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THE PROFESSIONAL'S ROLE AND PERSPECTIVéS ON CHILD ABUSE
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Thezé ls ﬂ tendency to consider the eigth amendment pertalining to

i

punishment inflicted on
children by adults: such as.p;rents or guardiang, lnstltutlonal staff,
scheoilpersonnel. etc,. While professionals generally eeslre to help
children, professionals }nadvertently abuge children in ways which tend to

be overlooked at the expeqnse of the more extreme forms, Some of the ways |

O
—
4 cruel and unusual punishment as forms of corpora
Ei:I
"ln which professlonals inadvertently or del%berately abubke children and
perpetuate child ahuse. an aspect of "cruel and unusual" punlshmentlwlll .
be explor;a Whlle much of the material can be applied in principle to
.a}l lndlvlduals‘norklng with children, the emphasis will be in the ed-
ucational area beeeuse most of the waking hours of children are devoted to
school or”sohool reiated actlvltles. '
fiﬁﬂ* ~ The Children's Defense and (1974) d4id an extensive study on children
| C::) who are not 1n\school.' Of particular relevance %o chlld abuse, are child-
'Alji§'ren who are harassed and rejected by school personnel to the extent that
<2c>“edueation becomes 50 intolerable that they may react by truanting or
<::> dropping out. These rejected chlldren include, for example, migrant chlld-v‘
c::>rmn. pregnant girls or unwed mothera‘\chlldren labeled as "troublemakers"
m by some teachers, those not expected’ 2:0 achieve academically and as a con-
_ ‘:L‘,sequenoe are not given attention or helped to learn, children who are so
poor that they have few clothen.and no money for scnooi activities, and

mémbers of minority groupsa in deeegregated schools who are more or less

pushed out (Chii‘dren.'a Defense Fund, 1974). It may be observed that

*Now at Woodbridge Emergency Reception and Child Dlagnost&c Center, P,O.

2
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chlldreﬁ and their parents have'beeﬁﬂencohragad to withdraw through
counselling, and as a consequenhe. ;re pushed out of school through a
counselling process designed to “help" children. Psychologists are
frequently placed in a conflict between the best interests of the"chlld
~and an educatlonal system. lncluding administrative policles qf.the'
facility which often take priority. .

There are 1nstanoes where it 18 nécessary to seek expert help from
outside sources for chlldren\ln the school, However, there 18 a risk that-
psychologically sophisticated teacheré and school psychologists could seek
expert help from outside sources without considering the posslblllfy of
what_Mays rerorred\ﬁo as "pseudo-maladjustment (Mays, 19?3; Pe 45) where
a child avolds isgues so as not to face/the challegz; of demands placed on
hlm'for more Aifficult assignments whlc; give him less time for recreatlonﬂ
A8 a conaequenoe. teachers and parents might encourage thia "pseudo-mal-
ad justment Dby trytng to treat 1it, It is lmportant to recognlzo that at
some point, practically all children reflect textgpok symptoms of psych-¥
ological disturbances wlthgut belﬁg disturbed onougﬁ/:; necésgltate out=
slde help, ' -

The preésurob.or teachers ;nd paréents obgessed by marks or psych-
ologists by I,Q. scores and achievement tests often produce irritability,
fatlguo. psychosomattc dleorders. and rivalry between classmaCes. "Many
schools divide the students into 8eparato groups based on abllity or pobt-
graduate career plans, thereby cottlns up socialeolass rivalries buaed on
rank and status (Haney and Zimbardo. 1975, p: 106). ‘Competition is often
enoouragod because it holps ohildren jincreads their school perfornanco.
Honover. 1n competition, onc'a victory 18 at the cxpense of another's de~

feat, often accompanied by humiliation and a fear of ¥ailure. AS & con-

gequence, .students are more ooncernéd with coppeting'ror grades than with

- N . d.
s ‘ 3 ‘




Riscalla 3-

the subjoct matter to be learned and go through schpol without really

learning. \The mental health of those working nlth chlldren is important

* and emotlanal problems can have harmful consoquencea on the student., For
exanplo. power hungry teachers bellttle thoir students, sadistic teachers

are physlcnlly and verbally cruel and some teachers unconsciously man~

T
A

ipulate students to serve their own nibds. etc.,. It was reported that
teacher in Columbus, Ohio was so sarcasi&c and hostlle to a student that

the glrl faked stomach aches to stay home, fell behind in. hﬂgb;ork .and

then refused to go to school (Brenton, 1971). It is difficult to deal deé-
cisively with teachers, school psychologists, and other scho?l personnel
largely because of tenure proteoting them and organizations who fight for .
the rights of professlonalé. There is also a tendency for school Adlin-

istrators and public officilals to assume a "don't rock the boat” attitude

with the consequenoe® o{ encouraglng and perpetuating child abuse, An al-

g;»‘ ternative perspective based on~on115htonnqnt recognizes that the health

of the professional is basic to professional effectiveness and more 1m-

o portant than tochﬁlque which is ordinairly stressed, It 1s important for.

s those workiqg'ﬁlth ochildren to be aware or‘thelr own motivations and "hange
ups,” and to be Open‘to Opportunkfloa for growth as individuals. |

Child abuse 18 an extreme form of discipline, but in the final anal-

ysis, dlsolﬂilne 18 disolipline regardless of degfee. For purposes of ‘
paintaining the social structure, including the institutidéns ;f soclety,
various forms of discipline are accog}od and prﬁctlcdd. ‘Dlsclpllne&

" policles in !iohOoi ar% arbitrary .and‘not many school districts have Slear, |

written policies governing their digolplinary actions, A number of in-

cidents have been roported where corporal punishnent 1s still belns .

used (Msurer (E4.), 1975). New Joraey and Massachusetts are the only
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states which have laws prohibiting corporal punishment (Haney and
Zimbardo, 1975). -Some ychoois gfve students a choice between suspennlon.‘
corporal punlshﬁynt, or:defehtlon (Children's Defense Fund, 1974), Dis-
clpllne 418 one of the manlfastatlons of a‘deslre to be psychologlcally se-
cure. Since discipline guarantees-a result, the desired result 1s more
lmpﬁfyant&than the means'qged to attain it., In the use of discipline to‘
‘-obtaln‘a partioularndg;ﬁlt. the;systen often“becomes_more‘lmportant'than
the human belngs ln'lt a;d dlsclﬁl}ﬁe then becomes a subatlyute.qu or an
erroneoua conception of love. ' Rewards and punishment are aspacts of dis-
.clpline and part of. tradltlonal child rearlng practices. The lndivldual
is brlbed lnto ”rlght” actlon by rewards and s 1nst1110d with fear of
and actual punlshment 1( violations occur. The reward or punishment then
often beéomes more impprtant than actions. A perspective involving reward
and punishment assumes that such a system of disclipline 1s a means to an
’ end whereby the individual will eventually "act right" for its own value
without any ulterior motivations or expectations. This is difficdult and
practically imposq!blo. particularly in view of the prooess of conditioni
An alternative perspéctive‘does not seek immediate rbsulté. but is prim-
'arlly concerned with explaining and cncoufaglng consideratioh for.others
" including harmonious action wlthout lnducements or threata. It ll\recf
ognizaed that the means are .oro important in determlng the result.
rather than the result bolng more important than the means in’ the more or
less traditional perspectives.

Children are often inadvertently abused through programqﬁdeslgned,
fo help them, The general fleld of achlal education including special

services was developed to provide opportunities for those children who

-
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deviated from ”normai" chlldren'to help them attain their maximum pot- .
entlal. The perspective of speclal class placement is based on the trad-

’ 1tional medical model which assumes that by finding out what 18 "wrong"

{ with an individual, corrective neasures including treatment can then be
undertakon. Children are placed in Speolal education by finding out what
18*”wrong“ through diagnosis and treatment in the form of remediation by

{ - Speclal class placement or special services. The deleterious consequences

‘ of ‘labeling children in speclalreducation is well nown and has been dealt
with extensliely (1.e. Combs and Harpef. 1967; Dunn, 1969; Jones, 1972}:
Macmillap,doned,and Alola, 1974; Meroer, 1972; Riscalla,}974). Ideallp one
objeotive in speocial odncatlon‘u'to aventually retarn the child to the

1 regular oclasasroom setting. However, too often "speolal eduoatlon children"®
remain in special class placement ;hrough thelr school careers. An enlight-
ened perspective 1is concerned primarily with the uniqueness of each in-
dividual rather than the majority of students; and recognizes that not

3 ‘ every child can benefit from a traditional sitting-in-class being taught
by a teacher. Chlldren are desoribed as individuals ;nd understood in the
gontext af their own lived, here and now world. There 18 evidence of eﬁ-
llphtened school programs in school systems throughout the country. A ~

number of school districts have developed new schools or programs to serve

as alternatives for those children who do not respond to traditlonal/methods
of education., These alternatives include for example, work-ctudy programs

k where students in‘vocatlonal programs can earn some money whlle cdmpletlng

their education and have the possibility of employment following grad-

uation, - Thg Metropolitan Youth Education Center in Denver has an alter-
native program for senior high school students and oclasges are held all

. | . |
year, both day and evening so that studenbs can have a flexible schedule %

”,(cl§od in Children's Defense Fund, 1974). Richland County School Number
’ . / - - )

9
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One ln South Carolina -has been opdratlng a Walk-=In School since
Septembo:. 1972 and has no fallures or rormal achedule (eited in Child-
ren's Defen;;‘rund; 1974), Speclal oducatlon in uostinlt.nocn by de-
- finltion and philosophy can be- carried out 1n asregular classroon
(Slegal, 1969). Severely handicapped chlldren. such as Shoss .. with
epilepsy (Tenny and Lennox, 1962), Bllnd (Gray, 1962), and mentally re-
tarded (Blackman and Sparké.‘1965) have boeh intentionally epro}ledlln
classes Qlth nonhand 1 capped chlldren. It has beeh mandated that hane-
dicapped children participate 1ln Head Start (Cohen, 1975), thus integ-
rating handicapped with nonhandicapped children. Courts are requiring
"least restrictive" placements of handlcapped chlldren yhere the primary
concern is to place a child in the mbst nogyal aettlng.(ﬁusgo._197b).
Children's rights legislation protecting the rights of children can
havé harmful consequences, particularly 1if the legislation 1is c;rrled to
. extreme forms. Teachers or school administrators have'had gudlclal.l
oiecutlve. and legislative powers, Haney and Zimbardo (1975) reported
similarities between high schools and prisons. "As in the country's
prisons, America's schools glve their guards or t;achers almost ;bsolute
guthor1t§ over the student lmmates (Haney and Zimbardo, 1975, p. 26)."
‘Chlldren'are now entitled to due process in the school system, The ;om-
pleiltyhand length of the procedure of due pfbceas present dlrficuléles
.ln application to a school setting and 1if "applied rlgoroualy in school,
the educational organization would probabl;(oomoqxq a halt (Duffea, 1974,
pe 57)." With suspensiona, the Supreme Court only provided "mlflmum“ )
due process, as the student before suspension 18 not constitutionally ‘

entitled to have a lawyer, cannot call on his own witnesses to testiry,

" or cross examine witnesseg, Due procos;'pouel a dilemma in that

/
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‘suspensions are often glven\id discipline unruly students 1n order to
protocp the rlght; of other students and school property, and at the sgme
time to prdtéot the ?lghts or‘each individual child, There 1s a problem '
in balancing the'rlghfl of the states to‘have meaningful, peacerul' S
schools and concurrently in protecting.the constitutional rights 0! ohl{d-

ren, "For all 1ts vagueness, disjolntedness and seening contradictions,

the 'nlnlnum' due process roquiroment for atudents which the Suyéeme Court

now has laid dowﬂ.ﬁn Goss VB. Lopez must 8onehon be made-~to work. 1r thia
turns out to be impossible (and the; odds seem onnlously in ta{gr of such
‘gn outcome) the cure perscribed in a future ruling lg 1likely Qo be more
painful than the disease (Nolte, 1975, p. 49)." The rights of chlldren
are often at the“expﬁnse of the rights of parents, teachers, and instlt-
utiona which generate a conalderable amount of resistence and ways or
finding legislative loopholes, Chlldren wlth little or no respect ror
others are often protected,by the law and msnipulate over zealous ch%ld
advocates which oould perpetuate dellnquency. It often happens that‘en-
lightened parents, teachers, and other profolslonals soncerned with
children are abused in the process,

The coﬁrts have acted to remove children who have been neglected or
abused from their homes, Howaver, the child fréqu;ntly "goes from the
frying pan into the Fire" by being placed in inadequate foster homes
where children encounter neglect, abuse. or overcrowded institutional
facilities including group homes. For exaample, both of Karen's &arents
weres alooholic and she was abused and neglected to such an extent that
she was placed in a numbgy of foster homes, In-one of the foster homes
she becamé pregnant by her appointed guardian necessitating removal from
the home and placement in a diagnostic center for evniuntlon and

recommendation for placement, Karen maintained that she wanted to be
/ - - ' .

8
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reunited with her notﬁer ln‘qplte of the fact that her -othef had prd~g.'
viously abused and neglected her. It may be obsarved that children often
perceive removal from the home as a further punlnhneét. and have 4diffieculty
understanding ;he'real reason for thelr‘ronovn}. They also display &
conslderable asount of loyalty and devotion to their parents, regardless

of qheir'miatreatneﬁt. and have the belief that it is fhoy who are "bad,"
"Etforts made to 'save' the child from his bad aurrouﬁdlngl and to glve ™
him new standards are commonly ot no avail, sino. it 18 to his onn parunta

who, for good or 111, he values and wlth whon he is 1dant1tied (Bowlby.

1965, p. 80)." The human element can be disabling and interfere with de-

cisions rendered in behalf of children, including the judiclal procoes.

~J A

For example. Burt (19?2) Andicated that. the desire of tha judge to

"punish the parents and remove “their child whek‘he believes that thoy have
acted (and in fact they have acted) hurtrully toward the child, can be as
much or more a prqduct of the judge's unconseious identification in the
transaction as his reasonad response that this individual child will post.

be helped by removal from these particular parents (Burt, 1972, p, 98)." A

Children's rights are deternlnedvln the adversary systea by enforcing sone

" of thq rights of parsnts engaged in conflioct which treats children as

property (Freed, 1972) and can, in principle, pertain to all instances of
child abuse and neglect.

' ~
‘There are circumstances where a parent takes a child to co?;t for:

lncorriglbillty or files a complaint as a degperate, lcat rosort measure

to seek and obtain help for the child, The child 18 now entitled to due

- .
process including representation by an attorney. As a consequence, the

- ,adversary position of parents and children i» increased which often results

9 )
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in a further breakdown of family relationships where evaryonﬁ. including

v

the child is abused.

The wvagueness of much of thc legislation and dlfriculty in appllcatlon
or enforcement in the final analysls is due to a belior in working in-
dividually or together toward some ideal or future goal. Indlvlduals are
‘thén shaped according to boliofs in what should be and as a oonaequence.
the 1deal or future goal becomes mgre important than the lndivldual in the
context of his 1ived in wotrld with all of his complexitieg. Thers 1s algo
a gap between the present and future in which many factorz exert an in-
fluence and are often ignored or overloofid by a primary focus on en-

deavoring to bring about what should be. The alternative is a broader

perspectlve based on understanding an individual-or set of clrcunltnneea

"in his or her present context without preconcelved ideas as to the

"ghould 'be"ideals and goals: and to respond on the basis of what is;
(Freed (1972) and Foster (élted in Freed, 1972) in the'aréa of family
law have been instrumental in encouraging an alternative pdrspoctlve to=-
ward children, Postep‘(oited in Freed.‘1972) 1nd1catod a perspective of

children with the mpral ahd legal right to be considered as persons,

‘"As persons, chlleren have individual interests apart from-and sometimes

» " In confliot with-parental or secietal interests, -Children are entitled :

to aaeert these lnterests and to have them heard and considerad by any
authority rendering a decision on them (Freed, 1972. p. 36)." Partlnent
evldence 13 frequently nof permitted. overlooked, or no§ 1nqludad‘for ’
purposes of "winning a case™ or to galn som; advantage f% an advearesary
system, Ff?m the. alternative perspective, Freed (1972) advirod an

approach where ",,,it 18 the duty of the court to admit all relevant

RN 10
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evidence bearing upon the actual paychologlcal and physicel welfare of
the child and to base the declslon upon such evldence. Independant

counsol for the child should be pornittod to partlclpato in the hqarlng

~

4
A8 a consoquence. the child is percelved as ﬂ unique peraon and recognizod

in his own pights. ‘ -

- Institutions such as schools, the legal system, government, etc. are,
in the final aialysls; composed of people and exert a powerful influence

. over the lives of others. Individuals with an enlightened perspective
have the constructlf;ly critical skills and values ﬁecessary to resist
and overcome with positive a)lternatives, the manlpulation and dehumane
izatloéfthat takes place w;thin the 1n5t1tutions of soclety, It.is
thegefore~hbped‘§hat in the process of evolution wthout‘rgvolutlon.
there will be no need tg legislate or specify that children are persons,
for 1t will be assumed as a matter of fact, What is best for ‘the child
will th;; take place és a means to an end based on a perspeactive of
children as persons, and will therefore be beneficial. "Peoble who are
auakeltélrealit%es. aware of their inner selves, and aoourate}y informed

of theilr environment can best contribute to the social, moral, and ’

political reforms vital for an enlightened society (Rismcalla, 1971, p. 1131).,."
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