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4 ) - | 1 ,
' , The enclosgd concept paper réiziits the current thinking in
education on how to improve 1hnkin nd networking capabilit%@s
to provide better access to resources. Any pilot effort that
might be undertaken in the Northeast Region should go much fyrther
thaf a needs assessment or staff development prograﬁ and should
rch out new means within a cluster of organizations for linking | g
-and resource utilization. 7

v

. ‘ : i} /
The immediate€ steps that can be implementéd beginning in P

October are defined in the four objectives of this paper. Activities

and functions related to these objectives are defined as (a) assess-

ment of teachggs' perceived needs for training; (b) training through

inservice, building-based models; (c) -technical assgfistance and in-

. i school gupport; and, (d) resource exchange 3?d infdrmation dissemina- -

tion. ' . ’

As we look at the need's and objectives we will tap the avail-
able agencies to see what resofirces they can provide and inventory
available resources making them accessible to schools, Thg‘resource
files will be phys!callyiiocated within the area whef% they are
available to instructional personnel afid will include: (a) instruc-
tional materials, (b) prcgrummatic information, (c) management
information systems, and the like: The resource center will offer
programs in school bujldings using convenfional ingervice training -
models and new delivery gystems”o include the peer enabler '&s part

BEEN of the support mechanismi}or educational improvement. '

Literature in the -areas of teacher centers, linking and network-
ing, and educational technology is still emerging and there is a lot
to be done to integrate the teacher center concept with special educa-
tion media. With the assistance of resource-providers, the new .
delivery systems will provide field applications. Especially impor-
tant will be the results in the form of new learnings which will oc~-
cur relative to what needs to be done to implement the concepts
expressed in thf linking/networking portion of this paper. s
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#The enclosed concept papgr reflects the durrent thinking in '
education-6n how to improve linking.and netwo king capabilities
- to provide better access to, résources. Any pilot effort that
T might be undertaken in the ﬁorsheast Region should go much further
tharya needs assessment or staff development program and should
¥ . search out new means within a cluster pf'organizations for linking
and resource utilization. e . ..
The immediate steps th;% can be implemented beginning in
October are defined in the four objectives of this paper; activities e

ment of teachers' pérceived needs for training; (b) training through
ikservice, building-bhsed models; (c) techni 1 .assistance and in-
school ‘support; and, (d) resource exchange and information dissemina-
tion. . A ' , [

N . -

As we look at the needs and objectives we will taé the avail- = |
able agencies to see what reseurces they can provide and inventory
available resources making them accessible to schoolls. The resource

/p\\ files will be physically located within the area where' they are
"available to instructional personnel and will include: (a) instruc-
tional materials, (b) progrummatic information, (c) management
information systems, and the like. The resourcefcenter will offer
programs in school buildings using conventional inservice training
models and new delivery systemsg to include the peer enabler as part
of the support mechanism for educatlonal improvemgnt.
) ' ~
“Literature in the areas of teacher centers, linking and network-
ing, and educational technology is still emerging and there is a lot
to be done Lo integrate the teacher center concept with special edyca-
tion media. With the assistance of resource-providers, the new ° -
delivery systems will provide field applications.~ Especially impor—sx
tant will be the results in the form of new learnings which will qc-
cur relative to what needs to be done to implement the concepts
expressed 'in the linking/networking portion of this paper. -

b and ' functions related to these objectives are defined as (a) assess-. Vv
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. - INTRODUCTION)
: » \\
- Complex le

. presently necessitate major school system_ accommodations. Meanwhile, school

ra

slation and program requirements for s'ec&al education

districts ate faced with higher‘per pupil costs; inability to provide for .
equal educa ionaf\opportunities; rigidity of edul?tional plan™ng and prol . '

gramming; and, lack of essential support servicgs -The school districts ’

and State Debartment of Education must now find alternatives which will//

4
’

maximize the existing resources to meet the identified needs. , ,
Y . L]

B

A L. Lo .
Problem Idemﬂlcasuon . oL : . .
. The cost crunch of the 1960's and 1970's has forced planners to seek
‘more economical ways of providing new services to meet riging standards for o
exceltence and accountability Resources in terms of trained personnel
and of funds available to, local school districts cannot at the same time both . J

provide for the operation of the school and support efforts required to

accomplish needed educational development. Availahility of specific planning

‘v

£ and management information capability to apply the new resources to school

system program development is lacking in most areas. - ' .

- - )

Most school districts lack the capagity for planning, research, and
evaluation to perceive potential problems and’have not esfablimshed or main-
tained enought resources to service the system for efficiency and effective- -
v(" ness in either program development or operational aspects. School districts
J % have less role differentiation, fewer problem-solving experts, and a emaller -
number, of support services than other social organizatibns. (Natiomal \
“ Institute of Education, 1974; R. Lavin, 1975.)
2Studies of knowledge production and utilization in educatlon have con-
sistently pointed to the need for linking mechanisms and institutions to.
connect the prodiucts of educational development within the practice world.
These studies assuma there are useful practices and products, processes,

. knowledge, and expertise which could prove beneficial to the field if com-
municated and adapted'by users. Similar proposals for linking research-based
resources to local needs have been recommended by the National Institute of

: Education.- . /




! »

- a - * \

: A needs summary for the State at this time might read as follows:
3 . Py ‘
, :

<o need 2o equalize and extend educgtional woppofutum,tcu ' . Y
. ~ for all students An the educa/twnal w&tem . <
. o need to success fully 4_mp£emen,t new techno?.ogacaﬁ capa- k ) '

b,uuuu and new educa,aona!_ deliveny systems

S e need fo 4invest Aubémm.tu_ nesounces in the mm\ﬁce
-\ training of educationat peMonnd to develop compe-
tenc,cu for mains treaming®. -

N - o need 0 establish a viable interface stuuctune a8 a phe-’
nequisite for the development and maintenance of a
nesounce Linking netwonrk ‘ ‘ - ST

o need %o neﬁi_eot éocmd colst-beméu: (co:st e“eotwene,bé)
pfunupi_u while improving equalization of aid to schools.

-~ «

~

In responding to thesé needs, it is-essential to ponsider the local district ’”

perspective and”

e © o phovision of external efforts, based on needs of Local _
Lol ) districts, should compﬁmewt and suppornt the activities .
v§ those Local units - . '

. pfwvusfgn 0f external effornts should be neliable and
accessible and sensitive to the varying environments
unde} which the Local school distrnicts function

e provisdion of mechanusm which make it polsubi_e gon
Aubé,tani;wl involvement of the eocal unit in the plan-
ning and decision-making p/wcéAAeA 0§ the external .
N senvice unit. )

3Special education systems arnd regular education are faced currently with

) a strong trend to reintegrate the handicapped into'the regular educatienal
program. This reintegration must provide the most beneficial'and practical
program for the student. ’

“See for example: ERIC ED 086 400 (Stepheﬁs, Robett). The Governance and
Organizational Affiliations of Regional Educational ‘Service Agencies: Arms of
the State; Pure Creatures of Consfituent Local Districts. New{&exico State

Universidg University Park, 1974. See also: R. Lavin, D. Meals, and J. Sanders.
o A Review of Educational Coopergtives and their Various Forms.' Volumes I and II.

Organizing for Improving Delivery of Educational Services in Masaachuset:t:s(i

o MACE Study, 1974.

ERIC 6




PURPOSE OF THE LINKING/NETWORKING |[SYSTEM'
;‘ . . ' 4 - ) . e ‘/’
The puipose of this proposed regional ndllel is to stimulageménd draw

.

togethet local and State ipitiativie in a Resource Lingiﬁg System responsive
_to the identified needs.® The proFoBedAresounge Linking model ‘provides a

system for delivery of inservice ?QUcann and a mecﬁanism for delivery of .
instructional materials and infgfhat on. The process to be‘designéd will
engage local educational ageafies (L s)rin efforts to‘bﬁild local ,capa~-
cities in partnership with State and regional organigations. Tﬁis'will >

occur basically through two essential kinds of services: - ,

(

o training systems and peer consultation
° Lnﬂo/tma/ﬁéoy} service component Mlaéng hesounces K ’
to practitioners -

Esgential elements for Nétyorking exist in the State*today as exempli-
fied by Qhe Northeqst Regioh. Situated in Northeastern Massac?usetts are
two.eatablished centers: Northeast Regional Education Center (St e Depart-
ment of Education Center) ‘and the Merri%ack Edhcétion Center (a Jzzuntary
Center, of cBllaborating school districts) which are representative of
regionaI_arfangements in «other parﬁg of the State. The Northeastern area

can serve as a micro-model with implications'and recommendations that can be

generalized for replication throughout other regions of the State. ,
. >,

R is now entirely feasible for the identified organizations to cooper-
ate with other State Department agencies and Teacher Education Institutions

around a set of appropriate objectives in the area of special education.

-~ . Y

5Lance has identified a trend in development and expansion of instruc-
tional support services to the field of special education. The merger of
the fields of informatiod science @nd educational technology has had an
impact.at all levels of service. The creation of the egrlier Instructional
Materials Centers and the newer Regional Resource\?enters, along with the
technology of microfiche and the development of computer capability,
smoothed the way for systems such ag ERIC and the NIMIS System.

. : » ) -




J1inking. And, it does so withput greating any new bureaucratic structures.

- - - -
1 o i v —
The ad hoc nature of the arrangement provides an organizational dhructure’.

offering guidance for developmental planring and support for the redource.

S

The multiple and diverse organi;ations evidence complementarity while sus+
taining a flexible balance between State and local participation aimed at’
the task of mobilizing, deploying, and utilizing an all—too—timited set of

o

available resources.

. N - . *

A major State goal is to overcome inequities through commitment to
policies of equalization of educational resources.® The Network must devise (_
better ways of allocating equalization to districts. The ability of the

Network to make positive contributions to the equalization commitment of

- ther State and of fer more options for more student populations will be a

crucial element of success in this model . -

' ’ »

Through the Network the districts are associated with apd receive
agsistance from the major organizatibns such as State’ Department of Educa-
tion and the Teacher Education Institutions, as well as other public and
private'agencies.7 The Network initiates interchange between these resourJe
providers (colleges, universities, organizations, foundations, governmental
akencies R&D labs, etc.), and local school districts.’ Citizens' committees
and local boards ?f education are more willing to come together and collabo—
rate ‘for special education programs because this network is an organization
of a variety of legitimate agencies and is being implemented in a number of
school districts in the: Qortheast area of the State. . .

\
<4

R N - t

SWithin recent ?ears, efforts have been underway to develop,,refine, and
improve the delivery of edycational services in Massachusetts through regional
approaches. Notable examples of arrangements for service delivery inclsdh'
Massachusetts SDE esgtabliishment of six regionmal centers. Additionally, t
Massachusetts State legislature has enacted a bill to promote the formation

“of single and multi-purpose collaboratives as a means to utilize limited

resources More effectively within the State.. Still a third recommendation,
by the Govdrnor's Commission/MACE, is for formation of School-College Centers.

. The time for institutions at the State, regional, college, and local school

level to begin planning together’ has never been more propitious.

. "Rlausmeier, H., and J. Walter. Manual for Forming Cooperative Relation—‘
shipa through Networks, Madison, Wisconsin: University of Wisconsin 1974.

!
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DIDES

The Netw?rk creates the organizati0na1 structures and introduces the °

~

materials/information as means for fmproving practices. ‘This 'dual focus ¥

T ‘:of‘product‘and"change~suppert7- through a rearrangement of relationships ”Lm“”
’ ) among organizations, creates the desired result where one of thggse approaches

alone would not resolwe the problems.8 The independent school district will

e
N
¢
m_&‘

T ¥
a5 S

find that the Network has acquired the ndgesgary resources'and is prepared
) . to'make them available. The Network is then capable of moving a subset of
esources frgm one:area canenter to any participating district providing ::
" ! anyone, anywhere in the Northeast Region, access to resources, information, - EV
and technical ‘assistance. The ad hoc network acts as a switching stétion E

or focal point for flow of information and resources from apd tc the e1e-
ments of the network in a manner which promotes the maximum effective utili-. .

zation and deiivery of services to c1assroom te £hers and students. School

systems obtain necessary support services that titey heib to select and at a
s lower cost than if they were to act independently. Information communication

is improved with the exchange and flow from gources 1 in the R2s0urce System . o

through channels which permit it to be available in sources cfoser to the

* gchool bduildings and teachers rather than from\ﬁ centraljized, remote source.

~’, L3
7.

- \
OBJECTIVES - L . 5
The ad hoc network has a primary task of modeling the total innovation
building and disseminatidn system and acting gs a facilitating agent seeing

to it that the system services the needs of the client districts. (See-
Figure 1.) This type of ResOurce Linking Network allows any school district

o "plug into the most sophisticated sources of information. in such a way
that‘they get kmowledge and materials which are relevant, timely, and tru}y

cost-b_eneficial."9

————

Hemphill, J., and F. Rosenau, 1973. Baldridge and Deal, 1975. )
Q. .

- r
.

/ ; %gavelock, R. : ' . .
. J
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Utilizing existing capacities of our: Massachusetts organizations,
combined with suCcessful endeavors outside tpe State, the Northeast model

& will demonstrate capabilities based "upon the followang objectiﬁhs.

: Obfective 1 --- To ana,(igze needs assesament data 06 Kacal
v ' 5 Ealjl-.www gatherned §rom negional surveys of the Nonth- -
: ‘ . eastern aneas. (This assessment of teachers' percelved
: needs fon training is expected to qpmp?.e}ngnt and Au.ppl?_e-
_— o " ment program audit procedunres. ) -_j\;

Obg'eL%:ve 9 -- To Link available resowrce AyAtemA
State, and /Legwnaf_) zto aAMAJC school wmw

un Local capau,ty building.

Obfective 3 -- To thain "peer enab?.e}w' who 6ac,d,uta,te thg
Iﬁmg 0§ Annovative practices and prguide tecﬁwugw&
assistance for Lmproved Ae/wu:e dWVeﬂy

-

0b4 ec,twe 4 -- To suggest a sthategy 6on providing high
qﬁm Zow-codt nesounce and knowledge utilieation fon

neplication via State regions.

PROCEDURES AND ACTIVITIES

a
Operating as the R&D arm of local schools, the resource linking network
provides increased potential to cope with identified problems. Various

functions are suggested to link the activities of initial needs assessment
’ A

10

,and program delivery. Although services vary depending upon the needs of

-~

students and teachers being served, the design is basically comprised of the

following five functions and related activities:

Appraisal -- Survey of teachens' perceived needs’ fon trhain-
) ¢ Ang An special educdtion.

- ' Maternials -- Selection, provision, devu’,'orament and utiliza-
Zion forn instructional and management Levels

Thaining -- Fiefd-based mode,(’, forn delivery of Linservice
educatior? for teachers and administratons '

Technical Assistance -- Programming Ln(onmwtéen and flefd-
based consultation

. Information Dubemcnauon == Information utilizdtion services
‘ ' and ¢ uchangu oo

x

~

ance, W.; op. cit. 11




Objective |1 -- App/LaAZAaﬂ/NeedA Assessment.

k]

ReSponsibllity for systematic design and conduct of the appraisal process
L . and for resulting program de.velopmenr. efforts for delivery of resoukces will
rest with the .Northeast Regional Center working in conjunction with, the
Merrimack Education. Center The ad hoc network and a planning commission
of Iocal repfesentatives (inservice commission) act in advisory capacity
Integration of imput ﬁrom ﬁchool system needs inventory will be coordinated
through the 65~community region. ) Data will be collected.and a sumpary of .
.. needs prepared enabling local/Personnel to select resources targeted to needs.
The detailed survey will study the assessments of teachers' perceived needs
for training on a short-term (school year) turn-around time for offering
staff develppment programs. Integrated data from program audit is used to
determine’ long-range goals and objectives for sxsiem—wide/growth (three to

" five years).

D . S The needs assessment process will be designed to entail the following
| steps. ' .
- 1. Devise 6onma,t4
2. Establish inservice commission of &ocai’_ nepresentatives
h 3. Select items and categohies for indtrument
4. Administer instrument in 65 communities
5. Coflect and analyze data through computer program
6. Prepare interpretations of data - X
7. Schedule hesponse dnd delivery mechanisms

e Figure 2 indicdtes an approximate time line in the form of a fERT chart
for the needs assessment to occur with resulting program deliveries. The
PERT time line estimates that if event one were to begin in October the
project completion date would be May 1976, or a period of approximately 35

weeks.

222
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Objective 2 -- To Link avgilable )Luou/ace.bg[é/temb (national, State,
aud )Legx_onaL) o a/.sb»bét school districts Ain Local capacity building.

1 The nétwork entails on—going, 1oqse1y structured communications among
organizations with common purposes and common values. thus expanding the pool
of -innovative 1deas avai1ah1e to nractitioner§ In a consortium with
Teacher Education Institutioﬁg and State and local organizations, informa—

' tion can be shared and’ resources pooled to offer improved services to -
schools. Programs can be succeesfully exchanged throu h cﬁL Network formlng

. 1inkages between practitioners from one locale to another. Each_link estab--/
1ished adds'to the growing c11ent capacity:for. reach1ng out and pu111ng in
relevant resources. ( -if : o

1 The linking resource network offers an opportunitY‘for information and

resource sharing in special education. It will be the responsibility of the
ad hoc network to identify clearly optimal tasks for each agency geared .
toward this objectife. Each.*espective‘organizatiow concentrates on what it
has found it can do best and makes better use of resources aﬁlocated

_ Figure 3 represents an organizational schema for the Network. Joint p1annidg
“of SDE, Regional Education Centers, local schools, Teacher Education Institu-
tions, Collaboratives and service organizations can‘include consumers in the

4

planning process (teachers, parents, students). - : «

. THe Resource Center operates as a system with the primary functions of
(a) dissemination’of information; (b) inservice training. ‘The Northeast Net-—
work can supplement services of the school bu11d1ng 1eve111 through avail-
ability of services from sources outside the school building. The Network
can a1so provide an immed1ate resource system,, 1inking the classroom with

~ intermediate ‘and national elements.

- : ” '

11On the aggregate, regional level, resource centers collect and circulate
materials that are too limited in use for inclusion in local school building
collections. The Resource Center should supplement (not duplicate) the ser-
vices and materials of the buildings.’..so called "thin-market' materials.
Performing services beyond the scope of a local district center, it may employ
.a mobile unit with especially designed- components for effective delivery of R
media and materials. ’

Y

-

, 14
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Instructional Materials--A greater array of appraisal and prescriptive

procedures, some unique intervention strategies, and requirements for
specialized materials suited to the needs of learnmers with various sensory,
motor, social, cognitive a;r other handicaps can be made available through
the Resource System. A rpouTar -class teacher with the responsibility for

. mainstreamlng a child must be able to tap into a system of resoyrces that

will provide: j o ’ T y
° to ascerntain child's Level of 6unctxon&ng . - -/
. : Ln each@anea 0§ the cwuviiculum '
| y e prepare programs appgopriate to these Levels
= - ; e acquire necessany materials nelevant to the pnognamb . » ' .
bt . o develop instructional sh(LLs necessany to teach.the '

child utt&tztng the available nesources , T

i 9 .
Specialized diagnostic instruments and instructional materials are ac-

quired to ptovf&e support services to teachers of the handicapped in a compre-
hensive manner. " Information on selection of instructicnal level materials

! (appraisal and educational programming tools) will be made availabie through
the Network. The nationallALRC Network will be of considerable assistance
here. State sources include the Massachusetts Resource Centers, Manpower
Projecﬁ the Bureau of Institutional Schools, and the Massachusetts Center .
for Reseamch and Training, as well as the Massachusetts Organization of Educa-
tional Coliaboratlves. (See Figure 1.) Other resource systems to be tapped
include such examples as: (a) Los Angeles Unified Schbol District' (b) ‘ '-_ .
Northwest SEIMC; (c) NIMIS (National Inscitute of Materials Information System).

Thaining Systems -- Lance!? has indicated that the learning resource

. N . N

system shquld attend to training and consultation services with at least equal -
intensity as that given to the materials circulation and information acquisi-
t10n/dissemination component. Lack of attention to skills and compete@&ies

of practitioners has probably been the most important reason for lack of

'27ance, W. Learning Resource Systems for Special Ecuca&ion, 1975.
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effective educational change dufing the most recent period of attemp@edc
innovations. !? Reynoldsl“ indicates that users are not able to work out ~
the operational implications after the laws have been passed and fhe regu-
lations written.!® Little ﬁreservice training.has been offered and
virtually no time, resources, school district polictes, or other supportsg
are built into the learning of new roles through inservice in the ongoing

system.

These factors are addressed through the inservice training component.
The ad hoc network will have the féépons;bility of designing specific in-
service training models within affield prograﬁ component in a séhool;bésed
model. Fith data from the assessment .of teachers' perceived needs for
training, the network W}li train local'schoollcommunity personnel in peer
intervéption strategies and provide developer-free materials for training

sessions.'® . L. 7 - .

4

Initial awareness of developer—frée materials and the types of support '

and assistance available will be through overview sessions presented at the:
Regional Education Center (SDE). Target audience for this awareness stage
is made up of local personnel (principals, teachers, special education

personnel).

laFullan, M. Innovation in Learning and Processes for Educational
Change, 1972. .

l4Reynolds, M. More Process Than Is Due. Aprii 1975. .

J » S

1Srhree factors seem to add to these problems: (a) teachers® lack of |
clarity about the change and what it means to them as teachers; change does
not " permeate down to the implementation levels; (b) lack of capability to
perform new roles and lack of mechanisms and_ support structures designed to
facilitate learning new roles; (c) unavailability of necessary materials;
quality and quantity of instructional materials are inadequates

' ] S
16cartwright, 1972; Lilly, 1971; Hofmeister, 1974; Thisgarajan, 1974;

Baum, 1972; Hafner, 1972. |

\
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The Network ad hoc council reviews requests for training from the
' LEAs and ascertains best resources to deliver the training required, thus
ensur ing maximum effective utilization of resources. Joint planning
. ‘ through the network can also conduct special studies into new approaches -
to training and service programs through improved delivery systems. It is
important for the resource network to provide the technical assistancerto
the building and classroom level practitioner and offer inservice training

and resource delivery through new delivery mechanisms.

Inﬂphmat&on Shan4ng and Resource Exchange--Information sharing and

capacity building are the tools for practitioners to obtain trusted informa- 1\\
‘tion through the "invisible college" or network of practitioners. Activities ‘“
indicated which need to be accomplished will suggest ‘possible arrangements '
fdr(participation.of the various agencies complete with a responsibility'
matrix: These activities shall include, but are not limited to:
o Linkage of peopfe with p/wa,emzs 2o people experienced o
in AmplLementing app/wpfu,wte sthategies

e acquisition and cineulation of materials, nwl’,e)tte)w,-
paperns, monoghaphs, ERIC documents, and the Like

- ° pubuca,twn 0f- nesounce directornies, catalogs, news-
Lettens, trhansfonmed materials, ctc. ' o

o computer-assisted netrieval 06 educax‘;wnw& product, ¢
progham, and practice-type documents and materials

e access to State and national information systems
(CEC, TADS, RRC/ALRC, NIMIS, etc.)

v

Obiecave 3 -- To thain "peen enablens” to gacilitate the Lmlzage of
practices and provide technical assistance fo schools.

Master teachers will be selected to be trained as "peer enablers."!’

These peer-level teachers utilize intervention strategies to assist local
f 5

. . E
.
é
4

17gvelyn Deno, in the concept of enablers, launched he general resource
teacher who is prepared to serve children with a variety df special needs in
a team relationship with regular classroom teachers where e/she 1is also
meeting inservice needs.

- ! )

\
fms
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schools to develop nacessary skills of implementation./ The peer level ‘
enablers, from home or neighboring districts add credibility to thisyprogram
as they contribute from tﬂe experiential base of' actually implementing or

utilizing alternatives in their respecéive schools.

Ve

By assisting practicing administrators and teachers to develop skills
and competencies to become "peer enablers" or trainers of teachers, the .
pilot network increases educational alternative? Trainingrbased models ior J/
delivery of special education. serviceseare available and can be supplemented N

by the use of training packages which are proving successful in many areas

16 ’

of the country. ,

In-class consultation to teachers regarding student appraisal, program;'
ming, -and materials utilization 2; well as instructional management are made ‘
available by trained local persofinel. "The "peer enablers" assist in speci-

- ‘ fying objectives, activities, and metbodologies to meet the needs of the
learner. When materials are not available, they myst be developed or those v

that approximate the learning'requirements must be modified accoxding to the ' .

handicap. The educator mu$t then become competent in"utilizing the materials
: ! .
with the handicapped pupil.

Technical assistance enables the classroom teacher to develop skills in-
order that programs for individual learners can proceed. This type of support
service is defined within the Technical Assistance Matrix (see Figure 4)~at
the various levels; classroon, building level, school district, intermediate
district. At the regional level, state-wide training is directed to the -
supportive personnel from the regionms rather than attempting to directly impact
upon teachers from this distance. At the building and district levels, techni—
cal assistance and support is available through the regional coordinator in

N ) 3

a field-based inservice model. ' - . »

L4 E

18fhe North Carolina Consortium model (D. Stedman, 1975) represents a
- comprehensive and apparently successful state-wide cooperative. It may be
possible to begin to look further into this North Carolina model.
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Through technical assistance,..products and practices developed by
. .

régource-providers are examiﬁed_in reference to the local systqns' capacity
for utilization of these -products and services. Technical assistance in-
corporates data from program audits that is generalizable to the consuitaf
tion ptbcess. Technical assistanae comprises the foll&wing §upporté to be

offered qy locally trained personnel: \
a. help practitioners assess thein own needs and system-
. wide needs; before a practifioner can use resowrces, '
. he must know speci ficalfy what the problems ake.

b. identify resources that are teadily accessible to - J
. s0flve the practitionen's problems, "These resources

may take the §onm of developers, practitionens, on ® )
T othen human nesowrces as well as the form of succesds- N
‘ ' §ill practices, nesearch, ot training programs.'® .

, c. have atcess fo fthe resources and assist in trans-
. forming them sp that they can b made available fo
Local practitionens: 4in a'ngspomibe, Low-cost, : T
neliable and rapid mannen.

~
-

Objective 4 -- To suggest a strategy for providing high quality, fLow-cost
. ' hesource and knowledge Wtilization for neplication via State Regions. -

ﬁghi; concept‘paper attempts to point éut some initial steps that will
lead to the design of an roved system for training and resource delivery.g
v It specifically suggests that a demonstration be initiated in the Noftheast
Region of the State to develop & Ebdel for replication. The optimal arranéé—
ments of complementarity between multiple, diverse organizatiohé in the North-
east can project what is iearned from our practical experiences to a state-
wide regional system. Qo%ﬁeration ahoné Regi&ﬂal Centers, Voluntary Centers,
Teacher Education institq}ions, and tﬁg State Department of Education wil}
evolve a system that is stronger than possible with agencies acting separately
and will ensure that responsiveness to local needs will be ‘preeminent. School
districts, in turn, will have more channels for acquiring resources than

heretofore was po%sible.

)
® \

[y

19This process and product suport combination ensures‘spccess where one of
these alone would not be as helpful. See for example: Hutchins, 1973;
Baldridge, 1974; and Haw&lock, 1973. : .

Q. | o 21
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The Northeast Network will provide data having practical implica-
tions that are generalizable to the.State as a whole. Data gathered .
against a set of questions serving as a framework wfii;ié) xést the linkaff
. -

model of .networking; (b) offer a description for the b nefit of others wh

- . . . - . . e
wish to replicate the process; and, ‘{(c) provide feedback to the Network in .

formative stages of design. The resulting implications and generalizétions

should speak to: i

’ r
o Tested needs aAAuAment/ma,tchwg nesource system .
that enables Local school personnel to Adeot

- ‘ . hesources fargeted to needs \ ' -
" o Tested application of materials /information th/wugh :
- : dissemination sthategies utilized in the region -

‘ o Mechahisms designed to provide Linkages between
’ nesowrce systems and client schools

° Su.ppo)u‘_ senvices 6on thaining of Ataﬁ&s and 1 : '
'commumca,twné 04 successful practices . e )
v e Description of functional requirements of regional

networks, ways they may be met and ways comple-
me.mta)wty among onganizations can be achieved

o Demonstrated applicability with cost data §rom

the pilot anrea
¥ o Anticulation of needs and Apeuﬁ&cmom 04 educa®
. tional goals and objectives in special education

§on a majorn cross-section of the population

FACILITIES \

{

The geographical area of Northeastern Massachusetta ig the 65-community '\u
region to be serviced The proposed resaurce network will assist in fulfill-
ing educational needs "of school districts comprising approximately 2?0,000 3

.« students. The area includes member school districts from three counties, v

covering 750 square miles and about one-tenth of the State's population. The
proposed network will impact upon all school districts, rural, suburbag, and

urban, and will provide a vehicle for coordination with various types of

regional and State agencies. The Northﬁﬁst\Regiomal Education Center will

L7 ’ AN
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. provide space fd?»meetings, conferences, 2nd other activities and existing
fagilities at the Merrimack Education Center will h0use the. Learning
Redource Center. The Town,oq Chelmsford serves as the fiscal conduit for

| /

MEC. . T .

FINANCIAL - - ‘ ‘ L
s 7 . . . ’ ’ . , >
In thd~attached budget® sheets, costs are projected for 'the programs of -
needs assessment and regional resource center. Each 1isting portrays costs
on the basis that a "center" already exists within an area and through these
minimum projected funds, new center activities can 'be initiated without

delay. . , ' P ¢

..
S The Budget‘sheet on the regional resource‘center.concentrates in‘the\
first'year primarily on linking to resources. Although a basic set of.
resources will be inventoried and maintained, a- larger emphasis-will be

assisting schools in locating and seleéting appropriate Egsources.
.
Budget information is not pn\vided in these sheets for the peer enabler

concept ot the replication of the\model to other regions of the State. Should
other regions desire to repifcate this model and train peer enablers then
additional funds would be nccessary for these activities. ' v ‘

N
1 ' : ' e
.

L
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GLOSSARY

APHB -- American Printing House for the Blihf
7

ALRC -~ Area Learning Resource C?nter

.BEH -~ Buredu 6f Educatien for the Handicapped oo
BIS -- Bureau of Institutional Schools. - ¥
CEE -- Council for Exceptidnal.Children ' ' . ' Tt
CORRC — Coordinating Office for. RRCs ) . ‘a ] ,
~ EPDA —f'Edpcation Professions Development ‘Act ° - '

£

SDE —— State Department of Educatiorf

EMDC -- Educational Media Distribution Center

ERIC ~— Educational Resource Inforéation Center
LTI e Leadership Training Institute (University o;\Minnesota) 2
LLRC -- Local Learning Resource Center j‘ ' -
MOEE -- Massachusetts Organization of Educational Co11aboratives

MASS. 'CENTER -- Massachusetts Center fof Education Training, Research
and Deve lopment

NEIMC —— Northwest Educationai Instructional Materials Centeﬂ

NCEMMH - Nationai Center for.Educational Media and Materials for the
Handieapped _ .

NIMIS - National Instructional MAterials Information System

RRC -~ Regional Resource Center B . e

RAC -- Regional Advisory Council 3

SLRC -— State Learning Resource Center

SOs -~ Special Offices (on Visually Handicapped; Hearing Impaired; Other
Handicaps; Materials Depository)
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. MERRIMACK- EDUCATION CENTER; o,

N SAMPLE PAGE -

" ANMUAL ASSESSMENT OF NEEDS - '

. Egdicate the extent to which you desire to become more knowledgeable about each =
" fopic listed by marking.on your, answer sheet a.number from 1 (low) to 6 (high).
A number should be marked on your agswer sheet for each question. In the event

that the tesm is unfamiliar to.yoﬁ, mark the -O~«for that question. .
' , - ot . ,

I
. N -

. 60. Ofganizing‘élassrooﬁé.for instruction
“ 61. Overview on "What is special education" I
62. Providing educational assessmeﬁts 4
. 63. Professional examination procedures (visual learning, etc.)
' 64. Determinigg pupil eligibility
65. Espeblishing grouping patterns

66. Transfer policies for children .

i
P

67. Resourcge room model in integrating

68. Consuitant model in integrating
69. Diagnostic model in integrating
‘ ‘ 70. Learning styles ‘

71. Observation and performance testing ,

72. Instructional strategies T %,
73. Behavior pganagement
e " 74. Using instructional systems . B
75. Uti%izatién'of outside resources
76. 4Working in cooperative units
+ 77. Scheduling programs for integration . i
78: Préparing prescriptivé learning.programs
79. Establishing educational objectives
¢ 80. Suggested screening systems
. 81. 7 Individual profile records

.82. -Jeacher report of student progress

83. Understanding of the purposes of 766 legislation..
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