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Educators are presently engaged “in testing the

improve the education of both bilinguals and monolingual _
English-speaking children.and at the same time.contributéﬁto a
healthier sqciety. Thede prerequisite favorable conditions are:'a

in the planning and conduct of the progranm; clear-cut statements of
philosophy, rationale, goals, ahd objeéctives; and adeguate program < o

provision fpor correction of program defects; provision for research; .

and ‘description and publicizing of the_program for the benefit of

other |interested communities. Each of "these elements is elaborated in .

,ghirdhood are considered ;ogetherfw@th,their,implications for S
ilingtal ‘education. Of special relevance are the development of the ,

child*s intellect, senses, memory, and imagination. His early. _ ’

language development and potential for bilingualismior = 3

that bilingual education between ages two\ and five .opens vistas for
ifnovative developments. ‘(Author) = _. L
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but also'maintaihs the tenm'"bilingual."

Al f w Rﬂ\ " a‘
5 K|
) - '»/ ,
N . . J
PART - I--BILINGUAL EDUCATION - p o ¢
. ,\ 7 ’
Introduction o ) ' : :
N R : - S : '
. . L B 4

- Pirst a ‘word of clarification concerning the title of my lecture.

"Bilingual education"--er, morefaCEurately,*"bilingual’thooling," when

L4 - . ¢

it, takes place in schoolf—is the most commonly used term for learﬂing

- L

in and through two languagés. Since language and ceﬁture are insepa-

t - -~ .

rable, some educatoxs use the more explicit term "bilingual blcultural

education,"” witgg2t°without a hyphen} Still;others, realizing that _

language is. only a part--though an importaﬁt part=-of culture, would,\~
' ‘ [l

like to use the incluéive term "bicultural edﬁcatioq" but are deterged,by

the thought that not everyone“would understand that language is an

essent1a1 part of cultqre and so some would lose 81gqt of language unless

-

it is specifically included. A solutlon whlch I personally like “is that

of the Bicultural Bilingual Program of fhe University of Texas at San ’

Antonio, which~plates the more impogtant, the moie“inclusive'term first
PO . R - *
I’ shall myself use the short

_term "bilingual" to mean "b1cu1tura1 bilingual."

. -

Educators are présently engagi? 1n testing the hypothe51s that

under favbrable condltlons b111ngua1 schoollng ‘will improve the education

P

of both bilinguals and monollngual English-speaking children ahd at the

same time will contribute to a healthier society. Zf

hl i .
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N ae o ﬂ , '
What are the conditions neededrto assure programs of such quality B
¥ 7

. - [ - - . . j .
that this hypdthesxs is confirmed? ' ° - .
e . ' ' N .
: There is general agreement on most of these prerequisite coniitions: .

‘ \
a‘socio-economic:cultural survey of the community contemplating a'‘'bilin-
| . S . T . . .
gual pr?gram; participation by various sectors of the community in the
plannﬂng and eonduct of the program; clear-cut statements of philosophy,

*

rationale, goals, and objectives; an adequate program design, including v
. . N

staffy curriculum, methods, materials, evaluation, provision for correc-
1) N . - .

tion of program defects; prOvision for research; and description and

publicizing of the'program for the benefit of other interested'communi-

ties. f

? : -

| ' e Need of Realistic Societal Information1 . . 5

i -

u/ ¥ The use of a socio-economic-cultural survey serves a double purpose. .

N . Let me briefly consider some of these elements. ' ' o ////

-

- ) Not only does it provide societal 1nfprmation which is essential forv/
3
. . ¢
* realistic educational planning; it also servas to make- the community

conscious of issues which need to be understood before a bilingual pro-

’ gram'is un?ertaken. ,
‘ | ' ‘An example or‘%wo may help to show the educational value of such a
survey. Take the simplistic7and false notions concerning ‘real' English
and 'real’ sﬁanish.uhich are so widespreaai «A planning committee must
provide a simple but scientific explanation of the nature'of language
and or its varieties if it\is to auoid a harvest of false assumptions

and prejudices. Oor take the popular misconceptions that the 1earning

of more than one language places an intolerable burden on a child or that

¢
¢ -
[ 4
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be totally misleading. I don't mean to say that a citizen does not have

’ -

a right to his prejudices, but he'shoul& at leasq;havé to vote his pre~
s ' *

) ) ‘ . v‘ » ]
judices after being exposed to the best available jinformation.
: : ) - I :

N ‘ . L. B

’ : . .
Community Participation

Let us nmow assume tgat the study committee has found good.reasons--

3 <

pelled by a fgw»wg}i;éMosgnwe%émpleg, the results of ;thé survey may‘well

positive support by both the community and thé educational staff, Qﬁlling- |

ness by the taxggyers to shoulder the extra financiai‘hufden, availability
. ' N : -

of specﬁalizéd staff personnel and other resources--to }gcommend a pro-
;Lamz and that the school board has voted its approval. At this point .

“the board would be well advised to convert the study committee into an

~ . : . : .
advisory -committee or to designate a new committee to advise the board,

the superintendent, the directar of instrucgion,-and the dliéctor of the

bilingual program, who ought now to be appointed as sogn as possible ‘

s

along with bilingual teachers and other bilingual specia;istsl
Thisvis a critical moment. If the study committee has done its

work well, that is, has calculated. accurately what it will take in money
P . ® : .. .

J
a

and other resources to launch and maintain a quality program, the advi=-

sory_dommittee now inherits the same respdnaibility and must spare no
~ . v .

effort or expense to adsure the appointment of qualified personnel

. t Lo .
capable of planning, launéhing, .and maintaining a model program.3 One

‘weak 1ink in the chain may be egough to spell failyre. There is no room .

in such an operation for self-prdmotion or conflict; support of each'by

®
-
i




v R y ' -

all is indispensable;'nor can anyone.lose sight for a moment of the

basic program goals: the best'possible‘education for each individual ‘

. a J VR . a, 30N N
child'and the enhancement of the general good of the community. .

ps

. The advisory committee may ‘wi:sh to'diviqe>the labor. Edach member v
‘can become a kind of gpecialist but ;ithout losing toucé with thé';ther.
'commEFtee members, the bilingual program director, other school adminis-
trators, and the school board. In serving as an agvisory liaison agent |
between the school and the community; the committee may wish to designate -
one member to specialize in public relations, another in identifying re-
kourcelpersons in the community--story-tellers,_musicians, artists,
magicians, poets, orators, politicians, scientists, carpenters, classroom
aides;_etc.--another in visiting other.programs in search of useful
ideas, another in visiting mothers and helping them with the informal
education of preschool children, another in dealing with nutritional
problems, another in helping non-Engfish-speaking families.to buildla

better self-concept, another in combing the research literature for

useful suggestions, another in designing research problems, ‘another in
L<\

carrying on a good natured running conversation with one or more arch
critics of the program, another as legman for the bilingual director,

another as hunter of good materials. The tasks sound interminable, and
o

indeed they are. 1If they all fall on the bilingual director, hé~will

soon be overwhelmed. By sharing them with his staff and the members of

.
o 1

the advisory committee he makes them more nearly tolerable. There is
more to do than even the advisory committee can hope to do on a part-

time basis. Hence the desirability of’ finding in the community men and

women and boys and girls willing to share the tasks.
. )

- - N

6 ’
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. intolerable.burden on the teachers and school administrators, to give

seme reality to the principle that fpubiic sch¢ols should belong to

» L. . . . o ’; '
parents, to pupils, to-communities," and to crLate'a feeling of satisfac-,

{ ) . . - N
tion, in the community over.a community job well dpne.
! -

-

Philos_phy, Rationale, Goals, and Objectives |

. - Statements concerning these basic subjects will necessarily differ

from pro;ect to project, but they normally réflect the viewpoint of the

program director, who works under the constraints ‘inherent in the local
| . - ‘ y
gituation. v t L

A

The statement of philosophy will reflect the director's self-

concept, ‘'which in turn will affect his conception of the Situation in

.
4

which he finds himself ‘self-confidence is likely to beget a boldcand

- '

. imaginative view of his mission. - Self-respect leads to a generous

regard for others. Knowing that he.himself is the product of a particu-

lar ancestry and environment,' that parents, family, teachers; friends,
. - \

'and others have haa a hand in molding his character and personality, he
realizes that he in tufh has the grdat opportunity of guiding a genera-
v
%
tion of ydungsters, to realize their potential. His success will be com-

. ) - . . . .
pounded of lgve, respect--even reverence-~-understanding, imagination,

»

hard work, and humor, all of whidh will directly or’indirectly contribute,'

to his statement of the program philosophy:
In establishing a rationale for bilingual education, one must ask

whether biiingualism is desirab}e or.undesiKablé for the nation and for

'

°




~ ing in the United ‘States,3 "For the United Statks of America in this

the individual child. e

’ - - P a

As Mildred Boyer and I remarked\in our -mondgraph on Bilingual School="

latter half of the twentieth century.the question of the desirability of

»

bilingualism for the nation seems almost rhetorical America's relatione,
AN

official and unofficial, Wlth almost every country in the world, involvé

>~

ing diplomacy, trade, security, technical assistance, health, education,

: religien, and the arts, are steadily increasing. The success of these

international relations often depends on-'the bilingual skills-andvcul-

tural sensitiveness of the American representativeS'bGth here and abroad.

1 . v t

In our country, as in evefy importa?t nation, educated bilingualism is ]
an aqcepted mark of the elite, b} key which opens doors far and Wide. It

4 ¢

seems clear...that bilingualism is highly desjrable for the nation.

"Is bilingualism desirable or undeSirable for the indiVidual child?" )

'Y !’

If the'individual child belongs to a high socioeconomic class, the an-
swer is/obvious. As in other countries, the elite considers knohledgé
of other languagés essential for participation in international affairsd.

To argue that children of lower socioeconomic . classes will pever need to
1} .
]

N\
use other kenguages is in effect to deprive them of the opportunity to

becpome eligible for such’ participation. 1In the case of American children
! ) . 14
who are born into a non-English language, not to give them the education

’ .

’ ]
needed to perfect their first language to the point of usefulness amounts
to a virtual betrayal of the children's potential,.nhe’Bruce gaafaer

_has said,> : C .

Al

“The most obvious arnomaly--or absuxdityj-of our educational policy

:egaxﬂing foreign language learning is the fact that we spend perhape‘a'f

-

\
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. ‘billion dollars a year to teach languages--in the schools, the colleges

and gniversitiés,,the Foreign Service Institute, the Department of

- - . . ) "
Def e, AID, USIA, CIA, etc. (and to a large extent to adults who are

too old ever to master a riew tongue)--yet virtually no part of the effort

goes to maintain and to develop the competence of American children who

speak the same languages natively;....'"

_For the indiwidpal child, of whatever socioecénomic class, bilin-  °

gualism is clearly desirable, just as it is for the nation.

In addition to reflecting the eniiyhtened point of view of the com-

munity the statement of rationale should deal with such topics as the '

-

AXyelopment of the children's self-concept, the best medium forylearning,

‘ the best order for learning language skills, thé relation of languade ’
. o R - '. o , - . - ..

, and culture’ the factor of age, etc. .

- b ' - ,

Each of these topics deserves full treatment, but to’save time. let

‘he instead list tén propositions, taken largely from our monograph on e
bilingual schooling/ which suggest the possible content of a statement

-

of rationale. .

1. Americap schooling has not met the needs of.children coming !

-~

2t “"" from homes where non-English languages are'spbkgq; a radical improvement

N | is therefore urgently needed. s

2. Such improvement must first of all maintain and strengthen the

v " sense of identity of chiidren coming from such‘homes énd,the sense of )
] dignity of their families. i ‘ |
Co 3. The’ child's motber‘tonggf is not only an essentialtpart of his '
:°ﬁ . sense of identity; it is a}so his best iﬁstrument for learQing, especially

in the early stages.




,u . & ) \. . o A . !
DR ; oo y & . .2 . ’
* 4, Prellmlnary evidence indicates that initial learning through the

3N
] - - 2 ~— -t 1
. 3

chlld s non-Englls home language does not hindex learnlng 1n Engllsh or

2 - P,

A o in other school,subjects- ) . !
# ' , : o i *

5. Differences among first, second, and foreign languages need to ' e

:

’

. PR be understood if learning thrqugh'them is to be sequenced effectively..
\- - . ~

Under favorable conditions the second language -can serve satisfactorily
as the prlmary medium of instruction, as has been demonstrated 1n the T
. o - St. Lambert Experlment outside of Montreal where Engllsh-speaklng child-

: renébeglnnlng'ln the kindergarten ‘learn almost completely in and throqgh

. . A R L )
. French.® ﬂf\€i> v \ ' . .

4 . ~ ‘
. ety - v . ‘

6. The best order for learning the basic skills in a 1angdager-

whether‘firét'or‘second--needs +o be understood and respected\if béet N
results are to be obtained; this order is normally, especially for‘ohild- C
ren: ‘llstenlng comprehenelon, speaklng, readlng, and'wrltlng. It should
be understood, however, that effective teachlng calls for, conSLderable

overlapping, especially between listening comprehension-and speaking and f' .

‘
N .

between reading and writing. And all four skills are mutually reinforc- .
., : ' . , ,

ing. ’ . . Y

7. Young preschool children have an impressive learning capacity,
. ] ) . \
especially for learning language or 1anguages.'/Young children apparently

. b
learn more eas@ly and better than adolescents or adults the sound system,

. \ . .
the basic-structure, and vocabulary of a language, and even the basic

skille‘of reading.7 ' _ o

’ »

. 8. Bilingual schooling is not only the learning of two languages;
£ 1"
_i% is using two languages as mediums for learning the full range of

- ‘ . - . '
school subjects, ~ - - .




9. Just as language ig only a‘part,jalthdugh an importaﬁt-part,

"v\ bt

D

4‘,?

. supportive and.creative-pluralistic society.

of culture, s0 bilingual SducatiOn should be thought of as only a part

. i .,

of bicultural education. - " B
2 . -

10. Bilingual educatjon holds the promise of helping'to harmonize

the various ethnic'elemehts.in a community by gusing them,into a mutually

' LI

Like the statements of philosephy and rationale, the statement

of goals and objectives must be in accord with the informed and conscious

v

dqsires of a particular‘community. within_these limits, then, thgggoals

- . )
of a_bilingual pro?ram might be these four: .
. . . -

. . . . -

. R Al . .
I. To 50 use two languages as to achieve the most satisfying learn-

ing by all children in any part of the curriculum. .
2. To encourage all children, each at hlS owri best rate, to aulti-

vate their first language fully: to develop skill in all the language

’ arts--listening comprehenSion of “several varieties of the language,

»

speaking in several registers, memorizing--which has unhappily gone out .

Q

of style, thus contributing to our intellectual impoverishment--reading '

(both aloud and silently), and writing (including handWriting, typing,

spelling, punctuatirdg, and composing)

3. To encourage all children to develop fully “their- second language,

\

each at his own best rate of learning.

-

4. To enable all children to gain a sympathetic understandinglof

their own ethnic history and culture.and of the history and culture Qf

other ethnic groups. - v ‘ a .

In summary, to give all children the opportunity to becéme sensitive

-

11

-
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+o two cultures and fully articulate and 1iterate and broaalg educated. 7

~ . . Lo e 3 . o * -
L . > - . . . - v s * 2 '
- " im two languages. oL . ’ e\

- . - ‘E ,/.

R, e e e e e e e e g e RS U —

: &
There has developed a lively controversy over so-called behaVLoral w, ,/

- N - ., L, 2
©opr performance obJectives, much of it due in my_opinion'toza‘?isunder-z -

' - . e . S i
A . . R

standing -of the principie or‘to a too mechanistic Jjmplementation of the |
. » P i . , - s \

principle. To me it .seefis reasonable for a teacher to describe in ad-

L J T +
' e . G «

L ) + vance and in considerable detail expected results of instruction, in

‘terms of student behavior or performance,.broadly interpreted to includé,
L] N - - ‘ o

L ‘most importantly, joy in learning. To the extqpt'possible,.studehts

" "themselves should beainvolved in this as in other aspects'of thp pre-j

‘ planningi’ A useful procequre would be for the teacher to showza class
. N V4 . * 2§
’ at the beginning of the year-.a videotape of the previous class, showing

Al . ¢
. L

L . typical performances at the end of the year. It is 4lso essential that 2
“n " -
\ . the teacher explain the proper use of tests, as ways of measuring the

A d

. . performance. : ' ' " \ . -.
! ) \ I . Co.
- ’ .
’ . . . * N - \
Program ' : > o '
B . An adequate bilingual program, defigned to reflect a philosophy and

rationale endorsed by the community and to implement the’ adopted goals
f and objecti;es, must be plapned, copducted, and aévaluated cooperatively
by teaciers, other’staff, and students; must, have a competent and ‘com- -
. mittcd staff; shozéd have proV1sipn for correcting program defecte as
. - foon as ghey a;e detected: should have ong or more research projects An

. progross; and should have available a wri;ten description 6f the program




"and to the very useful Handbook-on Blllngual Educatlonfby Mur}ei Saville.

-

_ ,-. N
T and Rudolph,'rrolke.8 J e T ///
. , g{ . -+ -

I3

ConCernlng methodsflkbelleve we st111 have much to IearnT*fJudg\lL\

AN i :
by some of the class?s I have seen, our. teach1ng on the one hand is not
. / T . .

yet lmaglnatlve Or 1nterest1ng enough and on‘the other not chalbenglng ‘f

4 .»\ . ) A ’ ‘\,

L
_— enough.d.Teach%rs, espec1a11y of young chlldren, need to have and to e
- . .

show a Zest for 11v1ﬁg and 1earn1ng and 1mag1nat10n enough to’ understand
~

- oo

what lnterests children. As _the soviet poet of chlldhood, Korne1

o Chukoysky, has remarked "1t is not hard ‘to become an 1dlot when one -

»x z[ﬁy
R has- been robbed of one's ch11dhoodl"9 And we need to understand that "
. M . \ K ’ B >

certa1n forms«of learning whlch seem dlfflcult to us grown-ups—-llke )

o
@

also need to realize how much can‘be.taught and'léarned indirectly.'
ﬁ? z.,Language or number concepts embedded 1n songs or games ‘are more digesti-
e .

ble than they'\would be J.n dr:.lls. . - .
As wigth methods so Wlth materlals we 'are as yet badly underdevelcped,

ﬁsy‘ but thanks to the work of the Materlals,Acqulsxtlon Project of San Diego

- - .
and its thred partners in Stockton, Austin, and Miami,:and thanks\also
. ’ . . . . . ! -A
to the increased activities of publishers, bilingual programs will soon
g v , : . w v

-
o

have an increasingly wide choice of materials. -
L '

_ Provision for Research and Program Description :
\ T K B : : " : )
‘ The relative Jack of research in bilingual programs is a serious

J -

\ -

‘languages, for example--can be easy and pleasurable for children. We ©

%4
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. shgrtcomlng, which results in dupllcatlon and waste of effort.

8
hypothesls is tested at ail 1tmmay not be adeqpate

: varxables may not be adequatelx ‘¢ontrolled.

3

~

.-‘,.

-

If a

lgfféfmulatgd. The

-

~ And results, even if s1g-

n1f1cant, may nof.hg adequatelx reportedJ/ School boards and admlnlstra-

.

-

tors tend to colisider only the cost af research and not the beneflts. ‘e

Uv

The result is thaﬁ'teachersy requlred to work full tlme qr overtxme on

v

the routine aspects of thelr WOrk, have no time oraenergy left to thlnk

- r
4 "

@

v
.

' . ' g - . .
place in our programs for carefullY‘conducted research.

{X

.

]

-

_about‘how,to improve the'quality of eduoatlon;

w .

.

e

)

.

. And flnally, sxgnlflcant features and results of a11

.

grams should, for the beneflt of othernworkers%in .the fie

If we'are ever to make L

=Y

bilinguaf education really_professional, we must reservye a,significant
gu s , ty

-

Tlingual pro- -

., be recorded

promptly 1n$ERIC, ‘now transferred from the Modern™ Languages Assocxatlon

‘

/
in New York to the Center. for Applxed LlngulStbcs in- Arilngton, Virginia.

N

P

.

-

<]




PART II--EARLY CHILDHOOD ' .

D e M o o
i , v Introductlon o ) ' . '
. R o

o £ B ¥ have up to th1s point sketched some of the sallent features of a

good conventlonal blllngual program. Now I should llke to cons1der 'some

* 4 - ) .
- of the flndlngs of spe01allsts in early chlldhood and the p0551ble 1m-
.8 - ® &
/pllcatlons:of these £findings- for blllngual educatlon. - IS v

I--maké nod pretense to competence in thls fleld, for I am nelther a’

- ~ o .
.

oy m§r ’
llngulst, “nor. a psychologlst, ‘nor aih anthropologlst, nor a speclallst in{.

Ca | IS
early chlldhood. I am meiely a language educator wﬁ%é?as become fasci-.

nated with my. desultory readlng in thls fleld and been made conscious

L]

of the‘fact that my fleld touches other flelds. Let-us.cons1der a few .o
S of the features of early chlldhood development whlqh appear to have a -fl

- ' bearlng on blllnguallsm and blculturallsm. . u

: . The Chlld s Early Intellectual Development Lo
' 4

_ 4 Accordlng to Benjamin Bloom, 20% of a person's intellectual. develop-
. . Coy
ment takes place by age 1, 50% of a chlld's total capac1ty to develop . ;

13

4._.;,‘5,-‘,‘\' . . \:’H .m k
\ its I.Q.\ls_reallzed by age four. By age eight g child is said to have o

hctivated 80% of his total capabilitylto-self-improve. By. age thirteen, .

. 92% of.this capability is self-started into usability, and by age sevené

~

teen the flnal 8% of the totaf capacity to apprehend, coord&nate,,com- .

. - A | ?q‘ ! o .
. preherid, and use information has become operatJ.ve,lo : e & T
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5

“The child is not in fact taught and -

e

can ot be taught by others to inaugurate these capa%alltles. 'He teaches
fat the right time. ThlS prov151on of en-

e to the child's intellectual development - -

v1roﬁ?enta% exper;ence conducu
¢ 4

- has héfn termed the problemf

Intelligence and Experlence ... If not properly attended to and given $

T
i“ ‘

a chance‘to functlon...the

-f,v

' in the sﬁeclflc areas
S |
* Early Deveﬂgpment of the [Senses 3 v

nll :

Montessori too dlsc vered what she called "sen51tive perlodsétln a K j.

child, tlmes of special/receptivity to certaln learnlngs. -"Thus, in the
‘ ' ’ l‘
early acqulsltlon of sense 1mpre551ons...there are periods in chlldhood

LI . *

whlch, if they pass w1thout bearing frult, can never -be replaced in
their.effect's.f'12 According to Montessori, the child has a long sensitive
period, lastﬁﬁg "almost to the age of five," during whichthe has "a truly

. Ty
prodigious capacity" for "possessing itself of the images of the environ-a

° ! ment."13 His sensitivity during this period "leads him to absorb every- -
‘thing:about him."14 = o \
Memory - . ' - ' .

. Related to this extraordinary development of the senses is an
! . . »
% equally amazing-memory. ‘".q.all children appear to have special powers

he -

of memory and though the exact‘nature\of these powers is not known, in

-

general it séems that infants manifest a type of 'inventory memory.'

This faculty has been called 'eidetic lmagery' by the psychologlsts who \

.

BRI " 16
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have studied it.™”. Even though the function of this specialymemer apti-

- the child's language faculty and like tth facul ty tends to dlmlnlsh

after five years of age:“16 ‘ : . L p

. The lmpllcatlons are clear— During this early perlod a-child should

have a wealth of sensory experience, visual, audigl, tactile. This is, K
.

.ot

_ /
the golden opportunlty for the child to hear. ma7y forms of music and

‘ memorable language. The memorlzlng of poetry/at this stage serves not
:
. only to store the memory with passages that the adult can later recall .

.
.

w1th pleasure or use with special effect~ ;t trlggers the memorizing

- TS~ ’ * ° Y /
’ - faculty, whlch if malntalned can ‘serve the 1nd1v1dual permanently.

‘ 1]

-
Com

. imagination I v - e

L]

v

. Another precious gift of childhood is imagination, and fbr oné of -

the best'treatmen%s of this'gift we turn to the late Kornei Chukovsky,

2

an bbserver of chlldren, and thegmost loved author of books for chlldren

) .
in the Sov1et Union, who died in 1969, at the age of elghty-seven. His
~ .

masterly little paperback entitled From Two to Five? is full of the charm

and . the wisdom of_childhood. The title of the book marks Chukovsky as

" onhe of the small band.of devotees to young children. He wrltes, "Although

the child does not exist who, between the ages of two 'and five, does not

reveal a'predilection‘for)poetry, this area of his intellectual activity
: " B ’ . i
and tastes has so far remained unexplored.” (p. xvi) ?'The Sense of ~
‘( C. Nonsense Verse' is the t1tle of a chapter dedlcated to that very ‘curious

genre of children's folk rhymes which he called 'topsy-turv1es. " (p. xvi)

Let me give a: few of his 'examples of children's inventions, cleverly
(<] * Il .

’ o

-
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o A T
« reinvented in English by the translator, Mifgam Morton: .
- ' s S .
S : S
When Lialia was two and a’galf years old, a man KR
i } . s < :
whom she did,ﬁot know asked hexr:’
T

"Would . you 11ke to be my little daughter?"

»

She answered haughtlly. "I m mother s and ho _<\

i
other's." (p. 1) * - : v T ! . 1
) S | '
S \ - S
. It cheered me up, writes Chukovsky, to hear a three- _
I ’ ~ ‘

year-71d little girl mutter 1n her sleep: "Mom, cover my

hlndllegl" (pp- 1-2) '_

- "

T.
- - . - .

"How dare you plck a f1ght°ﬂ»the‘%§ther scolded.l

“oh, Mommie, what can I do when the- fight just crawls

-  out of me?" (p. 3)

A

When it is day here, it is night in America.

Serves.them”right, those capitalists! (p. 54)

/And, finally, another brief quote from Chukovsky. It took hundreds

of years for grownups to realize that chlldren have tﬁe rlght to be
/

children. (p. 111) ' ' A ',

Early Language Development ' . '
| ' ’

"It is generally acknowledged that between b1rth and ' about five years

/

-

of age, every normal chlld will learn to speak the nat1ve'1anguage or

languages in, the env1ronment. By the age of five, authoritmes agree,

thislchlld w111 have substantlally mastereﬁ_ihe basi¢- patterns ak h1s g

> ,, v -
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language. Within the limits of his experience he will uhderstand and

express basic idgas in his native tongue, and his grammatical expression
will be’ funétionally correct."l? Montessori remafks\;hat "the mind during -
this period is in . a phase of activity regarding everything that bas to

f . > .

do with~words."18

¥ . : [

Take the matter of spéech,souﬁds. After studying the recorded
‘vocalizations of an.infané‘ip the first yeéar of life, Charles Osgood®

L asserts éhat "The first obseryation of note was that within the data for

the first two months of life may be found all of théfspeech sounds - that
' w19 . -

Y

the human vocal system can produce. A
: ’ \ . .
Or consider the subject of children's passive vocabulary. The rate

- r ~ of a child's vocabulaty'acquisi;ion‘is-a constant sou;ge of amazement
. . ) . ) ’ , . . . ‘ ,
to grownups, whose learning of words has by comparisonzalmost come to a

- ) -a *- N ’ / ! ¢.

. halt. For example, Mary Katherine Smlth‘ using the Seashore-Eckerson

A o -

En%lish Recognition Vocabulary Test,zirfound thatvjor grade one, the

‘average number of basic words known was 16,@00,'with a raqge from,5,500
to 32,8004.... tFor grade one the average number of words‘in the total -

vocabulary (ba51c plus derlvatlve words) wa§ 23 700, w1th a range from

- ¥

v asy, - .

6,000 to 48, 800."21 In a study of,chlldren s actlve'v0cabu1ary Rlnsland . |

used written sources supplemented by ch;ldren ] conversatlon to cOpnt .. —

:

22 .

P f5,099 different words used by first grader% out of 353,874 running o .

words.

Early Bilingualism and Multillnguallsm

~ ) - Apparently chlldren also have a remarkable ablllty to learn more
. \J\\

than one language. For example, Montessori declares that "Only a chila
' (
4

19




,l“
'been born in the country convers1ng freely at different times w1th‘the1r /

‘their parents have leafht'with the aid of a munshi (teacher)* and much

-

Brltlsh psychologlst J. W. Tomb; ;25 who writes: ‘ . .

e

18

. ) ) él ' . » '
under %hree can construct the mechanism of language, and he can speak
. : . 2 .
any number of languages, if they are in his environment at birth._"23

Almost everyone hagngggﬁﬁérsonal experience or has known someone

who has had personal experience ‘with children in a plurilingual setting
who,havefapparently without effort acquired more than one language.

, : .t ? .
yany such cases have also been recorded or described.24 ' o j .\

PR ., ¢

* —— . ) - (A

"It is a commdn experience in the dist¥ict in Bétdal in which the

writer resided to hear Engllsh children- three or four years old ‘who have

f

-

parents in English, with their ayahs (nurses) in Bengali, w1th the ga;den* . Y

coolies in §§?tali, and with the hohse—servents in Hindustani, while

N ~
-~ l

laborious effort just sufflclent.Hlndustanr to comprehend what the house-
. . ' .

servants.are saylng (prov1ded they do not speak too quickly) asmd to lssue .
simple orders to them connected with domestlc affa}rs. It is even not
unusual to see English parents in India unable to understand what thelr
servants are saying to_ them in Hindnstani and being’ drlven‘Tnuconsequence
to bfiné along an English child of four’ or five years'old, if available,

to act as interpreter.” [ ‘ ot

Early Reading and Writing

< Fullef“writes in his prologue to The,Case-for Barly Reading, by

Stevens and Orem, that "the authors have assembled considerable and

A\ N :
convincing evidence that the preschool child (Why not call him the

-
., Ca -

= 14 : 1




_ tion."26 ' : Ce .

at the proper age (i.e., four and a half or f1ve years of age) reach a’

-

.Gentle Revolution, he writes:

‘pariggraphs.

'
A}

- - z‘.
. ! . T . ‘i‘. R lL
» 1 . . . i L
~ :}

'school-at-hghe' child?) warits to and will learn to read a% home given

3
-

o >

oEEortunxtx.‘ , ~

L.

he r

—t——

] "Thexr argument that ‘the 'before age six' perlod is tﬁe nafhrallz

optxmum time for language learnlng--readlng 1ncluded--is 1ncreasxng1y

supported by recent: nesearch dLsclosures in diverse dlSClpllﬂéS‘rhlch

coupled with the historlcal»evrdence cited, merits the closest considera-

Montessori observes that@’Children who arxe able to commence writing
- /

perfectxon in wrxtxng whlch you will not frnd in chlldren who haye begun

- ” . - ‘0
to write at six or. seven; but°e59ecia;1y you will not find in this later -
. . < ‘/\ M .
stage that enthusiadm and the richness of productiqn.“27 (
. ~ y

It was Glenn Doman Whe first made me aWare of the young child's

reading capacity. In hi% book on How to Teach Your Baby to Read: The

"Childzen can read words when they are

one year old, senténces when they are two, and whole books when they

are three years old--and they love it."28 And in a paper prepared for

»

the Conftrence on Child Language*held in Chicago in November 1971 he

describes how he and his colleagues came to make this discovery while

o -
- . vt v

I'1ll redd his first three short
Q
. "When yau are confronted with a braihﬁinjured two-year-old who is

. A& . L
no'furtifr advanced than a newborn babe-iwho gives no evidence of being

wérkiﬁg with brain-damagéd,childreh.

He writes:

& .

able to’see or hear, let alone crawl or raise his head--teaching him to
e

read isn't the first thing you think about; what you think about is how

to.get through to him, by any method, on any level.

21
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MYoung Tomqy was such a child. His eyes wouldn't follow yodt or

R E - follow a light, or work togethe}. A loud noise wouldn;t make him start. .
~ You could pinch h;ﬁ and get no redction. In fact, the f%rst time we ever o :
}” gSE a readtion out of Tommy was when we stuck pins in him: ‘he smiled. It

was a great moment, for us and for him. We had established contact. #;

1

Ly 3 "That was when Tommy was two. By the time he was fiour he was read-. 4 -
- 4]

ing, and thereby hangs a tale. Let me tell it to_you just as it hapgenea,

o .o

beg‘gse we dldn t set out to teach him to read; it just happened alqng

S the way, as part of our.overall problem of establlshlng communlcatlon »29

shortly after discovering Glenn Doman's book,\I received a”letter

.
- . ]

« .
7

from Professor RagnhiI& s8derbergh, a linguist in ¢he University of
'+, stockholm, telling me that she was teaching her two-year-old daughter
_‘,& » to read, uSLngﬂthe Doman method Later she reported her success in ac-

& )‘d

compllshlng this in a fourteen-month period, starting when her daugﬁ¥er

was two years four months old and ending when the girl was three years .
¥

six mqntﬁs old. The story is related in English in her book entitled

i . Reading in Early Childhood.3° o ‘L )

Judging by Stevens and Orem's The Case -for Early Reading, children's
ability to learn to read between ages two and five is common kn6WIedge

“ "to thogse "in the &gpw.".Gradually this knowledge is penetrating officisfl

31

-

circles.

Educational Changes ' S . R

Assuming (1) that a communlty w1shes to mairitain lts home languyage - - - &\kﬁ,‘

. and its cultural heritage and (2)_that it is persuaded by such cevidence S
v < ’ .o . : . \

as we have sampled that ages two to five are indeed most propitious for N

: \ - ' _ ' . ~

‘; ' 22.
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a

- <.« vaMeous forms of learé}hg——twd languages and ¢ulture, art, music, litera-

ture, numbers, rature study, humgn relations-—-and (3) that the benefits .

‘s .

of the indicated educational changes ekceed the costs, what would be

.~ some of the best ways to approach such changes?
. ) L \
- . » > , . X e . .

A Home-Oriented Preschool Educatiohal Model . . oo

[ ]

.
-

VA _ One SQggéstive'modgl is that descripqdfbf Roy -Alford of the Appala- (

chia Educationa Laboratory, Inc., at the Conference on Child Language C

’
- -
.
- Y

held in Chicago in Novembgr "1971.

- o PR Y

This program "i's predicated on the_assumptidn that there is a high

,.
’ ' "
. .

- : ' \' t . -W .
positive correlation between formalized-preschool training.and later per-

formance in school and in society.....' This strategy for the achievement
of the objectives of the Appélachié'ngeschoql‘Edhcation'Programs has been

the development of a child-centered, home-oriented program to be delivered

e

el ,‘\ 1
o by means 6fhﬁg1evision broadcasts, home visits, mobile classrooms, and .

N .t

L <
other media. It Has\;nvolved'building a curriculum based on behavioral

~ .. -

objectives.aﬁa\preﬁaringtﬁa;grin&s and methods particularly appropriate
N -

for children of t e, fpur, ana‘fxye years of age living in rural -Appa-

lachia."32 ’ ‘ " | e

(Y

The second Xeaf's summative evaluépioﬁ "in@icated that children who
. . e . .

3 experienced the program have incrgased language deQE&gpment and,gﬁggitive
‘ . ! L,L‘ , - w{i"\ bk
. learning, greater psychomotor ané sociél‘gkills developmeﬁtwkand that the’

'
A

pareats have a favorable attitude toward the ECE intePvention. ’Thg cost

Y

of. the program was found to be_approximétely one-half that for the stéht!

“ dard kindergarten program."33 - ‘

ERIC = .

s - /
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Aruitoxt provided by Eic:

Conclusions ’ . .
xonclusions . , .

It is time to draw our conclusions. .. ~

. .
. . .
. .

In Part I of my paper I considé;ed.what might be called conventional
bilingual.programs; Even in this type of program there is much room for
imﬁrovement. The planning‘of a soundly based high quality pfogram-re-

PO

quires adequate‘societal information; a clear-understanding between
o -

_%8chool, homg, and community; a satisfactory statement of basic program
it 4 ‘ ’ A

philosophy, ;ationalq, goals, apd'obﬁéétives; a sound program design;

i : . . A ’
provision for research; and 4 clear. description and evaluation of the

-

program at each stage for the -benefit of other interested communities.
In Part II I have explored, albeit superficially, the field of early
childhood, especially ages two to five, and found implications for inno-

vative bilingual education.

/

There is extensive evidence that in these early years children have

.

a great though often untapped'potential for learning in such areas as

language, culture, art, music, literaturé, numbers, nature study, and
human relations. . . -
t
It appears that-during this favorable learning period children
respogd hot éo much‘to teaching as they do to stimulating learning situa-
o,
tions. There is evidence that areas of learning which are initiated at " ’

this early age may in a favorable environment continue. Thus, for eR- ~”g
ample, early reading and writing may well result in permanent gains. A

stimulating environment may also enable children to develop a lasting

.

taste for art, music,-and literature.

-

To what extent such early bilingual education should be

. 24 | ‘
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. . ) . ' - T, - &
) - °’ .
’ . . 1n&t1tutxona11zcd is an ppen questlon. Nufgery schools ﬁdgﬁt well be

’ wilingu alized and. blculgu:atcd, prov1dcd th1s can be-well donc.téI see «'

even grcater prospccts ‘for upgradxng b111ngual educatxoh by exten it
-, . . . s
1nto the home, provxded famllxes are reqqptlve and able to cooperate.

A

We might well explore a system of play-tgt@rlng of younger s1b11ngs by :

had w ..

lder children, ‘and. elaborate the suggestxons cdntalned in the Appalachxa

. ' Early Childhood Educatlon Program. developing te1ev1s¢on programs--or
’ > . .

utilizing those already ‘in existence
. home visits,; and using mobile classrooms. Thé experiencée of the Appa-
. ot . A - / S :

'{f'lachia Educational Laboratory indicates that these developments may not

- be prohibitively expensive. In any case they hold out the pqospect of

benefits greatly exceeding the costs.

'
.

My conclpsion then is that the best way to achieve a significant

- y ) . P L

advance in bilingual -education is tq take full advantage of the prodigious
4 ' T ’ - .

learning potential of ‘children between birth and age five.

.
-~
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