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INTRODUCTION

One of, the recent trends in American society has been a_growin
awareness of minority groups and their problems which has deVelbpeg NI
in non-minority individuals as well-as™in membeys of such groups. For _
. minority members\ an awareness of their owif identity has led to an |’ :
increased pride in Yheir various ethni¢ backgrounds. For the maijority,
this developing awdreness has meant a growing appreciation of their *
' fellow citizens and a broadeniag outlook on life in general. Along with
these personal feelings, there has been an increased awareness of/the, -
problems faced by minority groups, often reliting to socio-ecoriomic
conditions. which ‘lead to'cultiral and econoniic deprivation; hence, we
. speak pf the underprivileged, the culturally- deprived, the educationally
eprifed, the economically disadvantaged, -or simply the disddvintaged’
Although members of these groups may not come from ethnic minorities, <
they often do, and there is a tendency to dssociate these cohditions with oo
ethnic minorities. e . ‘ ' v ¢ °
! \.\\ " Study of the Disadvantaged . ‘ -

,  Thete has been a number of approaclres designed to assist disadvan-
"taged individuals, one being the study of minority groups in formal
educational settings. The un erlying assumption seems to be that knowl-
- edge of the cultural cqntributions of these froups will lead to improved
* conditions for minotiti¢s and to benefits for\ society at large. Minority
. members, ideally, will gain in self-esteemi hnd in acceptance by the
,- - majority, but still b¢ able to 'r};tain their inctive ethnic heriiaie. ’
Those from the mggbrity background, on the other hand, will profit Y .
becoming more tdlerant and by developing an ‘appreciation for other
cultures. Ultimately, ‘minority studies should lead to more cooperatjon -/ /
© among groups to the benefit of all. ) TS
" The thousands wgducah’bnal programs de’signed\o l‘l‘?li& syfturally

P
«,
»
’

disadvantaged minoritjes in the fifties. and sixties, however “exerted
_ marginal impact. Experimentation. and research in the seventies must =~
, discover proper miixes of economic, social, and educational strategies if } -

‘i\" "Muﬁorie Sullivan is an Assbcﬁte Professor and ‘John S. Goodell an Assistant
' Professar in I_:ibmry Science at Emporia Konsas State College,

- o (5)
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"deprived minority members are to experience”success in school apd in

- \experimentation, and research upon which to base future programis; - In

. ' Al
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‘the’ disadvantaged are to increase their social mobility. -While changes ,
in education alone offer no panacea, such reforms are requisite if .
later life.’ Today, however, large segments of the population may be
designated as being deprived: minorities, socio-economically deprived, -
and the majority who Exck understanding - of self, of others, and of the
refationship of others” welfare.to their own,” Funding the acquisition .

" of librm('iy resources on the basis of relative need, Title II of the Elémen-

tary and Secondary Education’ Act promised benefits fdr‘djsadv&gﬁnged .

and advantafred,®” Title II ESEA was designed to foster innawption, | .’

tge %n.‘erican fradition of universial education, this act sought t&,igtgparei g
the ' .

i

.6

ng for full citizen participatign in the democratic society; "

‘

2 e Sy .

"The father of popular education, Horace Mann, laid the, basis fog
common schooling in the ‘United States when he and his felloywr wdrkers
‘in Massachusetts established state and locally’ supported schools for®
every “cliild regardless of creed, class, an backgtound, . In the-
warm ‘associatiéns of childhood, Mann saw the opportunity’ to kindle -
a spirit of amity and respect which the conflicts of adult life could -
never -destroy. - His corhimon schools became the foundations"of .univer-
sal education in the nation.* As yet, however, Mann's vision remains @

* Popular Education in Early America ' = :

* - unrealized. - A present-day educator, Robert ]. Havighurst, > hag referred

to the curfent challenje of providing appropriately for members of the

. various racial, religious, and national groups to achieve”.democracy with-

\n 2 pattern of diversity. . Aceording to educational policy, those grotips
which wish’to forgef the past and to. become an indistinguishable part of
‘modern America:would be. €ncouraged to dovso through education. = At
the same time, thosé wishing to retain their historical and cultural’ tradi- .
tions and live in harmony hut distinct from’ other groups also woild be
encouraged to do.s0.* ’

Some citizens of these United States have first encountered unas-
similated minorities’ on the "pages of works describing newly arrived
‘European immigrants. Mary Antin, in The Promised Land,’® related
the story of her Russian Polish family and her initiation'to the opportuni-

g » 7 REA

< £l

1S, M. Miller ond Pastela Roby, “Edunéational Strategies and the Disadvantuged:
* An Overview,” Opening Qppogtunities for Disadvantaged L'eamerxh(Work Conference” on
Urban Education), p. 64. R T ’ . : . &
. 2 Marib D. Fantini and Gerald Weidstein, The Disadvantaged: Challenge to Educa-
tion, pp, 9-32.. . i - ) .
a Elementary and Secoridary Edugation Act of 1965: Senate Report No. 146, p. 21 [
- -4 Lawrence A, Cremin, "Popular Schooling,” Talk on American Education, pp. 13-23.,
8 Robert J. Havighurst, . “THe /Broad Purposess of Education,” Talk on American,
Eduication, pp. 13-23. > . ' . Ly
¢ Havighurst, p. 21, X . — . Y. e, .
' % Mary Antin, The Promised .La[td.““ . . o I
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‘ties of ,publié gchools. -]acob'q'Riis, from ﬁenmark, wrote about Italians,

Bohemians, Germans, Irish, and colored “mingling without the least

friction” in schools established and managed by the Children’s Aid

Society, a,_coordinate branch of New York Public school system.* Jane

Addams, founder of Chicago’s famed Hull House, wrote about the “valué -

-"and function 6f each member of the community, however humble he
_.may be.”" ’ o .
o 7 v ’ -
R Developing Concern for the Unequal -

After the turn of the'last century, white European immigrants were
blending to form the American stock, but non-white minorities rémained,
for the most part, separate and unequal. .Anticipating a brave new
post-World War II society in which commion—scheels_would -support a
democratic natiop, the Educational Policies Commsigiah\ﬂé red in
1844 that there must be no exclusions on the basis of caste, cultural,
¥ linguistic, or religious backgrounds of children, who ‘shared common
qualities.” Ten years later, Brown vs. Board of Education, initiated
in Topeka, Kansas, "' struck down the legal inequities in ‘the education
of the Negro and laid the foundation for an attaci on segregated schools.
Mid-century also witnessed the “Great Appraisal of Education” in which
Caswell acknowledged that the development of a twelve-year program
.of education .adapted to the needs and capacities of all children and
youth-was_a tremendously difficult undertaking. ** Later, in the fifties,
Conant concluded from his study of American -public education that tHe
comprehensive high school servingfr alt youth of the community was
typical. ** He attributed this development to our economic history and

to our «devotion to the ideals of dpportunity and equality of status.

Especially after 1920, authors of poetry and fiction who were

 themselves members of ethnic minorities appealed to the sympathies of -

- other Americans — Richard Wright, Langston - Hughes, Ralph Ellison,
James Baldwin, Margaret Walker, and Gwendolyn Brooks.. During the
late sixties, and early seventies, Americans were stirred by a medley of
voices — N. Scott Momaday, ** Eldridge Cleaver, ** Peri Thomas, * and

_Stan Steiner, '’ to mention a representative few. They and their fellow

writers. expressed not only the frustration of submerged minorities, but
also their beliefs in a better future. With Martin Luther King, Jr.,-

$ Jacob A. Riis, “Children of the Poor,” The Poor in Great Citics, pp. 96-95.

? Jane Adams, Democracy and Social Ethics, p. 178. .

12 Education for All Amcrican Youth (Educational Policies Commission), pp. 16-19.

11 Brown vs., Board of Educatidn 347 U. S. 483 (1954).

12 Hollis L. Castwvell, “The Great Appraisal of American Education, Teachers College
Record, LIV (1952-1953), 12-22, - t '

13 James B. Conant, The ‘American High School Today.

14 N. Scott Momaday, House Made of Daitn. I

15 Eldridge Cleaver, Soul on Icc. .
‘w19 Peri Thomas, Doten These Mean Streets. . : I

17 Stan Steiner, La Raza: The Mexican-Americans. : o

N




» Ty

]

S 8 - .'-EMyomA STATE RESEARCH STUDIES

ipequalities; the relatively high rate of smemployment among [youthful,
ban blacky; the high rate of rejection of Negro youth by [Selgctive:-

. ~ Sprvice; angd thie contrast of poverty with prevailing afﬂu‘éme\;in\t\he

' sdeiety. ' o / R

the impoverished ‘black living in a racist sqecieky.. The National Com-:-

miysion on Civil Disarders in- 1968 estimated that 16,300,600 Americans

wete educationally disadvantagted, a disproportionate number probably

S Negroes. ™  Census data had previously ~established -that $6.9% of

‘ Negkoes over 25 years of *age. and 14.8% of whites were . functionally -
illitedate. This commission also recommended ameliorative megsures in

, the akeas: of employment, education, welfarg, and housing, suggesting
a widd, range of programs to improve the quality of ghetto education,

. recomniending expanded experimentation, evaluation, and research, and

.

- amended\ to require recipient school systems to' undertake a thorough
evaluation) of their compensatory education efforts as' a_ condition to
receiving ESEA funds. "~ The Natjonal Commission on thé Causes and

- Preventaion, of Violence cited similar causes: S '

o

To be 4 young poor male; to be ‘under-educated and with {no
means of| escape from an oppressive urban énvironment; to want .
what the \society says is gvailable (but mostly to others);,ta sge-. -
around. ondself illegitimate and oftep violent methods being.used to 4 .
achieve material gain; and to observe others using these means with.
impunity — 41l this is to be burdened with an enormous’ set -of i

‘ ‘flwences that) pull many toward crime and delinquency:™To also be.
a Negro, Puérto Rican or -Mexican-American and- subject to dis-|

Q crimination anld segregation qdds’ considerably to the pull of these -

. other eriminogenic forces.® = N

Education as a Remedy R

. Goldstein has \pointed out that education was seen as the major
1obstacle to, as well ds the principal Vehicle for, integrating into American
life those stigmatizefl by poverty.® Tt became increasipgly apparent
that, to provide appropriate programs, education must deal “with ever
lower levels or ever ywider circles of people.” ™

37
I

o Report of the Nation Advisorfe Gommission on Clvil ‘Disorders;” p. 248.
1% Heport of the Nati Adcisory Commission on Civit”Disorders, p. 249.

on the Causes and Prevention of Violence), pp. xdexxii.

S

T

propositig that the Elementary-Secondary Education Act (ESEA) be

- 50'To Establish Justice, ‘Ko Insure Domestic Tranquility (U. S, National Commission .

ce ey said, “I have a dream.” It was in this same decade thgt several :
.Y e . . . .
: .{nfluences focused attention sharply upon, rural and urban poot, includ- -
ng the ethnic minorities drawn, to the cities -where sogial ills |festered: - ?
g0, the civil rights movement, with its emphasis on social and pconomic .~

_Two.dacuments: underscored the frustrations and powerle¢ssness J)f o

-~

While. everyone is a - -

%

L o m Bemnara Goldstein, Low) Income Youth in Urbdn Arcas:. a ‘Critical Réﬁicw Qof the
\ " Literature, p. i . ’ : . SN SR
\ 3 Abrdham Bernstein; Tho) Education of Urban Ponulations, p. 29. ~

-
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member of one of more minorities, some are “more minority” than others,
ie., more deprived. America has an unsavory record of vicious dealings
- “with deprived minorities. Central to A'tnerican thinking today, however,
is the ‘goal of .ending fragmentation, to do so through education,
* Bernstein advocated’ Educare, which would allow Americans to partic: .
ipate in society, and in themselves, es?qcial}y those niinority members
who need to leaxn how to participate. * % . '

-

e g In its broad policy statement on fanovative educatior +in 1968, the -~ ~
* Committee fdr Economic Development delineated as the most pervasive . -
problem: the néed to improve instructional tec}fﬁiques. * Such improve- .
ment, they contended,-was the pre-condition” for achieving better edu- :
. cation for:.all — for those from poor as well as from affluent families,
. for 'the culturally ‘deprived -as well as the. advantaged. * Population

«experts have predicted that it a few years 80% of all Americahs will live oy *
* in urban areas and will need education With an urban orientation, Until

recently, citizens generally have been unaware of this need in addi- . -

tion to a broader requirement:, s . : .

Iffwe Americans have ‘been more engrog&l with” our “excesses. than _
* . with the rising .expectations of the hnde_:rprf‘)ﬂeged peoples. of the i -
" globe, it is, because oui education programs have mnot prepared us.to
« be so enliglitened that we recognize the fmerdepéndqnt_:evof all people .
and the enjoyment that is derived from the humanitarian spirit, ..

Havighurst/has identified "and located four rural sub-cultures. of
poverty: whité Anglo-Saxons living in Appalachia. and the Ozarks;
Spanish Americans residing in’ the Southwest; Negroes living on small
farms in the South; and American JIndians. distributed throughout the
country but concefitrated in the Southwest. * For Havighurst, ‘poverty
is a convenient”term used ta identify disadvantaged groups in a wealth
society. ~ Riessman has . considered culturally deprived, educationally

. depriuédﬁ; deprived, underprivileged, disadvantaged, lower class, lower
.+ econondé group, and allied terms -to be synonymous. ® MeéKeéndall has
“ added that “cultural disadvantage” is an all-purpose phrase referrin
“to the variety ,of social, economic, and ethnic-interracial factors which
impede full freedom of choice and. which destroy the ifdividual’s right
- to maximum,_opportunity,” ““»"‘. ) : o

,

LA

23 Bernstein, p. 313. oA s ’ ®
2 Bernstein, pp! 313-320. .- i o
. WCED {Commiftee for Economic Development), ‘Innovation in Education: New
-+ Directions for Amcz)}?',m'x Schuools. ) .

¥ SED, p. 11/ . '

- 2 J. A, Bagle. Culture and Education for the Contemporary World, pp. 257-258. '
8 Robert J." Havighurst, “The Faces of Rural Poverty,” Education of the Culturally
Disadcantaged Uproceedings of the National Conference on Educational Objectives for o
the Culturally Dx’ﬁidvantngéd, South Central Regional Educational ‘Laboratory), p# 1.
2 Frank Riessman, The Culturally Deprived Child, p. 6. .
40 B, 'McKendall.?':Brcaking the Bgm‘ieis of Cultural Disadvantage,” Phi Delta Kappa,
XLVI (1965), 307. “ ' . .

a - '
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S " The cluster of labéls applied to minorities by professionals: supplies *
R bigots, ea(g’er__ to gloss over human diversity, with andy stereotypes. Es- -
-1+ " sentially derogative, these terms fail to mention strengths present in dis- ©°

: advanted pewsons. As Miller™ has warned, these swéeping desoriptive
generalizations also lack the precision required for ameliorative megas-
» ures,™ In addition, Fantini and Weinstein 2 have pointed out that, -~ *
" while our focus of attention-is currently devotéd to the disadvantaged -

. -~ of the lower socio-economic groups, the'symptoms. of middle class dis- =
. advantage are becoming increasingly evident: o, v

.. -+ The very institutions we have éstablished to perpetuate our demo- .
' - ératic society . . . will surely fall short of their purposes. unlegs the T
_people who_admihister and operaté’ them are themselves fully edi~.
cated, thinking -udults, Our attempts to improve the lot of the >’
"% poor . . . can amount to ' little..more than an expensive waste of N

o ~pgl{lic,nnd p}g’vate funds unless these attemipts stem from an encom- .
A pdssing and realistic approach to the assets as well a5 to the problems  * . °
RS of the disadvantaged. Yet, surely we cannot expect such an appfoach -

%ng ds mitddle class individuals . . . are -themsefves deprived of

. .,, ;- the'ful benefits of. an’ educational process which prepares them for’
o  their pétspnal and social roles.” .. L oE
Rt L A P e s \‘-‘
w v AN A

_ . \.\'R . Towgrd a Nationwide Effort | ™ .
Mid-century Chicago University spawried a-series of studies prob-
ing the gppressive rigidities of the class structure., Three classic studies
* of human development pointed the way for similar research and provided. * .
the foundation for future, investigations of miriority- groups: . Who Shall
‘Bg)‘EducatedP % (1944) found that the teachers, administratorf, school
o boards, and students functioned to keep people in their places; Elmtown’s
_ Youth ®. (1949)" examined the impact .of social class on adolescents in .
4 cornbelt community; and Gfe@cg;g Up in Biver City ?’ (1968) investi- .
*..gated:the chief formative influences on growing up in a midwestern com- .
' ent from these studies, with one .~
exposed the disadvantages of *

munity: . Ethnic minorities were
exception: ' Who Sha]l Be Educated
being” Negrg in the educational syster

In 1967, Goldstein surveyed sociologi %) researéh'; about low income \

L youth in urban areas!” Of tie fifty-four studies concerning their edu-

catién, twenty-four- yielded information cone ing ethnic minorities.

. N ‘cﬁr.o

81§, M. Miller, “The Americin Lower Class: A Topological Approach,” Social !
. Rescarch, XXXI (1968), 2. ° . - ’ ) e
. 52 Fantini and’ Weinstein,* p: 87, o ' _ N
., 93 Fantini and Weinstein, pp. 38-39. - ¢ :
+ * % William L: Wamer, Robert 1." Havighurst, gnd Mortin B. Loeb, Who Shall Be
- Educated? . . * . : ‘ :
‘ © - 38 August B. Hollingshead, Elmtown’s Youth: . The Impact of Social Cgizss on Adoles-
- . cents. : . © ST . , .
o " a8 Rebert 'J. anigh&lr.st apd Others, Growing Up in River City.

37 Goldstein, ';pnnotuted References for Chapter Two,” pp. 160-210.
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* ' Twoof these origitiated -in 1940's, 'six in the 1950’s, and sixteen between
. -* 3 1860° and 1967.° With one .exception, all findings about ‘minorities .
concerned Negroes. Generally, these studies related background factors
", 7 vto the'learning process, to'educational aspirations and: achievements, 16
. ..~ pattems. of retention ‘and -dropping’out, as well as to -psychological .
-, characteristics. ' Moreover, in 1987, Beinstein, ** ‘the advocate of Educare,.

7 .. team of researchers, not only tc provide for dssessment but also to
'« ; transform teaching and administration.into inquiry. © = )

- © « eduedtion was published by the 1S Office of Education in 1966, Liisti- *

tional’ dpportunjties whichi existed throughout the, country. for. Yinority*
.groups- 4s compared' to. those. which obtained for the ‘white riajority.
. This .

LA s‘ch'oo{s: in. the Uhited States and its ‘territories. For-all practical pur-

. 4poses, Ametican-schools were found to be segregatéd; inCaddition, op- .’
e ‘portunities for' minority ehildren were inferior; and. minority children - -

s « were most affected by, the quality, of their schools. . Teacher quality
‘. r seemed sigrificantly ‘more important to the disadvantaged than to the

» # ‘advantaged boy or girl, but the disadvantaged seemed to draw ‘the least

-~ qualified teachers. "The-disadvantaged entered school, ham{icapged by -
I\

4 -~ a.combination °_qf -nonschool factors, and felt little control® over their
..+ own-success or failure. -Schools failed to narrow-the initiak gap- ehween
N the advantaged “and. the. disadvantaged; instead, the  spread: widened.

. School integration benefited the edugation of mjnority children avjthout-
. " harming the schyoling of majorify - children. = = o e
“x " ‘In 1966, Haréld Howe, U.S. Commissioner of Education; addressed
" the National Conferénce on the. Disadvantaged, sponsored "by: Title T
of the Elementary and Secondary Education Act.* He hailed the afore--

' mentioned study, popularly referred to as the Coleman Report, ag'a new,
.. benchinark for education, and invited those ’prgsent;tdzgjﬁl [ ﬁg&;@he e

.. - survey, hypothesize from it;-leam’ from it Speaking o the same aud- 0
" ence, Hubert Humphrey, - then Vice-President of the United " States,

referred to- numerous ‘programs serving' the disadvantaged and praiséd s

* . ESEA, chiniing thdt “it presents fo the schools the 'magnificent oppor:.
tunity of playing 4n-active rather than a’passive part in the continuit

task "of })ef»fecft,ipg American democfacy.” * = . Lo g e
. “Miller and’ Roby have lauded the intent of ESEA to dls&jfbﬁte
federalfunds-so as to benefit the poor more than the non-poor. # “Théir
g . Ny .. Sig : o
- - - =3 : S ) '-\ LI . “v' " .t
38 Berristein, pp.’ 313319, N o I
v t 3* Equality of Educational Opportupity (U. 8. Department of Health, Education,
: * - and Welfare, Officé of Education)., . - e 2 oLt o
. Title T, ESEA, Ngtiorial Conference on Educational of the Disadvantaged’ (.U.’_ ‘S.
" Department“of Health, Education, and- Welfate, Office of Education),/ p. 67, -
‘1 Title I, ESEA, pp. 55-56. Sl L .~ N .
42 Miller and Roby, p. 58. - S . o
‘ . - o
w ~ . © -
’ - 7 N - 2y
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- Weclared that he wonld Sccompany each urban education program witha: . -
v 7. . By far'the most éxtensive and most controversial study- f ﬁiiﬁority o
<" . . gated by the Gongressas part of the Ciyil Rights Act of 1964, Equality )

of ‘Educntional’ Opportunity *describes statistically. the extent of ‘educa-

roject 4nvolved some 60,000 teachets and 645,000 pupils in 4,000 . >
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survey,of programs designed to improve the education of -mindrity_ stu-

dents during

e 1950’s and the early 1960’s yevealed five basic strategies .

- to"iniprove,performance: changing the student and the family, chang-

~ ing the school, increasing resources and changing their: distribution,

- changing the student compositien, and changing control, ** They con-

" cluded that, to increase educational attainment of low-ingome youth, we
must couple educational strategies with soclal -and economié strategies; -

_ ‘that, since we”do not know the proper mix of those. strategies, we must
experiment; and that until we  perfect the educational system as a: -
meritocratic sorting mechanism, we. must provide alternate means of
making it in the occupational world. % ~ = . PRSI

The Economic Qpportunity Act and Title III of the National De-
fense Education Act, which' predated ESEA, benefited disadvantaged

.. 'students only incidentally. Beginning in 1965, school libraries received
grants for compensatory (ESEA Title 1) programs apd for instructional -
materials (ESEA Title II). - ESEA attempted: to improve educational®
opportunities” for youth by “increasing, resources and changing their
,distribution,” **« Investigating the effects of Title II' programs on poor
children in 1968, Frary concluded that staténflents about school library
services to the disadvantaged applied equally to those .for any other
studerit: The problems differ in timing and emphasis and the amount”
of compénsation needed to insure the possibility that a]l young: people
.will become reasonably happy, educated, and contributing members of

.

"~ a. multi-ethnic, "techna o'gical soci'ety. "o ‘ ‘ .

“If formal education programs are to be used to reduce the distance
. Between minorities and the 'm'ajorizl,questions, ‘arise regarding the most .
effective method of “transmitting . knowledge about and mo%lif_y—ing at-
titudes toward minorities, Futhermore, there are:questions concem-
‘ing the yole of the school media center and its resources. 'Will a variety.
of .media employed in classroom teaching aknd' learning be more effective
than the traditional textbook approach” in' conveying knowledge about
and in changing attitudes toward- minorities? ' Will access®to selected
library media significantly_affect cognitive and affective learning about
minorities? . This. present study attempts to answer these and. related -

{

R

" questions. :

P

.

[3

’ . Statement of. the. Problem e
\(he purpose of this study was to examine the effects of media on

the affective and cognitive learning of ninth graders®studying cultural ,

‘minorities in the United Statps. Thé main aspect investigated was the -

effect of a variety of selected media on learning in- the classroom and - >

the library medig center. . B

T

48Miller and Roby, p. 49.
44 Mfller and Roby, p.. 64. ‘
2 42 Miiler 'and Roby, p. 49. ) . - . T .
48 How ESEA Title 11 Mcets the Educational Needs of Poor Children {U. §. Depart-

T
-

meht of Health, Education, and Welfare, Office of Education}, p. 414.

' -
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I . : ) . . .
Four specific research questions were formulated to guide the study:
’ A

8.

affectivé learning o

Is there a significant_ difference in cognitivé and affectivk learn-

ing between students using multimedia and thos? using text-
books in the classroom study of minorities? :

1

Does sex ‘signiﬁcantl- ‘affect cogpitive and affective learning L?"f
gy -

Students using multimedia ‘and those using textbooks to st
‘minoritles? < 5 :

e

Does ethnic baclégro.und significantly affect cbgln'itive .and
students using multimedia and those- using
textbooks to. study minorities? e ‘

Does library use as measured by the ‘number of visits, the
reasons for visits, and the types‘of materials used significantly
affect cognitive and affective learning of students using multi--
media and those using textbooks to study minorities? .

.
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REVIEW OF THE LITERATURE

. A < . D P
. .@moﬁty studies entered the curriculum in_the sixties, citizens
I and ators criticized textbooks and became interested in alternative:
. educational media. . Developing slowly earlier in this cenfury, instrue- -
_ tional media and accompanying research gained impetus after World
War I,  A’comprehensive study of edugational technology Bub}_ished in
<1970 found nonprint ‘media use in schools and colleges to be.low i -
quantity and quality and recommended federal leadership and fund-
‘ing. ¥ " Educators have attributed special vjlues to the newer media, "
especially” for the disadvantaged. Furthermore, ESEA Title II funds,
- _ - distributed on the basis of relative need, provided_materials for hoth the.
' advantaged and the disadvantaged. However, the school media center,
which actively supports the leamer’s search for answers, has yet to
‘prove conclusively its effectiveness. -

-.,

’

3

<o . Dissatisfaction with Textbooks ~

It was during the sixties that ,educators interjected minorities into
the curridulum in the form of minority classroom units, minority class-
room units, minority courses of study, and planned sequences of unitse
ot successive grade levels. Some teachers integrated minority: materials -
into historical survey' courses. = Others set ip seminars of supervised -
independent study. ~Still others involved students in communi study
or engaged them in educational games. In short, the variety o teach-
ing-learning strategies was rich. : .

Early in this same decade, citizens cast a critical eye on textbook
treatment of minorities. On the ofte hand, the National Association for
the Advancement of Coldred People succgssfully pressured the Detroit
(Michigan) Board of Education to remove Our United States, a history
text for seventh and eighth graders, alleged to be “an insult to every
Negro in Detroit” and capab%e of laying “foundations for future com-
munity problems.” On the other hand, Californians protested that the .-
text, Land of the Freé, was “too favorable to minority sroups.” * -In
1971, a task force appointed by the California State Board of Education
to investigate social studies texts for grades 5-8 approved some, discard- *
ed or modified others, and advocated that children of all races be granted
the opportunity to study and appreciate their own _culture. o,

41To Improve Learning, A Report to the President and Congress (U. S. House of
Representatives, Committee, on Education and Labor, Commission on Educational Tech-
ology ). p
" s‘?}xmnita Roderick, “Minority Groups in Textbooks,” Improving . College and Uni-
versity Tedching, XVIIT (Spring, 1970), 130. .

49 Kenneth §. Washington and Others, Task Force to Re-Evaluate Social Science Text- «
‘books Grades Five through Eight, p. 15. -

Aruitoxt provided by Eic:
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. To update a 1961 study by the Anti-Defamation League, Michael
~ B. Kane in 1970 examined 45 leading.texts widely used ‘in junior and
senior high school social studies.® He discovered some genuine im-

- provement but concluded that no single book provided an adequate
preSentation, ®  For example, references to American Indians were
omitted, and -existing -accounts gave inaccurate appraisals of, their curn
status. ° Portrayals of the noble savage, however, had been supplante
by recitals of the injustices and deceits endured by the Indians and the -
contributions of their culture. ®* Moreover, in .social science fextbooks, -
Mexican-Americans had replaced Negroes as the “invisible Americans.”®
As a consequence, Kane called for accurate presentations bf minorities ol
reflecting our dynamic, pluralistics society and its development, and
added that, if textbooks failed in this function, teachers should use
other materials, not to supplement texts but to supplant them,® .

In 1970, the Indian Historical Society published Textbooks and the
American Indian, a critique bgl thirtylﬁvo Indians scholars, native his- e
torians, and Indian students.” Not one of the three hundred works
examined provided dependable knowledge concerning the history and °
culture of American Indians. Most were derogatory of Native Ameri-  »-

_cans. Most also contained misinformation, distortion, or omissions. ™
Yet, our textbooks, the basic materials of instruction, have defined the
content of American history in our schools. New methods, new con-
cepts;- discovery or inquiry approaches, and the new mgdia will imgfove
learning -only- if new content. exists for, leaming materialsfo imptement
the innovative ‘methodologies, ¥ "+ * N
" Jack' D. Forbes, .-autl%or of Mexican-Americans: a Handbook for

- Educators, distinguishes between the “culturally different” and the
“culturally disadvantaged” pupil and asserts that, in creating the latter,
we have disadvantaged all students.® His handbook describes teach-

»  ing methods and lists resources which ‘would tap the 6,000-year-old cul-
ture, which was diffused riorthward by Mexican-Americans. *

. " Ready to abandon textbooks for more- stinfulating fare, Dyson con-
tends that if American texts are balanced, they are.labelled bland or
* inconsistent; if they are not, they are accused of bias. " To surmount

50 Michael B.jKane, Minoritles in Texbooks. : : .
81 Kane, p. 130._ - i : :
62 Kane, pp. 140-141, =
3 Kane, p. 141, :
54 Kane, p. 143. .
55 Jeanette Menry, Textbooks and the American Indian.
o6 Henry, p. 11, . . - . v
7 Henry, p. 243. For accurate sources about Indians, see June Smeck Smith, -
“Library Services to Indians,” Library Trends, XX (October, 1971), 227. For ethnic .
“materials genernlly, see American Association of School ‘Libraries on Treatment of Minor- '
itfes in-Library Books ‘and ‘Other Instructional Materials, “Multi-ethnic Medin: Selected
Biblicgraphies I, II, IIL” School Librarles, XIX (Wirter, 1970), 49-57; P
98 Jack D. Forbest, Mexican-Americans: a Handbooks for Educators. )
% Forbes, pp. 12-13. - s cE :
8 v ¢ Allan - J. Dyson, “Ripping O Young Minds: Textboqklfl’mpagandn, and
. Librarians,” Wilson Library Bulletin, XLVI (November, 1971), 260-267.

e
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this dilemma, he would chmige the approach to social studies. To cultj
vate the flexible, ever-learning, problem-solving sort of man, he would
turn away from the fact-laden curriculum geared to the textbook, -
While citizens and scholars were decrying the deficiencies of social
- studies textbooks, Massachusetts teachers in 1964 were already engaged
“in innovative minority studies requiring a variety of media. Descrip-
.. tions of their pregrams and’ listings of media appeared in Minoritiés in
«Currioulitm: - What's Happening Where, prepared- for a conference in
- Nitick, Massachusetts, in. 1969.” This impressivé compendium of .;
resources from . Massachusetts classrooms indicates the .strength and=¥
variety at that time in minority education .programs and evidences a
growing tendency td integrate print and nonprint media into ¢lassroom -
units utilizing student inquiry. v S
. : LN

) L e ! ’
Interest in Educational Technalogy

o Travers had pointed ‘out easlier that the American education system
could be “viewed as p relatively primitive or underdeveloped, nontechno-
logical folk culture = techno,loé{cally isolated from fhe more sophisticated
culture of industry, business, fhe military, and the scientific.”* Slow
to develop early in this century, instructional technology gained impetus
after its immeasurable contribution to World War II training programs

. _;i';z -

W

and regained its momentum with the launching of the Russian satellite - '

Sputnik in 1957 and the subsequent exploration of_ space which em-
p%as‘ized the need to master informatiory rapidly. ® :
Initial research in educational megia- (1918-1945) "was devoted to

i3

instructional and theatrical film and to instructional radio, ®* Howevet, ©

the years between 1945 and 1965 saw intensive research in_instructional

‘fedia, much of it related to a growing concern with the response of*
_ education to social changes prompted by techriological advances. Deai-

sions to. restructure disciplines, to improve inStruction, and to_ improve -

:; teacher preparation were tied to ,%;estions about what to teach to whom
e’

and how to teach it in less times Simultaneously, new media formats .
and modes of ptesentation developed and the systems’ approach raised «
questions_about selecting and combining media for effectivijuse.”

. In 1970, the Commission on Educational Technology plﬁ)“ﬁsh'éd To
Iriprove Learning.* Their yearlony study investigated the status of
audiovisual media, television and radio, programmed instruction, “lin-
guage. laboratories, the computer, dial access, and games and simula-
tion. Generally, instructional technology in American education was

-

81 Patricin R. Allen and Rita E. Weathershy, Minoritics in the Curr{cu{um:v What's
Happening Wheres an Informal Surcey of Programs and Resotrees in Massachusctts.
63 Rghert M. W. Travers, “A Study of the Relationship of Psychological”Research
40+ Educational Practice Practice,” T'raining, Res¢arch, and Education, pp. 525-558,
" 63 F, Dean McClusky, “Introduction,”” A History of Instructional Technology, pp.

© 7p-82. ) . i
© sePmd Saettler, A History of lnsmwt’{mml Technology, pp. 285-318. .

43 Saettler, pp. 319-320. . - -
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found to be low in both quantity and .quality. To make education more
productive, more individual, more powerful, more immediate, and more
. equal, the Commission recommenged federal leadership and funding.
For the poor and minority groups, the newer media could provide a
powerful tool, acting' as ‘a corréctive to counter over-verbalism and

relating education to students’ out-of-school life, .. - .
Because the newer media record aural and visual images to simulate
reality at the level closer to direét experience than the abstract symboliza- -
tion of the printed word, educators Eave claimed for them peculiar edu-
cational values. For the culturally deprived child, Taba would capi- .
tialize on materials and -tasks ‘that use the operational and concrete to
develop mental structures needed: later for understanding dymbolic pre-
sentations in books.* - Mgrlan has asserted that the disadvantaged
child; like all children, approaches learning through things he can see,” -
hear, feel, and otherwise experience in as a direct a way as possible —
- in other words, throtgh sensory experience of all kinds.* To provide
multisensory éxperience, he would. provide a wealth of educational
" media, * . o 7 ’ ' '
+ Blank has noted that; paradoxically, the very same technology which
acts as a partial determinant of the plight -of rt%;e deprived may enable
education to reap benefits that can contribute to breaking the ‘spiral o
deprivation. ™ He gives attention to preventive, diagnostic, and thera
peutic values, emphasizing the key role of the skilled teacher who,must'
restructure the, learnfilg environment. ' L
With the passgige of ESEA, some teachers of the. disadvantaged had
availgble,. for “the first time," sufficient and appropriate -media — films,
flimstyips, slides, ;tapes, records, manipulative materials, charts, maps,
globes, and othgr sensory materials as well as textbooks.™ A few
theories existed, put there ‘were no blueprints to guide practice.” Gold-
berg pointed ouf'the urgent need for research:

. . we must learn what Wworks, for whom, and unaiér"wyhat' condi- >
tions, Without this knowledge we will be floundering, jurhping from *
one approach to another, proliferating, as we are now -doisig, pro-..
grams and services about whose efficiency and effectiveness we '
know little, * . s

. .
sy S, Cor‘!gress, Housa, Learning, ’
% Hilda Taba and Deboxah Elkins, Teaching Strategies for the Culturally Disadvan-
taged, p. 15.° . , )
4 John Morlan, “Multisensory Leaming,” Tedching the Disadvantaged «Child, p, 20,
9 Morlan, p. 23, . . . LY - . )
" Gordon . C, Blank, “Media in Programs for the Economically and Cultdrally De-

- prived,” Instfuctional Process and Medfa Innotation, pp, 712279,
71 Motlan, p. 22, ’ L . : )
- Willlam C. Kvaraceus, “Advantaging the Disadvantaged in the Secondary School:
" # Some Problems tnd Guiding Practices,” Educqtion of the Disadvantaged, pp. 183-204,
..~ "®Mirdan L. Goldberg, **Methods and Materials for Educating Disadvantaged Youth,”
" . Education of the Disadvantiged, p. 206, ; . . o

19
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’ Learning -with Medid | .

.

e Librdty resources funded by ESEA Title II supported the new
educational emphasis on learning rather than on teaching. Individual-

jzed instruction, 'self-directed learning, multimedia approaches, team
tedching, and the like focused on the learner. Responding to this trend,-
the school media center, getively engaged in the learning process, began
to supersede the traditional school library seen as only a book resposi-

tory. * To providg: the multimedia services *mgui;ed by learners; the

1969 Standards for School Media Programs wils issued jointly by the
Depastment of Audiovisual Instruction and the American *Association

- of Schoot Librarians. " These. two organizations joined again to issue
¢ the 1975 Media Programs: District and School. ™ S =

» . ° In the seventies, some social studies teachers are not involving stu-
dents in inquiry requiring & variety of materials. In these -instances,
.teacher and students turn to the librarian, an innovator who introduces

. -4hem to new materials, a consultant who assists them in choosing from
*  trapailable media, an- expediter’ to speed access, and a teacher involyed
in’ the teaching-learning process.” Generally, however, media play a
_rifdrginal role in the ¢ducative process tather than serve as major-com-
“porients. - There is little hard data to show that the school media, ¢enters

“

s are any more effective than their predecessors, the school djbraries.
,  Despite this paucitfy. of firm evidence, the literature does yield an im-
S e ptessive array, of- indingg "concerning schools -with well-equippéd and -

well-staffed media centers, ™ - _ :
. The most extensive and widely publicized school library project
. of the past decade (1963-1968) was spousored by the American Library

~+  Association and financed by ‘the Knapp Foufidation of North Carolina. ™ -

Eight school libraries were selected “to demonstrate the educational
. value of .school librar; pro%;rams, ‘services, and resources which fully

meet the national standards for schoot librariés.”. Evaluation, determined:
by each of the participating schools, included “testing students’ study
. skills,” questionnaires of teacher attitude, and reactionnaires for parents.”
Because demionstration claimed {op priority, research was relegated to a
secondary position. As a result, the Knapp Project yielded considerable
information but none precise enough to establish the effectiveness of
5 Tibrary materials and services. ) :

’

: ™ The Education Professions 1971-1972, Part 1V, A Manpower Surcey of the School
s . - Library Media Ficld {t. S.- Department ‘of lealth, Education, and ngfnrc. Office of

’ Education), p. 8. : : . .

%3 Standards for School Media. Programs (American Association of School Librarians
and the: Department of Audiovisual Instruction}. ., .
' . 6Media Programs: District and School (American Assaciation of School Librarians
and the Association for Educational and Communication Technology ).

“* %7 Groomer B. Davis, “Partners for Progress: Social Studies and the School Library,”

Wisconsin Library Bulletin, LXVI (September. 1970), 334. .

8 The Education Professions . .., p. 9 o < .

%0 Realizativn: _ the Final Report of the Knapp-School Librarics Profect (American
Association of School Librarians). ) : )

. : ’ ~ i
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. A comparison of academic achievement of elementary ledél children
- with and without centralized school libraries supported the idea tha
- those with a center manned by a professional statf would excel measur{ -
. . ably in reading ability, library/research skills; and the .amount of library >
, . activity. * -Slow learners in kindergarten,"prima{jf, and intermediaté
‘grades increased cognitive skills, interest in school, and discussion skills :
through self-motivating media. Similar findings for children with normal’» =~ -
learning rates were also reported. * In St, Louis, highest achievement. |
spores in city-wide tests were located m a school with.’one of the |
;strongest media programs.” In Oakland, California, researchers sur-
“veyed teachei$, parents, and studénts to evaluate the media center at -
v Sobrante Park E ementary School and reported improved reading and-
. student evaluation, new patterns of instruction, and behavioral changes -
in'students with specific problems. Moreover, kindergartners who used
-the media. center more than other kindergartners scored exceptionally
N high on reading readiness tests.** Furthermore, a U.S, Office of -Edu-
catior study of nine exemplary media centers in threg inner city schools
reported that media center resources, staff, and facilities had been instru-
~ mental in changing atitudes toward reading.™ The Fourth Annual
Report of ESEA Title I, presenting findings about compensatory. pro- "
L grams similar to those of school media centers, reported improveménts
i in language and reading skills, **  Owvér half the 345 teachers interviewed
o in conection with media centers of excellence, mentioned that behavior
had changed to a -great extent since the additions of instructional ma-
terials and staff.* " The ESEA Preliminary. Report (1970). indicated
that school media centers had affected the learning style of children.
Title I had significant impact between’1965 and 1968, especially ‘in the
preparation of class assignments and in reading for pleasure, ~Nearl
60,000 schools reported increased school media center use by all students,
by: students with reading problems, and by gifted students. “In each
case, over one-quarter of the schools attributed increased use extensively
T S '
20 Z\“iary Virginia Gaver, Effecticenecss of Centralized LN}raru Service in Elementary
“ Schools (Phase I). - . ’
': q $1 Henry W Ray, Instructional Media and Heuristic Learning, Fipal Report (Con-
“gact with Bureau of Research, U. S. Office of Education, Washington, D. €., Bureau No.
bR—S{;t-;g(;, conducted by Warminister, Pennsylvania. Centennial School Distrifft, Decem-
er . . .
82K, H. Wright, “The CHALLENGE Ihstructional ‘Materials Program,” Hllinois
. Libraries, LI (September, 1970), 610, - -
*3 An Ecaluation: Report on the Multimedia Servités Project! Sobrante Park Sthool . .,
(Ouakland, Californias Divisiqn of Instructional Medin and Research Department,” Oikland
Public Schools, February, 1870), p, 36. . ’ .
$ Descriptive Case Studies of Nine Elemeritary School Media Centers in. Three Inner
@ f;t(;'cx (U.» S, Department &f Health, Education, and W?Ifarc*, Office of Education), P
. % Title 1, ESEA; A .Review and &' Forward Look, 1969, Fourth Annual. Report
. {National Advisory Council on the Education of Disadvantaged Childrex, January, 1969), .
e fggi?;pkaats on Excellen;e in School Media Ygograms AU. S. Department of He:ﬂth,“
. Educakfor’,\ and Weifnté, Office of Education, pp. 187-188: 189-191. : .
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moderate extent to Title II progtams.” There is-a consensus ‘among”
educators that: vocational students, oftén less print-oriented- than others, ;
benefit by access to a school library media center, * Still gnother study

demonstrates that the disadvantaged child has special needs that may be )
best served by a multimedja approach to Jparing. * S

4
.
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Educators, disenchanted with te;itbooké,- fngludiné those _engage@;
in minority studies, have? sought alternative’ sources of information i’

S : . 3 . i e 3
of xesearch in educationil medig/effectiveness are presently-atgminimal .

multimedia. Both the }uvan"ti ?nd quality of educational media and

' / ~vcontributed to certain educitig

dicafes/ that school media center services shave
"programs and that the newer ‘media -
the disadvantaged, for instance. The
evidence assembled so_fur fajls to.demonstrate - conclusively thé ef-
fectiveness of the. multindedia | approach to- teaching and learning} or v
of school library media ¢enters: Title Il ESEA has sought to improve
the quality and quantity of educational materials in school media centers

lgvels, while research i

have assisted certain learn

. and to encourage research efforts, but its. success or failuge is as yet -

2

)
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unproved. ¢

¢ . - . . . .

Mimeographed), p. 13, - . é - : : ; o
" ®James D, Finn for the EMC Commitfee on Vocational ‘Education, Part IIT; Edu-
cation Medis and Vocational Education (Cgntract No, OE-5-16-032 conducted for the
Ui §. Office of Edugdtion by Educitional Media Council, May; 1967), pp. 12-13,
i . P o . T

B

f ' The ESEA Title Il Evaluate Survey; A Preliminary Report, November, 1970
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-~

-+ METHODOLOGY

%" Lawrence, Kansas, the commuhity setting'for this research on media *

* use in ‘minority studies, -is the liome of the University of ansas/and

. grant had enlarged the ho

Haskell Indian Institute. Settled by free-state New Englanders, this

. city of over 40,000 includes Black (12%), American Indians, Mexican- -
- Americans, and Orientals (each less than 1%). On Septerkber 7, 1971,
there were 7,891 students in the various attendance centers of Lawrence

Unified School District 497,. About 10.3% of this number were members-
+of minorify races. At Central Junior -High School, 15% were from-
mix;norlity"races as opposed to 9.3% and 9% in the other two junior high
schools. S o

B

- "ESEA Title 11 Grant ..

' i’rpvious to this stud{, ‘an ESEA Title II Phase I special purgose
dings of the school media center, - The Phase

2 grant of approximately $6,000 has as its purpose -that of increasing
the scopé of*library materials in order. to extend present: services to
teachers aild ‘students, +especially to. the Amierican Indian, Mexican-
American, and. Negro minorities in the school and in the surounding
area. - The Phase 2 grant provided also for a research. project which
‘would measure the-eftects of materials carefully selected and accessible

in a school media centér upon the learning outcomes of a classroom
instructional unit which would concemn 'Anl';;rig':m Indians ‘and  Mexican- -

-~ Americans, .and’ which ‘would be taught ‘during five weeks during the -
spring of 1974. The teaching of this unit was actually -extended for
an additional week. , - - -, o '

. Working with the principal, the librarian, and the researchers, the

classroom teachers also developed the following common goals for- their
classroom’ unit: . : . o

.

. " °v .
» 2

.Affe_&iive Domain .

To know generally the history,of interaction ‘which underlies present-
day' relationships * between the predominant white culture and the -

American Inditn and Mexican-American cultures. - . ,

To know current artist, writers; and ieadéxs‘ of the Ameritan Indian
and the Mexican-American minoritiés. :

e To. know the -major issues facing American Indians and Mexican-
Americans today. ~ . : .

L Inform‘atfon p'toﬁdi;d byvCu,rolyln‘: Berneking; Libnmn ;it Centr:i,-]unioi mgh .

.School, Lawrence, Kansas,” Spring, ‘1973, " .
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Unit One. American Indians
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' o 5 . "
To identify clementd of ethnic bias in communieations.

.

Cognitiue Domain ‘

To accept and valie American Indian and Mexican-American con- .
 tributions in various fields of human endeavor. -

"3 . - - o . . ' B .
_To valuc members of cthnic groups as persons, including oneself as
- a member of an cthnic group.. o :

" Selection of Modia |

The textbook, Minerities: U.S.A.; had been previously selected for -
usé in ninth-grade social studies.® Consultants for éach section of
this text are themselves members of the ethnic groups béing considered.
The subject matter is indicated by ‘the following excerpts from the '
Contents:' : :

1. Why Couldn't Indians and White Men Get Along with Each

’ cher‘r’ : . : T ' o .
Si}ould Indians Have the Right to Live Where They Wish?
H({w Were the Indian Tribes Destroyed?
What Right Did Reservation Indians Have? -* =

+ 5. What Problems Do American Indians Still Face Toda\y’:‘_

Lol

~ Unit Three. Mexican Americans ‘ -

1. "Who Are the Mekican-Aniericans?
-~ 2, 'How Did Mexican-American Become a Foigotten Minority?
8. How'Are Mexican-Americans Trying to Impfove Their Lives?

\'Dun‘ng the spring of 1973, graduate students at the School of
Library Science, Emporia Kansas State College, prepared a consideration
file of materials which -contained 223 items in eight categories. (See
Appendix A, for the humber of items in each category and their cost.)
Their choices followed an analysis of student reading scores and studerit
autobiographies, and an_observation of the students. to be Yinvolved
in the study in their school setting. Reading scores on the Durrell
Listening Reading Series revealed -that these eighth gradérs had a mean -
grade equivalent of 7.8 and a range of 3.4 to 12.4. A distribution of
their reading scores on the various grade levels guided° the selection
of. print materials. - “ ' o

90 Milton Finkelstein, Jawn A. Dandifer, and Elfreda S. Wright, Minorities: U. 5. A.
9 Donald D. Durrell,” Mary T. Hayes, and Mary B. Brassard, Durrell Listening-

" Rcading Serfes.
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Table 1 B

Reading Leve]s of Students and Selected
) Books on Minorities '

e . Stadents . T
Reading Levels -~ - - (N=160) - N=13D)

46 2T5% - . . - 36.8%
C7e : ses% - 48.0%
10 and ‘over + 0 168.0% L . 15.2%

At gt e s it . o g et vt

100.0% _ "100.0%

.

=

The twenty-six aﬁtobiogréphie.s’ _yieided personal information about

* family backgrounds, interests, problems, present employment and future

vocations, and deep concerns about world problems. The individua'li?:
which characterized the autobiogiaphies indicated a need for a ric
divarsity of media resources. ‘Observation of students and teachers. in

. their classrooms, -hallways, and library, and the pppartysity to visit with

Aruitoxt provided by Eic:

some of them, personalized further the selection task. * Special criteria

- for minority materials were applied to each candidate for the considera-
. - N .

tion file, ™ . o o '
- . In addition, the_librarian at Central drew upon stlected sources,
such ds professional selection aids, bibliographies from state departments
of education, the U.S. Department of the Interior, ethnic associations -
devoted to-authenticity in materials, and university presses. Items were
subjected to evaluative criteria created to guide collection develogment
at Central. Assisted by the teaclers, the li%l:'arian acquired the selected
media, processed and arranged them for student and teacher use. In.
order to increase accessibility. to these materials, the librarian prepared
listings of both Indian and Mexican-Anierican media for each teacher.
Teachers and all participants in the research project received a monthly
acquisition- list. In addition, an attractive annotated biblio(%'mphy of .
selected’ American Indian books was published and distributed to inter-

-ested students, teachers, and others.” Finally, during the teaching of
.the minorities unit on American Indians and Mexican-Americans, the

librarian and the téfchers frequently trucked an assortment of needed
materials to the classrooms to proyide easy acéess. «

) o 5 ‘

\‘ . * Selection of Gontrol and ,
. Experimental  Groups :

- Seven ninth grade classes studied minorities during the spring term’

in 1974: Studénts, were assigned. to these classes by the school admin-

C9TM. Lucia James, ‘f‘I_nsimcﬂpnal, Materigls Can Assist “Integration,” Efducational * .
Leadership, XXV1 (November, 1068), 129-133, & ‘ . :
« 93 Carolyn Betnicking, The American Indiani:  an Annotated Bibliography.

‘ 2
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. . ' AN ' .
istration, which paid attention tp administrative problems, such as sched-
uling coflicts and the like, but made no conscious effort to. assign stu-
dents according to their ability or their previous knowlédge of minorities.
The effect was a random- selectioh of students in.each class with no.
significant differences among the classes, ** e -

. Threg of the four teachers tayght one class each, and oné taught |
four classes. The three teachers wit%n one class each were ta use a wide
variety. of media in their.instruction, while the réinaining teacher@vas to
use the textbook method with no other media. The tliree classes using -
a variety of medja were designatgd as the experimental group, and the
other classes as the control group: - The teachers, school principal, and
researchers discussed the details of the studies in a formal, half-day
meeting as well as in less formal contacts. ‘These meetings resulted in.

“agreement on_objectives for the unit, which guided the selection of.
ethnic materials for the media cepter-and the teaching of the unit. '
o v R - [N
A Detelopment of the Instrymgnt” A
The instriiment used in the pre-test andpost-tesé-consisted of three
majory sections ¢see Appendix B). The'first asked for personal data,
sich as sex, ethnic background, previous study of 'Ameriean Indfins’
or Mexican-Americans, am? library yse. The next part, an attitide scale,
consisted of 30 statements relating to these groups. Although the state-
' ments were mixed, the items were separated for analysis. The items
concerning American Indians were 1, 2, 5, 7,-9, 11, 18, 14, 17, 18, 21,
% 22, 23, 24, 25, and 29. Those Mexican-Americans were 3, 4, 6, 7,
8, 4,678, 10,12, 15, 16, 19, 20, 21, 26, 27, 28, and 30. Item 7

- was counted twice because it asked questions with reference to both
l1:2:'loups.' The last section, designed to measure the students’ factual

owledge of the two groups, consisted ‘of two subsections of tén' ques-

* *. ‘tions, each. One subsection - concerned Mexican-Americans; the other,
Aimerican Indians. . T o I

The instrument, created by two graduate library science students,
was based on a review of the textbook used in the class, oo~ the school
media center materials relating to the two-groups to be ‘studied, as well

. as on other sources. After the questionnaire was pre-tested on & .group”

\ of eighth-grade students at Central Junior High School, some -minor
adjustments were made in the wording. In addition, an item analysi¢”
revealed that the scoring of iterfh 7 on the attitude scale needed to be

~ reversed. Item,7 reads: “Language and cultural differences account
. almost entirely f’Bir'the difficulties some Mexican-American and American
- Indian students have in school” The researchers had labelled the

group members experience in school.r However, the pre-test revealed

£y . . : ’ .
#4 Section IV deals with the presentation ynd. analysis of.théese dil_ta and covers this
. point fn greater detail, : _ . I
’ . . . . PR
- .
'\) 1 - ... . i

‘statement as expressing a positive attitude towards these two groups, . .
because it providéd an explanation for the difficulties that some minority -

. 1

e -
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..., that the/statement. should be scored as a négative item; because the stu- - )
4", dents viewed it as indication that the langdage’ and cultural differences = =~
" - were an impedinent to success in schoel. After. these changes, the g
instrument-was ready for the ninth grade classés, - Y
i e e .+ - The Study ] : ' -
... The predest was administered just before the six-week unit Was = . |
.- . ."taught. The instrument was distributed to the students during the e
. - regularly scheduled class times by ‘the researchers. -The students were .~ = -
.-, instructed to complete alfvitems in the ‘sections; dealing with personal -
* ‘. characteristics and attityfles.% In the last section, which concerne cogni~
- tive knowledge, they ;wigre #0Kd not to guess, but to answer_only those
, items which they knew. -The researchers stressed the anonymotis natire |
“-of the fnstrument.. . .- L T T o
" " After the pre-test, thestudy of the units began. The teachers of
..~ the experimental classes nsed a’variety of ‘media,” some of which were
assembled on _gﬁlgoﬁ_truck,- shared by the experimentalateachers and
_students, and Which was in; addition to other media used in the class-
rqom ahd media used in the library. The coritrol teacher, on the-other
* « hand, used only ‘the text (;‘x;,d brought no: other media into the classroom,

7, However, his students did have access to.the media center, although they . .
~ Wwere not required to make use of it. o ' g s

: When the.units had been completed, the post-test was administered
A 4b1y the ‘researchers, as in the pre-test, during the regularly scheduled
s .- class periods. “Even though the same ifistrument was used’ in_both the
- ", pre~and post-tests, it was felt there would be ho significant carry-over,
- because there had -been a time lapse of. a little over isix-wegks. A
- second reason for belieying there would be littlg carty over:was that the
students would. not be motivated by grades or otheysich factors to recall
the specifics of the instrument.  And, finally, the s idents-did not know
in advance that the same instrument would be used’in both tests,
.. A series -of concluding interviews was held with the “teachers, S
* principal, and media specialist (see Appendix-C). They were asked to . .
. comment on their general irhipression of the study; possible contaminat: :
ing factors; the effects of ethnic materials on learning and teaching; -,
- .+ -the role of the school library; and the purpose of this unit in the curric-
- - ‘ulum. - Their answers provided an informal check on the validity of the
- study as well as a useful insight into what had happened during the’
six-week classroom unit. This information ‘was of value in interpreting . = - . .
* ., the data and has been <incorporated into Appendix C of this study. '

\

i « T ot
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. *?j L PBESE'N_TATION B ANAD s OF DATA =
c " " Characteristics of Students z’n‘Pre-Tg;s't '

/\ . "?} ; " and Post-Test L
' tudents who~participated in the study were queried before and-
_ after the classroom unit on American Indians and Mexican-Americans.
‘@A tallyof their responses to the section of the instryments dealing with
individuals characteristics reveals numerous similarities and some dif-

" ferences. Basically, thé-compositioy of hoth the pre-test and post-test’
- %ro_up‘s was similar with* réspect ito"'sex, both having almost:as many
oys and girls. "X large difference between the pre- and post-test groups

_would have been -unusual, because this codld only result from absences -

-

:';'4' ~' . .
e/ S .
28 - - .

Y

¢ . Tablez
. ‘g o s . PO
B ;" - Sexual Composition' of the Pre-tést
; ‘ and Post-test Groups . . ©
L . Pretest . Post-test
.Sex - o Number Percentage =~ Number Percentage
- Boys. " es 48% - 89 ., 49%
ops -, 73 om0 T8 51%
' 141 100% o1 100%
il i SR : . P
. . . JU - - ﬂ.
. .. Tables
' Ethnic Composition of the Pre-test and i
. _ ‘ “Post-test  Groups .

Ethnic S ' _-ﬁPre-TESt' AR _ Post-Test
Backgtound ’ Number Percentage . Number Percentage :
American Indians =~ 5 3.5% SRRRTR § 07% -
Asian American .2 . 14% v 2 14% .
Black’ American§ = 15,  106% 18 12,7%
- Mexican-Americans * - - B - 35% - . B~ 35%

. White Americans~ 108 76.6% . 109. ~  76.8%
Others *.. =~ 6 = 43% . 4 28%
* Nt Response e _— 3 T21%.
TOTALS : 141 99.9% 142 1000%
- . ‘& N .
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or. changes in enrollment. Such alterations, were not likely during a

six-week period in the spring term. ' o ' G
The ethnic composition of the pre- and post-test groups was approxi-~ © .0 i

mately the same at the beginning as at the end of the instructional unit '

White' Americans accounted for three out of every four students, while

black Americans accounted for a little over ‘one out of every ten students, -,

Tlhere were few members of other ethnic backgrounds enrolled in these

classes. . o . S :

The instrument.also asked if the students.had studied Amerjcan - -

Iridians or Mexican-Americans eifher in school or -on their, own and,,if .

they haﬁhen; -In.the pre-test; the students were faiffy evenly divided = -

~

among Qe who had studied one or both ethnic groups, those who .
*-had not"®udied eithet group,and those who could not remember, .
. -, o ~ Table-4 ’ _

Study of American Indians and Mexican-Americans = :
N by Pre-test and Post-Test Groups : -

- Extent of C. Pre-Test | o Post-Test T

Previous Study . Numbex: Percentage Number Percentage’
~ Studied one or - - S S . '

. bath groups 45 *31.9% - 140 98.6%

-Had not studied ' o
eithei; group | . 50 - B5%- . 2, 1.4%

Don’t Remembe 46 326% .+ 0 ——— e R
TOTALS. 141 . 1000% - - 142 100.0%

-

dicate when they had studied: these groups. The post-tést.should have
* shown that 100% of the pupils had studied these ethnic.groups within

- As can be seen frdm, _Table 4, many pre-test students did not in-

7 . "Table é * . ¢
o Time of Study of American Indians and Mexican- o
: Americans by Pre-Test and Post-Test Groups .

= ) ” Pre-test - . Post-test )
~ Time . ' Number - Percentage . “fNum_ber. Percghtgge, . h
Less than one year 6 154% . Qe T eTem. |
1-3 years - 21 .. 538% .. - ¥4 C28%- .
Over 3 years R §) 1308% - =l — -

S TOTALS - 39 1000% '© 12 1000% .




"~ a large minority of the visits were unrelated to the direct.influence of

. . ' . .
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the last year, because ‘they had just finished units on these groups. '
Respondent error-probably accounts for the few who answered otherwise. * .

In order to mieasure library use, several questions concerned such
_activities as the number of visits to the library, reasons for. library use,

s of materials used, and finally, the use of material on American -
Indians and/pr Mexican-Americans. The number of: library-¥isits iri the
~ two months prior to the study was similar to the number of visits in-
- dicated on 'ﬂge post-test questionnaire. Since the questions asked for

‘the estimated number of visits during the last two months prior to the |

post-test, the” answers should. reflect library . use. during °£e'last two
weeks of the pericd covered by the pre-test -answers and the period- |
during which the units were taught. The most common pattem ap- ,
pears to be eight visits in two months or one visit per week, although .
the majority of students visited ' the library less ofterr than oncé a week. 7
Informal observation by the school librarian indicated students in the P
v i}::perix(iliental group Visiled the library more frequently than the responses g

owed. " e B . . ) . .
. -As might be expected, ttude’pts indicated in both the pre- and
post-tésts, that their-library use was related to school work, However,

’ »

the curriculum. As can be seen fromTable 7,190 (112 + 78) students

: e Table 6 . . - ¢ A
 Number of Library Visits by Pre-Test and - | o
. Post-Test Gronps - B
: o " Pre-Test 1 .« Post-Test, = .
Number of . Number of N Percentage Number .of = Percentage
- Visits * Students +* Students
T . .8 . . 57% 10 7.0%
2 ' 14 - 7 99% 14 9.9%
3 B £ 12.8% 0 1.0%
S . 108% 18 127% %
5 /-, 0 1% o 1T, 120%  Fo
6 / .10 7.1%. 8 ., 35% ,
-7 .10 7.1% 8 ' 56% ,
8 - B 255% - 29 20.4%
More than 8- 14 »99% 1mn . T1%
. Never : 2 '14% 6 42%
. Don't' Remember 4 2.8% 13 9.2%
No Respornse _— 1. - 0%

TOTALS 141 99.9% M2 99.9%
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. . | v . - Tab]e ‘ . : : . T - \ .
' Reasons for berary szits by Pre-Test and S 4 |
Post-Test Groups . L S
Reasons . ~ Pre-Test . I Post-Test
Come with a, class to : : e o R |
 the librafy - - ' nz o . 94 |
Had free time and decided « - . . S o
.. to use the library - 87 - : 82 ; o
. Had to do an assignment- = -~ -z " ' . o
= “in the hbrary B o ]
Other "~ 41 . -
PSS ' .
N : TABLEB e
o Types of Media Used"by Pre-Test and
) . Post-Test Groups
- Type of Media - - - Pre-Test . R Post-Test
S Books .. 131 o SRR 731
fagazines g0 : 8 .
Verticle file Materials o 34 28 ©
Newspabers o 17 - 26
Maps 2 ‘ 11 o 18,
' ;\\ A - ————— . ) , ——vom——
. Subtotals 283 oM
' " Non-Print: N I T )
‘Filmstrips and/or Shdeﬁ \ _ 17 o - 23 .
. Cassettes .11 : ‘ "9
~ Records . - . \ Ao 12 S 3 :
" Reel to reel tapes I ; : R 2 '
Overhead “transparencies, : \'3\ : 3
Motion- picture films o B R . 1, ~
Videa tapes : . 2 \ s e _4_
Models ' 1 N e . e v
© - Subtotald" ' . s . BB |
Other - . o “ T 14 j i ' - 4 ] }
1 o — V . ’ l‘:' . G L) |
TOTALS .o v 350 S i
, : e ‘
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in the pre-test and 163 (94 ++ 69) in the nost:test/indicated that one er

more visits to the library were a result of their coming with 4 class or of

their having to do an assignment in the library, in/contrast to 128 (87 +

41) in the pre-test and 121 (82 + 39) in the post-test who indicated

_ that one or more visits were to fill free time or for other reasons, It is ~
interesting that the order in which the:students selected the reasons for

coming to.the libfary did not change from the pre-test to the post-test.

It was no surprise to- learn ‘again, that students most frequently
used books and, then, magazines when they visited the library. Vertical
file materials are a pogr third, followed by newspapers and filmstrips
and/or slides, which tied' for fourth place in’the ‘pre-test and were
fourth and fifth in the post-test. The overwhelming use of books and
other materials probably reflects’the composition of the collection and
the students’ past' experience. ' '

Use of library materials relating to American Indfans, and/or.

. Mexican-Americans increased from the pre-test tb the post-test, but not

e

dramatically. This lack of dramatic growth in use*may be attributed to
the book orientation of the -control. group. : :
. Tables .,
Use of Media Relating to American Indiahs and/or R
Mexican-Americans by Pre-Test a\QPo’st—Tes‘t Groups.

Pre-Test -7 . Post-Test
Extent of U's','g " Number  Percent . Number . Percent
.Did not use materials ° 68 . - 482% 51 - 35.9%
- Don't remember - 36 , 25.5% 5 3.5% .
~ No response 4. -28% -, 19 .134%
Used Materials 3 204% .61 412%
TOTALS W - wem. . 12 1006%

N

Load: e,

- Finally, those students who had used Amérl’één " Indian aﬁ&}or
. Mexican-American materials were asked why they. had used these

materials, Class related reasons were given most frequently in both

the pre- and post-test periods. However, other non-class related, factors

, Seemed less important in the post-test. This shift undoubtedmﬂectéd '

the need to use these materials to meet the demands of the ct jeulum.

Within - the. garticipating classes, characteristics, such as _%x and
ethnic background remained relatively stable during the, gtudy. - About
one-third of the group had studied American Indians and/or Mexican-

Americanis prior to the units presented in the course on minorities; one- . .

- third had not studied these groups; and one-third could not remember.

The pattern of library use prior to this study, as measured by the number -
_ of visits, reasons for use, and types of materials used, remained approxiz

M 4
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mately the same after the study. As expe‘cte‘d: there was an increase in
«  the use of materials dealing with American Indians and Mexican- -

»  Americans, S K .
) L e Tablelo o
i Reasons for Use of Media Relating to American Indians and/or -
Mexi&an-Americaps by Pre-Test and Post-Test Groups

Reasons . . Pre-Test v  Post-Test
Currdtulum Related Reasons: . _
Used the materialg* in class 21 80
* Used_th¢ materials in the, \ : v o .
| iﬁbrar}; of (s}%;%}assignment B :".8_— A o _ —5-(.)_ :
" Subtotals -~ 49 - : 110

Non-Curriculum Rgiatéd Reasons:
A Friend recommended

o the materdal - , 3’ ’ R S
. /' Saw the materials displayed - 2 * v 7 :
4 . Found the materials on the " _ _f
T library shelf 13 - AV A
Saw the materials listefl in =~ ’ .‘l
the Library card catalog 15 .- . - 7 i
. Other. ** : 8 . ‘ . o
‘ . Sibtotals ‘ 5:11 \ 31 i

' TOTALS 7 90 . | 141

Analysis of the Control and Experimental -
) . Groups Based on Pre-Test Dita '

On the day the pre-test,was administered, there were 141 students

- in the seven sections studying minorities. Three of these sections, total-

ing fifty-seven students, were designated as the experimental group, The
-other four sections formed the control group of eighty-four students.
As-described earlier; the students were assigned to the various sec-

tions ‘on a random_basis by the 'school administration, although _ there

was some opportunity for a student to select the sectioff he wished. " An

analysis ot the pre-test data using the F ratio shefved that the two

groupings were not significantly different’ from one another. The mean

scores of 'the two groups on the section dealing with attitudes concerning

: American Indians were 2.27 for th; control*group and 2.20 for the ex-

w - perimental gfbap, The F ratio of1.1285 is. not significant at either the

' . » .01lor .05 level. Thus, it was concluded that the two groups were

. iat o
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. on the section concerning American Indians.” T

* of the two ethnic groups involved.

. 32 » EMporiA STATE RESEARCH Sfﬁnms

from the same population and this difference in their mean scored was
due to chance :ﬁone‘? ‘ T ‘ '

* A similar situation existed with the data on the attitudes of the two
groups towards” Mexican-Americans. The control groups had a mean
score of 2.25 and the experimental group had 2.20, the same as their
score for the section on American Indians. In this instance, the F ratio

- is less than ‘one, 0.6648, which is not significant. Again, it was con-

cluded that the variation-Was due to chance, . .
In the factual section on actual knowledge, the mean score of the-

_control group on the section dealing with American Indians was 81%,

and that of the experimental group was 32%. 'The F ratio is quite small,
0.3037, and- is not sigﬁficant at either .01 or .05, Here, too, the groups
appears to be from- the same population. e
On the last section dealing with factual knowledge abiont Mexican-
Americans, the F ratio was only 0.4456 and not significait. However,
the mean scores for. the two. groups were slightly highel\ fian they were
i'le scores for the factual .
section on Mexiean-Americans were 45% for the control group and 42%
for the experimental group. _ . R ,
Although there were some differences in their attitudes towards and

.lmowledl%:: of .American Indians and Mexican-Americansy these were

not significant. In fact, the F ratios were all under one, ekcept for the
section on,attitudes towards American Indians. In this "section, the
ratio was slightly over ‘one, but well under the 8.84 listed in this F
table under 1 degree of freedom and infinity. - From this- analysis, it
would seem that the twp groups were well matched. . - &
*, Analysis of the Control and Experimental Groups , .
: ' Based on Post-Test Data S o

THe first tesedrch question asked if there would be a significant

differerice in the cognitive and affective learning between studnts wsirig

multimedia and those using textbooks. In grder to_explore this area,

.. the post-test data for the two groups were analyzed/using the F ratio,

When the post-test was ddministered, there were 142/ students who filled
out questionnaires, one more than for the pre-test. [However, the mem-
bers in the two groups had changed slightly. - Ngw, there were only
81 ‘as opposed to 84 in the control group and 61 as g§pposed to 57 in the
experimental group.. Nevertheless, the groups weie not siﬁxiﬁcantly
different from ene another in their attitudes to s ok factual knowledge

Attitudes toward Afnerican Indians, as méasured by the instrument,
produced scores of 2.157for.the control group and 2.0% for the experi-

. mental. ‘The F ratio was 1.7529, which is not significant at either, the
{01 or .05 level.. o ~

Attitudes towards Mexican-Americans were more favorable, but ndt
by very much., The mean scores for the two groups on this section are .

* 2,04 for the control and 1.99 fr the experimental. The F ratid of 0.2840

*

si
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is not significant, but is not the lowest ratio for'these groups. The .
lowest ratio for these groups. The lowest is 0.0891 and is derived from
mean scores of-64% and 63% on the post-test section requesting factual
information_on Mexican-Americans, 'Roth groups’ Ilmdc:&most the same
-amount of factual knowledge. A highdy but still not significant F ratio
..+ was-calculated for the section concerningfactual knowledge. of Americ
. Indians. This figure of 18585 is based on means of 40% and 42% for

the control and experimentdl clajses respectively, = According to this

analysis, it seems clear that neither group was,siiv:lﬂic;mtly different
from the other in either their attjtudes towards or knowledge of these
two ethnic groups. These data[and the subsequent analysis do not .
support the-contention that access by students and teachers to a_variety®
of selected media significantly affects cognitive or affective learning in
the arca of minority studies.” : C o '

Control Group Pre-Test and Pro-Test Dafd 'Analysig e V'
Even though there may be no differex_ice of note between the .

- control and experimental classes in either the pre- or pogt-test periods, it” -

. is worthwliilé to exaiiine the changes within each group in each of the, -

four major sections. Presumably, any changes would result from the
teaching and learning which took place,in- between the pre- and post-
testsi : - e 2 .‘ q
As far as the control group is concerned, their pre- and post-test
mean scores were significantly different in three of the four areas, the
one excgption being in their attitude towards American Indians, which
-went from 2.27 in the pre-test to a slightly more favorable 2.15, The
F-ratio is 2.7050, which is below the 3.84 and 6.64 needed to be con-
sidered significant at the .05- and ,01 levels respectively. Apparently,
their attitudes towards American Indians remained at its somewhat
favorable level at the beginning of the study. ' B

Their'.attitudes towards Mexican-Americans, on the other hand,
went from 2.25 to. 2,04, producing an F ratio of 7,2116 which is signifi-

- cant at the ,01 level. This change represents a move from a generally .

a

‘ favorable attitude to an even more favorable one, G

- Factual knowledge about both American -Indians and Mexiéan. °
Americans increased greatly, The mean scores for the American Indian
sections were 31% and 40%, carrying gn F ratio of 16.530p. The scores
on the Mexican-American‘f’!ffj{acticSns weére 45% and 64% leading to an F

~

ratio of 33.3152. Both are’ significant at the .01 level. These increases .’

lead to the conclusion that the control classes substantially incregse in

their factual knowledge of t}lge‘mipprity groups during the classroom

* unit of instruction. &

o Eﬁcp'erimental ‘G’rbup Pré-Test and Post-Test Da{a Analysts'

: The experimental group also changed significantly during the course -
of the study. On items relating to American Indians, their mean score » -
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" -on the attitude seale was 2.20 at the beginning of the minority unit and

1,99 at the end, These figures lead to an F ratio of 4.6340, which is

- significant at the .05 level, but not the .01 level. Similarly, the mean

-scores- on Mexican-American items were  2.20 at the start and °1.96 at
the’ finish, yielding an F of 5.9257. This F is significant at the ,05,

- but not at the :01 level. KFactual knowledge of the ethnic groups
 significantly increased, as it did in thé control group. The experimental

|

S\

N .
.\

* effective in increasing

group began with, a mean score of 32% on ‘the American Indian factual
section and ended with 41% for of F of 11.2286, They had a 42% mean
score on the Mexican-American pré-test factual section and a 62% on -
tge ostl-tcst, for an F of 17.3447. Both F ratios are significant at the
01 Jevel. ' : ' ’
Apparently, learning experiénces for the experimental classes were
%oth affective and cognitive learning, but to
varying extents. Affective leamning, as méasured by the attitude scales,

increased, but not as much as cognitive leaming. ~ - | .
Analysis of Both the Control and '.Experihzeﬁtal Groups
Based ‘on Pre-Test and Post-Test Data — 7

 As mifht be expected from the fore;;?)ing analyyiS,” when both the
controlyand experimental groups are combined and considered as one
Froup, 1ey show significant changes in both affective and cognitive
earning between the pre- and post'tests. The least .change seems to
have occurred in their attitudes towards American Judians from a total
- mean score of 2,24 to 2.09. The resulting F or 6,7027 i§ just over thé
8,68 cutoff for one degree of freedom and infinity. The three other
“séctions  show much higher F ratios. The attitudes towards Mexican-

" Americans went froin 2.23 to 2.02 for an ¥ of 12.7944. Factual knowl-

" 81.1794. But, the largest F was the 52.7848 created by & jump in the -

- ahy more or feel any different, about American Indians and’

edgl of American Indians wWent from 31% to 41% and produced of F of

mean score on the Mexican-American factual section from 44% to 63%.

It seems safe to say that attitudes and factual knowledge can be
altered in ‘the classroom, but that neither is affected by.the presence
or absence bf a wide variety of media in the teaching, methods em-
ployed. S o

Sex as Related to Attitude towards and: Knowledge of
‘ American Indians and Mexican-Aimericans

To determine the effects of sex on learning, the relationship between
sex and attitudes towards and knowledge of the two ethnic groups was
analyzed. The findings differed from- what had been anticipated.
Initially,. there seemed to be no reason to suspect that boys Wm;\lf know

lexican-

. Americans than girls. The pre-test revealed that this situation was only
_ partially true. ’ ‘ -

, Boys and girls did not differ significantly with respect to their
attitudes and‘ knowledge about American Indians. The boys’ mean

U T T g ¥
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X‘ - score on the American Indjan attitude scale. was 2.31, and the girls’ was . .
2.18. On the factual section, the boys averaged 32%, and the girls 815, e
These figures lead to F ratios of 8,5026 for the attityde scale and 0,4527. . |
for. the factual, Neither is significant, N :

On the Mexican-American attitude scale, the boys’ mean score was,
- 2.35, and the girls’ was 2.12, for an F of 14.4588, which is significant -
at the .01 level, . According to the data from the Mexican-American

. factual section, boys also know significantly more than girls about this
~ ethnic group, The boys’ score was 49% and the girls’ was 39%, for an
F of 9.2028. This, too, is significant at the .0I Jevel! . ‘
o . It was snrprising that these differences were found in the pre-test, .
because there is no apparent explanation for them. However, they may .

- reflect the fleeting nature of attitudes, coupled with some lucky guessing .
on the factual section. "It is also’ pogsible that the instrument was not
able to bring out the actual situation for some unknown reason. The
sample of 68 boys may not reflect the population accurately, again for
some as yet undiscovered reason. -Of course, a combination of factor$ -
may have created these differences. Finally, it may just be possible.that
boys really do have less. fagvorable attitudes towards Mexican-Americans
and know more about them. In afiy case, both the boys’ and the girls’
attitude scores are-above the neutral 3.00 and so are somewhat favorable,

Analysis of the post-test showed no significant differences between
. the sexes on either their attitudes towards these groups or knowledge of i
them. The boys’ means score on the, attitude scale dea‘ling’ “with -
American Indians was 2.11 and the girl was 2.07, which yield.an
insignificant F score of 0.1764. The mean scores on the attitude.scale -

~ covering Mexican-Americans also showed no significant differences with
2.06 for the boys and 1.98 for the girls, for an F value of 0.5473. Their
knowledge of American Indians produceds mean scores of 42% for the
boys and 40% for the girls for an F of 1.3594. The F on.their knowl-
edge of Mexican-Americans, derived from mean scores of 64% and 63%
for the boys and gitls, respectively, was 0.2363 which is not significant.

. Both boys and girls increased in their knowledge of an favorable
attitude towards Mexican-Americans. . The boys’ attitude showed. a

. greater positive shift than the girls. However, the girls’ knowledge

~ increased more than the boys’. Apparently, the educational experience

. had a leyeling effect in this instance. :

" Ethnic Backgrbund as Related to Attitudes towards and
Knowledge of American Indians’and Mexican-Americans

The third research question deglt with the effects of ethnic back-
ground on attitudes”and knowlege in.the area of ethnie studies. It
was felt that study of these groups would. create ificreased knowledge
and more positive attitudes in the majority whites as well as in the .
minority non-whites, For some minority ‘individuals, such.study may
smean learning about the group to which they belong. In these cases,

~_minority studies might result in improved self-image. Therefore, analysis

k‘
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of pre- and post-test scores of members of the majority culture and those

¢

of minority culturés was undertaken.

-
-

Majority and Minority G}oup Menmber ‘
- Because of the small number of individuals in each of the various

minority groups, it was decided to group all minorities together so as

to create two groups: those whose ethnic backgrdund was representa- |

“

" tive of«the ‘majority of United States citizens, and those whose back- .
~ground was not. ' '

Majority and minority attitudes towards American Indians did not

differ significantly on the pre-test. The F value based on mean scores -

of 2.26 and 2.27 for the majority and minority respectively was 1.3556.

- However, the majority score of 2.29, and the minority’s score of 2.05,

on the Mexican-American attitude scale produced an F ratio of 10.2678,
which is significant at the 01 level. Even though both scores represent’

favorable attitudes, minority members as a group had significantly more

favorable -attitudes. The pre-test*showed that majotity and minority
members did not differ significantly jin their knowledge of either
American Indians or Mexican-Americans. The ‘majority’s mean score on
the American Indian factual section was 32% and the minority’s was 31%
for an F of less than one, 0.0567. The F was higher, but stll not

. significanty on the Mexican-American factual section, 2,4010, and the

‘scores were farther apart, 42% for majority members and 49% for minority.

members, = _ : .
The post-test revealed that both groups’ attitudes- ‘becarne more
favorable and their knowledge increased. However, if/seems that the

- mingrity’s attitudes and know"ledge increased more than the majority’s. -

Some significant differences resulted. For example, the majority’s post-

_test mean score on the American Indian attitude scale was up from 2.26

on the pre-test to 2.15 level, while the minority’s was up from 2.17 to
- 1.89. The resulting 5.0672 F ratfo is significant at the .05 level, but

not at the .01 level. As in the pre-test, the minority had significantly
more favorable attitudes “towards Mexican-Americans than did the
majority. The majority score went from 2.29 to 2.]12, and the minority.
from '2.05 to 1.65, ‘with the post-test scores yielding ‘an F value of

. 17.0853, which s sigfificant at the .01 level. .

The two groups’ knowledge of Amierican 'Indians did not vary

significantly on the. post-test, with the majority having a mean score of
42%,.and the minority a mean of 31%, for an F of 84753, Yet, their®
knowledge of Mexican-Americans.was significantly different at the .05

. level, but not the .01. Here, :the majority mean was 66% and -the
minority 56%, for an F of 4.1182. , -~ '

" It was not’ surprising that both “groups held generally favorable

- attitudes towards American Indians and Mexican-Americans because both

* of racial hdrmony. The differences also are not unusual considering that

groups are represented in the student body which has a recent history, .

® T
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‘members of minority groups are likely to have empathy towards members

-total of 81 minority members who were distributed in a similar manner,

. members had pre-test means of 2.20.in the control group and 2.08 in the

~ groups,

~“not vary ‘Si%r\i.ﬁéantly between "the minority control and experimenffal

ferent,  Attitudes of the control group towa
_reflected by a mean score of 1.95, and those o

. attitude scores was even lower, 0.1847, derived from me

-ferences in. the instruction given to the two groups'did not créate any
“variation. It.should be noted, though, that .there was an increase m .

'c0nstant at 54§, .
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of other minority groups as well as members of théir own group.

Minority Control and Experimental Groups

»

An examination of the majority and minority members of the control
and experimental groups using the F ratio showed that there were no -
significant differences’in the scores of these two groups. =~ -

There were 33 minorigz ‘group. members in the pre-test groups, 24
in the contr6l group, and 9'in the experimental, ‘The post-test had a .

22*in the control and 9 in the experimental groups. - -Minority- group

experimental - group on the” American Indian attitude scale. - The cor-
responding F score is 0.5288. Attitudes towards Mexican<Americans-
roduced anGther insignificant F value below one, 0.3538, deprived
rom pre-test means of 2.07 and’ 1.98 for the’ control and experimental

nov‘vledge ‘of Américan Indians and Mexican-Americans also djd

group members. Here, the control group had a mean of 29% and: the
experiinental had 86%, which lead to an F of 1.5499 on factual knogl-
edge of American Indians, Means for Mexican-Americans, were 47%
and 54%, yielding an F below one, 0.8900. '
A similar pattern was found'in the post-test, in which the.control
and experimental minority groups membeg_were not significantly dif-
American Indians were
the experimental group
g an-American
of 1.69 and

by 1.75. The F was a low 0.8837. But, the

1.54 for the control and experimental groups.

The F valuie on post-test=kaowledge of Amepican Indians was -

1.2214, which is a little him;rﬁa{ being significant. -

In this case,” the control had a score of 35%78nd the experimental-a

score-of 42%. However, the groups were even closer.txst‘]%e ier-on their

kn(;)wl;dga of Mexican-American, §7% and 54%. Here the/F was only

0.0622. - . : : -
Apparently, the groups were similar before instruction and the dif-

favorable, attitudes as well as knowledge in dll but one instance; experi-
miental group scores on knowledge of Mexican-Americans remained

~
»

Majority Control and Expgn‘niental' Group;s‘-[ ‘ S . ‘ o |
'Asl mentioned earlier, the majority group members in the control

and experimental groups. did not vary significantly in Sither the pre- or

IR




.38 . Emponia StaTE KEsnAncu Stupes

Fa .,,‘

- post-tests. The 108 majority members i the pre-test were divided 60

and 48 between the control and experimental groups. The number

. present in the post-test was Only one more, 109, and the distribution was

approximately the same, 59 in the control and 50 in the experimental.
' Table 11 shgws the mean scores on the pre-test and the corréspond-

- ing F scores, none of which even approach being significant‘

=3

_ C TABLEIL ¢
Attitudes and Knowledge Concerning American indians and
Mexican-Americans in the Pre-Test Group

. . © Pre‘Test Mean_ Scores .
Attitudes ‘and S Control . Experimental 'F Value
Knowledge (N = 60) (N = 48) ‘
. Attitudes: ‘ . ‘ e T <
' Ameérican Indian’ . . 230 t, 2922 © L0540
Mexican-American 2.32 . 224 14250
’ Kx;o.wledgé: Lo ‘ . ‘
" - American Indian 32% 2% - 0.0003
» Mexican-American 4% | 40% % 09260

A’ similar table for the post-test ,‘sho,ws none of these scores varied
significantly. ~ As with the minority group members, the method of
instruction did not create significant differences between the groups. . .
. h . < . "
! v ' Tabie 12 : :
Attitudes and Knowledge Concerning American Indians an
Mexican-Americans lin~ the. Post-Test ‘Group

—

. " Pre-Test Mean Scores - T
Attitudes and Control Experimental =~ F Valie
Knowledge o N=60) , (N=48) ' 8
Attitudes: - . ‘ ’ .
American Indian' © '  2.22 C207 2.8858

_. Mexjéan-American © | 2.17 207 1.3011

Knowledge: =~ . ‘ v
* American Indian - . | 41% - 43% . 0.2652 °

Mexican-American - - :66% ) 85% ) 0.1280

N

Library Use fas a Factor
One of the factors which this study sought to examine was the  °
_effects of library use on cognifive’ and affective learning. " In order to-

Y e )
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. . measure library use,.subjects were asked to indicate, -in questions four, . -
how many times they had used the library "and, then, in question-five,
the reason for use. Although there was some confusion® on ihg; last~
question, the intent of the researchers was to’include all instances of .
~use, regardless: of . motive given' in question four. Some respondents, .
~however, did not count class-related library e, on the pre-test. This ° .

failure to do so-did not seem to be a- widespread\problem and did not =~ ¢
- noticeably affect the findings, :~ - . =~ - “ S

Number of Lib,rqry Visits S X ©

“When the responses to question four were analyzed, ﬁley were

“‘arranged in. five major groupi gs, The ‘scores on the attitude and "

knowledge sections were compared in an attempt to discover if one group

“ had /a}significantly higher mean score in one or more of the four sec-

tions.  The five groups and their scores. on the pre:test are shown in

Table 13. Co . Ty -

ST mables, . L

. Number of Library- Visits as-Relatéd to Pre-Test Scores ﬂ - ’

_"Number of Number of Mean Attitude Scores ~ Mean Knowledge Scores .
" Library lx}dividuals . Amerigan- Mexican- . - American Mexican-

Visits | (N=141)" - Indians ' Americans,  Indjans Americans’ = . *
13 .° 25 220 224 30% . 44%.

46, . 43 221 219 - 34% [\47%
~Tormore 56 . 219, 218 | 3%  42%
‘Don’t | : _ ‘ ’ o .

‘remember .14 S 247 249 - 23% . 43%

Never. (O uses) » 3~ - 225 252 . 11% 23%

o~ "‘ — ) - V . = B R 7 . .v\.

*  The F vilue, based on the pre-test American Indian mean attitude o

scores, was 1,5994, which is not significant. However, the value for the
Meyican-American' scorés -is 2.3967, which is significant at the .05 level,
but not the-,01 level. As can be seen frorg Table 13, the 14 persons. |
responding to “dont remiember” scoted 2.49%.This score and the'2.52 .
- for those never using the librar§ contributed miost heavily to the overall. ‘
F* value. - Although there were only three people who said they had
. never used the Library in the last two months, their low level of factual’ .
“knowledge about Amerjcan Indians added to an’ overall F score of -~ =«
- B3.3718. The “don’t remembers” also added to the 3.3718, which is -
" significant at the .01 Jevel. This analysis seems to point out that library
. users are more -knowledgeable about ‘American Indians than are non-
© users. o L Lo o
N ' The same was .not the case for the mean scores on }mov‘ﬂedge of .

_ Mexican-Americans.  Here, the F.value was only 1.0476 and is not

- . \ n 1
- . . , -
o, .
N > i - N . B M
= . . . P . . .
. - A N Ry . . .
: : . Lo /Y% ~
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. - significant, Personal interest, library  displays, -other course work, and-
many other fagtors probably had. a role in_providing individuals with
" their knowledge ftﬁese roups. ! N
-5 ' An examination of the post-test data reveals a more pronounced
" trend, ‘Table 14 shows the five groups, but not necessarily' the same’
individuals, and |their post-test scores. - BT

-

: - Number f Library Visits as. Related to Post-Test Scores RO

- Number of Number of _Mean Attitude Scores ~ Mean Knowlédge Scores,. -
Library Individuals - ~ American Mexican- ‘American  Mexican-

" Visits (N = 141) = Indians - Americans ° Indians * Americans -

1-3 7 214 210 34%  61% _

48 45, 211 206 . 40% 4% -

7 or more |41 ‘207 200  45% - '69%
rememberdilll . 262 240 . 43% 69% | _.

Never uses - - 138 ., 156 136 46% . 42%-- g

“

PRSI

3

All of the overall F scores are significant at the .01 level, and it, is
generally the “don’t remembers” and “nevers” who produced the varia-
' tion. The post-test mean scores on ‘attitudes foward American Indians
N was 6.2011, with the “don’t remémbers” and “nevers” accountin% for .. -
" the difference, the former with a less favorable attifude, and the Iatter
with a more favorable one. The samesituation was found’® with- the
© scores on the Mexican-American attitude section, in which the F was
8.1715 and “don’t remembers” were less favorable and- the “nevers”
.more favorable. o, - .
. When the mean knowledge 'scores on the Americap Indidn section
~are examined, it can be seen that those who used the library only one
to three times were lower than any other group and are those who ac-
-count for most of the variation. The F ratio is 8.8100, which is not ds-
- the previous two ratios; but is still significant at the .01 level. The'F
score on the knowledge of Mexican-American section was a little lower,
© ..3.6961, but was still significant at .01, Here, most:of the variation can
. be attributed to the non-users, who got a mean score of 19% lower than
© %" .. the next lowest. There miglht be some connection between library use
Co %pd increased factual knowledge, but this is a very tenuous relationship.

1 T

. . B )
" -Reasons for Library Visits 3 o
o, ‘Another measure of library use .is the reason for its ise. Question .
- . five suggested three reasons and left space for the addition of others by
© . thie respondents, Since the subjects could check as-many as applied,

o

K
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.

~ the total number of responses exceeds the number of indjviduals in the
- the total number of respéyns'es exceeds the number of individuals in the
study. These reasons were compared with the mean scores on the
section dealing with attitides and knowledge in an effort to" deterniine if
the reason for the use of the library affected learning. The following
table summarizes these data for the pre-test. . ' o
. . - : a

. _ Table 15 A
. Reasons for Library Visits as Related. to Pre-Test Scores

Number of Mean Attitude Scores ~ Mean Knowledge Scores

-+ TResponses American Mexican- '~ American -Mexican-
Reasons (N =318) Indians . Americans = Indians -Americans

Came with a

s 122 223 . 221 8% dam % -
Todo an ‘ T o Lo '
assignment 78 - - 298 = 292 32% 44%

. .Had free time 87 224 2.19 L %% 4%
Other ..~ 41 . 215 2,15 31%  48% -

~ 5

All of the F ratios are not significant; in fact, all ‘are below one, except
for attitudes towards ‘American Indians which is 1.0580. The other F
values are the following: , attitudes towards Mexican-Americans, 0.4159;
knowledge of American Indians, 0.0597; and knowledge .of Mexican-
Americans, 01851, - - . L .
- Apparently, no one reason had any-more effect- on learning than
any other reason. As miglit be expected, the reason most often given .-
was “came with a class,” followed by “had.free time” and “to cE) an
* assignment.” The post-test saw a drop to 284 in the number of reasons
.given, with only one F scare above one, attitudes towards Mexican- ,
- Americans at 1.7014. “Neither this value nor the others are significant.
Other values aré the following: attitudes towards Amerjcan Indians,
0.8958; knowledge -of American Indians, 0.7180; and knowledge of
. Mexican-Americans, 0.4117. A summary of the number of reasons given
.'iuéd the corresponding mean scores on the post-test is reported in Table

-

" _Use of Priﬁt Materials ' .

’ - . . ) °
.. Print materials were defined as newspapers, books, magazines, ver-
tical file materials, and maps.  The effect of their use on learning was - - :

examined by dividing the respondents-into two groups baséd on the
. variety of media used. Group 1 consisted of those individuals who had

indicated they had used no print materials or only cne type of print
: media. 'Group 2 was Bomposed of thoseé who had used two or more

© types of print media. ’ = ‘ '

- s o Y
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, ‘ Table Y6 "
Reasons for Librﬁry Visits as Related to Post-Test -Scores

4

" ‘Reasons

Number of Mean, Attitude Scores ©  Mean Kﬁleedge Scores
American Mexican-

Besponses.

American

Mexican-.

N= 284)  Indians Americans

Indians ' Americans

Came with
a class

- "To de an
. .. assignment
Had free time

" Other
e

69
.82
39

g

200

2.07
2.02
1.89

1947

199 - -

1.97
173

41%

41%.

43%

44% -

’

- 83%

61% -
65%,
83%

e

*« The pre-test data for the two groups are co“htgihed in Table 17. '

v S - Table 17 , - ) :
.. - Extent of Use of Print Media as Related to Pre-Test Scores

. Number of &Iémﬂttih;de Scores

, Grbups-

Responses -
(N = 141)

Mean Knowledge Scores

American Mexican-

Indians

- Americans”

American  Mexican: v *

" Indians = Americans

Group 1
"~ Group 2

48
0

2.23 -

, 229
C 220

, 30%
r 32%

| 49%
4%

. 'The F.values for the attitude.scores are 0,1888 for American Indians, and
"’ 1.8441 for Mexican-Americans, neither of which is significant. The F
score for knowledge of American Indians is 0.7840, which is also not
However, the ratio for knowledge of Mexican-Americans is
4.1304, which is si(;l;hificant at the .05 level, but not at the .01 level.
a

significant.

el ©

"+ The post-test data showed a somewhat different pattern.

Table 18

. " Extent of Use of Print Media as Related .to Post-Test Scores ,

*Groups

Number of Mean étﬁtude Scares - Mean .Kx;;v;iedge Eéé;es '

" Respondents American Mexican-

AN =140) Indians ~ Américans

" American Mexican~

Indians - Americans:

Group 1

_ GrovupA'2l -

58

82

e

228
. 1.96

219

190

T %%
43%

62%
65% -

. An analysis of the post-test attitude scores using the F ratio. showed the
.. two groups to bf significantly different from- one another at the .01

¢
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level. The F values for attitudes towards American Indians was 110249,
and for attitudes towards Mexican-Americans, 8.5841. The mean knowl-
edge scores produced F values which were not as high. The F value
on the American Indian.section was 4.0899 which is significant at the -
05 level, but not at the 1 Jevel. The scores on the Mexican-American -
section were not_significantly - different and duced an F of only
0.5707:" Those who read from a variety of media had significantly more
favorable attitudes towards these - twq thnic groups, but did not seem
to kiow & great deal more’ about them than did those who used only

one type of print media or none._ .

Use of Non-Print Materials

- ,i Library non-print materials included cassettes, records, reel-to-reel

_ ¢ tapes, models, overhead transparencies, motion picture films filmstrips
and/or slides, %i'detotapes, ang other materials which the subjetts were -
asked to.specify. As with the print materials, the respondents were -

» divided into two groups. Group 1 consisted of those who indicated they

had used none or only one type -of niedia; and Group 2 was made up

of those who had used two or more types. * - ;

The pre-test and post-test. data for the two groups are shown in’
Table 19.- ‘ o . ‘ )

o Chapter 19 ,
Extent of Use of Non-Pi:int Media as Related «to
= Pre-Test and Post-Test Scores. .

" Number of 5 )
Respondents  Mean Attitude Scores  Mean Knowledge Scores

(Pre-test N = I41) American Mexican- - American Mexican-

Groups (Post-test N = 140y Indians  Americans _ . Indians Americans
] . . | K -
Group 1 ¥ ¥ | L

Pre-test . 126 225 ¢ 292 31% 44%

Post-test 125 211 204 $1% ~  64%

Group 2 ] o »
Pre-test - 15 7218 - 228 . 34% 46%
. Posttest 15 - - 918 228 34% - 46%

{

b

: The resulting. F ratios were: attitudes towards American Indians,
+-0.4067 on the pre-test and 1.5231 on the post-test; attitudes towards
Mexican-Americans, 0.2766 on the pre-test and 1.2614 ori the post-test;
knowledge of American Indians, 0.5055 on the pre-test and~0.3516 on
the post-test; and, finally, knowledge of Mexican-Americans, 0.1076 on
the pre-test and 0.3341 on the post:test, . None of these indicates signifi-
cant differences. S o ' .

1
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‘ i * Findings - :
: The data were analyzed in light of the four research questions which
*_this" study sought to answer.” However, before the specific -questions
were examined, it was necessary to look at the characteristics of the
students to deterrhine if the control and experimental groups were
similar, This analysis showed that there were no significant differences
between the two' groups in either their attitudes towards or knowledge
"-of American Indians.or Mexican-Americans. :
In response td the first research question, the data clearly showed
that both groups increased their factual knowledge and changed their ~
attitudes to some extent,  However, there were no significant’ differences
between the two groups. =~ fi - . : ) o
The second question dealt with-the relationship of sex to attitudes
and knowledge concerning American Indians and Mexican-Americans.
. In the pre-test, bays knew more about Mexican-Americans than girls
- and had a slightly 1éss favorable attitude towards them than did the girls,-
-although both were above the neutral point on the scalé. There is'no
-obvious reason for this finding, and the post-test found -the two sexes to
" be approximately the same in their knowledge and attitudes concerning
the two minority groups studied. _
~ The" relationship of ethnic background to .attitudes towards and
. knowledge of American Tndians and Mexican-Americans was the topic
of the third question the study investigated. - Minority group members
had significantly more favorable attitudes towirds Mexican-Americans
than ‘majority group members on the pre-fest, although both were favor-
able. The post-test also brought out this difference in attitudes, with a
significant é)ifference at'the .05 level, but not at the .01 level on Ameri-
can Indians. However, the post-test showed #hat the majority mem-
bers’ mean score on the Mexicag-Américan factual section was signifi-
cantly higher .théné"Ehe minority’s at the .05, but not the .01 level. When

the minority members in the control group were compared to those in
 the” experimental groupgmo significaiit, differences were found on either
the pre- or post-tests. A similar situation -existed with the majority .
* group members.. , IR o :
"The last question dealt, with library use. The number of library
+ visits ‘seems to have some effect on learning, particularly on cognitive
learning, with those who made more visits scoring higher on the factual
sections. The reasons for these lbrary visits appeared to hive no“effect
on either form. of learning. The post-test showed “that there was a
significant difference in attitudes towards. the two ethnig groups, studied
between users of a variety of print' media and users of only'one orna -

. _print materials, Factual knowledge was not affected to the same extent.
Here, the users of a variety of print media knew sigpificantly more abqug '
American Indians than users of one type of print media or none at th:
.05 level, but not at the .01 level. An examination of pre- and post-
test data concerning the use ‘of nonprint materials revealed no significant
differences. ’ ‘ : "
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INTERPRETATION |

e

" This study found no significant differences ‘irr cégnitive’ﬁn'd af-

fective learning between those students using multimedia and those
‘using textbooks in minority studies. The most obvious: explanation for
this lack of difference is that students will learn, regardless of the form
of the media. If this situation is the case, then other individual factors,
such as motiyation, capacity, insight, and memory, may account for dif-
ferences in learning. | It is also possible that certain individuals respond
to certain types of media and- that there, were differences which were
individual, not group differences, implying that each person should be
- tested to discover the media form(s) that individual could most effec-
tively use to learn. Yet another area which could account for this lack
of difference is that of the research design. Although the instrument
was carefully pre-tested, it still may have failed to measure differences.
Perhaps the teachers and students, after a long history of reliance on
print materials, were not as receptive to non-print materials as they might
have been had they been exposed to these materials earlier in their
academic careers. In addition, éktensive exposure may have led to
boredom on the part of students and, consequently, to less learning, - It.
is interesting to note that two of the experimental group teachers com-
mented in the concluding interviews that students had too*mnch visual

" . stimulation to respond to- it. They felt the bombardment of non-print

. materials resulted in an “overkill” effect. As time advances, students, _/Tv
/teachers, and librarians may learn how best to utilize non-print media,
«» This learning may go hand-in-hand with the implementation of the
inquiry method of learning. . >

The question dealing with the relationship of sex to learning recon-
firmed the researchers’ wpinion that learning is not dependent on sex.
Generally, boys learned about as much as girls, and there seems to be
no reason to make any special instructional provision.based on sex.

The thinking behind the third research question was the minority
group members would know more about and have more favorable at-
titudes towards their own group and possibly other groups before the®
units began. It was also thought that they would be more highly
miotivated and, thus, would learn more than majority group members.
Further, it was believed that some mirority group members would
respond to non-print materials more readily than majority members
because these materials are génerally less dependent on reading ability.
Although there were some differences in their attitides towards the
groups studied, membership in an ethnic group seems to be the key
“factor, and not the materfals used. ,

. . . -
o o [ ’ E ‘
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The last question sought to determine the effect of library use on:
learning. 'As might be expected, the number of library visits appeared
related to cognitive learning, even though the reasons for the visits were

- ing was that using more than one type of print material tended to result

that the students are more familiar with ‘print materials and,. thus, are
-more receptive to ideas presented’in them. Use of non-print materials
did not result in such an increase in favorable attitude, o

ably going to develop slowly. . .Students, teachers, and librarians will
need time in which. to create techniques- that fully exploit the wide
variety of availables media. It would seem reasonable to suppose that
- individualized, creative inquiry will play an ever-increasing role in this
“exploitation.. Such individualized learning cannot take p%ace without.
‘appropriate materials, nor will the availability of materiys. alone assure
_-their use. "Both are essential. .- ‘ : S

- involving students and teachers in the exploration of media use. A con-
certed approach, given enough time, may well bring about significant
change.  Although the researchers, teachers, principal, and the librarian
did not expect dramatic change in such a short period of time, they
believed that there could be meaningful integration of media in classroom

"present one may be of future value.

APPENDIX A =

RY

DISTRIBUTION OF ETHNIC STUDIES MATERIALS -

+

TOTALS S, 8 81010072

. not related to either cognitive or affective learning. An interesting find- .-

in more favorable attitudes, a result that_seems to reinforce the view.

~ The effective utilization of both print and non-print media is prob- 3

" During the concluding interviews, the librarian suggested ways of - -

‘teaching, The effective use of the newer media, however, may not
evolve for some time. 'If this projection is true, a study similar to this-

. L4
CATEGORIES =~ NUMBER - CoST =~

Books: .. © Do S . -
General - - R ] L $ 74995
Referénce 6 , o 1453

Periodical§ o S ) 20,50

Graphics : : 9 . 92.35

Seulpture - 9 ’ . 149.75

Slidg sets , S o 146.00 .

Filmstrips (sound) o 20 1,183.24 -

16 mm film = - . 87 - 768LT8

" .-Sound ‘recordings 12 S, - 72.32-

»9
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CAPPENDIXB .1

QUESTIQNNAIRE ADMINISTERED TO STUDENTS
QUESTIONNAIRE
" Directions for completing this questlonnaxre . ,
A Answer each question by placing an “X”sin the blan} in front
of the response that best fits your situation. Some queshons

reqmre that. you make more than one response.

B. If a questlon seems- difficult, p]ease answer to the. best of your

ability.
C'. Do NOT put your name on the questionnaire.

. Boy

2. Ethmc background: Toﬁw}nch of these groups do you belong?

*....... American Indian veec. Mexican-American
Asian Amencan A ‘,Whlte American}
Black American

Other (please sPemfy)

3. Have you ever extenslvely studied American Indians or Mexxcan-
American on your | own or in school?

Don’t remember

LIEN yes, When? ....... v ..................... RS

4. Please estzmag\how m')ny times you have used the llbrary in the last -
- two months, :

. 8
'More than exght (ple'lse eshm'lte) et meees et oo p—

o
Don t reinember

'IF YOU HAVE NEVER USED THE LIBRARY IN THE LAST
‘TWO MONTHS; PLEASE SKIP QUESTIONS 5 THROUGH 8.

5. Please indicate the reasons why you have used the libraryein the last
two mon@s (Check as many is apply)
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ervemessee Came with u class to the library
.Had to do an asmgnment in the llbrary -
Had free time and decided to use the library
-4 Other reason (please specify)

6. What type of materials have you used from the library in the last
two mionths? (please check as many as apply.)

Newspapers - ‘Models

] Overhead transparencies
Magazines ‘ Motion picture films - |
Vertical file materials Filmstrips end/or slides

v

_ Videotapes
© swisennne. Otheer (please specify)

>

-

" 1. Do you remember using any material on American Indians and/or
Mexican-Americans from your school library?

- Don’t remember o
J
8. If you have used the materialcon American Indians and/or Mexican-
+  Americaps, please indicate what.led you to use these materials.
(Check as many as “apply.) .

. Used the matenals in class

Used the materials in the library for a class assxgnment
A friend recommended the materials

Saw the materials displayed

Found the matenals on the library shelf

Saw the materials lxsted in the library card catalog
Other (please specify)
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HOW DO YOU FEEL ABOUT MEXICAN—AMERICANS

- AND AMERICAN INDIANS?
f

Directions: Place an “X”, in the box which best repre-

sents how you feel about each item, There

- are NO right or wrong answers. Please
respand to all items.

49

disagree

stro;
dis;

y

agres

. The American Indian ideal of not wasting any of the
_xesources taken from. nature, such as using all parts

of the buffalo, should be adoptcd by Amencans

. American Indians should«—ﬁ&f.ha,demed opportuni-_;

ties to learn their heritage i in school.

. Mexican-American can NOT serve well in the govern-

ment of-the United States because they lack experi-
ence in self government. .

Mexican food, such as tacos and enchilladas, have
contributed to the variety of American food.

5. American’ Indians have become civilized because
of their contact with White Amencans

." Art by Mexicans has little yalue in comparison to the

works of artists in the Usiited States.

. Language and cultural dlfferences account almost en-

titely for the difficulties some Mexican-American and
American Indian stydents have in school. ¥

.Tlie legal system has NOT insured -adequate protec-
-tion of the rights "of Mexican-Americans. ;

1 -
. American- Indians were poor fighiﬁrs in the Indian

wars with the United States” Army.

10. The only reason Mexican Americans are poor “today

is that they did NOT exercise their rights as- Ameri-
can citizens to- practice free enterprise. .

11. American Indian legends are an important part of

the American tradition.

rons

_ Most - Ghicano organizations have as goals the

achievement of justice and dignity for theif people.

13. Amencnn Indian languages are less complex and less

expresswc than the Engli¢h.language.

’




14. Because the Indians of the Southwest never learned
correct: Building methods the Pueblos nre mferior,
construchons e

1B Mexiczm-Amencans strong famny ties could serve:
- as an example for wiany White American families,

Mexican-Americans. do NOT know hopw to «ware for
property. -

by

16

17. American Indian tribal govemments are more . apt to

most - thte communities..

provide for citizen needs than local govemments of |

* help tem forget their own culture,

.18, American Indians should be sent away to school to |

, 19u-Migmnt workers should be glad to receive the Tow
© 4 pay they edamn. ®

&

' 20. The Spanish language has added rich. and colorful
place names to the Southwest '

21, American Indiang and Mexican-Amencans have
- " reason to be proud of their hentage

22 American Indian crafts are NOT worth preservmg ]

23, Amierican Indnans have general bad health today
~ - because :they aré too lazy to take care of themshelves.

R

‘Jand. ® «

. 24, TF. American 'Indxans had the fortitude to refuse -
-+ drink 4nd stay sober, they would have retaxne& their

treaties with the Umted States govemment

5 Amerxcan Indians &fd NOT get'a faxr deal in their

. 26. \fdexncan-Amencan soldlers fought bravely 1n World
- War 1L '

‘should NOT hire a Mexican-Amezrican

4 .‘7 The employer who wants a hard 10b done well~,

personal goals. -

28. Like most teenagers, Mex;can-Amencan youth have|’

29, Frior to White \/lan s coming, American Indnans had
practxced a responswe democratic government .

30. Mexican-Americans are actively creatWe._ .

5
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WHAT,DO YOU KNOW ABOUT MEXICAN-AMERICAN INDIANS?

_ Directions for answering the following quiestions concening your know}:

edge of ethnic groups: ' ‘ ) _
A, Please answer the_question,s‘ to.the t_)est‘ of your a,bility.r"

B. Please leave blank any questions which yoi cannot andwer. DO

. NOT GUESS.

" C. You will not be gr'ﬁded in any w;xy' for the answers which you
give. Do NOT put your name on this paper. .+

D. All the. questions will be concerning your kno»ﬂedgé of two .

groups: the Meéxican-Americans and the American Indians,

Answer;each question ‘by placing an “X” in. the blank in ‘front of the
response that best answers the questions. '

o MEXICAN-AMERICANS
1, In what pa;t of the United ‘States do most Mexican-Ameticans live .
at the present time? =~ - - .’ :
o Northwest ~ .~ e Northeast
wmeeess Southwest T e ".... Southeast * |

2. In 1519 an army headed by Hernando Cortez con‘('ldered 't_hglMexi-
can empire of the Aztecs. The conquering army was from what
‘country? . ] ‘ :

' weeteeene. ‘England S Seerieeee Spain T
' rieeeesis United States * T e France D

~ 8. John L. O'Sullivan, an editor ‘of a United States newspaper in the °

1840s, said it was the “manifest destiny” of the United States to take
all the land between - . .

.......... the Atlantic Ocean and the Mississippi River.
Crenninars thé Rio Grande River and the Atlantic. Ocean.
.......... the Atlantic Ocean and the Pacific Ocean.

-4, The Co’ﬁ_rt‘ of*Land Claims was set up in New Mexico in 1881 to

hear cases concerning land claims made by Mexican-Americans who -

had lost their land-because they could not pay back loans made to
them by Anglo-controlled banks, - The Court made rulings that
favored” a Cres R .

;)wn,er»s of old land grants .
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-

e Anglos o ' '-\.'

.......... Me:ucan-Amencans’ . :

5. M'my Mexlcm-Amancans move often today because they

R are migrant worker,. o o
.......... ma‘ke enougﬁ money to"take long vacahons. :

Ton

v

" Enghs}l

......... - Spanish_ o ‘
e 'Whatever language their: parents use . ' B

7. A bam’o is i : ' :

........ 1 c1tyr neighborheod where Mexxcan-Amencans llv&

R a Mexican-American offlcml -

worerenens & ‘Mexican-American organization. R
8. Cesar Chavez led a strike in behalf of what kind of workers? -

vomere banana e rape : arererem. OTADgE

"9, Rels leenna demands that Mexxcan-Amencans get back their
v cities . land .. ammals

30 Match the following well-known Mexican-Americans and their pro-
* fessions by placing a Jetter in each blank.

... ‘Anthony Quinn and  a. Golfer
- Ricardo Montalban :

B Henry Ramirez’ * b, Tennis champion - 0
vt JoE Kapp and = c. Actor '
~ Jim Plunkett » : _ +
vewsninas Vikki Garr and d. Treasurer ‘of the United, States
Trini Lopez . R ‘
- Pancho Gonzales e. :'i’rofessionai‘ ‘football player
- ... Lee Trevmo f. Pohhclan — Chairman of the éé-lblm :
T oo Romana A, BanueIos ' net COmfmttee on Opportumnes '
VR - for Spanish-Speaking People

) g Smgen . ,
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‘ Answer each questlon by placing and “X” in the blank in front of the’
response that best answers thequestion. .
; - 8. ) 5
f DS T > o
E ) oo AMERICAN INDIANS . v
L, The flrst American Indlans probably came from
g.d ...... . Europe .......... ‘South Amenca eegeronn Africa; .......... Asia
2 Early Amencan Indians lived in ’ *
s ]og houses ‘ : houses of clay bri’cks &
v e tents Ll all of these , -
. ‘4
s Indmns*have enriched the world through then' o
A . R ‘noVels and plays N
o T R new kinds of building
am\yg R a2 .
4. The chief reasons for flghtmg between wh1te ‘men’ and Indrans was
» that - 5
Indmns had no religion. .
. - , .
T T Indrans a]ways broke peace treaties. .o
CR . White men wanted Indran land. v B
L 5. Today most Irfdlans in. the Umted States are “
: ‘.' among. the poorest Americans. , . PO ' K
T members of the mrddle class. - . "
ncher than other mmonty groups D
6. The take -over of Wounded Knee, South Dakota in 1973 by ,200
. - armed Indians, resulted in- - o " P
. two deaths? . : ) .
: centn @ T1-day occupatlon _ : &
l over 300 arrests.’ " )
Ll govemment offrcmls prommng to’ study the protesters com-
plaints. . . - v 3 v Lve el T
e . Tage all of the aboye. e, k
R o .:D\». o
- 7,46 ; ‘ ¢ ‘ Y bl
O . a W o
B o - e - . B | sl g S N
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..........

..........

I3

.

B Who won the recent elechon for- the Tnbal Counoll Presldency of
> the Oglala Smux?

- chhard Wilson Russell Means. Denms Banks

8, MOst Incilans today attend what kmd of SChooIs? . o e
&t public schools, ’
F .
v ’? s¢hools for Indla boys and glrls run. by the Bureau o£ Indrah

I Whlch of these statements is. true concemmg educatlon for Indlans_
.- hvmg on reservatlons today? B R o v

. i_Students are taught in Indlan languages as well as in

More Indxans today transfer to publlc schools from
. servation schools. ~ .

10 Match the ‘eontemporary Indian and his/her clarm to fame by plac-
« 7 mg a lettér in"each- blank '

Fredericks . < o

Wayne Newton b Athlete-*track -

. Buffy Sainte- Marie . c. Commlssloner of Indian Affairs

]1m”'Th6’rpe . ud Potter

Maria Martmez : ‘e Kansas Bureau of Investlgatlon N .

George Blue ‘Spruce . Smger , PR
_;‘Lou15 K. Brice : g Artist _:p . E f,»q
“Ben Reifel ,-, . h. Dentist . o ‘

Moses Jay i. ‘Congressman !

/"ﬁ" e ' -'. : '

EMPORIA Sm‘m RESEARCH S;mmms : 7

4

[

]

Affalrs S

pnvate schools

a

o

Teachers are, often educated off the reservatlons and retum
to teach ‘ S . . B

4 ¢ 1”3!.

]

Al] of the. above statements are trye.

v

Oswold thte Bear “il. ActreSs'-sirgger}“' .

© ) @
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' APPENDIX C
INTERVIEWS FOR« MINORITY STUDIES RESEARCHv PR@]EC’I‘

e Asked of ', »" ; Questions - S "
Prmcrpal w 1. What is your unpréssron of the research pro]ect,
* Librarian " generally speakmgr‘ Strengths Weaknessés? Ad—
Teachers e vantages? S e

Prmclpal t 2, Do y0u recall anythmg what rmght have mﬂuenced
» Librarian . this study or its fmdmgs? o
- Tedchers e ‘ o

Librarian -+ 8. Have the ethmc matenals added to your collectlon ifr-
Teachers - ° fluenced student learning?  If so, how?
u I Havep stus;lentsa used these matermls?

Teachers - - 4. Have these matenals ,,mfluenced your mode of teach-

et ing? 1f 50, how? . woo .

Librarian ~ 5." Did you observe any different prachces ini_the use of

" Teachers* - hbrary materials angd services during projéct? . What

' - services do you and your studen’ts .use? -What con-
. strainfs do you experience?

» ~

e
v v

Prmclpal 6. If we were to project, what recommendahons would
Librarian you offer to improve the whole operation? ..
. Teachers - . . . B

P’x‘mclpale . How do you see tﬁe role of the school hbrary in this'
Librarian .  school?

- s

) P_g'ﬁcipal. © 8. What.is the purpose_ of the ethnic unit in thesocial,
° - studied curriculum and m~the educatlonal qprogram of
- : - this school?

-
é

Comments Summarzzed.
When, 1nterv1ewed at 4he conclusion of the research project, the
prinéipal and ‘the ! participating teachers commented jon #he®research .
design, student and teacher use of the media, and the use of :the hbrar:ya -
_'during the’ study -
«+.The principal. pointed out that whlle the researchers could. not as-’
sume that the differences in-teachers affected outcpmes;, neither' could -
. thpy discount  these differences as-a factor. Assigning each teacher in-. *
" . volved to one control class and one experimental class’ might have
~« ajtered  outcomes. Schedulmg had precluded such an arrangement




-

1

"~ would have been helpful. . Still another teacher, one not gonfined to the :
text previous to the’research project noted student involvement with .
- materials. Students had been encouraged to read a variety of books and

vo" . L
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hogvever, -.'I'he"prihcipal: #dded that the four p;liticipating tezich'er;
- seemed to be using the instructional modes most comfortable for them.
In the follow-up interviews only the teacher of the control groups had

felt congtrained by his assigned mode, teaching with the text exclusively.

Both the libratian and two. teachers of experimental sections men- - .

“tioned the lack of teaching time as a major constraint, ‘One teacher
summed. up the feeling: “We didn’t have time for ajmt we had to
~ cover.” The third teacher of experimental. sections cited the forty-five
minute class periods as the sole Jimitation.. Only.the teacher of control

was underway, they extended the duration to six‘weeks, When the
unit was completed, those in experimental classrooms felt the need for
either longer class periods or more teaching days. It also seemed to
her- that materials' in the visual arts, music, or the dance had ‘been
omitted. - Students most often used books, sound filmstrips, vertical file
materials, and radical periodicals, aceording to’ the librarian. ; -

-listen further outside class. This same teacher assigned book reports
and allotted, class time for individual reading of shooks dbout In£ans.
Another teacher expressed /preference fgr»so_g'xd filmstrips, especially
for low groups. Addition.materials 6n minorities, assertedP this ‘teacher,
-had “increased awareness,” lZ’Te)(panded content,” and “added color.” They

had also motivated the teacher. Previously the pattern in ‘this instructor’s ., ,

classroom had been to assign a chapter-read-discuss. Durirg the minor-
ities research project, however, the text had served as an infroduction,
This teacher suggested that more biographies on current minority leaders

to read in depth. The teacher did not designate specific titles, onlgr the

number of pages to be read. Because abundant materials were at hand,:.

this teadfer had, done additional research. e
The teacher of the control groups felt restricted when unable to
reach some students with the newer media and when unable to reinforce

learning. -This teacher declared, “I could not‘supplement the text.” The -

feeling of this instructor was that all students need .audiovisual materials

and some need them more. In the past, this téacher had shown film- -

strips “as'we cover material in class.” However, one teacher of an ex-
‘perimental section stated that students were tired of AV. A second
teacher -echped this sentimedt: “The AV turned them off.” Yet there

©, was some agreement that generally good readers preferred books and

that a variety of media increased effectiveness for, poorer readers, -

The teacher who “didn’t get through all the filmstiips on Mexican- -
Americans” felt no need to show all the filmstrips to all the students

in the future. Instead, groups of students could preview filmstrips for

Il +

- o ’ \

: }g}rogps failed to mention a time constraint.. Originally- these teachers
ad planned a five-week classroom unit on minorities.- After the unit’

L

. . 2 » !
One teacher stated that previous to.the -research study she hacg
.. used music as background for study, encouraging interested students to
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the class as a whole. The problem seemed to be to‘igco otate the

materials into the’ classrgom unit. . The librarian also had ideas about

integrating a wider range of media into classroom units: :
B .;I‘;‘ .

N

. X PR ) oo L
Involve teachers n{ thit ",iii'geiplin,és who are at home teaching with
materials in Titerature and the arts, '

oo - / a ., _ . . . .
Encourage individual students with interest sin the arts to 'usf‘_f ,

Jiterary and artistic materials, -

Allot specific class periods for teaching and learning with materiuJis
in literature and the arts. - " i 4 [
. L ' ' H‘
Pi;Jvide in-service training in the integration of-a wide range of
‘media jito units of study, = -
P - . i
- 'Bely on aceess to a wide range of media coupled with teacher inven-
tiveness gradually to evolve integrated multimedia units,

zﬁmdes of the teachers and the principal toward the added minor-

' ity 'media, the school media center, and media center services were pos-
itive.” The librarian reported that teachers had been enthusiastic about -

the added minority Media and that they knew the library holdings as
well as shé did herselff The principal, according to- the libratian, had
been cooperative in buying the neeggd hardware. The library existed
to serve the curriculum according to both the librarian and teachers
interviewed.. Thre® teachers saw the library as a “resource center” or
as the “center of the school,” and one of these commented on the “com-
fortably jatmosphere — relaxed.” All participating teachers were aware
of numerous library services, ggentioning especially AV materials which
help to reach some students and vertical files of current and local ma-
teridl, ' :

‘One teacher of experimental groups stated that 50-60% of the stu-
dents ‘had viewed filmstrips in the library. during the research project. -

. Evidently this was a newly initiated practice because students had

reacted with surprise. -This teacher believed that ideally there would
be a libratian available to help each student. Another teacher of ex-
perimental classes felt ithat the difficulty in scheduling classes into the,
library had been a constraint — “Everyone wants ta use the library.”
This teacher. indicated that usually all of the clags go to the library

together. Individuals and groups using the library cause no problems, .

however, because, “They know what they are to do.” Still another
teacher of experimental class voiced a desire for fnore class time in the

library, perhaps one-half to two-thirds of the total unit time. - /
- The librarian realized that aecess to the library was restricted

Bgcause_only twp classes could be scheduled at one time. §cheduling

" an enfire elass had been traditional at Central Junior High School. -

v

-
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Student hehavﬁor, had posed no problem.-’ Sh'e‘suggésted that more
ipdividual and small-group visits could become a long-range goal.

“However, to help morg students locate materials, another librarian sh;zuld '

be added. At the present time, scheduled classes are given priprity
over individual users. ' ~ % ' :
... Two experimental group - teachers reported favorably concerning
- trucks of nigterials assembléd in the library for class use, - They felt that
- this arrangemeng saved time and provided convenience. One of these
“teachers spoke %E}aving‘had materials at one’s fingertips and of check-
ing materials to<Students from the classroom. . po

. . . - .
A . Toow T e
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