIVES: Given a 1list of study questions, appropriate interest center materials,’

¢

a chart on ethnic groups, the RESS map, slides, and audio tape on

’ Walnut Creek, the students will be able independently to research
and prepare a preliminary report on the life style of people who live
in a particular suburb of Oakland.

. Given information on a particular Protestant Tradition in the form of
a narrative story, students will be able to ildentify important elements
such as: worship, fellowship, study of the Bible as the Word oh¢oom. h

MATERIALS NEEDED: multiple copies ‘of a Sunday.church bulletin from a local United Methodist church

(to be procured by the teacher)
RESS Supplement, map #3 (Oakland-Walnut onmmxv
RESS story, Jane of €mH==n Creek
RESS slides 67/-83
RESS tdape narration on Walnut Creek (reprinted in Resources)
carousel projector . . -
cassette tape recorder
Christian Bible, multiple copies, any version-will be appropriate (in fact,
a more balanced approach would include a variety of Prote.tant and omn:owwn
, editions of the Christian Bible)

"Bible stories for children (see suggestions in wmmwfnnmmv

. ' =107-
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MATERIALS NEEDED (CONTINUED):

-

Chart which was developed in Encounter 2:

Ethnic Group

Ethnic Neighborhood

Mission District
Chinatown

Oakland Inner-City
Walnut Creek

mvmnumrlmvmwXHum >an»nmsm

Chinese Americans

Black Americans R &)

White Protestant >an»nmum T
: Yo

Study questions. These may be posted in Hmnmm aﬂnnwnm on a )
sheet of chart paper, or they may be provided to each student '
as a mimeographed handout. .

Where is Walnut Creek?

How do people in the Bay Area travel to and from Walnut Creek?

What kind of homes do people live in?
apartments?/rooms qver shops?/projects?/single family houses?/
other?

Can ‘people walk to churches, schools, stores, work?

What does the outdoors look like? Are there:
tall vcHHmwnmmw\nnmmmw\mmnnonummn\mmnamnmw\ommunm buildings?/
other?

fre there any‘\animals, birds, or witldlife?

What are some things the people in this neighborhood do out of
doors?

To what ethnic group do most of the people in Walnut Onmmx
belong? - (White Protestant >an»nmnv -’ -

Interest Center zmnmnumwm wmunmmmnnﬁnm mﬁﬂanm mNOnmmnmnthMMMHlllllll

ican Neighborhood - .

“An- assortment of items representing the rich diversity of
ethnic traditions in our society. These 8ﬁcwa include itéms
from the other interest centers already established in the
classroom ’ Amvwbumrlmvmmxunm. Chinese, Black). % .

A collection of items such as the following trunr nmvummmnn o
the particular ethnic group (White mn0nmmnm=nv studied in this 44.

engdunter: o
Christian Bibles . - . Fbm
books of Bible mnONHmm for-children' (see Resources) v

:
< cross , H

E



-

X

Sunday church bulletins A€onmrwv and mmwwotmrﬁv
ctivities are usually outlined)
her religious materials which ﬂocwa relate to a
Protestant tradition

.t
3 M - A collection of items relatéd to the Jewish >anwnm&/ﬁhMMMnMon .

- LTt which will-be &n:aﬁma in the next encpunter. IIIIIIIlLIIII

> nowwmnn»Q@ of items which relate to mcv:hwﬂu living in general,
-7 . such as: \ S
< ) s T . .
- Transpotrtation Recreation ~ Pets, Wildlife, ]
. . Environment \
. e ) .%m.8
car keys gardening tools dog nowwmn C 5. 1
Yof

‘ bicycle locks. seed packets leash -
’ train tickets charcoal briquets . bird house , .. :
' r, bus badminton racket bird seed
: -~ - schedules lawvn game . flowers
equipment branches
! - insects (ladybugs,
<. _ - ~ : - crickets, caterpillars)

PREPARATION: The teacher will need to procure multiple copies of a Sunday worship service bulletin
) : from a United Methodist Church in her community.
. Post the Chart where it can be seen by all the students.
Distribute copiles of the Study Questions or post them where nrmw can be mmmu by all.
» Arrange a collection of Interest Center Materials (see suggestions in Materials Needed.)
. - ‘" Set up a d check AV system: check sound level of tape recorder, check focusing
- of ojector lens, frame slides correctly, organize listening post vnonmacnmm .

fox’ small group use 1f individual headsets are-available)
MaKo/a.sign reading "White Protestant Americans" for a new interest center.
If ommHva. organize the classroom so that childrep can move freely from one
g information source to andther (from AV setup, to Hunmnmmn center materials,
‘to map work, to nrmnnv

»
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.

INTRODUCTION

retrieving inforxmation
from a chart

.

noting similarities

identifying objects
and their uses

-

*

DEVELOPMENT

identifying in-

formation needed

planning research

identifying research

materials

~

|

«t

Direct attention to the chart.- (Reprinted in Materials 2mmama.wg

T:

~

What three neighborhoods have we studied? (Mission District, Chinatown,
Oakland) -

Can you think of some ways that all three neighborhoods are alike?
(inner-city, ethnic neighborhoods, located in Bay Area, . . .)

What is te next neighborhood on our chart? (Walnut Creek)

I have some new materials to make an interest center about Walniit Creek.

All of these materials tell us something about living in zmw=:n Creek.

ﬁw you hold up each item, mmx"_

T:

What is this? . // -
How is it used?/ What do you do with 1t?

What does it tell us about people who live in Walnut Creek?

Would you say that Walnut Creek 1s an ethnic neighborhood?

To what ethnic group do most of the people who live here belong?

N .
. -

_mwwwnn attention to the study questions. (Listed in Materials ZQQama.v_
T \ ;

T:

Here are some things to find out about Walnut Creek and the people
who 1live there. (Read the questions with the class.)
Can you think of any pcmmwmwamr%oc.a like to add to this 1ist? (Add

students' questions to the list.)
/

the chalkboard write and underline the heading: Information Materials

5 )

Where might we look for the answers to these questions?/ Where could we
find this information?/ Do you know any materials in our classroom we
can use to find out more about how people 1live in Walnut Creek?

-~110~
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Write students' responses on the chalkboard under the heading, - .
Information Maferials. At this point in the module, students
. should be ab to transfer the investigative procedures used
in the preceliing encounters to this task. They should be able
to identify tke following sources of information which are
available to theg: RESS slides of Walnut Creek, RESS tape . :
narration on Walnut Creek, chart on ethnic groups, interest - ) |
center materials, RESS Map #3 in Supplerdent.

identifying research Students should be able to explain how to use these materials. |-
proecedures The teacher should summarize the procedures by saying:
. T: Read the study questions. ‘ . '
1Use the materials we have listed to find the answers.
. Visit the interest center msa try to make good guesses from the materials

you see there. -
Study your copy of picture map #3. D
Read the chart to find out what ethnic mn0£wuww<mm in amann onoovl/l ™
. . Look at the slides of Walnut Creek. B
’ ) Listen to the audio,tape for more information. (Reprinted in Resources
for this encounter.) . -
Later we'll mrmnm our information with one msonrmn. T

~

-

Walnut Creek is a suburban neighborhood. This encounter deals with a family belonging to a White
Anglo-Saxon Protestant tradition. In modern usage the term "Anglo-Saxon" refers to the Nordic and
English settlers in America. The original Anglo-Saxons were descendants from the stock of people known
as the Angles who settled in England in the 5th century. They are thought to have come from Germany
together with the Saxons who apparently intermingled with the Angles and Danish elements, In this
encounter we will use the simplified term, "White Protestant American Tradition,"

‘

sharing information After the students have had time to Investigate by using the resource
° 1in a discussion materials, they should exchange information in a discussion. The study -
s questions (see Materials Needed) can serve as an outline for the discussion. °
learning smtzmnﬂam After the discussion, write "White Protestant Americans" on the chalkboard.
Read the texm with the class. .

AT

~
Q
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. sorting

. *

14

making infefences

7

» . .

listing examples of
. a concept

reporting information

. - .
The first European immigrants to settlé on the eastern coast bf

) our country belonged to this ethnic group. : \
i Many of these White Protestants came from England. ' (Find England ; :
- on the world map.) ] ) ) .
What would their native language have been? (English) . - ‘ ’
What is the most common language spoken in our country today? (English)-
Wlry do you suppose that 1is? (Early immigrants of this ethnic group ¢ .

established lasting settlements which became our first states.) :

) <

. .cmadeHnm the word "Protestant" where it is written on the chalkboard . « o
as: White Protestant Americans. Read the underlined word with the nﬁmmm.

Some of the things in the interest center tell about this word.

Can anyone find something that tells about the word "Protestant?"
What is this (item)? , > . .
How 1is it used? ’ . .
What does it tell us about Protestant people? . . .

Students should be able to select uwdwmm. books of Bible .stories, church _ -
bulletins, Sunday School materials. If they are unable t& do so, the, .
mmAMrmn may identify the items for them. o

[An individual student or a small committee of students should be assigned
to make a list of Protestant churches in your community. They might use .
the. yellow pages of the telephone a»fmnnon% as an information source. .
The list of churches with an appropriate label, such as Protegtant Churches
in omn Neighborhood might be posted on a bulletin board.

[y
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o

istribute copies of the RESS booklet, Jane of Walnut nnmmr to each student. o

w“ The girl in this story belongs to the Unitecd Methodist Tradition.

was included in the list above, you might indicate it. If sonh add it to the
3 1list.) . W ,
@ T ) .
< - ’
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v Hrmlmnon%. Janeé of zmH=Cn Creek, is divided into two parts which should o
. . |be read in two separate Hmmnswsm sessions. Before reading mmnﬂuw.,:>
B . »[New Beginning,"” introduce the following vocabulary words to the students:. |_ )
. . ) Methodist hymn worship
R . . choir minister worshippers
. . ‘ sermon ’ .
The following questions may dmrwmmn/mo guide the reading of Part I. .
cover page: What do you see? What else? and what else? - ’
p. 1. ‘Has Jane lived in Walnut Creek very long? (She just moved there.) | . \v ‘
R What season of fhe year would you say it 1s? (Spring) P
How do you suppdse Jane feels about moving to a new smwmrvonrooa¢
< T ——

. Let's read page 2 to find out. S

Ad 4

v.N. .mocaommumsmmmmwa ArdammnnWNVHosmmoBm mormn.owamn»muamv ;
How do you suppose her mother feels? AnonnMﬂswa,mUOCn.hmbmv

Mother said‘she knew of something that might help them feel more at home. Oa_

. What was that? (Methodist church in their neighborhood): . &~

. . Do you suppose umbm s family will be welcome at the church? v

- "Read page 3 to- ‘find out. '

p. 3. Do visitors seem to be welcome in thig church? L
. _What makes you Bay that? (people smiled at Jane's family) ’ .
using a primary . R Distribute copies of a Sunday church vcwwmnun which you have procured
source material from a United Methodist church in your own or a nearby neighborhood.
to find Anfor- If the cover 1is ‘illustrated, mcHam the children in making nmm»&obnmm b
mation from the drawing. . ] . E -
developim® \a concept: irect attention to the order of worship in the church bulletin. ,
worship ) - _
@r au- zonm:»v is an »Evonnwnn vmnn of the GSHnma zmnwoa»mn Tradition. * .
. . What information can you find about conmz»v in. the bulletin?
. ~ What do the people do? pray?/ sing?/ make an ommmnwsmw\ other? .
. - : : What does the minister do? pray?/ sing?/ read the m»vwmo\ vnmmnr a ‘.
‘ ' sermon?/ give a blessing?/ othex? . ] LT

> ~

What is the Christian holy day of conm:wva (Sunday)
Who do Christians -worship? >
Have you ever attended a worship mmn<wum in a Christiah nﬂmm»nwbsw . -

o " Was it ‘like this worship service? or was it different? .

N s * »

4
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developing a concepty
fellowship

reading for a purpose
i

making comparisons

- .

Izi

Direct attention to the schedule of fellowship activities in the
church bulletin.

T: Fellowship 1is another important part of the cswnma Methodist Tradition.

What information can you find mmmmdtdmwwozmrhv in the bulletin.

What activities do the people share at church during the week?

Are there any meetings for friendship?/' for Bible study? .

On what days of the week are fellowship activities held? (throughout
the week) .

w

[continue reading>Jane of Walnut Creek, pages 4 — 6. |

% .
Do you suppos€ the worship Bervice at this United Methodist Church will
be anything like the service Hs Jane's old church?
Let's read.page 4 to find out. . .

.

4. How was this worship service like the service in Jane's old church?

p.
nmmBm .hymn, reading from the Bible, sermon based on Bible story, . . .)
v Let's read pages 5 - 6 to find out about fellowship at Jane's new church.
. p. 5-6 1Is Sunday School for adults or wm it for children? (both) .
What do you suppose children learn about at Sunday school? |
What do you suppose adults learn about at Sunday school? (emphasis
. on study of the Bible in most Methodist churches.)
relating the area of EITHER: Students might draw a picture of a religious worship service
inquiry to personal they have attended. They should label the drawing with the smBm of
‘experierce , y the Christian or non-Christian tradition it belongs to. LT

reinforcing thé
learning

OR :

mn:amsnm.w&mwn color the drawings in

Part I of the booklet. -

:

In this encounter

The Bible was mentioned as part of the liturgy of the Catholic Mass in Encounter 4.
the concept of the Bible is expanded to develop the understanding that the study of the wwdwm as the
Word ‘of God is mw<m= major emfhasis in Bomn Protestant traditionms.

arm teacher should be aware that the term "Bible"

is used in reference to both the nrnhmnwmb sacred

mnn»vncnmm msn\nrm Jewigh sacred mnNMvncnmm (Torah.) »

-
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—_charting information T: Hrm Christian Bible is divided into two vmnnm.

h - .-
‘>

using a primary wmnwdcnm Bcﬁn#vwm copies of the Christian Bible to the students.
Id

° source materia 1ly, there should be one copy to every two or three children. I,

T: How was the Christian Bible used in the Methodist worship service
sm.nmwa about? (The minister read a story from the Bible,
He based his sermon on the Bible story.)
We read about Mark of the Oakland Inner-City. Mark belongs to a
Baptist church. Do you think the Bible would be read at a worship e
, service in Mark's Baptist church? (yes)
' We also read about Maria of the Mission n District. Do you-think the

deHm is read at a Catholic ZMmmﬁhlawmmv i

" Christians call their deHm a roww book. (Write Christian Bible on the E
. nrbwwvonna ) ’ .
The.study of the Bible is an ‘important vaw(MM most Protestant traditions.

The five underlined terms in this activity should be written on the
chalkboard ‘as they occur so that the following chart develops:

. : 4
TT—— . Christian Bible 135
. | 01d Testament story of umswmr/wmowwm 44

.- - . * | New Testament . story of Jesus ‘ i

mwsa where the first part begins. .
zrwn\Mm the first part of the .Christian- deHm called? (The 0ld Testament)
The "0ld Testament' is the story of a certain ethnic group. .
» - Dees' anyone know what ethnic group the "0ld Testament" tells about?
> (the story of the Jewish bmobwm who were called Hebrews before the Exodus.)

——

Fi{nd the place where the second part of the Bible dmmwnm.
What is the second part of the Christian wwdwm omHHmad (The New Testament)
Part of the "New Testament" is the story of the life of a famous person.
Does anyone know who that person 13? (The story of Jesus)

.

making associations Why do you suppose Christians put these two stories together in their holy
book?

What does the story of Jesus have to do with the story of the Jewish People .
long ago? (Jesus was a Jew. Because he was born into this ethnic mnocv.
the story of the Jewish People who lived before him is part of the mnonw

- of ummCm ) .

- -
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developing chronology
and location
using maps .

~ . Q °

using a primary mo:nmm .

Llw .. anmnuww (a Bible)

’

>
zmmw/QQCm think that Jesus was a good and wise man.
But Christians believe that Jesus was more than that.

Does anyone know who Christians believe Jesus was? <{Son of God,
00@. Saviour, Redeemer, . . . )/ What do you suppose that means?

Part II of Jane of Walnut Creek tells about mmmmMMImmmmmw
‘The first Easter S Sunday happened long ago in the time GY Jesus.
What country do you suppose it happened in? (Locate ‘Israel on a map)— .

Does anyone know what famous city it happened in? (Jerusalem) -

-~

The story of the first Easter was written long ago in the Bible.
One place in which it is written is the Gospel of Matthew, }
Chapter 28. (Write "Matthew, 28" on the chalkboard.
Let's see if we can find 1it. \\

- .

F—_—

) .

135

- Circulate among the students during this activity to provide help

: crmnm it is-needed. - -

. \/ . T

~

Find the "New Testament.'™ That's the second part of the Christian w»vwm.

fsn't {t? -
Look for the pages with '"Matthew'" written at the top.

to find Matthew.)

You will see chapter numbers written next to the word Matthew on each page.

3

The numbers are in order.

Look for number 28. (Check to see that all students have found Matthew,

Chapter 28.)

In some Bibles Chapter 28 has a title written over it.

*Find the title, The Resurrection. (Write "Resurrection” on board.)
Does anyone know what 'The Resurrection' means to Christians?
Maybe we'll find out about the Resurrection when we read Part II of the story,

(Wait for students

i

*

T vae.

The following vocabulary words should be iatroduced before reading Part IIr

. Resurrection, disciples, tomb, rejoice.
- The following questions Bm% vw used to mc»am the reading of Part I1I,

) N An Easter Celebration."

%

- -116-




8

EVALUATION

1~

» [}
s

PP. HO!HH The children in Jane's Sunday school class are going to dye eggs,
This 18 one way Christians celebrate Easter. o
. ‘ Let's read on pages 10 and 11 to find out why that is. '

(‘After the reading:) . .

- - What does the mwm make people think of? (New life, birth) ‘W

Why do you suppose Christians celebrate new life at Easter?
‘Maybe the story Mrs. Wilson is going to read will tell us. -
Let's read page 12.

.

p. 12. We heard the story of the Last Supper when we learned about nrm €atholic Mass.
\\MMG do Christians remember the Last Supper? (with Communion’services)
page 13 we'll find out what rmvvm:ma to Jesus and his @Hmnwvwmm
. after the meal was over. .

'

p. 13. Why do you suppose the oﬂomm is an HBvOHnmSn d:n»mnumﬁ w%ﬁvowo\ What

does the Cross remind Christians of? -, N
Suppose your dearest friend were to go away. o™
: How would that make you feel? . Tt v

How ao you suppose the disciples felt 8:@5 Jesus went away?

- . -

p. 14, Here is the word :wmmCHnmnnMon: at the top of page 14,
Where did we see this word before? (In the Bible: xmnn#ms. Chapter Nm )

.. . Read the ;page.

. Hﬂm disciples thought that when Jeaus died on-the Cross :m would be gone monm<mn.
But he came back.
"How do you suppose they felt about nvmn~
Can you guess now what "Resurrection' means? (come to life, be born again,
L begin again, to be dead and now alive, . . . )
. . -~ . v
< p. 15. Christians believe that Jesug_1is still with them, even though he died on the .
Cross. ) . , .
Why does this make them want to "rejoice?” Awmanmm ‘they believe that their
- dearest friend, umm:m. will always be with them.) .

S B
.

o . _ . /

Children might take the storybooks out of their manila -
folders for the following discussion.

- B N

>

o
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‘mﬂxm students. - s ‘L

. . ¢
reviewing gnd T: What does Jahe learn at United Methodist Sunday School? (Bible stories, the
information Methodist 'way) .
\ What does Phil ﬁmmna at Chinese language school? (Chinese language
and culdure). ‘

. What does Maria learn at her/Catholic school?. (Catholic way)
Mark cmwoamm to a Baptist o:?nnr in Oakland. .
. Do you suppose/ he might go to a special school to learn the "Baptist way?
What woul e
stories
. Baptist w1<~ .
. In which two special schools would Bible study be mogt important?

ZQ,roaH 7\ Catholic? Chinese? Baptist? . .
. / ,, ° - .
- .

If it is near Eastertime, students might enjoy mxwam an egg tree. A branch should ‘be firmly based

in a sturdy container. The children should bring blown eggs to mnroww. Eggs can be blown by piercing
a_tiny hole in either end and then cwoswaw out the white and yolk. The intact eggshells may then be
dyed and decorated in school. Strings nwd be attached to one end of each egg so that it can be hung

|

EXTENDING EXPERIENCES

on the "tree."

! -
e

. The secular celebration by non-Christians'/in our on»mnwﬁmvocwu not be ignored and children should
feel free to bring items to school sm%dr emonstrate their seculg ration. Such items
jght include: jelly beans, chocolate bynnies, marshmallow chicks, baskets, colpred cellophane "straw"
LMmma in baskets, and so ons Students should be Amxma4no sort out items which tgll about the first
Easter Sunday in the Christian Tradition from itéms which tell aboyt how mmmnmﬂ‘rmm come to be
celebrated as a children's spring holiday.in our society. ~ /)

Palm Sunday 1is nmwmcnmnmaown‘a»mmmnman ways in the various Protestant and Catholic Traditions. Some
Sunday School classes traditionally bring home a small living plant-on Palm Sunday. nmnrowwmm are,
traditionally given a blesséd palm, which 18 considered to be a "sacramental" (sacred object.) If Palm

/be likely to learn at a Black Baptist Sunday School? Bible
Black culture? about the Catholic Mass? the Chinese language?

-

Sunday is near,fthildren might be permitted to bring these things to school. Because Catholic "sacramentals'

must be handled with special reverence, Catholic children may not be able to bring their blessed palm to
' class.- This might be a good way to point out the difference between a sacyed object and a play toy to

» .

O . _
Students who regularly partici e in Sunday worship services, Sabbath service, or attend Sunday Mass .
might draw pictures of their- mitistey, rabbi, or 'pried{ as he is dressed for the holy day service. fThey
might also wish to draw er persons assoclated with yeligious practice or training such @m their Sunday
School teacher, their WMans.nmmnrmn. or their teachistg nun. They might share the pictures with nrw rest

of the tlass and explain what work this person does {n their church or -syns&gogue.

-

Q
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Children might collect other church bulletins which outline Sunday tqﬁmrﬁv services. The'bulletins
might be used td note similarities and differences among worship services of different Protestant
] Traditions. Students may examine the bulletins to see if the service has an opening hymn, an opening
* T prayer, .a silent prayer and meditation, & minister's prayer, a reading from the Bible, a sermon, an
. offering, a closing hymh, and a benediction. ) ) '
y *~

A student might be assigned to research and report to the class on, the Cross as a orhhwm»mn,mwsvow of
the Resurrection. The student might be asked to find oyt the difference between a "Cross'" and a "Crucifix.”
. (A crucifix has the figure of Christ affixed to it and is more commonly used in the Catholic Traditiom.)

.

AR }
) ) A field trip to several Protestant churches in the nearby neighborhood might. be mnnwumma. Before going
« on the field trip the children should make up a schedule of quedtions, such as the” one beldw:
Did all the churches have: _ ° . . Lo
; stained glass windows? . | .-
/ altars? . . . .
/ Bibles? \- .

hymnbooks for the worshippers?
{ an organ\or piano? . -
a cross on the altar or owmmt&mnm» Q0
- rooms fo rowahnm Sunday School classes for children and mmPHnmu 2~
vl

- w * Were tHereany signs inside or o:no#am the nr:nnr)wo tell what next m:bau% s sermon .. .
’ .woulll be about? ] . . - : ;
_A ’ .
What else -did you see? (Baptismal fonts, . .-. )* :
‘'Were the churches different from one another in any way? .
\ B
i  RESOURCES , K o
BOOKS : ! . _ : .
- .wcwwm. Clyde Robert. The Sugar Pear Tree. New York: Crowell, 1950. imary level,
* .anbwo.a family has to move to make way for a new freeway. Lonnie's xree plays an important
role in the change. ’ ’ ,

- Crawford, Eleanor. The Easter .Story. Illustrated by the author. New York: Ives Washburm, 1965. . . ..
. Ancillary to ddﬂwmnabm story.* . ~

. .

*From a bibliography accompanying an article by Ann Hildebrand, to be published in mHmBounwn%.mwNmer.
\

. . a : -i19- . o . - >




-
.

DeAngeli, Marguerite. The Old Testament. Illustrated by the author. :New York: Garden City, 16+, <

Farb, Peter. The Land, Wildlife, and Peoples of the Bible. New York:- Harper and Row, 1967.*

X

Grispino, J.A. and S. Terrien., The n:»wavrn.m Bible: O0ld Testament and New Testament.
Illustrated by Fratelli Fabbri. New &omﬁu Golden Press, 1965.%*

Hall, mw<mummn. The Psalms. Hchm:nmnma vw.dsmnwmm Mozely. New York: Franklin Watts; 1968.*

Katker, Norman. The Holy Land in the Time of Jesus. New York: McGraw-Hill, 1966.*

Shearer, John. Little Man mm.n:m~wmauww. New York: Delacorte, 1973. Intermedlate level
but teacher can use photographs to tell story to primary students. Shows similarities and
differences,between an upper-middle class white boy and an inner-city Puerto Rican boy.
Very sensitive photography. . .

"Smith, Ethel L. Early O0l1ld Testament Stories. Illustrated by Kurt Wiese. New York: Abingdon Press,
1954.*

~

Smith, Ethel L. 'Later 0l1d Testament Stories. New York: Abingdon Press, 1956.%*

.
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. Tape Narration for slides 67-83 on suburb of Walnut Creek. . ,

) o~y
Video Audio . .
. 67. (Title) Walnut Creek 67. Just outside the city of Oakland is Walnut Creek. -
: Most of the people who live here are White Protestant
. Americans. %
68. .highway and rapid transit train 68. xmsw people in Walnut Creek must drive or take
the train to get to their jobs in the city.
69. cars parked at rapid transit 69. In the morning it's a short drive from home to the
station : . train station. There people’ can park thedr cars, .
then take the train for the long ride to the city.
70. car outside of house 70. Maybe that's why almost every house in Walnut onmmx.um

A

sure to have a carport or a garage.

-

71. residential street

’ J
mrmmm\wwmm :

71. This kind of neighborhood awgy from nWmﬁsonm crowded

"guburb."

city is called a
lives in each house.

This street is shqded with trees —-

Usually o

ly one family

72. 72. ,
| .
73. father and son gardening 73. and many families enjoy gardening in their free time.
" 74. girl cwnr.vcvvw ) 74, There is room for a dog pen in most bdckyards.
uw.. boy with bike 75. A bicycle,-like the family ,car, is almost a smnV@mHnw.
76. school playground with . 76. To get to school BOmn.nrwwaﬂms must either use thelr
bicycle rack bicycles or ride the school bus.
. NG . .
77. Dbaseball 77. ‘Baseball seems to be a favorite pastime for children
‘ ) in most of the ethnic neighborhoods we've visited.
78. station wagon parked-in driveway . 78. The family also depends on its car to do the shoppingi
79. -shopping center vmnxusm lot’ 79. Shopping centers are usually surrounded by large vmnxusm
) lots for the shoppers.
ot : 191 @)
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Video

80.° interior of an enclosed
shopping mall

81. { United Methodist Church

-~
3

82. church pews

83. stained glass windows

Audio

80.

81.

82,

83.

-122- o

Many enclosed shoppiilig malls like this have
become a kind of community center where people
shop, display crafts, hold bake sales, listen
to band concerts, and exhibit paintings.

This United Methodist Church' is one of many
White Protestant churches in Walnut Creek.

Methodists come to this church to worship together

and to share ideas about how to live as Christians.

The stained gldass windows show vuon:nww from

the Bible. Bible study 1is an important part of .

most Protestant religions. S

.
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Moltman, Jurgen. The Gospel of Liberation. Wacoy Texas: Word mooxm. 1973. ¢ . .
Moltman, Jurgen. Theology of Hope; On the Ground & Implicatiomns ml a ‘Christian mmnrmnowbm%. . ,
. P ( P ,./‘

New York: Harper & Row, 1967. .

Moltman, Jurgen. Theology of Play. New York: Harper & Row, 1972, . . )

Weber, Max. The Protestant Ethic and the Spirit of Capitalism. New York: Charles mnnwvumn.m,moum. 1958. -
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Articles . ) - 1 . A
’ « P . N , * M “
~ Hough, Mommwr C., Jr. "The Church Alive and Changing,"” The Christian omuncww. January w. 1972, ® ;
' pp. 8-12. - , i _
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MODULE ON ETHN 82< e

L]

ENCOUNTER /: A JEWISH >3mx~n>z ﬂx>_u:.~oz IN > mcwcxw>z NE IGHBORHOOD ’
KNOWLEDGE

.
. -

CONCEPTS: change (population dispersion, liberation), acculturation Aaw<mNmHn%. ethnicity),
community (Jewish peoplehood), tradition (Jewish American, Refdrm Jewish), story
(creation, Moses and the Ten Commandments), celebration (Sabbath), symbols . . N
(1ight, bread, wine), sacred seripture (Torah/Jewish Bible)

ORGANIZING IDEAS: The Jewish Sabbath 1is a weekly holy day of rest, enjoyment, and peace.

The Sabbath is two celebrations in one. It celebrates the coming into
being of the world and the coming into being of the umsﬁmr people. N

Many Jewish people feel they belong to two peoples:
the people of the country where they live

i the Jewish people all over the world

wmzmmqq,\mﬂHmm" mmmwﬁsm free to make appropriate references to and statements about
one's own religious and/or secular traditions . “

appreciating the diversity of world views and lifestyles in human societies

143

A

SKILLS: 1listed in the left-hand margin » x/ -
7
BEHAVIORAL OBJECTIVES: Given information on a particular Jewish .Hnmawnwos Awmmowav in nrm
form of a narrative story and two slide presentations, students will
be able to identify important elements, such as: the Sabbath asg the
celebration of the Creation and of the coming into being of the Jewish
v people, population dispersion in relation to the search for religious -
freedom, 'and the symbols of light, wine, and bread. S » -
MATERIALS NEEDED: wall map of worid/globe
carousel projector and projection screen .
RESS slide series: "Learning to Make the Braided Bread" -
RESS slide series: 'Shabbat Shalom: The Jewish Sabbath in a Reform Hnmmwnwos
// RESS student booklet, David of Walnut Creek . .
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A "-Interest Center Materials nmwmnunw to u:amHmB. mmvmanHH% to the Sabbath { i
// celebration, such as: - . ’
' | hallah (braided Sabbath eggbread, homemade Or maoa.n:m dmxmﬂ%v V- ;
/ i hallah cloth (white cloth to cover shallot) i . . S L
. candlesticks and candles - , ) . X v -,
/,, white tablecloth Y | ) ,
oy braided candle (used in ceremony at close of, mmdvmnrv : )
N w’ Kiddush cup Awmﬂmm wine cup over which' mmn:mn .says a- cwmmmwnmv C - e .
. v, small wine mwmmmmm (wine from Kiddush cup is poured into »sau<ua:mw mmndupmmv .
. ‘yamulka (skullcap worn by males in many Jewish rocmm:owamv ) :
\ oL ’ tray of Jewish foods (matzah, gefilte fish, cwwnnumm. xom:mn pickles, ., - ... b -
/ , . cheesecake, bagels, ldchs) . SR

ﬁxmv>x>q.uoz./ nmn:mnmnun:nowwmnnﬂonomHnnmnmmnnmnnmnu&nmnumwmAmmmxmnmnumwmimmama mon

mcmwmmnuonmv o . .
/mmn up and check slide projector and vHOannHon screen for ovnﬂaww <»m€»=m .

!

Set slide tray to begin on slide #84. .
zwwm a.sign reading! "Jewish American" for new interest center.

-

A .

: < ) - , SR
[Milton' Steinberg in his cwax Basic Judaism, defines u:amnms mm a book anHmHos. centering :voa the
contents and interpretations of a sacred document: . s - : e

- - - .
\ - ’ .-
\ \ - .,
N

N N\

*Steinberg, ZMHnon. Basic Judaism. New York: Harcourt; Brace and Company, 1947, pp. 19-20.
i s . - :
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W . H:ocm: the nnwmunuosmwﬁmn (Jew) and the Bommnﬁwmn differ over Toxah, both revere:it, o :
T ' each after his own :ummnmnwsmwum and fashionj both look to it for guidance and- . U I ”
L I inspiration.* <o . . ‘ . . L o

- . LS s B
. 3 N » ]

Hoﬁmna the beginning om the fifth century, the.codified nmmcwmnwonm and commentaries which mdowﬂma )
from the writings of. the prophets and the ﬂwdd»swomw scholars on the Torah were drawn together'in ‘
nrm Talmud. Since then the Talmud has remained as an mcn:ouunmnu<m guide- to every aspect’ of 1ife
for religious Jews.** . . N . SN

N < - -

5 ~

- |The continuum below illustrates the range of oonnmavonmnw Jewish traditions in nrm United mnmnmm.

mnoB the mystical, zealous Hasidic sects to the modern, secular Jew. vt - . e mf
Lo 1 -~ > Traditional . ) v Modernist e .
. < g - - : N
C e mmmwm*n Orthodox Conser- Reform . Reconstruc- . - (secular) > . "
) woot .// vative ‘ tionist : - N . -

wva% Arthur Gilber't describes the three major Jewish traditioms, onn:oaow. Reform, and Corservative, . MW
: ) in his booklet, Your Neighbor Celebrates. - . o

. . F— o .o
N - \ . . N N
“v 4 . N ‘ . - *
x N

-} R H L LY

. - \ ~— X . d W -

. ~ .. : . <

. N\ . i

A M t R f~ - ﬁ v n "

b t

o ' ! - “ . .”

, : . ) S i

w R . . ) - A . @ . !
*Steinberg, Milton.. Basic Judaism. New York: Harcourt, Brace wun novanw. 1947, p.30. . L mw

,M * *%0gcar Handlin. bﬂnﬁwnmn umz%. Their Story. New ﬂonwy >bn»lcmmmamnuon ﬁmmmcm of -B'nai B' n»nr.. B m ﬂbw

e va One Ngtion ﬁuvﬂmnw Vmavrwmn mmnwmm. 1966, p.6. 196 . . - o=
: ...,o ) M N -1 - & -|~ ’ . ’ Mv'
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avoiding closure

- @ //.. Pe b
o . . N » . o ) - -~
\ b . - . :
> i A& * ) e * -
. b / .;d - l- v
- . — . ﬂ ’\
N, . A
- > . R ~
. € \
.\\ P N ¢
> /I,\n ’. ) L N Am : - "« ) i 6y .»a
*Gilbert, Arthur and Oscar Tarcov. Your ZQMNSUON nmwmvnmnmma - New- York: >ﬁnﬂ1dmmmamnwon | e ..
League om .B'nai B' Hn: p.37, no date. - ™~ B . - A '\l
. - N ° LS : “ -
INTRODUCTION _ . . ) )
‘reviewing T: We read about Jane of £mH=Cn Creek. . o L.
mnmbnamn»on To what ethnic group p do most of Jane's neighbors Gmwonmo (Whis B

. Protestant American)

. Do you suppose all of Jane's neighbors belong to that ethnic wuuuv .. -
To what other ethnic, group might some of them belong? (Black ) ‘
) >an»omn. Native >§mn»oms. Chinese American, . . . ) T -
Jane often goes to play at her friend David's house. ) _ :
Here are some things that Jane might see in David's hoyse. - . “
. n . Let's look at thems o : ; ) .t
o 4 ’
- > ~ o . t
. ey N -127- . 4
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focusing on a new
area of inquiry

providing background
information

hypothesizing

pages 1 and 2:

"

-~
< A

- -

[Needed and Preparation.-) .

Use the procedure established in the six preceding encounters to
investigate interest cehter materials on Judaism (see Materials .

About each item ask such questions as: -
.What is this made of? . - oo
How do you suppoée 1t 1is used? R
Where do you think it came from? .
What do you think it 1is? e

What does it tell us about David's family?

T: To what ethnic mnocv. o %oc mcvvowm David's mmBHH% might belong?
What makes you say that?
Let's read to find o:n\no find out if you're ﬁum:n.

Read Part I of David of Walnut Creek. The following questions may be

What problem does David have? (The local vmxmn% was- moHa out of .

used to guidé the reading.

.o it

What day of the week is 1t? (Friday) ) oo

‘braided bread when he got there ‘late,)
To what religious tradition does David belong? (Reform Jewish)
What time of the week is the Jewish Sabbath? (From sundown Friday to
sundown, Saturday) - .
What "Commandment' did David think of? ("Remember to keep holy the
Sabbath.™) -
What do you suppose a ''Commandment" 1s? Is it an order?/ a law?
Maybe we'll find out on the next page.

- . -

le is also called the Torah. . &
The.01d amwnmamsn of the Christian Bible is similar to Hsm/Wdev.»
It tells the story of the coming into being of the world and the- nosuzm
into wmwnm of nrm Jewish people.

Tt 2

In the Torah David's people read the* mnon% of Moses and the Ten
Commandments., - g .

Can anyone retell the story of Moses and the Ten oosamnmsmsnmo

Why do the Jewish people celebrate this story? (It recalls the
coming ianto wmusm of - n:m Jewish vmovwm.v . .

~— ~ - .

A Fuitox: provided oy Eric

E\.




page 4:

considering

&

alternative
solutions to
a, problem
situation

r

What are the Ten Commandments? (Written laws handed down mHoB Moses.)
ou suppose a written law is so important to a people?
Does our country have a written law? What 1s it called? (The
Constitution).. Why is it so important? . —
- ~
In the Torah Um<HM\m people read the mnon% of how noa made the world,
Can anyone retell the story?
Why do Jewish people rest on the mmvvmnrw (To celebrate the coming
into being of the world; the Bible says God rested on the seventh

.day).

3

David's mmBHH% needs braided bread for their Sabbath evening dinner.
What could they do about this? ]
a. Borrow bread from neighbors? (Regular bread isn' t suitable).
b. Bake some hallah by dinnertime? (There isn't m:ocmr time for
_the dough to rise and bake). “
c. Drive to a bakery in a Jewish ethnic neighborhood in one of
- the nearby,cities? (There isn't enough time- before sundown) .
d. Make a braided loaf by using refrigerated biscuit dough?
(This might be permitted in a real emergency).

]

148

>

3

-

T: Jewish children often attend-religion classes on Sunday morning.
Let's look at some slides of a Jewish mcsam% mnroow class.

Present the RESS slide series: fﬁmmn:wnm no Make the Braided Bread.
Allow- free discussion of the hallah-baking process.

See the description of the 'slides at the end of this encounter.
Draw on information the children gained in Encounter 3 when they
learned about communion as the "Bread of Life." .

OPTIONAL: Provide a loaf of hallah (braided eggbread® available °
in many supermarkets and bakeries) for the children to break and
Trmnm. ’

| -

M

-

The children in the slides were learning to make their own hallah.
au- think they were having a good time? ~
What else might Jewish children learn at their wcsam% mn:oow~
a Hmsmcmmmwﬁmmvnmcv. mnonwmmwﬁrumnon% of the Jewish people -
through study.of the Torah); rules of Jewish worship and
behavior? (study of Torah and Talmud); about Jewish high
holy days? (Rosh Hoshannah, the hmtumw New Year, and Yom

~129- ‘ T~ ,
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. making comparisons

»

'Did ‘Maria, Phil, Mark,

How was it like David's Sunday school class?
-~ own religious/ethnic tradition).’

Kippur, the Jewish Day of Atonement); other &m@&mr.mmmnw<mwm
and holidays? (Passover, Purim, Hanukkah); -about Jewish nnmmMnHOSm .

‘%o America? (Reform, 005m0n<mnwdm. onnroaox. Reconstructionist,

>
~

secular). ) -
‘ . I

msa Jane receive m:% mvmnwmw training in nxmwn.

religious nnmawnMOSmo (yes)

(They learn about their .

«
N

What would n:m% study in each different school?

in Maria's? (Roman Catholic tradition, Mexican American tradition)
in Phil's? (teachings of Confucius, Chinese Hmsmcmmm and culture) -
Jn Mark's? (Baptist tradition; Black American tradition) *
Mn Jane's? (United Methodist nnmawnwos. White mnonmmnmSn tradition)

-
I3 . .

oo e Wy

reviewing the T:
story situation
making inferences
‘a5
i _. -pages 5-6
page 7

Part I of our story about David ended with his mnmsaBonrmn arriving

¢ . M .
e

R

for Sabbath dinner.® ..

zrmn problem did ‘David have? (No braided bread mon Sabbath- audsmnV

Read the title of Part II. ("Grandma's me Brown mrovvwsm wmm. )

Do you suppose the n»nwm might _have moamnr»sm to do with David's >
vnocwmaw . .

Let’'s read to find out. -

‘.

t

.-
- . . -

Read Part II, "Grandma's Big Brown Shopping Bag," with the class. |.
The following questions may be used to. guide the reading. -,

= 0
Do you think Grandma Liebman cnamnmnoom how Um<»m felt? .
Wkat did her shopping bag have to do ‘with David's problem? nw.~ -
(She had brought homemade hallah in it.) . .
What special surprise had she baked just for David? (two little. hallahs)
Do you suppose the Sabbath is »BvonnmSn no.onmpmam HuchmSo\no uw<»&w .
What makes youn say- that? . .

What other foods had Grandma brought-in hér shopping bag? (bagels,
lochs, gefilte fish, salami, womvmn pickles, ormmmmomxm. blintzes)-

Have you ever -eaten any of these? = - .- :
Where did Grandma buy these foods? AHS nrm Umwwomnmmmms Hs her

Jewish city neighborhood) ] :

-, .

-130- .
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t

using a map and globe
to locate countries
of origin

page 8:

. - ®
. N 3

Do you suppose supermarkets in Walnut Creek-would mmnn% all of these
foods? Why not? (Few Jewish families live sthere.) What Jewish
foods might David find in a supermarket in Walnut Creek?
(braided bread, kosher pickles, salami, . . .) .

How was the last bundle in Grandma's shopping bag different from the
packages snmvvma in white paper? (It was wrapped in soft cloth.)

How do you suppose David knew what was in the bundle m4mﬁ before
it was unwrapped?

The candlesticks were at the bottom of the shopping bag.

Would you say that means they are the least important thing she

packed for Sabbath dinner? (1f nrm% were at the bottom of the

bag, she must have put them in first. They must be one of the
most important things for Sabbath dinner.) . -

Let's find out if you're right.

&

«

. IS

What country is the homeland of Grandma Liebman's parents? (Germany)
Locate Germany on a'map and globe. Indicadte other countries '
from which Jewish Americans have immigrated such as: MOHmsa,
Russia, South America, the Middle East. It is interesting to'
note that some of the earliest settlers in our country were
mvmsﬁmr Jews. !

Why was it difficult for Jewish couples to get married at that
time in Germany? (It was hard for Jewish couples to get a
marriage license or to set up a new household in certain .ot
communities.) )

Let\'s find out what other special laws made life difficult
for Jews 1in Germany at that time. ) .

What other laws made life especially hard for Jewish people?
(They had to pay special taxes.. Their children were often
barred from public schools.) .

Why did Grandma Liebman's parents decide to immigrate to the
United States? (So that they could be married..by a Jewish

- | rabbil and_.have a better chance to live as free Jews.)

Why were many other people from European countries immigrating
to the United States at the .same time, from about 1880 to
1910? (Most of them were poor. The United States was -
growing rapidly and many new businesses needed workers. "In

’ the United States they hoped to find jobs and a better life *

- for: themselves and their families,) .

IC.
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page 10: Who was "Rebecca?" (David's great-grandmother)
What happened the night before Rebecca was to sail tc :-e rnwnwm mhhnmmw
. (Her mother gave her the candlesticks.) . .
What did her mother tell her to do withethe candlesticrs? (Always
light them on the Sabbath.) ) .
. . - o
Look at the picture at the top of page 10. ‘ <
What does it tell us about how Grandma Liebman feels =hen she lights
her candles every Sabbath evening? : ) ' .
Has our no:bnnw or have the people of our country eve? teen :nmmwn
- to Native Americans? Chinese Americans? Spanish-speaking
Amerfcans? Jewish Americans? Protestant Americars® BIack Americans?-
The Constitution. is the law of our American people? «hat does it
say about equal rights? about -reltgious freedow?

— — -

. M ~

~ I . ) '
Darken the /room and light two candles. .

Discuss light as a symbol for Sabbath. (It brightens the |,
darkness. It cheers us. It gives warmth which we need |~
as we nged mooa for nourishment, It rmwww us tb_see.) . —
irect'attention to the title of Part III, rooBm. Let Us ﬂw
ight the Sabbath Candles,'' page 1l. : )

~

T: Why do you suppose nbhfwﬂw»@?n is a good symbol for the Jewish :
. Sabbath? (Sabbath 1s a day of joy and cheer.) \
. Let's read Part III, '"Come, Let Us Light the Sabbath Candles."

. -

ﬁ#m moHHatwnw questions may be used to m:Hao the reading.| T

vmmm 11: The Sabbath table swww have bread and light. — . .

What other important things did Grandma ask David to put on the
!

. Sabbath table? (Kiddush cup and wine glasses,) |

.
.

mmm 12: - What does :wrmddmn shalom! mean? °(A "peaceful’ Sabbath.')
‘Can you think of, any time when you might want to say this to ‘someone?
(On the Jewish Sabbath to a &mtwmr friend or nmumrvon.v
‘o ) )
nage 13: What kind of feeling does David's home have on Sabbath? (Peace and

4
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EVALUATION

using a primary source

"

forming a generalization

o

T: Let's look at some slides about the Sabbath celebratizcn NJ.

Jewish Reform Tradition.'

-

bread.

Present the RESS slide series presentation:
(See a description of the slides at the end.of this enccupter.
Encourage the children to discuss what 1s happening in ea:h. slide,
Guide the discussion to emphasize the symbols of light, wine, and

“"Shabbat Shka.os."

)

g

T: Do you suppose all Jewish ‘Americans belong to a temple cr

synagogue? (no) .

Do you suppose all Americans belong to a churchs. tergple, or

synagogue of a religious tradition? (no) .

Many people in our country feel that their religious or ethnic
. tradition is no longer of great importance to thec.

-Many people in our country no longer have a strong ‘feeling of

" belonging to a particular religious tradition or te the
homeland of their immigrant families beforé them.

The Constitution is the highest law of our land.

‘Here are some things for you to find out.

.

How does our Constitution protect people who wisk
to practice their own religion?

How does our Constitution protect people who do n:¢/
wigh to practice any ‘religion at all?

What do you think "religious freedom' means? ¥

.

I~

0

ﬁ&m students might wish to color the anmtﬁsmw in the
t

ory booklet.

. . . /
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EXTENDING EXPERIENCES . . :

Explore the importance of foods in the lifestyle of religious and non-religious Jews: :

-
a .

Plan a field trip to a Jewish Delicatessen.
. At the Jewish foodstore make a list of special Jewish foods on sale there.
: Then take a gsimilar field trip to a local supermarket. .
. Again, make a list of Jewish foods on the shelves.

Students might be surprised to find the large number of Jewish foods - -
available in their neighborhood supermarket. . .
Find out. about Jewish dietary laws which are followed by religious Jews.
The laws direct the food preparation as well as what foads are to be eaten.
. Usually dairy and meat products may not be nosm:ama at the same meal.
. Separate dishes and-cooking utensils for dairy and ‘meat meals are kept .
R in many Jewish homes. \/
Jewish dietary laws ban the consumption of any pork product. .
When entertaining Jewish guests, a considerate hostess might %no<ﬁam "parvah"
snacks. These are foods such as nuts and fruits which are neither meat K
. nor dairy and therefore can be consumed at anytime. x
’ EITHER: Use the hallah recipe (see Resources) to make braided eggbread with the class. WO
OR: Use wwm%ao:mr modeling clay or plasticine to make braided loaves or play "hallah.' e
vt
A? . 4 <
Arrange a field trip to a Jewish synagogue or temple. The rabbi might show the children ’
the scrolls which are kept in the Ark’'in the temple. : i

} A .

Find the Creation story and the story of Moses and the Ten Commandments jin the Jewish
Bible and in the Christian Bible. - p . .
Ask students to do a réport on the HBB»mnmsnm.mm théir family., The report might be

- 1llustrated with drawings or with photographs from the family album. Maps of the

- immigrants' homelands might be added. Students should try to find out why their .
immigrant relatives came to the United States. Students should discover that wﬁovwm
came to our country for a variety of reasons: to mmnmvm oppression, to find jfgbs,?
to be free to practice their religion. They should realize that people were mHmo
brought here involuntarily to work as bond servants or as slaves. ] T

. - .
~ . -
. .
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plore the symboliswm of light in the Jewish "Festival of Lights," the Hanukkah celebration.

In a public school setting, it seems to be more appropriate to study Hanukkah as an extension

of ‘the symbolism of light in the Jewish Tradition, rather than as a Jewish alter celebration

to’ the Christian Christmas. Hanukkah celebrates the first great victory for religious freedom

\ won by the Jews more than two thousand years ago. A special candlelabra called a menorah 1is

| used forxr the owsaHmHHmersm ceremony. Every night of the festival,-the father lights one candle .
until all eight candles are lit on the last night. The Hanukkah”candles symbolize the light of
religious freedom: A ~

Procure.a menorah. Explain the symbolism of the Hanukkah candles, or invite a Jewish child

B

. v in your mem to tell the story of the Hanukkah celebration. Teach the children the song -
\ "One little, Two little, Three little candles'" to the tune of "Ten Little Indians'" (see
Resources. /cmnww:fhsm room. Light a taper. Let 8 children take turns using the taper

. they light the. candle eat the mnﬁm»ww.mmam three or four times so that every child ‘

(. noHHm:nm uﬂﬁmwmﬂ»:,nﬁm m:onm:.Hrmn:»anm:nm:mw:mn:mnmsawmlwwmrnwsmmonmmma
, w
in the class\has a tur mMV%A,:nwsm one of the nm:awﬁw.

Wy N . . .

Teach the nWMMm a mm:rﬁﬁw: movn., (See Resources.) As an addition to the singing game
abdve, the Hamms might mwnw/MWm Hanukkah song in the glow of the lighted menorah. . . .

~/

Procure a ''dreydl.' Jhis I8 a toy top associated with Hanukkah. It is traditionally

made of clay with Hebnew letters standing for the words: A GREAT MIRACLE HAPPENED HERE.

Ask students to find out wha¥ miracle the Jews nmwmvnmﬂw at Hanukkah. Teach the children
. the "Dreydl Song." (See Resolrces.) ' ’

Y
.
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.~ RESOURCES ’ . )
BOOKS . .

Cone, Molly. A Promise is A Promise. Boston: Houghton, Mifflin, 1964.

Cone, Molly. Hurry Henrietta. Grades 4-9. Boston: Houghton, Mifflfn, 1966.

Cone, Molly. The Jewish Sabbath. Crowell, 1966- .Hsnmnvnmnm customs of oldest religious
holiday celebrated by Jews.

Cone, Molly. The Jewish New Year. Crowell, 1966. Interprets customs related to the High
:owxbwm. in autumn.

Holm, Anne.” 1 Am David or North to Freedom. Neéw York: Harcourt, Brace, 1965. A story

of a young boy who escapes from a concentration camp and makes his way across Europe : .
to miraculously be reunited with his mother. David's story ig~an affirmation of the N
joys of freedom in spite of adversity. Grades 4 - 9, 4 ' toe
Neville, Emily. Berries Goodman. New York: Harper and Row, Il 5.
The first-person account by Berries of the oooaamb/MMW»H%.m ove from a New York apart- .
ment to a suburban community. The book is about an JmmWH ism, but the theme is not . 1
belabored to the detriment of plot, style, and characterization. Grades 4 - 9. ) JN
Volavkova, Hana. 1 Never Saw Another Butterfly. New York: McGraw-Hill, 1962.
This is a collection of poems and drawings done by children in Terezin Concentration
Camp during the years 1942 to 1944 - a powerful, evotative book.
The following boofs for lower elementary children are taken from the bibliography accompanying
an article by Ann Hildebrand to be published in Elementary English. .
A. Creation Stories ,
cm:mrnmnw. James. In The Beginning. Il1lustrated bhy the author. New York: Oxford University )
Press, no date.
) Spier, Jo. The Creation. Illustrated by the author. New York: Doubleday, 1970. ’
Wiesner, William. The Tower of Babel.- Illustrated by the author. New York: Viking Press, 1968.
. -136- - (@) :
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'~ World Council of Christian Education. In The Beginning. Illustrated with paintings by children.
New York: Nelson, 1966.

B. ‘Stories about Moses . ’ .

Cohen, Lenore. Passover to Freedom. Illustrated by Lucille B. Greene. New York: The Ward Ritchie Press,

1967.
Graham, Lorenz. A Road Down in the Sea. Illustrated by Gregorio Prestopino. New York::  Thomas Y. Crowell,
1971. .
! Saporta, Raphael. A WWW%mn in the Reeds. Illustrated by H. Hechtkopf. Minneapglis: Lerner Publications,
1965. / ’
/ .
SONGS
Beatrice Landeck, Elizabeth Croak, and Harold C. Youngberg.
Making Music Your Own series. Morristown, New Jersey: Silver Burdett Co., -1971: «
Book 3: ''Ha' Sukkah, Mah Yafah!", a Succoth song, p. 51.
Book K: "Joyous Channukah," p.87. )

"My Drehdl,' p.88. :
The song "'Ten Little Indians' may be m:lw as a Hanukkah song:

One little, two little,
three little candles,
. . Four little, five little, //(z
) six little candles, -
Seven little, eight little,
Hanukkah candles
. In my big menorah.

SABBATH wﬁMmmHznm.>zc wwbﬂmnm (texts from Reform thadition¥) .

i-®
Blessing Over the Candles:

+~ M Blessed be Thou, O Lord our god, King of the Universe,
“'who -has commanded us to light the Sabbath lights.

t
*Rabbi Arthur Gilbert and Oscar Tarcov. Your Neighbor Celebrates. New York: Anti-
Defamation League of B'Nai B'rith, pp. 34-35, no date.
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Reciting of -the Kiddush, the ancient prayer sanctifying the Sabbath. (Father raises Kiddush
cup as he recites 1it.)
Let us praise God with the symbol of joy, and thank Him for the™ .
blessings of the past week, for life, health, and strength, for
home, love and friendship, for the discipline of our trials and
temptations, for the happiness that has come to us out of our
labors. Thou hast enobled us, O God, by the blessings of our .
work, and in love and kindness Thou hast sanctified us by the ;
- blessing of rest through the Commandment. . ’ .

Val

Blessing Over the Wine: .

Blessed are Thou, O Lord, our God, ruler of the Universe, -
who createst the fruit of the vine.

Blessing Over the Hallah: ’ .

N

Blessed are Thou, O Lord, our God, Ruler of the Universe,
Who brought forth bread from the earth. .

RECIPE: .

Braided Bredd of Hallah

2 cups warm water 2 yeast cakes dissolved in

1 tsp. salt 1/4 cup lukewarm water .

‘1 tbsp. sugar . 3 eggs

2 tbsp. oil 8 cups flour . »

Dissolve the salt, sugar, and oil in the warm water. When cooled to lukewarm, add the dissolved _
yeast and the beaten eggs. Add the mwmmn gradually, stirring well. Turn out on a floured board
and knead steadily for about ten minutes, pressing the dough away from you with the palms of your
hands. Fold the dough over towards you and press again moving it around a little bit each time.
Continue pressing and folding and kneading until the dough is smooth~and elastic and no longer
sticks to the hand or the board. Brush the dough with oil, cover and set in a warm place until it
_tripies its bulk. Knead down, and if there is time allow the dough to rise again before shaping.

. =238~
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RECIPE: (Continued) .

Divide the dough in half for two breads and cut each half into three equal parts.. Roll these
lengthwise, about 1 1/2 inches thfck, pinch all three together at one end, twist into a braid
and then press the other ends also firmly together. Place on an oiled baking sheet and allow
the breads to rise until more than double their size. Brush lightly with beaten egg, and

spripkle with poppy or caraway seeds and bake in a hot oven (400 degrees) for twenty minutes. .
Turn down to 375 degrees and no:mﬁscm baking for forty minutes until golden brown and crisp,

“

FILMSTRIPS

The following filmstrips are available through: Audio Visual Department, Bureau of Jewish Education,
of the Jewish Federation-Council of Greater Los Angeles, 590 North Vermont Avehue, m°m Angeles,
California 90004, Include catalogue number in any requests. N

-t
r

FS-N-19. A Purim Costume for mrbm:msmr. color, 52 frames. .

The story of birds assembling a Purim costume for Shoshanah. k, p, i levels. .

FS-C-23. Shabbat Shalom, color, 25 frames, captions. . e
Shows observance of Sabbath in acg¢ordance with traditional practice. :
Emphasizes ,participation of the very young child. k, p levels. .

» P e
FS-C-24, The Sabbath, color, 24 frames, captions. .
Deals with the ovmmn<m=nm of nrm Sabbath in accordange with Reform vnmnnwnm. k, p levels.

v

FS-N-24. The Holy Days, color.

Two” young siblings partigipate in the vnmvmnmnﬁos for 'and observance of the Bigh Holw Days, ¢« 7

Part I, "Rosh Hashana" (Jewish New Year), 29 frames. Part II, "Yom Kippur" (Jewish Day
of Atonement), 28 frames. k, p, 1 Hm<mww. ‘

8 encounter has not touched on the special relationship, many American Jews feel to.the country
of Israel,~the following filmstrips might be used as a parallel to the study of ethnic diversi:zv within
a modern socie

Israel's Children, a series of six filmstrips. A Jam Handy Presentation, Scott ma:nmnwos OH:* izn,

104 Lower Westfield Road, Holyoke, Mass. 01040, ) |
Each filmstrip,with color photography, presents a §limpse into the life of a child living in
Israel. ‘The geographical and historical locations vary, as do the homes, schools, and neighborhoods
of the six children. Each nrﬁwa/nMﬂnmnmw his own story, and authentic Israeli music accompanies

; the serieB. - N . .

"
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.mHHsmnnHv_w. A Child of, a Kibbutz |

BN .

. Filmstrips 6, N. and. 1, in that order, are especially recommended. )

>

Filmstrip 1 A Child of T&l Aviv

Ophir, a 13 year old boy tells of his home life, his school, and his youth activities in the ~
westernized nwm% of Tel Aviv, He anPmmmm\nzo holidays, mmscxxm: and Purim, which are of

special interest to children. The teachér might wish to note that the Sabbath, here presented

simply as a day off from work, is still celebrated with its original religious significance in )
many Jewish homes. .

Filimstrip 2 A Child of Acre , S -
wmmmwn. an eleven year,old Arab-boy, narrates this view of the daily life of a fisherman who lives .
near the Mediterranean Sea. The historical sections of Acre, including a crusade inn and a H:nxwmv

mosque, are explored. Also, several Muslim rituals are presented. -
J .

. «

Dahlia, an mHm<m= yedr old girl, introduces n:m viewer to a communal form of life on a kibbutz:
The children Yead lives HsamvszQSn of their parents, and are a part of a working group which farms,
fishes,*and makes use of the kibbutz services and resources. The orientation is towards an older -

audience than third grade. . : T

wwwsmnnwv 4- A Bedouin nrHHm * ' . .o
. t L
anm:HB a ten year old >nmvldo%. is a member of 3 nomadic: wmao:H= tribe. His home is a tent in ‘the .
hot, dry Negev Desert; he tells the viewer of various activities in his life, such as fetching water
several times a day and caring for the sheep. Nothing of their religious life is shown. .

Filmstrip 5 A Yemenite O:HHQ - . . ' .
This mHHannHv tells of a sixteen year old girl whose parents moved from Yemen to Israel in 1949,

It gives a picture of.traditional Yemenite customs, focusing on the mHnH s wedding. It also provides «
insight. into the fact that Israel, like the United mnmnmm. is a country whi¢h has received many different
immigrant groups. T~

a

Filmstrip 6 A Child of Jerusalem

-

Gershon, a thirteen year old boy belonging to an orthodox Jewish sect, ‘explains some of the rituals
of his tradition. Several holy places in the city are visited and nmnmmoﬁ is ‘seen at home with his
family. The information given-is fairly detailed. - . . .
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RESS SLIDE PRESENTATION: .ﬁmmﬂsunm‘mm.xmxm.nrm Braided Bread. Photographed by James Callahan.

»

N Video

84. Bearning to make the braided bread

-

85. Making the dough

! 86. Breaking the eggs

87. Watching the yeast act
88, Putting the yeast in the dough

89. Working the dough - the first time

.

Hrm bread rises . .

* 90.

91. - Working the 'dough again

-

92. ‘The bread rises mmm»n.

-

‘RESS SLIDE mﬁﬁmm%a>aHoz",
Photographed by James Callahan.

\ .
0 v s

Video -

——— .

X B
102. The Sabbath (title)
How., Friday daytime (title)

104. Buying the bread

v

(title) - 93,
94,
95,
96.
97.
98.
99,

100,

101.

Shabbat Shalom: The Jewish Sabbath ip a Reform Tradition.

105,

‘ 106.

107.

Dividing the dough - #1
UH<Haw=m the dough - #2 L

The three rolls are joined together
The dough is braided- ‘
The bread is put in pans
The bread is made ready for cooking
MCnnunw the bread into the oven

The bread is taken out of the oven

The bread is completed

The wine is bought ¢
Cleaning the house

The white cloth is spread

160 .
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108. Setting up the candlesticks

«

109. And tHe candles are put in

"111. Friday m<mmuﬁm (title)

£y
.

mem Mother 1lights the candles

113. She says the blessing over the candles

114,
115. .The whole family drinks wine
116. Father blesses the daughter

117. The mmn is blessed

* 118.. Breaking the bread

- N

' 119. _The family sings table songs

e

121. Friday night\(title) . n

.122, At Temple Israel

.

123. The candles at the temple
124. The scrolls

125. The reading of the Torah - #1

110. Filling the Kiddush cup with wine

120, m<mnwo=m.mmvmmﬁm for the temple

Father recites the Kiddush blessing over wine

(%

. 126,
o129
128.
- 129,
130.
131.

132.

. 133.

v 134,

135.

.

-142-

The reading of the:Torah - {#2

’

<

Leaving the nmﬁvwm service

Oneg Shabbat-'"'Sabbath delight" after the service

< ~

Talking with friends at Oneg Shabbat R
Saturday daytime (title)

Children play together _ .

» -

Parents relax and talk :

They spend time nmmaunw.mSQ,mnda%mmm with each

other /7/

Saturday evening (title) . ,
Braided nmuMHm. spice box, and wine for "Havdala",
close of Sabbath "

The :mm<amwm: candle is 1lit ‘

Y

The family mmmrmnm‘mﬂocba the candle

They hold hands and wish one anothef “A gcod

-

week ahead"” - .

N
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