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. The present,trend to mainstream Special Education students is having a

pervasive effect on the total educational System. When educable mentally

impaired (EMT), emotionally impaired (ETT, and learning disabled

are ptacea to regular ,

ad ti tal resoutto-ftroriir-tb-strovitte-fortilietAtderrts4 special-needs_.-___=These

additional resources are Ode available through a new breed of educators, the

Teacher Consultant (TC) or'-Resource Room Teacher (RRT). Usually located in

local schools,*these special educators are placed so as to influence the greatest

number of handicapped students and'to provide assistance to the greatest number

of Classroom Teachers.

Although some Resource Room models adolotrdiffere t approaches, the most

effective RRTs blend classroom teaching with consulting. Some RRTs tend to

avoid their consultative responsibilities because of the inevitable difficulties

associated. with. effecting change. These teachers have generally taught in .

self - contained rooms and few have experience or training consulting with their ,

colleagues.- But becauseof their familiaritymith handicapped students and with

techniques for educating them,' these Special. educatorsMdstUdnsultwith RCTs When

handicapped students are mainstreamed. Without the RRT's expertise in identifying,

understanding, and teaching students with special needs, RCTs will experience great

difficulty with the mainstreaming process and as a result handicapped Students will

experience failure in the regular classroom.

t,

,

Materials .end techniques presented here foster consultative skills in the

RRT and TC. .Strategies, are presented which perMit RRTs tishare their unique
k

,.

skills with RCTs. The,RRT or IT who is strategically located within the local
. /

school, is more effective then centrally located consultants. The duty of

these consultants is to provide suppOrt, materials, and 'lbw apprOaches'to the '

RRT which tilki, then be funnelled to RCTs. The challenge otteaching S ec el

Education students has.now expandedto tnclUde the continuing on-the-'ob ;training

of the RCT. ,In'order .0 deal with the'challeoge,RRTs and,Tts mgt4become
,----- ,

salegmen, diplomats, and Politician's. They are the eXperts in SpecialEdlication

and it is -their responsibility,6 make mainstreaming work - -

ir..,.i , :.,

0
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ihafthe.mainstreaming process will have difficulty succeeding without adminis-

The Building Principal

.

N

'\4.
' ''

. AltOugh the majority of thi4HatylbookTresenls strategies and techniques

forhellAngthe RRT deal with handicapped students in the regular classroom,

an initial statement is made concerning the building principal. Evidence indicates

f' rative backing, no matter how good th2 strategies and tecini eb,. In fact,

spit Law -la I ra4:1411161111;111 41148ir1;1110-Sil 0 tri-d-1

upport of the progrdy is the building principal.

The principal, who is-the-coirsiveforcein_the_schoul, is like the binder.

of a book, both holding. the pages together and allowing them freedom of movement.

It is'he who also keeps the pages in orderly sequence.. Maidstreaming,,whtch is

still a relatively new concept, is,Fesisted in some quarters by both parents,and

educators. The backing, prestige, and leadership-that the principal offers is of

crucial importance to Sriccessful"maintreamig. Through his support,the RRT is .

-1 assured of cooperation, from teachers, counselors, and other staff meMbe'rs within

the school. The.RRT will also have soMeone to lean on whdn the pressures that,

arise'from mainstreaming become a burden.

contacted'initialiy for

I ,

Additionally, the-principal is helpful in supplying the 1,arge number of

n4'terials that art necessary: both the Resource Room and within the're Olar
1

classroom. He is also helpful in facilitating the unusual:types of scheduling that
.

,

are required whenstbdents-come to Resojece Rooms for an.average of one houP 6 day.

And finally, he can lend his 'vestige when discussing this program with teachers /`

. ,

and parents:
.

l
4 i.'

The CaTseooM Teacher

4

".
U

RRTs must e extremely sensitive to the needs and problems RCTs experience

'when required o teach handicappq4- students. They must always consider how the

regular classrol gill be influenced by the haridicapped student and his need

for unique pr'-ogr 010 '4 Additional demands will be made on the skill and time ;of C:

,

the RCT under the mainstreaming concept.' It is the duty of the RRT.or TC to

alleviate some of this stress
. C

1

C.

1
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Many RCT create napprdpriate goals.for handicapped students and RRT,s
, .

must not ohly 61-aWire of.these expectatigs but a1-to must be-famiarwith

:_techntpei for diplom tic:allyhvaiqing the teather'S -.,__,,-- 7 .

. i

---T-tiu---thei-fiii4- * x3 -tha-tetRR-T-inust_do:_wiien_p_rograirmi ne_mains tAamed

students is to 'consi er the needs of the RCT and her total tlass.' Even tliough _
. , .

the RCT's initial mo 'fidatiOns for the handicapped student are not 'exteffisive,',

the-RRT-must-reme 7tha't thiThs merelyra starting point. The' RRT can 'train

the'RCT,.over time, to modify her ctirritulum'or materials and she must have the.
.

patience to do. this even thoUgh she feels the initial%Program4s_not'optima..

' The next step is, to move.the -RersTOW li ;ibward a 'program that is
0
more-sUited

to the student's, Eventually, 'the RCt wiT1 beooffte mere' profiCient in ,
'

% .
.

'
,

f

* .

teaching handicapped students and willtle able to" do-,more and mare Of the student-LS
.

programming without thel"RAT'S help..:Pith the majority of teachers, in a school,

where tlIgre is a strongbut patient RRT, implementation of this process generally.,

takes two years. .

While this HandbOok is composed of techniques for use with or by_the RtT,

timing'must be decided bythe.RRT1 Moving too quicklyor too slowly often works

to the )disadvantage-Of the student. Thus, the. RRT must-offer cons'ultativf..sOvices,

but with much patiencg, for although the RRT is ttletbnly person with the necessary'
,1

.

expertise, this expertise on only be used .with the cooperation of the RCT. v.i ---
.,--

vr

It is ls simpoetaqt to remember that_coMAntcatioff between the RRT and

the RCT los a twb -way operation .
Mg RRT expects the RCT,to make adjustments

, in her curriculum and
erhaOs in herstyle of teaching.' She expects to see

these changes in the f rm otpnaduction from the.handicapped student. 4 is

equally important-tha production from the student while in the Resource Room

,
beftmade available to' 'he RCT so that she has the opportunity to judge the 'ogress

C"'" 'of the Resourde Room erogram. This allOwSthe RCT to see Wow hard theRRT'is'

woOkingri-Thismutual cooperation will enhance the RRT's credibility with thewith

k

,RCT'aS one who gives, as 'well as requests. ,

0

1



Compohents, of'the Handbook

The. Handbook consists of variety. of topics, and tOfniq s created in

response: to difficulties which 'corifrorit all RRTs or -anOhe. iyiterested in mainstreaming.

-

e 3rioUs ways of designing

- .

.Some of the topics that the Handbook covers, are:

A. Models-of Reso V-ree-ROOMS A -di sc s i on-oft

.11eturce,_Rooms,. nvessary_coini5onpn-t,-

Room.

pf setting t.lp a Resource
A

. . ei Smile Ilc).-i-ss-fan !Of --ttetarl-o-cer--ksii---ii. ti.e4=whi f-areed-ed==='

to- make a Resource Room function properly 'and a brief description of, their.

roles.
C. Staff Relations 7.- A discuss' f the necessity, of .working with

other members Of. the School pos.itive manner and "ways,;,-go about achieving

a go od relationship. .

.

D. Physical Layout -- A brief description-1,21f postible'lt
room and'illaterials necessary to make it functional.

E. In- Service -1 A discussion. of a variety of In-Service techniques that

dan be used RRT, including amounts and types of programs.,

F. Program Evaluation- -1'A brief discusjion of 'a Fhtionale for evaluating

programs and,v_a_rious evaluation methods.

k. Diagnosis -- Suggestions for and exainplesc, of*tests for diagnosing 4

difficulties in'var'iouS learrring ModalitieS and subject, areas.

H. Strategies And Techniques -- The main part osthe Handbook includes

actual itrategies and techniques available to the kwithin her class, -but more

importantly, it includes techniques to use with the RCT. These parts' of the

,ft,;Wok consist of an Elementary and Secondary -Consul tation/Farmo ,pnd. a

description .of a Joint Lesson Plan, which is a cooperative venture bet'ween the

RCI and RRT. ALSO included is a section on materials that can' be used for

specific diSabilities, a section on how to write BehaviOral!Objective and -,

,., sections- that deal, with contingency contracting' and: ways to modify th grading

system. Each of these different sections consists of a rationale, mOthods for

appl ing the technique, and where appropriate, a for at to follow in using the

1.

outs for the

a s

specific technique..

:4-
\

gra



1
-The bopk is not set u pso that eh s tion must be read in order to under-

stand subsment sections. The material answers concerns that RRTs have been .,

voicing since,gOnstreaming became an _accep.t.eld practice. As mentioned

it is felt ,that the RCT is the key to successful mainstreaming. .Educators;

who are involved with the handicapped student, are trained to identify the

positive outputs pf such students.' But'it must be noted, that RCTs look at the

slow or the handicapped student ..kom a point of view that is different from

thatof,Special Educatian. Thus, this Handbook is set usq that the RRT

can find useful Ways to help RCTs make a better adjustment to the handicapped'

student, eventually permitting society to benefit from their contributions.

1

ti
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RESO WRC,E ROOM MODELS.

To seriousiy consider the Resource Room program one must look at tile-

variety of ways to construct such a program. At least twelve different -'

approaches have been id6ntified and.it is possible that several of these

twelve possible.models may be used over time in any given program, but for

purposes,of discussion, they are presented separately in the chapter. In this

way, a school that is iterested in using a Rqsource Room rOgram can see the

-variety.of combinations available.

'Before discussing various models of Resource Room programs there are a,.

series of Issues that must be identified regardless of_the program that is set

up. Each issue must be incorporated into the Resource"Room program, no matter

what model is used.

Issues

Types of Clients

The fiut thing that must be considered is the type of clientele that the

Resource Room programwill service. Many people see Resource Rooms as handling

learNing disabled and higher functioning edUcable mentally impaired. However, ;

Rany rooms serve studentA.who are emotionally impaired, physically handicapped,

deaf, or blind. Obviously, for Retource Roofil Teachers (RRTs) to help students

with a largespectrum of handicaps, they themselves must receive sufficient

consultative services from specialists. While the majority of students in Resource

Rooms are educable mentally impaired or learning digabled, there is'no reason. .

why other,students who, re handicapped, and non-handicapped students who are

having difficulties, cannot also be services: Thus, the issue for administratbrs

and RRTs to settle is whether the RRT will specialize in a particular handicapping

condition dr will she offer a general service to all handicapped students, plus

possibly regular students who are experiencing minimal difficulties in school.

Groupings

There are a variety of issues to be addressed when considering how many

and what type of disabilities should be grouped together. Although there,is no

absolute formula that RRTs should follow, thii workable. suggestion is presented.-



,

-
, (

It .-appears that most RRTs can effectively work with 15 - 25 different students, -

. .

during any given day. The number of students within-A room at any given time
..s,.,..

.
.

...,
is ideal when ranging between 1 - 2 students. who need serious attention, or up'

0

., to 8 students who are grouped on the basis, of similar skill deficits. 'There.

appears to be no great problem in havfng students from different grade levels
_ y.

in the.:Resobrce Room at the same time,'as long as the age discrepancyi/ not
----'

too\great. (Three grade differences is appropriate in making this determination.)

Furthermore, students with different disabilities can also be s rviced in the
--1-7----

. .
1-40 ' `1,': 4'''.1 5:.

.., Yroom at the same time. . '

r

The amount4of time-spent in the Resource Room is-an issue that must

be_determined on an individual basis; however, some guidelines based upon

experience are available: The average amount ortimertshich is advantageous to

students; as,well as_teachers, is between 30 - 60 minutes a day.' Some stu nts

- can handle as little a00 minutes, 3 days a week, while-dihers.must be he

Resource Room up'to 3 hours a day. When considering.-the time a student mast
,

spend in the Resource Room in combinationjith the number of students a RRT

can service, it appears that the best formula is a quotient based on how many hours_
t -

each student spends in the Resource Room, 'ather than the totklnumby of

students that a-RRT services-. Thus, 10 students_with_individualized.learningtAL

'threeSpurs'a day, might equal 30 students with individual lesson plans for one,

hour a day. The exact number of hodrs or students-which the RRT can'effectiVely

'handle is determined by the. Resource Room model.chosem by.the school.

Duties

There are a vari ty of tasks in which the RRT must engage regardless of:the

model that is used. irst, it is almost impossible to imagine a situation where

the RRT does not consult with the Regular "Classroom TeacNer. (RCT) concerning' ,/

curriculum modificatipn, offering of materials, gr making suggestions on how
= .

to better manage the students. Also, all RRTs mast administer a batte*ry of -

diagnostic tests andiengage in classroom observation (either in the regular classroom

or. Resource Room) iii order to adequately determine the educational plan for

the student, Furt*more, RRTs must'be competent in developing. individual

program objectives or students. Finally, RRTs must have at least a minimum

amount of contact ith parents of students, either to prOvide feedback or to'

obtain heceitary i formation to facilitate working with students.

6

-7-
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Coordinator of Sei- ices
flu RRT is the pe son in the schao who is most qualified to /coordinate

tsvarious serviceT requ red by handicapp d students. In addition to individually
programming f r the udent within the rtesource Room, the RRT oversees the RCT's

attempts to ma ify c assroom culsricul , and makes sure that needed consultive.

services, are being eceived by the s udent. The RRT is also the,person that

:parentsContact fo information abotj their child's educational program. ,Having

one coordinator' f all services is an-advantage to both 'pdrents and RCTs. It is-
.

-also more effici and leads .to I ss co fusion whgn one person is coordinating-

allall services:

I

InTSehic . /
One of t e 'prinCay tans 0" all _RRTs is to. pr dde ih-ser

i,

may be the o .3/ way that the nT gets the infarmation necessar. . , ,.,

in need of -rvice and to know the Various se,rvices they need

RCTs -do no know services which are 'available.

ice to ((&Ts. Miss

to identr students,

imply because

-Admi -tfiratiVe--Consultation-
/ .

Th RRT must play a key role an the school-, making the rincipal and other

admini rators aware of he various needs and problems of th- ha'ndtcapPed student.

This is particularly, important when mainstreaming handicapp d students, because

there is considerable contact between the principal and his staff over problems
_ .
presented by the handicapped student in the regular classroom. The best Resource

Room programs are those that, have strong administrative s port and RRTs should

keep-principalS aware of the program in order to give `the r students the best.

T possible service.

Aides

Classroom Aides would appear to be almost indispehsilfte far a Resburce

)Room prograi. The Aide help the teacher individualize her program; the'Aide
makes materials for use by the'RRrand the; T; and the Aide helps maintain

the educational program, while the RRT is consulting. Classroom Aides go a long

--way towardS.making a Resource Room program suacessful:
1

z
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Models I

As previously stated, -there are twelve different models that can be

used when developing a Resource Rooft program. While not mutually excluiive,

they press different-coMponents,which make them distinguishable from one

%another. Howeverwhen.setting up a Resource Room more than one of these

models; may be used, and some Resource Rooms may have as many as nine of-the

different compnents. The following is a brief discussion of -each model.'

Part-Time Teacher/Part-,TimeConsultant t

This Resource ,doom model is probably the most basic model for main-

'streaming students-. 4a part-time teacher and a parttime consultant

to the RCT, the RRT can help the student through remediatioo and tutoring on

ma one-to-one basis, and can train the RCT to work with the handicapped student in

the, regular classroom. Functioning as a cons ltant toithe RCT, the RRT will

provide training in modifying curriculum, indlvidualizing,,adjusting grading

systems, using different materials, etc. Basica },y, this model services students

'who'spend a majority of their "qay in regular. classroom, while averaging.onTy

30 - 60 minutes a day.tn the Resource Room. A

'
There are a variety of ways to set up this:ty4

.

of program, The RRT

may spend half of her time in the classroom and half of her time as a consultant.

She itigS, allocate 1- 2 hours per day for planning, and consulting, use one day'

each week for planning and consulting, or use a combination of one hour eday for

Panning, plus one.half day a, ek for consulti Whatever the arrangement,

the critical componentin this model is that the;RRT have enough time available

tohelp the RCT make th necessary program chang0 so that the mainstreaming will

'be effective% If mainstreaming is attempted without any consultive time from

the RRT, it is unlikely that it will be successfUl.

. Teacher /Consultant /Vocational Counselor

This Resource Room model differs fram'the first examixle in only one major

aspect. In the past, self-contained secondary EMI teachers frequently had

vocational responsibility for,their students. They fulfilled this responsibility

Ey teaching basic social and vocational skills, such as how:to application

formsandlyhat.type of jobs to look for. OccassiOnally.they actually found part-

time or full -time jobs for them in the community. If is this comon,ent which

Pe
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is maintained in this secondary'Resource Room model. To be'sure, the RRT has to'

cut back somewhat on her class time in order-to maintain the consultive and

.vocational aspects of .thiS role. However, students who need the Resource Room
t.

program at the secondary level, also need a strong vocatipnal element in their
0.

program. In fact, this may be the most pressing need for older handicapped

students.=

Teacher/Consultant/Counselor .

, Again, there is not a major distinction between this model and the first

Model except for the addition of the counseling role to the duties of the

RRT. Many Special Education Teachers have some training in this areas and many

pore have been forced to provide some counseling Service to their students. This

particular model emphasizes counseling with Resource Room students, parenti,

or the community, making the latter mere responsive, to the needs of the handicapped

-,student. Whenever Psychologists, Social Workers, or school counselors are

available,the RRT may have aminimal'role. But even when these services are.

available, the RRT is- often retrofted to assume a counseling role with some of
.

-her students. . /,

Engineered Classroom Teacher

TOis model is based primarily on Frank M, Hewett's The Emotionally Disturbed

Child in the Classroom. Basically it is a highly structured self - contained

program from which students are slowly integrated into the regular classrooms until

full-time placement is achieved.. In the Engineered-Classroom, the teacher'*-- `*it

both a self-confatned,teacher and a W, concerned with mainstreaming, She perfogm

all the tasks of the RRT such as consulting, providing materials, counseling, etc,'

*,,besides teaching an assigned roster of handic.ap.ped students._ This model is og:e

used with low functioning educable mentally impaired or emotionally 'impaired,

students who need a highly structured program initially, but possess the potential

to be'fOly'mainstreamed within one Or two yea'rs. When used appropriately,

many students, who initial?), have difficulty with the flexible ReSoUrce Room program

work their way into the program after learning the necessary_ social and

academic skills.

Team Teacher

One of the most exciting aspects of beitig a RRT is the flexibility_ .

of teaching one -on-one or in small groups, consulting with
Classroom Teachers,
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and team teaching with another Classroonl Teacher, The team teaching aspect.

of the role is.highly prOductivd.because the RRT is not only designing a curriculum
1

'for handicapped students inthe yegular program, but is also modeling these ,

adjustments .6r the RCT. 'It is this direct modeling that leads to changes

by the RCT, thereby providing a curriculum notonly for handicapped sOldent

but also for other slower students in the r ?gular classroom.

.1

Crisis Resource Teacher

The Crisis RRT plays a role that is somewhat different than the

others described up to this point. The Crisis RRT must have a certain amount

of time each day or each week to deal with individual or small groups of students

who are experiencing social or*behavioral problems. She must have time available

to see individual students on a needs basis and to help RCTs with classroom'.

management techniques. TheCrisis RRT, has responsibilities similar to a helping

teacher, with the added advantage of handling academic learning problems as well

as social /behavioral problems..

111

Part-Time Resource Teacher/Part-Time Classroom Teacher

This will, undoubtedly; be kminimally used model,
.
but is one which

has very exciting aspects. The RRT who specializes in handicapped students, but

also spends sometime each day or,each week within a regular classrooMProgram,

has considerable empathy for the problems of a RCT, The sensitivity that the..

RRT develops in this type of programi, even when used for only an hour (

or two A week, heTPsher to understand-the role of the RCT who must handle

handicapped students as well as 20 , 30 regulh+ students. It also helRs the

receptiveRCT become more ceptive to suggestions of the RRT.

Two Teacher.Team

Probably,the most tau) Resource Room model is to combine all the

above responsibilities within two teachers. The first teachey wjll function

basically as a teacher within fhg Resource ROom confineS. The second teacher

will function as one whose basic roi is to consult with RCT and coordinate

matters concerning Resource Room ptudents and students who do not come to the'

Resource Room, but need specialized attention. At first thi4Xpense of this

type.of program appears prohibitive; however, the benefits to the RCT

offset .the financial burden. These benefits, which include training the RCT

. t
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to develop educational prescrip ons, and/introducing new materials.to the RCT,
, .

should generalize to a large majority Of'the students within the regular claSsroom..
, - 4

Unques*flably, thiS model, 1 strong administrative support, produces the
...,

highest quality mainstreaming p ogram.

, urriculum-Materiais,Coorstnator
4 tr

In -a school district that has several Resourceflooms it is quite

'possjble.tO hire a curriculum- pecialist to provide materials and curriculum to

RCTs on an area or district-wi e batis. The expertise of thispersob inithe
, .

cutriculum.area is much greate than.a RRT's eper6se.sincetshe spends more time

. developing this skill.. She su plies daily prograieAprOgrams, or.. semester
,

;
programs.- Furthermore, she helps- the RCT modify textbookS; or tests which Ras .

give to their students. This type
-.

of ResourCe'Room model-is too expensive for
,.

.,

Li the smaller school d.itricts, but is ideal in a larger school ifstrict which

can afford-this specializatim

.Tei6ner of.Handica ed/N n-Handica ed Students

There are many students ho do not meet the guidelines for being Handicapped,

Yet can benefit from t he Res urte RoomHprogram:' However, many stases have

guidelines that prernt.teC4ers. of Special Education from providing service

to reguiar students who func ion well below their peers, There are, however,,
),

some Resource Room programs that offer a service to both the low functioning

'non handicapped student as well as to the' extremely gifted student becauseloop

can use individual programming. This model not only benefits the non'-indicapped

','"* student who receives the individual'attention oftheRRT, but.alsa helps the

handicappedstudent by proOding ippropriate models within the Resource Room,

and more ioportantly, by removing the stigma of the "special_" room.

Self-Contained Resource Room

Although it is quest if 0. special program' in which4e;student-spends

the majority of the day, only going out to such subjects art,'inusic, and "g
$4.

ym,

can be called a ResourcAcT, ther4 are such programs in existence categorized

. as Resource Rooms. Essentially, these are self-contained programs, but in a

manner quite different from theEngineered Classroom. The final expectatton'of

Nthe Engineered Classroom *is to fully, mainstream the student with only a mini
4

amount of help from the RRT. The full-time Resource Room does not incorporate



this aim: While this is not a recommended model, it is better than a self-

111 contained program in which the students have no contact with theiripeers'in the

regular classroom and have only Other Handicapped students for models.

A.

Full-Ti'me''TeaCher Consultant

.'This last model involves a RRT wIlp is basically a teacher consultant.

She does not spend time teaching, but is 6 full, -time consultant as in some or

all of the areas previously mentioned. .This RRT is,oftencalled the Diagnostic

RRT, a title which limits her duties and responsibilities, perhaps too much.

The teacher consultant proyides not only diagnosis, but also prsscriptions,

counseling, Materials, vocational guidance, andother necessary functions. A

RRT can be used in this manner by both small and large districts. ,In smaller

districts; with limited classroom space or liMited needs for a teacher, the

consultant.can serve handicapped students-by teaching RCTs how to better plan

for these students. In larger districts a teacher consultant may service several

RRTg, who Aloi*Tt irt-tme.,,in.the clatiKom, part - 'time as consultants. This is

a role wfildhlthas much, potential in the future of Spe.cial Education particularly
.0 77 7

as learning disabled students Teceivemore attention.

/4;

9
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`PERSONNEL;

At.

A Resource RoOm program succeeds or fails because of the- people directly

responsible for its creation and implementation. These people include adminis-

trators, principals, supportive staff, Regular Classroom Teachers (RCTs),'

Resource Room Teachers (RRTs), and aides,

0,
In this chapter, the responsibilities of these ps ill be explored:

Special attention will be paid to the effects of eac 6rOup on the Resource

Room program, the handicapped students.serviced by the pitgram, parents,of

these students, and the general population-of the school,,
,

Administrators

In most school'systenis, thesuperintendentand his visors1 Including %.1..

a person responsible for Special Education (Director, Supervisor, etc.) make

the initial decision to implement a Resource Room,prograM.

, c .

Before such a plan-is set in motion, however, these administrators
,

1 ,

should research the needs of their particular sPOol system and the students

they serve. They must thorough)y explore programs in existence -in other areas
,,

of the country in an attempt to discorr
k

elements which may apply to their.

system. With this information, a suitable plan for meeting'the'needs Of their

handicapped Students can be oreated,:i

.
.. 4

In_cases Where Special Education is mandated by state law, administrators
...-

must coordinate their ReSource Roon program with the procedures dictated by law:

They will!also be responsible for preparing building principals and supportive

staff personnel such as school psychologists (SPs) and school social workers-

(SSWs) for the change. If theprogram will, be.implemented on a district or

county-wide basis, administrators may also introchie the newy6ael to'parents

in order 'NO eliminate any serious minunderstandings before they arise.
t","

In:I/districts and counties which employ a Director or Supervisor of

Special Education, this person will assume supervisory duties for the RRTs.

016
if there is no,one with this title, Someone may be otointed to assume these

t
responsibilities. Such duties will include establishing procedures for referring

°students, providing InzSerctice program for both RRTs and RGTs,,*and.coordinating%

4



/efforts between schools., Frequently, this role wi41 also include initiating
,.. .

.
,

,

itechniqiies fdr evaluatin individual student's progress and the progrets'of,

i the overall'program.,.:In eneral,,the Director of Special Education should be

the person to prbVide adm nistrative support, the person with.all the answers
c ,

or the ability to find th

If the school system

.Resource Room program has

consultative services, the

Slupport personnel and BR
"-`

Resource Room programs

-
dminiitrators are thorpughly convinced that the

rit,, they will provide sufficient support including

ehsteachersaliai.hble, and money. Aspects and duties

s will be discussed later'in the ,chapter.

equire an initial expense of considerable amount,

duplicate materials.

C

in order to provide a satisfa tory stock of educational MateriA: However,.

over time this amount should 'radually diminish, until All that is required

annually is an amount sufficle t to;replenish consumable items.

. ,-

Since the RRTs share their materials with involved RCTs, the money-

41located is put to maximum use. Students with special needs receive the benefit

of the materials wherever approp late and RCTs do not have to purchase'

r '
_

With the commitment and backing of the administration; the expedtation.

of successful implementatio n of the program is clearly established. Groups to /

be affected by the program are aware of the direction in which, they are expected

to move.. Furthermore, they Are aware. of.the reasons for the new programs and

the expected outcomes*.,. Froblems.will be solved before they arise if theseAroups

have the freedom to ,approach the adMinistratiOn with their Concerns.and receive

logical' answers to their que§ions:

Principals.

Building principals will assume direct responsibility for introducing and

:explaining the Resource Room Program to faculty members and patents. In order

to Ao,a,weqssful job, the principal must be intricately involved with the legal

and humanitarian needs of 'Special Educaticin.: Furthermdre,,he must also be
-

-Convinced of the value of the Resource 'Room model..



'

This introductory meeting Should be carefullyplanned, since many RCTs,4

will be'gr'seat1§,.;,concerned by the placethent of,handitapped students° in their

`classes. Their questions must,
\

be anticipated and answered with empathy and

understanding. Many,concerns will be alleviated by the knowledge that, the,,,

RRT,and other,suppolt personnel will providedirect service to the RCT. The

consultative aspect of the RRT's role should be stressed.so that/
RCTs.are

aware of the presence of a Special Education expert within the chobl at all

times.

,

It is.the principal whoasets #4 tone for the Rrogranl, defining it in

terms.of the model mast suited to his particular school. Whey a. teacher is '

a signed to tbe program, the principal should introduce her'tO the staff, eiPlain

he duties, and definethe specific procedures for identifying and referring

"\

,

"stud

,

is for possible placement in the Resdurce Room program. At the same time,

the principal must set, the boundariesfor Resource Room placement and suggest

alternat've possibilities (see Chapter XII). -

.

In addition, to this infroductory meeting,,on-golpg In-Service must b q'

.planned. The RRT is the logical choice for presenting' these programs since

she 4s most'familiar with, thOCT'Noncerns and can provide retraining in

areas which R.C4s demonstrate specific needs.

As:the Retource.ROom program develops: the principal should Provide

'continuous support for RRTs. Since these teachers require large amounts

of me to plan and present In-Service, to dons -with teachers and staff .

.

,

membe4s, to prepare individualized s,, and to diagnose students' difficUlties,

principals-must allow themto pursue a flexible schedule wherever possible.

Perhaps, the most critical responsibility of the principal is that he

remain determined that the program will not be used as a dumping ground for every,

student who doesn't fit the concept of "average".,

In. his position as official leader of the school, the principal will be,the
. , A_

final decision maker 16 mattotgvconcerntng the Resource RpoM program. Theefore,
.

he should.'
1

be continuaijy.aware of;whatis happening, in the program. Frequent.

ovisits t6 the room fora first hand look and discussions with the, RRT are

necessary;. 'Information gathered in this manner, Will a11oW the principal to

knowledgeably answer questions about the.program ateany time.
.- r,.- c.

_
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If the RRT receives consistent support from the principAl, an indirectly

from the administration,'the.program will have a solid foundation.' It then
I. 4

4

di" becOmes the duty of the RRT to make the program succeed, at the "grassroots"'
"7

leveri.' .

Supportive Staff ,,
.

This group is generally composed of Spqch ThewOsts, Reading Specialists,

. Counselors, School Social Workers (SSWs), and School Psychologists (SPs). Some ofthese
.

.1

are itinerant and some are auigned to the school full time. Frequently, the

_duties of these support personnel have a direct bearing on the success or failure

of the Resource Robm prpgram. It is these duties which will be disbissed in ,

this section.

.
Speech Therapists

Many handicapped students po'ssess speech - impediments and/or language

deficits and occasionally RRTs*and Spedll Therapists share a student. This

necessi aces some degree of cooperatiye planning in order to.avo4d-fatradIctory _

apOro hes to the same problem, a condition which can defeat the educational

plan for the student.

In some situations, Speech Therapists may diagnose certain areas of

disability (language deficits, auditory discrimination, etc:) and this information,

may supplement testing data accumulated by the RRT. Before the educational plan

ilOpreparet All informatiop Just be coordinated.

If the studeht is to be shared, both teacheft should meet to jointly

ettabiish goals for remediatinthe areas which overlap. At a minimum, the

RRT.slould 6-1-ctice the same reinforcement techniques in the verbal areas,

whicW the Speedh Therapist has established. Such concentrated effort wilt
,

increase the probability of success.

In the areas of language disabilities, Speech Therapists may help the RRT

develop a program using Resource Room materials. This program may then be

introduced to the RCT for implementation 4n the classroom. In this way,

pro' ams can be utilized over periods of time decidedly longer than the

15 - minutes which a Speech Therapist customarily devoteSta,aegiudent.

Reading Specialists

Most students inneed of special help are experiencing difficulty

primarily with reading. Therefore, when a Resource Room program is introduced

into a school which already supports a ReMedig/ Reading program, guidelines ,

should be establithed to define referrals to the proper specialist.

c--2 7 -17z .
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. Procedures for plicement of students may be defined by the

principal, but the most effective method Is to allow tile RRT and the Reading

Specialist to jointly establish guidelines. In this way, both teachers working

together can solve potential problems before students become involved.

Usually Reading Specialists, functioning under federal guidelines, assume

responsibility for corrective reading students. These students possess a strong

potintial for.full remediation and, jherefore, the Reading Specialist can service

more students in small-group settings.

ARRTs are usually assigned the responsibility for remedial reading students,

those who are mentally impaired or learning disabled. These students do not

exhibit the potential for full remediation and require more individual attention.

and specialized procedures. In some situations, Reading Specialist's refer

students for Resource Room placement if they are not able to provide the

learning mode which the student requires.

°rice guidelines ah established, students can be diagnosed and remediated

by the proper specialists,therefore,jothis matter should be considered with the

111
-introductionAf any Resource Room program. .

Counseloft
#

. At the secondary school level, the Colinselor frequently'essumes an inter-

mediary role,, processing referrals initiated by the RCT for student placement

in the Resource Room program. This is an appropriate duty for the. Counselor

since he is the staff member most familiar with the student's class schedule

and can protess any schedule changes which may become necessary.

.
The Counselor is also the staff member most familiar with the student's

background,,,aspirations, and past performance. In thisrole, he can supply:

information which may have an effect on the educational prescription which RRTs

create to remediate the student's disabilities. /

Finally, the role of the Counselor usually requireS him to be familiar

with all of the ¶aculty and supportive staff members., When RCTs,request'help

with particular students, the Counselor may suggest referral for placement In the

ReSource Room program. Additionally, he ii the logical person to follow-lip

students processed out of the program and to suggest placement of such student's

'-18- 4
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with specific RCTs-where successfUT reintegration is most-Titebi-to-occur:---He--

may also,keep close tabs on;the student's progress and'suggest further

contact with the RRT, if difficulty. arises.

'If the responsibilities of the Counselor, which affect the Resource Room--
-

program, are defined when the model is first established, the time gap between

identification of a need and'remediation will be closed. lUs will be pleased

with the,efficiency of the system and students will receive,help'as their needs

are identified.

school Social Workers (Pupil P onnel Workers)

This staff.member is the specialist most familiar with the student's_ social

emotional behavior and with the student's parents. As such, the School Social

WorkerA1SSW) frequently shares responsibility for handicapped students with the

RRT.

Besides providing information necessary for an effective educational

-prescription, the SSW may initiate and coordinate a plan,to establish

appropriate behaviors in-the student. If the RRT is participating in such

a plan, close contact ggould be maintained with the' SSW.

Anbther service with the SSW can offer the RRT is.to act as an intermediary

or.: referrals to more extensive private and community services. For example,

the SSW may act as the school contact 'person for students on probation or under

pSycbiatriccare.

If the student becopies a problem While in the Resource Room, the'SSW would

be available to provide consultan*,id. This will probably reqbtreobservation

.
of the student while in the Resource

.
Room, written behavioral plans for the RRT

to follow or scheduling of counseling_services. Consistent follow -up in order

to update and/or phase.out the program is,also,required. If these procedures are

-used, the -RRT will gradual.lycbe tra.tged in effective procedures for reinforcing ,-

desirable behaviors and in methods for communicating with handicapped students.'

Ihis, in turn, will lighten the SSW's dutiesand result in the extension of the

1W__s_serli2es_to TargerpopuTation of students:- ,

9;-
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School Sychplogists

As theqexpert on formal diagnosis, the-School Psychologist (SP) is required,

bylaw fn many states to label the handicapped students In this maAer, school

districtS receive school* aid designated:. for-Special Eddcation.

RRTs depend on SPs to assist-them M-Ifite-rpreti-ng-test data, preparing ,

--

realistic educational g6-as, and suggesting effective teaching techniques.
_ ... .

'Nese services ce
,

e Riidaare handled through periodic visits to the
-- _

.

.
.

_

Room, written follow-y-10 designated students, anddiscussion of the-latest

materials and for teaching the-handidaPped student.

When infwmaWiagnosis by the RRT is inconclusive, the SP provides more

indepth diagnostic services. The test results should beinterpreted in such a

way as to-allow the RRT to realistically revise the educational plan for the

student.. Written reports should include suggesti ns for educational materials

and procedures uniquely suited to the.student's d'sability.

. .

Many RRTs need the support of the SP when they first begin interpreting

III

test data on students clas'sified as Learning Disabled. Frequently, RRTs will

need help in,lowering.their expectations and in revising time limits for

handicapped s ents. All of these needs are met by a competent SP who possessest

iuda realistic a titude toward handicapped students and commitment to the Resource

Room program as the most humanitarian technique for educating students with
- .

special needs.

Classroom Teachers

The mostlimportant personin the success or failure of the Resource Robm

program is the RCT, since it is she who will identify, refer, and teach the

handicapped student. RCTs must.be.convinced that this techrOque educatin

special students (mainstreaming with Resource Room support) is the most effectiv ,

approach. Many will not have difficulty with this concept because they are

already individualizing their material as a result of a strong child-orientati9p.

Others will express doubts and concerns about their ability to instruct such

students and the lack of time for "so. much work".

This latter group should be*taigeted for special attention including various

fofums where they can openly discuss their problems and attitudes._ In-Service

can act as one such forum and RCTs should attend these phesentations with

the intention of updating their educational training.
. b. ' sl

3-0

\

-20-



...."

.
i .

11,
,.

.i At In-Service .programs, those responsibilities of RCTs which affect the Resource
. 1 4,

Room, program cari:ibe Clearly _defined and the special services which are available .

to supplementthe RCT should be discusted. Following extensive In-Service training,

RCTs should be expected to identify, properTy refer, aiira-t-s-ist in the mainstreaming-

of students with special needs.
s

Such specifics as inviting the RRT into the classroom to observe pOtential
,

Resource Room students,,partfcipating with the-RRT in establishing educational

goals, visiting the Resource Room to gather suggestions for effective teaching;

and following up the program by modifying classroom curriculum should be

initiated by the RCT when apprOpriate. In all instances, the RCT must remain

interestec?in the welfare of handidapped students arfd open to suggestions from the

RRT. Additionally, the RCT who is convinced that such,jndividualized goals and

techniques are effective, wilT,find herself inadvertently scrutinizing afl of

the regular classroom students in order to identify other students with special

needs.

Final 3y, if the Resource Room program and the processof, re-education has

been effective, RCTs will generalize many of their new skills to the total class.

Individualizing will become widespread at least as far as it is reasonably

appropria e and feasible. The result will be 0 learner orientated edUcational

system, ne which aitempts to meet-the needs-of- ally-students:

Resource Room Teachers/Teacher Consultants

Generally, schoial- systems ,recrdit Special Education teachers to serve
.

-as' RRTs. Most are trained in tpaching mentally twaired students-and,

therefolT, seek re-education in techniques for working with emotionally impaired-,

And learning disabled students. RRTs who cantit .return to the'university for

\ ,

retraining frequently seek In-Service to meet this need.
\

A

\i.

.

. yhatever her educational background, a good RRT possesses very specific

--,.\

skills and characteristics. These include kno1,/M5eof the curriculum required

in cerpin key courses, familiarity with writing and' achieving educational
. -

goals and performance objectives, and the ability to use appropriate diagnostic,

rtools. The- RT must also be aware of current research, materials, and techniques

for teachin handicapped students.

31
-21-



j

Th e skills are only effective, howe'ver5, if the RO,possesses the, ability

to shade this information with the RCT. This requires a great deal of empathy,
-

. ,

understan ing, assertivenefs, and patience, all in the proportions appropriate for

the indivi ual situation. 'The ItCT must be aware of the skills offered by the

RRT and she must be will g to request these services. In order to achieve
1

this degree f cooperatioP, the RRT must either possess those personally char-

acteristics w ich naturally engender trust, and emanate ability 'and concern, or

she must active y engage in a program to establish effectiVe staff relaticp2s

(see Chapter Id. The overall goal mat be good working' relations with the .

majority of the staff 7 a task which successf0 RRTs pursue on a continuing ba,sis.

The ability -tot"get along" with supportive staff members, building

principals, administrators and parents must also be part of the RRT's personality.

Techniques for communicating with these involved adults must be carefully .

considered and appropriately implemented When the program is first adopted.

The techniques chosen shoutd fit-the style of the RRT and the9style of the

school.

Finally, tke RRT must be p rceived by the handicapped student as an

adult intimately concerned about \the'fdelings, achievtements, and future of the

student. In order to establish such a relationship, the RRT must be both objectively

and subjectively involved with her students. She must; be Clearly aware of the

'student's cognitive,, psychomotor, and affective needs but she must be able to' portray

- empathy and ,personal concern while servicing these 'needs.
,

A RRT who possesses "master teacher" skills'and personality characteristics

which allow her to work closely and confidently with everyone concerned, provides

the-central-force-fel-a succesfti Re§ouive Room program. Therefore, school

administrators should carefully consider the desired effect of the Resource

Room program when hiring.,a *RRT, and should staunchly support her when
3'70

She implements the progrard.

Aides

'Resource Room programs provide services to individual students or to

small groups, of students with simlar needs. Most provide direct.service to 15 - 25

, students daily, all of whom require tensive individual attention. In order

' to service these needs, aides are frequently used.

3'?
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co'iir_se credit for practical _application of child study_principles) ._or may

be classmates of the special student.

4Aides fall into several classes: paid adults6Tvolunteer adults, and peer

tutors. The latter may 'be enrolled in a,high school program which provides

These students' provide a valuable service .to the Resource Room program while

- enriching their own repertoire of.skills. As peers, they have the ability '

to establish a close relationship with the students they tutor. They are able

\ to discover the peculiar interests of their charges and to suggest appropriate

changes in materials and techniques. to the RRT. The result is an educational

plan' uniquely geartd to the needs of the special student.

Resource RooMirograms, however, genei'ally employ paid adults to extend

the services of the RRT. Such aides are used to prepare materials, follow up

students in the regular classroom, and implement carefully detailed instructional

plans with individual students. Their usefulness to the overall program is obvious.

The addition of a qualified adult to the program (many extend their skills

by attending courses at community colleges), allows the RRT the flexibility

to provide service to the RCT on a needs basis. Time for helping RCTs to modify

curriculum, for diagnosis of students' strengths and weaknesses, for materials

preparation, and for team teaching is made available. RCN abd-handitapped

students receive supportive service while the tutorial and remedial activities

of the program continue. The school wide effect is.immediate and significant.

2

If finances are a problem, volunteer aides may be solicited and

trained by the RRT,. Such' aides assume responsibilities coromensurate with

their ability. Frequently, RRTs will train several volunteers, who' offer their.

services fol. an hour or two a day. ',A]though scheduling can Ise a.problem, the

addition of an efficient' aide is' usall4WOrth -the extra planning time.

. Furthermore, as time passes, aides become more skillful anck therefore, require
n.'

less superVision and instruction.

All aides should receive on-the-job training in educational procedures

and child development concepts. In return), they should realize a responsibility

to. the Resource Room program which includes punctuality, loyalty, and cooperation.

Additionally and more importantly, confidentiality of information should be

practiced at all times.

33
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'Aiy benefits which-result from the use of' aides will be worth the RRT's

eff rts. deafly, the program will utilize its aides in such a anner as to
.04\

,pr vide_ Inc singly effective service to the RRT, the handicappe tudent,, a d

the oVerail sch ol program.

34-
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STAFF RELATIONS

Mast Resource -Room Teachers (RRTs) and Teacher Consultants (TCs) are forced

by the very nature of their roles to work closely with administrators,-teachers,

parents, and supportive staff members. In"many cases, the RRT must affect a change

in the philoisophy of the genera, education staff toward Special Educat ion students.

Generally, this change must ben with the RRT establishing rapport with-

the staff, bedause dkly when she is accepted will Regular ClaSsroom TeaChers (RCTs). .-

cooperate with the Resource Room prbgram.

Under the self-contained, Educable Mentally Impaired model, RCTs freely

referred Underach4eving students for*special placement. The result was usually

permanent removal, of the student from general education.

4"

'
.

4,1\
. g

With the Reiource Room 'model, however, the RCT does not 'have this Option. .'

2) tudents referred for diagnosis and possible placement, remain the respbnsibility

_ of the RCT. If placement in the'Resource Room is agreed upon, the student is not

removed from the regular classroom. Instead, the student receives tutorial and/or

remedial aid for short periods of-time each day. This help may even be adminiitered

in the regular classroom. Therefore; the RCT retains responsibility for the

student and, in most cases, most have help plan an appropriate educ ational

program.

,
If students with sReslal nem4ts are to function in the regular classroom,

, .

the RCT must adjust the academic program to fit the student. Thus, a refirral

vfor Special Education or Resburee Room placement implies indirectly,a request

.
for help within the confines of the regular classroom. This then forces the

consultant (see

As in the case of ill consultants',a large degree f interpersbnal skill
44,

is essential. Classroom teaChers must lew the RRT as/dependable and conscientious,

a master teacher.who possesses exceptional knowledge if students, educational

ttechniques, and individualized material, and a person who can transmit this

knowledge to the RCT with empathy.

/
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Techniques for Use with Building Principals

: The process of creating the right impression with the staff-can easily

and effectively be initiated by the building principal. Adequate introduction

of ft-Resource Room Abram, its goads and procedures, and of the RRT's\

services can establish a solid foundation for the prOgram. From this basis,

however, the RRT must adopt a program aimed at securing good staff relations. What

the program is and how it functions depend on the style and size of the staff,

0

but it.will undoubtedly' require varying degrees of communication. For only when

communication is functioning satisfactorily can the.program operate effectively. .

'Whenever possible, personal contact should be the desired form of

,communication. This is especially important when keeping the.principal and

other administrators inforMed of students' successes. Techniques useful for

meeting this goal include:'

1. Weekly visits with the princiapl to,-4iscuss programs

and students.

2. Ongoing visits by the principal to the Resource Room

in order to view the program in progress.

3. Presentation of test results, studfnts' worksheets, and

other objective evidence of progress.

_Parental -plenure with student's success expressed to

the administrati*

5. Classroom TeacheApleasure expressed to the,principal

6. Posting of monthly schedule of case load in student-hours

where administrators can study it: (Student hours indicates

total time each.student is in the Resource Room per week).
, 1

%

Techniques for Use with Cl ss room Teachers

These attaPts at keeping,the principal informed will have an overall

benefit for the program,,but it is Still the RCT who must seel6e RRT as

the professional on whom she can call,when"problems arise. 4

Most RCTs are relatively secure in their educational positions. As a result,

theywillingly seek help 'for their handicapped students, at least initially.

ltiS the.students of these teachers that the RAT should cierefalY service

because they offer the greatest likehood of success, and this sues will

influence other RCTs to refer students with special needs. One techni.que*ich
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"

RRTs usually find effective is to cultivatethese initial refeTalil'by making'

requests of the RCT which'are easy-to fulfill and by reinforcing them contjnuously.

Much Teinforcemenf.by the. RRT will required, at 'tirst, but eventually positive, .

feedback in the formof the student's social and academic 4rOwth will take over

and.the'RCT will generate her'own reinfOrtement.
Graduliy, the RRT can fade

out direct service, as training prOcedures she uses with the RCT take hold.

The RCT should, however,always be aware that' Resource Room services Are available

when needed.

\'

4

If this procedure is successful,. the Classroom Teacher will.spread the

word. Other teachers may then be encouraged to seek RRT service. Initial

successes generalize not only to other RCTs but aTso'to all the students in

the classroom. This latter phenomena occurs because one successful experienCP

usually results in a new outlook on the part of the RCT. She begins to identify:

other students with problems, some of whom she will refer to the RRT,and some

for whom she will-,,individualize within the classroom. All of this'. occurs

as a result of the training provided by the RRT. Therefore, initial success is

critical and RRTs should kpgin.their attempts to influence the staff by'starting

with sitdations and teachers which have the best chance of succeeding.

Another method which helps build status for the Resource Room program is

for satisfied parents and teachers to express their.feelings to administrators

and school board members. This feedback system allows the administration to

realize the worth of the original decision to establish the program. Indirectly

and directly; the RRT.will benefit from this public relations, move.

Perhaps the most effective positive feedback for the program is the student,

himself. His "successes will translate into new control over his behaviors in

the classroom, academic growth, and positive attitude toward school. This

will be obvfous to everyone concerned and will add status to the Resource Room.

program.'

'Not all RCTs will be convinced that this program is worthwhile. Some"

will probably-never change no matter what the RRT does, however, there is some logic

to keeping the lines of communication open and constantly exposing the services..

38
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and successes of the program. At some rime these ROTS may become so desperate that

they will seek help from the RRT, even thbugh they may originally have been

opposed to the Reidtirte Room concept.

Awereness of the program also.eliminates confusion and criticism. The RRT

who'walks through the halls when everyone else is teaching will guard against

unfair gossip by letting everyone know ahead of time that a flexible schedule

is necessary if she is to work directly with RCTs. Therefore, common sense

requires the RRT to be open about her services and to keep everyone informed of

her responsibilities and techniques for handling them. Some techniques for

meeting this goal are:

Posting a schedule of students assigned to the
program, amount of time used for servicing them,
and total amount of hours involved in consulting
and materials preparation. This roster shou1C-

.be displayed in the,t4achers: lounge and updafed-, o

mgtithl y. .
.

2. Scheduling RCTs into the Resource Room for an
hour each month in*Order to demonstrate how the
progriaM works. If the RCT's class cars, be covered

by the RRT's aide, this.is most effecti'Ve.

3. Establishing and/on coordinating the student's
perlormance_objectimesmwdth the RCT.

4. ,Requesting the RCT to visit her students in the
Resource Room so that the RCT can'get some
Ideas concerninitechniques which are effective.
Performance objectives can also be revised at.
thistime.

5.- Allowing the RRT to exchange teething assignments
Aiidth-the RCT so that each teacher can gain a
better understanding of-the other's role.

6. Sending samples of the student'S,work to the
RCT with-notations.- This helpsqhe-RCT
:to know'where the student is at all times and
to request chiffges An the program._

.

7. TeaM teaching'with the RCT, especially et,,the
secondary level in .classes Where there are large
numbers of. Special 5ducation students,'

. AdminiSter RCT's tests to special students on-,

an individualized basis and inamanner Which
-offers the. student the best chance for success.

9, Preparing or supplying spediallmaterials,ftr
-useinthe-regular classroom:



S.

At the secondary level, RCTs frequentlY restrict their interactions

to those tea.chers instructing within the same 'discipline. Therefore, RRTs

may'attend area or curriculum meetings on a regular basis. Not only will this

allow the RRT to communicate with a group of RCTs, it will also keep the

40 RRT aware of current practices in the various subjects, a task which can be

overwhelming to a. secondary RRT.

151e

Techniques for Use with Supportive Staff Members

SupOortive staff members such as the SchoO) Social Worker, the Counselor,

Reading Specialist,, Speech Therapist, and the School Psychologist can be a

wealth of supporfto the RRT and, generally, possess im03rtant information about

;students. RRTs should cultivate good working relationships with these personnel. ,,s

One logical technique for doing this is to request information from them and

to incorporate their suggestions in the educational plan whenever appropriate

Every attempt should be made to include them inthe decision making process and

perhaps in team meetings. Naturally, they will appreciate being kept informed

of the student's progress. Therefore, the RRT should encourage itinerant staff

members to dtop in weekly and should visit the permanent staff members as often

as necessary.

-

There-is a natural overlapping of services offered by the RRT, th&reading

ialist,-and the Speech Therapist. ,Sharing,of students is frequent and, thus,

Should be sharing of materials and ideas. Performance objectives should

Ointly reviewed to coordinate services. A closet relationship between

se three specialists will also redude antagonisms concerning territorial
,

rights. Since the RRTAs assumed to have.some consultative skills and since

She is probably the newest faculty members, it is her duty toopen the fines of

communication. Inviting the supportive staff members into the Resource Room to

examine materials or to discuss' procedures is the easiest way to begin.. In most

cases, understandinTwill lead to cooperation and the student will benefit from
"N.

twice as much individualized attention.

*.
-

.

i I ,' .: 1
,

Once the IT establishes &good working relationship ith.the administration,.

.RCT, and supportive staff,_ these personnel will/be more cepting of the Resource

Room concept. As ,the program demonstrates succesS:theSeierSonnel will be forced
,

.
to'review their.ideas of Special Education and to change the4philotophtes

where.necessary. The result of good staff relations then is better education
,

for the handicapped Student, the ultimate goal of the-Resource Room program.

4 0
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-9L

5



Chapter .1: A Structured ,Classroom

Layout
,

t
.

' 30
7 - - - -

I .. Equipment . , t 31

Floor Plans .. 34
,'? S.

...

Page

_

O

0 4.

d

A

16

41

O

z

A

O



: p

A STRUCTURED D CLASSROOM

Resource Rooms should be flexible enough to handle a.vartety of

different needs at any given time._ Therefor4, a carefully engirieered_structire

is appropriate.

- -Layout-
.

-At least three' different areas should be specifically defined:

(1) an individual study area, (2).a group study area,'and (3) a reinforcement

area. A fourth area to handle timeLout situations may also be established.

One'otherrarea which should be planned is a section for the teacher and/or

paraprofessionals to work.

The individual study area should include 3 to 8 study carrels. If

carrels are not available, single desks can be physically separated through.

the use of large pieces of cardboard or any similar material. The idea is to

tone down visual and auditory distractions so that the student can concentrate

On the task. Gradually these stimuli can be re-introduced in order to condition

the student to their presence.

Individual-Carrels 'fay also act as listening centers through the use,

of head sets, tape cassettes, language masters, etc._ Programed machines may also

be set up in carrels. When establishing centers using this type of equipment,

be sure to consider the location'of the electrical outlets.

Since st

individual

ents will be working on materials programed for them,

xes, gnvelopes, or open files should be situated near this area.

_ In this way1 students can pick their own materials .as they enter the area.

Group study areas should include table and ,chair arrangements suitable

, for handling several small groups. In an elementary setting, chairs should

be of various. heights. Bulletin boards and'blackboards should be in close

proximity and portable ones may serve as dividers to separate these groups from

the other students. Learning games should be stored nearby.
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.

.

.

The reinforcement area may revolve around an area delineated by a,

rug and may include more relaxed furniture such as overstuffed chairs,Cupboartds,

and bookcases in order to decrease the traditional "school-rodM" look, This

area should be easily visible and may include appropriate magazines, books',

games, and in some cases, a store from which students may "buy" their rewards.

The student should enter this area without associating it with feelingsof past ,

Q t failures or difficulties.

If a time-out area is called for, it should be an area physically

isolated within thclassroom. A corner of the room with only a chair is

. genally acceptable. Sometimes an effective technique is to set up this area

'heal the reinforcement area. This allows the student in the time-out area

to view the rewarding situations from which he is being restricted.

Since most of the lessqns presented in the Resource Room are

individualized, materials preparation, is an ongoing process. 'This necessitates

a work area separated from the actual learning environment by dividers. Such

a space for the teacher and paraprofessionals may include a teacher's desk, chair,

file cabinet,' work table, and storage space. Having this area segregated from the

rest of the room allows the staff a place to work without having the learning

areas cluttered with materials being organized.

Equipment

Resource Rooms vary in the kinds and amounts of physical plant equipment,

however, the following items are frequently found:

a

Normally supplied by principal as standard eqUipment --

~3 - 8 study carrels or large 3-sided cardboard sheets

5 - 8 individual desks and chairs'

several blackboards

several bufletiri boards

bookcases of various sizes

Some of the above may serve double' purposes by being used to
divide the room into separate areas.

1 - 3 large tables

4.- 12 chairs otvarying'height's

file cabinets for the RRT's materials

1 large cabinet for storing A-V equipment
/
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Normally supplied by RRT -L

an area rug

.overstuffed chairs

open files, boxes, or,shelves one.for each student -- stackboxes.

or individual corrugated drawers .

Hardware which many RRTs usually find helpful include:

cassette recorder

listening' centers (headsets)

record players

opaque projectors

individual filmstrip previewers

language masters or audio flash card readers

*tachistoscope

controlled readers

overhead projector

_Qther_item to _keep in_mind when_planning_the room's organization

include the availability of electrical outlets, facilities for storage of

Materials, areas for quiet-activities, and space for gross motor skill

development. Adequate lighting and ventilation should also be considered.

P

Dividing the educational setting into a number of appropriate areas

is especially important in the Resource Room program for a numberof reasons.

It allows:

TheART to provide educationally handicapped students with

the structure most have not incorporated in their learning

style.

2. The Resource Room to function as a variety of individual

learning environments .appropriate -for many students

with special needs.

.

3. The student to connect positive reinforcement with learning -

a technique which is freqttly-lost-in the large-,regular
,

classroom situation.

44
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For more information, those interested may read Frank Hewe'tt's The-Emotioully

Disturbed Child in the Classroom.

included on the foAlowing pages IFi-gores 1, 2-, and 3) are4 10,or plans

which demonstrate efficient structure.

4 %, -
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DIAGNOSIS

In this chapter, the diagnoStic,duties of the Resource Room Teacher (RRT)

ara,discussed a6d a rationale for creation of specific informal tests,is presented.

Testmaking procedures and generally accepted norms are suggested and, in some

cases, examples are provided.

Areas covered are, generally, more appropriate for diagnosing strengths

and weaknesses in elementary level students. However, this is not an oversight.

Most older students with learning problems actually demonstrate severe reading

disabilities. In other words, no matter what the original problem, the high

school student usually needs remediation in basic reading skills or tutoring

in subjects -which require difficult reading material. Furthermore, older students

do notihave extensive amounts of educational time to devote to remediating

primary level weaknesses. Besides this, they have already learned to compensate

foremost disabilities. by using more effective sensory channels for gathering

information. Finally, they are mainly interested in passing required coursess

in order to graduate.

RRTs and Teacher Consultants (TCs) diagnosing learning problems at the

,secondary level(should consider the real needs of the student and the amount

of time available. Tpis will determine the_ learning areks_whi0 _should

investigated and remediated or tutored. If diagnosing learning difficulties

at this level is necessary, appropriate test§ can easily be created from the

'ideas suggested in this chapter. Adpiiitionally, the reading, spelling, and

- math tests outlined in this chapter, cover basic skills which are applicable no

matter what the student's age or grade level.

Ideas for diagnosing strengths and weaknesses in various learning modality

combinations are presented to this chapter. Specific tests are not included

because the most practical tests are those based on the text bool5s used by the

Regular Classroom Teacher (RCT). RRTs and TCs should create short individualized

tests just as they create individualized learning prescriptions.

RRTs who establish performance objectives for their students, frequently

discover that standardized tests do not 0,equ4ely measure students' growth. These

test guidelinei and suggestions, based on the concept of criterion reference testing,

are presented in an effort to fill the void. Such test results allow the RRT

discuss students' strengths and weaknesses as -.they directly relate to the RCT's.

curriculum. This is possible because test items are drawn from texts which the

RCT is using with the student.

p -37- 50
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arithmetic (computation) are included in the chapter because" ost spelling and

math texts cover the same sequence of basic skills.

Each grade level series of tests requires,only 8-12 verbal or auditoriitems.

With some forethought, a Peabody Language Development Kit, two testsheets, and a

selection of small toys, the RRT can easily pinpoint the iiiore'obvious areas of

perceptual difficulty. testsheets createaLfrom_students' basal reading texts can

be used with other students functioning at the same reading level. Besides

'demonstrating student's learning styles, test d4a may be used for post testing.

7 In this manner, RCTs can see the student's accomplishment as it directly relates

to classroom curriculum--a practitat approach

4

ito diagnosis.

Additionally, suggestions for tests of phonies, word recognition, and

reading comprehension are presented. However, specific tests f r spelling and

Suggestions are presented for observation of behavior and for diagnosing

difficulties in the following learning modalities and subject areas:

.0

Rationale

Visual perception with motor output (no memory)

Visual perception with verbal output (no memory)

Visual perception with motor output and memory.

Visual perception- with verbal ,output and memory

Auditory perOlOtion with motor output and memory

Auditory perception with verbal output and memory

. Phonics-including auditory discrimination and blending

Reading-including ward recognition and comprehension

Spelling-Levels I and II ,

Arithmetic (computation)-addition, subtraction, mbltipfication,

division; whole numbers, fractiOs, decimals .

r

Throughout this Handbook, the term DIAGNOSTICIAN refers to the RRT. Precedent-

for this role can be found in the use oftDiagnostic-Pre eririve ieachers.in the

COntinuum Schools to Maryland. Since RRTs and TCs are intimately familiar with

the needs of handicapped students, they are more likely to create realistic

.diagnostic tools.

Since all students possess, preferred learning approaches, diagnosis is

he initial step in planning effective educations] objectives. This is particularly

true when teaching studcits with.special needs. 'Diagps,is is the process, whereby,

the strengths and weaknesses of a student are determined so that appropriate

at_
4-



educational planning can result, It -implies careful accumulation of facts and

thorough evaluation of results'before.an educational prescription is written and

prior to choosing instructional materials and techniques,:

Diagnosii*should begin with an on the-Regular ClaWrooM-

Teacher's (RCT's) observations and anecdotal records, and should include examples

tf the student's work. If a RCT is not adept in observational skills, esource

Room Teachers or Teacher' Consultants must train them, Since info'rmatioti from this

source is a natural prerequisite for appropriate Special Education,referrals.

Involvement in this process allows RCTs to function as valuable members of the

educational planning team, encourages confidence in their ability to pinpoint

problems, and shortens the actual testing time for diagnosticians.

Such an approach assumes the RRT or TC possesses observational.and consultative

skills. RRTs or TCs must also possess knowledge of a variety of informal and

non-standardized formal ,instruments; must be capable of administering the tests

with ease; and should be proficient in interpn4ting the results.

(-
If RCTs,can provide accurate information, the diagnostician can form an

hypothesis concerning the student's difficulties. This will allow testing to

begin at the highest .possible level, thereby eliminating excessive time in

the testing situation; time which is frequently frustrating to the student

.and'inefficientfor the- RRT orTC.

The RRT or TC generally should be responsible for the working diagnosis

because:

(1) Students respond better in a testing situation when the tester and

environment are familiar.:

(2) The RRT or TC can base the diagnosis not only on what the student

did in the testing situation, but als-o on the subtle changes in

behavior which the- student evidences aring testing.

'(3) Prescriptions based on first-hand_ inforMation are generally more

effective than prescriptions based on someone else's notes.

...(4) Ongoing evaluation in the form of pre/post testing on_specific

performance objectives is an important consequence of the original

diagnosis.

Diagnosticians working in the Resource Room model are most interested

in finding the student's highest level of achievement in various cognitive,

peeptual, and psychomotor areas. The 'are not interested' in labeling students

with unessential titles or in information which must be inferre

-39 52



more formal stodardized instruments administered by School 'Psychologists. '$

Instead, they rely on observations and the more practical informal tests based

on tU local school curriculum, and on. individual achievement tests. They may

*also, include informal assessment of various psychomotor and perceptual skills

(visual, auditory, and,tactile/kin-esthetic) related to the'cognitive areas tested.

Since an initial diagnosis may result, in a detail0 educational preicriptign,

some of the informal techniques suggested in,this chapter may also:,be used during

the pre/post testing stages. The,chaRter on prescriptive teaching (see Chapter X)

explains the importance of building such evaluative steps into a se ies of, edu-

cational -goals and objectives. RRTs and TCs already familiar with tRys process

should introchlde these or similar' assessment techniques to the RCT. In his way,

the educational plan, based on the initial diagnosis, is updated continuously.

44,
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OBSERVATION'

Rationale .

. '

Observation is a critical component of diagnosing strengths and weaknesses.

Careful-- ObServatlón can sastitute for several lfour-s of-t-gting and-can Trovide

information of a more bracticarnatUre. Matt thorough diagnoses; however, are

based on some combination of both observationin the natural environment such as

the classroom, and results based on diagnostic testing;

Following a referral ,.by the RCT, the RRT should,specify theneedfor

observing the student both in and out of ,the classroom. ,Theusual procedure:is

"'"-- for the RRT to unobtrusively slip intothe back of the classroom and quietly

watch the class functioning. The intent is to have the student remain'onaware that

he is the subject of the observation. At nb time should the RRT participate in

the class activity. This procedure should be repeatA several times until the

required information ts accbmu4ted.

'Observations should be done over several days or weeks and should encompass

several school settings. Theikhavior observation workSheet which follows, allows

the observer to record information from a .number of areas which might be pertinent

111 to the educational plan. These areas were chosen because they can easily lead to

4 educational intervention techniques and lend themselves to efficient organization

.-ofdita

This worksheet should be employed by the RRT following the referral and

prior to actual diagnosis. It should be filled out as the observer notes specific

behaviors in the student. When these behaviors are recorded, special attention

should be paid to preceding and res'uYiitig events and to the behaviors of involved

' -peers and adults.

is



0
Name of Student: Date:

-Grade:

Teacher:

OBSERVATION OF BEHAVIOR WORKSHEET
Motor:

k-T.:

Handedn'ess fl eft, right, undecided, etc.)

is Paper/pencil position (paper not slanted properly, pencil not held correctly,

etc.)

Fine motor ability (difficulty, writing, coloring, cutting, copying, etc.)

L.

Gross motor ability (awkward walking,, running, doesn't participate in

playground grames, etc.)

Other

"Language:

Quantity (doesn't speak, only responds to specific questions, answers

with"yes"'or "no", etc.)

Quality (speech impediment, language disability, whispers, etc.)

Other

Perception:

,Tactile kinesthetic (.experienced difficulty writing on board; has trouble

completing puzzles, etc,)

Auditory (needs oral directions repeated, inattentive during story time, etc.)

Visual (can't match patterns, doesn't note important details in pictures, etc.)

4Other s, r-
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Behaviors: ,,,-. As .,,p,i.

Ability to Attend (daydreams, short attention, spank etc.)

=fr Fatigue. Fact or _(_tires_ in
7-earl y f teinoan , requixes_moretime_ to_ _complete

"tasks, etc.)

Organizational Ability (worksheets are confused, writing ,doesn't folrOjw

lines, etc.) °

Frustration' Factor (gives up easily, won't try difficult tasks, etc.)

Signs of Tenseness(holds pencil very tightly, frowns with concentration, etc.)

Distractibility - hearing (attends to sounds, in hall, others talking nearby ,etc.

instead of assignment)

Distractibility - seeing (attends to students walking by, coloribl pictures

'on walls, etc. instead of task)

Functioning - in a group '(wifsrks best with others, hides in group, eta..)

-FunCitioningc- one-go-one (performs better with iiidividiTai attention,-hate-§

to tte singled out, etc.)

Socialization Level (introvert,.extrovert; leads others, etc.)

Other

Comments;

56
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INFORMAL TESTS OF SPECIFIC SUBJECTS

Once the student's primary learning mode' is established, the appropriate

subject areas may be assessed. Naturally, the diagnostician will only test those

areas 'in which the 'student has some functional knowledge. For example, kinder-

garten students would not be tested for reading skilgi.

Included in this section are suggestions for informal tests of phonics,

reading word recognition, reading comprehension, spelling, and arithmetic. All

are diagnostic in nature and.are intended to supply the RRT or TC with information

about the student's strengths and weaknesses. Basedon these types of information,

effective educational prescriptions can be created and appropriate changes in

the classroom curriculum can be suggested.

It may also be helpful to occasionally estimate grade level expdtfancy

for certain students. Therefore, a formula proposed by bbnd and Tinker

is suggesad.

-G ra de-Expect-en cy-=,
Years in School x I.Q.

100

According to this formula, the stu grade leVel expectancy can be

estimated by multiplying the number of ars he has been school by his .

intelligence quotient, dividing by 100 and adding 1.0.. The resulting figure

will represent the grade at whith the student can ivalistically be expected to

function. Students Who function 25% below expected achievement levels are

experiencing signifi nt difficulty.
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At- k-
Informal Phonics Tests

In Order to test, pre-reading skills, the student's knowledge of phonics

must be surveyed.

.
Letter Sound Recognition

One easy :technique to establish the student's ability in this area is to

make a series of flash cards, one for each.letter of the alphabet. Additional

. cards should be hide for:

consonantdiagraphs - sh, th, wh, ch
-

consonant dipthongs - ay, oy, ee, oi, oa, ea, ai

Students will also need a pencil and paper or blackboard and chalk. Any or all

ofthe followin§, procedures may be usewith the cards.

1).. Visual perception with verbal output 'and memory. Show
consonant cards to student one at a time. Ask student
to name letter. Note which letters now known.

-2. ,Auditory perception with verbal output and memory.
Say sound of consonant. Mk student to name letter'
which4as that sound.. Note letter/sounds not known.

3. .Visual perception with verbal output and memory. Show
consonant cards one at a time. Ask student to give
sound-which-goes-with -letter-. Note-soundgetters-not
known.

4. Visual perception with verbal output' and memory. Show
vowel cards one at a time. Ask student to say long
vowel sound that goes with letter. Note errors.

5. Visual perception with verbal output and memory. Show
vowel cards one at a time. Ask student to s_ ay- short

vowel sound. - Note errors.

E. Auditory perception; with verbal output and memory.
Say the short vowel sounds. Ask student to give letter
that makes sound. Note errors.

.7. Visual perception with verbal obtputand memory.
Show:consonant diagraphs and consonant diphthongs
cards one at a time.' Ask student to give sound
for each. Note errors. .

8. Auditory perception with motor output (writing) and
memory. Say consonant sounds. Ask student to write
letter that makes sound. Note errors.

9. -Auditory perception with motor output (writing) -and
memory. Say short vowel sounds.. Ask student to write
letter'that maket sound. Note errors.

58
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Auditory Discrimination

Since phonics depends so heavily on the ability to'discripinate sounds,

many_ d tag no &tic ians _include st_slibtesiii_this_ _area Au.ditoni_Idis_criini

may be tested by having the student turn away so that he cann t see itetesteris

mouth. A series of two identical or similar words are spoken and the student

notes if they're the same or different. Usually the vowel socinds are vailed.
,

.in the following manner:

fat - fit
hot - hat
but - bat
cut - cut

Blending

r-

sit - set

pick - pick
tan - tin
-ten - tan

A short test of blending skill may also be included. ;Such a subtest
I IA

can easily be created by using compound words, single syllable words, and

multi-syllable words. The diagnostician should say the words in sections

and ask the student to put the sounds together and make ttie word.

For example:

moon' = 1 ig ht
-s ee---s-aw-

s'- ink

sand - man , th - ing .

grand - father ter - noon
can - dle com - fort - a -
sand - wich

ti

ble

Results from this group of subtests will provide information about the

chiles learning style and about the word units which need remediation. Significant

weakness in auditory discrimination shoulTbe investigated byjequesting a more

formal auditory discrimination test and a thorough hearing examination. Inability

to blend 'sounds together will cause difficulty in learning to. read if phonics is

the primary approach. Blending sounds exercises should be introduced tch.t4k_
student. If, over time, they.prove ineffective, a different reading approach

such as Language-Experience or Linguistics should be:considered.

. 59
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Informal Reading 'Tests

.

The best 'redding tests are those prepared from basal reading series in use

in he class.rzomRRIs_anci TCsLcan_easily_prepar-e-these_tests_overtime,-as-

the need' arises. Test results can provide practical information for. remediation

in the Resource Room,,and the tests themselves May be used by the RCT as cririon-
,. , .

4based material.

Reading,tests should cover two specific areas: word recognition and

reading comprehension. However, the first step in preparing either test is to

check the readability level of the book being used to determine if it is ,a first,

second or third grade text. Above third grade, a readability check sIvuld be

run on'each story or chapter in the book.. Fry's Readability Formula `('see page50 )

can be applied quickly and will provide an accurate grade level:

t
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Word Recognition

In order to compose a worcrrecognition test for grades one through three, .

use every 20th Orrd from the glossary-of the student's` iasal reader. One

book at each level should be used so that this test includes several grade level

columns. List the words in column form, 10-20 per column, double spaced. Omit

proper names. Leave two shoh blank lines to the right of each word
c-;

For example: Primer

Word Timed Response Delayed Response

shoe
hat

happy

Use two index cards to cover, the words. Expose each word for one second

and place a check on the first line (timed response), if the student correctly

identifies the word. If he misses the word, come back to it.later and expose

it for 5 - 10 seconds. If he correctly identifies the word this time, put a

check on the second line (delayed response).

Words correctly pronounced the first time indicate inclusion in the

student's, sight word vocabulary. Large amounts of sight words demonstrate strong

visual memory. Words correctly pronounced the second time, indicate word attack

skills used by the student. Large amounts of correct words in the column generally

indicate good phonetic ability and strong auditory discrimination (the ability

.to sound out and blend together individual letter sounds).

When 10% of the words are missed in any one reading level, the student

has reached his level of frustration and he will be unable to function with that

grade level reading test. ..RRTs should begin remediation at the next lower grade

or instructional 'reading level.

Ok,

6-1

'I.
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'5e-,Reading Comprehension

In order to compose a reading-comprehension test, two paragraphs will be

ale

needed from each§rade-leVef. (Be sure -to afec-k-the-readability-level -of-the

;' material using. Fry's Readability Formula is included on Page 50 ).

Selggtions of 50 words are appropriate for PrePrimer and Primer levels';:

75. words are ;suitable for Primary level J:tooks; and 100-200 words are required for

Intermediate levels.

One paragraph at each grade level. should be presented to the student for

silent reading. Written questions should accompany each selection and students

should respond to them in writing.,,

d

The second paragraph should be read to the student and with questions read

so that the student-can respond orally.

Questions for grades one and two should be'literal in nature and, as.the

grade levels increase, questiOns should gradually become more critical. At the

sixth grade level and above, mast of the questions should be critical. Five to

__--ten questions_- is a_ suitable_sample.

e

Answers tp the oral reading paragraphs indicate;Jistening comprehension

ability at the reading level tested. Failure onmore'than 25% of the questions

demonstrates significant weakness in understanding material presented primarily

'through the auditory channel.

'emediation in the area of reading comprehension should begin at the

highe t grade level at which the student correctly answered 75% of the questions.

This, level of functioning is designated the Instructional Reading Level .

Changes or readjustMent in the methodology being used to teach.f.eading can be

implemented in the Resource Room or appropriate suggestions may bemade'to the RCT

or Reading Specialist.
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DIRECTIONS: Randomly select 3 one hundred word passages from o book or on article.

Plot Overage number of syllables and average number of sentences per 100 words
on graph to determine the grade leveLof the material. Choose more'
passages per book if great vanability is observed and conclude. thotfht book
has uneven readability. Few bgolcs will fall in gray area but when they do grads
Jam! scores ore mvolid. ,

EXAMPLE:
SYLLABLES SENTENCES

, 1st Huridred Words 124 6.6
2nd Hundred Words 141
3rd Hundred Words' , 158 " 6.8

AVERAGE 141 6.3

READABILITY 7th GRADE tree dot Plotted on graph)

-.ADDITIONAL DIRECTIONS FOR..WORKING READABILITY GRAPH

-a." Randomly selept three sampA passages and count out exactly 100
words beginning with a beginning of a sentence. Don't count
numbers. Do count proper nouns.-

.

2. Count the number of p'entences in the hundrePwOrds estimating
length of the fraction of the last sentence to the`nearest 1/10th. ,

1'

3.. Count the tot-el-number of syllables- fn the 100-word passage. If..--. .
you don't have a hand counter available, an easy way is, to simply

. put a mark -above.eJery ,syllable _over one In each word, then when
you'.§.et to the end of the pass'age, -count the .num'be'r of larks and
add 100, 1

. - .
1 .- . y ..... . .

4. Enter graph with average sentence-length and number of syllabl01
plot dot, where-the two 14es intersect. Area wbeie dot is plotted
will give you the approximate grade level. -, .

5. If a great deal of variability is found, putting more Aug" counts
into the ave rage is -desirable. cf'F . .._
- . ,

r
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Informal Spelling Tests
o

Spelling tests should be ba ed on words learned in the student's basal
reading series. If a specific sp fling text is used ,in the claSsrocim, it may
function as the

$
basis for the diagnostic spelling test.

Words should be divided intospecific groups according to phonetic rules
so that mistakes can easily be analyzed. Remediation of spelling eorrs can
then 1:4- easily affected. A sample copy of a diagnostic spelling test -follows.

Directions for Diagnostic Spelling Test --
Give list 1 (seepage52) to any pupil whose placement is second or third grade
Give list 2 (see page53)4 any pupil whose placement is third grade.

Grade Scoring, List 1:

e; 4.

Below 15 correct: Below second grade

15-22 correct: .Second grade

23-29 correct: Third grade

Any pupil who scores above,29 should be given the List 2 rest.

S. 4

/

Grade Scoring, List 2:

at

B,elow 9 correct: Below third grade

9-19 correct: . Third grade

20-25 'Correct: Fourth grade

26-29 correct: 'Fifth grade
Over 29 correct.;,-, Sixth grade or better
Any -pupil. wh 'scores below 9 should be given the List 1 Test.

.1.,

Scoring for Diagnostic Spelling Test
Erro,rs are analyzed according to each list -(see pages 54-55).



Word

1. 'tangy 1.

2. let

.3. fi:t.

List 1

Illustrative Sentence

- Bill has a nice tan.

. Please let me eat here.

- The-hat.ddesnIrt_fit.

4. not - 'It is not very cold outside.

5. cut - The knife is too Karp to cut.'

6. co,40.1,, - The new coat costs too much.

7. 'train.' - The boy received a new'train-for Christmas.

8. 'line - He drew a line across the-board.

9. bike - Jane has a red and white bike.

- The radio made a scratchy sound.

-*The rain came down suddenly.

- The mo n ssed behind the cloud.

-''The store sold'food and clothing.

- She came home very late.

- Babies are usually happy.

- He 'kept the door. open.

- Children loge candy.

- Where do you live?

- These are my gloves.

20. throw - Can you throw the ball?

21. such - The room was sucha mess.

- What is that thing?

- The ball was old and dirty.

- My doll is new:

- Father' is coming home.

.The dog is fatter than the cat.

10. sound

11... down

12. moon

13. food

14. very

15. happy

16. kept

17. candy

18. where

19. these

22. thing

23. ball

24. doll

25. father

26. fatter

27. boy

28. may

29. little

30. one

31. could

i?.32. pretty

- My brother called the boy,

- May we come in?

- The ant is.a little insect.

- The first number is'One.

- He could not see the store.

- Mary is so pretty.
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List 2
Illustrative Sentence

shower - An April showerkelped the flowers grow.
mouth - Tom, open your mouth,,

- Rainrotsthe-woo-d.
- Shocit when you're ready.

White is really a bright light.
- I'm thirsty and /I need -a drink.

'3. -wood

4. shoot

5. white
6. thirsty
7. 'teach

8. ,class

9. jump

10. jumps

11. jumped

12. jumping

13. sit
14. sit
15. bite
16. 'biting
17. sturdy

18. sturdiest
19. light
20. lighter
21. lightest
22. grandfather

23, mPonl igh

24. won't

25. .didn't
26. fight -
27. . brotight

28.: trample
,

29. .beeauSe

30. laugh

31. through'

2. againit

- Can you teach e to dance?

The class was taking a test..
- She will not jump the track.
- He jumps over the crack.
- Last week he jumped the farthest.
- We will have a jumping contest.
- Sit down ,here!

`- Are,we sitting. in the right spot?
The cat,can't bite me.

- Are you biting the ice cube?
- This chair is very sturdy.

It's the sturdiest chair in this house:
- The sun makes the room .very

This room ..f6 liglite`rh-s6i 'the 'oth ers.

-''But my room is "the lightest:
- We sent grandfather a card.

The moonlight shone through the window.

yo,u help ?.

I. didn't: s,ee the car.
ip

.7,,The ch:ttdren don:s'fight
hits toys tb the--party.

If you -walk on the flowers,, you'll. trample them.,
, -'She,seeMedhappy because of the test grade.
- Cant you laugh about it?

Did yo:go _through with it?
I'm against that.idea.
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Analyses of Spell i ng Errors

word

1. tan

2. let
3.- fit -
4. not ;;..

5. cut

6. coat

7. train
8. line
9. bike

10. sound

11. down

12: moon

13. food]

14. very

15. happy

16. kept

17 . candy

.... , - ....... .........................................

el ement tested

short .yowels

List 1

18.

19.

20.

21,

22.

two vowels 23.

together 24.

vowel-consonant-e
, 26.y

ow-ou spelling. 27.
of ou.,,,saund 28.

29.
long and short oo 40

final y as 31

short i 32.

c and k spellings
of the k sound

word'

Where.

these

throw

such

thing
ball doubled, final consonants
doll
father
fatter
boy spelling of of sound
may .ay spelling of long a soup

little le ending

one

could non-phonetic spellings

pretty .e

element tested

wh , th, sh., ch , and ng
spellings and ow spell ing
of 1 png o

er spel 1 ing

...........
.......... ....... .......

.....
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'Analysis of Spelling Errors

2.'

3.

4.

5.

6.

7.

8.

9.

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

'word

"ShbWer

mouth

wood

shout

white

thi-rsty

teach

class

jump.

jumps

jumped

jumping

sit

sitting

bite'

biting

st945

turd, est

light ,

lighter

140test-,

gilandfather

moonlight

won't .

dian't

fight

broug4

trample

becauie . ..

4

30. laugh

31. - through'.

32: against

II

1

II

MOM

=.

- - -

List '2 044'

element tes

ow--OU spellings of ou-sound--
er ending, th spelling

long and'short oo, sh spelling

I

wh spelling, vowel-consonant e

th spelling, vowel before r
, . .

ch spelling,-two vowels together

double final con§onalit, c spelling of k sound

addition of s, ea, ing;

sound
J spelling of soft g

addition of ing after consonant-vowel-consonant
combination, doubling consonant

dropping final e before ing

changing final y to i before ending

er, ese endi ngs

compound words

contractions

silent gh

le ending

.04:.'ttkZ

non-phonetic spellings

Suggestions for *idling strengths and weaknesses in spelling are

in the tests of visual and auditory perception

68
jzS5=

(%ee pages 62 - 76).
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Informal Arithmetic Tests

An informal diagnostic arithmetic test should include enough examples of

all foiir basic Pperations, to permit the RRT or TC to write an effectivepresdlption,

Computation it Nh vertical and horizontal formats should be Included since

teachers frequently mix thete types of problems. Fractions and decimals for

intermediate level students be tested, if appropriate,, as well as various
0

con ersion factors such as inches o feet and pints to quarts.

The test maker should include examples from the math series in use in the

classroom and should concentrate on skills needed to function at or below the

student's. appropriate grade level.

Be sure to include all the variations of the different problems,

For example:

horizontal addition with sums less than 5
horizontal addition with sums leis than 10
horizontal addition with sums more than 10
vertical addition wAhsums Tess than 5
vertical addition with sums less: than 10

vertical addition with suns more than 10
two column vertical addition - no carrying
three column vertical addition - no,carrying
two column vertical addition -'with carrying
three column vertical addition - with carrying
tens and ones plus ones - no carryihg
tens and ones plus ones - with-carrying

A
three column addition with all numbers in hundreds
etc.'

An example of one possible format follows:

ti

an*

r'
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-DIAGNOSTIC ARITHMETIC QUIZ
r

1 + 2 = 4 - 2 = 6
. 5

7 - 3 = + -23a- 2 =.

/2 4 4 = 5.- 1 =

6 5 3 ' 13 . 17 24 20

3 - 4 - 0 -,-_ + 24 + 61 + 30 + 43

2 x 3 = 31 24 A 42 - 38 27

4 x 2 = x i /
x 2 x 4 . - 16 . - 15

3 x 3 =
...

76 28 61. 132 109 :860
264 22.1 1

+5 +8 325 +290 +45

o

12 + 3 = 5601 4091

6 + 3 = - 2770 - 3718

8 + 4 =,

6910 7213

- 3183 - 5324

70 e,



pis 7Z)

3/6 ± Yea, =

3 933 2) 843
.

6) 612 8)168

74;

`CA. 174

13 =

5 IZ. =

il4 42. hr. = 5 24 - 213

x 3 x 2 x 3

2X3 dot.=

MO. 243 425

x 10 x 12

g

324 306 1327 1039

x97 x53 - x 214 x 60



4
2

+ 5

2/3
1/2
3/6

7

2

+.6

1/10
2/5
3/10

2/3

4/5

677

of 33 =

15 =

32) 45b 27)- 934 60 253

3/4 = /12 5/6 = /15 7/21 = /3

7 1/2

5

t

6 2/4 8 3/9

'3/4 -.3 1/9

4 x 6 1/3 = 3/5 1.1/5

4 1/S x 2 1/2 = 1 2/6 t 3/12 =

6 1/2 x3. 2/4 = 3 1/7 .1.- 2 2/14 =

5 4/10 x 6 = 4 3/8 3 4/7 =

3.0 6.8 5 40.3

+1:9 + 1.9 . x 20.8 x 2.96

<7.1
3.2) 27 2.4)' 7.2

72

-59-
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INFORMAL TESTS OF PERCEPTUAL SKILLS.

Rationale

In the process of diagnosing perceptua disabilities it is important, to

realize that the areas actually being tested are the input and output channels.

Input channel's are those senses which carry information to the brain. Output

channels are those physical functions which demonstrate information processed

by brain. No one has yet learned how to test the actual interpretative and

organizational process (perception) which Occurs within the brain.

Information can be received (input) through the tacti4kinesthetic

(touch, feel), auditory (hear), and visual (see) channels. Although there

are several other channels, they are rarely used by RCTs.

Students demonstrate their knowledge by first recalling the information

originally received through the input channels and then by expressing (output)

their knowledge through the verbal (speak) and/or motor (do) channels.

Since the classroom situation generally involves a mixture of input and

output channels, diagnosis should involve a mixing of channels. There are no

methods available at this time to test absolutely pure channels for receiving or

expressing information. Educational di gnosticians cannot measure information

-received by a student througWhis ea for example, without having the student

express that knowledge either very lly or motorically. Therefore, the newer

diagnostic tests such as the Slingerland Screening-Tests, Forms A,_13, C, D

incorporate a mixture of channels in imitation of th ctual classroom setting.e

IPresented here are specific suggestions for dip nosing in this manner.

These informal techniques are classified as viSual,/and auditory perception
n'

(tactile kinesthetic isnot discussed) and visua and auditory memory; however,

the diagnostician should always keep the foll lug diagram in mind.

INPUT"

tactile kinesthetic

Auditory

visual

perception

OUTPUT

verbal

motor

Anytombination of input.and output channels is possible but the intermediate

process,'perception, takes place within the brain and, therefore, difficulties

in this area cannot be diatosed directly.
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-General Guidelines for Creating Perceptual Tests

As previously noted, this chapter will provide specific suggestions for

creating tests based on the needs of individual students and the materials used

by those students in the regular classroom. Since these tests can be quite short,

their creation should not require extensive amounts of time. RRTs can design

the-necessary tests as the need arises and most willllnd that the results are

readily, accepted by:RCTs_because of the prp.ctical nature of the results. Such

test data easily lends'itseff to discussion'of students' 'strengths and weakneises

and leads to implications for claSsroom teaching.

When creating instruments to test specific,perceptual areas, the diagnostician

should plan a series of subtests to cover all possible aspects of the learning

situation. For example, a test of one perceptua) area should allow for a subtest

involving no recall (memory), a subtest involving some elenent of short term
. ,

memory (generally, less than 60 seconds lapse in time), a subtest requiring a

verbal output, a subtest requiring a motor output, and combinations of each of

the above.

The diagnoStician should use tests appropriate to the

ability level (mental age). For example, younger students

concrete objects. Primary level students should be tested

items such as pictures, single letters, and single numbers

child's demonstr ed

should be tested with

with prinfary skill

. InWmediate level

students should be able to handle abstract designs, words, and phrases.

Eight to twelve test items should be a suitable sample and 25% failure

Will indicate weakness in that learning modality or may indicate the need for

a more thorough diagnosis.

It should be remembered that age or ability level used in most test'norms

refers to therptent's mental age and not histhronological age. The school

psychologist can supply this information to the RRT and help plot the student's

strengths and weaknesses, relative to his level of ability, where necessary.
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Informal Tests of .Visual Perception

Visual. Perception is the ability to interpret and organize information

.meceimeti_through_ the_ visual channel .

.
Visual Perception with Motor Output (no memory)

tr

This test covers school tasks such as matching identical pictures and words.

Strengthspand weaknesses in this area can be diagnosed by creating a :test using

items appropriate to the student's ability level. For example, when testing a

third grader, wards from his reading book should be used. Target words should

be priated in boxei at the left side of the page. WOds which appear similar

and one identical word should be printed in a row to the right. Students should

be required to circle or underline (motor output) the one which is identical.

4

Example:

/ boxes / hoxes poxes boxes .doxes

t,-.t happy peppy hoppy hippy happy

/ was / was SAW SaM

The test items should include variances In the beginning, middle, and

final letters and, should include choice words with inversions, reversals,

transpositions,:omissions, and substitutions.

This type of test can be'adapted for preschool students by using a selection

of actual objects laid out in the same format as the Wore test just described.

The diagnostidian can lay out one object in a circle drawn on-the table. Four

other items may then be laid out and the student should pick Up (motor output)

ug1 d ent ical item. Little plastic "dimeStore" objects may be used.

(i

The items should start with easy selections varying only one attributg
,

such as size. They should gradually increase in difficulty to include more -

attributes sych as color and shape. Several putFlishers of educational materials _

offer item hich are suitable.

75
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;Jr' summary, this test, should inClude:,

1. Target words in boxes.

2. Response choices which vary" beginning letters.:

3. Response choices which vary ending letters.

4. Response choices which vary middle letters./

5. Response choices whith include reversals, inversions, etc.

6.4Response choices becoming increasingly more difficult

Strength:

Strength in visual perception with motor output (no memory) should be

demcinstrated by the stAgn't's ability to accurately copy items from a book or

a nearby.chart. The student may also eviaencestrength in spelling, especially

if a multiple choice format is used. In simple mathematical computations,

.the student should have no difficulty if allowed to use counters.

Weakness:

In order to teach students with significant weaknesses in ti7srea,,

visual perception with motor output (no memory), other input channels (hearing, _

feeling, etc.) should be used to introduce new concepts. However, all Aiewing

of material should-be presented using a visual input-motor output in order to

strengthen this area.
-

For. example: Addition facts should be presented through the audftorS,
channel (if it's stronger than the visual). This can
be accomplished by using tapes-and records. When the

student has a good grasp of the facts; a study sheet
requiring written answer should be introduced to
accompany the tape, and finally, the,tape should be
removed and the student §hould be required to work
on the study sheet strictly as a visual input -motor
output task.'

.
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Visual Perception with Verbal Output, (ncrmemory)

Results of a subtest covering this learning mode will indicate strength

or weakness in areas i-equiHng students to attend to a visual input which

remains in view and to respond with a verbal output. For example, students

are able to discuss pictures and activities they are seeing at the time.

The format of this subtest can be similar to .the previous visual suaests

using objects, single letters, words, etc. appropriate to the student's ability

level, However, since the response requires that the student say the answer,

the test items should be coded in such a way that the student can'identify the

answer even if he can't read the test item.

For example:

7,7,-4,

/ oxes poxet boxes do esv
/ happy / hippy heppy --MTPPY happy

#1,
/ was / waz was saw sam

o.

Suggestions for the number of items which should be included in this

subtest and the percentage needed to pass, are included in General Guidelines,

page 51.

In summary, this,test should include:

1.. _Target words in boxes.

2. Four similar response choices coded with familiar pictures.

3. Response choices becoming increasingly more difficult.

Strength:

Students who pass this, subtest will probably do wen in school tasks which_

require attention to details in pictures. Frequently these students will compre-

hend a story in a basal eader by studying the illustrations. 1 f the student's

language skills are good, he will probably do well, in oral reading (at his

mental age level) and, in fact, may prefer to.ialk about his experiences'raiher

. than complete written assignments.:,
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Weakness:

If some weakness exists in this learning mode, Visual Perception With

Verbal Output (no memory), material should be introduced using thg stronger

auditory channel and reviewed 'Using the visual-verb $1 sAtem.

For example: New vocathilary.words can be introduced using the, language

master cards with heavy emphasis on auditory input (the
recorded voice). Gradually, the voice can be faded out

until the printed word is all that remains. Finally,

the student should receive only the visual input (word
on the card) and he should respond by recording his
verbalization of that word (verbal output). This'

technique can also be used with single letters and
numbers.

In general, weaknesses can be remediated by providing some auditory

guide for the student to use until he becomes secure enough to phaie out this

crutch. This procedure requires the student to focus more and more on the

visual input, thereby building strength in this learning modality.

7

7/
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Visual Perception with Motor Output and Memo).*

vt

This subtest relates heavily .to school tasks since it requires the

student to process and store visual information and to later recall and output

the information in written forma In other words, students are frequently required

to answer questions based on material which they previously read.

Construction of this subtest should follow the procedures previously

listed under General Guidelines, page 61. Items should be age appropriate

and 25% errors is indicative of weakness.

A simple procedure for testing thislearning mode is to,present a

series of pictures to the student for 10-15 seconds, withdraw them, wait

ten seconds, and then have the student write'what he saw. If the student is

too young for this level of testing, concrete objects or pictures may be used.

Two to six items may be displayed for 10-15 seconds. Have the student turn away

and remove one of, the items, closing the space at the same time. Put the item

in a different-group at the side of thettle. After ten seconds have the

student turn back and pick out the missing item from the extras.

Another form of the subtest is showing the student a simple design" for

400 several seconds, removing it, and having the student duplicate it from memory.

The following figures are appropriate at the .indicated ages:

Age 'Figures

3 years circle e.

4 years cross

5 years square
6-7 years triangle
7 years diamond

In summary, one form of this test should include:

1. Presentation of Omple designs.

2. Removal of designs.

.34., Short wait.

4. Student replication of design.



Strength:

Students with strength in Visualjercerition With Motor Output and. Memory.

will recall pictures, objects, scenes, numbers, letterL and words and will easily

expreaLthese items in writing; drawing, or other motor outputs. _Reading,

using a Look-Say or Linguistic approach, will probably have the best results.

Strength in spelling will be evident- even if wordi are incorrectly written.

Misspellings will generally include all the correct letters, but they will be

out of order. In math, addition and subtraction facts will be easily recalled

and procedures for ple computation will be followed correctly.

knes

The phonics approach', assuming the auditory channel IF stronger, is the

recommended technique for teaching reading. Initially, sfudents_should be

trained to rely on their hearing with the gradual addition of the printed letter,

word or phrase. Letters such as "b" and "d" which are frequently confused

should be taught well apart and only after the firs,t letter is over-learned,

For example: The letter "b" should .be name-linked with the
sound it makes. This should be done frequently,
eyentually using questions.such as "what sound

-----does--the-"b"-make?----Then-the student-should-be

taught to write the letter "b" first on the black-
board, then on large newsprint, and finally on
writing paper, whenever the teacher sags the
sound or name of the letter. Several alphabet
cards such as "a", N", "r", "A"_ may be provided
at first so the student may work from a cue but
these must gradually be shifted to require finer
and finer visual discrimination. For example, .

the highest level of difficulty for the "b" is
to distinguish it from "p", "q", "d", "g".
Eventually, the cues must be totally removed __;
and,the student required to rely on his visual
memory alone.

Games such as "What's Missing" are also effective. A tray of 8 - 12

items is shown to the student for 15 - 20 seconds, then removed. The student

writes down what he remembers seeing (no, points deducted for misspelling). His

progress is hartedon his personal graph daily, until he recalls all the itei0s,,

1
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Spelling should also be taught using an auditory approach.. Words

which are phonetic should be read to the student or.presented on tape. He

should.circle them on a multiple choice-worksheet Witch accompanies the tape.

Eventually he should write what he hears on the tape without using cues such

as a worksheet.

Mathematics can also be adapted to take advantage of the student's strength

in other areas, such as by relying on initial presentations through the, auditory

. channel. For example, students may be taught to sing their numbers or simple

nursery rhymes such as"Ten Little Indians"which are based on umberL Gradually,

concrete objects associated with the numbers should be included and then the

actual written designs which 001call numerals may be attached to the objects.
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6 'Visual Perception with Verbaltdutput and Memory

School situations requiring oral recall 1 of visually presented material

are very common especially in the primary grades where written skills are not__
r'

highly deVeloped. In the upper grades discussions of experiences and oral

quizzes are examples of this learning mode.

In order to evaluate a student's skill in'this area, the diagnostician

should apply.. the suggestionsNin the Genera] 56ideline (page 61 ). Concrete
'-,

objects, pictures, words, letters, and phraSet appropriate to the student's

ability level should be used and a 25% failure rate will indicate significant

weakness.

This subtest can be designed with a series'of 3 tb 8 cards. These should

be displayed for the student to study for 10 - 15 seconds. The student should .

then close his eyes while the diagnostician removes one card, closing the space

at the same time. After 10 seconds, the student may open his eyes and tell

which card is missing. Difficulty is increased by gradually removing more

cards. Younger students with adequate memories can generally recall 2 to 4

. pictures i whereas older students can usually recall 4 to 7 pictures. Remenber,

all pictures, objects, etc. should be familiar to the students. ,nis is not

.a- test of language facility.-

kadaptatiop,pf this format can be a series of pages with two to seven

pictures on each page. There should be two pages of two item pictures, two

pages of three items, two pages of four items, etc. The pages can be exposed

for a short time (1-2 seconds for each picture on the page) and then covered

over. Students should tell what items they recall. One point is.giveri for .each

item recalled regardless of sequence. All foUrteen pagesshould be used..

Norms-for this subtest are:

Age

'4

.5
' 6

7.

8

9,

10

11

12

1'. Total Its Recalled

26
29
32

35

39

42

.45

48.

51,
. 82
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(.2- In 'summary, one form of tllis test. should include:.

S
3-£3 picture cards

2. Displayed. 10-15- seconds

Removal--of- one--picture-

4. Short wait
5. Student recalls missing picture
Z.' Increased difficulty be revving more than one picture

Strength:

Students possessing strength in visual 'perception with verbal output and

memory involved will generally perform well in situations where they can orally

relate experiences they have actuOly 'had or witnessed. They will usually

recall accurate details of field trips or material presented in film strips, nap

study, or ,graphs Thy %et also function well. in spelling bees and oral math

quizzes if the material was originally presented through the visual channel,. Ganes

with flash cards will take advantage of,their strongest method of responding.

Weakness:'',

The most appropriate procedure for teaching students with weaknesses -in

this mode is to initially instruct through the stronger channels. These can

-include primary enphasis, on the auditory channel or using a written output.

No memory should be directly required, at fixst.

For example: The student may be tested on a social studies chapter
in a manner which takes adVantage, of his preferred , ,

learning mode. A suitable pictufe may be given to

- him with -a tape..tassette recorder and instructions to

use -the picture as a take off point- for reiterating

.

..

as much informatioh as he can.

L , i

.Group discussions, tapes, and oral -presentations with Visual, materials as -a

supplement might be used. 'ral quizzes, multiple choice tests,. or 'allowing

the student to tape his a swers are all techniques which give the student the

best chance for7success.

83
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Informal Tests of Auditory Perception

Auditory _P_erzepiriorL is_the ,ability_to. int erpret and organize information

received through the auditory channel. For example, students are able t
.,

designate whether two spoken words are alike or different. Because t auditory

stimulus disseminates after it is used, mdmory is essentially a buijt-in factor.

Therefore, both the auditory subtests will include the element of memory.

Many school situations involve short term memory, therefore, this .

level of recall is used for both subtests. This form of memory task

requires the student to hold auditory input information in his mind for

relatively short periods of time.

. Tests of long range memory, which is also frequently required by school

situations, cal easily be adapted from these suggestions and the teacher may

supplement long-term auditory memory weaknesses by frequent review, to the

point of overlearning, and by using visual stimuli (pictures, readings, notes,

etc.) to 'strengthen the ability to recall the requiredmaterial.

C.?
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4 Auditory perception .with - -Motor Output and Memory

Test"i-ng- ability in this area requires the diagnostician-0 follow the

general guidelines previouly supplied (sie General' Guidelines, page 61 ).

All items' mug be appropriate to the student's mental age.
-

The easiest procedure for such a test is to provide the student with a
.r?

command to follOw. For example, a younger student should respond to the tester's

request that he "come to the table and pick up the apple". ,Gradually, the

commands may ,be increased to include two or three short elements for younger

students and three or four more involved elements for older students. A time

lag of 5 - 10 seconds should be built in between the command and the actual

response. 'Norms for this procedure are:

Aqe

3 years
4 years
5 years
6 years :
7 years c

8.years

Expected Responses

-1 oral commission (command)
1 - 2 oral commissions

2 oral Commissions
2 - 3 oral commissions

3 oral commissions
4 oral commissions

Another way to verify-ability in the area is to have older children write

what they hear. Three to five single letters or sentences of eight to ten words

are appropriate for older-elementary students. Spelling, of course, should

not count.

A third technique for testing this learning mode is to tap out a series

of simple pasterns' under a\.table. The student should then repeat each pattern.

Accurate repetition of two or three-taps is appropriate for younger students.

Older students may be able to repeat 5 to 7 taps.

In summery, one form of this test should include the follow'ng elements:

1.- Short oral- commands given by- diagnostician
1

'2. -Student follows cohMancit

3; Difftculty _ increased by lengtheafpg copmaTids-to-ke fol lowed

,
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Strength:
---,---e

0

u ents'whu possess strutig auditory perception-with sufficient motor output

and adequfte recall will perform best in phonics based reading- and spelling prOgrams.

They should'have less difficulty learning the sounds of individual letters and .

blending the sounds to make words, although much 'repetition may be necessary.

Older stucaents will probably be able to take adequate notes, make meaningful

associations, and comprehend oral reports. Spelling will generally be a successful

area and most written errors will demOnstrate phonetic misspellings.

'Weakness:

-Assuming that the student with audjlory-motor-memory deficits has more

strength in the,visual channel, the latter should be,the primary channel for

initial teaching. A Look Say or Linguistic approach to reading would be the
, -

more effective procedure as long as much written repetition is built into the

programs. Gradually, a variety of verbal outputs should be introduced: For

example, the student should begin to verbalize his letter sound's and to orally

blend them into new words, always with'a visual cue present. Eventually, all

visual cues can be removed, forcing the student to depend on the auditory input,

channel.

Spelling snould be taught with the Look-Say4W(te approach. Words

learned.in the basal reading program should be used.

For example: Each word to be learned should be written at the
top of the page. The student should be told the

word and asked to study it. He should then fold

over the word and say it as he tries-to write it .

frOm memory. If he has difficulty, he may look back,
sound it out, and then try again-to write it._ When
he gets the word spelled correctly three timeS,.ne,may

progress to .the next wdrd. .

Math concepts should be introduced using the visualikinesthetischannels;

assuming that they-are stronger input modes. Manipulatives matched with number

cards, film strips, and gross motor counting game's may all-be used. Gradually

the, names of the numbers should be.orally connected with-the correct number of

manipuTatives,. Eventually, the -concrete objects should be removed-and-the names

ghould be 'Connected t alY with 't-he written Tumierica-l-s
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Tet--s-- of thfs-Tearning modality are found-in most standardized intelligence.
tests and several speech /language tests. School Psychologists and Speech

Therapistk can interpret test data to provide'the RRT with this information. .'

If a recent psychological test is,not available, similar procedures can easily
obe created by the RRT or TC. An example of this learning process issending-,, -
the.student to the office with an oral request for a specific_book.

One technique is tv say a series of single digit numbers and to ask
the student to repeat (verbal output) them. Generally, two tries are allowed.
Norms for this subtest are:

AQe

2 yeap
3 years

4-5 years
6-9 yearS
10+ years

411

Expected Responses

.2 digits
digits

4 dig its
5 digits

digits

_ Another procedure i s, _to say _several _sentences. and

r fiim repeat them. Each sentence should include several more syllables than
the pkgyious sentence. Based on how many syhlablei the student carecall, the
diagnostician will have measure of the student's auditory memory. Norms for

this subtest

Age
:

Expected Responses-

3 years-, 6 - 7 syllables
4 years 8 - 9 syllables
5 years 10 - 12 syllables
6 years 13 - 14 syllables
7 years 14 - 15 .syllables
8 years 4,5 - 16 syllables.
9 years

-
' 16 - 17 syllables

suanary,econmon forms of this subtest.. _ / involve the following elements-:
biagnostician says number, word, or ,sentence

2.' Student renkats -nonb.er , viord , or-sentence
3., DifficUlty is i ncieased. by adding more numbers,

87
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Strength:

Ability to do,well in the auditory perception mode with verbal output and

memory will help students during oral presentations, recitalS and speeches. The

strongest reading approach will be phonics because the individual sounds can be

presented, blended, and repeated with less difficulty if visual symbols are not

included.

e

Strength in this area provides the student with the ability to repeat

oral directions and messages and to accurately repeat orally presented material.

Informal group discussions and lectures will allow th student to take advantage

of his learning strength.

Weakness:

..S/ Since so much school material is presented verbally, tudents with weakness

in the auditory-verbal-memory will be at a great disadvantage. Teachers should.

be aware of these students and allow, them to use visual cues or, at least, allow

ttem the time to review the material visually. 'For most effective learning,

films, pictures} books, charts, etc. should be used initially with little

auditory input_. Concise and appropriate written directions should accompany

all visual presentations. Gradually short oral directions sholip be included

and eventually'the visual cues mayabe eliminated altogether. Questions which

require oral ans should be,built into each Step. If the teacheris not

availab hear the answers, a tape may be used.
4

'For..;5cam le:. .. .

A social studies unit on forests may be
introduced using pictures'in.an easy '

reading level textbook./ Key words may
-be highlighted with yellow ink. tape
-may accompany the unit. At strategic spots
in the text, the student should'be instructed
toturb on the tape.' The tape,should

,pertinent questions and the. student May
record the answers:

88



In conclusion, the precedihg suggestions and examples are presented in

an.attempt to ronVince RRTs_and__TC-s-6rihe value of creating diaghostic,tools

to match the needs of the local school, the RCT, and the studenf.
, .

Teachers frequently criticize the use of standardized test scores, noting

that they are not true measures of what.A.actually taught in the classroom.

The use of locally created tests,. matched to the style of the learner

and the material he uses in the classroom is a valid -response to the RCT's

concerns and will result in information which can, easily be implement

An educational plan aimed at taking advantage of the student's str gths and

remediating the student's weaknesses as pinpointed by effective diagnosis is

the logical next Step.

8 9'
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TEACHER INTERVIEW TECHNIQUES

Ah interview is a tiighTy torniltecAnte-racttonthatinust-be--carefully

studied before anyone can become proficient at it. Those professionals

(clinical psychologists, social workers, psychologists, etc.) who primarily use

the to view process in their work, learn how to prepare for the interview,

how tomake suggestions, how to be successful in changing people's positions, etc.

This section discusses someof the possible strategies that the RRT can use, to

,insure a'successful interview.

.

Strategy Guide

Identifying Initerests

It is extremely important that the RRT find out specifically what the student,

and the RCT feel should be involved in the educational program. This can be

done through direct observation of the RCT and ,student; by asking each what.--

they expect of the other; or by asking fat-suggestions-from colleagues, principal,

school counselorsr or students involved. Regardless of the route taken,

it is important that knowledge of these interests be available before programming

is attempted. This pre-interview preparation can save considerable trouble during

the interview.

Pre-Planning

Closely aligned with the first techhique, and a'strategythat must occur

*before all interviews, is to plan the content of the interview and to be aware

'of the desired outcomes expected Ware the interview begins.

structured inteOieW, like a wellttructured plan, is necessary for a positive

outcome. Modification of the interview goals frequently takes place ,during

the interview process itself but' mcydification Can accur more easily,when

the interviewer (the RRT) has'clear -and explicit expectations predetermined.

rj

Maintaining Consistency

Inexperienced interviewees after,' drift from subject to subject within

a given interview; however, with few exceptions, this can be decreased

y deyeloPing an interview Plan that is consistent during each meeting. For

Pr-I



instance, it is best to state at the beginning of each intervie4 what goals

---stbadb4x-chuverdurtngthattntervIew, including the goals of the RCT. During

proceeding meetings, interviews can be started_in_ii*J.mnprmannpr and Rat-h iirtbe

topics that was previously a concern can be discussed in an orderly fashion. New

subjects should be-introducedonlY after previous points from.earlier interviews

are covered. An Interview plan, that is consistent from interview to-interview

offers direction that will prove'beneficial to both teacher and student.

Writing Directions

One of the major failures of all interviews is that responsibilities previously

agreed upon are often forgotten befgrethey are carried out. Thus, very good

plans often fail, not for lack of sound judgment, but for lack of concretely

specifying what each person at the interview will'do. Written directives are

essential if people are expected to carry out tasks. Each task should be written

down, priorities assigned, and a copy of everyone's assignments given to each

person. This strategy increases the chance for compliance and gives each person

a clear understanding-ofthe goals.

Making Programs Simple/Concrete
<

Another difficulty in completing a successful interview is that often the

assignment is too abstract, too illusive, or not specific enough to be carried

out as agreed upon. It is very important, particularly when breaking ground in''

areas with which the interviewer is not familiar, to be as spectfic and concrete

as possible when developing tasks and assignments. If a task or ,assignment

cannot be, quantified, it,is probably incomplete or too abstract'and should be

modified accordingly. Simple, concrete assignments are more likely to achieve

the desired end (see.Chapter IX).

Dealing with One Problem at a Time ./

Another area of interview difficulty is that discussion dealing with a

handicapped or problem student usually involves several problem areas, It is

. important to note all of these areas or problems so that-they_can be

dealt with in an orderly fashion. However, whenever possible, the interviewer

should concentrate on- only one or two problems at a time. *hen this is not

possible, each problem should be kept separate from:the other so that each

.
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can be looked at independelatly to determine the level of success. Concentrating

eniCo lkireh en sive

but also separates problems. In this manner the interviewer can see which

areas are improving, and Which are not: This gives all parties a clearerk

understanding of the direction the educational plan. should take, by strengthening

the areas of improvement; and by modifying areas where success is not being achieved.

Using 'Props ,

RRIOPand Teacher Counselors (TCs) must understand that when they make suggestions

to teachers, parents, or students, the latter do not look at the difficulty

. or the solutiOn in the same way as they do. It is often necessary to use props,

to help people with whom you are consulting achieve a cleqarer understanding of

your desired goal. Thus, the use of materials, forMs, contracts, tests, charts,

etc. will .help facilitate comprehension and increase the level of success.

Checking/Rechecking

If interviews are well structured and if programs arLcarefully designed

with the individual student in mind, there is probably nothing that will insure

the success of the program more than consistent followup on assignments. Many

progi-ams fail because of inconsistent followup, even when a, sound program has

been designed.- RRTs and TCs must check daily or weekly on programs previously

.
established and make sure programs and assignments,are being carried out.

to do this can almost certainly result in failure of the educational

0.

,;.

.. ,.. Predicting the Future

,
,,,Finally, a technique that can only.'be used occasionally, and when used is

most potent, is,pred,icting the future during the interview. -Whenever possible

., attempt to tell. the teaCher, parent; student, etc. what the expected,
will be. For instance, it 4S almost predictable that each time the RRT breaks

'down the RCT's'aSsignment ,fora handicapped itUdents4 small, specifiC steps,

the chance of student success Whl;be much greater. 'Thui, 4 technique that,
.

.. can often be used involves first designing a very specific program and

telling the teacher to use her strategy one week-and the new strategy-the next.
. .

Tben predict thate.theitudent will have'more output 'during. the second week, or
:, . :

when she is being sPeCific. Since this is generally the case, the RRT's, ',

tredibtlity. will,' increase and the opporti!tqty tohaVe more influence with teachers.
. .

is mor,e. 1 ikely.' .
.,

.. . --3711'..,
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E N-T ARY AND 3=E C O -N D-A1R-Y 0 -N-S L-T A T--I 0 N

As stated earlier, one of the many problems that confronts a Resource

Room reeler (RRT) is the new role of consultant. Whereas the self-contained

Specj"t ucaAoon teacher basically taWi her students within a single room setting, '

the ,RWis exacted not only to teach students part time, but also, to help
)

Regular CISSTOOM Teachers (RC ) adjust their curriculum and style of teaching.'

When this is accomplished, h dicapped Students in the regular, classroom learn

more effectively. The Consu tation Forms attempt to facilitate this role for

the RRT. Thischapter discus s the rationale for the use of forms which help

guide the consultation process, d which conclude with a discussion of the

various segments of the form.

2
. interview are detailed (see Chapter VfOthe Consultation Form, is presented

RATIONALE

Interview Guide

4

4

Ugh in another part of this Handbook more specific ways to conduct an
!

as a general guide fol structuring a discussion between the RRT and

- qt.is-designed-to give_ RRTs something_ concrete to:hold on. to42sa that.,they can .

hold an orderly, logical, and Sequential consultation. The Consultation Form

starts by gathering general information about the student, both academic and.

social, and moves toward constant refinement of this information So` that, at'..the
i

end .of the interview, specific strategies for the student can be discussed and
.

implemented.

\,2

For example, the r.lading'saction gathers information as to the

:student's' strengths, Ileaknesses, likes, and.dislikes, what problems exist, what

the RCT and the RRT can do to remediate the problem, and fi all t

brings the two teachers to an agreement 'in contract form, if a propriate. The.

reason for this method is bbviOus..J,Information must be obtained before the

responsibilities of both the RRT and RCT can be established, and before behavioral

objectives fOr the student can be defined. The Secondary student is often involved

during the discussions and the decision - making process. ,

O A



Con s ulta tron= F-oTms---wItit- wri=etyfyf=a-reas--tat,ade

IIIwith which a student !lit contend. The Secondary Level ConSultation Form

deals with academic difficultiei in general manner. In this way it is

responsive to any class in whic the student is enrolled, be it hfstory, shop,

or home economics. The Elethen e;e1Consultatjon Form, ih addition to the

social/emotional elements, dea fou 'fferent areas that are appropriate

'at any level from kindergarten th ugh sixth g ade. These include Reading,

Handwriting, Spelling, and Arithmetic. The sp- ific content of each of these

areas is discussed later in this chapter.

Separate Consultation Forms are presented for Elementary and Secon Ty

Prd6rams since students in the two programs have distinctly different needs.

There is a slant in the elementary form toward remediattn, and in the secondary

form toward tutoring but they are not mutually exclusive. RRTs should find

these forms an efficient means of organizing consultation d4ta.

It must be clearly understood that the Consultation Form is 4n interview

guide. It is not a phenomena that RRTs must go through with each and every

student, but rather it should be used in two specific circumstances. First, .

the Consultation Form will prove useful to both new teachers and teachers for

whom consulting is still a novel experience and Who therefore need assistance in

determining what information should be collected. Secondly, when interview

strategies are mastered, the Consultation Form is needed only for situations

in which the student's problems are very complicated. By using the,form,fiecessary

diagnostic materi21,,may be obtained or cooperative plann'ing with the RCT effected,
. -

In these cases a Frighly structured interview leading to appropriate decisions in

determining the "student's educational plan will be necessary. ,'Thus, -the. Consultation

Form can be used in situations where the teacher is learainghow to Conduct
.1.

consultation interviews or when. the student or,teaCher,is exeriencfng a, problem

serious enough to, require an educational plan.
.

Strategy Guide
.

,

. ,

. The Consultation Form, moves iog'ically from general information to

specific sthtegies% Each strategy that is'meniioned; joint lesson plan, grading :

. .

system, cdntract; etc.dis explained in'other chapters of the Handbook :. It is



important to note that the Consultation Form is.set up so.t44 it leads

logic/41y to other strategies. This does not mean that it is exclusive of other

strategies or techniques, but rather that the interview will logically lead to
."

a.minimu of at least one strategy that can be used with the existing problem.

Perhaps the major advantage of the Consultation Formis that it is'

aa_intermiew form for tPac -a s that e RRT no longer needs to

depend upon Social Workers or Psychologists to gatheN!nformatio or to create

an educational plan for the student. The Consultation Form is based on the

premise that only a teacher can most effectively plan educational programs for the

handicapped student.. RRTs may still need assistance in developing their

interview skills, at least when they first begin consulting. Logically, Psycho-

. logists or Social Workers attached to the school district may provide some degree

of training in this area. Rather, what is assumed is that data needed for

programming handicapped students can best be compiled, assessed, and integrated

by educators.

Joint Responsibility

Finally,'RRTs have a unique- responsibility in the educational system.

They are expected tosbe both a classroom teacher and a Consultant. Even'thOgh

students are referred to RRTs, implying some idegfee of obligation, these-students

remain the charge of the RCT. Nevertheless, for years RCTs have looked upon

the Special Education student as 'not being their responsibility. It is this

outlook that often causes conflict for students and teachers during the

' mainstreaming process.

One of the major,reasons for the development of the Consultation

Form is a response-to the problem of defining responsibility for the handicapped

student. First,, it forces the RCT and the RRT to interact with one another

and to jointly develop,a-plan for the student. Secondly, it pinpoints which
.

teacher will assume eachdbf the specific aspects of that plan. Thus, the _-

Consultation Form brings together both teachers, who.share responsibility for the

student, so that they can jointly mate the necessary educatidnal plan. By pin-

pointing these responsibilities, rules for each teacher are clearly defined. Thus,

throdgh the joint effort. of both teachers, the studentwill-benefit..
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SEGMENTS OF THE FORMS

The Consultation Form is divided. into_ three main components.

first two components ot4sist of Elementary and Secondary Cohsultati n Forms.

Thekreason'for tVs division is inherent in the nature of expectations of

primary and secondary students. tor.example, a secondary teacher generalii-does-

SO :1.-
air_ e-Tefen-erl-piHneale:yel-

As stated before, referrals at the secondary' level are primarily tutorial

while elementary level referrals are basically remedial. Of course, neither

tutoring nor remediating is strictly designated as a primary or secondary level

function. However, .since there are general'areas that are primarily associated

with the heeds of elementary or secondary students, the forms are exclusive of one

another. At the secondary level, the form attempts to determine general rearns

why a:student -is unable to successfully complete'classroom assignments. Out-

comes, atthis level, usually require the RRT to help redesign the classroom

curriculum or to tutor the student. The Elementary Cons) tation Form, on the

other hand, takes a loOk at four specific areas of difficulty, spelling,

111 handwriting, reading, and arithmetic. In this way remediation concentrates on

the basic

a . , .
Finally, both the Elementary and the Secondary Consultation Forms have

sections that deal with social/emotional difficulties:, It is, of course,

necessary that these difficulties be considered in almost all oases where

a student is experiencing school. difficulties. The following is an indepth .,

breakdown of the elementary and secondary formats, and a ditcussion of the social/

emotional difficulties form

Secondary Consultation Form (Academic) -

Alaft
.

Irf As mentioned,. above,.the Secondary ConsultationFonmjsee Pages 122-126)

considers the variables involved when a student'experiences difficulties

in a particular subject. T4us, the form requires a look at subject areas,

involved, possible causes of difficulty in each of these subject areas, .and
-

materials and techniques currently being used. AtteMOts are made to. pinpoint

the student's strengths and weaknesses, likes and dislikes. By looking at these

'A

ti
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areas it should'be apparent where /djustments must be

by breaking down the student's' difficulties into area
fr

-to cover-the widestrange of'- potential difficulties.

f

made. Furthermore%

, the form attempts

After obtaining general information, the forms consider the best way to

The program

tha-tf-se-stau.
malftotdfrectliE4aloo4Ate-IMie--useof-the-IRRT. Such programs_usually_define

tasks such as tutoring vs. remediation and determining homework assignment 4.

make-up work. T14 responsibilities of both the RRT and the RCT are also

established. A variety of appropriate techniques are suggested, including

joint lesson plans and behavioral contracts. And, finally, responsibility for

determining grades and methods to be emplOyed are defined (see Chapter IX).

One helpful technique is 'the use of a contract whenever possible,

involving the student, the RCT, and the RRT. This contract states the

responsibilit4s of the student and each teacher.

The Secondary Consultatio - Short Form is available for use once the

teacher is comfortable with the longer fom (see Page 129) and no longer

needs such a_structured'procedure. It also serves as a record keeping format

RRT to recall initial\discussions and recommendations over a

period of time.
4 /

. fn general, the SeCondary Consul Cation Form moves from gathering very

general inforMatrion about the student and the classrodm setting, to gathering
--

more tailed information, and ends with the development of a contract etween

all f the'parties concerned. This deductive format for educational pl nning

is a more, realistic approach to dgtermining causes for educational problems

and for creating accompanying educational plans. Additionally, the consultation

forms areTcdordinated with the other strategies and techniques discused

I -

hroughout the Handbook.

. .

Eletientary Consuttation Form (Academic)

The Elementary Consultation Form (see Pages 90.-.120 ) is'broken down

basically into four areas 'readingspelling,,(handwriting, and arithmetic.

The ratioha e for this is that they compose the primary reasons for,referrals

-

. t`



to a Resource Room. It is this specificity that is the difference betwetn pile" _

two levelt' forms. This is possible at the eMmentary level because theeiphasi_g'

here is on remediation of the skill deficits, rather than-on tutoring. The format

of the four areas are similar, therefore only the reading area will'be discussed.

"Possible Causes

It is suggested in the reading section, as well as in the other

three sections,. that there are five basic areas which should be examined in order

to determine causes of the specific difficulty. These are perceptual, such as

visual or auditory discrimination problems; social, such as being too shy to

participate in class; physical, such as having vision dr hearing diffi.ulty;

inappropriate material, such as presenting words before the individual letters

care learned; or inappropriate instruction, such as when the-student is unable

to comprehend the manneill-mrhia the material is presented: By looking at each

of these five areas, the majority of possible causes for' student's difficulties

and covered.

Variables

Conditions that may e involyed in the reading difficulty must

alio be examined. These includ i ms such as does the student have difficulty

with only oral'or silent readi that reading series is being used, apd what

reading approach is being-impleme ed.

Remediati.on .,
.

After looking at /the Causes -and the vai-iables,involved in the

rea difficulty, remediaticin must be considered (see Pages 90-92)

As in t e S ondary Consultation Form student's strengths, WeaknesSes, likes,
,

, -and disjiies are defined. The manner in which the teachet.,7,structures the classroom

4nd the degree to which the teacher can modify her pro gam to take advantage of

the'student'i strengths must'also be considered.

Educational Plan

Finally,, if the student is placed in the Resource Room,ttie

responsibilities of-both the tCT and the RRT need to be clearly defined.



,

Basic concerns includewhat,the RCT' do to help tranSfer learning

,from the classrodm to the Resource RoOm-, and what the RRT can o to help

the RCT succeed. When all of this information -is gathered, an academic contract

can be signed,. It should state specifically_ the expectations of.the student,

the RCT, and the RRT.

The-four-areas,(Readingh Spelling, Handwriting, and Arithmetic)

are discussed in the same way. Eacti deals with the possible causes, suitable

remediation, and specification of rlies. By asttelawttmg to-designaterpossible--
,

causes, variables involved, and remediation strategies a picture should evolve

specifying why an individual tudent might fail in schoOl and what strategies

can be used to insure a, more successful school association. .

t'

f

#

Elementarv/Secondary Social/Emotional Form

The Social/Emotional Section is:_an attempt to look. at theseudent as

a person interacting in an educational .environment., This is-,a relatively specific

poInt of wi`ew. The type of problem that the student is having, its frequency,

time of day, subject, and the location. where'this behavior is occuring Should

all be specified. Other aspects of the environment, such, as meMbert of the

class, what behavior(s) preceeds the'problem, arid what is done bthe,teacher

after the problemoccurs must be- considered. Finally, the duration of the

problem, how the problem behavior terminates, and consequences terminating the

.problem behavior must also be noted. From this information/it is hoped that

the RRT will be able to determine the variables causing the behavioand

procedurds for manipulating the sittation sothat the student's' behavior can

come under the tvcher's control.

Social/emotional difficulties are not emphasized to the extent that

academic difficultieg are, simply because the RRT's major responsibility is to

concentrate on.academic and not social problems. Other professionals:such.as

Social Workers and Psychologists, have this Oarge. However, the.RRT does come

into contact with social/emotional problems.and must be prepared to offer at

least some advice in this area to the RCT'who is dealing with the handicapped

student-.

.

D
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Elementary Level Consultation Form

Student's Name: Chronological Age.:

Class4p0eacher!s Name: Grade Level:

Date:

SOC1A1 -EMOTIONAL"- DIFFICULTIES-

What-type of problem-behavior is-studerrrixperienting.

2. How frequent isits occurence? (per day, per hour, etc.)

behavior associated with a particular subject(s)? (mat,, reading, etc.)

Which one?

r

4. During what part of th day does it.usualTY.occur?

. Where is student when it occurs? at his desk, on playground, in lunchroom, etc.)

6. What is happening with the rest of the class when it occurs?

7." What occurs immediately before problem?

8. What does classroom teacher do when behavior erupts?

9. What do other students do when behavior erupt

10. tow long does behavior lasi?

-877
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.11.0i/44%1110 I Wool,.

SOCIAL. - EMOTIONAL DIFFICULTIES (Continued
.

Ti. Why does student'stop behavibr?

N%

12. What happens to student immediately after behavior?

a-

-13._AherAsssx=7Lteas..bertlicsodtscistebavi0r to occur'

What aft Variables causing behavior?

Howcan we change these variables in order to help student change these behaviors?

p

What is our goal?, I.

Student will do:

\

Classroom Teacher will do:

Resource Room Teacher will do:

(others) will do:

f

,

C



Student istName:i

SOCIAL-EMOTIONAL DIFFICULTIES (Continued)

Time period for program will be approximately

Resource Room Teacher will/till not coordinate e.4%forts with'Classroom Teacher

-on (daily, weekly, etc. -) basis until-go,a1 is achieved.

to:

fir

111

Cla,ssroomiTeaeher:

Reiource Room Teacher:

Date:

N -

07.



Elementary Level Consultation Form

Student's Name:

ClaSsroom Teacher's Name:

4

Chronological Age:

Grade Level:

Date:

I. Reading Difficulties: Can't read assigned material

Causes...:_____ 4
CHECK APPROPRIATE ITEMS

1. perceptual.

poor visual discrimination - inabiltty to distinguish

one object from another when presented visually

poor visual memory - unable to recall information

presented visually

poor auditory discrimination - inability to distingui.sh

differences between sounds Or words

-,poor auditory memory - unable to recall infwmation

presented orally

easily distracted by visual stiMuli

auditory stimuli

both

other (specify)
o

physical

vision difficulties suspected

known

specify

hearing difficulties suspected

known

specify

speech and/or language difficulties

spe9Ify

slow reaction Hine

easily fatigued



ti

Element 4ry Level Consultation Form - continued

3. social-emotional

exceptionally shy
)

unable to control behavidrc

iimi testary_
'limited background of experiences

unable to function independently

requiresextra attentiori-"==--"--T=
poorself concept

4. material inappropriate

doesn't' know names If the letters

which ones

doe t knc64 sounds of letters

which ones

I ,

can' t blend' sounds

doesn't comprehend material

not interested in material

R

5. instruction inappropriate'

needs material presented oral)),

needs material presented visually

needs multi'sensory presentation

has difficUlty with oral reading

has difficulty with silent reading

hds difficulty' with all types of reading

need direction presented personally

unable to function classroom structure

un le to function with 'classroom equipment

°the (Specify)

Student's reading text is

Beading approach,being used with child ,(visual, linguit

*phonics, 'multi sensory, 'TA)

1f6



Elementary Level Consultation Form - Continued ,

.,
4 ........

.,r FILL IN BLANKS

B. Remediation

What are student's strengths?

What are student's-weakn6ses?'

I-

1` 1.
r

What are student's likes?

tat ,student:s dislikes?
-t

1.07

0
. ,
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Elementary Leel Consultation Form - continued

JILL IN BLANKS

t 4

What is the structure of"the classroom? (ex::, ays in one room with

same teacher,most of the day, stays .in morn bu has different teachers

for different subjects, etc.)

-

O

r.

I

How can classroom program beaCidified to take advan-tage of student's
-

strengths?

1

II. Educational 'PI&

4.

If student is placed in,the:Resource Room, what will, be the goal forthe

student?

3.

a

3

a.) .increase output

number

times'

'b.) increaseteccurackto ,%

fi

!lumber.

times
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Elementary Level Consultation Form

--C-HECk-APPROPRIATEATEMt-
T

A. What can Resource Room Teacher do to'remediate weaknesses ?`;

Coordinate joint lesson plans with classroom teacher

Meet with classroom teacher daily

weekly

other (specify)

Observe student in classroom

other (specify) -

Ettablish grade. contract with teacher

student

Coordinate grade contract with teacher

Send examples ofotudent's work to classroom teacher 'daily'

i
weekly

;0-

other (specify)

Send examples of student's work for student to complete, daily

weekly
frt.

other (specify)

Send written report of. student's progress to teacher daily

-.
i

tok,' weekly
f "k.

.1

'otfier(specifyY
J

t
Provide teacher with appropriate materials forge in-classroom,

Teifteach within class room

-C

4r.
Ft-

1
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Elementiry Level Consultation Form - coWnued

l

B.

O

'CHECK APPROPRIATE ITEMS

What can ClassroorTeacher do to help transfer of learning occur?
.

Oversee work Resource Room Teacher sends to classroom for student

..

Provide supplementary instruction on assignments brought back

frch Resource Room

.

Grade papers student brings from Resource Room for'cOmpletion
,

in classroom . .

Supplement Resource Room program with other materials supplied

by Resourte Room Teacher ..

,
.

.

.

.

Supplement Resource Room program with other materials supplied

by self .

.

,

v

. .

./
Doesn'tlhave time to work' on transfer /

..,
,

--z-, .
.

Other (specify} ...
.

.

.

.
,

...

.

.

§ ,

. ,



,Elementary Level Consultation Fo'm - continued

C. What can student do to aid himself?.

D. What can others do to aid plan. specify who and what)

E. Who will coordinate this Program?

If appropriate, specify how often student will go to Resqurce Room,

for how long daily, and during which periods.

0

Signatures:

et

4
Clasiroom Teacher

Resource 'Room TeacKer

Student

-I 1

-96-

Date



-Elementary Level Consultation _Form

Student's Name: CAIronological Age:.

Claslroom Teacher's Mame: _ Grade Level:

Date:

a .4

I. 'Arithmetic Difficulties: Can't perform mathematica/h functions appropriate

,
for mental age;

PoStible causes:

1. gerceptual

poor spatial relations

!*i CHECK APPROPRIATE ITEMS

poor auditory memory

. phyii

vision problems, suspected

known

specify

',auditory problons,, suOecteci'

slaw reaction

.71 known

ipeGify

,

112



- Elementary Level C' sulation Fo;jrm - ontinued1.,

3.

;.

social-emotional
;le .

embarrassed to compute problems in front of peers,

or,ally on boird , . , .

Se. 147

embarrassed by speech difficulties
1

,

unable.to control behavior-

unable to function independently

. .

needs directions epeated frequently
",.,

o her (specify) .

4. material inappropriate -.
_.

. can4t pair one-to-one - (
_

dPeCn't know basic facts
. .

. doesn't know basic procedure, audition r -- . .
- ;

r . subt-raction' --..-'1, ,

0.

, "...
multiplication "--

' 11A,..

ViS--f6tV----- '--

.
--

. . .,-

can' t read probl enis o'r directions in text..,
: .

can't solve problems once read
1 .

,

doesn't know number sequenc .. .

can't count . - . ..

other (specify)
,.. . ,

5.

.

tecimique.<ppropriate ,
r

.
,

.

needs conc e objects ..
. -

.

l needs visual Cues
, ., .

.f....,

needi auditory reinforcement .... .
- 1

.

.
. needs -m lti sensory approach ; , is- ,

.1.

* :__
, needs concrete approach - memorization of facts%

,



Elementary Level Consultation F - conti9ued

0

. 'weds problem so i %approach

'needs concept development

Specify the text in use in the c a sroom and the general approach used by-the

teacher. -

(

Who teaches the student math 'and how mut time daftly5 ti'S-etfor is instruction?

"1..

C)

I

-99-

4
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El!Tentary Level Consultation Form continued

/ B. Remediation .

What are student's' strengths?

-. What are student's weaknesses?

What are student's likes?

What are student's dislikes?

3

0

c



Elementary Level Consultation Form - continued

FILL 'IM BLANK$.

1'

What is the structure of the classroom? (ex. stays in One room with

same.11acher most bf the day, stays in room but has different teachers

Mr different subjects, etc.)

)

II. Remediation - Educational Plan:
.,.

.

If.atAident is plac d._,in the Resource Room, what will be the goal flir- the

student? :

How can classroom programbe mOdified to take advantage of student's

strengths ?'

.t.

a.) ,incr se output to

number-,

times'

b.) increase accuracy

number

times

1 1.



E emerrta Level Consultation Form' - continued

J

CHECK APPROPRIATE ITEMS

What can Resource Room reacher to remediateyeakngsses?

Coordinate joint lesson lilans with classroom teacher

Meet with clasgroom teacher daily
weekly

other (specify)
Merve student in classrodmR

'other (specify) 1 4

E tablish grade contract with teacher
student

'Co rdinate grade contract with teacjier
Se d examples of student's work to classroom teacher daily

weekly

other (specify)

Send examples of student's wo'rk for student to complete, daily
weekly

other- (specify).

Send written' report of students progrtss teacher: daily
,Vreekly

other (secify)

Provide teacher with appropriate materials fciieuse in classroom

Team teach" within classroom

-11'7
r

".-1(1g

4
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Elementiry LeVel toosultation Form - continued
41

B.

,

CHECK APPROPRIATE ITEMS',..

\
What can Classroom Teacher do to help transfe,r of learning: occur?

Oversee work Resource Room Teacher sends to classroom for"student

4.

.

Provide supplementary instructionon assignmentsiftught back'
. ,

from Resource Room
,,,,.

Grade papers student brings from Resource Room for completion

in classroomr, i,

I.

N
Supplement Resource Room program with other materials supplied

by Resource Room Tekctler ''
.

.

,

...

.

.

Supplement Resource Room- pro-gram with'Other materials supplied

by 41f
4,- ,,

i
J

4.....1
..,_

Doesn't have time to work ,on transfer

- .

OIler (specify) ..

-. . .

.
-,-

k:
%

T

. . . . . .
.

.

4
.

, ,..

. 4.
e f

4

4 '4,403-7
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Elementary Level Consultation Form - continued

C. What can student do to aid himself?

A

D. -What can others do to aid plan?, (specify who and what)"
, .

E. Who will coordinate this Program?

If appropriate, specify how often student will go. to Resource Room;

for how long daily, and during which periods.

h

Signatures: passrOom Teacher

-

Resource,Room Teadher

Student

`Date

4,



Elementary Level ConsultationJorm 1.1

,

Student' s Name: Chronological Age:

Vlassroom' Teacher's' Name: Grade Lever:

Date:

I. Handwriting Difficulties: Can't write or print legibly

A. Possible causes':

CHECK APPROPRIATE ITEMS

. perceptual , , .

.

.

_

pooreye-hand coordination

pdor spatial relations
.

.

Poor kinesthetic memory small muscles don't automatically

recall writing patterns
x....

poor visual discrimination of figures

poor visual recall

numerous reversals, inversions; etc.

'other (specify) _____ _

,.

.

_

_

'2. physical
,

slow reaction time

poor fine motor control : . .

indecisive hand dominance
,

. ..

.

, vision difficulties suspected
.

known
,

. specify .

.

.

Other (specify)

.
.

.

. .



ElementaryL vel Consultation Form - Continued

P . a

socialemOtional

excessive shyness -- prevents writing on board

unable to control behavior

.li.mited ability to understand vocabulary

unable to function-independently

requires extra attention

requires repetition .of directions

poor self concept

other (specify)

4. material inappropriate

.can't write manuscript

can't write cursive

can't transfer skiils from manuscript to cursive

can't make elementary strokes

can't hold pencil properly-

can't recall letters

other (specify)

5. technique inappropriate

needs visual cues

:Handwi6n

.1Specifyrffilt

'needs oral directions

needs multi sensory approach

can't'copy from far distance - blackboard

can't copy from mid distance - chart nearby,

can't copy from near distance - bdok on desk

needs technique for left hander

other (specify)

is taught ' minutes, times per week.

odbeing used to teach handwriting (be specific)

11.

121



Elementary Level Consmltatio6)Form continued

.List any books or equipment, in use d6ring handwriting- instruction. State

the procedure for their use.

.1/

Who teaches handwriting?

h
u.

-107-



Elementary Level Consultation Form - continued:

Remediati

FILL IN BLANKS

_ student's strengths?

cr3

I-

'

What are student's weaknesses?
.

C

1

What are student's -likes?

that are student's dislikes?

12 8
I

1

.
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.Eementary level Consultation. Form continued

I

I I

FILL IN BLANKS

i'.

. c, .
. .

Nhat_is_the_struaMre_of the classroom? (ex. stays in one room with
____________

same teacher most pf the.d4,-stays in room but,has'different teachers
.

for different subjects, etc.)
.

How can classroom program be modified to take advantage of student's

strengths?

II. Remediation Educational Plan:

If student is placed in the Resource Room, what will be the'goal_for the-

student? . s

,

a.) increase output to

. number

times

b.) increase accuracy to

number

times



Elementary. Level Consultation Form:- continued

A.

CHECK APPROPRIATE ITEMS

'What- can -Resource 4200a Teacher. do_ to reined i ate_ weaknesses:

Coordinate joint 'lesson plans with classroom teacher

Meet with classroom teacher daily

weekly

other (specify)

ObS'Erve student in classroom -

other (specify)

Estab.Wh grade contract with teacher .

student.

Coordinate grade contract with teacher

Send examples of student's work to classroom teacher daitrP

f weekly-

other (specify)

J

Send examples of student's work for student to complete, daily

weekly

ether (specify)

Send written report of student' /progress to teacher daily

weekly

N other (specify)
.

;11

-

Provide teacher,With "Materials for Use in classroom

Team teach will in classro

-um=

0



EleMentuy Level ConsultationForm continued

r

I

a

B.

CHECK APPROPRIATE ITEMS

1.

What can Classroom Teach t elP transfer of learnirig-occur?

Oversee work Resource _Room Teac er sends to classroom for student
_ .

.
:__,_ .

.
A

... -

\ '
Proyide supplementary instruction n'aysignmentS--brought_back

from Resource -Room
_

ceRoan . .

_ .
__

___

\
Grade papers' student brings from Resoiirce Room for completion

in classroom , . . -

\ ,
,

..-

Supplement Resource RoOrn program with other materials supplied

by Resource Room Teacher
.

.

S-upplement Resource Room program witch other materials supplied ,

by self .

_
Doesn't have time to work-on -transfer .

4. .

e

Other (specify) .

e

.
-

.

o e
* . - .

o

".
,

'`
.

. -

ve"

-**

_
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Elementary.Level-Consultation Form - continued

C. What can student Of5o aid himself?

1

t'

D. What can others do to
\

aid plan? (specify who and what)

N

E. Who will coordinate thisF rogram?

If appropriate, specify how often,student will go to Resource Room,

for how "king daily, and during which periods. .

Signatures:

.

Classr:oom Teacher

:Resource Room Teacher

Student

1P7 0

. 1'

Date



- t

Elementary Level Consultation Form

t ,

Student's Name:-

ti

Classroom Teacher' s . Name:

Chronological Age:
**

Grade Level:

Date:

I. Spelling Diffkulties: Can't spell words appropriate 'for mental

. A. Poesible causes:

CHECK APPROPRIATE IT MS

1. perceptual' ' ,...--..:

poor visual -discrimination - inability to distinguish...

one object from another when presented visually

poor visual memory - unable to recall.information

presented visually

poor auditory discrimination - inability) to,kdistinguish

difference's between- sounds or words

poorlauditory memory - inability to recall infoniation

presented orally

;

numerous.reversidsand inyersions,. etc,

other (specify)

2. physical , .

= poor visual-motor Control for written spelling

,speech difficulty interferes with oral spelling,

`possible vision difficulty, suspeCted

known

specify

possible auditory difficulties, suspected.- .,
.

kriown

-specify

" slow reaction time

other (specify



Elementary Level Consultation Form - continued

3. social-emotional

affected by past failures

unable to function Andependeriily

needs persona.] directions

poor self concept

easily distracted

other (specify)- 4

4. material inappropriate

sPelling'words inappropriate; too difficult

needs visual cues

needs oral cues

doesn't know letters of alphabet

doesn't knov sounds of letters

other (specify)

5.4 technique inappropriate
.

u'difficulty with ora=l spelling only

difficulty with written spelling only

'
difficulty with any type of spelling

can't write words..but cam recognize them in a group

needs test-study-test technique

needs stud test technique

`S"

*.-114-
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Elementary level Consultation Form - continued

How often is spelling :taught in the classrOm?

Who teaches spelling to the student?

What,spelfing word source is used? spelling book, reading list, etc.'

Please specify. _

Specify' any other materials or equipment,used.in teaChing.spOlipg.

1

44
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44.

4

Elementary Level-Consultation Form,- continued

el.iediation 7

h are_student' s strengths?

,

,

FILL IN BLANKS

N
N.

_

-

ft

What.are student's weaknesses?
J

O

4
4

1',

What are student's likes?
4

5'

/

What are student's dislikes?

404 131

-116-



Elementary Level Consultation Form - continued.
FILL IN BLANKS

-1

r .

o
(

. -
What is: the structure of the cl' assn- oom2_ex._stays_ in _one_rolr,th
same`teacher most of the day, stays in 'room but has different teachers .

1

for differen(subjects, etc.)

How can tia Broom program by modified to take advantage of student's

strengths?
-

II. Remediation --Educational Plan

0
If student is .placed in the Resource Room, what will be the goal for the

student?

b.

increase output to,
number

times,

increase accuracy to- %

number

times



Elementary Level Consultation Form'- continued

CHECK APPROPRIATE ITEMS

-What canResource-Room Teacher do-to remediate-weaknesses?-'-

Coor"dinatae joint lesson plans with classroom teacher

Meet with classroom teacher daily

2 weekly

,othe (specify)

Observe student in classroom

other (specify)

Establish grade contract with teacher

student
,

1 ,

Coordinate grade contract with teacher
_

'Send examples of student's work to classroom teacfier, daily

weekly

othe'r (specify)

Send examples.of student's work for student to complete, daily

weekly

other (specify)

Send written report of student's progress to teacher daily
6

weekly

other '(specify)

Provide teacher with Appropriate materials fpr *use in classroom

Team teach within classroom



_Elementary Level. Consultation-Form - continued

CHECK APPROPRIATE ITEMS

B:' What can Classroom Teacher 'do to: help transfer of learning occur?

Oversee work'Resource Room Teacher sends to clat'room 7
for student

.

Prowl& suppleMentary instruction on assignments brought back

'from Resource Room

,Grade papers student brings from Resource Room for completion

in classroom

Supplement Resource Room program with other materials supplied,.

',by Resource Room Teacher.,

Supplement Resource Room program with 'other materials supplied

by ,self

D6esn't have time to work' on transfer

Other (specify)

.04
-119-



Elementany Level Consultation Form - continued

rb

C. What can student do to aid himself ?'

/

I

D. What can others do to aid plan? (speCify who and what)

E. Who-will coordinate this Program?

S.

If appropriate, specify how often student will go to Resource Room,

for how long daily; and during which periods.

Signatures: ClOssr:oom_Teacher
4_

A
Resource RciomJeacher-

r

1-3 5

Studeht

Date

-420-



Elementary Level Consultation - Short Form

.

. May be used for initial conference with Classroom Teacher if long form is unnecessary

ind'shetritlbe-used for all significant follow-up conferences.

Meeting initiited,by: (naMe)

(position)

Date o.fNmeetihg:

Subject of, iscussion:

Purpos6 of the meeting:

(stud ht's name)

Results of the Meeting: . .'

.4'

:'

* Please clip this form to othe \consultation forms in the student's Resource Room
file. A tally-of your consultations will be requested. .

o.



.
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Secondary Level Consultation Form

\ , .-.

St dent's Name: Chronological Age:

Referring Teadher: Grade Level:

-Subject Area: . Date: ,

4 t

-. Jiour 1 P er i o11 :

F

ACAUEMIC DIFFICULTIES

A. Variables

1. Other teachers who have requested help for the student are:

. Subject . Teacher Period /Hour

2. Possible causes: (ex. doesn't know sounds of vowels, doesn't know
multiplication fats,-poor viSeal memory.,.;etc.)

Ma t eni use-sin olassroom, '( -Li ,by subject area)

4. . Techniques in use in classroom. (List by subject area)

7

5. What are student's strengths?

.o

6. 'What are Student's weaknesses?

3
- 7122-c.

4..



$1
C

Student%g Name:'

ACAMIC DIFFIC4TIES,

-7. What ar; student's ,likes?

8. ',at are student's dislikes?

B. Educational Program

-r-

6-

4

.1. What' type of program will take advantage of student's strengths?

CHECK APPROPRIATE ITEMS:

2. If student.is not assigned to Resource Program, what can the Resource

Room Teacher do to help the referring teacher with this. student?

a) team teach in the classroom .

b) help teacher modify subject matter

c) help teacher modify techniques for presenting Subject.

d) help teacher modify tests

e) provide more appropriate materials for use in classroom

r
-

f..) other (specify)

Ps , . .

3. If student is assIgned to Resource Program, what can Resource
.. . i .

ao

Room Teacher do? : il,

.

a). remediate weaknesses in (.subject area)

Ib) tutor stu rein (subject area)

) provide both remediation and tutor+ng in

(subject areas).

d) oversee homewcirle)andimakeiip work in
(subject areas).

i38- 123c,



..PUM,A,C11%.

ACADEMIC DIFFICULTIES

IL

cl

0' other (specify)

.

4. What can referring teacher do to help transfer learning from the' Resource

Room to the Regular Classroom?

5. Who will be responsible for coordinating this program?

6. 'What methods will be used to insure coordinat' ?

CHECK APPROPRIATE ITEMS

a) joint lesson plans \

b)

...i,

daily/weekly meetings .

c) joint observation .

d) contracts with referring teacher

'7. Who will be responsible for providing.,Peport card grades?

CHECK APP OPRIATt ITEMS

8. What methods will be used for grading?

a) behavioral objectives plus scattergram

b) joint contracts

c) mid-marking period agreement

d) daily-weekly grades

I
e)' other (specify)

)39
' -124-



. Goal s

1.. Whatleill be the goals) for the student 41111-e-in the Resource Room

Program?

1

2. Student will:

3. Teacher(s) will :

"* A 4

re
PY.

4. Resource- Rood Teacher will: fo(

5. Others (specify) will:

fi,. Student,will report to the Resource Room (daily, two times per week,

e ta.) , -

for

(amou time per visit)



..t

Student's Name:

21-

Student report during (hour/period)

ther6by missing -(subject area).

Signatures:
.,,,

Referring Teacher

Itsource Room Teadher
. o

. <

Student

A

141

4 4

C.



Secondary lieyel'.ConsUitat:--YOn Form
.

,

Student's dame: Chronological Age:'

Referring Teach . , ,, Grade Level:,

Subject Are . ,- Date:

-11our. or

SOCIACIEMOTIONAL bIFFICULTIES-
.

1. Wha(type of problem betioior is student experiencing?

2. How frequent is its bccurence? (per day, per hour, etc-:)

3. Is behavior associated with a particular subject(s)?. (Math, readings, etc.)

Which one?
, /'

4.- During what part of the day does it usually occur?

5. Where is student when it occurs? (at his desk, in hall, in cafeteria, etc.)occurs? oft.i...

6. What is happening with-the rest of the class when it occurs?

What occurs immedfately.bifoise prOblece

"

8. What does teacher do whenbehavior erupts?

What' di), other students do when behavior erupts? ,. re

t ,
1Q. How long does befiavior 7st7

11. Why does student sto-13 behiliior?

12. *What happens to student immediately after behavior?'

13. What does teacher think.causes* behavicr to occur?

0

.1 4 9



Student's Name:
....,

SOCIAL - EMOTIONAL
-

What are variables causing behavior?

How can we change these variables in order to help student change these behaviors?

What 'is -our gob3?

Student

Teacher will

.

Resource Room Teacher will

(others) will

Time period for program will be approximately,

Resource .Room Teacher will/will not coordinate efforts with Classroom'Teacher on'

(daily4-weekly,_etc..1.basis_uptil_goal 15 achieved.

ft

to

Student:

Teacher:

Resource Room Teacher:

Date:

?

143.

128



Secondary Consultation - Short Form

. :, .. ., _-.,

May be used for initial conference with Referring Teacher if long form, is unnece4ary:

Should also.be used with other teachers concerned about a student already referred

and should be used for all significant f011ow-up conferences. /IL

', . ''-
.

t

_Meeting initiated by: (name)

:(pcisftion)

(subject area) (hour or period)

Date of meeting:

.1"

Subject of discussion:

Purpose of the meeting:'

. (student' s name)

4°

Results of the meeting: ,.

-

r

r

. ,

.

t

,APlease cqip this form to other forms li, the student'q* Resource- Room file. A

tally,of yotir consultations will be.refltisted each. sOmester.-

; , .,

OF' % '. * . 4 i I " J

::::"'''' ' i
': i

. . r 7 - !,
0i A..--_______.-- ___.--, -17

.0.

/44 I

. / -

.,

r
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A beh-avi-aral---con-tratt--i's-oTre-of--the-n-ewartethntquesthat-teichers-

and counselors use in order to get a higher rate of itork froWttudents who

are under-achievers. It is also.used witbANdents Who need,a Clear, explicit

definition of what is expected. A behavioral contraceis an' agreement between

teacher and student defining what is expected of the student in academic
Wt

and/or social behavior:, Also included is a definite feedback system for the

Student.

Aims of Behavioral Contracts ,

The behavioral contract specifies what fs expected in an agreement

between two or vore"people including the circumstances and conditions. Generally,

the behavioral contract is written, and the expectations of botlipeopleare

clearly stated with both benefiting from the exchange. The maim result is

a reduction of anxiety and tension for both people. The teacher has, less

hatsle with the student becaase-it is unnecessary to constantly nag him regarding

what is expected. The student, knows what the expectations are, andis more

able:to comply with the,teachet's wishes.

. In addition to specifying expectations, the behavioral contract*

schedules the exchanges betWegn the people inyoled. This scheduling is set
, /

pp so that the interaction between teacher and student-is positive rather/than'
, - v

,, /..,.aegative. As in the example used above, the teacher doesn't hassle the i'tudelit
-,

. ,

for not turning in his work.. Instead she reinforces him whenever he achieves

_:_his, expectations_.__ ,jf the,student.4e5,414.turrtin,bis,wolc,ther as _a,pre-:__
determined response bythe,Ieacher., This response, alttiOugh.n ativdiiis

,known.Ahead'of time by the student, .consequently, he is p e to manipulate.

the situation as well as he,cauld before expectations ere specified and

written down. Alsd, by scheduling these exchan the student knows that he
. .

.

will always receive.positive feedback fro e teacher whenever he fulfills
:,...,*. ._, . _

his pairt of the contract:

It is important to remember- that wriiten behavioral contracts' are

00.t,needed with the: Wority of students. Most students are reinforced in

the .typical school sitpAtion,by the teacher who gives Pieth4o0ti,ve feedba,c1



, .

., -

on a, nonscheduled basis. The 'students who need the behavioral contracts are those
.. .'

who d6 not pick up the normal cues in a classroom situation, or those who are
,

much.sloWer-than the normal student. For them the feedback schedule must be

increaseeor stabiqied (made more predictable). :rt is-these student's who WITI---
,

. /
benefit'froo, rthe type of behavioral contracts discussed here.

Assumptions of Sehavioral Canti.acts

.,.
,

There are at least three assumptions supportinith6 uie'Of behavioral
, .

contracts. The success-of-using a contract is contingent upon the acceptahce
-..,

of these assOmpttons.

Privilege vs. Right

First, it must be stated that jvhile a student has a right, to an

education, he also has a 'responsibility 'to participate in the educational

process.. The-student receives privileges from the teacher for- his output.

He can expect the teacher to do everything' possible to help him learn, but

he does not receive these privileges as a right simply because he comes to

school. The same holds true for the,teachers. They must maintain their

responsibilities as educators, teaching the slower as well as the gifted

students. Sithply providingatterial is not enough, for frequently it is

...not comprehended by the poorer student. The teacher's responsibility is to

present the material in such a way that all' students can fulfill the objectives

of the program. It is the-teacher's privilege; and not her right, to receive

appropriate feedbaCk from the student when the material is adequately presented.

With handicapped students, a behavioral contract will often increase these

necessary educational- exchanges.

Effective interpersonal Agreements are Governed by Reciprocity

It must also be pointed out that the healthiest and most 'effective

agreements between people are reciprocal ins nature. If a teacher makes

demands upon the studeit, but the student does not understand what is expected

of him, or if the student expects special favors from a teacher, this is not

reciprocity. Reciprocity occurs only when both student and teacher have an

understanding of all expectations and agree to them. Teachers retain the option

- to determine the curriculum, but this option must include the responsibility to

providecurricomithatisaoropriateforeach student :_'

1 , 4

-131



Rule(Create Freedom of Interaction

It 'must also be clearly 'stated that the greatest amount of-freedom

occurs only when there are rules to govern behavior. Where there, are no

rules, people do not understand the expectations for thetseUeS-Or for the

,.people with whom they interact. However, by having knowledge of the rules,

students know the boundaries within which they can operate, both positively

. and negatively. It is 'onl &when' rules are stated, not rules that stifle the

imagination, but-rules that clarify 'roles, that healthy interaction takes

place. Behavioral contracts facilitate this occurence.

BEHAVIORAL CONTRACTS

There are a variety of behavioral contracts that teachers can use to

develop a better feedback system between' hemselves and their students. One

particular format is provided in this Handbook in an attempt to model how a

contract should be set up. Other possibilities are left to the imagination.

The contract recommended is actually composed of two parts. The first is a

grade assessment form and the second part is a behavioral contract. Thts is to

be distinguished from alternative gradjng systems and the joint lesson plans

/discussed in this chapter.

A. Grade'Assessment Form

The _grade _assessment- form is bastcally concerned with whatis,expected,_

of students in such things as the number of books they-are to read, what

outside Assignments are expected, what daily assignment must be completed.

An attempt is made to determine what output is required of regular students in

order to receive an "A", "B", or "C". Obviously, anything less than a 'C"
. I

is unsatisfactory work and is not handled by this method. The information contained in

the forM is then converted into a leskin plan that fits the 'Capabilities of

the handicapped student.* In other words:the Resource Room Teacher (RRT)

modifies the expectations of the Regular Classroom Teacher (RCT) in a manner

which permits the handicapped student to receive a gradejfeedback) of,"A",

"B", or "C".. Whatever the grade, it must be based on-his ability level,

not on direct competition with students with wham he cannot compet,academical)y..

ion isios made, the teacher and student are readyWhen an

I to set up a behavioral contract (see Form 1, Page

.7;

148
-132-
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GRADE ASSESSMEkrfORM

In order to ,evaluate work for the current

. :marking period I would like to request the following information from you ,

sO that we can make a contract with you and
.

concerning the amount of work necessary to pass your class.

. What must do to earn an Excellent(A)?

(Please be specificconcerning books to be covered; math skills necessary,

projects to be-completed, etc.)

if

Ahat_must do to earn,Aboye Average (B)?
o

What must dot&ea4rtr Satisfactory(C)?



ti

B. Grade Contracts

Orice the RRT developes an educational, plan that extracts the greatest

possible output for.the handicapped student, the groundwork for a grade contract

is laid: The RRT discusses outputs expected from the handicapped student

with the Regular ClassroOm Teacher(RCT) and with the student. This process

allows them to come to an agreement as to what is required in order to receive

an "A", "B", or "C" grade for the class. In this setup requirements are

specified exactly. They include exactly what a student must, do to receive

an "A", bow much less to receive a "B", and whether this is to be done on a .

quality or quantity of output basis. Once the actual reqUirements'have been

determined 'the student, RCTand RRT all sign the contract. The key to the

success of the grade contract isthat the student competes for a grade against

his own capabilities. He is appropriately reinforced by the teacher for the

amount of output, as is the regular class student who has normal potential.

Because the handicapped student often does not have a good

grasp of what is expected of him, the specificity of expectations is an'

advantage that he usually does not have. This specificity will help to `make

'him a better student (See Form 2, Page 135).

/
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GRADE CONTRACT . . :

In order to, obtain the objectives you outlined 'in the prade Assess-

. pent Forth, and I .have.discussed what he is capablt of,achteVing

during this marking period. has an understanding of. how
( P,

much Work- is ,reejUired.to obtain each objective.

Specifically, in order to obtain the following grade,

will perform.the following:

A.

7

C.

It is important that.we all agree to this-contract. It is understood

. that the evaluitibn of these goals, and the grade given, will be directly

related to the output of -work stated .in the A, B an conditions.

(Student}

J 51

(Teacher) ---

(R. R. Teacher)

7-



ALTERNATIVE -GRADING

Handicapped students who are mainstreamed into the regular education

_program share with the Regular Classroom Teacher (ACT} a major dilemma:

Row to receive (give) adeq uate feedback for their work output, especially

-when compared to yegular students. This problem parallels-the mainstreaming

issue and a series of feedback systems (gradingr have been developed to
,

handle this problem. _

An accompanyingaccompanying problem is:V.ho is to develop or assist the RCT in determining

what feedback system should be adapted. This problem s resolved only when

the RRT and the RCT cooperate in grading the handfcapPed student. Included

in this Handbook are descriptions of sik possible grading systems,which may be

used to give the handicapped student appropriate feedback and rationale for using

a joint system.

Rationale

There are a-variety of reasons thatthe RRT can present to the RCT

. for u.sing alternative grading systems with handicapped students.. While' some

of these are not exclusive,to the handicapped student, it is wtth..them in

mind that these systems have been-developed. r

IMdividualization' .

N s

One of the problemS, the handicapped.student faces in competing with

students in regular education is that the handicapped student's Skills are

more limited. The-teacher is confronted with this problem when. trying to

decide how to grade &student witha tianaicap. The only way that this can

be done is to individualize the'grading system so that al) hartdicapped students,

end perhaps"..reguiarstudents as,,well,4are Competing against themselveSi..in!,:

this yiey, the teacher hasan adequate means of measuring the student's output.,

Byindividualizing the grading system, the student is graded on the basis of the

energy that he puts into the learning process. The feedback he, receives

from the teacher is based on his input and output. Individualizfng, therefore,,:

is a way o.f encouraging the special student to work as hard as he can at

his highest level of capacity, while not discouraging Kim because ofci handicap.
,
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Options

Another advantage to the alternative grading system is that we, are'

offering teachers 3a variety of options which they can use to determine how
,

they will'grade their handicapped students. The teacher can chose a grading

system that is responsive both to her ntedS and to the student's needs,

Furthermore, by suggesting alternatives, the Special_ Education instructor .

not choosing the grading method for the teacher, but is suggesting alternatives
,

from which the Regular Classroom Teacher may choose. .Since these alternatives,

range from the Regular Classroom Teacher'grading entirely to the ReSource.

Room Teacher grading entirely, our system does not impede nor does it interfere

with the classroom reacher's'freedom of choice. At the same time, however, We

are strongly:utging-the Classroom Teacher to choose an alternative system 'or

grading.

e'

Balancing Special Education-Regular Education
,

'J. The advent of mainstreaming has introduced a variable into education
I

/

that is unique in the sense that handicapped students are no longer isolated

as they had been for'fhe past twenty years. Now we have a ,Ituation wheretwo

teachers, a Special Education Teacher and a Regular Teacher, are responsible,

for the student. This new balance must be also reflected in the,feedback

system (grading) tothe student and parent. The Special Education student's

s-ituation-is-sich that, he-i-s-receiving_feedback_fram_bath_a_Regular anda__ _

--

Special Education Teacher. But if the grading system is based on.one teacher or

the other, as opposed to a combined effort of both teachers, the student is

receiving data that might possibly be inaccurate. As a result of this, hemay

misjudge.how hW should respond to the social system (schocill,..L.For example,4 /
if-the feedback from the Classroom Teacher is that he is'not:satisfying the

,pbjectives for that class, but the feedback from the SPeclai Education TeaCher.

s that he is doing well; this confusion could lead the student to an'erronebus

conc uston concerning his skillS. Thus, in a system where there is a balance
.

between both teachers in grading, the-student should beneTit. Such a system

requires the Resqurde Room Teacher to communicate directly with the Regular

Classroom Teacher 40 indfites an appropriate response frOm the Classroom

Teacher. This combined ffort'Should provide the.studentlwith a realistic'

assesSMent of his skills-.

:;-

:Lt) e.



F.

Grading'Systeth Mainstreamed.

Another reason for using an adjusted grading system is that the

mainstreamed handiCiplied student should receive the same feedback in terms

of letter grades that regular classroom students receive. The comcept of

mainstreaming originatein.an attempt to erase from the handicapped student's

mind the idea that he is differefrom other students. For example, if he .

is graded on a pass-fail basis (S,U) rather than a gradient basis (A,B,C,D,E),

he soon realizes that-he is ,different from other students. This encourages

his "specialness". By offering the grading system ,desdibed in this-artiCle,

the Spbcial Education student can be put on the same grading system as other

students and by.Providing various. options the Regular Classroom Teacher shOUld

be able to find one option that is satisfactory.

, .

Grading System as a Feedback System .

,

Finally, it must be_emphasized that whatever grading system is used,

its value is in its feedback potential. Feedback should be designed to r''eflect.

411
the student's capabilities, while not discouraging him beiond repair. If

' handicapped students are judged strictly in relationship to students, without

handicaps/ they will most'likely fail. ,Graded On a cave such a student will

.almost always come out last, providing him with inaccurate information.' This,'"

however,.is,unnecessary It is quite.poss ible to develop a feedback system

which emphasizes the student's. strengths, thus-afiowing him to be judged on

the, expected outcome for his ability :level/For example,,a .physically.handicapped
, .

student will.probably not be a football player, yet there are many tasks ',/ith

physical requirements in which he can engage. The educable-mentally impaired
-

student may use his intelligence to make sound judgements.' By- using a grading

system -with.a variety of options, feedback to the student can reflecthis

differepce from other students, yet not discourage him frOm wanting to learn.
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-Overview

A - Regular Classroom Tea her Controlled Contract
,

The Regular Classrooni Teacher marks the student according to
,

his pre-determined grade plan in the tame manner as'the rest of his class.
r====N

., .
,

B - Daily, -Weekly Guide

The student is graded on.aa'.qual basis forLach day/Week
.

regardless of the activity /assignment involved.

C - Mid-Marking Period Agreement

. A gilding compromise between th0 Regular Classroqm Teacher
-

Resource Room Teacher.

agr:eement, they-evenly

and the

They discuss grades and if they cannoereach a mutual

split the difference between their positions.
a

-, -. B.- Joint Contract

. $ fie Regular Classroom Teacher submits her program to the Resource
/ ,

-Robm--Teacher who modifies the content to fit the student's'aOlity. .

E - Behavioral Objectives Plus $cattergram

Student is giVena reading and I.Q. test wi then a'scattergram'

is compiled in order to develop-an Individual pehavioral Objective or a

Behavioral Objective is prepared forgroups of similar levels.

S

F - Resource Room Teacher Controlled Contract

The Resource Room Teacher has the total,grading responsibility.°

This type of contract is u ed, generally, when the Regular ClassrOom Teacher
. .

has no known-guidelines for marking handicapped students, or, wheri the student

is in thtResource Room full time for a particular subject;

Mj

.
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Discussion
,,

A-- Regular Classroom Teacher Controlled Contract (RCTCC)

Description

e A Regular Classroom Teacher Controlled Contract is an

agreement between a Regular Classroom Teacher and a Resource Room Teacher that

the-iRegblar Classroom TeicherHwill mark the student according to his pre-

determined grade plan. The Resource.Room Teacher's only function in this contract

is task the Regular Classroom Teacher if he would be willing to use one of

the other potential contracts. If he is unwilling to .modify his grading system,.
,0

the Resource Room Teacher does not attempt "tot intervene.

-Rationale

This type of contract must be offered to Cass-roomjeachers
.

Otause-many honestly feel that all students must be graded within the structure

of aclass-unit, as oppoSed to an individual unit. For us to ignore this fact

is to disregard the Classroom Teacher's integrity in this matter. However, by

offering this .contract, we also may gain some influende with the Classroom

Teacher, which may benefit-our mutual students.

c

When to Use

When'the,Classroom Teacher'allows none of the other

options to be used in her classroom.

o

0
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B,-Daily-Weekly Grade Contract

1r 4

Description

-In thiS contract the Regular Classroom Teacher agrees

to mark.the student on a daily/weekly baiis, with either daily/weekly'grade being

equal to any 'other daily/weekly.grade. 'Thus, if we used the Daijy Contract

(whicivois preferable), a student is daily marked on hiscontributions,to class,

his in,clasSmork.,.out-_of-class work., etc,. on the day that is .occurs." Thus, a
,

testor project completed on Monday., is just as important as a class discussion

or movie intenction on Tuesday.. A-E are ,assigned a point value of 1-5; and

are added up' at the end of the marking period, divided by the number of days,

and an appropriate grade is given.

Rationale

This contract gives equal weigh to class interaction,

tests, papers, etc. ttius giving,each student an opportunity to be graded on

his strengths rather than his weaknesses. Thus, a student who works hard will

be able to -get a "good" grade, but because he is likelly to fall downlon tests,

papers, written projects, occasional daily work assignments, he willnot be,

able to obtain the top grades.

When-to-Use, IP ".
This contract is good in secondary situations,'particularly

when a C14*Ssroom Teacher is unable to 'modify the curriculum of the class to

any great extent.

4

e

4,144

O



C Mid-Marking Period Agreements
,e.

Description

This contract is an agremeht between the Resource
4
ROW

,

Teacher and the Regular Classroom Teacher that they mill share 'eqtal responSibility

for the grade, based upon their unique perceptions in their own classrooms.

AtAhe,endr a marking period, each wijl,discuss their grade and their rationale

for it. They will then come to a mutual agreement based on their two positions

(if appropriate). If no agreement can be reached, they will - evenly split the,

difference between their positions.:

Rationale
0

,1". 4

7.

This is an attempt to brihg a negotiated settlement,
e.

NMI between a Regular Classroom Teacher' and a Resource Rqom Teacher who come, to the

meeting with different bias'. Each influences the other, and the student gains

by the mutual growth and understanding that takes place. .

When to Use

This should be a frequently used instrument with teachers

who can compromise. It involves the least time commitment, and little nuisance

Work is Involved, which is to everyone's benefit.

f



D contract

-4-

Description

. The Joint Contract is an attemptby the,Resource Room Teacher

and the Regular Classroom Teacher to work out a mutual program for the student.

The student's grade is based on the amount of work expected of.other students,

but the student's "abilityleVel is also taken into consideration. The Resource

Room Teacher contacts the Regular Classroom Teacher, asking the Regular-Classroom

Teacher tolarite Out the program for the class during that marking period. Then

the Resource Oom Teacher modifies the.content of the program to fit the

student's ability Tevel, thus individualizing' this, program. The-grade is then

given on the basis of work output, which was ability-level determined.

Rationale

The Joint Contract is an attempt to ft4.41,/idualize programs

by the Resource Room Teacher, Student, and Regular Classroom Teacher making'

the student's ability,level aliKopriate. Thus, a high amount of learning is

encouraged because the student is competing against:himself.

When to Use

This type of contract would be appropriate in any situation

where a teacher wants to individualize a program for his ttudent, but is

'unaware of how to to this. It provides a good opportunity for,the ResOurce

Room Teacher to train the Regular Classroom Teacher in individualized programming.

However, this type of contract can be quite time consuming for both the Regular

Classroom Teacher and the Resource Room Teacher. 27.

A
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E - Behavioral Obltive Plus Scattergram

Description

This type Of.contract,is the most involved of all of those

J

mentioned,-providiog the kegulat.:Classroom Teacher with both information about

her:class and an individualized prdgramfor the student. The Resource Room

Teacher (or the Regular ClaSsroom Teacher) gives an achievement test to the

whole class, Theie tests, .scored. by the ,Resource -iloom Teather_br thg459111ar

Classroom Teacher) usually indicate a wide range of.achimment levels in the

class, and are made available to the Regular Classroom Teacher. Next, a

scattergram (see ForM 3, Page 145), whidh is a combination of the achievement

test and an I.Q. test, is prepar The scattergram graphical-1y demonstrates
,JORY

the student's range of abilities. Based on this information, the Resource

Room Teacher and the Regular ClassrocimeTeather; or either of them individually,

would develop a Behavioral Objective for individuals or groups of similar levels

within the classroom. The attainment of. the Behavioral Objective, as'represenfed

by the terminal Performance Objective, is what the student's grade is based on.

Rationale

The rationale for this particular contract is that it
,

introduces the Regular Classroom Teacher to'the wide'range of achievement levels

u . within any'particular class. Since. the Resource :Room Teacher provides her

with the tests,gives and scores these tests, the cost to,the Regular Classroom

Teacher's time is minimal. However, the understandih.g.die gets concerning the

wide range of scales within her classroom ii. extremely high. The Performance

Objective is an attempt to develop a program that is commensurate with the

student's skills,

When to Use.

It seems most appropriate to use this type-of contract when

a comprehensive approach is determined. Because of the time involved initially,

it can be very difficult to find teachers who would be ipterested in this
. .

type of involvement, however, this undoubtedly is the most tapTete mogram.
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F - Resource Room Teacher Controlled Contract

Description

This contract is when the Resource Room Teacher

exclusively gives the grade to the student whether-or-not-WU-fat time

in her class for a particular subject or full time in the Regular Classroom.

Teacher's class. The grade given by th'e Resource Room Teacher is indivi-clua-1

pre-determined based on one of the four above mentioned formats (B -E).

Rationale

. There are two reasons for this, type of contract. The

first is when the ClassroiA Teacher simply feels that she has'no known guide-

lines for marking a handitapped student and, therefore, requests that the

aced

Resource Room T cher have this responsibility. A second reason is when the

student is aced full time in the'ResourCe 'Room for a particulan class-

(i.e. English, History, Social Studies, etc.).

- Summary
. .

-We- have -just presented the rationale for a grading system and

six dirrerent types of methods thatThlay be used in grading the handicapped.

Student. He re40/e that this is just a sampling-of the many methods that-

coald meet the needs of both the students and teachers. It is hoped that

this presentation will aid the Regular Classroom Teacher in. selecting a

grading system suitable for their needs.

r°
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JOINT LESSON PLANS

Reource Room Teachers (RRTs) who attempt to coordinate their tutorial

______.usaany ,find_that_sOmewritten_format must be adopted. Thii format is frequently

and remedial services with lessons Regular Clas$SrOdm Tgachers (RCM)

,
.

called a joint lesson plan and three versions are ihcluded in this chapter.
,

Rationale

The joint lesson plan,is a written vehicle-for gathering, exchanging,

and recording information. When students are placed in the Resourde Room program,

the RRT sets up individualized educational plans for them. These, genera;ly,

include some attempt tb coordinate the RRT's plans with the lessons beiiI

; taught by the RCT. In this way students do not suffer from time lost while

out of the regular classroom. Instead, the RRT plans lessons which reinfor:ce

classroom teaching, a technique which frequently improves students' grades

and which allows the student to keep pace with his class. In order to plan
or .

appropriate lessons, the RRT must constantly be Aare of the lessons being

taught by theRCT: Ihe joint lesson plan provides the RRT with this-information.

One indirect benefit from using a joint lesson plan is the fostering
o

, of the consultant role as part of the.RRT's duties. Since the form cannot be

used unless both teachers cooperate,the RRT must make personal contact with

theRCT. This.contactZiglUdes_developing_rapport. agreeitagPon an educational

plan, and initiating aprocedure for coordinating information. Communication

of information may be accomplished through frequent verbal discussidhs of through
4

the use of'a written forM such as the joint lesson' plan. Since a ,RRT generally

services fifteen or moreRCTs, it.maS, be impossible for the RRT to pergonally

coordinate these lessons with CTs each week, The, use of a written form,

therefore, it necessary.

With continuous use of the joint lessdn plan each teacher.is always

aware of what the other is teaching and of the. responsibilities they share.

The RCT soon realizes'the extensive amount of planning the Resource RooM program

requires and good staff relatibns are fostered.

The joint lesson plan requires both teachers to be specific about their

lessons. Each must state What she will teach during the upcoming week or marking

.163

-147-



0

period and how she will teach it: Since weeklrplans.are usually required by

principals, thins, aspect of the joint lesson plan should not cause teachers any'

difficulty. The RCT usually MIS out the form on Friday and returns it to

the RRTso that sheohas time to coordinate lesson plans in the Resource Rooth.
r. .

Included with the form are the objectives for the week,. the books and pages the

RCT wilt use and any additional information the'RRT will need. Such specificity,

encourages both teadhers to carefully plan lessons With specific Objectives.

However, it does not preclude'exploratory activitTe-§ whiCh frequently arise

during teacher directed lessons. Lessons -planned by, the RRT to reinforce

classroom teaching, can be presented in a manner which tikes advantage of the

student's unique learning style and promotes individualizatioh of,instruction%

Resulting from such precise information is the re-education of the

.RRT. Few RRTs know thoroughly all the subject material which they are expected

to teach. With the'joint lesson plan, they become familiar with the objectives

and materials preferred by. the RCTs with whom they are working. Over time,

they develop working knowledge of most of the areas in which handicapped students

-are usually referred.

When more than one teacher is instructing a student in the same

subject, services should 66 closely coordinated so that there is no unnecessary

duplication of services. Any teacher who works with Special Education c4,

students, however, soon becomes aware of the constant need for repetition.

Overlearning is a must. RRTs, therefore, should plan to specifically repeat

or review classroom lessons using the student's individual learning style.

.. The result of such planned review is abetter chance for the student to learn

the material and-to recall it at some later date. Furthermore, RRTs'may

administerclassroom tests using techniques which insure the student the greatest

,hance'for success, The result should be improved grades in the regular

claSsroom.

As the handicapped student becomes more proficient, in the regular classroom,

his success will be connected with the efforts of both teachers.' The RCT will

see some purpose to the joint lesson plan and will be encouraged to continue

usin it. The RCT will be aware of the RRT's activities and will realize that

the 'RT is directly supplementing her efforts. Empathy will'be established #

beIwe n both'teacherS,,and good staff relations will becothe even,better.
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Joint lesson plans filed over, time by the RRT in the student

410
will result in a record of the student's educational progress. Such record

keeping is essential if the RRT is to demonstrate educational progress. This
.

evidence is more realistic evidence for accountability-than'scores receivevi

c "'

I.

.

On standardized tests since it is based on the objectives of tha-RCT.

Proper use of joint 1 son plans can only result in behefits for

everyo , the RRT, the RCT, and esp ialTy_the student. .4

Timing

If the RRT and the RCT both agree-to use the joint lesson plan, they--._

must commit themselves to consistent use of it. Timing must be workedout and

each must be fplly.aware of the responsibilities which the form necessitates.

The form is -givers to the RCT several days prior to the time that the RRT

needs it, This permits the RCT to plan her lessons, find appropriate books and

materials, and compile test items, homework assignments and make -up requirements;

When completed, the form is returned .to the RRT for her to fill in her'coordinated

part of the form, The RRT then sends a copy of the joint lesson plan\back to

'the RCT. In this manner, each teacher knows what the other is doing. ( The RRT

files a copy of the weekly form in the student's folder as an ongoing record of

Vie educational plan.
0

, Description

Form .4 - The first form is the most elementary and the easiest to use....

.After the usual information is supplied, all that fs required is a recording,
vr,

'by day, of the lessons which. the RCT and the RRT will. present., The forM is

basdt on weekly yclesson plans. It is filled out by.the RCT and is-sent to the

RRT'along with all written materials which, the RCT will use with the lessdns.. st'

The RRT then records what, she will teach in coordination with the-ACT's lessons.

A copy of the.cdmOlete-d form is returned to the RCT for her information. The

RRT uses the joint lesson plan to teach the student, over the week. Whenever
,

,

possible,,the same:or similar materials are"modified to fit the RCT' presentation.

If tests,are included,ithe frequently.admihisfert the test in a manner

most appropriate for the student. For example, students with 015r reading skills

may write answers to test iteMt which the RRT read.to him When-the weekly plan,

is -completed; the form is filed as a.record of the educational plan (see Page 151)c

rl



' Form 5 - This format includet'all.theelements of the, easier Form 4

but acids:the dimension Of-evaluation. This aspect requires dactiteacher to
-

evaTuatethe Affects of the nn' the student. In other words, how effective

Was he-edUtational RTan? a reult, the:Rill may plan further review of the ''

material.

The evaluatidn part of-the form is best completed by the teachers

jointly so that if agreement is not available, a. face -to -face compromise

can:be worked out. If personal contact is not possible, the used joint plan

may be sent to the RCT withtpe new form for the coming week. She may write in

her evaluation of the StudAnt.'s progress and return it to the RRT with the coming

week's pgan. The RRT may then make adjustments in the proposed plan so as to in-

corporate additional review .(see Form 5, Page 152)

Form 6-- The intention of this form is to move both teachers toward,

planning based on performance objectives instead of on chapters in a book. At

the. top of the form, the -re is space for the objective which will be taught.

Both teachers must agree on the objective before the plan can be started.

following this, each teacher fills in the assignment and materials sections.'

The plan remains in effeAt until tbe objective is met or.until revised.

Following completion,, .both teachers fill -out the evaluation section. The,

revision section is used only if the evaluation states that the'objective

needs further attention, or if the objective is not met within a reasonable

amount of time. This is the most,individualized of the forms (see,Form 6, Page 153).

14;4

..

Although three types of joint lessbn plans are presented her

these are only suggestions.' RRTs may find them appropriate for their ituations

or may use themras foundations for r-fOrmats which are more appropriate to their

RCTs and handicapped' students.

.16f3."
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) . . ,- -Joint Lesson Plan- . . . ,..
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JOINT LESSON PLAN

Teacher:
Date:

Oubdect: Evaluation-%, or # or, Time

Atti-
-1-00-40 190-80

MONDAY:

TUESDAY

WEDNESDAY

THURSDAY-

FRIDAY

--Reprinted with the permission of Martina Keegan source Room Teacher, Ida Public Schools,

Ida, Michigan. _
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Teacher:.....

Joint Lesson Plan
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#
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PRESCRIPTIVE TEACHING -,

In order to provide instruction in those specific curricular areas

in which a resource room student needs help, it is necessary to employ

prescriptive_tdaching_ Irescriptime_teaching_btgin.s_with the diagnosis of

strengths and weaknesses by'means of both formal and informal testing

procedures. Following the diagnosis, an educational prescription is written.

,416This should include the eiact goals expected of the student, the methods-

necessary to attain -these goals, and the evaluation process that will determine'.,

that the goals have been met,

Prescriptive teaching aids the teacher in making the best use of the limited

time available to her. The designing of a learning profile and prescription

provides an organized means of describing the learner in'terms of his educa-

tional performance and style. It allows the Resource Room Teacher (RRT) and

the Regular Classroom Teacher '(RCT), along with other concerned personnel

and the parents, to shard a common pool of knowledge about the student and what

will be expected of him.

Prescription writing can be broken down'into two di -stinct parts. The

construction of the Learning Profile describes the learner in concrete,

objective terms and allows-for the highly specific Learning Prescription to

.
designed. In this chapter, the process for writing both the Profile and the

Prescription will be described. A format is presented to facilitate that

process. and serve as an outline for the RRT to follow in preparing the informa-

-

.

tion 10 be used in discussion and planning.

Learning- Profile

The Learning Profile describes a Studentq. past and present performance- -

those tasks at which he has been successful and those at lwhich he has Rot succeeded.

It defines the'le'vel,df academic, social, and, psychomotor skills and specifies

learning techniques and modes-which have succeeded or failed.

most all of the data needed to complete the learning profile can be fdund

in the information gained from the consultation frets and the diagnostic tests

. compiled by the RRT. (See ChaptersVllland VI.) Before attempting to writea

prescription.or profile, this information must .be available.
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First, the RRT must list the student's learning Strengths and weaknesses.

These are treated together for several reasons, While the student may exhibit

a learning problem in a specific area such as reading or math, there always

exists a foundation or strength on which to build. The success of prescriptive

teaching lies in finding these foundation points. An examOle'of a learning

difficulty matched to its strength would be:
o

Learning difficulty: Student cannot correctly work problems in

addition with carrying.

Learning strength: The student can work addition problems consisting

of two three-digit addends.

The second reason for treating strengths and difficulties together is that, while

sometimes difficult, the listing of a strength for each weakness helps both the

RRT and the RCT to identify some positive aspects of the student. Pointing

out these strengths can also aid the self-concept of the student. Many times

he all too aware of his own shortcomings and having someone point out his

abilities is most beneficial.
.4

Each of the three skill areas or domains--the affective, the" cognitive,

and the psychomotor - -will be presented here. Common strengths and weaknesses

111
will be mentioned, along with a brief description of the kinds of skills classified

in each area. Learning techniques and modes will follow since the data included

in this section spans all three.skill areas or domains. Lastly, the-tarning

Profile will be diagramed to show the relationships between the various area's:

Strengths and Difficulties in Affective Areas:

The affective area includes the student's attitudes and behaviors in school.

In searching for strengths and difficulties, the RRT observes thd relationship

of the student to his teacher(s) and peers. Does the student 5q along with

one and not the other? Is he withdrawn or does he constant.l t out? Is the

student overly talkative or to quiet? 'What are the impressions that he has of

himself? Is he confident? Looking at the learner in this may does not imply

that these items are identified as problems. during consultation with the RRT, 4

the RCT may mention behaviors or: attitudes which she has noted in the student

and these should be considered as possible problem areas if so identified by the

RCT... Another facet of the affective area is the ability to attend to:a task.

Appropritte questions include the length of time that the student pays attention

durinvablass discussion, ,a silent reading assignment, a math worksheet, a movie.

The,ART should also theQnher in which' they student's. attention fluctuates

as :a keyeto the.way in which he might learn best.
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While there are some formal evaluative scales in the affective area, the

RRT will most likely be presented with one or more problems identified by the,

RCT. It is then a. matter of recording how often a behavior occurs, in order

to develop a baseline for.futLire improvements.

Strengths and Difficulties in the Cognitive Areas

Cognitive skills can also be defined as academic skills. Difficulties

encountered in the various subject areas of math, reading, phonics, social

studies, science, etc. fall into this category. Most problems, 'however, seem

to center around the areas of reading and language skills, and mathematics.

Most students who experience difficulties in science or social studie6g`are usually

poor readers, which makes it difficult for them to use the assigned textbooks

and to read the worksheets and tests that the teach& passes out. Some students

have difficulty with the abstract concepts presented in science or social studies

and these needs must be considered. Other students excel in one particular subject

area, while doing poorly.in others.

7--

Skill levels in math and the language arts are assessed by means of formal I

and informal tests. The chapter on diagnostic testing helps the RRT construct

tests which are appropriate for her particular situation. Formal tests and some

informal tests are available from many leading publishers and the resultg of these

along with the results of the teacher constructed tests pinpoint the exact skill

level 'of the student. For example, theAntermediate student may know the consonant s,

but not the vowels. The junior high student may be able to multiply two two-digit

numbers, but not if carrying is involved.

I-

The age of the student is also of prime consideration. In addition'to-

examining the skill level, the RRT must also consider ifothe student has progressed

to the poinet in school where the'focus should be on tutoring rather than on

remediating, in.arder to help him succeed in his academic setting? This is

especially important at ,the secondary level where students do not want to appear

different than their peers byer the same time, they have specific course

requirements for graddation.

. If the student is of junior or senior high school age, it is particularly

important to survey his potential job and consumer skills. What are the skills

needed to succes.sfUlly hold a job, live in a home or apartment, take care of

one's self? There is an entire continuum of skills inclu'ding filling out forms

. and applications, using checking and savings_aCgounts, cooking balanced meals,
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voting, maintaining an automobile, de;lin"g with insurance companies, and being

able to get help from various agencieib4eg needed. There,ate .also the related

affective skills of getting along with one's employer and to-Workers and

using leisure time succes-sfully.

When listing strengths-.and weaknesses, it is necessary,also, to justify

how- ohe established them. The RRT should list all formal and/or infOrmal tests,

'word lists or inventories which were used.

0

Strengths and Difficulties in the Psychomotor Area

The psychomotor area, includes the gross and fine motor skills. Gross.

motor skills include such tasks as walkihglprunning, jumping, hopping, and

catching a ball. , Fine motor skills include using the scissors, writing with

. a pen or pencil, coloring, manipulating toys, and putting puzzles together.

Most fine motor skills which are appropriate to the school setting are visual-

motor skills. They require the eye to work with the hand to cut along a line,

copy a shape, or put a puzzle together correctly.

Problems in this area are usually obvious. The student who can't print

or color and the student who has difficulty on the playground stands out to

both the RCT and the RRT, There are-many published tests which can be used to

more closely examine thetpirdent who 'is demonstrating a problem in this area.

There is also material in Chapter :Diagnostic testing. Strengths -'and- weaknesses-----

found in the Psychomotor area shOuf be, listed on the learning profile, along

with: the manner in which the skill wa valuated.

It should be noted that students may 'xhibit problems ih one, two or .

all of the skill areas, taut no skill area need be listed if no problem exists.'

The RRT may also match a tearning 'strength from one area with a learning difficulty

from another, as in the case 'of the student who has not yet learned to tell time

(a cognitive skill), but whose parents have promised hiM a watch when he learns

(an affective strength).

Learninq Modes

Learning modes or styles are the particular ways in which one learns. Each

person has his own best style or mode. Some remember a phone number by repeating

it -out loud others'must write it ,down and then look at it. The same thing is

true of students. Some, learn better in a one-to-one setting,' others work well

in small groups or in whole class activiles.'-'

174-
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Many students. pick up a igoodiportion of their learning from reading

assignments. jhere are others, .who for a variety of reasons, pick up more

information by :listening to a tape or a record, or watching a filMstrip, an

overhead transparency, or a movie.

Is the student easily distracted by sounds, either inside the classroom or

out, soh as other groups in the hallway or trAffic sounds? yiSual distiAction

is also possible, exaggerated by such things as too many problems on a page or

colorful, busy pictures.

How does the student approach problems or tasks - in an organized or

disorganized fashion? Does he look a task over before'attempting it? Does he

give up after a few quick tries, or stick to it until the task is complete?

.The RRT 00t consult with the RCT in order to determine the particular

styles or procedures,which have been successful or unsuccessful in the past,

and, therefore, Which conditions and techniques should be employed dr tried to

insure the highest degree of success. The information, thus gained would be

placed on the Learning Profile under Learning Modes.

k

LEARNING PROFILE

DIFFICULTIES STRENGTHS LEARNING MODES

AFFECTIVEranAloi

COGNITIVE and/or

PSYCHOMOTOR

- .

.

,

.

.

'This is the model of the Learning Profile. It includes the difficulties

strengths and learning modes of the student for the three skill areas of affective,

cognitNe, and psychomotor. To review, there should always be at least one

strength for, each difficulty. There may be a problem listed in a single area, in
.

any-two, or perhaps-all three areas. Learning modes relate.to all three areas.

When.this information is complete, the RRT then moves to the Learning Prescription,

the actual plan to be used to assist the student.

-

- 175

-158-



/ (
. ---

/
I

/Learning Prescription

/
Once thelearning profile has..been constructed, the. process- of prescription

writing is greatly simplified, The RRT *lows the precise skill level at which

the student is functioning and the learning, modes which have previously ,been

successful* or unsucceiif61. It remains theh to 11 set-eduaitialdl goals for

each of the identified difficulties,-2) set down specific techniques for

accomplishing them, and 3) form evaluatiiie processes for determining if they

have been met. Goals, techniques, and 'evaluation will each be discussed and

then the prescription format will be illustrated.

Goals'

EducationAl goals are chosen by the RCT and the RRT. Together, they

decide the specific skills which the student needs in order to functio at a

higher level. The goals should be written using the data found under Strengths
,

and Difficulties in the Ledrning Profile. For example, if a learning difficulty

has been identified as the inability of a student to perform subtraction with

regrouping and the related learning strength was that he. can subtract one

three-digit number from another as long as regrouping was not required, the
,

goal might be: "The student will subtract one two-digit number from another,

when regrouping is required."

This general gal can also be stated in terms of a performance objective,

such as, "The student will, given a sheet of 20 subtraction prthilems'involVing-

regrouping, correctly answer 18 of the 20 within a half-hour". There are many

formats for performance objectives in educational literature. There are, however

several criteria which are shared by most. They involve the identification of:

1. The learner

,2. The specific task to be accomplished

3. The conditiOns for completion

4. The evaluation

Performance objectives should always be stated in positive terms:

NOT: Tpm Will not get out-of his seat.

INSTEAD: Tom will stay at his desk during the seatwork perlod for ten

'minutes, raising his hand if he needs help.

They should be concrete and observable:

NOT: Ann will be able to do addition. I

INSTEAD: Ann will complete 19 out-of 20 addition problems,

2ao-Uble-aigit_addendi without -carrying.

.,176
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They shouldbe measur

NOT: , Bo

INSTEAD:

le:

-)

,

will improve one year in reading.

ob will tdentify 90% of the Dol.ch words when presented on

_flashcards, given _5_ seconds tn_which_to name each word.

By berg specific in stating the objective, the RCT, the RRT, the student,

and his p rents can all know exactly what is expected of him. By stating the '

conditio s under which the student will work and the manner in which he will

be eve uated, each person concerned will know exactly when the student has

achie ed his goal and is ready to progress further in another section of this

chap er., t

Techniques

'That area of the Learning Prescription labeled as T
.

s reflects the

nowledge gained in analyzing previods Learning Modes (as described under the

/Learning Profile) and results in the selection of appropriate material's, and modificatio

/ of curriculum which are both discussed later in this chapter. Techniques froM these
/

area's, specific math or reading programs employed, and behavioral programs designed

for the student can be listed under this needing. In this way, those concerned with

' the student will know undei- what guidelines the RRT is working. Additional)y,

decisiops as to where the student, will perform some of his tasks will be made and

skills which will be dealt with in the Resource Room and in the regular class

-"will- be defiffed:

In selecting the techniqUes to be used.with a particular student, the

RRT must consider several questions:

I. Will this technique make the Student less unique and more acceptable

in the regy)ar class?

2.. Will this.technique improve the RCT's perception of the student, helping

to make her realize that with the properly chosenwOrk the tudent will

be both more successful and cooperative? -

3. Does the technique reflect the student's strengths as well as his

difficulties?

. With these factors in mind, the selection of materials and techniques is

greatly facilitated.

177..



Evaluation

Diagnostic testing is an essential preface to-the prescription writing process,

and just as importantly, post tests should be utilized to insure that theredu-

cational goals have been reached. Testing is used when the student enters the

Retource Room, to identify those skills which the student does and does not

possess. This evaluation can take the_form of informal 'or formal diagnostic tests.

(see Chapte VI). These measures are used in the various academic 'areas to identify

Highly spec7fic skills which the Student needs. They can be purChased commercially

or they canbe constructed by the RRT fn order to'match most closely to the texts,

and concepts of the particular situation in which she works.

]

Evaluation can include baselines, frequency counts, and'charts for

demonstrating gains in behavioral programs or those academic areas whiCh are

suitable fur, charting, such as the number of flashcards identified by the studqnt

or the number of math facts correctly answered in a given time period. A baseline

is used before any technique is attempted. The teacher, social worker, or psychologist

records the number of times a .behavior occurs, the length of time the student

performs a task, or the number of items correct. :Then, during and after a technique

has been implemented, the frequency continues to be recorded So that the teachers,

the student, ,and others,invOlved can see the progress that is made. Charts are

a.simple means of recording this data. Either the teacher or the student can fill

in the data for a daily or weekly progress check.

Testing, can be done bye the RRT, the RCT, the psychologist or social

worker, depending on the area being evaluated. Pre and post tests used to evaluate

A student's progress must be equivalent. That is, the post test must be measuring

the same .exact skill or skills which were measured in the pre-test. Only.in this

way can the student's gain.be clearly substantiated:, Many commercially made
.

diagnostic tests can be purchased in two forms,,labeled A I and II or A and B.

Two Ors of the same test must be used so that the chance ofa student recognizing,

the test items is diminished. In a teacher-made test, the syllables used for the

student tocidentify vowel sounds car be changed so that different examples evaluated

thesame sounds. Reading passages of the same levels as the pre-test can be,used

to check i provement in reading comprehension.

The mportance of proper evaluative techniques cannot be underestimated.

The conti uing evaluation of the student by charting or testing alerts the teacher

too prd61 s as they arise and allows changes to be made when necessary.

1J8
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The-LearningPreseriptjon as it has beendescribed is illustrated below:

_ t . GOALS. TECHNIQUES EVALUATION

AFFECTIVE and/Or

COGNITIVE and/ori
.

PSYCHOMOTOR

.1 4

:-

_ -

To summarize the information required forethe chart, the RIIT first defines an
\

.

educational goal for each of the difficulties' listed in the profile. The
. :

techniques for achieving these goals is then listed: Lastly, the methods used

- 0, .
,

in evalqAting the student's progress are'recorded. These.tests should be

parallel forms of the pre-tests so that the most valid results can be obtained.

. .

Learning Profile'and-Prescription .
, .

. .

On the following pages three examples of the prescription,form are

,

,presented: 'Figure- 14represents the form before it is filled ou,t by th'd RRT."

Figure 2 sumilarfzes the various,items to be considered at each step in the

,pTescription-writing oceSs. This form-is used only as a reference for the

teacher while she aqa es. the student need's and uses' that information

to complete Die 'form, Ilustrated in Figure ,I. "- -.

Figure 3 is An fixample of

gtven _consideratiorvin this c

reader, to follow ttie,*process fr
/..3*.1.

building upon thedate provided.

the entire pisooess. It reflets.all of the topics

pter... Examination of- FIgure 3 will allow the

beginning to end using a student model and

4 Summary

In. summary, the -prescr

1. PrOblem tpe-difictL

the prescription rocess def

a' terms 'so,..that a)1 concerned ,/,

to 'acs
N ,

'
2. Appropr ate 'Cull:tic ltiin

The pro ess _the RRT to"

and p'rovde.,iftei-net:ive where

the stud t.,

a attempts to establish several-objectives.

es the probl
-a

th- the studen

in concrete-,:geasurable.

know what he is expected

.. 7 .
.

examine the- studentis curri-ouldirc

necessary' to insure the success ofi'

,...
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LEMING PROFILE

DIFFICULTIES

AFFECTIVE

Tea:hcr-student relationship

Self concept

Peer group

Attending tortask

Following directions

wests administered

Test scores

ZOSIITIVE

Aces* skills

Subject areas

Tutorial?

Basic skills?

xar dtd you arrive at that difftcUltl?

restsadministered

FSYCKGMTOR

Cresi

Fine

Farceptuai activities

Tiits administered

Test spores

a

:

ci

STRENGTHS

AFFECTIVE

Hatch strengths to difficulties

Teacher-student relationship

Seif concept

Peer group

Attendingt6 task

Following directions

Testadlinistered

Test scores

COGNITIVE

Hatch strengthi to diffiimiities

Academic Skill* '-

Subject areas-

Tutorial?

Basic skills?

PSYCHOMTOR

Match strengths to difficulties

Gross

Fine .

'Perceptual activities

Tests administered

Test scores

LEANING HODES

AFFECTIVE - COGNITIVE - PSYCHOMOTOR

Previously successful or unsuccessful

conditions, styles or procedures

Current successful or unsdOcessf01
Conditions, styles or procedures

.1'

'

Figure 2: -Points to,cogsider when constructing the learning profile and prescription

'r
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Ph-SCRIPIM4

,GOALS

AFFECTIVE - COGNITIVE - PSYCHM-13TOR

Concrete. measurable positively stated
-observable

TECHIINES

AFFECTIVE

Individual'

Small group

Classroom management

Independent activities

Appropriate to strengths and weaknesses

Improve teacher's perception of 'Student

Make Chfid less unique, it comfortable
or accepted in regular CI4S1

COGNITIVE

Visual .

Auditory

VAT.

Individual

Small group

-Tutor

Independent

In resource noon or regular dui

Appropriate to strengtht and weaknesses

,

PSYCHOMOTOR

Individuil Se;lI group

Classroo*, Resoiircilkoom, P:E, teacher

-aoer S pencil tasks

HoOr aottvlticr

Appropriate to strengths ani)iecknessts

AFFECTIVE - cesmint
Formal

Informal

Counts

'Pircentages

Observations

Who observes'

Classroom teacher
Resource ROom tetcher

Social Worker

Pri-post test-

ti

.Figure 2:11cfritinued)
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COGNITIVE

DIFFICULTIES -

Inability toidentify or
reproduce al1,261alphabe

:fetters - -either ih/out

of sequence.

Inability to identify or
.reproduce numerals i -10

in/out of sequence,

Inability to identify qr
reproduce a square,'
triangle, or rectangle.

Inability to match color
*words to correct color,.

Tes Given:

P.I.A. .

Maih - 0.0
Rdg. Rec. 0.2

...Rdg. Comp. :s 0,0

Spelling - 1.0 -

General ,Info.,: 0.0

Stanford (12/6/73)
'C.A. 7-4

I.Q. 67.
M.A. 6-1

Birthdate 8/71/66 ,

iiinctilAing on a

:

readiss pre-reading
level ,

Weakness: Verbal area
4 A: Memory area

-

I

LEAFitNG PROFILE

STRENGTHS

Good visual motor skills..

Can correctly reproduce
peg board designs, go-
boards.and,Frostig workshee

Gdod'Visital memory, puzzle

solving and block building

skills.

Test Given:

McCarthy Scale (12/73)
Strengths:- Perceptual

PerforMance

I.

LEAFalltiklODEr

Cannot work well in a large

group situation such' as

the

Needsa-one- -one tutorial

situation.

Activities must-be very,
structured, repetitive and

concrete.

Does well with all kinds

of manipulative objects. .

Activities should be
limited to about 30, min.

,with a short rest period
in between. .

"

I

.9

Figure 3: Sample. profile and.prescriptionUourtesy of Marilyn PikUlski,

Resource Room Teacher,Bedford'Public Schools, Bedford, Midh.)-

,
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PRESCRIPTION .

GOALS

He will be able to
correctly-identify and
reproduce all 26 alphabet
letters - both upper and
lower case - in and out
of sequence.

He w411 be able to
correctly identify nd
reproduce nunbers V -iD
in and out of sequence.

He v(ill be able to attach
to each number the correc
quantity.
He will' be able to match
the 8 colors and color
words.

--He-wilt-be -able -to Atenti
and reproduce a square,
triangle and rectangle.

-

0

" '

TECHNIQUES .

Visual and manipulative
activities as well, as some
-requiring gross motor skill
Very small group - one othe
person or individually.
Scheduled 3 times a day in
the Resource Room:

11:45 - 12:15 (30 stn.
9:30 - 10:30

1:45 3t00 75 min.

Remaining time in own room
should be in small group
activities also.

11.

. .

4.

Figure-3 (Continued)

EVALUATION

Peterson test for Early.
Identification of
Learning Disabilities.
lalett Inventory of
Learriihg Skills. .

Informal Evaluations
He must obtain 1007: -
accuracy in all areas of
readiness skills.
Above tests will be given
pre

1

and post.
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37Learning-Strengths

This format exposes the student's s reng s, as we

,difficul ties, so that positive ,thaits. can .be- ..built upon.

4. Skill Levels
.

The prescription examines the hierarchy of skills in which the

student is working to identify the exact point at which he should

begin. In this way, too, the RRT knowS which skills to require of

the student next, so.that skills are not taught in isolation, but ,1

as "part of a continuum.

5. Learning Conditions

The environment in which the student is working is examined to see

if there are factors which contributeKto his learning problems.

6. Program Maintenance

The prescription allows for decisions to be made regarding where

'the student is to perform various tasks - the Resource Room, the

regular class, or at home.

ti

. I

,.
. Prescription Revisions ,

.

.,

The evaluation of the student's progress.is the best indication

of ho'w well the program is working. If the student is not progressing -

then the data in the profile should be re-evaluated and changes in the

-program made.

4.A.0"'

ct
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SELECTING APPROPRIATE MATERIALS

The selection of appropriate instructional materials is a complex process

involving the analysis of both the learner and the material. Such factors as

--the interest level and readingelevel df the learner are usually taken into account

by teachers. However, many, less obvious factors can influence the effectiveness

of an instructional activity. This chapter will deal with some of the variables

which teachers should consider before using a book or material with a partiCular

learner.

,/

The flowchart in Figure 1 illustrates a process which can be used in

selecting materials. While many procedures have been developed for this purpose,

an attempt has been made to,provide the teacher, ith an orderly sequence of criteria,

presented in a step-by-step format which will allow the teacher to rapidly match

material to a particular learner. There is no need for the teacher to complete

anytype of-form in order to accomplish a learner-material match. Careful

examination will yield the necessary information about the material and data

taken from the various.consultationforms, the learning profile, diagnostic results,

and observation will the needed descriptors of the learner.,

This chafter is -separated into sections according to criteria used

at each step of the process. In the last section, the Interschool File of

Materials will be presented and described. This file is a format for conpiling

many of the materials used by Resource Room Teachers (RRT) within a school district.

It is a procedure which allows RRTs to preview and select materials which are

appropriate for their specific students. The Interschool File of Materials utiliAs

'the same criteria presented in the learner-material match, in order for the teechdr

to make efficient use of the system.

Interest 1.6e1 :

As shown in ;the flow chart, once the subject area for the learner'is-
,

established, the teacher determines the interest level of the learner. Interest

level is deterMined byl) chronoldgical age, 2) sex, and 3).likes and dislikes

of the learner. By ,chooslngthe appropriateAriierest the teacheriis'
/

recognizing,that while the student is a poor his materials should nat.be
y.

selected with only hisx.eading level in mind. For examples. most upper- elementary

- through high- school age boys Prefersuch to cs as cars, motorCycle;, and sports.

This
;

knowledge is us ul in s4lecting b to improve the student's reading '

b
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lgure.4: Flowchart illustrating-selection process:,



comprehension.
-

individualndividual student may have a particular interest in music,

a hob-by-5-or in Makin -1A1T-Of--Itfes.e:tifiaii a id_tlit_tea-cher in-selecting'

.a material that the student-will find interesting. For example, the student who

collects rocks will_be able to give an oral report on his hobby to the science

class. The,stuUent:who,is proficient at
....,

, ,plage-or a mock-up of a battle scene for
,

r.--teacher can select a kit or a bool which

making models may be able to make a model

a social studies class. In mathematics, the

uses problems oriented around sport

scores and averages, Or automobiles and racing.

In examining the material, the teacher should carefully examine the illustrations.

A. science-text illustrated with small.children is not appropriate for upper.grade

Students who re-aii at lower levels. By incorporating the interests of the studept

:into as many subject areas as possible and by being aware of materials which embarass

poor readers, the teacher increases. the probability that the student will accept

and benefit frog-the materials provided.

Instructional Level

Thenext step in the process is the determination of.the student's tngtructioaal

level. If aimaterial is too difficult, the student will be frustratedand, f ,
unsuccessful. On the other hand, if the material,-,is too easy; then new learning

will not take place. Since the amount of time available for the RRT;to work with

a student is limifed, 'finding materials a-th-e pro* iastruCtional IeV'el-
;

crucial.

Usually, the RRT administei-s some type of diagnostic-reading and math

tests to students entering the .program.

not only'inthe selection of readThg boo

content areas., Results of math tests wi

Resilts of thd reading test will< hel p

ks and materials, but also in the

11 determine those skills with which the.

student is having difficulty and,-therefore, needrinstructional materials..

If textbooks do not specify a reading levelz there are several formulas which
_

the teacher- can use to :figure it out. In chapter , the Frye Readability graph is

presented. It should be remembered that _various' reading tests provide.slightly_.

different scores, ih the,,same way that the various readability formulas yield

different levels for the same book or story. The reading 'level sought also varies

according to the purpose. Reading for enjoyment should include fewer words for the'

student to-Struggle over than an instructional material, selected t-o build-
vocabulary. Most science texts are written at a higher reading level than the

.actual reading texts appropr4te tt!. that gradelevel. Lastly, if the passage.

is.sometning. that the student understands or enjoys, he will .,.probably decode many
;.-

more iffidult wordsit-han-h-e-wcui-d-normall-y-attempt-.---rgB
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SeleGt=P-ibleklaterisil
Knowing the skill or lesson to be MO

levels of the' students, the teacher selects a text book, game, kit, or other

'educational materiel for further comparison to the student's needs. Possible /

sou'ces of such materials is the resource room itself, teacher4ade activities,

and school or regional media centers.

From the flowchart (Figure 1), it can be seen that once the material has

been selected it,remains a inatter,of matching the characteristics of the materi 1

to thogrOf the student. The three criteria used to examine the,material are input

,mode, 2) _outpuf,mode, and 3) specific skills. -If 'the teacher decides that th

' material is not appropriate, she can do either of two things. She can reje

the material and select another as shown in the flowchart by a ' " res nse to

question asked, at each step. Secondly, she can modify the chosen material

in order to facilitate the learningnprocess. Such modifications would Include

putting written input on tape, changing the manner in which the student is to

respond from written to verbal, or illustrating the direCtions.

Input Modes, 0
.

,

lkik,

.

The term input mode refers to the manner in which the student receives

information from the material. Input' cep); be made auditoridllyby means Of
, s

the student listening to another person, a tape, a record. Input tin be'made

visuallythe student sees print or pictures in a -book, looks at an object, or

observes or movies. -Input can also be made tactilely and kinestheti-

This m'eatis 'through the senses of touch and motion. The student,gan feel

'.rough Sand smooth textures, hot and cola4 the shape and site of an object.. _
Each of 'us has, 'a particular. way iri which-we learn best: Some people write

down a plioile number they wish to-memorize and look at it- for a few minutes,.1
P

Others repeat f't themSelveS sevral, times, firmly Aliplanting,it in their

memories. One person reaallS the picture of 'the.numbers before him in order

"to remember the number, while ..h.other person hears :t4ie dumber. The same thing

is true for the student._f. Some w)11 respond better to tapeS, records, or being

read to. Others will get more frdia reading or observing pittures., 'Frequently,

hoWever, the poor ,student As observed to be an auditory learner. He 410
_

difficulty reading andin organIzing the thingi that he sees. Much of whit the.
: S .

3



A

student is supposed to learn in school 'is presented through this visual channe
textbooks, overhead transparencles_chalkboards,_bu_lietin boards, and charts:

The R113 should not, however, immediately reject materials -with these components

. or techniques. She should look_for' accompanying features which will reinforce \

hicauditory abilities, such as record's, tapes, o'r cassettes. She can also '

1

look for features which will give him tactile- kinesthetic-input,. Materials in

this category, would include sandpape letters or figures, the tracing boards \

.
)

_ -

I

in which the words or figUres are indented so that the student can move his
,

_finger -along the shape Of the letter, and,geometric models which. the student can,

move his hands over to discriminate the shape.

Notice that a blending-of -input modes was suggested. Many poor learnersar

aided by a multisensory approathinformation presented through every ossible mode

in- order to assure that the greatest amount of learning will take plac . Filmstrips

with accompanying records or cassettes, a written passage with a three imensional

mode-1, and audio-flash cards (Language Master cards) are examples of this type of,

material.

When examinin a material in terms of its input mode, it is not sufficient
- merely to see which`input mode'is used. It° is also necessary to examine At foi-

distractability or clutter. That, is, are there many colorful lustratibns

filled with many objects which can draw the student's attention away from the
text? Are there many problems on.the page, which can cause the student to lose

his place or feel defeated? In the case of tapes or records, is there a distracting,
badkground, either in terms of noise, or Music? In the tase of a, speaker, does

he have a distinct voice, free from. isms 'or accents?

thus, it can be seen that examining dile input mode of a mater 1 includes

riot just identifyilin that mode,_ but ,also being certain that the erial is
clear of distractions which prevent the student, from learning most efficiently.

_As mentioned before, the teacher can reject the material at this point Gor can

modify it, if the outputmode and the skills needed maid) he learner.

Output Modes G4,,
Output modes are those ways in which the student deMonstrates his abifity,

`to perform a task or-show.tihat he'understands what has been aged of him. Output

can be verbal, as is the cate,whe9 a, teacher asks a.quistion in Class tand a student

responds in the same way. Ve1,- bal Output also ,includes recording on tape or on audio
.,,, ...,

e ,

*f 1 a s hca rds . Output cari aJsoThe motor:. Motor responses" include pointing to an
0

;,,, . , : a

J90
.. , -,,
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. answer, nodding the head in.agreement or shakin it in disagreement, or performing

TZSiali1171Wi1 411MATPAMIIIIIMAIIIN/11111181111111' 111711WAIVI:111111111,14W.101111MIR

Motor output also includes writing responses, using manuscript printing, cursive

writing, typing, or braille writing. Since the written output mode is so complex,

it has4een separated from motor response in the'flowchart for ease in selecting

an ap priate output mode.

. The output mode that is 'led will depend upon the student's abilities.

If the student is able to g e a better answer by stating it on tape or by saying

it aloud than by writing it then this technique should be selected. If the student .

has difficulties in the area f language, then an appropriate selection is a

material which asks the student check the correct response, draw lines to matching

items, or perhaps sort Objects which ong to the'same set,,such as all flash-

cards.which add up to twenty. As was mentioned in the section on input modes,

one specific output mode sitioutldmotbe used all of the time. Using a variety of

input and'output tasks may build the student's ability to respond in many different

ways and will probably prevent the. student from becoming bored,

Specific Skils NeedKI ,. ,

The third area which must be examined when selecting an instructional

Material is really a group of questions which must be asked-in regard to specific

skills needed to, us a particular material. Can the student'underst d the'directioris?

tIn the Case of a piece Of equipment, such as an audio-flash' and rea er;Ncanthe

student turn the machine on and off, repeat if pece-§-Sary, make need d-adjt.tMents? -

With materials inthe content areas,-one should examine them for reeding or language

\skills beyond the student's ability. Is the material self-checking and, if so,

does the student know where and howito find the anSwers?

Each material ex mined in this way will pesent,its o on set gf questions
,

to be answered. The feacher,imust ask herself, "What skills the student need

in order to properly use this mate'r'ial ?" .As in the case of input and output modes,'._

the teacher can make modifications such.as color-coding function buttons on equip-

ment, taping the directions for alcit, or having the student check with an ai'd

before using an answer key. ,

Sample.Case.

The following' ekample is presented to demohsteate theovotess involved Th
J

selecting.materials. This fictional ,sti.1-00.'is used .t Flow OW a teach r proceeds

from one step tOpother as decribed in this tet' and in the flow char

91
174 -\
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T is fourteen-year old boy in the seventh grade. The diagnbstic

in ormation_whirh .01p. RRT gained on him includes-a reading level at

mid-second.grade; a fourth grade math leve l-, and poor wrttingTkills.

W ile consulting with the Regular CIASsroom TeadWer (RCT)-rthe
tea that T nets along wel-T-with the Other students in the class-,n

pys attention when the R T.is explaining something, but has.diffi-
,c lty carrying out direct on of 'more; than two steps. In talking,

w th T,.the RRT learned teat 4 likes cars and motorcycles, especially

cing them; but is not i to J -d i 'orts. He said that he had

s veral pets at home andli -8 to ook at books that had many pictures

o animals in them.
The RCT was seeking help in selecting aterial'for T'in World

G ography, a purse, which all seventh grate students must take.
During this grading period, the class was studying South America.

le' RCT approached the RRT because she was aware of T's referral
the Resource Room for helpin other areas. The RCT was agreeab

,,,,

to allowing T to complete alternate assignments after the intro-
ductory material for the unit had been presented twthe entire class,
since she usually broke the class up into small groups,. ,

Keeping in mind T's low reading level and his interest in animals,
the RRT-examined the materials in the school's media center. She

located several kits by Company A, each consisting of several books
on a particular, class of animals, posters, and filmstrips with accompanying

cassettes. The kits were intended for.stUdents of a lower grade
level, but the format was sophisticated enough, and the illustrations
of sych high quality and detail, that,Ahe ITT chose them anyway.
'Examining the first kit, which contained five books of varyit)g,
difficulty levels, the RRT found that'two of the books were of Such
a level that T could read them, if there Was someone who could help -

him with some of the more difficult.'word,S. The filmstrips and cassettes

wer of gOod quality with the exception f one cassettewhich had a
, l'

high degree of background noise..
The RRT found tnat the required activities Were df a motor type.

! The student had to put together collections of pictures of the various
animals found in particular parts of the world: Then the student .. .

had to int141,pictures of the land fbrmations and,climates uniquely
adapted to tie,anikels and common ways in which the people of those

areas use thee animals. In this way, the material could be used by
the student with modifications of the visual (printed) inpOt mode and

no modification's to the other areas. The student's individual char-

actehsties were taken into consideration and while he continuedto
work with the-c1 ass. ,

//- NN

1

,

Summary
0

Much of what'has been presented in this chapter-is familiar to teachers:
,

By
.
presenting each point in an organized format, with the step by step process

illustrated in .the flowchart, the teacher's taskis sinPlified-.. It is certainly

unnecessary to fill out any type of forffi and after a while, the teacher will

probably go throq0Vie process almost unconsciously;

c . a r -175-
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MODIFYING CURRICULUM

As part of the prescriptive writing process, it is necessary'to modify the
existing curriculum and materNrs in*those areas in which the student has been
unsuccessful: In order for these changes to be.implemented by the Regular
Classroom Teacher (RC T), it must be remembered that sealready as a grea

, ii6mher of demaridsfoo lier-ame7 Thp terhniluo c ildelndpd in tha pages are all

A

desjoned to mak_etuctjfap, a more successful experignce for both the student
and the teacher.

It should be kept in mind that these re adaptations of many practices
1

ccurrently used-in schools, etPecially at t e upper' elementary and secondary

. levels. Some of these techniques will be effective with a student .immediately,
while at other times,'many will be 'tried before one is found to be helpful.
The student's age, .ability, and interest level will have an effect on which 'ideas
one tries, as well as the amount of time both the Resource-Room Teacher (RRT)

and the RCT, spend on the modifying process. The information found in the

chapters on 'consultation, prescriptive teaching, and se cting appropriate
s

materials, help in making many of these decisions. The tech Vques offered in

this cnapter can be suggested by the RRT to 'aid the RCT in providing specialized

---------irtstrution for both handicapped and nonhandjcaPped sfudents.
4 ,

,In later chapteri,sthe use of joint, lesson plans, grade assessment forms,
and grading contracts is discussed. At this point, however, only mos4ifications
in instructional techniques and materials are-presented. %neral guidelines, ,
which can be

..

used for any subject area, are followed by specific;techniques for
various' subject areas and the ofterl-neglected topics) of organizing and following,

fi
directions. . :.- ,,,

C)
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General Guidelines 4
The following suggestions provide some basic techniques"for aiding the

RCT in the instruction of exceptional students. These can be usedin most

subject areas and include ideas improving self concept as well is suggestions

__Jor_provigling_additional monito e time for the student. These suggestions do

not requAre the RCT to take exte e amounts of-time armay'from the rest of the
I

class..

Material should be presented in small., distinct steps. Many exposures,

using as many of the senses as possible, should be employed. breaking

a concept up into discrete parts, the student can thOroughly lea one

part at a,tiiime and the teacher.is more easily able to tell exactly what

to help t student with when he experiencep difficulty. By repeating

.material in a variety of modes -the auditory, the visual, the tactile -

kinesthetic -the studet-is assured of gaining a complete understanding
.

of the concept.

¶_ .
4

Reference Charts

Where possible, reference charts can be provided for the student. Examples

include the sequegce,of the alphabet, math tablet, and formulas. Often,

when learning a skill, such as carrying, the stu ent is hampered by .

inability to perform another skill,-such as the higher math facts By

giving the studenta tabie of the math facts, he n then concentrat

learning the 'concept, in this case --- carrying.

Marking Correct Responses 4

Mark all of the correct responses' instead of those that aremincorrect.

This'will increase the-feelings of success for the student who is used to

1
having all of his failures point4 out to him.

Volunteers

Utilize voluntee'rs. Cross-age-tutors, future teachers, cadet teachers,

and' parents or grandparents can provide assistance or any student. This

allows -the student with a, problem to have more atte tion,*o be

corrected and prafsed sooner,s'and at the tame time 1Tows the teacher to

circulate among the rest of the-class, so that. they re not neglected.

'Sharing Drill Sheets. .
.

,Use drillUrill sheets from\a teacher in another grade for students who are

working.at that grade level. This saves the` teacher from having to take

.up,individual drill .spinets for.Only one child in the 61-ass. 19'7
. ... -180-
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Chart Progress
( 't

In order .to graphibeal .6 11-1ow- the progress of t4e child who moves slowly,

make a chart to` show the Kober of problems of words that he gets correct
. .,

from day The short amount f time it takes to do this is rewarding

-,-
:4.0 9 II & I .. .1111 a. 114 Ilt.11111 .1. II I. rk thpy_are

-

doing_ is -havii yg:res Lilts . This -ty.pe-1-f: chart, however-shotilid-not

I

=7

progress of other students 4ts the student should becompeVng only with

. $vic 2-:cap4151T'7ogint

Programmed Materials .

Ccuilmercial or teacher -made programmed materials allow the student to progress

at his'own% speed and gain imOdiate feedback, while eliminating, the need

for .continows teacher attention.

Teacher -lade 4lateri al s

Teacher-made instructional materials provide extra drill in many interesting'

formats. Teachey-Made materials are valuable in t at they can be made with'

tha..knoviledge that th student needs particutar s iTls and has specific

strengths They als have the advantage of being comparaiively inexpensive,

provided the teacher. or aide does not spend an un ue amount of time in

theii- Co struction..

Examples:

Card 'games (rummy type)

3

+2

I

4
+1

5

+0,

Self-checking, materials

'\

/
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Readinq'Assiqnments,_
4 I

Reading assignments,.especially in the content areas, are a constant
sbdrce of problems for many students besides those id resource rooms. In

1

addition to the difficulties of word recognition, poor reader 's experience
trouble with comprehension. Often they'd° not finish assignments because they-

. /
lie spent so-much-time, deding that they ate unsure of th6 importance _of what

Of OA A' O I. S.A.

andn t rer a the pass_age....nkt realize the importance Of wiiarthey havg
skipped.. The following techniques are presented to help minimize many of these

fproblems:

Student Readers '
Have artether student read the assignment to. the poor reader. This

allows for better comprehension of the material without penalizing
).the student for his inability to read the material.

Tape Recorders
-

Tape record passages from thetext and have the student either listen
(41, or follow along, in thetext. The second technique is especially:
good because it reinforces the words the student already knows and
immediately gives him those that he does not: When taping this type.of
material, tare should be taken thalp. the recording is free of distracting
background noise and that_the_speak,erhat a pleas-and -dtstinct .voi ce. (-

Rewording

' Rewording a text into a simpler dorm can be used with individuals, small,
groups, or entire(cl asset; if the; text i,s found 'to be inappropriate. This

,..
involves a greet deal of work on the '1:1rt of)he teacher. 1he teacher:

, selects words that °are for the 'Student to read and usually shortens

the sentences. This alloy the student to concentrate on the ncepts

beirg presented ard not on the 2rocess of reading.

Underlin ing -

kquick-technique for the student who does not have a severe reading
problem would be'the underlining of /important words or ideas. In this
way, the student is visually aware that this item is something h'e should

Inaw_ab_out, and therefore_,he attends to

-182- I '
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Alternate Materials.

Instead of the text read by the rest of the Class, proVide the student

with an alternate text; usually; chosen becaue.it presAnts material

at a lower readin§ lev.0. _The student should, just as in 'they pre ious
en.,

examples, be able totenter into class discuSsions.

g g - ds

1,civ hots textto

.have additional time to read. Provide him with the opportunity to take

the assignment home °T....10a study hall. In this way:61hestudent is not.'

penalized for'his lack of reading speed.

Breakinct Down Assignments

Break down a reading assignment into part', perhaps as small as one

or two pages and have the.student concentrate on reading each of these
(.

small sections -. The student is theknot overwhelmed by the amount he

must reaC1 and has a.feeling of satisfaction upon completion.

O

Repeated Reading

In the case of younger students, the tpac r.reads the assignment off story

and the student listens: Then the teacher reads the story viii4.)e the student

followsalong. Lastly, the student reads theltory out loud while the

teacher provides only those words which the s \udent cannot read. The ,

repetition in- his technique allows the ytudent, tp,grasp the concepts

presented-and, at the sametime, develop his reading vocabulary and,

oral reading skills.

onreading Substitution'

Allow the student to complete a-nohreadtng assignment instead of a

textbook assignment. .This can include making a model or cWawing a

picture. This allows the student to tontrfbute without being frustratsed

by his inability to read. '

'C
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Arithmetic Assignments

There are maw possible reasons for a student to have 'difficulty in

arithmetic. Poor reading skills can prevght the studbnt from understanding
.

,written directions and comprehending word probIems.,A high degree.of dis-

tractability can .cause him to lose his place op a page filled with problems.

Perhaps he_works considerably_sloWer'than the other__ptudents_and_yet__understands_____

'SA

a

&&

a-ri4 ideTonstrateITSskillidependent---ef---hIs
_#

reading or other problems.

Less Problems

Hive.the student do Jess problems or questions. This can be handled

in two ways. First, the.student may only do the problems which the teacher

has starred. Secondly, the student may be required to do onlly a specific

number of'problems starting at the bgginning of the list. In this way

theltudent who understands the process is,not penalized by the slow

speed at,which he works.

Lower'verdentaqe Correct- --
4

InAhis techniqu6 the student iS still required to compike the same

assignment as the:rest-of the Class. He is graded however, on a

different scale; he needsofewer correct responses- in order to achieve

a grade. While probably less preferable than technique number one,

in cases where the teacher does not want an entire class to be awake ofJ

a particular student, this technique allows the teacker Ntbe Subjective

in the grading process.

I

Longer Time Periods

As mentioned in the section on reading, by'.allowing the student a:longer

periodof time to complete an assignment or test, the student is not

penalized because. he works slowly.

Spacing of'Problems
. .

'By spacing thepoblems farther apart on the page, the student is not

so-distracted and is less likely to lbse his place. This allows for

,'MOce accurate problem solving and mare'raPid completion of the'assignment.

. 201
.
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Write Clearly

Writing nuiller,alsiclearly seems like an ob0,,ods statement. However,

it is very important f at the student wholia's difficulty in math is

not distracted by havin, to decipher the symbols on the page.

4

-On-am.ari-thmetic-sheet, give an example-of-the-problem-or-prOgems._

This eliminates the possible 'Confusion over what he'is expected to do.

i.e

'x 10

rc:1

63

. 630

oup Simillr Problems

When a workshditor lest has seXeral kinds of problems on the same

sheet, grouping Prob111,5 of,the same process together for the student

who has difficOltypaying'attention to sign changeswill facilitate

problem completion.

i.e. 16 13 14---L--7 25,

-9. -2. +15 +13/

Physically Divide Tests .

This technique goes orig step further than the previous example. The teacher

actually cuts the test or worksheet into sections Of similar problens.

The teacher shows the studenton example'at the board an8 then gives
a

him that particular,section to work on, repeating the procedure for
.

each,,settion. This technique is reservfd for students who show a very

high'degree of,distnaCtability br.pesseveration, continuing to use one

arithmeic'procedurek even though the Ogn changes..
.. /

Color Codiu - t
e

Color code the important words oranttols, sucI as the minus or pIms\

signS or the words in a'story problem,'whicp,give clUes -as to the

process to bb-Nsedli This provides the student with ja visual'clue as, to
-

-% theimportanaof,the color-cued item. . ) '

-,

I
, ,--

.

k

dlewording Story Problems

Rewor,d the story problems so .that the poor reader is graded on his

ability.to do the process, rather than on his.inability to readja.,

-1,3- 2-02 ...



Underline Important4lords

This technique has the same purpose as, color-cuing. The student is

visually, aware that something is important. This is especially good

fordirections one a test or worksheet.

t

---Syllabif4cation--,.. .. '

.01vide difficult words into syllableq-.to-help-the-poor reader -figure

them out.

) 4' ,

Hints

_ _

i.e. -Give an ex-am-ple .of the

Write out hints or reminders on the students test or worksheet. This is

a more abstract method than color - cuing,, .

i.e. Watch your signsl

Correct vs. Tried

Score a est according to the nut ter.correct out of the number attempted

in or er to give ;10 slower-working student credit for his accuracy and-
i

..effort

i.e.
number correct
'number tried

t'tultiple- Choice Response

Use multiple,dpoice response so that the student can pick the correct

response from a selectioriprovided. The extra choices may include answers

that would result, forexample, if the student adde'd instead of multiplied

or did ndt carry when he should have.

k

Responses

Use question's that have a spkce proyide0 for each letter the

required word.

i.e. A figure with four equal sides and four equal angles
_ .

is d'alled a

The first letter of the missing word can be ovided as an added clye.

Picture

Where possible; inclu4 pictures to aid the student in visualizing the

problem.

3

Find the area of the'rectangle.

203
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Computational.. Aids
1 .'

4
Allow the stuldentto Oiesuchcothputational aids a counting bloc s,

-amber lines, an abacus, or charts. As the stud,4 ,becomes confident
,.,.,

of the facts he ,,4i11.`decrease the amount he us eSY*he aid.. In the meantime,
,'

however, he cap continue to, learn the varidus proeesses..
, ..

J. 4-

'Graph Paper

Have the student work on 9,1 apir kieptheTirreslittleol-unis o-f his
prob e .his pfevgnfs errors made= wheTriebitentf ilumbers-

tilted andthe student adds number's, in the tells columns, to nunlbers in the

units column.,
;

ee

C
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. ----;Saence-and Social Studies Assignments

O.

,,,-
. _,..

The areas of science and social studies are, at the same time, the easiest *-4.'

2:, .

and the most difficult to modify. They'are the easiest because many teachers
. ,.,

. ,. . .. _

_
already incorporate the use of student projects and audio-yisual aides including°

._ ._

-----iti 1.etrips, movies.and slides. They,are the m9st difficult in_that, Often, -\
..

nassig rrerits- ind tests a canat a higher reading level than some students can rea0d

. or comprehend. ;Since it is not always possible to provide pan-reading e4eriences,
_

included are suggestions of ways to facilitate asSignments
=

for the 'slower student..
_

r
Questions s`Th

Ail ow the student to -do less questions. This' can be- accomplished by having"
. -

the student do "theffi est five" or byrhaying him do only 'the questions

which have been starred. The use-of this technique shows recodration that
_ .

---,the student cannot' do as muchas other students in the clasi and yet still

gives the student credit for work .

-

Rewording, -

Reword homework or test questions in easi,er terms so that' the po.ororeader

penalized -Torifis zinabitity to -read.

`Different Questions

Recognizing that Some sttrilentt. do not have the analysis or synthesis abilities
,

that more capable students acisess, the ...tVacher can provide the poorer

student with twestions that are more direct, uch as listing, matching, of

comparing

Longer 'Time Period r."U.%

As mentioned earlier; the poor reader, while able to complete, the class

assignment, may need'a longer period of time in.which to acconiplish this

tail:. The teacher may al.fow tfils student to take the imaterial -to a;

Study hall -or home 'in order to read the assignment or complete the que'itions.

-4 4C.** ....4: -)-- r -

Tape Recordi-n-g,r.

'Tape record a reading assignment, or Have another 'student do it. The

.
poor reader then can either just listen or followsalong; ik class Or

..

SeCrh e re-. '; -
--205
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Study Questions
,) :.

Provide the student with studysquestions'fbr his reading or listening

assignment to help, him organize the material being covered. .Many

students,who have trable in school, lack the necessary organizing skills.

Parents or studentiaides can help the student where necessary..

, h

Protects,
. .

. Substitute projects for'written asstgnments ar reports.- In this way

. . - . ,

the student,can demonstrate his knowledge of the subject withoOt

demonstrating his reading difficulties. Projects may include:

. Posters-__

Charts. '

Drawings or illustrations

Flannel board designs

:t] Shoebox panoramas - . ,

Construotions.such as models ofirts, cities or animal' dwellings
. .

,---

Collections of animals, rocks, seeds, leaves

Make tapi.recOrdings of a mock battle, a-radiO show,,Or historyi
,

. ,

Oral Reports
.

Allow" he student to give oral reports rather, than written ones if he is

more comfortable speaking than writfu. This allows the student to

demonstrate kis'knowledge of the subject rather than his written language

'abilities.

. Color-Coding or Underlining

In assignments, textbooks, or testsf color aide or underline important

words, or phrases 'so that the student is vis6illx..vare of their significance.

0

- _

Audio-Flashcards'

Put questions for tests or-homework on audio-flashcards. This elithinates

the `reading Oement, 'The' student can then write his responte, type

or tape it on another card. On some cards, the answers can be recorded

by the teacher to make it self-chetking.
, 1 s- __': , b

t,

' f
Pairing - . v--

-)

. On a group,pr'oject, pair a good and a .poor reader. The lesi, able ,reader..
. ,

_
can contribute in all of the WaYs 'mentioned:in "Projects (above). The_

_
. . .

_ .

-better student can learn froM these projects and the poor reader can learn
,

.

fro.that the better reader has -reiearched. ,

, ..
....
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No Essay-Type Testse
.

For problem readers, stay away from essay-type tests. Th e can Cre

frustrating fot the student who has poor written language read

skills. Instead;true-false, matching, or muliiple choicfe q sti

/should be used. The exception to this is when the student. is\al

to respond orally.

Leading Questions

Ask the student one or more questions before he begins a reading, ssi

in. order to help him organize his) thinking and direct hii reading,.

Visual .Aids

Allow the student to use filmstrips or other visual aids that stress

the same concepts or a lesson, rather than requiring him to read the'',

assignment.. Be sure that the student is then drawn into_the class

discussion of the topic.

\\4

Alternate Materials
\\

Find materials written on the student's reading level that cover the same

topic and allow him to read these instead of the class assignment.

Dittos Study Guide

Make dittoed study guides which break down the Material-OM by point. -The-

page numbers of t text would pe helpfuJ in relating each item to the.

appropriate place in the book.

i.e. 1. What are the three types of rock? (p.111)

2. Explain where sedimentary rock comes from (p.112)

3. What is a "fault'!? (p.114)
a

I

2n7
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Handwritiog_ASsspignMents ,

1.
Handwriting, and the related, ski/ of coloring, is someti s)afAcul

some "good" students as well as some "poor" students. There Are miny rea

v' for this, ipCluding an inability to copy from the chal-kboar//and-difii4hy fol ding

the pencil or keeping the paper on the desk. Specific 'sug estions *gliding

.
the _student with problems in writing, along with alternatives s to written.

fort
e1

ons

assignments are presented.

' Test Formdt

For the older student who has difficulty in writ

multiple choice test formats are less frustrating than write-ins or essay -

type tests"!

ng, the true-falie or

Typing

Many students who are very.poor writers can earn to type efficiently.

/

These students should be taught typing and allowed tcruse it for assignments.

Copying From Board

If copying from the. board .is a problem, many students can make the transition

by first copying from a second sheet of paper at their desk, gradually,

moving the paper further from'his copy and turning it vertically ratheir

.than-horizontally.

Taping Paler s to Desk

Taps the-paperto the desk for the student who cannot seem to keep it

there by himself. This should be'done in such a=way the student does

not think he is being punished. This technique eliminates a frequent

source of conflict between a number of studentsand teachers.

Pencil grips

Commercially made

holding a pencil.

4 plaster of paris.

pencil grips are made for the student who has diffiCulty

These can "also be made by, the teacher out of clay or

\Programmed Materials
.

. . i he use of programmed materials decreases the need for written responses by

the poor writer, eliminating a great deal of frustration. 1

\.

2113
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Colo in
.

If the kindergarten or primary=age student is extremely frustrated by .-

coloring, do not force him to color every sheet. Practice will not

necessarily make_perfect. rtile needs-tol-prave-t a e knows his colors

.or needs to identify groups of pictures by using Colors, allow him to make

a single stroke with the proper colcir in the appropriate place.

I)
Green Means Go',/

Some young students have difficulty!startinigon the correct-s+de of the

page. To aid this student, place kgreen dot dr line along the left side
...

of the'paper so he knows where to begin. The base'ine of primary writing

paper can be )"aced over in green so that the student who cannot seem to
__.

stay an.the correct line,will know where to place each letter. ,

,

-,

Cursive vs: Printing

Some studentsdb better at cursive writing than at printing: The heory is

that they can picture the word as a whole ather than as par s. No

matter what.the reason, it does occur, and it ip not necessary for a s udent

to master printing before attempting cursive writing. If the student shows

-progress in cursive writing, allow him to use it.

Configurations

To help the student who has difficulty spacing the letters in a word, draw

the configuration of.the word on his paper and have hini'write the word

within it.

Blocking Out .

On the student's writing paper, fill in the spaces between each line

he i s to'wpite on, so-tha-the knows exactly where the _words are to go;

i.e.:

---;;S-0-0-11s74-eft.
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The organizing of icleaelis a cluster of skills which not all students

inherently possess. This is evident in the way that they approach a problem,

written-. ssignment, or a motor task. Thellack of these.skills is evident to

both the Regular Classroom Teacher (RCT) and the Resource 1oom,Teacher (RRT).

While many teachers instruct their students in how to outline, there are many

more basic steps which need to be taught to thestudent who hat poor organizing
AO .

skills. Some of these sugglions are appropriate4
tdryounger students, while

others are to be used with older students to help them in a variety of academic'

tasks.

Starting Places

. Mark with a green dot the place on the paper at which the student is

to begi2/ n. This prevents him from becoming lost on the caper before he

even begins.

Divide Worksheets

Draw lines to divide worksh

of questions or ProblemS. T

process or type of response.

-Listing-Steps
. 1

rtist the steps in a mathematic 1 process or an experiment so that the

student lifflows exactly w at he,i expected to do.

f, i.e.: How to r a 1 nt from a seed.

ets or tests into' various sections by.types

is allows the'student to focus n aparticular!

1. Fill a contai

t. .Place.the see

3. Cover the see

4. Water slowly

the water i

'5. Place fn a

er with-potting soil.

on the soil.

with a little more soil.

After you have

1,4t the steps

By telling you

own mind.

. 'Water each

done this for t

he went through

the AtPs he we

til the soil ts damp,i byt

sanding on top,of the soil.

arm, sunny spot.

ay:

e studrt seVerai times, have the student

to perform the task or to work a problem.

t tough, he is organizing the task in his

(
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Masking

the page!`

dock off, or mask sections of work which the student has completed (each

row of problems of each question) so that he always knows whefie he is on

-r-

Leadin uest ins

9

.
,Ask the student irective questions before he begins.to read an assignment,

\ so that he knows when he comes across something important.

_---

.

: reading a selection, Have him explain to the teacher, aider another

'student why each was important. This is a good skillitb-teach before out-

lining, because,the student must first be of th important ideas

before he can establish relationships between it s

P ,

0

Lights

In an elementary setting, turn the lights off and then on a ain and,state

that "--it is now time for math". This will focus the s u t's aetation:.,

\ 0,

on what iS expected of hiM next and allow him,...to make c, break from

-. . %a
the subject just completed. 0,,

,

Student-Made Lists s

Have the student list the important people, events, or facts after



./ . .

..'
Folltwing Directions

.
. .4

1 \
One of the greateSt problems faced by poor students, and consequently

their teachers, is the inability of these students to follow directions. This_

- skfll, like organizing, is something that can be facilitated by the teacher, .

-either at th elementary Or secondary level. While
,

.
,&i t e d ile some of the following

r
,

suggestions are appropriate only for youngerwstudentsp others can be adapted
.'

easily to the needs of older students. It should be)notteed that the single

..., most-evident characteristics of all these ideas is clarity -.simple, step-by-step

directions, written in the most basic language possible. .

.1

Lights

Turn the lights off and on before giving directions so that the

student'S attention will be focused on what is being -said 6 him.

Eye ConLct

Catch tie eyes:of the'student who has difficulty following directions

and they explain what you want the class to do. This'decreases the

possibility of his'being distracted by otHer sounds or actions.

Repetition

Have-tile student repeat the direction's back to you. In this way.any

misunderstandings can be cleared up immediately.

Visual and Auditory Inputs

Give directions using both the visual and auditory modes. Write them

on the board and'say them to the class.

Break Into'Steps

If the directions are complex, break them into steps:aril list them so

that'the student can follow them os he works.

Buddy System

Assign a buddy or neighbor to help the student by giving him the directions

asneeded. This,can be.done without singling out the particUlar, student

that needs help by assigning a student in the class to be a "helper". 'It;

would be this student's respohsibility to ,assist anyone in the class by

explaiAing the directions.

I

. ,

7
. .

212

-195.71.



)
Audio-Flashcards

;;

Write'directrbps on audio-flashcards which are tRn,clipped to the

ass.ignnintsheet (especikily appropriate for classrooMs set up.with

centers). The student fen take the card to the card reader (f.e.

Language Master), where'he gets the directions both visually and auditorily.

Limit'Number

/

When possible, give only one or two directions at a time.

cannot remember more than this at one'time.

Games.,

Many, students-

For practicelh following directions, the Simon- ys type games are

especially useful. Yung students enjoy them, and the teacher can

begin by giving, singlejlirections, increasing the number or length asthe"

students are able to follow them.,

Physical Clonta t' ,,

I-

, .

Gently h011 th student's armor shoulder when giving directions. This
,-

helps'focu the student's=attiention on what:is expected of him.,

f
t
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)

P

In conclusion, tt can bey seen th t many.of thee techniques are Already

employed by teachers and represent o ly afeW of the'possible ideas available.

B3borganizing them into subject areas, the RRT can 6se them as a guide

When working with the RCT to provide alternative plans fpr.their -students.
.

Most of the ideas presented here were seleCted according to several specific

criteria which make them useful in the classroom. They deal with breaking
-
subjeCt matter into smaller, easier step; organizing it for the student; and

providing alternatives to reading: The last criteria'As especially important

in view of the many ways inwhich an adult can compensate for a,disability in

reading and be both successful and happy.

a

4
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N-/Rationale

With the advent of mainstreaming, Regular. Classroom Teachers

(RCTs) are required,to incorporate mentally and physically handicapped students

intheir teaching Rrograms. Most teachers do not have the educational,background

to effectively instruct exceptional 'students. As a result. many RCTs require some

retraining ordevto handle this situation.

On technique which is helpful in the retraining process is

In-Service. This is a logical alternative since few RCTs can afford the time

to return to the university for special education courses.

It 's also logical that this retraining be the responsibility of %1'

Resource Room Teachers (RRTs) and Teacher Consultants.(TCs), sjhce they are
4

the on- campus experts for Special Education. In this way, RCTs can get

first-handn ormation not only during formal presentations, but also when

specific problems arise.

Definition
1

In-Service presentations will be defined, as those FoCedures used

tosfamiliarizeteachers and other professionals with the learning and behavioralc

characteristicS of children withi4ndicaps and to provide suggestions, techniques,

and materials for implementation. of appropriate programs.

Central Office Res onsibilit

Sinc Special Education is such.d rapidly expanding field, many RRTs

and TCs have difficulty keeping current. The central office administration

(County, City or DiStrict) recognizes this problem and, generally,

attempts to provide first level In-Service to these Special Education te hers.
A.

In many districts a minimum of one formal district-.wide prdgramAis provided

eadLsemester towhich RRTs and TCs are invited\ These programs may then serve

as background material for local In-Service presentations provided by the RRTs

and TCg within their schools.

21:q.k.



,In addition, local districts frequently sponsor monthly meetings for

RRTs,,ar TCs in geographically adjacent areas. These meetings serve as small

group In-Service presentations based on the requests of the teachers involved

and attempt to meet the specific needs,,of -their schools.

Resource Room Teacher Responsibility

Once pi-epared with appropriate material, RRTs and TCs are encouraged

to provide In-Service for their RCTs at various levels of interest and intensity.

Programs at the local schools should fit the needs of the RCTs who participate

in the program. Since these needs 1011 vary from school to school ,and even

within schools, RRTs are encouraged to survey RCTs and Administrators each '

semester using the foin illustrated on Page 160 In-Service programs can then '

be planned based on the requests of .the RCTs.

Specific Topics for In-Service

, *Topics of interest can be scheduled for In-Sefrvice discussion at

area meetings so that RRTs can receive In-ServiCe.training (if necessary) 'prior.

to their local p'resentations. , The following is a, par.Hal list of topics suitable

for In-Service presentations:'

1. Ways to teach math to intermediate level slow learners

Htiw to iMprieve handwriting"

3. Modifying a science curriculum for Junior High non - readers

4. Teaching' the ,hyperactive student

5. Techniques for 'iMproVing long term memory °.

6. Adapting,csubject area tests for students who read

significantly below grade level

7. Stru4uring a learning environment for distractible students

8. Common sense behavioral objectives for low funCtioning

kindergarten students

.9. Techniques for teaching students with poor visual perception

1'O. This- kid can "'t copy!

11. Spelling 'techniques for L.D. students

12t-,, Informal methods for identifying Students with Special Nee
13. Tining parent volunteer's

14.' When and Why the multisensory approach

15. Informal sharing - the Look/Say Approach

16. Reading' procedures for children with weak auditory channels

7
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.....

17. Effective use Of the Language Master

18. Materials and techniques to aid transfer of 'learning
-1.9.fat'ents partners

20. Gross motor for Primary Level students

1

--Materi-al-s-___and Other Resources Available for In-Service.
.

RRTs may alsoue preparedmaterials much of which can be found _in,

district media or resource centers. OrLRRTs may request supportive service from
.

the state, county, and local consultant Staff',u4..
who will help them prepare loc.al

In-Sertice presentations. Pre-packaged materials and programs suitable for
more formal In.-$ervite Programs include:

AM1LI ES

Gerald, R. Patterson
Behavioral management- techniques related to family peOblems.

-IMPROVING STUDY AND HOMEWORK BEHAVIORS
Ask

Steven M. Zifferblatt
Parent books for improving chil study behavior.

- DISCUSSION GUIDE FOR GROUP LEADER T KING PROGRAM

Judith M. Smith.and Donald E. Smith
Management-See

-CHILD MANAGEMENT

Judith M. Smith an4Donald E. Smith
program fork,parents and teachers.

-A WALK IN ANOTHER PAIR OF SH

Barbara Chesler . It
Slides and,cassette presentation'ior children,. teachers, parents, et:c.,,/

-TEACH YOUR CHILD TO TALK

Teache'r in-service program, for parents of preschoolers. ..

-PRECISION TEACHING: LET'S TRY DOING SOMETHING ELSE KIND OF THING. 1 ,
) Council for Exceptional Children .

Filmstrip and cassette for teacher in-service 7
-THE INVISIBLE COLLEGE CONFERENCE ON EARLY CHILDHOOD EDUCATI .h

AND THE EXCEPTIONAL CHILD. '
L --i

-Councilkior Exceptional Children ',
Five - 60 minute cassettes plus masters for maki6 ansparenciesr

-OWE STEP, AT A TIME - AN' INTRODUCTION, TO BEHAVIOR MOD- _ICAT-I6N------;--\t"-

, . 30 minute, colcir i6mm_f.i3m,,---------:----7- "r----

,__,.!-_SP-,!-G-1-F-I-C1:EARFIiNGiitSABILITIES
-- ;4.4

..,_,

,Barbara'Sasso
.

An- in,serVice and pre- service program. a tains Odes, transparencies
:1. __,.---

and-cassettes . 21-
/. 12,00-f
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t. ,

4
.. . .:' ."'

-WHO DID WHAT TO WHOM?

Robert Mager -' N.

Film and leader's guide. Deals-withAlositiVe and negative
reinforcement :. -''' ,

t -CROSS-AGE HELPING 'PROGRAM )(IT.
. .
.' ' Records , falls tri p, and books----,, ....-

-CROSS-'AGQELPING PROGRAM (book)

:Peggy Lit/Ott

-WORKSHOP TRAININGKIT,S VOLUME & 2

Designed for workshops for Special Educatiteachif's
-APPROACHrEs' TO. LEARNING

,-Four sets af filinsti:ipsand,cassettes for helpjng teachers ih
. the areas ,fif cognitive, motor,'.apg physical skills neede4. for,

.learning

- WHY CLASS MEETINGSK-
Film (should precede- A. CLASS -MEETING ON CLASS MEET-Tht-cand

THE TEACHER'S VIEW);

-A CLASS MEETING ON CLASS:MEETINGS

Film/Teachers of democratic classrooms discussirig the theories
of Giasser's "SchoOls Without Failure" - -

-THE TEACHER'S VIEW - .

(ShouldFilm S be-t shown afters `viewing A CLASS MEETING ON 'CLASS

MEETINGS)

-VOCATIONAL EDUCATION/SPECIAL EDUCATION PROJECT

:Teacher's guides and cluster guides for various
categories

-BUCKET BRIGADE

occupational ..
Packet of materials and ideas for the volunteer aide and video tapes

$

21`9
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1

Types of In-Service

A survey of RRT4 resulted in defining .five types Of In Service:

I. .Formal presentation's to"large groups'of facultS, members,'

department members, or Parent - Teacher groups.
,

., Small group. disCussions-with Classroom Teachers for the.
purpose of educating them to deal with the special needs
of handicapped students.

4.

3. Curriculum modification procedures aimed at helping ClassrooM
Teachers adjust subject materia.rtol.fit-studentss2needs.

4. Scheduling Classroom Teachers-into the Resource Room for
the purpose. of visually deMonstrating the overall program,
and the procedures which are being used with specific students.
Exchanging classes with Classroom Teachers also allows both
teachers a better understanding -of the problems involved in . .

the different teaching situations.

r

5. Presenting an demonstrating new and/or more appropriate
materials and techniques for use by Classroom Teachers.

, .

Although thpe types of In-Service presentations are used by mo's-

RRTs, this does not mean that the list is complete. In various school' districts

specific needs may be met by equally suitable forms of In-Service, As long as

the objective of re-educating teachers to the needs of special students is

emphasized, In-Service may follow any appropriate format.

Amounts o1
,

.The.amoUnts of In-Service provided by RRTs will vary according to

the needs of the RCTs and the experience of the RRT. The following are

suggeSted averages for each semester:

I. -Formal large-group presentations -.one .1 I.

2. Small group discussions - ten

-3c Curriculum modification " six

4. .Classrodm visitatioris/excliariges - three

5. Mate s demonstrations - seven

Analysis of the erages shows similar amounts for both the elementary and

,secondary levels. RRTs and TCs may us3 e these numbers es guidelines for .planning

various types and'.knounts of In-Service throughout the year..

t.1.).
1.

O

4
e,
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Evaluation
.

.

1
Finally, all pro-grams should supply feedback in order to insure

effective follow-up. therefore, an. evaluation form (page161) is included

for completion by- all participants at- the In-Service -Program. RRTs should

analyze the resulti of the evaluation and use that informatiod in ,planning

future programs_ or for requesting further In-hrvice:training at the central
t

office level.
. i : -f

4 l' .14

Conclusion

Using these techniques and procedures, RRTs'ancifTts may, over time

effectively train RCTs to identify, accept, and teach children with special

needs. This should result in more successful mainstreaming of Handicapped

students and better educational procedures for all students.',

'IF
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, .1

2

I
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. Resotate Roan Iii-S_ervieg Ouestionnaire , . .

. t

\\
-,...

Class o Teachdtil ..
,

*

.------ 7-471- -----,---- - 7 4
1.

Grade Le .-orSkiNect---Are
, -,.-

. -: .,
---.:-

,...%,__:,. _____:_
._,

\

. A part of the Resource Program,' sifieral-types- of,..In-SerVice 1-

----

:-p_re-s-OrAtlir _ate bet- ng 1 ,)1-arkied--f Y i:.his-- series-ter-.:41pyreVer.;'iince In- Service is
....,

-.___ _. most effedt(iV wheni i t. m
.

he..s_p cific needs of the partiqrants-, -pr -111 -_

--,_be plained to- oyer:those reas in-, Hob teachers--indic'ate :the most intereSt..... .

_ ., . f
...:.Therefore, ple seliA fi e topic .of interest to you.

4

'1. /i

3.

4.

F
,W

A

5. 1 / 1
Some examples of lossible In./Service topics are: ,

-id nt, ying chil (-en with learning problems

:--: ,___.7.d.evel _p_k_gl ._conce is in math for primary grades,. /

'.-Itech igues for,- aching students with perceptual prolirdiir------1-

N

.

--ModifyIng a :sci (ice curriculum for.Junior High non-readers
.

-cla sroom manag
I

-Went for distractible students

'Als6, please chqck those types of Jn-Service which you would be most

likely to at end. i

formal preientati;ns to large -groups ofladUlty- members, subject,

area meetings or P.T: groups ; \

, i .

.

small group` discussions with
\

Classroan Teachers for the purpose \

of re-educating them to the special needs of handicapped students \

i .-
\

helping Claqioan Teachers'adjust curriculum to. fit-the special

exc anging cp,sses with Classrooin- Teadhers or -hosting -Class.roOm--,,-._ ,-
nee s of the';?andicapped students - c,,,, -

Teachers in ; he Resource Roan for:the Purpose of -visually explaining

. thTesource b`cm concept
.

,

- ,

reslenta dons and demonstrations of materials and _techniques for _

uSe \by:Classroom Teachers

lease co i lete- and -return this questionnaire tomorrow.

'Your Itgource'ROCM Teacher



Resourcef.Rocm In-Seryice

EVALUATION FORM

_
I

Topic: i Date: .

./N .

Please circle a number for questions T---;4: /
... -__, 1,

1. To what degree was. the presenter prepared_for today's session? '

Not well" . - Somewhat .' Well Extremely well

prepared prepared' prepared prepared

1 2 3 4. -5 ,6 ' 7- 8
.

.

' .

How effective was the workshop in presenting the material?
ScmeWhat i Extremely

Ineffective effective Effective Effective

1 2 3 -4, 1 5 6 0 7 8
. .

3. Rovi useful were. the materials and/or ideas presented for actual classrdhm
,

presentation?
. Not Somewhat ,Extremely

Useful ' . Useful Useful '. / Useful

1 2 3 ,4 , , 5 6 \ / 7 8

What-would you want,to change-about this

a. Time

1. Presentation should be longer

2. Presentation should be sh ter

k -3. No-change:-

b.

In-Service?

. 1. A provision, should be made for follow-up --

2. Not necessary

,c. Other

S'

5.. Would you recanmend,thiS In-Service program to a colleague? -= Yes .... , AO-- -:-----'=

%

,

6. NoW that you have attended, has, this presentation been worthwhile? Yes No

.....

.7. Camtents-?

....

A



' 'agiram of 'County-ilide Programs

r

Central 'Office Level hi-Service I

Resource Room Teachers
Area Meetings In Service:
Specific -Needs

Resource Roan Teachers
Large Group In-Service:
General Topics

0

Local Level In-Service:
Classroorn Teachers,'
Parents
Adnin istrators

th e fe-s-s4 or41-s

IV

small group discussions

formal presentations

clasts visitations

curriculum adjustment

materials/techniques demonstrations

0

6
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Chapter XIIt
. .
'Alternaives to Resource Room Placement.

iResource bomAlternatives
1

Adminis tive Alternatives,

Classr o Teacher Alternatives

/ COMMUn S, Service'Alternativei

Speci 1-Serliices Alternatives ,

peech therapist services

'ading specialist servicesr

t

Page,
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/
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1 . 214

. . . . . . 214
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s 215

. 215

. . 215

. . 215

1 'social work services

"I

/counseling service

-1.-

/ psychological services . . ./

learning ditability consultant services.

, vision consultant services
.

/ self-contained programs

trainable mentally impaired program

-severely mentaltlY impaired program

engineered atsroom

special needs lassroom ,

emotionally impaired classroom . %

physically impaired classroom .,.---.7 ,

...

hearing impaired program

homebound 'program

work-study program

psychiatric consultation

teacher/counselor of visually handicapped.
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A2LTERN I TI I.NES TO REISOURCE ROOM:PL,ACEMENT

In W Handbook such as thlis, there should always he a fist of potential,

alternat,ves4hat can be used insitead of,
cr4
in addition to,_thecligsource Room

Program/ Asa matter of fact, the Special Education Department should bye the

choice/of,last resort, called upbn only when Othemalternatives have been

explored or attempted. It shd d not be the first place that teachers, .

cOunselrs, administrators, eat'. turn to when a student is slow or has a

problem iorbehay.
/

The $ternatives ted are, basically, of two categories:.
-A

more diagnostic workup or direct intervention by Resource Room-Teather (RRT),.

other professionals, or soic al agencies.

./

This chapter pro ides these alternatives in six different areas.

These areas'inClude optic, s that are implemented by: (1) Resource Room

Teachers, (2) Adminitra ors, (3) Classroom Teachers-,,(4) Community Service('

Agencies, (5) Local Dist ict Special Service Agepcies, and/or (6) the Inter-

mediate.School District (or County School District). The alternative listeq(''°
. 0

is-the person orplac67Where the service is given; the option is the swiric

technique or goal that the person or agency uses. 0

ft,
10 ----"'.'

These alternatives are cross-referencedFor exanIple# an *ion

such as Individualized Programs may be listed in both the Administrative Section

as well as the Regular Classroom Teacher (RCT) Section. Thus, it would be

the decision of the Planning Committee or the administrator to determine in

each case who should be most responsible for carrying out the alternative.

The alternatives and options proposed are of a general nature by

necessity. Different communities call.their aTencies by different names,-but

the b sic services are,similan. Consequently, We think this section will be

useful o mast people as they begin to determine the various alternatives and

options available to them, both through the Resource Room Program and, more

importantly, through other individuals and agencies that deal with-the

udent. ..
,

Finally, note that some of the alternatiVei are follbwad by an

asters k. The asterisk refers to-alterna,t1;es discussed in other sections

A.the*Ha dbook

-22g
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. I.. Resource RooM Alternatives

lum s tfidation* (See II1-C, V-F, and V-G)

This may be anything from changing the textbook, adding new

,materials, or ,adhsting the regular curriculum in any manner.

,-

B. Time Placement Contracts* (Sed II-A and.- III -D) I

E.P.P.C.s set a time limit, 2 months, 4 months, 6 months,. etc.

at which time the student is either re-entere or removed from

the program dependent upon completion of the time limit or

completion of the specific objective.

C. ?iemic and Social Contracts* (See III-E, V-D, V-E, V-Ft, andlt-G)

BehaviOrll contracts between. student and teacher for.academic

or behav oral problems often substitute for Resource Room

placeme t. These contra is -must be moni ored by the;Social

Worker Psychologist, or Resource Room Oer (RRI) in order

to be ffective.

Parental
i

I volvement (See II-D, III-A, IV-, , V-D, and V-E)

Ofte0
/

contact with the parent results in home reinforcement

'fo school problemsand-Artngs about'successfui-adjusiment

-by the student in Scheol.' ,

E. Aide in the Classroom (See II-G)

The addition of an Aide in the classroom may beused'for some

cases. These may include paid aides, volunteers, cross-age

tutors, or private tutors a'thome.

F. Individualized Programs* (See III-B) so.;

-It is possible that in some cases a student's academic program

within the regular classroom must be individualized. /.

.

. Work-Siudi-Program (See
0 0 o

.Program forhigh schsOol students from 9th grade through 12th

,grade who are in need of vocational training.,

. 0

*See Other chapters in Handbook fob fUrther discussibn.0 "'

227,
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II. Administrative Alternatives

ti

A.. Time Placement Contracts* (See/I -B' and III-D)

_E.P-P-C.s. set...a time limdt, 24o.nth.i, 4 months.6-months, etc, _

at which time the student is eithee re- entered or removed from

the program dependent upon completion ofsthe-time limit or

completion of the specific objective.

B. Specification of Problem ,

It shoi

I

uld be th responsibility of the E.P.P.C. leader and the

diagnpstician to carefully decide if the student's problem is

enough of a dislability to warrant Resource Room placement as

opposed teo:ther alternative programs.

4 /

C.C....Space Availability / ;

. ....
, ''''',

i/ / /

Such issues as transp/ortatton,,pumberof students in Resource i

, -.

time,.Roomama teacher haS`Aykilable for consultation should
./,

Ktyors in igt,plaCement n the Resource. RollVc 1

rater than piaemept in an aiterna ive program'is apprppriate.
1'1' It

. , I 11

D. Parental nvolveme (See I-D, 0-A, IV7-I, V-D, and V-E)/

Ott 1 conta4 with the pat resuts in home reinfo"ement

for/school problems .and b-115.0 i bout successful adj strilt by the

/ . !

st dent in school. I

,

Ell Teache Charlie-
1

1
Irthei;student's proble is generated because t ular

'

ClassrpO Teacher (RCT? is nqtflexible, or' is ing in

a manlier that is not cpnduc4 for theconducive udent teacher
.. ,

should be expected lo make changes in her program. Merely

placing the student in thellesource Room,williblot e enough.

The administrator also has the option ofplarmen 'with another/

Classroom Teacher. - / /
- z.

,

F. Principal Intervention

An administrati-yecontact with parents, teachers, or professionals

. often brings ia-out necessary change for the student'permitting

,him to adjust to classroom problems. The principal-may also .

*see other chapters of HahOoOk for further diScussibn. 2c
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intervene with appropriatecurricdlumchanges for

slow/learners (i.e. functional "math).

G. Aide in the Classroom (See I-E)

Theladdition of an Aide in the classroom may be Uted for some

cases. TheSe may,include paid aides, volunteers, cross-age

tutors, or private tutors at home.

H. Part-Tillie School Program

Occasional*, 'estudent Can only handle school part time and,

while this should rarely be considered, it°is an alternative

which may be used occasionally. Another option is placing *,

the student part time in a sower grade level for instruction'

in subject areas that are a problem (i.e,1/2 kindergarten,

P2 1st grade). Another consider Von, offered: in some

schools, is placement in a Transi ion Room. -

I. Alternative Credit Program

High schools usually offer alte ative classes for whi cfi students

. can receive credit towards-gradrtion. Examples of th se

2-10are: Independent Research, Co 'unity- yoik-StOdy,

''° Internship, !Tutoring, etc.

/

t

Classroom Teacher Alternatives

1 , 7

A./- Parental InvolveMent (See I-D} II-D,

' g

1 /

Jh' ', .Often'contact with the parent r

;11
,

for school ISroblem, and bring

, by the stp'ent in cl
1

i ol.

%Individualize'd ro ram**. ee I-F

Iti-is Pb sible;that in som

within't e regular, clssroa

.,,
i 1

I..

i I

and V-E)

°Me' reinforcem nt

essful.adjdst nt

.prograt
/

*See -other chapters / in Hanabook- for further di,SC



C. Curriculum Modification* (Seen- -A, V-F and V-;.G) 7'

This may be anything;from changing the textbook, to adding

new materials, or adjusting the regular curriculum in any manner.

Time Placement Contracts* (See I-B and II-A)

:,E.P.P.C.s set 2 months, 4 months, 6 months, etc.
Y4",

atwhich time the student is either re-entered or removed

from the program dependent upon completion o the time limit
, -

or coff101ion of the s cific objective.

N

E. Academic and Social Contracts* (See I-C, V-D, V-E; V-F and V-G).

Behavioral contracts between student and teacher for academic

or behavioral problems often sub5titute for Resource Room

placement. These contracts must to monitored by the Social

Worker, Psychologist, or Resource Room Teacher order to

be effective.
,

IV. Community.Service"Alternatives

A. Menial Health Center

mental health services.

1,Individual and family consultng, teacher consulting and related

B» Medical *hopls °

/Children and adolescent psychiatric evaluations.

t, I

C. hildren's Ps chiatr c Hos ital -

Diagnostic wor -up for children with Osychiatric disorders.

'Social Service De rtment
1

.

'Financial al , medical, aid,' foster are, adoption, after-care

'

:sdpervision, c f delinque, pisotec ive services:

I/
E.,- County Health/Departmeni

Orthope Cljnic, Pediatri Clinic, _cardiac CliflicyNeurology
.4-

'Clinic/ Depart entdof rvicesi to Crippled CO-Pren, Home

liealttlitareH a ,Teachin g, Immunization Clinics and TB

Skin T ti

ee ther chaiotet 'discussion

.
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F. Medical Intervention

General Practitioner, Dentist, Optometrist, etc.,

G. Psychiatric Consultation (See V-L)

Psychiatric diagnosis and treatment prescriptions..

H. Parental Involvement.(See I-D, II-D, III-A, V,D, and V-E)

Often'contact with the parent results in home reinforcement

for school problems and brings about successful adjustment

by the student in school.

V. Special Services Alternatives/Local ._ar--County'

. A. Reading Specialist Services

Offers assistance to students who have remedial or Corrective'

pFoblems or to students who cannot be corrected in the regular

classroom. This service is also extended to the students

with learning disabilities and occasionally to the E.M.I.

student. The service is directed to the Classroom Teacher

or to the student.

o

B. Speech Therapist Services

Offers assistance to students experiencing difficulti -with

cleft palate, speech articulation, stuttering, lan'guage,

language conception, voice, and structural disorders.
I

C. Counselling Services

Counsellor offers such services as vocatiodi or educational

guidance, indi4+dual counselling, testing, scheduling, etc.

,7

D. Social Work Services ,Personnel.Worker)

The school social wo?W'sipWeOask is to assist students

who are experiencing dysfundtiort inregard to a psychological,

social and /of academic problem area. This service may be

delivered through a .variety of, models. The following list

/ls not ed to be inclus6e'of service methods, but merely
. e

a suggest; d guideline of service delivery:
z.

: .
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1. Casework and/Or group work with the student.

2. Consultation with school staff.

3. Consultation with family members of the student.

4. -As -a` liaison betweenAhe school and various,community.

human service agencies,

E. ,,Psychological Services

The following alternatives are, offered through the psychological

1. Teacher consultation.

2. Parental counseling.

3. Therapy relationship with child.

4. Conjoint' therapy with child (teaming with Social Worker)._

5. Conjoint therapy with parents (teaming with Social Worker).

6.
Further diagnostic evaluation recommended by E.P'.P:t1

F. Learning Disabilities-Consultant Services

Diagnosis of learning disabilities., Curriculum or behavior

modification.

G. Curriculum Resource Consultant Services

-Curriculum-designan&-materials-for-behavior.modification,_

H. Vision Consultant Servi es

Offers consultation to Regular Classrooth Teachers, individual

instruction, furnishes materials and equipment for students

who have a central visual acuity of 20/200 or less in the

better eye, after correction, or a peripheral field so restricted

that-the widest diameter of such a field subtends an angular

distance no greater than 20 degrees.

Selflaintained Programs

I. Trainable Mentally Impaired Programs

a -.- Development _at a rate of approximately three to

four and one half standard deviations below the

mean as determined-through intellectual assessment.

b. Lack of development primarily in the cognitive &main.

-232
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c. Unsaiisfactbry school performance nofto be based

on his Social; economic and cultural background.'

Age Range - 0 - 25.
.

Curriculum Areas - Self-Care, Speech and language, Affective,

Cognitivp, Psychomotor, Pre:WOK

2. Severely Mentally Impaired Vrbgram

Eligibility
,

-

a., Development at the rate of approximately four and

One half 6,...more_standard.deviations below the .mean

as-determined through intellectual assessment.

b. 'Lack of.development primarily in the Cognitive domain.

c. Severely Multiply Impaired may be enrolled .fn 'prOgrams

for Severely Mentally Impaired for a period of up to

one year for diagnostic, pyrposes. -Placement in such

a progra*Shall not be allowed beyond the one year

period unTdio6be person is identified as Severely

,Mentally Impaired by an Educational Planning and

Placement Committee.

Age Range -0,- 25.

Curriculumjreas,- Self-Care, Speech and Language, Affectiye,

./
Cognitive, PsychoMotor, Pre-Work.Psychomotor,

--Engineered-Gla-ssroom---E-.M.1 students3-1.194es_6 .to__1_1, -who".

need help to re-integration into the mainstream process,
-

4. Special Needs Classroom - Pre-vocational program for junior

high-aged students where the primary consideration is no

0ionge academic.

5. Emotionally Impaired Classroom - Program for elementary

and junior high students with social or psychological

probl ms o can be mainstreamed back into the regular

classroom.

6. Physically Impaired Classt;oom - Program for students

having orthopedic handicaps which significantly interfere

withs'lacement in a regular school program.
4

7. Hearing Impaired Program-- Program forittudents,
-

pre-school

through 12th grade, sustaining full or'partial hearing loss

which prevents them from participating oin the regular

school program.

vel .
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0
J. Homebound Program

%

Program for-students who are temporarily unable to,attend school
,

for one month or longer due to a physical imOirment.

K. Work-Study Program (See I,-B)

Program for high school studentsiike9th grade through 12th

grade who are in need of vocational training.

L. Psychiatric Consultation (See IV -H)

Psychiatric diagnosis and treatment prescriptions.
r

M. Teacher /Counselor of the Visually Handicapped

Assists visually handicapped students.

0

0

'231
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E-VALUATION

In today's society, change is a'constant factor dhd the results are. most

----apprent-in-the-f4eld-of-education_ Forces_causing_thig'.evolutiom_tb_occur:

include-population trends, mass communication, changes in family roles; aria

educational technglogy.., But, perhaps the most influential force at work in
-

education today is the informed parent. As taxpayers With vested interests

in the educational process, p.arents.are voicing their opinions and interests to

teachers, administrators, school.boards, and judges. their demands that

children, whether handiCapped,-normar, or gifted, demonstrate appropriate social

and academic,achi-evement, cannot be ignored. As a result, many state legislatures

are considering-slime degree of accountability-from schliqls and more and more

states are passing Mandatory Special Education Acts. (Michigan has been

functioning. under Public Act 198

Educators,, as a result,=are

practices such as self- containedcl srooms, textbook usage, grouping, tied

and bound curPiculum, etc.. Quest ons.such ismhat program is best, hOw is it

since December 1971.)

being:forced to re-examine long accepted

.working, and why is it succeeding are suddenly very valid considerations.

In_an attempt to cope with-these problems, innovative procedures,

prograffs,_and_maIerialsareJlatas introduced into various School settings.

Open space'schools, sex education, Mainstreaming, and modern math are all

examples of this trend. .Unfortuiiately, most educational innovations still do

not incorporate evaluation procedures in their plans. Few school systems allow'

adequate investigation of the relationship between the educational variables

and the student's learning level. .As a ftsult, many innovations.are discovered'

to -be unsatisfactory.
+

. . s

Whether or not a program works better than an'alternative is a critical,question'froM the taxpayer's p of,view..5It becomes the responsibility of
- , (..) -

educators to continuously ev .uate the programs and materials in u'se within ':

their systems. Only inthis way,can education-incorporate any degree of purpose

and direction into its changing system., -=

T
( ---)

,

-

Many state0ave seen the:need to include this/Specification in newly .

passed Mandatory Special Education1W. Michigan's P.ubliC Act 1,98,, for example

-state's that "tire. Intermediate Sohool;Disfrict,Board of Eddcation . shalt
..

1.2 3



.> ., ..
develops, establish, and continuously evaluate and modify, in ,cooperation with

its constituent school districtsl a plan for special education . . . ." And
. .

, " Sedtion 1,5 of:Michigan Special Education Cbde requires the I.S.Z. Board of ,
-N

-E-clucation-41-escr-i6e-ther_means_by_whitch._the_l_ocaLschool_distri_ct and_Inter-
v, /

_mediate school district will determine the effectiveness of special education
,

programs and, services:

;
With this mandate so clearly defined, _Michigan school districts, as

well as other state, county, andJpCal districts -must develop evaluation .

procedbres to seek feedback from parents, students, teachers, and administrators

irrorder to improve the quality,of eduation.

Rationa)e
Evaluation can be accomplished in several ways, depending on the point

of view of the evalUator: AdmiRiStrators are interested in learning such

points of contrast as teacher-pupil ratio, cost per student, total budget,

total teacher time spent In indirect service', total teacher time spend on

direct service (remediation, tutoring), total students_ serviced, etc. The

educational technican may be more interested in a variety of achievement
parameters, whilelreras are pritharily interested in the specific achievement

of their children. None of these evaluaq,v,e interests are mutually exclusive

---and,--indeed;all-evatuacitons-are-healthy-and--important:

. Evaluation of Resource Room programs has-not yet been developed to an

efficient level for a multitude of 'reasons. Any multifaceted relationship

yields'interactions whichdefy specific explanation. These interactions

point out the limitations in analysis techniques, not limitations in the programs
being evaluated.. Forxample, when special needs-students or groups of _

students do'not progress
. at the expected rate, who is to blate? 'Should the -

teacher be held responsible or is the home life of the student such that
no teacher can ,provide for the-student's needs? .

_Most educators can; offer examples and reasons for_this type of problem

-'in nough quantity to create another book; however, it is, clear that
, - ... .:- .

accoun bility is a serious and critical-, problem in- education today and
.

particular . in -Special Education prograths., Administrators and teachers
. ,.,..; . ,,, .

, : W :who fail, to- ad' s- this,,problemare forcing state legislators to mandate
.---,--.-- . w,

. _procedures. : ;: .:--- - .- stricter actaufitablii

237
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A good dearofinformation is genera:0.i available for use in evaluation and,

with modest effort, much more can be tolleCted. Since- the Resource Room

Teacher (RRT) has been, characterized throughout this Handbook as the expert,

it is only logical that evaluation start with her input. Since this Special

Education program touches numerous aspects of the general education program,

however, input from the building principal, Regular ClassrooMiTeacher (RCT),

students, and parents should also be sought. If County or Intermediefte

districts are coordinating a multi-district program, a systematic overview should

also be prepared.

The entire evaluation should be put together and presented to the County

and local school _boards, involved administrators, principals, RRTs and RCTs,

and to interested Parents and students.
e

Results should answer the general question; "Is the Redource Room program

an effective technique for providing educational service to handicapped students?'
1

Analysis of,the data should indicate strengths and weaknesses in the overall

program.. It should also pinpoint educational variables which are necessary for

the program to operate effect4vely, and results should .allow for, comparison of,

individual diStrict programs."N" essence, evaluation is primarily concerned
/

with the effects of the innovative procedure (Resource Room Program) on the

target population (handicapped students): Results will 'allow for revision and

improvement of.the-overall-program-andwill_permit_administratars and teachers

to re- examine, their techniques for implementation of the.Resource Room program's
. .

specifications in their district. -ASa result, sonie individual Resource Room

programs May be modified by incorporating new instructional components into the

program.

Evidence of weaknesses in an individual program may also permit administrators

to request additional aid in the form of services and/or funds. The variables

which prevent satisfactory academic or social/emotional growth in individual

students or individual,programs can be invesfigSted. If changes are warranted,

these may be suggested. Supplemental services, extra funds, and revision of

the program are all elements which may be involved in a solution. c

there data in t e professional-literature to

_support the belief that the Resource Root prograM is an effective educational.

technique. If indeed; this is true, it is imperative that this claim be

:substantiated and disseminated to the educational population. Substantiation

2..!1E3
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can only:be,aCcomplished through systematic collection of data and statistical
0 .

.1

analySis of the results. Once these results are available, the educational

community can make a purposeful and Directed decision about the Resource Room
or

program based, not enly_on subjective judgments,' but also on objective data.
(.)

Resource Room Teacher Evaluation
.

Most RRTs test studenti when they enter, the Resource RooM program (pre)

and when they leave the-program (post). If their participation extends over

several years, additional tests should. be administered annually.

Evaluative test results may or:may not be used for diagnostic purposes, ,

depending on the expertise and philosophy of the RRT or Teacher Consultant.

Generally, most RRTs administer other formal and informal instruments based on

information receivedifFarthe eval ative tests.

All tests, however, should be administered individually. se onl in

this way, can the RRT assess the student's behaviors in the sting uation.

Such information is frequently:as important as the test

Two instruments which are adequate for use in evaluA e ofchange

in achievement and, self" concept are:

Peabody Individual Achievement Test

-"The 'Piers =Naffi -sChirdren's-S-elf-Con opt-Sul

h These evaluative tests pinpoint strengths and weaknesses in reading, arithmetic,

,
spelling, general information, school status, anxiety, popularity, and result

in scores which can be statistically analyzed. The grade levels achieved are

really incidental to the evaluation,' The important variable is the rate of
0

change over time. This is easily determined by using the following relationship:

post-test grade level - pre-test grade level

,grade level rate of change -

This calculation should be prepared for each student in each area of concerns

and for the total program. The total program average change is determined by

summerizing the rate'oichange for each student and dividing by the number of

scores included in the sum. Theie scores can beglibmitted annually and results.

will serve as an objective picture of the Resource Room nagrTlit-
.

239-
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At the end of the school yea RRTs'hould also collect and organize

at least the folloAing information a out their individual programs:-

1: tal number of students serviced directly"(tutoring or remediati8g)

_2, _average number_of_hour's_per_week_spentin_directIservicRC

3. total number of students serviced indirectly (noCkerSonally,worked with)

. 4.

5.

6:

7.

8.

9.

J

total number

total number

total number

total number

average time

average time
modification

of RCTS serviced

of educational plans prepared

of formal consultations with RCTs

of-In-Serliice presentations madg

spent with students (weekly)

used in materials preparation or curriculum
(weekly)

The RRT should also prepare a self-evaluation of the progrm. Statistical

information collected is but a starting poi-rrt. Personal experiences and

.opinions are'equally important. This subjective report should be,orga ed

to develop- the who, what, where, when, and how of building and improvin the

pgr, m for the coming year. Candor is an importtant element in this type of

41/

feedback system. The decision makers will appreciate this information and

appropriate changes Should result.
4

Finally, since the educational planning and placement committees generajly

required stated behavior objectives for students placed i Education -;

programs. These objectives should be'evaluated.

For example, if nine different goals Were defined for a student, the

RRT's evaluation should, at a minimum,. consist of nine specific yes/no type

questions keyedto the nine objectives. ,

. N

\

. - .

i.e.: Objective: The student will add correctly two/double digit

numbers with carrying. .

/I
_....,

Annual Evaluation: .StUdent demonstrates abi/l/ity to add two

double digit numbers with carrying.
..

.

In this Manner-the RRT is in a position to)presentresent` In overview of _-

heryrogram in rather' simple; straight forward terms.
}

:

--7A:e.: .0W4014ves established: 200:-.

Objectives met: 150

Objectives not met: 50 ..._

'-- Program evaluation:- 75% effective .

I
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At-the end of each,school year all of this infortation should be

organized in an annual report submitted to the building principal and

County or Intermediate District (see Form 1, Page 223). Results should help

improve individual Resource Room-programs - to have them meet the needs of

the RCTs and students involved. Such a report not only sums up'the year,

but also acts as a public relations measure in that it ,provides' the aCiMirtistrators

with essential data - data which may act as a basis for more funds, improved

-pocedures, or better pupil-teacher ratios.

RCT Evaluation

RRT should also seek input from RCTs because thqr perceptions of the

program are critical. An efficient technique is to give each RCT a short

questionnaire with',Yes/no questions or rating s -sales. These questionnaires -

should be anonymous in order to elicit honest opinions. If time is available,

the RRT may request written commen s on the questionnaire in order to stimulate

new ideas which can be incorporate in the program (see Form 1, Page 223).

Forms Should be returned to the Principal-allowing him to verbally discuss RCT.'s

comments with the RRT while retaining the RCT's unanimity. Results should be

included in the annual report (See Form 3, Page 2

ParentEvaluation

Parents' input is frequently difficult to secure but is generally worth the

extra time and effort required. A brief questionnaire personalized with the
.

student's name, should be sent to all involved parents. It shou.bprovide

parents with the opportunity to assess the program'as it directly affects

their child and to suggest modifications if they so desire. The questionnaire

should be sent from and returned to the Princjpal in order to insure candor

(See Form 2, Page 225). Principals should share results with RRTs without

references to parents'.names. Pertinent data may then be included in the annual

report (See-Form 3, Page 226).

Princioal.Evaluaion

As the responsible individual, the principal should get very specific

in terms of evaluation of Resource Roodi prograMs. Where more than one RRT is

operating within the same school, a standaH reporting system should be established.

While ea4 administhtor has a management style, certain information is ,

consistentTy required for effective administration.

.



RRTs and ROTS will provide data'describing the educational parameters,

but thel)cal evaluation of the program-is up to the administrators. When

viewing an expense vs. results relationship administrators are in a better

position to make decisions regarding commit;ent of resources in support of
......_

the school in general, including the Resource Room program.

As previously noted, many states have enacted laws which require

program evaluation (Michigan P.A. 198 of 1971). These laws usually do not

describe the nature of the evaluation, however, it should be obvious that

program evaluation will eventually take a highly structured bureaucratic

course if administrators do not assume the responsibility to monitor and

evaluate. This Chapter provides a starting point which hopefully will stimulate-

the more dynamic administrator to come to grips with a management oriented

evaluation system? one which includes inputs from all involved personnel and

provides appropriate feedback to those who are involved with the programs.

Information gathered by the Principal should'be disseminated through appropriate

channels.

A summary report may be presented to School Board Members and to upper

level administrators in- either written or verbal forh. Teachers should receive

"summary information atfaculty meetings and parents and students may receive

the report at parent-teacher meetings. Whatever the actual method used,

information should never be covered up or forgotten, because input which is

ignored results in more verbal criticism or apathy. The purpose 'of program

evaluation is to assess the effectiveness and to implement changes, ifnecessary.
/"--4

Only when inputs from all areas are sought, considered, and justified can

education meet the demands of today's society. /

\ - 6.



Resource Room Program Evaluation f.

Regular Classrooarreacher

This form is designed ito provide Resource Room program administrators

objective feedback regarding. the program.. Please feel free to frankly express

_,your opinion anbL provide constructive criticism. When complete, return to the

principal's office.
sI

..,

1. The Resource Room Teacher is:' (circle all appropriate answers)

a. providing tutoring or remedial instruction to some of my students.

-b. providing me with materials for my students.

c. sending work back from the Resource Room with my students.

d. assisting me in modifying my curriculum to fit my special students:

e. peOviding me with consultative services.

f. team teaching with me.

g. other (specify)

I

2. Rate the quality of the Resource Room Teacher's:

good average

a. tutoring :

b. materials

c._ curriculum modification

d. cbit-Latative services

e.' other interactions (specify)

poor,

in your opinion,:mhat_is the strong point.1:4 the Resource RboM program?



a-

4. In your opinion, whatls the weak point, of th Resouke F oOm program?

vvyrt vr.. I

5. Generally, students services by the Resource Room program have profited

to the following degree: (circle one)

a. very much

b. somewhat

c. can't sayr

d. marginally

,e. not at all

6. Rate the overall Resource Room program.

good average poor

. Please list any comments you wish to make regarding the Resource Room program-



Resource Room Program Evaluation

.

Parolr ts (or student overage 18),

.,

Dear
(Parents' name)

_

name)(Student's n
As you know has been

placed in the school's Resource Room program. We are very interested to know

'
how you feel (Student's name) has progressed

since then. The following questions will assist us in providing the best possible

education for your child.

Please answer the questions frankly and return-them to me at your earliest

convenience.

*circle the dot-which best describes your feelings:

1. My child' prwesi'during the year seems:

o

good average
o

2: I feelmy---childrecel-ves----remedial instruction ___that is:

o o o o o

. 3. My child's attitude towards school is:

! 'o - o ,.

4.- My opinion of the ResOurce Room program is:
A

AV 0 0 0

Ij

1,
t

!

,

Pleaseadd any, comments. you wish regarding the Resource Room program.

o

o

o

poor

o

/thank you fOr your assistance.
.

2
Sincerely,

(Principal



Resource Room Program Evaluation

Annual Report (copy to Principal and Intermediate Office)

,The following report describes the status of our Resource Room program

for the school year to

General Parameters:

a. total number of students serviced directly (tutored or remediated)

4

b. average hours spent in direct service weekly -'

c. total number of students serviced indirectly (not personally
worked with)

d. total number of Regular Classroom Teachers serviced

e. total-number of educational plans prepared

\f. total number of formal consultations with Regular Classroom,
Teachers

g. total number of In-Service presentations

h, total amount of time spent in diagndsing students'.problems

i. average preparation time per student (weekly)

Results:

behavioral objectives

a.' total number of behavioral objectives established for
-Resource Room students

b. total number of behavioral objectives reached

c. total number of behavioral objectives not reached

d. percentage of behavioral objectives effectiveness

pre/post tests

a. average total achievement test score (grade level)

average total pre-test - grade leVel

average total post-test --grade level

net total change - grade level

.. average general information score, (grade level)'

average general information pre-test - grade level

--average general information postest grade level

net change - grade level
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c: average reading recognition score (grade level)

average reading recognition pre-test - grade level-

average.reading recognition Post-test - gradeievel-

''

/

net .change - grade level

d.' average reading comprehension score fgradeT6V61)---

average reading comprehension pre-test - grade level

.averagereading comprehension post-test - grade level

net char* - grade level

e. _average'arithmetic score (grade level)

average arithmetic re- test - grade Tevel

average arithmetic post-test - grade level

n change - grade level

average spelling score (grade level)

average spelling pre-test - grade level'

average spelling post-test - grade level

change - grade- leyel

g. average f concept score (pre)

average self con -st score (posW .

liet.change

,
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Aegular Classroom Teacher Evaluation:- , ,tr

.This ---sec-t4on-should-include-a-discussion_of_there s_afthe_questionnaires___ _

-collected from Regular Classroom Teachers. To the extent that ds are detected,

they should'be stated and explained, if possible.-
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Parental Feedback Evaluation:

Comments collected.from parents sbould,be condensedand presented in

this section.

Self Evaluation and Discussion:

This-is the section-to present the WHO, WHAT; WHEN, WHERE, HOW And even

HOW MUCH (money) Each recommendation should be proceeded by a discussion of

Why achange or innovation is-considered appropriate. (Draw on the data in

previgus.sections.) End the section with a single sentence evaluating

the program from your:personal point of view. For'example,-"Bksed on this

_preceeding data, I consider this.year's:Alesource Room program a success."
.
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