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-HAROLD TAYI.OR - ) ’

Before assuming the presidency of Sarah Lawrence College in
1945, Harold Taylor taught philosophy for six years at the Uni-
versity of Wisconsin. During the fourteen years of his presidency
he worked with students and aculty in expe;nmental programs
in student democracy, curncuimn reform, the creative.arts, sbcial
change, and world affairs. R fooo f .

In 1963, Dr. Taylor directed a pilot project for a world ¢o Iege Ve
in callaboration with members of the United Nations secretariat
and delegations, with an international student Body., facuhy, ‘and
curniculum, having carried out a feas’blhty study for-a Werd/
university sponsored by an nnternatnonal group of educators and
scholars under the chanrmanshnp of William Heard Kilpatrick. In
recem years he has been-in close touch with the intetpational”
student movement throigh research and travel to lecture in uni-
versities abroad, his most recent lecture trip, -in the spring of
1974, under the auspices of the State Department,’involved visits
“to India, Malaya, Thailand, Indonesia, and Japan. .
, In August of 1973,'Dr. Taylor organized the United States
.Committee for the United Nations, University, a group, of con-
cerned United States citizens, nncludnng Norman Couysins, Alyin
Eunch, Luther Evans, Buckminster Fuller, Richard Gardner, Mar-
garet Mead, Seth Spaulding, and others to suppdrt the work of
the UN Umversny ;
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A UNIVERSITY FOR THE WORLD:
THE UNITED NATIONS PLAN

¢

ln the streets of Bangkok on October 14th and 15th, 1973, the
students of Thailand fought a pitched battle with their govern-
ment and its armed forces. The government had tanks, machine
guns, and tear gas. The students had no weapons except the
ones they made out of bottles and gafoline or captured from the
police and the army.

When the smoke cleared, sixty-six students had been killed,
more than 800 wounded, the governmefit had been overthrown,
three major figures in the Thai dictatorship had been forced to
leave the country, the Rector of Thammasat University in Bangkok
had become Premier in a civilian governfnent, with a new con-
stitution promised by the.end of 1974. Beginning with a student
protest against the jailing of thirteen student activists, it had all
taken place in ten days. .

The Thai students had neither planned a revolution nor orga-
nized a revolt. They acted as so many students have been act-
ing across the world in the 1960s and 70s, as defenders of
humarz rights and _as critics of their Society and its goyernment,
upholding the mission of-the university as a center for the ad-
vancement of humane values and social enlightenment.

Once the Thai activists had been jailed at the beginning, what
had begun as a modest program of student support for the res-
toration of constitutional governmient developed .into student
demonstrations which grew in size day by day. Bus drivers
skipped their regular routes to ‘take bus-loads of students and
citizens to the rallying points. By the“'end of a week, 30,000
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students and more than 300,000 other citizens were in the stretts
‘and the government had agreed to release the prisoners.
*, « "~But the struggle for the constitution had not been won, the
students and citizens were still not satisfied. Small skirmishes
with the police and army escalated into armed attacks by the
military against unarmed crowds. Before the fighting could take
on the dimensions of a civil war in Thailand, King Bhoumibol,
intervened, advised the premier, field Marshal Thanom and_his .
two chief government aides to leave the country, and appointed
. a new.premier. ’
" Tn the ‘weeks that followed, the students, with a grant from
. the new government and contributions from admiring citizens,
- organized a program of education in democracy through which
- the students went into the countryside to explain the principles
and practices of constitutional government. The universities re-
turned to normal, students and faculty members cooperated with
the new premier in the work of reorganizing the government and
reconstructing the society. Although most of the economic, social,
and political problems of Thailand still remain, the students and -
their universities had shown what could be done to use the re-
sources of Thai educational institutions in the service of Thai
society. ) ' o
In other parts of the world, so dramatic an example of student
leadership in social and political change has seldom been dupli-
cated. The special circumstances in Thailand—the role of the king,
the ‘traditions of Thai culture and individualism, the loyalty of -
the' military to a bepevolent constitutional monarch—made this
/ outcome of the student ifitervention possible. -

In Greece, student protests agdinst a repressive military dicta-
tors}Lp were put down by armed force, jail sentences, and further
repression. In Spain, prohibitions against all organized student

activity have prevented even the beginning of a national student
ient. South Africa has similar controls. In South Korea and. .

s

South! Vietnam, authoritarian regimes propped up by American
money and arms have Been systematically destroying what small
remnants of political freedom still exist among the students

and cttizens. In Czechoslovakia, student activists of all kinds were
among! the first to be jailed and dismissed from the universities .

““when {the Soviet Union occupied that fountry in 1968. For every
. ry .
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instance of recognition by governments of the Fights and opinions
of students, there are a dqzen others based on an opposite re-
- sponse-of fear, mistrust, and repression. ,
- - Yet the students and the young continug toghink for them-
selves and to act on their own, and the studént protest move- :
. ment, so widely advertised in contemporary journalism as being
. dormant or dead, continues to spread, sometimes tinderground,
sometimes incoherent, sometimes muted by opposition, sometimes
co-opted by government manipulation, but still alive if not always
well. It is the speed of -change, once changes start, that is now
startling. . . .
‘ Oné false move in 1974 by the Greek dictatorship in remov- .
—- - ing-Makarios-from office by force set in motion a chain of cir-
- cumstances in which the student protests of earlier years were
vindicated. The efforts of students and other citizens had helped
to create political and social forces beneath the surface of Greek .
palitics which,.when the time was right, broke loose and over-
s threw the goverfiment.
- The Greek students were among the forerunners of change,
symbols of a ‘political attitude stirring within the consciousness
.~ of Greek citizens. Over the past year in Portugal and in Ethiopfa,
- what appeared on the surface as hopeless situations of authori-
. _tanan government changed for the better in a matter of weeks
. when the thrust from beneath and above reached a eritical point
. of catalytic strength. The students were part of that. strength.
Everywhere in the world the consciousness of the possibility in"a
future world is.stirring, the surface of things is seen to be no ’
longer invulnerable, theye are cracks in which new plants can grow
A student activist in Ethiopia spoke on behalf of the world
student-movement when he declared to his fellow students, “The
_bastc role of the university students in this country is to make the
_masses more fully aware of the sufferings they are enduring
. passively. We may not be -able to change the political structure
- of the society but we can certainly. change the attitude’ of the
people toward the structure.” ’ S
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. YOUTH AS A SOCIAL FORCE .

What happened in Thailand is in_its own way. an_indication
- of what is happening and can happen through the initiatives of
youth“in the countries of the world. More than this, the Thai
events were a particular case of a worldwide phepomenon whuch
is still not clearly understood by most educational and political . _
authorities who deal with the role of youth in their own societies.
The world’s schools and universities are still organized.as if the
" potency of student motives, initiatives, and social concerns have

AGthing to do with their education and the future of their socie-
ties, as if the hierarchies of the traditional academic community
were a form of eternal truth, as if the actions of students in de-
manding the right to think for themselves and to take part in the
decisions which affect their lives were a thheat rather than a con-
tribution to the future of society. |

In Thailand, once the repression was removed and the students
and the new government joined together in dealing with the
country’s problems, the positive character of the student contribu-
tion expressed itsélf in the development of creative social pro-
jects. In the absence of repression, this has been the character-
istic of student movements elsewhere, especially yHen the political
and educational authorities treat the education of students as an
enterprise in social and intellectual experience and not merely
as a compulsory program of academic studies. ) ‘ )

There are of course exceptions to that principle, in countries ‘
where student action is so closely tied to political factions, ideol- .
ogies, and parties in the country at large that stydent politics

. . i
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becomes a struggle among the factions rather than an effort for
social development. The radical element in the Japanese student
movement, for example, has deve‘ioped into terrorist groups,
some of which have put their own leaders t death for ideological
dewiation. The British National Union of Students at its annual
conference in 1974 passed a resolution calling on its members to
) disrupt or prevent campus speeches by anyone known to favor
- rightist views. . .
in the case of socialist countries, the flow of student energy
us directed into clearly defined channels for clearly defined social .
and political, purposes. The question of student freedom and
- autonomy 1s answered in theory and practice by a system of social
. and political controls. Right-wing governments and military dic:
-~ tatorships- exercisé similar controls for differens_ends.. Constitu--
tional governments, liberaldg®ocracies, and demorcratic social-
st states allow varying degrees 3f freedom of speech"ar;d action
by students, but even here, that action is taken within a hier-
. archical educational system in which the governing aythorities
- make the rules and run the institutions on behalf of pre-estab-
lished social and political goals.

In large part, this is a natural consequence of the growth of
world society and its institutions frodm the nineteenth into’ the
twenjieth century. It is a movement from an era of isolated
power elites in separate nation-states through a ‘transitional
period of world politics in which nineteenth century models of

- political and educational institutions persist while the circum-
stances, with which they must deal have made many of the
models obsolete. Among the circumstances, the central factors

_ are two, the interconnectedness of all the elements of the na-
. tional and world society, and the radical growth in the size
and importance of mass education. ' -
Schools and universities which formerly, served the interests of %
ruling ehites through the recruitment and training of a highly
selected student body have now been faced with a double de-
mand—for an extraordinary variety of new forms of knowledge
and intellectual skills for use in the society, and the provision
*  of many new kinds of educational services for a ‘much wider ‘y
sector of each national population. In India, for examplé, these
two demands, coming together in a relatively short period since

) .‘7 L] . L
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Indian independence, have exposed the structure and curriculum
of the existing schools and universities as totally inadequate for
dealiﬁg with the country’s problems, The student uprisings and
agitations which have plagued the country over the, past ten

years can be traced to that inadequacy. -

It is in thi% setting that the role of youth in every society
must now be reconsidered, in the dgveloped as well as the devel-
oping countries. In fact, the idea-of youth as a separate section
of the population is itself put in question. The social and cultural
needs of a given nation-state call for the mobilization of human
resources in the entire population. For the mobilization to be
successful, it is first necessary to adopt the simple proposition
4hat the development of human talent is a lifetime affair, and
that the education of the young and the formerly young is not
something to be done once and for all in a string of years from

the age of six to fourteen or sixteen. .

Once that is recognized, high school and university students
can also be recognized as citizens at a given stage of their
lives, with varying degrees of maturity, talent, motivation, and
capacity, not as “‘youth” or “students,” to be dealt with according
to rules applicable only to the immature and. irresponsible. What
is at stake is the integration of youth into the total society with-
out losing the freshness and originality of the contribution the
younger genération can make when the circumstances are nght.

Further, the nation-states of the world are as completely inter-
connected as the conventional wisdom holds them to be. There-
fore, the curriculum of studies and the cultural:setting provided
by the schools and universities arbund the world-must no longer
be built on the -older nationalist lines or on the tribalisms of
nationa) prejudice. We know enough abon{{ the effects of ethno-
centrism and nationalist bias in national educational systems to
realize that these are major factors in creating hostilities strong
enough- between peoples to send them into wars against each
othef, We also know that although this is a situation which af-
flicts the present world society, it is not an unalterable fact either
of education or of world affairs. Arabs receive no advantages in
being taught to hate Jews, Jews to hate Arabs, Chinese to hate
Russians, Turks to hate Greeks, except for the dubious advantage

4 4
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of making wars between them possible, and, in the long run,
necessary. -

The reahty of internationalism, transnationalism, and’ global
interconnection is with us, the concept of that reality has begn
recognized. What is missing is the application in practice of what
we already know about interconnection.
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* . WORLD UNITY AND THE ° !
' - INTERNATIONAL STUDENT MOVEMENT

3 . ‘. » .

. lp the case of the interconnectedness of the world’s students, it
is.a simple matter to say, or even to tell them, that they are all
' interconnected. They are; They-have common® interests, attitudes,
* concerns, and needs. They have a general sense of what it means
* to demand and create a peaceablé’and just world order, and the
more active among' thery have a véry strong sense of identifica~ °
tion with the poor and oppressed’of the world. } e
But the hard part,colis when the students or others try to
build programsyof intéinational action in which the youth of the_,
world can join togetHéY to help improve the quality of life on the
planet, In the first ng'gﬁg, students are students where they are—
at home in their own Copntries. It is from that home base that
they function as studénts. Whajever they learn of world problems
or of changing conditions in the global society they learn from*
the educational and cultural experiences around them in their -+«
daily life as students. Most of the time, because of the way stu-.
dents are institutionalized in each Country, these experiences do \
. notgive them either the inforiatiop or the attitude¥ they need if
they are to develop a sense of unity with the students and citi-
zens in' other colntries-or jn a world _culture. In many cases,
‘students can gain little sense of unity in common interests and = "
comradeship even with the students of their own country. The
. institutions and the curricula are not built to encourage that
. sense. . ; .
When students go abfoad, it is usually to catry out a specific
educati?gnal mission—to take a university degree, to prepare for
. . . - ) . . N \
o . - ol _‘{3'14 ‘ "
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*  a given profession, to carry out research—and there is very little
chance in the universities to which they go to enter into the
experience‘: of being part of a genuine iptellectual community, in-

Y. . ternational or otherwise. For most universities, the creation of

. such a community is considered irrelevant to the university’s

. mission, when in fact it is a primary mission, the ‘rest_follows

‘ from there. In the United State$, foreign students usually form

C their own national ghettos and often carry into them and spread

- from-them the nationalist ideologies, attitudes, and preconcep-

- tions théy brought from home. )

American students on their own campuses have little to do
with -the students from other countries. With approximately
. 140,000 fqreign students in the United States each year, the pos-

. sibilities for Americans to extend their knowledge of cultures

. other than their own, through personal relations or cooperative’

. . studies with their fellow students from abroad, are rich and

. plentiful. For.the most part the possibilities are never used.

w oo Nor is there any direct connection between American student

organizations and those of other countries. In 1967, when it was

3 disclosed that the international program of the United States Na-

. tional Student Association was subsidized by the CIA; the”/\fmeri-
can student movement received a blow from which it has not yet \

. +.  recovered. Nov orily was it impossible to find funds for interna-

.. tional programs from other sources, but the credibility, of the as-
sociation as”an independent body of American students was
undermined, both.In the United States and abroad. Since then
American students, even those genuinely interested in world

: affairs, have lost touch with the international student movement
, and its organizations. :

: There is a deep paradox in this situation. Never before has

the American student body been more conscious of the role of

the United States in world affairs or more aware of world prob-
lems, ftom racism, poverty, and hunger to war and planetary
pollution. The war in Vietnam educated an .entire generation of

American youth in the utter cruelty and inhumanity of war and

the futility and immorality of American intefvention in world

affairs through the use of military force.

If Vietnam were not enough, we have the more recent edu-
cational lessons to be drawn from American intesvention thraugh

’ O * .
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the CIA in sustaining brutal fascist regimes in Greece and Chile.
e mass media have spread the word and given us the Penta®
gon papers, the foreign policy of Watergate, and the politics of -
. international oil. .
Yet this is also a'time when an extreme parochialism affects
many American students in their attitude toward world  af-
fairs and their knowledge of the lives and problems of people
in other countries. They are absorbed in the American conscious-
ness, a consciousness of America in_the world, and_of _themselves...__. |
77T Felation tg” America rather than to the world itself, The. more
politically inclined among them have developed a critical aware-
ness of the nature of American policy, but their conceptions are
largely negative, while the majority of students have turned to a S
search for a place in their own society. )

This has meant that the energy injected into political and
social activism in the 1960s and early 70s is. now lacking in the
leadership it possessed in those years, when the Peace Corps was
a new invention, the protest against the war was fuelled by re-
sistance to military conscription, the .ci#l rights movement was
a crusade for human rights, and the universities were the battle-
ground for the opponents of the status quo in edugation and the
social system. It is as if the Ameriean student movement, hav-
ing thrown itself into ‘the struggle for é'fﬂ%’t and democratic
society, had made its gains and taken its losses, and is now in an
interim period in ‘which the Watergate phenomenon has induced
cynicism among the potential activists and political lethargy
among the rest. .

The students are now more conscious of the enormous power .
of the economic, military, and political system of the United
States and the world, and have become aware of the relative
lack of power on theii own part to effect change in the institu-
tions—oil companies or military governments—in control of world
society. What can they do about Chile, except to mourn the dead
and the death of human rights, ard denounce the American poli¢
cies which helped to bring them about?-The rallying-cry of stu-
dents ‘in" other countries has been, in South Korea, in Greece,-
in Indonesia, in Thailand, “Down with corruption in the govern-
ment.” In the United States, the students have had to wait, with
the rest of-the populatllon& for the remedies of the courts and of
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. of a rich variety, in which enquiring into the causes of human

congress to bring to life the’ spirit f political integrity in the
world’s most powerful democracy. The students see in the failure
of the United. Nations to settle the problems of war, of hunger,

. of poverty, of education, a symbolic failure of the Iiberel forces m

contemporary history. ) )

On the other hand, there is a movement within the established °
American system for reform in teaching and learning abnut world
affairs, one which is a distinctive part of the interim period. On
more than 500 campuses there are now peace studies programs

conflict, the nature of contemporary society, the forces working
for and against a just and peaceable world order, the psychology
for aggression and conciliation, and many other issues have ber

. come part of a new curriculuimn. Here the level of sericusness in

moral and political concerns is very much deeper than it has been
in the past., N
There.are more opportunities for American students to gain
diréct experience of the cultures and social systems of other
countries than ever before, through field work and foreign
studies developed as a regular part of Américan, college and uni-
versity programs. What is missing is a direct relation between
these experiences and the organized international student move-
ment, and a sense of unity with a worldwide student effort to

improve the quality oflife on the planet, The Americans simply

do not know what the Greek, the That, the South Korean, the
Indonesian, the Nigerian, the Brazilian, the South ‘African, the
Yugoslavian, or the Mexican students have dohe, and are doing,
on behalf of human rights and social justice, They have no means
of communication in the existing world networks and organiza-
tions. : ' o ’
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On the other hand, there has been in the last ten- years an
extraordinary growth in the number and significance of interna-
tional organizations of all kinds. There are research, training, anc
" educational programs in'international affairs by the thousands in.
the- rjational universities dround the world. There are hundreds
of international conferences each year for which research papers
are prepared and discussed by infernational scholars, by business
corporations, by g’pvernment agencies. There are more than 2,300
international rfongovernmental organizations in fields ranging
' from trade unionism, and adult education to religion, the social
*"sciences, and medicine, along with more than 250 internationhal
organhizations among governmenits. - )

« Yet such organizations function for the most part in isolation
from each other, unconnected to the field of global action, and
unconnected to the lives of youth. We find, for example, that
while it is possible to pass a unanimous resolution by the world’s

' governments far the protaction’of whales, the whales go'on be-

‘ ing decimated. {t is possible to arrange for scholarly, documenta-

tion of the torfure of politi¢al prisoners, but UNESCO is unable,to

‘hold a meeting to present the evidence, while prisonérs go on

being tortured..The politics of the world’s power structure make

the scholars and studgﬁts of the world depenYents of govern-
ments, and haman intelfigence the servant of the status quo.

In the case of the students as 'an independent force, there are

approximately forty international Yudent organizations now

+ existence, some of them independeht, others sponsored by gov-
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ernments, several of themgwith, branches in more than fifty
countries, with coordinating staff in a central headquarters.
.4 But the problem for these organizations is to keep alive an in-
terest in the internationalism of their ‘programs, since the pro-
grams have to be carried out in individual cofintries or. regions
and must be specific enough and closely enough related to na-
tional and regional problems to arouse the enthJsiasm and com-

-
ko

. I,

mitment of national student bodies. A

Another part of the difficulty lies in the fact that students
fhaye so little authority in making educatignal policy in their own A
.cOtthtries, and are so seldom asked to act as fepresentatives of

_ their fellow students, either in national or international affairs.

Except in the Scandinayian Countries where well organized stu-
.\ -dent unions have direct access to the legislative bodies in which
educational policy is made, there are few exaniples of countries
in which organizations of students genuinely represent national
or international student interests. . '

There are, of course, forms of communication among students
other than the international studert organizations, conferences,
or the formal international studies taught in the, world’s schools
and universities. The mass media provide a much more powerful
and basic communication system, along with films, dance, music, A

-, novels, plays, poems, painting, s¢Gipfure. Ideas of the modern

~world and 1ts character circdlate "through the world from these
sources in the arts in ways which transcend the conventional
systems. ;- ;

No matter how oftep, and. how vigorously governments try to
prevent ideas and reports of reality from travelling across, na-
tional boundaries, the personal truths of the artist, the dissgnter,

. the philosopher, the activist, the writer, the student, somehow
manage to perfetrate the world’s collective consciousness. In the
long run, ideas and truths are known by persons, not organiza- _

_ tions. The ideas travel wherever people travel, wherever one
person speaks to another, wherever books are read, films seen,

.~ poems heard. )

In’ thjs sense,,there is a world culture of youth, made up of a
complex of parts, but with a content of its own. The students in
France in the May uprising of 1968 knew about the Berkeley
events of 1964, Asia‘n and African students in the 1970s knew -

Q . . 8 v v
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about 1968 in- France, Soviet youth have known about Duke El-
lington for years, the young of Japan have their own version .of
the rock culture. The young actors, dancers, and singers in the
production of Hair in seven countries helped to spread the phil-
osophy of human liberation and peace in an international di-
mension. They also contributed part of their income Jethe sup-
portof the UN World Youth Assembly. .

But when we return to the practical problem of mobilizing
the energies of youth to take part in the decision making of the

_ world’s "affairs, we find that the youth culture, while expressing |,
attitudes to life and disagreements with the way its institutions

operate, has few instruments for positive action. On the other
side, thé side of the power structure of world affairs, where the
older generation with its institutions and social arrangements
excludes youth from participation, there is a comparable lack of.

instruments for action. -

If the youth cannot do it for themselves and their_elders are
not willing to reconstruct their institutions to bring in the young
as participants, then-we have an international impasse until we
“can organize some new arrangements. The most serious efforts to
come to terms with the needs of youth“have been made during
the 1960s and 70s by the United Nations and UNESCO, and al-
though the efforts have not been very successful as yet, the

__.issues have been studied and some sensible recommendations

made. Twenty-nine resolutions of the role of youth in world af-
fairs were passed by tHe General Assembly and the Economic

“ and Social Council” frofn 1965 to 1972. The theme consisted in

drawing attention_to_the fact that 54 percent of the world’s
population is under the age of twenty-five, that the present youth

, of the world will be responsible in the future for the support

and extension of the principles of the United Nations Charter,
and of the organization itself, and that the United Nations
through eyery part of its work as an institution has the Fespon-
sibility for enlisting‘the talents of the young. . - !

A summary of the problems and possibilities in UN programs
for youth is to be found in a major report from the Secretary-
General tp the General Assembly i August of 1972 entitled,
Channels of Communication with Youth and International Orga-
nizations, and in a research report from the UN Institute for

O~ 13y
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Training and Research (UNITAR) published in the fall of 1973.
The Secretary-General’s report states bluntly that the basic ques-
tion of what to do about youth as far as the UN is concerned
requires a political decision by the General Assembly, followed
by “the establishment of mechanisms capable of making the
views and interests of ybung people actually felt. . . . Without
the political decision to ‘open up’ the organization to young
people, such opportunities, where they exist, will continue to be
token opportunities only. At the same time, the political ‘opening
up’ in itself, without ercific opportunities for participation,
would be purposeless. At this level, the question of communica-
tign becomes a question of participation.” :

Both this report and the one from UNITAR make recom-
mendations as to how participation could become more direct.
These include the appointment of a ten-mémber ad hoc Advis-
ory Group on Youth to advise the Secretary-General, more dis-
cussion and exchange of views between the United Nations
secretariat and the representatives of international student or-
ganizations in Geneva and New York, and work by youth in UN-
assisted regional projects in development and other fields. ’

The UNITAR report is more comprehensive. It deals with the
structure and problems of the international youth organizations,
and points out that many of the.most concerned and active youth
movements around the world prefer to do their own work on
issues of human rights, racial equality, education, and social
development outside the organized international  groups. The
latter are handicapped by-lack of funds and staff and few stu-
dents have sufficient funds of their own to take time away from
their studies for service in the student movement.” .

For example, there is' at UN hegdquarters in New York a
Youth Caucus composed of representatives of twenty-one-intér-
national student organizations,.with a convenor elected by the
others to serve as administrator for the work of liaison with the
secretariat and the delegations. The convenor and the other
members of the caucus are volunteers, some of them with full-
time jobs in addition to their programi of university studies.
Most of the foreign student members of the caucus are studying
in the United States on. scholarships and fellowships, and are
perpetually pressed for funds merely to survive in the face of high
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tuitions, living expenses, and the necessity of taking high grades
in order to retain their subsidies. They cannot take the time neces-
sary for serious work in the caucus, or for serious involvement
with members of the UN secretariat. For the same reasons, re-
search reports on youth, their needs, their activities, the pro-
grams they have already started or would like to start, are usu-
ally prepared by professional scholars .angd researchers appointed
by UNITAR, UNESCO, or UN agencies rather than by the students
themselves. There’dre no research funds, and therefore no staff.
The universities around the world, which could perfectly well in-
cluje research on youth problems as part of the work under-
graduate or graduate students dq for academic credit, are seldom
willing either to suggest it or allow it. .
Louis Simon, one of the most informed and sympathetic
scholars in the United Nations organization on the subject of
youth, speaks of the result of this situation. “Yauth organiza-
tions,” says Simon, “are generally critical of the existing chan- -
nels of communication between youth and the United Nations
and of the presumed inclination of the United Nations to treat
youth as objects—to be looked after, educated and protected, and
16 be associated with projects and programmes that have been
planned for them, rather than as an element which could have a
healthy influence on the Organization. They tend to believe that
the time has come for the United Nations to have a youth di-
mensfon in its thinking and operation. Generally, more channels
for youth participation in the policies and programmes of the
Unitdd Nations, more younger persons in the national delega-
tions/to the United Nations bodies and in the Secretariat, and
. greafer recognition by the United Nations of the political role
of youth are suggested-as remedies.” *

)
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THE WORLD YOUTH ASSEMBLY

: o !
There is a pervasive attitude among the more politically active
of the world's students that the United Nations is a bureaucracy
which operates in the interest of the existing power structures
of national and international society, and that to cooperate with
the organization would be a waste of time better spent in opera-
tions of their own. That attitude found its fullest expression in
some of the statements made by individuals and groups at the
World Youth Assembly held at the United Nations in New York
in July of 1970. The assembly had been arranged as part of
the twenty-fifth anniversary celebrations of the UN, with the
 work of planning given to representatives from thirteen interna-
. tional youth organizations with offices in Geneva. .
It was an_event of far more significance than appeared at first
sight; It marked the first time in the history of the world that the 4
world’s youth had been called together to consider the situation
of mankind and to express the opinions, ideas, and points of
view of youth about the issues facing contemporary society.
It was also the first time that the United Nations had taken this
. degree of initiative in relation to the youth, of the world and had
recognized the legitimacy of the demands of youth that the UN
must take them seriously. ,
In the beginning, the international youth organizations were
. skeptical of the value of polding such a world conference at all.
They questioned the motives of the UN in calling it, and inferred
that it was a propaganda show to arouse interest in the UN
rather than an assembly_to give youth a ch’ance to present their -
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views to a worldwide audience., They felt that if the United
Nations officials were serious about giving youth a new role in
“world affairs théy would make plans to involve young people in

) the dajly operations of the UN itself, not simply turn over the UN

%+ - headquarters for nine days of talking.

But once the youth organizations had formed a planning com-
mitte€ to do the actual work, and it was agreed that the assembly
program and the policies about how to run it were to be in their

* hands, they became more active, They insisted that invitations

"~ should go to all countries, not merely to UN membeys, and that

{  the participants should be selected by .youth orgar?izat_ions in

each country from a “cross-section of the organized and unor-

gdnized youth community in each country, e.g., students, young-
workers, rural youth, political youth, young women.” It was
agreed that the participants should come as individuals who -
repfesented the young people of their countries as a wholé ot

as representatives of specific youth groups or delegates from

their governments, that they should be under the age of twenty-

five, with five from each couhtry, and an additional 126 to be

invited at the discretion of the planninig committee. .

- When the conference opened in New York there were 646
participants from 118 cpuntries, five of them outside the United
Nations. Around 35 percent of the participants were over the age ¢
of twenty-five, some of them professional youth organizers, the
oldest of whom was forty-seven. Since.each country was free to
arrange its own representation within the assembly guide lines,
there was nothing the assembly organizers could do -once the
over-age young people turned up except to go ahead with the
program. | , '

This was’ divided in fairly conventional UN style into plenary
sessions and four working commissions in the ‘areas-of World

Peace, World Development, Education, and Man and Environment.

But there the comparison_ with the regular.UN style st ps. The

meetings were much more informal, participants were identified .

“as individuals and not by countries, there were no seating plaqﬁj ;

very few rules of order, many of the participants spoke for..~

themselves, not for the positions taken by their governments.

In the World Peace Commission meetings and in the report of
the commission, it was clear that ideological blocs had been

Q. 23
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formed and that some of the older dnd more experienced .
conferees had done their best to manipulate the voting in ways
which would produce a final statement of support for ‘their
own governments and ideologies.’Oth‘e,r participants resented the
fact that they were not identified as to country, since they felt
that, aside from a fe®ling of pride in speaking for their country,
. it was important for assembly members to know where each
. speaker came from and what part of the world he represented.
There were three main themes which marked\ the reports
from the commissions and iﬁe final Message to the 25th General
Assembly. Although they were not markedly differen\ from the
general views of persons concerned with world affairs and
" could have .been written and supportet! by the regular UN per-
sonnel, they do indicate the point of view of the youth of the
world.* The first theme was reiterated throughout, a call for
. - unity among the.youth of the world in opposition to all forms of
impeniahsm, colonialism, and neo-colonialism, 3 d the need for,
. support of the liberation struggles to achieve @just world order.
This was not so much a call for peace, bdt for the continua-
tion of the struggle by the oppressed ag st their oppressors.
The second theme had to do with the fofe of youth in world
affairs and particularly in social development, with develop-
ment défined as “a political and social process which in its high-
est form creates the conditions for the integral development of
the individual man and of all members of the human commutity.”
In practical terms, the assembly called for support of the UN
Volunteer Corps in which youth could be more widely involved,
y more use of domestic service programs for youth in the develop-
ing countries, and the acceptance of youth as participants in all
forms and programs of beneficial social change including the
regular organs of the UN,.and in all efforts to protect and en-
hance the'quality of the eartﬁ“ environment. .
In the third.theme, in the field of education, the assembly youth
wanted full participation in policy making,;demanded the expan-
sion of mass education as an instrume.:nt o(% social change, wanted |

y

*| am indebted. to Professot Donald McNemar of Dartmouth College
for his comments and his analysis of the assembly in a paper prepared
for UNITAR in January of 1971. .
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revised curricula and teaching ‘methods, a United Nations Uni-

versity with student participation in the planning, and UN Inter-

- national Youth Centres around the world.

The hope that the World Youth Assembly would have a’serious
impact on UN and world thinking was not fulfilled, mainly be-
cause it was t00 much 1o expect that the youth of the world, no
matter how talented, fresh, and idealistic, could put together
in nine days at a general free-for-all sort of meeting, a body of
kriowledge or a world program, or even an exciting statement,
which could, raise the level of world consciousness. The most
the participants could do was to provide a set of general state-
ments which could be voted on and sent to the United Nations.
To accomplish more it would have been necessary to take much
more time—at least one to two years—for the planning, the selec-
tion of participants, the preparation of working papers, and the
involvement of the participants in preparing themselves long be-
foré they set out for New York.

But the experiment was worth trying, if only to learn at first-
hand what the problems and possibilities are in assembling the
youth’ of the world—“the first global generation,” as U Thant
called them—to exchange ideas and to propose common action
for a new world order. It is an unhappy fact that aside from one
or wo reports,on the assembly (the UNITAR report is the most
complete) there has been no follow-up or research on the effect
of the confgf-'gnce on the participants or the participants’ ideas
for future conferences and youth programs of all kinds.

Nor is’ there any inclination by member-states to repeat the
conference, although that was one of the major recommenda-
tions made in the conference. Message to the UN General

Assembly.
) £
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. THE UNITED NATIONS UNIVERSITY? _ 7 @ -

- O;me of the problems that will persist in the future js the mat-
ter of how to get répresentation from the youth of the world that\
genuinely represents thevyoung. The United Nations is the only
_organization . with the capacity to bring the world’s yotth to-
gether. on a world scale and to create an internatiohal system
through which youth can join in the work of buijlding a world
community. Other conferences, for example th Wig)rld Youth
Festival held in East Berlin in July of ’1973,‘%( ended by more
than 25,000 students from 140 countries, or the Youth of the Third
World Conference in Algiers.in July of 1r9//4, are supported by
the funds &f national ‘governments and are inte;mga& to accom-
plish specific political and ideological purposes. .

What is missing, in the World Youth Assembly idea and in the

R usual run of international student conferences, is the continuity -

of a worldwide effort from day to day and year to year to make
it .possible for the international student community to stay in
»  touch with itself. There is no communication system through
which either the participants in a Youth Assembly or in inter-
national meetings of any kind gan mairftain a flow of ideas and
actually accumulate a body of knowledge that draws upon re-
. sources of the world’s yquth.\ o
There is now an opportunity. for building such a system through
the United Nations University, established by vote of tlfe General
Assembly”in December of 1973 and now in the beginning stage -
of its operation. It will not be a university in the, usual sense of
the word. It will have no central campus, it will ac&:epf‘ no junder-
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gradufte or graduate students, grant no degrees, and, will congist

" of a worldwide network of research and training centers for
;.- dealing withkey world problems. -

"Itis an irony that a new university, planned for a new age in

World ‘cooperation’ and world affairs, designed to deal with the

* crucial issues of contemporary life, should have tutned into a uni-
Vérsity, without students and, in view of all the UN Assembly

.., Tesolutigns on youth, to have had no participation by, young

o "pebﬁle%:) the' planning. The twenty-four member governing

¥ council has no younger members, and was appointed without
" _ consultation with students, youth, or youth organizations.

) ‘ . The form of the university planning was dictated almost en- -

- tirely by the cultural and political «character of the United Na-

" tiops rather than basing itself on any concept of how,the world’s
people ¢ould best develop a world university which would serve
their needs. AS U Thant said in his dpening address to the -
World Youth Assembly, “While the, UN Charter speaks in the
name of pedples rather than “governments, mankind as such still |

" ©7 “has np direct-voice in the United Nations. . . . All too often the

", “forgotten element is man. . ... the people wha live and die for-
the policies of political leaders they are unlikely ever to meet, ...”

In this case,.if the United Nations were to sponsor.a univer-
sity>for the world in which teachers, students, scholars, scienr
'tists, poets, philosophers, and thinkers of all kinds were to work. ~
together to help create a new world order, it had to be done:

 within the framework of the UN as an organizati6#, and the UN
was not organized as a center for educatibnal planning. By a .

o £ombinpﬁon of efforts in UNESCO, the UN secretariat, the Eco-

nomic ‘and Social Council, and other UN agencies, U Thant’s .
+  original idea, introduced to the General Assembly in the fall of

1969, underwent an_evolution from the idea of a central campus .
with students and teachers from everywhere in the world, to a

. 'decentralized system of research institutes linked together by a
coordindting staff at a world headguarters® in Tokyo. The uni-,

- versity will be finariced by voluntary coqtributions from mem-
ber governments, foundations, and individuals, with the Japanese.
govérnment taking the leadership in committing $100 million to
the_university-endowment and the full cost. of constructing and
maintaining the world headguarters. " ‘

i -




UNESCO planners formed two international groups of independent
scholars and educators. to help during the course of the plan-
ning—a Panel of Experts which_ worked on the design and the
Founding Committee which drew up the charter. Andrew Cordier
was chairman of both groups and was.a major figure in the deli-
cate work of making a design that responded to the ideals of
humanitarian scholarship and the need for an enlightened con-’
ception of a world university, and could at the same time be
approved by the General Assembly and gain the support of UN
members and the international university community, = 7 -
Until now there has been only a modest degree of interest in
the university on the part of member governments, and an even
more modest degree on the part of the international university
community. This is partly due to the fact that so few people out-
side the UN secretariat and UNESCO have known anything about
it, and that most of the planning was done in private, sessions
with very little communication of the results toghe outside world.
A bigger reason is Fhat there has been a fait dmount of skepti-
¢cism expressed by member governments, especially in the West,
as to the need for the university in the first place. ~
The United States has never been enthusiastic and has offered
no ideas, facilities, or financial help. The Soviet Union and most
of the eastern Socialist Republics opposed the university from
the start and abstained from the finalvote, having argued in pre-
, vious sessions, that there are already, énough international centers,
research institutes, and research projects going on in the univer-
sitiés, and that wit UNESCO, the UN Institute for Training and
Research (UNITAR), and the other UN .agéncies, there was no

! /
In order to reach out to the university community, the UN and  *
§
2
%
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rteechto add anything else. ' .o
- . In the international response to the UN"plan there has been
- o corhpelling vision of what a world university could mean in

putting to work the organized intelligence of the human rate to
, tackle the problems that afflict the pfanet. Certainly there is re-
search on the major problems, sometimes prepared for interna-
tional congresses, at other times carried on..in.pational univer-
sities or in international teams. There hiVe been major gather-

ings of world scholars, government officials, citizens, and .
.- scientists sponsored by the UN, in,the Stockholm Environment
. s A . o) . . > o
) Q ) . . .d 8 i&' o
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. ConferenCe the World Populatron Cohference of 1974 in Bucharest
& thelaw of the Sea Conference of 1974 in Caracas.
s But few have realized that the ideas being generated on al
7 these issues ‘have never had a ceptral breedlng ground. Nor has
" there been,a coordinated set of world institutions where the dis-
agreements about world policy, the interpretation of. opposing
" poirits of view, or the invention of new knowledge and new solu-
" “tions to r@rld problems could be dealt with:in, an environment.
© of lntellectual concern, free from the explicit intrusions of polit-
ical rdeologres ‘and national self-interest, These intrusions are
perfectly ratural in the arena of a UN world confefence, and
they must be taken into account in any serious search for solu-
" tions to the problems. The unique characteristic of a world uni-
,_versity lies in the freedom it can afford to the world’s scholars
to act ori behalf of all the world’s citizens, and to speculate, ex-
" preéss themselves, report, study, and create in an atmosphere of
.. global commitment. In the Ristory of the worId there has never
been an institution like that. -
The fact that it had to be created by the exrstrng UN orga-
_nization with its particular bureaucratic habits, rules, and educa-
. tional attltudes was unavoidable, in the absence,.of any other
organlzatlon capable of doing it. The universities themselves have
' ’made only feeble ‘efforts to. unite. their resources on a world
scalé? thieir’ rnternatronallsm has been more an academic subject
“ than a'social or intellectual cgmmltment
There Was, therefore, a privacy about the UN pjannlng right
from the start. The feasibility studies carried out by the UN and
UNESCO, the latter study based on 380 replies'to a question-
“naire circulated to approxrmately 3,000 institutions around the
, world were never discussed in the world academic community,
with students, scholarg, or a{Jyone else, but only at meetings of
the Ecohomic and Social Coﬂncrl and the General Assembly. The
rationale for that procedure was that t any premature announce-
nients of the design of 'the university would damage the possrbrl-
| ity of the approval of member-states, and until there was internal
. agréement fio. éxternal pu,bl‘city would be helpful.
) " The selectlon of the members of the Panel of, Experts the
Foundmg Committée, and the Unwersrty Council ‘was also _car-

_ ried out by the UN and UNESCO privately, with some consulta-
ey
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tion with goyeﬁ)mgnts and their associated academic organiza-
tions. There was no involvement by persons outside the inner
circle. In fact, only a very few persons outside or inside the UN
and governments knew anything about the work of the university
planners. . . ¢
Had there been time and an inclinatidn to do so, nominations
to the planning bodies and the Univergity Council could have
beefi the subject of a worldwide invitatipn, country by country,
to. educational organizations and univerjities, and the planning
of the world university could have been § task to which everyone
was invited to make a contribution. This Would have been much
more cumbersome and time consuming than the method chosen,
but 1t would have meant that the world &ommunity would have
had a chance both to know about the plans being made on its
behalf and to share in miaking them.

.
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As far as students are concemed there is even less mfovmatlon
about the university in_their hands than in the hands of the
’ worlds faculty members Since they have not been called upon
“to help in its development there is as 'yet no fqcal point around., .
_ which students can rally even if they had the_information. Those
“yButh representatives in the UN Headquarters Youth Caucus who,
"have foflowed the unii/ersnty plans have, proteSted to, the council
‘;'4”gamst thé absence of young people in’the .council. They have
drged the" appomtment of ap advisory body of youth representa-
twes‘ és well as representatwes of youth .arganizations as, assis-
;ms to the rector aqd to tﬁk dll‘eCtOl'S ot the :esearch ,and train;
g instiflutes; - " :
g Oth‘ér students and, educators have pomted out that the whole
ldea of the university Is based on elitist conceptions of the rela-
tlon of knowledge fo the workmg areas of society, and that.rather_
than brealung new grouhd in world educatnon and world thought,
the new nstltutlon slmply perpejuates the usual academxc, hier-
: afchies and cultural patterns of a systesiy that was exposed as a
" failure. durmg the educational turmoil of the 1960s. .They there-
" fore haye little _enthusiasm.’ and little hope for the new institu-
) fion, and conslder it another UN agency in a UN system which
. neglects the youth of the world and js fun by people whose edu-

~.€atlonal thinkinig is already obsoléte, " o- !

. The reply of university proponents is that in the present stage
_of UN eperatvons, Sranted the thinking of the older UN genera-
tlon who were educated in ‘elitist lnsutuuons and have a parental




ey
- . view of the young and of students, the present structure is the
only one which could have received approval in the General As-
- sembly. They also point out tHat the charter as drawn is flexible
el - -enough in its provisions to allow for actions to be taken by the
L. ... council andsthe rector to include any number of affiliated groups,
,, including students, as‘part of the world system. I S
-+ . ~. ‘ln other words, the United Nations has put a structure in
o, -, . place to be used for generating social .and intellectual ‘éffort on
... ... aworld scale, beginning with the efforts of scholars and scientists
. from .the world academic establishment, to deal with the prob-
lems of human survival, war and peace, ‘social developmerit,
_ and the protection of the planet. How that structure will work
( and.who will work in it is a question to be settled by the plan-
. .ning of_the council and the rector,'and by the initiatives taken
by independent scholars, students, governments, and citizens.”
.. Whatever breakthroughs there are, whatever innovations and
iimaginative new ways of conducting a_university ‘which is spread

anr
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+.... . .all over the world, will have to come from the initiatives of the

_ world.community in collaboration with the coungil. ‘
L~ ., Asyet, the council has not been in touch with' the ouytside
. . - world. It has been examining its own problems and working out

. some .of the operational details and guidelines by which it will
.. function. The charter. of the unjversity is actually drawn in a
... flexible enough way to allow many things to happen, but it
, . should:not.be left to the council, whose members all accupy ad-
., .. ministrative posts_in the world academic community, to create
" . the initiatives. all by fhemselves. There are no artists, poets,
. writers, composegs,’philosophers, or non-academics among them
. . Aside from academic administration, their fields of competence
are almost entirely in the natural and social .sciences, medicine
_and law, with two in the humanities. '~ * "=, - ° ¢
The initiatives can come from almost any quarter. If, for ex-
ample, the African countries which have already expressed ‘an
interest in affiliating some of their existing universities with the
. . .new institution, were to propose the establishment of a world
center for educational research in an African country, this would
) _ automatically involve work with, research scholars and educators
, from around the world on problems of social and economic de-
velopment. Since one of the major purposes in founding the {' )
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university in the first place is to shift the center of gravity bf
world scholarship from the West toward the developing countries
and to bring the talents of the international community of schol-
ars and scientists, into the areas of the world where their talents
are needed, it would be difficult to avoid dealing with the actual
problems of youth in the African countries. it would be equally
difficult not to include students in the affiliated universities gn
such research, both in gathering data and in serving as respond-
ents to questions under study. . )

Since the university plans call for a program of service by
scholars on a short-term basis of two to three years, after which
they ‘would return to their home institutions, it is probable that A
those with a special interest in educational and social problems
will have a good deal of autonomy in deciding what they study
and how they study it, since they will have ta be recruited from
those who have already made substantial and original contribu-, .
tions to, their fields. It would be perfectly natural for such per- }ﬁf
sons to make alljinces and to collaborate with students and

. scholars in the region where they will be carrying out their as-
“ signments, if only to guarantee continuity of the effort after they
leave for home.

It would also be natural for them to request the appointment
of UN youth internes to work with the staff, and to arrange
for UN fellowships to students showing promise in & given field.
A large par} of the incentive for scholars to give two t6 three
years of their careers to the UN University is likely to come from
their commitment to the cause of developing a new world order
and of helping to create a new world conisciousness among suc-
ceeding generations. Since they will be working cooperatively
with teams of international scholars from a variety of fields on
research related to social action, they are likely to be more sym-
pathetic to the idea of reaching out to the communities of the

' region, including the student community, than are most mémbers
-

of the academic profession. |

ERIC . -

e .




vt

A4 ' L

SOME POSSIBILITIES FOR ACTION .

But the central question remains, How can the students of the
world be made an integral part of a new world institution which
is designed not for students and teachers but for research schol- .
ars, and how can the rest of the world’s people who are not
 classified as students benefit from the university as a world in-
stitution? If t};&t question goes unanswered, there is little chance
that the United Nations University will do more than perpetuate
the traditions of the world academic community and circulate re-
search reports into the hands of librarians, other researchers,
and the filesof international organization. . X
For the ‘students of the world have already shown not only
their readiness to become involved in helping to shape the future
of their own society and of the world order, but have shown a
form of political intelligence and social energy which has been
the most important fact i the history of world education of the
1960s and 70s. The students are the living tissue which links the
university to the society of which it is a part, and without
them the knowledge created within the university has no way of
re-creating itself within the society, no way of putting the ideas
to work in the consciousness of the next generation. The failure
to recognize this fact.is at the heart of the failure of univer-
sities and governments to come to terms with thle worldwide
student fevolt and to prqvide ways in which the student struggle
for human rights and a new social order can be made a joint
endeavor of, the universities and the students. A world university
which does not provide ways of recognizing, welcoming, and co-
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operating with the world’s students as partners in a new global
_ enterprise is doomed to end up talking to itself and to the
authorities of national governments. The questlon of what to do
about students is fundamental to the university’s future.
Itis also crucial for the university to realize that the very defi-
_ nition of student has altered radically during the past ten years.
With the wide acceptance among educational thinkers of the
concept of lifelong learning rather thap the division of education "
into formal- institutional stages based on age groups, the univer-
sity studént of the future is likely to be of any age, from six-
teen to sixty. The student is also likely to have had a varied
background of preparation of study and experience in presenting_
himself to the universities of the world for admission to further . .
study. It will be part of the responsibility of~the UN University '
to discover ways in which the body of important intellectual and
social experience accumulated by persons outside the.regular.
académic institutions can be recognized as a valid starting point
i for high¥®r study under university auspices. -
One part of the answer to student needs goes back to the re-
lation “of the world’s students to the UN itself. In the present
situation, the only way a young student can have a direct rela-
tion with the United Nations is by membership in oné of the youth . ‘
“organizations recognized by the UN. Even here his relation is
quite remote, since the only persons who deal directly with the
officials of the UN or any of its agencies are the members of the
UN Headquarters Youth Caucus in New York or the staff and
officers in the central offices in Geneva. Their dealings consist
mainly of handjng over statements of the position of the youth \
organizations on UN issues, conferring with members of the
secretariat from time to time, and attending briefing sessions by
UN officials given for nongovernmental organizations of all .
kinds. Not much-of what goes on is reported back to the mem-.
bership arourd the world, since nothing much is going on. .
In the case of, the United Nations University it will be possible
'to make a new start. The university will not be run by the UN
or UNESCO; they will snmply be servicing it. The university is
an autonomous institution qutside governments and UN bodies.
Therefore, the UN Headquarters Youth Caucus would not auto-
matically become_the representatives of wotld youth, they are
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not that, they are representatives of a comparatively small group
of international youth organizations.

One good solution to the problem of representation would be
to invite each member-state of the United Nations to appomt
a representative to a World Youth Council, to be chosen in

_ somewhat the way participants were chosen for the World
Youth Assembly—through nongovernmental student organizations,
youth groups, and university student bodies. The Youth Council
could prepare materials six months in advance of a week-long
world conference to discuss a youth program, and after the con-
ference, elect a twenty-four member board as a counterpart to

the University Council. This group of twenty-four with a chair-’

man and officers, would be responsible to the 138 member-states
for developing policy in consultation with the membership.

The Youth Council would meet twice a year, presumably at

ame time as the University Council with whom they could
sp%nd certain intervals of time on agenda items that concerned
them, with the Youth Council chairman automatically a member
of the University Council and located in the world headquarters
in Tokyo as the officially designated representative of world
youth. The advantage of this arrangement would be that the youth
of each country would have a chance to choose one of their own
number to represent them, and there would be a visible link
between the youth of the world and the new university. .

It would mean that a young person who wished to work in
the field of world affairs and world education could prephre him-
self to betome eligible as his country’s UN University represen-
tative, and there would be some targets to shoot at as far as his
career and studies were concerned."[here_ would be a career line
« from his studies in the school and university, or his work in a

youth organization if he were not a formal student, to the pos-
sibility of becoming his country’s representative. As ,of now, ex-
cept for the UN Volunteers and their association with UN devel-
.opment projects in. the field, there js.no UN career which stands
as a goal for young people to try to achieve, rior is there any
place to prepare for it. <

_ There are a gbod many variations and additions to the Youth

Council idea, and they all rest on the principle that there should

be official representatson to the UN for the young people of each

£
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. country in the world. For example, each member of the Univér-
sny Council cauld organize a youth advisory group in his own

try. and region, and could bring to the council ‘meetings the
ldeas and proposals developed by the regional groups. The coun-
_cil could take up the recommendation of the World Youth A$-
] sembly that UN International Youth Centres be established around
the world, some of them as part of existing universities interested -
in the UN connection, others as direct affiliates, newly estab-
lished by ‘the UN Unlversny This would provide a widely dis-
ltnbuted series of international student communities at work on_
the problems and issues be(ng con51dered by the umversny as a
whote. . .
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THE CONTRIBUTION OF THE WORLD COMMUNITY

«t N HRRN

. In practlcal terms it seems likely that the funds for the univer-
sity will be slow in commg, from the governments or elsewhgre,
since no one at this point is quite sure what the university pro-
gram will be and governments do_not want to spend their money
until they know what they will ‘get for it. In response to the
Secretary-General’s réquest of 1973 for some. indication by mem-
ber governments of willingness to contribute funds and facilities,
.the. replies were fairly cautjous for that reason, with only a few
offering to contribute to the endowment fund, the rest offenng
land and in some cases buildings, most expressing an interest in

affiliating existing research institutes with the university. For

*  example, Malta proposes its International Ocean Institute, Turkey
its Middle East Technical Unjversity, Israel its Institute for Desert
Research, Italy its-'International Centre f r Theoretical Physics.
Other offers will be made in the future, pfesumably in terms of
the mterests and existing resources of the fiember countries.

. . This means obv:ousTy that in this beginning period most of the
initiatives for establishing branches and affiliates will have to
come from institutions, governments, student and citizen groups,
and others who already have financial means, and that the first

* moves of thg rector and the council will be in the direction of

acting as coordinators for existing institutions and organizations

. interested in becoming affiliated rather than in trying .to set up
entirely new UN research centess in the regions of the world.

This is all to the good, as fong as the council and the rector

. work on the assumption that their university. is serving the people
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of the, world and not just the national gbvernments and the in-
te:natuonal academic community. The emphasis must be on de-
veloping 'initiatives in the communities of the world instead . ofc%
_leaving it to the university planners to draw up their own pro-+=
gram and then look for people and governments to support it.

In the United States, in the absence of government interest
or leadership, this kind of initiative has already begun. The
United States Committee for the United . Nations University, _
founded by a group of concerned Americans, including Andrew
Cordler, “"Norman Cousms,,Buckmmster Fuller, Margaret Mead,
Glenn Olds, Harold Taylor, and others, has 250 liaison represen-
tatives on American *college campuses and has organized a fi- .
nance committee under the chairmanship of Warren Winstead,
former president of Nova Unlversity in Florida, to raise $100
million from private sources in the United States to match the
Japanese contnbutlon to the university endowment. ,

A group of citizens in San Francisco has begun work on a plan
to develop a UN ‘University Center in that city, to be financed
by local funds, in honor of the feunding of the UN in San Fran-
c:sco For two years, the city of Torontg, Canada, has had an
a‘l\’nsory group of citizens working with the mayor to organize
a4, UN research center.on urban problems as part of the UN Uni-
versity system, to be financed by municipal, .provincial, and fed-
eral funds. Under the chairmanship of Glenn Olds, president of
Kent State University and former Ambassador to the F.conomlc
and Social Council of the UN, plans are being made for a con-
" sortium of research institutes in the United States to work on the
world energy problem in proposed collaboration with the new
university. -

The University of Pittsburgh has made preliminary plans for
puttlng together three of its internationdl programs in interna-
tional affairs, social development, and education, expandlng the
number of students and scholars from other countries who would
be included, in order to qualify as an affiliate of the UN Univer-
sity. A prellmlnary plan for a United Nations Institute at the
East-West Center in Hawaii has been drawn up, with a proposal
that membeérs of the UN secretariat, newcomers as well as regular
staff, would come to the institute for various periods of study of
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world problems in an atmosphere free from the dally opeta- |
tional problems of the UN itself. ’ ’
A project for the creation of a United Nations symphony or-
chestra has begun in New York, with plans for the inclusion of
* composers, writers, musicians, dancers, and actors in a wo,rld-
wide effort to develop new forms of musical theater which would
use the talents and resources of the world’s performers and }:re-
" ative artists. N
Naturally, all of these ideas and hundreds of others from else-
where will have to be considered by the committee of the Uni-
versity Council which will be dealing with the question of the
criteria of affiliation and the role of nongovernmental groups in
the university. But this is the way the world community of con-
cerned scholars, students, and citizens can become involved gvith
_ s+ the work of the rrew institution—by making proposals and start-
ing programs which can, in one way or another, be related to the
university. It is also the way in whick the University Council can
become informed and remain in touch with the thinking and edu-
,. cational needs of the world around them. By facmg thé question
of who should be affiliated and under what terms, in the light of
specific propgsals from around the world, they will be moved
away from mérely theoretical considerations into the quéstion of
how to provide educational services to a world that needs them.
. One of the results of the founding of the university will be
that for the. first time there can be a center of documentation
and inf8mation on the existing intellectual resources of the
world available for use in world affairs. Through a computer-
based data bank, scholars and students everywhere could learn of
organizations, institutions, and persons at work in the area of
their own interest, and computer print-outs could supply the,
world with information on the present state of scholarship and
. research in a given field, Similarly, the distribution of resgarch
_results and new idegs in all the fields of knowledge could become
a major component in the work of the university, through the use
of commuhication satellnes‘ electronijc teYQTlogy, and other
devices. o
West Germany has already ared an interest in organiz-
ing a communications research center to deal with some of, the,
problems of communication &n a global scale,and other countries
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are equally |nterested At present the polmcal obstacles to free

.. communication -of information throughout an ‘open world socnety

) are formidable, and in some gases prohnbmve If the new univer-

T sity is to exert a worldwide™ ‘influence in carrying out the tasks to
" which it is committed, it Avill havé to deal with methods and
o pohcnes “conpected with a worIdwnde communications system.

/ As of now, even the Umted Nations itself with its milljons of
mimeographed words each year, must rely on oId fashioned .
smeans of commumcatnng with itself and wnth ‘the .olitside world, ]
and "has na_dccess to the use of global-stale . communication
systéms whose technology is already in place. No doubt that
will be a maJOr topic of research in the beg‘rﬁmng stages of the
unwersntys work. The question to be examined is, How can the
citizens of the worId be brought more closely in touch with the ..
authentic dlscovenes of co temporary science and humamsknowl-

" edge, how'can the citizéns come to know the actual state of the
world, aside from what they are told by their own national

: cémmunications mediat™

o What is missing in the body of UN and UNESCO educatlonal
and social research already at hand is a direct connection be-
tween the ideas and analyses provided by the research and their
use in educational and socjal actign. It is as if the Bolshoi
Ballet disbanded after every performance and new performers

"hadto be found and financed to dance the works already in the

, repertonre The UN University, if it shows the will and the imagi-

nation, can provide the continuity and ‘the flow of energy be-
tween research and action. That will mean a serious decision,
taken very early, to make the matter of outreach to students
and cjtizens, cooperatlon with other educational institutions, and
the delivery of learnihg services to the world community a cen-
tral part of the operational plan, with an .importance attached
to the communication prablem fully equal to that given to plans
for the research and training components of the UN Unwersnty
reglonalcenters . . : 5
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- YOUTH VOLUNTEERS IN THE HUMAN SERVICES
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. @ne Yo t the most promlsmg ways of involving young people in
" United Nations_ affairs and in the new university is through the
programs of the United Nations.Volunteers, in effect for the past
thfee, years, with 170 volunteers from thirty-two different coun-
.. . tries now at work in twenty-nine developing countries on UN de-
) velopment projects, and recruitment in progress for an additional
. 7226 posts. The 1973 projects have included economists, statisti-
cians, agnculturallsts, foresters, engineers, mechanics, veterin-
) arians, teacher-trainers, biologists, irrigation’ specialists, archi-
tects, surveyors, and sociologists. .Assignments are made in the
field accordlng to carefully worked out requests by governments
for given kinds of manpower, and great care is“taken to match
, the requirements of the projects with the talents of the candi-
© - dates for appointment. é

. Oneof the problems faced by the administrators of the program_

lies in the scarcity of qualified candidates for the assignments
. that have been requested, especially in recruitment from the de-.
. velqping .countries. Only 33 percent of the available posts 'could .
be filled in 1973. This is partly because few universities or edu-
cational institutions of any kind have organized educational pro- °
grams to prepare young people for international service in the
field of.their competence, and because information about the
availability of posts for international service has never been ef-
fectively circulated on a world scale.

Yet the one central idea which has appealed to thé youth of

* the v«gorld as a means of involvement |n0the process of sogial
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change has been the volunteer movement. in development
Through the International Secretariat for Volunteer Service, with
membership by sixty countries, and the Coordinating Committee

_for International Voluntary Service associated with UNESCO and

. with 110 countries, domestic and international service programs
for young people have been growing year by year and have be-
come a basic, element in development planning and operation.

_From Indonesia to lran to Senegal to Ghana to Thailand, youth

. Service programs have bECome part of. the educatlonal and social

‘ system

There .are_ obviously some systematlc ways in whuch the UN
University. programs of research and training in social develop-
ment could be related to the goals and talents of the world’s .
youth. The Swedish universities are at present studying ways in
which they can become more completely internationalized. Sup-

_ pose, as part of a new and more international Swedish curriculum, |
a UN educational develogment institute was founded with
Swedish subsudy in collaboration with several Asian or African
universities, the institute to be located both in Sweden and in .
the' Third World. One part of a research and trammg _program
could concentrate on preparing young people for service as UN
volunteers or as leaders of domestic service programs abroad.
It is likely that students with this kind. of preparation behind
them in multinational tearhs which had already been involved in
practlcal experience in the field would be first-rate candidates
for UN international service. Those who showed special talent in
action research after their tour of duty as UN volunteers could
be brought diréctly into the UN University as internes and young
scholars with special qualifications for further research and train-
ing. From there they could become valuable additions to the
regular staff of UN development projects, or in other agencies of
the UN, and at last a way would have beeh found to organize
an educational program explicitly designed to bring young people
into world servick, into the UN secretariat, and into membershlp
in UNdelegatlons ) -

UN volunteers who had later “attended the UN Umver%:ty for
further research and training would be_very well equipped not
only to serve in international develop"ment projects but, for ex-
ample, to. help in the organization of UN Universnty Youth Cen-
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tres. SOme of these centers ‘could be formed through alliances
with reglonal or natidnal youth organizations, student unions,
universities, and the student hostel movement. Financed with
local funds, the centers could serve, as recruitment stations for |
more UN volunteers, could conduct their own research parallel-
. ing the research progtam of the UN Umversnty, and coqld recruit
- young . film-makers, photographers, writers, journalists, artists,
televnsnon producers, to prepare tapes, films, exhibits, pamphlets,
for the, use of the schools, universities, and communities in put-
ting the ideas generated in the UN University into general cxr-
culatlon
Once the practical arrangements were-made, stud’éntg of all
" kinds could have a direct relation with the untversny—through
L mtems}nps, fellowships, .assistantships in .research, communica-
.- tion, and admlnptratlon-—the possibilities for student involve-
ment qan cover a wide range. In regions where there are United
. Nations University centers, research projects on the subjects and
.. cissues ﬁemg studied by the scholars at the center could be car:
fied out by students at work with theur own facutty members, or
- Umted; Nations studjes could become part of a dmswn of schools
v.- .+ and universities in the region. g
If, for example, a UN Univelrsity pro;ect in the dellvery of ’
medicat services and public health, or the study of social services
... and socjal structures were organized, students and faculty mem-
. ', 'Ders in a.given region could supply the data and parallel re-
’ search results to the university, with links between the work of
B teams of students in.one country and another. Worldwide studies
i »-0f environmental problems would befefit from the conttibutions
i‘% students could make in reporting the situations and conditions
2 in their own countries. Similar reports could be prepared on edu-
, - . ‘cational expenmen{s, educational reform, human rights, and stu-
dent action for use by the UN University in assessing the state
of world education and world culture. A basis would be provuded
in all these ways, and in many more, for directing the attention
of students and faculty members toward the study of the world
as a participant in its actions. A way would have been found for
developmg a sense that the United Nations is not a distant
bureaucracy but a working place in the world community where
KN gveryOné is welcome.
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FHE CREATION OF A PLANETARY ETHIC -

”
. .

\/Vha} is at stake in the development of the United Nations
University is nothing less than the development of. a planetary
ethic, and a radical transformation in the way the world looks ‘at
its own problems. The university can, if the circumstances are
enlightenment, and ideas for global action.

The philosophy of the United Nations as*expressed in its

right, become the world’s most trusted source of information, .

" “charter proclaimis the qunity of mankind and the necessity of

creating @ new ‘world order in which there is peace and justice
for all. Although the UN member: nations as they act collectively
or individually in the politics of the 1970s are in some ways
farther away from that goal thad they were at the time of the
founding, this does nof mean that we have,,;e'ached a dead end
- or that we must take at face. valje the, predictions of inevitable
disaster read torus by futurists. It.is certain that the crises-an-
nounged and described—the ‘overwhelming incredse in popula-
tion, the state of world food production, the threat of nuclear
war, the continuing increase in armaments, the prevalence of
. military dictatorships, the use of war and military force to solve
political disputes,_the éxhaustion of the planet rces—are
real and present dangers. There is a very good chance that un-
less steps are  taken to overcome them, we will reach a point
Wwithin the next century at which we will have killed, staryed,
"or maimed a large enough percentage of the world’s population
to leave the rest alive in a huge armed camp under, the control
"of those possessing the most hideous ang‘powerful weapons.
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But in the perspectlve of twentieth century hlstory, it is im-
- . .portant to remember that it is only since the second world war
e that there has been any widespread awareness of the intercon-
" nectedness .of the global society, or that there has been any

gIobaI effort sto bring about a more rational, peaceful, and just
world Qrder than the one we inherited from the hineteenth cen-
e, - Uy, it is also rmportant to remember that a great iany of the
.- .. changes in_thé societigs of the world. and in world society itself
" _have.come about not because of international conferences but
‘because the, victims of oppression. in two-thirds of the Wwarld have,
L refused to continue. to accept the conditions imposed upon them
', by the mternatlonal colonial system. This is a lesson the Porty-

_guese .took, twenty-frve years longer to learn than most of the
. others, There are other countries still farther behind. The op-
pressed have been United in a common ideal of overthrowing
their oppressors, and have appealed through action to the uni-~
versa! principle of humah liberation taught by the phllosophers i
and humamsts since the beginning of the Renaissance, .

, We are only now emerging into a post-colomal period in which
.. the. crnses which have always b%en lurking beneath the 5urface

. of world socrety are now .out in the open, and the striking fact,
s that we now have at least enough intelligence to look at
. them, take them senously, and hold world conferences about
o them. No matter how else it may be ‘described, the United Na-
tions University is an effort to mobilize the organlzed |ntelh-
' . gence of the human race to solve the world’s problems on a
. ~ global scale, usnng the powers, of imagination and intellect to in-
isn .. ventnew solutions and to teach a new philosophy.

‘Both the solutions and the philosophy can be based on the
sxmple proposmon that all forms of life on earth are intercon-
rfected in a miraculous and beautiful system and that it is the
"' responsibility of man to use his powers to understand, cherish,
and cooperate with that system, it is therefore necessary to create,
from the vast materials and techniques of contemporary knowl-
edge a support system for all living things, with special atten-
tion to, the sector occupied by human beings. The situation de-
mands a transformation of thought and a rearrangement of
madern institutions corresponding to the transformation of the
", planetinto its present status as a global vnIIage “
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. One of the achievements of the United Nations has been that, .
. in one way or another, it has confronted the world’s power struc-.
tire with the reality of the world’s needs. The idea of the neces-. .
snty{of protecting the planetary environment from human destruc- o
tion was introduced to the world through the United Nations only
ten years ago. The world conference on that subject at Stockholm
.in 1972 was followed by direct action on a worldwide scale
through the establishment of the Environment Agency in Nairobi. .
. The idea of a world university sponsored by the United Na-
tlens was introduced to the UN only. five years ago, and can now ]
proceed to shorten'the time between the recognition of the exact
character of the world’s ‘problems and the process of collective
action to deal 'with them through the application of new forms
of global self-consciousness and social strategy.

In a sense, this is part of the world .energy crisis, a crisis in .
the use of intellectual energy for humane purposes and not for
destruction or national aggrandjzement. There are scholars, sci-
entists, crétive amsts, students, and citizens everywhere in the
woild who are alfeady. part of an mwsnble university ¢composed
of those who wish to use their energies and talents on behalf of
“the human race. Some of their names are already known among
the famous who have already been honored by their fellow men.
They and the rest will now have a visible worldwide communny

~ to join, and to help them become known to each other in the
. work they do together on behalf of us all.
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ment on international youth organizations and their reIatron to the
United Nations.

Lipset, Seymour Martin, editor, Studént Politics, New York Basic Books,
1969,°403 pp.

Analysis of role of students in politics and higher education, with

’ emphasrs on developing countries, 15 chapters. The book is the first

in a series on students throughout the world developed by the Com-

parative University Project at the Center for International Affairs,

. Harvard University. ' Y
Taylor, Harold, The World As Teacher, Garden City, N.Y.. Doubleday
and Co., 322 pp.

The educatron of teachers, in world affairs, with propo for
world reform to develop a global point of view.

; ___, The United Nations University, monograph prepared for dis-
trlbutron by five United States educational organizations, describing *
. . genesis of thé UN University, its program, and future possibilities.
} N Institute for World Order, 31 pp.

—_, “Strangers in the World Community,” World Magazjne,' July
17,1973,
Comment on lack of relations between American students and the

<

international student community with suggestions for remedy.

L £, "Theldeaofa world College,” Saturday Review, November 14,
\ 1964.*
Description of a pilot pro;ect for a world collége organized in 1963
with UN delegations and secretariat aid, an |nternatrona| faculty, stu-
dent body, and curriculum.

. Thant, U, “Can Scholars Succeed Where Diplomats Have Failed?” world
-, Magazine, Part |, August 1, 1972; Part 11, August 29, 1972,
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Description of origins of the UN University, rationale for the uni-
versity, narrative account of discussions among member govern-
ments, and projections of possibilities for future university programs.

" World Youth Assembly, New York, July 9-17, 1970, United Nations, Mes-
sage to the General Assembly, reports of the commissions, and state-
ments of the World Youth Assembly. UN Document 56/wya/P/O of
. ;]yly 30,1970, 72 pp. ; o, )

“Youth inthe Second Development Decade. Report of the Symposium on
the Participation of Youth. Geneva, United Nations, Centre for Economic
and Social Information, September 37-October 7, 1972, 42 pp.

Zweig, Michael, The Idea of a World University, ed. by Harold Taylor, .
Carbondale, Ill.. Southern filiinois Univérsity Press, 1967, 214 pp.
A history and analysis of the idea of a world university, with de-
" ‘scriptions of problems and proposals.
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This book and others in the series are made available at low
cost through the contribution of the Phi Delta Kappa Educational
Foundatlon established in 1966 with a bequest by George H.
Reavis. The Foundation exists to promote a better understanding
of the nature of the educative process and the relation of edu-

—cation to human welfare. It operates by subsidizing authors to
write booklets and monographs in nontechnical language so that
beginning teachers and the public generally may gain a better
understanding of educational problems.

The Foundation exists through the generosity of George
Reavis and others who have contributed. To accomplish the goals
envisaged by the founder the Foundation needs to enlarge its
endowment by several million dollars. Contributions to the
endowment should be addressed to The Educational Foundauon,
Phi Delta Kappa, 8th and Union, Bloomington, Indiana 47401.
The Ohio State University serves astrustee for the Educational
Foundation.
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