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"PROGRESS” AND CAUTION
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, \ _ :
The Pattern of Healthful Living Project was a curriculum.

( _ - 0O

development effort Funded by the Texas Commission on
Alcoholism. The guides were written, subjected to two
pilotings and carefully evaluated ‘for content, grade

appropriateness, andnbupil effectiveness.

Because this is a.values based curriculum attempting to
effect attitude and behavioral changes.in pupils regarding
decisions important to youth,- the Pattern of Hea]thfu] o
Living staff ‘doés not recommend the use of these gu1des
_w1thout the requisite teacher preparat1on Affective
teaching skills and attitudes are‘imperative if the results

the project obtained from pilotihg can be expected from

others who use the material.

The staff recommends these méterials;ngx/ge\used daily,

but rather spaced to cover a semester- of time. \Mate{ials

are available for grades knndergarten throogh eight.

The focu'sing goal of a values-based curriculum is the

development in children of a positive self-image. . This
' -

will set the pattern for utilization of decision makin§/

processes wh1ch are necessary 1n a democratic soc1ety’ If

this is kept in mind and teacherF are properly tr/nned, we
Y
‘/will have taken one further stepj in human121ng education.

1

Shirley E. Rose, Ed.D. s o,
Project Coordinator
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PREFACE

/

Rationale
/ Ll

A
Harris County Department of Education conceptualized "Patterns

of Healthful Living" curriculum design under the following
prem1ses
1 \ ¥
1. Be11$f in the supreme worth and 1nd1v1dua]1ty of each
pup1 .

2. ﬁ@]igf fhat each person should be aided by educational
Institutions 1n attaining his potential as a human being.
‘ /

3. Belief that each person .should be aided by educational’
/ 1nst1tut1ons for effective part1c1pat1on in a democratic
society. . -/

4. Belief that each person can become the person he wants
to pe and function more effecgiyely in a free society if
he is helped to|develop a personal.rativonal value system.

5. Belief that one of the important functions of a-school in
a free society is to help pupils develop and c1ar1fy a
personal belief system. .

6. Belief in a value-based education program as the effective
means of assisting pupils into becoming a “¢at10na1
thinking," "self-actualizing" individual. ‘

-

Goals

The following broad goals were identified in order to

facilitate the uvltimate aim of the program as outlined in

the proposal to the Texas Commission.on Alcoholism: "The -

ultimate aim will be to have an ongoing program wh;ch can

be offered to organizations throughout the state, .a program

which produces individuals with the ability to make responsible,

judgments on: their lifestyle." i

I

The program attempted the fo]]owing:

1. Assist pupils in the.development of a more positive
self-¢concept which helps individuals achieve a|more
rewarding, enriched life.

b2
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2. Assist pup1ls development of rational thin
free

processes necessary to ffegtive funct1on1ng 1n
soc1ety

3. Assist in the developmept %d refinement of inter and

intra personal skills /9tessary for individual -and group
effectiveness‘ ’ ‘ :

4. Assist in he1p1ng the child understand the valpes of the

society in which he lives and‘participate efﬁpct1vely in’
that society.

// 5. Ass?st in development of a personal and soci
system, which involves:-

‘A, Uhderstanding 233/& vﬁlue.§ystem evblves.
B.- Appreciation o alue systems op i

ethndgic society.
Experiences in examination of
and societal.

Exper1ences in resolution
value clarification both
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A SPECIAL NOTE TO TEACHERS ;o

You are the single most important ingredient to the success

of this program. Your attitude toward children will directly

effect_the_valuing process of the children with hom you work

~ During the course of this study your studedts will be:taking
a close look at their va]ue‘syStems, the things they prize
;o and their goals in life. It is essential that the} experience
_this exploration with a feeling-of freedom. There are no
atso]utely right or wrong ansuérs to the questions posed by

this material. Rather, it was written to help children deve]op

e
d' reason cr1t1cal]y, to exp]ore the

“the ability to thﬂnk

various alter

aiatls - S

ves in making decisions, and to provide a
safe env1ronment for test1ng these choices.

.

In order to provide this-atmosphere, you, the teacher must

demonstrate that you have a clearly defined value systemy unique

T,
to you. VYou must convey that the things most important to you’

2

are not netessari]y, nor should they necessarily be important
to the class. However,, according to Plaghoft and Shuster, when
a teacher's value patterns are €ither identical with those of
. othe child or‘there is a definite striving to understand them.

‘érere is a h1gher leyel .of pup11 achievement.

NN Learn to be accept1ng and non-judgmental in your attitude
toward the chi1ld's ideas. Make him féej that h1s ideas are

. .important. Don't be critical of opiniens that are not on the

<track -you desired, but instead, ask gquiding questions to

o . -0 )

ERIC.. .. . i3 | .




the discussion in the desired direction. «Keeping a
suppor\tive and positive attitude toward the'ideas expressed
credtes\the feeling of security and freedom to explore in

greaier epths.

And remember, a smile, a good sense of humor, a w;rm and
friendly per;onality coupled with a belief in the respect

for the worth and dignity of all individuals, no matter what
theyr ages, will be your g}eatest'assets - not just 1n teaching

this curriculum, but in all of your endeavors.

,

Lila Macaluso




CHILDREN LEARN WHAT THEY LIVE

Dorothy Law Nolte

If a child lives with criticism,
Hg learns to condemn.

If-a chyld lives with jhostility,
He learns to fight.

If a child lives with ridicule,
He learns to be shy.

If a child iyves with shame,
He learnd to feel gquilty.

If a child Tives with tolerance,
He learns to be patient. ///

If a child lives with encouragement,
He learns confidence.

If a chi1ld lives with praise,
He learns to appreciate.

[f a child lives with fairness,
He learns justice. = . A

If a child lives with securify,
He learns to have faith.

If a ghild lives'with approval,
He learws to like himself.

If a child lives with acceptance and friendship,
He learns to love the world.

o B
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PATTERNS OF HEALTHFUL LIVING

L

4

?‘“/Unit 11 ;'L'earninpto Live with Others"

.’ s

INTRODUCTION

¥

. The,ﬁain objective ‘and underlying theme of Level {11 is the
Jﬁzgtnﬂdgn1pg of a chj]d's value process from a basically ego-
2 clentric point oftview to a focus on other people in his

- ”%ijea—-Expanding his self-concept in such- a way as_to value

is own worth and dignity will enable the child .ta begin to

“ v
- understand the individual differences, the uniqueness, worth
and dignity of others. This unit will explore the various
groups a child belongs to and the dynamics jnvolved in these .
group memberships.
Some the'basic value concepts included in developing this
theme Q{11 be: .
1. Understanding the Worth and Individuality of Others
11. Developing a Concern for the Feelings and Rights of Others
5
111. Exploring the Various Groups One Belongs to and the
Rights and Responsibilities that go with Membership
in Each Group . . Lo
IV. Understanding Individualism vs Conformity
V. Developing the Ability to Make Wise Choices and Decisions
- Peer Group Relations - Objectives:
- 1. Identifying various peer groups -
2. Getting better acquainted with members of this group
3. Exploring individual differences among group member§
4. Making.new friends
5. Learniﬁg ab0u;»§h§rjng !
6. Developing a sensé of honesty and fairness
7. Learning not to "follow the crowd” without using critical
thinking
8. Showing concern and.consideration for the feelings and
1 . rights of others) .1(3 . |
Y PR ) Xix .
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2. fﬁanning together to develop rules fb;,classroom management .
VR - . ’
3. Leqrning the value of being a good listener and observing
qui times

: 4.7 Learning to be responsible and to vo]untar11y .accept
Kj/ responsibility .
/ ’ '

/e 5. Cooperating with class members in pefforming tasks
x . | i N
P 6. Showing cage and respect for school and classroom properﬁ}
T T , P '
N\ . . .
7. Using good manners in- the-classroom, in the lunchroom, and
on the playground . g

AN

.

8. Making new class members feel welcome

t

9. Learning‘respect for the authority of adult members of
the school group

r

10. Showing consideration and concern for the fee11ngs and
r1ghts of others

Family Group Relations - Objectives:

1. Understanding the roles and responsibilities of family
" group members -

y . S~

- 2. Under§tanding the role of trust between family members

v
e ——

3. Exploring the need of rules to 1ive by

’ K.

4. Learn1ng\qb0ut the role of sharing in family work and
fun ° .

-y Understand1ng the bas1c human need for secur1ty - the
feeling of well- belng

- 6. Understanding and resko1ng conf11cts between fam11y group
goals, peer group goa]s\and rndividual goa]s

7. Showing concernLand cons1derat1on for the feelings ‘and
rights of others

[}
° e -

P

' SUGGESTIONS FOR USING THES PROGRAM

1. This should be a partfc1pat1on experience rather than a
vicarious learning exper1ence




10.
11.
12.
13.

14.

-participate. Resject h1s right to be s11ent -

L

thldren should be encouraged to take an active role
in developing the ideas and: p@esent1ng the materials.

The teacher's rote should be one of providing the

space, time, and materials needed for each lesson.
She will als¢ act as the guiding .1eader during group:
discussions. ,

A definite time should be set aside and designated for |
values lessons. Children learn better when the curr1cu1um
is presented on a systematic regu]ar basis.

There should be enou tlme\Exﬁggeg\%e;i;%s for the ideas
and concepts to be absorbed to crowd the
lessons into a short time-span,.

Elicit support for your program from your administrator,
counselor and parents. Patterns of Healthful Living

“should not be a segmented part of a child's life, but

fit into all of his life experiences.

The materials and .suggested activities in this book should

+serve only to supplement your own imaginative‘and creative

ideas.

[y

Provide time ‘to share and plan with your colleagues who
are also teaching values. Sharihng experiences and ideas
will add immeasurably to the ysulcess of- your program.

Try to keep students from feeling that they will be

evaluated by their participation in this program. The
ch1]dren will learn to evaluate themselves.

Protect children from expressrng too much persona]

1nformat1on

Be aware of the feelings belng expressed verbally and
non-verbally.

Be careful not to force a shy or nonverba] child to

Try ‘not to make psycholog1ca1 1n£erences from the
ch11dren 5 act1v1t1es

[}

Protect chlldren from grosp pressures or personal’
embarrasSpent ' .

XA
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|




/T—_\ GETTING TO KHNUW YOU ~
\

NIT 3 . :
LESSON. 1
Purpose:
/

\xj ~ To identify the various peer groups to which each child
y belongs and getting better acquainted with members of
[ this class group. i
BN
/ .

Concepts: *

Self-‘dentity as reflected through group relationships,

choosing :freely. vs peer conformity, sense of belongingness. -

PR )
Prerequisités; .
O.S'Vt
- None.
'Terminal Objective:

Each pupil will be able to identify the various groups to

which he belongs and verbalize whether he has freelyzchosen

to join eac¢h group. He will-be able to say something™new

about each member of, these groups that he had not known before.

Enabiing Objectives:

1. Each pupil will be given apm opportunity to verbally
interact wTth his group, giving him practice ip becoming
socially competent. ~;>

2. Etach pupil‘will become better acquainted'ahd become more
comfortable with group members as each shares names and
pqrsohal inférmation about each member. ’

3. Verbally the pupils will identify several of ‘the many '

. groups to which they each belong and begin to explore
the concept 'of choosing freely among alternatives Wy
saying how they .came to join each group.

/\ : 19 | N N
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Learning Experiences:

1.

10.

1.

".hurts when we feel e are not wanted. . How does it feel -

v

Ask the group to-sit in one large circle on the floor
and you join them. ™

in turn say his name and /
elf.

Begin by having each pers
state something @bout hi

The next persgn repeats the name and fact he just

learned amd adds his own name and something about h'i}
self. Continue around the circle, each person repega'ng
all the names and facts stated before him and then adding
his own. If the group is large (20 or more) you may have
to end the lesson with this experience and continue the
rest of the experiences on the following day. You might’
also divide the class into small groups and let each
group go through the activity while the rest watch.

Sk the class what the word GROUP means.. Accept and

encourage responses unti]l you feel they generally know

what is meant by belonging to groups.

Have them begin to identify the various groups' to which

they personally belong, (i.e. Scouts, reading, church,

family, boys, or girls, etc.) You might wish to list

these on the board. Especially help those who feel

they don't belong to any groups to identify primary groups. -

Ask several to state reasons for belonging to eaéH of
the groups listed.
Ask, "Have you eveﬁ wanted to join*®a certain group and
weren't allowed to? Perhaps you were too young, or too
big, or too slow?" . .

i ‘ . ' ~
Allow one or two toishare their experiences.

»

Say; "Yes, we've afﬁ had some: of those feelings. It

when you know for absolutely sure that a group would
like for you to Joidl them?”

Ask the class to‘collect or draw pictures of groups
simislar to those théey b®long to.- They are to bring

‘them to class next time and save them for a future

lesson. . . ’

Close the lesson by saying ‘that you've learned to get
to know this group better. Say a few personal remarks
you've remembered about several of the children from
the getting acquainted exercise. "I now feel 1 belong
L 50 .
.? 3"2 ' Y
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to a new group - this one, and I'm gtad I ‘do!"
‘ . N
Materials: )

-

None

Evaluation: . :

: ] o Sy A

0 1. Each pup11 will get to repeat the names and something
about each person in class, thereby getting to know the
members of the group better. .

2. Pupils will be able to 1dentify at least 5 groups to
which he bekongs

3. Pupils should be able to describe fee11ngs of rejection
when experiencing exclusion from a group, and also express
feelings of well-being when accepted into groups they
desire to belong to.
Note to Teacher: Make anote of those who are not
participating and who have difficulty with this lesson.
Show great care in not forcing any one or over- encouraging pupils
to participate. Some may need your special attention in .
helping-to build their self-concept before they are
comfortable with participating actively in these lessons.
You might ask your school counselor for help with these
cases.

Suggestions for Supplementary Materials: -~ d

About Me: .

"1 BéTong'Hé;e' and "I'm Somebody Special", Wha Me
m/Standard,

t
Dimensions of Personality. " Dayton, Ohio: Pflau
1972. . .

.
-, Y
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LET'S 'WORK TOGETHER
- ‘ . l .
UNIT 3

LESSON 2.

Purpose:

Practice in group process to formulate a gu1de11ne for
acceptab]e classroom behavior.

v

-

Concepts: . ’ '

Group process, class ru]es, cooperat1on. 1nterdependence of
class members.

Terminal Objective:

AN pup1ls in the class, working together will come up with (1)
a set of rules. or guidelines to be used in governing their
classroom behavior and (2) methods or suggestions to incorporate
these rules into practice.

Enabling Objectives:

1. Pupils will hear and respond to the mini-lecture about
the importance of rules to guide classroom behavior as
presented by the teacher

2. Each pupil will select a partner and the two of thenf
will select one rule and then join another pair to come
up with a list of four rules. Each group of four will

i join with another group of four to decide on the four
»* * - rules the eight of them 11ke best and exp1a1n why..

3. Pupils in groups of eight w1]1 present their list of four rules
and reasons along with why they think they should be included

.in the guideline$ to the class. The class will then decide o
a list of about 8 to 10 ru]es to gu1de classroom behav1or. n

LéaxningExperiences:

1./ Present a m1n1-1ecture (five minutes maximum) on why' you
: _ feel rules are needed to guide pupjls classroom behavior.
' (Emphasize these are your personal reasons )

: - / Allow time for discussion and ideas®about whether or not
<<j—\\\2 , the class feels rules are important. If so, why? If not,

3 Whynot? SRR o
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* 1.

Ask.each pupil to select a partner and go sit down
together. The two are to agree upon one rule which
would be helpful for guiding classroom behavior.

Have each pair join another pair to form a group of
four.  This group of four is to come up with four rules
and reasons why they think they are important and/or
necessary. One perSon in each group should write the
rules dnd_reasonixgéwn. .

. ‘
When all-have finished, have each group of four join
another group.of four to form a group of eight. This
new group aof eight will decide on the four rules they
like best and why. They are to write them down.

When each group has decided on its list of four }ules,
someone for each group will read their list and reasons
to the class. ’

The class will review and discuss all of the rules
presented and choose the four or five they like best
by the process of voting. A class consensus must be
reached or individyal contracts agreeing to only those

“rules each feels he can really live by must be agreed upon.

Discuss the process of arriving at the finat list of
rules and ask if the class feels it was a fair way of
deciding. . : -

Ask how the class could begin using these rules.

Let them formulate a plan to put the rules into effect
including: \ ' : .

- How tg record them .

Who should have to follow them

- When do they apply )
What should happen if someone doesn't follow them

. How to evaluate and changeqﬁkgp«if netessary

The plan may be a large group activity or broken down ‘
into small grolips each devising a plan and then letting
the class choose and/or modify the best one.

natev1jlléz

Paper and pencils for each.small group. -

- LY
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Evaluation:

The class will decide on a set of rules to guide classroom
behavior and a plan to implement their rules. If members
of the class are having difficulty abiding by the rules the
class has selected, a class meeting a week later to review
the rules and the consequences, is needed. Perhaps there
are too many rules to remember .at first. It is betterf to

begin with a few the class can live by‘and add others later.

Note to Teacher: ;

+

This lesson might do well at the'very beginning of the
school year with plans to repeat it at mid-term. It
can easily be pulled out of order without effecting the
lessons before or after it.




GUESS WHO'S IN A" GROUP!
Part I and 11 -

UNIT 3

-~ LESSON3 *°

- ~

‘Purposes . ‘ /

To promqté an increase in children's feelings of self worth;
recognition of the different groups they and other individuals
belong to; ability to distinguish between groups that individuals
belong to voluntarily and those they bedong to- involuntarily;
ability to identify the "shoulds" or norms of different groups;
freedom to express and explore their feelings about different
groups. '

EY

Eoncepts: L e

-~

Definition of group, feelings of exclusion and béionginé,
conformity vs individuality, associations foster identity.

Prerequisites:

None

Terminal Objective:

" Pupils will verbalize at a cognitive and a feeling level what
it means to be a member of a group. (Their basic understanding
of the concept of group will broaden and deepen through the ex-
perience of discovering how many groups they have in common with
other members of the class, and also how they are very much a
‘ unique individual by completing the value sheet, "No One Else".

1. Each pupil will.disbover‘his own uniqueness by participating
in the Value Sheet Activity, "No One Else’.. -

Enabling Objective:

N
\
<

2. Eagh pupil will view Parts I and II of the filmstrip, “Guess
Who's Ip A Group?” and identify the groups to which each
belongs.. : . ' T

3. Each pupil will discover~how'many groups he has in common

"with other class menbers through participation in the group
 game activity. t '

‘ | . 25
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. & e + : o t"
- " Learning Experiences: - ¢ oo
’ [ 4
" 1. Begin the lesson by passing out copies of the Value
Sheet Activity, "No. One €1se” (taken from I'm Not Alone.
Dimensions of Persona]1ty) Ask them to quietly and -
quickly fill out the sheet while ‘you read the items ' - \\
ora]]y . ..
§ y",
N ., 2./ When all have f1n1shed ask how #12 was\answered "Yes" '4,
. or "No". If anyone answered "Yes", take a- few minutes
to be sure he has understood the question. - - “ . )
3. 0Exp1a1n that without ' even giving his name“ each student
: has revealed his 1dent1ty through the group he belongs to. '
4. Show the filmstrip, "Guess Who's In A Group, Part I.
5. Have the- class discuss whether any of them belong to any &
groups similar to those mentioned in the film. :
6. Then have edch member of the class, including the teacher s

name one other group n;,belongs to that has not been
mentioned thus far in-“the film.
— C . /
‘ 7. Show Part II. (Save Part III fyr next lesson.)
8. As new groups occur to the class, 'have someone list the -
name of the groups on large sheets of paper and post them
‘around the room. ;

9. Let the class members walk around the room and s1gn their
names to all of the groups titled. on ttre large pieces of
paper that he.already bé&longs to.’ )

' 10. Children will enjoy finding out hoﬁ many' groups “they have
in cpmmon with others in the class.
11: A good follow-up activity would be to have each ghild.‘
write about himself.

’ '
. Y a .

Materials: ” i S
Filmstrip, "Guess Who' s In A Group", projector, recorder,
large pieces of*paper,.fe]t pens, Value Activity Sheets,
“No One Else". . :

t

)

Evaluation: . e

Pupits will demonstrate an awareness and understanding of
groups to which each belongs 1nd1v1dua]1y and co]]ect1ve1yh

n
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acknowledging the groups he has in common with other

group members. Pup1ls will be able to see how their
associations foster thair identity by cdmpleting the Value
Activity Sheet and responding "No" to Item 12. ¢

. &
Follow-Up Activities:

1. Have each pupil select a partner and make a list of all
" the groups they have in common. Partners may be
selected randomly.- by drawing ‘numbered cards from two
- different boxes and pairing like members. ’

2. The activity may be repeated several t1mes with
'dlfferent partners.

- 3. Have pupils in small groups of 4 or 5 decide on a list
of groups that are probably permanent and one that lists
those that are probably temporary.

4. Have the small.grOups discuss whether or not this .
information is important - and if so, why.

Pupils will evaluate the idea of self fdentity by

analyzing the responses to the assignment and writing

a paragraph about themselves. These could be d1sp1ayed
. on the bulletin board. ,

. e’
) N . S

& Note to Teacher: '

1. If you feel your class will have difficdlty reading the
Value Activity Sheet, "No One Else,"” you might want to .
read each item aloud as ey respond either orally or in
writing. ) . :

2. Feel free to cut the 1tems do to 5 or 6, or perhaps let
each student choose.the 5 or 6 Ttems he wishes to-answer.
This is especially important if the group is not fam1]1ar
with some of the terms, li1ke neice or-nephew.

3. This lesson has enough content to be eas11y divided into
two lessons. -

4
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10.

11.

12.

"l am the son or daughter of

[ am the nephew oOr niece of

VALUE ACTIVITY SHEET
NO ONE ELSE |

\

I am the brother or sister of

I am the cousin of

[ am the student of

I am” a rember of the N ” grade.

I am a student at ) school.

My special classroom friends are:

[ am one of the kids who lives on

strget. ‘ ’ . (, |
v . .

“After school:l.play with . o

. s :
[ am a- member of the following organizations:
(Circle any to which you belong)
Cub Scouts . ) YWCA
Bcy ScCouts © YMHA ' ﬂ |
Boy's Club ‘ Little League "
Girl gcths ) . A-H Club |
Brownier ' Girlts Club ; .
Blue 8irds - Red Qros§-.

3

Camp fire Girls Neighborhood Club
. ¥
YMCA } L |

. N R ’P . N
Is 1t lavely that anyone else besides 'you might have filled"

- . o > - /7 ) - '/\,
in thls paqe 1A exactly the same way? Sy L3 3

s A . v g
‘o 28 :
i .. [y .
- L




"HOW DO 1 GET IN?

UNIT 3 : : _ 7

LESSON 4

T

-

Purpose”
Same as lesson 3

T N4 .
Concepts:.

Group norms, ”§hou1ds" of groups, sense of belonging.

L

~3 Preréquisites: '

Lesson 3 S .

¢

//Termina1 Objective: - . "
/' 5 K . . -~
Pupils will demonstrate a knowledge and understanding of the
meaning of group norms or "shoulds! by role playing gaining
entrance into an imaginary group. ,

Enab11ng 0b3ect1ves

1. Pupils will view Part III of the f11mstr1p, "Guess Who's
In"A Group'!" and form committees to decide on the .norms
or "shoulds" for various groups already mentioned by the
class in the prevaous 1esson‘and evaluate -how they arrived
- - at the norms

-~

2. Pupils w111 participate in a ro]e pTay1ng experience where
. they will deve10p "shoulds" for an 1mag1nary group. o

%

L3

tearning Experiences:

- % )
" 1. Show the c}ass Part 111 of the filmstrip, "Guess Hho s In
A-Group'" .
’{‘ t xq; - -
' ‘2. After the film, divide the class into committees and give
. ' gach committee the title of a group 1dent1f1ed in Lesson
‘:‘ ' . ‘v l )
Coan 3.- Have khe comm1ttees list the "shoulds" for their group,
- ' and then consider how the shoulds came into being and '
. « . Who decides what the "shoulds” will be for the group.
O ‘ . D) ,
ERIC . . TR :
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-

(l\'

4. It might be worthwhile to assign to committees a child
who does nct belong to the group being discussed. Ffor
example, a boy from the Bgownies group - joining a
committee to which he does not belong, helps the group
understand an outsiders viewpoint of that group's
norms. ’ -

tet-one member of edch group report the findings, to L
his committee, v o

£. Have the class pretend that they are travelers 1n a
“raceship and that the, cannot return to earth beciq.o *
bf some mechanical difficulty. They are forced to lan!
on 4 distant planet which 1s uyninhabited.. The role
players (whole :lass) will decide on what groups tn
form 1n the new society they are establishing.

7. The pupils 4re to discuss and then “ecide’ on the hnsids
that will 1tevelop for the 1ndividuals 1n the variou. '
groups 0° tn1s new so&Tety.

Y

8. Member: uf trne class will decide which of the qrou...
formeg the, will most want tou join and role play forming
and ;oi1niny tnp various groups. .

Materials o

’ <
I3

Falmstryp, ‘Guess Who's In A Group!', pireces of paper witn
a name of a group printed at the top. ,

fvaluation.

Pupils wtll te able to establish group norms for an imaji~ir,
group and will be able to role play forming and joining - rou.

Follow-Up Actrvities-

5

X )

1. Have a visitor come ant “Ai1s5¢uss *he ,ro.. he 15 4 \
nember 0f, or take a “1el.d triy to visitza Qroup
that tre class has an rrterect -, 5ut relatively .
Ihrttie knowledge. Let pui1i., “«.iGre the norms of .
tnat Aroup &rd £15Cuss 4r,; T .0 ,n0eLL10RS they :
mIght rave neld Creyicutiy 1ho.ut Tre Group.




A

Picture-sorting or classifying games using pictures
of people cut from magazines can be done by letting
pupils decide gpw/to sort or divide t pictures
intp piles according to various gr ing criteria.
Let them distuss what the pletures have in common
which make them appropriate for inclusion in a
specific group. .

The class can sort or classify themselves. For
example, three short children and a tall child

might also be groups as two boys and two girls, etc.

Y

-~

.31
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UNIT 3.

WHAT GROUPS DO I BELONG TO AT SCHOOL?

LESSON S

Purpose:

To explore the warious school related_groups to which each

\ch11d belipgs and d1scuss the feellngs of pe]onglngness

Concepts:

Self-identity as reflected through group re]atlonshlps,‘
choosing freely vs peer.c¢onformity, sense of belonging.

Ny

Prerequisites:

None

Terminal Objective:

Each pupil will demonstrate an awareness of the school group .
to which he belongs and those to which he wishes to join. In’
small groups of 4 or 5, pupils will decide on a group they want
to join and come up with their own plan for getting into the
group.

. » .

Enabling Objective: .

1. Working in small groups pupils will produce skits or
pantomimes of children in school groups. -

2. Pupils will explain verbally the meaning of their skits,
thereby ga1n1ng a deeper understanding ‘of the functIons -
of people in groups. o <,

3. Pupils will orally or in written form.describe groups in
school to which each belongs and those to which he w1shes
to belong.

4. Puplls will list the necessary requirements for membersth
in each of the de51red groups

5. Pupils will write or orally describe his plan for gett1ng
into *these desired groups.

1!_3
L)y "
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Learning Experiences:

1.

10.
11.

12.
13.

Explain to the class that this new unit is about school
and c}assmates and how we 1earn to live with others in
schoo '

Ask for several pupils to volunteer to do a very short
pantomime about a school group while the rest of the class
gquesseés what group they are pantomiming.

Have severad other groups do pantomimes of .other group

cactivities related to school and let the class guess.

Pass out paper and pencils to each class member.

Ask them to begin thinking of all the groups to which 'they
now belong in school, or those to wh1ch they have belonged
1n the past.

Let several pupils list orally the groups they've been

"thinking of.

Next have the class list on a piece of paper any groups

to which they would like to belong, but do not belong to
now. They can list as many as they want to, but encourage
them to think of at least one.

After a reasonable time, ask them to list the requirements
to get into each group they listed in #7. Give an example
of what you mean by having someone give the-requirements
for:

1. The Brownies
2. The top reading group
" 3. Others they may mention

Help individually those who are having trouble with this
part. ‘

Next have them list a plan of act1on for getting into
the group or groups they desire to. 'join.

-

Ask for volunteers to read one group they wish to join,
the requirements, and their plan for joining it.

Coi]ect the papers and keep for a future activity.

Ask the class what the word "belonging" means and how
1t feels to belong. ‘

a0
9 XY

3-20




'““‘\__/;
>

14. * Ask should you choose ybur groups just because your
friehds are in it? .

15. Continue-collecting pictures of groups with whom
children can identify. . Lo

Allow time for d1scu&51on of free choice Vs peer
\ conform1ty ‘

Evaluation:
\

tach ﬂb@il W 11 be able fo demonstrate an awareness of -
the school gr%ups to, which he belongs by listing orally

the groups ava1]ab1e to him,«those he would like to join,
and those \to which he already belongs Each pup11 will
choose one group from his list and develop a ‘plan for
joining the group; thereby, demonstrating his understanding

of the requirements for norms of the group. S
AN 3

Materials:
None - ’ . Y

\

\\

N -
\
\
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"HOW DOES IT FEEL To'&: LEFT OUT? -

n

UNIT 3 g .

’

LESSON 6 - L - —

Purpose:

Practice in problem solving while exploring the value concept
of acceptance of -others.

& /

Concepts: )

.Feelings of being left out, acceptance of others, understanding,
compassion, loneliness.

Prerequisites:

Befgre planning this lesson you might want to réad the decisio
making.process as presented in Lesson 10 and 11. . '

Terminal Objectives:

Pupils in groups of 4 or 5 will reach a solution to the ‘e
problem either verbally or in written form. Each group

will explain step by step the process used in arriving at

the solution. )

Enabling Objectivesf

Tt

1. Pupils-in small groups will explore the feelings and at-
titudes connected with the acceptance of others by
defining the problem as shown in one of the two prints.

2. Pupils will seék solutions to the problem by suggesting
alternative ways of solving it.

3. Phpila will evaluate the suggested alternatives for
colving the problem by exploring the consequences of
each choice. R

4. Pupils will each-decide on which solution is the best
one for this problem and state it.either orally or in
written form and then arrive at a group consensus.

30
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Learning Experiences: T s

1.
2.

11.

12.
13.

14,

A

Show the class the value study prints called “Discrimination.®
Ask the class what they think is happening in each-picture.

sk how they think the boy sitting by himself is feeling.
Why 1s he es1ng that wai' g d ' ’

Ask if anyone has had this same feeling and if he or
she would ‘tell the rest of us about it.

Divide the class into small groups of 4 or 5 and have
them €xplore as many solutions to the problem as they
can think of and have one person in each group write
them down on a piece of paper.

When all groups have had enough time to think and write
several suggestions, then ask them to discuss the

‘suggestions and decide on the one they think is best.

Remind the groups that they are to express not just
opinions ‘but the reasons why they think the solution

is the best one. ’ - -
When all the groups have had a reasonable amount of
time, ask for one member from each group to come up

' e front of the room and one at a time state the .
ion their group felt was best and the reasons

felt so. . ,

ave a class recorder list the solutions on the board.

fter,g]] groups have been heard from, ask the class as
a Whole to look over the new list and decide which of
the solutions presented is the best one.

Vote on the solutions and select the suggestion for
solving the problem that most of the class feels is

best.

Have someone volunteer to list orally the step by step
process that was used to reach a decision in th1s problem.

Ask the class 1f they can think of any other ways for
our class to exp}ore this part1Cu]ar.prob1em

Remind the class to continue bringing pictures of
of groups for a future progect




Materials:
Study Prints - BFA-219004-219005
"Discrimination" .

Eva]uation:

Each pupil will demonstrate an ab111ty to solve a va]ue—
related problem by using the group problem solving process
presented in this lesson. They will begin analyzing other
methods using the second study print on discrimination as

the problem situation. Teacher will want to analyze solutions

" presented to determine 1f pupils are moving to higher levels

of "moral .reasoning”. Discussion of the problem solving
process should follow the decision. - .

Follow-Up Activities:

This lesson lends 1tself beautifully to dramatization,
¢ither puppetry or role-playing.

Note to Teacher: f you notice that there are several
responses like, "He doesn't mind!" perhaps reading the
fable The Fox and the Grapes would help the class-see
that people who do "mind" somet1mes just say they dor't
mind.

-

37

3-25




MY GROUPS

LESSON 7 T ‘ .

. <" Purpose:

To continue exploring the various groups to which each child
belongs and to build group cohesiveness through large and
small group activities. ’ y -

Concepts:
Increased awareness of self-identity as ref1ect§d through

group relationships, feelings of belénging and of being-
accepted. . , B o

Prerequisites:

None

" . Terminal Objectives:

Each pupil will-develop a clearer awareness of the vatious
groups to which he belongs, and that each person belongs
to many groups, through the use of posters as illustrative
examp}es.

*

Enabling Objectives"

N

1. Working individually pupils will produce posters of
“people in groups". ' ‘ .

2. Pupils.will verbally explain the meaning of their
posters, thereby gaining a deeper understanding of
the function of people in groups.

3. Pupils will arrange individua][%osters into a group
collage which will represent anm expanded meaning of
group belonging. . :

. - 38
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3. Have several votunteers show their posters and exp1a1nA

Learning Experience-

1. Have the members of the class use the pictures they -
* have collected of various peqgple in groups to make '
an individual poster or collage. This poster~shau1d

depict groups with which pupils can identify in term$ of
their own actual membersh1p

2. Be sure to have oTd magaz1nes ‘and newspapers, sc1ssors.
and paste around for those who need them, s

v ¥

what each picture represents.

4. Ask them a few c]ar1fy1ng quest1ons about the1r poster
such as: ‘ '

~

Are there other groups you belong to?

How long have you beem a member of each group?

Did you, freely choose to Join each group?

Which oné?

Are you glad to be a member of the d1fferent

groups you have shown us?

Would you change the draup in any way? How? Why?.
5. Put ind1v1dua1 posters together to make a class group

collage. ,

Materials:

01d magazines, newspapers, art paper. scissors and paste,
markers for labeling.:

Evaluation:

Pupils.will be able to ldentify the various groups to which
they belong either verba]ly or graph1ca11y including the
following {tems:

1. Length,of tjme of membership

2. Whether or not the groups were freely'chosen

3 Their Happiness about being a member of the various
groups to which they belong.

/

Note to Teacher: This lesson is important enough that

additional time should be found to enable each member of"
the class to show their individual posters and respond to
the value clarifying questions. Perhaps you will decide
to make two 1essod% of this one.

P

(
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WE ARE ALL ALIKE AND DIFFERENT

© UNIT 3.
LESSON 8

Purbose'

Recogn1z1ng and respect1ng the individual d1fferences in
people

Concepts:

- Worth'and dignity of individual; sense of 1nd1v1dua11ty
along with belonging; respect; working together in a group.

Prerequisites:

,ﬁgne v

Jerminal Objective:

©

Children will be able fo identify and verbalize how people |
are alike and different, by describing likeness and differences
observed in class members and evaluating the value of those
likenesses and differences

» -

Enabling Objectives”

1. Each pupil will hear and respond to the message of the
poem "Different" indicating an awareness of its meqqing[

2. - Each pupil will demonstrate how people are both alike
and different by comparing the teacher with one student.

3. Etach pu%yf in small groups (4 or 5) through buzz group
interaction will reach agreement on questions provided
by the activity sheet which explores individual differences
among its members.& (See Append1x for group procedures.

4. Each pupil will 1nteract through class discussion and

L choose the person who best fits into each category on
‘the activity sheet in order to discover that the class
is but a large group made up of sma11Pr groups.

, 4 O
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Learning Experiences: - -

I.  Read 'the pdem, "Different" by Jo Carr.

2. Ask pupils what they think the poem means.

3. "What do you suppose the poet meant by saying that
. we're all as different as we can be?" . -

F =3

Use value clarifying questions whenever possible
to get the children to explore more deeply their
reasons and feelings behind their responses.
{“ee appendix for clarifying questions.)
. Ask a chi1ld to come up and sit or stand beside you
and ask the rest of the -group to list as many ways .
as they can 11l.51rating how the two of you are
. alike - then how you are different. )
€. Divide the class into groups of 4 or 5 and' pass out
to each the group activity sheet, "WHAT PERSON IN
THIS GROUP®: (Taken from What About Me: Dimensions .
of Personality by Carl Fischer. um/Standard, 1972.)

. Let students discover the answers the questions by
carefully exarining the members ol;?heir small group.
+ Some competition will probably develop over the -
questions about the scariest face and biggegt grin.
Reaching agreement on such issues helps df}Z]Qp
_interaction in the small.groups.

§. When all groups have finished, you might want %o
bring them together as a large group and let them
report on the results of their survey.

9. Perhapg the class could arrive at a concensus by
choosing one perscn from all of the groups who best
fits each question category.

10. émphasize that the whole class is Just a large group
made up of small groups.
?

v

Materials: ~

Activity sheets WHAT PERSON IN THIS GRBUP: for each 4 or 5
students in your class. ‘..z aster inrluded in lesson )

Q_ - . ]
N “ rd
Evaluation.

1. Individualiy, pupils wiil be able to verbalize how peop]e~

are alive ard how they are different.

R} ‘. 3
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Pupi]gﬂwd11 be able to recbgniie the indiwidual
differences. among members of their group by respondfngu‘
to the class activity sheet "What Person In This Group”.

Pupils will discuss why aifferenée§"are desirable or

undésirabe. Each pupil should be asked .to defend
his-answer.. =~ ' . ' '
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WHAT PERSON IN THIS CROUP™* ) Y N

,

1. Has the darkest eyes?

2. Has the longest name?

- N >

3. Could hide in the smallest place? . L
4. Has the biggest hands? . .
5. Has the oldest brother. or sister? )

6. Can give the biggest smile? .

7. Can make the W%mxmomn.wmnmq

. - .

-

8. Has the most brothers or sisters?

P

Y

.

-

.

-

* Used with the permission of P¥laum/Standard,. "Dimensigns in vamowmumﬁk Series." » .
. . . Py

¢S '
. ) -
9. Has the fewest btrothers pr sisters? :
10. Has the lightest haiv” . . M
11. Has the most freckles? : e
. ' L)

12. Can make the highest mark on the chalkboard withcut jumping?

13. Is zmmxmzw the most cclors? .

;

14. Has the longest hair?. . .-

15. Has the shortest nam¢.

’

16. Has lived in-+the most ndynamw

17. Has had the most pets? . . ) . o

18. " Can hum the lowest note?, . - ) _ -
5 -
19. Has the smalilest waist?. .

20 .. nm:wmvmsa.os one foot the longest without holding on to

. something?. . . : K c . .

. . S TN . . , s O
* - ¢ - . \Ul

E
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MY NEW FRIENDS

+ UNIT 3.

LESSON 9 : , ;

Purpose:

To evaluate the process of choosing new .friends

Concepts:

Identifying un1que qualities and the worth and dignity
in individuals; need of belonging; trust relationships.

f‘\\\‘ Prerequisites:
\\~—Pﬁease read the role playing technigues presented in the appendix.

~

Terminal Objective:

Each pupil wAll be able to vérbalize how he chooses his
friends and\their importance in his life by participating
" in the role playing situation "My New Friends"

Enabling Objectives:

1. Each pupil will hear the role playing situation as
read by the teacher

2.~ Each pup11 will react to the situation-by taking a

* part in role playing an ending to the situation.

3. Each pupil .will begin to evaluate new friendsh1ps

; as to their importance, quantity vs quality; and
relation to trust by responding to the clarifying
questions after each enactment.-

- Learning Experiences: ’ /ZJ ‘
¢ - (4

1. Read the role p]ayinggiituation "My New Friends"
’ to the c]ass

3

s

4
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2. D!scuss the story. "Ask gquestions about how each
girl felt. What was each thinking about the other?

3. Ask what would you'do if you met a new girl or boy and
you weren't too sure you liked her or him.

4. Exp]ain_that each. one will have an opportunity to take
a part .in acting out an ending to the story.

5. Chaose players who wish to participate; encourage, but
do not insist that all participate.

6. Ask two children to come up énd pretend to be friends
goirg for a walk together.

7. Ask another child ‘to be a stranger acting rude or angry.

8. -Stop the action and ask the class what the friends should.
do.

3} Have the players try out one of their suggestions.

10. Stop the action and'ask the players.-if they were

satisfied with the suggested ending.

11. Respond to the enactment Qith positive statements,
commenting on how well they got.into the spirit of
the play, etc.

12. Ask for another group of valunteers who have different ‘
ideas on how the story should end. Try to choose those
who haven't had a turn yet.

t

13.  Continue urtil all who wish to participate have done
’ so at least once.

)

Materials: X . D

Role playing sheet, "My New Friends". -

- Evaluations:

-

1. Ask the group which ending they preferred and why.

2. Use several of these clarifying questions to evaluate
the process each child used when meeting new peers and

\ -




-and choosing new friends: )

- What is a friend? - .

= Is it important to have friends?

- Hew many friends do.you-need? .

- Do you choose your friends or do you get them
by accident? .

- Whén you meet someone new for the first time, s,
how do you decide whether or not you would
like to have that person for a friend?

- Do you-need to make new friends?

%



"MY NEW FRIENDS"

‘Role Playing Situation

Almost every afternoon after school, Janet, Sue and
Carol get together to b]ay. Sometimes they play in
Sue's backyard and sometimes they ride their bikes
down to the back of ‘the s#@division. Theré are
several new houses be{ng build and the girls park
their bikes and watch the workmen busy at their
jobs. Carol liked the way the bricklayers very
carefully placed brick after brick in nice clean
rows.. She would love to help - it looked like such
fun! The other two like to. scout around the left-
over pieces of lumber looking for scraps that they

could use in their clubhouse behind Sue's house.

Today the three girls had decided‘to“go down to the
construction office .and ;}tch a*ig truck wunload
and stack. some new'brick. While they weée watching,
four more children_ wandered up ana were aAso watch-
ing the men unload the truck. -Janet couldn't hélp

but wonder where this grodﬁ of-kids came from. She

couldn't remember seeing any of them around before.

She watched as the nék\grogp laughed and joked ‘when

one of the workmen sfipped and dropped: several
bricks. She couldn't see anything so funny about
th; inciéent. Sue and Carol were calling her to -
leave when one of thé'newagirlé walked up to her.

x'7
X
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It was the same girl who had }augheq at the workman
who h;d slipped. Janet Eidn‘§ want to be rude, but
for some reason she really didn't want to talk to
this new girl. What should she do? Should she

stay and talk to the new girl, or run and catch up

with her friends?




SHARING "WITH MY FRIENDS

UNIT 3

'

LESSONS 10

Purpose:

To introduce the decision - making process through class
group discussion '

Concepts:

Steps in the decision.- making process, give and take
in interpersonal relationships, sharing; care and
respect for personal property.

Jerminal Objective: oD

1

Pupils in the class group will work together to reach
a solution to the problem presented by the story,.either
verbally or in written form. The group will explain
step by step how it arrived at the solution.

Enabling Objectives:

1. Each pupil will hear the story, "Sharing With My
Friends" and join in the discussion following
it. .
2. By participating in-a class group exercise designed
to reach a solution to the problem, each child will"
either verbally offer a suggestion on how the boy
in the story could solve his problem, or internalize
the thoughts given verbally by others to help him
sort out his own ideas.
3. Each pupil will experience the step by step process
used to reach the solution and be able to verbalijze
, how the class finally arrived at it's decision concerning
what the boy should do.
)

Learning Experiences: ~

) - »

1. Introduce thestory by asking the class the meaning of the,
word sharing.. ¢Encourage a free and dpen discussion |
so that children will not be embarrassed about expressing
their opinions. , .. >

49 .
. : B © 3.4 %




. None

Then say, "The boy. in the story has a problem and
needs help. Listen carefully to the story. and
see if you can come up with some ideas that may
help him solve his.problem." :

. . Read the story, !"Sharing With My Friends".
Have the group respond to the general feeling of
the story. '
Ask for someone to state the problem. It may take
several responses before a clear definition of the
problem is elicited. )
Next, ask for ideas on how the boy can solve his v
problem. Jot down the ideas on the chalkboard or over-
head and continue until ideas are exhausted.
Have the class 160k at the list and choose those
that are more suitable to solving the problem.
.Ask, "How can we decide which are the most suitable
of all the answers?"
Select the most popular suggestion or offer one
(1ike voting) if none is forthcoming. '
Have the class choose the most suitable solution.
Next have the group distuss the step by step process
they used in reaching their final desision. This
is very important because it builds the basis for
future practice’in the decision making process.

Note po Teacher:

If time permits, the-.lesson may be expanded into

two lessons by repeatin% the stor{ and havin% ever?]
small groups volunteer to role piay a Q:gges ed, ending
a

or solution. Follow steps 8-11 above ter all groups
have finished. R

You might want a student who is a good reader to read
the story to the class. )

‘Evaluation: N

The class group will demonstrate an ability to use the .
problem solving technique to reach a decision and be able
to relate the step by step process used to arrive at the
decision. .

'
’

Materijals:




‘e

‘ "~ SHARING WITH MY FRIENDS

‘ I have this problem I would like for you to help me
with. I guess it's a problem we all have, but mine seems
to be really bugging me. ) : :
R You see it's like this. -I've got really neat parents;
really super most of the time. ‘They let me do fun things
and buy me real nice toys and stuff to play with. Tor
example, last week was my birthday and I got a new lLike,
just like I always wanted. I also got some model cars
and planes. I'm really proud of my things and I try real
hard to take good care of them. Dad says he's proud of
the way I treat my toys. :
Well - yesterday two of the boys who live on my
block came over to play. They had come over once before
and I didn't like the rough way they treated my stuff.
.One kid broke the wing off of my blue fighter plane ‘
because he threw it down the stairs to see if it would
Cfly. What a dumb thing to do with a plastic model!
They even left wijthout helping me put away all the toys
.they had taken out. Boy was I mad.
Anyway - they came over again yesterday and wanted
to play with the new stuff I'd gotten for my birthday.
1 said, "no", and ‘®™ey said, "Why not?" And I told them
that 1 wanted to keep my new toys nice and that they didn't
know howto play with things without breaking them all up!
Well we soon got into this big argument on the front
porch. Mom came-out to see what the fuss was all about.
When I told hér she said that ! needed.to learn to share
my things if I wanted to have any friends over to play.
I was so mad, I could've cried. She didn't even 'take up
for me. . - ' - ,
I know it's nice tp share, but isn't it also.important
to take care of your belongings? I do want to have friends
over - but I also want to keep my toys and stuff ,from
getting broken up. -
I don't know what I should do.
What do you :think I should do?

13

o~ TN
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. LESSON 11 .-

Purpose:

I , ’ . '
Practice and reinforcing the decision making process introduced
in Lesson 5. - ‘

. ' ~
Concepts: ‘
Honesty, sense of fair play. “j

Prerequisites:

_The decision making prafess as presented in tessOn]@:

\

Nt Terminal Objective:

Each pupil will demonstrate the ability to solve a valye-
rélated problem by using the group problem solving
process presented in this lesson. E ’

- Enabling ijeciive:

1. Pupils in small groups will explore the feelings and
values connected with honesty by defining the Problem
“as shown on the Study print. o

2. Pupils will seek solutions to the problem by suggesting
alternative ways of solving .it.. ° '

3. Pupils will evaluate.the suggested alternatives for
solving the problem by exploring the consequences of each
choice. - : : .

< . N .

4. Each pupil will decide on which solution is the best one
for this problem and state it either orally or ‘in written
form. The group, by consensus will then decide on one

g solution. C.

-

(- kearning Experiences:

. 1.° Show the class-the value study print "Cheating."

P v . | 29
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Ask them, "What is happening here?"

Ask, "Is cheating like lyiﬁg and éted]ing?" "How?"
"How do you think the boy feels about cheating? How

do you think his friends might feel about him when they
find out he cheats?" .

Discuss_what you would do if you caught a friend cheaﬁing
n you in a game?

-Divide the class intg small groups of 4 or 5 and have them

exp]ore as many solutions to the problem as they can
think of and have one person in each group write them
down on a piece of paper. Y

When all groups have had enough time to think and write
several suggestions, ask them to discuss the suggestions.
and decide on the‘one they think is best. '

Remind the groups that they are to express not just
opinions, but the reasons why they think it is the
best solution. '

When all, the groups have had a reasonable amount of
time, ask for one member. from each group to come up to
the front of the room and, one at a time, state the
sg]dtidh their group felt was best ahd the reasons

w y. . P £y - . o/{a-- . v

Have a class recorder list the solutions on the board.

After all groups hdve been heard.from, ask the class as
a whole_to look over‘the new list and decide which of ’

_‘the solutions presented is the best one.

11, Vote oh the solutions and select the suggestion for
3 . solving the problem that most of the class feels is
.best. ' . ) g
. 12. Have someone list the step by step process that was
‘ useg to reach a decision in this problem.
! 13. Explain that this is one method which can be used when
' faced with a provlem which requires a decision.
Materials: ”

BFA Study Print - 218004, “Cheating"

\

~ U
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S e

“Evaluation: x T
Pupils in groups‘of 4 or 5 will reach a solution to the
problem either verbally or in written form. Each group

will explain step by step the process used .in arriving at
. the solution. ' :

Follow-up Activities:

Show the Guidance Associates filmstrip, First Things:
values, "That's No Fair". . )

4

.,{-
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_Enabling @Bbjectives: ‘

. '
. } R
-
- L]

I DQUBLE-DARE YOU TO

SSON 12

Purpose:

To raise a decision - mak1ng issue which will allow
pupils practice in making a rational decision based
on their knowledge of the decision-making process.

»

Concepts:

Honésty, role of peer pressure on decision-making process,
sharing.
\

Prerequistes:

“
Role playing techniques, .decision-making process

Terminal Objectives:

Through role play, or by verbally stating how Bobby %hou]d
resolve his dilemma, each pupil will demonstrate his ab111ty
to make a rat1ona1 decision. .

g.

r

»

*

1. Each pupzl will view the f]]mstrlp/rassette "1 Double
Dare You To" .

2. Each pupil, own his own, will decide what 80bby should do.
Pupils w111 demonstrate these decisions through ro]e p]ay1ng
or verbalizing the action obby shuald take.

A 4

Learning Experiences: [

&. Begin the’ lesson by asking the e€lass if they have

[N RPN

ever had someone dare them.to do someth1ng .theéy i
“kinda" felt was wrong? " pq/).

uences.

. Let several cite their experiences and the cons
Introduce the filmstrip, "I Double-Dare You To",
by say1ng that the boy in the film has the same .problem.
L o '
ot
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Show the filmstrip/rassette.

4. )
5. Have the pupils discuss what they feel Bobby should. .
do and why they feel that way. ’
- 6. Ask pupils 4o discuss the feelings they.thimk eich of .
. . . the baoys probably had in the'situation. Ask if they B
. : think the feelingé might influence the decision. How? ‘
7. Let the class discuss the play and ask for as many - ..
other inactments as time,will permit. e

8. Be sure to encourage free expression Qj accepting
*  whatever decision a child makes, if he can justify
1t wWith sound reasoning and a realization of the
consequences of his decision. ’
9. Have the class review the step by step process used -
- 1n making good decisions.

!

Materials: . ' ) : ‘

:

Slides, audio.tape and projector for."I Double Dare You To".

°,

LY

Evaluation:

- ﬁ. Each pupil wila be able to state his feeling about

fy what Bobby should do.
2. Each pupil will also be able to verbalize the .
consequences of the decision. . .
3. Those pupils who are undecided as to what Bobby should .
do will grow in their ability to make rational decisions
- by lTistening to the process used by other spupils who
do make a decision. \ : '

“

1)




FOUR EYES

UNIT 3

LESSON 13

-Pur 658:
rurpose —

Practice in problem solving while exploring the responsibility

associated.with concern and respect for the feelings *ef others:

* -
4 "

Concepts:

<

Concern and respect for the feelings of others, understanding,
insight: . ‘

Terminal Objective:

Each phpi] will be able to define the problem, offer solutions,

and evaluate the alternatives.in' light of the consequences of
each suggested solution. Each pupil will select the solution
he feels is the best one. : ‘

N

3
»

Enabling dbjectives:

1. Pupils will explore the values and probjems associated with
concern for others' feelings by first defining the problem
shown on the study print.

2. Popils will seek so&utions’tb the problem by suggesting
alternative ways of solving it. . .

3. 'Pdpi}s will evaluate the suggested alternatives for solving
, the problem by exploring-the consequences of each choice.

.

‘ey

4. Each pupil will decide which solution is the best one for
g this problem and state it either orally or in written form.

r

Learning Experiences: . ,

[

1. Show the class the value study print "Four Eyes".

2. Ask the class what they think is happening here &nd the
guiding questions presented on the back of the print listed
under "Problem Definitign". '

]

¢
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3. Ask questions:

"If you were being teased, what would you do?" “How would.
you feel?" "If you were with a group who was teasing _
someone, what would you do?" ‘

" 4. Then ask how might this problem be solved. Encouraéé

Eanydresponses and list the suggested solution$ on the
oard. :

5. If the class is having difficulty arriving at solutions,
ask the gquestions on the back of the print under "Seeking

6. Have the pupils look at the list of syggested solutions
and as you read each. one, ask someone to give reasons
why they think that suggestion would be the best one.
If no one volunteers then say that perhaps you feel
this is not the best solution and go on to the mext.

7. Next have someone state what wauld ‘probably happen if we

decided to choose each suggestion - go through the list
again. S - .
[P ’ ST
8. Now is the time for each child to make a decision. ‘Let
each choose the solution he feels is the best one and
respond orally or in writing the reasons for his choice.
and what he thinks will probably happen as a result of
that choice. This. is the most important steép in the
experience. Be very careful not to judge or evaluate
the responses by comparing them to your own choices.
The practice in making choices and the process is more

important at this time than the choice 1tself. S 7

»

Materials:

. /
BFA Study Print - 218005, "Four Eyes" |/

Evaluation:

. Each child will demonstrate an ability to solve the value-
related problem, "Four Eyes," by using the problem solving
process presented in the-lesson. (Teacher can judge. from
student participation.) .

)




‘
y N »

.

Follow-Up Activities:

1. Explore the que%tiqn, "Why i§ it important to understand
the needs of others?" .

2. Read stories related to the consideration of the feellngs
of others.

o

A
w
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"HELLQ:' "

CUNIT 3 o

(241

SSON

L

Purgosé:

To' provide an oﬁportunity for the pupils to experience
and express how it feels to be left out. . '

- CLoncepts: )

.

’Friendsnib, respect for the feelings of others.

-

Prerequisite: ’

Knowledge and understanding of decision making process as
presented in Lessons 6, 10, and 11. ‘

)

Terminal (Objective:

-
Each pupil will be able to express how it feels to be left out
. and now he or she can help new comers.feel more comfortable,
- by participating in the "Left-Out" game. At the end of this
: .lesson the class will be able to produce a policy statement
governing the treatment of new comers.

Enabling Objectives:.

1. Each‘pupil will Hear and ?espénd to the paragfaph “Hello". -
2. "Each pupil will participate in the game of "Left Out" and -

3. Each pupil will respond to questions on how it feels to
be left out and how one can make-a newcomer more comfortable.

4. The class as a group will develop a-policy ‘statement on the
, . treatment of newcomers by means of brainstorming. ideas and
then'using the decision making process: ’

Learning txperiences:

1. Read the paragraph entitled “Hello"involving a new girl who
wads trying to make friends with some of her new classmates.

E‘ | l— 3.55 60 )




2. Ask the class:how it feels to be left out. t

3. "Lets play a game called 'Left Qut'. I need a small group
of children (4 or 5) to pretend to be busy having fun and
I need one other child to pretend to want admittance to the
group. The new girl is to try to ‘talk her way 1nto the
group; who would like to volunteer?"

4. After each group has played the game ask each player how
he or she thinks the one left out felt.

5. Then ask the player who was left out how he or she felt when
the group wouldn'te¥8t him in.

6. 1t is helpful after the lesson to remind the class that
we. were all just pretending aqp that there were no real
intentions of hurting anyone's feelings.

7. _Ask_how we can be more respectfu] of the feelings of a new
person. What ways can we 'make the new person feel more
comfortable?

8. List'the ideas and have the class come up with a concensus
from which a policy regarding the treatment of newccmers
will be produced.

9. Have the-.class éxplain the step by step process used to
arrive at the new policy.

Evaluations:

1. Each pupil will express how it feels to be 1eft out of
a group he had wished to join.

2. Each pupil will ‘experience, through role-play, excluding
a new person from the group and then express how the
outsider felt, thereby exp1or1ng the feelings of others.

3. Each pupil-wil) verba11ze ways to make the new perscn mo/@
comfortable and how each can show respect for that new
person. Each will participate in drawing up a clas.s policy
regarding the treatment of newcomers. (This may take
the form of an illustration or a simple paragraph. S
Pupils may wish to post this on the bulletin board.) "

%
;
A 3 Y b 7

Materials:

None

61
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"HELLO"

One day last week we had a new girl to check in to our
class. Her name is'Elizabeth Williams and she appears
to be a good student. She is a nice looking girl with

: . long dark hair and blue eyes. Y

104 i\ké to tell‘you what happéhed to El1quetn yesterday

during P.E. It seems that 3 or 4 girls were getting

ready.to play a game of Four-Square and E11z§befh walked
,ﬁover*ﬁnd°asked them 1f she could jo01n 1n. THe.gir1s

said that fhey didn't waﬂt her - that tﬁe group was closed -

and to go find something else to play. Elizabeth looked

very hurt and like she was about to cry. But all she did

¥

" was say okay and walk off.

3-57
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HEY DAD, WHAT ARE YOU DOING?
UNIT 3
LESSON 15 ‘ ¢
Purgose:
Introduction to the fam1]y group unit and understand1né o
 the roles and responsibilities of family group members. - - : -
Conceplts: . ’ \
i . : ~,
Interdependence of family relationships, séx role identity,
cooperation among family members. c
Terminal Objective: i N\
Each pdp11 will demonstrate a knowledge and understanding
of the roles and responswb111t1es of each family member by
.briefly writing an analysis of the role respons1b111t1es of -
each family member studied. o

"Enabling Objectives:

1. .Pupils will view the filmstrip and respond orally
to concepts presented

-2. Each pupil will list the roles and responsibilities
he persona]1y dssumes in his family.
3. Pupils will begin to explore the wide variety of roles

held by class members and try to understand the 1mportance
.they hold for each child. .

Learning Exberiencesz

1. Begin the lesson by showing the filmstrip presentatron,
"Hey Dad, Hhat Are You Doing?"

Discuss what Was learned about f

“roles or jobs during
the film. : .

3. Make the genera] ‘statement to the ¢ "Fathers shouldn't
be expected to wark around the house "because they work all

day at their” jobs."

63
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4. Ask for those who believe this to be a true statement to
raise their hands. .

5. Ask for those who believe it is not true to hold up their
hands. A

6. Then ask: "What do you feel - a father's role around the
house should be?"

Let a volunteer answer the questions by making a statement.
7. Then ask several or all of the following value clarifying

questions taken from Values and Teaching by Raths, Harmin,
and Simon.

Where do 'you suppcse you got that idea?

Hqw long have you felt that way?

Was it a hard decision? ' .
Did you consider anog:;r ssible alternative? >
Are there reasons behY your choice?

Just what is good about this choice?

Where will it lead?

Are you glad you feel that way?

Are you willing to stand up and be counted for that7
Would you want your parents to know you feel this way?
Will you do it again? X .

Xl = TFW -HhO A O O

8. Have each member of the class begin 135ting the family jobs
or duties he assumes in his family. -

Materials:

Filmstrip/cassette presentation, "Hey Dad. What Are You Doing?”

EQa]uation:A

Each pupil should be able to easily identify family meﬁbers
roles and how a family works together. Make special note of
any child having difficulty with this lesson. He or she may
need referring to the counselor for more self- concept
development.

Note to Teacher: ' -

Be careful that role stereotyping is not re1nforced by this lesson.
The inter- relationships of family roles and responsibilities should
receive the emphasis. Also, role play may help clarify the inter-

re}at:onsh1ps of roles as the "11festy1e" of fam111es influences
roles .

bd .




THIRSTY DOG

UNIT 3 | N

LEssON 16 S

o

Purpose:

- Practice in problem solving while exploring the responsibility
associated with caring for a pet. ’ T
Concepts:

_ |
Family roles and responsibility, care .and respect for animals, ‘
problem solving techniques. , ‘
. |

|

|

\

|

|

|

™. Terminal Objective:
Each pupil will be able to define the problem, offer solutions,
and evaluate the alternatives in light of the consequences of
each suggested solution. Each will select the solution. he
then feelsis the .best one, thus showing his. role -in accepting
family responsibiTi&y. |
Enab]ingﬁOblectives:'\k |
“, ) . |
1. Pupils will explore 1ﬂe values and problems associatediwith i
caring for a family pet by defining the problem shown on |
the print. - ) |
2. Pupils will seek solutions to the problem by suggesting
alternative ways of solving it.
3. Pupils will evaluate the suggested alternatives for
solving the problem by exploring the consequences of each. .
choice. ~ . ,
4. Each pupil will decide which solution is the best one for
this problem and state it either orally or in written form.
Learning Experiences:
< 1. Show the clas? the value Study‘print "Thirsty Dog". .
2. Ask tnem wnat’:hey think is happening here.
3. AsSk them to define the problem as they see it. Continue
until you feel, the class has reached some sort of agreement
as to wnat the real problem is as depicted py the picture.
Q ' 3.61* ~ GO ‘
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4. Then ask how might this problem be solved.
Encourage many responses and 1ist the suggested solutions
on the board. : .

». -If the class is. having difficulty arriving:at solutions,
,ask the questions on the back of the print under "Seeking -
Solutions". ) ‘ R '
6. Have 'the pupils lpok-at the list of suggested solutions,’
and as you read eldach one, ask someone to give reasons
why they think tha géstion would be the best one. If
no one volunteers then say that perhaps you feel this is’
b not the best solution and-go.on to the next.

7. Next have.someone state what woula‘probably happen iﬁ'we .

decided to choose each suggestion - go through the list
.. again. : . .

~

8. Now 1s the time for each chjld to make a decision. Let
each choose the so]ution/he feels is the best oné and *
respond orally or in writing the reasons for his choice.
. and what he thinks: will probably 'happen-as a result
S ) of that choice. This is the most important step in
in the experience. Be very careful not to judge or.
evaluate the responses by comparing them to your
own choices. The practice 1n making choices and the process

is more important at this time than the choice itself.

kN

(S

Maferials:
ndreriais:,

L

BFA Study Print #216008. "Thirsty Dog"

*

Evaluation:

Each pupil will demonstrate an ability to solve a value-

related problem by using the problem Solving process presented

in the lesson. Each child will decide how he would deal with

the problem presented in the print personally and why he made 2
that choice, thus showing his role in accepting responsibility f
in the family. =« L .

-

Follow-Up Activities:

1. Art experience showing family pets and how they are taken
care of. T

=

» “w»
2. Read stories about family.roles and responsibilities.

3. Discuss the responsibilities that each family member assumes
.and ways in which family members can work together cooperatively.

ch
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5 - YOU PROMISED!
UNIT 3
I—

 LESSON 17

F

Purpose

To explore the .value related problem of keéeping a promise through
/ role play and small group d1scuss1on Practice in policy making.

r

Concepts: . .

Fairness, independence, honesty, dependability

Terminal Objective:

Pupils will demonstrate an.ability to reach a’ solution to

the dilemma posed ih both parts of the filmstrip by the use

of role-play and buzz group. Theé class will arrive at a
po]1cy regarding the use of promises in the class speC1f1ca11y
and in life generally

‘j

*

Enabling Objectives:

, 1. -Pupils will wiew Part I and Part II of the filmstrip,
‘ You Promised! and respond to questions exploring the issue.

. 2. Pupils will take\turns role playing.ihe ending of Part I
to demonstrate an' ability to reach a solution to the problem.

3. Pupils in small groups of four or five will arrive at a
solution to the problem presented in Part II.

4. The-class will discuss and arrive at a policy regard1ng
the use of promises and be able to explain the process
used.

il _ : -

!

Learning Exger1ences

1. Show Part 1 of the f11mstr1p, You Promised'

2. To begin the genera] d1scuss1on, ask several of the following

questions: .
- How will Shawn. feel if he can't get his kitten down? Why?
- .Was if fair for Holly's father to ask her to promise never

/ .- to climb trees? Why? -
- 67
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- Can you think of a promise which would be more fair
to Holly? Co

. - How will Holly féel if. she breaks her promise to her
4 father? .
- Why did Holly's father ask her to promise not’ to climb
trees in the first .place? Did he have a good reason?

3. Let volunteers role play the situation and add an ending.
— (several groups will want to do this) .

4. Show Part [I.

5. Divide class into small grodps of four of five instructing
each to ask questions, give reasons, listen carefully to
what each member of' the group is saying, and state opinions
with reasons to each other.

6. Have one member of each group report to the class what his
group decided was the best solution.

7. Ask the class to think about and discuss the following'
questions: g

Why are promises important anyway? .

Why should we keep our promises?

Have you ever had a promise made to you and then not kept?
How did you feel? . _ T

Is is more important to keep a promise to a friend

or to a.membgr of your family? . Why?

8. Next have the class arrive at a policy statement regarding

. the use of promises. «(See LesSon 14 for policy making. Poligy
may be written in form of a paragraph or illustrated by the
use of posters, etc. . . .

9. Ask the'class to explain the step by step process used to
arrive at the policy regarding promises, '

Materials:

Filmstrip: You Promised (éuidance Associates)

Evaluation:

Pupils will be able to reach a solutign toythe problems/ presented
in the filmstrip by role play and small group discussi
will arrive at a class policy regarding the
and be ,able to explain the step by step proce
at this policy. .

68
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Note io Teacher:

-
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4This lesson could easily .be lTengthened into two sessions. .

AN

Look for children who are still expressing lower levels of
moral reasoning by their responses-related to fear of
punishment or loss of adult approval. Try to help them put
themselves in the.place of the other person and begin exploring
the higher levels of moral reasoning.
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OH NO: NOW WHAT WILL I DO?

UNIT 3

LESSON 18

Purpose:

To broaden concepts presented-in Lesson 17~9nd develop a
sense of self adequacy through practicing the implementation
.of a plan of action in a problem situation. . ' )

~
4

Concepts:

Fairness, self-adequacy, dependability !

Terminal-Objective: e -

Pupils will de%pnstrate the ability tb form a plan of action
when faced with a problem situation, through the game,
discussion, and plan making process presented in this lesson.

3

Enabling Objective:

1. Pupils will take a stand on their opinion as to the best
solution to the dilemma situations presented in Lesson .
17, You Promised! by playing the game, "Take a Stand" SN
(Taken from: ""Decisions, Decisions," by Barbara E1lis- :

Long and Bret Litz, in Grade Teacher) -,
13 \\
2. Pupils will demonstrate an-ability to arriye at a-.ptan —

of action when shown the value study print, "Locked House."

Learning Experiences:

1. "Review the ailemmas presented n Part I and Il of You Promised!’

2. ‘Put five chalk or tape lines ruhning parallel to "each other
on, the floor. '

3. Place about ten children on the center,line, which stands for
"undecided" and tell them they're going to play a game
called "Take a Stand." .

4. Expiain that the line nearest them on the right stands
for "maybe the promise should be kept". ,The outside line 3,
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on the right stands for "the promise must ge.kept for sure",

The inside line on the left stands for "maybe the promise A
should be brgken in this case.” The .outside line on the

left ‘stands for "the promise should definftely be broken

in this case”. . < '

5. Each child standing on thc undecided line should be asked
one at a time tc move to the line th@t corresponds with
their opinion about what Holly sfiould)do in Part I of .
You Promised:. g

6. Before he moves, the child must giye a reason for his move.

7. When eacr chi1ld has moved and given(reasons, ask th%ﬁ 1f
. they wan® to change their minds, having heard all the
_reasons. .

8. Let the "should break" side and the "should not break”
side encourage those on the other side to change sides by
offering more reasons. Rcmember - whenever a child
changes his position he must give a reason.

8- In order to have the group re-evaluate }hei}'p051tinns,
you might use the following variations:
Discussion Guide, You Promised!

A. Ho]]y really hurt herself when she fetl from the tree.
_Sh?sggigyggiwout of the hospital with a broken arm.
Now,l do ant to change lines? Why?

‘t Shawn's kitten; it was his kKite up in the
Now, what line would you stand on? Why?

time Holly promised her father not -
s, she promised him not to ride.a bike.

difference that she has already broken
Why? T

to climb tr
Does it make
_one promise?
10. Have another set of ten volunteers to stand on the middle
’ line and repcat the process of taking a stand ang iving
rea§ons based on the dilemma presented in Part I ?Stgps

4-8 . ‘

11. Use these variatfons to ‘have this group to re-evaluate
© their positions’: i . ‘

A. lack, the older brother didn't help take care of the
"~ " hors€, King. What line will you stand on now?

B. Zack needs the horseito save a calf lost in the woods.
Do you want to change lines? >

C. MAlex was planning to[%nter King.in- the horse.show too,
and hi1s event is at the same time as Zack's event.

Q - : P
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Evaluation:

Pupils will devise a plan of action for solving the problem
presented in "tocked House" and choose the best plan giving
reasons for the choice.

1. Have the class sit in a large group and get out paper and
pencils. Show the value study print, "Locked House."

2. Ask them to silently think about how the children in .
the picture are feesling and what they think is happéning <
in the picture.

3. Have them pretend that they are one of the children
pictured and to write down what thé€y think the problem
is, and a plan for solving the problem.

. .
4. After a reasonable timey.ask 'several volunteers to read
their plans.

5. Ask how p]ann1ng could have prevented this problem from
happening in the first p]ace — .
. 7
6. - Collect the papers for evaluation. Now, or at a later E 4
date, read anonymously the plans and have the class ‘gpé/¢
if they think individual pians would work or not.

7. Have the class select the p]an they *feel is the best
solution to the problem and state théir reasons why

\

Materials:

7.

Chalk or masking tape, Study Print #216001, "Locked House,"
paper and pencils for each child. g

s R
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LOST CHILD
| LESSON 19 _ | : , )/ |
Purgos : - - ) : ‘,, . . 4/ ’

Pract1ce in problem solving while exploring the value. concepts
of tenderness, concern for .younger ch11dren, and se]f adequ&cy

Concepts:

Tenderness, concern for younger children, self adequacy, security
and feelings of well-being.

. Terminal Objective:

Each child working in small groups will be able to define the
problem, offer solutions, and evaluate the alternatives in
light of-the consequences of each suggested solution. Each
group will reach a solution 1t-feels is the best one. ‘

Enabling Objectives: .

» MY A " ,

1. Pupils in small groups will explore the feelings .and
values connected with being lost by def1n1ng the problem
as shown on the print, . ) ’

¥
2. Pupils will seek solutions to the problem by suggest1ng
alternative ways of solving it. .
3. . Pupils will evaluate the suggested alternatives for
1ving the problem by exploring the consequences of

* ach choice, . C

4. Pup1ls will each’ decwde on which solution is the best
'Qne for this prob]em and state it either orally or in
written form and then arr1ve at a group consensus.

Learn1ng Experjences:

ST e v

1. Show the class the va]ue study print "Lost Child"“.

2. Ask’ theq what they ¢h1nk is happening.




3.. Ask them to-define the problem as they see it. Contiﬁue
y, until you feel the class has reached some sort of agreement
on what the real problem is as depicted by the picture.

4. Ask, "What would you do if you saw this happening?"

) _ 5. Divide the class into small groups of 4 or 5 and have
them explore as many solutions to-the problem as they
can think of and have one person in each group write
them down on a piece of paper.K

6. .When all groups .have had enough time to think and write
several suggestions, then ask them to discuss the
suggestions and decide on the one they think is best.

7. Remind the groups that they are to express not just
opinions, but the reasons why they think it i% the
best solution. )

8. When all of the groups have had a reasonable amount of
time, ask one member from each group to come up to the
front of the room and one at a time state the solution

v his group felt was best and the reasons why.

9. Have a class recorder list the solutions on the board.

10. After all groups have been heard from, have the class as
a whole, look over the new list and decide which of the
solutions presented they believe to be the beg; one. -

11.. Vote on the -solutions-and select the suggestyon for
solving the problem that most of the class feels is
best. Remember: All solutions must be supported with
reasons.

Materials:

BFA Study Print #219007% "Lost Child"

Evaluation:

- 2

Pupils will demonstrate ability to decide and act from a
choice of decisions. Number JO and 11 in the Learning .
Experiences will serve as the evaluation for this lesson. s

Follow-Up Activities:

1. Let members of the class tell of their experiences of "
being lost and how they solved their problem. Elicit
the feelings related to experience of being lost.

2. C(Class members might wish to role p]ay an. experience
aboutr being lost. -

-~ A
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YOUR FOLKS WON'T MIND.... s
UNIT 3
' -
LESSON 20 '

- Purpose: <<i::k‘\‘
Practice in decision making using any one of the many processe

presented in the prior lessons to solve*a problem situation.

.

erminal Objective:

¢

Pu;\\§ will be able to reach a so]ut1on to the problem and
demonstrate an ability to use one of the various prob]em
solving methods presented in this lesson. )

Enabling Objectives: -

1. Each pupil will hear the problem situations and be able
to choose a rethod of reaching a sclution. «

2. Each pupil will decide on the best solution for each
_problem and - join the class in making a class decision.

3. Each pupi will demonstrate an ability to use at least one o

solution’'and offer ideas to use two more methods of solving
a problem.

Learning Experiences:

1. Read the first problem situation.

3 -
2. Ask for six volunteers to show how they would so]veithis
problem. They may choose classmates te help them. Let
each volunteer and those they have chosen to help them
find a" spot to discuss how they will demonstrate their
solution. (Role play, qebate, discussion.)

3. Have each onefpresént fp the class their §o]ution to the
problem and how .they crose to solve 1t. A

4. Let each volunteer explain two alternative methods they could
have also chosen for reaching a solution.
Lok
5. Read the second problem situation and Yet six more volunteers
g show now they would solve the problem and state two —
a]ternat1ve processes.
e
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6. Be sure that all _members of the class are b&rticipating

to some extent. N -
7. Ask the class to r::}éq\and discuss as many methods of

problem solving as they can remember.

’ 8. If children are having diff?cu]ty reaching a solution -
and choosing a way to show' their ideas, ask them a
few of the following questions to get them started.

a. What is the problem here? i

b. Have you ever been in a similar situation?

C. MWhat are some of the ways you can think of to
solve the problem?

d. What would happen if you decided to do
(Fill in child's idea.)

e. How can this group show the class their idea for
solving the problem?

Evaluation: ¢

_Pupils will be able to reach a solution.to a problem
solving situation by choosing a process and explaining two
alternative methods of solving the same problem.

/// Problem Situations: ¢

1. Your folks have gone out for the evening leaving you
and your little sister 'with a teenage baby sitter.~
After dinner one of the baby sitters friends come$
over to play records. You know the noise is keeping
your little sister awake, but the teenagers don't seem
to care. When you come downstairs to complain about
the noise, you find the two of them holding a bottle
of liquor and laughing. They look surprised to see
you,”but hurry to say, "Oh, we were just going to
take a little sip to see what it tastes like. Your
‘folks won't mind...." __—

< \‘ 2. You are going to the store on the corner by your house

to buy a few things for your mom. She explains that

she only has a ten dollar bill and cautions you to be
very careful not to lose it or the change the lady

will give you. She hands you a list of things to buy

and you leave. At the store you meet one of your friends
who rode his bike to the store for some bubble gum. He
N asks you what you're doing and goes in the store to help
you find the stuff your mom wants. After you give the

76
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check-out lady the groceries and the ten dollar bf{l,
she gives you back your change. Your friend isw
excited that you have so much money in your pocket
and asks you to go back in the store to buy some

more gum, and candy, and maybe a magazinme or-two.
You're not too sure about this, but he argues that
your folks won't m1nd
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GROUP DISCUSSION PROCEDURES =\

Most teachers are acquainted with thegyﬁlue§“and procedures

of group discussion, but some teachers'may attempt to hold B

the .discussion to a .cansideration of the facts, emphasizing -
. only cognitive éleménts. = . L :

“Randolphg Howe, and Achtérman (1968) Fouid that we
traditionally respond to messages with ineffective
responses such asi - oo

. .
% “ -

B Ordering or commanding Criticizing and disagreeing .
Admonishing o . Praising and agreeing
Warning - ‘ ‘ Name calling or interpreting
///f Advising - Reassuring and sympathizing
_Instructing - ' Probing and questioning or
' o . diverting. ‘&
— B AT N

These responses deﬁy the child the right”éﬁthévqujfesling'
and they ctose the channels to communication andginder-
standing. S

While we are concerned about the- development of the child's
cognitive concepts, in this program we wish to focus attention
on the child's purposes, feelings, and values. We are
attempting to assist the child in urderstanding self and
others, and this can be achieved gnly through personalizing

’ the material and gettifig involvemént at the feeling level.

Many teachers arg refuctant to engage in group discussion
“hat is truly/qpen; they do not see its value. Some

teachers evernt#eel guilty for wasting time im this way;
others feel ipadequater and afraid that they will not be

~able to handle this kind of discussion.

It is clear, however, from our experience in guidance and .
social psychology that group discussion is a most powerful
influence for changing behavior, and the teacher should
» realize the group can seldom go beyond the ski#ll, anticipa- .
s tion, and the expectations of the leader.

The ﬁﬁﬁ]gwihg philosophy and principles should prove to .
itbe helpfull : , X ~

f%efdiscussion leader should communicate that she really

cares about what childred say and feel. This 1s not a C |
technigue but a genuine attitude. [t is communicated ~
through/eye contact, attentiveness to verbal communication,

and nonverbal support that ‘comes through an empathic smile.

The -1eader listens to what is said and pot said, and tries

4 . At




a 2. Make surp ch11dron understwnd the pi

~

to perceive both the feelings which are expressed and -
those tnat are hidden. The teacher is there as a person,
as she is real and honest about the feelinqgs she 14
.experiencing, she elicits more involvement. f
~Group discussion requires sharing the responsibility for
leadership with the group. JThe group helps to identity
concerns, clarify thoughts and feelings, and consider ///
alternatives. Unlike class recitation, there is no one
correct answer. In contrast, the leader encouraqes. freo’
discussion and interaction to what is said.

Py
~

The creative Teader avoids sermonizing, evaluating,
humiliating, and moralizing, but she is not passive,
permitting the discussions to be purposeless.. She 1
w1111ng to deal with the actions and reactions that'go an
in the group. She is sensitive to social interaction, and
she is willing to discuss the here-and-now event. 1If the
story is about attention-getting, she does not need to
stay with the abstract while some.child who acts as «
class clown in her room provides live materials for
discussion. In such a situation she might ask the group:
What is happening ‘here right now? What do you think abaut
this? How do you feel?, How does the class clown feel?
‘Why is he doing that? How can we help him? As the leader
senses the 'children are ready for such a discussion, she
discusdes the purposes of behavior. . :
Teachers can avoid control problems when leading group
discussions. When there is noise and confusion, it is
advisable to talk less and act! The leader may merely
lower her voice, use a hand signal, uytilize proXimity
control by moving to the area of dlsturbance, or utilize,
some natural consequence for failure to attend to a dis-
cussion. The leader .does not censure or dcmand, she does
not engage in a strud le for control of the groub; she
seeks to have the children experience the natural consequences
of their‘behavior.' . ) :

~The outcomes and pPOdUCt1V1ty of each session are partially
dependent upon the- leader's competence in the fn]]owlnr
tasks:

1. ~Show the group ‘yau care and are conccrned with
developing a relationship of mutual respect. Dbamon-
strate your interest, concern, and kindness, but be
committed .to meanlngful discussion_and do not hesitate
to be firm, showing respect forf younselt as well as the
children. The tcacher sets an exawple of Reflective
11sten1ng by her responscs \\\

”

pose of the qroup

d1scu551on and allow them to establish their own limits.

) FO ‘
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Members must be ready to share their concerns and’

~ willing to listen closely to others. Aispirit of
s 9ive and take and honest, open feedback should pervade.

|

|

7 3. Sense the group atmosphere and be willing to discuss

, it. Be sensitive to the feelings of the individuals |

in the group and help them feel understood, i.e., I o

-* am getting a message that you are unhappy, or that ‘L o
you really care.

|
|
4. Link the thoughts and feelings of group members. 1
Point out the similarities and differences in the |
concepts, attitudes, and feelings being discussed. |
The leader must be able to show the re]atlonsh1p be- b
tween what two children are ta1k1ng about in order }

to help them recognize common problems.
.. y |
5. Encourage silent members to participate when they scem |
ready. This usually involves being aware of nonverbal |
clues as a facial gesture, glance, or halting ‘attempt |
to enter the group. |

6. The children are learning a new process of cooperation
in contrast to competition. The leader must observe .
any tendencies of children to be empathic .and link or ‘
supply alternative solutions_to problems. These
attempts should be 1mmed1ate1y encouraged and recinforced.

Group d1SCU>S10n can take a negative turn if the leader

is" not perceptive. We are interested in foster1ng

personal development. Group members -should be assisted L
to see the strengths and assets in individuals. ’
Emphasis is placed on positive as well as negat1ve

feedback. When there is a negative feedback, €.,

"I don't like him, he ‘Smells," the teacher may say, ‘
"You feel there is an odor there that is not pleasant."-- /////

~

N 8. The leader must be alert-to detect feelings and attitudes
' which are implied but- not expressed. She helps the

group to develop tentative analyses of behavior and its

purpose. She might say/’“Is it' possible..." Could it

be....?" and state her hunch about the purpose in a

tentative manner. . ‘ o

. . _ i
9. The effective group leader is able to help thHe children,

express their thoughts, feel1ngs, and attitudes norz/ﬁ

clearly. She does this throug h c]arlfy1ng, estatifg,

and summarizing. Y

10. The leader holps members to summarize ‘and eva]uaie what . |
they have lEarned.  Abost five minutes before thF €lose




of tie session, she asks, "What do 'you think you
learned about yourself and others today?" Helping
the group consider what is happening accelerates and
faci)yitates the group process. .

Children should be encouraged to formulate their own limits

for the discussion. However, the leader should help them

to consider some of the following procedures which promote
B effective discussion:

1. The discussion goes best when we trust each other and
have mutual respect. We have to be concerned enough
to listen and want to help others. j :

j ]

est and open. Say what you really fce].“/Speék .,
whepever you feel you have something to say which will
heYp you or the group. - ,

n giving feedback, consider how it will he[p the. '
others for'you to say this.

, Really 1¥;ten to what others say. Are you able to
/ state what he has said and felt when he finishes? °
?”Hhen certain individuals or the group become negative or.
pick on dn individual, the mature leader can use this as .
an opportunity to discuss the purpose of gettingﬁspecial
; . attention or power. The leader can also use puppetry and

role p1ay}ng to help increase sensitivity to negative .

remarks . N

The poteptial in group discussion is tremendous_and @eachers"
“— will fifd it a most rewarding experience as their skills
develop. .

o

1 -

TakefA from Developing Understanding of Self and Others,
7 Manual. Used with permission of American ‘Guidance
Service. .
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ROLE PLAYING PROCEDURES

-
—

“ ) e

Role playing is not merely information dispensing. The
teacher who is skeptical of the educational purpose of
role p]ay1ng should consider some of the following potential
va]ues '
1. Role play1ng prov1des an opportun1ty for the child who

does not excél Academically, but who has talent in

creativity and spontaneity.

g: Spectator “therapy" can occur through audience observa-
. tion and empathy. !

3. Role playing promotes the development of persona]
flex bility and social skills.

4. The enactment of the same situation several times
" helps the child .to see alternative solutions to a |
problem, inctreasing his problem- so]vwng and dec1s10n- |
mak1ng abilities. |
' |
|

As difcussion leader, ‘the teacher encourages the chaldren
to beftoz®e more observant of the behavior of others; to

look Wfor the purposes and causes of behavior, to anticipate
the r&sults of certain behaviors, and to evaluate behavior,
s1tua ns, and people.’ .

The steps in rqle playing. ”?F?Te are four parts to any
-role playing situation; preparation, 1ntroduc¢tion,
enactment, and discussion. -

<o

1. Prepdraticn. The teacher's first decision involves
seléctic® of the issue or problem. .Issues should be
selected which gensure the security of each child
involved. The ch11d is never fprced to take-a role.

After reading tne descriptive directions for a
panticulgrrole playing situation, the teacher
gathers thé class. A playing reQ\igzgieded.

Because eacn Tesson is an extefision of dhe underlying
the~as of the stories the teacher ray briefly review
some ogf tne main iddas.df the related story. Quest1ons
mey be ésked cuch as, "Who was the main character?” |
"Nvat €174 nz 2d0?"  "why J1% he &2 that?"  uUnfinished
storizs whrch stop at a dilemma, s01nL are excellent

for ro?e."=/xng

o




2.7 Introduction. TFhe teacher states very briefly that
the class is going to do some pretending. She should
~state the problem ia terms of specific cxamples with
vivid details which create emotional #nvolvement.
Because young children are egocentric and most of e T e L
. . them are eaqer to pretend and participate, they .
.. will probably be unwilling to patiently wait any
- - ]ength of time for a-turn at playing. Therefore, it
is wise to allow all of them-to have a brief turn
to participate in a warm-up exercise at .the be-ginning
of each lesson. "~ If space does not-'permit the whole
group to move about at the same tlme, break the group
into two sections.

Because it 1s easily performed, pantomime ts suggested
as a warm-up activity. To begin the pantomife the
teacher may give the following directions:

This is our pretending space. (Indicate play area.)
Find a standing-up place in here where you won" “t -
e too close to any other person.
Stapgd there absolutely quietly. (Wait for qurét.)
Good.
Shpow me you are ready to 11sten and imagine. ( ]
Tgday we are going to imagine we are 3 .
) (see specific direction).
ot When | say "Ready, begin," you may begin. Keep
' working until you hear me say "Stop.'
See if you can show me by your actions your ideds
about .
.00 not say anyth1ng ;
" Imagine there are no other children around you..
. . - See if you can really make me believe you
) are a . T C
Ready, begip.

p
{

Observe, the pa;§5m1mes and make encouraging reamrks
for creatlve responses .such as, "Oh, I see someone ~
that is . (descr1be pamtom1me) f or “There is some
good thinklng going on over there. After at least
79 a minute, stop the action and seat the students.

The teacher controls the length of a situation by
Treserving and using the right to halt the p]ay at
any point.

After making a few comnents about the creative'ideas
2 « obsefved in the pantomimes, the teacher briefly
- s presents the actual role playing situation to the class.
“3 ) The descrlpt1on should te as sinple and direct as

' < pOSSIbI%% , ) o

A .
I, . ’ \'}) J’!‘,"
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Because students are expected to -speak in character,
the teacher will give them some practTce by asking
them to respond in thé\cgaracter s voice to such
questidns as “Hary, what “#id the 61d man say when

he got knocke Can you sound Tikeg the old man?”

Then the teather asks for voTunteers to take various
roles. The class may suggest names, btt the actors
must volunteer. Frosi the volunteers, characters are
selected. Usually it is advisable to begin with
sociable children tefore choosing participants who
are shy or who fiave more problems than,others.. In
specific role assignments, check to: termine. how
the child identifies with the chardcter. Ask "What
kind of person is he?" "How do&s he feel?” Select’
individuals who. indicate they have\1dent1f1ed well
or who have strong feelings about a“character's
behavior. - .

Enactment. The teacher helps the chardcters set the
scene, i.e., "Shall we imagine a door is re?" Do
you need some chairs?" If the characters are going
to sit- down, they will need some chaigs. Children
cannot simultaneously pretend to sity keep their
balance, and p]ay a role. <7

.
—

The teacher says, "Find your p;\Ees and stand -

quietly.' . 2

-

7 -
At that point, she may need to review %he characters
and their purposes in the scene for the benef1t of
players and the class. Action is sta ted by the
words, "Ready, begin." [ .

During the enactment, the teacher tries to say as
little as possible. Otherwise, the tedcher becomes
the director, anp the children lose the opportun1ty
to express themselves—freely.

Somé side coaching may be necessary to ass1st in moving
the action along. The teacher may say, "It must be
time for father to come home now," "Oh, my, that

brother is 901q9 to be angry. Suggest1ons are always
directed to the character, not to the reatl person. he
teacher avoids using real names and directs al] re S
to the characters. . : J o

when the .scene seems, to have ‘developed- fo its fu]1°st .
paten;1a1 the teac er says, "Stop, come and sit down \

3

Discussion. s It~ 5 uSJally effective to have the . -
actors vevaluate theif own performance first. At . o
the end of a scene, no matter how weak Tt was, the kk

A .

- . L4
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S

@r read his newspaper,"”
ally seemed excited.”

To enicourage class participation in e discussion,

the teacher asks them the guestiegrs listed at the end

.of the role playing activity. 1fgther more relevant
questions emerge as a result of’ tHe individual play,
they should, of course, be used. Discussion centers ~
on how the characters were feellng and why they -
responded as they did. The teacher should: attempt

to guide the discussion so that the issues are related
‘to experiences personally relevant to tne children.

The younger the children, the brleﬁer thq;éna]ys1s '
T#o or three points are Suff1c1ent for k1hdnrgarteners’

The teacher makes a summary statement of points elicited
from the group and quickly selects a new group for
/?eplaylng .
ad

The teacher emphasizes that she will be looking for
good, new ideas dn each replay. .The purpose of the
reenactment is to help the children explore new-

insights and alternative solutions.

/ N —_—

Ericourage as many enactgents as possible.

The role of the audience should be clafified juct @
the ‘roles of the actors. ‘The members of the audience
may be asked to look for specific points or to identify
with the feelings of a §pecific actor. They should -
have a role which maintains their i1nterest and
involvement: z/r o=

T ‘ * // ”
Prablems, pitf&LLs, and “possiti¥ities. Heginning role

2.7 Actions -: no words\(for pantomime) .

playing may bring about @ vgriety of unexpected reactions’
in young students. Two of the extremes in -behavior are
acting up and excessive shyness or refusal to participete.
The student who atts up can destroy the imaginary creations
of other students. .The first few tines this. behavior
occurs; the teather stops the whole group and calmly but
fir-1y reexplains. the ground rules. They are:

L

1. Play in the play space.. ; L N i

-

3. Do not disturd the play &f others.

Co not te overconcernéd abbut the studeant who exhibits”
extremely shy behavior. Instead, recognize 2nd“tncQurage

86
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others for their efforts. As soon as the sh}-chi]d makes
any overt effort at enactment, encourage him for it. -

- Noise can be another-ciassroom- problem. 1f the teacher )
has properly stimulated the studeénts teo want to work on" | " frrven
the problem, they will become excited, and often with
excitement, comes noise! _Do not begin a_pantomime or a
scene_until the students have becomz almost totally silent.

. Students need a moment to quietty refleqt on-their task.
Lack of concentration or silliness on the part-of the
layers will produce insincere and unintelligible scenes.
or the initial playing, the teacher tries to <select those

- Students who are.verbal and seem enthusiastically Féspinsive. N
;" They will set & . high standard for the plays that follow. - . \
Clarity in speech and pantomime should, be praised:. If the <=
characters seem to be getting off the_trachk, the teather .,
says firmly, "Keep your charaster." Even though the
students may not exactly understand the direction, they
w11l understand a.firm but kind tone of:voice."” - oW
\ - * ‘ . .

"Restlessness of|the group is an indication that sométhing
is too long. °Pd¢rhaps the directions are too long, ‘repeated ’
. t6o often, or° thg scene and the discussion are too long.
Teachers must tr\ to-be brief and to the point. Hse short. )
sentences. Stop a scene before interest.is reduced. .
\ . .. L oa "- . v ) \
) Unresponsiveness can be a-problem among certain groups of
children. They may be extremely 1nhibited, gr they may
never have engaged in any dramatic play. I[Id this case,
(" the teacher may need to demonstrate -what js meant by
prefending and pantomiming. Occasionally, as opportunities - |
present themselves, the teacher may takg & rcle in ‘the )
-~ . playing situation.” By taking part in the action, the teacher -
- controls the direction of play from within.the group and,
at the same tine, demonstrates the "how to" 'of play.

. [}
Vi .

-Certajnly those groups of children who have had experience
. wWith dramatic play and creative dramatics wiltl find~it less
.C¢ifficult to role play than inexperienced gnes. Do not '
expect perfection and depth in_the beginning .lessons. Each
* succgessive role playing situation should sHow an iAcrease
*in_the ability of the group-to play together effectively.

‘ . .

Taken from Developing Understanding of Self and Others,
e Manual. Used with permission of American Guidance bt
Service. . : o
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VALUES REFERENEE MATERIALS

/

American Guidance Service
DUSO - Developing Understanding of Self and Others
ODr. Don Dinkmeyer, Author __
DUSO is a program of -activities, with an accompanying kit of
materials, designed to help.children better understand social
emotional behavior. It is designed to be used by teachers

or counselors. The eight major themes developed in the .
program are: :

Understanding Feelings
Understanding Others
Understanding and Accepting Self
Understanding Independence

U;%E?standinq Goals and Purposeful Behavior

-

Undérstanding Mastery, Competence and Resourcefulness
Utderstanding Emotional Maturity
Understanding Choices and Consequences

O~V D W —

American Guidance Service
+  National Forum Guidance Series:
- "Everywhere We Go" - Grade 4
~ "The People Around Us" - Grade 5 ‘
These books may be used wherever group guidance is undertaken
. in the curriculum. They serve each grade (4-12) with pupil
texts and visual units designed for the classroom and other
group programs. ,
"However the broad approach may be labeled - personality ’-
development, character and value-building education, or , -
general guidance - it is intended to help all pupils with -
their individual needs as they seek identity and social
adequacy." ‘

Bowmar ) C
Early Childhood Filmstrip Series (K-2) : % ) .
Part 1: About Myself (K)

A. Myself and Other People ,~- Alike and Different
B. My Family and Other Families - Alike and Different
. C. Everyone Needs Many Things (basic human' needs)
’ Part 2: The World Around Me (1) -
Y A. The Everyday World (patterns of living around the
world)
B. .The Expanding World ; -
C. The Beautiful World-(awareness of and responsibility
. for the beauty of the world)
Part 3: I Talki~ 1 Think - I Reason (2)
- A. municating with Others -
\ B. [Learning in Many Ways
€. Searching for Answers: What? Why? qu? R
Bowfan ‘

Early Childhood Picture Séri%z/Part I: About ﬂyse]ﬁ -
: A. Myself...beginning to understand oneself as & unique i

person . . : , .
1. 1 Am That Girl fdiscovery of self - d person of worth)

) -3-91 8?’ '. . f 3
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5
i
Bowmar

Ear]y Ch11dhood Ppcture Series Part I'l: The.World Around Me
A.

Gary Knew A1l the Time (awareness of self-image - a
feellng of importance)

3. Here's My Name_{pride in ownership - a feeling of
. self-esteem) ~
4. My Own Place (pride in ownership - a feel1ng of
.self-importance)
5. 1 Can Do It Myself (awareness of independence - ‘acts
on own' initiative)
6. My Birthday (a positive attitude - a feeling of worth)
7. We Can Chogse {freedom to make choices - self- -direction)
8 I'11 Fasten It For You (see1ng orieself as being able
to help others) -
My Family - My Home. ..beginning to understand family

relationships)

1.

2

3.
4!

5

6.
7.
8.

We Are Four (everyone belongs to a family even though
families differ)

We Are Five (everyane belongs to-a family)

We Are Six (everyone belongs to a family)

'We Are Seven (everyone belongs to a family)

My Home Has Wheels ‘(everyome has a place to live even i
though the places are different) '
My Home is Little

The Big Hame.

* Many People Live Here

Other People Around Me...beginning to interact w1th and

relate to persons other ‘than the family

1.
2.
3.0

-Someone Likes Me (person-to-person re]at10nsh1p -

interacting-with teachers)

Two Friends {person-to-person. relationship -
1nteract1ng with peer)

My Turn Will Come (person-to- pe;son re]at1onsh1p.-
interacting with a small:.group) .
What Shall She Wear Today? (person-to-person
relationship - interacting with large grdup)

. . Mr. Harris Can Fix It (person-to-person 1nteract1on

with adult - school personnel) .

My Heart Beats (1nteract1ng w1th adult school
personnel) .

Would<You Like Tea? (interqctind with adult schoel
visitor) .
My ‘Neighbor (person-to- person relat1onsh1p With v
adult ne1ghbor) Do . S

.
\

. Motor-Perceptual Learnings...begdinping to understand

the .everyday world through phys1ca1
1.
2.

-

involvement .. .,
‘Here I Am (realization of body and body parts)

Tim and Tam (realizatioh. of body parts and what

can be done with them) °

. Back and Forth We Go (using body effect1vely) ) »

; - ‘=ELQ .
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»

Where s Jennifer?’ (a« variety of movement experiences
with awareness of space relationship)
Car]l and Tillie Take A Walk (sensitivity to the two

.sides of the body and to balance)

7.
8.

Will T Make A Basket? (strengthen muscle control
and eye-hand coordination)

Hanna Jumps Rope (coordjnate muscles and body parts
under changing relationships)

The Raggedy Ann Dance (associate rhythmic body
movements with soumnd) '

B. Sensary-Perceptual Learnings...beginning to grow in -
sensitivity to what is seen, heard, touched, smelled

and
1.

2.

6.

7.
8.

C. Sens
1.

.G)NO\U’\&(.A)N

P

tasted. )

Quack, Quack, Quack (discrimination in likenesses
and differences as to sound, color, and touch)

A Cluck, A Peep, and A Cock-A-Doodle-Doo (making
more precise discriminations as to sound, size,

and shape)

Gobble, Gobble, Gobble (making more precise
discriminations as to soymd, si1ze, and shape)

It's Lunch Time (making more precise discriminations
as to what is- seen, heard, and touched)

Soft and Cuddly (making more precise discriminations
as to touch) : ,

The Sleepy Kitten (making more precise discriminations
as ‘to touch) ) '
Jimmy's New Dog (sound and touch) -~

Pets That Swim (color, size, and mob111ty) ,

ory Perceptual Learnings ‘
A Lot of Fruit (size, shape,’ co]or,—touch, smell ’
and taste) . .

What's Inside? (sizes.color, and touch)

How Does [t Taste? .

Grapes and Raisins (changes that take place)
M-mmm... It Smells Good

Listen '

-Sand Box Sounds

Someth1ng L1tt1e, rRound., and Red

Bowmar - Early Chr]dhood Picture Ser1es Part III I Talk -

Th

ink - T Reason _

Verbal’ Communication:. bequnn1ng to expand vocabu]ary -

| %‘}—”

nderstand and use language’ .

"Mello (1nformail conversat10@§ express1ng ideas

. creatavely’) - : _
Can You Hear Me? "1nformaT conversat)on - expression
ideas credtively) -
Fhree~Dolls-(expressin? 1deas as they occur - labeling

" and ‘describing ohjects 3 . _
.=.-1'm Tme"Motion (preciseness 1n expression - growths

1n Tindtiative reflected 1n language,: .use) -

*1'm Flying To The ngn‘(communxcatwo ideas - use

of 1uagwnat1on) RS S ) ;

s ~ -~

3-93 . :, . )




>,
6.‘ I'm The Doctor (communicating ideas clearly and o
concisely - use of imagination) .
7. Finger Painting (1nterest in new words - recalling
of previous experience wilh words)
8. Herman, The Clown (serse ct pleasure and humor in
langtiage)
B. Thinking and Reasoning...beqinning to think. to reason,
to interpret, to sat1sfy curvos1ty, to understand what
things are and why they-are)
1. It Is Morning (i1ncreasing awareness of time coagepts
and the sequence of events)
A Sunny Day (time and sequence)
It Is Evening (time and sequence)
It Is Nighttime (time and sequence)
Mother Tucks Me In (time and sequence) |
A Picnic (sensitivity to the occurrerce of an cvent,
its Joys, and its responsibilitiec)
Red, Blue, Yellow, Green (increasing precise
discriminations - 1dentification of objects by
' common characteristic - color)
8. A Rainy Day (perceiving rolqt1onsh1p= and makhng ™
appropricte decisions) . B Ca
C. Thinking and Reasoning : .
1.. Some Special Eggs (interest in _and curiesity ahout
. ' an event that is happen1nq in the 1mmediate
envirorment)
2. Off Fops A Piece- of She]] gather1ng bits ¢f
information - associate ideas af they occur) Q- g
3.. Wet and Tired (ability to 4as soc1ato ideas, qeneralihe,
and reason}
4. Fluffy Chicks (puthng bits and preces of 1nfcrmat1on
- 1ntg/a/6%an1ngfu1 wrole)

oM wnrn

~

5. The’'Crawling Snail (satisfying curiosity through .
4 exploration)
6. Bubbles (satisfaction through experimentation) . ‘
7. I Wonder What's Incide? (satisfying currosity -
taking action on basis of thinking)
: 8. -Greg Stops and Thinks {solving a problem through

- .recall of previous learning experiences)

»

Guidance Associates
First Things: A Straquytﬂﬁ"ﬁégcﬁin" Yalues

1. The Stragegy - shows stages of moral growth ' :
2. The. Teacher's Role - how tc develop and plén a values:
group ' ‘
3. A Classroom Model - d2monstratcs two pracedures for
.o T dis%gg
and

sing a moral dilemma - small group discussion
bate , . ’ ’ .
’ , N . ,
Guidance Associates o . ' .o . s
First Things: Values . TR ‘ ‘
“ 1. What Do You Do About Rules? {wnat hdppnns 1f you break rules)
2. But'It Isn't Yours (taking things -that don't belong to yOu)

3. The Troable With Truth (telling the trath)

-
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v
‘ 4. You Prom1sed (keep1ng a pﬁo%1se)
. T That s .No Fair (keep1ng place 1n 11ne, cooperat1on)
Guidance Assoc1ates S " “ - o -
First Th1ngs ~Social Studxes/Gu1dance s .
1. *WhaDo You Think You Are? “(exploring and defining - :
= individual identities, through persbna] “facts and :
. figures" . . g g
. . 4&2. Guess Who's In A Group: (cr1ter1a for defining groups) '
’ © 3. What Happen's Between Peop]e (exp]ores concept of human
. interaction) - )
4. You Got Mad: Are Y0u Glad? (causes, effects, and
expressions of hostility; ways to resolve conflict)
5. What Do You Expect Of Others? ({expectations of others)

Guidance Vistas Tapes (Cassettes) Y .
Grades K-2, Series [ -- Responsibility; meeting new exper1ences,
L . sharing; physical needs; individual
. . differences; and gquilt-feelings. .
, Grades K-2, Series II Shyness; respect for authority,; observing
A o Fules; loyalty to friends, bossiness;
: © ‘ respect for others' feelings. .
b Grades 354, Series | Patience with younger siblings; m1sbehav1or
T - ‘ - for attention; reading problems;
. £ , understanding others; respons1b111ty for
for self;, quitting.
Grades 3-4, Series 1] Children 1n need to tell or not to tell;
' e gang power; using friéndsy accepting
‘ - one's limitations; cliques. °
Grades 5-6, Serves I Transition from elementary school to
’ * t  junior high; the older and larger childy :
"in-crowd" bressures, disappointiment and
. ‘ jealousy; responsibility; cheating.
~Grades 5-5, Series II - Showing off; pride; honesty; fear of
' 7 recitation; fatherless family; self

/

.
T

’

, discipline. ’ /
L Goals, .Inc. - . : ' N .
Secrets Kit - Dr. Maxweld Maltz , Author % _
. Secrets is a program designe® to help 3mprove .the self e )
‘ 1mage of children. The secrets that Dr. Maltz shares

with the -child are about self- conf1dence and pos1t1ve
acting. He also talks about acceptance of one's self .

1 Y.

and others, and the power of goal setting. - S
A “Secrets is a Series of six secret messages on tape =~ ~ , .
v * cassettes, each introduced by Or. Maltz. In the secret
- " messages the Wilsonm.family énact.situations and discuss ) i
Yetting goals, gaining new friends, solving problems and . Lo
achieving happiness. Along with each message is ap envelop <.
of notepads and booklets .to assist: the child and reinforce .
what he learns from the message. " He' will -write down :th¥ngs
he 1ikes about himself. He' will list goals ‘for tomorrow, ‘
- and godofs that he made today = goof: that he wauld like" R
“to forget. . o A ‘ ‘ . "

Q ‘ . ) ‘.3"95 . bl)




Science Research Assoc1ates . :
'~ Focus on Self-Development, Stage One: Awareness (k-2) -
Focus om Self-Development, ~Stage Two: Responding (2-4)
- Focus on’'Self-Development, Stage Three: Involvement (4- 6)
C. Gilbert Wrenn, Shirley Schwarzrock, Authors -
Teacher's: Guide, . filmstrips with records or cassettes.
Each has 20, 17x22 photo boards black and white.
) Emphasizes part1cu1ar objectives in development of K

. the ¢hild's understanding- of self, cothers and his
environment. ° . —

Singer Valués Education o
The Adventures of the Loilipop Dragon (K-3)
. How the Lollipop Dragon.Got His Name (sharing)
Working Together ’
Avoiding ‘Litter . N
Care of Property ) ¥
Taking Turns ’
Kindness to Animals

A d
O’\U\&wl\)-—‘

Singer Values Education
-Developing Basic Values (4,5) -
1. Respect for Property
2 Consideration for Others
3. Acceptance of Differences .
4

Recogn1t1on of Responsibilities ¥
" Singer Values Education !
. Learning To Live With Others Group 1 (3,4,5)
1. -Learning to Be Your Best Self . , o L
' 2. Learning About Listenimg ’
, .~ 3. Learning What Giving Is All About . ¥
' 4 Learning to Be responsible : . '
2
Singer Values Education ‘ ih
. Learning To Live With Others Group 2 (3,4,5)
b 1. Learning to Trust People :
2. . Learning to Keep a ‘Promise’ .
3. Learning About Patience- . ' ‘

- '%g learning to Faca\ii'to Mistakes E ) .

Singer Values Education -
Learning About Manners (3,4,5)

' . 1. *Manners At Home .
. 2. Manhers At Schgol CeL T,
. - ‘.3. Manners On The Playground ‘ ~
" 4. Manners While Visiting Eriehd%
5. Manners At The Theatre : ,
6. Manners On Pub11c Transportat1on , . -,

) v ~y

N a " ¥ ]




N \ ) [ 4
./’ . ! , . M /'““’""”.," ._w.,..7
-/ Steck- Vaughn - v ' P~ “ ,/ '
/ ‘ ghe ‘Human Value Series, Books - Arnsp1ger, V. Clyde, James~A.
rill and W. Ray Rucker, Authors L
1. Myself : ' -
.~ Myself And Others f
4

5. Values to Live By-
A series of value-sharing readers wh1ch hofe- to increase *
¢ reading comprehension, enhance the mental he h of ch1kgren,
' and release the children for creative and productive belavior.
/ “

Pflaum/Standard -

. 2 ‘
S 3. Our Values
4. Valueg To Learn r

Dimensions of Personality Series: S,
1. "Now I'm Ready"
2. "1 Can Do It"
3. "What About Me" :
. 4. -~"Here I Am" ‘ ' ¢
5. "I'm Not Alone" : ‘
Troll . :
.School Time Manners (Overhead transparencies) ’
1. Meeting People
.2.. Welcoming A New Classmate .
- 3. C]assroon|415ten1ng Manners L
4. Lunch-time Manners . o
5. Courtesy In School
6. Respecting the R1gbts of Others
4 7. Good Neighbor Manners (borrowing) ,
8. .Playgréund Manners -. - )
. 9. Taking.Turns °, .
10. - Manners to Remember (end of school day)"
. ‘\ ) Professional Books

Merrill - Valués and .each1gg by Lauis Raths,. Merrill Karmin,
and Sidney S1mon

Values CJarification by Sidney Simon, Le]and’Howe,

Hart -
LTy and Howard Kirschenbaum
1 Merrill - Freedom to Learn by Carl Rogers. oo
1 ) T , B
Harper - Stchools Without Failure by William Glasser- '
. and Roe -
~ . ‘ Y ‘, N
.Dell - How Childfen Learn by John Holt
\ N s
Dell. - - How Children Fail by John Holt  ° .
1 SEF\ i . * “"
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MATERIALS LISTBY GRADE _ . /
{Schedule A) ~ .

‘ \
. PROJECT PRODUCED MATERIALS COMMERCIAL
1 Clear and dirty paper puppets | 1 A B. Le Crone Company $ 5.95
patterns ‘ Rhythm Record Company
819 Y W. 92 Street
2 2 paper tooth puppets Oklaloma City, Oklahoma 73114 .
3 2 transparency masters of Patrick 2 * Record "Swinging On A ?tar” 1.00
4 Hand stomach puppet- pattern 3. Kindle (Scholastic} All Kinds 19.00
. of Feelings - Fiimstnip Cassette
9 Evaluvation sheet )
. 4. "Smiles Don't Just Happen” 19.00
6. Hand Puppet - Gray Rabbit . {Scholastic} Filmstrip/Cassette d
7. Paper Rabbit Y 5 Big Brother, Robert Kraus, 4.59
o Parent's Magazine Press
8. Bird Pie transparency master ’ 52 Vanderbitt Avenue
New York, New York
9. Evatuation sheet .
‘ © 8. “"Will You Be My Friend?” 19.00
10, “Red Ball'" transparency {Scholastic) Filmstrip/
- Cassette
7 “Stucks 'N Stones” 19.00
(Scholastic) Fiimstrip/
¢ Cassette
? v
, 8 * Reflections Record 1.00
4 Vick Carr -
. . TOTAL - $88.54
~ B \\ -
: - \\ .
‘ I o
: .P\ \, ’ —
g N ~ .
e - TN \\ . ) .
: \ S L e ~ _ .
¢ recordSRgifficult to obtain and are not necessary in order to compiete. A T
“the I involved . \\\ - T
- .~ _— = , - \\/ ~ .
P — S .
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- —_ :\" m— >: \»
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PROJECT FRODUCED MATERIALS COMMERCIAL

‘ ' : k ' - $ 1.00
-+ Gurge ‘ Everything 1s Beautiful ReCor‘rj
) | Book If { Were, Barbara Shook ! 5.54

Ernie Skipy Eddre Puppet Hazen. Western Puhiishing Co
Satterns

i
- ! The Ugly Duckting. Scholastic i .95
Tape of Skinpy and Ernie l * Version 4
DialOaue : .
) The Hating Book, Charlotte .95
Zolotow Schoiastic Books

Frower P tter ’ ’
*Butltlsn't Yours Part. 26.00
Guidance Associates Filmstrip

Cassette

**BFA Study Print 220004 My 25.50
Class ‘Teachers Away"”

BF A Study Print 221007 My
Schoo! “"Borrowing Without
* i i Asking’

\) **The Trouble With Truth” 26.00
Part |, Guidance Associates
Fiimstrip/Cassette

*“That's No Fair” >§rt | 26.00
Guidance Associates Filmstrip/
Cassette

!
-

BFA Study Print 221008 My
-~ . Schoo! ““Littering”

BF A Study Print 220001 My
Class “’School Book” ~+—

——

(See Level I1) " TOTAL $110.94 |

@

i \\77\ - 5

’T!‘f?.{ackage contains Part | & 11 Part tl is used in Level (1
P4ckaqe must be purchases as a unit

.

—

- ", *'Note TheBF urly Pnrgs used in Level |, {1, and 111 {seventeen prints) must be ordered as a set
trom thetmpany.” The set witl be known as the ““Speciat Texas Package”™ S$25 50. This set
cannot he broken ~ . ) w -

@




~

LEVEL I

PROJECT PRODUCED MATERIALS

COMMERCIAL .

in Guide

Transparency - Boy and qirl
daydreaming

Transparency - Thrée Faces

Transparency - Sharing Toys

~
"(
L) R

Book, | Write It, Ruth Krauss
Harper and Row $2.57, 1970

Book, The Turtle’and His Friends,
Thomas and Patricia Gnagey, 1970
Facxlatat\ion House, Ottawa, Il

“"Butltlisn't Yours” Partll
Guidance Associates - Filmstrip/
Cassette  ($24.50)

BFA Study Print 20008, My Class®
““Last One Chosen” .

*“That's No Fair’’ - Part ||
Guidance Assoclates - Fiimstrip/
Cassette {$24.50)

BF A Study Print 220003 My Class

"Cheating On a Test”’

BFA Study Print 221004 My Schoo
“"Fight!”

- BFA Study Print 221002 My Schoo

“"Wall”

*The Trouble With Truth Part |t
Guidance Assoctates Filmstrip/
Cassette ($24.50)

BFA Study Print 221001 My Schoo
""Crossing Guard”’

BFA Study Print 220007 My Class
""Néw Student” .

{See Level |) Total

*This Package contains Parts | &
I, Part | 1s used in Level |. Package
must be purchased as a unit.

E

$ 2.50

2.00

$ 4.50




- . Level {1l

I COMMERCIAL

JfROJECT PRODUCED MATERIALS

in Guide

R

’

Value Activity Sheets “"No One
Else” Student Handout

“What'Person n This Group”’
Student Handout .

A

-

——— $am

1 T
*Guess Who's In A Group”

Guidance Associates Fimstrip/
Cassette

BF A Study Prints - People |
Don’t Know “'Discrimination (2)
219004, 219005 %

BF A Study Print 218004
“Cheating’’ My Friends

BFA Study Print 218005 "Fqur
Eves” My Friends

BF A Study Print 216008 My Home
"Th{rstx Dog” ‘

AY
"You Promised’’ Guidance
Associates Pilmstrip/Cassette

'BFA Study Print 216001 My Home
"“Locked House”’

- BFA Study Print 219007 Peaple
t Don’t Know “"Lost Child”

. "’Hey Dad, Wh?&%u Doing?”
and "I Doublesare You To”
filmstrip/cassette Photographig
Laboratories, 1926 West Gray,'
Hoyston, Texas 77019 f

TOTAL |

[

AN

$26.00

26.00

15.00

$67.00




Level IV

PROJECT PRODUCED MATERIALS " COMMERCIAL

€

| .
In Guide *Filmstrip/Cassette ““Ne Place $15.50

Like Home'' (Westinghouse Series:

Handouts.
rantest ‘Our Values)

Girl Scout Law

Response 13 Pledge * Filmstrip/Cassette "‘The Broken 15.50

. Law of the Camp Fire Girls | . Sleds” (Westinghouse Series: Our
- I Blue Bird Wish Values)
Oaths of Office ) ) ,
Flag Pledges Filmstrip/Cassette ''Pam Puts It 12.95
Hidden Word Puzzle (Rick and Off”, Evegate House
Lady)
“1 Am Glad” : Filmstrip/Cassette ''Reflections!
“Happiness” . Photographic Lab, 1926 West 20.00
Gray,Houston, Texas 77019
“Bust Friend” ,
Matehing Quiz - Book, T.V. ) *Filmstrip/Cassette or Record,
Monies "My Best Friend" (Holt, Rinehart
Hidden Word Puzzle - “Communicating”’ and Winston Series: Valugs in 13.00
“Things for Which Others Might D|s- Action) ‘ SR
’ * like Me” : .
Song - '| Am Proud” TOTAL |$76.95
Career Examples , . ’

Career Riddles
Weekly Budget
Hidden Word Puzzle - Savings
Account
* "Beat the Clock”
Song- "'A Timely Rhyme”
. “Indiwvidual Evaluation”’

s Poem - "'Song of Greatness'’ .

“Follow the Leader Questions”

[y

Transparencies®

Transparencies of famousbeople T - -
total 8 ) ”

’Play Ball’’ Lesson - Transparencies -

Total 4
*These filmstrips are part of a package and the
Cassettes ’ publisher may be reluctant to bredk the set.

Cassettes of stories -~

Cassettes of songs
(Optional) 101




Level V

-

COMMERCIAL

PROJECT PRODUCED MATERIALS

!

In GUIU’Q
Transparencies

Al
A2
A3
ci1

Handouts o

Janet’s Diary

“What's Wrong with Jeb Miller?”

“Kelly's Addition”” ‘

“Mr James Miller Speaks”

“"Why Kelly’s Addition should
Be Rezoped”

162

13
1
V

Filmstrip/T ape, Photograbhic
Laboratories, 1962 West Gray, -
Houston, Texas 77019

! ~.

TOTAL -

-

- ,"Max" and "“Max Is Not Alone” _

L]

$15.00

$ 15.00 .




VENDORFLIST

~ (SCHEDULE B) \ .

N .
FILMSTRIPS/CASSETTES
3

SCHOLASTIQ KINDLE FILMSTRIPS
90M Sylvan Avenue
Englewood Cliff, New Jersey 07622 (also available in
Spanish at a slightly higher price) :
"All Kinds of Feelings" (Level K) $ 19.00 -
RS "Smiles Don't Jyst Happen" {(Level K) 19.00

. "Will You Be My/Friend?" (Level K) 19.00 N
"Sticks 'N Stones" (Level K) . ) 19.00

€

]

'/~ GUIDANCE ASSOCIATES
757 3rd -Avenue
.t New York, New York 10017

"But It I<n'

Yours" (Levels 1 and 2) 26.00

" - "That's No Fair" (Levels 1 and 2) 26.00
“Guess Who'g In a Group" (Level 3) 26.00

"You Promised" (Level 3) < 26.00
Developing NValues (Parts I & II) (Level '8) ) 41.50
"Shaping Identity (Parts I & II) (Level 8) ) 41.50

- L

AUDIO VISUAL SE ICES, INC.' (WESTINGHOUSE LEARNING CORP.)
2310 Austin Streget Mo

Houston, Texas | 77004 . ”
Richatd Hynter,/ Sales Representative (223-4591) : .

-

“"No Place Like Home" (Level 4) . 15.50
"The Broken Sleds" N 15.50

Our Values Series -"Equality:\Does Equal = same?" (Level 6) 16.50 °

o "Life onp the Rocks" (3 Filmstrips) (Level 8) , - 59.00 -
> , , .
. . ) ? . '
EYEGATE .
7911 Lichen Lane
~ Spring, Texap 77373 RN .

"Pam Puts It Off" (Level 4)




PHOTOGRAPHIC 'LABORATORIES

1926 West Gray ,
Houston, Texas 77019 -
Bob Drake, Sales Representative (529-5846) ‘

"Hey Dad, What Are You Doing" .and

"I Double Dare You Toﬁ (pevel 3)‘ $ 15.00
+"Reflections" (Level 4) . . N 20.00
"Max" and "Max Is Not Alone" (Level 5) 15.00
"Basketball Game" (Level 6) : 15.00
- ) "Wantirlg A Bicycle" (Level 77 ' '15.00 <
"Advertising” 15.00
WINSTON PRESS ) : .. ("

25 Groveland Terrace

Minneapedis, Minn. 55403 )

Mr. Jack' ickerson, Sal Representative ) .
"My Best, Friend" (Lewvel 4) . ’
"Terry Takes A Ride"/ (Level 6) . 15.00

"Its All Your Faulty (Lewel 6) . < 15.00 .

"

! STUDY PRINTS \

» BFA EDUCATIONAL MEDIA
2211 Michigan Avenue
Santa Monica, California 90404 2 * 25.50

-

[}
"Teachers Away" (Level 1)
"Borrowing Without Asking (Level 1)
"Littering" (Level 1)
"School Book" (Level 1)

\ "Last One Chosen" (Level 2)
"Cheating on a Tesgt" (Level 2)
» "Fight!" (Level 2) ‘

- "Wall" (Level 2) ’ '
"Crossing Guard" (Level 2) .
"New Student" (Level 2) : he
"Discrimination” (2) (Level 3) -
"Cheating" (Level 3) ’
‘ "My Friends" (Level 3)
. "Thirsty Dog" (Level 3) -
- "Locked House" (Level 3) . e
"Lost Child" (Level 3) . 7 .

L T8

* The BFA Study Prints used im Levels 1, 2, and 3 (seventeen prints) must
be ordered as a set from the company. The set will be known as the ° )
"Special Texag Package." This set cannot be broken. - Lo )

.

% AN . . .1(7-1
3 .




BOOKS

PARENT'S MAGAZINE PRESS
52 Vanderbilt Avenue N .-
New York, New York 1

Big Brother (Level K) T vo$ 4.59

« »

WESTERN PUBLISHING COMPANY ’ /
6200 Richmond Avenue , . _ g
Houston, Texas -

Walter‘Escue, Sales Representative (686-7834)

If I Were (Level_l} ) 5.54

SCHOLASTIC MAGAZINES AND BOOK SERVICES P
50 West 44th Street

New York, New York 10036

Mrs. Joyce Martin, Local Sales Representatlve (497-5650)

hY

.
»

The Ugly Duckligg (Level 1) .95
The Hating Book (Level 1) . .95

)

HARPER AND ROW PUBLISHERS ° N
49 East 33rd Street ’
New York, New York 10016

I Write It (Level 2) o : ) 2.50

FACILITATION HOUSE —— ’ —_ .
P.O. Box 611 ' :
Ottawa, 'I1linois 61350

The Turtle and His Friends (Level 2) 2.00

-

RECORDS

A.B. LECRONE COMPANY .
Rhythm Record Compapy

819 N.W. 92nd Street

Oklahoma City, Oklahoma 73114

Preschool Physicafe¥i@ness (Level K) . 5.95
Local Record Stores
. Swinging on a Star (Level K) ) 1.00

Reflections - Vicki Carr. (Level K) 1.00
Everything is Beautiful - Ray Price (Level 1) 1.00 .
- L4 A% v !

j 05 ( S
. : P = .




- y /
( . N /.
LEVEL 6 -~ ' ’ .

WINSTON PRESS
25 Groyeland Terrace
Minnagpolis, Minn. 55403

Mr. Jack Dickerson, Sales Representative

Values In Action

"Terry Takes A Ride"
"Its All Your Fault”

AUDIO VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street.

Houston, Texas 77004

Mr. Richard Hunter, Sales Representative

.Our Values Series
”Equality: Does Equal = Same?"’

PHOTOGRAPHIC LABORATORIES
1926 West Gray .

Houston, Texas 77019

Mr. Bob Drake, Sales Representative

.

""Basketball Game"’

LEVEL 7'

PHOTOGRAPHIC LABORATORIES

1926 West Gray

Houston, Texas 77019 ) . \ -
Mr. Bob Drake, Sales Representative:

”Wantmg ‘A Bicycle”
”Advertlsmg”

LEVEL 8

AUDIO VISUAL SERVICES, INC. (Westinghouse)
2310 Austin Street .

Houston, Texas 77004 : v
Mr. Richard Hunter, Sales Representative,

'"Life on the Rocks"” (3 filmstrips) .
HSUIDANCE ASSOCIATES j - ‘
757 3rd Avenue
New York, New York 10017 §

¥ [y v, .

""Developing Values (Parts 1 & 11) ’

"Shaping Identity (Parts | .& 11

. ping ity (Pa )]~G‘3 |

» TOTAL .

7y

$ 15.00
$ 15.00

$ 16.50

$ 15.00

— —
o o
[N o]
[ N )

$ 59.00

$ 41.50

41.50
£ $234.00

O




