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ABSTRACT
This study was designed to assess the ‘effectiveness :
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semester at an established community college in an urban azga of ,

California. Minority students constituted 45 percent of college's ‘

total enrollment. The study sample consisted of 65,Chicano students

(42 males and 23 females) who completed-one of four Chicano Studies

courses (Chicano Literature, the Chicano and Educationy the

Psychology of the Mexican-American, and the Mexican-American in the

United States). The dependent variable of self-con + was measured

by the administration of the Tennessee Self-Concep:egcQ;e on the’

firs+ and last days of class. Results indicated that pa t&cipation\$q_
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CHICANO STUDIES AND SELF-CONCEPT: IMPLICATIONS

IS Requirements for the Degree of Doctor of Education
t

FOR THE COMMUNITY COLLEGES

( BY ~
. Jess Gonzalez -

December, 1975 L

! , The community colieges have experienced a great

increase in enrollments. While current enrollments appear to

b

ag\iz expected to ™
perform a significant role in meeting the ed Qgtional needs

't

be stabilizing, the\ community colleges

of future students. Many of the new students affgpding the
community cglleges have been described in the liéeréture as
nonffaéitional, high~-risk séudents)who have doubts about

their academic ability and their self-concept. "A need gxi%ts
for programs of instruction that enhance the self-concept.
'Tﬂis study was concerned with the Chicano student in the
commu?ity*cqllegg and assessed the effectiveness of Chicano -
Studi, in raising the self-conpé;t of Chicano students.

This study investigated tye relationship between

Chicano Studies and self—éoncept.

The purpose of this study
was to dqtefm;ng whether partigipation in the learning '

activttieé—of a Chicano é@uﬁies course would significantly

’ _-" increase _the self~con9€5% of Chicano’ students enrolled in /////

’

, \ 9
Chicano Studies at the \community college level. L

. -
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The study took place in an urban California

community college that was established in 1916. The -college
had an enrollment of 8400 students wit% minority students

/ N
comprising 45 percent of the total enrollment. <\\\ [)

Sixty-five Chicano students enrolled in one of four
selected Chicano Studies courses nere assessed for changes in
self -concept measures. The students were enrolled in the non-
required courses on a voluntary basis. ’

It was hypotbesized that significant differences on
pre-post self-concept measures would be shown by: (1) Chicano

students who completed a Chicano Studies course. (2) Chicano

students above established median inéome levels. (3) Chicano

students above established mean cumulative grade point\\\ //
"o B‘

> e
N \ average. (U4)-Chicana females. <
\ |
' \ The study was condutted during an 18 week semester.
S : ' ) /
\ \ The depandent variable of se -concept was measured by means
- N

\ of the Tennessee Self-Concepﬁ Scale. Participants were

A

administered the Tennessee Self-Concept Scale on the first -
. ; -

\

\ 'day of instruction and at the 'conclusion of the course. The
~
\ statistical design employed to analyze the reported pre and

\ posttest data on self-concept measures was a one-way analysis

//A////////X cf covariance. All hypotheses were tested at the .05 level
/ of significance. .
The results of the t- tests for the hypothesis that

a course in Chicano Studies would significantly. increase the
N

self-concept of .Chicano students indicated that there was a

...._...‘._.am.‘;. L e  a ek  a  aas b ol
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d significantﬂg;fference between the means of the pre and post-
test for the self- cbnc;;;\;gfiable (p <: 001) The results

indicated that no

<:;} the one-way analyé/s of covariaﬁc

ignificant differences were found on the relgkionships

between iﬁéeme, grade point avé/age, sex differences apq'
self-congept méasures. |
It was thé;efore’conééﬁded that participa?ion in
the learning activities of a Chi9ano Studies course'
significantly increased the.sg}f-concept of Chicano students.,
A spegialized course of instruction that/ was ethnically and
culturally oriented arid that emphasized se%f-conpept
enhancement affected the se1f~concep§ in a positive direct}on.
It was suggested éhat community colléges could

et e
S

perforﬁ/;n important function in meeting the educational and

-
I'd

psychological needs of Cbicano students by providing a Chicano
Studies\bgfriculum. it Wasjgdgg suggested that community
;colleges aﬁd other educational institutions could perform a
valuable service for all students © pyoviding an educational

curriculum that enhances the se1f~c;k9ept.
\

\

‘/ -
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N CHAPTER 1 o ///<
INTRODUCTION e

Context’ of’ the Problem

Community colleges/experienced a number of changes
‘during the decade. of the 1960's and the early 1970'8. ,These.

changes were reﬁlect in increasing enrollments, a new typea

of . community‘colle fudent, and the introdUction of pew -

i courses in the college curriculum. These trends have

hd o

onsequences for’ the(future role of the community colleges. ‘

A

3) reported

¢

The ?arnegie Commission ‘on Higher Education (I970,
ﬁhat "%he most striking recent structural l

development‘in higher education in the United States»has

L

p
)

year colleges an@,spez?glized institutions accounted for 38
percent .of" all\\he institutions and 28 -percent of the students

fn ﬂigher education in 1970 (The Carnegie Commission on !

Higher Education, 1971).. Total enrollment in twosyegF -
institutions nearly‘tripgedﬁggjmeen" 3-1970 (The Carnegie

Commission on Higher Education, 1971). Monroe (1972) pre-

dicxed that approximately three-fourths of all college ‘fresh~
men would be attending a community college'by 1980{

. | Several factors contributed to tne large enrollment
increesés in the community colleges., Among these were the"
7peﬁ’admission standards, the convenient geograp%ic locations
of the community colleges and low tuition policies (The,

10 - - . -
1 ‘

been the phenomenal growth.of cOmmunity colleges.? The two;

v
¥
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- Tillary (1971) reported that approximately one—third of all’

educatdon. Brossman and Roperts (1973) reported that students

‘ . / .
‘tion,(l97l) have found that fninority enrollments were still

been described in the related literatu

) academically than previous students who attended the community

Carnegie Comm ssion on Higher Education, 1970) Medsker and

students entering college in the United States entered
through the "open doors" of ‘the cdmmunity co}f/ge. They J
found'that 80 percent of college age persons in California
entered higher education through the community colleges.

o ~In addition to large enrolIﬁ?nt increases, the compo-
sition of the.student population has/also changed. The
communitj‘collegs openbdoor policy yés enabled a new ‘type of
student to attend college. Baﬁig%/minorities were among the
new types of‘students appearing én campus in significant

numberg. Newman (1971) found tnat 1966 marked the beginning

of. a major attempt to incorporate minorities into higher

from various ethnic, racial, nd culturﬁl minorities were
.l
attending community c@lleges in unprecedented ‘numbers, While

0’Banion«(l972) ‘and ?ha<Carne e Commission on Higher Educa-

under-represente in comparison to their population ratio,

students from racial m1non§t;es comprised a significant 1

number of new enrollmengﬁincreases (The Carnegie Commission

.on Higher Education, 1971 Brossman, 1973) '
The new student attending thg community college/yas

/

e as less capable

college and less capable than the four year college’student.

i




0'Banion (1972, p. 41) states, "all researchers
confirm that community - Junior college students, compared to

their counterparté‘Iﬁ"four - year colleges dand universities,

svore significantly lower on all current measures of academic
/éZility." Cross (1971) reggrted on the low achievement skills
, </and att;tudes of the new student. Roueche and Kirk (1973)
. jdentified the new community college students as "nontfaditional",
, students who had 1little chance of achieving academic sutcess

in traditionaléfgzleges, students .whose parents did npt attend

/

. / \
college, students who never gave serious thoughts ;7’attending,
college, Moore (1970) referred/po the new studgntwas a "high

risk" student who had experienéed failure before, a student
who faced overwhelming odgs/in‘attempting to succeed¢in school,
S/ Ca
Many of the néw students attending the community

colleges have also been described as Deing less confident of

/
their abilities and as having low self-concepts (Medsker an%

Tillary, 1961; O'Banion, 1972; Collins, 1972). Cross (1971)

nd Collins (1972) describe the "new students" as being

z;gsive, lacking confidence in thémselves, feeling that they
/

will fail, and avoiding uncertain situations. Roueche and s

Kirk (1973, p. 70) stated: . * . -

- The community college high-risk student, then,
. is often esitant, conservative, low-achiever
with serious self-doubts, lack of confidence,
poor, mental health, and motivation too low to
detect. He asks to be taught but does not
really believe he can learn because he has
’ experienced a lifetime of academic fallures.
' While he aspires to self-actualization, he .
will fail again. - \

| 12




. . There has been a lack of attention directed tdwar&s
the nontraditional student who has learning problems and a
low self-concept, Roueche and Kirk (1973, p. 61) stated, "in
1968 there was no tangible evidence'that community colleges
were doing anything positive for nontraditional high-risk

. |
students." Q/Eanicn (1972, p.. 33) has stated “"there is too

A

1ittle focus on developing positive\self oncepts and, motiva—

tion to allow the student to overcome his hi,tory of failure."

' There is a need for developfn program \of ins ruc\\;\\
tiom, that enable students to perceive them elves as worth; and
valuable human beings. While limited.concern'has beea‘shown

‘ffor the nontraditional student somé progress has been made.
Roueche and Kirk (1973) have described successful ! velopmental

programs meeting the needs .of the nohtraditional student. All
N . ; / .

of the programs emphasized the persOnal development of éagl

student and the-development of a positive self-concept. ‘ .
fhe possible role that the educational system may \\\

perform in self-concept ®nhancement has assumed greater

positive self-concept has been viewed as .essential for

_ educational success., The possible relationship between self-

concept;, academic achievement, and courses that enhance the

1

self-concept fay have important consequences "for the new

types of students 'enrollimg in the community colleges.,////

students destribed as underachievers and as having a low




~ ‘\\‘ ‘
self*ooncept.
One of the groups of the new students that have
"jaﬁpeared in increasing numbers on the community college
campuses was composed of Cﬁdcano students., Lopez and Enos
(1972) reported on the treod towards an increasing Chicano
- ' student enrollment‘in the Soutbwest colleges'and especially
\ in the California community colieges.
The nontraditional student was described as a low
achiever and as hayihg a low self—o;ncept. Chioaoo students
\ have also been described in the literature as low achievers
and as having a negative self- concept. Ortego (1970) reported »
\hat Chicanos have completed less years of education than other
groups. McDaniel (1967) found that low income Chicano students
N in gtades’one through six showed a decline in self-concept
so\?es,as they advanced from the first to the sixth grades. ,
Carter (1550, D. 53) stated "self—derogation is seen by most:
. sohoolmen as\be;:g characteristic of a disproportionate percent-

age of Mexican-American children, especially adolesoents."

\
\

It was ;feziously mentioneq.that some developmental
programs haye been suocessful in enhancing the self_concept

. of the nontraditionalcstﬁdent. Chicano Studies, courses have
also been viewed as self—eﬁhanciﬁgf Several educato;s have

— p;gpaﬁggxghicano Studies courses as a possible solution to the
\\g\ personal and edaoational problemy assocliated with‘f negatfve b}mﬁf
A '

*»

self-concept (Lopez and Enos, 1972; Cabrera, 1971).- One of
\\tte Justifications cited by Chipano~eduoators for Cﬁioano_ \ -




Studies courses was the value of\these courses in raising the
self—conpept of Chicano students and the possibility that a
positive self-concept might contribute to learnin& in other
basic educational skills: (Lopez and Enos, X¥972; Cabrera, 1971).

\ . One of the challehges facing the.community colleges

’ is how to cope with the increasing number of Chicano students
on the community college campuses. Several studies alluded to
Chicanos as having academic problems. a negative self~conoept.
and as performng poorly in the traditional educational

~

curriculum,

Purpose of the Study .
. L % ]
It was suggested that Chicano Studies courses were

potentially promisiné_in selfrconcept enhancement. This study
"will focus on the‘Chioano stﬁdent and will address itself to
the relevant literature studies on the self-concept of the
Chicano, 'The:study will also assess the relationshipﬂbetween
self—concept and,Chicano Studies. The purpose of this‘study
.. was to determine whether participation in the iearning ‘

i
activities of Chicano Studies courses would significantly raise

the self-concept of Chicano students enrolled in these courses

at the community college level.

\

Statement of the HyDotheses\‘ R \
On the basis of the literature reriewed in Chapter II
.
it is hypothesized that:
~ o~ I. Chicano students who complete a Chicano
T Studies course will show significant
¥ increases. on pre~post self-concept -
measures.




IXI. Chicano students \mbove established
median income levels will have a
significantly higher measured self-
concept than Chicano .students below
the median income level.

) I¥I. Chicano students above establishéa mean
cumulative grade point averages will
- have a significantly higher measured
self-concept than Chicano students
below the mean cumulative grade point
average, |

~ IV. Chicana females will ve a significantly

higher méasured self-céncept than Chicano
males.,

Definition of Terms

For the purpose of this study the following terms are
defined as follows: R

Chicano. The terms Mexican, MeXican-American,
Spanish surname, and Chicano are often us inudescribing\g
person of Mexican descent. A person born h Mexico identifies
himself as a Mexican. A Mexican-American iis of Mexican descent,
but his‘bifthplace is in the United ‘States.| Spanish surnamé\

includes those persons whose last ﬁame is o Spdnish origin.,

The origin and meaning of the word, "Ckicano" is

debatable and causes a difference of opinionli nterpreta- L
“.tion. The word does not appear in dictionarjes. The word, . ~
. N _
- _-"Chi " has been defined in both a positiveé and negative

N

\
- T . meaning of the word. Maclas (1971) expresseq the' opinion

that "Chicano" came from ‘Northern Mexico. Orfl vigw gdvaﬁced

\\ is that "Chicano" was the result of combiningithe "Chi" from




\\

\“An American of Mexican descent who attempts through peaceful,

/‘ . ‘ <‘ ‘ .
\\ ’ . 8;

Chihuahua, a city .and state of northeran Mexico, and the "c;;::\\\f*

froﬁ Mexicano., \}mmen (1972) attributed the ‘ to Nahuatl

origin, suggesting that Indians prono ced Mexicano as "Me-shi-

‘

a-no@. In time the first syllab¥e was dropped and the "shi"

was re%laced'with "6h." AnotHfer view is that "Chicano" was a

productyof the slang u by the Pachucds of the 1940'sy

The me ngs attached to the word "Chicano" vary.
associate the word with militancy. Others Telate

v AN . .
ilexico and a derogétpry meaning related to a bum, hood,

N

7d low class. Macias (1971) hasirelated the word " Chicano"

to a positive meaning of pride and self respect. A "Chicano"

7
who is proud of his background and 1s

is viewed as a Yer
involved in

(1972)

ividuals are calling themselves Chicano. As more people

Zoving the conditions of his people. Simmen

s pointed out that an increasing number of

adopt the term, the meaning changes. Simmen (1972, Pp. 56)

has stated that in the future a Chicano might be defined as,

reasonable, and responsible means to correct the image of the
Mexican-American and to improve the position of this minority

in the American social structure.”

—ng
iy »

~ A positive or negative Peaction towards the térm

A =
-
a

"Chicano" is related to a person's age, birthplace and
;-; R
geographic area in which he resides. There As disagreement

on .both the origin of the word and meaping. For the purposes

of this study, the word "Chicano" 11 'be used., The meaning




- enhancement were:

associated with it will be related to a positive meaning of
Y o R
pride and involvement.ln issues concerning persons of Mexican -
Lo Y .
descent,

3

Chicano Studies. Courses that are oriented tOWanéég

a Mexipan-AmeriQan or Chicano Studies subject matter. These
course% are part pf the college curriculum in the cemmunity “\‘g\\
college:where the yresent study was conducted. The courses

are of one semesﬁer duration and carry three units of credit.

The four courses 'selected for assessment of self—concept
\ ’ ’ : . '
\\ ’7
(1) Social Science 42: The Mexican-Americn in the

United States.

at -

(2) Huiman Development 1: The Chicano and Education.
(3) Psychology 37: DPsychology of the Mexican-
American.

(4) English 37: Chicane Literature,

Self-Concevt. The att'itudes/ and feelings that a
person holds about himself. Inherent in the self-concept is
the value t a person assigns to himself*and his perception
of his self—worth on a negative to positive scale.

. Median Income. A yearly income figure of §$7,000 was

designated as the median income. This figure represgnggg the
median income reporteq by the subjects who participated %n
this experiment.

Mean cumulative grade point average., The mean

cumulative grade point average was identified as 2,74, This

S 7
]

b:ﬁ-"‘*“"*’ .1 8
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'

~ figure represented the mean cumulative grade point average of
th community college student body that serVed as the locale
™

for| this study. . ) £ P

Chicana. Females of Mexican descent. ’ -
\

The é&gnificance of the Study o8

\ Although studies have examined the changing §tudent

‘body c position of the community collegesd, the self-concenrt
/——_.\

of the new student, and the need for developmental programs,

limited attention has been focused on the Chicano student.

Healey and DeBlassie (1974) found that studies examining self-

There is a need to conduct studies that concentrate en the

(4

concept have primarily concentrited on Blacks and Anglos.

Chicano student as one segment of the new student in the

. community colleges. How important is the self-céncept to
learning? Does the Chicano student have a low achievement
record and a negative self-concept? How effective are Chicano

I
Studies courses in signif/cantly raising the self-concept of
Chicano students?
Lopez and Enos (1972) have found an increase in

Chicano Studies courses in California colleges. Studies <<////

-~

assessing the effectiveness of Chicano Studies in self—concept T

e

'enhancement are lacking. Zerkel (1971) has called attention

to the need for efaluating 'the effectiveness of multicultural

’

programs in raiaing self concept. Ccabrera (1971, p. 18) has

also shown the necessity for an evaluation of Chicano Studies:

13




11

Are all individuals crippled by a/sensé of
inferiority and if not 1s there a total
need to restore identity? 1Is it essential’ .
. that all Chicanos be required to take those - -
R programs?. Obviously no one answer can be
established for such searchings and others
like them. For the good of these-ethnic
~ ‘ programs basic questions and others need
to be raised and examinied critically.

This present study hésfrelevanoe for educational
inetitutions. The.possible relationship' between Chicano
Studies and significant \ncreases in self~concept coold
establish the importance of Chicano Studies 'in the community

d a-rd

college curriculum and serve as a basis for ‘the further

on of Chicano Studies. In addition, the results of

this stud‘ may encourage community colleges to develop '
programs that\will meet the needs of the other "new stuéents"
oy campus who y have doubts about their self-concept and ‘
R their ities.’ The establishment of new prpgrams or the

vision of existing programs could result in an educational

experience that recognizes the maximum development of an

individual's capabilities. Finally, this study can be

valuable in focusing attention on the importance of the self-

concept in the educational process. -

g

Organization of the Report

\

The general format of this report is organized as

A review of the pertinent literature is presented
'njChapter II. Chapter III presents the methods used in the

collection of data and statistical methods emrployed in the

o ———
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scussed in Chapter V. The conclusion dna implications 6{_

the study as we

-

S~
also- sented in C

[

ter' V.




REVIEW OF THE/LITERATURE ‘\\\//7

The purpose of this/chapter was to ‘Ao;fdéiﬁ”%g;;;;i%i:;
of the research related to: /The Self-Concept, #ﬁe Relation- |
, ship Between Self-Concept and Academic A}hievemegt, A& Q; ,

//’ Minorities and Self-Concept, Chicanos and Selfﬁéoncept, ‘
Educational Programs and Self-Concept Enﬁancement, Chloano*;ﬁ_gx
Studies and Self- Concept\ﬁﬁﬁancement, and The Community ‘:f}J

College and Chicano Studies.

L%
4

The Self=-Concept.

\§~\§‘*;"‘“‘-——-_e At the turn of the ZOth century there was/considerable

) was credited for the renewed

interest in the self. James (1

interest in the.self and his Aforks became the starting point-

for further studies on the self. Behaviorist theories, howevex,

diverted attention away from the individual’s perception of tﬁe/

. . “.
- self and emphasized observable and measurable behavior (Watsoﬁ;

1925), The behaviorist school of psychology assumed a dominal

position during the 1920°'s through the 1940's and devo

attention to the self (Wylyé, l961). T fé/ ////\.‘
Despite the absence of major interest Ln the self

,during the first half of the 20th century, several individuals
continued to d;rect attention towards the self. Cooley (1902)

emphasized tKe interaction between the individual and his

environmeut as part of the self-concept. Cooley, formulated

-

the co9¢ept of the "looking-glass self" to explain the effec

Y, : :
/ -~ w
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~\\\\\\\\\\\\ of the social environment on the self. quley etressed that
. \nglwagine ourselves as we appear to others and that we modify .-
o . ., //
our §2555331~

people define use, we

cording to the Jjudgment of‘others. Thus{lcther

our identity from them and modify |

that identity. The individual peréaﬁaiiti\geccmes the product
e ' .
of social interact/pn. The individual sees hymself in the 7

recelives frgg.social interaction.

Mead (1934) also assigned a

influence of- social interaction in th

<
——

self-concept. Mead streséed that tHe self deveieped throﬁ "

) ;;/////;nteractions with other members

| ;ﬁdividdal learned to assume tde role and attitudes of’those
////// //perscps with whom he interagted. ™ The concept of " fgiificant ‘
others"‘;as viewed as important.by Mead in tﬁe deéilopment of

/

society and that the

tﬁe self. The attitudes of "significant otheps" such as peers,

parents, and teac

contributing to/the self-image. i ’ .
‘/////:T\\i )
phenomenological approa in psychology has s

studying behavior from the ppin; of view of the

Ts were given major impoftance by Mead in

> behaviyig organism, Emphasié placed upon the individual'




N

‘conditione‘and situations that were of worth.

the oehaving organism,
Rogers (1951) believed thdf/t;ewbehavior ﬁettern of

an individual waemconsistent with the concepts that the
individual‘held'about‘hipself. He considered the selfhthe
central part oﬁ personality., He viewed the self as a social
product that developed from interpefeonai relationships and
strived for consistency. Rogers described the major needs ‘of
thebindividuel's as: (1) the need for positive regard by

others, (2) the need for self-regard, and (3) the need to find

t

4
K Combs and Snygg (1959) also contributed to directing

o 1 i
attention, towards the self in psychology and education. They

attached ma jor importance to the relationship between the

individual®$ perception of bimseli and the resulting behavior.

Combs and Snygg (1959, p. 20) stategz

All behavior, without exgeption is completely
determined by, and pertinent to the perceptusl
field of the behaving organism. That behavior '
is a function, not of the external event hgt
the individual perception of it.,

Several definitions ofvf/e self have emerged. Rogers

(1951, p. 36) defined the self-concept as:

The self-concept, or self-structure, may be
thought of as an organized configuration of
perceptions of self which are admissgble to
awarenessg. dJdt 1is composed of such elements
as the perceptions of one's characteristics
and abilities; the percepts and concepts of
self in relation to others and to the envi- ’//"
ronment; the value qualities which are

perceived as associated with experieénces
and objects; and goals .and ideals which are

perceived as having positive or negative
valence. ,
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)
* Jersild (1966, p. 9) defined the self-concept as =~

"a composite of thought§’and feelings which constitute a
person's awareness of His individual existence, his~conception
of who and what he is." Jersild (i;gg:jg. 9) also states that

.- ~ ‘
"the self includes attitudes, feelings,.and value€s one holds
about oneself, oné's self~-esteem or one's self-reproach or
both,"

Purkey (1970, p. 7) defined the self-concept as
"a complex and dynamic system of beliefs which an individual‘
holds true about himself, each belief“with(é corresponding
value."

Travers (1970, pe. 349) defined the self as:

4

The self is a complex bundle of ideas,

attitudes, opinions and values that the

individual has of himself, For the self, -

what is significant in all environmental

encounters is the meaning that the

situation has for a person.

The self-concept that a person has of himself nmay
have implicationé for probable success or failure. Individ-
uals who hold high opinions about themselves fend to have a
positive self-concept. 1Individuals who have a positive self-
concept are self-confident, self-accepting, and exhibit higher
academic achievement (Gowan, 1960; Combs and Davies, 1966)..

8
Fitts (1972, p. 4) stated:

The person who has a clear, consistent,

positive and realistic self-concept will %

generally behave in healthy, confident,

constructive and effective ways, Such

persons are more secure, confident, and
self~respecting. In general, and other

.
e




things being equal, the more optimal the
individual's self;concept the more effect-~
ively he will function.

In contrast, persons who have a }ow opinion of them-
M /

selves tend tg’have a negative self-concept, Individuals who

have a ne

i/e'sel ~concept have feelings of inadequacx,

stron%/ nferior f€elings, are passive, and concerned about

theix health (Kirk, 1952; Horrall, 1957; Kimball, 1953)..
/

Kurtz and Swenson, (1951) and Gowan (1957) reported that.the
) . .

nsuccessful person was self-derogatory, depressed in his '
s@lf~concept and lacked self confidence. ///////T////’—J

b

The Relationship Between Self-Concept and Academic Achievement

In recent years, the self-concept has received
increased attentien as an important aspect of the eduEationa
/ process., Attenéion has "been directed tOWa;ds eetablishiqg a

/ .
%elationship between the self~concept and academic achievement.
i a !

Purkey (1970) has suggested that there is a relation-
’ v

ship between a positiye self-concept and academic achievenent.

This view was sdpported by: Jackspon and Stattner (1964, p." 513)

[
sy 4 .

who stated:

Learning effectiveness 1s enhanced by the
possession of particular psychological
strengths, such as positive attitude toward
school, realistic achievement goals, and
feelings of self—confidence.

Lumpkin (1959) reported that over-achievers ad .
‘signifiqantly more positive self-concepts than und r-achievérs/

who were matched for chronological age, mental dge, sex and

I
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’ ‘socio-eggl%mic background at the fifth grade level. At the
college level, Combs and Davies (1966) found that college
students who had a positive attitude towards their scholastic
*ability expected and obtained higher college grades.

// A rélationship Bttween a pdsitive self-concept and
) aéademic achievement has been found at different grade levels,
Wattenberg and Clifford(1964) reported that self~concept
measures in kindergarten children were significantly predictive
of success in reading., Williams and Cole (1968) found a

positive correlation between the self-concept and achievement

in;reading and mathematics among sixth graders. Bruck (1957)

,
L A A ke e e s

Y 1 R \‘ . . ,
reported positive and significant relationships between self-

concept and academic achievement for students in grades three

through six and in the eleventh grade. Irwin (1967) reported
v " . .
: significant relationships between self—concepteand academic -

' ‘achievement among college freshman,
A relationship.biéween se1f~concept and acadenic
achievement has also been established for minority students,
aplin (1966) and Andrews (1971) foupd that Black chiXdren who

\exhiﬁited a positive self-concept attained higher{academic

- -

achievements., *Del Buono (197.1) reported a significant relation-

, ship betueen a positive self-concept and academic achievement\\

' for Chicano seventh grade studengs. '

-

Students who have a negative selfzconcept tend to
. ]

'4?have a low educational achievement, Combs (1964) found that
~ =urider-achieving high school males viewed themselves signifi-

3" ~

{
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cantly different than high achieving high school males. \\\
Students were matched according to race, age, socio—economic\\‘
status and intelligence. The results indicated that the under;\\\\
-achievers viewed themselves &s less‘adequatewand less accept-
ah}e to others than the high achieving males. |

Similar findings have been repprted iri relationship
to academic achievement; Davidson and\greenpeng (1967) |
reported that a negative self-concept.was related to low
achievement, ~ Campbell (1962 and Coopersmithk(1967)\supported
_‘the premise of a low, positive relationship between self-

4
concept and academic achievémeht at the elementary school

level. Among cbdllege freshman, Centi (1965) found that
students. who received\iailing grades had a negative self-

v %, .
concept. - "y T

Studies investigating the\relation§§ip between a )
negative self concept and low academic achievement\for Chicano
. students have shovn similar trends. Hiskiki (1559) reported a
relationship between.a negative self-concept and low academic
achievement for Chicana females at the sixth grade level.
Pal;mares Yl967a,‘l967b) also found a relationship between a
negative self;concept and low aecademic achievement for Chicano
students from the preschool to high school level. °

7immerman and Allebrand (1965) conducted a study‘in
which one half of the subjects were Chicanos. .They found that

poor readers had a low sense of personal worth, McDaniel

(1967) found a relationship between low self-concept scores

.




- on Civil Rights (1971, 1972, 1973, 19?4) conducted an %k

_The reports covered school segregation, educational achieve- \\\

\ ‘-percentage'of Chicanos in the population.

. ~ )
for Chicano students. The United States Commission on Civil

.Chicano students dropout of school by the twelfth grade. The

~—]

~ G , . ) Rt **ngﬁ\\ 1
and inadequate verbal skills amoﬁg Chicano students,
Several studies have comfirmed a low éducational

achievement by Chicano students. The United States Commission
extensive study on Chicanos énd education in the Southwest,

ment, cultural differences, eduqational financing, teacher-
pupil inﬁeré;tion and recommendations for a quality education.
The Commigsion on Civil Rights issued six reports from 1971 to
19?4 on its findings. In,generél, the Commission foﬁnd a low
educational achievement by Chicano students 1n‘ﬁhe pybléc
schools of the Southwest, ) |
) The United States Commission on Civil Rights (197 -
repd}ted that the propori}on of Chicgpo students reading below
their grade level was twice aSjgeige as Anglos who wef
rgéding below thqir'grade level., The Commission on Civil
Rights also found;fﬁﬁt Chicanos were overrepresented in,
classes\fgr the mentally retarded. This finding waé sdpported'\\
by Ortego (1970) who réported that the gercentage of Chicano

students classified as having inferior I.Q.'s was 2% times the.

. Several studies have confirmed a high dropout rate

~

~

Le ] ~
Rights (1971) reported that Chicanos had a higher attrition
AN

' ~ !
rate than Anglos and Blacks. Approximately L0 percent of the

AN
N
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of school beforg completing the twelfth grade, T

that in Texas Chicanos were 3}2’£imeérﬁbfé likely

~
of school thdn Anglos. |

Similar findings were reported by Ortego: 197d) who

found that the dropout rate for Chicmxs was more tha twice the

rate of the natfonal average. Ortego also reported that 50
percent of the Chicano students in California déo?ped t of
school,by the eighth grade, |

In comparison to other groups,

completed less years of education. Anglos complete 12, l\years,
Blacks 9.0 years, and Chicanos 7.1 years of education (Of\ego,}
| ,E
The low educational performance by Chicano studé¢nts
ipary and secondary. level has resulted in fewer |
ntinuing into higher education. The United States
Commission on Civil Rights (1971) reported that approximately .
one out of evefy two Anglo elementary students in the South-
west entered college. 1In contrast, approximately one out of
every four Chicanos enteréd college. The Cgrnegie Commission
on Higher Education (1971)‘found that only 15 percent of the
students identified as Spanish surname between the ages of 25
to 34 had completed one or more years of college. In compar-

ison, 30 percent of Anglos between the ages of 25 to 34 had

completed one or more years of college. The Commission on
3

30 BN
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_ Civil‘Rights (1971) also r;ported that approximately 23.8
percent of the Anglos who started college completed their
qucatioENWhile only 5.4 p?rcent'of the Chicanos who started

L,/college completéd their education,

Ortego (1970)‘has Teported on the low enrollment of*
Chicandg—;ﬁ*the\institutions of higher éducation in the south-
west and California betweenf1966\and 1969. He found that .
Chicanos accounted for 14 percent of éﬁe population in
California but that only 2 percent of the California State
College‘enrol}ggnt,was”éémﬁfised of Chicano students. _Ortego
fbuﬁi’%ﬁé§/éf the 12,000 students at San Jose State College
that only 200 were Chicano and that less than % of 1 percent
of the Chicano students graduated. Ortego also répérte@ that
lessfthan 2 of 1 percent of Chibano students were gnrolled in
the University of California caﬁpuséé. At the University of
California at Los Angeles there were 29,660 studen?s enréiled

* but only 300 were Chicano. At the University of Caii{prnia'-
at Berkeley there were 25,000 studeénts in 1966 and oniy.78
" were Cﬁicano; Ortego (1970) reported that Chicanog/compriéed
almost half of the population of Ne% Mexico but that'less than

.8iper39nt-of them attended the state gn%vegé{%ies, |
Recent figures on Chicano enrollment have confirmed
an increése in the number of Chicano students-entering
institutions of higher education (Lopez and Enos, 1972;
College and University‘ﬁusinessy 1972; Chancellors Office,

Califofﬁia Community Colleges, 1973). I#pez and Enos (1972)

14
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reported that Chicano enrollment in Califofnia was 3.2 percent
at the university level, 5.4 percent iﬁ‘the.state colleges and
7.9 percent in the community colleges. A survey by the
College Entrance Examination Board in the Southwest estimated
that Chicanos comprised 17 percent of the population in, the
Southwest. The survey found that Chicano enrollment was 14’
percent in the community colleges and & percent in four year
colleges (College and University Business, 1972). 1In
California, the percentaée of Chicano students in the community
colleges increased from 8.5 in 1971 to 9.4 percent in‘1973
(Chancellors Office, California Community Colleges, 1973).

A review of the related 1iterature suggests a
felationship between se1f~Eoncept and academic achievement,
Students who have a pesitive self;congept are more likely to
experience academic success while students who have a negative
self-concept are more likelx’tq,e;neriencemeduégtignal fallure.
( Purkey (1970, P. 15) stated, "overall, the'reseeich evidence
clearly shbﬁs a persistent and significant relationship between
the self-concept and academic achievement." It was suggested‘ w-
that the academic problens enZSEHEE;EE‘Bi Chicano students and
other minority students may}be related'to a negative self-
concept, o . | L

"

Minorities and Self Concept

It was suggested that a positive self-concept was

important for psychological well being and academic achievement.,

32




The educational problems encountered by Chicanos and ther

minority students may be relatedrto conflicts in self- ghpcept

- -

development, Gayle (1969) reported that ethnic and socio-
economic 1nfiuences had an efﬁect'on the development of the.
self-concept. N ,

Studies investigating the self-~concept of minority
students and Anglos est that minority students face more
conflicts than Anglos in developing a pogitiVe self-concept,
The Educational Policies Commission (1962, p. 33) has stateds

The disadvantaged are the main victims of

practices that frustrate the development

of self-respect. 'The resulting sense of

inferiority and exclusion is most severe

among Negroes, but it is seriously felt

among Puerto Ricans and Mexican-AmericanS\S

whom other whites commonly regard as(non
— White L] s\ N

Moses, Zirkel, and Greene (1973) addressed themselves
to the relatigzirip betweeh mindrity status end self-concept.
They were interested in determining whether minority group
membership fostere;~;§aepressed.self-concept.' They administered
the Coopersmith Self Esteem IInventory‘to‘ Sth and 6th grade
Black, Anglo, and Puerto RIcan dis%dvantaged students, The
Coopersmli th Sel;;Esteem Inventory donsisted of.forty-two self=~
report items. The Tesults of the study indicated that ethnic
group membersh] had a eignificantieffect on the self;concept.
The self-concept level of Puerto Rictans was significantly
10Wer than that of Anglo and Black students.

Similar findings were reported by Coombs (1958) who




results to the attitudes of society toﬁa;de/sfin olor and the
internalizagien’ofltne reactions of "signifitant others."

e VP
-Chicanos and Self-Concevt

compared the self-concept of American Indians to that of
Anglos., .Coombs found that Indian students exhibited lower

self-concept scores than Anglo stﬁdents.

Most studies on the self~concept of minority R
students have concentrated on Blacks (Healey and DeBlassie
(1974)). Black children have been described as growing up
under the handicap of a negative self-concept by Butts (1963)
and Newton (1969). Butts suggested that the factor of skin
color contributed to a negative self-concept. Negative vaiues‘
were found to be associated with Black skin. Newton reported
that the Black child learned of his assigned inferior status

at an early age and as a result, experienced feelings of

Stabler (1971) reported similar findings in i/ffgngﬂﬂf_;.

]
humiliation and rejection. ‘ j
conducted with Black and Anglo preschool children. The 1

children were asked to respond to descriptive statements that p

v

they heard. Anglo children reported heaiing more positive

statements than negative statements while Blacks heard more -

negative than positixk_statements. Stabler attributeg,tﬁe

e g

o™

Several studies have compared the self-concept of
Chicanos to other ethnic groups and have suggested that

Chicanos have a negative self- concept. Shelibow (1973)

N
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’ compared the self;éoqcept of”ﬁispanic students between the
ages of nine to eleven to that of Anglo students. S;;“\\\mfx\\\\~<
concluded that Hispanic.students had a lower self-concept
than the Anglo students. The Educational Policies ComMmission
(1962) reported that Chicanos exhibited a negative self-
cgpcept. McDaniel (1967) compared the self-concept of

f/bhicanbs to Blacks and Anglos. She found that the mean self;
concept of Chicanos was lower than the self-concept of Anglos.

Schwartz (1969) assessed the self-concept of Chicano
and Anglo students at the junior high and senior high school
level., She found that Chicanos had a lower self-concept—%han
Anglo students and that the difference bé&ame greater at the
senior high school level. Coleman (1966) reported that the
mean self-goncept of Chicano students ﬁas significantly
loﬁér than the mean self;concept of Blacks and Anglos. Mason
(1969) found that Chicanos had a lower self-concept than
Anglos. ‘

Hishiki (1969) conducted a study invoiving sixtg'
grade Chicana females from Los Angeles and white/sfxth grade

females

rom Georgia. She was interested :;/Qeasuring the

rel onship between self~concept and academic achievement.

shiki found that Chicana females had lower meah'self-concept
scores than the Anglo females. Gillman (1969) Tepérted on a
study involving Chicano and Anglo fourth and sixth grade

/,,—»””’ﬂ’rstﬁdents. She found that Chicano students in New Meiico’had

-

a lower self-concept than Anglo students.




Y - It ':’,‘
Evans and Anderson (3973) investigated self-concep )

value, and educational aspiretiog,differences between Chigano

and Anglo junior high students. They interviewed the fémilies’

and administered g/questionnaire to the subjects. ‘The resulte/)///

4

indicated that Chicanos exhibited a significantly lower self=

]

concept of ability than Anglos, they had a fatalistic present |

’

bdns % o> At

time orientation, and had lower educational agpirations/tpéﬁi

[T CRT O Wy

Anglos. Chicanos also had self-doubts over their ability to
succeed in high school and college. Evans and Andexrson
attributed the negative gelf-concept of Chicano students to

the values and experiences assocliated with a culture of

/

poverty.

Rice, Ruiz, and Padilla (1974) conducted a study in
which Chicano)\ Black, and Anglo preschool and third grade

students partidipated. All of the participants were from a

low socig-economic status. The subjects were shown three
.photeffgéhs of adult males who were Chicano, Black and Anglo.
They were asked to identify:

1, Ethnic group differences.
2. The ‘person who Xooked most like them,
g. ' The person they liked the most.
L, The person they would like to grow up to
- be like. ‘
5. The person they would prefer as a big
brother,

’

~

The subjectsaidentified\the ethnic group differegfes.apd the
person who iooked like them. Neither Blacksdnor'Chicanes
expressed a significant preferehde for their own. ethnic groﬁp.
They elsoﬂselected the picture ef an Anglo rather than their

s [ ' . ,
' »
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hnicity as someone’they would pr fer to‘grow up to be

like. In addition, they selected the picture of an Anglo as
the person they would like for/a/ﬁig brother. In contrast, !
Anglos selected the pictures of*their own ethnic groups. Rice,,'
Ruiz, and Padilla (12/#) reported that the responses of thé//

, Chicano and Black/pa i ipants indicated a lack of a positiVe

C ey self-concept., .

/

;AZS

y comparing the‘self—concept of native born
Chicanos,tg”that of the forelgn born Meﬁyéan was conducted by

4 Dworkin 1965). Dworkin selected 280_sﬁbjects who were asked

to rebpond to a series of words /scribing themselves. The

ive born Chicanos viewe hemselVes as pogr, ( ‘ﬁf//social

class, nnedpcatedg fat;‘dark, proud, lazyf/and unambi tious.

They Tesponded positively on onlx oﬁeipf the twelve itens,

" The foreign born Mexicans pictured themselves as proud,mhappy,
practical, ané—well adjusted. They responded positiVely’on
ten out of the twelve items, The self-~images of the native

1 Chicano were more negative than the foreign born Mexican

~ who tended to be more positivé and optimistic.

.

- DWOrkin (1965) s}ggested that the native born
e
Chicano may have employed/Anglo society nd his. present socio- '

economic position as a reference poi y thus arriving at a

o .

’ negative self concept and justi ing his inferior position.I
The foréign born Mexican may haVe employed his peers in
Mexico as his reference point.\ﬁ He may feel that his status

in the United States was better than it was in Mexico and

—

s
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therefore react more positively. In addition the foreign

— — S JEENEEE S

&y

born Mexican may have acquired a stronger cultural background

and developed greater’raciel pride th;t contributed to'e more
positive self—concept than the natiVe_born Chicano,

~ Several studies/heve attridbuted a negative self- - o

ooncept to Ch céﬁgé because of cultural differences and the
attitude/of/siciety towards Chicanos; Palomares (1972)
suggest&dﬁtnit_tne/Chicano subculture was victﬂmized by the .
larger American culture and that this influenced the self- ‘
concept. Palomares felt that one aspect of tne:culture was
language. He pointed out that Spanish was not considered a /
prestige language in American society in comparison to other
languages such as French, In addition, he felt that a nega-
tive attitude exlisted toward the Spanish accent, Palomares
reviewed other aspects of the.culture such as dress, value ,
sy;tems, and soclo-economic fdctors; falomeres suggested
that the Chicanos were surrounded by an environment thst
related negatively toward thelr speech, mannerisn, culture,
and skin color.’ He felt that Chicanos were denied their

” pUNTE el

ethnic identity and that tney eventually learned to“be
extremely defensive‘and/negatiVe about themselves. They
learned how to accept the role of victims in society. 1In
the process of accepting the role of & victim and failure,
Palomares suggested that a negative self—concept.developed.

Similar findings were reported by Hernandez (1967,

1969) who found that Chicano students experienced value'




v

onflicts in an Anglo educational system and in an Anglo

soclety., This V: lue.conflict‘contributed to idehtity
problems and a\negative self-concept, ‘As Chicanos became
aware of the stiéma of second class/citi%enship, they
‘assigned themselves the inferior position given to them by
the dominant society. Hernandez (1969, p., 36) stated that,
"many Mexican-Amerlcan children develop a neéative self~
image which comes from too many experiences of.failure,"

lhe insecurity and negative self—concept held by.

some Chicanos has been related to:negative attitudes by the‘ .
dominant society toward Chicano cultural values (DeLeon,
1959). These attitudes were viewed by Deleon as making
Chicanos ashamed of their ethnic. ancestory. -

v .
- Several studies have suggested that the educational

»
system has contributed to the negative self-concept of

Chicano students (Cross, 1973; Espinoza; 1971). Cross felt
‘that the negative self-concept of Chicano students was due
to the failure of the schools to serve the Chicano, thus

- causing further alieﬁatioh.) Espinoza found that Chicano
students suffered a loss of identity and 4id not participate
in the classroom. She attributed this to a curriculum that

did not reflect the cultural e iences of Chicano students, ,

-

“Palomares (l967a, l967b 1968) foumi/ev/kd/ences of &

P
¥

negative self-concept among Chicano s;:ieBtS'in three California

school districts. In one study, Palomsres (1967a), assessed
_ the perceptual-motor, social-emotional, and intellectual-

4
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ac%demic level of Chicano students from the preschool

sixth gré@eflevéi! He found that Chicanos viewed tiemselves'

in a less favorable way than the.ﬁozmative populgfion. Their

self—con@éptcéeemed permeétgd with feelings of /inadequacy and’

low sélf—espeém in both the'hgme'énd school hvironment. The

feelings of a negative selfﬁéoncept were tributed to ‘

linguistic gnd c:1tura1 differences encolntered in the educa- "f

tional system. ‘ 6 ‘ - | f

. Palomares {1967b) found é i{lar results in a study
éonchted with Chicano studenﬁs‘f om the preschool to twelfth '

gradenlevel. Thirteen Chicano gtudents from each grade level

werérasséssed for social and g€motional characteristics. The

.results indicated a negati e'seli:concept and fée11ngs of
inadequacies. \EJQK\\\; :

~ 4 '
Palomares (1968) conducted a study on the educational

?

needs of Chicano students, He surveyed Chieano s%udents}

LY
. ‘xjf’s .
hat
A R
¢

parents, professionals and organizations., FPalomares foundcﬁ,
V{»mx( S écz;,é‘w. -

they were surrounded by negative school conditioné.‘vPalomares

suggested that the educational problems and needs of Cﬁicanog_
.g“ 5

students had not been dealt with. The educational and cultural
) . -~ » iy
isolation of the Chicano contributed to his negat;ve,self— I AN

cohcepf.
Several studies have sdkgésteﬁ that the expectations

of'"significant others” and the ‘internalization of a "self-

fulfilling prophecy” of failure have contributed to the
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negative self-concept-of Chicapo students,

T

Carter (1970) ahd Palomares (1970) reported that

many educators viewed Chicano students as having a negative

c-.

self-concept, Palomares (1970) and Mead (1934) suggested

’that the manner in which a person was dealt with by

) _ . ‘ ' '
“significant i.ot_hers"' had an effect on establishing a
satisfactory identity and a positive seif-concept. The
tendencylof "significant others" to assoctate Chicanos with

& negative self-concépt was viewed by Palomares (1970) as

reinforcing the self-fulfilling prophecy of failure.

\

*  The United States Department of Health, Education,
and Welfare (1973) reported that Chicano students often come

to school with negative feelings about themselves and that\

’their first contact with the schools usually reinforced these

feelings or created new ones, Consistently poor academic
\ ! :

pexrformances in sbhools that were incompatible with their

cuibural background further contributed to negative self-

concepts, The Department concluded that teacher expectations

: »
for disadvantaged minority students tended to become self-

L)

fulfilling prophesies of failure.

The suggestion that the Yeactions of "significant
others" can influence the self-concept in a positive or
negative manner haskbeen investigated by Brookover, et. él-o

(1962 1965). \They sought to determine whether the expecta-
»

s

A\

»

o
.
¥

tions and evaluations held by "significant others" would effect

the self-concept of academic ability.

They concluded that
\l:\ - I




academic achievement ﬁas limited by the student‘s self;
concept‘of his ability to achieve and that the rea-ctio}’r';o'fv
"significant bthers" was important‘to this perception, -.
Positive changes in evaluations by "significant others"
raised the studentfs se1f~concept of ability and positiveiy
influenced academic achievement.' ;’M),o/' !

- . Rosenthal and {acobson (1968) reported on the

r.results of an experiment involving“teacher expectations and the

self-fulfilling prophecy, The experiment'was conducted in an.

e1ementary school that had an enrollment of 650 students.

o ~ Chicano students comprised approximately 1/6 of the school

'/

enrollment., .The: purpose of the study was to assess the
ef fects of teacher expectations on the students intellectual
growth. It was hypothesized that students would do what was
expected of them.‘ A11 of:the students were bretested with a
standard nonverbal test of intelligence. .
“The elementary teachers were told that 1/5 of the,
students, on the basis of ability tests previously adminis-
tered, had, high academic potential. Teachers weTe given the
names of the students designated as "acad?mic bloomers." e
These names were actually chosen by random selection. The ”
difference between the special students and the other

* >

ordinary students was in the mind oq the teacher. ~Students

AN ' ¥ in the:experimental and control groups were retested with '

the same I.Q.’test after one semester, Comparisons were

made between the experimental and control groups for changes

a

N

b 4 2 . , . i | .
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in J.Q. on the pretest ahd posttest. The results indicated

that 19 percent of the students.in the control group gained

20 or more I.Q. points, 1In the experimental group, 47

percent of the students gained 20 or more I.Q. points, Those

. 5 .
students who were identified as high-potential students

scored significantly higher than the students nho were not

identified as high potential students. Rosenthal and

Jacobson (1968, P. 121) concluded that "chiidren who are

expected by their teachers to gain ihtellectually in fact do

show greater intellectual gains after one year than do

children of whom such gains are not expected,"

Rosenthal and Jacobson (1968) suggested that the

teachers. expectations, mannerisms, and expressions helped the

chilF to learn. They also\snggested that a change towards a

positive §e1f-ccnce§t may have been & factor in academic -

achievement, ,

~

: v
In a related study, Anderson and Safar (1967)

reported on an‘experimentxassessing the perceptions of parents,

teachers, school administrators, school board members, ard the

fcommunity towards the abilities of Anglo, Chicano and Indian

-

students. Anderson and Safar were interested in asseéSing the’

]

’ ,effects of "significant others”, such as the family and sthool

personnel, on educational achievement and self-concept develop-

ment., The experiment took place in two Southwestern commu-

nities. Commﬁnity A was primarily Anglo in makeup. The school

" board, school administration and most of the teachers were

*

~
/’\ o ] e .
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_Anglo.~ Community h was ethnically balanced with 60 peff;gﬂfﬁ
of the families being Chicano and 40 percent Anglo. The ‘
school board in community B was primarily comprisqd of
Chicanos. The superintendent was Chicano, but the other
administrators and most ‘of the teachers were Anglo. Fam;lies‘
in both communities were interviewed along with school
personnel. Participants were asked to evaluate the abilities
of Anglo, Chicano and IndiZh students in comparison to their
Jom children.: They were also asked whether they felt that
the educational failuré of Chicanos and Indians was related
to differential treatment by teachers and administrators,

In addition, they were asked whether these failures were
attributed to inadequacies‘(in the educational progra;:

The results of the study by Anderson and Safar (1967)
indicated that members of all groups Sérceived the Anglo |
student as most capable, Chicanos as less capable, and

x:Indians as least cabablé. Anglo families viewed Chicano
étudents as having little encouragement from their parents‘and

\
ﬁa\ not appreciating education. Chicano familieg\also voiced
imilar sentiments. In regards to the adequacy of the
school prdgrams,,Chicano fémi%ies felt tﬁat the programs were

f
™

o?i nted, towards Anglo students, while Anglo families also
fél% that all three ethnic groups were served by the school !
programs., Chicano families, however, exhibited the highest

level of satisfaction with the present educational program

despite the fact that their children performed poorly in




: %
school., Anderson and Safar suggested that Chicano pagents
attributed the failure of their children in the schools to a
lack of ability rather than to inadequacies 1n the educational
programs, |

Anderson and Safar suggested in their study that the
"self-fulfiiling propheby" of fallure and a negative self-
concept was in evidence. Chicénos thought of themselves as
inferior and therefore failed in school, thus reinforcing the
prophecy.~ Chicano parents and school persomnel tended to also
reinforce the failure syndrome(,/The school experience created
a basis Tor the further defeldgment of a negative self-concept.
A belief in their inferiority seemed to be internalized by the
minority groups,

Manuel (1965) described tHe inferloxr feelings of the _
Chicano student. Manuel referred to thte problems of poverty, a
language difficulties, educational failures, and rejection by
other persons. Manuel suggested that some Chicanos became
more insecure as feelings of inferiority set in and that
eventually they gave up and assumed the inferior status.

Steiner—{1970. Pp. 212-213) reported on the feelings '\
of a Chicano student tqwards the educational system and its
effect on the self-concept:

Schools try to brainwash Chicanos. They,t;§

to make us forget our history, to be ashamed

of being Mexican, of speaking Spanish, They

succeed in making us feel empty and angry
‘inside. .

‘e

e e ks
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In summary, studies investigating the self-concept
indicate that Chicano students encounter conflicts that ’
hinder the development of a positive gélf—concept. These/
conflicté include linguistic and cultural différence%, socio=-
economic status differences, the orientation of the educa-
tional curriculum and attitudes of society fowards Chicahos.
In addition, the reactions qnd eipeétations of "significant
others" contribute to a self-fulfillihg prophecy of failure

that lowers the self-concept,

Educational Programs and Seif-Concept Enhancement

*

* A curriculum that enhanceé;the self-concépt appears
to have potential value for students who have a negative
selfjconcept. Revisions in the educational curr;ZJlum
towards courses that emphasize self-concept enhancement were
suggested by Andrews (1971) who found that the school
curriculum could significantly contribute to ?elf—concept
enhancqment. This view was supported by Purkey (1970, p. 43)
who stated, “sevefal studies have shown tbat it ;s possible to
develop a éufriculum ih which the expected academic learning
(takes place while positive self-concepts are belng built,"

\

‘orn ' the results qT an experiment assessing the relationship

Crovetto, Fischer, and Boudreaux (1967) reported

N .
\ between courses of study and self-concept., They developed &

modified Head Start curriculum specifically designed to affect

A
§

fhe child*'s self-concept in a positive direction. .Tbey found
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that the gxpérimental curriculum was effective in enhancihg
the se1f7concept of the children., | o )
In a similar study, ILandry, thilson,'and Pardew
{1974) ;eported on a self-concept enhancement program
involving nursery,,school children, They found-significant
R increases on fgurteen self-concept variables,
At the junior.high level, Schulman, Ford, and Busk

(1973) reported on the results of a unit on self-concept
enhancement. 'They found a positive change in the student's
self-concept. Davis (1969) conducted a study assessing the
effects of group counseling on underachieving seventh anq
ninth grade males., Their initial self-concepts were low. By
the end of the year, Davis (1969) reported significant in-
creases in self-concept and academic achievement gains were
evident the following year.,-

© ' - Frankel (1964) investigated the effects of a
special prégram on the self-perceptions of academically“tal-‘
egted high schoo} spudents. frankel (1964) repop?ed that
after combleting the program that the students exhibited
sigﬁificant increases in self-concept.

i Ankenbrand (1971) conducted_an experiment on the
reiationship between smali group.gprsonal growth experigﬂbes.
and self-concept increases among community college freshmen,

Subjects in the control group, the leader oriented group, and

the group oriented group all had initial low self-concepts,:

He found positive self-concept changes in the leader oriented

group.

4T
P
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Mullins and Perkins (1973) reported on the results
of a self-actualization program involving 34 college under-

gréduate students. They participated.in a program in blologi-

cal sclence that emphasized emotional ag weli as intellectual

growth. The application of biology to social problems was

stressed. Thé participants were eXposed. to discussgg?s,
field trips, community projects and éncounyer groups. The

results indicated that the participants showed significant

_increases on nine out of twelve self-actualization measures.

Several proérams'in§olving minority students
indidate the importance of these programs in self-concept
enhancement for minority students. Payne aﬁd Dunn (1972)
investigated the self—concepﬁ of Chicanos, Blacks, and Anglps.
They reported that group guidance experlences were impoftant
in contributing towards positive self-concept changes. Evans
(1968) fouAd that teaching science bi}ingual}& resulted in
improved attitudes towards the se}f for junior high school
Puerto Rican students.‘ |

Thornburg (1974) invegtigated Fhe effects of a
special dropout progfam on attitudes towards the self and
#owards school. Ninth grade Chicano, Black, Indian, and
Anglo students attending a rural Arizona‘high school partici-

pated in the experiment. Positive reinforcemént techniques

. were utilized. Thornburg (I92&3\found that the special

programs resulted in significant improved attitudes towards

the self and towards J;hool.

™~
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Ethnic Studies programs have alse shown ;\relation-
ship to selg—co cept enhancement. Vivian (1972) reported on
an Indian culture curriculum intended to enhance the self-
concept of ninth grade Oglala Indian students. The culture
and history of the Oglala-Indians was studied during the ‘
school year, Classes were held each day for forty-flve
minutes. Pre and posttests were administered, The results
'of the "experiment suggested that the self-concept increased
and thet'attitudes towards school also improved.

Similar results were obtained in a study involving
eleventh and twelfth grade students enrolled in?an Ethnic
Studies course covering the culture and histery of Chieanos,
Blacks, Indians and Asians (Funkund and Peterson, 1973).
Participants who completed the course ehowed significantly
different attitudes as compared to students who were not ,
enrolled in the Ethnic Studies course, At;itude changes
resulted in a more positive and more acceptable self~-concept
as well as a more favorable attitude.towards school,

A number of studies have investigated tne relation-
ship between self—concept and Black Studies. Yee and Fruth
(1973) reported on an experiment that‘int»egzl‘atred the Black

experiences into the major concepts of American History. Yee

sought to determine whether elementary children could enhance
their identity and improve their achievement through the study

of Black History. Yee and Fruth (1973) found that achievement

”scopesoincreased significantly and attributed this increase to

‘\‘ : ) , .-4‘0,‘\" v

e




the effects of the self-enhancing Black curriculum.

~ Andrews (1971) investigated the effects of a Black

y
udies program on tge self-concept and academic achievenment

of Black elementary students. Andrews'found significant

» -

results on both measures. Black students developed a more
positive selr-ooncept as a result of being exposed to the -

Black Studies curriculum and there'was a significant increase

in the student's achievement, Matthews (1971) also found , :
that tenth grade Black students experienced an improvement in

their self-concept as a result of participation in a: Black

Studies program.

Chicano’Studies and Self-Concept Enhancenent °,

v _ The following rationales have been presented for the_

- ¢

establishment of Chicano Studies programs (Guerra, 1970; Macias,
1970; Wilde, 19?0 Cabrera, 1971): .

1. The school curriculum has traditionally
g Been Anglo oriented and has omitted the .
. culture and contributions of Chicanos,

2, Chicano studies courses will benefit
all students in Dromoting desirable-
human relations and positive soclal
attitudes.
3. Chicano Studies courses will aid Chicano
students in developing a positive self-
concept and in motivating Chicanos
towards greater progress in basic learn-
ing skills.

Several educators have referred to the school
curriculum as being Anglo oriented and excluding the Chicano.

Rodriguez (1970, p. 18) has stated:
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schools are culturaily biased, They

e designed to, produce and serve students

patterned after a ‘one-tulture mold; at the i

same'time, they exclude those who do not 1
j
i
|
{
|
|

fit the pattern., The schools persist in

“\ . remaining monocnltural while we are bi<
N cultyral, Little wonder, then, that @most
" of us have experien%ed an educational

trauma. L

Rivera (1972) also found limited coﬁ:raée and
attention devoted to Chicanbs in history éourses(and suggested
the need for the coverage of Chicano contributions. Rivere
(1972, p. 201) stated, "in analyzing the structure of our
school system one finds that the majority of our schools gnd
colleges,are too traditional in curriculum,” Sfmilar fiﬁdings/_
and concern were reported by Palomares (1968), Palomares
(1970), and Espinoza (1971). .

The tfigitéd States Commission on Civil Rights (1972,
1974) found that only L,3 percent of the elementary schools
and 7.3 percent o¥ the secondary schools survexmi;hmg@g;:::::zzrﬁ
Southwest had a course in Chicano history in their curriculum.
The Commission repu¥ l

ted that the Chicano culture, heritage(

and contributions were omitted from the school curriculum.

Oortego (1970, pp. 45-46) has summarized the findings
of studies on the Anglo\orientation of the school curriculum
by stating:

The conclusion can only be that the
academic failure of Mexican-Americans
is the result of inadequate school
programs rather than the consequences ,
of low achievement or aspiration levels . 1

on their part or their families)




In addition to the curriculum inadequacies, text-~
books have‘either onitted or distorted tbe‘chicano history. 4
é;brera (1971)iand Psencik‘(l972) heve/reported on the‘snort- i
age of materials on Chicanos and He stereotyped view point 1
of- Chicanos that is often:portr¢§Zd in the textbdoks., . .%
: ( . Gaines (1971) foundcsimilar results.,. He analyzed g
recently published textbooks on American history. The
results indicated that the Chi.cano history and contributions
were omitted fron the textbooks. Gaines also, 'found that a
distorted, stereotyped view of the Chicano 7s lawless, lazy,
and undemocratic was presented-in the textbooks, '
A number of studies have recomrended Chicano
Studies courses or units that emph;sizq’Chicgno history and

/

culture as a solution towards a curricﬁlum that would more
' . \

adequately meet the needs of Chicano tudents (Paiomares,
1968 Palomares, 1970 Espinoza, 1971). Chicano Studies
courses and bicultﬁ?g}*courses were,suggested to‘correct the
exclusion of Chicano history and culture from the curriculum R
1970; The Education of the Mexican-American: A Summary of

the Proceedings of the Lake Arrowhead and Anaheim Conference,

1966, 1967). Ramirez, Taylor, dnd Pefersen (1971), De Leon
(1959), and Forbes (1967) suggespéd that the schools should

capitalize on the cultural periences of Chicanos and revise

3
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. . i
(The United States Commission on Cjvil Rights, 1974; Dunfee, i
!
theircurriculum to ipclude Chicano history and culture. 1
!
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Chicano Studies courses have begn described as
having value not only for Chicano stﬁdents'but for}other
’ethnic groups as well (Psenctk, 1972; Gallegos, 1969).

Forbes (1967) reportedhon the need for all students to share
in ﬁhe knowledge and appreciation of the Chicané legacy in
the Soufhwest. Cabrera (1971) cited the need for 1nterethnic
respect an%}gpceptance. He suggested that Chicano Studies
could lead to constructive cHanges in attitudes and could
reduce/fgi artificial barriers that existed because people
did not undersﬁand “and respéct each other, |

The potential vﬁlue ofjé hﬁic Studies courses in
self~concept enhancement was report;% by Zirkel (1971) and
Shelibow (1973). Zirke; suggested that the effect of bi-
cultural education programs{on self—concepr enhancement
merited the attention of scholars, Shelibow recommended
that bicultural programs should be intFoducéd in the f

curriculum to aid in developing a more positive selfedOncept.

Cabrera (1971) reported. that multiculturel programs
could enhance the self-concept and that utilizing the culture

of a person for self-growth was ccnceptually promising.,

-
+ - 1,
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Negrete (1973, p. 6) stated, "the importance of knowing~one's

own cultural heritage has long been recognized as basic to

self-identity."
Palomares (1967a, 1967b, 1968, 1972) suggested that

a curriculum reflecting the Chicano heritage would enhance the

-y
self-concept of Chicano students. Gallegos (1969) developed




cultural uni .of instruction for stuglents in-the first
" throyugh the fourth grade{ The units_dealing w%th Cﬁicanos
_Were concerned With the }amily structure, the role played by
?Eigangg,in the{d§Velopment of New Mexico, and the contri-

butions of Chicanos. Gallegos suggested that the self:concept

of Chicano studfpzs could be enhanced by exposure to units®f
instruction ﬁhat were related to the Chicano history and
culture.

Rivera (1972) cited the value of Chicano Studies in
contributing to self-respect, self-assurance and dignity.
Cordova (1970, p. 179) supported this.viewpoint by stating,

"biculturalism would mean an increése in self-respect, self-

I T T

confidence, and the feeling of self-worth." Carranza (1971,
p.“l9?’also suggesped that Chicano Studies could be self-
enhancing. Carranza stated:

|
Mexican-American Studies has the opportu- §
nity to engage in the search for new 1
meanings that will make our situation |
clear to ourselves and to our fellow men |
and lead to new possibilities of percep- %
tion that will effect a workahle and more |
realistic concept of the Chicano self, e
' |

It was previonsly méntioned that a number of

experiments have supported a relationship between self-

( concept and academic achievement. A possible relationship
» f - '

|
|
3
between Chicano Studies, self-concept enhancement, and 1

academic achievement has also been suggested. Cordova (1970)
reported that psychological readiness was necessary for'
learning to take place. He suggested that Chicanos could




,\the Chicano heﬁitage could enable Chicanos to develop a

acadifiyla\\ie&ement.

d this relati%pship have been limited (ShelibQMJ*JSHEL.)kﬁihﬂL__ L

- tqyardSmChicano students resulted in a positive change in the

' ~ L6

¥
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perform more efficiently if they saw their heritage reflected

-in the Curriculum. An educational environment that reflected

e ~ N\
, positive self ren@ept that was/necessarx\gor successful

* leg ng {Cordova, 1970; Forbes, 1967), t was also- suggested .

that pride in thk .} rican—American heratage should be stimu-
lated because it orjered promise as a motiVating force towards
school achievement YThe Education of the Mexican-American' A
Summary ‘of the Proceedings of theALake Arrowhead and Anaheim
Conferences, 1966, 1967), 3

' - Hernandez (1969, p. 38) also suggested that Chicano

~»

Studies could enhance the self-concept and result in greater-
He stated:

Established rricula should be expanded
to include tHe culture, heritage and i
. other contributions of the Mexican and

» Mexican—American to the American scene. .

A change of perspective will contribute .
greatly to the development of a moRe ' '
positive self-image, which in turn will
create er motivation, the key to
learnirig and evement,

\ While a elationshipﬁ%etween thcano Studies and . f
N

self -concept has been suggested, rexperiments investigating

and DeBlassie, 1974). Some studies, however, have found a

relat’ggship between programs oriented towards Chicanos and

4,

the effects of these programs on the self-concept. Hamilton

(1970) reported that a group counseling prograh directed

] -
l A\l . N v




self-concept of Ohicano students;
. Bilinghal-bicultural programs have shown potential {
value in self-concept enhancehent. Thonis (1969) suggested
that bili al-bicultural programs enhanced the self-concept
of Chicano students., Fisher (1974) conducted an erﬁeriment
.on the effects of a bilingual bicultural program on the, self-
concept. Participants were administered the Piers~Harris

Childrenfs Self~Concept Scale and the Howard Maze test,

Fisher reported\that Chicana females exhibited significant

increases in self-concept enhancement and in satisfaction

with themselves. ’.

SeVerai“pr§g;ams directed towards Chicano students

. have resulted not only in self-concept enhancement but also

in gains in academic achievement; Cornete, Ainsworth, and
Askins (1974) reported on an early iotervention program
involviég Chicano rreschool children who were i4dentified as'
"high‘riskd students. The program consisted of a series of

. learning activities and experiences designed to help develop
intellectual abilities, language facilities and a positiVe’
self-concept, Cornete fouod that Cﬁicanos showed significantﬁ
gains'rn mental ability, language, a;d demonstrated a positiVe
growth‘in‘their‘self—concept. Coroete suggested tﬁat a N

' specialized program couid create positime-changes in students k

whose backgrounds were not conducive to success, in school, ~

: 5 : 2
Del Buono (1971) found similar results in an experi-
ment investigating the effects of bilingual-bicultural////ﬁ" £




instruction on the self~con®épt and academic achievement of

Chicanp seventh grade students. He hypothesized that Chicano
9’,0«:' . N

students who were exposed to a bilingual-bicultugal program

would ghow a more positive self-~concept and'greater,ﬁsademic

achievement than Chicano students Whg‘ve;e not exposed to.a

bilingual-bicultural program. Del Buono reported that the

Chicano students in the biliﬁguai—bicultﬁfgl program exhibited
- & more positive self-concept and performed significan;iy‘

A *\
better 1Q,academic achievement than the Chicano students who

Gonzales and Plakos (1967) reported on the. effects

§

were not éipose@ to the bilingual-bicultural program, /
%

of an experimental class in bilingual-bicultural edﬁcation

&
conducted for Chicano elementary students. The& f ound that
Chicano students experienced greater academic achievement as

N

A review of the . related literature suggests that\g

a result of the program. ' .

AN
curriculum emphasizing self-concept dgzglopment and courses

of study oriented towards the cultural background of students;'
ha#e been successful in seif~concept enhancement. Chicano.
Studies courses may perform an important function in ragéing

the self-concept of Chicano ﬁtudents.

\The Community Céllege .and Chicano Studies

The possible relationship between Cﬁiéano Studies
'and\self—concept enhancement provides educational institutions

with an opportunity to perﬁgrm an 1mpq?tqnt role in providing

hY
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R .Purkey (1970, p. 42) has stated:

an educational program that enhances the selfdconcept

<

Marston (1968) and Nenton (1969) have reported on the* “ ‘
responsibility and the importance of educational institutions
in self-concept development \

e Roberts (1971-1972, pp. 107<108) has shown the need

for a climate of learning that includes prez%fiens for real-
‘\

ization of the self—coneept. Roberts~stated\\\*ﬁ

It is essential then, that attention to
understanding and realization of “self-
concept, and how to seek out- and achieve
this understanding and realization, »be
made a part of orientation and prepara-
tion of teachers for teaching and of
students for learning. ,

LY

The potential role of educational institutions in

self-concebt\development was further clarified by Combs and

~
.

Snygg (1959, p. 46) who stated:

To be really effective education will

ave to accept the task of dealing with
the whole phenomenal field of the indi-
vifdual,’of producing changes in perception
of himsePf as well as in his perception
of hls environmernt.

0
If we are serious about making an under-
standing of self-concept a central part

(/' of the school, then vwe must seek out

.. wWays of modifying our educational
" methods to prevent the development of
- * negative self-concepts in students.
AN

. Palomgres (1968,-p. 18) suggested that educational

institutions could perform an important role in the self-

>

‘cendept enﬁancement of Chicano students. He stateds

Many Mexican—Ame%ican students'%gze a
S . —"negative self-image; therefore th

e




** 'school shénld recognize that i%'plays )

an important role in the building of

a positive se&f—iqgge in these students.

It ﬁas Previously suggested that Chicano Studies
courses could be a step forward towards enhancing Lhexse1f~
concept of Chicano students., The community colleges ﬁave )
been identified as potentially performing an important role
in proyiding a‘curriculum that meets the needs of Chicano
\étpdents. O’Banion (1972) sﬁggestéd that community colleges
shgﬁld make a greater efforf to establish programs for
minority students. Barron (1972) repB%ted on the need for
recognition of cultural differences in the curriculum and
suggested that commﬁnity colleges offered the best opportu-
nity for curriculum changes,

Several studies hgve suggested that~tﬁe community
collegeé of fered Chicanos-the best opportunity to enter
higher education and have suggested that colleges could
pegfgrm aﬁ important function in the edgcation of Chicano
stu& nts by offering Chicano Studies courses (Duran’and

Bernard, 1973; The Education of the Mexican-American: A

Summary of the Proceedings of the Léke Afrowhead and~ Angheinm

Conferences,\l966, 967). ‘ ' e '
The California community colleges have taken action

towards recognizing the/fesponsibilities of educational
» AN . -

institutions in meefl the needs of minority students. The

-

California Commuﬁity College Board of Governors has required

that each community college in California offer a course in

PR,
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Ethnic Studies as a part of tlle general education program

(Brossman and Roberts, 1973).

In addition, Iopez and Enos (1972, pp. 49-50)
reported on the increase of Chicano Studies courses in
California colleges between 1968 and 1972: #

It is clear that while 4ome community °

college districts are not moving along -

as. rapldly as others, every such —— e

institution is doing something to

bring ethnic or Chicano Studips into

the curriculum. The data show that

there has been a dramatic growth of

ethnic studies in general an® Mexican-

American or Chicano Studie?7in partic-

ular throughout Californiat's systems -

of public higher education

Edficational institutions be able fo mggs a
ma jor contribution in froviding”the kinds of educational |
experiences that are self-enhancing. Community colleges
may be able to'perform an important Hole in enhancing the
self-concept of Chicano students by including Chicano

Studies in the ¢urriculum., The potential value of Chicano

T — \
Studies in self-concept enhancement appears to be promising.

Summary
A fenewed interest in the self-concept has emerged,
A review of the related literature suggests a relatioﬂship

between self-concept and academic achievement;‘ A positivé
~Y,

selﬁrconcept;has.be%n associated with successful academic

- R ' ’
achievemeAt while a negative self-concept has been associated

Al

with low academi¢c achievement. Chicano studeénts have per-

\ - )

/
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formed at a low acadenic level. A review of the %itérature
éuggests that Chicano students may have a more negative than

/

/positive aglf—copcept and that courses of study have been
successfgi in raising the self-concept. Chicénq/§tudies v
‘courses have been ﬁroposgd,as a solution to the educational
and psychological problems related to a negative self-concept.
ﬁimitéd studies suggest that a Chiéano Studies curriculum can
contribute towards sé1f~concept enhancement and improved <\
academic achievement. The community colleges were identified -
as being in a position where they could peet the educational'

and péychological needs of Chicano studen@s Bg>5ffering a

self-enhancing Chicano Studies curriculum.
1
I

!

/




L A ‘ CHAPTER IIT

- ' | METHODOLOGY

~ . ' —
\‘\ - .

AP;&még} i;ﬁpose of this stu@y is to determine

if participation in: the learning actiyfties of a Chicano

\AStudies course would significantlg/feise the self-concept of
) éhicano-stﬁdent3~en;olled in thesk courses at the community
college level. .The/purpose of this chapter is: (1) to
e define the subjects, (2) to describe the independent,
moderator; and dependent variables in the study, (3) to

/////describe the instrument used to measure the dependent

{
/

variable, (4) to outline the procedures used in collecting

the data, and (5) to desctibe the statistical procedure

-

ubilized in analyzing the data,

. ‘ N S

Subjects.

The study was conducted in an urban commnity | -

\\\Eellege. The community college was estabiished in 19 and

. at the time of the study haq_ggfgnrollment of approximately

8400 students. Minority st&denfs comprised apprakimately

bs per cent of the total enrollment. \\\\\\h
\ihe sample consisted of 65 Chicano students who

. were enrolled in one of fou 'selected Chicano Studies courses,
"The 42 male and 23 female participants were enrolled in the\\\\\\;\

non~required coﬁrse on. a voluntary basis. They ranged in age
\ V;
Ve

from 18 to 42, with two-thirds of the subjects between the
- /

ages of 18—25;\§The»mean cumulative grade point average of /

b N \ . >
[ ;
/ ! ! L . 4 4
4 4 /(
P . . ' » “

/

6253
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» i

~

phg participants was 2.52 and the mean yearly income reported

by the subjects/w£§/é8,274. S pd

Independent Variables ) - //(

-~ e

' Chicano Studies, Four. courses from the community

e

college Chicano Studies curriculum were selected to assefé
the effects of pérticipation/}ﬁ/a Chicano Studiss course on
self—concépt enhancement, fhe four coursesusélected wé}e:
l, English 373‘ Chicano Li%érature.
2., Human Development: The ‘Chicano and . Education. e

3., Psychology 37: Psychology of the Mexican-
American, ,

! - -

h 4, Social Science 42: The Mexican-American in
the United States,

The course content in English 37'was concerned witb
a revygy of Ch;cano writerg.(see Appendix A). _?pe objectives
of the course were to explore the writings ofiéhicanos, to
promote iﬁdividual\creativity in writ;né Chicano prose, to ///

. gain .a greater understanding of the Chicano through poetry .
.- ¢

and tc inc;95§e~the students ethnic awareness., //
;vaThe subject matter in the Chicano and Educat o
4, . ,
course covered a.review of the educational prob}gms coun~

ystem, reasons -

included the educational status of the Ch ca‘the educa~-

tional curriculum, standardized I.Q. tegts, cultural
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This‘dourge was part of the ‘Humsn bevelopment
currieulum. Courses offered under Human Developmént are
flefﬁble and the topics may chéﬁge from one semester to
another, They'do not have a required official course out-
line, These courses are oriented towards aiding stgdents
1§ enhancing their personal develoﬁment and are taught by

—-~members of the student personnel staff. ‘ ;

Psychology 37 emphasized the dg¢velopment and
formation of the Chicano personality (sfée Appendix B). The

oﬁjectives of the course were to analyze perscnality develop-

ment, %o promote self-understandingf and to enhance the self-

£

concept, /
fie c&rriculum in Sp‘{?l Science L2 was'concerned
with a s vexyof the contempdrar;‘Zésues,1nvolving Chicanos
(see Ap endix C). The coﬁrse objectives were to review the
) cgntrléit;ons and problems of “Chicanos in American society,
/ proméze understanding, and to enhance the self-concept.
The/fg;r\courses.selected were 18 week semester
courses<thé£/;afried 3 units of credit. The four courses‘ )

werertaught by four different Chicano male instructors. The

participants were enrolled in one of these four selected

13
P

courses,

3

. : ]
. The learning activities of these courses focused

on the Chicano as the center of attention, Chicano students
R

learned about their history, culture, and contributions.

They were exposed to the social, educational, and psycho-

v

64
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logical conflicts in society, The'e posure to and participa-

tion in the learning activities a Chicano Studies course

constituted the treatment ip-this study. The treatment was

not related. to any one sfecific activity or approach but

rather to the total cdurse content and 1earning acdtivities.
rd

It was anticipated that éxggéure to a curriculum that was

ethnically oriented towards\§hg\chicano and t was, con-
. : ™

cerned with strengthening the sé&{:génc would have a
positive psychological effect in self-concept enhancement

(Gallegos, 1969; Guerra, 1970; Cabrera, 1971).
.\\\\A

Above median income group compared to ‘below median

Moderator Variables

: L
income group. The subjects were classified as the above or
below median income group on the basis of their response to
a que§tionnaire on family income, The median yearly income :

. : /
reported by the subjects was $7,000,  Subjects who reported

a median yearly income above $7,000 were designated as the

above median income group while those below $7,000 were"

designated as the below median income group.

Above established mean cumulative grade point

average group compgfed to below cumulative grade point

average group, articipants who reported a mean cumulative

grade point aveTrage of 2,74 or greater were designated as I7///

|
|
|
)
3
1
|
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average below 2,74 were classified.as the below mean cumu-~
lative grade point average group. This figure represented

the mean cumulative grade point average of the college

student body (Sacraménto City College Office of. Student °
Personnel, 1975).

Chic
A

subjects were classified as male or female on the basis of -

females compared to Chican'c males., The

descriptive. data reported.

Devendent Variables LS -

Self-Concept, The dependent variable of self-

concept was measured by means of the Tennessee Self-Concept
Scale (TSCS) which was standardized by Fitts (1965). . Fitts
(1955, PP. 1-2) described the Tennessee Self-Concept Scale as:

The Scale consists ,of 100 self descriptive
statements which the subject us to
portray his own picture of himseIfs Part
of the Scale contains 90 items, equally
divided as to positive and negative items.
The remaining 10 items comprise the Self
Criticism Scale, These are all mildly o
derogatory statements that most people

admit as being true for them.,/ Individuals
who deny most of these state ehts most
often are being defensive a making a

deliberate effort to preserit'a favorable
picture of themselves,'

For each self-descriptive statement, participants
select one of five optional responses ranging from completely
’ *
false to completely true. The TSCS yields a Total Positive

L .
Score on items measuring Identity, Self-Satisfaction, Behavior,

Physical Self, Moral-Ethical Self, Personal Sglf, Family Self,

Py
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an?CSocial Self. The Total Positive Score was the qonly score

selected for examination in this study. Fitts (1965, p. 2)
has stafedx -

This is the most important single score
on the counseling form. It reflects
the overall level of self-esteem,
Persons with high scores tend to like
themselves, feel that they are persons
of value and worth, have confidence in
themselves, and act accordingly.

People with low scores are doubtful
about their own worth; see themselves
as undesirable; often feel anxious,
depressed, and unhappy; and have //1
1ittle faith or confidence in them- ,~
selves.

E4

.The TSCS 1is normed so that persons whose tdtal self-
concept score ranges from 316.0 to 422.0 are conside;ed to
have a normal self-concept (Fitts, 1965). The group upon
which this norﬁ was based consisted of a representative
sample of 626 ﬁersons from different so LQ;ﬁconqmic,lage,
sex, gnd educational groups. Fitts (1965, p. 13) stated that,
"The effeétg of such dembgraphic variableg as sexn\age, race,

A

education, and intelligence on the scores of this Sc > are

o]
quite negligible."

/

The TSCS is .self administering and can be used with

subjects age 12 or above who have at least a sixth grade

reading level. Most participants can complete the TSCS in 10

to 20 minutes ép{tts,~1965),~ o
~— _—Fhe test-retest reiiability‘cgefficient of all-
ma jor scores were Treported by Fitts (1965). No coefficient

fell below .60 and 53 percent of all coefficients reported

[

~ /

/

e
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were above ,80, “Congdon (1958) repor;ed'a reliability
/coefficient of .88 for the Total Positive Scale. This com-
// pared favorably to Fitts (1965) reliability coefficient of
/ <92 for the Total Positive Scale.

/ Procedures

The study was conducted ‘during an 18 week semester.
Ninety-five community college Chicano. Students who were
‘voluntarily enrolled in one of four different Chicano Studies‘
courses were adﬁiniste?ed the Tennessee Self-Concept Scale on
the first day oﬂ insfruction. '

The subjects werentold that their help was being
lsolicited/}g’aid in orienting the course content towards the
needs of the students, They were instructed that they were

to read one-hundred self-descriptive statements and that they

were to select one of five optional responses., The particd-
pants were also asked to furnish self-descriptive data suc
as age, sex,lgrade point average, upits completed, and the .
//humber of Chicano Studies courses completed, All of the
’ parficipants were informed that their responses Woﬁld be kept
lﬁiiji e:gzbdential. - : T
At the end of the'semester, sixty-five Chicano
students from the original sample of 95 were stili enrolled
in the course. The sixty-five partieipantsvwere comprised oi/’
forty-two males and twenty—tﬁree females. The Tennessee'Se}f~_

doncept Scalﬁfﬁas administered again at the conclusion ,of the

A a e .
RS ~
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course. ?hé posttest was.administered only to the subjects

. .
who had also'%eeh\pretested. ‘ U

v

Data Anal&sis

w

- _. A one-way analysis of covariance was utilized in
R )

b

Eq,, "‘\_’
4r\\\ ) order to analyze reported pre and posttest data on self-

\

-~y Q\‘concept measufes. This sta%istical de51gn method allowed
the experimeqter to: ?

«

~ 1.. Examine -pretest:"x" variable score differences
S N as an independent measures

.Examine\postte§¥ "y".variable score difference§;,;_
as an independent measure. :

order to asééss effect of ,the independent
variable upon Ro \Sttest "y"\variable score .
differentials (Tuokman, 1972)

\\

i

1

Contrdl thg "x" - jable pretest differences in i
nd |

3

i

i

"« 05 level of




R ,_\/r'\ * .'CHAPTER IV ,
aogE ‘ . R
SO RESULTS : . L
, N . / -~ i {
L Tﬁetpurpose of this chapter is to-present an  #

\

analysis and interpretation of the data, This researcher .
NN

*discusses the results ofw€~e tst6st\whmph wasﬁgsed1to
analyze thé<majgr hypothesis and the relationship between
'the dependent variable of self-concept and the moderator
variables of income, grade point average,;and sex.{ These \’
relationships were statistically treated by—a one-way o g
analysis of oovarianoe. The ,05 and .0l levels were used to
determine the statistipa} significance of the tes's. The .05

level indicated that the\reszlts were probably significant

and that further, study is néeded. The :01 level indicated ~

statistical significanQE;\;xL L .
~— I. Chicano Studies and Sif-Concewt o | : .o

. ) . » ‘
In this section the results-are presented by stating

Hypothesis 1: Chicano students

- o

Table 1 shows the' results of‘\\?

a course in Chicano Studies O
[ .

.

seIf~conoept of Chicano
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’
. . % Y - -
. o . " Table 1 °
t-Value for Self-Concept (TSCS)
- . :

\ : N , - sp t
\ "Pretest 65~  338.52 30.70

AN

\Ksttest 65' 348.71 33’.\15

*p < _.001 o o

N

=l

*3.633, daf = 64

\\
N -

~ ' .
Table—1 1ndicat§s that there was 2 significant
. difference between fhe\means of the pre and posttests for the

self-concept variable. This difference was significant at

o

the .001 level. Therefore, the‘hybothesis was accepted., .
. N

N\

\
\

\ II. Income Level and Séif—Conbept

A directional hypothes;s for t@gbvarfables of income

L ' level and self-concevt is stated prior to the presentatidﬁ og
’tﬁé pertinent data in this éectidh. After the hypothésis is

|
\\ stated a one-way analysis of covariance is presented.

\\ Hyvothesis 2: Chicano students above established
\median income levels will have a significantly higher measuréd
self—concept fhan Chicano students below the median income

level.

Analysis of Covariance: Table 2 shows the F-ratigew.

for the erendent variable of self-concept and income level,

.

=

o ' ' 71 - :
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There was no significant difference found betyeen—the‘a_"m_~______“

variables of income 1eve1 and self-concept. Therefore, the

T,

hypothesis-was rejected. ) s y/
III. Grade Point Average and Self-Concept ?
A directional hypothesis fprlthe variable ‘of grade %
point average and self-concept is/s%atéd prior .ty the i
presentation of the pertinent Qaée in this section. After 3
the hypothesis is steted'an halysis of covari Ace is ! ) ?
p‘r}SeQ‘Eed. - j |\ 3
Hyvothesis 3:;/&hicano students above established i
.

mean cumulative grade(point averages will have a sign ficantly

1
higher measured selyﬁconcept thahn Chioeno students below the o |
-

\

mean cumulative grade point average.

Analysis of Covariance~ Table 3 shows the F- ratio

for the dependent varigble of self-concept and grade point

average. There was no significant difference found between

the variable of grade point average and self-concept.

Therefore, the hypothesis was re jected.

1v. sekx Differences and Self-Conceot

// directional hypothesis for the verieble of sex

differences\and self-concept is stated prior to the presenta-.

hypothesis 1is stated an analysis of covarlance is presented.

Hypothesis bz Chicana females will have &

ignificantly higher measured selﬁ -concept th/p,Chicano males.

Analysis of Covariances: Table shows the F-ratio

S

~
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for the dependent variable of self-concept andisex differences.
There was no signrficant differeﬁ%e found between the variable
\\Qi sex difference and self-concept. Thérefore; the hypothesis

" was rejected.’

Summary - : L/ //'
The purpose of this chapter was ta present the
results of the statistical analysis can;ied out in relation

to the hypothesis examined in this study that self-concept

measures would be related:to: (}) completion of a Chicano

i .

Studies course, (2) income levels, (3) grade point average,

é
/
-

and (h) sen[differences./ —
\5\\§§\ \5P sectionS4/I II III, and IV the hypotheses were

|
s-stated ‘and "the s/afistical analysis presented. A statisti- i
i

cally significant difference at the .001 level was found in(,,fJ

the self-concept measures of Chicano students who completed e

. //
a course in Chicano Studies. No significant differences Were (
found between self-concept measures,dincome,‘grade point

average, and sex differences. .
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o fg;APTER v

SUMMARY, DISCUSSION, IM
AND RECOMMENDATT

ﬁgICATIONS,_
ONS .

A ;“"" \ '
Sunmary . \

4

/

"a,

?his study investigated the relationship between

Chicano Studies and‘self-concept. The purﬁose of this study

&

"-was to detérming whether participation in the learning
. /
activities of a Chicano Studies course would signififantly’

s,ﬁou be shown by: (1) Chicano

/

pre-post self-concept measure

. /
studepts who completed a Ci o Studies course.

/

(2) Chicano

/

/s

f-concept variable, A statistically ,

)

he .001 level was found in tﬁg

self~concept of those Chicamb studen o completed a cour

N

77
68

/

.
e
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in Chicanq Studies. 3 significant diffefeK;es were fcund on

tﬂe relationship be een'income, grade point average, sex .

differences and s f-concept nmeasures.,

Discussion of fhe Results ~—

ch was used to analyze the major hypothesis/’

that g/course/in Chicano Studies would significantly'incpéese

~+ posttegts for the self-concept variable, This differenbe~was

// significant at the .001. Therefore, the major hypothesis was

7 accepted, . // //

///// It was fpund that g course in Ch ano Studies

I nificantly affected ed the self -concept of Ch;cano students in a //
T —

positive direc on Chicano s ts who completed a course

. in Chicano/séc

contribn s, and self—concept enhancghent expertenced a

es that stressed their-c ture, history,
sig icant increase on self—concep measures. The results
ot the study indicated. that ther€ was a positiVe gain in the
/\——-—/
<::’ /Chicano student’s self- concept during the semester course, ‘ \

’ St cant self-concept increases, as measured by the " A
.- .~ ~

Tennesaée Self-Concept Scale, were achieved by Chicano D

students. / e

g
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e o
significant&y affected the self-concept of Chicano student& in

+ & positive direction, Significant increases in the self-

concept of Chicano students after exposure to a Chicano

Studies course also suggests that there is a cultural‘Tramework
from which Chicano students can develop a positive self- |
concept.k The results ipﬁicate that a specialized course of

iﬁétruction that 1is tnnically oriented and self-enhancing can

e——

mo@/{y/the self/eoncept of Chicano students in a iignificant

/ \&__d// ' o

////, 2, Incomé/Level and Self- Concent.//The analysis of
v

E,ﬁb significant

/?;///’/ differencepioy d between the variables of income level and

covariance resul¥s indicated that there wa

7

self-conde Chicano studentslaﬁove the megian.income level

0 did not exhibit a significantly higher measured

f-concept at. ‘the begibning oxr at the end of a Chicano r’//
Studies course as compared to Chioano students below the
median income level of $7,000. .
The results of the hypothesis assessing the relation-
\\\\\ /” ship between income and self-concept contradicts the findings
R of Wylie (1963) who found that as the socio-economic level
'increased that the seifeconcept also increased, The findings
of Healey and De Blassie (1974), however, supported the
results of this study. They found no significant differences

' on. the total 39 jtive self-concept scores in assessing income

differenie§/ﬁetneen Chicanos, Blacks and Anglos.
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It can be speculated that perhaps the' med%gn income |
level of &7, 000 used in this study to divide thestwo groups

may have resulted in tpe findings of no significant differ-
ences. A lower figure or a higher figure might have more&h }
accurately assessed the relationship between income and self-
concept, For example, it is\Possible that Chicano students

below an income figure oz/ﬁefhaps $4,000 might show a
. e

significant contrast in self-concept measures when comﬁaredy/

to Chicano students %yé;e an income figure of $4,0# Aqg;her

NPTy

approach could be tg/compare Chicano students ﬁélo',$b,000 to

Chicano students ove $15,000 for significant differences

self-concept,

It /éould also be speculated that perhaps the devel-
¥ // e
opment of a positive self-concept is noﬁ.necessﬁé&ly ependent . |
upon a higher income. It may be that o?/gr ﬂactor and
exper%yhces ‘are more closely related to/a‘posit
concept, It appears that additional research

relationship between income level and self-c hcept is needed.,

3., Grade Point Average and Self#Concept., There was
gxizpendent variable
Chiecano students who

|
|
;
3
%
j
i
1
j
i
j
had a mean cumulative grade point avérage above 2,74 did not i

no éignifidant difference found between

of self ~concept and grade point avera

kLl

have a significardtly higher measuyed self=concept at the
RN 1 ’ 4
beginning or at the end of a Chicano Studies'course;?s com-

N L4
pared to thcano students below a mean cumulative grade point

averaée of 2.74, While Purkey (127Q) suggested that there was
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a significant relationship between self“concept and grade
4] " -

poipt average, the findings of this study We?e éupported ﬁy
Fitﬁs (1972) who reported that there was nb,éefinitive answer
regarding the relationship between self-concept and grade
poirlt averagee. ‘ ~
To this researcher the evidence suggests that a
comparison based on a different grade point average might
yield'significant results, For exémple, compari; Chicano
students who have a grade point average below 2.0 to Chicano
studenté above a grade point average of 2.0 might be more
significant., It can be speculated that Chicano students
below a grade point average of 2.0 rather than the figure of
2,74 utilized in this study might have a more negative self-
concept than Chicano students above a grade point average of //‘
2.0, Another alternative,could be to compare Chiéano;students

\below a grade point average of 2.0 to Chicano students above *

4

3,0 for significant self-cgncept measures. /
, ) Tt is also possible that a positiVe self-concept is
not dependent upon a high grade point average and thaﬁfgphef////

variables are more important 4n contributing to a positive
self-concept. It appears that additional research assessing

the relationship’between self-concept and grade point erage

is needed. /

/

L,, Sex Differences and/Self~Cogpept. here was no

significant difference found between ﬁhe dependent variable

of self-concept and sex differences. Chidana females didygyt

- §
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have a_ significantly higher measured se

T,

-concept at EEF\~
beginning or at the end” of a Chicano udies course' gs

compared to Chicano males. This firfding was suppo ted Dy
Healeys/and De Blassie (197%) who fénnd no signif%éant /.

» differences on the .total positi'(r/e self concept scores in /
_comparing sex‘differences;among Chicanos, Blacks and,Angl é.
Bledsoe (1964), however, reportedvthat females had a higher

self—concept than males.’

[

| One of the shortcomings in this study in cofiparing

sex differences was the smal / er of female participants

(N = 23) as compared to male participants (N= 42), A

larger, more equal sample may have resulted in a significant

<

dif ference between sex differences and self-concept measures.
It is''also possible that a positive self-concept 1is
not dgpendent upon sexﬂdifferences but is a result of other

factors., Additional research' assessing the relationship

betWeen sex differences and self-concept is needed. '

/

Implications for the Community Colleges S &

It was hypothesized that participation in the

v
learfing activities of a Chicano Studies' course would

significantly increase the self—concept of Chicano students.
The findings of this study indicated that Chicano Studies

courses were successful in significantly increasing the self-

/

-

/céncept of Chicano students. The results of this study have(

,'several educational implications., One major implication

= T
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@erived from this e;éﬁriment is that a culturally oriented
Lethnic_course can meetuthe educational and psychological needs
of. Chicano students.
| " Chicano Studies courses were proposed as a response
: tq .the, limited coverage of the Chicano culture, history, and

‘contributions in the school curriculum. Exposure to a
ii
curriculum that emphasized the Chicano experience and

,emphasized the self-concept was suggested as being self—
enhancing. The Tesults of this study pdint out the value of

he relatively new community college Chicano Studies curric-

%

plum in self-concept enhancement, The,results.of this study-
show that a Chicano Studies progran caﬂ be effective in '

t . ) : . ,
significantly increasing the self-concegpt of Chicano students. 9

A)

_Chicano students who were exposed to the learhing activities '\

of a thcano Studies course experienced significanx incréases"
L . ‘
in self- concept measure. ’ 1

The implications of this relationship can be

«

to\other community cqlleges., The community college@ﬂggn T~
™~

~

\form an important role in the self—concept enhancement of \g\
Chicano students by providing a Chicano Studies.curriculuﬁq

'As .the-Chicano enrollment increases in the community colleges
al

it can be expected that requests will be made by Chicano . .,

students for’ Chicano Studies courses.‘ In deciding whether “to

L] A

institute Chicano Studies programs the community colleges
\

should consider the potential value of these courses in self—

' ¢ concept enhancement. ‘a g
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_ ﬁhile this experiment was primarily concerned with
* the comm&gity college level, the implicatldns of the study

. !
can be extended to the elementary, high school, and four-year

college %evel. Educational'institutiohs'can create a favdrf

able learning en?ironment for'%hicano students by providingih N
* & B

self-enhancing Chicano Studiesﬁcurriculum. \

The findings

L

N\
a significant relationship\h\rween
Chicano Studies and seif—co cept may uitimately have imp@i-

cations for curriculum revisions. The tr ditional school\\
\
curriculum can be expected -to undergo\change\\ Courses that '
\\
are ethnically oriented towards the Chicano can be expected

to increase. This trend will have implications not\::iy for \\\

curriculum revisions but also financially and in sele ting

X‘«
A

the teaching staff. \ B N £ -

No significant differences were found be en incgﬁm(;
level,- srade point averaée%ﬁ?ex/differehces, and self- \\\\\;:::

i

eonceptkineéhiﬁ\study.‘ Perhaps a positive self-concept is not
significantly re;ated to these variables. It may be that an
educational experience such ae exposure to the learning v o
actiVities of a Chicano Studies cehr Tre sighificént
Fhan socio-economic, academic}) and sex differenees. f?erhaps ‘ \\
all students,‘regard;ess of incdme levels, grade point n_____‘;ﬁ\\

average, and sex/differences&can enefit from a‘selfjenhancing

ks

-Chicano Studies ¢ urse:

A further\implication of this experiment is the

ossible relationship hetween self-concept and academic l 3
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achievement. While this relationship was not sﬁgcifically
gssessed in this experiment, the results of the study imply
a possible relafiopship for consideration. It is possible \
that a positive self;éoncept may be related to academic T
success. This rglationship may be‘significant in view of the
high drop-ouéi}étéfbf Chicano students and their low avérage
years 6f edpcation completed, It‘pan be_;peculated~that a

self—eﬁhancing Chicano Studies prégram may, over a period of

time, lead to equcational success and have a positive effect

—~

[T

on academic achievement.

~

The implications of this study are relevant not

only for Chicano students but for all stq?pnts on the

L e Ar

C Ommu ity college campus., The commurdty college "open door" .

, policy s attracted an increasing number of nontraditional

students. t can be expected that this trend will continue

~

in the near\ig{;re. The community colleges can|expect to
nt

.receive stude \yho can benefit from programs that enhance

; o \

the self-concept. "
_These programs do not mecessarily have| to be Chicano }

Y

Studies for all students. As the importance of self-concept
becomes moTre established in the educational process,

bommunity qolleges may be faced with developing‘programs_or\
0 s . \. ) .
courses of. study that are self-enhancing. The community e
\\Qolleges can ;kyﬁgrm é valuable‘service_by.providing‘a self—
N

\ |

enﬁancing curriculum for all students. A curriculum that

will iable all students to perceive themselves as gprﬂﬂ% N
. ‘ ! 4 h )X}/,,J‘
N <
N . .
o ! )
N 89 \

iﬁ e kY ,}\ ! \\

%.‘?}\! ’% - - xl,,
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and valuable human beingsxﬁ : * , \
L \ The community colleg;‘Tf;;;;;;:ZnE;;;~ESE~E§VE“tU-————__
i e t in failure for the nontraditidpal student.  An
B educational experience.that resulté\{? a\positive self- Y

conceb@ can enable students to eléﬁ shei™maximum botential,

to find\ ducation—en able, and to live a sy c:l\ful life.

mof these goals~will make the “"open dod

commiity college a reality for the stﬂdanzgfizféérves.

~

* N is recoé;;hded that the following areas be
examined in mokre detgll. BN \
~ . 1. \Eure resear;;\QSSess;ng the relationship

ijes and sel;-c\hgept should incl de
— «//gggéideration of
T— e ( .

study. It is reco

dQlogical shortcomings in his

D

\ shquld also be considered.
2,
. concept should,bg, ’A
B . year. n ) Y

4
3, It is recommended-

eplicated
! \“\ e TR »
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| in oneﬁspecific ChiEang Studies eourse that phasxzes self-
\ ~

concept enhancement, \\\\\\

S

L, 1In qrder to more fully\assess\bw* relationship
-y

between Chicano Studies and self -concept at different levels

of the educational system it is recommended that similar

es be ponducted at the elementary, high school, and

-

university levels, This study should also be replicated in
other community colleges in order to cross-validate the
k&ndings of this study.

+5, Studies asseséing the effects of Chicano Studies

o
in other areas should be conducted, Possible, areas for ]

reséarch could include the relationship between Ehicano

e

.\\\ to etner courses’, Other areas for research could include the

\

Studies and the drop-out rate of Chicano students as compared

.
e A e aAD o n < atarhiet ek ds it o

ffects of Chicano Studies not only\igrxgnicano students but

_for other students as %ell in self~concept measures, and

3

PRSP ey

attitude changes among groups.

1

6. VIt isrrecommended that follow-upjstudies be
N 2
conducted on Chicano students who have completed a Chicano'//fffﬁ

Studies courie. Further research should examine whetner”' »

. . those students have a lower college drop=-out ratet\atnighQE\\k¢V“
B N ¢ .

college grade-ﬁpint average, and graduate from college as T

o N eompared to Chicanq studentsuwho have not cogpletéd a Chicano o
A : - .; : - b e
Studies cburse. ‘ ]

. o] 1
M [}

1

b 1

I3

\ ‘ '/ 7. The relationship between self~concept and

X g £
SR SO LI

academic aghievement needs to be investigated in more detail.

T H
7, .
. N
. ¢

e
;
K

.
-

’
’
”
3
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8., The relationship betﬁeen any courses designated
as self-enhancing and self-concept me€asures should'be assessed,
These courses would not necessarily be directed towaras”
Chicano students but towards all students. Colleges and other
educational institutions should be encouraged to condnct
research into programs that have potential self-enhancing

values.

9, The role of counseling services in identifying

»

students who have a low self-concept and placement of these
students in the proper programs of instruction should be
examined., This service could.be valuable in placing.students

who need a self-enhancing experience in the types of courses

1 4

;

|

|

?

|

|

|

i

that will provide that experLence. ) v%

J

This study 1nvestigated the effects of a Chicano |

SEZéies course on the‘self-concept of Ch}cano students. It %
was found that exposure to the learning activities of a ‘

Chicano Studieé’course significantly incneased the self- g

concept of Chicano students. While this staayvhas primarily j

j

l

1

]

i

|

|

i

j

i

i

1

conecentrated on the Chicano community college student the -

results have 1mplications for all levels of education
Ao

for all students. It is hoped that the results
’ S

will focys attention on the importance of the self-conggpt in.
- A !3

this studﬁ/

they educational process and gn courses of instruction that

-~

2

é?e self-enhancing.
’ ! [ ‘\-\* v ’ @ -
. } “' ) ) ’ e
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Appendix A

SACRAMENTO CITY CGOLLEGE COURSE OUTLINE INFORMATION SHEET

Division: Languages & Literature Department: English
Date: 10/73

Tnstructors Who Prepared This Outline: Ben Sgnchez

Course Name and Number: English 37 Units: 3
Semester Offered: Fall & Spring

Descripntive Title of Course: Chicano Literature
Course Prerequisite:

None ' iy

Weekly meeting schedule: 3 hours lecture
Catalog Description:

Study of Chicano writers and their works.,
Course Objectives:

1. To provide the opportunity for exploration of Chicano works,
2. To provide an environment to promote individual creativity
in the writing of Chicano prose.
3. Greater understanding of the Chicano in America, through
__prose.
Methods of Evaluation:

Class discussion; written assignments; oral reports; final
eXamination,
Fethods of Instruction:

Lecture-discussion; skits; field trips; films; speakers:
panel discussion. !
Contributions to General Education:

To increase the students ethnic awareness.
Comments to Counselors:

Tnform all students that this course is avallable, and open
to ALL students. A knowledge of Spanish is NOT required.




COURSE NUMBER_AND NAME: English 37 Chicano Literature

Suggested Time Schedule and Sequence of Instruction

Week Units of Instruction
1., 7 weeks -- The Chicano novel

”

2. from novels such as -- Pocho, Chicano, Barrio Boy,

3. And The Earth Did Not Part, Plum Plum Picker,

4, Bless Me Ultima, etc.

5.

6.

s

8. U4 Weeks -- Short Stories

"9, Material - Text-Mexican American Authors

10,

11.

12. 3 Weeks -- Poetry

*

13. Materials such as -- Yearnings, Chicano 1it. ‘etc.

14,

15, 2 Weeks -- Drama

16, Text =- Chicano ILiterature

o~

. ) \
17 2 : N
Student's Required Texts or Materials:

Authox, Title, blisher, Year of Publication
Fauste, Chicano Literature

Paredes, Mexican-American Authors /
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\ Appendix B

SACRAMENTO CITY COLLEGE _ COURSE OUTLINE INFORMATION SHEET

Division: Social Science Department: Psychology/Ethnic Studies
Date: 10/74 :

Instructors who prenéred this outline: K. Ramirez

Course name and number: Psychology 37 - - Units: 3
Semester offered: F & S ]

Descriptive title of course: Psvchologvy of the Mexican-American
Course prerequisite: . '

Psychology 1 or 7 or 50 or permission of instructor

Weekly meeting schedule: Three hours lecture
Latalog description:

An examination of Mexican-American behavior patterns with
emphasis on personality development and those factors which
contribute to its unique formation.

Course objectives-

__To present an analysis of the personality development of the

“Mexican=American from infancy to maturity; achieve a greater
understanfing of self through others; and provide an
opportunity to begin altering self-defeating, self-hating,
and dehunmanizing attitudes towards oneself.

Methods of ewaluation:

Examinations, lass;participgtion, prqjects and vapers.
Methods of insﬁ&g:tion-

Lecture,<gfou§ difgcussion, and basic encounter techniqgues,
Contributions to gyneral education-

The overall impact of this course on the students would be a
greater awareness and understanding of California's largest
minority. To enhance the overall academic ability of the
Chicano through self-discevery and an increase in self-esteem,
Comments to counselors:




COURSE NUMBER AND NAME: Psychology 37, Psychology of the

Mexican-American

96

Suggested Time Schedule and Sequence of Instruction

1,

Week

Units of ‘Instruction

Introduction

2.

Historical background‘of the Mexican Culture and
personality tyve

Childhood and versonality development

Chicano adoléscent in search of self

The adult personality

Intimate relationships and self-disclosure patterns-

(marriage, etc.)

Sex~role identity e

¥

Defense mechanisms unigue to the Chicano_ ‘ e

Mental health and the Chicano

Authoritarianism in the Chic¢ano (Machismo)

12.

Effects of assimilation on personality

Effect.of education on self-concept

Al‘l.

14,

Psychological testing and the Chicano
»

Awareness of self and others as contributors to a sound

self-concept

15,

Awareness of self and others as contributors to a sound

self-concept

16,

Emergence of a new personality tyve .

17.

Student's Required Texts or Materials:
Author, Title; Publisher, Year of Publication

»-

"
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Appendix C

SACRAMENTO CITY COLLEGE COURSE OUTLINE INFORMATION SHEET

Division: Social Science Department: Social Science Date: 11/74

;nsﬁructors whoApreparga this outline: Jess Gonzalez

Course name and numbe#z Social Science 42 7 ~"Units:s 3
Semester offereds F & S ‘

Desoriptive title of course: The Mexican-~American in the ¢
.Uni ted States

Course prerequisite:
None; History 10 recommended

Weekly meeting schedule:’ Three hours lécture
Cgtalog descriptions™—~

A ;EFVEy~Q£\§2§temporary i ssues concerning the Mexican-Agerican
in the Unite tates. Emphasis on discrimination, farm Jabor
mpvement, justice, educational and political problems anfi the
Chicano movement, ,

;fﬁrse objectives: v

o point out thé historical and cultural contributions pf the
Mexican-Americans; strengthen the self-image of the MeXlicans
American; develop the skills for self-inquiry by identVfying
problems as they relate to the Mexican~AmeTrican; bring/the
problems of the Mexican-American to the attention of other
groups; provide the motivation for future study in the area
of minoxrity groups. )
Methods of evaluation:- o,

Community projects, reading reports, discussions, exams,
Methods of instructlon:

Primarily lecture-discussion. Use of films, tapes, and
speakers when appropriate. _
Contributions to general education: .

To gain an appreciation of the historical and cultura
contributions of the Mexican-American ethnic group and to
become aware of the problems facing minority groups.
Comments to counselors:.

The course is open to all students, correspond with four
year schools about the possibility of granting credit towards
sociology requiremen@s.

ot
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.
COURSE NUMgER AND NAME: Social Science 42
Suggested Time Schedule and Sequence of Instruction
Week . Unlts of Instruction

1. "Introduction ) !

2. The Distorition of History

3, Population Trends: Migration Patterns

L, Prejudiceé and Discrimination /’

5, Prejudice and Discrimination

6. Socio-economic status

7. rﬁuelza

8. ‘Huelfca . : .

9. Military Service . %
10, Justice and thg Mexican—American i
11. Justice and the Mexican-Ameridand s
12, 'Education "

13. Education
14, Polftical Awareness o
15, Political Awarenéss
16, The Chicano Movement § j
17. The Chicano{ﬁovement ] ‘ - 1
Student's Required Texts, or Materials: g
Author,_Tit;e, Publisher, Year of Publication 1
UNIVERSITY OF CALIF. 1
LOS ANGELLES
n /  feR27 |
L




