' DOCUMERT RESUME : 4 '
. i’ ., . . - _,“

ED 1%8 478 - ' . . .." SO 008 854

‘Aﬂ?HOR . Nelson, Jack L. - .
TITLE . On the study ‘of Nationalistic Educatlon.' )

* PUB DATE _ 75 : ) >
NCTE o, 18p.;. Paper presented at’ the Annual Meeting of the

.National Council for the Social Studies (Atlanta,
Georgia, November 26-29, 1975) ) - ' <

EDRS PRICE MF-$0.83 HC-$1.67 Plus Postage

S T T T T U T TS TV UL TP

DESCRIPTORS Citizenship; *Democratic Values; Educational - .
- Research; Elementary Secondary Education; - . -

*Nationalism; Political Attitudes; Political Issues;
' *Political Socialization; *Research Needs; -*Social
" Studiés; Speeches; Values : .
. ] °
ABSTRACT .
- This paper proposes that research and scholarshlp
regardlng nationalistic education be encouraged in order’ to increase
our understanding of this form of values education. Nationalistic A
education, defined as those educational activities designed to RO
develop a belief in national values, usually incorporates three //1;;‘ )
dirmensions: (1) development of. positive feelings toward those J A ]
rltuals, cerenonies, symbols, and persons which express or é’g”j ;
incorporate national values; (2) development of campetency in L .
operating as a national citizen; and (3) development of negatlv f” ' ¥
feelings toward countries, ideologies, symbols, and persons which, are
considered contranational. Since all three aspects are value 1 den,
their uncritical indoctrination for national ideals must not he left
unexamined. Some of the studies condycted in this fie€ld and | ,
suggestions of several kinds of research that can contribute ,jto this" .
study are described. These include historical research, current o i
documents study, text and materials analysis, censorship a T
investigation, sociopsychological imstrument development and use, D
intefrviews, and longitudinal attitade studies. (Author/DE) > )

e,

e

-
>

***********************************************************'***** do ok ek ok Xk ok

Documents acquired by ERIC include many informal unpublished *
materials not available from other sources. ERIC makes every effort *
to obtain the best copy available. Nevertheless, items of marginal *
reproducibility are often encountered and this affects the quality *
of the microfiche and hardcopy reproductions ERIC makes available *
via the ERIC Document Reproduction Service (EDRS). EDRS is not . *
responsible for the guality of the original document. Reproductions *

*
*

supplied by EDRS are the best that can be made from the original.
***************************************************#******************

L R B BE BE BE B AR

A

. ) A . ‘P « .




-
'

4

5\

*

"ED11847 4.

“
Y
§ |
v

.
"

-

9

L %] -

’

Jack L. Nelson

ZGraduate Schoolxof Educdtion

A paper presented at the Hational Council

Rutgers University

Studies Conference, November, 1975,

.

¥

U.S DEPARTMENT OF HEALTH,
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HA$ BLEN REPRO.

DUCED EXACILY AS RECEIVED FROM .

THE PERSON OR SRGANIZATION ORIGIN.
ATING IT POINT VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENTOFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

b \\.

]

PERMISSION TO REPRODUCE THIS COPY-
RGHTED MATERIAL HAS BEEN GRANTED mY

Jeek L. Aékon

TO ERIC AND OAGANIZATIONS OPERATING
UNDER AGREEMENTS WITH THE NATIONAL iN-
STITUTE OF EDUCATION FURTHER REPRQ.
OUCTION OUTSIDE THE ERIC SYSTEM RE.
OURES PERMISSION OF THE COPYRIGHT
OWNER ~

-

for the Social

¢

{

Not to bé reproduced without permission of the author.

~~
£/

'
o




. 19756, | L , ' o,

*ﬁé&ééfeh conducted under a research fellowship from Rufgers UniverSi£>\\¥;#

»
-

Cn the Study of Nationalistic Education*
Jack L, lielson

One of the currfnt emphases in social education, as in other
areas of the school curriculuff is values education. The movfment
toward treatment of values in school subJects developed momentum
in the late 1960s, but swelled to flodd-like proportions betﬁeeg -
1370 and'today. In the social studies it is virtualiy impoBsible o .
to attend a conference or workshop that doesn't have some expert '
or discussion on values education, The literature or the field
has expanded rapidly with a varie y of works expkessing §§eery,
practice; criticism and moralism.l As a contributor to that iitera-
ture, and an advocate of at least one approach to values education,
1 obviously consider the movement a positive activity.f While there t/'
are'many aspects of, or approaches-to, values study that I disap- |
prove or remain skepticallof, there is no dispute oh<£§ part that
examination of values is a necessary part of education.
’ It is not the intentcof this paper, however, to{explain or
evaluate values education. Rather, the reason fgr beginning with

-

‘statements about the current movement is to raise the question of

H

‘why. y values education nd@? Within the answers to this question

are some\xeasons also for examining particular values, in the case

of this p per, nationalistic values, as they are expressed and E
/ f . s . S A 1
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% studied in schools. Values construed as national American and
patriotic, and those construed as contra-national are dominant

R features of social studies programs and deserve considerable atten-

g, tion by scholars in the field.i -

Why values education now?

B '\( Co
Cne answer, from a cynic, would be.that the curriculum mani-
. b

. pulators had run out of "new sodlal studies" discipline-oriented

changes and needed a new slogan.

.

Adother answer is that the pendulum swing from cognitive re-

_visions of the 1960s to affective concerns of the 1970s naturally

-

led to values study. -

FECE A third view would he_that the svstem is cyclic. ndulatine

At o 8 v ot b et p e

between emphasis on subjects and on students, and ‘that values edg@a-

t \, <

tion is like olde.style morality lessons and character education;

i ‘ thus, there 18 nothing signilicant about its occurrence at this

e - v . .

e . : : . -
A more comprehensive answer relates the social education curri-
A ¥

incorporates portions of the others, Essentially, the notion is
. that the social studies respond to the society, given educational
" lag, by developing courses, materials and structures for identified

d . socialhgroblems. This idea is well expressed by J. Minor Gwynn in

could perceive changes in the societal contéxt and jump on the band-
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culum with the social context, This answer is eclectic in that it '

Curriculum Principles and Social Trends.2 A curriculum manipulator

wagon, the cognitive curriculum changes after Sputnik and the result-




ing cry of dehumanizatioé in schools show the pendulum opefating
in terms of the society; énd the cyclic view can be applied to social . |
change as readily as it -can to curricular change. %
The concept of linkage between social phenomena and social . e
education is a useful one for contemp{\ting natiggalistic education. @
1f the recent past is considered it is clear that we have experienced o
and may still be in the throes of~~-a national trauma. The Viet
.~ Nam War, with its confused and deceitful rationale, created cpndi; '//
tions whichhave seriously taxed the fabric of values which had come
to be relatively well estaoiisbed as an "imerican creed." During 7
and following World‘WarII the United States developed "a national ¢
unity largely based on what was generally considered a justified |
" war againit oppression by the forces of freedom. Euen acts of gross
inhumanit like the imprisonuent of Japanese-Americans and, the drope -
ping of atomic bombs on civilian populations did not serf/uﬁiy aiter ~
majority views of national honor and integrity. A few/minor dis-
sidents protested, but the American public's faith in its system

of government and in its view of the proper values for human society

ersisted, o -l
1% .

The perceived threat of Cfmmunism during the Cold War period,
&
served to continue American belief in the justice of their cause

and the need for unity in national values., McCarthyism created

= o , . 4

asne distress, but it was explained as an aberration, an overzealous

| attempt to root out the enemy, but not a basic flaw in the American
| s .

f way of life, The House Unamerican Activities Committee and' the

|

Senate Internal Security Sub-Committee continued,and anti-communist

[
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and'patriotic groups grew in numbér and power.,

The Viet Nam War, involving the same stated rationale o% anti-

ey

communism and anti-oppression, evolved from a few American advisors
to full scale direct combat, From the simple act of observation

of the French in IndoeChina to President Johnson's declaration that
American national interest and honor were at stake, the war became
a watershed test of national values, Governmental activities, some
of which are only now.becoming public, to control dissent and mani-
pulate4freedoms established in the Constitution were openly
questioned, Claims by identified_radicals about the immoraiity‘of
U. S. involvement in Yiet Nam were initially ignored, but‘gained |

credibility.‘ The shift away from support of the war was accompanied

by public confusion, over what and whom to believe, 1In this setting'

the Watergate scandal, and resulting disclogures of illegal and un-d

ethical conduct at the highest levels, provided a national trauma
over values. A uléf

1t is common to look to established institutions to assist in
: a

the solution of national problems/ The family, religion, pelice

and health institutions are expected to contribute to social solue
tions, The schools have a’iong tradition of‘being asked to resolve
social ills: racism, poverty, violence, illiteracy,‘etc., though
it is not clear that auccess normally accompanies the attempts.3h

Within this context of trauma over national values, the schools be=

~ come again ‘a readily available institution to use in. establishing
‘or re-establishing a set of beliefs in generations of young citi-

zens., thle that_does'not explain all of the interest in values
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education, it does praovide a reason for‘renewed interest in the pur-
poses, instruments and outcomes of one kind of values education, that

._nvolving nativaalistic values,

3

It is the premise of this paper that the current crisis in

national values will lead to a variety of proposals for reinspiring
. ’ g

american'citizenship throogh avparticulariform of naticnaiiatic edu-"
cation, and that it behooves acholaratand prac€itioners of aocial
education to better understand thia phenomenon, The purpose for
}__such atudy-ia not to eliminate it, for I believe that—;;—lsng as
‘ nation-states are, in existence and in operation of national school
systems, there will be some form of nationalistic education. This
is an echo of V. 0, Key.* Fﬁrther, nationalistic education cannot
be dismissed as wholly neoative. There are distinct social advan-
tagea in the virtues of loyalty, responsibility and unity. Rather,
better understanding of the purposes, practices and results of
_nationaliatic education can’lead to more thougﬁtful and productive
"aluations _of those purposes, practices and Yesults. Mindless,
uncritical education for natiénal loyalty cannot be the essence of
American freedom, : .

Nationalistic education can be definedcaa those educational;
activities designed tc develop a belief in national valuea; It
Iusually_incorporatea three dimensions: (l) development of positive '
feelings toward thoae'rituala, ceremonies, symbols and persons which_
express oY incorporate thoae national valuea° (2) development of

competency in operating as a national citizen, and (3) development

of negative feelings toward countries, ideologiea, symbols and per~

sons which are considered contra-national. All three aspects are

i
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value-laden,.though'the dFveggpment of citizen competency seems to

be the least infused with doctrinaire judgments. Learning how

government works and how to participate in it obv1ously in o ates

the transmission of beliefs about the government but it does permit ’ :
enamination of those beliefs and of the practices of citizenship. |
' The development of positive national and negative contra-national
.feelings appears to be much more arbitrary, though I believe it is
possible (indeed preferable) to develop educational programs which

_ provide open inquiry intq national values rather ‘than indoctrination.

This position depends upon definitions of national values,

patriotism and national interest. For example, if one argues that

"a dominant American value is public examination of controversial

g

issues, including the possibility for dramatic alterations in the

-

government, then the natriot can be onhe who rationally dissents and
, proposes change.5 Unfortunately, that is not a commonly accepted ~
definition, Thus,"studies of nationalistic education more typically
find uncritical indoctrination as the means for schooling students
in national ideals;, ‘
The" body of literature regarding nationalistic education in—
cludes studies of rationales, methodologiés, supporting groups and
individuals, practices, teaching materials, perceptions of people,
and evaluations. ' .
% + .AS an example of studies of rationales for such education,

Cyrus Peake notes in his, 1932 publication on education for national=-

ism in China that examination of aims, curricula and teaching ma-

: terials used in schools give clues to the "dominant philosophies
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Aand objectiVes of the politicians and educators of the. paat and

presént generation.® He further states the major conclusion of
\ his_study that the "motive and aim of these Chinese who have been .
responsible for the introduction of modern education into China in
the course of the past 70 years was to build a strong nation reést-
ing on military power and capable of existing in.a world of warring
nations."’/ Peake's study shows how this was accomplished over a
period of time resulting, after 1325, in an education system per-
meated with a "dogmatic 'and intolerant" spirit of modern nationale
- ism. 8 _
‘ In his spirited and generally liberal boog on patriotish pub=
lished in 1917, sir Cnarlesiwaldstein diéferentiates between patrie
i otism and chauvinis@ by describing patriotism as love'of country
and chauvinism as hate of all others., He further.suggests that )
there is & difference between true patriotism and false patriotism,
Obviously, he is against chauvinism and false patriotism, instead f

favoring true patriotism which incorporates unselfish love and

M A LA et

' A
woyalty for country and the basis for "the most effective higher

moral idealisr, ending in the love of mankind.ﬁg_ True patriotism,

Tl chdv et e A

‘to Waldstein, is an ennobling influence with ethicaljustifications -
that necessarily predispose a person to international patriotism,

in "love and loyalty to a League of Civilised and Free Nations."l

oy g e
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.Waldstein advocates social and political education toward this end

S

oy
s

with special emphasis on civics and modern ethics.11
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Education for both patriotism and chauvinism is suggested in|

S

T
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;,{ d a 1238 presentation by ., I. Kalinin to a conference of urban and |
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rural schoolteachers on the teacherts task in the socialist society.
Kalinin'atates that the most important work of a teacher is to _
bring up the new socialist man (sig), including ;he quality of "lové,
love forhoneﬂs oWﬁ peoéle, love for the working masses, lan should
Love his feilow-men.“13 Another important quality of the new social-
.ist man described by Kalinin isra "comradely spirit® because "we

gve surrounded gy capitalist couﬁttiés, because our Unid; is being,
systematically slandered and every bourgeois is ISnging for a suite
able moment to crush the Soviet Union."l%# This duality of global
love yet ﬁate for tﬁose things considered contra-national exemplifies
one kind of nationalistic education. |

My own studies of state laws ané#regulations governing patriotic
Aeiércises and teaching about controversial issues indicate similar
'rationaleé used. They also include the required content qf teacher
,behav;drs expected and some materials to be used in natioﬁalistic
ed‘ucétion_.l5 in California a statement by the State Board of Educa--’
tion includes: \ | .

", . . 6. A principal outcome of this study (ed. teaching about
communism) should be an understanding of and strengthened belief in
the ‘governmental system of the United Sta;es."l6

" Florida eneacted legislation for a course titled Americanism
versus Communism that, among other things,: \

"4 . . o shall emphasize the free enterprise-competitive economy
of the United States as the one which produces higher wages, high

standards of living, greater personal freedom and liberty than any
otler system of economics on earth. .

5. The course shall lay particular emphasis upon the dangers
of communism, the ways to fight communiiy, the evils of communism,
and the false doctrines of communism,! -*' -

The Florida statute further stipulates that one of the guides

10
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to be used in prescribing suitable textbooks are the official reports

of the House Committee on Un-American Activities and the Senate Ine

ternal Security Sub-Commlittee, and that "No tegcher or textual
material assigned to thib course shall present cemmunism as prefer-

able to the (government and economy) of the United Stzattes."18

w e e, - P

Maryland orepared an official policy statement titled "Strengthen

ing Democracy|Through Education" which says that "The public school

-

system is the|basic institution for developing'democratic behavior

\ and for maintaining and impgroving qgr American way of life."l?“
' <

\

\ Fifteen ¢ther states had some fhrn.of written statement, law

or regulation|regarding patriotic education and/or teaching about

fcommunism. \ . T
Studies pof texts and other materials used in schools have shown
nationalistic| education in other countries.zo A more recent study .,
" examined readgrs'used for elementary'schools in Communist China. L

Ridley, Godwih and Doolin, under a grant from the U, S, Gffice of

Education, cgnducted a content analysis of ten readers used on main-
land China fqr teaching the Chinese language. These books wetre used.
for the firsﬁffive years of school, two volumes each year. Publica-
tion data indicated about 12 milliqn boohs were publiehed, and it

is presumed that-they were widely used. The researchers argue that
the texts reflect the basic‘value orientations of the Chinese leader-
ship, and that political socialization occurs through'a society's
formal educational system,- They state: "Education, then, is a tool

of politics;"21

Ridley, tﬂé}.wfound that the stories used in these Chinese
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readers fell into three categories: primarily informational, aimed

at specific pollticel'ettitﬁdes, a deslgned for beﬁavloralqmodel-
ling. The' readers were ueed in formel education after tﬁe chlld
had been informally educated under the educatlonal policy knOWn as
the. "five loves": 1love of the motherland love of. labor, love of
science, love of the peéple and protection of public property.
Heading the list of items that the three-toJEour-iear old should
know was "the plcture of Chairman Mao and the national flag." 1In |

the child's fourth year he should "know a few stories about how the

Liberation Army fought the reactionarfes." .Fifth year is for in-

tensification of the five loves, lhe sixeyear old was to have eme=
phasized Phating react onaries‘andiAmerican lmperialiem, on loving
¢ o0 éeEce-lov ng fri¥endly nations, on loving the new China. . 022
Simflhr, but stronger statements coupling love of country with hete ‘

of contra-national ideas permeate the texts, and teacher education.

~rmaterials surveyed.23

‘Cn the grounds that teaching materials do have an influence
on the politleel views of students, or et least reflect ghe soclety}e _
vlews, text apalyses repreeent one avenue of research in natiohal-
istic education. These same greghds provide the arguments for
censorship of educational materials, and thus, for studies of such
censorship as a part of natiéhal(ég}c education, rThere are many
examples of censorship; so many in fact that there are.regular pub-
lications which report on the cases.24 An excellent book by another

‘c

A!
Jack Nelson, the more famous one who ig% newspaperman, treats the

subject well though much in this area has happened since publication
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of the book.zs Censorship designed to -improve patriotic education
is reported by P, A. Marasimha Murthy in his historical study of

TNLer T e

interesting research by bavid Naylor developed instruments for use

Japanese nationalism.. He reports on the interference of government
hy the establishment of.a‘screening;system‘to judge texts: for use
in the schools. .Cne result reported was a qualitative change in
booﬁ.content with mucH'greater stress on patriotic ethics. Follow~
ing scandals related to text selection procedures, text production
in “morals, history, geography, copy=-books and Japanese language
readers’ was nationalized. Science books followed shortly, and all
the books wére reviewed hy a committee of representatives from the
Army and Navy as well as:the government.25 .

" Patriotic organizations and other pressure groups have also
cohtributed to forms of h@tionalistic education. Studies of the
efforts of these groups and the resulting school practices -show
their 1nfluence.27 This is an area in which relatively little recent

v

research has been conducted. ’ .

. Another kind of research interest in this area has incorporated
instruments for measuring various responses to education for national
loyaLty. Remmers work on student attitudes toward basic American
documents indicates that sofe Amexican values‘as expressed in the
Bill of Rights do not seem to have been well taught.28 Other studies
in the political socialization literature hold promise for those

interested in the study of national values education,2? An especially

in differentiating among perceptions held by persons in various

e

school statuses in regard to situations involving nationalistic

~ Lo )
« . -
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education.3° In~school observation, interviews and even ethno="

‘ graphic research could expand our knowledge in nationalistic educa-

tion. . * ' 3 ’ R
. SUMMARY ¢ |
This paper proboaea that research and scholarship regarding

nationalistic education be encouraged as a way ef undenstegdingv
this form of values education and to inform judgments made on the
rationales, nature, form and pfactice of such education. it high-
lights some of the studies conducted in thie field and suggests that
severel nds of. research on'égpy/topiés can contribute to this body
of literature, Historical research, current documents study, text
and materials analysis, censorship investigation, socio-psychological
instrument development and use, interviews, longitudinal atﬁdiee |

and others can provide valuable knowledge. - , C
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