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Since the first modes beginnings of the Genel.al College'

.,.

4-41 Extended Programsnow called the Baccalaureate Programs--

student and faculty experiences in, and their attitudes
toward, four-year prograMs in the General College have
been a subject of intense interest, not only among General <1.

C liege staff members but also in the academic compAmity 0
at large. An early participant in th3,Extended Programs
s they developed Aas Mark Ludlow, who served as an advisor

for many four -year students and who undertook the first for--
mal study of student and facultly attitudes toward the Ex-
tended(PrograMs.

In the spring of 1973, Mr. Ludlow deviseda questionnaire
and distributed it to a population cons/sting of General,,
College faculty members,'General College four-year stu-
dents in residence during the spting of 1973, and fOrmer
General College students who had finished tone or the other
of the 1eneral College four-year degrees. His full study- -
including a formal statement of the problem, design of the
study, Tethods and procedures, etc.--was, ultimately titled
"The Baccalaureate Program of the General-College:, A .

Survey of Faculty and Oraduate'At itudesaboutAdvising,
Internship,6.and Evaluatd Chapter IV of the full study,
"Findings and biseusiidn' -co4rises this issue of-The
General College Studies.

The author of this report is an instructor of usiness
studies in the ?eneral College DiviSion of'jathral Science,
Mathematics, and Business. Studies. Copies.of nr.,Ludlow's
compretebtudy-may be obtained from him or from the
Ceneral.College Reseatch,Office.
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The Baccalaureate Programs of the general Colle e: A Survey of Facultyt

. and Gradbate tulles about Advising Internship, and Evaluation
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Chapter IV

Findings and ,Discussion

By'

MarkLudlow.

a
The findings and diScussion in this section are dividgd itto

three parts: (L) the questionnaire 'to faculty advisors, .(2) the

questionnairc to 'g raduates, and. (3) a comparison of common i

on.both questionnaires of the study.

I.

a.

Findings of the Questionnaire to FaCulty Advisors
4

.
Sixty of the 133 (45.1 percent) facukty- advisor questionnaires

were returned to the investigator.c-,,.2bere is no way of knowing what

percentage of the caCulty advisors in the College are represented
by the return of sille4, questionnaires; many faculty members who re-
turned questionnaires may be advisors to students enrolled in Ex-,

0 tended,Progrsms, but some may not be. ov

The questionnaire to faculty advisors included questions in
o two areas: personal data and data relatedeto Extended"ProArama.

Personal data-kteds asked about, the advisor's (1) division member-
, '.ship, (2) number of advisees, (3) type of degree being pursued

by his advisee, and (4) advisee areas'of concentration. Data re-
, lated to Extended Programs items polled- the factilty advisors' feel-

\ngs about the meaning of internships, some suggested'guidahles
tO aid in aftising, and the Extended Programs in general.

Personal Data Table I, "kdvisor's
Humber of Advisees", summarizes the data
responding from each unit of the College
`Of advisees.

.
9

Unit Representation and
by the number of advisorsr
and their.reported numberi



TABLE I

ADVISORS' UNIT REPRESENTATION AND NUMER OF ADVISEES

I

J College.Unit
Number ofl,Avefage Number

\.,
Respondent of Advisees..

Literature, Communication
and Philosophy

Psychology and Family Studies

Natural Science and-

17,

8

1.1,

3.9

. .flathematict 9 . 4.0
.

Business Studies 5 7.6

Social Studies
. ..

6 , - 2.0
,.

Student Personnel Services. . 5 3.0

Administration 3 5.3

Consolidated HELP Center,
s_.

4 -A.7 ,

leneral-.Arts 3 5.0

TI5tals F 60 3.3

hy

O

*It

a

College Unit

Literature, Communication
,and Philosophy'

Psychology and Family Studies

Na ural Science and.
T-Tathematics

Bus ness Studies

Social Studies

StudeT Personnel Services

Administration

Consolidated HELP Center

general Arts

Cotal's

ti

I

NumberotAdvilees

1-3 4 779 w or 'fiver

11 6

1 , 5 1 1

1 5 2 1

1 -1 1 2'

3 .2 1

2 1 2 ,

2

'1 1 1 1

1 2

19 24 10 2 5

-2-
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Most of the advisors resplanding to the item about the number of -

advisees had from one to three advisees (24 respondents). Although
,nineteen of those responding had no advisees, their comments on other
parts of'the questionnaire were considered Valid since as faculty
members they are_elttible_to be advisors. Only five of the_ sixty.

respondents had ten or more-Advisees, even though an informal College
> policy, states that no one should have over five EXtendek] Programs

advisees. Ten of the, respondents. reported having four to six advisees.

The investigator wanted to report on the average number of
advisees%adv4sors from each College unit had. On the questiOnaire,
advisors could select from five choices to report the number of ad-
visees. These choices were 0, 1-3, 4-6, 7-9, and 10 and over.. The
investigator took the upper limit of each choice (with the exception
of choice five where the number ten was used) and multiplied the upper -.
limit figure by the number of responses to the choice by.respondents
in each College unit. The last column'in Table I, "Average Number of
Advisees" represents the resuPtstot this compdtational procedure. ft
was found that the "Business Studies" unit-within the College had the
largebt average number (7.6) of advisees per respondent from that unit.
The smallest number (1.3) of advisees per respondent per collegiate
unit war' found in the "Literature, Communication and Philosophy" unit.
The average number of advisees for all respondents in the study was
three aqd (3.3).

.

The advisor-respondents ',/ere asked calether their advisees were
pursuing the BGS or BAS degree. The respondents were also asked to..
list the major areas of concentration of their advisees. The re-
sponses were summari'ed in eight categories and are. reported in
Table II, "Areas of Concentiation of Advisees as Stated by Advisors".
Advisors responded that the.greatest number of their,advisees were
pursuing "Business% with twenty-three'of the sixty-five responses
(35.4 percent) in that category. "Social 'Service" followed next, with
twelve responses; and "Criminal fustice and Legal ,Studies" areas ranked
third; with nine responses. Six of the responses were in "Health
Sciences", five in "Symbolic Systems", and the remaining responses
in "Physical and Biological Sciences ", Behavioral Sciences", and the
"Arts". four, four,,and two responses, respectively, in these
categories.

_3_
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TABLE II

AREAS OF conamargATim or ADVISEES
AS STATED BY ADVISORS

Area of Concentration
Number of
Responsea

Busindss

Social Service

Criminal Justice and Legal
,

Health Sciences.

23

12

Studies 9

6

Symbolic Systems G
5

Physical and Biological Sciences 4

Behavioral Sciences
/- 4

Arts , Z

$

-4-
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The Extend4H programs guidelines (in the "requirements for gradua-,
tion" sectiob) note that ,a student is to develop a level.of proficiency
in his area of concentration. yhe guMellbes:stateth-lt proficiency

ahould1be gneA through. "credits and performance".
/ai

. , o
Thl%'inVestigitor was curiousAbOnt whether or not advisors felt

in ernship was considered a 'performance" in which. proficiency should
be eveldped. Ibone.questionriaire item, respondents were asked t9
Select two statements that best expressed their feelings about'intern-
Aiwa._ If the two Statements presented did ndt express their feelings,

respondents could write in other'deftnitions,for the,term:"internship".
Fifty -seven of the sixty respondentocompleted.the iteM. Twenty-two

advisors responded affirmatively to: \ "Internships are deatgned to
develop a level of proficiency or competencTin 'specified tasks or
understandings." Eighteen advisors responded affirmatively to:
"Internships .are designed to provide a student_ with series. of

meaningful experiencep." Twelve of the advisers checked both state-
ments on the questionnaire. Four advisors wrote definitions that
essentially combined the two statements. 4aking"those respondents
Checking bgth statements (12)-and those writing definttions (4) that '

essentially combined the to statements, it was found that the fifty-,
Six responses to the item are almost equally distributed between the
three, alternatives, with a slight favor (22 to 18 to 16), toward the
statement expressing the idea that inteinships.were to develop pro-
ficiency.

TheAnnotigatoet s also interested inthadequacy of present
guidelines for adviaing Vdents and wrote an item designed %o elicit
opinion's about the guidel q. Forty-five advisors said they would
have liked'imore guidelines-fit:Pt advising students about internships.
Only five advisors felt they 44:not need mote' guidelines for advising
interns and ten respondents did*t complete the item.

Those advisors (45) who respon "yes" to'ithe question about the

need for more guidelines were asked Wthey would indicate the importance
_they placed on having some advising "tdOte that would assist them .in ad-

vising students. Five "tools" were listeiVpd the respondents were'asked
to 'rank the importance of them with the number "one" being most important,
number "two" being next most important, and 06*. 'Most advisors followed
the vankinginstructions, but thirteen of the feisty -five 0aced.onebor,
'mare check marks in the spaces designed for placing the rank rig numerals.'

A summary of thekadvioors ranking is found in Table III. The numerals

r. (one through five) used by the respondents for ianking were given a

. 'weighting so that a rank-order of the five "tools" Offere'd as alterna-

tivescould be Atabltshed. A six weight was given to each rink number
"one, a five for each rank number "t0o",'and so on'down to d two weight-
ing given for each number 'Time" ranking by_the faculty advisors. The

"checks" incorrectly placed by thirteeen advisors were counted and the
frequency (f) of checked "tools" was placed in Table

-5-
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The investigator felt that even thotigh.some adv'isors,had not

a
followl directions, their.opinions on the importance of the '!tools"

were significant ift the' interpretation's:3i the item. A weighting
factor of five (5) was given to the check marks and added to the sum

of the weighted rankings. to see if it-would influence the rank-
position of the "tools ". It did not. A weighting factor of three (3)

was given to the eheok marks for the same reason; it did not influence the

rank-position of the "tools".
e

,

The'fadulty-respondents' rankings revealed that they would like to. .

have, some kind of format to use when:they advised students about intern-
ships.\ The advisee woule .complete a proposal outliming.the objectives
of, and formulating a procedure for, his intern experiences. qacondly,

.

the advisors also expressed a desire for a listing of available intern-

ships. In third'place was the respondents' desire for a standardized
.method for evaluating internship,experiences. Ranked fourth was the ..

need for a standardized proposal form for intermihipb to he completed
by the students. Findlly, the faculty also expressed an,interest in
a list of other faculty members who may. know of available internships.

O

Three fatulty members'wrote out- their own ideas, about guidelines..

One of the write-ins was a caution about the inflexibility of some
standardized fo.inis. Another writein mentionea.he'importance of
evaluation of internship experiences by the student and ,the supervfsor

as -well as by the advisor. A third faculty respondent stated that in.-

o dividuals involved with Extenbed Programs ought toconsider advice from
the community aboUt what, kinds of attributes they should look f r ih an

intern.

, Summary of the advisor nuestionnaireLfindings, The findings of
this portion of the study seem to indicate that scqp units within
the College work with more Extended Programs students than others.
In fact, some individuals within particular units exceed the College's
recommended number of advisees by 100 percent. A majority of the
respondents! advisees is pursuing the Bachelor of Applied Studies-,

/
(BAS) degree.

, ,

, 1
\

.
The respondents seem to feel that internships are designed to?'

develop a student's proficiency in his area of coriventration, Althou*
some fdlt internships.should"be a series of meaningful experiences.
Most of the respondents (90 percent) would like more guidelines in
working'with seidents prepnting for internships.

-6-.
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ADVISORS' RANKING OFM)OLS TO ASSIST IN ADVISING' STUDENTS

Rank Number'of Times Item Franked

Itemt\\ Order Firet Second Third

A format for the student
whereby he/she would *mite
what he /she' expects from -an

internship experience and
then use that aq a 'basis
for formulating the ax-.
,perience

A listing of :internships
available'to students in
different areas '

A standardized Method for
evattating internship
experiences

A standardized form for'.
internships similar to the
Individual Study Form

A listing of other faculty
members Who may know of
available internahipn

1 8 9 9

2 10 5 4-

3 4 9. 9

4 4 5 o '7

5 1 2 3
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II. Findings ofthe Questionnaire to graduates

The questionnaires cent to Entehded Progra u graduates focused on
their present employment, experiences during internship, and feelings
about the overall Efttended Programs. Thirty-five bUthelifpy-three
questionnaires sent to graduates (60,9 percent) werereturned to the
investigator.

P
$.

The-firot item on the queetionduire asked about the graduate's
present employment. Twenty-ain'ofthethiTty-five respondents'(74.3
percent) were employed in the area designated by th6M as their area
of concentration at the time, of their acceptance into the Extended . '

Programa? Of the, nine not employed in'their area of concentration,
two were continuing their education and seven were employed in a
field unrelated to their area of concentration;-none was unemployed,
Assuming the graduates who did not respond to the questionofre'were
not employed in their areas of Concentration, the conclusion seems.
to be that 49.1 percent of 'those studenta graduated from Extended.
Programwthrough June 1973 were employed in their area of concentration,

4.Twentyrnine of the 'graduates (82,8 percent) responded to the
question about the internship proposal. Twenti-three said they had
written a Propose/ for their internship and six 'Said they had not
written a proposal. The respondents were asked to Comment on the
propose/. Ten graduates mentioned writing a proposal outlining the
objectives and goals of their internship uith an advisor There were
seven comments about how the proposal gave direction to the internship,
and three graduates reported writing summaries of their internship
aCtivitieo. One graduate commented that his internehip,was a report
on past work experience which did not take place while be mas enrolled
in the Extended Programs. Table.IV, "Comments Relating to Advisees
Proposals", summarises the comments relating to the advisees' proppoals
for internship while they were enrolled .in the Extended Programs.

Table V, "Meetings with Faculty Monitor during Internship",
summarizes the number of advisor - advisee meetings that took place
during the time. of the adVieee's intership experience. ,Almost
thirty-five percent of the reporting advisees (10 reported) met with
their advisors over ten times during the course of their internship
experience, Twenty perdent (6 reported) Mentioned meeting with their_
advioors seven or eight times, during their internship. Only,ode re-
spondent stated he had never met with hio advisoi during Internship,

Tablas VI, VII; VIII; and IX deakwith the internship-experience.
Table VI discutioep the guidance'desirdd by students from their advisorix.
Table VII looks at evaluation procedureb'set up by advioqrs as recalled
by the adviaees. Table VIII reflecta responses related to that advisee©
did during their internohips. Table IX'notpo the redpondento' feelings
about what they learned during their interpaAip experiences.

0."
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TABLE I4

IOU 1 ADVISEE'S PROPOSALS

7

Question espouse

Did you write a proposal
for internship?

Comments on detaitof..
proposal and/or feelings
about.the proposal re--
cpirement.

Yea : No

23 6

ProPosal gava'direction
to-my internship

Made a report of past.
work experience.

Thorough; objectives
and goals outlined

Wrotea'oummary of
activities after com-

,

pietioq ofinternship

29

10

3

Note: .29 of the 35 respondents answerdd this item.

Ct
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TABLE V

MEETINGS WITH FACULTY MONITOR
. DURING INTERNSHIP

a

0

Number of Meetings. , Per Cent

With Advisor of Sample

0

1-2

3-4

5-6

7-8

9-10

Over JO

1 3.4

4 13.8

4 13.8 0

4 13.8

6 20.7

0

10 34.5

. Totals 29 100.0

NOTE: 29 of the 35 respondents dnswere

this item.

$
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Table,. VI, '"AdVisor guidanceduring'Internshie., categoriZes fhe

:,

feelings- of advisees about advisor gUidance- over_Seventy.Pereent.
. ,.-"

-_

of)the tespondents'-(19, of 26 responding, to bhe itei) in the study ',

;le felt that their adv#gors gave- them adevateiirection and,guidande
g 4 g

_ during their Internship experience. .One.of-the questions. asked f
,...intenswould have liked less AireciOn On the partofethe''advlsor -

, - g,-

thisduring the internship; no former interns.,anst4eredi question.in the
,

affirmative: NEihteen'interns_101 their advisor's direction aided-
. ,in.their'competenv development; seven responses indiCated the

'-direction of the-adviSor was bout right; and. seven reitioftdetts::
.,

i.- said :that all advice-by their advsors centeied on the baccalaureate
idegreeTrequirenients. When tasked what type of direction they.Would-'

..: havOiked,tWo-fhirds of the respondents said the7,direction they
,,, .140-received Vai adequate. Only one respondent felt the guidance

.

J iFen...bylthe advisor Was inadequate.:. It would seem, that the interns
It generally satisfied with-the guihnce Ihey had received durIng.

_the:it internship, .." - - , .

A
1 . ' d

-

Twenty-six.of the hirty-five graduites responded to the f orced-

cfibice,..and free-response item on evaluation methodsestAlished by _
the' advisor.' ThiS,data is recorded in Table VII, 'Evaluation of
Interns' Experiences".. Over ninetuercent of the graduates responding
td the item (24of-26) stated that the advisor had set up'evaldation
methods* for their internship experience., Seven respondents- stated

v
-that the evaluation methods were oral" and seven stated that _the

vi
.-..evaluation methods were written.' Nine noted that the'evaluation--.

. ' m fhods used were both written and oral. Thirteen responses in-,
Aicated tba-t an evaluation was made by the supervisor of the
'tnternship experience,-ten respondents said that they spoke often
with their adviior,-and six noted that evaluation procedures were
measured agalnst e ablished objectives: Some of the respondents
(6) mentioned.tha they were asked to summarize their internship

>activities in
0
a itten report. "'

Table VIII, "Activities 'During Interns p. , reports on the type
of activities participated In by respondents during their internships.

- lion of the respondents (20 Of. 24 responding to the item) stated that
they worked at a job related to their area of concentration. Three
-respondentscompleted,projects, and one made observations and visita-
tions related to his area of concentrationlOkile enrolled in the
internship.

.

1V. .

'
Table IX-, "Outcomes of Internship ", summarizes the data reported '

1

by the graduates when asked the question, 'What do you feel you learned
Ithat,is, *hat were the henefits to you) from your internship experience?"
Twenty-two of,twenty-pine respondents reported that their improved
technichlcoivetency in an area of concentration was the result of
egpefience r'i'ng the internship. Four responses indicated a positive

attitude c ge toward-people, and two responses referred to the '

lopporlunit to apply 'School prtnciples to Meld practice. One response
noted,thaeit is not only important to 'know what to do on a job, but
how to -get a- job.

,ge
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TABLE VI v

ADVISOR =DANCE DURING INTERNSHIP

would
. -

How you rate the amount More dire' :ion needed

of directionkyou.received from .

your advisor?

7

Less direCtion needed

Adequate direction
received . 11

Total respondents 26

What kind. of direction did ,

you rWceive?

Competency development'- 18

'Degree requirements. '7

Very littlel(posiiive)
9

1

Very little (negativ-)i

27

'r ,. °.

J.% W.
What kind of direction would More guidance on proposal.2

you havi liked to receive?
.

. Morelelp in gaining..

a technical skill 2

More feedback

jIbre help in course
selection

,

I

f
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TABLE VII'

EVALUATION OF INTERN'S EXPERIENCES .

Type of Evaluation Number Qf Respondents '

Did your advisor set up any
method' for evaluattng your.
experiences? Written 7

Oral 7

Both Iftitten Ss

4 ° Oral 9

Evaluation. by
Field Supervisor

Discussion with Advisor

Evaluation against
'established objectives

Summary oWnternship
dctiltities

.0,

Not specified

No Method - 2

Total- 26

ra.

Type of Evaluation

Written Ora Not Specified

10

10

-13-
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putmary, Most graduates made writ,ten proposals for theit-inter

ship experiences, found their advisors helpful during the internship

and derived benefits from the internship. The majority of graduates

worked on jobs related to their areas of concentration as their in-

ternship experience. Only, two of 'the graduates responding -said no

formal evaluation procedures wereset up for the ,internship:

III. A Cotparison_of Common Items of Both Questionnaires A ,

B6th questionnaires asked the respondents to state the 16Utstancine.

strongast;chigracteristic" "weakest characteristic' of the ExtendiLd.-

Programs. Two tables were constructed to summarize the responses'eq'

these' items.- Table X, "Outstanding CharacteristiEs of the Extended

Programs ", summarizes 'the responses faculty and student made abo ?t M-Ae

outatanding.(strongest) characteristics of the Extended:Programs.

T4ble'XI, "Weakest Characteristic of the Extended Prop:tame,- summaris...

the responses by,faculty and:.graduates relating to the weakest chtractet-

is;-Ics of the 'Extended Programs%
4

Outstanding characteristics. The oupstanding.charact ristics
mentioned by respondents from both questionnaires were s rized und?r

eleven topics. Both fachlty and graduateaventioned with liaost equal .

frequency (8 graduates and 9 faculty) that the "flexibili was an 'ont-

standing characteristic of Extended PrOgraMs. Other,outotanding
characteristics mentioned bydkoth faculty and graduates were: (1) ti!.

practical experiences offered the prbgram; .(2) the ability to 4evelop

individualized programs; and (3),t14 aid, cooperation, and involvement

of instructors and .,visors in the program..

outstanding characteristics the
admissions committee, the wide range
enrolled, and the idea of, a demonstru-

.

4 Only graduatey Mentioned as
policy. bf having students on the
of courses available to students
tion of proficiency.

Faculty advisors' also mentioned some items,not found in the

graduates responses. Six faculty members responded positively about.

the oppor i y to be involv8d with students over a long Aleriod of ti:r.L.,

N1VFour facult advisors mentioned the high motivation of students, an

two advisors liked the idea of having advisees with the same academic,

or vocational goals as their own.

a

-14-
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TABLEIII

ACTIVITIES DURTN3 INTERNSHIP

Question Response
'Number Of
Responses

What did you do durl.ng
internship? Worked a job -(with or

without 'pay) related
fo my area of eon-.
centratiotS 20

Completed project related
to area Of:Concentra-
tion 3

Observations, visitations .1

NOTENOTE: 24 of 36 resppnded to this item,

O

11'

C
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TABLE In

'OUTCOMES OF INTERNSHIP

1111.

0

*question Response.
Number of
Responses

, What do you feel you learned. ,Improved- technical compe-

from your internship? tenqies relatedto the
area of concentration d 22

Changed my attitude
(positively)_ toward

, people
1

Opportunity to apply school
.principles to field

practices 2

Should learn how to get a
job, not just what to
do afeer you have it 1

. .

NOTE: 26 of 35 responded to this item.

a

-16-,
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TABLE X
.

-

OUTSTANDING .CHARACTERISTICS

0

O

OF THE EXTENDED PROGRAMS

Response Graduates Faculty N

Opportunity to develop individualized
program 14 5 19

Flexibility 8 P9- 17

'Program-offers practical experiences . 6 4 10

Aid, cooperation, and involvement of
instructors and advisors in the
program 6' 9

Having students on the admission committee 1 1

Demonstration of prOficiency. 1 1

Wide range of courses 1 1

Personal involvethent, and chance to work
.with students over a fairly extended
period 6 6

Students are highly motivated 4 44

Adviiees in the same area as their advisor 2 2

Quality or outside supervisors 1

I



Weakest characteristics. Faculty advisor and graduate responses
about the qtlestion the "weakest characteristics of Extended Programs"
were quite varied an&coulA not be 9ummarized in less than twenty -one

topics. The,most frequent response (made by three graduates and
thirteen facultY niembers) concerned the "lack of Extended Programs
guidelines". Other,-"ueakest characteristics" regarding the structure

,.ot the program were: (1) two advisors and tUo graduates mentioned
. an "inadequate means of evaluation"; (2) twd graduates and, one faculty\

advisor mentioned the "mandatory demonatration of profiCienc";
(3) one graduate and one faculty member mentioned the "inequities in
granting credits for work experience"; (4) four tespondents mentioned

the "lack of in-depth (3-level) courses"; and (5) one graduate men-

tioned the lack-of job placement. . ,

,

A number of respondents mentioned items related to communications
in the Extended Prograrlls. Six respondents (five graduates and one
faculty member) Noted there was-a "lack of communication bettleen,those
involved"; three respondents said the "programs were not well publicized";
and one graduate mentioned the "lack ofunity with thdse .already in the
programs". Two additional communication problems were mentioned by the

graduate's: the "poor image of the Genera' College and its students";
and the "lack of coordination of theExtended Programs with other

.

,t.

\colleges within the University".

;
..

only,Of the items mentioned by graduates nly, the concern for the.

"General 'College image" and the "lack of organiz4iibn of the Extended
Programs" were mentioned most frequentlyk Graddates also mentioned
a "lack of unity with those already in the Programs" and the desire
for a "full-time Extended Programs coordinator/counselor".

Faculty members also pointed out some exclusive areas ot"weakest
characteristics"g. Three advisors felt that more emphasis should be
laced on theBGS-degree, and two advasors felt that tIte distribution
f advisees among the available staff was inequitable. Four respondents

mentioned not seeing enough of their advisees and a lack of student
initiative in the Programs. i

.

Summary. The respondents had a variety of thoughts about the
"outstanding, .strongest characteristics" and "weakest characteristica"
of the Extended Programs, and it is difficult to generalize about

them. Such variety of response is understandable in view of the
many opfions available to students enrolled in the Extended .Programs.
The factor most often mentioned as an outstanding characteristic of
the programs was flexibility. Another outstanding characteristic
mentioned by the respondents was the ability of indiViduals to develop

their own programs. Flexibilitr and individuality, however, can cause
problems, and the weakest Characteristic most frequently mentioned was
the lack of guidelines. Other than the three above-mentioned
characteristics of the Programs, no siege category contained more
than six responses by the respondents.
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Lra.P.1.44 41.1

WE4REST CHARACTERISTICS
OF EXTENDED PROGRAMS

1

a

40.

CP a L

-Response
\

Graduates Faculty

Lack of program guidelineir ,3 13

Lack of communication between those involved 5 1

Inadequate means of evaluation 2 2

Lack of in-depth. (3-level) courses r. 1 3

Program not well publicizbd 2 1

Mandatory demonstration of proficiency 2 1

Inequities in' granting credits for work .

experience 1 1
. .

Lack of prigram organization
..-__ .. 4

Bad stereotype of ;eneral College and
students 10 ,,..)

- 2

No job placement 1

Lack of full-time, permanent Extended
Programs counselor/coordihator,, 1

Lack of coordination with other colleges
within the University 1.

clack of unity with those already in the
Program lV 1

Student's lack of knowledge, about the field
he would like to work in

Lack of emphasis on BGS

Students don't see advisors often enough

/6

,6

4

4-

3

3

2

4

1

1

1

Distribution of advisees among staff

Lack of initiative of some students

Lack of commitment by the faculty

College's tendency to stack requirements
on the Programs

Students seem overwhelmed by the proposal
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