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The overwhelming a@&gﬁéégbfﬁugs_ﬁany significant facets of pur
s i % *

lives in the Twentieth Century @speciﬁlly over the past 30 years Brbught

‘

into sharp focus the recognition that these outcomes were made possible

by people who were excévtionally gifted and talented - people who

v 4

through obsérvation and résearch that we can not only tell with reasonaple

[N

ot N - NS
expectancy of accuracy who among us have the potential of becoming

contributors to progress but also that we-can to a large extent arrange

circumstances in our environment to.help realize th%é more fuliy and<3

°

speedily. Ofcourse with experienﬁé we have come to understand that we
a not in cobmplete control of events though we can to a great ex;en{

do something about it if we designed our gstrategies well, and by so

[

’ doing allow wizh\gbauleaét chance of error the operition of aﬁranged

circumstances to bring about the successful achievement of our goals.
A e 4
@ ,

- This presentation will consider some of the major contributions

" Laaiﬂfihe United ‘States that have been made by Qay of identffying giftedness?

®

. providing special educational opportunity for them, recognizing some

PN

of their speciai problems,legislation and "its implications for special

N . . .
* educational opportunities for the giftéd and talented, and other private
and public supportive efforts for the advancement of the giftéd and

¢

talented. . ’

- lThis is §o acknowledge aith thanks the travel grant awarded to me by
.!{A/< the Robert Sterling Clark Foundation of New York. .

oh Gifted and Talented held in London, Englaﬁd, 9th September, 1975, and
- z at the West Virginia Unit Association of Teacher Educators”Annual Conference
held in Charleston, West Virginia, l4th November, 1975.
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IDENTIFYING GIFTEDNESS N

N ' ’
% . ‘\? .The subject of identifying giffedness has\hot been altogetneﬁ v

&

S settled: on the one hand we have the problemtof deciding what qualities

4 of human beings can be categorized as gifted and on the other hand wel>.

. . .
have the problem of deciding the extent .to which they are. measurable.

L

Prior to 1950 attempts at identification had as its theoretftal base 4

intelligence and its correlates ® achievement; and measures that

v

were used ran ed from verbal and performance 10 or a composﬁte(of both

< as insqanced by measures like the individually administered Stanford- -
>
-
Binet or the Wechsler scales, or in the generally group administered o

California Test of Mental Maturity, the Raven's Progressive Matrices

and the Goodenough Harris Draw-a-Man test, to tests that subscribed to

N [

L o . the measuremént of many 1nte11ectpal abilities as for example the aV'
Primary Mental Abilities, Differential Aptitude Tests and the'Multiple‘\X/,u

Aptitude Tests.  Among the tandardized achievement measures usediin
~ B
the U3 for the purpose of screening gifted children have been the

v

Stahnfo Achievement Test, California Achievement Test and the ‘f///

- Metropolitan Achievement Test.«) Ofcgurse sometimes reliance was also

k3

i ) .
placed upon teacher observation and school grades. All in all, Jowever,

_ the emphasis of identification was on high IQ indices and school

cSievement s O )
From the investigations of geniuses and other categories of highly

-

gifted people'came clues about their unique characteristics which

v LY

indicated that the gifted were generally physically and psychologically

healthier people, certainly more mature and intellectually ahead of ;?.‘ -

A

their age matés, excelling in most human and educational activity.

: AN
*fter 1950 thoughts about the gifted expanded to include not only .
conceptions of the intellect as a multi-faceted potential but also that// -

gifteddegs could manifest ‘itself in many different ways apant,ftom
. ¥ '

pic . L s




academics to include taldnt in hiéhly‘specialized areas of echievement..
Relative to the expanded conceﬁt of intelligence was the Structuré~of ) ﬂ\

Intellect. Model (Guilford, 1967), which focused attention not only on

7
I

. L
‘ the many ways a person cobid be intelligent but -also that thers were

+

- TnnxtxtatiVE“differences‘1 ‘inteiiectuai functioning”which‘included e
A .

divergent (and the less precise but more inclusive terﬁ creative) ~

~ [

thinking.  The ramifications OF this fresh conceptualization of , °
~ . ) N s 14

intellectualifunétionfng were great: it has significantly influenced

measurement of intellect al abilities in they US, providing the.'much
é N N ¢

s ' -

. needed framework for the deyelopment of all kinds of educational

opportunities for children in‘general and gifted children in particular, >

. . . . &L
! . .
it has stimulated dn overwhelming abundance of research in areas related /

- . L 2

. - ]
to idegtification nuture and eoncomitant problems. ; J

\

’ . The characteristics of the gifted child noY/;ncluded the component

A

. }
» of creativity; and tqQ the easlier concepts of gifted people could now
5 ..
& . .
be added elements_of behavior that were creative, spontaneous and non

* ¢

- conforming, that invqlved a more(%ensitive apprehension and interaction

‘with the external environment;, that identified mare intense emotional

% involvement and commitment, that ‘involved creative leadership and -
- adjustment adeptness far above the ordinary. T
o, ! r ‘ .// ! \
0f the many-definitions of creativity the two{'which have been

mostﬁproductfﬁe of instrumegt development are Guilford's divergent

A
. thinking and redefMmition abilities as components of the Strncture w%?
.of Intellect Model, and Torrance's definitionyof creativity as a process a (

'of becoming sensitiye to problems, deficiencies, éaps in knowledge,
missing elements, disharmony; and so on; identifying the difficulty;
searching for soluticns, making guesses, or formulating hypotheses

]
' about .the deficiencies; testing and retesting these hypotheses and

possibly modifying and retesting them; finally communicating the

4
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results (Torranceq J974a) To these may be added fpr instance thew/

definitigns as given by Wallach and Kogan (1965) as the ability t

a
generate or produce within some criterion of relevance many cognitive /

associates and many that are unique, or my definition of.originality

as the power of the imagination to break away from perceptual set 80

as to restructure anéw ideas, thoughts, and feelings into novel and

/
L ]

meaningful associative bonds (Khatena & ggrrance, 1973)° .
~ 4 Iy ) N
: Among the foremost psyctblogists in the field of creativity measurement

are Guilford and ‘Torrance. Generally, their measufgs give major roles

-~ ’

to abilitiks known as fluency (the number of responses tkat are produced),

flexibility (shiftw in. thinking from one categery of thought to another),

P

originality (statistical infrequency of responses or unusualnegs, remote
association and cleverness), and’ elaboration (the adding of details to
the'basic idea or thought expressed) though theit approaches 5? the problem

-~

of measurement differ. While Toxrance (1966, 1974a) attempts to measure

" these abilities through.the presentation of geveral complex tasks designed N

e

to trigger the expression ‘of these several abilities at one and the same_:
time, Guilford (1967) attemptg‘to measure divergent thinking by using
a test format which generally requires the subject to regpond to %any
stimuli each setting out to meAsure a specific “component of!the Structufe
. .
of Intellect Model. ' ?
The various measures of creativity produced by Guilford and his

associates relate to Divergent Production Abilities of\the Structure -~

of Intellect Model, and have in the main been used with adult and

.adolescent populations although some work with them have fnvolved younger

children (Guilford, 1967, 1975).~ Measureg relevant to 18 of the 24 Divergent

Production abilities are described in the Nature of Human Intelligence
h
(Guilford, 1967) and do not include Divergent Figural Relations, “and

/ r :

re /) 'y ' -
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and Divergent<Symboljic TransformﬁtionS‘with\ﬁegsures of the ﬁghavioral .
” . . . i - . \
components of Divergent Preduction abilities included‘in a paper '
. . . . L4
~ by Guilford, Hendricks and Hoepfner - (1968). ' ’ o

r

. The Torgance Tests of Creative Thinking}battgries (1966, 1974a)

-

' preseﬂt “either verbal or figural material in the visual modality while

.

Thinking Creativeixﬁwith Sounds and Words (Torrance, Khatena & Cunniqgton,

1973) presents visual or sound, material in the auditory modality, with

both sets of creative measgges calling upon subjects‘to use their 1maginatioh
, . ' <
to, produce relevant and unique tresponses, and with both developed 'for use

)

by children and adults. ' -

N
Other measures*available are by Wallach and Kogan (1965). Mednick
and Mednick (1964), Schaefer (1970, 1975), Starkweather(l97L), and the
N . \_‘ 1

iike.\ Thﬁ 1975 Summer issue of the Gifted Child Quarterly
' b . : ‘

h®s devoted itself to some up—to~date developments in the area of
/ - . o ‘ . )
ereativity measurement, and the contributions of Guilford (Creativity

°

Tests fér Children), Feldhusen and Houtz (Purdue Eleantéry Problem

éblving Ihventory), Torrance (Ideal Pupil Checklist), Schaefer (SimiTies
Test), Khatena'(Imagination Imagery atd Onomatdpoeié and Imaggs), Malone
and Moenan (Behavioral Identification of Giz;7dness Qdestionnaire), and

Bruch (Assessment %f Creativity in Cultural y Different Children) should

-

bgﬁnoted.

Much of measurement research in terms of. validity, reliability and

4

normative gtudies have followed the construction of instruments relative

,to creative thinking abilfties and have been reported in the respgqtive ‘

~

norms—technical manuals or in numerous papers. Associated with this

4

is the greater awareness and sensitivity to attendant problems and maty
studies over the past decade or-so:havejconcerned“themselue; with the
troblematic itéues of meas;&iﬁg creativity which have ‘pivoted around
(} such issues as definition, dimensionality, itém gﬁmpling. scoring,

reliability, validity, conditions gf test administration, useability,

N
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_ special attention at ﬁdrst by the we

cultuie fairness and relevance, and norhs (e.g. Ahastasi & Schaefer, 1971;
b ‘

- -

Guilford, 1971; Khdtena, 1971; Mackler & Shontz, 1965; Tref finger &

Poggio, 1972; r;maPco, 1966). . ] L A
. The issue of {gg. ionality refers in particular to IQ and

3

Creativity reiativ Rt 5he constructii\-:asures and has received some \

kpown Getzels and Jackson study/

(1962) and la€§§ in thelLight partiallj replicated studies Ey'rorrance 4.

él962) which bagically indicated that some fundamental differences exggted

s highly intelligent and those identified - ,

between children’ identified a

"as highly creative such that the upper'QO percent of a given population

<

on an intelligence test alone would miss 70 pércent of thoae who would

be identified as gifted by a test of creative thinking (Torrance, 1970).

McKinnon's paper (1964) emphasized that a certain amount of intelligence R

is required for creativigy but beyond that point, being more or less

intellfigent did not determine creativity, and Wallach and Wing s study

.
’

€1969) on the creativity—intelligence distinction suggested that"since

’ I

a wide range of talented accomplishments th?t society may wish ‘to sustain

\ ) -

and noyrish are lost to Liew by a too heavy reliance on intelligenced:)

screening measures we .ought to depend upon identification of ideational

-

Ability .(a concept quite extraneous to intelligence) that is supportive

of talented aceomplishment as well. /

The evidence suggests that these differences appear to be more a

function of the ‘measures used rather than qualitative differences in

E intellect on the one hand, and style ‘of intellectual functioning that

has called for the operation of creative thinking abilities and its

4

emotive correlates mor& or less often on the other hand .

» i

While gll this seems to have added to our difficulties we do have

.measures that can aid us to make quite appropriate identification-of

gifted childf;n. Whether we use the deviation IQ indéz/or the Creative

-~ o

’-7
{




Thinking Abilities indices, the highly intellect%Slly-creatively gifted

{ can be identified as those people whose scores are two standard deviations
A ) N
- and more above the mean relative to the ability or abilities measured.

We are geneﬂ%lly talking about xhe\upper five percent of a population ‘

e RN S ——
- who are,gifted though,po;§ variation -does exist about whether we shouId
- . ’ R

4 .
lower or raise this cut off point in the selection of gifted children L
: » C .
’ . - ) !
for‘special educational opportunities,. Genemally, there 1is an 4increased

. ( -
tendency today to Screen for both intelligence and creativity, . It must

IS &

.
- . -

be noted that the term "gifted" as‘used today refers to.more than general
intellectual and creative thinking abilities, it also refers to high

1eadership ability, visual and performing” ifts abilities, and psychomotor

)

ability (Education of the Gifted and Talented-Report, 1972) though bias

for intellectual ability still<exists in the selection process. v o4
« . * NUTURE OF THE GIFTED AND TALENTED , ..

Developmental acceleration of creative mental functioning through

’ planned envireonmental enrichment.has been claimed and generally substantiated

by the research 4n Compendiums I.and II of Research on Creative Imagination

(1958 & 19605, the works of Osborrn (1963), Khatena (1973a,1975 5. Meeker (1969),

Meeker, Sékton & Richardsen (1970), Parnest(l967ab); Parnes & Noller'(l973),
Renzulli (1973), lreffinger (l975),-Torrance (l965a,l§72), Williams (197l)and-others
o o ‘ In the main, enrichment of the-learning environment has tahen the
/ forms of .enriched curriculum materials and physical surroundings; more
effective methoiological approaches; psyohological climates conducive
to. optimum learning; enrichment of learning in regular classroous;
\\ provisions'of correspondence courses and tutoring; placement in advanced
grades or classes; attendance of eéllege classes by high school'students;
;o special counselling or instruction outside cléssrooms; sensitivity

training; indiv}dualized instruction through such means as team teaching,

nongraded plans, independent study; specilal classes for the highly gifted

-

Q ' : ‘ . 8 e
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v with specially trainea teachers, supervisors aiid consultanué special
X _ groups; curriculum\improvement through programs which enphanize higher °
- i level thought processes, creativity, divergent thinking;. and special

attention to the emotional and'%ocialradjnstment of gifted pupils and the

e - ———.—-’—quf-‘ yyyyy e -

{ i 1like (Bducation of the Gifted and Talented Report, 1972; ERIC/CEC Seleptive

-

.8 Bibliography, “1973). - A

&

| ‘ Children have been taught to learn creatively in many different
- 13 / L
programs and these approaches reponted by 142 studies have ,been recently-

[

sbstraeted and summarized (Torrance, 1972) as training programs empha&izing
the-Osborn—Parnes Creative Probleh-Solving proceduresj programs involving
packages‘of matetggzg_such as the Purdue Creative Program[ ‘the creative

} = arts as vehicles for teaching and practicing creative thinking, media and

reading progtams designed to teach and give practice in creative thinking;
RN .
curricuiar and adminigtrative arrangements designed to create favorable
) t

conditiona for learning and practicing creative -thinking; teacher-classroom
. 3 ‘ _
variables, indirect and direct control, classroom climate, and the like; .

*'motivationf reward. competition, and the like; and'testing COnditions
designed to facilitate a higher?level of creative functioning or more |
valid and reliable test performance. To thege MuUSt be. added the recent

- applications by Torrance (1974b)oﬂ creative thinking operations apd
.. creative problem-solving tdchniques to train people .to think ahead and

anticipefe problems that they will need to solve in the future’ in creative

ways. Description of much of these 'and other relevant information can
be found in an updated list of methodsd and educational programs for L ) |
gtimulating creativity prepared by Treffinger and Gowan a971).

SOME PROBLEMS OF THE HIGHLY GIFTED

A
. e
i Along with the attention given to measurement_and nuttre came an

awareness of the special problems highly intelligent and creative children
’ )

eﬁperience as they grow'up. The research on thé "Genetic Studies of’

: . , . . .
o ' , . e

e L
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Genius" by TermanV(l§59) and Oden (1968) reported in two, follow-up-’ » L

- . : - . '

invegtigations(over.35 and 40 yearé respectively) that the geniuses
studiéd7had grown to be gifted adults whonhintained the;r{intellectual

- ability had -lower mortalit rates, good hysic 1 and mental health
Y y P 3

R e e e e S R, = B [

manifested minimal crime, ranked high in educationaL,and vocational

~

achievements'were~active in community affairs, and held moderate political

and social views, and with two-thirds of £heq~;eeling that they had realized

»

their potential. . Another study (Cox, 1969) concludes that geniuges are
‘ ) ‘e ‘ L)
f 4 : '
not only characterized in childhoad by superior IQ but also’by tr§its

. <+

- of imterest, energy, will, and character that foréshadow Lgtér performance..
s } - . '

A However, Oden (1968)in attempting ta assess correlates of vocational

achievement and genius compared 100 most .and least successfui gale geniuses

~

and found that the most successful men came from families having higher
L] 4 . “ . " .

socio~economic status and gibing more eéncouragement tQ succeed; ranked

higher as adolescents in volitional,’intellectual, moral;!and social traits{
/ - . . ‘, ] N - .
§nd had more self-confidence, perseverancefband integration toward godals.
A /. .
In addition, although scholastic achievement had been .similar in grade

< gchool, half as mapy of the least. successful men had graduated from college.
They were also found -to be morc prone to emotional and soclal difficulties.

:

Kenmare(1972) found that geniuses are also characterized as being typically

-

Schizophrenic becatise of the difficulky in synthesizing their personal life
k\ ‘ . .

. and their existence as impersonal creative process, and that erotic lave
° )

t;pified,their lives.
. ’ Tortanc;'(l962, 1965),£as given congiderable attention to the problemd
that gifted children face as a result of their conflicting interaction with
. _ th? environment: the creative enérgizing forces that domiﬁate the 1life

- of the highly creative child sets him up in a position of independence and
I'e

nonconformity in relation to the group of which he is a member often

1{) leading to confrofjtations of one kind or another which requires that he

-~

. paN




) "10 -
either learns to cope with arising tensions with éonsequent prodqctive
¢
behavior and'mental health, or that he represses his creative needs with
' ”

consequent personality disturbances and breakdown. Coping strategies

’

are-suggested by Torrance in two of his books namely, Guiding*CreatiVe

Talent (1962) and Mental Health and Constructive Behavior (1965b). — T 7

The concern that most of these problems are culture bound and

® [
arise from the negative attitudes of our society towards creativgly gifted

-~ / N

individuals have been expressed by many prominent thinkers (e.g. Barron,

1963; Getzels & Jaekson, 1962; Gowan & Bruch, 1971. Kubie, 1958; --

Gallagher, 1964; Khatena, 1973b; Krippner, 1967, Torrance, 1970).

As this applied to the gifted disadyantaged, the gifted underachiever

and dropout; the physically handicapped gifted, and the emotionally disturbed
glfted a good summary can be found in a book by Gowan and Bruc Ql97l)vand

in a recent ERIC/CEC "gelective bibliography (1975).

SUPPORT FOR SPECIAL EDUCATIONAL OPPORTUNITIES ;
!

Although our knowledge of the gifted and t{lented and what we can

-
-

do for them has increased over the years it has not been without considerable
frustration over the dbstructionism 3f a public educat&on system that 18
essentially geared to 4 philosopy of egalitarianism. The firsg really
gignificant step to counteract thig problem however, took the form of an
Act of Congress of the US that included ih the Elementary Ammendements of
l969 (Section 806) provisions relating to gifted and talented children
which was signed into law on April, 13, 1970 (Education of the Gifted and
\Talented.Report, 1972). 1t required the Commissioner of Education to ‘
determine the extent to which special educational assistance programs

were necess&ry Q\\useful to meet the needs of gifted and talented children,
to evaluate how existing Federal educational assistance programs can be

more effectively used to meet these needs, and to recommend new programs,

if any, needed to meet thege needs; further, the Commissioner was to

i1




'3 11

reportlhis findings, togetHer with recommendations not later.than one

year after the enactment of this Act (Section 806c of Public Law 91-230).

;' This led Commi ssioner Marland Jr. to indicate the immediate steps

R ‘

the-QfLice of Education could take in 1972 to launch ;he'Eederal program . .
for the gifted and talertted with no need fer7neﬁ¢legislation;vwnile' : 8]
providing for long-range planning at the Federal State and Logal levels,

“Tou /° - :
by both the public and. private sectors to systematically ameliorate

_ the problems identified by the sbudy. Theae would take thé form of a

planning report en the Federal role’in education of gifted and talented

L . - -

children;. assignment of Program responsibility ahd'establiahment of a

Gifted and Talented Program Group comprising of a nicleus stafﬁigﬁaumented {Sf -

: g S N ' S
by working relations with staff from programs throughout the Department N
3 . . . . .
which would have significant potential to beneﬁit%giﬁted and talented - R

children; a nationwide inventory and assessment of current programs for
. . . ;

the gifted and talented; the strengthening of state educational agencies -
towards more effective provisieon of educational programs for the gifted and -
N ﬂ v .

talented; leaderaﬁip development and training of representatives from °

the states at Institutes whose program/wonld dim at the development of a

strategic plan for the education of gifted and talented career education
kY

-

models in line with the existing ones developed‘by the National Center

for Educational Research and Development; experimental schools devated

to” the individualization of programs to benefit gifted and talented .
students asﬁa COmnrehensive design to effect education reform;' supplementary
plans and cgnters relative to encouragment of Title III ESEA ,in cooperation

with the Office of Education Gifted and Talented Rrogram Greub to su?port

<&

still further the effects of agencies within the state to provide *special
! . .

programsg for the gifted and talented. ten\regional offices With'a part~

time gtaff member identified ag reaponaible for gifted and talented education —
4

who-would act as liaison with the Office of Education National OfficQ,

..

\ 12. .’




/A » . "
é lopmental ass1stance to state agencies, effect contlnuous :

-

provide d
. . ]
: dissemlnatlon ‘of information and give management agsisitance to specialized

L regional activit1es as d!qy arise; and hlgher educatlonal opportunities -

] "
- " M v ;
4 .

o ﬁfor the gifted and talented to be debermined and 1mplemented by the .

.
\ . . ) )
’ E A
- W

'Oﬁfice of Educatlon Gifted “dnd Talented Program Group . ' Yy

N

Three years s1hce the1r fommulation these obJectives have lfound .

; .
< o

realization in the establishment of thq_ﬁEfice of Educatlon for the G1fted

| ;i;e and“Talented Office of Educatlon Reglonal'Part—tlme Directors, the Educational-
- \f'_ g “ Resource Informatlon.Center Clear1nghouse on the G1fted and Talented; the
"'nyi ._-:f 2 National kﬁad%rshlp Tralnlng Inst1tutes,‘ Internshlps to the,?fflce bf ' _‘
. ;,- /\ AEducatlon for the Gifted and Talented Cooperative'lnterstate PrOJects' N !

supoorted by Title \' (Section 505) funds: a Gifted Students SympOsium" and -

many state prOJects on the g1fted and talented
- .

Hal Lybn s letter of February, 19, 1975 to. friends, of the g1fted and

o

talented 1nforms that the’ ‘passage of the Education Ammendments of 1974 e
v (Sectlon 404) has given to the”Office of-Educatlon for the Gifted and » -
'°Talented statutary author1ty to administer programs for g1fted and _'
{’ talented children and youth wh1ch are adm1nistered by the 0ffice of |
Education for wh1ch purpose. $2A56 million has been appropriated. He
also indicated that a call for proposals would be shortly forthcoming } .
and out11ned allocation of funds for different categories of expected

projects namely, state comprehensive programs, a consortium of academic

f A
institutions and internships that will award graduate credit and degrees

‘to potentlal leaders, a technical ass1stance project, exemplary projects

) .
. \

relative to special groups of gifted and talented youth, and an analysis
s f

of requirements for the gifted and talented and dissemination of the

v v

* {nformation to practitioners project. {

Support has also come from state, county and loca’l agencies and in

~

many states in.the US this has become imperative throughfstate law. In

- A
| i3
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Y . «projects, and from Foundatigns like the Robert Sterling Clark Foundation _

L]

and the -Explorers Club. - Djirectigns have also come from _expert professionals

: / , .
. e working as individuals or in team?’at iversities or Colleges (e.g.

Univcrsity of qunecticut University of -Ge
. - ' r .
. Florida) and other educational organizabions (e>g. Western Behavioral

ia, University of South

ws .

. “\
Sciences, Creative-EducaEign Foupdation) in providing™ training for teachers -
. . ,
and other. personnel needed to facilitate the education of the gifted and »
)3
, : S - 2
. : .-'talented, and in prov1ding consultation services to agencies engaged in

N e
. . . ) programs for the gifted and talented To these must be added the efforts of y

.

'private schools like the Mirman School for the Gifted in California. .

.: e Fur;her significant contributiolf are also being made by national > A"
. organizations dedicated to serve the interests of the gifted and talented\ ‘
\such as the National Association for Gifted Chlldren, The Associatmon _

) of the Gifted, The American Associatidn for the Gifted, and th Creative

. “
LY

Education Foundation, three of which dissem1nate nationally ahd - :

N internatlonally up-to-date knowledge in the areas of the gifted and
4

talented through their. Journals namely, the G1fted Child Quarterly,

.

/- i the Journal-of Creative Behavior, the Exceptional Child and Talented
- x — q D EEm
‘and Gifted Newsletter.

Last but not least let us not forget the concerned viable and

ot . d

dedicated support of parents working either in groups or as individuals

- cutting across all boundaries of ‘educational political and legislative

agencies-to plead eloquently and cajole energetically the cause of the

gifted and talented. o ) N e
- . , IMPLICATIONS AND, FUTURE DIRECTIONS

The wheels haye been set in motioh and there i8 no turning back.

The forward thrusts will gather momentum and the neat few years will

[}

see not. anly special educational opportunities for the gifted and

RS 1
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effects on different segments‘of

leaaingoto certificatlon and . granting of degrees at the Masters and

_ sensitive approaches to

’ y " »’. ~ ) - . T/\/
. & U T 14

#

talented provided everywhere 1n the country but also the beneficial ' /

,the school population who will be

, ¢
educated in productive ways. : - ' T o

: The need for facilitators and leaders of the gifted and talented

.~

will requiré many more colleges and un1versities to offer training programs

Doctoral.levels. Related to 'this will be the establishment of CQnsortiums

‘of’ aeademic institutions that will bring.t ogether the hest talent 'in

common effort to prepare 1eaders for effective marfagement and,advanCemen

of gifted and‘talentedleducation‘ f ;

z

Resed¥ch will receive fresh impetus and new dirgctions from these

de6%1opments 1eading to greater refinements in more precise\identi icatibn

0perations with the aid of computer technology, more. deliberate nd effeCtive

educational programming- levelled. at needs specific to individu ls, more

the handling of emotional and deprivgtion probléms .

of the gifted and malented towards greater productivity,/a d the flexible
use of reward and reinforcement systems to direct and eﬁhance the development .

and acceleration of the gifted and talented at times/éhen they most (need the .

help with eféé/:ive shifting from extrinsic to inatrinsic motivational

controls. T ’
N N - N , M \/

The establishment of several technical assistafice centers possibly
1ikq* - Gallagher's proposed model but with a system of link-ups among

these centers for competent handling of national as well as local needs
and goals. e . i

The use of sounder evaluation models having its roots in good design

and measurement procedures not only aimed at appraising the progresd of

providing directions for

03

program refinement and growth to ensure both their internal validity as

“

various programs and projects but also aimed at

well as generalizability.

v

[N
ol
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On the matter of instrumentation there is a need for the development .

.

of instruments “that will'measure children's artistic and creative talent
. ' in art and mu§ic, fo§ inetruments that are versatile and sensitive enough
nct onl; for identification bqf also for diafnesis with educational and
-clinical implications, - for measurement tools with finer and more precise
: o caliwrations that will a110§ the etudy of the’many and complex personality
variables, and tor instruments that will assiet us discern distinctly'

different kinds of creative talent +*heir developmental patterns and

" their qualitative differences. o

Creativity and the function of the imagination which have occupied

the attention and focus of many educators in the past two decades will

’ o

be central'to all attempté at identification, educational programing,

‘ guidance acd mental health in the years to follow. o o |
The scientific and technological advancesvof this decade can be

ke ) excécted not only tolfacilitate the development of the‘gifted at a - !

tremendous rate but also be forced to forge swiftly ahead into newer

-dimensions with the nutured gifted in control.
We cah-expect significant social and educational attitudinal change

3 " to follow in the next few years that mustreject cripling prejudice and
-make way for positive and accelerated growth of our gifted.

4 Two groups of our culture who have been discriminated against and

who will be of major concern to us in the years that follow are our gifted

woihen and gifted but g;cio—economically disadvantaged.

[ 4

-~ )

Of great concern too is the overwhelming shortage of trained

counsellors knowledgeab}e about the potential of-the gifted and their

special problems and free enough to actuallylﬁétgnﬂ to‘lﬁdiﬁidual needs.
&

Ead

Adequate training of teachers for the role they must play as facilitatore

-
~

. of the gifted is of‘major importance but appropriate attitudee and orientationé%ﬁé?{

’

“ are vital to the effective operation of their competencﬁ and must also be
4 * /

included as a major component of the training. {

ERIC | _ 16 \
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To offset the rigid obstructive application of bureaucratﬁc

principles by administrators deliberate preparation for. the role they must
AN
. assume to make effective the new thrusts in education for the gifted
. is vitalr~ : ' . B

In the next decade or 80 W€ ¢an expect that societial and Federal

-

Government pressures will bring about the enactment of appropriate .

. legislation for the education of the gifted with provision for funding ;‘
[ 4 - .
not in-just some but all 50 states in the United States with conseqUentJ

implications for all kinds of changes and provisions in the total !'
p _
b

educatiorial system. <
Regional Offices of Education aimed atppromoting and assisting th
. educational opportunities of the gifted and talented at the interstate levels

_ ‘ \. will have considerable impact.at the local levels as well. /
. More efficient and accurate storage of data on the gifted and
P ) talented will take place with the'help ‘of ERIC/CEC system as it expan

" its abstracting and dissemination® services not only to individuals bu

o

vslso to institutions and gOVernment agencies committed to.plans for
more effective educational intervention for the gifted and talented.

| The establishment'of closer working relations among the several’
national organizations for the gifted and talented have already begﬁn

and some further ties with other world organizations like the NAGC of

-

London will be the expected outcome, possibly leading not only to inter-

national conferences but also exchange of expert professional and technical

e

o assistance, and of exposing gifted and talented children to the best

AN

. !
the world community can offer. =Y

[

A

In effectively meeting the challenge of our times we need people

N 14 .
who are not only extremely bright but have capabilitié? of adapting

themselves to the dynamics of ever changing circumstdnce. The raw 1}7 :
materials are ours, expertise 1is with us, and the time is ripe: we

. !

Q will be architects to the brilliant and productive péOple of thefuture-
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