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Introduction .

A ing the Gifted and Talented is by its very

RESOULRCE Manual of Information on-Educat- -

gmd&s The entre(LoLme_cmeanenu._th:xcL_ *.

is a series of brief articles by leaders in the move-

nature a presumptuous document. To provide

ment for the education of the gifted. Here we have ,

L parents;students.- school-administrators, and teach- ____tried. 10 present not only the nuts and bolts kinds of

-

Y

SO A 7o providea by eric

ers of the gifted with a printed summary of “what’s
going on” in the form of up to date resources and
commentary is somewhat analogous to offering a
cup of water drawn from the Mississippi as
excmplary of what goes on in that great river from
Minneapolis to New Orleans. So, caveat lector, let

the reader beware. There is much territory that is’

neglected in this publication.

What the reader will find are some directories of
federal, regional, and state education "agencies,
parent and private sector resources to which they
can turn as their own needs dictate. There are list-
ings of films, bibliographical resources, and

N

resources that practitioners have rightly come to
expect (Runyon), but also an historical overview
(Tannenbaum), as well as a fresh research persperQ
tive on giftedness among Mexican America
(Bernal & Reyna). Sato, Jackson, and*the staff of
thé USOE Office of Gifted and Talented have of-
fered current perspectives from their own particular
crow's nests.

Thus we have sought to walk the tightrope
strung between the Scylla of comprehensiveness
and the Charybdis of specificity. We hope that
what has been presented will be useful.

Bruce O. Boston
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Aritonio. His reséarch ests center on fdentiﬁ-
cation of and programingNgr the culturally dif-
férent gifted and talented. Thé-report presented i
“this volume under joint authorship with
was prepared under the auspices of the Sout
Educational Development Laboratory, Austi
Texas. .

[} - % '
Maurice F. Freehill, Professor of F,ducationaA Psy-
chology at .the University of Washington, has long

been a leader in the movement to educate-our na-’

tion’s gifted and talented youth. His interests and

_ insight into teacher training are reflectéd in his
many publlcatlons in this area. His current in-
“terests lie in the area of research into different as-
pects of creativity.

David M. Jackson is Assocnate Director of the ERIC
_Clearinghouse on Handxcapped and Gifted Chil-
dren and Executive Director of the National/State
_Leadership Training Institute on the Gifted and
©Talented. -

~

Winifred Luché.is a staff writer for the National/
State Leadership Training Institute on the Gifted

josephme Reyna is currently a Teacher Corps In-

tern in Texas and_ has previously worked 4s a bilin-
gual curriculum writer for the Southwest Educa-
ionfal Development Laboratory af Aus in

programs for the Department of Edu-
e-State of. Flonda and also serves as

Institute on the Gifted
leader in the move-

a .
sea—)‘éhaand»publlcatlons in-the-field-of gift R
“talented education have spanned a generatlo of

educators to whom he continues to provide leade
ship and insight.

Wayne P. Wilson is a graduate student in lltera
ture at the University of California, Berkeley.
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—--- = Federal-Resources for the: - - . - - -~
. . o ’ T . . : |
~ ~ Gifted and Talented - .
\ : - . ) . ) SN
e ——
T =7 _— S e
) Offxcc of Glftcd and Talented " ‘ o T Regzon IV: Alabama, .Flonda Geérgia, Ken- \
e T wwmwuh &x&hn&,:ﬁﬂu&mq
—‘mﬁfmﬁﬁmm‘—" -
. US Office of Education - ?a;;l";;“ Telnrxlessee . . 0 *
*  7thand “D" Streets, S.W. , / Pfi;gra;nogﬁiir S ' ' 1
Washi , D.C. - ’ : } '
(2(?25) ;1%[32282 . 20202 + US Office of Education, Region IV L
. ) " .V 50Seventh Street, N.E., Rogm 555 -
; N } ’
Y The Office of Gifted and Talented was estab- ﬁgi%?&?ﬁé 30323
lishedin response to the findings of the 1971 Report (404) 5261 C ‘
to Congress, Education of the Gifted and Talented, ' Region. V: lllinois, Indiana, Michigan, Min-
by the then Commissioner of Education, Sidney P. nesota, Ohio, Wasconsin
~ Marland, Jr. The ofﬁce coordmates&federal leader
. e Mr. R:chardH Naber
N ship in the education of the gifted-and talented. : 6
' Us Ofﬁce of-Education, Regibn 2
: Each of. the ten regional oi}ices oi.’ t’he US Offic.ei ; HEW:OE'82nd Floor
of Education has personnel with assigned respgnsi- 300 South Wacker Drive .
bilities,in the area of the education of the gifted and Chicago, Illinois 60606 ’
L talented. . - ; - . (312) 35%.1745 . i
v ' ’ A . o ‘ .
-~ -  Regionl: Connecticut, Maine, Massachusetts, New . Re(g)z]g](zh VI érrlsa_n sas, Louisiana, New Mefo:o:: i
< Hampshire, Rhode Island; Vermont Da (;-Ima ldel,-;as I . '
- Dr. Harvey Liebergott . ; ) I. F1arolc Haswe 5
A '\\ - . US Office of Education, Regxonl DHEW, US Office of Education, Reglon V1
\ John F. Kennedy Federal Bulldmg A : 1114 Commerce Street .
e Government Center” / i ’ Dallas, Texas 75202 w ;o
L Boston, Massachusetts 02203 /7, ' © o (214) 749-1771 ) ) -
\ . (6L7) 2234557 T ) -~ Region VII: lowa, Kansas, Missouri, Nebraska
\\ Region II: New jcrsey, New York Puertd Rico, 3 Dr Harolq Blackburn
v .Virgin Islands . . /. Director of School Systems ’
\ Ms. Barbara B. Braﬁdon I - . US Office of Education, Region VII
\ . \'  US Office of Education, Reglon nm - - gcdcral Ofﬁff'es Building :
AN v eFederal Building , . \ ‘ : 01 East 12tHStreet ’
\ " 26 Federal Plaza o S . Kansas City, Mlssoun 64106
New York,"New York:10007 N ' (816) 374-2276 . - .
212) 264-4370 ‘ K ©
CNG \( ) ) : S Regzon "VIII: Colorado, Montana North Dakota,
’Rﬁon II: Delaware, District of Columbia, South Dakota, Utah, Wyoming .
yland, Pennsylvamia, Virginia, West .~ Dr. Edward B. Larsh s/
- Vzrglma y Scnxor Program Officer . . kS
A Dr A]bcr%Crambert - Vs o US Office of Education, {gon VIII 4 Do
.. ___._ NS Office of Education, Reglon III " Federal Office Bulldmg, Room 11087 ﬁ.
N . 85%H Markct Street § ST T o T 196T Stout Street—— - e e <
) ] j clphla Pennsylvania 19101 : " Denver, Colorado 80202 _ )
“T o (215)3¢7-1085 . (303) 837-3676
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Regiori IX: American Samoa,

_ _ tory of the Pacific Islands: _

© - ) . .,

: ‘ A/r,izona, Cali-

fornia, Guam, Hawaii, Nevada, Trust Terri-
Ms. Mary A’gn«Clark:;}‘:a}is
US-Office of Education, Regxop IX 5
chcrq’l Ofﬁcc Building, }Ioom 359

- 50 Fulton S'treet

{3 ERICClehfinghouse on Handicapped and
Gifted Children

-

This federally funded program aims to pro'-
vide leadership, training, and technical assistance |
_tozthe reducation of the gifted and talented, pri- -

maﬁly thronghstate education: agencies.

*

T (415) 5567750, \v\_ el Gifted Children _ 4
% . —1920-AsseciationDrivey — .
5 ngi‘!’f 5 : Alaska, ‘!d_aho,__Qrgggan;ghingggn. _ Reston, Virginix 220911» s v R o
-MrRobert A nduxuru ! — : (""‘%"" 3060—— ——— = ‘
Director, Urban and Commumty Educatlon The clearinghouse -acquires, synthesizes and
Programs " abstracts, and disseffiinates inforration relevant to
US Office of Educanon Reg‘ nX the-education of the gifted and talented. )
Ity Mail Stop 1505 ¢ *. - | o . - N
1321 Second Avenie : Alliance for Arts Education
> 52c g étlf;:;yoa:}g(l)ngt on 98101 " Alllancc fdr’Arts Education
(206) 442- john FiKennedy Center for the Performmg
: | ‘Arts * .
National/State Leadership Training Institute on Washington, D:C. 20566 " L .
the Gifted and Talented , (202) 254-3250 e
, National/State Leadership Training A project sponsorcd _]omfly by the Office of
L Institute’on the Gifted and Talcnted Education and the John F. Kennedy Cehterfor the
’ 316 West Second Street,.Suite PH-C Performing Arts to coordmate national, and
Los Angeles, California 90012 regxonal efforts to dcvelop _programs for all chil-
) 7. (218) 498-7470 dren in thefine arts.
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. State Educatlon Agency Coordinators -
for the Gifted and Talented "

B

» / ' T =

Alabama ' California (Northern)
SueAkers——— ——— —Paui-Plowman — =
416 State Office Bunldmg . ' Consultant " !

Alabama State Department of Educanon

Programs for Exceptional Children and
Youth

Montgomery, Alabama 36104

(205)-832-3230 -

Alaska

. Ed Obie
Education Specialist
Office for Exceptional Chlldren
State Department of Education

f

Gifted and Talented Management Team
California State Department of Education.
721 Capitol Mall '

Sacramefito, California 95814 '’
(916) 322 3776 . . ~ . |
,and ~ .

Sjeg Efken, Manager . ‘

Gifted and Talented Management Téam .. '
California State Department of. Educauon

721 Capitol Mall

Sacramento, California 95814

. PouchF - o, (916) 322-5",77'6 . ; y )

Juneau, Alaska 99811 ’ . . !
(807) 465-2817 o ; . -
: ! California (Southern) - ' o

- “American Samoa ™ ”" b - - > Jack-Mosier,-€onsultant— -~ g - - - b e
Denms McCrea .. s Gifted and Talented Management Team \

. Glfted and Talented . State Department of Education :
Department of Special Education - 601 West 5th Street )
' “Department.of Education Los Angeles, California.90017 - ‘

' 'Pago Pago, American Samoa 96799 (218) 620-2679 .

Dlal ‘9.0 633-4789

e .
.

Arizona
- Donald johnson .
Program:Specialist, Gifted
Arizona Department of Education
1535 West Jefferson

Colorado - )
RogerDuncan Director

Colorado State Departmem of

. Denver, Coldrado 80203
Phoergx Arizona 85007 - (303) 892- 2486 '
(602) 271-3183 - N
- ) ~ .

Arkansas . L Co.qnccucut ) A . - o,
Roy Wood “in ‘William G. Vassar SRS
Coordinator of Special Education N N Gifted and:Talented . 3 A i
: Division of Inistructional Services . ; State Departmem of Educauon .t 3’3.}," ' 1
... ____ ArchFord Eduganon Building Y, : P.O. Box 2219 " et 2
) Little Rock, Arkansqs 722()1 b o ‘Hartfofa Connecticut” 051 15 T T T e

: (501) 371-2161 S T (203) 566-3444 : e
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Delaware : ' Idaho N\ . |
. Jimmy Wiggins  ° | Genchc Christensen _
e~ - -Department.of Public-Instruction— ' . _._Gifted- agd T&l‘eﬁtcd S . -
. John G. Townsend Building State Dcpirtmcnt of Education ) S
" Dover, Delaware 19901 , : / Len B. Jordan Building . '
(302),678-4885 ' : . " Boise, Idaho 83720 . . ‘
- "“"“"é}?a”“.“‘ o L.+ TTT(208)384-2186 . S
~ — ~ Donald | Wachter — T llinais 2 ,
—— Bcpartmcnmf*Pubthnstructxor - ~ —— " GaryHoffman —— " ‘ ~ ~
p John G: Townsend Buxldmg Gifted Children Section. ’
o . Doter; Delaware 19901, " - _ __ ﬂhnmsﬂfﬁee.oﬁiducaaopr -}
(302) 678-4647 , ' ' 1020 South Spring - Ry R
’ ' Springfield, Illinois 62706 ' .
DJ.strl.ct of Columbia . \) . (217) 782-7830 - ’
i ; Mary Harbeck . And | . .
- . Office of Sxate Administration . * Sidney Slyman T s
T Wasl\mgton D.C. Pubtic Schools - - . Gifted Children Section !
: -415 12th Street NW. . Ilinois Officg of Education
P * Room 1207 Ve . <=~ 1020 South Spring
‘7« Washington, D.C. 20004 ' - Springfield, Illinofs 62706
s (202)737:0980 - o . (217) 782-7830
. . . . . ... Indiana . .
Floridd i James F. White - .
jo.yce Rungon Lo . @ ‘ Division of Curriculum = o T
Giftéd and Talented °, -« . . D f Public Instructi
Stage Departmqnt of E‘ducatlom v epartment of Fubic Instruction -, -
.« 319 Knott Buil ° _ 120 West Market, 10th Floor .
. ott Building - Indianapolis; Indiana 48204 : :
' Tallahassee, Florida 32304, ' poiis; “ndiana T
- o (317) 635 -4507 o " - !
(904)488-3103 . - o » lr ot
' oE, o0 LYowa e A o
chrglfa 2. ' " .. . EdlthMunl‘o ’ ;. R
Margaret Bynume, ! Department of Public Instructxom R
Gifted and Talented - . Grimes State Office Building :
State Departrgent of Education . Des Moines, lowa 50319
) State Office Building 3 =  (515)281- 3264 ’ . R ot
o Atlanta, Georgla 30334 - . * / Kansas : o , D o
o ; (404)656-2578 - \’Z\ Cl,ffozd.cl,,l D,,mo, L TR T
: T R T Programs for Glftéd?"f‘gjgnte reauve e
Guam / ‘ I - = Stage Dcpartment of Edycat;oh Cw .
~ Juhs T Ccr[eza ) LR . ' | . 12Q East Tcn h&§trczt i il l,". ™ - ) E
" “Associate Supepmendgm of Spemal T “Topéka, Kans §66612 ‘,g"‘ i @ [P
-+ _Education' " L7 e . (913)296-8866 . N A
- Department-of Edu anon - ' N ; 0 T e TETY T

’ L PCI)) Box DE- . ,*.‘, Lo e ~ ’Kentucky ; x - o e éi
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. .-+ Diald- 0 7‘72 -8300 \’ 7 42 8418 . < Frankfort, Kentucky 40i601 G “’%j 5
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N Maine ) ' '
- Betty McLaughlin
Gifted and Talented .
= Wfi-'-’*“*;:‘iizb‘éf)ért‘n?e?ft"b‘f‘l".aﬁfétibriland-qutural'
’ Services

Augusta, Maine 04330 |
. (207) 289- 2,18}
-

Missouri
~- John Patterson \
Gifted and Talented "
Special'Educdtion
Department of Elementary and
Secondary Education
P.O. Box 480 /

. — — ’effmmeltmml 65101 .. __ __ .
— . —(314)_ 1513502 _ —
Maryland’ e i — SR — - LT
Jares EFisher = ‘ Montana
- Director of Gifted/ Talented Progr_a_x_ns_u — — — ——-- William S-Elliott — -—  -- o T

sr U DUX._OIII

Baltimore, Maryland 21240
(301) 796-8300

Massachusetts )
Susan Nebergall L
Division of Curriculum and Instruction
182 Tremont Street '
Boston, Massachusetts 02111
(617) 727-5750

Michigan - - . 3

Robért Trezise
- Gifted and Talented
“Michigan Department of Education
. P.O.Box 420 '

Lansing, Michigan 48902
(517) 873-1484

Minnesota
Lorraine Hertz oo
Gifted Education Coordinator "
State Department of Education
641 Capitol Square :
St. Paul, Minnesota 55101 N

". Baltimore Washington Intcrnauonal Airport

New Hampshire

~ Supervisor 6f Drug Education and, COP
Capitol Building
Helena, Montana 59601
(406) 449-3651

Nebraska ..
-« Diane Dudley
Gifted and Talente o ] "
State Department 6f Education
233 South Tenth S4reet
Lincoln, Nebrasky 68508

(402) 471-2476

Nevada :
Jane Early LoCicero
Gifted and Talented ”
Nevada Department of Education
400 West King Street . ]
“~Carson City, Nevada 8970t - - -~~~ - "
(702) 885-5700 -

- James Carr ' ¢ |
Consultant for Guidance Services
- Division of Instrnct}on ;
7 64 N. Main Street, .
' Concord, New Hampshlrc 08301

. (603)271-8740

(612) 296-4072
- VI
" MlSSlSSlppl

‘Herman K. White
Special Education Office

[,

New j.ersey // '
Daniel Ringelheim 3%
Deputy Associate Comnussnoncr
Gifted and-Talented- '

Y SN State Department of Educauon
! , _+ State Department of Education 225 W. State Street
, . ' P.O.Box7Il L _ “Trenton, New Jersey 08625 ‘
- . . » Jackson, Mississippi 39205 . % I (609) 292-7602 . .
N e, (601) 354-6950 . e . o .
J and - New Mexico>
Carolyn R. McGuire _ /  Paige Galvin § .
) : Special Education Office _ “+Education Sevicés Spcclallst :
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AR Jackson, M1551551pp1 89205 -, ., .. Santa Fe, New' Mccho 87508 - .o
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York T
Roger W Ming
¢, Education for the Gifted

v, State Education Department
Room 314 — A Main Building
Albany, New York 12234

Rhode Island s
) Carolyn Hazard ‘ ) ‘\
o . Consultant, Pro Dcvclopmcnt _ ) ){
e State Dcpartmc;}; f Education ’ o
- Hayes Street " ‘

Providence, Rhgdd Istand 02908

(919) 829-2931

~ North Dakota
Janet M. Smaltz, Director
Special Education

- Blsmarck North Dakota 58501
(701) 224-2277 -

¥, Ohio
George R. Ficheer
Division of Special Education
* Department of Education
¢ . 7 933 High Street
Worthington, Ohio 43085
(614) 466-8854

Oklahoma.~ .
oy Larry Huff . .
' Gifted and Talented
State Department of Education
4545 North Lincoln, Suite

(405) 521-3353
Orcgon

Mason McQuiston,

Special Education

.Salem, Oregon 97310
“(503) 378-3598

Pcnnsylvama
Noretta- Bmgaman ’
Gifted and Talented
Department of Edutatidn
123 Forster Street

1

© . (117)787-9880

Puerto Rico
+ ’Carmcn Romero

", Special Education rogram

L Dcp_ament of Education

=" Hato Rey, Puerto Rico 00919
' (809) 764-1255 4

Raleigh, North Carolina 27602

Statc Department of Publi¢ Instruction

Oklahoma City, Oklahoma 73105

1 'State Department of Education-
o 042 Lancawter Drive N

’ 1”, ~  Irene St. Clair .o ) .
< , ¢ lftcd and Talented - .
1_? exas Education"Agency
i’ /2(1 East 11th Street L
;gAu!;tm Texas 78701 ’ . 7
U S513) 475-3654 - s -
: '
e Trust Tcrnto:tes . \( : ~
Dhvid R s Piercy ‘ T '

Harrisburg, Pennsylvania 17126

General Supervisor of Special Education

. (518)474-4973 — (401) 277-2821
" _North-Carolina—— S S ——
— :— - —Cornelia-Topgue ) L Sout}: Laro'l:nt
= D D. T E’ E 3 A Jdlllcb T Uuriicl
Glftcd and Talcntcd O 7, + Coordinator for Programs of the

= Gifted@d-Talented —— - = - *
Room 813 Rutledge Building
State Department of Edutation

. Columbia, South Carolina 28201
(803) 758-3394 ' b

South Dakota ° .
Robert Huckins ' .
Gifted and Talented - .
Division of Elementary an econdary

Education
804 North Euclid
Pierre, South Dakota 57501
(605) 224-3578

4

Tcnncssce : -~ <o . °
Verrion johnson Dxréctor '
Special Education '
State Department of Education ‘-
111 Cordell Hull Building’ /H )
Nashville, Tennessee 31219
(615) 741-3665 L

v l Texas

Oq?rdmator Special Education ¢, #
Department of Egucauon Headquarters
Trust Territory of Pacific Islands

Saipan, Mariana Islands 96950

Utah : _ -
Jewel Bindru T .
. ﬁy&;ultant for Gifted and Talented
‘ University Club Buﬂdmg . -
86 East South Temple - O N\
" Salt Lake City, Utah 84111 CL

———

* 7 (801) 3285965 : e,
12,7 % T

-+

——— e
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o - yermor;; .. ) - ) West Virginia -
RO Jean Garvin | _ Roger Elser - .
. Gifted and Talented\ Division of Special Educanon
o 07T T 'Spécial Education D B —- - Depdrtment-of- “Education: - ~}-—! -~
(\ ) State Dﬁganment of Edus:anon State Capitol Complex
, . Montpelier, Vermont 05602 - Charleston; West Virginia 25305 :
. (862).828- 3}41 < I "(304) 348-8830 . . ‘ -
Virginia - . . - ;
- - . - Isabelle P. Rucker. 3 - L : . T
" Gifted and Talented . g o 1
. Director-of Spec1al Prggrams - Wiscorsin . .
*  State Department of Education William i;:mst o
Richmond, Virginia 23216 Gified and Talented '
. (804) 770-3317 - - Department of Public Instruction
Virgin Islands < . . 126 Langdox?S:rect T .
5 . Robert Rogers o Madison, Wisgonsin 033702 o
- * ~ State Director of Special Education’ . (608) 266- 323§ G ‘~ .
\ Box 630 Charlotte Amalie o N "~
N St. Thomas, Vu'gm Islands 00801 . . ’
(809) 775-3999 . - ST
' Washington - < Wyoming -
Donna Tahir joan Catinull  * ? -
‘ Gifted and Talented - l - Gifted-and Talented % .
¢ Superintendent of Public Instruction State Department of ch'ucanon S
; 0ld Capitol Building : . State Office Building West, Ropm 250
Olympia, Washington 98504 | Cheyenne,‘Wyommg 82001 i
(206) 753-1140 o (807) 777-7411
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e TheAssociatign. for the Gifted (TAG) ~ .
= The Association<or the Gifted I

The Council for Exceptional Children
) 1920 Association Drive
: Reston, Virginia 22091
;;{)3) 620-3660 *
“#% division of the Council for Exc‘efmonal
. Chlldren since 1958, TAG plays a major part in
helpln&both professianals and pgrents deal more
efﬂ-\cmely with, the glftéd and tajent G con-
N " ducty anduab national and {g‘gibml conferences
and provides current “information to members and
*Ghyte orgamzfnons
" , & \.x 2
‘l\’atbnal Assocranon for Gifted Chﬂdren
_Nauonal Assocnang)/J for Gifted Children
R.R.5

L

N

Hot Springs, Arkansas 71901 .

consultation inservice events for schools. The
. organization also holds an annual conference and
publishes Tge Gifted Child Quarterly.

" ‘Gifted Children Resea;-ch Institute N
e Gifted Children Research Insmute
’ Suite 4-W

New York, New York 10019
(212) 541- 7059 and 957-5145  °

The institute conducts conferences, publishes

education of the-giftéd and talented.

/
Box 630-A. . .~ .. e

300 West.55th Street ' .,

- National Orgamzatlons for the -
- - Gifted and Talented

o

A professional orgamzanon with membership ~
open to parents, the NAGC conducts training and -

newsletters, and disseminates papers related to the

.

The Arferican Association forfthe Gifted _
+ The American Association for the Glfrcd
15 Gramercy Park
New York, New York 10003
" 712) 473-4266 y

This orgamzatlon consists, of a small group of
professional personnel who meet annually to dis d
cuss the various problems facing the education of
the gifted. They have assisted in the publication of
various texts and articles in the field. ,

Vational Association for Creative Childré:n and

Adults - .
National. Association for Creative Children
and Adults . J
8080 Spring Valley Drive
Cincinnati, Ohio 45236 ‘.

 (518) 631-1777_

The NACCA sceks to axd in the developmem
of the creative potential of gifted and talented
children and to foster closer relationships begween
the creative young and creative adults. ’

The Council of State Directors of Programs
for the Gifted

The Council of State Directors of Programs
¢ Ms. Joyce Runyon, President

Florida State Department of Education

319 Knott Building ,

Tallahassee, Florida 32304 )

(904) 599-5807

The council is a . professional orgamzatlon of
educators and administrators of programs for the
-gifted and talented. Lo "o

for the Gifted : . 2
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lum Amendments of 1969 (Public. Law 91 230,
Set. 806). "Provisions Related to Gifted and
Talented “Children.” This amendment, unani-
mously pdb&(‘d by the House and Senate, provided
for two spcuf'c changes in the existing leglslatlon
It sct forth Congressional intent that the gifted afid
talcnted student should benefit from federal educa
T
This article was prepared cooperatively by the 'staff of
- the Qfficcaf Gifted and Talented, US Qffice of Educa
~tioit. AL ther re quest, indruidual altribution is not made

ot adithorship~.
.). -

}.a;‘
AR -

| -

-,

-

3. Public hearings by the reglona} assistant com-
missioners of éducation in each of the 10 HEW
. regions to interpret regional needs.
4. Studies 6f programs in representative states
“with long standing stitewide support for edu
* cation of gifted and talented children..
5. Review and analysis of.the system for delivery

-

of Office of Education. programs to benefit |

gifted and talerited childres.

" This smdy began in August, 1970, with the
devclopmcnt and acceptance of the pla.n and',

ol - ‘:W? o -o\ -
s YL
« L 3y o]
, A x
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. The Federal Role in the ko
-t S
“
Educatlon of the Gifted and Talented R
- . USOE/OGT Staff : \%g:. o
N ~5 g &
x ) » '-c 5 %’ %a \:
) A s . . % % & oz L
! hp B ’3 "\-j,. | }:
. . . . . Lﬁ, L
I\ THE more than 100 years of it$ txistence, the tion legislation, notably Titles I1I and V of:the {e\ -
role played by whe US Office of Education mentary and Secondary Education Act f {9
(CSOE) in serving the gifted and talented has Section 806 directed the Commissioner of? quta /
ranged from nonexistent br periphera} to that of tion to conduct a study to: Lo T
strong advocate and administrator of legislation 1. Determine the extent to whish speual ed&ca- ’
Speciﬁc to gifted and talented education. Prior to tion assistance programs ‘are ne(cssaty or ilse. )t
1961 there were sporadic publications from USOE ful to meet the needs of gifted and. tale%ted .
(e.g.. Reading for the Gifted) and some research children. ;.'; P
and surveys of program offerings for the gifted in 2. Show how federalyeducation assnstance pgo»
hlgh schools. Between 1961 and 1964 a specialist in . grams are belng used to meet lh(‘l’ needs of
the area of gifted was employed to develop training gifted and talented children. M o
materials and programs for' the Divi'sion of Ele- 3. Evaluate how existing federal edu;:anonal
mentary-Secondary Education. In 1964, how- - assistance programs can be more effec(f'vely
ever, the USOE was reorganized. away from used to meet these needs. :
emphasis on specialized areas. 4. Recommend new programs, if amz to“nmeet
But the relatively brief federal attention given * these needs. * ;Y
~to gifted and talented education” has'been notable * This study represented an area; 9{ opcera fom -
in that it provided the impetus for expanding the both the federal and nonfederal’ sectors and.
definition of glftedness from a narrow concern offered thé US Office of Educatlon»xf)e opportunity
\s'nh 1Q and a ics toward a broader defini- to study an educational problem ymh nationally
tion which includes: significant, long term implicatiofs- §for society., )
1. General intellectual ability. * The study itself consisted of five major activities:
2. Specific academjc aptitude. g 1. Review of research, otber available literature,
3. Creative or producuve thinking. and expert knowledgc .
4. L“Z‘d‘?"Sh'P ability. 2.” Analysis of the educational data bases avail-
5. Visual and performmg arts. . - able to USOE and the development of a
6. Psychomotor ability (Marland. 1971). major data base through the Survey of
The Congress of the United States has expressed '\ Leadership in Education of Gified and
its concern and interest by passing a landmark " Talented Children and Youth (Advocate /
addition to"the Elementary and Secondary Educa- Survey). L

concluded in June, 1971,-with the preparation of .
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thc final report “based on, the findmgs nd, docu
mentauqn from the five major activities listed
above. Recommcndanons on special programs and
uggestcd_pnonuas..m planning_special_programs.
wege produced,. estimatés were made of the pro-
fessional support and the teacher training re-
qmred and adjustments were made in legal defi-
nitions that .would enharice the possxbxhty of state
and local fiscal support. The major findings of
the study which had particular relevance to the
future planning of a federal role in the education
of the gifted and talented included:

Tan, —A conservative estimate of the g1fted and.
. talented population, ranges between 1.5 and 2.5
;mnlh@x children put of a total elementary and

secondary school population (1970 esnmate) of

] /51.6 million.

ting services to the glfted and talcnted: do

only a veryvsm’all percentage of the gifted a
talented population generally.

— Differentiated education for the glfted nd
talented'is presently perceived as a very low pn. rity
at federal, state, ahd most local levels of goyern-
ment and educational administration. _ /

Although 21 states have leglslanon to ﬁrovxdc
resqurces to school districts for services to thé gifted
and talented, such legislation in many cases merely

‘ Fegéral Go emrncm for leadersTuP in this area of

i

,b/Th&SJ

cation, with or without massive fundmg;
. —The gcderal role in delivery-of services to the
ifted and talented is presently all but nonexistent.

ﬁndmgs provide ample evidence of the
néed for action by the US Office of Education
to eliminate the widespread ncglect of glfted and
talented children. Federal Ieadershxp in this
effort to confirm and maintain provxsxons for the
'gifted and talented as a national priority, and to
encourage the states to include this priority in their
own planmng was immediately assumed by the US

Office of Education. . |

Establishment of the Office
of Giftéd and Talented

At th7 direction of US Commxssxoner of Education :
Sidney P. Marland, Jr., the Office of

Harold Lyon.- The OGT was to be an advocate
ofﬁce thhm the USOE for purposes of coordinat-
nfg activities which. could be supported with USOE
resources, and for encouraging investment by the

" private sector and other public, state, and local

_Tesources. Compmissioner Marland stated. “During

tates jnd_locaL_commnnm:s_look_to_;hs:_—

= represents intent, /
- Even where there is a legal or qdmnmsu,'auvc
basis for provision of serviees,. fundmg priorities,
- crisis concerns, and lack of personnel ca .pro-

n and
These
istance.

cost when talent among the nation’s. chil
__.youth goes wndiscovered and undevelope
students cannot ordinarily excel vyuflout

" < 1dentification of the gifted ’is hampered not
: only by c¢osts of appropriate testing—wheri these
. . methods are known and adoptedf—b t also by
. 4pathy and-even hostility amon, tcachers, adminis-
trators, guidance coungeloss, a d p)sychologmts
- Gifted and-"talented ,chi dr n are, in fac,
deprived and cgn suffer psychologmal damage and’
*._ . permanent lmpaxrment of their 'abilities. to func
‘tigyi well whichi is equal to-or greiter than'the simi-
lar” dcpnvanon suffered by anyv/ other population
. with ‘special needs. f:rved th Office of Educa
S tlon LI

"Special services for the gifted (such as the dis
. —.advantaged) and talented_ wlll .also serve other tar:
’ et populauons smglcd

lbi . ‘e
. ? PR |

PR

<

grams for the gifted to be niiniscule or theoretical. ~ -
— There is an enormous, mdmdual and social-

ou for attcnuon and °

¢
2

1971-72 the federal government, through the US

. Office of Educauon commmed itself to a new and

extremely important area of cencern — the educa-
tion of the glfted child . It is a, sxgmﬁcam

-commitment.’

To sippott_this commitment a small staff was '

assembled and housed within the Bureau of Educa-
tion for the Handlcappe‘d\the\part of the US
Office of Education admlnlstratlvef"xngsL arallel
to aCCepted patterns-‘for provxsxon of servicés™t
gifted children, and one highly expenenced and
successful in the delivery of specialized.services to
specific target populations. Some USOE program
funds were made available for national projects
benefinng the gifted and talented: for example
the Education Professions Development Act’sup-

. portéd the National/State Leadcrshtp Training *

Institute on the Gifted and Talented; Title V,
ESEA, supported several ‘regional interstate pro-
jects; career education for gifted and talented was

.initiated with an.irstitute supported by BOAE. All

"of these commitments were - ephanced ‘by the ’
coopcrauon of the rcgmnal commissioners of edu-

-. cavon in assigning,. in each of the 10 DHEW re-

gions, a part time glftcd and talented , prqgram
officer, » . . , .

I

Li




In 1974 full recogmuon of the federal role in
the -education of the gifted and talented was
realized with the passage of the Education Atnend
ments of that year. ‘Section 404. Public Law.
93-380, a part of the Special Projects Act. gives
statutory authority to administer ‘the projects and
programs authorized by the legislation and

_coordinate all programs for the gifted and talent

ed which are administered by the Office of Educa-
tion. This is the initial legislative authority for a
program of categoncal federal support for this
population. (The complete text of Section 404 is
reproduced on p. 23).

A program of research is also authorized. This,
however, is to be conducted by the National Insti-
tutes of Education”(NIE). “The legislation autho-
rizes an annual appropriation for the purposes
outlined in Section: 404 of $2.56 million for each
year of the 3 year life span of the Special Projects
Act. Regulations and program announcement
dates as published in the Federal Register may be
obtained on request by potential applicanis for
these funds. , ]

In irhplementing programs under this authority,
the USOE is drawing upon the expericrice and suc-
cessful approaches used in meeting the special
‘educational needs of other special target popula-
tions. for example,- handicapped ‘children and
youth, who have received enormously increased
and improved services through--the implementa-
tion of the Education of the Handicapped Act.

,The program of educational -assistance for the
gifted and talented ‘'will employ a catalytic strategy
for stimulation @and support. primarily of state
-leadcrsl'up and excellence of programing at pointy
of impact that are critical in the development of
a uclivery system for education of giffed and
talented children and youth. This Jperspective i5 a
logical extension of the initiatives begun in 1971
and 1972 with the Commissioner’s Report to Con
gress and the designajion of the Office of Gifted
and Talented as an unfunded advocate office
within the agency. In the intervening 2 years this

-office, working with cooperatively securc\g publig,

and private sector resources, has initiate pro
gram of national awareness, lcadcrshtp trammg
and dcvclopmcnt, state planning, research into
special problems in identifying ardd serving gifted
disadvantaged, career education, and «evelopment
and “dissemination of information to a national
user network. / {

With the cnormous interest in this | program and
the stringencics imposed b firited resources, strat
egies for ubtaining maximum benefit from ap
pxoved projects become mauch more important. All
ptojects -are fundcd on, a tompetitive- basis. tha(

-

“

LN

RN | . . . '

)

is. there is \m formula distribution of funds. Appli-
cations are reviewed on a fully competitive hasis
by qualified readers from' the field and the US
Ol (uI‘Td‘p( ation. Awards arc made on the hasis
of review criteria which emphasize:
1. Planned coordination with already existing
resources within a given state or locality.
2. "Multi-institutional cooperation.
3. High quality.
4. Activities which achieve a multiplier or spin-
off effect.
. 5. Dissemination and replication of project
outcomes. .
6. General effectiveness.
7. Cost efficiency.

Major Areas of Concern -

It 1s anucipated that programs which are sup-
ported under this authority, as well as from other
federal and nonfederal resources, will address
coutinuing needs in the major areas of national
cancern to which the Office of Gifted and Talented
has dnected resources to date. -Thesc include the

Jullmvlng areas.

State L. eadersfup

The primary target group is educauonal “leader-
ship, es \cxally within the state education agencies
where the focus has been on the development of

‘trained tcams from each state with the caPabllxty

to direct a variety of public resources toward im-
proving cducational opportunities for gifted and
talented youth. The underlying assumptions are
supported by the fact’ that even the earliest data
available to the Office of Educauon show a hlgh
correlation between state agemcy efforts and ser-
vices pmvndcd to the gifted and talented popula-
tioys of those states. Funds available under the
Fducation Professions Development Act in 1972,
1973, and 1974 have enabled the training of diverse
trams amd the de vclopmcpt of state plans in 48 of
the states and territories as well as some regional
and large city teams, and will have reached all 57
by the end of FY 1975. The program_ of state and
local education agenty grants authonzcd under
Section 404 will provide for enactment of these
plans and the ““unlocking” of state and community
resources. (For a comprehensive review of those ef-
forts, see the article by Sato et al., p. 61.)

Mdnpower and Trating Needs

The absence of programs for the giftedand talent-
ed is accompahied, by shortages, of “personnel
expenen(.ed or tritied im the field. Manpower
trammg studies in educatxon have shown the value
of slmr( 1érm msututcs for inservice tcacher pre-

L -
»
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paration and of technical assistance centers which
contract with colleges and universities to encourage _
and/or supplement course offerings. Cooperative
trammg efforts will serve to coordinate state plan-

these glftcd and talented youngstcrs, the provxslon L.,
‘of services to such special target populations, and
the dissemination of documentation of particularly ,
promijsitig or successful practices. Plans fortheNIE * . = .

ning with other resources available at institutions
of higher education:

A critical negd also exists for a nationally dis- |
tributed cadre of leaders: people who.can assume-
the role of training other leaders,, influence school

- districts and.state education agencies,-and develop

< high qualxty curricula for the gifted and talented.
There is also a need for lcadcrshrp dcvclopmcnn
through “internship” experiences and-opportunities
at the state and national administrative levels,
both in governmental and nongovernmental organ-.
izations concerned with education.
. 3~ '
lnfor'm'atz'on Development and Dissemination

All program efforts coordinated by the Office_ of
_Gifted and Talented have pointed up the necessity
for raising the level of public consciousness, alert-
ing key publics, and providing adequate responses
to the heavy flow of information requests related to
gifted and talented education. Every project sup-
ported through the OGT has been oriented to the
need for informational products as well as fo pro-
gram needs. Wide distribution has been achieved
for resultant publicitions, an effert which has
been facilitated by the ERIC Clearinghouse on
Handicapped and Gifted "Children. Through the

suppértcd résearch program, as mandated in this
. ldw,[are expected to be prepared in cooperation | ;
witlf the Office of Gifted~and Talented..

‘

Catreer Educatiop . . t ;.
{ oo

Ca;ccr education is the total effort of public educa-
tion and the commuinity to help ‘all individuals

. become familiar with the values of a work oriented
society, to mtcgratc those ‘values into their own’
value systems, and to implement those values in -
their own lives in such a way ‘that work becomes
possxblc meaningful and sansfymg to each person. ' q
It is particularly significant in’ consideration of the L °
gifted and talented. Because of their gifts and
diversity of interests, these young people are often
faced with a sometimes bewildering multiplicity of
possible directions for devclopmcnt of life purpose,
vocational preparation, and self expression. They
require guidance, understanding, encouragement,
and development far beyond that of their peers if
they are to .realize their full conmbutxons to self
and saciety. Projects from local school districts

. (with state review), as well as projects under the
15%, provisions set aside for special target pro-
grams, will be funded with career education as one
priority area. . )

. network of states, regional offices of education, -~
;and the services provided-by the Leadership Train- -
ing Institute, as well as through contact with
numerous privatg Sector associations and organiza-
.tions, it is possrblé <0 dcvclop an efficient mech-
.anism for asscssmg user needs and providing a
delivery systcm for, products generated at all levels.

“Research ahd Exe7‘npla1y Pro_;ects '

The literature on grfted and talented education is
replete with exa plcs of research ofl the measure-
ment and development £ high potential indivi-
‘duals through education, In recent years research
in education has tended’to t:mphasxzc the spccxal
¢ nu-ds of disadvantaged, handicapped, culturaily
different, and- othcrztargct populations, with-,
out recognizing the very special needs of the gifted «
did: talented who als appear within tHesé sub-
groups. These are ch ldren who, “for a varicty of

Feccive sP«-cxaI recog iition of their potcntxal and
. gonscquently fail to [devélop thei their abilities- to the

" fullest “extent posSx lc. Section, 404 permxts the

_ The Office of Gifted and Talented has been :

e Productlon of : a book on  the 2 arts and the

Private Sector Cooperation - e :

successful in working cooperatively with nonpublic
resourzes to support projects initiated jointly by
,the Office of Education and certain private agen-
cies., This is an area in which the Office of Gifted
and- T:alcntcd -was given- -broad: -authority. to enter -+ ... %
into cooperative rclatxonshxps Spmc examples. of
products and activities include: *"
¢ The F.xplorauon Scholarghips program, a
national compctmon to 1dcnufy and place .
outstandmg young people in career explora-
tion opportunmcs with some of the world’s
leading scientists.
® A conference on the -educational needs of thc .
dlsadvantagcd gifted. ’ BT
¢ Support by a foundation directly to the tCChs
* nical. asgxstance program of.a state cducauon -
agency. -0 .- - e IR’
. ® Development. of a national gxftcd studcnt con: ‘
ferenceand rcsourcc\dxrcciory . ,
. Mentorshxps in thearts. , v .

-~ . ..

grftcd
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® Partial suppori to conferences and other

' activities in which there has been cooperauve
... . -public/private.investment.

important an’(l

‘These, activities resent an
complementary cortx'?rzlbption to - the national
federal education program for the gifted and
talefited. Further cooperative ventures involving
both the public and the private sectors will be

N s

T -
g :

P)

ehcouraged in conjunction with the implementa-
tion of programs now legislated and funded.

Reference :

. Marland, S. P., Jr. Education of the gifted and talent-
ed. Report to the Congress of the United States by the
US Commussioner of Education. Washington DC.
US Office of Education, 1971 ] .
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ed smce October, 1971 when thc

b A

: CONV ENIENT and loglcal pomt to begin a re- been accompli
\ A

view of the ctyrrent effort to expand spec1a1 report was sub . N

“éducation for the gifted and talented is the point at’ - , s B

o 'which Education of.the Gifted and Talented: Re- : Outcome
port to the Conghess of the United States by the US o ) Lot
Commz&szOner of Education was submitted on 1. Planning report, t0, ° Accomplished

4 Oct6ber 6, 1971 The i teport contained the: results enter the 5 year'US ’

of ‘an: “Office of Educatlon study planned and . planning cycle. *, S .
directed by Jane Case thllams The study docu- 2. Program responsi'bility.. . Accomplished -
mented the special needs of the glfted and talented . assigned; gifted and , . .
populatlon revnewed* the' research related to the talented program staff ) L.
education of thq glfted and summarized case appointed. )?’\ . ‘ AN
studies'of four states with programs for the gifted 3. Nationwide lr;-ventox‘ Pama]l
population. In the report, Dr: ,Sidney P. Mar}and and assessment of I ‘accom ¥lshed
who was; US Commissioner \vhen tHe repo t was ' s ' a P .

. submitted. said: - £ % o current programs; ‘', Lo
e e i e e e f e CStabliSh AR nforma; e 8
T Ratherﬁthan‘p__m‘g extehSWe objectives tion cleannghouse «‘-,°. ) g

now, eithier in terms of rﬁoney of legislation, I-~ ' '_4. Strengthen state “. Accomplished

believe wé ought to lmuate those things we education agencnes,,' v .

can reallstlcally accomy ish lmmedlately using ESEA, Title V ot i .
. within the ‘Office of Educatjon ‘in ‘order to ", and other means. S L

meet the ptoblems suggeste in :this"study.. g o X B chaa

- “The end product o Jﬂ‘thls stugy will never be : 5 ::eantie;;i;l[:rj\ie:ierllop A_ecompllsheq R

reached wholly: {1t will Contirine to grow,. we, - institutes for' stateg N ?
hope, and rem&m infinite in its possnbllmes fevel lanmn ' R
But - first it must begm and we belteve- the '-Z P g+ . o .
. T. most appropnaﬂe way is by injecting the pnn- ‘ 6. Research and develop- Pamglly. -
ciple of action orl behalf of the gi ted mto our ment for mingrity accom‘?llshed
. ongoing programs v . vl groups; lmproved . oo
: " k LN identification tech- . W ', :
‘ .. .. %" 7... niques; two research ' * '
8 Box Score: Elgven Actio Steps in the "V Uit contracts. - . L
Commissioner” SRCPO“ y 7 Career educatlon T 1 Not accomplished
. Like many govemment “reports, Educatmn of the _‘« Y models, Narlonafﬁé’n- ' it
Gifted and Talented; Rc/)() ‘ ."'.».ter for Educational,. _r 4 '
. v LT ey A

. " .. United States bry.the US. Commzsszoner of Edu-
: cation made ‘broad policy: ‘recommEndauons. Un-s i
' like many others, the Commnssnoners Report xalso T
T . contained some specnf'c stepq\for lmm'edlate acuqn . -; -
- ~ -to.move toward the major g als outlméd in the r& , 9 Supplement plans . Accéomplished.
T port, Here is an éstimate o the extéft to whleh . han cpntersakﬂi ' ) ] . -
: * -these action steps (pp 69 74, of the rcport) hav¢\ P Txtle III. | f“}; L SR

oo b

:Research ‘and Develop
‘r"ngént. ] - .
8 Ex}ienmemal schools . "Not accomplished
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Action Step Qutcome

.10. Regional offices; ¢

- -program-officer in-each |
.of the ten offices.

11. Higher Educatien

Totals

. Accomplished ¢
Partially accomplished
Not accompllshed

Accomplished

Not accomplished.

3

QLN

By any standards, this is an unusually fine record
for the Office of Education. In view of'some of the
conditions of personhel-turnéver and large scale re-
organization, lncludlng transfer of major functions
to other agencies, this record of dccomplishment is
outstanding.

Public Policy Decisions by State Governments

Since the United States Constitution makes public
education a state responsibility, it is useful to
examine the policy decisions made by the states
through legislative action and through adminis-
trative regulations. Such an analysis-was completed

June 1, 1978, by the State-Federal Information

Clearinghouse _ for Exceptional Children of the
Council for Exceptional Children. The staff of the

" clearinghouse has provided additional information

_on_laws and regulations reported to it through
, April, 1974,

A total of 32 states have now ‘expressed public

. policy decisions through laws .or regulations, or

both, which recognize gifted children or gifted and

talented children. A total of 14 states define the'

term gifted of a similar term in their laws.

Examples of these definitions follow. -

California - \ ‘
Mentally gifted minor—a minor enrolled in a puby
lic primary or secondary school of this state who
demonstrates such general intellectual capacity as

* to place him within the top 2 percent of all stu-

" dents having achieved.his school grade throughout
the State or who is otherwise identified as having
such general intellectual capacity but for rtasons
wssociated with cultural disadvantages has under-
achieved scholastically. (1968)

Connecticut (Regulations)

Extraordinary learning ability —the power to leartn

< possessed by the top'5% of the students n a school
' district as chosen by the special educfi ; plannlng
.and placgment team on the bsis
performances on relevant standardized measuring
instruments or (2) demonstrated or potential aca-
demlc achievement or intellectual creativity. Out

e

¢
N . /

o7

/\

of . (1') ;
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in thé geatlve arts—that talent
e top 59% Bf the students in a “school
district who hdve beervchosen by the special edu._
cation plannipg and placement team on the basrs
of demonstrated or potential achievements “in

music, the al arts .or the performing arts.
(1973) . Lot
Delaware ‘

means children between the
chronological ages of 4 and 21 who are endowed by
nature with high intellectual capacity. Gifted
children are thpde children who have native capa-

©' “Gifted child

“Talented children” means children between the
chronological ages of 4 and 21 who have demon-
strated superio talents, aptitudes, or abilities.
Talented children are “those children who have
demonstrated outstanding leadershlp qualities and
abilities or whost performance is consistently re-
markable in the mechanics, manipulative skills,
the art of expressipn of ideas, orally or written,
music, art, human! relations or any other worth-
while line of hum n achievement. (1958)

s,
Ilinois . - . '
Gifted children —children -whose mental‘develo.i)-
ment is accelerated beyond the average to the ex-

.-tent-that- they need- and- cdn--profit from-specially- -
planned educational services. (1965)

There is some evidence that the frequency with
which states. are changlng their pohcres through
changes in statutes and regulations is increasing.
Informiation contained in the appligations of state
teams to the summer institutes of the National/
State Leadership Training Institute on_the Gifted
and Talented indicates that there were two state
.policy changes in 1972, four in 1973, and nine in
1974. ~ -

Each of these changes, whether statutory or
regulatory, represents a ga1n for- gifted and
talented students, not necessarily in the sense that
more pregrams or a higher level of funding might
be forthcoming (that may or may not happen), but
in the sense of a measurable increase in legislative .
and state education agency visibility of the glfted V
and talented. More and more states aré coming to
terms with gifted and talented as an identifiable
population of: students with identifiable needs that .

~ require special provisions.

Federal Policy and Federal Legislation . \

Interest in intellectually gifted children and i}outh
.was in evidence during the Congressional debates
as early as the post-Sputnik era, when national

22
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coneerh t6 redress thé imbalance created by the
. Soviet'leap into space led to the passage of the Na-
'uonal Defense Education Act of 1958. During the
- 1960’s federal legislation such as the ‘Elementary
and Secondary Education Act of 1965, the Higher
Education Act of 1967, and the Educational
Professions Development Act of 1967 singled out
gifted and talented children as eligible recipients of
special services. o
But the first instance in which glftcd and
talented children are made a pnmary focus of the
Ieglslauon rather than remaining simply one
among several categories of eligible recipients, is
the section of the Education Amendmen'ts of 1974
entitled “Gifted and Talehted Children.” This sec-
tion (Public Law 93-380, Sec. 404, Title IV) pro-
vides a statutory base for the followmg

L)

States Office of Education.

2. The establishment of a national mformauon
clearinghouse."

3. Grants to state and local education agencies. *

4. Training grants, research, and model proj-
ects. -

An appropriation of $2.56 million for Fiscal Year
1976 is authorized by the legislation itself. The text
of Section 104, Tide IV, of the ESEA Amendments

(197-4).follows.

Section-404: szted and Talented: Chzldren
Sec. 404 (a) The Commissioner shall desngna e

an administrative unit within the Office of Edu-.

cation to administer the programs and projects

authorized by this section and to cqordinate all

programs for gifted and talented children_and
youth administered by the Office.

(b) The Commissioner shall establish or desig-
nate a clearinghouse to obtain and disseminate
to the public information pestaining to the edu-
cation of gifted and talented children and

youth. The Commissioner is_authorized to con-

tract with public or private agencies or organi-
zations 10 cstablish and operate the clearing-
house.

{c)(1) The Commnss:oncr shall make grants to
State educational agencies and local educational
agencies, in accordance with the provxslons of
this subsection, in ,order to assist them in the
planning, development, operation, and improve-

"mem of progiams dnd projects designed to meet
the spedial ulumtmna} needs of gifted and tal-
ented childien at the preschool and clementary
and Secondary school levels,

J2)(A) Any State educational agency or local
cducatmnal agency desiring to receive a grant
under this subsccuon shall submlt an, apphcanon

ML o

1. An administrative unit within the Unijtetl

)

to the Commissioner at-such time, in such man-

" ner, and containing such information as the

Commissioner determines to be necessary to
carry out his functions under this section. Such
application shall ~

(i) provide sansfactory ‘assurance that funds
paid to the applicant will be expended solely to
plan, establish, and operate programs and pro
jects which— ~

(I) are designed to identify and to meet the

' specnal educational and related needs of gifted

.and talented children, and

(I1) are of sufficient size, scope, and quality ‘as
to hold reasonable promise of making substantial
progress toward meetirig those needs; —

(ii) set forth such polities and p{occ(lur(-.s as
are” necessary for acquiring and disseminating
information derived from educational research,
demonstration and pilot projects, new educa-
tional practices and techniques, and [T eval-

" uation of the effectiveness of the progfam or

X I g

project in achieving its purpose; and

* (iii) provide satisfactory assurance that, to the
extent consistent with the number of gifted and
talented children in the area to be served by the
applicant who are enrolled in nonpublic cle-
mentary and secondary schools, provision will be
made for the participation of such children.

(B) The Commissioner shall not approve-an
application under this subsection from a local
educational agency unless such application has
been submitted to the State educational agency
of the State in which the applicant is located
and such State agengy has had an opportunity to
make recommendations with respect to approval
thereof. : .

(3) Eunds available under an application
under this subsection may be used for the
acquisition of instructional equipment to the ex-
tent such equipment is necessary to enhance the
quality or the cffecnveness of the program or-
project for whlch,.apphcanon is made.

{4) A State educational agency receiving
assistance may-carry out its functions under an
approved application under this subsection
directly or through local educational agencies.

. (d) The Commissioner is authorized to make
grants to State educational agencies to assist
them in establishing and” maintaining, directly
or through grants to institutions of higher edu-
cation, a program for. training personnel
engaged or preparing to engage in educating

‘

gifted and talented children or as supervisors of y

such personnel. :
(e) The Commissioner-is authorized to make
grants to institutions -of higher education and

S
-
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other, approprlate r{onprofit lnstltuuons ‘or agen
cies to provide training to leadershlp personnel
for the education of gifted and talented chlldren
and youth. Such leadership perso‘hncl ;ri’ay in-
clude, but are not limited to; teachgf trainers,

school administrators, supervrsorsf,“’iresearchers )

and State consultants. Grants,under this sub-
section may be used for internships, with local,
State, or Fede:ﬁagenuss or other public or pri-
Vvate agencies ‘or"{nstitutions.

(f) Notwithstanding the second sentence of
éectlon 405(b)(1) of the General Educatjon Pro-
visions Act, the National Institute of Education
shall, in accordance with the terms and condi-
tions of section 405 of such Act, carry out a pro-
gram of research and related activities relating
to the education of gifted and talented children.
The Commissioner is authorized to transfer to
the National Institute of Education’such sums as
may be necessary for the program required by
this subsection. As used in the preceding sen-
tence the term “research and related ‘activities”
_means research, research training, surveys, or
demonstrations in the field of education of
gifted and talented children and youth, or the
dissemination of information derived therefrom,
or all of such activities, 1nclud|ng (but without
limitation) expérimental and miodel schools. >

(g) In addition to the other authority of the
Co_mmissioner under this section, the Commis-

* sioner js authorized to make contracts with pub-
lic and’ private agencies and organizations ‘for
the establishment and operation of model pro-
jects for the identification and education of
glfted and talented children, including such
activities as. career education, bilingual educa-
tion, and programs of education for handi-
capped children and for educationally disad-

. vantaged children. The total of the amounts
expended for projects authorized under this sub-
section shall not exceed 15 per centum of
the total of the amounts expended under this sec-
tion for any fiscal year.

(h) For the purpose of carrying out the pro-,
visions of this section the Commissioner is autho- .

rized to expend not to exceed $2,560,000 for
each fiscal year ending prior to July 1, 1978.

-~

‘Fundzng Requzrement&

To gain some perspectlve on the amounts of mone
required to, support programs for the gifted and
talented in the United States, we can begin by con-
sidering a total populatlon to be served of about
one million (ahd this is a conservative estimate).
This represents appreximately 2% of a total school
population in the United States of about 50 mil-

<
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lion. If an avérage excess cost of, spec1al programs
beyond the regular school programs is assumed to
be $150 per year per pupil, the total minimum re-
quirement would be $150 million to serve the total

. population.

If the standayds currently being recommended
for handgcappcd and retarded children are
employed, in which the Federal Government bears
three-fourths of the excess costs and state govern-
ments bear one foyreh—the " cost® to the Federal
Government would be $112.5 million with " the
states picking up the remaining $87.5 million. This
is the level of funding that gifted and talented ¢du-
cation would receive if we could all have dur gis-
lative “druthers.” It will not happen sgon. Bu; it is
important to keep our eyes firmly fixed on what
has, in fact, happened. For the first time since
1958 the, gifted and talented have emerged as a
visible group of school children commanding the
attention of both the legislative and executiye
branches. That is a development to be applaudeS‘
and encouraged. While we shall not soon see a
time when every gifted and talented child in the
United States has the opportunity tq be educates
accofdance with his/her ability to bepefit, it is now
becomlngdr;rpjel and more clear t at, the educa-
tional needs of hese childr&n are beginning to be,
met X

. "Involvement of the- anate Sector——E amples

1. In 1971 the Spencer Foundation &f Chlcago
made a grant to Johns Hopkins University for the
study of mathematically and scientifically preco-
cious youth, under the direction of Professor Julian

.C. Stanley of the Department of Psycholggy. Plans

of this
County,

are currently underway to apply findin
study in the public schools of Montgome

* Maryland, in 1974-1975.

2. The Robert Sterling Clark Foundatign of New

York made ‘a grant to the Foundation fdr Excep-,
tional Children for a work conference on the dis-

o advantaged gifted, chaired by Professor James’

Gallagher of the Frank Porte} Graham Child De-

velopment Center of the- Unlvermy of L’Nﬁth

Carollna A report of this canferepce, Talett”
d/Talent Denfied, is now .avallable from  the

: Fodndatioh for Exceptional Chitdren, 1920 Asso-

- tor oft

ciation Drive, Reston, Virginia 22091. /\
3. Ear]y.ln 1974 a group of Newg¥ack founda
tion executives participated in thrccvscmlnars de-

voted to the current state of the art in edu;atmg ,

the gifted and talented. THe organizer, of the semi-
nar prpgrams was Scott McVay, Executive Dlrector
of the Robert Sterling Clark Foundation. ., At the
third s minar, Jane Case Williams, Deputy Direc-

<

Office of Gifted and Talented, US Office
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sevcral nationally based associations,
Thc Amerlcan Assoclatton for the antcd Th

L
S
-TITT

~

made ‘'t ‘\e variety of theoreticians, research-
ers, um}ersny professors, administrators, devel-
opers of community programs, copsultants in state
depaxtments of education, executives of national
orgaq}zatlons federal officials, and educators " of
the gifted and talented. "As viewed by the 78
respondents in this study, the areas of greatest need
in éducation of the gifted, dlsadvantaged are:

n' Coordination of resources on a national scale:

An information base, better communication,
and cooperative attitudes are .among necessary
preconditions.

Development of leadership by individuals and
mstitutions; Finding and helping more individ-
uals with leadership potential; finding ways to
enhance the leadership of institutions. ‘

® Services, especially community related services
for the gifted - Needs of children and youth in

less affluent communities; specnal needs of mi-

nority youths.

® Tmining of personnel, z'ncludz'ng parents, to
2:;: with the gifted - Attitude change as a train-

ing outcome; training for parents of young

children; inservice work for teachers and
administrators.
® Research, especially on other than academic

zdentzfzcatzon techniques: Development of mul-
tiple criteria for talent; development -of success-

of giftedness. /,,' ,
* Arts and humanities as both process and
product for the gifted. Critical gaps are noted in
federal programs and in schools serving minority
youth

v -

Interest in these ﬁndmgs and in sample pTOJeCtS
which Mrs. Williams described was _shown by a
number of the foundation executives/ Conversa-
tions are’ continuing about specific efforts which
.could be initiated with support from the private
sector. A copy.of her report, szted and Talented :
The Role of the Private Sector, is -available from
the Office of Gifted and Talented, US Office of
Education, 7th and “D" Streets, Washington, D.C.

' 20202,

4. In an effort of the National/State Leadership
Training Institute on the Gifted and Talented to
gather fresh ‘data or possible directions for future
dcvclopment of the effort to educate thie gifted and
talented, a national planning conferencc, Raising
Consciousness of Key Publics About the Needs of
Gifted and Talented, was held in early December,
. 1974, in New York City." Reprcscntatlvcs fro
‘includi

P p——

fulmand econiomieal programs for different Kinds

Association for thc Gifted, the Natlonal Associa-
tion for Giffed Children, the Education Con-
mission of the States, the US Office of Education,
and the sponsonng LTI, gathered to discuss organ-
izational cooperation toward comimon goals. A
report of this conference has been prepared by
Thomas Olson of the Northwest Regional Edu~
cational Laboratory. ¢

1

A Missing'Element: Higher Education

While individual faculty members from a few i insti-

tutxons are playing leading roles in some of the
work' mentioned above, for the most part, insti-
tutions of higher education are not active in the
training of teachers for the gifted and talented, nor
are they producing tte graduate level specialists
who could take leadershlp positions. At present
fewer than 12 institutions of higher learning in the
United States offer graduate degree specializations
in the education of gifted and talented children.

The contributions of hlgher“educatlon which have
proven so significant in the impyovement of the lot
of the handlcapped and the ret¥ided indicate a po-

tential for similar i improvement oFserwces and pro-
grams for the g'}ftcd As is the case with many exist-
ing university programs devoted to' special edu-’
cation, it may well be that federal s‘upport for
gifted and talented will be required to pnme the

pump.

In, the meantlme more effort can and nceds to

be made in the. fqrm of c'ollege and university spon-
sorship of institutes, demonstration workshops, and
inservice training programs. University libraries,
university affiliated teacher training resource cen-
ters, and media centers can be augmented to in-
clude more program and curricular resourceg for
local distribution and use, in lieu of full-fledged
degree programs which are costly to establish and

~

sustain. S e
Other Fctleral Initiatives -
ERIC Clearinghouse on Handicapped -
and Gifted Children : ?

The ERIC Clearmghouse on, Handlcapped and

Gifted Children is operated by The Council for -

Exceptional Children (CEC), Reston, Virginija, on a
contract from the National Institute of Educatlon

CEd as fulfilled this function since 1973, and,the
Clearihghouse itself functions as an integral part, of
the national network of sixteen ERIC (Educational-
Resources Informatlon Center) Clearinghouscs,
addressmg the mformatxonal needs of the educa:
tion community. As part of its mandate, the clear-
inghouse prepares and disseminates bibliographies
on alt areas of gifted education, short papcrs on

-umely topics in the field of gtfted education,. and’ .

g o
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extensive papers dealing with substantive..infor-
mitional needs (such as the one you are now read-
@) .
The aims of the Llearmghouse havé been broadly

defined as:

1. To institute and maintain a broad, generalizéd
process - for. identifying and documentmg re-
sources in gifted and talented child educatlpn
which will include, but will not be liinited to,
the following types of information.

“a. Literature.

b. Curricular material.

¢. Exemplary programs and practices.
d. Human resources. :

2.To respond to iriquiries for information on the
gifted and talented from agencnes and indi-
viduals, - - \

3.To |dentlfy, develop, and deliver information
materials in print format which are related to
anticipated system needs, e.g., general informa-

" tion brochures; .Systematic information update
for Off;;ce of Education regional offices, state.
educatiopagencies, local education agencies and
other pr ‘c‘)gram managers; materials for work-
shops.anfl semjnars conducted by the National/
State Leddcvstrip TmlnL&Insti;ute on the Gifted
andTale ted,

-

&&
- __An analysns of 7,58 536 mqymes _processed.by the
cléaginghouse in 1974 revealed that 15.4% related -,

to:} education of the glfted and talented, the re- ’,‘
maifider_being distributed 'among other categories
of handlcappmg such as visually, aurally, and

. speech handicapped, learning disabled, and so-
forth. The overwhelmmg cry- from the field. has’
been for information.in” general (“Please send me
all, more, anythmg about -the" education of the
glfted and talented. . .”). The next highest cate-
gories of mformatron sought have been related to
bibliographies of ERIC abstracts “and information
on teacher training ‘and programlng Credtivity is
also beginning to receive more attention.

Telephone interyiews used as part of an analysis

.. of clearinghouse services conducted in January- of
1974 revealed that-over- 50% of those contacted
_were. satisfied with t}'le serv1ces they received, Sug-
“gestions for improvement mcluded (a) more pro-,
gram information, with samples of actual
materials, and (b) expansion to ingJude informa-
tion on parent groups, scholarship and financial
aid, and information on films for classroom uge.

|

# I{:terstate Projects . '~

/' “-Reporty-Title V-of-the-Elementary-and- Sedondary -
+ ¢ Education Act +has provnded funds for strengthen-

< 4
As noted i actlon step 4 in the Commnssnoners N

., ing- state agenqes‘ A portion of’ the funds is re-
served for cooperative projects involving several -
states. During May, 1974, the Di.vfgion of State
Agency Assistance, Office, of Education, notified

the states of three prOJects with tota} funding of

more than $200,000 to improve state agencxes
services to the gifted and talented through activities
involving interstate coopcraubn By providing
technical assistance to these projects, “the Leader-

ship Training Instliute will have opportumtles to

work with 12 states which have @ been
represented at their national summer ins tutes at
*

Squaw Valley or Wilmington.
o

.

Conclusion

4
3

{ .
These thén are some of the current efforts to ex-
pand special education’ of the gifted and talented
in_this country. It is hoped that they are just a
start, the first of many encouraging signs appear-
ing-on the gifted and talented horizon.

. As a final example of these exciting develop-
ments, let me clpse with a_quotation from a recent
Yeport (Report on Education Amendments of 1974
of the United States Senate Committee on Labor
" andrPublic WelarpzMarch 29, 1974)to illustrate
the current thil}l(f?; of Congress on this subject.
The paragraphs in the report from which these ex-
tracts are taken were used to introduce a summary
of the provision of Section 405 of the Senate ver-
sion of the extension of the, Elementary “and ;.
Secondary Education Act which provides statutory
a i e Office of Gifted and Talented in
the Office of Education and for a National Clear-,
inghduse on" Gifted and Taleiited Children, as well
"as making - provxsnon for program and tralmng
grants. - '

. Section 405 was part of the education Ieglslatlon

5 passed by the US Senate on May 21, 1974, by an 82

+ to' '5'vote. The report stated :

.

!
i

r

It has , been observed that™ gifted .and
talented children are the most neglected
minority in American education today . . . Sys-
tematic efforts must be made to identif'y,
nurture, and cultivate the demonstrated and
potential talent existing in every walk of
Amerlcan life. '

-
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R SQCIAL critic once compare‘d America to a
S rockird air; -always in motion. but going
o
A nowhere. As ¢l “and fanciful as this charac
o
i terization; may bc it suggests sumething of the con
.\ stant to gnd fsu movement with which we approach
1

.~ and_ rcm at from our decpest concerns. We thrust .
furward and <onfront a national problem; stay
with it for a while, and then move backwards as
thuugh we've lost interest before we've even found
a solution, only to return once again another day.

A Backward and Forward:

Abraham J. Tannenbaum :

“a lesson that has been teinforced gver and over

P a iy

wiia

This modest but abomve mvestlgatlon taught us

again ever since. namely, that special provisions
for the glfted are primarily luxugies rather than.
necessities in the educational enterprise. Whenever
schook can afford to introduce some kind "of
enrichment, it becomes icing on the curriculum
cake, not a part of the cake itself. As a result,
despite re.peated distinctions—educarors make
between eqbahty and sameness of educatlonal
rtunity, the glfted get their fa'i,:,: share of

. Such has been the case in our dealings with the p
education of the gifted. After nearly a decade of ulation at school only wheri there" a5 Qnough s
- waning attention to the neceds of able children and .Zioney to pay the bill and their cause is su@pmted
youth, teday's educators seem prepared to revive 2 by public figures whpse opinions command’ a&ten
the uld enthusiasm, for excellence that flashed for  “tion. In fact, a school’§ failure to challenge® able
. four or five years after Sputnik. ’ / pupils ' the limit f “their abilities could hardly
T About threc years before Sputm\/ 1 Jomed Ihe— stir up the general lﬁ’d‘gnahon or legal action that
: newly formcd Talented Youth Project” at Teachers would result if the vnctlmlzed children had some .
Cnllc Columbia Umversnty and’ collaborated kinds-of. learmng handicaps, .
L with i director. A. Harry Passew, in a search fbr With the Iaunc‘hmg of Sputmk into orblt in
durabl(‘ programs for the glfled. WC wrote lO 1957, there was. a sudden ou[pounng of. ‘wide-
abuut “100 schools that had bedﬂ* smgled out spread |n[ere5[ in [he g]fted The Russian gamblt
. because of their special enrichment pracnces in — damaged Amencas self i image as a world leader in
a national survey publlshed in 1941. Our intention teEhnSEgy, and the *n*atlon became cohscience -
S was o Jearn abput developments ‘in. lhese pro  stricken over its failure t0 ‘produce ‘sufficient high”
- grams pamcularly the mistakes and refnemems level manpower to meet tﬁe t at of its 1deolog1cal R
that had been made over the intervening thirteen and cold war adversary. -} uf)ﬁ} educatrqn was
. years. and to pass on the benefits of such informa- . singled out as the scapegoat, murgéh as the\Pearl '
tion_ to schools ingerested in mmatmg their own ' Harbor m,],[ary had been when., menta was
' programs. Unfortunately, none of the respondents caught napping at the time of Emo;h;; Jund 0£§uf
. had anythmg to report. Every school bhad long pnse enemy attack. Educators tu'gﬂed {hexr am;n
: since dropped its programs, usua"y because the *  tion to carlier warnings by academ 1an§ who werc ue
key people responsible for inspiring and dlrecung appalled at-the-plethora of so-called ¥ 1ck&y Mouse x
them had l()l’)g Sll'l(C departcd from the SCCHC as COUTSCS’ in -the pubhc SChOOlS, wh|ch maQe a\w %;’
had the funds needed for the extra SUPP01't N _demands on pupil intellect and allowed the glftccs‘ e
S © 1o cpast through their studies understimulated antl‘ \’#’\. ]

JJhs arucle zmgmally appeared m the February 19727
-ssue of The National Elementary Principal, a publi-
_ catwn of the Natignal Assqcration . . Elementary
__ School Prmapal.s, Nal:onal Educalion A}sogalzon of the
. Unuted States. It i reprmled here with permission

poorly cquxppcd for leadership g_ﬁ; modérn m.dus A
trial society (Bestor, 1953). 3 *
Similar_sentiments were, expre'%gc by A‘dmxral ;
Hyman G. Rickover, a spécial kip
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(Rickover. 1959). As a symbal of the link
between national security and science and tech-
nology. Rickover added a strong note of alarm
when he- warned that the nation’s posluun in the
world would be endangered unless it raised it$ edu-
cational standards. particularly for the gifted.
There was hardly room for counterargument.
Manpuwet surveyssshowed that only half of the top
25% of high s¢hool graduates went on to carn col-

vigor to the search for promising athléies. Once
identified, the gifted student would undergo spe-
cial counseling and exposure to an enriched cur
riculum -in preparation. for recrultment into 2
, -major college where he could continue on to ad
vanced studies. Few efforts were spared in learning
how to bring his talents fo fruition. Universities
and school systemis resear{:hed ghe relative efficacy
of special curricular and administrative proce-

lege diploma$ and. that only 3% of those capable . dures, the possible causes and cures of academic

of earning Ph.D.’s actually did so (Wolﬂe 1954).

The perceived threat of Russian superiority in
.stockpiling sophisticated, hwman resources. to-
gether with exposés of how America’s gifted chil-
dren were being all but neglected at schopl, pro-
duced a massive response to cofrect the inequity.
* Enormous public and private funds__became

available for crash programs in'pursuit of excel-

lence, primarily in the fields of science and tech.f
nology. Academic course work was telescoped anc’i
stffcned to test the brampoww of the gifted..
Courses that had been offered only at the colkege
level’ began to find their way into special enrich

ment programs in high schools and even ele’

mentary schools (Tannenbaum. 1962). |

There also appeared a rich outcropfjing of

honors curricula. radically different from previous
offerings and eventually affecting the educational
diets of the nongifted as well. Most important,
1t_became virtually unthlr}kable for a gifted child
to bypass the tougher courses in favor of the less
challenging ones that casily yielded high grades but *
little of substance. Iv'.certainly was no time for
_aouth to do their own thing or to Cl'l_]Oy the pri-
vilege of doing nothing. Instead, theywere brought’
up in a period of total talent mobrlrzat’f%m rdquir
ing the most able minded ta fulfill their potcr}frals
and submut their dcveloped ablllll(:S for ser\ice to.

society. R
Although, the growing efforts on behalf of - thg
_gledWwere generally scattered and uncoordlqated

the new need for school programs compr};{lenswe

... cnough to accummodale human dncrsuy‘\-xnh

Y out almrtchaﬂg{g the gifted was codified ¥ a

-reprvn by a gefowned public servant. james B.
Conant. a f()rmcr;§preS|dcnt of Harvard Uhiversity ~
who had gune on“tu become US High Commis
sioner of Germany_and then ambassador to* that
country. The report, entitled The American High
School Today (1959), recommended a rigorous
program that was compatible with the popular
sentiment of that era. and the author’s pcrsonal

. rcputauon l;clpcd him gain a wrde‘audlence of _

opinion leiamzs in education.
Ihe hrgh"scl)onl was -becoming the scene of a
_national , ta‘lg-ru hunt comparable in scope and
- @I’ o

~,

" who did stay on to pUrsue the careers mappea out

A
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\
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underachievement, the problems of fneasurement
and prediction; and the effects of various social
climates on school achievement. So rapid was the
buildup of professional literature in the field that
one writer claimed there were more articles pub-
.lished in the three year period from 1956 to 1959
than in the previous 30 years, 4(French 1959). |

Desprte the post;Sputnik ﬂurry of -activity, hind-
sight sugg_ests that some unfinished business has
remained to haunt us ever since. For dne thing,
the idea of special provisions for the gifted never
.really entered the bloodstream of American educa
tion. Instead, gifted children were considered’

ornaments to be detached and discarded when the R

cost of upkeep became prohibitive. Then too. “the
fervor with. Wwhich guldance‘counselors ushered
gifted “youth”into science programs backfired to
‘some degree as large numbers of these Studehts
switched their academic majors by the time they
reached. the sophomore year in college and many

for them became victims of the shaky fortunes of ~
the .aerospace mdustry On. the other hand, little
hore* than lip service was paid to lhe needs of
the special breed of students not gifted academi
cally but possessing e?ccepuoaal talent in the arts,
mechanics, and “social leadership. Whatever work
was_done in defimng and measuring creative pro
ducﬁ?'my remnained in-the research laboratory.
Few people auempted to develop ways of culti-
\mmg this kind of mental activity and translating .

«

s Finally, the national talent hunt failed to pene-
trate” the socially dlsadvamagcd minorities whose
school achievement tecords were well below the’
nauonal qorm and whose chrldlen with Kigh
potemral wese much, harder td, locate because
their enviropments. provided tod - little of the
requ&’yte cncouragemcnt and opportunity to fulfill
whatevef promise Lhcy might have shown under -

other cireumstances. A notable €ception to this
ge‘ncral neglect ,of talent among the underprm
legtd was the, much celebrated P. S. 43 project
in New York Cn.y which was later expandcd into
the even more widely, heralded. Higher Horizoris
Program {Landers, 1963). But these cfforts were
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shortlived, coming to an cnd when a subsequent

"evaluation revealed no special accomplishments in

ihe program, perhaps due to an underestimate of

costs, personncl, curriculum planning, and just

plain Bard work needed to duplicate on a much

larger §cale the carlier rsuccessés of P. S. 43
, (Wrightstone et.al., 1964). /

" By the carly 1960s, national attention was
beginping to turn to_the civil rights movement.
Alleviating the phght of the inner city ghettos
became a-cause celébre soon to be near the top of
the list of America's priorities. Grave social injus-
tice was'seen in the way ghettoized masses suffered
“from racial inequality, and the only hope for recti-
fying the situation was an enormous public invest-
ment in upgrading their education, housing, and
employment  opportunities.  Schools  could no
Jonger afford .the luxury of investing extra funds'in
provisions for the gifted. Moreover, the socially
disadvantaged were poorly represented in special
_programs for the gifted, so conventional means of

~

as discriminatory. The.IQ test, a major instrument
~, for assessing academic potential ever since Terman
initiated his monumental studies of genius in the
carly part of the century, came under heavy attack
for being biased against soine racial minorities and

continued the use of thest tests, ignoring the argu-
ments_of some_educators (Lorge, 1953; Tannen-

zhe socioeconomically depressed. Many schools dis- -

bauim, 1965). that the instruments per se are not

prejudiced but merely reflect the biases of the

sncwty~by' assessing potentials of children growing
=up in a system that fosters human |nequal|ty
* thergfore, eliminating ™ the tests will accomphsh
nothing if the system is not corrected.

The decline of attention to the gifted in Yhe
1960's is evident in the contrasting number of pro_
7. Tessignal publications on that subject at the begx\'s
ning and end of the decade. The number of entries
~under. “Gifted Children” in the 1970 volume of
“The Lducagun Index was less than half the num
ber i the 1960 volume. Tt would $eem, there\fore
that. the wumry was cxchanglng one fad
anyther muth as jt changes its clothing styles an
_oth(-r habits. ~ N, .

- But the sitwation® was not nearly so simple.
Whdt mzay have been operating instead is demo
(racy’s , perennial  dilemma  over. championing
excellence and cquality slmulta;leously (Gardner,
1961). By leaning toa far in the direction of ex-
cellence, the country, is in dangc: of creating a
sp(-ual kind of clitism out of meritocracy, by
leaning.heavily in the direction of equality, it casily
losep sight of real human diffcrences and xgnores
uumamhng putential rathu than nffcnng special

AN

-
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“ide nufylng highly able children were condemned ~

o\

>

‘need to-build the largest possible-reservoir-of-excel-

sions of the Higher Education Act of 1956. -

w”3‘7” to 5% of school age children who show out-

‘ significant about the deteriorated condition of pro-

- > - 3 - . * -' - -
privileges for its cultivation. At this pouint in
history, any neglect of the principle of ¥quality can -
tear the nation apart from within, neglect of our

.

lent human resources can make us vulnerable to -
attack from without. There is always the danger
that the pursuit of excellence cag only be accom-
plished by a retreat from equality, and vice versa. .
Thus, we rock.back and forth between the two in
order to show how reluctant we are to neglect
either for too long. The most serious task facing us
today is to place both goals in the same direction

so that they can be pursued with equal vigor at the’
same time. ) . K

Y L

There are now unmistakable signs of a revival
of ‘interest in the gifted, but it remains to be seen
whether it will be at the expense of commitments

. to the socially disadvantaged. Probably the biggest

boost came from a 1970 Congressional mandate *
that added Section 806, “Provisions Related to
Gifted and Talented Children,” to-the Elementary
and Secondary Educational Amendments of 1969
(Public Law 91-230). This document expressed a
legislative decision to include the gifted and.
talented students among those benefiting from .
Titles IIT and V.of the Elementary and Secondary
Education Act and the Teacher Fellowship Provi-
\‘sarget populatlon was defined as the upper,

standing promise in general intéllettual ability,
specific academic .aptitude, creative or productive -
. thinking, leadership ability, visual and perfonpmg
arts, and psychomotor ability.

In response to ‘the mandate, Commissioner Mar-
land issued a report.of his findings and recom- | -
mendations that set the stage for doing something

gramg for the gifted (Marland, 1971). He estimated
that only a small percentage of the 1.5 to 2.5
million gifted and talented school children are -
benef"ting from existing school services and that
such services have low priority at virtually all levels

of government and school administration. Further-
more, even in thoselocalities where-there are legal

or admlnlstratwe directives for providing special ,——
services, Jittle is ,accomplished due to othér funding
priorities,. more threatening crises, and the absence
of adequately-trained personnel. Clearly, Marland.
saw, the gifted as a depnved group whose talents
are in danger of serious lmpalrmcnt unless appro
priate -intervention strategxes are planned He |
therefore ‘declared his-intention to initiate a-series
of major activities at the federal level with the
hope of inspiring and pressing for more commit- .
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.. ‘ment on behalf of the gifted throughout “the
nation’s schools.

The revival of interest.in the gifted- ‘should not

Sputnik sentiments and, programs for promoting

cxcellence. Aside. from the fact that it would be.
1mpossrhle for us to recapture the past even if we

N R

._bL,tmcr.preted.\slmply _as.the_restoration_of. post: ..

manizing about.the way we treated talent in the
not so distant past Our approach to the develop-
ment of precious human resources was hét much
_ different ‘from_our handlmg of natural ) r&sources

. ,
) . - . ,
. ] oL
3 - .

]ust as we mine and drill for vital raw materials
below the‘earth’s surface, we developed eIaborate
testinig programs_to locate promising youhg brains.

. wanted to, the chapces.are that such an attempt . We then proceedeq to educates counsel; and type-

would. be foolish -and wasteful. A great _marny
changes have taken p!ace in our-socia}.climate over
the past_ ﬁfteen years, and the kinds of‘excellence

-different from those Lhought necessary -at a time
.. when our major fear was that the_Russians would

tary- hardware

. Judgmg from the little that we know about
gifted high school graduates in the late 1950%,
they were probably unlike their earlier counter-
parts in Terman's group, who were followed since
their childhood in the early 1920’ intg middle
. age. Whereas the Terman adolescents were more
often attracted to academic majors and careers in
. the social sciences than to any other studies (Ter-
man ct al., 1947), the Sputnik’ generation of able
teenagers gravntated Jprimarily to the natural
sciences and engineering (Nichols & Astin, 1965).
It 1sn't easy to fathom what the present-day educa-
tional diet ought to. be for gifted youth, but any
. . assessment-of our youth culture and the world in
" . “which it Tives would indicate that the major
emphasis of school enrichment cannot be simple

carbon copies of those in the past.
‘It would be naive to force our so-called Now
Generation into a characteristic mold as if it were
’ homogeneous in any way. Young people are® as
diyerse today in their values, habits, and aspira-
ti¢ns as they have ever been in the past. Yet, they.
sfem to- be .expressing certain distinctive moods
at make it not only difficult but near presump-
uous to define talent along traditional lines. For
any years, consuming or producing knowledge .

~thaL we “think are .needed today “appear qulte.

. “surpass us~in -aerospace explonts and- modern mlh- .

: cth_,oumble derits to fill negded roles in the -
brain. pool ‘in. much the saine way that we refine
package, and sell our_ natura sources td the
hlghest bidder. One process is “as impersonal as
the other to students who Tesent being’ exploited
by a’ socxety that takes a utilitarian view of indivi-
dual skils; -

The situation is aggravated by the growmg strain
between-the social system and many of its youth.
Large numbers of gifted students resent being
groomed to service the critical requnrements of a
state they consider guilty of aggressnon abroad and
oppression at home. There is né doubt.that the
Vietham war and racial strife have damipened alle-
giance' to the flag at schools and campuses
throughout the country. It has reached the point
where students (and some faculty) are willing to
retard certain kinds of scientific progress if they
serve the interests of national defense. Witness the
powerful protests against university based research
sponsored by the military.

To a great extent, the school world has mirrored
the' strife of ‘the larger soc1cty In-both-school-and-
soc1ety, young people are belng led by some.of
their most gifted peers against entrenched estab-
lishments. There are the nonviolent malcontents
groping for new meaning in their lives, and: there
are-the militants who want.a piece of the old action
with themselves in the seats of power. The latter

—group- can’t wait to taste the privilege and inde-
pendence usually reserved for adulthood and are
willing to fight the older incumbents to make their .
presence felt. They are the ones who storm ‘the’
offices of college deans and school principals ‘t

-

was regarded as a human virtue, particularlyif it~ insist on a greater voice in’ the governance of the“'\

ihclped conquer nature in order ‘to make man’s
- life more comfortable. There was hardly much
doubt that gifted children would derive great per-
-~ - sonal'satisfaction and a-certain measure of power
X «_and freedom if they became highly knowledgeable.
"More recently, however, some of the glamour has
become tarnished-, ificant segments of campus
‘youth, began' to sour on knowledge factories, and
-Marcuse, one of their most influential, though not so
young, spokesmen warned about the mechamzmg,
denaturahzmg, and subjugating impact of knowl-
cdgcr(Marcuse 796'4)
"Ehcrc may mdced have ‘been eomethmg dehu-

-

educational experience. Their struggle, in short, is
to get in. The malcontents, on the other hand,
want out. They, too, see themselves as victims of a
world that threatens to_suffocate rather than nure.,,
ture the individual, but their response is a refusal

to play the game by traditional rules, a wxllmgness; =

to thhdraw from the rat race, sometlmes with- the
help of drugs or some brand of bohemianism.
The gifted among them are either school dropouts
or charter members of free umversmes engagmg in

" If there isa dlfference between dlsaffected youth
today and thelr countgjrparts in the past, 1t is pro-
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bably the éxtent to which they have carried, their
message. As one observer .remarked, “The key
difference, between the Berkeley riots of 1964 and
the Columbja crisis of May 1969 is that in the pre-
"~ Columibian casé the major impefus for unrest
stemmed from the perceived abuse or misuse of
authority (Do_not bend, fold, or mutilate’),
whereas the later protest denied the legitimacy of
authorlty" (Bcnms 1970). One mlght add that
whcn attention is called to the misuse of power,

-

it_is an expression of protest, but when there are
. doubts about the legztzmacy of power, it is a ngn
* of revolution.. —

The revolt is not only against institutions (educa-
tional or otherwise). and their leaders, it is also
against a tradition of rationalism that has sancti-
fied ivory tower scholarship. When Columbia
rioters willfully destroyed a professor’s research
files, the act may have carried a message that goes
beyond ordinary vandalism. It seemed to imply
that all the work invested in accumulating those
files was a waste of the professor’s talent, which
ought to have.been dedicated to bulldmg a better

__, §ociety rather than ‘dabbling in esoterica. And to

> make matters worse, the educational establishment

expects its brighter students to follow in the foot-
steps of prof&ssors like him.

Even the sciences have com€ under closer scru-
tiny than ever for.their influence on the human
condition. Sputnik-age gifted were bombarded

__ymh___the_masage,..that..aﬂeume.Aevouon_m___fcclmgsklnhlbmng_oxher_aspects,obclffoz_thuake_:_

achievement in science was not only in the interests
of the state but of mankind'in genéral. Such pur-
> suits had their own built in ethic, that any efforts
" at solving the mysteries of the universe deserve the
highest commendation because they attest to man’s
divinelike power of mastering his environment
and creating his awn brand of miracles in it. Now
we, are told that man’s science is as fallible as he is
himself. Among ‘the most vocal critjcs are the
environment- minded. scientists who, warn that,
in our enthusiasm.for conquering, nature, we may
be dcstroymg ourselvés in the_ pracess unless (we
1mp\bsc restraints on such actmty (Bereano, 1969).
Pcrhaps the best-known" wmcr to-forecast doom
B 13 sc1encg -continues on its. prmnt coiirie is’ the
. biologist Barry” Comimonér ’(1966) whose Science
_and Survzval Has-had w1dc cu’culanon and’ mﬂu-
-€nce. Cominoner takes thc ecological pomt of view
. that-the-clements of nature-are- intégrated but our.
E knowlcdge ‘of ‘these -elements so ‘limited:sthat. we,
"7 - dof’t- see their connectefnes. fExprcssmg decp
¢oncern about stience’s precccupation with the ele-"
“gance: ‘of its methods Tather than-the dangcr of:its

-

- He acknowledges the brampower needed to; ennch

_calling it once was unless closer links are mgde

~

M7 A Al o

glannsm as nuclear. testmg and mdusmal waste

scientific thmkmg, but he warns that “no scxcntlfic

‘principle can tell us how to make.the choice, whxch h
problem, between the shade of the elm tree and .
the song of the ropin” (p. 104) With such caveats,
it may be difficult to conyince glftcd children’,
that a life dcdu;ated to science is the kind of hlgh

between the intellect and the conscience.

Thé recent upheavals in- the academic com-
munity and the exposure of 'sacred cows in the
scientific world raise ‘serious questions among..
young people as to whether they ought to funnel
their psychic energies into a life of the mind, Many,
are attracted to the sensmvxty trammg movements,
which tell them that “talking is usually good for.
intellectual understandlng of personal eéxperience, .
but it often is'not as cﬂ'cctwe for helplng a-person,.. .,
to experience—to feel”, (Schutz, 1967, p. I1).
Accordingly, man should not be seen simply as a
thought machine but rather as a complex biologi-
cal, psychological, and social animal whq.can ful:
fill himself through ali of these dimensions of his"
being. Every part of the body has to be excrcxscd to.
its fullest. potential, which means bulldlng up the
strengtﬁ and stamini of its muscles, itS sensory
awareness and- aesthetic appreciation its motor.
““control, and the gamut of its émotional and social:

-2 %,

of the intellect amounts-to robbing life of its muldi-.
dimensionality, so the. task of the individual is ‘to
make something of all his capacities, even if in
so doing he cannot make the most of any of thei,
What emerges is a brand of anti- intellectualism .
that places the mind in somé kind of human
perspective rather .than dlscrcdmng it entirely. It .
may also signal 7. a attial decline of the familiar "~ .
conitrolled, achies nent orientéd . youth culture
‘and- the ascendance of an emanmpated awareness
oriented youth faction thathas won the allegiance
of many gifted individuals. To depict the change
more clearly, it-is useful to adapt Bennis's paradigm .

for trends in America’s. cultural values: ,\A - -
Achlevemcnt Oncntcd - Awareness Oru;nte& W
T «Youth, . —.—Youth NS M:-‘
‘Self advancement” v. 'Sclf-actuallzanor.{' o :A

, SJewlf’cqntrol _"\‘i;:iSclf expression ' . °
Inacpegdegce . l’ntcrdcpendcnc;: . -.—_' 4
Endurancemf stress \;. ? Céapaclty for joy_ | ‘

_,—~f~—~products, ~hc~d1rccu-much~of~hls~fir& at- the~pol-

Iunng cffects ’of such symbols of technologlcal ‘]"

~Full: cmploymcnt -v; - Fulllives,

‘5':‘;_ --.; -—-.‘...-..’,—--. e
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of course,. the foregoing notes on changes in the , ™
. youth ¢ulture . are only speculations, but to the

extent that they make sense, there is need to
reassess the kinds of educational issues and research

A et aeg N

. N
dlmensmns of their studies than they are able io
solve problems in non-Euclidean geometry with-
out, prior training. And it is unréalistic to thi k

that the home, church, or community can provi

-

-

P

4

", be restored, it will,

usually associated with the gifted. Questions about
whether to accelerate, enrich, or group by ability,
which aroused so much interest not so long ago

.seem archalc and trivial in the 1970’s. The same lS

true for;the, problems of underachievement, desplte
the enormous-armount- of .scholarly time devoted to
it over the yca?s

More important, these concerns make sense only
for a school wor]d powerful enough to manipulate

. the young lives. of its gifted in thé interest of a

national talent-hunt. But you can't hunt by the old .
ethods if the target is sensitive_to being dismem-
red diagnostically and his parts coded in a

lagguage that data banks can understand. It is

bad\enough to be reduced to a cbde number that
denoles the characteristics of a live commodlty
rather{han qualities in a human being, it is even
worse to\make such a self sacrifice at the behest of

a social system that has lost most of its credibility

among yolth. Besides, the gifted young person

who {fecls that the explosion of Knowledge over -

the pa}t guar er century has not brought us closer
to-utopia may Xesist the idea of devotmg his life to
learning oh thé, ground that it isn’t worth the .
sacrifice. . . ~ .
If faith in the advancement of knowledge is to
ave to be done with an under-
standing of what ‘Cdmmoner calls the “himane
consequences'“o{ kno ledge Therein lies the key
to a new perspecnve on the educational needs of
the gifted. It is no secret that superior young minds
come to school umquely sensmzed to the. problems
of right and ‘wrong. In her classic studies of chil-
dren with IQ’s above 180, Leta Hollmgworth (1942)

~_noted..that.-the . very gifted child 'often. wonders™* _
__about human, destiny and problems. of evil but feels

powerless to resolve these problems. -

In a similar vein, research on more moderately
gifted childrén has-shown that they possess an ex-
ccptlonal measure of social !concern as.evidenced
by their idealization of humamtanan contributions
{Martinson, 1961). Our problcm is that we_have
ncver really capltahzed on--these qualities in our

. enuchmem programs. Instead, we have tried to

stay as neutral and value free as possnble, much
_to.the dlsmay of many thoughtful 'yourig. people
who dont want -their. school expenence to .be sp

antiseptic. They may be trying to- communicate

+ some of this disappointment when théycriticizé
t.ducanon for being irrelevant.

Z-beucncqulppedwto “come:: to«gnps' with:;the value

It ‘must be emphas:zcd that the gxfted ‘are no

sufficient training for one subject 8f study an
more than it can for the other. Social concer
to become the context in which all studies are

The rece \ push by young people 40 become a
greater part ‘of the nation’s conscience suggests
that they are indeed ready to explore the humiane
consequences of ail "aspects, of their schooling.
This readiness has to be fulfilled t‘hrough careful
planning and programing in a more serious way
tpan ever before. Otherwise, we” will succeed at
best in producing a bieed of technocrats who pos-
sess only a pragmatic view of how their talents

should be used. Any ennchmeh; program that ]

reflects such a short sighted ‘view of the nation’s
talent needs will probably never amount to more
than anothér curriculum appendage to be dis-
carded when our newly aroused mterest in the
gifted tapers off. - . .

s
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ITH the present concern in thls country to
develop and improve the ‘education of

gifted children, we need to strive to devise more .
effective programs and teaching procedures for

these children. According to Paul Witty:

-

\]Filduc:mon Department of Education, Tallahassee,

onida, August, 1973. The author heartily Jhanks the
following contributors to this manual for the use of their

" material and  writings. Mrs. Robertine Carleton, Co-

ordinator for fke,Gifted, Palm Beach County, Flonda,
Mrs. Elsie Eslroj]' Coordmator for the Gifted, Polk
County, Flonda,’ Mrs. Blanche McMullen, Consultant

. fJor Career Education and former Elementary Education,
Consultant, Flonida Department of Education, gnd-Dr.
. Dorothy. Sisk, Chairman of the Departmént of Human

. E fectweness -and Dxrector of Trainjng Program for
G fted Educatzon, Unwemty of South Florida, Tampa

" as td the

If we accept the challenge to provide educational
opportunities for the gifted, then we need to consi

der seriously the components of program develop- \
ment. The follownng program components should
be considered. philosophy, characteristics of the
gifted, identification, goals and objectives, ‘teacher

process rather than static knowledge are highly
significant factors in determining educational ggrals
for the gifted and talented.

Does your philosophy of education support
specnal educational programxng $for the gifted?
If it does not, reassessmentis in order. Giftéd
children are part of the public school\program
and -educational provnsnons need to be made for
thém. .Read your p esent written philosophy of
educatlon and see if it applies to the gifted as well

agproach you supenntendent and school board

handicapped. Then perhaps you can L

-

~ . We need the abilities of our brightest and
L most talented youngsters for more material pro- selection, communication, parent involvement and
, gress. We are in a desperate race to-seé by. parent education, community resources, and
l what ideology our world will live. We believe, evaluation. o
and rightly, that freedom and democracy . |
are the only answers for modern man . . . We Philosophy - . ) |
need the spiritual and creative leadership A gifted child is usually endowed with outstanding
this country, has to offer . . . We need strong intellectual and creative talents. These attributes |
and new, solutions to age-old problems. We may be nurtured and stimulated ,or stifled and
need diplomacy and brilliance to meet head- repressed depending on the at phere in which
on the challenge of the twentieth and twenty- the youngster at an early a erceives his world. |
first centuries. We need the talent, the imag- ... Self actualization occurs when learning is relevant, |
ination, and the resourcefulness that only the self motivated, and valued by accepting teachers, ‘
giftéd can bring to the solution of our. prob- * peers, and family. |
Tems and to the making of a better world. — ="~ Educators bear thé responsibility of knowing the
Or we could accept, the challenge as set forth tota} gifted chil.d and need to under‘stand\persohal |
needs and. agxieties as well as achievement com-
xn The Coming American by Sam Walter Foss: iesti Mo
petenciestin order to facilitate growth. We need to
Bring me men to match’'my mountains create a warmly responsive, nonthreatening cli- -
Bring me men to match my plains mate in the classroom. We need to help others
, Men with empires in their purpose who are charged with educating these glfted
And new eras in their brains. children to understand and use teaching strategies
5 ' involving higher thought processes. It becomes our .
- - - responsiblity to prepare these future leaders for a
y— e rapidly changing world where facts become out-
Most of the material found in this chapter is taken from dated before they are printed, where learning how
\ Flonida’s State Resource Manual for Gifted Child to learn, how to adapt and change, and relying on

R Y 35 . ) ' , . :5.
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with something similar to what 1 did as a director
ild programs. '

Our philosophly included all children and talked
_about providing or*;ll children, so along with' the
staff and the principals of elementary schools (gen-
eral educators) and some of the other county super-
visors, I prepared a project for the gifted to be sub-
mitted for funding. In the introduction it said:

It is a self-evident truth that gifted children
are children first and gifted second. In other
words,. whatever is appropriate for children in
general will to a great degree be appropriate
for the gifted. The aims of education for
gifted children are not appreciably different
from those for all children. They are de-
pendent upon the ability, interests, and
aspirations of the children themselves and on
the needs of the society. which the children
will ‘eventually serve. Any program for.the
gifted must stimulate positive attitudes, pro-
mote good work habits and ensourage worth-
while purposes—which is what our county
school system philosophy promoted for all
children.

After this, 1 went on into the kinds of activities
necessary for the gifted to meet this goal.

Profile of Gifted and Talented Youth

From early childhood, gifted children ‘give indi-
cations of superior .intellectual ability. These
children may walk and talk at an earlier age than
other children and in other ways indicate they are
more advanced for their age. They are more '
alert and learn quickly. On tests of scholastic apti-

tude these children score markedly above average. .

for:
Language = °

Highly verbal

The glfted child usually exhibits syperior facility

~
3
H

N
® 0o 0 o

_® CPeative m&mpulauon ofsymbols

Advanced vocabulary .
Reads several years above grade level. =~ .,
Superior communicatiorsskills. .k
Creative mampulanon oflanguage

He or she needs: Opportunmes for optrmal level
use of language,” é,g discussion with mtellectual
peers, avallabrllty of approprlate readmg mate-
rials, creative approaches to improving writing -
skills and commyfication of ideas, stncng;];lg,mngu
of research, slulls ' #

Conceptuluanon . e
K&en insight into cause and effect relatlonshlps

. s"nghly observani’” -

* Rapid mastéry of and easy. recall of facts. ot

. e r-

4
.

U &
He as she 'needsf' Divergent, open ended teach-’
. ing stra%egles minimized use of rote drill; at-
\mosphbre of valuing umqueness self directed dis-

Lovery. N -

P AU S -‘-'_ - B R S

\

“and “athleticzikitis 3 Cr’eatlvny is another special

- in.educition. Students may be outstandmg iri some’
" “areas and average or below average in others

. gxf(ed programu.,, i et

Socrallzauorx . o .
i Qutgomg and: frlendly
* Assumes leadership roles. . .
* Well developéd sense of humor
® Opehness to others s

He or she needs Opportumues to assume
various roles in group interaction, increased
exposure .to people of diversified backgrounds,
prov1s|ons for understandmg self and heightened
sensitivity to others, acceptanCe of nonconformity.

Productivity ' N )
e High physical and mtellectual energy level. .
¢ Self motivated to learn. ;
* High standards and goals. "
* Prolonged attention span.
He or she needs: Varied and individualized
opportunities for physical and intellectual involve-

-

.ment.in learning activities, e.g., writing and pro-

ducing plays, audio visual materials, games, and so
forth; sharpening of -technical skills, research and
communication skills. ‘ .

Gifted children will not possess all of the pre-

ceding characteristics to the same degree, but they - )

will evidence most characteristics to a greater
degree than other children.

Underachieving students are of major concern,
These children often lack interest and motivation
for academlc subjects. For motivation of achieve-
ment it is desirable to identify pupils with aca-

" demic abllrty at an early age and plan carefully

for their educatlon"

than the. academlcﬁ f€as suchras:
socialz-Féldtions, . léad r;sln ‘rmechamcal ability .~

abrltty Wwhich _,should receive increased attentlon‘

Identlfymg pupils with spec1al abilities, and talents y
and providing educauonal activities for.them.are of
great importance: Ain. buﬂdmg, mcomprehénsnze

_‘,,N«, -

fheqffgﬂbwﬁgﬁa sonstitutes: somes-of -the mqfe

i ant’ characrerlstrcsvof thc grfted with num-
ber 14 bemg hlghlysrgmﬁcam

~1#Théy think logically .and are able to grasp

large concepts:-” - S -

2 They see relauonshxps and deal *witl') abstrac

iy
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3,: 'ﬂ’ley are mterested in words and language
a 'and often have rich vocabularies. .
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T hey are rapid learners. . for Rating Behavioral Characteristics of Superior

. 5 They can concentrate o?a topic l'&\a long Students published in Exceptional Children (1971
perlod of time self directed. p. 243) and The Scales for Kindergarten and First
. . 6. They epjoy readmg and have a rich fund of _Grade Children plus the Talented Pupil Character-
mformatlon istics Scale developed by the Dade County Florlda
7. They create new ideas or new appllcauons of Public Schools.: ) { . »;.'
old ideas and may be nonconformists. \ v
8. They have a wide rangé of inte?rests ) . Descriptive Case Study \
9. They have curious and inquiring mmds and After, screening, a case study should be prepared
are frequent questioners. ng . to provrde information from the fol@%reas .
10. They have the oabili y o xpress,a‘,{ the" " Academic history. This may be providdd by an :
. thoughts both orally andlin writing: - . s .
official transcript. Z
* 11 They have searchmg and (:;in minds and a . ;
C sincere belief in _]USIICC 5 Testing information.* .
12, Théy have a pOSlllVC atmude toward learn- A. Cognluve tests for measunng [hlnklng ¢ " N
ing. \\, : . T. Gonvergent thinking - -
13. They are often self critical. ’ 3 a. Achievement tests ‘
14. They manifest a keen sense of humor. e California Achievement Tests (grades
. » “N 1-8) .
Identification . ° ‘ ¢ Metropolitan  Achievement Tests
The identification of gifted students must be a pro- . " (grades1-12) ‘
cess that reflects the goals, objectives, organizatiopn, . ¢ SRA Achievement §er1es (grades 1-9)°
and instructional design of the program. Emphasis _® Stanford Achlevement Tests (grddes
should be on identification of these children at an 1-9)
early age, because gifts and talents not identified P b. Intelligence tests- ]
and reinforced too often fall prey to inappropriate . e Stanford-Binet In.tclllgence Scale
educational experiences and become atrophied . . (grades k-12)
or even lost. The identification of children from ¢ Wechsler Intelligence Scate for €hil-
minority or culturally dlsadvantaged groups -~ “ 'dren(WISC) (gradesk-10) -

; needs to include a var1ety of criteria, both because ¢ Peabody Picture Vocabulary Test
—"of 'the environental impact on’ test performance o o (gradesk 3 ¥4 R
e and because of the cultural bias of many intelli- ¢ California Tests of Mental Maturity .

gence tests. Marland (1971), for instance, stated . (grades 4-12) g ]
that the measured intelligence of children declines . . Sglossom Intelllgencc Test (grades
when they are isolated or emotionally starved, as ’ k-12) : ’
. - .t does_sitier verbal.and- nonverbal stimuli are 2. Dlvergent thinking
**“M‘“t"‘“‘_c ng. * w*f*/ ' a. Creativity tests . e
R The following sequence is suggested_for identi- ¢ Torrange Tests of Creatlve Thmlung
i fying the academically and creauvely glf}d and, to e (Verbal) . ,,._;
some degree, those excelling in leadership abilities, " @ Torrance Tests of. Creauve Thmkmg
| psychomotor abilities, and‘the vnsual “anid’ perform- _ (Flgural) .
“, l.g.,alts e e R ) BT S “v o Guilford’s Tests ofCreatlvrty(Verbal
e I\loinznatzons » : - C T Flgural)
et ceneene = b7 Inntelléctual’ maturlty
“_f _Nominations for‘the program should reflect. the ’ . Goodenough»Harns Drawmg Test.
S " #-educational phllosophy ofsthe. district,” goals of the (Figural) - =20
.+ ~+="""program,. definitions, and selection of criteria. | _.-B. Affectivetests for’r-n'easunng feehng ; PR
’ Guidance counselors, specialists, community “pro- . .. 1.Convergenttests _ B .;"'"'"N“__.L,i.
fessionals, classroom teachers, principals, adminis= " 7T a. Charactcr—and pcrsonallty e T
... . tratorg, parents a’mi self’ referrals are’ smurceé for R o Early _School-Persoiality’ Q_uesuOn-
.-~ ° prograin candidates. o4 naire (grades1-8) - 3
Screening . ; . ) .
. Welghted checklists may be used by teachers and *These tests have been used extensively in Flonda and .
principals for screening. Two examples 6f check- others may find them. useful for identification. Ther in .
lists arc adapted from the Renzulli-Hartman Scale clusion here should not be construed as an endorsement. :
, : e L e B
' . » - 87 . r \\ - ] [ - \‘ . \;}
“‘." 4 .. 1(38 . e o - b
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o * Children's Personallty Q_uestlonnarre on acceptange of the child and on his placement i 1n -
3 ’ ,  (grades $-6) .‘ -a given program 1f selected. i s
* * Junjor-Senior High School Personali- o DT T T
2 ty Questionnaire (6-12), - Goals and Ob_](:ctwtsr e L
*California T'ests of Personahty(grades " The goals for a“program for the glfted should )
k-12) . . 1nclude. -
' b Self concept - - Te Prov1d1ng a learning atmosphere which wrll, o
, * How Do You ,Really Feel about Your- enable the gifted child to develop his or her .. =" .™".
.o : self? (grades 4-12) unique potentlal -and ' exceptional- abllmes o e
e ] Tennes*e Self Concept Scale (grades particularly in the areas.of dec1sron makrng w: &;
0 . 5-12) planning, performmg, reasoning, creatlng s i_%
(Y ® Self Concept asa Learner . and communrcatmg . ER <
Elementary Scale (grades2 12) ° Prov1d1ng an opportunity _for the student to
o Secondary Scale (grades7 12) - use initiative, self.direction, ahd originality
| * 2. Divergent tests . ’ in dealing with pfoblems. - v
L Barron Welsh Art Scale of the "Welsh o Prov1dmg a realistic envyron,ment for goal set-_
Figure Preference Test (grades1-12) . ting in which the student accepts responsrbrllty A
* Personality Rating Scale (grades_k-12) as evidenced through the selection of. prOJthS T
® Preschool| Academig Sentrmem Scale . and programs of stud)_z which.dre. designed'to. .. 7]
(k-1) /§ T - " aid in the developmeént. and~expan81on of bhth» SNy
P SR g . cognitive and affective skills and which
nterests obsgrvat; ns, and social-emotional

‘broaden fields of personal reference. .
* Providing activities which:incorporate a mulii-

media, multilevel, 1nterdlsc1p11nary appr6ach

in other words, activities. whrch facilitate the

: ad]ustment aj)j)razs . Examples of teacher observa-
- tions, student self*inventories, and other devices
_ may be found in the following":

1. Rice, Joseph "P., Developing Total Talent, transfer of learning across. artificial bound--. =~
] Springfield, - Illrnors' Charles C. Thomas, aries. ) ..
< 1970.- ® Providing an opportunity- for relationships .. ™"

. p. 199, Interest-Performance- Capablhty .and- experiences which will expand ei{perjen~
Checklist - tial horizons, produce larger goals, and assist -
oo P- 200, Physical Development Instrument ; mv-..--thewstudentwrnmgalnlng»—a sense--of- *personalm«k—m——mw
: p. 201, Sqcial Development Scale responsibility and intellectual freedom. -« .
p. 202, Emotional Development Appra1sal ' The objectives for the leaders of programs for -
p. 203, Parent Inventory the giftedsshould-include: ‘
2. W|llrams Frank E., 4 Total Creatzvzty PTO- * Peveloping a ffamework.for the identification "/
. - - gram, Englewood Cliffs, New Jersey: Educa- . of gifted children.
o < tional Technology Publications, Inc., 1972. - ® Neveloping. information for educational staffs
- Volume. 1, ~Identifying and Measunng " regarding gifted children.
St Creative Potential - - ® Developing ongoing components for staff
: o © “7:_ Volume IH, Teacher’s Workbook (lists " -development of_current and aspiring teachefs.
and checkhsts of pupil thinking and feel- .- Tof the glfted through such instrumentalities as = .., ..
- ing behaviors) ° * inservice training. L g
> 3. Meeker, Mary N., 4 Rating Scale for }den- ® Developing -community programs geared to o
L lifying Creative Potential, 'RATE, :Santa  °  the .understanding of the goals of glfte,gvedu-ﬂ, ¢
- “"Barhara California; 1971 - » «._.:. . cationand théjneeds of gifted children, These« S
e e " ; ™" programs sho ld include parents, commiunity: -
:..w” (Persomlzty Assessment. Use 1ntervrew54 - \ {Z a dge rs, and o‘sher professrponal pers:ns, 7' g

[t

R *&w"«?ﬁ’»?*u“’?»‘

. '.Olller factors. Add‘any other ev1dence that wou}d - CE . N
., . —uid a placement committee.in- mahng decisions Tcacher Selcctxon Crxtcrla R T -
- about the~child; e. g..home env1ronment peer rela- Special characterlstlcs arc. needed fog Ieachers of nan
" uonshxps. LT N I . =.. the glfted These dinclude. creauvx ty: i '
s Pl S ~ *'in classroom; ‘management,.in, & ch) REIAEE "‘5’”’"” :
S acement . - : . .in’ using . materlals, in planning educ tional Q&Wwa&*v’*:‘““
e A commmee compOSed of teachers psychologrsts periences,, and, .in .use*of cpmmunit)giﬂresources' I,
:: - and’ dmrmstrato; hould smd'” and eyaluate all - _ organlzatlonal skllls in currlculum, lnxlocatlng -
o the collccted data The commxttee then dec1des - and worlung wrth communrty risonrce peog le, In. Mﬁm
ey : *»ﬁ“”“as e EEE mmaw? S

2 \/ s < ’ :
s s ,7 : ) :
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... using” physmal envffonme ts and in classroom
management, enthuSIasm for. the Jearning process,
for the individualization of ] earning, for the devel-
_opment of a glfted program, and for creanvxty an
t(achmg and ledrning, warmth and sincerity in .

_accepting. and cncouragmg individual differences
and n(mconformlty in glfted children, for. fellow
professionals .and, colleagues and in working with

“! parents, knowledge 1,9 tbe area, of gxfgd ‘children ™

. ..{iheir fieeds and. charactenstlcs), in one field or

" area of expertise, in the prbblem solving methods
used to relate various ﬁelds, in broad areas or dis-

_ ciplines, . and: .in.. teachmg; strategles specifically
" ‘geared to the gifted, flexibility in using the physi-
cal envnronment\ in using a variety of materials
ahd equipment, in structuring and rcstructurmgb )
i sAnLeTest. and»learmng graups, ‘and in’modifying Tes: .
_ sons to. capitalize on opportunities for spontaneous
Iearmng, resourcefulness in locatlng supplemen-
tary materials, in |dent1fymg resource individuals,
and in locating snes for meamngful educational
? experiences.
Specific obJecnves for teachers® of gifted chil-
dren will include opportunities.for students to:
& Acquzre zm{ependence as demonstrated by (1)
acccptmg responsnblllty for their own learn-

. ing; (2) inttinsic_motivation;—-(3) mmatlve‘ .
o T4 ﬂexnblhty* (5) resourcefulness; (6) per-

sistence; and (7) making value judgments. i
® Demonstrate development of affective. skills
_by (1) acceptance of self; (2) maturity in -

K /. ¥ S S At 2R

mind,

o

. assumpti’dns

bl
'
. .
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National Educauon Assoaatlon?has recommended

. tHat teachers.of. the gifted have ‘superior, intelli-

ETIUREY- SO MRS

gence; a rrﬁ'ﬁawfwmgence a rich fund of
-information, versanl»y of mtgrests, an mglumng
ablhty to, snmulate .and .inspire; modesty
R 3 sense of soc1ai and professional responsi
b:llty, freedom ‘from jealousy; freedom , from
excessive sensitivity to criticism; understanding of
educatlonaLpsychoIogy with specnal knowledge of
the psychology of gifted children.’ " Just as certamly
‘as the quest for these attributes will be difficult, it
* will be a most rewardlng f’"e in terms of the pro-
gram’sultimate success.
Underlylng the specnflc goals in teaching gifted
children is the need to release their creative energy.

up:

. In order to do this, the teacher must seek ways of

modifying the program of studies to give these
children greater opportunities for creative work.
He, or she must provide a rich environment for
independent efforts in science, art, music, and any

other field into which the abilities of gifted chil- *
dren lead them. They must be given opportunities

to work togethqr in groups, so that they may
acquire the skills of working with others toward
‘common goals. The teaching must involve less
repetition than is necessary with average children;
rote learning must be replaced by thought Iearn
_ing. Mearings, relatlonshlps and skills in building”
concepts should be stressed. Rather than being
content with superficiality, the gifted’ must be
shown the importance of underlying concepts,
””nackgrounds and,foﬁndatxons Per-

~ .acgepting. responsibility; (8). respect .for.. --asSumptio
others; and (4) fwﬂhng_ness to _par Paf,::w JAPS.MOSts pmr’ianr “the gifted need especially to
Lo m,gmuw,.wmm s e e s T A_M\j"‘ ~learricto -do fesearch and 1o cor?dhct personal .
: * Demonstrate abzlzty to plan by (l) self dlrcct- inquiries. - - .

ing their activities; (2) making their own’
choices; (3) setting their own goals; (4) organ-

izing their own time; and (5) finding and
organizing materials of their own choicé, ...

* Implement creatzve»tbmkmg as excmphfied b

. (1) generating their. own - fdeas; {2)’ ‘seeing.. . .

..many.-aspects. of - orig, thing?. (3). making gen-
orah@uons (4)~appiymg ideas; (5) predicting
from present ideas; and (6) stating insight.

g Implement critical . thznkmg as exempllfxed

by (1) making their own mvcstxgatxons dif-

t'gmnmamdmmﬁ%m )*
and “synthesizing idéas; ’éﬁ“ﬁnterpféxm

it o8 R A

~—applfing, and devélgpitg concepts.

Lo "’ng/alua[e**t‘hem:s%lves ,m&r*g&gg
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In general, the characteristics sought in teachers
» of ‘the gifted dre the same ones which make good |
teachers for any children, bat i a. helghtencd

degree above~thg_ average. Nt every / teacher is

cut out_for, workmg with’ gxft"if”chﬂd” en. Not all

“re equxpped to do sg. What is requxred dbove all

are motivation, enthusxasm and the desn‘e to work
“with this type of child. L '

- 4 -
- . o~

Commumcauon S SRR,

' Communication, xs,a;,vnal«element in any successful

,gmxwmehool program; however, it _becomes even, more
< ——important

,,,,, Nt

when azspegat program with a selecged

group of “children i is; B:émg developed. Open, two
T WAy c‘hannqlé Joust_be. maintained with parents,

's,trmors, and c{’a{"ssroorg teachers e

Parent sugtport and cooperanon arc inherent ele:

mentfs in a susecssfuk\program for:glfted - £hi grem&m
wga 95 tmed a

Xa
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to plans and programs before their child enters
such a program. A systematic and orgamzed
methad of reporting student progress and partici-

—cpation_._should. . be developed...and.” employed..

“Grades” in the conventional sense are insufficient
" to this task. Parents should also be encouraged.to
use their talents in the classroom, and they should
always be informed about any program change in;

volvmg their children.

- Most-programs for the gifted have no dcsrgnatcd
fund for transporting children for field experi-
ences. Parent involvement in such endeavors can
~result in additional ,benefits. "Such part1c1patlon
provides the parents with an insight into program
plans and goals while slmultaneously prov1dmg
the needed “wheels” for movmg children out into
worthwhile community activities.

Parents often need continuing help in under-
standing and providing for their children. Accord-

ingly, teachers need to encourage parents to talk

turn, share the performance of the gifted child at
school with the parents. This close c'ooperation of
the home and ‘the schegl will become an important
factor in helping gifted children to use and develop
their, abilities. Parents share with the school an
important responsibility in helping the gifted child
to achieve his’ maximum potential. Some of -the
ways in which parents can supplement and extend
the school program are:

Read and discuss with them the books they
are reading; be sure they have a library
card and perhaps a museum membership,
with many opportumtles to use them. .

*2. Encourage-originality. Help the child make

. his or her own toys, projects, or models from

- wood, clay, or other materials.

3. Encourage questions. Help. the child to find
books or other sources which can provide
answers rather thanattempting to answer all
of the questions. Directing the child to re-
sources_will also stimulate addmonal qués)

. tions. . -

4. Stimulate creative thmkmg and problem

o solvmg Encourage the child to try out solu-

- tions without, fear of making mistakes. Help

the child to value his or her own thinking
and to. learn from mistakes. Provide the
child with encouragement totry again.

Foster .good work habits. Help the child to

plan his or her work and then follow up to

_ensure completion of the. plan This applles

to dally tasks. at.homc ang an the commumty

as s well as to. schooLw:oFlt N

.
- X ».m Wy

ot tl}o famlly to talk together ;

‘
.

-t

aboui the home behavior of their children and, if .-

~ 1. Share an interest in reading with the child; —_exa

-

~also include the prmcrpal Evaluation data and

“ing of parent organizations may be found on p. 87.)

.« &

Help the child

azhout the chxlds mterests
‘ {work toward better self expression.
7. Take  trips together to places of interelt:’
museums,,ilocal businesses_.and Jndustrles

«exhibits, fairs,
" agencies. !
. Encourage a variety of experlences Help the

child to become interested in many activi-

ties and to develop hobbies, make collec-

tions, and the like.

9. Allow for some free time.’ Ericourage the
child to wonder, to engage in reflective ~
thought, and to appreciate the world | -
around him. Too often we tend.to regard

wool gathering as wasted time. It may in

fact be some of the most productive think-

ing gifted children do. .

Be a al\companion to the child. Explore
and §hare -eath other’s thinking. Enjoy the
child and help make childhood a pleasant-
memory.

Parents should be asked, to assist regularly with
program evaluation.”,A questionnaire asking for
open ended responses allows for valuable feedback.
A parent organization can prove very helpful in
pressing for legislation, informing commumty “
groups of program plans and needs, and giving
support in a variety of ways. This organization,
should be affiliated with the state organization of
the gifted (Florida Association for the Gifted, for «

le) and with The" Asspciation-for- the-Gifted—— - —
(TAGP which is a member organization of the
national Council for Exceptional Children. (A list-

government and commumty

10.
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Administrators . L L

The development of a program for gifted chiildren "

should be established on the foundation of pollc1es

adopted by the local school board and appropriate

for conditions in that district. An ongoing, success-

_ful program is more likely if the planmng includes

all administrative personnel from the supermtendent

to the individual school principals, partlcularly ’

in cases where the school houses one or more teach-

ing units.” . : - .
Principals should be involved in decisions re-

garding ciiFficular change Regardless of how

excellent an idea for innovative change may be, it

should be implemented Only if the prmcrpal views

it as a worthwhile plan for improving the school’s

_program overall. Evaluation of the program should

summary_ should be submltted to school admin-
istrators, In ‘order to provide adequate leadership,
the prmcrpal must be well mformed about glfted




o chxldren in his.own lchool and other factors rela
- tive to meeting their m:edl “Phe kind of leadership
exercised by the prmcxpal wﬂl"-‘g\rectly affect the

o vaS"ms

e

.

lj‘ e .Classroom Teachers

' Most programs for glfted children in Florida pro-

s .+ vide for a limited ?omon of the students’ time to

...\ ...be spent in a resource room oy enrichment center
\ with' a specially trained teacher or teachers. ‘The

\ " majority 6f the students’ educational time is spent
"with regular classroom teachers; therefore it is
\ .necenary for these -teachers to be in, qlbse com-
"\ munication with the teachers of the gifted. Sug-
gested ways for communxcatxng with classroom
. \teachen inelude? -
1. Meetings
¢ Teachers of the gifted may be invited to ex-
plain their program to total school faculties.
¢ Teachers of -the gifted miay..need to plan
meetings for small groups. of teachers with
whom they lhare some educational responsl
bilities. - s
¢ Telephone conferenc?fnaybe arran giw
® Individual conferencu ﬁgyﬂprove helpful in
» SOme Cases.. .
-2, Written. commumcanon
e e Ctauroom téachers should be encouragid to
'visit programs that serve their children,
*_Parents.who. are « certified st substitutes and’ who "

S e

4
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] the bean,

‘ "~ the spvc!f;( nature and needs of the gifted. Being

1 Parehts need to be made aware ‘of their, :m as
_portancé™in the ediegfive process of “fhe” g:ﬂed
Before parents can be gneaningfully involved with

- -—the- pftéd—student«and—h:s-teacher»m-ghe»learmng-u——w

process, they must be brought up*to-date on.the
teacher's role in providing 4 responsive environ:. - -
ment for fostering the’ development of giftedness.

As soon as a child is involved in the gifted pro- .
gram, the initial contact with the pareni should be

one of éstablishing. rapport and giving " concréte i
information as to the child’s strengths and weak- .
nesses, followed by enumerating specific _sugges-
tions as to what can be done at home (e.g., hide
look for visual clues in pictures, oxr . -
enumerate items placed on a table, before” and * -
after blindfolding). During this time the parent * .
should be notified of the mext parent meeting !
for gifted education and urged to attend. After

this initial informative contact with the 'school,,

the parent should leave with a feeling of being a ‘
valued and. involved part of educagﬂe team
for the, child: ' s

.-

0 be gmm mfdrmat:on concermng
a ‘parent of a gifted child can be both a trylng N
ordeal .and a pure joy, depending on -various’ .=
factors. These,factorsshould be given:to parents in " *

straightforward input sessions, Parents can. grea{l"
benefit from seminars dealmg»«m;hﬁmpxw 3 ;
why gifted-children sometiti s 4o nok fanctionup -

Have chxldren in a gifted program may pro-.

‘ vide voluiiteer--substitute. . AcTVice, 6 allow
. classroom teachers to visit gifted ProgiaTs.” ™. .

The gifted: child -repxbe}\g a- thredt to some

- =5~ teachers. Wheén thig thredtar coupted with! ha\n’ng

223" he child taken out of the regular clagsroom setting
-~ .., . and .pending some time with a specially trained...

téacher;: the threat is compounded and requires

careful and tactful hardling. The: problem -of - -

mterpreting the right of chlldren to deviate up-

ward is very difficult. One of the recurring prob-

lems of teachers of the gifted may welj be that of

assisting classroom teachers to accept the gifted

child jand give him. or her the freedom to explore

and develop unique talenu e

L

R

Parent Involvement and Parent Educatzon

In the past educators of the gifted have balked at
involving. the parents in the educative process,
. Those more courageous individuals who sought to
establish a working relationship with parents found
that parents -often resisted suggestions by the

- “éxpert.”’ As.wé can no:longer.afford the Iuxury.of
- not- enlisting. cooperation. between. the. school and.
parent, four important guxdellnes in the form of

- parental ‘needs are. luggelted . o s

: -

" adequate gf"ade e E“ ’homewotk “findy “Bofe "%,

-4

. to.th their potential (Ieammg level 1 may be o simple

or too difficult; learning methods may be directly
opposed to his mode of, learriing; learning may
appear to have no reason to the child; learmng
may bé tz!ﬂuné‘s pldce "but thh no oppor‘tumty

apply it; learmng the inforiation may b im-
portant, but the "dom‘g": involved in secunng an L

R o

b e v e .
VT ® s b -

gifted child): -
3. Parents need to be mvolved in opportunities . .
for building problem solving skills to form alteina:+ =
tives. ‘The _child study Ieadershxp technique lends ,
itself well to workmg with parents of the glfted fn -
using this technique, the leader/edtcator, leader/ " + .
socia] . worker, or leader/psychologut qnnckly-
‘establishes -rapport- ~with-“the-: group and. “works’ .
toward identification of spe;,cxﬁc probleml to be
used in securing group altematxves Initial input
sessions can stimulate 1nd1vxdual parents to identify
a personal concern such as underachlevement thus
allownng the entire group to function as a unit in
securing multi-ideas that can be tried by the xndl-~ .
. vidual parent. , . oo
Three central ideas can be achleved qmte early .
with parent groups in child study lnteract\ons. .
(l) rontrol‘ (2) support. and (3) mvolvemmt. RS

T m-h., Faa
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. to assert hlmself

s

be Creative, to explore—‘ in

lastly, the. parent must be

9. Forelgn student exchange
10 Myseums and Tibraries.
11. Vocational and. techmcal schools.

12. Newspapers radio and television statxons

o

". " involved jn the learmng process of the glfted by"
e prowdxng a responsive-environment consxstxng; of
" :'materials, people, and ideas.

4. tRarean need: to be aware of the fzeld of gzﬂed
- edugqtion as well.as involved i their own gifted
child’s education. When parents realize that the

. education for an ennre school, they begln to look
toward the larger: pxcture and become more “out-
centered.” At the same time, parents will in many
cases ease the pressure that they have subtly been
placmg upon their glfted youngster, which aften
- is debilitating. An active parent involved in total
educatioh will allow the gifted child personal time
-~ and will be a model for 4 social concern that is
l’neamngful indhelping .the glfted child to estabhsh

his own values .

<

’

Community Resources

_ When consxderlng enrichment of the learning
... expericnce for gifted students, educators wisely
- louk.beyond thee confines of ‘the school plant itself.
. "Local communlty resources provide a rich and
varied impetus for making education significantly
‘move relevant._ Matching gifted student:z?xth
aterlal and human resources in the com nity
Ty Th?.‘l’e’ases the involvement and support of__
the communxty in its'Tocal school programs. .
As ysual, in educational endeavors we do not
have sufficient money and people to do many of
the things we would like to do, but in all com-
munities it is possible to find talented ‘and gifted
. individuals with special interests and abilities who
. will be glad to help with your program and who
z___,ﬂvxgll truly__enjoy workmg with gifted_ students.

toe

’ concemlng the avallablln;y ‘and access of materlal

tesources. Some suggested sources are:

1. Industry Englneers, architects, chemis

2. Local colleges and unibersities" Faculty
offered enrichment classes for talented jun
ior:or senior high school students.

3. Specxal intérest groups. Audubon Socie
'~ League of Women Voters, dnguilds. .
" " 4. Professionals. Doctors,

_professors, horuCuIturlsts .
5. Ctty, county, and state ‘officials and mstxtu
. tioms. . |
"6 Talented parents orfaculty L
,47‘. Students themselves: L ] o,

o

8. Locﬂ servxce clubs.__

input of a- gifted | program can often upgrade .

CAlL you have to do is ask them. The same is, true _

Iawyers, bankers -

“

-

’

-

Beach County, Florida Public " Schools;

‘Evaluation
Student :Performance -l

Once-a student is aecepted into a program there
should be a pgriodic diagnosis ef the student ir
-termis of capability, performance, interests, and

motivation. The results, of course, would have a .
bearing on lessons and program evaluations,"

Examples of dxagnostlc And assessment techmques
are:

1. Individualized conferencts "counseling, and .

tutoring.
2. Group counseling. , v '
3. Rap sessions, peer counsehng, maglc circle,
and boundary breaking. .. . -
4. Psychologlcal tests, examlnatlons and inven-
- tories. '
- 5. Sociograms. :
6. -Systematic “reporting for students, parents,

“and school personnel.

" 7. Aids for Assessing Pupils; Aids for Compiling
and Diagnosing Pupil Assessrﬁents (Williams,
1972, pp. 1-16).. - . )

8. A Guidebéok for Evaluating Programs forthe
szted and Talentetd (Renzulli et al., 1975).

4

P-rograﬂwfor the Gifted- B

The evaluation procedures for a program for the
glfted should be in terms of the program’s basic
objectives. The evaluation. design should collect
data for program validation, followup, and modifi-
cation of curriculum and pupil behavior. Examples
for evaluating classroom ’ climate and lessons are
Teacher's Appraisal of Creative Problem Solving

_ Lesson,.-Chicago. Public. Schools; .and Checklist»,_oj;_,, . ,
Promoting = _

Classroom Climate, Yanables for
Creatmty Examples of teacher self evaluation

instruments are Classroom Behavior Observation .

Checklist,  Chicago Public Schools; A Checklist of

Your. Attltudts and Goals, Frank E. Williams; -

and Teacher, Information Awareness Checklist,
Frank E. Williams.

Suggested evaluation-designs for- gxfted programs
are Evaluatlon of Programs_ for Gifted, Palm
Studént
Evalaation™ of Learning Center Program, Hills-
borough County,” Florida Public Schools, and

Evaluation Scales for Differential Education. for the -
__ Gifted, Ward and Renzul_h D&scnptlons of three .
" evaluationi models are presented in_Issues in_Eval-

o

uation and’ Accountabzlzty in Speczal Programs for
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ﬁted and Talented Children by Mauncej Eash,
Umyersuy of Hlinois at Chlcago

Assessmenl ofSe{/' Comcepl . 4

The "H6w Do You Feel about Yourself?" | mventory
lsﬁg @ffectw;h mstrument consisting of 50 short
sefiten¢es whifh can be used for children in fourth
grade or abové. It provndes children four choices
for eaé sentence, askmg them, to select the one
which they feel is most nearl m“(e them. It is an
attitudinal or self concept scale of how children
“view themselves. This inventoty may be duplicated
- for handmg out to each child in your class. You
might ‘prefer, however, to write the sentences on the
board or'read them aloud to the class. If you do
this, you should make up and reproduce your, gwn
answer ‘sheet. Children should be instructed to ,
" choose only one of.the four answers provided
according to the way they really feel about each
sentence. Responses are weighted and a total raw
“score of 100 points is possible.
You may want to gwe this inventory in the fall
and again in late spring.-In this,way, as you work
with and encourage children*to be creative

e

e

ble modlficanons to their feelmgs ,about them
selves. By comparing fall total scores or individual
feehng scores with the same scores made on the .’
inventory in the spring, you can begin to better
understand ~children’s feelifigsand how ™ “they
change. P
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Teachers tor

Py “. . v

ghe (J’lfted

e

e, W

W!-: might find agreement that good tcachmg
is sine qua non to ducation for all children have fajled to stimulate one of J;hc most variable |
"and no less to gifted children. We would, however, and signi

find no- equally unanimous ‘definition of good

~ . teaching. < Ay P . s I- . e
- . There are some who emphasuc\that glfted chil- Charaotcmtxos of ?‘.fgecuvc Tc.ac,h et?: -
dren are, after all, children and ‘therefore share . Judgments about gifted education terid to be arbi-
e common neéds and flourish in the sdme conditions trary. Based on shiort term and fragmcntary exper-

which nurture others. Such a statemcfnt minimizes ience, they deal with unique outcomes that may be
the multlconseqncnce§ of ability and-tajent but is_ misunderstood of viewed as quite magital. Some-
appealing since it.avoids 2 demand for educational times the outcomes are dismissed as glther unim-

adaptations prcascly suited to gifted children. portant or inimical to the general concern: '
In 1958) James anant was a_leading \?oxce in Criteria for -judging teachers of the g1ﬁcd are
American catlon "He wrote that the teacher for - found in surveys of student opinion, in expert judg-

" academically’gifted children should possess-in ‘ex- ments, and in byproduct findings from investi-

. .. ceptional degree some sof the qualificationsyex- gatlons into ability and its nurture. . {
* pected of all tcichcrs c.g a good mind, br zd T T N .
P "-mtellcctu\al cunos;‘ty, creativeness, eneigy,. expes- Student Opinion Y ',, IR
B rence, enthusiasm,’ cmotlon:; balance 'and’ 3 &f’ From the carlust reports on the Stanford Studies 1; .
iiterest in students 3s individials” (p. 130). In :- was apparent.that gifted children liked school anci‘ LI

.. sampe 11"!1”10d Virgil \yard (1951) agrecd that the % mtcllectual play. Their tastes reflected the intel-}
... teacher should have this general,excellence with an >,, lectual qualities, that had served as criteria for
- additional four reE;mrements qualm&s chatae- .o selection. Terman (1925)%explained that they least ',
teristic of the déviant gro‘up persgnaluy attributes .hkcd subjccts with low intellectual demands and- .
suited 1o the stress of this speciaf role, depttiof found easier and pleasanter those subjects. that
R 1n51ght with an accornpan;ing Phllogophlc perspec- . ‘made stronger “demands on mtclhgencc
: tlve and speaal studies in personahty and chmcal_ . rGraduats from the Cleveland: Major Work Pro-
' aspects‘of psychology. . gram mentioned sense of humor, cn?ouragcmcnt
A dozen years Tater, a survty of cxpert opipion . of " xwpons‘ihihty, knowlcdgc of ¢ suBJcCt, firmness ,.
. rcaffirmed the need for an extellent ‘teacher with witlf, fairness, understanding of_ children and en-
. syccxahzcd .approaches. Infcrcn)cc from. studies of pymgnt of teaching as desirable traits (Davis,..
teachers anid classrooms may also support the idea 195;1)‘ A survey of Michigan secondary students
__that thére are special dxstnbutrons of attrtbutts also hif 1ghtcd task oriented. teacher traits (Dns-_ .
‘and ‘competencies suit&d to. teachérs of the; glfted . sel & rabow, 1958). A. third: and later suryey in
_ Thnovative teachers share the artist and ientist New Yéik City added personahzed and ‘inter-
" profile, with theoretic and’ aesthetic valués® {'tbovc ] 4personal \‘l“ah"” such as wbrant _personality and
S social'and cconornxc -values and’ personal autonomy " insight’ into students’ emotional . respanses. . " .
above. affihmon (Mat:tmson, 1972). X5 .. (Hildreth} 1966),:I‘cachcrs nominated by second-—. ..
A study of clasroom xntcracuon Ain, Ill nois ~ ary students in thg Governor’s. Honor Program-in, .
showed a crucial tcachcr effect '‘as mmator and "Georgiahad mean WAIS mtdirgencc scores of 128, .
(Tctermmcr of the kind. of thought pnpccm tx } litérary-and cultural interests, a desire for -personal: .
. _préssed in the classtoom” (Gallagher, Aschner,’ & i'ntcllcctual growth and exhlbltcd student centered .
7 Williarns, ‘1967). Tedchér ffect was Selated } o behavior(Bishdp, 1968). ¥ TS
“ téacher ¢ qutsnonmg and reachcd its max:‘mum m i Goe;tzcls and Goertzels. (1962_) reportcd that 400” )
¢ O] 1 . ,emmem peoplc rctrospectwcly gave hlghcst marks )
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_to intimate teaching. They enjoyed being tutored
whcthcr the tutor was professional or not.
* Gifted children supporsGoertzels’ finding that a
majority find primary school satlsfymg, but that
only a limited number find nurture in high school.

: nurtur\c with devclopmg pcrsonal insights. Thc

ideal teacher would be intellectual and creative, , =
sensitive, and skilled in interpersonal relations. He
would encourage self directed learning “and possess

verbal skills suited to dialogue.

This effect has sometimes been attributed to in-
cteased dcpartmentallzatlon narrowmg of subject,
matter, and restriction of style variations. Frieden-
berg (1965) further suggested that secondary teach-
ers are enemies of giftedness because shey are filled
. with ressentiment stimulated by their pwn unful.”
fillcd hopes for scholarly achievement.

Expert Opinion

As early as 1940, Carrol described the desirable
teacher as modestly brilliant, avidly enthusiastic
for learning, thoroughly competent in edu¢ational
method, and devoid of jealousy or selfishness.

The expected degree of perfection is somewhat
“more. reasonable in a‘ statement by Gowan and
Demos (1964). They listed the usual expectations
for a teacher of the gifted and then added:

While he differs but little from the foregoing -
portrait, he is perhaps less patient and more
demanding, less soothing and more stimulat-
ing, less apathetic and more responsible and
organizing, with a wider general background
subject knowledge, enthusiasm, and vigor. He
- is less threatened by bright children, more
able to delegate tasks and allow childzen free-
dom to work on their own. He is less hide-
~— ~~ 7 bound " and "conservative, more ‘inclined to
*  humor and introspection and acceptance of
the new and unusual. He is not a genius but
he is able to appreciate it. He is still growing
intellectually and hot above lcammg from his
pupils. Above all he is capable of inspiring his
charges to the best that lies within them and
he is not afraid to trairr them to cxcccd his
. . own work. (p 592) . .

..« .. This.statement summarizes much of the litera-
ture, with emphasis on intellectual style and re-
lation to learners_dominating. the.issue of intel-
lectual level. Nuvland (1961).saw .the major short-
cormng among teachers, superviSors, and adminis-
trators to be Fack of intellectual outlook and firm

‘ philosophy. Ward (1961) also sought something be-
yond academic competence and knowledge: a

S capacity to share with students qualities of intellect

. that are rcconstrucuvc excited more with meaning

and thc structure of knowlcdge than with fact

acquxsmons ",

.. . From extended work with adolescents of the

“creative mtcl[c,ctual type.” Drcws.(1964) concluded

.

~

kind of - tcacher able to combme mtcllcciual sgcial

™ NS

. tive work. In Creative Learning and Teaching, -

A

“thdt there was a need for a_counselor- -consultant &

> Expert opinion has not emphasized advanced de- |
grees or amount of teaching experience, but it has
advocatcd both selection of personal quallu&s and
spccxal preparation suited to confident interaction _
with gxftcd students (Martinson, 1972). There is a

- general-tonviction that-over -managed, impersonal..- ]
schools or the imposition of a single learning mode T
will d1m1mslfx dlvcrgcncc If a classroom becomes e
distinctly rejecting or repressive, there' will be ob-
servable developmenta) deficits (Torrance, 1964;

Fabri, 1964).

Descriptions of desirable teachers include per-
sonal characteristics and prcfcrred modes of think-
ing also used to describe creative people (Gowan &
Bruch, 1967). Undoubtedly, not all creative per-
sons would become good teachers, but effective
teachmg has at least significant overlap with crea-

‘Torrance and Mycrs (1970) made a consistent case

for teachmg that is flexible, spontaneous, ongmal .
and intuitive. The teacher must be inventive and -
original to develop techniques, strategies, and
methods that differ from the ordinary and maxi-

mize cocxpcncncmg—a matter of being more than

acting on. -

J
k4

Inference fmm—fnmtga}zorw~~ - -

Studies of instruction may be expected to yield in-
sights about teaching. Goodrich and Knapp (1952)
analyzcd student ratings and proposed a triadic
grouping, of qualities: masterfulness, warrhth, and.
prof&ssmnal competence. From observation, stu-
dent.interviews, written descriptions of teachers,
and a study of teachers related to student success in
the Science Talent-Search, Brandwein (1955)-con--- __ =
cluded that successful and stimulating. scisnss
teachers had .gone farther than average with their
own education; were encrgcuc in personal be-
havior, hobbies, commumty service, and profes-
sional interests; were sensitive td ‘children; " were
master teachers; and took a rolé as parent surro-

gates. . a
Further study of Sacncc Talent scholarshxp stu-_

dents reiterated a successful tcachcr profile as well

trained, professional, permissive, and fathcr figure
(MacCurdy, 1956),. A later study of $6innovative .
physics teachers -reaffirmed :that on -cdmpetence = * .-
and self conﬁdcncc they had more elevated scores =~
than. on teaching attitudes. They also demon-

strated charactcnstxcs ‘of thc _creative sc1cnust or

artist, hxgh 'séores on athnorny as well as on theo-




retic and aesthcnc valucs (Wa'lbcrg & Welch,

©,.1967). .
P At the college lcvcl there is a covariation of
; achievement with educational environmeént .

(Martmson & Wiener, 1968)' competencc in’
promoting independent learning. -

. Scholarly attainments and enthusiasms.
Interest in_personality with some skill in counsel- .

(Thxsdethwane—ﬂ%3)-Opnmum~condmonrfor-
development in the natural sciences différ from
those suited to the arts, humanities, and social
sciences. Eaculty warmth and informality appear
fo contribute in either academic realm, but non-
directive teaching, curricular flexibility, student
" ‘reflectiveness, and breadth of student interest are
. positively related to achievement in humanistic
studies and ncgatwely related to achievement in
) the natural scxcnces
oo A nationwide study identified personal and
" " teaching traits associated with facilitation or in-

. hibition of creative. research after the student,
achieves a PhD* ?Jhambcrs 1972). The subjects
(chemists and psychologlsts) named graduate pro-

. _ fessors and, at.this level, individual contact and
consnderatlon for creative work in others proved
* . most important. There were significant differences
‘between influential “teachers of psychology and
tcachcrs of chemxstry, both in preferred teaching
methods and in personal relationships. Psychology
profcssors “who facilitated development of high po-
~ “temtial weére more rclaxcd more informal but less
likely to contact studcnts outside class, and more
dominant than thelr _peers in chcmxstry They were
more concernéd with the opportunity to do creative
work of their own. They lectured less and
depended less on texts. Consistent with findings at
other .school levels, the positive qualmcs are task
related. Graduate students of human behavior are
. responsive to more complex and pcrsonallzcd re-
lations, while chemistry students reflect favorably
on suppomVe and persevering models. ,
N :
_Some qualities’ seem 1mportam but there is no ade-
“quate evidence of a single profile for effective
. teachers of the gifted. There are distinctions—
some “field related and others reflecting pcrsonal
variance or uniqueness similar to the variance .
found among the students. Q_ualmcs that emerge,
as ‘fnportant include:

Summary

-~

o Infellectuahty “Some constelfation. of ablllty
culture,. curiosity, and developed personal style.

T e Undcrstandmg of and philosophic acceptance of -
human variability and _the consequences of
uniqueness.

. ® Creative characteristics such as .inwardness,
theoretic values, and ¢ capacity for-inténgity.

o Masterful tcachmg Understandmg and skills
. sultcd to. the differential modes of leammg -

ing and small group processes.

Personal maturlty or strength: Ablhty to apprc-
ciate, énjoy, and encourage unique accomphsh-
" ments.

Psychological - complexity: Personal openn&ss
-and-use of-various-modes of- thought
Energy, including energy for personal hobbies,
community activitiés, or to exploit personal
talent.

Abﬁxty to work with resource persons such as
. counselors, lay mentors, and parents. .

'Broadehmg Conoepts of Giftedness

Each age has its own preoccupations, its own way
of organizing and seeing. A contemporary view has
grcatly enlarged the definition of glftedsts result-
mg not only in a less restricted but also in a less .
.unitary concept.

Surely the term gifted was once ‘related to success
with catechetical method and a single textbook
course that called for painstaking scholarship with
personal attributes of obedience and memory. Sur-
facing in the 1950’s was a powerful drive for ex-
cellence in the tool user. Gifted meant that one
should be objective and razor sharp in the
methbdology of his specialty. A decade.latery tech-
nology had been upstaged by concerns for social
order and personal integrity. Truth was believed to

< .“

_reside in the person ‘here dnd now; teacher and

text authority were rejected along with a commit-

-

ment to competitive accomplishment. The popular .

view of intellect shifted to restore or reincorporate
subjective, sensial, and serendipitous elements'that -

--had been discounted in the era of rauonal tech-

.nology

At most “these are tonal differences or spccxal
foci of awareness. Nevertheless, the definition of ~
giftedness in "1975 is often an amalgam, with values
from self actualization and others from thc expert
methodological trad;(mn The merging comes by
addition or enlargcmém:\ more than by revolu-

. tionary reorgamzanon Thezdefinition is cnlarged

and probably less intérnally con%ls}{cnt .
There are further cultural dxstigcgnons in the a

.definition of giftedness.- From survcy\data, Tor+ -* -

rance (1966) reported that German and Philippine. .
teachers agreed thag children should bc mdustnous = s

and’not disturbing to others. There were disagreea \. )

ments as well; for example, -in the Philippinés, °
affection and. ‘acceptance of. eldcrs judgments were
valued, but in- Gcrmanyhcunousny and mde-
pendcnt Judgmcnt were prcfcrrcd

-
A

\




" must select or in

(, A second mode of broadening the concept has
_been to include multitalents and persons from a
vanety of backgrounds (TorraneeJ 1970). Attempts
to identify disadvantaged or learning handicapped
g:fted children uncovered qualities and perform-
ance “strategies previously ignored (Bruch, 1971;
Stalhngs, 1972). Expérience with teacBing such
children suggests, not that they should be reformed,
to fit some previous model of competence, but that
they should be confirmed and encouraged in many

7", of their natural strengths (Grossman & Torrance,

1973

Co)ntemporary definitions- are further extended |
by inclusion of motivational constructs or traits.
The idea that intellectual and- emotional are
oppositional energies has largely given way to the
view that the most profound achievements are
made, not by intellect alone or intellect compelled
. by feeling, but'<by intellect with feeling. Freud
maintained that frustration accounts for unusual
distributions of, attention and energy. Correla-
tional studies have also demonstrated, recxprocal
effects between personality -and the specxalty in
which there is achievement (Cattell, 1945). While
anxiety most often confounds complex and_ sensi-
tive work, it is equally true that unusual
accomphshment is accompamed by passionate car-
ing, risk taking, and rejécnon of some former

mode of behaving or seeing. "Original work, is

necessarily personalized and idiosyncratic. Murphy
(1963) wrote that we might expect no universal
model, no basic*invariable ingredient in ongmal
. persons.

A broad perspecuve on giftedness increases the
need for pluralism m teaching method and calls,
for teachers skilled in discovering abilities and able

to hélp students integrate fe€ling and knowmg T

Adapu ng Educatxonal Views

". Education for the’ gifted is_influenced I;y thcdries
and conflicts in t%arger community. The teacher

ate a set of,guiding ideas from
complex and often contradictory data. Experience
and research provide teasonably secure instruc;
tional. pnncxﬁl&s for learning isolated items,
memorizing,. and directing reactive learners, but
they provide no equal guxdcs for stimulating prob-

.. lem. finding or sensmzmg and gmdmg active

learners, -

A ;yplcal or example problem is one. that
engaged Herbart and Skinrer on one side and’
Rousseaun and’ Rogers on the other: It is the prob-
-lem’ of priorities, with accomplishment versus self
:actualization as a goal, or content centered yersus
) Cmd ceéntered methods of i instruction. o .

Rogers, (1969) saw teaching as relanvcly unimpor-
-ant, % overvalued Because 1mjan1ng knowl-

A

, edge is mefﬁcxent in,a continually changing-en-
vironment, Rogers placed emphasis on process with
a Jearning_facilitator. The qualmcs of a facili-
tator include pcrsonal ‘realness,” empathic under- .
standing, prmng, acceptance, .and trust. The
counseling viewpoint has been expanded, into a to-,
tal educational perspective called affectiye, person-
alogic, humanistic, or psychplogic. This viewpoint
. has particularly strong acceptance in gifted educa-
tion (Lewrs, 1971; Lyon 1974). Elements of, it are
found in the early ‘deformalized” -approach used™
at Hunter College Elementary (Hildreth, 1952) or
in the 1956 recommendations of Barbe and Frier-
son for process oriented teaching with the “legrn-
ing-participant teacher.” ’

Hughes Mearns (1956) achieved outstanding re:_
sults using a teacher-tlinician style to improve
environment and thereby entice but not teach the
creative spirit. Art teachers, 1 in particular, have ad:
-vocated a growth fac1htatmg relatlonshlp, a
process that allows intuitive, .wholeness or interac-
tion of conscious and unconscious. The argument
is that creative insight is'inhibited by knowing what
to expect ot what to see before leoking (Behrens,
1973).

° " The counterview holds that it is an error to con-

fuse discipline with repression. On the contrary;
proponents of this view contend that. it is by
perfecting gifts that instincts are refined and used.
Liberation is available only to thdse who are pre-
pared Some shades of this vrewpomt appear in
writers who advocate instruction in the methods
and sources of knowledge (Ward 1961), in those
"who advocate task specific exercises or differential
classroom experiences to develop different talents
.. {Taylor, 1974; Anderson, 1973), and in the large
number of people who use one or another

-..taxonorny to organize instruction for individuals.

Eveq more clearly, specialists in programed-learn-
ing adwvgcate direct instruction in selected aspects
of thmkmg\slull (Crutchﬁeld & Covmgton 1965;
Covington, 1976),

The teaching adk tests a hypoth&sls, it is a trea-
tive or artistic attempt to.find the bcst trait:treat-
ment relation. It may mvof\*'b}dehberanon but it
surely requires spontaneous, selecting and welding
of ideas. To achieve this, the teaéh\; ~must be
deeply .immersed in humanistic_and tional -
studl&s *This goal is, not 'reached by exchan’ e, 0f
recipe” or “show and tell” meetings. It calls mste:?é;;
for thoughtful and exténded study.

Teacher Selection and Educatiorr

Under the most stringent definition there are a”
.. million: gifted school-children in the United: Stases.
A more inclusive but cautioys estimate is 3 té 3.5
mﬂllon mth sxgmffcant glfts of general ablhty
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and/or specific talent. Many of these children are
never drscoverecf, much less understood or provxded
with appropriate d’evelopmental treatment in home
or school. There is a need for many thousands of

. teachers sensitive to-the needs-of these children and

. able to respond effectively.

-

-Teacher Selection

Should selection’ be emphasized above trainjng?
Ward (1962) said yes: “The nurture of deviant
human capabilities is not an ordinary matter to be
accomplished by ordinary persons and by ordinary
means.” For him the attributes include a special
quality of discourse, selected cognitivé modes, and
unique applications—a set of capabllmes that is -
very difficult or impossible to acquire without in-:
trinsic qualifications. '

It is often said that teacher educatlon has limited
effect, that teachmg follows the personality, socie-
tal expectations, or some dimly remembered
model. More optlmlstlc views hold that srgmﬁcant
change$ follow experlence with creative exercises,
acquaintance with creativity measures, reconsider-
ation of objectives, study of the psychology of
thought, involvement in decision making, and re-
thinking the effect. of pupil- teacher relatianships
(Taylor, 1966; Torrance, 1962).

Experience with Teacher Education -

Education for teachers of the gifted has been a
small enterprise. In 1958, only Pennsylvama had a
special certificate based on a bachelor’s degree plus
24 semester hours, 6 of which had to be in courses’

specific to education of the gifted (Mackie and .

Dunn, 1958). No state had a full time consultant in
the office of education. Responses to a survey in-
dicated that 629 of teachers of the gifted ha

specialized preparatlon and a further 22% hatre-

. ceived no special training in the past 12 years.

. Course offerings were infrequent, . available 16"
2% of undergraduates and 5% of graduates
according to a 1951 survey (Wilson, 1951). Out of
800 special education courses\in 1958, pnly 34 yere
on the gifted (French; 1959). More common were
units as part of survey courses in specral education,
but thesé were 2 to 4-hours in length\(Wilson,
1957). By 1969, course offerings were exp>§ to
at least 73 (Vassar and Renzulli, 1969),
1970,
Troutt 1970)._ A mose complete return in 1972
raised the number to 151 (Laird and Kowalski,
1972). The percentage of respondmg institutions
that offered a course had risen from. seven to
twelve, “ T

In 1958 only Syracuse offered a two course
sequence. ‘As, sequences developed they appeared
madequately staffed=with_as many- as seven courses”

byk :
118 courses were “offered (Shaffer and™ ™

under one professor. It must be assumed that stu-

dents did individual projects, did practice teaching

in gifted classes, learned about talents in

psychology classes,. and turned both professional

and academic work into-preparation for teaching

the gifted;' but the fact remains that formal offer-
* ings have been sparse- ¥

Delwery of Tmznmg

A scanning. of educatlonal texts will show that
‘teachers at any level and in almost every specialty
may be certified without formal study of the gifted. -
Participants in an elective course in California re-
ported a variety of reasons for registering. For 58%, .
-the reason was interest in the gifted (Lazar, 1973).

1. In terms of frequency, special preparation’is
offered through conferences, addresses, workshops,
and institutes. Short sessions may do little more
than focus attention, but those of us who have been
deeply involved for many years must belleve there
arelarger gains.

. 2. Teacher education is promoted through field
projects and research, often as joint efforts of col-
leges and districts. In Seattle, Washington, a sup-
plementary (and later, a full time) gifted Chlld pro-
gram with outstanding teachers was the focus of
several years of teacher development. On release
time, groups of teachers spent one day a week for
ten weeks observing, guestioning, developing ma-
terials, and participating in seminars with the ex-
pert-teachers and-consultants.

In a suburban district, a colleague and I used an
adaptation of the Maryland Child Study approach.
A teacher nominated a child. Then the group,
with help from psychaologists in training and the
professors, studied the child, developed a program
and materials, and appraised the effectiveness of
treatment. The approach served only a small num-
ber, of students but appeared to improve teaching.

A major inService project in California was more,
research related (Martinson & Wiener, 1968)
Skilled teachers engaged in self evaluatlon and im-
provement. They followed a natural sequence’from
pupil study to curriculum study, with emphasis on,
high level thinking and "curriculum arranged in
major topics. A special rating scale was evolved,
and-highly significant gains were made by a group
3 already selective. :

*.3. Institutional offermgs may be a smgle class on

\
an oloasional schedule, but there are now a num-
ber of full programs. Like gifted child programs,
they are often. connected to one or two influential

faculty members. It is doubtful that these pros -~

grams are safely knit } into the institutional structure
and would survw& ‘the departure of these faculty
members . Y N . .
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. A program at thc University of South Florida bc-
_.,gan in-1966 with a federal teacher training grant
. .and'in late 1974 enrolled 70 masters, 2 specialists,

and 10 doctoral students. There are 111 grad-

. in a master. of arts in spccral cducatlon The curri-

., sulum incliides six common: courses, a three course

specialization, plus electives, It is, for example, ﬂ
unclear that “Developmental Problems of Excep- B

. luates. 48 teachers of gifted classes, 18 prmcrpals 5
. . instate or natlonal offices, and 4.in private busr-
S 77 oniess..

; The orientation is Rogenan or humanistic, w1th
students becoming facilitators through small group
dynamrcs apprennce experience, modeling, and_
commumty impact involvement (Slsk 1974). The
apprentice field work is related to a Saturday
opportunity arranged at the university for 400
gifted children, ages 4 to 14. Teacher trainees be-
gin as assistants to experienced teachers (bbth are
helpcd by -doctoral students). With growing ex-
pertise and confidence, the assistant becomes a
- teachér.

The graduate program at the Umversrty of Con-
necticut also received federal support. The specral
focus is on the gifted among low sociceconomic
and minority children (Renzulli, 1973). Students
work toward a master’s degree, a sixth year di:
ploma, or a PhD. There are three major com-
ponents. core courses in psychology and educa-
?OV of the gifted (three required); related courses
in ' counseling, measurement, curricdum, and
other specialities’ (about. half of the “program);
and internship and practicum experiences, with

_ the "advanced students involved in educational in-
novation. The core tourse on creativity requires a

-

__with general and specia} teacher

tional Children™ explains gifted children more
than a course in normal development. The Ryan
Act is moving California_-toward competency
based credentials. The dcvclopmcnt of detailed cri-
teria may alter views on‘overlap and differentiation
reparation. ]

4. Teacher development _js, promoted by
consultation. In the past, consultation came chiefly
out of institutions of hlghcr educatjon, buit’ in-
creases in designated staff in state offices of edu-
cation and intermediate districts have shifted the
balance. 5

There have been recommendations for technical
assistance centers to overcome sporadic consulta-
tion and to provide a talent bank from several
specialties (Gallagher, 1974). In 1971, Illinois
moved from demonstration centers to area service
centers that reflect local interest within a state per-
spective (Illinois, 1972-1978). The meodel is a
multitalent program (Anderson, 1973; Taylor,
1974). The focus is on tcachmg The staff works
with a range of people, helping in classrooms, cur-
riculum development, visits to other programs,
workshops, and so forth. .

There are other consultants, of course: school
psychologists, librarians, curriculum supervisors,
counselors, speech specialists, and health workers.

personally creative project. )

Among the graduates from the TTT at Connec-
ticut, 349% were teacher trainers, 31% were teach-
ers, 20% were school administrators, and 15%
were in student services; 26% were in colleges and

- universities, 24% in inner city schools, and 15% in
suburban schools. .
In an ‘extended sample-of programs, we would

fANR S

. that the cxrstmg programs could prepare only a

-dimensions of the task;are increased if we. include

the essential acadcmlc trammg which Rice (1970)
- _ suggested should be one or more. acadcmlc majors
‘ at the master’s. degree level. .
o Shouldaprcparatlonwof teachers. for,ythc grf’tcd be-
oorgamzcd in. specxal cducanon? Are the gifted:gen-
erally retarded in terms of potentlaI and therefore
rcmcdlal cases? It has been argued that thc task is

analydis,” and deploy persohnel to provide the best

_intéraction bctween person and leatning environ-

_iment (Laycock 1984; Schwartz, 1967)

§ Cal‘forma schoors:(for cxamplc the. state collcgc
at Dommgucz Hllls have offcrcd specrailst tralmng

_continue to. find .dependence on-energetic faculty.
lcadthp and seed money. -We would find, too, -

small proportion of the needed professionals.. The ™

Zassess! the learnier;s-make: A7%pedagogic.

Elements in Selection and Education of Teachers e

. 1mportant in the”d"cvclopmcnt of teachers for the

Part of becoming a skilled"teacher is.leaining to
use these helpers, " - .

L N

B

We are sometimes so enamored of technical success
that, we incline to overvalue equipment, orgamza—
tion, and observable attributes. It remains true;
ncvcrthcless, that the coré 1 1ssuc ‘in tcachmg grftcd 5
childrén is the teacher's thinking and ac
tion with children’s thinking. Wc cannot propose’
n “only” model, but the following elements seemi.

gifted: J i

* Selection. The criteria 1ncludc personal sound
ness, intellectuality, range- of. dAntérests,. creative
tendencies, energy, and’ prcv;ous mvolvcmﬂc\gmt, in  _ __
mterpcrsonal as wclI as acadcmrc ac lvmcs

work and may be‘ cnhanced by humamsnc .
studles and dé‘Velopmcnt -of ‘an -examined phl-

losophy. This i$ no mere rclcasc of personal feel-
mg but thc unfoldmg;and use of. sclf -




. Creatwe wor]z Teachcrs should be encouraged ’
“_ -to do creative work, not necessarily in their spe-
cxahzauon

e ‘Psychologzcal skills. The curriculum should i in-

> *ods and counseling. -

.. Educational- studi®s. In postbacca]aurcate pro-
.+ grams for teachcrs these expectations have been
) previously met.

® Psychology and educatzon of the gfﬂgd*"’fhcse*
“include studies of thinking, program ‘modifi- .
cations, sociologic-influences, and teaching.
Assessment  procedures. -Smdy should include-
+ . both normative and ididgraphic approaches. A
teacher skilled in finding and assessing talent
will better understand the chlld ‘with unusual
gifts. -
Practicum. Some of the most effcctlvc exper-
ience is found in work with on! gifted child
(Gold 1963). Practicum should !
tion, but should, prov:(?e for 1“
lowed by thmkmg

,,.J’u
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) ' ALTHOUGH much recent empliasis has been
placed on meeting the educational needs of

. financially and educationally disadvantaged
students, as well as on the needs of cultural and
linguistic minorities;~-we have too frequently over-
looked the special needs of gifted and talented stu-

.
L

the contrary, intellectual and creative talent can-
not survive neglect and apathy. It is in the best in-
terest of our society to assure the development of
gifted minority children who can contribute not
only to the society at large, but also to the emer-
gence of nondominant ethnic groups.

Exceptronally talented individuals come from all
races, socioeconomic groups, geographlc areas,
and environments. A conservative estimate of the
gifted populatron ranges between 1.5 and.2.5 mil-
lion children out of the total school population of
51.6 million (1970 estimate). In Education of the
Gifted and Talented (Marland, 1971), the US
Office of Education acknowledged “a widespread
neglect of gifted and talented children.” This
neglect is even more intense among miinority
groups, particularly among Mexican American
children and other Spanish speaking groups, whose
. grftedness may be unnoticed and unnurtured in

gifted among them. Three of the major findings of
the US Office of Educatron study underscore these’
facts‘“ .

not reach large and significant subpopulations

~ (e.g., minorities and disadvantaged) and serve

-only-a-very-small percentage of-the-gifted-and
‘ talented populatron generally.

. Specral services designed for the gifted, and

target populations singled out for attention
. and support.

Servrces provxded to g:fted and talented chil-
_dién "can- and do produce sngmficant and
meat uraB]eOutcomes. o

dents among this population. Popular opinion to’

schools lacking thc capability even to idéntify the

* Existing services:to the gifted and talented do

¥

. talénted drsadvantaged will also serve other

—— " - Analysrs and Identlflcatlon of Giftedness m— “ﬁ “‘“‘
' Mex1can American Children: A Pilot StUJY

Ernest Bernal jr and Josephme Reyna
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The  gifted and talented among the Mexican
Amenc\an minority group pose a pa'rtrcular chal-
Ienge and opportunity The fact that some unusu-
ally gifted Mexican Americans have emerged and
demonstrated outstanding abrlrty does not diminish
the need for educational planners and researchiers..
to attend to the special problems of their early
identification and nurture within the schools. For o
each grfted Mexican Amerrcan who has overcome
the obstacles and discouragement posed by educa-
tional neglect and demeonstrated his or her abrlrty,
how many other bright Mexican Americans have
been frustrated by the lack of opportunity for .
development have given up, or have expressed .
~ themselves in socially unacceptable ways (Dodd i
1964)? k3

To discover and develop the potentlal of gifted
 youngsters in miriority groups necessitates compre-
hensive planning. Evidence from various studies
and reviews (Bruch, 1972 Be\Haan & Havighurst,
1961; Freehlll,“lgﬁl Stallings, 1972) suggests
that the more specific and carefully planned the
intervention, and the earlier the intervention, ‘the
better the results. Unfqrt‘unately, extant measures
of giftedness are not partlcularly ref able or valid
indices when used on young chlldren (Blosser,
1963) “Attemnpts to use tests 4t the preschool leyel
have been successful only when a careful prelxmr- i
nary screening has been’ .conducted, . (Baldwm,. b amin
1964; Martinson, 1960; Walton, 1961). "+ -, ¥ e “‘\“

The problem of developmg talgcnt’ contrhﬂés‘ to
be one of devising educatronal opportunmes*that
w111"vunlock this creative and lntellectual potentlal
programs that will be concerr;gd‘ w‘th values, atfi- |
tudes, self. concepts -and comrm‘tment to. contmued
growth -not just_ wrth the acq}nsttnon of knowledge

-~
T

A ‘more humanrstrc education, where the
affective is. 1ntegrated with the cognitive has
specral meaning for our gifted youngsters—as .
it does for all’ youngsters. We neéed to allow = ..
for the development.of .a gifted child's capaci- i

'ty for love, empathy,. awarehess and his- .~
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" ability to communicate as a human being
with his fellow himan beings. (Lyon, 1972).

While we are-trying to bring together the cog-
nitive and affective ina total educational approach
for—-all-children ,—~we-must--remember—that—before

the culture’ as a‘wholc and the sclf conccpt of
the mdlvndual child.

The gifted child is cspccnally alert to the irrele-
vancy of his-schooling and may become even more
frustrated than the average chiid. In an unrespon-

programs for gifted minority group children can be
designeds the gifted among them need to be identi-
fied and® their special needs studied. Minority
* children ‘who are gifted need to be recogmzcd for
a'number of reasons*:. -

sive system, what special efforts can we expect for
the education of the gifted? We, need an ethnically

. compatible educational system which will provide

1. They are more dlfﬁcglt to identify than mem- .

bers of the dominant ethnic groups because
many tests and mcaSurcs are culturally
biased.

2. More .minority grfted students are alienated
by their educational experiences in a nonre-

sponsive educational system than are gifted .

students of the dominant ethnic group. This
is manifest in the high drop out rates of the
minority group. 4
8. Intervention strategres in general and educa-
tional programs in particular require a
more comprehensive sensitizing of instruc-
tional personnel to deal not only with the high
" potential of these youngsters, but also with the
different styles-of lifé through which they
exhibit these propensities. For example, we
need to develop methodologies for bilingual-
bicultural education. The natural strength
of the dominant language of minority group
members, whethcr linguistic'ally or_dialec-

. capltallzed on in the instruction of the child.
Furthermorc
given status in the school program as a means
of expression worthy of retention and elabora-
tion, both to preserve a child’s ethnic identifi-
cation and to provide linguistic alternatives.

4. If programs for gifted members of nondomi-
nant ethnic groups are to avoid the riti-
cisms leveled agamst many compensatory pro-
grams, they must' provnde for the leadership
of ethnically targeted projects by members of
the ethnic groups themselves. We submit that
the identification and cultivation of the inost

- gifted and talented members of the diverse

- ethnic groups would greatly facilitate the self

. ‘management of ethnic-destiny. The visibility

- .of minority lcadcrship would grgatly enhance

./ - : -

‘Representa;wes of the project staff discussed thzs list
before the TAG-Connecticut State Department of Edu
_cation Conference, Action Programs for the Gifted,
Talented, and Creative Child, New- Haven, Connectt’
:cut November«9v10 1972, : C .

the’ mother tongue must be-

for individual differences in children,
that will do the following:

1. Develop-early-identification tcchmqucs

2. Individualize instruction in 2 manner relevant
to ethnic minorities.

8. Promote cultural and linguistic pluralism
through the deliberate cultivation of the best
young minds in the community, so that chil-
dren in contact across cultures can benefit
from the strengths ini the other cultures.

4. Develop and implement a system of inservice
training for teachers, counselors, administra-
tors, and paraprofessnonals which wr,l make
them sensitive and - responsive to the needs of
youngsters and enable them to use and adapt
relevant curricula. .

5. Recruit, | train, and retain minority group
members in positions of power in education
and other fields of creative endeavor.

In The Gifted Child in the Elementary School
(1959), James J. Gallagher discusses the usefulness
and limitations of the wvarious procedures for
identifying gifted children. Using only teacher

a system

ally diffebent Hldienysa8d:children with motiva-
tional and behavioral problems A US Office, of
Edudation study ‘discovered that teachers. fail
to identify about 50% of the gifted, while thdy
erroneously inclyde others who are merely well
dressed, polite, and dbedient. Barbe (1964) found
that teachers, fail to norinate 25% of the glfted

Clearly, informal methods fieed supplementing. .

According to Gallagher (1959), individual intel
ligence tests are the best identification method, but
they are expenswc in their use of professional time
and services. In schools with limited psychologlcal
services they are impractical. Moreover, much

.criticism has been raised against using intelligence

tests, based on middle ¢lass knowledge and values,
with minority group children (DeAvila, 1972). )

Gallagher (1959) considers group intelligence
tests’ to be generally good. for screening, but these
measures may not identify those potentially gifted
students with reading difficulties, emotional or
motivational problems, or what he calls cultural
impoverishment. Educatign of the Gifted and
Talented (Marland, 1971) reports that the. more

e, -

Ty

"highly. gifted areactually penallzed by group,i mtel- o,

“obscx‘vatlon-"we*of;cmmlss-u‘nderachlevers~cultur———-“—-—
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ligence tests. Achlcvemem test batteries will not
‘identify the underachieving child who. is noncthc-
. less_exceptionally bright.” Achievement tests are
. typically constructed to measure breadth of knowl-
edge — not depth of understanding, comprehenswe
knowledge or knowledge transferable across situa-
tions. Creativity tests; Gallagher feels, do show
. promise of identifying the divergent thinker who
may be overlooked on the intelligence tests, but they
may be too narrow| in scope to be used without
being supplemented by othér measyres.
The tests presently used to identify gifted and
. talented youngsters are biased in favor of the pépu-
lation for which they were devised (Bernal, 1971,
1972) It also seems that the greater the loading of
these tests on general mtelllgence the greater the
likelihood of bias against nondominant ethnic
groups (Kleinfeld, 1973). Rarely has a test of intel-
lectual potcntial been written for and standard-
ized on a ‘group of minority children. Test pub-
lishers and psychometrjsts have failed to fully con-
sider the cultural and lmgulstlc differences of
minority group children when constructing, pub-
lishmg, and admmistermg these tests or interpret-
- ing their results. -

An analysis of the content and format of items
used in many of the traditional IQ_ tests suggests
that many of these tests are measuring something
other than that for which- they were designed, at’
"least when they are applied to children who are not
of the same cultural background. For these per-

lack of a concise “consensual definition (ORI, -
1971) has often been a stumblmg block to research o
on giftedness, The leaders in, the field, however,
are becoming increasingly aware that identifica-
tion proccdures that screen or bar participation of
minority students in programs for the gifted have
to be recopsidered. The proccdure should stress
a search for talent. The question should not be
whether minority students obtaiit a certain high
score on mtelligcnce, achievement, or creativity
tests which_are appropriate with Anglo popula- '
tions, but, whether there are indications — perhaps -
taken from real life” and reflecting the marks of
intelligence fostered by their respective ethnic
communities — of their true potential for cognitive -
devélopment and the acquisition of functional bi-
cultural skills. If talent potential is to be identified, |
better strategies must be found for accommodating ‘
test .related linguistic and culwral differences |
between ethnic groups in general, their differential |
readiness to take tests (Bernal 1971), and their |
exposure to test content in particular. Also, profes- |
sionals are beginning to understand that intel” |
ligence can be defined differently from culture to - ‘
culture (Kleinfeld, 1978)—a matter ‘of great |
moment to Mexican Americans who must live in
two cultural settings.

Passow (1972) wrote that

giftedness and talent have always had a social
-referent—those " abilities that are identified R
"and developed are those that are valued by .

) sonis, the tests—are also Tieastures of socialization

*  and language (Zirkel, 1972), productivity or level

of aspiration, experience or specific leaming, and

endurance. Psychometricians fail to take into con;

‘sideration some of the differences between middle
class Anglos and most minority groups:

1. Minority group children ‘as a rule do not
e ) speak or understand the language or dlalect
Sicow oo .ofsthestesti o - L el

‘.2 Thcy have not 'had the opportumtles to

, learnmg) necessary to pass the tests.

v " '8, Their cxpcrlcnccs have not predlsposed them
' - to testing situations-and they have not devel-

c oped test taking strategies. . /

*. ", . 4. They have a different cultural background

ST (Méreer, V19715 1972: - DeAvnla,
R -7/ A e .
Not only are many "of the identification measures
.%;- . methodologically controvcrsnal and controvertible,
.. nf".,bw but.also as will be_seen, in.a subsequent section_of.
rn thls arucle even the expcrts have difficulty agree-

\on a test. bascd,: definit;on of glftgdness. Thls

of the IQ tests for noé@g been acculturated
rnal,

_ - ~cross cultural studies shed light on other traitsor . .. .

e acquire, the knowledge (experience or specnf' c’

-w-t- .~ but-aré-penalized by- the socialization aspects -

»  the society—and-the child in the depressed .
area who is potentially gifted may be doubly /
disadvantaged for he lives in an environment
-that may be hostile or apathetlc to his parn- -
cular abilities. (p. 28). o SR

A . ~

Undoubtedly, a cross cultural study of giftedness
would serve to clarify the concept, much as other ™

atmbutes (Manaster & Havnghurst 1972)
(s
Giftedness as Perceived by Mcx1can Amcxglcans

oy

Knowing that (a) thereis.no generally agreed upon
‘definition of giftedness, (b) the present methods of
identification are'inadequate in some respects for
all gifted children, but especially for the minority
gifted, and (c) gif edness as a construct or idea :
must _always- havesome sociocultural referents,
.we proposed to apprq,ach the. study of giftedness as :
perccwcd by Mexican: ‘American - parents, -com- - :
munity leaders, and students. Studies  done by
psychologlsts sociologists, anthropologlsts and his-
torians have.shown. that Mexican Americans. have
some unique socxal -and, cultural values (Ramigrcz

1972 Romano, 1969) It follows that Mexican

At
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Americans would also have some distinct behaviors
which are valued by the Mexican American com-
‘mupity and are therefore selecuvely rclnforced and
developed.

ceptions about gifted and talented children as well
as examples of behaviors which would, in the eyes
of those interviewed, be indicative of these traits.
A review of the interview responses led to the devel-
opment of a behavioral checklist, which became the
basis for the study described herein.

This report presents the result of an exploratory
study, a first step toward better identification
methods and, ultimately, toward the design of cul-
turally responsive programs for the gifted -child
of divergent background. Whereas other studies
have indicated that certain behavioral/personiality
traits are associated with potential giftedness, this
research shows that some of these traits are indeed
diagnostic (or differentially predictive) of this
potentiality, much as Meeker (1971) believed they
wquld be.”

~

“ ,
- foib;lness, Creauvuy, Talent: A Review

Giftednes§

An extensive review of the llterature has produced
a number of overlapping definitions of grftedness
creativity, and talent, and loose usage "has often
led to confusion. The traditional definition of gift-
edness has been a high score on an individual intel-
llgence test, reducing giftedness to an I1Q of-130 or

_higher, and indicating those children who would
be predicted to make good marks generally. As
other measures of identification were developed
-or came into vogue {e.g., teacher.nomination, high
achievement test scores), they were used to supple-
ment the judgments made on the basis of IQ alone.
. These measures, used singly or in combination,
have been mast typically used as screening devices.”

A second method of _identifying gifted children
has beeh to .enumerate their characteristics or
abilities, such as early reading ability, greater com-
prehension of the nuances of language, learning
basic skills in all subject areas faster and with less
practice, assuming responsibilities ordinarily
associated with the behavior of older chlldr;en com-
municating with unusually mature clarity in one or
more areas of talent, assuming leadershlp roles,
and exhibiting earlier social maturity.

Defining gifted children by ‘characteristics has
led to an expansion of the traditional definition.
Another factor which aided in- this exXpansion was
_the realization that other abilities valued by this
society, such as adaptiveness, creativity, and origj-

_nality were not belng assessed by the measures

G

commonly found in the IQ tests. Happlly “the

Py

O

. An. mtcnvu:wvformaLwasmdcvelopcdy to_elicit_per-...

- )‘

definmon offered in the so-called Marland Report -
(1972) has provided a base broad enough for a num-
ber of e_ducators

L4 l
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--Creativity- — -
Since creative thlnkmg is listed-among the possible
abilities or -attributes of the, glfted it is beneficial
to define creativity, especially since the term is pop-
ularly overused.» The relationship between intel-

- ligence and creativity has not been totally resolved,
and studies indicate that the relationships between
creativity and intellectual aptitude differ widely.
Through Guilford’s (1972)studies with his model
of intelligence, the Structure of Intellect, a number..
of tests have been deslgned to measure divergent
thi nklng abilitjes, which are generally considered
to require greater creativity than convergent think-
ing abilities. Components of particular importance
to creativity are sensitivity to problems word :
fluency, « ideational fluency, association fluency,
expressighal fluency, and spontaneous fluency and’
originality (Guilford, 1965).

Torrance (1966) defined creativity as the natural
human process which occurs when 'a~ person
becomes aware of a problem or an informational
gap. He begins to form ideas or hypotheses, then
proceeds to test and revise them, and, finally, com-
municates the results.

Emphasis has been placed on the usefulness or
socml value of these activities, The production of -
the creauve _idea is not sufficient to be termed

K‘“ “true creativeness. This must involve followmg
througﬁ on the original idea or lnslght, that is,
evaluating it and then developing it fully. Others
define creativity in terms of personality: (a) an
openness to experience, where the meaning of a

*  stimylus is extended beyond its immediate con-
notations, (b) the’ ability to evaluate internally

rather than by reference to existing external events,
and (c) the ability to toy with elements and con-
cepts, to juggle elements into impossible juxta-
positions and make them stick.

Gowan (1971) proposed a useful distinction and
a definition: A gifted child is one who has the

) potenual to develop creativity.”, Giftedness, he
stated, is [)otentzalzty, a rate of memal develop-

_ment, while creativity results in a product. Creati-
vity is behavioral and “can be seen and measured
in action.” By defining a_gifted child as one who
has the potential to develop creativity, Gowan
implied that the ultimate test of great 1ntellectual
ability is creativity. .

Although Gowan's definition of giftedness is in-
novative in that it links glftedness and creativity,
it still uses the IQ score as the basic criterion for
selection. Others notably Bruch (1970, 1971) and
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teria outside the realm of traditional screening. pro

cesses. Even though their emphasis and research is

on the black dlsadvantaged gifted, many of their
_ procedural suggestions can be used for the identifi
cation and development of gifted “children from

* other ethnic groups for whom IQ tests and similar
measures are of questionable valldlty or l0w edu-
cational utility.

Within minority groups the ldentlﬁcatlon of

. gifted children cannot be limited to a high score
on an IQ test. The assessment procedure must
inclade megsures which will indicate potential
for further, more rapid development. Before
desngmng these mstruments reséarchers in the
field of giftedness must discover the group’s values,
definition of talent, and productive goals, and the
kinds of abilities that would need strengthening for
. the minority gifted, to be able to function well in
" the world at large. Therefore, the criteria for iden-
fification should be specific to the values of gifted-
ness and talent held by the minority group. It
seems likely that .some of the’ ethnically based
measures would also be predictive of bicultural
success.

As Bruch and Torrance summarized the list of
special abilities of black disadvantaged .gifted
children, they found clusters around the general
concept of creativity. That is, thes¢ children
appear to “learn well creatively, to be innovators

+ and initiators and .problem solvers in their .own

" Torrance (1969), have proposed some selection cri-

1. Spanish spealung countries have not "devel.
‘oped a culturally based definition of gifted-.
ness, nor have they developed their own
verbal tests. Translations or adaptations of
verbal or nonverbal tests of intelligence and |

" creativity developed in the United States are

; being used. B

. The majority of the literature of giftedness in
the United States” is based on pyschologists’
or edudators’ ideas of giftedness, ideas which
are still tied to a score on an Intelligence .

. test. In addjtion, no works were found which
attempted to discover what the popular ideas ,
of giftedness or talent are in the United States -
or to document the value of these traits in .
A'merican society. The project staff concluded
that the manifestations of giftedness in these
definitions would be largely linked to fields
requmng high verbal or scientific abilities
and, in particular, scholarship. Talent, it was
felt, was most likely to be seen in traditional
‘art forms or éornposétions. - - lf

Community Input

*The .project was postulated on the belief that a
community, in this case the Mexican Americans
of Texas, can speak to the matter of intelligence.

It was felt that Chicanos recognize and can arji-
culate many traits, attributes, characteristics, and
capabilities of the truly outstandlng thinker and
performer among them.

SN culrutt_(Bruch .1972). Researchers.and educators. _-WIhuntemlew_S|tuanonepxoduces«descnpuons_oLm____
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are just beginning to consider such abilities for

ldentlﬁcatlon of glfted chlldren
Q

, Talent i - .
Talented behavjor 1is differentiated from overall
glftedness by an emphasis on singularit or circum-
saription of achievement. Stallings (1 72) defined -
talented children as those who demonstrate a, single
talent in one spemallzed area. McGuire (1961)

&

-+~ emphasized that talented behavior is both per-

sonally 3nd socially sngmfi'l_cant The ablllty,

whether natural or acquired, should be recogniza-
~ ~ble through performance (academic or artlstlc)

or products (scientifi cally ot artistically creative)
. « by peers and professionally qualified persons.

' . Gowan (1972) made another distinction: Gifted
students have high potential for verbal creativity,
whereas talented students have a high pqtential
for nonvcrbal creativity.

Methodology

A tross cultural literature survey as it related to
the gifted Spanlsh speaking child was undertaken.

* As a result two facts became clear.’
O ! .

P L /

.

particular behaviors that are cultusally valuable
and that are useful in dlsunguxslnng ‘the gifted and
talented child from the average chxld -

Method - .

Project field specialists worked with Mexican
‘ American barrio communities in three Texas cities
to determine how, glftedness and talent are per
-ceived. CRE .

2 l"

g_o
>

-

Instruments ";

* An ipterview questxon'nalre in English ’and Spanish

was developed by the project staff to gather data

on such factors as personal characteristics ofglfted

or talented children; -how glftedness is revealed in

the school, home and commumty, the relationship -
of glftedness to bilingualism; and’ the type of

environiient that best permlts giftedness in a child ~

to flourish.

During a 3 month period, 300 interviews were
conducted in the barrios of San Antonlo Austln,
and Dallas. -~

Two scales’ were developed An ad_]ectlval rating
scale and a behavioral ratlng scale., These scales
constltuted the basic i lntervnew fortparents
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'Sample C -

" “There were 108 bllmgual (Spanish/English) Mexi-
can American children tested. Of these, it was only’
possible to interview parents of 54 subjects in arder

. There were 35 males and 19 females in the}mple

v, e . .
= Test Instruments . e

The test instruments used were the Cartoon Conser- °
vation Scales developed by De Avila et al. (1972),”

"= the Torrance Tests of Creative Thinking, and the

o

Wechsler Intelligente Scale for Children.

——

L4

Results

>

Community Perspectzves S
Data from the interviews revealed that the Mexi-
can Americans in the sample did not make the
clear-cut distinctions between giftedneéss and talent
found in the professional literature. Rather, the
distinctions centered on habits, interests, and peo-
ple with whom they interacted. It appeared that to .
the Mexican Americans interviewed, for instance,
it is not sufficient to be * mtengent to be gifted;
a child must also ‘have verveand style.

The talented child, if he has had an opportunity
to discover and develop -his talent, exhibits a real
joy in it. He spends much of his time practicing *

often to ghe exclusion of othér activities and friends .

(“Ignores his friends to pursue talent”).
The talented child is .consideréd’ more active ..
than the gifted chlld Perhaps this is because of

A nalz'ses oquata

. The behavior ratings and the adjective ratings -
were used as predictor variables in two separate .
+ analyses. The pupils were divided into two catego- -
* - riesi"gifted and nonglfted The multiple discrimi: |
nant, procedure (using Wilks lamda index) was ;; »&:‘;.:,~
used to previde infofnation Yegarding the amou "i;};m

other slulls of social relatability valued hlghly
enough to be mentioned as characteristics. They
are sénsitive children, attuned to or at least aware .
"6f the needs ‘of others, “They are usually more
to_obtain ratings on their children’s behaviors. . Jequrmble_ani,scnsmym,mhexs.ar.onndihem_

v
*

1"Multiple discriminant analysis was used to,de-
termine if the behaviors studied could adequately
distinguish between gxfted and normal children.

t

of variance accounted for by the pre.dicto.
variables between the two groups. ; o

2, In addition to the multivariate dlscnmmani,g,r,e._,
analyses simple gnalyses of varidnce were carried.
out on the gifted and nongifted groups using each *
item of each of the two rating scales as a sepatate
dependent vanable

3~

e

Results. Gifted and nofmal chlldren in the sample
were rated by their parents on 43 behavioral state-
ments. It was found that the gifted pupils engaged

in the rated behaviors to a greater extent than'
nongifted pupils. Indeed, nine of these behaviogs - -
have the potential to be dlagnosuc of giftedness.

Ad]ectzve ratings. The adjective rating items, when

-~

the difference in thelr interests. Both the,talented
and the gifted child were described as “restless,
don’tlike to be daing just one thing.” '
Both the talented and gifted children are intel- N
ligent. Although “intelligent” was the most fre-
quent response given for the glfted most people
,felt that to be considered gifted ““a child must not
only have intelligence, but also common sense and

- --must-use- thenyboth'well o - -. *

. Both types of- children. are anulsluve zlways
asking questions. The talented, child is &speclally
interested and eager to learn -about the area or
‘areas in ‘which he is talented. They are_ not” “h&sl-
" tant tg show interest in.whatever they are good at.’
Fuithermore, the. glfted child "knows how to make
_it in the Anglo world.™ th regard to conversa-
tion interviewzes were divided as to whether the

~3

~ the g:fted child is “qulet "does not_try to attract

. attention.” In the dassr om 1t wa.s-?elt he might _

‘be overlooked by all but the most observant.
teacher.

Some gifted and talented chlkiren have lots of

. fnends others do not have mar{y for a number of

R rea,v,ons. ‘However, they secm ~to havc d)gell;ped

-children are rated as. -being more self corfident,
* moye'inclined to tell the truth, more independent,.
_ more curious, more creative, and as havmg better

_ optimal _ dlscnmmauon ‘betwecn  gifted. and _nop:

analyzed simultageously (usnng the 31 adjective

rating items as predictor items irf the multivariate

discriminant andlysis) did not discrimate between

the gifted and nongifted groups to. a significant

extent. This was probably due to the very small Y

sample (N 54).
Byt using a simple analy51s of variance on the .

adjectival ratings individually, it appears that gifted .

=

judgment and being, more expressive than’ non
gifted ¢hildren. ) . ‘ PO

4 » =

Dzscusszoﬁ of Basic Analyses

" The. multivariate dlscnrmnate analysxs of the 43
glfu:d and talented are talkative or not Many said .

behavioral item rating scale yielded a significant_

 differénce between two groups. The multivariate

analysis was only sxgmf;cam Jor the. behavioral
rating scale. It is interesting to-note that standard
criteria: for giftedness such as good grades’ and
language faghty dld not contribute heavily to the

gxfted
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, Conclunon

* groups,

-

As is stressed,in the US Off ice of Education’s pub-
" lication Education of the Gifted and- Talented
(1972) and throughout this report, not enough
concérn is given to _the .educational needs of gifted. .
and talented children and, because of the scarcity
of reliable identification measures, cven less is
given to. gifted, minority. group children. The
paucity of fesearch on minority gifted children,
cspcaally Mexican Amencan gifted children; has

. %‘%o been noted. The-importance of a study of this

ture, which sought to determine a community
perspective-on giftedness and also to use observable
behaviors as indicators of giftedness, is evident.
It u{éccssary to stress, however, the cxploratory
naturd, of this study. It is the “first cut™ at develop-
ing (a) a cultural-community-based definition of
giftedness in Mexican American children and (b) a
mea-ure for identifying Mexican American gifted
children using behavioral statements.

The behavioral rating .scale did differentiate

between the gifted and nengifted groups to a sig-

nificant degree. In other words, parental ratings.
on the basis of observable behaviors alone serve to
‘differentiate potentially gifted children, Since indi-
vidual items on both the behavioral and adjectival
rating scales also chscnmmated between the two
the resuls give an- Jnaicahon “that the
approach. is worthy of furthei"éretcarch not only
for_minority.groups i gefieral but for the domi:

nant ethnic group as well. Slrmlar studies should
Be mounted in othér areas of the Southwest, rurat
-as well as urban. Such studies would reveal the’dif-

ferences as well as the commonalities in the percep-

tions of Mexican Americans on what giftedness is

~_all'about, what kinds of behaviors reveal giftedness

or j)ottnnal giftedness, and what kinds of gifted
behaviors are valued socially. Additions to and
reyisions of the rating scales would also make them
usable, and reliable for - Mexican Americans in
other parts of;the country.

Altheugh univariate and multivariate discrimi..
nant analyses wert run on these data, other
of analyses ¢ould alsa be done. With a Iarger sam-
plé  and randomlzauon of the sample, future
researchers tould do factor analyses of items in
order to deétermine which variables define gifted-

" ness for this population. Relevant items could be.

combmed in a manner which would weight each
item optimially in order to make this dlagnons
more accurate. If a tross cultural. dwgn were 'im-

o ‘plemented, comparisons between or among groups

would be possible. The proféssions might also be
able to see how closcly psychologically . denved
views of giftedness' afe related to the lay public,

" If the'same- or stmllar testing” mstl%:ments are uscd

*~

in future research, an’ analysis within the gifted.

group should be  -undertaken. Thote ~children
sclected for performing well on the WISC Verbal
could be-compared acros behaviors with children

selected by the other tests.° Also, the use of Tating

~ ‘scales should be expanded to include the percep-
tions of teachers and other _community members,
both adults and adolescents, and developed in a
manner which would yield valid results regardless
of the ethnicity of the rater. Such protocols may be
profitably administered at séveral times during the
early, elementary years in order to monitor the

. behavior of children selected as potentially glfted

(

’r

and to 1dent1fy “late bloomers.”

Again it is important to underscore the idea that
glftednw may refer to a whole set of characteris-
tics or behaviors, not all of which need be present
in the typical behavior of‘any one person. Indeed,
some of these attributes may seem contradictory.
It is probably more accurate to say that patterns of
traits are the key to.understanding gifted chil-
dren, although there may be some common traits

. in the group as well. The commonalities and pat-

terns of differenges (types of giftedness) that may
uitimately emerge is still an empirical question,
one which may be amenable to cross cultural
investigation. .o
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Training Institute on the Gifted and -

Present, and Past -

- . -

Talented A Sketch of Its Future, ]

-

I?)ag\s. Sato, Wayne P. Wilson, and Winifred Luché

THE special needs of gifted and talented stu-
dents have seldom been fully acknowledged,
but in the past few years efforts have been greatly
increased not only to recognize these needs but also
to provide for them. The creation of the Offi¢e of
Gifted and Thlented in the US Office of Educafion
in January 1972 demonstrated federal concern for,
and commiurent to, this often overlooked minority.
In August 1972 the National/State Leadership
Training Institute on the Gifted and Talented (LTI)
was established “to upgrade supervisory personnel
and program p{anmng for the gifted at the state
Jdevel.” An i 1mportant feature of the LTI is its sup-
port and promotion of a comprchenszvc view of .

L

what it means to be gifted or talented. Operation-
Tally, it views gifted or talented as those who excel
consstcmly or show the potcnnal of excelling con-
sistently in various areas of human endeavor: aca-
demic, creative, lu,ncsthctlc (performance skills),
and psychosocial (relational and Icadcrshxp skills).

The Future: LTI's Educational Action Teams

In the future a new directjon and majot emphasis of
. the LTI will be the formation of educational ac-
tion tems, which will operate in three selected set-
tings —rural, urban, and suburban. LTI's aiready
' 1\i;'cll established concept of team organization will
be transmitted here to one of an “inside-outside”
team. The outside professionals will represent such —
“fields as identification, program alternatives for _
the gxftcd /talented, program cvaluanon teacher
training, budget and.finance, communications, .

“ and public relations. The inside members of the

jeam will be individuals such as superintendents,
assistant superintendents, board members, prin-
cipals, curriculum consultants, counselors, psy-
chologists, teachers, parents, and_students. The
c%ucauonal acnon tcamsﬂvnll funcnon in the areas

P . \

.
-

/ [
-t «

. of planning, operating, and cvaluatmg specxﬁc
* programs. Such a team, designed with inside and

eutside members, will have a long term involve-
ment as contrasted with pneshot consultancies. The

* outside group will not be permanent but instead

will help find: and develop the local resources re-
qulrcd for advancing and effecting changcs in the

program:
. The tcarmconcept to prcparc and draft a written

plan has proved effective in LTI’s work with states, -

and the LTI believes it can be applied to other

~publics. As thesstates implement their plans, the

LTI will carry the concept of team planning into

_still different-areas.(such.as standard. metropohtan—

|
.
l

stausncal areas).

The Present ad the Past: LTI- Sponsorcd
Institutes and Mc«mgs

In detailing thie pllght of the gifted and talented,
.the USOE Commissioner’s Report- to Congress
(Education of the Gifted and Talented. Report to
the Congress-of the United States, 1971) listed only
22 statés with legislation to provxdc resources at the
school district level for service to the gifted and the
talented. The report pointed out, moregver, that
even this figure was too high, for in many cases
such legislation merely represented intent. In- addi-
tion, other programs, which had potential fot pro-
wdxng services at the local level were often severely
%hmdcrcd by funding priorities, crisis coricerns, and

inadequate personsel. ,

The managers of the LTI havc dxrcctly addrcs-
sed themselves to the problcms concerns, .- and
needs documented. in the 1971 Commxssxoncr s Re-

“port. To pursue its goal of asslstmg states in im+
proving, planmng, and. fraining pcrsonncl, the
LTI has. engagchn,thesc specific ’;ctmnq, -

»
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° Formulatmg and initiating state and regional
tearn ‘Activities involving planning and program
development for the gifted and the talented.

‘. Marntarnxng 2 communication network among
the ‘central office of education, regional offices
"~ of education, local educational : agencies, parent
groups, and the private'sector. _ .

. Tralnlng selected individuals at regular training
institutes or workshops.

® Developing documents, publxcatxons, and media

products on the gifted and talented which. are
disseminated through workshops and institutes.

® Increasing public awareness and knowledge
about the gifted and the talented.

Funded by HEW/USOE through Education Pro-

fessions Development Act (EPDA) funds to the
- Office of the Superintendent of Schools of Ventura
County (California), the LTT has its headquatters
il Los Angeles. Irving S. Sato is its full time di-
rector. The Executive Advisory Committe¢ makes
recommendations for the operation of the project,
and the Executive Director of LTI is David M.
Jackson at the LTI Reston Virginia; office. Dr.
Jackson also serves as Assqcxate Director of the
ERIC Clearifighouse ‘on Handicapped and Gifted
Children at the headquarters of The Council for
Exceptional Children (CEC).

. The LTI has thus far focused much of its effort
on its summéf and regional leadership training in-
stitutes To date, the 2 week summer instjtutes
(Squaw Valley, . California, July 8-20, 1973; wil-

[~ —mington, Norch’ Carolina, June 23 ~July '3, 1974; "

+ Aspen, Colorado, July 7-19, 1975) have trained
five-member tedms from ‘each of the 15 to 20
participating staies each sumither; at two regionl
institutes (Deadwopd, South Dakota, October
1-6.+ 1974; Dedham, Massachusetts, October
15-19, 1974), the LTI has worked with a total of
16 teams. In July, 1975, in Aspen, Colorado,
the LTI sponsored the largest of three summer
institutes Provisions included =a full 2 week pro-:
gram for those state teams not yet involved in an
institute; a week for those who had ‘attended, the
regional institutes; ‘and H’week followup for
earlier summer institute pamcxpants Ta date, 48
state teams have been trained. <~ ¥ .» ’

At these ‘leadership training institutes, the five
member teams have the opportunity t&' examine
carefully the education” of ‘the gifted and talented
and to draft a plan to initiate and/or i improve edu-
cational programs forthe gifted/talented in their

geographical areas. Because team members\wor?k
together on the plan, they develop a sense—of
achxevement and reinforce thexr self’ esteem, neces-

- ' sary preréquisites for the next step of xmplementxng
- the Plan. Each of the summer and regnonal insti-

tutes has had as its primary focus the complenon ‘of
a plan for gifted education.. To assist the’ partici-
pants, the LTI distributes specially prepared train-

1ng materials and provides the opportumty for ’
interaction with nationally recognized expertsinthe

education of the glf;ed/talented federal and state
officials, fellow summer institute participants, and
gifted students. Pertinent and current printed ma-
terials, tapes, filmsttips, and films afe also made
available for examination and research dunng the
institute. Thus, _ participants take an -in-depth
plunge into, gifted/talented education through
media, seminars, workshops, symposia, and dis-
. cussion groups.

In its initial stages of development the National/
State Leadership Training Institute on the Gifted
and Talented decidéd for several reasons that
a five member team approach would provxde

" the best use of available resources to produce maxi-
rhum impact - at the state level for gifted and
talented pupils. First, diversity of input could be
generated by the varied perspectives of teachers,

« parents, -administrators, and others with specific

and varied experiences in decision making proces-
ses. Second, by concentrating this diverse energy on

a specific goal (the development of a state plan),

maximum leverage could be obtained. Third, by

aﬁ'ordlng team members a shared work experience .

intraining sessions and workshops, a higher degree
of ownership in the development acceptance, and
implementation of the team’s product would be de-
veloped, Thus, team: members Wwould be more
likely to -follow up on the results of thexr efforts
when they return to their respective states because
of the sense of respons’xbxhty and commitment -

"which they have developed toward each other and

the plan.

The development of a state plan is policy plan-
ning, not decision making.” Decisions are left to
decision makers—in this case, state level educa-
tional -administrators and. legislators. But.when de-
cision makers are. presented with a cogent rationale
for .gifted, education and viable proposals for
action, things are more likely to happen.

Representatxves from 19 states and territories—
Alabama, American Samoa, Arizona, District of
Columbia, Florida, Guam, Illinois, Maryland,
Massachuset{s, ‘Minnesota, Nebraska, Nevada
New Jersey, Ohio, Oregon, Pennsylwania, ‘South
- Carolina, South Dakota, and Texas—attended the

first natiénal sumimer institute in Squaw Valley, ‘

California. The evaluatmns indicated that the in-
stitute strengthened and expanded within the states

-~ the nétwork of individuals committedto gnfted and

cation. From Squaw Valley, oné re-
gional and 19 state ¢ developed.
The second summer institute An—Wilmington, .




.

.- w. North Carolina, included participants from 2]
states— California, Delaware, District of Coluimbia,
Georgia, Idaho, Hlinois, Iowa, Kentucky, Louis-
iana, Maryland, Minnesota, Mississippi, New
York, North Carolina, South Carolina, Tennessee,

e ! e
T, . .
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mxdwcstcrn state built on its cxpcncnces at the ﬁrst
summcr mstltute and raised $29 000 in foundatlon ’
Junds to set up a series of statcwxdc mini-institutes
on the education of the ‘giftéd/talented for 1,800

teachers.

Vlrgmxa Washmgton West Virginia, Wisconsin,
-and Wyoming —one city (Los Angeles), one foreign
country (Canada), and the
Dependent Schools European Area. Thirteen state
plans, two rchonal plans, and two local district
plans were written. As-in‘the evaluation-of the first
institate, the second summer institute was seen as a
significint effért in strengthening the gifted/
talented movement.

Both rchonal institutes—in Deadwood, Sonth ’

Dakota, and in  Dedham, Massachusetts—were
phases 1 and 2 of the usual three phase institute

program. The teams drafted posjtion statements.

and plan outlines and Teturned to their states to
write or refine their plans. Regional institute par-
‘ticipants attended the phase 3 portion of the sum-
mer institute in Colorado; July 13-18, 1975.

Teams attcndmg the Deadwood Regional In-
stitute were Arkansas, Oklahoma, Montana, Kan-
sas, Colorado, Utah, North Dakota, and Indiana.
At the Dedham Institute, there were teams repre-
senting Missouri, Maine, Rhode Island, Virginia,

Puerto Rico, Tennessee, Massachusetts, and the )

city of Boston. According to preinstitute ques-
tionnaires, rcglonal institute participants attended

_initiate gifted/talented programs, and on how to

" evaluate such programs. They were interested, asis

the LTI, in extcndmg the overall definition of
glfted/taicnted and in identifying students in
the various categories of giftedness. Participants
“generally felt their basic purpose was fulfilled.
) State teams in attendance at the Aspen Insti-
©  * inJuly, 1975, who had not participated in previous
” institutes were Alaska, Connecticut, Hawaii, Ken-
tucky, Michigan, Mississippi; New Mexico, Ohio,
and West Virginia. City teams froth New York ahd

Los Angeles also participated. Evaluation results -

" obtained by Elsbery Systems Analysis, Ltd.,
o Flushing, New York," indicated a strong corre-
.~ spondence between the objectives of the institute
and the cxpcctanons of the participants. Requests
for followup services cmphasnzcd the need for
> regional, state, and local training institutes, a need
which will be addressed by.the Education Action
Teams previously discussed. -

“Benefits Derived from Institute Participation’ .
Many states havc bcncﬁttcd from the rencwed

vigor of institute participants. For example, one

United States

Lo as the of a
the sessions to get ‘more information on the goals ~ . The Western Exchange” was the theme of an

— - — and-objectives-qf-the-LTI; on how to- dcmgn—andr -

-with gifted education: The director of gifted/

_ counties. Funded under Title-V with $10,000 set
. asndc for each institute, .the 2°week institutes will

>, .
. . -
4 Ve

South Carolina . -

South Carolina has legislative suppqrt and funding
of $105,000 to develop, thiree_model programs on,
gifted cducatlon during fiscal year 1975, The
model programs are stimulating development of six
additional gifted and talented programs within the . .
state. The state board of education will ask. the —
legislature to double gifted/talented funding in fis:
cal year 1976. ,

Since A:F.m 1974, James Turner has been full
time consultant to.the South Carolina Department,_
of Education-on gifted/talented programs. Since.
July 1974, Mr. Turner has also been coordinator of
a 10 state Title V project to develop special pro- .
grams for gifted and talented youth.

* A course on gifted education'has been added to
the education curriculum of the University of
South Carolina. Other state accomplishments in-
clude the South Carolina Conference on Gifted
Education in June 1974, and a second “conference
héld March 5-6, 1975. . )

. ¢
Névada

-

-

interstate' workshop hosted by Nevada (in coopera- .
“tion with Arizona, California, Tdaho, Oregon, and™
Washmgton) in Las Vegas, November 13-15, 1975.
An estimated 3,000 teachers, administrators,
parents, and léaders in gifted educatlon attended
this cooperative conference.

Nevada has developed a state plan for glfted and
talented education. Thé program has been fundcd
by the state legislature for $275,500, with $14, 500
allocated to each of the 19 gifted/talented units..In_
the fourthcommg ﬁscal appropnatlons $16, 000
per gifted7/talented unit has been requested.

The Umversxty of Nevada at Las Vegas offcred a
new course in glfted/talented ‘education this past
summer. .

-

Maryland-

As a direct result of the national summer leader- “
ship training institute, Marylanid has added. a state
board member, Ellen Moyer, dijrectly concemcd

talented programs, James Fisher, is currently, plan- . ¢

ning 24 summer/institutes for each of thc Maryland

- A
“give_participants the opportunity to write plans for

: . ' /




-

ey e e

Iowa S

! Thc ffrst Maryland Confcrencc on Gifted Educa-

) “.Anon was held in November 1974. Additional
" meetings included a state funded planning work-

shop on reading for the gifted/talented (June

2-4, 1975) and a 2 week workshop on the arts.and

humamtxcs in Summer 1975.

The state plan, written and revised at the last
two national summer institutes, has been submitted
to the state board for approval. A bill is pendmg in

“the Maryland lcglslaturc based on the contents of

the plan.

¥
o

.On November 14, 1974 thc Iowa; Board of Public
Instruction: accepted the state plan on gifted/
talented education written at the 1974 Wilmington
institute. In Decéember, at a statewide leadership
dcvelopmcnt Jworkshop (gifted/talented educa-
ﬁ) participants mct .with _the. director of cur-
lum and the spécial education. du‘ecjor of the
University of North Towa to focus. on improving
teacher training programs.
The Iowa Conference on the Gifted was held

. March 24-25, 1975 LTI consultart SandraKaplan,

gifted program consultint to the Inglewood Uni-
fied District (California), was the featured speaker.
lIowa has established 15 regional educational
‘units to replace its earlier county system. One
g1fted/talented consultant will'.be assigned. to
each unit, beginning with the opening of thc 1975

-

ams for-590 glfted studcnts in- Anzona Dur-
ing the 1973- 1974, school year, four more districts
were-added to include 794 students. This.) ycar 42
Arizona school districts run gifted programs for
4,169 students. Each district submits a proposal for

a program, and each approved program is fundcd

at $50.per year per identified-child. '

Statewide awareness conferences were held in

January 1974 (attendéd by 139 teachers and lead- .
ers)-and February 1975 (with .an attendance of
250). Another result of the LTI summer institute
has been the formation of a new parents’ organi-
zation, the Arizona Assocxanon for Gifted and
Talented. . !

-

i

* Louisiana

Louisiana has allocated $159,636. to. the salancs of
22 teachers of gifted and talcnt;d In addition,
four such teachers arg supported by local funds.
Thc first Lqumana Conference ‘on the Gifted,
ﬁnanced by Title V' funds Was held january 30-31,
1975, and was attendcd JJy 500. educators and ad-
ministrators. .

Current projects include a task force to work
with each parish (school district) and with colleges
and universities on behalf of gifted education;
orgamz)ng parent-teacher groups statewide, under

Louisiana Organization for Gifted' and
Talcnted and Project Satellite, designed to team
local hlgh school students for 6 to 8 weeks of learn-
ing experiences wuh special projects. The full time

chool-year:

Alabama
Although there i is no 1mplcrpcntatxon of the state

plan for the education of the gifted and talented in ~

Alabama, aspects ‘of the plan have been incor-
porated into some giftéd programs. The first Ala-|
bama State Conference on the Gifted, ded

under Title V, was held February 6-7, 1975. This
_has generated intetest in the gifted. There have

also been four television' interviews of gifted/
talented leaders on the three major tclewslon net-
works aired in Montgomery.

.. Five Alabama resource persons were invited to
'prcscnt matcnal used in Alabama programs to

_ participants; at the Gulf Coast TAG Conference in

New Orleans, March 12-14, 1975. Currently, there

" are 45 state supported Eeachcrs “of the gifted/
. “talénted i in "Alabama, Anothcr statewide workshop

for teachers, admmlstrators, and leaders in gifted
cducanon -Was ‘held in- M_ay*l 975. -
. M - b

A rzzona

Don johnson is a full time consultant on gifted
cducauon for thc state of Anzona In the 1972

. A state.association _has. been formed, titled the .

state—consult or—gifted—and—talented,—Lillie
Gallagher, has-been locating interested persons to

work with the students under this project; 12 stu--

dents are now involved. Two parishes have applied
for Title.III funding of gifted/talented programs.

Mississippt

A Special Education Bill enacted in May 1974 pro-
vides funding for teachers’ salaries in gifted/
talented education in Mlsslsslppl ‘There is "a state
level 18 member committee on gifted and talented
education and two Title III gifted programs’
operating within the state.

The Umvcrs:ty of South Mississippi offers a mas-
ter’s program in the gifted.area, with 18 quarter
hours of glftcd education courses above the B.A.
level. The university also ran a career education
" juntor high summer enrichment program in 1974.

" Mississippi  Association for thc Talcntcd and
Gifted (MATAG)

Nebraska

By 1973, Nebraska. had cnjoycd»thc support of a
statewide parent-cducator auocxatxon for the gifted

64.
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1973 school year, thcrc -were Iour tchool dlsmct
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_.and maintained programs in 13 comfnunitics.':By " school population; 150 gifted students have been i
establishing priorities for Nebraska’s needs through identified. The program is funded by the state for o

a written state plan, the following goals have been $100,000. Parent groups are sponsoring enrich-
accomplished: oo : ment programs, in cooperation with local schools,
¢ A Midwest Regional TAG conference was held" and currently serve 90 students.

in Omaha in February 1974. In conjuction.with Inservice training +has been .held in the county

TAG, there was a reconvening of the first where t.he g?f“?d program operates. Preservice edu- |
. leadership training institute, . cation is being roxcgou,atcd with Portland State Uni- . ‘
- .5 ) N . . . versity and Lewis and Clark College for prospective -
evehteen regiomal inservice sessions were con teachers of the gifted/talented! L, -
ducted by Diane Porter Dudley, Nebraska con- B & : ) - % B
_ wsultant _for tl:le'»giftc'd, for approximately 100 Summary of Staté Reports ) .
'cducators during the fall 0“924' . . The future, past, and present of the leadership =
. ThrcF colleg?s ha.ve added special furrlculaf training institutes reveal that the original vision in
¢ o'ffermgs d‘""}g e‘fh" summer or regular ses- which the institute was conceived has nowtaken
. sions for teaching gifted/talented. shape in the lives of gifted and talented children.
® Nebraska has developed an educational tele- Moreover, a different and unusual concept of
vision program for the gifted, Kaleidoscopic organizing efforts on behalf of these children —the
Kapers. . : " teamn approach —has been validated.
* The number of gifted programs will triple from . In states where plans haye been .Written,
the 1973 figure during the 1975-1976 school approved, and implemented, full time consultants -
year. T - have been added .to the state education depart-
® An extensive library of information and inser- ments. In these states, there is an expanded aware-
vice materials have been deve]opéd' , ness Oflhe needs O‘fN[;éd and talented students.
*- Two local school districts and orie educational ‘ . ;
service unit have added a consultant for gifted to. The Present and the Past: LTL's.Effortsto
their staff, 1 o Involve Key Publics
* Nebraska hosted eight Exploration Scholarship As the corg of informed and motivated educators
* winners, and a 15 year old from Kearney, and administrators in the field of gifted/talented.
. Nebraska, went to England on the same pro- grows, the LTI car .direct its attefition to more
gram. . - : . specific geographical areas. From 1972 to the pres-
. . - ) ent, the LTI has made presentations or othériise
. Washington T T T e e Hicipated i many workshops—and-state-and-re-——
Donna Tahir is full time consultant on gifted/ gional gifted/talented meetings throughout the |
talented for the state of Washington. Currently, country. In this participation; the LTI has aimed |
the Washington budget for gifted and talented at increasing awareness,” extending 'cooperation, |
education is $928,000. N ' sharing its expertise, and making issues related. to |
There have l;ccn three statewide agvarehess con- gif;cd and talented more visible. As the state plan- . |
ferences, two of which were state funded. In July ning teams returned to their states from summer ‘&
" 1974 a _Eonference acquainted [eachers, dccisioh- and regional institutes, many scheduled sta—?_évidc L
- rnikérs, and leaders with the pilot studies included - 2warencss meetings as called” for in their_state
: in -the cdmpleted state plan. In November 1974, Blans. In 1974 alone, the LTI made awareness pre-
the second state funded conferences Rainbow of sentations or was otherwise directly involved imvat *~ ~ ™
Giftedness, focused on the culturally-different. In least 11 statewide and 7 regional/national €on-"
November, a third statewide conference was. spon- ferences_and workshops. During the initial four
> sored by the parent members of the Northwest months of 1975, it participated in si% statewide and
Gifted Child Association. . six regional/national meetirigs. ‘ .
. . - . ’ In addition to these cooperative efforts, the LTE
v Oregon - - - ) . planned. and. conducted the first National Con-
. A statewide: gifted conference wag held in Orcgon ferenge on Disadvantaged Gifted in Ventura,” Cali-
on January 9, 1974, sponsored byxfe state depart- fornia, March 24-25, 1973. The conference, -co-
‘ ment of education. Oregon is planning two future -~ sponsored by the Association of California School
.conferences in-October 1975: The first will be on Administrators _and Ventura ‘Gounty _Schools,
. programs for able and gifted;/the second will be a brought together 25 nationally known experts in .
"TAG regional, meeting. The first gifted program’ small group work Sessions. As a followup to this
£ “has begun- in a county ’with one-fourth of the. conference, the LTI ’cosponsoréd witl} Ventura
,0 hd R . . 65 . ’ .
6.3 : v N
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, County Schools two stadvantagcd Gifted Teacher

~AInstitutes in carly 1975. With a theme’ ‘of “Promis:
l;hcse msutuws offcrcd Ecachcrs
‘and teacher .trainers (cngagcd in either prescmcc
or inservice training) the opportunity to participate

tional agcncxcs need from. th; LTI durmg the next
phase of its operation and.(b) long range and short

of LTI service: (a). What state and Iocal educa o

range plans. for tcachcrs/lcadcrs of the glftcd and’ .

talented. The overarching problcm facing those

P

how

e

PS—

_in gcnon-onented workshops .and seminars con-
ducted by clasroom teachérs from throughout, the
nation and by leading experts In this field: "Con,
sistent with its policies of encouraging participants
to think more broadly; the LTI looks upon the
term disadvantaged to include those who ‘are eco-
nomically deprived, culturally different, female,
rurally situated, handicapped, or underachieving.
Following the first summer institute, there was a
large number of requests for meetings for parents
of gifted/talented. Recognizing the value of the
interest and support of parents in effecting pro-
grams for the gifted/talented, the LTI has not only
maintained communications with appropriate
professional orgamzauons and agencies, but has
also worked in cooperation with many parent
groups. For instance, it sponsorcd two parent-
administrator-board member (PAB) confeiences,
involving local educational agencies. The PAB

conference task force suggested that the LTI .

should not work solely with parents, who might
pressure local school boards and administrators
and lead to resistance from school district decision
makers, but that the LTI should study working
with teams of parents, central school administra-
tors, and board membhers within local school dis-
tricts. From this suggestion, the two PAB con-
ferences, evolved: At Columbia, Maryland, March
9¥3 1974, 15 local edycational agencies from five
states participated; at San Dxcgo on April 27-28,
1974, 16 educational agcncxcs from six states
attended. - B

In its cogperation with other agencies, the LTI
.. follows a basic formula: federal concern, state con-

. trol,wand local. involvement. One major concem<~ .
is to avoxd dupllcauon by concentrating on.

‘complementing existirig efforts in the field. Thus,
the LTT works closely with the Office of Gifted and
Talented, which is the .federal expression of
national interest in the gifted/talented; the ERIC
Cléaringhoiise on Handicapped and Gifted Chil-

* dren, the fcdcrally finded information source for’ ’

profcssxonals in the field; and others (statc edu-
cation, agencies, ' professional organizations, and

* parents) who aré on the front lines of glftcd/

_talented edpcatlon

At the LTI Input Seminar, October 24- 26.

1974, in Des Plaines, Illinois, a.group of educators

. and leaders i glftcd/ talented education from state

"~ educational ; agcncxcs, “local “educational “agencies,

) and coﬂcgcs and umvcrsmcs met to assess two areas

wirking in gifted/talented education, defined in_
the final tpaper by co-facilitator Robcrt Kcllcy,
“lies in the realm of dcvclopmg and maintaining a
philosophical commitment. Strong
groups of educators, legislators, and laymen can
demand the necessary support systems, but without
such broad and’ strong support, efforts'on behalf of
the gifted .. . . remain. , . inadequate.” Seminar
co- facxhtator Jamcs Gallagher said, “There is a
strong desire to supplement the positive results
which have emerged frém such [leadership train-
ing] institutes by strengthening the general pro-
fessional base of glfted education. . .”.The LTI

w
x

will continue to press in the areas of stimulating =

public concern and awareness.

Pu%bhcatlons and media have played prominent
roles in the LTI’s dissemination of information to
key publics. The LTI has cooperated with the
EhR}S Clearinghouse’ on Handlcappca and Gifted
CHildren, especially in the preparation of pubh
cations for the summer institutes. Effecting Change
and The Gifted and Talented: A Handbook for
Parents are being contmually ‘upditéd”and ex-
panded. The final versions of two other manuals,
The Identification of the Gifted and Talented and
Providing Programs for the Gifted and Talented.:
A -Handbook, are now in their fourth printing. -
Developing a Written Plan for the Education of
Gifted and, Talented Students (second working
draft), preparcd in coopcratlon with Ventura

County Schools, is also in its fourth printing. The |

N/S-LTI-G/T Bulletin, which was origirially in-

tended primarily for the summer institutes, is now

published monthly and contains summer msmute
followup news, pendmg federal and staté actioh,
" and pertinent information about. peopTc, studies, ~
Tpolicies, and programs. In addition, the LTI has
prcpared magazme articles and news releases. deal-
ing with various aspects of glftcd/ talente J educa-

“tion. \,~ R

« The Leadershlp Trammg Insmute has also been
acuve In‘other areas of media production and dis-
semination. In-cooperation with the Office: of -the
Supcrmtendcnt of Public -Instruction, State of

Hlinois, it produced the 25 minute film More than '
a Glance (about a talcntcd black_ glrl) The film is

available to various agencies for a nominal fee
ihrough the Audio-Visual Department of Ventura®
County Schools. The institute _has collaboratcd
with ACI Films, Inc,, in New York. -City to producc

- dsound ﬁlrhsirlp Who Isthe Ggﬂed Chzld.? Tnstead of

advocacy -

&

R .3
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dcpxctmg a static view of the glfted/talented stu-

_.dent, the filmstrip, through vignettes of real gifted

“and ta]ented pupils, challenges the yiewer to de-
ve]op» a general conceptual framework for appre-
ciating the varied nature of giftedness. This film-

strip, is available for purchase through Ventura

VCounty Schools.

On December. 9, 1974 in New York City, the
LTI sponsored a ]ox}g range planning meeting with
the theme of “Rai$ig, Consciousness of Key Publics

_about the Needs of*Gifted .and Talented.” Leaders _

assembled from the three national gifted profes-
sional organizations (Ameri¢an Association for the
Gifted, The Association for the Gifted, and thc

¥

... work with the gifted; the activities of such _groups___

Natzonal Assoczauon forwthc Glftcd) certam na 50
tional organizations (e.g... Educatlon Commxssxon
of the States, Natjonal School Boards, Assoctatlon
and Parent-Teachers Association); private founda-_
tions; and the federal government. LTI Executive

" Director Jackson underscored an urgent need: .
Leadérs of the gifted and the talented gust appcal f s
to larger publics rather than remain in the same
channels. To broaden consc;ousness advocates ‘
should be found within various groups_that can

should be identified specifically and supported
fully to expand .opportunities for gifted and
talented students. _ 'l

R

-~




R ~ . . H
~ . - A “ |
« \
. B .
. . » B - .
. N kS ~
, - \ . -
. n ' ' - . - ‘
' R
v B . N .
et e pamteis nm n o a nen - e e e e e - . a e, e e e e e e es s e e en % e b e e e e e —am———
‘ ) ~ - . .
N N < N : ‘
* . .
' N » . - . ‘
~ . . s j
. ) .
. 4 ‘
. , a
. * }
) ) . I - .
* .
~ . .
. M . ‘
- . « . g . . . Caod
. |
s - N K - o ‘
. + ‘
5 \ . |
- . . ' ‘
. . PR . |
“ -
v
. . . ‘
. . 1 - h ’ ' N
s . .
Tt T o T e I‘ o e Sou I C e s ' |
. . -~ |
e :
- 1
7 . ~ y
. .
P . 3 . \
J
. . : - 4 s }
. . |
- |
) . .
\ . . ‘
. -
- -
~ A .
B R « . M IS
N ~ B
R - L
v/ . ¢
. . . -
. . .
P
e e i von i e #m mm | x| kel A e e 81 shn et i x| s e 2 3 i e dns ot v s mn % o et . v v S s s s arne 1 @ e s @ 7 e e e e e v e
- »~ N - ~ *
g - , . ' - ‘
a . .
. ” + , . .
v ' . w s = . N
‘ i . ' . 1 .
-
‘ LN
"~ e 1
' L]
/ . . . N i
. - .
N . .
3 - ~ . .
. ’ B - - L M
. R s .
. . . , N
S . .
- * . "
- g . - M ‘ -
. . 2 . ' -
e . - v
e 0 - @ hd N
‘ - ,
5 . N L4 '
.. ) ~ . .
s ‘ . . ™ “ " .
@e . - - . ,
. ' - L]
- i . - .
L - | . e M . N . -
Ue \ .
. = . N
A\ ‘ “ .
v . . .
. . i .
n e e . e S . . . . ~ .
. -, N - . .
St - . - - - L. - - - B - - - » - e
- LY - - -
- . . .
- . .
’ ' ‘. " : N . [ . .
- < 7 2t * - - ' - N - .- . . R T
. - - LI e ' N
ff : .
- e N ’ v > T
. .
. . . 3




L
£ 40
£

A

Appendix pf Film Sources _{ ‘\ .

<

DBCRIPTIONS of the films in this listing are reproduced (with minor editorial changes) from distributors’
e catalogs with permission. Persons desiring either to rent or purchase films are alesed that prices may

¢

s
\ *

change from those listed here at the discretion of the distribttor. Films described herein have not been pre-
viewed by the ERIC Clearinghouse on Handicapped and Gifted Children or The Councll for Exceptional

L)

* ACI Films, Inc.*

35 West 45th Street .
New York, New York 10036
(212) 582-1918

- Audip/Brandon

34 Macquesten Parkway South
Mount Vernon, New York 10550
(914) 664-5051

' ‘Augsburg Films

426 South 5th Street

Minneapolis, Minnesota 55415 ’

(612) 332-4561

Bailey Filrh Associates

2211 Michigan Avenue

Santa Monica, California 90404
(213) 829 2901 -

GaTousel'Fllms* =
1501 Broadway
New York, Néw Ygrk 10036*

. (212) 524-4126

'

*Filtns from ACI and Carousel

must be purcKased. It is sometimes”
. possible to rent them from other

distributors.
L

stadvantagcd (General)

. Brotherhood of Man (1946), 10 minutes, coﬁor $11
rented, University of California Extension Media

Center

Cartoons show how the peoples of, the earth are

e .,_"'__,s(301) 797-3870

A

T Children. Their inclusion should not be construed as an endorsement

1

| Enc,yclopaedia'Britannica Filffis

425 North Michigan Avenue;
Chicago, Illinois 60611

(and regional offices)

(312) 321-7326

Films Incorporated .
‘Audio-Visual Center
Wilmette, Illinois 90091

(312) 256-4730

Indiana University

Audio-Visual Center .

Indiana University
Bloomington, Indiana 47401
(812) 337-210%

Mass Media Ministrics_ .
2116 North Charles Street
Baltimore, Marylantt21218

P ,f

. University of California Exten-

sion Media Center
University of California
Berkeley, California 94720
(415) 642-0460

University of Illinois
Visual Aid Service

1325 South Oak Street
Champaign, Illinois 61820
(217) 338:1360° '

University of Michigan
Audio-Visual Education Center

v

. 416 Fourth Street

Ann Arbor, Michigan 48103
(313) 764-5361

University of Minnesota

Department of %udio Visual
Extension

Genex:al.Extenston,Dmsnon

-

Mlehlgan Sta’te Unlversuy
Instruetional Media Center
East Lansing, Mlc'fflgan 48823
(517) 353-3960-

Pyramld Fllms

Box 1048

Santa Monica, California 90406
(213) 828-7577

~

* 2037 Unlversuy Avenue, S.E.
Minneapolis, Minnesota 55455

(612) 373-3810 '

University of Southern
California '

Film Distribution Section

University Place

Los Angeles, California 90007

(213) 746 2311
ﬂ!\'
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belng drawn closer together w1th each new advarice

; o o

of science. ‘It ‘stresses that all’ races are basxcalfy
equal with respect to physical and mental capacity, _
and that differences in speech customs, dress, and
‘color of skin do.not constitute criteria for racial
superiority or 1nfenonty

—~




Chidren Without (1963), 29 minutes, black and
white, $6.75 rented, Michigan State University.

This film is a documentary based on a report of

——— -the-Educatianal-Policies-Commission :dealing-with

K

the disadvantagcd child.

.Code Blue (1972), 26 minutes, color, $17.00 rented,
Umversnty of California Extension Media Center. *

Desngned to motivate minority students to consi-
der medical health professions as a career, as well

as to answer typical questions asked by such students -

who are thinking about entering medical school,
it includés scenes of black and Chicano profes-
sionals in varied medical and_allied health fields.
It is an excellent production, combining sincerity,
encouragement, and a light, entertainingapproach.

Differences (1974), 25 minutes, color, $315 pur- .

chased, ACI Films, Inc.

An American Chippewa Indian, two blacks,
a Mexican American and a long haired bearded
whl(c relate their cxpenences and difficulties in

‘ lcarnmg t6 live within the unwritten rules of white,

middle class America. , .

They discuss stereotypes, minority versus majority
problems,” individual differences and cultural
differences, family traditions, cultural heritage
biased history books, the positive value of mmonty
cultures, role playmg, and .reasons why mmonty
cultures play a sngmf:cant part in American socnety
‘Narration and music ‘with lyrics carry the message,
“Aren't you glad we're not the same?”

Incedent on Wt’ls‘()lz‘ler‘elezt (1965), 51 minutes, black
and white, $12.50 rented, Univers:lty of Southern
California. i

This film demonstrates how a school and teachers

- trained in guidance techniques can work together,
- to overcome problems of culturally depnved and

emotlonally handlcapped children.

Mmorztzes from Africa Asia and the Americas
(1972), 16 minutes, color, §7.10 rented, University
of Illinois.

v ~

Filmed interviews document the story of Amer-
ica's nonwhite minorities — how people of differént
races came -to be -here and what it has meant to
them. Blacks make up the largest minority. Their
advent into our country began wnth slavery ‘and
today they continue ‘to struggle for their rights.

Mexican Americans were early. western settlers, .

and most of them today are farm laborers. Puerto
‘Ricans-aranow United States citizens, but those who
have movcd to the mainland face discrimination
and poverty. American Indians have a.long history
of war with whites, and their main concern has

-

always been economic survival. The Chinese came
to America as)laborers The japanese settled on the
west coast and built strong communities, ,but they

" _were not secure, Although these nonwhite minori-

ties maintain separate cultures, they all contrlbute

to Amcncgn society,

O
Minorities: Patterns of Change (1972), 13 minutes,
color, $6.40 rented, Umversnty of lllinois. ,

Are minority conditions' worse today’than in past
generations? Using old photographs, newsprint,
and archive film footage, the film explores both
points of view: (1) that minority groups are follow-
ing patterns of change similar to minority groups
of the past; and (2) that today the struggle of
minority groups has become more difficult. Some
of the problems' discussed mclqde unemployment

_ ghetto environments, lack of education, and pov-

erty. ) 0

" Portrait of a.Disadvantaged Child. Tommy Knight,,

16 minutes, black and whlte $4 25 rented, Michi-
gan State Umversnty

This is"a study of a young boy. in his inner city
environment, classroom, and slum home, showing
special problems, needs, and strengths of the inner
city child. These children are represented not as

:a nameless, faceless mass, but as individuals with

" Right to Be Different:

individual problems which must be treated as such
if they are to become effective citizens.

-

Culture Clashes (1972),

29 minutes, color, $22-rented, University of Cal-

-act as X means thrOugh whlch the blologlcal and .

9

ifornia Extension Media Center.

Examines the- relationship of various cultural
minorities.in the US with the dominant Anglo cul- -
ture, including the black community of Detroit,
Chicanosin the southwest, Navajos in New Mexico’
and Arizona, the Amish in Pennsylvania, and
young people in communes.

They Beat the Odds (1965), 22 minutes, color,
$15 rented, Uniygrsity of Callforma Extension
Media Center. R

Shows a séries of highly successful minority peo-
ple who have completed  their. education and
worked hard despite the odds aga’hst them. De-

sngned to interest the minority student who feels -

that it is useless to continue schooling.

What-Color Are You? (1967), 15 minutes, color,
$14 rented, University of , California Extension
Media Center.

The experiences of three boys — Qriental, Negro,
and Caucasnan at a_zoo, and amusement park’

.
’
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anthropological differences among racial groups
are explained. A black and white sequence demon-
strates how dull the world would be if there were
i no differences in color.

Pt~ L

.

. Asian Amerlcan
,Cztzzen Chang (1961), ,25 minutes, black and
,~white, $14 rented, Unwersrty of California Exten-
sion Media Cénter.

- ... A human rclations training film that lea e
* . viewer - without lecturing or moralizing. on hu

’ man weaknessés - to examine his interpersonal
conflicts through the “unusual experiences of a

small Chinese American boy and his encounters
with the adult world.» .os

~

.

‘Masuo Ikeda. Printmaker (1973),
color $190 purchased ACI Films, Inc.

A modern Japanese aytist, living in New York,
creates a color print from copper plates as he ex-
‘ —plains how he finds ideas and how he’creates his’

. prints. Ikeda draws inspiration from nature, from

scenes on city streets, from signs, and from photo
graphs. His design is developed in the studio, and
S copper plates are etched, one for each color of the
' \\ﬁmshed print. His procedure and tools are shown
in lose- -up detail as he makes the plates,- pulls
proofs, -checks and corrects the proofs, makes
corrections on the plates, and pulls the finished
prints. A montage of many of his prints demon-

14 minutes,

~

N

Tented,
Media.
Akira, ‘a Japabpese American youth, describes

" how it fe€ls'to be  ¥"part of two cultures. At home,

' traditional Japanese customs are practiced and he
speaks Japanese with his ‘parents. At sc¢hool and
with his friends, he leads a typical American boy’s,
life.' Akira has _strong respect for his famlly their
tradddons and religion, and feels he is fortunate
to have.two ciltures to draw upon.

14

. $7.50
: Q.
This 15\a sensitite study of a friendship between

Reflections (1967), 18- minutes, color

rented, Wniversity of {llinoi.  :

girl, in New York City’s lower east side. The cruel
N effects of the exlstence of pre]udlce in their own
=’ . age group, ;nd ‘more particularly in the pargntal

generation, work their inevitable rcsult +

Sz Me: Wang. Who Shall I Be? (1970), 17 min
utes, color $7 50 remed University of Illmms

- LY"N

two 10 yeay olds. a Chinese boy and a Puerto Rican .

—— - —strates-the-work-of-a-master-of-contemporary-art:--— ;- -

Minonity. Youth. Akira, 1414 minutes, color, $10
Bailey Film Associates — Educational |

. [ [

'Filmed in Los Angeles Chinato i Me'
- Wong's story is that of a Chinese Amerlcan

‘Black Amer:can

. California Extension Media Center.

who yearns to be a ballerina. Her father, a tailor, ,
is proud of their Chinese hentage and insists that

American orie. When Siu Mei's ballet lessons con-
flict with her Chinese education, a palnfql chbbce
must be made, bit eventually' Siu Mei is given a
chance to pursue her own geal.

¥ .

Bernie Casey. Black Artist (1971) 21 minptes,
color, $240 purchased ACI Films, Inc.

. Mr. Casey, a former football player, is a painter
with:a growing reputation. The film follows him as
he wanders through woods and fields, gathering

-impressions and lmages and then in his studio at

work, where he speaks of his feeling about being’
an artist. Finally, in a setting among the grass and
trees which he loves, he shows a number of his
finished paintings. -

Black Has Always Beén Beautzful (1971), 17 min-
utes, black and white, $10 rented, University of

\ ]
Portrait of black photographer James Van Der ’

Zee, who has documented the black experience

in Harlem for more than 60 years. The film shows

-him discussing his work and presents some of his |
fing photographs that_ reveal the pride, and dignity

of black people.

Felicia, 11% minutes, black and white, $6 rented,..
Bailey Film Associates—Educational Media.

Discrimination and prejudiee greatly affect
young black people’s goals and. asplrattons Equal
education  and employment seem 'unattainable
for many. Felicia is concemed about the apathy
of the. adults tn her communlty who just “don’t

-

L3

" his.daughter artend a. Chinese school as well as.an .

4

care anymore.” She hopes to go on-to college, but «-.

instead of abandpning her neighborhood when she
is successful, Felicia would like to try to improve
it. . . :
Hey Doc, $300 purchased,

25 minutes, color,

" Carousel Films. ~ .

Hgy Doc is a film about Dr. Ethel Allen, a black
physician who is medical adviser, confessor and
friend to_the people of North. Phlladelphra s ghetto
jungle. Camcras follow her to the schools, through
the slum streets, and into her office to spotlight
the lives of the’ addicted, the .aged, the angry.
Presented without the use of narrators,- scripts,
actors, or staged interviews, Hey Doc tells the story.

of a vicious urban environment and an indomi

t

o




. table lady who, on her own turf, is out to, beat it. ‘

—utes, color, $240 purchased, ACI Films, Inc.— -. .- .=

r

é

- Reggie (1972), 10
" ACI Films, Inc.

Produced by CBS news. .
John Outerbndge. Black Artsst (1971), 21 min-

- Mr. oOuterbi'idge is a sculptor in metal. He is
shown at various stages in the formation of a major
piece of work. He speaks of his background and its
-influence on his work; of the efforts of all artists

to express their ideas through their art. The visuals

are a counterpoint to the words of a man who
enjoys the details of his craft at the same time that
he is completely serious. about his role as a black
man and an artist. ‘For groups. concerned with
contemporary art, metal sculpture, and-the role
of the black artist today

7 F

al minutes, color or black and _white,

$275 (black and white), S:>7:> (color) purchased :

‘Carousel Films.

] T “is the story of a little boy who wanders
through .a’hostile Harlem world of menacing class-
mates and adults. He tunes- himself out of that
world by loudly turfing in, on a transistor radio
which he carries with him to school, to°bed, and
even to the bathroom Then, while wandering
through a vacant lot, he finds a friend.

. J. T.’s ‘heart goes out to a forlorn looking' alley
cat. wounded in some recent skirmish. He prepares
a shelter for the cat and leaves his ymter jacket
for warmth and the radio for company. He even

. The subjeet.is a black American artist and
teacherswhose art reflects the influences.that have-
directed his life. Regmald”Gammon talks about hxs
painting and how it fits into the overall meaning ~

“of rt. Reggie’s art has a umiversal message and’ a-
particularly personal one in which Reggie's black-, | -
ness plays an inseparable part. The themes of his -
paintings show an inevitable degree of alienation

and frustration. Basxcally, however, good humor; .
satisfaction, and optlmlsm dominate his attitude.
Reggie is a sensitive portrait of a man that can be

" appreciated onamany levels.

To Be Young, G.zfted and Black (1972), 90 minutes,
color, $37 rented, University of Callforma Exten-
sion Media Center.

A sepsitive adaptation of.the stage production

sdepicting the life and works of black playwnght

“makes a welcomeé mat for his new friend’s House.

He scrounges food from the school cafeteria ‘and
charges cans of tuna fish to his mother's grocery
bill. Then, the nelghborhqod bullies find the radi
and begin tormenting the cat. The cat escapes but
is run down and killed in street traffic. ].
heartbroken, but his family and the kirdly neigh-
borhood grocet gather around to console him. J.T.
has lost @ friend but has found something else of
value -- the beginning of an ability to love and the
.knowledge that, after all, people do care. Pro-
duced by CBS for the CBS Children's Hour.

A Dream to Learn, (1967), 28 minutes, black and
white, $11 rented, University of Callfornla Media
Center.

This film docurhents an experimental cultural
enrichment program for black school children in

the -Roxbury district of Boston. It shows children -

learning about Harriet Tubman, W. E. B. Du
Bois. and Martin Luther| King,;Jr., fondling rab-
bits. and composing vers » Bnd stresses the wide-
spread need for such ne approachts to educatlon

i utes, color, 5160 purchased

Lorraine Hansberry, who died of cancer in 1965

_at age 34. Ms. Hansberry’s most famous play,

A Raisin in the Sun, made her the youngest Ameri-
can and first black playwright ever to win the New .
York Drama Critics Circle Award. The Cast—in-
,cluding Ruby- Dee, Al Freeman, Jr., Claudia
McNeil, Barbara Barrie, Lauren Jones, Roy
Scheider, and Blythe Danner——portrays Lorrdine
Hansberry's personal and artistic struggles, relating
her experiences as a black artist and her realization
that she would die prematurely. Many scenes
filmed on location capture such episodes as her
first visit to the South, her .response to_the streets...__._..__
of Harle’n and her bittersweet memories of a high

_ school Engllsh teacher, Conceived in a complex, = .

free flowing style, much of the script, by her hus-
band, Robert Neniroff, is drawn from her plays,
letters, and diaries. A moving and inspiring dra-
matic cprnence N

nd go to
school. It stresses the need for rccducaung adults
{o,a wiser use of the land and for providing an
a‘ucauon ¢loser to student rgeds outside of the
school ’ \%

Appalachza Rich Land, Poor People (1969), 39
minutes, black and white, $16 rented, Universitys*

"of California Extension Media Ccmer

-.;0‘.,.
‘This film shows Appalachia, the nation’s first

designated poverty arta_ a coal rich tegion whose
residents la&;ﬁ:ﬂfood housing, and medi-
cal care, It es on eastern Kentucky where

mine mechanization has thrown many out of-work. -

-

.
- ~




‘ Imcrvre)vs revcal how Jack of cducanon and skills
_binds people to the-land. Mine owners’ hostile reac-
tions to outsrdcrs “efforts to help are drscusscd, ]

* Christmas in Abpalachia (1965), 29 inutes, black
- and white, $135 purchased, Carousel Films.

Winner of the 1965. American Film Festival
Blue Ribbon Awards. Social Documentary. One
million people live in the stark poverty and desola
tion of Appalachia, exemplified by the’abandoned

_coal mining community. of Whitesburg, Kentucky. -
The moving eye of the camera remorselessly
exposes the misery and discouragement on the -

" worn faces of the adults, the children who have
scant prospects of gaining an education, the hovels
. and shacks that serve ag homes. Christmas in

Appalachia points out that for these people Christ
mas is a barren and cold experience in a land of
affluence. Although the meager holiday season

- for these people of Appalachia is highlighted,

poverty prevalls the year round. Produced by CBS
News. ,

Evan’s Corner (*l 969), 24 minutes, color, $9 rented,
_ Michigan State|University.

Evan lives in a crowded urban ghetto, in a two
room flat with seven other members of his family.
He longs for a place all to himself. With love and
wisdom, his mother helps him select one corner in
théir home for his own. Yet something is missing.
Evan learns that to be happy we cannot live alone

/ N -

"
R
W

porarlly llvmg w1th relatives, the chllaun‘ faqher
and mother discover the sometimes pamful ways
of city life. The caged in feclmg Linda and

Ray have is in stnklng contrast - tatheir freed_‘m O
“down home.” The father’s problems in the hiring

hall as hestruggles with applicatiens and Torms. %
and the reluctance of the. mountain mother to P

release her children to the city environment rein-
force the long lasting struggle | of newcomers to”,
adapt to city living. - s S

$7500 T

2

" Tenement,” 40 minutes, 'BIack and whne
rentcd Aniversity of an&sota

_Filmed over a pcnod of 8 months, thrs docu
mentary is an incisive portrait of a Chicago slum
dwelling and the people who live there. Vividly’
conveys their mnmately expressed feelings about
the dreariness of poverty, disappointment in
.Chicago for. those who came from the South,.
“discrimination encountered in jobs and housmg
Shows the oppr&ssrve conditions encountered in the .
daily lives of nine Negro families and thelr resigned
acceptance. ;

A7

’ c :: ~\\ LN

Femalé - -

Anythmg They Want To Be (1974) 7/ minutes,
color, $12 rented, University of Cahforma Exte&p.
sion Media Center.

—._m_a_comer_buunusr_be_mlhng.to,stepAom_and_help
- othcrs

" Harvest of Shame (1960), 54 minutes, black and
white, $20 rented, University of Calrfomla Exten-
sion Media Ceriter.

Reveals the phght of millions of migratory”
.workers who harvest America’s crops. On-the-scene
reports in Florida, Georgia, Vlrgxma New Jersey,
New York, Michigan, and Cahfgrma show degra-
. dation and exploitation of mén, women, and chil-
_ dren who are moved from state to state in trucks,
live, in crowded, unsanuary huts, and work long
hours for little pay. Spokesmen for government,
farmers, and workers present their views for and
against the use’ of migratory workers under con
— ditions seen. ‘

Linda and Billy Ray from Appalaclzza 15 minutes,
color or black and white,”$95 (black and white),
$185] (color) purchased, Encyclopaedia Britannica
P Educatronal Corporation. Contact must be made

with nearest rémal library for remal price.

Lack of _]ob opportunities forces a mountam
famlly to leave Appalachra for Cmcxnnatr Tem

’ L . ’

Explores sex yole stereotypes in intellectual and
career oriented activities. Covering both elemen-
tary and-high-school events, the film-illustratestwo— -,
themes: the low level ol competence expected ot
girls in both academic and vocational problem /
solvmg tasks, and the subtle manner in which gi
career aspirations are channeled. It shows how sZ
bias manifests itself in a crafts class, how one gxris S
attempt to solve a mechanical problem is thwarted, Q:. )
how the assumption that girls are not compezent -~
in science can be expressed, and how career ex-
_pectations are already sexually biased.in kindergar-
ten pupils. ‘ /e
Awakemng (1972) 25 minutes, color, 521 rented
Films Incorporated.

World famous animator Peter Foldes does it -
again. In this, one of his longer films, ‘he creates a
, strange but fascmaung visual stream of conscious-
ness, carrying the viewer along through count-
‘css metamorphoses people into animals into
tailroad trains, faces into butterflies and back into
faces. Many of Foldes' films deal with woman’s
image. Awakemng is Peter Foldes’ .conception
of women, which is interesting albeit not very flat-
stering. The ever changing manifestations of Woman
jare caricatures which bring to mind her negative
quahues as that of the evil temptress asa naked
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icing fed by a strangé combina-
___tion of aniipated monsters. Although the point of
*7 view is debatable, it is uniquely creative talent.

N } -

Thé Black Woman (1970), 52 minutes, black and
white, $10.35 rented, DUniversity of Michigan.

\\:_:}_Poc(te‘ss -Nikki_ Giovanni, singer Lena Horne,
Bibi Amina (wife of poet-playwright LeRoi Jones)
and other black women discuss the. role of black

' women in contemporary society and the problems

~ " 77 they“confront. Discusses the relationship of black

"4#omen to black men: black womens to white
society; and blatk women tg the liberation strug-
"gle. Lena Horne ‘condemns the arrest of Angela
Davis which she fears may be “a calculated geno-
cidal move " Singing by Roberta Flack, a dance
by Loretta Abbott, poetry by Nikki Giovanni.

Growmg Up Female (1971), 53 minutes, black and
white, $12.25 rented, Michigan State University.

o This film describes the socialization of the

American woman through a personal look into the

lives of six females ranging in age from 4 to 35.

The film shows the action of such forces as parents,

~ teachers, guidance counselors, the media, pop
/music, and the institution of marriage.

The High Up Doll (1961), 11 minutes, black ‘and
white, $15 rented, Mass Media Ministries. .

The -increased concern over redefining sexual

This film presents some unorthodox job. alter-
, natives for women. Inspirational in intent, the film

provides heartwarming glimpses of women working

as pilots, earpentérs, truckdrivers, roofers, oceano-
graphers, veterinarigns, and broadcast journalists.
There is little or no reference to legal questions
or to the facts of job discrirination, although one
or two women do allude briefly to the bias they__
have encountered. Instead, the emphasis is on the
positive virtues of the increased opportunities

* for'toddy’s worrien. o ’ o

To Be a Woman, 13% minutes, color, $17.50
rented, Augsburg Films. ;

Selections from interviews of girls and young
womci‘f'con’cerning their own self images, attitudes,
and corivictions. Six sections include girlhood, per-
sonhood, femininity, antistereotypes, sexuality, and
idealism. Designed as a tool to trigger rethinking
and start discussion.

~ s

American Indian .

The Forgotten American, 25 minutes, color, $18

rented, University of California Extension Media . - .

Center.

This is a ‘documentary about those forgotten
Americans who have become aliens in their native
land —the American’ Indiaris. .

Filmed on location in the southwest and in the
urban_Indian_communities of Les Angeles_and

roles in society is embraced by this symbolic fable.
When a mother refuses to buy her little girl a doll
she wants, the girl has fantasies of being cruelly
disinherited In a scene surrealistically conceived to
remind the viewer of an old fashioned speakeasy,
the girl finagles the money out of her father. She
plays the seductive little chippie sitting on his lap,
while he plays the lecherous, filthy rich man of
the world -paying for her charms. After purchasing
the doll. she does a ballet with it, the doll’s size

act is to set the doll up on a pedestal, rather than
playing house with it. All from junior high through
adult age can easily perceive the film's metaphori-
cal illustration of how “feminine” qualities are pro-
gramed into female children unconsciously and
how thosé_children just as unconsciously adapt to
the role in payment for acceptance. The film's
affectatious parody of the silent movie and its
period decor add to its commentary on a classic
culturl more. -

-~

Other Womeén, Other Work (1973), 20 minutes,

-

, _sion Medja.Center.

“a ..
B
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diminishing as she runs home. Her last and ritual )

_color,” $16 rented, University of California Exten-.

Cew oL

. Chicago; this document sets forth the formula for _
hopelessness :and _despai._ minimal food- and
housinig, imadequate education facilities, and
limited employment opportunity.. These are the -
physical aspects of the Indian’s impoverishment.
More damaging is his loss of identity and self-
respect} both as an individual and as a member of
a vanishing and irreplacéable American culture.

Indian children are sent far from home to
schools where they are discouraged from speak-
ing their native tongue and encouraged to forget
tribal heritage. -Many of them become acutely .
homesick; some have lost their lives while trying,
to return to their homes and parents during the:
severe prairie winters. o

Former Secretary of the Interior Stewart L.
Udall and Seneca tribal spokesman Bob Davis

" provide commentaries along with Leo Haven,
great.grandson of the'famog§ chief He-Who-Sees
who was a guide for the. Indian scout Kit Carson.,

. A . . .“' .
Haskie (1970), 25 minutes; color, $12.50 rerited,

Indiapa University. -~ _° -~

Navaho Indian boy, who wants to become a medi-

]
r
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cine man but must instead attend a boarding.

school to meet the requirements of compulsory

education. It shows him running away from school

so that he can go-home and tend his sheep and

concludes with Haskie deciding to.stay in school
- inorder to help preserve the Navaho culture.

Minority Youth: Adam, 10 minutes, color, $8
rented, Bailey Film Associates, Educational Media.

Adam is an Amencan indian. In the film, he
speaks candidly about his cultural heritage and his
place in today’s society. He feels that there are mis-

- conceptions and stereotypes which are damaging to -
his, people. But in the final analysis, Adam- is an
American with the wants, abilities, and interests of
‘his Anglo peers.

Our Totem Is the Raven (1972), 21 minutes, color,
$19 rented, University of California.

In this dramatic portrayal a teenage Native
American discovers his heritage and culture
through the teachings and examples of his grand
father, played by the noted actor Chief Dan
George.

Riff ‘65 (1966) 12 minutes, black and white, $8
rented, University of Cahfomla Extensmn Media
Center

Powerful profile of an American Indian boy in
Harlem. This film takes on a trancelike quality as
it follows Riff-through his aimless, alienated da
He belongs to a gang, and we see the playful
beating and roughing up that mark his initiation,
Almost tasually, he tells us how a subway train

-» ., ran over his hand and cut off parts of two fingers.
Other Harlem youngsters voice their feelings on
wvarious matters —war, satellites, cops. Finally, we
se¢ Riff smashing, the interior of an abandoned

NP schoolhouse, out of boredom, protest, or perhaps
’ despair.
- Spanish Speaking _ ' .

Chicano, 22 minutes, color, $25 rented, Bailey
Film Associates— Educational Media.

What is a Chicano? Filmed in East Los Arigeles,
this documentary styl film exployes the Mexican
American community in general and the Chicano
movement in pamcular A crucial question is

.taised: Must Mexican Americans deny their cul-
" tural identity and. become anglicizéd in order to
have equal educational, socml and ecohomic

opportunmes> v . . L.

' Chicano- from the\‘Southwest 15 mmu@ black
white, $95 purchased, Encyclopaedla Bntanmca
Educational Corporation. . .

-

Felipa: North of the Border (1970), 16 ‘minutes,

) Mznorzty Youth Angze (1971),

A 10 year old Mexican American boy is involved ¢
in the l:ﬁia between the traditional attitudes of
his father’and the “I' want to live now” desjres of
his older brother. Flashbacks trace the family’s
life as migratory workers in Texas, a time of close
togetherness but a dead-end economic existence.
Their move to Los Angeles brings more financial
security but increased tension. The boy, Pancho,
becomes aware of the problems he is facing, prob-..
lems shared by many city youngsters as they are |
torn Jbetween traditional family customs and fast
paced city life. -

7

l
|

- .

Ediication and the Mex\c'an American (1969),
57 minutes, black and white, $21 rented, -Uni-
versity of California Extension Media Center.

Examines the struggle of an often forgotten
minority to effect changes in the Los Angeles
school systemr—to gam more control over who
teaches and what is taught in its ncrghborhood
schools. Dunng 2 week in March 1968, thousands- |
of students in the barrio of East Los Angeles staged |
“blowouts” or walkouts to protest inferior educa- |
tion. The protest, a culmination of years of frus-
tration, resulted in a’list of 36 demands being pre- |
sented to the school -board. The documentary |
first half of the film-presents representative views, .

mame from the vocal, Mexican American point.of
view. Included are gpinions voiced after the blow-
outs and also nearly 3 months later, when the
“Chicano 13" weére arrested on~Grand Jury ndict- —- -
ments charging conspiracy, a felony charge. Others
comment-on the arrests and their polmcal implica-
tions. The second half of the film is a panel discus-
sion of some of the issues raised in the first half,
particularly from pomts of view not already ex- ~
pressed. -

- olor $7. 10 rented Unwerswy of Illinois.

"This is the story of a Mexicdn Amencan girl who
livés in Arizona and dreams of becoming a teacher. .-
When Felipa ‘discovers that -her Uncle Jose’s chance” *

_for a new job as a truck driver depends on his .

learning English to, get his driver's license, she
determines to téach him herself, since she speaks.

both English and Spanish. Sensitive photography
visually conveys the frustration felt by a person who 3
4o, not understand the language in the@lace )
‘where he llvcs and works.

e

- _ : |
10% minutes, 1
color;” §8 rcnted..B,u}cylFllm Assoc1ates Educa
tlonal Mcdla , .

|

--'u




that her family, like dther Mexican- American
* famiiliés, “surround %hclr kids with love instead of
“faterial things.” But she questions the prejudice
‘which” she sees exhibited against the Mexican

American in cducatlonjndgmploymcmpppom

ities particulatly. Angie’s philosophy i§ that one
cannot change soc:cty “on one Saturday.”

+ > World of Piri Thomas (1968) 60 mmutcs color,
$15.15 rented, University of chhlgan

e Piri. Thomas is a painter, ex-con, poct and ex-
junkie. He is author.of the book Down These Mean
Streets. Thomas takes the viewér on a tqur of ~
Spanish Harlem, where two-thirds of the 900,000
Puerto Ricans in the United-States live. This is
home for a “forgotten peop]e" and a place where
children tire of living because they see no hope for
escaping ghetto life, p]agued by filth, narcotics,
and crime.

For Teacﬁ?r‘Aﬁvafeﬂess&

e S ——

.~ Adventures of * (1957), 10 minutes, color, $11
rented, Umniversity of California Extension Media
Center.

- An ammated color cartoon presents a condensed
atcount of t,he\ life of an average contemporary
human bemﬁ’&sﬁhbohzed by “*". As a baby, he
cgoys secing the new. world about him, but his

ity to see and enjoy life i is reduced as he experi-

is unable to react-freely to the-world about hiri.

ences disapproval and rejection, and as an adult he ..

And No Bells Ring, 56 mmut,es black. and. whlte
$10.25 rented, Michigan State Yrijversity,’

empbhasis is on teacher frh;dom from roiitine and
concentration on instruction requmng the creative
ability of a good tedcher, .

‘And-: There "Was Morning, 10 mmutcs co]or $14
rented no' dxsmbutor listed. |

“In this bcaunfu] poetic f"ﬂm maJcsuc gu]ls
.:.fsoanng over the ocean, represent thé creative acts
" of God, as a.voice quietly. reads from the opening

ohapters of ‘Genesis. Children talk about ’the
L Creauon -a_they make birds in art, music, and
7 dance: ol SCu]ptor cxg]ams the significance of his
" "worki’ and "3 Japanese flute player commerits on
" the nature-of his wind music. An American Indian
" ‘Qdnices the Hopi" Eagle Dance and. discussés its |
e -mcanmg and-d young biailerina shares her fcc]mgs
o *aboyt danmng **Swan-| Lake. ‘Suddenly, these
lyrrcal 1magcs are shat crcd by th’:{\ dcqtmetwc

An ideal school of the future is prc&emed where °

- - L, Wt

p aspccts of mans nature, and we see blrds destroygd
by po]]unqn ‘and shot_ by hunters juxtaposed with .
symbolic scenes of the ballerina cp]]apsmg and the | .
Indian dancer being consumed by.fire. At the'end
“of Mlmwmmmtanmfﬁod&—prmnms
reaffirmed thyough the continuatjon of his creation
in all of life as rcprescnted in.the title, “and there
was morning .

BOunHary Lines (1947), 12 minutes, color Sll

rented, University of California Extensiim Me
- Center. N\

]
A plea, using animated symbo]s and musnc, .

. to eliminate the arbitrary oundary lines. that .
divide pcop]e from each other as mdlvxduais
and as nations, inVisible boundary lines of color,
origin, wealth, and religion. Good for sumu]atmg
discussion groups of all ages. : s

Claude (1965), 3 minutes, color, $10 rented Pyra-

mid Films. : d

Claude is a small.animated boy wnh a head.
shaped like a football. He lives in, an Opulent
house and is owned by a pair of cardboard, con-
formist, cliche ridden. parents. “Claude, can't
you de. anything," 'saydé Mother; “Youll never
amount to anythmg Claude,” echoes Father.
But Claude ignores them both; having bettér
things to do with a small.black box, and finally
takes his revenge m E: sandomc -s'qrpnse ‘ending.

He neither sees nor finds pleasure in new things :*D}?[fagdiéll??). 11 1 minutes, C°‘°1' /5145— pur-
until, through his own child, hc has a reblrth and .- . ©has€ ilms, Inc. .
~——-sées'the-world anew. T ‘“*‘t“’*“Sprmg “has “afrived but i the cny school,” its, .

only apparent signs ‘are paper cutouts on the
windows and a plastic daffodil students examine
while the teacher reads Wordmo“rths Daffodils.
Afterward, a black student remains under the spell
of the poetry and, still clutching the flower, he
finds himself in a beautiful world- of nature com-
plete with fields of- dancing daffodils. His exuber-
ant spirit is"unlegshed, and he runs-through the
new green life about him. The recess bell finally
shatters his fantasy and he is again engulfed by the -
reality of his harsh city world.

-Games Futurisgs Play (1968), 29 minutes, color, ©
$11.75 rented, University of Illinois. . . T

Exammes some of the methods man is usmg
in his séarch for know]cdgc of existing social prob-
lems as well as projected social problems of the 21st |
century. Introduces three games which involve role .
playing and resemble child’s play, but, as we wit- -
niess such games, we learn how they can help edu-
cators to. teach future citizens about politics and -
democracy, gencrals and admlra]s to- develop

[
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.alternate futures for the world Narrated, by
WalterCronklte <o ;

'I’7ie Creat Bubble Cons[nmcy (1973) 15 rximutes
color, $15.00 reited, Pyramid Films.

A lightly satirical film about people -who pemst B
. in blowing bubbles in spite of soc;etys prohibition:
"No bubbles allowed. The protagonist, a middle

‘a % wornan who blows bubbles.on the sly-from the ... -
wi

“of her shabby apartment, joins a group of
young people «in .the park who are _]oyfull and
freely blowing bubbles. The authotities,, sanlta .
tion men and gardeners dressed in: lavender uni:
forms, atterhpt to put a stop fo this subversive - . -

. Activity. Donning battle helmets, .they charge the
* bubbles with insecticide cans /an,d thee pointed sticks  +
* they use to pick up litter. ""Eliey.. confiscate .the_ -
group’s bubble blowing appararug. But the bubbles: -
persist, emerging from' sewers, garﬁage cans;
garages, windows, and trees. The :bubbles are,
irrepressible. Fragile and delicate, th,ey ‘float across -
the ugly, smoggy skyline of Los Angeles, somehow '
redeemlng man’s blight. Surreptitiously, one of the.
park’s sanitation men blows bubbles and i caught
up.in the experience. Back sin the protagonist’s
apartment, she’ has converted her disapproving
_frrend from downstairs to the joys of bubble blow-
As evening comes_on, the darkenlng sky is
filled with bubbles, cheers, and music. The Great

* B ¢ .' N ’ . \ - y i 4'
future strategles and socral planners to choose his electroni¢_deity; the brain becomes confused

_ room discussions of political change,
: - belief, dissent, progress, ecolo

and finally explodes, leaving its master destitute.
The sign of hope is Rodin’s sculpture The Thinker.
towering over the wreckage‘ The aura of futdre
shock, and all that it entails, comes to béar upon
our minds in an eery and spellbinding fashion.

I Am Also a You (}970) 13 m1nutes color, $15
rented No d!strlbutor llsted

Thts film is’ an open ended exploration of
*-human values. By Juxtaposrng scenes of contem-
porary life with: quotauons which span different

- societies;- rehgxons age groups, and Eenturxes I

.Am Afso a You points out the-similarities among
peoples. It also takes care to pomt out our poten-
tials- and ourfailurés. Afrer-a’midritage of pollution _
scenes “The &éstmcuon of this planet would have
httle signifitance on a cosmig¢ scale; to an observer
in.the Androrieda Nebula the sign of our exting-
tion would be no_more. than a match flaring for
a second in the umverse -—Stanley Kubrick,
1964.

This thought provokxng film can excrte class-
religious
, and human love.
The suggestive power of its visual imagery and its
use of contrast will interest ‘art, film, and literature ~
classes. )

Inﬂuentzal Americans, 45 minutes, $9.25 rented,
Michigan State Unlverslty '

—"Bubble“Conspzracy -can-be-used--by- groups- ipter=———

‘ested in social mores, fear of change,environment,
urban studies, satire, symbolism, and filmmaking.
‘English, film, humanities, social studies, soc1010gy
government, and phllosophy classes‘will appreciate
the film.

- “Bubble, a statement against tRose forces which
suppress the new and the beautiful simply because
it fight mean change, has appeal for all age
levels: -—Engksh Journal.

Homg" Homini (1969), 11 minutes, color $12.50
rented, Mass Medla Mlmstrres

The vast cduldron of problems that keeps
modem man in thrall has been placed at the center
of a strange, brilliant allegory, a winner of the
Interfilm Award of the Edinburgh Film Festival
and of the Human Rights Award at thé national
film festival of the Netherlands. In puppet ani-
mation, an everyman copverses with a caricature of

° a computer brain that takes and gives according-to
its master’s wish. In rapid, kaleidoscopic, flow of
consciousness style,* there is no need of spoken
"woid, as the two are pictured in a fast flow" of
world news imagery. Gradually, the everyman
begins making demands for value jud,grne‘nt upon

Americans: The film highlights new educatlonal
techniques; team teaching; language laboratories;
airborn® tglevision; and the heed for great teach-

—

ers, modern technology. y

Inside Out (1971), 56 minutes, color 834 rented,
University of California Extension Media Center.

Documents the failure of urban high school pro-
grams in the US, concluding that -both students

.and teachers are- victims of the present system.

It then examines m\detall the success of a second-
ary “school without walls” in Philadeélphia where
many of the problems shown have been solved.

A - ;
I Think, 19 minutes, color, $16 rented, Augsburg
Films. |

This film deals with the difficulties facing yquth
today ,as they struggle to develop individual identi-
ties despite pressures to conform to others’ expecta-’
tions.

Nuéva An Alternative (1974), 18 minutes, color
$16.rented, Dniversity of California. '

Demonstrates the educational philosophy and
methods of the Nueva Day School and Learning




- y »
Center, a famous alternative elementary school

which emphasizes a fourfold approach including

the traditional basic studlcs, directed study in
groups, clective options begigning very early in
the program, and individual

.

the students progress at .theif own pace toward
their own goals, without letter grades or achieve-
ment reports. Shoys representative class activities
. at the preklnderga&en, kindergarten, 6 year old,
7 and 8 year old, and 9 to 11 year old levels. Also
shows the involvement of parents in the school

* activities and surveys the important educational

research and development work done by the
faculty. '

Teachers? (1558) 13 minutes, black and white,
$11 rented, University of @hlifornid* Extension
Media Center.

A skillful actor satarizes four types of teachers.

The Teachers, 49 minutes, black and white, $10

- rented, University of Callfornla Extension Medla

Center.

Shows in cinema verite style a 6 week advanced
study institute in which some 50 teachers are pre-
pared for the challenge of teaching disadvantaged
children. Their training begins with a 5 day

_“live-in” in poor people’s homes, where they come
to know and_understand the low income family
.and are exposed to the feelings and attitudes-of
migrant workers. Later, at a mountain resort,.they
hold unjphibited discussions of their | progress
The ,arpproach encouraged by the institute is
aCCeptable to some of the teachers, others find out,
in time, that the Joh is ot for them.

The Test (1973) 53 mmd‘tcs . black and whlte
$70 rented, Audio/Brandon. ... e o

A hymn to the potential oF yOuth Tlie Test
tells, the story of a young man at the dawn of the
20th century, who is determined to prove hlmself
as a master barrel builder. Applying alk-the lmtla
tive and creativity he can muster, he. meets ‘every
test with which. his v1113gers can challenge his ‘skill.
His final task —to Tescue; a.barrel, which he has
congt?ucted from.. raging raplds— provides the
film's stirring climax. Warmly dlrected by Georgl

“Dyulgerov, The Test manages to be poetic whlle~

always unfailingly reallstle

d study in which_

-

frowns look like smiles. Other people, though,
grow uncomfortable in his presence and think
that there is “something wrong that he should not
see things their way, the right way.” The doctor

_finds that he has been deprived of patent medi-

. “correct way.”

" valuable visual expenence for art,

Up Is Down (¥970), 6 minutes, color, $10 rented 7

Pyramid Films: . . .

’

An animated tale about a boy who walks on his
hands From ‘his upside down postion, hostile

Q .

cines, the psycho}oglst discovers that his “hate
instincts have been su pressed the sociologist
warns of his “passivity,” and the boy's teacher
laments that he never goes about things the
The ‘“treatments” include “injec-
tions, simultaneous hot baths and cold showers,
traction, lobotomy, brainwashing three times a
day, and saturation with TV commercials™ His
new right-side-up perspective teaches him ‘that
“the opposite view of love is hate, that beauty is
ugliness, that individuality is conformity, that
plenty is poverty, that cooperation is competition,
that understanding is prejudice, that depth is
superficiality, that concern is indifference, that joy
is despair, and that peace is war.” All this is
enough to change his mind: “If 4ou want me to
stand .on my feet,” he says, “you’ll have to make
some big changes first.” And he walks away—on
his hands. ’

On Creativity

Art—People——Feelmgs (1971), 15 mlnutes color,:
$15 rented, Pyramid Films.

People communicate their feellngs in many
ways. This film demonstrates communication of
feeling through the visual arts. Using historical and’
contemporary art works lnc]udlng film, billboards,,
posters, and television, it illustrates the means t

artist has at his disposal to translate “inner experi-*

ences into visual form.” Responding to the mood
of his society, the visual artist’s expression of feel-
ing depends on the medium he chooses as well as
on his skill. The vehicles he uses are the elements
of art: line, texture, shape, color, light, and dark:
The film goes on to illustrate how artists_rely on
both the human and natural environmerts for the
ln‘plratlon they need to create the unique abstrac-
tions of reality which we call wotks of art. This fast
moving, emgtlonally mvolvrng film provrdes a
humanities,
literature, and music classes or any group inter-
ested in the process of artistic creation. ’

Apple (1964), 8 mlnutes “color, $10 rented Unl :
* « versity of California Extenslon Media.

This amusing animated ‘line cartoon in which a

- lumpish man employs a variety of stratagems in

"an unsuccessful attempt to pluck an apple from a .
* tree has a surprise ending. . '

A
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Feather (1973), 8 minutes, color, $140 purchased,
ACI Films, Inc.

A story about a child’s emotions and relations
with others. A little girl finds a long pheasant
—————feather:"She-is- delighted—wnh itand- playsrwnt}ﬁr
and then offers it to many people, suggesting new
uses for it each time: Her teacher can use it as an
eraser, her brother as an Indian headdress. Every-
one refuses it, Discouraged, she abandons it,/but
then finds that her little brother has found his own
i use for it. Happily, she joins-him in play. Feather
was produced under the USOE and is desngned to
demonstrate flexible thinking and the ability to
adjust to changing circumstances.

.Hel[)_' My Snowman’s Burning Down (1964), 10
minutes, color, $11 rented, University of California
Extension Media Center.

Against the New York skyline, a fully dressed
man sits in a bathtub on a Hudson River pier,
typing underwater on a piece of toilet tissue. His
behavior is nonchalant and baffling during a series
of whimsical, surreal adventures as logic gives way
to the absurd. Open to symbolic.interpretation
as well as simple enjoyment, this “accidént” (as
its greators have called it) is in fact carefully
- planned and produced with wit and technical
) excellence. .

Koestler on Creativity (1971), 40 minutes, color,
$12.45 rented, University of Michigan.

A. probing interview with Arthur .Koestler,
famous author and philosopher, analyzing some
" of the processes underlying the creative act. The
“film is based on his book The Act of Creation.

rather than the artist, Koestler tries to indicate

v that the conscious and unconscious processes
underlying the creative act are based in both cages
on much the same pattern.

The Searching Eye (1964), 18 minutes, color, $15
_rented, Pyramid Films.

" Many different instruments have been divised to
extend the limits of the eye, the “window to the
mind”: the telescope to penetrate the infinite
limits of space, the microscope to penetrate the
finite limits of matter, and the camera to record
what “the searching eye,” aided or unaided, has
found. All learning, all. thinking, all doing of
human beings starts first with sight.

Throughout this film, the simple actions of a 10

oy

year old boy lend the opportumty for visual meta-
phors of the normally unseen world, When he
drops a rock on the beach, the camera shows the
“constructive violence and destructive beauty”

¥

. of mlcamciempnons.mxh&past.ihamohumameyc _—

could see in the same way. As the boy chases birds
and imitates them, we see that
beginning of learning,” Man’s attempt to fly with
wings is superimposed over the flight of a bird.
As gulls glide across the sky, a*matching shot oft
fighter planes is superimposed behind the birds.

The grace of flight is caught with a shot of a bird

through slow motion, stroboscopic photography.
When the film ends, the boy has seen much, but it

" is what he eannot see, what the camera has given ,

" able addition to any film class. Science,
‘writing, photography, or any class where close
observation is a virtue will benefit from viewing

Although the main emphasis is on the scientist

-~

-

to the viewer, that. adds a profou.qd dimension

e film.
' mploymg a variety of cinematic techniques,

including time lapse, underwater, high speed, and
aerial photography, The Searching Eye is a valu-
art,

this film. It can also be used to stimulate creativity
and help individuals realize that there is always
more fhat they can see, > if they have the knowl-

edge of how to go about it.
~

Wondering about Things (1970), 22 minutes,
color, $20 rental, Pyramid Films.

. Wondering about Things is a film designed to
explore *the nature of creativity, especially in
regard to science. Its intent is to confront society’s
fear of science and technology. It poses the follow-
ing series of questions to a wide variety of creative
people: Why are you interested, .in your work?
What practical benefits.to ‘mankind do you fore-
see as a result of your work? Po you regard your-
self as having a”highly active curiosity? What is
creauvnty? Are your,concerned about the possnble
mis,usc of science? Are you satisfied -with life as it
is today?ﬂjo you think further scientific investiga-
tion should be stopped while we learn to deal with
what we already know? >

The individuals who answer the questions are a
rock singer, a cosmologist, a filmmaker, a bio-
logist, a folk singer, a boat builder, an astronomer,
a sculptor, a song writer, a chemist, 2 columnist,
an organizer for a tenants’ upion, a compuater ex-
pert, an environmental planner, and a symphony
conductor. The several answers to each question
areedited together for emphasis or contrast.

“imitation is the ~

ety

’
-




o A'Toplcal Blbhography

’ I ‘HE \entrles in this blblxography have been . Plowman P. D., & Rice, J. P, Demonstratzon of dif-

.~ /Gifted and Talented ﬁducatmn :

orgamzcd into several subsections accor.dmg ferential programming in enrichment; acceleration,
to subject area. While the bibliography is by no counseling, and special classes for gifted puprls in T
means eghaustive, we have tried to make it broadly grades 1-9. Sacramento:_California State Departmcnt
represe tive of several fields of interest within the of Education, 1967.
education of the gifted and talented. Pﬂssey, S: L. Educational acceleration:. A ppraisals and
Accclcratlon < ) basic problems. Columbus: Q,hxo State UniverSity
~ Press, 1949, |

, Albright, A. D. et al. High school {In'ogv-ams Sfor - Reynolds, M. C. (Ed.). Early school admtsszon for -
" advaml':utj stang;ng amé:ccesl:rathed co A:sgoe pr epara; \ mentally advanced children. Washington DC: The
tClZ?l togs un;y Sch lsmlgc;:)l ciation o Council for Exceptional Children, 1962.
eges and Secondary Schoo ‘
Arends, R.) & Ford, P. M. Acceleration and enrich-

ment in the junior high school: A follow-up study. ' Creativity . s

Olympia: Washington State Departmcnt of Fublic Aschner, M. J., & Bish, C. (Eds.). Productive think-

Instruction, 1964. ing i education. Washington DC: National Educa- .
Beegle, H, & Press, B. Guide for planned accelera- . tion Association, 1965.

tion’ for gifted second graders. Working- Draft. Barron, F. The psychology of” imagination. Sczentzfzc

N " Pasadena: Pasadena Cxty Unified School District, American, 1958, 199, 151-166. ‘

1963. _ Barron, F. Creathty and psychological health. New .-
Bergstrom, H.E. etal 42 early admissions program: York: D. Van Nostrand, 1968. ¢ '
. 4 committee report -on school planning for adopting Clark, C., Veldinan, D., & Throné, ] - Convergent ‘and
¢ an early admissions' policy in the public schools of divergent thinking abilities of talented adolescents. \

____ Minnesota. St. Paul: Minnesota St.atc Department of = Journal” of Educational Psychology, 196%, 56, 167- |

~ Education, 1962. . 163. )
Birch, J. W. Early school admusxon for mentally ¥ Cropley, A. J. Cr:atmty and- intelligence. Biitish Jour-

advanced children. Exceptional Children, 1954, 21,. nal of Educational Psychology, 1966, 36(3), 259-266.

84-87. Drevdahl, J. E. Factors of importance to crcatlvxty )

-7 Birch, J. W. The ejfectweness and feasibility of early Journal of Clinical Psychology, 1956, 12, 21-26. R
admission to school Sfor mentally advanced children. _ Getzels, J. W., & Jackson, T. W. Creativity and intel- ' ..
Pittsburgh: Uniiversity of Pittsburgh, 1962. ligence: Exploratzons with gifted students. New - .

~ Braga, J- L. Analysis and evaluation of carly admis- York: John Wiley & Sons, 1962 ,
sion to school for mentally advanced children. Jour- Lo Tey

- 'Guxlford J- P., & Hoepfner,” R. Creative potential as
' nal ofEducatzonal Research, 1969, 63(3), 103-106. related to measures of IQ and verbal comprchcnsxon.,

Buccellato, L. A., & Bruch, C. B. The. current status
i 1 4X(1), 7-16.
of acceleration for the gifted.’ TAG, Gifted Children Indiana Journal of Psychology, 966, #4(1), '

Neusletter, 1970, 12(2), 28-39. '~ Mandans, A. B. What is creativity? Some approaches to
DeHaan, R, F. Ac‘celerated learning programs. New . the problem of creativity. New York: Pgychological
York: oCentcr fg;, pphcd Research in Education, Corp., Transactions of the New York Acaderhy of
~ rqc‘,‘lges s P . SClQnCCS Vol. 28 NO 7 (1964), PP- 781 87.
" Gibson, A. R?, ‘& Stephans T. M. Acceleratzon and the, ~ Mcmﬁcld P. R. et al. Aptitudes and - personality
N gifted.- Columbus: Ohio State Dcpartmcnt of Edu- measures related to creativity in seventh grade chil-* ~
3‘~f\ . cation, 1963. >  dren: Los Angeles: University of Southern California
,-C'Kraus, P. E. The accelgratcd Gifted Chzld Quarterly, - Press, 1964. (Féychologtcal Laboratory chorts. No. ~—» .
1978, 17(1) 3647 ) . . .
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Pam;‘&.-s & Hardlng. H. (Eds.). 4 source book on

. ;‘rgeatwe thinking. New York: Charles Scnbners Sons,
62

Schmadel, E., Mcmﬁcld P., & Bonsal, M. A Conipari-

- 50 of_performances of gifted and non:gifted children
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jenkln\s"j M. D. A social- psychologlcal study of Negro
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OME.of the followir{g groups are not composed
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. fessionals and parents. -
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» -cfo Wilhelmina Champlin
Barton Academy -
504 Gqvernment Street
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(205) 438-6011 (office)* .
(205) 3427134 (home) N

Marvin Go}d
“2 ALATAG' Mobile Chapter
Specnal Education Department
Instructional Laboratory Building, Room 230
. 'Um\.(ersny of South Alabama
- Mobile, Alabama 36688 .
. (%0:}469 -6460 (office) - .

\‘a
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~
\d
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Artzona,* . “ .

' * Arizona Association for the Glfted and Talented
\BobbleCShoob . . -

. Secrenar;g/'l‘reasprer L .

£ 225 West Orchid Lane )

S Phoemx Ar|20na 85091

‘ Scottsdale Citizens Committege on, the o
" Educdtion of'the Gifted - .o . !
Kathy Kolbe. Member Chalrman
© 4131 North 51st Place ~
« Phoenix, Arizona 85018 .
£(602).959-4026 .

-
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.

~
-

. California .
Calfornia’ Assocxauon for the Glf{ed
c',/o Don K Duncan S AN

I3

Orgamzatlons for the

- - &

t. L

~ . )

- - 5

-~

Cahforma Parents for the Gifted
Bevgrly King LI

4821 Don Juan Place , @
Woodlagd Hills, California 91364 -
(213) 348-1605 ’
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Colorado /
Colorado Association for the Gifted
c/o Rita M. Dickinson T
Route 1, Box 553. '
Evergreen, Colorado 80439
(308) 674-5212

Connecticut *

Connecticut Assocxatlon for the Gifted \_‘ .
Acadeny Street School * -~ 4
Madison, Gonnectjcut 06443 A

Thomas Jokubaitis, President - :

. (208) 245-2761

RN

&

.

Delaware* s .
Gifted Child-Association
(organizational stage)
Muriel Miller; Organizer
1107 Linda Road » °
Darby Woods -, :
Wilmington, Delaware 198@3
, (302) 475-6473 ~ - . . ..

- /

[@N

Florld’a
Florida Assocnanon for-the Gthed
*' Dorothy A, Sisk, President
" University of South Florida ',
Specral Educatlon FAO 163
Tampa, Florida 33620 _ .
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Prograni‘for the Gifted . Louisiana g S -
- ::::-—G%ﬂclfetgfown -Goordinator- - —Assoaaaon—fo?—;he—@é&ed—and T-alenwdr S
—__ Richmond County Board of Education———— ——————mbouwislapa—- —— —— ——— ———————"——
3146 Lake Forest Drive - Kay Coffey, President : ~
Augusta, Georgia 30904 : 1627 Frankfort -
- . v ~ New Orleans, Louisiana 70122
Iilinois e (504)-288-3612 o :
. illinois Parents Association for the . , ' - . T -
»~——Education of foted/Talcntcd/i/dents : Maine* . T ) _ -
Iiois Fitter, Acting-President .+ "Parents for Progr&ss - ” LT
2916 Grand Avenue . , g ' Elaine Crosby - “a
Granite City, Illinois 62040 . " Salmon Falls School £
' (618) 876 7256 - Cape Road h
. Hollis, Maine 04042 .
Indlanat ] (207) 727-3118 ° ~ '
Parents for Enrichment Program i
Ben Morgan, Supervisor * Maryland* )
Indianapolis Public Schools . Montgomery County PTA i
. 120 East Walnuys Strget Committee for the Gifted .
Indianapolis, Indiana 46204 ’ Katherine Rigler, Chairman - B
(317) 266-4721 , . 5008 River Hill Road - :
'Iowa . . ) ‘Bethesda, Maryland 20016
Iowa Association for the Gifted (301) 229-5355 . .
Harry Budénseik . Parents for Academic and Creative

% e - Enrichment o .

Director of Educational Servites L.
+ Deborah P. Clayman, President

. Area Educatioft Agency 7,

3712 Cedar Heights Drwe_ - LT 9402 North Penfield ¢, ; - .

Cedar Falls, lowa 50613 s . Columbia, Maryland 21045 T
@19277:8330 . - (301) 997-1676 ‘ '
N _.kf". a4 - . Masachuses* -

Ka;ls::h ;tax.'i A . .n ¢ "G ified. Boston Parents Council for the Gifted
a ssoctation for Gifte . .- Angela Heff _ Chai
: Talented, and Creative Children . 186g;aark gt:;x:an 'alrman
i(:(l);h[?vbvi% tChlglrman o West Roxburys- Massachusetts 02132 ’
. nversity Unive e 617) 323-2424. .
. N Manhattan, Kansas 66502 s T ©17) -
\ . (918.) 937 0301 ) 3 Massachusetts Commlsswn for the . _
Lot N - -, Academically Talenged .
L “Kansas A‘ssocxauon for ! Glfted Talented < Joseph Plouffe yChzu'ﬁzn .
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