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INTRODUCT1O!N ”
Our social institutions are in disarray: the familv, the
. //
courts, ouru”gov,ernmental agencies, the postal service, and our schools.
. Evidence.of this fact comes as regularly as the daily paper and is )
",' ingested with the morning cup of coffee. Institutions are the bones.
ri.\' '3 (3 (3 I3 i - . '3 T 13 * (3 Pl
S of our civilization. When they crumble, civilization itself crumbles,
Twenty-five years ago, when an older colleague said that car '
secondary schools were moving tovard serious trouble and could well
crumble and: disappear before the end of the century, I thought he was,
being melodramatic. Now. I realize that .he .saw. trends- and: r_:g{ad‘ ‘signs g
- -.—3’ - .‘
i’. ’ ) . : ] B P
- .' which I was not yet experienced enough -or -wise enough to percéive and .-
7 -

read. There are those viio believe that our schools should be

abolished or simply left to wi‘ther.;. away--and, indecd; the deschodling

3 g of society has been seriously .'prop‘osjed. I doubt that many **:'éople in
/)

.

§ this audience think this- way. .

€

-

*Address delivered at the Annpal Con}-entibp of the American Association
a of School Administrators, Atlantic, City, MNew Jersey, February 20, 1976.
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It is my belief--virtually my Qtedo-—ﬁhaﬁ bur schools should -

-and must be reconstructed. This cannot be done by fiat or’ through

some grandiose innovation, however ingenious.. It must take place at

- — s v g e e o

th$~gra$s:roqt§.;gvelr schéolfby-school;'community”by'éommunity,
through satisfying hard work. In ‘the process we may very well providé’

what is needed for the reconstruction of other institutions and
. : . A

" A
society itself. =« )

- This does not mean that all the other agencies.and‘offipes

v

in our educational system”are to .play no role or are to 'be dismantled. .

But it probably means some_simplifying and streamlining. .And it most

I

certainly means sharper focuS'add a more cléhr1§“supponting or.

helping role for the fedérai»govérnﬁéﬁt, siéEé"E&éﬁEies, boards of
- 4
t 4
education,. .and. superintendents--of schools.. To~have%a clearer sense

14

-
-

L

of priorities with the welfa:e\of'the;inéividual school front and
2 L

-center would be an innovation of some considerable magnitude and

significance.

.

s - B . . ) l [
Althouch the words I use are familiar--perhaps to the point .

of boredom--we have nhot interralized what they mean, let alone

_created the policies and launched the actiéns they imply. Strangely,




7 .- ' : . -
although ‘criticism of the schools is virtually a national pastime -

! .
5

wWeé have given very little dttention to improving thé school as a

. o~ N .. N - .
TR o AL ~ “ - - 1

total system; as a dynamic entity of ;gtggggtingwpantSJ _Instead, we._ . __ .

’ . ,’f/ b ‘ - -
/ .

S have focused attention on the parts. We ﬂabe sought to impfoVe the

’

-
P

curriculum,. the teaching of reading and mathematics, the organizatiop ..-

v

of the school, or something else--usually separately and‘independepgly

-t

from one another as though all of these existed as discrete -entities,

- ~divorced from the corpus of ‘the school. . o

. t 3
“ _THE PROBLEM ‘

The first sgﬁp in seeking to éevélop new; sound public policy

{ ~ and in taking subsequent action is to arrive at a reasonably good

7

diagnosis of the problem. An obvious element in the disarray of the

e v e e

5 i e

R eSS, SR

schools is that so many people and so many segménts of our society

~

. berceiventhcm not to be doing well. Right, or wrong, these perceptions

/ ] .
must be treated as reality, as fact. Thers really is no good way/éo

~ .
-

schools arer@oing well or poorly since we do not

jﬁdge whether our

%

know what they are doing. Our present indicgto;s are achievemcnt

R 4

i ‘ ) %, . .
test scores. The .schools aré largely unstudied phenomena. We do not

know: wvhat is taught there, how, it is taught, how the people feel about

A BRY

’

. L ’
@ What they aiz doing ot anytning clse of basic importance to poli.cy- 4 N
g - H %




r ) ; ’4}’
o deQelopmént. We have only a few intriguing-glimpses and our éwn
7
P ./ /_./ Lo . :
£ - e toe ~
. fdicsyncratic beliefs. .

? - : Further, therc is not anywhere in our §o¢ié£§*5 consistent, ',‘

gwﬂ clearly articulatedisepuof.expeéfationsxfox our .schools. At..various:

e P - LT br // - 9 - . -
times we want them to teach the fundamentals or to develop self- -
expression orAtb~pre§are the students for specific jobs. or to develop.

, U * A . . o }
individual talent. Most of the time, regardless of what is heard
Pl loudest. above the cacophony of sound, we want the schools to do aif of'Ql :

hese things. -It is fair to say that the schools suffer from

: %
an overload of expectations and lack of any criteria or guidelines
. : . il )

for ‘sorting out clear priorities among conflicting eibéctaﬁidﬁs,=&;f

-

f o,

our schools go under it will be primarily because we expected too
s - ’ - ’

S

AY

‘much of them,

This clutter of unclarified expectations on the outside is

M

reflected in the schoole .by convulsive spasms. They do not know.whether‘
/ . '

. F
2

to opt for alternatives or for basics; nor ‘do. they know what is basic

L]
»

and what alternatives are alternative to. Given the present climate,

to be confused may be a better posture than to be clear:

¢ L4

14

Just as problems for the school as an institution come from

7
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I
:witﬁput, there are probléms within. There is{s?ergingtaudangerously :
. - ‘ / "

-Givided pxoquéiop; The definitions of -management, and of'empioygps

N fgt,ﬂlzgzr'zqses ,,Qisolle;c,t;ive ‘bargaining may very well plage teachers

on one side of the table and administrators down to the level of -

YR

o . . ¥

assistant principal on the other side of the table. If or when\this-
. . . ol :

¢
occurs=-and it already has occurred in some places--the profession
» - o

Wwill be divided into "we" and "they" factions.. '

i

But this is not the only.division. A very large proportio
| R : [ . “

of the teaching profession is made up of specialists first and i

-

educators second. Many of these ‘specialists are far moré concerned -

" about_gétting itore of what they represent into the qpfricu;um than

. . ¢

Eheyaare about\baléhce:add quality in the education of students.

Further, many pfﬂihese specialists functioh remote from the educational
& ,~

- / s LI ‘
process, never:lecoming integrally a part :0of real programs for real

students in real schools.
As a result of the division between administrators at the

building'level and teachers, and thiSﬂfurtherﬂsplinteting into'

*
v

specializations, particularly at the secondary school level, there

I

is not‘in each school a critical mass of professiqnals concerned about

) |
E,*&U:h ; : ' 6 L ‘ ® ;J
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.. and planning for the total educational experience of the young pepplé“kfi‘

PR . . T X . s
ijmv-*in thejr charge. They teach a curriculum--or pieces of it--but not'" ;
»~ - PEbpl'é. - T 5 M*?

‘ e , L e
s .. _  Therift between theprofession: and the.public already has . ]

N > &
: / ) - C -
reached dangerous- proportions. However, unless present trends, are e

¢

. - ‘ . ‘ ;oo
- radically redirected or reversed, thé rift will grow wider. To my

. . . . ‘y ’ . ' 4 . . Oy
e - ) 5% : /

dismay I find that much of the conventional wisdom in curreht.thinking

TR PR 3

. . . P ° N

. . — S

about collective bargaining\proposes that the: goals, content, organization

and methods of the curriculum be regarded as optional items for f

| ‘ ] , . . ; X

: negotiatioh. This is incredible. Government acts pertaining to i
collective bargaining in the field of education should specify that

S, - B - -

.. thq,éﬁrricqlﬁm‘is specifically ruled 6ut as an item of and for

o

o S Ee

. . . i . . ’ ’ WA .
' neggtjation,\’Theueducation=profgssionwnowuhas an;opport&hity“to K

D“ SN A uﬁ‘u o 3 \ _
%”'; provide ‘statesmanlike lea&ership"by'ins%?%iﬁgzthat this be so.
: "Incrga%fngly the public is demanding a greater voice in the affairs.

.of our séhopls. At the heart of this interest is the curriculum. If
‘(g i ‘ ‘\ . . . . : » . . .

the bubiig finds that the curriculum is now something for managecment .’ ]
.:» . . . ' ¢ . A ) T ) " ) .
S .and -employees to squabble ovét, the cries of outrage will be loudér ;
. o , . »ff , : ' . } . " 7 * »
- ' than -anything we have heard before. . R o -
2 ° &i ) . i . . X e . :!
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; A major obstacle to ‘the kind of reconstruction I have in ‘
mind is that our models of schooling and of educatipnal reform are

;’_,,,..\;. - - R .t ees T e eI R PP rww_,j

e outworn.a It is- doubtful that current models ever were,approprlate. ) :
'The@b/re.\jlail'i.h'g model of 8éhooling is an industrial ome: the séhool ]|

\
is a factory.* As a conéequencg}exPectations.for schooling stress ,¢£§v:‘u¢1

\ ’
a . . { . * , . LI ’ *",
s "and .Callahan's Cult of Efficiency is as relevant. today as when he :

‘wrote it. Even thougb g@pcagion is a process through which substaﬁcq

. ’ \
4 i . : i "

aha;ﬁhe\ipdividuai are.rinkgd, We*give‘very-lit@lé‘qhought‘to the

gﬁ u_'A . y
3,>\'A Lot / . _ . ; oL
’ " nature and quality of lidkagesx Nor do wg/éive much thought to the .
X quality Of lifg.§Q1§hgrwggk;bgggg::gﬁgup;aqe“whereionéiqqhumanity.i&
B - . ) * '3
forged. \ T . ] T
. P . A [ , 3
B " o o
B 'Because‘we hold ;6’tbis factory model oOf SCHooliné, we hold
; also to a simpligtfgxfﬁﬁﬁt—enyirohﬁéﬁtalHréspohse-qu%puf model of
i | - i
‘ educational chaﬁaeu ‘We--measure the dollars g01ng in at one end and
e - - } . - :
; - ” , oy T s
t the prodqpﬁ coming- out at the bther and there is ‘supposed to be some
; o ' ! S : | e

. | . N '

. al . { . { . R «
measurable relationship between the two. One .of the surprising things,
,’ L ,// . \\,\ l '

/éiven the success of our pragmatism. in other realmé,'fﬁ that wé go on.
Y < . . - . | [
‘ r'd
i

employing this. model gven'When %t doés not produce results, We blame
\

- I

- ‘\ " . '\' - )
Aadﬁinisgrators.or teachers or students but .Jail to  question thé approach
]:R\(: . v ' (- / -

L
v




' workmg, we propose to throw them oua at ‘the age of fourteen, w1th

I - . - S eeme o e e el e s e e e C s e e e e P ,__._..21

little “thought: to-the -effect of this on the rest of ‘the ecosystemj S

hecome a healthy subculture. ‘Schools have, in part, an instrumehtal

'ﬂhéa;thy. The indicators of health are embedded in the life of the

‘a groupyfprobahly~can do more than ‘any other indfbiduals or groﬁpé,to )
encourage and SUpport the kind of schopilby-school rceonstruction we

heed. Bgt a fuﬁaamentallytdifferent,oeggpeetive.or way of vieWiﬁgjghe

) educational system is reqiired. The bureaucratic compiexity making up

itse}f. When the students become alichated and rebellious we propose,

. A . an
f;rst1 stricter discipline and 'thei,. when;thiélabpears not to be

s e [R—

&

-~ -~

\ ‘- CL\.,«' ¢~ ‘\"\,\; ‘V'Atu Al

There is little doubt in my mind that we need to put together
r; ©

’

an array of educational inétitutions--the home, the school, the media, .
‘business, indudstry and the like--in a total ecology of education. o
. , i

The very best way to move in this direction’is to‘help‘the.schooi

rolg.tg:plgx.;nugeryingwother‘inetitutionsuand”theqrest»Qﬁ,societxm , <
. ‘ ’ S B /. ! _
They cannot perform these roles effectively unless they are, themselves, *

i
- |

school as a ‘workplace. : :

RECONSTRUCTING THE ‘SCHOOL AS A WORK PLACE

¢

I am speaking today to the people 'who, as individuals and as

/

e . . .

-




feebly.

this system must be reduced, conceptually and to some degree
) LYo\ 4?:&'.1&',1‘.&{: ) ) ‘
’ - [ ’ * "\ * ) * . ' o - -
opérationally, so as to view the individual ‘school as the largest
dﬁganic anit fbr edﬁcational change. When we come,:ight down to it,

13

the educational system is made ip of éducational institutions and:

' P4

o

. can be reduced to 500 children, their teachers, the principal and. “he

.’

"staff in Hawthorne Elementary or the 1200 students with their teébhers,

‘ AN

principal and staff in ‘Dickens High. All the rest. is sﬁpérstructurg

-

. : ) .. ’ ) ) . \
éxiSting, presumably, /Only to support and serve Hawthorhe Elementary -

-~

- and Dickens High multiplied many timeés over. Of course, we know that

\

thisuis“notftgghwéyLthe“supg;structure‘functionsqorfpencéiyesmitselﬁ,

*

Much of its time, energy and resourcaes go into its own maintenance and

A}

v o

self preservation. .

Eaéh‘cldster of students, professionals, support staff and

-

things together constitute an ecosystem, a $chool culture, fufictioning

£

r

. / ’
well, badly, or indifferently. It is an incomplete culture, coming to

a virtual standstill each- day and starting up again the next day. //

»

Although it is resilient, 4t is in many ways quite fragile. It survives

even when a good dcal of the life is crushed out of it But it survives’

0 o

bai
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ﬁépy ways EQe-self interests that have Eome to be‘éominant in the

!

The people making up this .culture have self,;ntereéts. In

N . . : * ' .

school ‘have beecn conditioned by the model of change .used by reformérs
/ " X - . by

:gxpectedjfo have become, at best, only a kind of second-level self

'way'of self-renewing ability'on‘the part of those in_the schools and

X . {"”" “7"‘-" e : I - s - - 0 R v st com
to "improve" the school. This model attributes very little in the

-
'

k4

assumes that change must .come from the outside. ‘Consequently, many‘
, ' .
, ‘ o . Y
of the altfuistic¢c and professional concerns which teachers might be

v P . \

interest. [The dominant. self interests-are survival, getting through

A -

Eﬁe day, and improving the—monetarf rewards. The self interests of

] -

the students too often become "making it" in the system or "copping

out" as unobtrusively as possible. Some stay‘horé or less at war-with -

the system. ' N , ‘ &

7_§imp1y have fejected civiiization and what true responsible belqﬁgfnd

/ %
In large meaéufé;fhése kinds of self interests tend to parallel

‘the domindnt tendenéj;é/in the society generally. Too maniy people

Y .
L

»
€

"o iq meéns, They want only ‘what they can get out of it. Consequently,

thexe is little of that productivé®tension between self and environment

A

-~

.. : \
through yhich the autonomous self, living with civilization, is shaped

1




and devclops.. Teaching becomes not good work but just another job.

- B

. . ’ 2 ’
The most jpowerful force for change, gcod or bad, is.self- .
X \

~

. = T . P :
interest. For change-to be g:5d and constructive, self-interest and L
2 o . - &L - - R ] T e
e N

x . . hY At
the: common welfare must become virtually one. - .
- . . \ " N ’ ’
I believe that the sélf-interests of the primary participants
- \\ .

\

in the school and the :common welfare as represented ‘in the impfbvement.

’ - . \ . g -

of tfe American educational system are most likely to becomé~odé;in

4 »

-
x -

the prbcess of”iﬁproving the school as a work place. There is little
likelihood of it occurring through iden;féication.with one's soecial-

v »

: i ) o
i&atian¢tb¥Qﬂghfa:pigf§§§igg§;Aassociatign,.ormthrough?auunionqzor~

pon _.»-...' B - - AT /1 . L

all of these, although properly focused on the '‘school as a culture,‘

.
.
-

each can make its appropriate contribution:
{

‘What T am saying<§ies in the face .>f s¢ many things that are

. . VAN
- /

current as to have difficulty finding any currency whatsoever.

Worsé, it smacks of idealistic .old fashioned liberalism and few :%ﬁngs o
. . | - . ..

are less popular today than the liberal.ideala

-
-

‘My position ang'proposal\stem from'pe;sbnai bcliéfs aboua the

~

4
3

nature of the human self and some recent expericnce in working with 4

schools for the purpose of improvipg the quality of life there. I do

12 o o

. ’ : . 4 . ‘ ) ﬂ
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2

not believe that most pcople, given the choice, would choose just to

survive on a job- or get through the dayAin order to find satisfactions '

//

elsewhere. Life is too short to spend in getting over one week-ehd

to prepare for the next or in 1boking,fprward"£o vacaticns and then
. /. ’

‘ . : , n/ o .
to retirement, so soon followed by death. From a $imple; practical
47
) (3 (3 ) / ) * -
point of view is it not much better to have, not Just a job, but

-

satisfying work? Admittedly, there are some jobs $iill with us that
virtually deny conversion into,satisfying work. But surely these do '

not include teaching and the leadership role in operating ‘schools.
)

N
’

A great many of u$ went into education as a carcer because we thought

.
-

we would find there satisfying work. A pay raise tomorrow might

-

-

enhauce one's use of leisure but it would do little or nothing to

change the quality of the workplace.

|

I,habpen t7 believe that good work is basic to the quality of
life. In two wordg, Frdhd summed up what is basic in=Xife: : love and
' work..

In brief summary, I am saying that human: beings require good

work--not just jobs,but good work. A verxrlarge part of good work

requixes a good woxkplace. It is, thexefore,in one's deepest self-

%3 &

™
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interest to creéate d good work place. Thouse who work, there are the -
4

primary participants in creating that work place. Since the

individual school is what our education system ultimately comes down

’

(‘_.‘u, L."{_.'s ” . -
to, the improvement of schonling and the self-interests of those in

-

the school become one in the reconstruction of the individual school.

The tagk of the rest .of the system is to provide a supporting

. intrastructure.

1]

-r‘cﬁ‘ ",

Beginning in the 1950's, as best as I am able to determine,

~

these propositions began to take shape in my mind in the form of an

-

hypothesis--indeed,. a working principle--regarding a potentj~

P . ) . -

productive strétegy for the improvement of schooling. This strategy .-

’

took shape in the late 1960's through tlie early 1970's in the form of

a collaborative entcrprise‘foggsedfon.the individual school .as the

largest organic unit for imﬁrovement. Eighteen schools in Southern

-

L3

California and the research division of the Institute for Development

of Educational Activities, Inc »xrporated, joined in a symbiotic relation-

-

ship. The quid pro quo was that IDEA would be permitted--and indced »

encouraged in its efforts--to study the schools in their cffort to

imbrch themselves and the schools, in turn, would benefit from the

14

.

N\
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-

support, encouragement, and resources of our office. We offered no

innovations, no pahaceas, and no party line--just a willingness to. -

assist the schools with whatever thcy.wantéd to do. The League of

-

Cooperating Schools was itself the innovation. _The six years of
!

collaboration were spent in massaging the infiastructurcEOf the League
53
" so that the self--interests of the collaborating parties would. be ‘met

~

and the cducaticnal enterprise would be enhanéed.

The fact that we presented neither problems nor solutions,

expressed no specifi ' expectations, offered neither bribes nor rewards,

-
-

‘and'foistedwonwthe“schoqISHno*reaay;madé'§6Iﬁ£f6ﬁ§'té’ﬁiécéhééiVéd

problems presented the schools with a disturbingly unfamiliar scenario..

-

The principals in particular looked for the hidden agenda;. At some

’time or othcr, ~sooner or 1atcr,'John‘Goodlq§Aénd his staff would tell
them what to do and they in turn would tell the teachers what to do.
As one principal put it later, "It didn't happen; believé e, it
didn't happen®”.

It is somewhat chilling for me to realize that we have so loﬁg
ogcratediin an externally-oriented model of school improvement, that those
in the schools. ook for no. other schema, are thrown off ‘balance,

19




< Vo

:gelf directed seminar in which the principals discussed their problems

3

.
b ~

and bécorie. somewhat distrustful, suspicious, and ultimatgly angrj in

<

the face ¢f the alternative briefly described. Part of the anger

. £
v
z
N .

arises, of course, oit of the fact that they meet the enemy and he is they
Time prevents me from going into the &QEailS'bﬁ this symbiotic

relationship and Whagj;;glved in it and from it. Thg story is told
. \“\\ ‘
in a series of documentary films available from the IDEA organization

in Dayton and a ééfies of books published by McGfaw-Hill. The

.

critica; eleménts were:in internal process of self-renewal in each

> N -

L -~ -~

school conducted through sustained dialogue, decision-making, action

2

o N - 5 " (\- .
and evaluation on the part of the entire faculty-unden~the«leadbrsbxprt
; 5 |
of the principal and with our help; a reinforcing, reassuring network
of schools within which ideas, resources and practices were developad

L

and exchanged; a hub or center prgviding but not endorsiig ideas,

materials, human'resource§q and fhe like?,and{ above all, continuing;

» . I

\
s

non-punitive, unquestioning 'support and encouragement; a continuous

*

and developed: necessary leadership understandings. and skills; and

‘a variety of pedagogical interchanges through which teachers

¢
’

wanting help secured help from those able. to give it. At the heart
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of it all was the idea that cach individual school, with appropriate

support and encouragement, could become sensitive to its own needs,

competent in defining thein, and discriminating in the selection -of

resources from within the consortium and from without in the ongding

: , P .
process of self-improvement. It was essentially a process of improving

o

the(quality-Of~work and the. quality of the work place through a

process .of reconstruction.

T

Time prevents me from elaborating how the role involves the

- e . —————

. other elements of our educational system: superintendents, sﬁperviso;s,

“teacher educators, research, and §6 oiis T ‘have spslled thése out inm B

-
Yy -

some detail in ﬁy most recent book, The Dynamics of Educational Change

(McGraw-Hill, 1975).

- s

The strateg} eliminates none of these but it

2 .
= e

does call for a fundamentally.diffg:entAorientatiohvon.théqpart»of'each. :

/
o

There is here, for one thing, t;ue'decentrai{zation of both responsibility:

t

- / ;
¥

. N ’
and authority to the local school. The principal becomes not an_arm

of management but the leader of the organic unit which is the school. -

The effective principal crcates a certain amount Qf’tehsion betwecen

himself and his superior, the superintendent. The understanding.

- 4

“supcrintendcnt now looks for this~quality,inuthc‘prihcipal.and~bpth-

Q . 17 ' » .,.‘i
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. The strong stperintendent will encourage a local school and its 1eade:7

- ‘ : — v e L
.confirmed what. I had ‘believed. in. the first .place.. Butﬁxuwgsungt,ggihifgéq:

N

P
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enﬁdhgages and rcwards it. The shift toward this produgtiQe tension *

is not welcomed by those'sﬁperintendénts'dho are unsure of themselves.

.
]

and who cannot tolerate the challenge of strong leadership at the

.
-

local level. But the superintendent must come to understand that this

4

. -

is .a large part of what the decentralization we ‘have talked about ﬁéaqsw

7y

ship/to be strong because therein; ultimately, will lie renewal and

¥

strength in American education.

€
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Much'of what occurred in the Leaque of Cooperating Schoois
« . . a”

I3

confident in these beliefs. . .
25 - . ~
. o, . .

., T had seen and heard sd much that contradicted these beliefs

]
-

that I was at times shaken, even though I could see very little.evidence

that the prevailing modelé~of schooling and school imprqvement"were !

working. It took this expeqiehcc with. the League to elevatc my

hypotheses to the level of principles and it iS‘by these -principles f%

that‘I probably shall be guided for the rest of my carecer.

A .

o

This is an age in which Waldens, in the sense of Thoreau's
‘ S . L

Walden, are hard to come by. The Waldens we drecamed of in our Xouth

. .18
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are covered up now by housing tracts or. factories or are polluted.

.yven the most rcmote ones now have tco much of what we are trying: to

»

" rup away from, .
of céqrse,‘if we ‘study Thotéaﬁ‘s:biégrapﬁy, we discover that

7 o o , .
he zgd not get away, -either. Thqreaﬁ’énly‘"bivouaékedﬁlat;walden,

CT . ' R . . ? . / '/‘ . . . ) -

3 going home every day. His hut was not'caéggd out of the wilderness

.. N ' .

; \ : &

) but was essentially a pre-iab purchased ffom a fisherman ahd.asseﬁbled

.

in pieces. It was quite the fashion to hold pichics on his front

. * -
’ . . /
: , ‘ ‘ 4 o wd g
© .doorstep and, when it rained, visitors swarmed into his tiny cabin..
(. . . * I3 h . .
;" - .'T.\.‘,""'"," g JO O S SV Y et o e . ;' i " "~ P ./I;. P
., Although at one ‘time. Thoreau  railed; Wherever ‘man:-goés;, ‘men::will

A L. ’ «

pursue him and paw him with their dirty institutions and if they can,

! . - N
,constta{h him. to bélong to their desperate oddfellow society”, he
: -.‘ - i- b N - ‘- .
¢ nonetheless noted .in- Walden, "I have three chairs in my house: one
’ ifot'SOIitude) two for friendship, three for sédietY".
] Np{ﬂ.&'muSt create our -own Waldens.  What better place for”
. ’ / .
M
g principals, teachers: and students ‘to begin ‘than with xécdnstructiﬁgf
- the school as a work place? And what better work for superintendgnts
; ‘than t6‘he1b then do it? Happincss will net then be something one .
? ‘. . PR, X . ] *
R :pursucs~cnvweek-ends~or,in.xhe.next,iobuor,in#retiremcnt,.but'§qugh%pgj i
: ]: Q ond -1.. wils 4 . '-%57,;"3‘-" (\.'3.,‘ - 4l 19 . " 7 /J
" ERIC to be cxperieneed in work and~the work place. o .
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