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PREFACE - <

' RATIONALE ) ‘ t////
Harris County Department of Education concept-
. ' ‘ ualized "Patterns of Healthful Living" curricu-

Tum design under the following premises?®

1. Belief in the supreme worth and
individuality of each pupil.

2. Belief that each person should
be aided by educational instity-
tions in attaining his potential
as a human being.

3. Belief that each pefson should be
aided by educatiopal institutions
for  effective pagfticipation in a
democratic society. -

4. Belief each person can be-
+ come th erson he wants to be
and function more effectively
in a free society if he is helped
develop a persondl rational
value system. ’

5. Bedief that one of the important
fungtions of a school in a free
K society is ,to help pupils develop
and clarify a personal belief
system.

6. Belief in a value-based education
_ : program as the effective means of
o assisting pupils into becoming a
“rational thinking," "self-
actualizing” individual.

- ..,\(/

The following broad goals were i#entified\in

order to facilitate the ultimate aim of the
‘program as outlined in the propdsal- to the

Texas Commission on A]cohoiism:/ "The ultimate

L]




aim will be to have an ongoing program which
can be offered to organdzations throughout the
state, a program whith produces individuals
with the abil{ty to make responsible judgments
on their lifestyle." ‘ ) '

The program attempted the following:

1. Assist pupils in the development of
a more positive se]f—cgncept which
helps individuals achieve a more
rewarding, enrieched life.

2. Assist pupils in the development
. % of rational thinking processes
‘ necessary to effective functioning
in a free society.

. 3. Assist in the development and re-
finement of inter and intra personal . ~
skills rnecessary for individual and -
group effectiveness. .

4. Assist in helping the child under- -
stand the values of the society
in which he lives and participate
. effectively in j?at society.
§
|

4
- 5. Assist in develgpment of a personal
and societal va}#e system, which
involves: A
A. Dnde?%tandi@ﬁ how a value system
evolves: H

B. Appreciation of value systems op-
‘ * erating in a multi-ethnic society.

y C. Experiences in examination of values
: both personal and societal.
D. _Experiences in resolution of value — “
‘ conflict and value clarification - '

‘ both '‘personal and societal.
* - E. Déve]dpment of a sense of ‘responsi- '
\ . bility toward. the use of alcohol/
C .. drugs in-an alcohol/drug using
\ society. ‘ / v




./’ , '
INTRODUCTION
:‘l .
The era of scare tact1cs abou ugs has
ended. We found that see1ngythe r ors of
% an overdose did not change the dru céne.

The era of the realistic cognitive ‘approach,
., emphasizing both dangerous and. bene ic a]
pécts of drugs, did not work e1t er. Ll
<E§ft’ studies indicate an increase in use '
drugs during this time. Hopefully, we
. ) have come to the realization that the drug
L - . problem &s really the individual, the prob- |
! « °~ lems he has and the ways he solves them. . |
» The potential for destruction is not the 1
‘o drug, but the user. If all drugs were de-
. stroyed, the potentially self-destructive
. person would destroy himself some other
. way. .

Value clarification is a process; a
, skill to enhance what the good teacher is
v ; already doing. Value clarification is not
i‘ a means by which to change an individual,
but rather a process to develop his skill
‘ to deal with what is important to him; the
o _ skills enable him to sift through conflicts
: . and get to goals that,are important in his
<{« l1ife. This process wzll enable him to look —
- at individual behavior and evaluate that -
behavior in light of other goals ich are
valuable to him.

\

‘. |
] A special kind of teacher is r ’uired ' ,
- to teach the skill of valuing. One who does .

*not impose his/her ownsvalues on the students;
o one who is a better listener than talker; one
. ' "who lives; one who respects others' feelings.

Everyone must have someone who signifi-
, : cantly cares for him and what he does. Too . !
' : _ many addicts have stated that the redson |
' they turned to drugs was because "no one ' ‘ |
cared." To many students, the teacher is . |
the only one ‘who does .care. MWhat a sma]] |
. . price to pay for what might be a person's
life!l -

Mary Jane Reese ~ T |

.. 13 - / | ‘
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TO THE TEACHER
L This guide is written, hopefully, so “that
Y you wil] have little trouble following each

lesson. If you are new to the affective domain,
you wﬁ]] have a little trouble getting the "hang
of it. But consider the struggle worthwhile,
because you will be a better teacher having gone
through these pains.

I believe you'll be a better teacher for
several reasons; first, because you will be a
good listener. Let’'s-face it, net many of us
are good listeners. We try to be, but if we
videotaped our classroom teaching and critiqued
it, we would find that eighty percent of the
time you were not listening. Second, because
you will have learned to listen, you will know
your students. Not just their names, but, more
importantly, eir thoughts, ideas, hopes, dreams,
their fears, and better yet, their needs. They
will risk with you. Third, you will be able to
better meet their needs teaching in the affec-
tive domain. Forgsgo long we have forced our-
selves not to befriend the student because we
thought we couldn't teach him if we let him
know we cared. Fortunately, affective education
has gained credibility and we can now love our
students and let it show, as those o0f us who
couldn't shake our feelings have done all along.
We know students learn best when they know we
care about them personally. And fourth, you
will find yourself as a teacher in a different
role. No longer will you be an imparter of
knowledge, but.-you will become a facilitator
of ledrning - d1rect1ng your students, not
leading them.

Before you try any lesson in the classroom,
read it through and think about the purpose and
what the student will be able to do when he

N finishes the lesson. Perhaps as you do this,
keeping your students in Q1nd you will want

\ /14
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- to modify the lesson or add to it-in some way.
S Do that! yYYou know your students; you know
what will open them up. Write down youg alter-
natives ,as you think of them; they may Hecome
valuable additions to the .guide. Change some
of the learning experiences if it will help
your students explore the issue more fully.
If you have time, write down the students'
reactions to the lesson at the end. VYour im-
pressions of what they get out of the lesson
- are valuable data for the next time you use’
that lesson. . .
)
In several lessons, I suggest that students
keep a journal. This should be a voluntary de-
“cision by the student; we all know what pains
"notebooks" have caused. The point is that the
student sheuld gy{&gz\ﬁgrced to keep a journal,
- After all, the €omparison (if he desires it) :
is for his benefit, not the teacher's. =

I hope you learn and enjoy teach{ng this
as much as I Tearned and enjoyed writing it.

K ~»
Mary Jane Reese . .o .
¢

g
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LEVEL VII

"LES®ON 1 - SELF-INVENTORY ° \

PurQose:

To enhance the student's self-concept and worth.

Terminal Objective:

The student will inventory himself in the areas
of peer, family, school and general relationships
and determine which responses are positive and
which are negative.

-

Ena51ing Objectives:

Sk,
1. The student will indicate his feelings re-
garding four areas of 1nterest on a self-
inventory.

2. The student may verbally share his feelings
regarding inventory areas. Q

#

Learning Experience:

b
Give each student the Self-Inventory and ask him

to answer yes, no, sometimes, usually, or occasion-
atly to each of the items. (If rapport has not
beén established with students, the teacher ma

want to do this lesson at a later time and begin
with Lesson 2.)

Note to Teacher: This lesson will probably take
no more than twenty minutes.

17
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Evaluation:

The student will note his answers and indicate
in some way those areas he/she would like to
alter or change in the coming months. Students
may share the Self-Inventory with a friend or
the teacher if he/she desires. Otherwise, it
should be personal and kept in a notebook far
future reference. (Lesson 20 will be a repeat
of this Inventory.)

v,

Materiats:

Form, "Self-Inventory"




~
~
SELF- INVENTORY . A
Nrite.yes, no; sometimes, usually or occasionally in the
blanks below. ‘ 1s
3
GENERAL

I am a cheerful ‘person.

I am smart.

[ am easy to like.

I can be trustéd.

I am a very happy person.

I seem to do things right most of tﬁe time.

I wish I were older.

I am very good looking.

I have a lot of self-control.

I wish I were someone else. y

I can be depended upon.

PEER .

N

I should get along better with others than I dol

Other kids’are often mean to me. |
,I am popular with- others my age.

Boys/girls seem-to like me.

Often I am lonely.

I am friendly toward others.

I have many friends.

[ am among the last to be chosen for teams.p
. It is hard for me to make friends.

Friends usually follow my ideas.
197
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I wish I had more close friends.

Others think I'm fun to be with. f‘%

Other kids like to be with me.

' FAMILY ; ! ’
I do my share of the work at home. " ‘
My family is very proud of me. i
My family likes it when I do things wfith them.

I usually get along with my family.

I cause trouble in my family.

I do what is expected of me a£ home.
My parents 'seem-interested in whét I do.

I feel my parents don't really trust me:

My family would he1; me 1in any trouble .I had.
My fami]¥ &nderstands me. . L.
My family expects too much of me. 7

{ “
.1 am an important person in my family. - -

ﬁy*fami]y usually considers my feelings.
%~

SCHOOL
I look forward to coming to school. -~

This school has too many rules. '
~

Most of my teachers allow us to make decisions together.

s

Teachers grade/ too hard.

Other studenty often get me in ‘trouble at school.
‘. +

/._/

/

My teachgrs,q&p]ain things very well.

My teachers {isten&to what I say.

-




Most qf‘mxlxeacbeks give busy work. * o

.Most of my teachers have

N
., —
N -
. ‘ ..4.._»/ T e

I often feel rushed- and nefvoms -at school.
‘l “

Most of ~my teachers try to'make their subaecté ifteresting.

s

*

1 really enjoy working oﬁ-brojects with other students.

I enjoy learning in schodl more than learning on my own.’

I 1ike'havingqtojdo homework. .
Students here_are.frighd1y.
My teachers ask me to memorize too many facts.

Sgudents have a voice in how the school is run.

:i-find it hard.to-.talk to teachers.

SchooT is 2 960d;p1ace for making friends.
T be11eve sk1pp1ng schoo] A8/ wrong L .
I be11eve an- educat16ﬂ01§ jmportant '

MOSt of my teachers are fair to- me. S

I fee] ]ost 1n the crowd. ~

Our sch001 is so 1arge,

« .
e 'y 2

) . _ e,
I do just what“school work‘1s a551gnedu . ‘.

Ilgetsll

-

1f I had a choice, L wouldm t ‘go_to sch001 at a11

Fame : ..‘.._.._A

ks

-

“e

-
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"LEVEL VII
“T"“T‘ ) 5
LESSON 2.~ ADVERTISING AND YOU

» Purpose: " - -

a consumer. .

s

»

Fogcus: .

Respect, power, influence

Time:

One to two fifty minute class periods de-
pending on the time required by groups go
produce the "ads."

. Materials:
Filmstrip: ."Inside Advertising"
Magazines and newspapers
"Earth Essence" ‘Form -

-t
-

[}

Terminal Objecfive: “

-The student will analyze himself as a
consumer and draw conclusions about what
inﬂ]uences him as a consumer.

R . N - )
¥
B . .

To hélp the student understand himsg}f as-

+
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Enabling Objectives: ’
1.

The student will be able to identify
advertising techniques* and discuss
which techniques appeal to him and
why.

The student wi

v .
1;2 make a judgment on
the problem presented in the filmstrip

Learning Activities:

¥\ .
1. The student will d1scuss and comp]eté
’ * the activities and questions 1n the
filmstrip.
2.

The student will work in groups: to
develop a ‘television commercial and
ma‘gazine advertisement on the
in the filmstrip. Each group

duct
share its "ads" with the class,

Evaluation o, ' \ . "
The student will choose his "favoritel ’

commercial from the ones presefited byjeach
group and tell why and how it appealsito
him by completing the Earth Essence

oym-
L
¥
- 1)
1
\.—J‘ 'A‘
» i
{
1]
)
H
y s
.
)
" Al R
- L]
. 3
Y
¥ ?
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EARTH ESSENCE FORM

The Earth Essence ad I chose !

appealed to me because it was

v

L

[l

I think I chose that particalar ad because I

Advertising does _~  does not (check one)
affect me. The following }easogs will support
my choice:

1)

2).

» -

3)




LEVEL VII

LESSON 3 - FRAME OF REFERENCE -

Purpose:

To help the student realize that situations are
viewed differently by different people.

*

-

//// Terminal Objective:

. The student will 'synthesize his feelings about
. a particular situation by writing his ideas
. on the topics provided.

°

Enabling Objectives™'

>1. As a result of the learning experiences,
students will be able to identify the '
term, "frame of reference."

2. The student will create cartoon captions
illustrating his own frame of reference.

‘Learning Experiences:

(Note: This lesson may take more than one
class period.) .

1. Have one of the students tell the story
of "Syow White and the Seven Dwarfs."

2. Read the story, "The Other Side."

~
» ( B
.

’/ Lty ™
29
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/ . |
,/ . ”/
e 3. Ask the followjng questions:
/,/ Rl ,/ ! i .. . .
’ ( A. From whosdgframe of reference (point
N of view) was the story told? .

> L

B. Is that side of the dtory be-.
lievable? Can yoy imagine the ep-
- 3mother having that frame of reference?

. 4. Let's think about the fof]éwing situation a

minute: .
+7 A student is being sent to the
v AL . principal's office the-fitst time
++ . for discipline.
‘%‘N', Yt L .
A ) Now, pretend you dre either the
) . . student heing sent, the teacher
. ° y who is sending you, or the prin-
y cipal whio knows you are on the

way to see him. (Teacher, you
can substitute a coach, parent,
or anyone else for the three
people, \ X

How many will volunteer to- be
the stydent? Now, help me de-
scribe how you feel. I'11 write
your responses on the board.

(Pogéib]e responses:’ I'm 'scared;

I've never been to the principal's
office before; I'm innocent; what

will my parents do?)

Now who will volunteer to be the
teacher sending the student? Now
help.me describe your frame of
reference.

» {Possible responses: I just had
th

to send is time; he got o
;complete]y ut, of hand; I shoyld ) '
~ have sent hip_ages ago.). . .0
Peoon .-

{
- . ’ ‘ 26 e
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i . N 0 ) ' N'
Who will volunteer’ to be the

* principal? What would be his’ ..
frame of reference?

‘e (Possible responses: I don't
even know this student; he's
never been here before; must
be serious.)

Now these three people had dif-
ferent frames of references.
They thought about the same

{ ' , situation in three different -
ways.
N S5, I'm going to show you three (teacher, you can

show more or less) cartoons; get into groups
and select a spokesman. Discuss and come to
a consensus regarding the frame of reference
of each cartoon and then we will have each
A spokesman give the group's decision orally
S to the class.’ .

6. . Show cartpoons one at a time. Give enough
time for/each group to come to a consensus.
o~ (1f yoy/g;n't want to show the transparency,
v ’ you may duplicdtegthe cartoons and distribute
a copy to each/group.)

7. Each group's slpokesman reports consensus.
(The report may be generally the same or
they may be-different. It doesn’ t matter; ’
there is no correct answer., Students are .
- beginning to develop the concept "Frame of
Reference."

-

Evaluation: '

" If students have completed the obJect1ve by now
the evaluation activities may be unnecessary or
s you may choose one for reinforcément. If objec- ’
! tive has not been atta1ned then choose one of the |
S e - following:




1. Write four (4) siogans you would like to
. _ see as bumper stickers or on tee shirts.
LT
2. Draw (stick figures) a cartoon on a subject
agreed to by the group, giving a frame of
reference deglded on by the group.
‘. , 3. Rewrite a well-knownh story or nursery rhyme
from the frame of reference of a character
other than the main character in the story.

Materials:

Opaque or overhead projector (depending on whether
you used transparencies or pictures) or several
coptes of the cartoons.

" Note to Teacher: Try to keép the discussion
focused on frame of reference.
*Students tend to "get off" on

what each character would do ,

in such situations. Arranging >~
students in a large circle with
role playing taking place in

the center can facilitate
discussion.




)/ SAMPLE

THE OTHER SIDE

Not many people have heard my side of the story.
No, everyone believed Snpw White's lies about m;/// )
Why it was I who begged her father to keep her
when we married. He thought maybe she'é be happier
with her aunt. But I felt that -would be wrong and
I insisted that he forget that idea immediately.
And then, poof thing, my husband died shortly
afterwara, leaving me alone in this huge cold
palace. ph we]],ﬁanyway, on with my side of the

story.

"I still remember that horrible afternoon. My
magic mirror's exact words were, "My sweet, most
beautiful queen, you are being 1ied about by
someone who is jealous of you." Shocked, I asked
who and of couise it was that scbgminﬁgkﬁow White.
Well, I decided to Ea1kﬁ?d'hér; so I knocked on
her door and she bade m? enter. There she was,

- combing her hair; she always combed her hafz;, I
told her wﬁ} I'd come and whét/the mirror had

said and do you krnow what she did? She lied right

S
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.to my face!! Denied everything!
Early the next morning, I saw her-and one of the

) ™.
guards leaving the HET;EE. Upon inquiry, 1 found

h] . q

she had left for good!! Can you imagine? After all

B O

1'd done for her! Co. B

¢ A

For weeks I worried about her and finally decided

to see if I could find her. Luckily, my magic mirror

had done just that! So I dressed up as an 6]d woman
selling apples-:-l knew she'd never ia]k to me as my-
self because sét hated me so since she left the paiace---
and soon knocked on the door of the seven dwarfs'

f
house.

She was nice enough, though she was never verxffriendly,

“apd I even gave her the prettiest apple I could find

. in my basket.

We talked a while untit I was satisfied she was all

right, and then I said goodbye.

Well! Do you know that I was accused of poisoning
her? Yes! I, who have won every beauty contest

from one énd of the country to another. I, who have

always tried to be unselfish, though I've been ‘told




. \\
I. am beautiful, I've tried to remain humble to all, :
i,

was accused of murder!

It seems that the dwarfs found her when they re-
turned home and coL]d ﬁot awaken her. They have
:her now in 5 g]gss coffin and everyone goes to see
her. But I'm not, not after the way she treated

me and stiddg:gg;;e little dwarfs were terribly
i+

unfriendly to mi;/

That's been 20 years and I'm in poor health, though
I am still beautiful. However, I just had to write

my side of the story before I died.

i
ri

31
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{ * Resource Form #1

SMOKING IS VERY . T

SOPHISTICATED
32

(American Cancer Society)
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"LEJEL VII

LESSON 4 - INFLUENCES - - . ¢ - —

Purpose? RN e <
‘b_ To help the student explore the influences hisN\.
T famijly and friends have on—his life.

\/J Term1na'l ObJectwe %F‘

The student will analyzé his own opinions to}

determine who influences him and what or who
. may cause him to change his opinion.,

3 e s s

<
4 . b i o

' “‘Enabling-Objectivés:

1. The student will be able to defend his
opinions -on given issues,

2. The student will be able to evaluate
others' opinions of given statements.

i -

Learning Experiences:

r

(Teacher. g You will want to change some of these
: situations to make them relevant to -what's
f ) happening now.)

S ree———

1. Divide the students into groups, distri-
bute the “My Opinion" Form.

A.” Long hair on boys is: a sign of
Prebellion against author1ty

o~
v

~
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B. The schdol's dress code is too
‘ strict. If we, demonstrate we'l1l ... - N .
. forceé them to ‘change ‘the rules. .
What do clothes have to do with
o gett1ng Aan educat1on, anyway?

C., S1gn1ng pet1taons is wrong. If
S you want to change the rules, da.
i v s it in a lawful way, through proper
' “ channels. Petitions don't mean @
»» v anything, anyway. )

D. Smokiné is worse thah drinking,
At least alcohol doesn't cause
cancer.

B

»

o E. A teenager.shouldn't be told &b ' -
- , when to,be in at night. After : ; fo
all, he's not a kid anymore.

- s

e, F. You can't know how someone feels
until -you havelthe*same experience.’
Just 1ike you can't tell what mar1-
juana can do to someone unless you've
tried it.

G. Unler certain circumstdé&es\chéating e
might be 0.K. There have. begn times . ‘ ‘
. when I"vé thought about 1; -
" H. Being -popular in school is very im- -, r T
portant. If you're unpopular, you"re T

nothing., 3 ' : ,
2. Ask each group member!td mark or circle one |
df the following for jach statement: . . e
] 2 3 : 4

Strongly Agree Agree Disagree Strongly Disagree

e
[N

- 3. Each group should have a recorder who
"tallies the respon¥es. The teacher writes
on the cyélkboard the numbers of those ‘who .
. strongly agree, agree, disagree, strongly.
disagree. . Then in class discussion, ask’
the followifig questions: s ! .

[} A ' «
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A. Why did you agree or disagree? -

B. Which of, your reasons are based on
fact? Which are based on something
you heard your parents-or friends say?
Kre there other reasons which cause
you to feel the way you do?

. C. How many of you agree with the stand
i your family takes on certain issues?
How many of you agree with your.friends? T
Do your family and friends take the same
stand? Why do you agree with either your
family or friends? . ‘

(Note: The next two activities are for '
. advanced students or those students you
know would be interested in doing them.)

N;:L.Each group will take one of tHe
statements and agree on an opinion.
They will bring newspaper, or maga-
zine articles (etc.) to support
their opinion. (Give them time to
do this, at the library or home,
you may want to give them a day or
longer. This is the logical place
to divide "this lesson..)

7 }.
Each.group then presénts their

.statements and the evidence to
support their stand. (They may
'want to have one person do this,

2.

. or have a debate between two mem-

bers of the group, or have a panel

. discussion conducted by the group.
At any rate, both sides of the
jssue should be presented.

Eva]uation:

Put students back into the original- g
C ginal groups and : : :
ask them to again mark the "My Opinign" gorm "
(perhaps with a different color pen or pencil). '
Again, tally the responses on the chalkboanrd
agddCOQparg thise answers with the first scores. - ey
nduct a brief discussion using the f g e
as focusing questions: : . ’o1lowing. ' A

. .
"y . A
Y

23 C ' " L T
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. - s . > . -3 ,
. . : , * R




w may changed or shifted
your original stand?

2.\ Could we get a list. .of reasons
why some of you changed or why
you didn't change? (List on y
board).

3. Looking at these reasons what
or who seemed to have theymost -
influence over your opinio

(Possible answers: more facts,
new way of looking at an issue, -
my friends, my parents, an
experience I have had, etc.)

4. Can opinions be changed? Is it easy or -
difficult to change an op1n1on? Why
do you think that is?

Materia]s:i o
Form, "My Opinion" cos i}

Articles you have collected to support
statements,

—




"MY OPINION"

’ C1rc1e the number which most closely expresses your op1n1on on
,the issue.

t

I

A. Long hair on boys is a sign of rebellion against authority

1 2 3 4
Strongly Agree Agree Disagree Strongly Disagree

/ B. The school's dress code is too strict. If we demonstrate
we'll force them to change the ruleg. What do clothes have
to do with getting an education, anyway?

1 2 3 . 4
Strongly Agree Agree Disagree Strongly Disagree

C. Sign1ng petitions is wrong. If you want to change the rules,
do it in a lawful way, through proper chdnnels. Petitions
don't mean anything, anyway.

N : 2 3 4
Strongly Agree Agree _ Disagree Strongly Disagree

D. Smoking is worse than drinking. ~ At least drinking doesn't
cause cancer.

1 2 3 4
Strongly. Agree Agree Disagree Strongly Disagree

E. A teenager shouldn't be /told when to be in at n1ght After
all, he's not a kid anymore. . )

*

1 2 3 . 4

Strongly Agree Agree Disagree Strongly Disagree

F. You can't know how someone feels until you have the same
experience. Just like you can't tell what marijuaha can
do ‘to someone unless you've tried it.

1 2 - 3 4 -
Strongly Agree Agree Disagree St*qu]y Disagree
G. Under certain circumstances theating might be 0.K. There
have been times when I've thought about it. . )
1] 2 3 _ 4 .
Strongly Agree Agree - Disagree Strongly Disagree
H. Be1ng popular 1n school is very important. If you're
unpopular, you're nothirg. _ . . .
e 1 2 3 - 4
Strongly ‘Agree Agree Disagree Strongly Disagree
- , -39
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LESSON 5 - UNDERSTANDING ‘ . \)

Purpose:
To help students understand that individuals

- do not always see themselves as others see’
them. )

Terminal Objective: | «

The student will compare thoughts "about him-
self with other students by rank ordering

those .that are most important. . S o
N : e . |

®
3

[

Enabling Objectives:

1. Student will demonstraté verbally his
thoughts about. himself and others by
participating in a groyp discussion.

2. Given a list of values, the 'student
will rank them according to his
.preference.

-

. (Note: This 1esson neéds to be taught

: in one class period. It will take a
full class period; so please study it
before you teach it.)

*

Learning Experiences: ' LA

-

4 1. Divide the class into groups by numbering
off: the ones meet in back of room in

, ' right corner, the twos meet in back @f, .
oo . room in left corner and so on.  (Group

L} "‘,

, 40 | o .
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size should be about 5.)

Instruct the groups to answer the following
(each student fn each group speaks so.his -
group can hear him. Give about five minutes
for #2-5, time should not be allowed to drag)

A. State your name

B. Tell who or what influenced you most

in your 1ife and how .er~why—

. C. Tell who or what you'd 1ike to be and
why

After each student has done #2, the student
on each student's left will tell what he
-remembers about that student.

L

" ¢color, car, or anfmal the student on the

right of him represents to him and explain
why he chose that description. (For
example, a student may say‘another is the
color "blue™- because- that student is gcntle
‘or kind or looks good'in blue.)

Each student in the group will decide what &\>

Each student will now tell what color, car
or animal he thinks he is and why .he chose
that description for himself.

On ditto sheets or chalkboard, teacher g1ve§
the following instructions.

Here is a 1ist of 18 items arranged
in alphabeticgl order. You are to-
arrange them in order of importance
to 'you. For instance, place a |
next to the ftem that is most- im-
portant to you and so on until you
reach 18 which will he the least
‘“important item to you. -Read 'the
entire 1ist first and take your

time. (Teacher should also rank
a 1ist )

A




A

being able to do as I please
being happy
being in school act1v1t1es
being popular
"~ being sure my side of an incident is heard
doing the right thing
do1ng what is expected of me
20109 to chunTg ) 3
aving a boy irl jen
—___have a true fr1énd’/$*q
—____having fun
having money to .spend
helping others’
listening to others
making good grades
. pleasing my parents
- , the clothes I wear
the way I look

=

-

IH

-

Materials:

Form, "What's Important T6 Me" < .

-

Evalluation:

After completing activity #6, look at the three
items you selected as being most important to
You. Write or give orally the reasons why you
selected those three: Items could be written
on board and a tally made to determine the most
1mportant items. .

O

Note to Teacher: © x o g

You may want the studeﬁt to keep this in his/her .
journal.

'




. WHAT'S IMPORTANT TO ME1

>

Here is a Tist of 18 items arranged in alphabetical order.
You are to arrange them in order of importance to you. For
instance, place®a 1 next to the item that is most important
to you; a 2 next to the item that is second moit important
to you and so on until you reach 18 which will be the least.
important item to you. Read the entire 1ist first and take
your time.

Being able to do as I please

Being happy

Being in schoo]'activities

Being popular

Being sure my side of an incident is heard
Doing the right thing

Doing what is expected of me

Going to church

Having a boy {(girl) friend

Having a true friend ‘

Having fun

Having ‘money to spend

HeTping others , -
Listening te others

Making good grades

Pleasing my parents

The clothes I wear

The way I look ///
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LESSON 6 - WHAT WOULD YOU DO?

Purpose: .

To help students develop an understanding
of responsibility.

Termina]'ObjeEtive:

The student will make a judgment regarding
the action he would take toward “Jim's
Dilemma."

Enabling Objectives:

1. The student will be able to recommend a
course of action and make a decision about
what he would do in the same situation.

2. The student wii] be able to defend his
decision.

Learning Experiences:’

-

1. The student will read or be read the
story "Jim's Dilemma".

2. After reading the story, ask the following
questions:

7

A. What do we know about Jim and
his family from the story?

B. How do you think Jim feels? (Be
sure to emphasize feeling words.)

44
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€. Has that ever happened to you
or to anyone you know?

D. How did you/they feel?

E. What could Jim have done?
(Suggestion: Record the ideas _ < 7
on the board so as not to lose
.any comments.)

F. Does anyone else have other
ideas?

G. What would have been the
consequences of the alterna-
tives you suggested in E and F?

H. From a medical point of view, is
smoking marijuana less harmful
or more harmful than drinking
alcohol? Why? Support your
answer. (Teacher: Try to get
a discussion of both short and

Tong term effects.) .
_1. How does Jim féel about alcohol?
\
J. Can one get "hooked" on alcohol?
K. Why do you think he feels that
way?
L. How do you think Jim's father
feels about himself? Life in
general? Jim? B
—

-

Evaluation: )

The student will write or give orally-an ending
to the story pretending he is Jim and include
what he considers to be the way to handle the
situation. -Use evaluation form. Students may
choose to role play their story endings.




2

(Some students may want to read and discuss
their decisions, others may want to keep their
decisions in a journal.

(Teacher: To further the point of alternatives,
use Strategy #24 in Values C]ar1f1cation,
S1dney Simon, et al.)

4
Materials:

For teacher resource use:

Resource sheet on "Understanding Alcohol
and It's Effect"

Resource sheet on marijuana (See Appendix)
I

"Jim's Dilemma"
Evaluation. Form, "Jim' s Dilemma - A Solution"




"JIM'S DILEMMA"

Man! I'm glad to get away from home, Jim thought
as he «drove away from the curb. f Qet so tired of
my old man stumbling around. I'm never going to
drink 1ike that. 1In fact, I'm never going to drink
at all! 1It's worse than marijuana. All that ever
happened to me when I smoked a joint was to get a

little high.. Boy! I really felt good last night.

Jim rounded the curb to Tom's. I think 1'11 go to

Tom's and maybe we chn go for a spin, Jim thought.

Mom won't care how long I'm gone and she won't say
anything since 1 did_a]] those chores fdr her. I
really feel sorry for her after the old man's bout

last night. He almost killed her.

Tom had been Jim's friend a long time. In fact, Tom
had turned Jim an to marijuana. When Jim parked his
cycle at Tom's house, it'wasn‘t a second before Jom
met him at the door. Jim noticed a sack in Tom's hand

with a bottle in it. Tom was saying something about a

"drink before they went for a real ride.

Jim gulped. What was he geing to do now? He couldn't
tell Tom he didn't want to; he'd call him chicken.

What should he do?

47
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If I were Jim, I would handle his

problem by....

43
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LEVEL VII

LESSON 7 - RESPONSIBILITY

Purpose:

To help the student understand the relationship"-
of rights to responsibilities

!

Terminal Objective:

Given a hypothetical situation, the student
will make and defend a decision regarding -
Lisa. )

"N

Enabling Objectives:

The student will be able to différentiafe:

1.
between "rights" and "responsibilities."
.2. The student will be able to list his own
rights and responsibilities as a member
of society, in a family, to a friend,
and as a student. N
‘ ]
Learning Experiences: ’ . e v
N - ‘—"f %
1. Put the words "rights" and "responsibilities”

on the chalkboard and have students teil

what the words mean. (If it!s necessary to
use a dictionary, do so; but generally stu-
dents will give you the correct meanings.)




-

Have students list what they consider to be-
their rights and responsibilities in the
categories below:

* As a Student :
Rights Responsibilities

As a Citizen (now_or in the future)

Rights , Responsibilities
‘ ‘ As a Friend -
Rights ' P Responsibi]ities
P - ‘\
As_a Brother/Sister/Cousin (Family)
Rights ' Responsibilities

Each group chooses one of the following
episodes and arrives at a group agreement.
The notetaker in each group will report -
the following: 1) the decision, 2) why
the group_took that stand, 3) the con-
sequences of the stand, and 4) alternatives-
to the stand.
A. Your best friend has been $foking
pot and is falling behind in his
-~ grades. He begins going around
., With older guys who are known to
be shooting heroin. VYouw have
.talked to him many times and
tried to get him to stop. VYou
know if you don't do something
he'll start using hard stuff.
What do you do?

4




B. C1ndy s mother is an invalid and

as an only child she has to
- take care of her mother in the

mornings before school and right
after schpool. Al1 the money
Cindy's father makes on his"
night shift is spent on a nurse
to take . care of her mother
dur1ng the day when Cindy is
in school.

Cindy paints very well. In
fact, her art teacher entered
one.of her paintings in a con-
test and it won first prize.
Now" one of the judges wants
Cindy to meet' with his company's
~ board of directors after school
one day to discuss an offer for
her to work in the advertising
- department on Saturdays. If
she did work with the company,
she might earn a scholarship to S
college, but then who would take®s .
care of her mother?

If Cindy hired a nurse for Sat-
urdays it would take all the
money she earned and what would
“her father say? He can't really .
afford a nurse another day of
the week and he feels Cindy
should spend more time with -
her mother. However, Cindy's
father has always encouraged
her in her artistic-ability

and has been proud of "her
achievements so far. What
should Cindy do? .

Eva]uation:

After read1ng the story of Lisa, make a decision
about-what she should do and write or givé orally’
the reason she should make that decision.

~

~

51
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LISA'S DECISION °

'

When Lisa_won the essay contest she was

so excited she didn't stop to consider .

that having $50.00 would soon be a -

source of worry rather than joy, as she »
now felt. She never had fifty dollars

before--she had never even seen a fifty

dollar bill. What would she spend it

on? '

As she tried to sleep that night, shé
‘kept thinking of the money. There were
so many things she wanted. Then she
thought of her sisters. Both of them
needed new coats. It was winter and
the coats they ‘had were much too small
for them and besides the moths had
eaten holes in them. Then she thought
of her parents. Both her mother and:
father worked. hard. " Everything they
made went to take care of the five
‘children. Nothing was left after paying
for the necess1t1es

Lisa had been saving a little money from
babysitting so she could go to camp.
Her parents had told her she could go ’ . v
if she saved the money. The $50.00 was
- exactly the cost of the camp. However,
. $50.00 would really help the family
‘ right now. What should Lisa do?

(Teacher: Some students may want to
share their decision with the class,
others may prefer to record their de-
cision privately. in their journals.)

)

Materia]St L x

Copies of episodes A and B (groups Showld - . L
choose whigh they prefe') and the Eva]uat1on o
episode, Lisa's Decisiq‘.

)
J A
W2

-
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EPISODES ¢

A. Your best fr1end has been smoking pot and is
. falling behind in his' grades. He begins -
— .going around with older guys who are knowh
: to be shooting heroin. .You-have talked "to
him many times and tried to get him-to stop.
You know if you don't do something he'll
start using hard stuff. What do you do?

s : )
» \\.
. B. Cindy's mother is an invalid.and as an only
child she has to take care of her mother :
in the mornings before schodl and right after
school. A1l the money Cindy's father makes
on his night shift is spent on a nurse to
take care of- her mother during the day when
Cindy is in school.

Cindy paints very well.” In fact, her art
“teacher entered one of her paintings in a
contest and it won first prize. Now one of
the judges:wants Cindy to meet with his
company's bodard of directors after school .
one day to discuss an offer for her work in
the advertising department on Saturdays.
If she did work with the company, she might
earn a scho]arshlp to college, but then who

. wou]d .take care of her mother?

If Cindy hired a nurse for Saturdays it would:
take all the money she earned and what would s
her father say? He can't really afford a nurse
another day of the week and he feels Cindy
should spend more time with her mother. How--
ever,‘C1ndy s father has always encouraged her
in her artistic ability and has been proud

N of her achievements so far "What should-
Cindy do? R




E4

N—

Evaluation:

¢

After‘reading the story of Lisa, make a decision
about what she should do and write or'give orally
the reason she should make that decision.: '

™™ LISA'S DECISION

3

When Lisa won the essay contest~she was $o excited
she didn't stop%to consider that having $50.00 would
soon“be a source of worry rather than joy, as.she - -
now_felt. -She never had fifty dollars before-~she-

.had never’even seen a fifty-dollar bill. What

would she spend it on?
As she tried to sleep that night, she kept -think®hg
of the money. There were so many things she wanted.
Then she thought of her parents. Both her mother
and father worked very hard. Everything they made
went to take care of the five children. Nothing 3
was left after paying for the necessities.

Lisa had been saving a little money from babysitting

so she could go to camp. Her parents had told-her,.

she could go if she saved the money. The $50.00 was

exactly the cost of the camp. However, $50.00 would

really help the family right now. What should Lisa

do? ! \
i /- N

DECISION  /

+

’

Lisa should do

// ’ -
i . Because .




LEVEL VII

LESSON 8 - ALCOHOL DECISIONS

Purpose:
To help the student consider what\he would do
in particular situations dealing w alcohol.

Terminal Objective:

Through class activity, the student Will express
his attitude toward using alcohol. Student will
answer and discuss questions on "My Alcohol I.Q."

~
’

Enabling Objectives:

1. Each student will be able to participate
in a group decision regarding alcohol use
by using information from a hypothetical
“situation.

2. Following a self test on effecté of a]cohb]

use, students Will reconsider his original
decision regarding alcohol use-

Learningunggriendes: 'y

The factual information jnc]udéd in this lesson
was taken from "“Thinking About Drinking," a
United .States Department of Health, Education
and Welfare, Public Hea]th Service Publication
No. 1683, 1972.
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(This -lesson will take more than one class period
if a1l the situations are used. ‘The teacher may
choose to' use one situation from each category or
one category a day. )

1. Divide the students into groups or four or ~
five and give a ditto sheet.with the following
situations and questions. (Encourage students
to think of other solutions in add1t1on to the ; 1
ones. given. )

e;. What does a family do when....

1) You come home to find one of your
parents drunk? (Does the family
try to carry on as if there were
no problem? Does the family con-
. sult the family doctor? Does the
family try to talk the drinker
: into calling the local Alcohol
% - Anonymous group or the community's
mental health or alcoholism clinic?)

2) The parents are nondrinkers ‘and
their teenager is wondering whether
to drink? ?Do the parents decide
their teenager will not drink?

Does the teenager make a decision
on his/her own? Do the parents

: v and teenager discuss the question
& : together before any decision is
- made?)

B. What dbes a girl do if...

v 1) She sees her brother getting high
at a party? (Does she ignore it?
Does she ask him to stop drinking?
Daes she ask one of his fr1ends
to talk to him?) :

2) She doesn't like drinking but her
girl friend wants her to adcept
+ta drink. (Does she accept the

XS

‘_‘%&ér1nk in order to keep hér friend

from getting angry at her? Does - '
she refuse to accept the drink

¢ . . \
‘
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(

regardless of how her friend feels?
Does she laugh and try to joke her
friend out of the sftuation?)

C. What does a boy do if.... ~

1) He feels high when it's time to
leave a party. (Does he call for
a cab? Try to act as if he isn't
high? Ask a friend if he can
spend the night with him?)

2) His parents ask where he's going
- when he's headed for a party, at

which he knows there will-be
drinking. (Does he tell about
the drinking? Tell them where
he'll be but not mention the
drinking? Make up a story about
where he's going?)

D. What does a young person do if....

1) He/she is at a party where every-
one urges him to have a drink?
(Does he take one drink, sip it
- - . slowly, and eat a 1ot? Refuse
thé drink, saying that he's in
training for football, even if

o S . he isn't? Taste a drink and later
.f\\V{ fo pour-the rest of it down e drain?
‘{? L Pretend he has a drink whem\in
~ . reality it's really Coke or 7-Yp2?
. 2) He/she finds beer being Served -

at a party? (Does he accept.the.
beer, anytime, anywhere? Ask
himself whether he really wants
the drink and why? Consider the
particular circumstances of the
party?)




3) He/she has never had a drink and
. wants to see what it*s like?
(Does he ask his parents to let
him drink with the family? Ex-
periment at home when his parents
are away? Experiment at a friend's
house?) "

¢
L4

2. Each group is to decide the best solution(s)
. and defend them. These solutions may be
.written;or 9iven orally by a group recorder.

~

3. Each recorder than .shares wit the rest of
the class his group's solutiofs.

Materials:
Copies of "My Alcohol 1.Q."

Copies of Episodes A-D
01d magazines (Optional)

Evaluation:

Thestudent wiTl answer the questions on "My Alco-
hol 1.Q.", true or false. Discuss the correct
answers later. This is a self test on the student's
knowledge of alcohol use. Encourage students to
reflect back on his decisions in the episodes and
ask if he would change his position now that he has
more data? (Exert no pressure.)

- ‘ and

a

The student-may decorate his journal cover or make

a poster or collage with pictures from magazines
" (etc.) which reflect "his attitude toward using
alcohol, toward himself, toward his .friends,
‘parents, teachers, etc. :

%
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These should be displayed on the bulletin board
and, if the student wishes, explained to the
class.

or
The students could be grouped and create a drawing

of the group's attitude toward itself, alcohol
or others.




MY ALCOHOL 1.Q.

Answer the following questiuns, true or false, on alcohol:

1. A]cohoi is a8 drud.

2. Alcoho],}s a food.

3., In the body, alcohol is digésted just as food
“is. .

4. In the body, alcohol is purned up ju;t as food
is.

5. Because it is a stimulant, alcohol tends to pep
a person up. |

6. Everyone's body reacts the same way to the same
amount of alcohol. . ' ~

7. Alcoholic beverages can be fattening.

8. Alcohol in any quantity will damage Oorgans in
the human body. 3 i .
9. A person can die of alcohol poisoning.
10. A1l alcoholic beveraées are equally strong.
11. Liquor taken‘§traight will affect a perSon
_faster than iiquor mixed with something else.
12. A person will get drunker on vodka o} gin or .
7 rum than on the same amount of whiskey. ‘
13. Switching drinks will make a person drunkerﬂ%@anf

staying on one kind of aleoholic beverage.

o+
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14.

15.

16.
17.

18.
19,

A persoﬁ can sober up quickly by drinking black
coffee and dousing his head with cold water:

It is risky to drive a car rigHt after having a
drink.

©

Drunkenness and alcoholism are the same thing.
Anyone who drinks at all is likely to become an
alcoholic.

Alcoholics can be helped.

There are certain symptoms to warn people that

their drinking may be leading to alcoholism.

¢
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ALCOHOL RESOURCE DATA T

(True) Alcohol is a special type of drug; it
affects the nervous system after 1t reaches the
brain.

(True) Alcohol is called a food because it contains
calories. But it is not a proper substitute for, e
usual foods in a balanced.diet since it is almost

completely lacking in the many other nutrient needs

for growth and maintenance of good health. ’

(False) Alcohol does not have to be digested slowly,
as most other foods must be, before reaching the
blood stream. Alcohol is immediately absorbed into
the blood, passing directly through the walls of the
stomach and the small intestine. The blood rapidly
carries it to the brain. This is why alcohol may
affect a drinker so quickly. ’

(True) The body burns up algohol through the process
of oxidation - a series of chemical changes that
enables food to release energy. Oxidation takes
place mostly in the liver, which needs about one hour
to burn up 1/2 ounce of alcohol; this is the amount
contained in one beverage highball, one glass of
wine, or one can of beer. Meanwhile, the unoxidized
alcohol remains in the blood stream and continues

to have an effect on the brain. '

(84

(False) Alcohol is generally a depressant, %ot a
stimulant; but sometimes a drinker imagines that he
is being pepped up. This is why:

Alcohol's first effect on the brain is- to

slow down the brain area that controls judgment
and thought. Thus, alcohol may interfere with
a'person's normal ability to do certain mental
tasks; to remember; to understand; to reason; .
to make decisions. . - o
In slowing dawn this area, alcohol releases, the

drinker's inhibitions which usually guard bis

behavior. Since he is less inhibited, more

relaxed, he may at first feel unusually free-

and-easy and gay. But his nervous system fis

being depressed, not stimulated; and this

\
\
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depressant act1on 1ncreases if- the person
continues to drink.. .
Alcohol also tends to slow down the brain area
that controls muscular coordination Thus.
alcohol may also interfere with a person's
normal ability to do certain'physical tasks:

. to coordinate movement‘oflks arms and 1egs,
to speak clearly; to ba}ghce nfmse1f

If a person takes in aicnh01 f%ster than his
body can oxidize 1t, ‘the. alcoho] concentration
in his blood will increase. As the alcohol.
concentration builds uyp, his reacttdns become

‘less and less depéndable when he tries to - ,
b‘\\\\\ . reason, to remember, to coordinate the muscles
that help him to stand, move, drive. With the
depressant action increasing,. relaxation: may.
give way to feeling high, then drunk, and
finally - if he continues to drink - to passing
out. ¢ .

6. (False) Reactions Egié;cohol vary tremehdously
Different people rea ifferently to the same amount

of alcoholunder different circqmstances

Reactions depend On>mamg complex factors. A
person may be influenced by physical factors; .
how fast he drinks; whether he has eaten; -the

type of beveragei—his body weighty . his—body

. ’ chemistry. He may also-be influenced by
psychological factors: the situation he's in;
¢ his mood; his attitude toward drink1ng, his
. drinking experience. ,

7. (True) Ancohol is higher in calories than sugars
and starches, although lower than fats. An ounce of
liquor contains about 70 calories, the equal of a
fried chicken drumstick. A 12-ounce can of beer
contains about 150 calories, the equal of one
frankfurter. The calories in alcohol can contribute
to overweight. However, if alcohol is substituted
for a balanced diet, the person.may suffer from
malnutrition. %

8. (False) Moderate amounts of alcohol usually do not
harm body organs in’ the well-nourished person. But
large amounts and high concentrations—of alcohol may
lead to frritation or inflammation'of parts of the




digestive System; pro1onged and heavy drinking may
serfously affect the heart, 1iver, stomach, and .
other organs. )

9.. (True). If a persorn rapidly gulps down an unusua11y
e .}a;?e amount of a1cohol (more than a pint), it may
~ ki him. -. . :

*10. (Fa]se) A1coh61ic'beverages are made from two
i different processes - fermentation and distillation.
_ Distillation creates beverages. containing higher
h"“,con;entrations of,alcohol.

1
&

. Wines and beers are ‘fermented beverages Most
. beer. made in the United States codntains about 1
BT 4 percent pure alcohol. Ordinary table wines
Y (such as burgundies, sauternes) contain up to

T T ERes 14 percent pur alcohol Degsert or cocktail
o> Lo wines (ports and sherr1es,&§n($;n§tance) are

Y ' fortified with extra alcohol, “ncteasing the

altohol content to-18 to 21 percent.

® 11. (True) Straight liquor reaches the brain faster
because it is*absorbed into the blood stream faster
"+ < than liquor which is diluted.

R ( But when liquor is diluted, what you use as a

g mixer ‘has an influence on absorption of the
alcohol. The carbonation in soda or ginger (
ale will speed-the passage -of--the alechot———- - - - oo
through the stomach. ., Thus, the alcohol in. b )
L liquor diluted with water is absorbed somewhat

k faster; and the alcohol 1n~straight liquor is

absorbed fastest of a11

12. (False) The flavor of the 11quor does not affect
the drinker. It's the alcohol content that affécts
him. Each liquor has a different flavor because

. each is made:from different. ingredients. Whiskey
is made from grain such as corn, barley, rye; vodka
from corn, other cereals, and potatoes; rum from
molasses; gin from alcohol f1avored WIth juniper
herries. . , .

But all ordinary 11quors have “raughty the same

) . alcohol content. With most vodkas, gins, :
' whiskies, rums, 1 ounce conta1ns about 1/2

ounce of pure alcohol. . .




13.

4.

15.

16.

v ) g
(False) Swjtching, or mixXtag, won't make you drunker
because the degree of drunkenness is determined by the
total amount of alcohol your blood absorbs, not by

the fltavor of the beverage. However, for some people
switching is more likely to cause nausea and vomiting,
possibly because of the different flavorings and
mixers used.

(False) Nothing can speed theéggbering-up process
because your body oxidizes alcO6hol at a steady rate.
Coffee can help keep ybu awake, byt it won't improve
your judgment or sharpen your rea %ions. A person

who s drunk can only wait for his‘liver to burn up

the alcohol, at the rate ot about one hour for every i
1/2 ounce of alcohol he has drunk. ’

(True) Under certain circumstances, one drink may
affect a driver's judgment, may.interfere with his
normal alertness, especially if he is an inexperienced
driver or an inexperienced drinker. He may become
overconfident,. careless, more—t+ikely to take chances,
running through a red 1ight, passing on a curve, .
speeding. To be absolutely safe, anyone should wait
at least an hour, after having a drink before he
drives. If he cannot wait, he should find a non-
drinker to take the wheel.

(False) Drunkenness is temporary loss of control
) ] j_]_e;trink'ing

alcohol. Anyone who drinks immoderately at one
time or another may become drunk.

Alcoholism is a serious illness. The alcoholic
person loses control of his drinking. He is
dependent on alcohol;-and his drinking interferes
with some vital part of his 1ife - his work, his
‘family, his emotional or physical health. He

may feel that drinking offers him not only
escape, but actually the only satisfaction he

can find in life. .

(False) Out of about 80 million people in the United
States who use alcohol, 9 million are estimated to

be alcohojic persons. Ooctors do not know why scme

peopYe bedome alcoholic; most experts believe that

it i4 a combination of physical, psychological, and
socioNogicpl causes. [Lhe person who drinks to- -~ -—=
escape m hi1s emotional problems ard the pressures

of everyday living is probably more likely to.become

an alcoholic indiwidual. .

G5 -
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18.

19.

(True) These signs may be warnings: The person's

o -

(True) 1n many cases. Medicines and psychitatric®
treatment used by doctors to he]p the alcoholic
person st Sober and learn to hand]e his problems
effectively without alcohol. Many people have also
been helped by Alcoholics Anonymous, by religious
gujdance, and by vecational rehabilitation workers.
But no single method of treatment works for everyone.

drinking increases, especially his drinking alone..
He may seek excuses to drink, or drink on the sly,
or need- to drink early in the morning. He may gulp
drink after drink. He may "black out". (This is
temporary loss of memory, not loss of consciousness.

At this point, a person may be treated_ effectively
if he consults his physician or minister, or a
" counselor, psychologist, or psychiatrist.
Without treatment, he faces uncontrolled
drinking, ™equent drunkenness, and addiction
to alcohol.

J——
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. - EPISODES A 7 \
J( 2

A. What does a family do when .

1) You come home to find one of your parents drunk? (Does the family try to carry
on as if there were no problem? Does the family consu)¢ the family doctor? Does
the family try to talk the drinker into calling the local Alcohol Anonymous group
or the comimunity’s mental health or alcoholism clinic?)

2)  The parents are nondrinkers and their teenager is wondering whether to drink? (Do
the parents decide their teenager will not drink? Does the teenager make a decision
on his/her own’ Do the parents and teenager discuss the quiestion together before
any decision is made?) L

B.  What does a girl do if. . ‘

1)  She sees her brothcr getting high at a party (Does she ignore it? Does she ask him
tq stop drinking? Does she ask one of his friends to talk to him?)

2) She doesn’t like drinking but her girl friend wants her to accept a drink. (Does she
accept the drink in order to keep her friend from getting angry at her? Does she
refuse to accept the drink regardless of how her friend feels? Does she laugh and
try to joke hér friend out of the situation?)

C.  What does a boy do if. . .

1) He feels high when it’s time to leave a party. (Does he call for a cab? Try to act
as if he isn’t high? Ask a friend if he can spend the night with him?)

2) His parents ask where he’s going when he’s headed for a party, at which he knows
there will be drinking. (Does he tell about the drinking? Tell.them where he’ll
be but not mention the drinking? Make up a story about where he’s going?)

D. What does a young person do if . . . .

1) He/she is at a party where everyone urges him to have.a drink? (Does he take one

SStp 1 ; 4liu Cat @ 10t RTIusT 1 3
for football, even if he isn’t? Taste a drink and later pour the rest of it down the
drain? Pretend he has a drink when in reality it’s really Coke or 7-Up?)

2)  He/she finds beer being served at a party? (Does he accept the beer; anytime,
anywhcfe’ Ask hiniself whether he really wants the drink and why? *Consider
the particulag circumstances of the party?)

3) He/she has never had a drink and wants to see what it’s like? (Does he ask his

pareats to let him drink with the family? Experiment at home when his parents

are away? Experiment at a friends hous?)

8
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'\ LEVEL VII

LESSON 9 AND 10- RULES

Purpose: '

To help the student understand the role or ru1es\
or laws in a just society.

» . »
/ Focus:
Responsibility . ’
Materials:

None

Terminal Objective:

Student will decide if rules are necessary for.a

tent with that decision. o

Enab11ng70blect1ves

»

1. Student will be able to descr1be the decision-
making prpcess, stat1ng alternatives and
consequ&ﬂﬁes ) .

4 2. Student wf]l be able to formu}ate qua11t1es
necessary for a 1eader ‘

"o

-4

given situation and formulate gu1de11nes cons1s:/*r_~ﬁ
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Learning Experiences: . ~ o
’ N l ‘\\
Teacher: .Set the scene for the class. =
r k’.\_.

You are all astronauts in a space ship. Just
as the ship is crash landing on another planet,

. the radio connection with Houston is broken.
You are on your own.‘ ° ’

1. What wiTl you do?" (Teacher: Focus on
“the process of establishing rules and
choosing leaders. Record rules on
butcher paper so class can refer back
to them.) : ‘ . ,

2. What do you believe is the best way to
pick a leader? Why? What qualities °
should a leader have? What powers should
a leader have? What duties? (A1l answers

"should be listed on the chalkboard.)

3. As a class, choose & leader in a manner
suggested by the class. A brief dis-
cussion of the qualities necessary for
a leader in this situation might be ~
appropriate. (Students may want to have
an election.) o

.o

4. You havé chosen a leader. Now, what

dangers or problems do you think you're
~ going to have -on the moon? (They might . \
" say such things as: no air, but some

stored in tanks on ship; no water or

fopd, except for what they brought;
.weightlessness because of little gravity;

extreme temperatures, etc.) : )
"5.." How can youv;‘ve these problems? The - '

class»m{ght suggest committees to ration:

food and swa@téry to fix radio; stand glard;

etc. The elected leader could take over |

responsibility for this task. The follow-.

ing.statements can guide the leader and
“class in formulating rules:

{
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How can we keep everyone from trying
} to get more than their share—of.food
/f\ and water? (We set up rules.) hat
qualities should rules have? What °
kind of rules can you set up? (Work
hours, guard duty, no stealing, no
fighting, explore in pairs; off
limits places and distances, etc.)
¢ - What if someone breaks one of the
rules? (We need punishments) What
kind of punishments can you set up?
(Extra guard duty, no meals, etc.)

§3 (Teacher: This is a good place to stop after
. you have listed the answer to the questions,
. .+ so you might ask:

Do you tqigg;Uu>4w4e3“we*ﬁ%ﬁe*wer3**4‘"'—»
' ~__ necessary? Why? What could happen
if no ru]es were made?

I

' ' Then: .

- )

- We will continue this lesson. Mean-

> while, think of other things you would
like to add to our list.
N LESSON 9 - (Next Day)

\ Learning Experiences:

T —
- } 1. Teacher: Review the procedures and rules
‘. adopted yesterday. ‘ .
2. Say, "Suppose only a gquard w;fé/1eft and
= all the rest of you wenf on ¥ exploration.

When you returned, somg,£06d was mis$§ing."
_What should you do? -Thé -group may decide
to have-a trial tO\determ1ne the guard s

gu11t or innocence. .
. . N s.-“; - .5“

\\ X . .

—, . : 3
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Using the: role play cards on page 62 enact
a trial. Jury members and a foreman should
be selected, though these role play cards
are not 1ncTuded*

PAnswer the following: (These queﬁtions can
be answered without an actual trial.)

A. "Why should the guard accused be
given a trial? (Innocent until
proven guilty; individual free-=
dom. ) '

B. Do you feel there are any differences.
in rules set up for this (our)
society and the society on another
planet? Can you name them?

C. Do you believe rules are necessary
for soc1e\!? Why?

D. what dor&ou think would have happened
if no rules had been established on
the moon? ‘Do you think the guard
would have been thought guilty if

“no rules _had been estabNgshed?

Evaluation:

Divide students 1nto groups of five. Give them
- the situatiom described below and tell them to
come up with a survival plan. Suggest that they
reflect back over thé last two lessons, bat they
are~free to choose any plan the group thinks will
be successfu]

// *Note: Students will need time to organize

/" : for the role play activity. Give

/ them a specified period of time; do
not allow the activity to drag. Feel
free to expand the role play characfers
or encourage students to build the
type of character they want the role
to reflect. v

71
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EVALUATION SITUATION

Pretend you are one of a dozen survivors of an
airplane crash. The crash site is in a remote,
rugged mountainous area:and several days, per-
haps weeks will likely pass before you can 'hope
to be.rescued. The supply of food, water and
blankets is limited. Detide on-a plan or

. ~organization which you think will help the

dozen people survive for perhaps two to three

weeks.
AN

—~




GUARD (THE DEFENDANT)

You are the guard. You are angry because you
didn't want to be left behind to guard the
food. You may pretend you did not take the

food or you may pretend you took it because
you were angry.

LAWYER (FOR THE GUARD)

You are willing to do anything to get your
client off. VYou don't really know whether

or not he's guilty, but he's your client and
you are representing him. You are willing to
say he was insane at the time (becagse of his
anger) in order to get him a probated sentence.

. - -

PROSECUTOR

’

You are determined to convict the guard. Al
your evidence has shown you he is guilty. VYou
do not believe he was insane at the time. VYou
are representing .the people and you believe
they have been used by a selfish law breaker.

1

/

JUDGE

You are a fair person, trying to do what you
believe is your duty. You don't waht the
jury swayed by an emotional trial.




.

P

’
2

MEMBER OF THE EXPLORATION GROUP - WITNESS #1

The exploration part was necessary to gather
information about the place where we will all
be living. This is a strange place ahd the
food supply had to be protected. The guard
has acted irresponsibly by not properly
carrying out his assigned duty.

MEMBER OF THE EXPLORATION GROUP - WITNESS #2

The guard was frightened at being left behind
and was unsure if the party would even return.
You know he has ‘a special illness and the

missing food is probably necessary to sustain
his diet.

n
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LEVEL VII ‘ A

LESSON 11 - GOING ALONG -

Purpose:

To help students realize that actions have
consequences regardiess of the reason moti-
vating the action.

~
Focus:

Frigndship

Prerequisites:

Experience in "rank ordering"

Materials:

Form, thris' Dilemma"
J

Terminal Objective:

Student will generate solutions resulting
from "Going Along," and analyze the,/passible
consequences of the solutions. (

g
Enablimglibjectives:
(RS A
1. The student will be able to share his -
A opinionsgafter reading the story, "Going
Along." §*\\ ‘
\ ‘/: . '.N i
N ' 7 5
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2. Student w111 b&’ able to inventory h1s
own concept of "friend."

3. Student will explore various consequences‘
for a solution to Chris' dilemma.

Learning Experiences: . .

1. Read the story, "Going Along." (Teacher:
If you feel the boys in your class will
hesitate to respond, substitute boys'
names for those in the story.)

Orally, have students answer questions

on Chris' Dilemma Form. They should be

allowed to fully discuss each alterna- . .
tive. A1l answers should be accepted

- without judgmental comments from the .

“teacher. .

[pS]

3. Ask students to stop after #C and -
\ - conduct a brief discussion allowing
Students to say why they responded
to the questions as they did.

4. Now, ask students to rank order- the
alternatives in D-G ‘and answer H.

(8]

Now,/ ask the following quest{ohs:

-/what do you think happened -
to Nancy?

How do you think she felt?

Have you or a fr1end of yours

ever had an experience like .
this? - )
How did you/your friend feel? - -

What do you think Chris should do?

Hhy? - o . >




Evaluation:

Following the rank ordering and class dis-
cussion, put students into groups of five.
Ask each group to decide what Chris should
do. Record each solution on the board and
ask the class to generate consequences
which could occur as a result of the various
solutions. The class may want to agree on
one best solution or it may want tp leave
the possibility open for several courses

of action. It is important for students to
thoroughly explore the feelings, solutions
and consequences of this episode.

-J
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S " CHRIS' DILEMMA

/-‘v

N >

e

5 .

Place an X in the b]ank by the response you o
choose. . ’ . AT

.
”
sen

A. “Go1ng A]ong" means .

i
4

SR iV'i) do1ng what a fr1end wants me to do

2) doing on]y fun things
3) doing what I think is right_

B. 'I would rather be
1) Chris . Lo -
.2) Susan, '

o 3) Nancy;_T_
Jf ) rC. If(ILweré Chris, I would have
. f)'called;Nancy____ | .
2) walked out__~ . . e

]

3) tried to persuade Susan to do
something else

D. If you had a personal problem who would
you go to? .

1) Chris

2) Susan;

o | 3) Nancy_ S

. v
: I.:« .
~ R ]
{ . . . S .
" ’ ’ . \d
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‘ E. Who wWould you tell a secret tm%% &
S 1) Chris___
N L 2) Susan,

3) Nancy

L}

F. With whom would you 11ke to spend a
- Sunday afternoon? :

1) Chris
2) Susan ' .
3) Nancy

L]

G. Which is most important in frigndships?
1) Ldyatty;___
2):anesty____
3);Kindness____

4) Other

» H. What are the consequences of "Going Along?"
¢
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-

.talk-to anyone else." [/

A

GOING ALONG

It was 8:20 when Nancy came to Homeroom for the
first time. She,looked funny in her faded dress, and
her hair was stringy and unbrushed. Chris immediately
felt sorry for her but that feeling changed when Susan
whispered, "What/a creep! She's stupid looking!"

Susan was Chris' best friend and if Susan thought
Nancy was stupid, she probably was. Chris hoped Susan
would invite her home this afternoon. They always had
such fun: Susan's mother always had cookies and cokes
for them and Susan didn't have to help her mother
clean the house. Chris wished she didn't have to,
but as she thought how hard her mother warked she be-
gan feeling bad that she had resented helping. After
all, she didn't have a father to provide for her and
her mother was doing the best she'could. And she did
value Susan's friendship. -

During lunch Nancy always sat alone away from
everyone. Four months had passed and ‘she had never
said a word in class. In fact, she never talked at
all. - Nobody 1iked.hef -- she was dumb.

g

"Come over this afternoon and we'll make Christ-

-mas cards," Susan said one day. "Mother's going

shopping so we'll have peace and quiet."

"Okay; but I have to be home at five so I can
wash the dishes before Mom comes home," Chris an-
swered. .

"I don't know why yod‘put up with that," Susan
said hotly. "You're a slave! 1I'd tell my mother to

forget it!"

"Well, I have to. She's tired and all when she
gets home and there's just the two of us," Chris"
replied. )

The bell rang and as Susan and Chris walked

* down the hall, they noticed Nancy .was beside them.

Chris 'said, "Hi" and just as she started to say
something, Susan said, "If you're my friend, you won't

80
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Chris_was- startled but muttered, "I am your friend.
I just said 'hi'." Susan stomped off and the tardy bell
rang as Chris and Nancy stepped into the réading lab.

Later, as they walked to Susan s house she said

angrily,-"If you're my friend, you'll call Nancy and
yte]l her she's dumb."

"I can't do that; that's not right," stammered
Chris.

"Okay, just don't come over here anymore,"
Susan said coldly.

Gosh, Chris thought, I like Susan. I don't want
to lose her friendship. She's my best friend. Maybe
just one call. "Well, okay, I11 disguise my voice,"
she said. :

"Hello," said Nancy.

"You dummy! Why don't you drop out. You're so
dumb!' Click. Chris felt sick inside.

"Hey! That was good," said Susan. "Let's do
it again."

“No, you do it. I can't do it again."

“Fra1dy cat," Susan remarked as she d1a1ed Nancy' S
number.

"Hello," answered Nancy. . ' R
"Stupid! You wear funny clothes. Why don't
you split?" Susan yelled.

Bam! went the receiver. "Boy, we got her;"
Susan laughed. "Come on, let's do our Christmas
...cards.” ' .

ight, Chris was still tossing and turn-
ing Nancy. She felt sick inside and wanted ®
othér, but she was afraid of what her mother -
might say .

She wondered how she could face Nancy again. If she
told Nancy what she and Susan had done, Chris knew she
would feel better - but what about Susan’ She would never

speak to her aga1n’

-
.
. [4
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LEVEL vII "

“ Y ' o
LESSON 12 - DECISIONS ' ) ‘ : (a\
Purpose: . ‘
To help the student realize the importance .
of consequences and the role they play in .
decision making. ‘
.- Focus:

Affection, loyalty

Materials: ‘ . ' . >
Form, "Five Step Decigion Making"
: % |
Terminal 0b1@¢t1ve - : .
. The studenw‘w111 make.a decision using the .

decision making process; he will be able to ,

“Tist alternatives and evaluate his decision. -- .
. ks ?_

v

,1‘ .

Enabling Objective: - .
Y , rpl»&

1. The student W111 monstrateﬁf1Ve

steps in the dea{sngn makkﬁg process

é% "
& o .
- 2. The student will be ab]e to express {

. his thoughts .through ‘participation - ) i

|

|

|

|

. ¢
in group discussion. : - ‘
|

|

J

|

|

\

|

|

3. 'The student wiTl apply the dec1s1on‘ .
making process to a.given situation.. |




Learnﬁng,Activities?-

1. The teacher will put the steps of” ' N
decision-making on the chalkboard
or hand out to students on a ditto
sheet: ‘ .

Step 5| Question the décision
P and if necessary-change

’ EN

Siep 4 Make a decision

.

Step 3 Consider consequences and make
.« ..| a-.decision

.
Y -

Step 2 Hr1te down possible soJut1Qns

- -{alternatives) W
- L3 - A ~
Step 1 Define (state) the problem (decis1on o
to be .made) . .
d / , -
‘ 2. Read ope of the fo11ow1ng episode o
the class: A

A. As you are walking home from school,
or riding the bus’ home from school,
Lt your best fr1end tells Yyou he is on
' heroin. .

a

L]

B. Shoplifting at the local convenience
stp?e and 1t is reg1]y a gas. ° -

S C. Planning to run away from home.

’ . .
-

o . Using the five step decision making
e process, how would you solve this
problem? Do this one in class
orally. Allow the answers téd come
- . \?’om the students. The examples
here are for illustration purposes
only. (Teacher: You may wish to
+, use another example. - If so, be ’




e
sure all steps are followed. MWrite
the suggestions on the board so
pupils can visualize the process
and retain the data.) This should
not run more than 10 or 12 minutes
so that enough time 1s left for
evaluation.

Step 1 - Define the problem:
My friend is on heroin

Step 2 - Possible solutions (alternatives):

Try to talk .to friend about -
getting help .

Tell his parents
* K Tell the police

Get advice from someone you trust
(a tounselor, teachers, etc.) - Y

Find out the address and telephone
. number’ of any agency that helps
. ‘ _ «#drug addicts dnd try to talk your

friend into ealling them., "
’.’—“
l . \
N Step 3 - Consider the consequences for .
: _each soTution: T
Tr a. He might get in trouble . :
.. - . - . b. Someone-he trusted could

point out the risks of

L hgrain use"
v * ' o Eg S ﬁ -
» c. You might lose his friend-

ship . . . ) ;(

- (Make a decision on.what you'are -
. going to do- one or-two of the ’

: : selutions or any other the group
m1ght decide on.

- . . Il

| ' ‘ ) 3 i\r/




v

Step 4 - Act on that decision:

. L
Specify the action you would take
in view of Steps 2 and 3.

(

Step 5 - Evaluate the decision and
make changes if.necessary:

(Ask the following questions)

‘a. MWould this really help my
friend?

b. Céu]d I have done something
else?

c. Was it the best decision?

Evaluation:

Now have students use the five-step prdcess
in the following situation: (Complete Fiye
Step Decision Making Form) .

Divide the students into groups of fqur or
five. Instruct them to proceed through the

decision making process. o

After each‘group is finished, ask that the
group decision be shared with the entire class.

Early in &he school year, you decided
AT tb share lockers with a girl or boy

\*friend. One day the assistant princi-

¥Pal asks if he can search your locker
becausg he was told you had some mari-
juana in it. You agree to let him.
Marijuana is found in the locker.

, Possession of drugs means suspension
for the -res f.the year.. The )
principal ti¥Ht blame, your girl/boy -

‘ friend iﬁ:younsay«jp S8t ‘yours.
What should-you dggz' A -
. - R 4 }?'
‘ :".u—’ . ’;‘ M i
) (Teacher: If you wish to use anpther examg[e, »

.- do so.)

:

*




/g\ L" \_,’i: -
FIVE STEP DECISION MAKING FORM";‘/"-% )

Early in the school year, you decided.to share iéckers with

a girl or boy friend. One day the assistant principal asks.
1f he can search your locker because he was told you had some
marijuana in it. You agree to let him. Marijuana is found"
in the locker. Possession of drugs means suspension for the
rest of the year. The principal might blame your girl/boy
friend if you say gyt isn't yours. What should you do?

Step 1 - Define the problem
) p )
Step 2 - Possible so]utidg;
y
Step 3:- Consider the consequences for each solution
‘ PR

Step 4 - Act on that decision

NP
Step 5 - Evaluate the decision and makJ/:;;:;;§\jf nsiessary
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LEVEL VII o

/

LESSON 13 - NANT*G A BICYCLE

Ve

Purpose:

To help students understand the obligation
one person has to another in a particular

situation. ///,~, '

Focus:

Honesty

Reciprocity

Materials:

Filmstrip "Wanting a Bicycle"

Projector
Cassette player

Terminal Objective:

The student will analyze the information in
the filmstrip and make a judgment regarding
what he would do in a simiTar situation.

Enabling Objectives:

1. The student will participate in a
discussion of the filmstrip "Wanting
2 Bicycle."

~ 2. Thg student wifT?n&ke a decision on the
quagtions asked féllowing the filmstrip.

R ‘e -
. kN
T ) : . okl

)

87

79



o ¢ . \
Learning -Experiences:

1. The teacher wﬁ]l show the filmstrip
"Wanting a Bicycle."

2. In'groups and with a recorder in £ach
group, the student will discuss tQS~
following questions: .

A. Briefly summarize the story.
B. How do -you think John felt?

C. HWhat could John decide to do
about receiving more money:
than Mrs. Arrzza or Mrs. Taddeo
intended to give him?

D. What alternatives are open to
John? .

E. MWhat are the possible conse-
quences of each alternative
you have named?

F. Has anything like this ever
hippened to you or someone you
know?

(N

G. How did you or they feel?

H. How did you or they solve
the problem? L.

3. Each group's recorder will share its
decision with the class orally.

Evaluation:

On the basis of information presented in the
film, what do you think is the'best so]utioz;/*
Give at least one reason for choosing that
solution. (This can be an iqdividua] response
or'a group consensus. Let oral responses be
voluntary.)




LEVEL VII

LESSON 14 - OPINIONS

Purpose:

To help the student understand that opinions
among peers may differ.

Focus:

Respect, Understanding, Tolerance
v

-

Materials:

"Opinion Poll" Form

Terminal Objective:
As a result of taking an opinion poll, the

student will illustrate differences of
opinion on controversial issues.

Enabliqgﬁpbjectives:_

" T
1. The student wil verbalfiA?efend his
opinion on parficular issues. '

opinions of his classmates.

3. The student will make evaluative
statements based on the results of
the poll. :

- L4

5»
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Learning Experiences:

1.

-Have the class name at least ten con-

troversial issues they would Nike to
discuss. Write the suggestions on
the chalkboard. Suggestions could be:

Sexually integrated athletic teams

School dress code (length of boys'
hair, length of girls' skirts)

Environmental. controls placed op'
cars

Legalization of marijuana

9
Capital punishment for.convictgd
murderers

Ask students to volunteer their opinions
on these issues without "research," de-
pending only on what they already know
and think.

Ask for students to volunteer an-oppo-*
site opinion on what. has been said.
(You may want to take each issue and
its rebuttals last.) Write rebuttals
on chalkboard or butcher paper, per-
haps making two columns.

Have each student take one of the issues
nd summarize any facts he/she may know,
citing sources if possible. Some stu-
dents may insist on verification of data.
(Be sure to give enough time to complete
this.)
- P

Volunteers may continue to share their
findings and state their own opinions
regarding issues until all who wish

have spoken.

(Teacher; . You may want the Evaluation to

be done the next day.)

p .99




" "The studeht should compute the responses .

Eva]uation:'
tvdaluation

4

Ask students, individually or in pairs or !
tr1ads, to select an issue and conduct an°
op1n1on poll of a number of students,, as
“many“as possible, and bring the results
to the next class. The issue can be one .
discussed in ¢lass or students may choose
a different one. Let the choice come from
the student. , -
- M
Example: Do you believe students should
have a voice in formulating the
student dress policy?
‘A
“ Agree strongly
Disagree strongly .
Agree somewhat
‘ Disagree somewhat '
. or . .
. - Yes, no, sometimes . ‘ . ) T ; S
’ . Qr ) . E

. Agree, Diségree -

and make a staftement-or two which he feels ¢
'ref]ects the feelings of the students he

samp]ed If his.own- opinion changed be- -

. cause of the-findings ‘or, responses to the

poll, ask h1m/to discuss why that happened

Thé student may find it necessary to design .
a quest1onna1re~1n order to fully expilore, e
his issue. In other words, a simple "Do :
you agree or Htsagree with school policy
regarding hair length?" may not be ep6ugh.

The student may want to find out what hair
length his fellow students think fs .
appropriate; who should make the policy; -
should students have a voice in the policy;
and what should the penalty be if the

po]1cy is broken. Encourage studénts to
write the questionnaijre-or poll so that he . _ >
can fully explore the issue. Students may

find the “"Opinion. Pol11" Form helpfu). /

>



"*After each pair or triad has reported the
findings of the poll, ask each group to
make one statement regarding reasons why
people hold different views on issues. A
brief discussion following the statements
may clarify ideas and opinions.

-

4




&,

.ﬁg*ee strgzély, - L ‘ N .
gAgfee somewhat )
Sometimes

Disagree : 4 .

iDi§agreg strongly -

Disagree somewhat

. . y i ’
\‘ P » P
Most.students I (we) polled feel *\
. - '

- ___about the above question.

g M v @
. gw ~ . . . .
N R h
~
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! © LEVEL VII
. & ‘
LESSON 15 - "NOT WHAT IT SEEMS" ,
Purpose: ‘
To help the student realize that things,
situations, people, etc., are not always
what they seem to be on the surface.
. Focus: . / . .
Responsibility, affection AP

|
|
|
RS -Materials: ‘ . ~
Form, "Guidelines for Decision Making"
|
|

Terminal Objective:

From a hypothetical situation, the student
will analyze a decision and develop guide-
lines fpr-responsible decision making.

Enabling ObJect1ves

~ . 1. The student will be able to descr1e\\\
’ .his own feelings about Steve after - N
reading, "Not wh%t It Seems," :

d

2. The student will defend his opinion
: about the actions of Steve and his
c]assmates . ﬁ .

-

3. The student will be able to synthesize - \ -
the ideas discussed. ‘ ’




Learning Experiences

_o i
The student will read or be read the story:
"Not What It Seems" and will discuss the

' following questions:

+A. Tell briefly what happened in the
story.

B." What decision did Steve's classmates
y , make? How do you think th1s affected
Ca Y Steve's decision?
., C. Characterize Steve. Do you know any-
- one like Steve? Does the description
of Steve make you like him? Why?
D. - How do you‘think Steve felt?

E. Has anything like this ever happened
to you or someone you, know? p

F. "How did you or they feel?

G. Was there anything else Steve cou]d -
have done? ’

H. If you had been Steve what would you
- have “done?

I. Does anyone el'se have any ideas?

J. Why is the story t1t1ed "Not What It .
Seems?" ¢ !

K. Would it'be possible for-a situation
like the story "Not What It Seems"
. to happen, to us? . T
f . o L. .would we want a, s1tuat1on like this a
' ’ to occur? Why? why not?

» - M: What could we do to prevent: something
,1ike this from happenming-to—on®d of us?-- . . _ -
(Teacher: Try to get as many sugges- “\-.- .

tions® for guidelines for making char- '

acter judgments-as possible.) .

.
[
:
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° D ove
Evaluation: - A

-
i

Following a thorough discussion of "Not What
It Seems," 'students will probably have some
good ideas for "guidelihes" which can_assist
them in decision making when faced with
similar character judgment situations.
(Refer "to Lesson 12 - Decisions.)

Place students into groups of four. Each
group will complete the "Guidelines for .
Decision Making" form. Later, one person
from each group will record the guidetines
.on the chalkboard. ®ffter all groups have
have reported, try to organize the var1ous
suggest1ons into one workable plan. "This
plan could be posted in the room as'a
.reminder of the process to be followed when
such situations arise.

4
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NOT WHAT IT SEEMS
Séeve had been at Pinemont Middle Schowl
for only two days when- the question of who had
sto]en~Sa11y's five‘dolfars occurred. Obviously,
the money had been stolen - her purse was found

around the corner from the school that very day. -
A - .

: Sevgra] classmates felt Steve was thg
culprit. He was so quiet and withdrawn and N
some of them had noticed how he had furtively
.1ooked at the purse. eftér all, Steve had =~ =~ '
been the only one in f%e-room duéing 1uncﬁ, .

and that's when Sally missed it. He had to

be the one! ’
* N

Y

When Mrs. Watson asked Steve about the
purse, he didn't say anything. No éonfessionp

no denial,,no nothing!: Things beggg,%e\rea11y
point to Steve. .

Several days after the incident, Steve
jeft Pinemont fo?fgood¢//1t was some time latew
. A
that the class founq_out what had happened. It

seem$ that Tom had really been the culprit and

- . . .
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Steve had seen him. Tom had come in the class
at noon, pretending to get his sweater. As
he leaned over to pick it up,’one hand reached

into Sally's desk where her purse was. Steve

had seen him although Tom had thought he hadn't.

There was a lot of discussion ambﬁg“the
classmates about the who]C thing for months
after. Would Steve had s’ayed at Pinemont if

the class had not convig%ed him in their minds?

R
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/]
R GUIDELINES FOR MAKING CHARACTER JUDGMENTS

(R%fer to Lesson‘JZ - Decisions)

bl

When making a decision I will follow these steps:

.~

T .
First:

Second: | ';

T

Third? a}

Fourth: i 4
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LEVEL

VII ‘. \\

LESSON 16 - HANDLING EMOTIONS

-

" Responsibility

7 2. The student will be able to act out g!é-
s

Purpose:

To help the student learn how to handle his '_ -
emotions and understand that emotions should
be acted out responsibly. . .

- : Iy 3
T . o ——

s
Focus:

Affection

Materials:

Form, "Ep¥sodes”

.Terminal-Objgctive:

.

The student will analyze the emotions displaygﬁ

in rdle play situations and suggest alternative

ways to act out emotions responsibly.

(

\

~

'Enabﬂing Objecgives:

r ‘ .

1. The student will g§ able to discuss .- .
personal ideas an® opinions about. - _ﬁ

. emotions. '

o emotions in hypothetical situati
or observe others' emotions in hypothetica
Situations and i rpret them. ) ¢

I . ' ’

<
o o 1900
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~ 5 * o |
: ) . . |
. " . .

; Learning Experiences:
1. Discusé the fo]Jowing: ' o L
— A. In what ways do people show their "\\_
emot1on57 \ J C
(In act1ons, h1tt1ng someone, i
.- throwing someth1ng, in words,
tone of voice, expression,
posture, eyew, 1augh1ng, crying, .
-, scream1ng, etc.
B. Do you think a person ;%n act out
hurt feelings against the wrong
people? Cap you give an example? o ”
hl . - . )
C. Do you think it's easier to- handle .
your feeTings once you admit to .
. yourself you have them?: Why? Why not? —
. D. Do you think even small children
have real feelings? Can you - - ¢
- think of an example that you . . ,
‘ have seen?, . o '
E. Do you think it's wrong to show ’ "
- your’ emotwns7 Which ones?’ . ‘ |
Nhy7 , -
. F. Why do you think a public speaker -
! often has a glass of water on the
stand by him? X
. G. Do you somet1mes say one th1ng(and
, T - . your body anotHer? Can you give
an example? . . - <o
N * . b.e . LY
. 4 |
P . e o' ) “
2. -‘Using episodes on "Role Play Form" students
,are to role play the following-situations. .
M ) You can select or have students volunteer
‘ - to role play or be observers. Twp studewts
should role play and two observe (or two
roje play and one observe) The observer
'watches the role play and later.interprets *
to the c]ass
1
[ * R
10'1 \ .. . [
N\ . . N H . .




. , What happened in the role play? .

What emotjons Were acted ou°c7 _" ‘

Why were the ro]e players responses
what they were?

What are alternative ways to hand]ef

the emot1ons7
If there are two observers, each will report
the above behaviors and the discussion can
be guided toward why the obseryers differ in
their opinions of what happened if differences

, occurred. Students love to role play and may

want to develop their own situations.

Teach If you feel unsure of students' role

'play1ng ab111ty, play the first role with -

another-.student in order.to set the tone for

;o]e playing. :
Use’ as many of these episodes as yaol feel
are necessary. Clip the episodes off the
role sheets and hand to-the groups so that
all groups will not’'know each role play

“- situation prior to act1ng out the episode.
Also, add your own ep1sodes if you wish.

+
1

. e )
,Evaluation:

‘, Followingrole play, students will be able _
to express their own’ EmotTons regard1ng the
s1tuat1on . ;

Teacher: Allow ample time forstudents to
d¥scuss emotions. Ask, "What were

your feelifgs in each s ation?™’
! . . «..

N
~ 7
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EPISODES

b d

) T\\ Your younger brother has dropped youyr new

cassette recorder and broken it beyond re-
pair. You feel anger and actually hate

your brother at this moment. You would ’ .

like to hit him. . /}weﬂékmaﬁ e

v &

. L~ ’ o f?_“”;k%;

-

~
»,

2. Susie is in & hurry to get home after school c e

because her mother is taking -her shopping.
Mary stops Susie to talk and it's ‘clear,to .
Susie that Marypis upset over something and’
needs comfort. %

AN -
‘

\h‘ ¢
S \
B v

3. Your dad has decided not to let.you use the
car Friday night. -It's Thursday and you've

made a date with Pau]a for the big dance.

Yoy have_ a corsage for her and, you really

wanted to make a good impression because it

is your first date with her. ~

2

You are a tight end on the football team .
and Fr1day is the game the college scouts ’
are going to observe for potential scholar-

ship receivers The coach is hounding you
‘about your weafhesses and you'ré try1%§ to .
listen attentively.

. ’

PR

5. As you walk to'school one day, a bunch of ¢°
girls are stahding on the> corner and as

you walk by, they -laugh. .
. . \
v ' ,
6. Your mother has to go to a PTA meeting and’ )

- wants you to babysit. VYou-had planned to
go to Lou's to study for a big h1story test

tomorrow.
’

N

7. Your family has been p]ann1ng a. vacation to .
Disney Land for months. 1It's the night before
and all 6f you are-eating. supper and ta1k1ng
about:the trip and what you 11 do. ’

-
"

. ’ - v1L93- ) . ' e %
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oM oEESSON ¥7 - €ONFLICTS ., .l
’ ’ ' ‘.:’A— ’ \,.' .ﬂ. '( : o " ‘. , “ ., - - T 4 - v \»,-
e 'Purgbs D / - ' : y
SR “To.: help the student consider what -he would -
b, 11ke to do*in 1ife.™ Y. *
’ - ’ < "“‘ f . / ‘l. ‘ i, ’ -
. a8 o : . o ) . .
’ o i . T . . * . ', &
o _Focus: ", ‘ b ‘ )
. K \ AffeétiQne, responsibility . ' 2" ]
. ,f ) N ‘ . » . . . . ) t- «J
" . oy Lo, . Ll e e ,
‘ o Materials: - | _ ‘ . - .
. Form, "Goals of tife" - S s
’ . . ! s . . LR h o
L - Terminal Objective; ) o
) The student will compare career information ,
with¥Life Goals and deétermine if the two . .
are.compatible.” ‘ ) ¢, w T
- g Enabling Objectives: ’ é ‘ L
1. The student will be able to 1dent1fy
ﬁh\_ possible career Chaices. */
. " _ 2.' The student_will make a Judgment re-
gard1ng "Mark's Dilemma."
? ) ¥ {‘ ’ !
) (To further explore the issué of career | -
. choices, the Guidance Associates filmstrip AN
. series on "Careers" would be an exce]Ient o . "
addition to this lesson.) . ,)ﬁ ' ‘
: . . , :." N i .
) ' . . . > . IR LT S
. ' .. | \ . 104._ ' ' .
, ' oL 97 ‘ - '
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Learn1ng E&per1ence5' . e ,

. Thrs lesson W111 take aty least four days ¥f- v e ,;a‘ﬁ
yQu give every student azehance to report.. ,fjl' — T
* You ' can modify it by cutting down the number '
of reports on careers. c g
. w W . * -
1.  Ask students to answer and d1scuss the .
fo]]ow1ng quest1ons
. A. How many of you have an idea . '
-df what kind of career -you
want in 1ife? ‘

<

H
1

B. What helped you decjde? . Who
s .influenced you? o N :

=
. ., Yy "
N C.. Are any. of you unsure about a T -
. career? : . ° i
. ' ) ¢ ) .-
A4 '\ 9. 5 ’ .
. D. €an you name'some career s 1 )

: : write them on the chatkboard? : -

4 .
. . R

: "E. Does @myone know how to choose .
- . . a career?  #hat kinds of things :

. ~ , db you'.look for in choosing ﬁ : .o i .
S ) oareer? T ; ‘ ‘ -

- FL" Haw can you, f1nd out about a-
- career?. . _ ;o \ ' .

v

~

G. Nould:you be interested in ] o )
doing that? _ - - » . - S

g . N % _ ' .

25 Who will volunteer to find-out about- T

’ one of the careers we haye listed on - s el . :

“ the~thalkboard? = (Do this unt11 all T -
T careers are p1cked ) . . -

3. Ask the vojunteers to usé the spurces
"they suggested jin p-F and give a brief , .
.report. tomOrrow (dr .next time the class _
meets). - Be sure .the orts’include. O

qua]1f1cat1ons foi) hat areer.




£ X '—/
SN ’  NEXT DAY :
o . |
1. Volunteers report in class. B
2. How many of you are interested in one - |

of these _careers? Raise you hand as

I call out each one and let me mark

on the chalkboard the number interested
in each one. Why did you choose this
one?. . .

<z

3. Are all of you qualified now for the |
e " career you picked? Will you be ua]i- . ( . |
fied when you finish high school/ . .o
What do you rieed to do to qualify? ' .
Do you do well at school in the course
|

which that career requires? ‘ . ' .
. : ©, 4. Let's categorize these careers. Which
ones are professional? _ How do Yyou ' . éL
) kndw? -What makes a career professional?
S Which ones are nonprofess1ona17' What : e
_ . is the difference? MWhat kind of train- ‘ . o
. - ing is requ1red of both? )

- - - the following statements: (These will ;o
. . b{iiomp1eted 1nforma11y by students. ) -
.A.>T1 do/do not think go1ng to a ,
technical school is the right ° o o .
thing to do after h1gh school- LT
because .

A

» )
M .

5. Now, 1'd 1ike each of you to complete K
i
- L) 1
T B. 1 WOuld/wou1d not go Fnto the . |
Army after graduat1on from® : .
high s¢chool because. . o
.\' . . " "‘
C. I do/do not think I have to .o . °
‘worry about a career now be-, * .
cause. ‘ . .

D. I db/do not be]ieve college is v , \
~ , . hecessary beeause...._ oot

M .
. .
< %
" w * :
v . . lob' '
- - -
. , - . - .
.




) -

6. Ask for vo]unteers to read thedr
comp]et1ons P
7. Arrange students 1n groups and read the
story, "Conflicts.” On the chalkboard
(or ditto sheet) write the following
~questions.for them to discuss and arrive
at an agreement on:

'A: What was the cenflict Mark
faced? ’

B. Do you think students should
be required to stay in school
until they are sixteen? Why?

C. How d1d Mark»s parents fee]7

D.. What a]ternat1ves did Mark have7
What were the consequences of
" the alternatives?

E. Have you ever been faced with
., such a decision? -Has anyone
you know?

F. How d1d you/they fee]7

G. What would you do if §6u were
o Mark? HWhy? -

.
»~

8. A repqrter from each group Wil answer&
the question to the class for the group

9. :Does anyone élse have an idea or any—
thing-else to add? -, -

-

£

Evaluation: ‘ .n

-

" students will complete the “Goa]s of L1ﬁg"

Eva]uat1on Form.

"2k discussion can- be conducted fo]]ow1ng comp]et1on

™

f the evgfuatioh form, but shquld be voluntary for
students ., Some will want to answer the questions
aloud and share their thoughts; others will not.

'/ 0 ; (o
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GOALS OF LIFE

' ~- , ’ / -
' : . Ranky»sin order of importance to you - ' .

~ »
An adventuresome life (exciting)

>

'comfortable 1ife

— . P

>

happy life e

life of service to mankind

> x>

wealthy life , i A )

peaceful life
~ ’

life with loved ones

> >

>

life with personal recognition

-

life of pleasure

x> >

1ife of leisure - ) ) o ;o

Compare your.rankings with the career you
. chose, then answer the following questions:’ .

1. Is there a‘'conflict between the rankings
of my "Goals of Life" and the career 'l
studied? What is the conflict?

~

z - -
>

2. Which is more important -to me - the Y-
_career or the goal? C.
- e ) )
. o N ‘
3. How can I:resolve the conflict between.

the two? I should be specific in my
solutions. ' ‘

»
/ . ~ . N . |
Y




MARK'S DILEMMA

=~ Mark could not remember staying in one
dlgse longer than six monthi‘ Usually, his
family spent tpur or five months iq a p]gce
and moved on. Tﬁat was what many migrant

families did and his family was no different. .

. ) A
Since thexztfsons and crops rule their C

life, moving was—necessary and Mark liked it
most of the time. At sixteen he was old

enough now to siay home from school and help '

P R -———"'4, . !
’ ~ his parents more.  His younger b;otyers and#
sisters helped, too, but the law said they
2 ]
! ?\\ had to be in school. g RN

- 'The problem was that Mark was a good stu-
;s

\%ent; even moving all over the country he had

" good grades. when he mentioned to his parents
that-he could quit school and realfy earn some
money, they wouldn't 1istén. Instead, they

. . ‘képt telling him to finish school, to make
'somekhing of fpimself. It killed Mark to see

his parents work so hard. The dreams they

- — 109
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had of Qﬁs‘finishing ﬁigh‘schoo] and going

to co]]ége were his dre;ﬁg tos. No one had
ever finished school in their family and Mark
wanted to more than anything. Still, he

knew he could really hé]p to @ake 1ife'easier

for his parents if he_dropped out. Should

‘he? Or would-it hurt his parents more for

him to quit? He didn't know what to do.

110 | >
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LEVEL VII

. LESSON 18 - WAYS TO LIVE

Purpose:

To help the student consider alternative
life styles®and become more introspective
about his own Tifestyle.:

-~

Focus: -

Understandipg, responsibility

4
Materials:

Form, "Ways to Live"

Terminal Objective:

The students will clarify his own philosophy

of Tife by writing about things ip his life

which are consistent with a chosen philosophy.
o ' )

Enab]ingObjectiVe;t\\\\\ T

1. The student will rank order "Ways to Live"

2. The student will state his own philosophy )
! Il of life. . .

el

é




Learning Experiences:

This strategy is adapted from Simon's "Ways
to Live" (Number 67 p. 343 in Values Clari-
fication.) You may want to spend two days

on this lesson, complete numbers one through

three the f1rst day and four through six the
next.

1. Distribute "Ways to Live" to each student.

2. Read aloud or have volunteers read them
and discuss each"E Teacher: Point
out that the fiv Hays to L1ve are
based on different philosophies of
life - Way 1 is self-control; Way 2 is§
pleasure; Way 3 is one's own self; Way
4 is society; Way 5 is Christ. In
discussing these, explain that the

"uJtimaté ‘good"” means® "most fmgort@nt"
“to. that particular.way of life.

3. Ask the gtudent to rank 1n order of

1mportanc% “Ways to Live.

4. On- the chalkboard mark how the students

ranked each one.

5. Discuss:. Nhy ¢id ybu rank as you did? //’

What role does a friend have jn one's
philosophyyof life? What is the goal

of this way of 1ife? Did any o, u
have trouble ranking these ways! live?
Can you borrow from all these, ways and
come up with one you can agree with
more? (Allow time for those who want’
to rewrite a philosophy.)

Those who want to share their-own way

to live can do so. ,
i ]

1:2
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Evaluation:
The student will list ten things he has done

in the last week that are consistent with
his chosen philosophy of 1life.

Alternative:

The student will 1ist ten things he plans to
do that are consistent with his chosen
philosophy of life. .

113
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WAY

HAY 2 =\ >

WAY 3 ' Q o ./

WAY 4

WAY

,never deep. The ultimate "good" is

individual. The ultimate "good" is society.

WAYS TO LIVE - = o

1

Self control is the center of 1life.
Discipline and sternness are valued.
One's actions are guided by reason
and logic, never emotion or impluse.
Involvement with another.person is

self control.

Life is a bowl of cherries - a festi-
val, a party. Live today for .tomorrow
you may die. Nothing is serious or im-
portant except enjoying 1ife. The ul-
timate "good" is pleasure.

Life is centered around self. Self de-
termines what is important and necessary.
It doesn't matter who is hurt, as long as
self is protected and happy. The ultimate
"good" is ‘one's own self. . '

‘4

-

Life is centered around others. Society
is what makes life worthwhile. Everything
is done for society at the expense of the

5

Life is centered around glorifying God
through Christ. Man is responsible to God

and it is man's duty to find out what God

wants him to do. Man is sinful by nature.

The ultimate "good" is following Christ's ;
gexample.

114
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LEVEL VII ) ’ ‘

> ’ ks

LESSON 19 - YOUR INTERPRETATION _
; 7 h
.

Purpose: - . .

To help the student understand the role of b

individual interpretation.
|
1

Fe

~ Focus: ' <L \
\ -
Responsibility, respect

Materials:

Transparency or~‘ditto of accident scene
Form, "Interpretation" . .

¢ Terminal Objective:

.

The student will analyze the role interpre-
tations play in describing events by compiet-
ing sentences involving interpretation. ’ \

Enabling Objectives:

1. The student will record what he remem-
bers from a picture he viewed.

2. The student will determine why differences
- occurred as various students recorded . ‘
' what they’saw.




Ed 4

Learn1ng,Exper1ences

- -
v

gl P

1. qu1de the c]ass into groups and hand”
each group a detailed picture such as
the one at the end of this lesson.

The picture should be the same for
each group. - ¢

2. Take up the pictures and have each
group, through ‘a recorder, 1ist what
it remembers about the picture; in-
clude color, obJectq, placement,
being as spec1f1c as possible.

b8

3. The recorder from each group then
reads the list. (The teacher should
copy. the-1ists on the chalkboard.)

4. Show the picturé and discuss thg

listings, what was left out; which
"group had the most complete 1ist;

did every member of each group agree
on what to list; what were the
differences among groups; why was
the picture described differently
by the groups.

o %

Evaluation: ;ﬁ
:

Following the lesson students will have

developed ideas about experiences and point ’

of view. Conduct the following evaluation:

In-a group, the student will.complete
the fo&Joy%ng sentences and discuss
e ‘ -

People do/do not see things,-exactly
the same way because:
RN

/

. Y




- -~

‘ ~ \I would/would not trust someone else's * . a
\ interpretation of an accident or «lass ‘
. : . lecture I'missed because: . - ‘ :

.
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People do/do not see
things exactly the_same way
because..... .

I would/would not
trust someone else's ‘inferpre-
-tation of an accident or class

lecture I missed because....
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LEVEL VII . S o

LESSON 20 - SELF INVENTORY; AGAIN T “ 1

’ -

Purpose:

To cause students to comparé and contrast
their own changing view of themselves and-

others. .
“ 3
’ Focus: ' {
Respect ‘ - ‘
! 4
Materials: o .j ’ Y ’
{ . . ' \ ! -~ —
Self-Inventory Form - Repeat“fFrom Lesson 1 ) ,
‘ . !
) . . // —_
. Terminal Objective: g . . AR ‘ ;Y
The student will determine his change’of . )/
attitude in- the areas of peer, family, Y
school and general relationships. com- )
K "~ paring this inventory to the one in
Lesson 1, Part I. o ,
Enabling Objective: . ,
. The student will complete the Self-Inventory S —

for the sgcond time.




a» .+ Learning Experiences:
| ) ‘ . .
, This lesson is a follow-up of Lesson 7 in (x\‘
/ Part I. _Give ‘edch student a copy of the
. ' Self-Inventory and ask him to answer yes,
no, or ‘sometimes to each of the items. +
. o7 T, - “'\ » \;
. Evaluation: . ) . (/_' b
Aftef the student has completed the Self T
. Inventory, ask him 30 compare this one th . °
*the responses made In the first invengory.
Ask the following questions: . . \ f
. ¢ ; . . o 'u‘
1. In each area compare the answers you )
had op the first Self-Inventory fo P y
the latest Self-Inventory.
2. "How mdny items in-each area did you |
. changg? .
3. Were the changes positive.or negative? : 3
' - 4. Which of the changes make you feel
. proud? .
- ; 5. Whlch of the items do you still want
a{ ° to work on? ’ N .
o N—
6. Rank in order five (5) items you have
decided to change.%
’ ‘ )
D) AN
r ) ? ‘ /
N i
~
. \
| Y
6 [
o 121
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~Brhndwein, Paul F. et al. Man ‘in*Groups.

‘o
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- ' -
. i - - .
o * .
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MAR THUANA
SOME QUESTIONS AND ANSWERS

o

' Published by
Texas State Department of Health

e \_,_‘_

o

WHAT IS MARIHUANAZ~ : .

Marihuana is a dried plant material from the .Indian hemp plant
{Cannabis sativa). The plant grows wild in many-parts of the world,
including the United States, and is frequently cultivated for its
commercial value in the production of fiber for rope, bird seed,
and other purposes. In its drug use it-is known by ﬁuch/names as

L "pot,". "grass," "weed," "Mary Jane," and many others.

For use as a drug, the leaves and flowering tops of the plant are
dried and crushed or broken into small fragments which are then
typically rolled into thin homemade cigarettes, often called "joints."
It may also be smoked in small pipes and is occasionally incorporated
into food and eaten. The smoke smells like burning rope or alfalfa.

! Because of its.distinctive odor, users. sometimes burn “tncens
mask the smell. ‘ ¥ -

Marihuana varies greatly in strength, depending upon where it is
grown, whether it is wild or specifically cultivated for smoking or
eating, and which portions of the plant actually go into the drug
mixture. Marihuana is also sometimes adulterated with other
materials such as the seeds and stems, tea, catnip, or oregano,
sti11 further reducing the.strength of the resulting mixture.

Hashish ("Hash") is the potent dark brown resin which is collected
from the tops of high quality cannabis. Because of the high
concentration of resin, it is often five to six times stronger than

- the usual marthuana, although the active drug ingredients are the
same. Basically it is a much more concentrated form of the drug.

Tetrahydrocannabinol, or THC (technically-A9 THC), is considered
to be the basic active ingredient in marihuana and hashish. The
amount of this chemical present determines the strength of the

| drug. Although various substances called THC have'been sold -
illegally, the high cost and the difficulty of producing the
material make it very unlikely that it is actually available
il1icitly. No samples of THC purchased on the black market have
been found to be THC on chemical analysis to this date. .

v
*
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‘possible.

/ . <
- i -
.

HOW WIDELY IS IT USED IN THE UNITED STATES?

While estimates based on various surveys differ, it is genera]]y
conceded that the use of marihuana has undergone a sharp increase
in the last several years, particularly among young people. On
some college’ campuses where use is extensive, a majority of the
students have tried the drug at 14t once. Use which'was origin-
ally restricted to a small number of groups has now expanded tQ
include indisidualts ProgfM many widely different social backgrounds.

While the exact extent of marihuana use in the United States is not
known, health authorities believe that as many as 8 to 12 million
Americans have used the drug at least once in their lives. Other
estimates have ranged as high as 20 million. Perhaps as many as '
one million are "potheads." They have made marihuana a way of life,
and are the equivalent - of the chronic alcoholic who also uses a
chemical to deal with problems of 1iving. " Research studies are
underway to examine trends in use and to determine more precisely
patterns of use.

HOW DOES THE DRUG WORK?

When smoked, marihuana quickly enters the b]oodstream and within
minutes begins to affect the user's mood and thinking. The exact
mechanisms of action and the alterations of cerebral metabolism are
not well understood. Extensive research is currently underway to °
provide this basic information. Because it can cause hallucinations
if used in very high doses, marihuana is technically classified as

a mild hallucinogen. Despite several thousand years of use, less

is presently known about the mode of action of this drug than is
knowm about most other drugs in widespread use. It is only in the
last years that the synthesis of THC and the development of
methods to assay THC in marihuana have made precision experiments

@
WHAT ARE ITS PHYSTCAL EFFECTS?:

The long term physical effects of marihuana are not yet known. To
answer this question, extensive scientific research is currently
underway. It is based on both laboratory findings and research 1in
countries where use has been widespread for-many years.

The immediate physical effects on the user while smoking include
reddening of the whites of the eyes, increased heart beat, an
coughing due to the irritating-effect of, the smoke on’the
Users also report dryness of the mouth and throat. Re
increased hupger and sleepiness are also common.

gs.
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QWHAT ARE THE PSYCHOLOGICAL EFFECTS? SRS

/
/

The drug's effects on the emotions and senses V /ﬁ?ge1y, de-
v wending on such factors as the user's expectati » the

circumstances of use and, of course, the strength and quantity
of the drug used. Typically time is distorted{and seems much

~ extended - 5 minutes may seem like an hour. Space may seem
enlarged or otherwise distorted. Sounds and colors sometimes
seem intensified. Thought fi;gyent1y becomes dreamlike. The,
notion that one is thinking be&fter is not unusual. Illusions |
(misinterpretation of sensations) are often reported. Hallucina-
tions (experiencing non-existent sensations) and delusion
(false beliefs) are rare. Frequently the user undergoesiz/kind
of passive withdrawal accompanied by some degree of "high." The
individual tends to withdraw into himself. Occasionally, up-
controllable laughter or crying may occur.. While some us -
find the effects pleasant, others find them frightenin r very
unpleasant. .Unfounded suspiciousness may occur and thb1is nfay be
accompanied by marked fear or anxiety. Occasionallys such
reactions may be sufficiently severe as to cause susceptible
individual to develop symptoms of panic, a parapdid state or a
temporary break with reality. Such effects m be more likely
to occur in the youthful user whose personality is still in the
process of rapid change. . .

Recent evidence has documented a lost of immediate recall, and
difficulty in thinking and speech dugfto disorganization of '
. recent memory. These have been foynd in experiments with single

doses. - The implications for chrgnﬁc marihuana user _must await

add1t1ona1 investigation. . { , ’ P
HOW DOES MARTHUANA AFFECT/}uﬁgEENT?

‘ A person under the infl;ﬁﬁce of marihuana may find i uch harder

. - to ma*ejdecisions requjring logical thinking. A he same time

he may erroneously b/}1eve that his Judgmen s unimpaired, oy
even that his tal “functioning has been~enhanced by the action
of the dru;/”zggg? ming any complex task requiring good reflexes
and clear thinking may be impaired, making such tasks as driving
particularly danderous. Research is currently underway to more

accurately determine the effects of varying quantities of mari-
- htana on driving and other skilled activities.

IS MARTHUARA LESS HARMFUL THAN ALCOHOL?

o _ )
7 The results of intoxdication by both drugs can be harmfal. We
- know that alcohol 1is zﬂﬂangerous drug physically, psychologically,.
or socially for mill1idAs of people whose drinking is out of control.
There is no firm evidence that marihuana would be less harmful if
used consistently. American experience to Qatg has largely been
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infrequently used over a
countries where the use of
wjdespread, "skid rows"
sent the research evidence
on with certainty. It

limited to marihuana of low potenc
relatively short period of time.
marihuana and related drugs has H&
based on marihuana use exist. At
is insufficient to answer this questj
should, .however, be remembered that/i gquently requires
extensive use over a long period o ime by large numbers of
people béfore the public health implications of a drug are
clearly understood.

;.

WHAT ARE THE LATEST FINDINGS ABOU% THE DRUG?

With increasingly widespread use have come numerous reports of /ﬂ\
adverse reactions to the drug. While not typical, instances of
acute panic, depression, and occasionally more serious mental
illness have followed the use of marihuana in susceptible indivi-
duals.- There is reason to believe that such reactions may be
more likely to occur in the youthful user.

Working with ﬁan-made tetrahydrocannabinol, a‘]eading scientist
recently found that high dosages of the drug brought on severe
‘reactions in every person tested. L >

The scientist observed.that a dose equal to oné cigarette of
the weak United States type can make the smoker feel excited,
gay, or silly. After larger amounts, the user experiences changes
in.perception. Colors seem brighter, his sense of hearing seems
keener. After a dose equal to 10 cigarettes, he experiences
visual hallucinations, illusions, or delusions.  His mood may
swing from great joy to extreme horror.- He may become deeply
depressed, or have feelings of uneasine;§, unrealify, or
suspiciousness. >

s

IS MARIHUANA ADDICTING? ’ \Q

Authorities now think in terms of drug "dependence" rather than
"addiction.” Marihuana, which is not a narcotic, does not cause
// physical dependence as do heroin and other narcotics. Thvis
means that the body does not become dependent on continuing use
of the drug. The body probably does not devel a tolerance to
he drug either, which would make larger and lakger. doses
éeqpssary to get the same effects. Withdrawal from marihuana
sed.in ordinary amount does-not produce physic sickness.
\ i
A number of scientists think the drug can cause psycholpgical
dependence if taklen regularly. All researchers agree that more _
knowledge of the long-term physical, personal, and social -
_consequences of marihuana use is needed before national decisions
about its legal status can be made.

: 127 oy
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IT LEAD TO USE OF MARCOTICS?
A9 study of narcotic addicts from city areas showed that

mgrg than 80 percent had previously used marihuana. Of the

larger number of persons who use marihuana, scientists

agree that few go on to use morphine and heroin. No direct
cause-and-effect. 1ink between the use of marihuana and narcotics
has been found. Resegarchers point out, however, that a person
predisposed to abggdga drug may be 1ikely to abuse other, stronger
drugs. ?b are currently observing multiple drug use among young .
people, #nvolving marihuana, stimulants, sedatives, hallucinogens
and, increasingly, opium and heroin.

3

WHAT ARE TH PECIAL RISKS FOR YOUNG USERS? .

Breaking the \Jaws dealing with marihuana can have serious effects
on the lives young peopie. They may find their education in-
terrupted and t future shddowed or altered by having a police
record. An arrest or conviction can complicate their 1ife and
plans a}\many turns. For example, in many States, a person with

a police record must meet special conditions to obtain or renew

a driver's Ticense. Conviction can prevent a person from entering
such professions as medicine, law, or teaching. It can make it
difficult to get ;hresponsib1e'position in business or industry.
Special hearings ahe necessary before he can hold a government job.
Before a student tries marihuana, he should be aware of the social
and legal realities about getting involved with the drug.

Other risks are pointed out by experts on human growth and
development. They say that a more subtle result of any drig abuse
on the young person is its effect on his personality growth and
development. For young people to experiment with drugs at a time
when they .are going through & period of many changes in their
transition to adulthood is -a seriously questionable practice.




H. UNDERSTANDING ALCOHOL AND ITS EFFECTS

“One drink of wine and you act like a monkey;
Two drinks and you strut hke a peacock;
Three drinks and you roar like a lion;

And four drinks—you behave like a pig.”

Henry Voltan Alon;m

“When e Wcs in, strange things go out.”

Johann Christoph
Friedrich von Rchiller

. Piccolomipi”

“It [drink] procokes the desire but it takes
away the performance.”

St

William Shakespeare
Macbeth

Given the long history of inen and alcohol, it is-not
surprising that a large fund of folk wisdoni and folk-
lore has developed, describing how men respond to
drinking. and suggesung ‘remedies to offset its effects.
Like most folk observations. the lore about drinking

mixes fact with fiction. Even today, many presumably °

sophisticated drinkers who know cvery vineyard. vin-
tage year, distillery, and brewery nonetheless are rela-
tively ignorant of the way their favorite beverages
affect theni. for better and for worse. They therefore
have little rational basis far responsible drinking For
example. many people believe that if they must drive
after drinking, coffec will speed the sobering-up proc-
ess. Unfortunately, this is not true Coffec can help
keep people awake, but it cannot improve judgment
or sharpen reactions dulfed by alcohol The person
who eapccts to drive after drinking should either pace
his intake, or wait until his liver is able to burn up the
aluoicol, we now know that, in either case, the average
f crson should allow one hour for every half ounce of
Jeol.ul he has drunk. Information on the effects of al-
cohol—both short-term and long-term—.s essential to
the pr.son who wants to drink responsibly. This chap-
. sums up the latest scienufic findings and corrects
soi., misinformatiort on how alcohol acts on the body.

Shart-Term Effects

Alcoholic beverages are such a familiar part of our
Iife-style that it is hard to realize that alcohol is a drug
-—every bit as active physiologically as many of the
so-called “drugs” that arc usually ingested as pills. Its
primary effectsmare in the central nervous systein, al-
though the whole body is affected.

Alcohol is often.thought of as a stitmulant, because
it appears to make people more lively and uninlub-
ited. Indeed, in very low concentrations, it does stimu-
late ceHular activity in most organisms, from the sini-
plest bacteria to the most complex manunals. And in
moderate quantitics, alcoholic beverages slightly in-
crease the heart rate: slightly dilate bland vessels in
arms, legs, and skin. moderately lower blood pressure:
stimulate appetite: increase production of gastric se-
cretion, and markedly stimulate urine output. But as
with most other biologically active chewicals, the gen-
cral physiological ¢ffects of alcoliol depend on the
amount or concentration in the specific cells, tissues,
or organs affected. In higher concentrations 1t can de-
press funcyon, seriously injure cells, or even kill them
157). 2

Alcohol £ technically considered to be a depressant,
since it primarily depresses functions of the central
nervous systemn. The reactions are related not neces-
sarily to the amount,of alcohdl drunk, but to its con-
centration in the blood. Unlike most other foods, alco-
hol does not have to be digested slowly before reach-
ing the blood streani. Instead, it is immediately ab-
sorbed into the blood, passing directly through the
walls of the stomach and small intestine. The blood
rapidly carries it to the brain. When blood-alcohol
levels are low, their effect is usually mild sedation, re-
laxation, or tranqyuility. Slightly higher levels, at least
in some people, may produce behavioral changes

which scem to suggest stimulation of the brain. they .

berome talkative, ageressive, and excessively” active.
However., these changes are thought to result fron, de-
pression of _the most highly devcloped brain centers
which normally inhibit or restrain such behavior. At
still higher levols. great depression of lower parts of
the brain occurs, producing incoordination, confusion,
disorientation. stupor, anesthesia, coma, or death.

-
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ALCOHOL AND ALCOHOLISM

Since individuals vary, the exact concentrations at
which these changes occur cannot be given. The fol-
lowing chart shows the general relation between
blood-alcohol levels and behavior for a 155-pound
moderate drinker who rapidly consumes 90-proof
whiskey on an empty stomach. (These levels may be
slightly higher if the drink is gin or vodka, or if the
drinker weighs inuch less than 155 pounds,/Con-
versely,. the level will be lower if the be erageis beer,
wine, or a “mixed” non-carbonated drink, if the
drinking is spaced over a prolonged period. if the
drinker weighs more than 155 pounds. or if sohd foods
are eaten at the same time):

-

their level of confidence in their ability to carry out
he driving task. They were tHen obsened as they per-
rmed the test. The investigator found the following:

I. As the amount of alcohol taken was increased,
the drivers were prepared to drive their sehicles
through narrower gaps. thus revealing that their
judminent had been impaired. .

\—2 Their performance. ay well ac their judainient.

prog'ressi\'clyl _deteriorated as they consumed
more alcohol. .
3 The drivers. after taking alcohol. becaine yore

vdapgerqeis becawsé”of overconfidence. This-re. -

sulted from the fact that the level of confidence

Percent at which they were first prepared to drive their
blood-alcohol Resulting bus remained unchanged Towever. at am gi\en
Quantity level behesior size of gap. they became inereasingly «onﬁduh{‘ i
3 oz. whiskey 0.05 sedation and SUCCEsS as t'lylook moi¢ alcohol.
(2 “shau”) tranquility 4. Alcohol intfnsified a driver's tendency to over-
6oe. 0.10 / lack of rate his ability in relation to his performance.
* 12en 0.20 / :::::mon jl'he investigator r(:b.sc:r\'rd.thm the behas ioral -
) ) / AR pairments seen among the drivers were not necessarily
: intoxication . . f
Ses * 0.30 . prediciable on the basls of the amount of aleohol con-
. unconsclouness  “sumed. Thus. some drivers were more affected by two
00 050+ deathmay result  \hiskeys than others were by six * 23 1.

<

Blood-alcohol levels have important legal implira-
ons. In most parts of the United States, and in same
countries of Europe, an individual with a blood-alco-
hot level of 0.05 percent or less is legally presumed to
be sober and in condition to operate a motor vehicle.
A person with a level of 0.15 percent or more is legally
inioxicated or “under the influence” in some States,
while in others the 0.10 percent level constitutes legal
intoxication.
It js still-uncertain whether there is a threshold
‘below which alcohd] has no detecable influence on
responses, reaction time, and various complex
skill{. However, when the blood-alcohol /Z:'el reaches
3 or 0.05 percent, it is generally’ agreed that

changes are evident (7). At very low blood-alcohol ~

levels, such simple reflex responses as the knee-jerk
seem to be more rapid. At levels above 0.03 or 0.04,
reflex responses, reaction-time responses. and per-
formance in such activities as automobile driving and
many kinds of athletics generally change for the
worse Significantly, as a driver's performance is im-
pa‘led, his judgment often deteriorates and he be-
lieves he is driving better.

A Pritish investigator has made a careful study of
i e et.zcts 6f various amounts of alcohol on the judg-
ment and driving ability of experienced busdrivers.
The drivers were asked to estimate the “distance be-
tween two adjustable poles through which they be-
lievec they could successfully drive, and to indicate

Some other studies have shown that the cffects of
alcohol on skilled performance are not necessarily re-
lated simply to alcohol “concentrations in the blood.
For instance. scientists at the RKaiolinsha Institute in
Stockholm have sugeested that skilled performance
may be impaired at a certain level when the blood-al-

cohol curve is rising. but there mas be no impiinnent .

at the very same level when the blood-aleohol cure is
falling. An individual may thus be judeed intovicated
at.a given blood-alcohol level when the curve is eoing
up. but sober at the same level when it ic going down
'401. In the same field. rescarch in the International
Center for Psychodictetics has indicated that idenucal
blood-alcohol levels in the same individual can be as-
sociated with remarkably different psychoniotor per-
formance. depending on whether the indinidual con-
sumed the alcoholic beverage with or without meals
(62.. . ’

As sugeested above, the rate ay which aleohol is ab-
sorbed into the_bloodstream anc{ns behavioral effrcts
are affected by a nummber Af intcracting factors
(37.39,57 . On the physical fide. how fast a person
drinks. his weight, whether hg has eaten. his drinking
history and body chemistrv. And the tvpe of heverage
fand“miser! "used are all ilﬂlu(-ntial. Ou the pucho-
logical side. the drinking sitpation. the dnnher’s mood,
his attitudes. and his previdus experiencé with alcohol
will all contribute 1o his reactions to drinking.

. Speed of drninking. [The wmore rapidly an alco-

holic bey erage is infested, the higher will be the
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UNDERSTANDING ALCOHOL AND ITS EFFECTS N

peak blood-alcohol concentrations. Thus. these
Ik are lower when the beverage is “nuned”
_or tahen in dnided amounts than ‘when it is
tulped or taken in a single dose.

Body weght. The meater the w ciqh:{af/ﬂw hod<
mus le 1hut not body fat) of an indjvidual, the-
lowerswill be his.blood-alcohal conceptration re-
sulting fron1 a given amount of alcohol. For ex-

ample, the bloodzalcohol level produced in a
180~pound man drinking four ounces of distilled
spirits will be subsunuall\ lower than that of a

113tEpound nan drmkmq the sanie amount in the

_ same lenath of tific—and the larger man will

Aruitoxt provided by Eric

show fewer effects.

Presence of food i the <tomach, Fating \\hll(‘
drinking notably retards the absorption of alco-
hol. éspecially when aleohol is consumied in the
form of distilled spirits or wine. When alcoholic
heverages are taken with a substantial meal,
prak blood-alcohnl concentrations may be re.
duced by as wuch as 30 pereent.

. Drmking history and body ¢ hennstry. Fach per.

son has an ipdividual pattern’ of physmlntzlral
fund tioning which may affect his reactions to al-
coliol For example, in a number of clinical con-
ditinns, surh as that marked, hy the “dumping
syidrome.”™ the stomach cmpues wor¢ rapidly
than is normal, and alcohol scems to be absorbed
more quickly. Emptying time may be either
slweed or speeded by anger. fear, stress, nausea.
and the condition of the stoma. t tissues. In indi-
viduals with a long history of drinking. tolerance

to aleohol develops, so that an increased dosage -

miust I used 1o give effects similar to those ob-
tamed with the oricinal dose. FThus. a person
with extensne drinhing problemis is likely to re-
uire far more alcohot to get “high™ than an iu-
vapenienaed drinker. (In individuals with serious
diinking problews, the curve of toleranee is re-
versedd. and again they are very responsisve to rela-
tively small amounts of alcohol.)}

. I'ype of bererage, In all the major alcoholic bev-

etiges- beer, table wines, cocktail or desvert
wines, liqueurs or cordials, and distilled, spirits—-
the chief ingredient is adentical: ethyl aleohol,
known ulo as ethanel or sinply as alcohol? It is

a natural substance formed by the reaction of

fermeiting sugar with veast spores. The concen-
tration of alcohol is usually about four percent
by volume in American beers, 10 to 12 percent in
tahle wines, hetween 17 and 20 percent in cock-
tail or dessert ‘win:s;(c? as_sherrics, 22 to 50
prisent in liqueurs,/And 40 to 30 pereent (80 to

100 proof} i distilled spmts In additien. these
bes crages contain 2 varicty of other chemical
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constituents.  Seme come from the original
grains, grapes, and other fruits. Others are pro- ¢
duced during the chanical process of fenmenta-
tion or-during distillation or storage. Still others
may be added as flaverine o1 eoloring “These
nonalcoholic ““congeners” contribute 1p their own .
titht to the effects of certain buserages, cither
directly affecting the body, or affecting the rates
at which aleohol is absmbed into the blood and
is oxidized or metabflized in the tissues.

A number of studics in the United States and
abroad have demonstrated that beers. wines, and
distilled spirits may vary markedly in the rate at
which the alcohol they contain is absarbed into
the blood~ (39, 41, 44,62,84). In general, the
higher the concentration of the alcohol, the more
rapid is its absorption, and the higher the con-
centration of “congenen.” the slower is its ab-
sorption. The net result is that beer and wirde
have slower effects than when the sanie aniount
of alcohol is consuined in the form of liquor.
However, any two drinks which contain the
saine amount of alt ohol will eventually have the .
same effects. Diluting an alcoholic heverage with
another liquid. such as water. also helps to slow
down absorption. but mixing with ‘carbonated
beverages can increase the alnorption rate. .

The speed of alcohol absorption gencrally affects the
rate at which one becomes intoxicated . conversely, the .
speed of alcohiol metabolism affects the rate at which . .
one hecomes sober again. Once absorbed into thee 3
bloadstream and distributed throughout the hedy. al-
cohol undergaes metabolic or oxidative changes. A
um]nr part of these processes occurs in the liver, Alco-
hol is thanged first into ac ctaldchyde, a highly irritats
ing, toxic chemical: however, this substance rarely
accumulates. since it is oxidized quickly to acetate.
Acetate (the same as that produced as an interniedie
ate in sugar metabolistn) is transforied into a variety
of uther compounds, and eventually is oxidized com-
pletely to carbon dioxide and water (.32). The total
metabolic process yields abaut seven calories of energy
for cach gram (0.353 fhuid ounces; of alcohdl. Al-
most all of the ingested aleohol is mictabolized by the
liver: however, from 2 to 5 prreent is exereted chemi.
cally unchanged, mostly in urine, breath, and sweat.

Rescarch has demonstratéd-that the rate of alcohol .
metabolism, like that of absorption, may be influ.
enced hy a nuniber of factors. A Massachusetts Gen-
eral 11ospital study has shown that-both alcoholif and
nonalcoholic sub}ﬂ‘u mmmamrd on good diets can
modecrately increase their rate of alcohol metabolinn if .
they fonsume substantial amounts aver a long period
of tume. In general, it appears that the fate of alcohol
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metabolism may have a smiall influence on behave
. iora| tolerance to alcohol, but that no significant dif-
\fercncu fn ability to oxidize alcohol differentiate the
‘alcoholic person from the nonalcoholic (73). At the
Karolinska Institute in Stockholm. it has been re-
ported that normal drinkers can metabolize on the av-
‘erage appmximately 7 grams per hour of pure alco-
hol; 8 grams in the form of whiskey: 9 gramns in the
form of beer (39). As a gencral rule, it will take as
many hours as the number of drinks consuimned to
sober up completely. Old wives' tales notwnhatandmg
drinking black coffee, taking a cold'shower, or breath-
5 mgpure oxyfen will not hasten the process.

" Considcrable effort has been devoted to a search for
some method which could effectively speed the rate of
alcohol metabolism, and thus provide rapid sobricty.
Recent interest has been shown in administering, fruc-
tose, a fruit sugar; however, ncither this nor any other
agent has yet been found to make any clinically signif-
icant difference in the-rate of alcohol metabolism
(64). All one can do is wait. and lct the liver do its
work.

A familiar aftereffect of or crindulgence is the hang-

" over—the morning-after misery_of cxtreme fatgue
combined with nausea, upset stomach, anxicty, and
headache. The hangever is cominon and unpleasant,
but rarely dangerous. It affects the moderate drinker
who occasionally
under stress), as well as the excessive diinker after a
prolongged drinking bout. The exact mechanism is

“~ unknown. The symptoms arce* usually most - severe

Q

RIC

Aruitoxt provided by Eic:

'

e

many hours after the pc;’k of the drinking bout, when
little or no alcohol can Be detected' in the body (34).
Although the hangover has been blamed on mining
drinks, it can be produced by any alcoholic beverage
alone, or hy purc alcohal. There is inade quate evi-
dénce to support belicfs that it is caused hy vitamin
deficiencies. dehydration, fusel oils (nonalcoholic com-
ponents of alcoholic beverages which are relatively
toxic. but present in clinically insignificant amounts).
or any other nonalcoholic components. ..

No satisfactary specific treatment for hangover is

khewn. There is no’scicntific evidence to support the
" curative claims of popular rcmcdxcs such as coffee,
raw egg, ovsters, chili pe pplrs. seak sauce, “alhaliz-
ers.” vitanfin_preparations,
such drugs as barbiturages. amphetamine. or insulin.
Doc'nrs usuall’y prescribe aspirin, bed rest. and sofid
- food a5 soon as possible. Hangovers can be prevented

b) dnnkmg tloul). with food i in the »tomarh. under
V'relaxed socxal circunistances, w x(h suﬁ'tucm self-disci-

plmc to-av oid intoxication.

=
»

kes too much (especially if tired or

“the hair of the dog.” or-

_ . ALCOHOL AND ALCOHOLISM
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properdy fud subjects {48 R, d
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Lang:Term Effects

l)nnkmg alcohol uunod( ration apparently does the
hody little permanent harm. But when taken in large
doses, over long periods of time. alcohol cin prove dis.
astrous, impairing both the quality and length of life.
Structural damage to several niajor organs. such as
the h(g:,n . brain, and liver niay result.

Prolonged hicavy drinking las longbeen known to
be assac iated with various types of musle discase and
tremiors. One cssential musle affected by alcohol ix
that of the heart: the myocardium. Althaugh chronic
aleoholisin and heart disease have often heen aliseryid
together, until rece ntly liver discase was thoughit to he
the cause of the heart damage. Investigators at Misr.
icordia and Fordham Hospitals have nowHound that
alcohol can produce heart discase without the prew
ence of liver impairment. These seientists also, estah-
lished that heart discase is commonly found amony al-
cohalics (72). Lahoratory investigations at Tulane
Unive mly have also lent support to thie notion that al-
tohol is direetly toxic to the heart, and to the lungs as
well. Heart muscle damage can e caused in mice by
feeding them purc alcohol (72). In some men and
women, the toxie offee ts of alcohol to the cardiovascu-
lar system are so great that fatal cardiac arnest can re-
sult from excessive intake.

When I.lmf‘ quantities of aleohol are consumed, e
preially: “stiaight.” the eastrointestinal system can
become iritated. Nausea, s omiting, “and ‘or<diarthea
are mild indications of trouble. The more frequently
such ingestion takes place, the greater the initation,
- Gastritis, uleers. and - panereatitis (munmul) oreur
aniong alcoholic individualy 12). .

Liver damage may alwo reslt from heavy drinking,
although it is not certain precisely how aleohol affects
the Jiver. Girrhosis of thesliver ocenrs about six ties
a frequently among aleoholics as mmong pavalcohol-
ies (94), Yot it alsn occun among nmulr‘glm\ and its
canse iy the subject of continuing mu,; ation, -Many
s ie nitists seeni convineed that ade qu)ﬁ' ngrition p’rn-

vidss an cffectives protection agnin€t cirrhosis, Some -

invostigations,  howevet. haves shown  that  large
amonnts of alcohol iy cansé liver dmn.lm- oven in

Veny h(-a\\ drimkers have lnn" been knnown to have
lowried resitattee to pm-unuuna and other infecuious
discasey. Malnutrition js usually conmicdered to be the
cause. Resarch at Cornell lnmhm has shown,
howerver, that lowe red resistanct, tnay alo ocour in
well-noyfished hicasy drinkers, and appears, to result
fmm .»dzml inteference with i innuniy ne hanisnis,
“With hleod-alcchol el of 015 10 0,23 e, proe
duced by m(ra\clmus administration of, alcohol, thi:

-
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.

inhihition of white-bload-« cll mobilization was a¢ in-
tenst as that found in states of severe.shock (15). °

. Traditionally,” pert wine has heen considered the
cause of gout. A nationwide sune rongurlcd by a
group of imvestigatars at the Lnlwml\ of Culifornia
showdd. however., that more than 60 perc ent, of all
gouty paucnts had never drunk wine in any form,
fore the onsct of their discase (30). In patients whp.«.
gouty adachs scemed”to be precipitated by drinking,
physicians have often noted that such factors as nien-
tal stress, infection, stopping physical excrene. or eat-
ing purine-ris i foods were alsd present.

Heavy drinking over many years niay result in scri-
ous mental disordery-or permancent, irreversible dani-
agc to, the brain or peripheral nenous system. Critical
mental functions such as memory. judgnu-nl, and ,
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le arnlnu ahility can deteriorate scvcrel). and an indi-
vidual’s personality structure and reality orientation
may dlsmuumu- -as well (2).

With srious brain damage in alcoholic “persons,”
Korsahoff's sndrome may result. In this psychotic
«ondition, paticnts cannot remiember recent events,
and compensate for their ciory loss with confabula-
tion, that is, the making up of fittitious cvents. In ad-
divon, these individuals often suffér from polyneuritis,
-~ an mflammation of the nenves that causes bunung
and pm kly sensations in the hands and feet. Vitainin
deficiency caused by excessive “drinki and inade-

"yuate intake of nutritious foods appears to be the pri-

mary cause of this condition. Vitamin therapy is often
used to treat the polyncuritis and memory deficit, al-
though the effects are not always revensible
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Eastland Panel Takes -
New. Look at M‘arijuana

Recent tesumony before the Senate Internal
Security subcommittee. chaired by Sen James

Eastland (D -Miss ), indicates that cannabis, from’

which ‘marijuapa and hasnish are produced. 1s not
the harmiess substance’as 1s so {requently claimed.
Andrew C. Tartaghno, acting deputy admunistrator
of the Drug Enforcement Administration since July
1971, told the subcommuttee.

"My own view is that 1t 1s a potentially -Karmful
substance which we should not permit to become an
accepted part of our society. Those of us in law
enforcement have felt that the dangers inherent in

this drug would become more apparent with i
ing raurch and we “belieye this 1s i fact now
occurring.” - )

Traffic in maryjuana, he malmalned 18 not a $mall
affair, as some thmk but a ""highly organized, well-
financed venture.” Just last month, said Tanaglmo
two umiformed U S Customs Patrol officers wcrc
found murdered near Nogales, Ariz., together with a’
suspect whom they had killed in a gun battle This
man was found<ecated at the wheel of a truck con- »

‘taiming 200+pounds of maryuana which he had at-

tempted to drive from the scene.

The “inescapable conclusion” which he has drawn
«from recent statistics, said Tartaglino, is’ that the
“traffic in and abuse-of marijuana products™ have
taken “a more serious turn in the last two or three
years than cither the courts, the news medla or the
public are awarex The shift 1s clearly toward the
abuse of stronger. more dangerous forms of the drug
which renders much of what has been said n the
1960s about the harmlessness of its use as obso}clc."

Dr Henry Brill, a member of the National Com-
mission on Marijuana and Drug Abuse, pointed out
that the comihussion, which had come under severe

attack from those who thought its findings ynder- -

played any dangerous effects of maryuana, ha

posed the drug’s legalization. And Brill said that
information available since {he report shows the
“need for caution.”

and acute‘psychoti¢ attacks. .

“Finally,” said Brill, “‘one should note the
comment from Jamaica in the West Indies where
the cfects of cannabis had ‘been thought to be
bemign; among the middle classes, it is now found

. to be sssociated with school dropouts, transient
psychuses, panic states and adolescent behavior
“$OI 7 SO

my view," said Brill, “marijuana must stll
be chssed as a dangerous drug. dangerous enough
to warrant full codtrol™

Soine oﬂhc most interesting testimony came from
David H Powelson. who served as chief -of the

l:C)artmcm of Psvchlalry in the Student Health

Newer data, said Brill, include
chinical reports demonstrating complications from
acute and chronic use, including mental deterioration <
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Service at the University of California at Berkeley’
from 1964 to 1972. Powelson, currently a member
of the Analytic Institute of San Francisco. and
a director of the Psychiatric Department of
the Kaiser Hospital n Oakldgd for 10 years, has’

. undergone a dramatic shift in his views.

Whereas he once favored Icgallzauon of mari-
juana, he now says that it is “the most dangerous
drug we must contend with. ... "

*My place of observation was umque,” Powelson
told the senators on the subcommittee 1 was there
at the beginning [when manjuana and’ hallucinogens
were becoming widely used,Jand in my work | was
actively involved with students not only as a psychiu-
trist but as a teacher and as a participant tn a four-
year research project studying maturation und
growth 1’ college~students In addition, [ was
routinely meeting with deans and administrators
who were dealing with the drug problem and. the
students who were in academic and/or disciplinary
“difficulties as a consequence of tife use of maryuana
and its derivatives.”

In the spring of 1965 before he had any direct
experience-as a physician with marjjuana users, he
told a reporter for the Daily Californian that there
seemed to be no proof that maryjuana was dangerous
and said that it probably should be legalized.
After first-hand observation of its effects on stiddents,
however, he now is very much opposed to legalizing
its use. -

| can answer con\crclcly from my own exper:
tence,”” Powelson asserted, “that individuals, once
they begin usmg cannabis, their academic pcrform-
ance falls off.” .

“My stance toward marijuana,” said Powelson,
“has shifted to the extent that | now think it 1s the
most dangerous drug we must contend with for the
following reasons:

]

*! Its early use is begullmg It gives the illusion
of feeling good. The user is not aware of the begin-

ning loss of mental functioning. | have never seen

an exception to the obdervation that marijuana im-
pairs the user's ability to judge the lossmf his own
mcmdl funcuomng ’

2 After one to.three years'of continuous use, the
ablluy to think has bécome so impaired that pathol-
ogical forms of thinking begin to take over the enurq
thought process. -

*3 Chromc heavy use leads to paranoid thinking.

4 Chronic heavy use Icgds to deterioration in
body and mental functioning which is “difficult and
perhaps impossible to reverse.

*5. For reasons which | can't elucidate here, us
use leads to a delusional system of thinking which has

inherent 1n 1t the strong need to reduce and pros-r'

elytize others: | have rarely seen a regular_ mari:
juana user who wasn’t actively ‘pushing.’ . )

“A’s these people move into government, the
professions, and the media. 1t is not surprising that
they continue as pushcrs thus conunuously add-
ing to the confusion that this committee.is committed
to ameliorate.” K

., . '
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MATERIALS LIST - PATTERN OF HEALTHFUL LIVING

.

' LEVEL 8 g ’ -

WINSTON PRESS . /
2% Groveland Terrace .

Minneapolis, Minn. 55403

Mr. Jack Dickerson, Sales Representative . . _—

~

/ Values In Action

”Terry~Tai<es A Ride" C e
“Its All Your Fault”

Lo R
-—
o &
883

N »?
AUDIO VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street :
Houston, Texas 77004 .
- -Mr. Richard Hunter, Sales Representative .

Our Values Series . ) ‘ oo : / '
) ’ . .
. ’ . ’
*‘Equality: Does Equal = Same?" / $ 16.50

PHOTOGRAPHIC LABORATORIES .
1926 West Gray ' ) - . Z,
Houston, Texas 77019 : . i
. Mr. Bob Drake, Sales Representative l'/

‘ s ""Basketball Game"’ B ‘ / $ 15.00

! - I3

t

LEVEL 7 o g

PHOTOGRAPHIC LABORATORIES : ‘ « o
1926 West Gray . : :
Houston, Texas 77019

Mr. Bob Drake, Sales Representative

Wanting A Bicycle”’ [ $ 15.00
* Advertising’’ .
. ~ ' ) - ¢ A

~

LEVEL 8

, AUDIO VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street
Houston, Texas 77004 )
Mr. Richard Hunter, Sales Rep?ntative >

“Life on the Rocks” (3 filmstrips) $ 5900

GUIDANCE ASSOCIATES : )

| 757 3rd Avenue : . ]
{ New York, New York 10017

" ”Developiﬁg Values (PartT I &,I{) . 1‘35 : ‘ $ 41.650" , ' :,..x
“Shaping Identity (Parts | & Mf" : 41.50 )

. TOTAL $234.00




