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experiences and requirements of individuals as_a partial basis for-formu——-—— - oo

lating educational priorities and goals and developing appropriate curricula.
From many points of view the most valid approach to evaluating the adequate
and appropriateness of present educational goals and programs is in terms of

the performance of the school's graduates. Much anecdotal evidence is available

|
\
1
|
\
I B
|
-

on graduates of various schools, but there are few comprehensive studies
systematically relating educational experiences with subsequent performance
in important life roles. Although it is clear that the educational prégrams
of the schools of the nation are showing gradua%/improyement, they are still
falling very short in terms of their potential for meeting the needs of all

individuals.

[} -

Educational goals may be considered from the perspective or ﬁeeds of
society in general, of the federal government, of local school agencies, or
of individuals. Although the information being presented here can be used
for the purposes of any of these”groups, the principal focus of the dis-
cussion will be on how education can be improved to assist each individual

_to both formulate his own goals, and to achieve then. Of course, the
formulation of ultlmate educational goals is not an appropriate task for
a six-year-old. Thus the individual's educational goals are expected to
evolve with his increasing knowledge of both the world and the unique nature
of his or her own chard@teristics,‘including values, interests, and abilities.

.
' \

- The point of view of this report is that the function of educational

institutions in our society is to assist each individual to discover and

develop his own unique potentials to achieve as high a quality of 11fe as

possible based on his evolving values in relation to the needs of socletv e
It is believed that one basic change needed in education is to maintain the

eagerness to learn and develop, characteristic of very voung children, as

these children progress through all phases of their educational develop-

ment. Many studies have shown that the present school programs gradually

Q - .

B
- ERIC 5
V

Aruitoxt provided by Eic:




13

«t

> \
rd

replace this enthusiasm to learn, with a bored comgliance with externally

e .
: conceived mandates to carry out meaningless tasks, for a large portion of

our students. I

~

S ,,Ihe-punpose,ofuiheapreseﬂt Stydy is to provide txe fFirst sf'p 1in & prﬂgram T

[

to gefine The cducarionat goats tir are Important toT att al..udg_ueo to—aciricve—and

AR X, 4

. eeoe ——_also tp identify those-yoals that are important to-only.certain.students. .. The
systematic study of the adequacy and appropriateness of education for a national
. sample of voung people prov1des useful data for formulating educational goals

“and objectives and establishlng prlorltles in an effort to improve educational

programs.

The hope is tha&'the educational program can be changed to give the
students the maJor respon51b11ty for achieving their own educational goals.
This will requ;re that tney get both the necessary knowledge and skills to

plan and gapry-0ut their own educational development.

Some Thoughts on Educational Goals

-

R

R e The formulatlon and definition of the functions, priorities, and
-,“ . rgoaIs of,educatlon are dependent on philosophy and values, social or national
& -
e, needs, and the specific requirements of individuals. Many efforts have been

,:A~;' méde in the paét hundred years to develop guidlng pr1n01ples for formulatlng
'a "euucﬁtlone} goals. Reviews of such efforts are presented in the two articles
- jn ‘the section ﬁGoals of Education" (McMurrin, 1971, Downey, 1971) in the

3'Enpzcl&bedia_ogﬁﬁdqcation and in "Objectives and Outcomes' (Ammons, 1969) in the

,;— 31 ,Ebcyclopedia of Educational Research. These articles indicate that in spite

.7 ul" of philosophical, political, cultural, and social differences in points of
view and emphasis; many recent efforts are in agreement with the broad views

expressed by Herbert Spencer in Education:® Intellectual, Moral, and Phnysical

‘e,

‘ in 1880., The Commlttee of Ten, the Committee of Fifteen, and the Commission on

-

fheaxgorganization of Secondary Education with«their "seven cardinal principles

‘L_ ’ . . . .
of education' all stressed the complete life and its various activities as the

. méin basis for educacidnal activities as proposed'by Spencer. Most such state-

. - ,
. . - . » -

]
i . '
° . 6
1
,
. . .
1

) ' L g . . ) .
¢ 9 .

: .
s - . ) d

, PRI ] -




.
.

ments were prepared by committees with only very incidental references to empir- |
ical data. Exceptions to this general practice were Charters (1923) and Bobbitt-

(1918) who 50 years ago developed procedures for analyzing activities and

behaviors in an effort'TO, add a scientific dimension to establlshlng educational

onn] s—and h}x_ann tivas

JT et vVeoY
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Somewhat more recently Tyler (1951) has urged that teachers and

commlttees faced with the problem of formulating educational objectives study
learners, the demands of life outside the school, the views of subject special-

ists and philosophers, and the psychology-of learning as the sources of the

required information.

In his Overview on "Goals of Education" McMurrin (1971) observes,

"What has been, for the most part, a casual and neglected issue
deserves the full force of rational analysis supported by relia-
ble knowledge of human behavior. The 'end values to be sought
through education must be 1dent1f1ed, elaborated, and given
operational meaning by reference to social conditions and

personal experience, to the efforts and designs of society, v
<and to the aims, needs, and aspirations of those who are to be
< educated." . .
! *~

A Few Related Studies ’ ’

.

One major ongoing effort to evaulate the success and progress of our

educational system is the National Assessment of Educational Progress (Tyler,

1966). This National Assessment is presently being conducted by the Educational
Commission of the States and being_popied on a statewide basié,hy a number

of state group;. The performance of samples of Americans at agea 9, 13, 17, and
in adulthood is measured by sets of exercises specifically developed to'sample

cognitive and non-cognitive educational objéctives deemed to be impoftant

educational goals by scholars, teachers, subject matter spec1allsts, and laymen.
Its purpose is '"to assess the educational progress of larger populations in
order to provide the public with dependaBle information to help in the under-
standing of educational problems. and needs and to guide in erforts to develop
sound public’ p8licy regarding education' (Tyler, 1966): Results are reported

In terms of” behavior that 90%, 50%, and 10% of an age group can exhibit.

'




/
’ This sort of evaluation is somewhat akin to the keeping of family
) income or public health statisricsEand represents & veluable addition to our
»  knowledge of educational results. Translation of the result}ng information on-
—  what-Americans of various- ages tamr-and canmot, do into ?TeﬁefipéieﬁS'{ﬁf”eéﬁe&*— SR

‘ tional change is, of course, dependent upon agreement concerning the importance

of the behaviors “measured and _agreement as to _what, proportlon of the population

—am v e e o i s e g e n e e g e e

at .each age should be able to perform each behav1or.

The Coleman report on Equality of Educational Opportunity (Coleman,

1966) was the result of another major attempt to evaluate educational quality,
particularly the '"lack of availability of equal enucational oppertunities" for
individuals of various racial or ethnic‘backgrounds. It utilized a survey of

such characteristics of schools as their feciiities, curriculum offerings?

teacher characteristics; such” student gody characteristics as student socio-
economic background, parents'leducation; pupils' attitudes toward themselves,
the1r academic aspirations, and their performance on standardlzed academic
achievement tests; and of such other factors as non-enrollment, school inte-
gration, and the like. Multiple "input" factors ke.g. teacher education,
existence of a science labhoratory, socio-economic background, etc.) were

considered primarily in terms of their contribution to "output'--academic

achievement and motivation--of students in grades 1, 3, 6, 9, and 12.

-

Such a study is valuable for-the comparisons it permits between the
education offered to various groups in our society and the products of education.
It allows for the identifidation of general factors Which may lead Lo lower
achievement. It was not intended to permit the identificatlon of the degree

.+ to which students of all sorts.lack°opportunities for an education appropriate

v

to their individual requirements, however.

1 . . .
(XY -

The answers to many important quéstions relating to. 1ndividua1 deve1~
opment and social planning require data from longitudinal studles of r presen—
tative national samples. There have not been many longitudinal studiés and
many of those that have been completeq have suffered from small eemple size,

.+ - lack offrepresentativeness, or inadequate coverage of relevant variables.,

. The study being reported hHere was made possible by a 1ongituaina1
study known as Project TALENT. That study was initiated with the testing of

ﬁéOO:OOO secondary school students fifteen years ago in March 1960.

~ 8 o
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The initial data collection involved the administration of tests and

questionnaires over a two-day period. The students represented a stratified

! e.,-ﬁe_;hlzumumusémgie=gi;ailwstudeaes—inngﬁadeswg- lOkak~ﬂan&%=inﬂthe~ﬁnited‘8tates.

- f—77_Ihey»havewbéen-followed up, 1, 5, and-11 years after completlng high school _
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An additional follow—up was 1nc1uded 1n the orlglnal design to begin 20 years

. -
Wl e - - - e

after the graduatlon of the f1rst diass in 1980.

This study documented many of the areas of success and failure of the
) nation j/%chools in 1960. , The results have been made available. in a series ~
, of reports, and will only‘be illustrated Here A re%atlvely precise indication
of the failure of the schools in the fundamental area of reading comprehension
is supplied by Project TALENT. 1In 1960 it was found that 65% of the eleventh
grade students achleved a level of comprehension equiWalent to that requ1red
to understand half of the points included in typical paragraphs from Robert
.Lou1s Stevenson's writings. Only 8% of_ the eleventh grade students were able
to understand typical paragraphs from the wrltlngs of Jane Austen th1s well.
The corresponding figures for eleventh grade students in a 1970 survey of a

sample of the same schools were 66% and 10%. ' .

Another finding demonstrated the inadequacy of the curriculum in. meéting
students”’ 1nd1v1dual needs as shown by the fact that in 1960 447 reported that
about half the time or more often "I feel that I am taking courses that will not

help me much in an occupation after I leave school.”" The comparable figure for ° w

1970 was 45%. To supplement this informatiop on the ade®quacy of the present

. - » *
curriculum, two additional questions were asked of the 1970 national sample.

| In re01y1ng the questlon, "Are you satisfied with the progress you are making %??f

to develop y0up~ab111t1es in reading, th1nk1ng, and writing?" only 46% of the his
eleventh grace students reported-they were satisfied or very satisfied.

Similarly, to the question, "How well do your school courses meet your needs?" %ﬁk

567 of the eleventh grade students reported "well" or "very well." This ’%?

. ¥y

1ncluded 61/ of the glrls, bat only 51% of the boys.

Although these studies have been of great value, they indicate only

what students‘gnm:learned and not how useful such learnings have been in’

‘ achieving their objectives or in f1nd1ng sat1sfact10n in their life activities. ———




. The pr&sent study das undertaken to ﬁrovide reliable knowledge of the

'eiperiences of young people fpllowing their school years and t social conditions

under which these young people develop. .This information should shed valuable

11ght on the adequacy of the educatlonal programs - 1n which these young people .

part101pated . .. - B = — -

— - s ———— . P

_The General Approach.of This Study oo e

[

7

"Before describjng the specifié objectives and procedures broposed
for this pr¥gram it seems appropriate to state explicitly the bases for the
decisions and plans which follow. The fundamental consideration underlying
the apprqach used in this study is that the indiviqual should be both the focusQgh
and the statistical unit in the basic analyses ‘and interpretation. In stating
objectives and evaluating outcomes it has becomg fashionable to use indices .
that are aggregates, such as the Gross National Product (GNP), that show changes
in an average value for a large population. This is also the approach most
frequently proposed for the development of indicators of personal and social
progress. One of the limitations of such indicators is that.they neglect the
individual's unique needs since their reports relate to the typical performance
of large groups. Information on how well the specific needs of each individual
have been met in the course of his or her development is a crucial and seriously
neglected part of the evaluation of social progress. Thus, the concept of social
indicators should concentrate not on averages for specific aspects of well-
being but on the overall well-being in terms of his own needs of each individual.
The heed is not for knowledge of the average status of the total group, but for
‘the individual's progress in relatlon to his own values In order to make such

an assessment it 1s necessary to know what prloritles the 1nd1v1dual assigns to

various aspects.

é o

! -
. ~. If the overall well-being or quality of life of each individual is to

!‘-
be tha criterion measure, it is essential to have a spund def1n1t10n and descrip-

tion of the componeﬁts that contribute to am individual's quality of life.

Many lists have been prepared by theoreticjkns and committees of the components
.that in their opinion are the principal dete}miners of quality of life. For this
study it was proposed that an empirical set.of components be used that included

all of those factors that Americans of all ages and backgrounds report have
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contrlbuted either positively or negatively to their quallty;of life. A study
- completed just prior to this project made uge of the Cr1t1cal incident techniqg?
to define just such @ set of components on an emplricallbasls_LElanagan—andv j
- Kuss-égtdi More than_§+Qﬂﬁlcrltlcal—lnc1dents—were~col1ected*from"about"l"ﬂ00~""”"‘ﬂ

Daonla Tl
P Pt T

hese—people +ICOded Tepresentatives from rural Mississippi, Black

erkeley;—and——————

San‘Franc1sco s Chinatown. The sample also contained incidents from such diverse

= -

3

groups as Iowa fetmers,'rural Pennsylvanians, Salt Lake City residents, and
many other distinctive types from various parts_ of the country. The complete
list is shown in Table‘l. The aim was to obtain specific activities and events
contributingﬂto quality 'of life from a wide range of backgroonds and cultures.

The effort was to see that“ho paints of view were unrepresented.

¢
# N '

s With each of these groups several questions were used to collect critical
1nC1dents Typical "’ questlons were ”Thlnk of the last time you did something

that was -very important to .you or had an experience that was especially satis-

o~

/

fving to you." After giving a spacific incident the people were asked what. >
exactly happened or what did you do and why was this important’ to you. Another
question was, "Think of a time you saw something happen to another person that
was harmfol/of made their life worse in some way." , . ’

. ¢ b %" s
v . ) J
The 15 components developed from the critical inTidents are grouped

under five main headings: Physical and Material Well- -Being; Relations with
Other People; Social, Community, and Civic Activities; Personal Development

and Fulfillment; and Recreation. The lisf of categories is shown in Table 2. f

L,
. A )
'Since it s proposed to evaluate the effectlveness of these students' '
W educatlonal equ:lencea in terms of the extent to which it has helped them
achleve a hlgh quality of life, it seems relevant to relate the 15 *dimensions

of auall T life to the stated educatlonal goals of those responsible for ' T

the schools' educational programs. . : ’

ERIC T -
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Table 1.

4
R . Sources of National Sample of Critical Incidents \ 7o ’
*>
. GROUPS USED~%§jTHE SAMPLES NUMBER OF PARTICIPANTS .
, Project TALENT Subtotal 2,000 (2,000 incidents) ' .
__;1 —— —=.Groups_in Bay Area Sample _—
" TTHigh“school students =~ 47 42 White, 4 Black, 1 Oriental
HIgh school teachers 16 g—witite, 5 Biack, 2 Chicamno,
e . ___and aides S 1 Oriental _ : )
— Elementary school PTA —7—Wirite ———— ——
College graduates 2 White
Church group = 12 white .
Fire station 5 White \
Laundromat - 6 5 White, 1 Otiental '
Adult sewing class 5 4 Black, 1 Chicano
Medical center 29 16 White, 2 Black, 11 Chicano
Mental Health Day 15 14 White, 1 Chicano
Treatment center ,
Senior Citizens Center 34 . 31 White, 2 Black, 1 Chicano
xR
Subtotal . 178 (635 Incidents) ,
+ g
Groups in U.S. Sample" ’ A
New York - Black Harlem < - . 38 Black .
nural M1551sslpp1 0 41 White, 37 Black, 2 no response
Miami . . 47 46 Cuban, 1 Puerto Rican =
Rural Ohio 7 \ , 34 33 White, 1 Americanm Tndian
West Virginia 38 White .
Phijadelphia ~ Italian Community 27 White | “ \ .
.- Né¢¥ York - Spanish Harlem « 41 Puerto Rican A
Sdn Francisco - Chinese Community 35 34 Oriental, 1 no response
. n Arbor, Michigan & 5 White -
-~ New York - Art School 11 $white,.1 Oriental 1 no response
Salt Lake City, Utah 36 White (Mormon)
Berkeley - Lutheran Church 17 ite, 2 Black, 1 no response
Berkeley - Street People 11 ?ﬁaﬁgéf Black, 1 American
o Indiard, A1 Pther
Berkeley -~ Vendors * 5 White Ci\ '
Berkeley - "One World Family" 16 13 White, 3 Other
Lubbock, Texas - Rural Community 37 32 White, 4 Chicano, 1 no respons
Phoenix, Arizona - Senior Citizens 17 White TN

-

Lubbock, Texas - Catholic Church 11 Chicano
Lubbock Iexas - Catholic Church 12 7 Mexicdan, 2 Mexican-American,
1 White, 2 no response

O;ange County - Conservat'ives 34 29 White, 1 Black, 2 Oriental
Iowa - Farm Community Womens Club 12 White (Female)
Iowa - Junior Jets & 4-H v 31 White
Tucson, Arizona - rural . 22 10 White, 2 Black, 5 Yaqui ‘Indian;
) . ‘5 Chicano
Tucson, Arizona - Chicano . 20 Chiclano - Mex1can—Ameritan
‘ oo A
Subtotal ‘ 2 656 (3936-incidents) \ ’

Grand Total 2834 (6371 incidents) )

3 ‘
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Table 2.

PHYSICAL AND MATERIAL WELL-BEING '

Matcisai well-being and financ:al security 1.

Having good food, hoze, posessions, cozforts,
and “expectations of these for the future. Money
and finzncial securitr ave typically {=portant
fagtors. For most people filling these needs

is prizarily related to their efforts or those
of tnetr spouse. -

~N

3. -Healtn and perscnal “safecy

Enia

103ving freed~= frox sickiess, Posessiag
phvsical and mental fitness, avoiding accidents
and other nealt™ hazards. Prosless related to
alcohol, drugs, deatn, and aging are alss ’
incladed, Effective treatoent of nealch p¥oblenms
{s a large componen:.
PIOPL

RELATIONG WITH OTHE

[}

et

«

naving a girliriend cr dovfriend.
avolves jcve, cozpanionsnip,
understanding, unication,

and

com

-.ntentzef:

»aving and raising children ‘

73viag cnfldren and secoming a parent. Tais re-
-ationsaip invo.ves watzhing toeir development,
spehding tize thez and en‘oving tne=. Also
fnclzded are t-1ngs lige 2lding, guiding,.helping,
appreciating, and learning from thez and with

a4

e
-2

.

y
icly

“elazions wit- parents, s
s
Ha-

.

ngs, or other relatives

siblings, or other reiatives.
¢se relatlonsnips one experiences comuni-
"31.18 -It7 or doing things with tnexm, visiting,
€7 "%.”g, snaring, uhderstanding, being helped ov
a2 melr.ng thex  The feelifng of belonging and

" an $ODe-1¢ Iz disfuss things with is a large
IITpoanent, -~

"% pareats,

a2~

'n
an v}
ime e

2e.1t19ns wytr friends

Having ¢ e friends. In these relations~{ps one

s'afes a vities, interests and views. I=portant

1sp&es af tnese relationsnips {nvoive being accept~

ed. vis{ting, giving and receiving help, love,

irusi, support, and guidance.
v

-

se I
] .

ic
ct
N.

50014 COMMUNITY, AND CLVIC ACTINITTES

Aztivities related to helping cor encouraging other

peonle

“€'RINR or en:i~uraging adu.ts or
ihan relatives or close friends).
dore througn jne’s efforts as an
2 Dem~er of ¢ =2 organization,
ciee, or
nenefis

z4tldrer (-~trer S
Tris zan be
individual as
$4Ch as 3 Iaurce,
‘teer group, that -orks for tne
Lher people.

L]
Activities
=ents

4
(;Iating to lecal and national govern-

¥eeping x:>or=ed through the media; pa cipafing
by voting and other cozxunicationsy havihg and
appreciating one”s political, soctal, and relf-
#fous .freedon. One cozponent of thisrincludes
having iiving conditions affected‘by‘rcgulation,
iaws, procedures, and policies of governing
ikei.1es and the {ndiciduals and groups zhst

{nfluence and operate thesn, J .
.

T

. B

Q
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Components Comprising Quality of Life

. A
L. Creativity and personal expression

S

PERSONAL DEVELOPMENT AND FULFILLMENT

I

Intellectual development -

Learning, attending school, acquiring desired
knowledge and mental abilities, graduéting, and -
problex sclving. Other aspects dnvolve

{zproving understanding, comprehension or appre-
ciation {n an intellectual area througn activities
in or out of school.

Personal understanding and planning

Developing and gaining orfentation, purpose, and,
guiding principles for one's life. Tnis mav
involve becesing more mature, gaining {nsignt {ato
and acceptance of one’s assets and l{={tations,
experiencing and awareness of personal grouth

and developzent, and realizing tne ability o
{zfluence the course of one's l{fe signtficantliv.
It also {acludes =aking decisi{ons and planning
life activities and roles. Tor some people, a
2ajor cozponent arises fros religiocus or spiritia
experiences or agtivities,

1

_tcupatianal role {(4ob)

Having 1nteresting, challenRing, rewarding,
worthwhile work {n a j)o2 or heme. T~is 1includes

. doing well, using one’s abilities, learning and
producing, obtaining recognitien, and accomsifsa-,
ing or the job.

“

Showing ingenufty, origtnalizy, i1zagination {n
Susic, art, writing, handicrafes, drama, opnoto-
graphy, practical or scientific matters or everv-

«“day act¥vities. Tnis alsc includes expressi~g
oneself through a collectton, a personal project,
or 'f’acce:pl;sh:ent ¢r athievezer:,

er

RECREATION

.

Soctalizing
Entertaining at nome or elgevhere, attending
parties or other social gatherings, Deeting new
peopde, {nreraczing with otners, g =av
include parz{cipation in sccializing organiza~
tions and clubds.

sPassive and observational recrearional activities

Participating !n various kinds af passive recrea-
tion, such as watching television, iisten{ng to
susic, reading, going tc tne Bovies, and going

to entertainment or sports events It zlso {nvolves,
appreciating the art and seautv in many aspects of
life,

R v

Attive apd pariieipatory recreational activities

Participating in varfous xinds ~f active recreation
8'1ch as sports, ‘umting, fishing, boating, ca=ping,
vacation travel, and sighiseeing, etcy This =3y
alss favolve plaxing sedentary or active gaces ,
singing, plaving an {astruzent, dancing, a::ing._

.-
il
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Many states have broad statements of the goals of public education %n
their iqitial charter. These have been modified and elaborated over the years __.
by legislative groups and commissions. ITitle III of the Elementary and Secondary
fducation Act of 1976 requires that, in connection with the development of innovative
and model programs, a needs assessment identifying educataonal goals and their
attainment be copducted. As a part of this program, many state departments of
education have defined and reaflirmed their goals in elementary and secondary
education. These statements of goals are'inteQded to be an hnderstandiﬁg‘between

professional educators and concerned citizens regard;ng the mission of public
education. Usually a task force of teachers, administrators, educational experts,
the state school superintendent, lay citizens, and often students was estab-

lisﬂed. This group would prepare a draft of godls later reviewed and revised - "}
by the state board of education,‘educators, and interested .citizens. The final

step was the'adopgion, as state board po hese sets of ideals against

which educational attainments can be measured'and evaiuated. ;

. H ‘ +

In. 1968 a shrvey was conducted by the State Educational Accountability.
Repository (SEAR), a program of the quperative Accountability Project, admin;
istered by the SEate\of’Colorado.' The program puplished a documeni'compiling
the educational goals.as adopted formally or tentatively by the states. Io

supplement this document, State Goals for Elementary a econdary Education, -

éets‘of state goals were requested from the states noty included in SEAR's.latest

editxvu. As of June 1975, lists of educational goald had been obtained from
forty-seven states. Most states had a pattern of g ouping spe01flc goals stdate-
ments under topical headlngs. A review of the 1iéts resulted in development of
a'list of sixteen categorie%}of goal areas that seemed to ¢éontain the common = e
elements in the, various liste. The final set of categories and the number of .
these‘states included in this tabulation that had gog&s in each of these

cdtegories are shown in Tabh&ﬁg‘

g

N -

& To facilitate comparison these educatipnél goals have been grouped under
the same five headings as the quality of life components. * Although there is
clearly nothing like a one-to-one match in Ehese two lists, a lafge amount of‘

over

pping is immediately obvious. Perhaps the largest discrepancy in the

t s is the inclusion of eight categories in the state educational»goals'L




. Table 3. . } ) :

.
. The Educational Coals for Elementary and’ Secondary Education C, N
i As Adopted by. thc- Varmqs State Governments*
- - ~ . *
{The {igure at the lefr of each goal 1indicated the nGmber of states
that have adopted it as one of their edicational poals.) .
. . &, . :
. . v a ¢
. . .
ePHYSICAD AND MATERIAL ~PLL-BEIN PFR>UNAL DFVIL PMENT 4WD FL,FLLLHE"T
; .
5 _ N -
22 A, Each 1ndividual must develop an - 47 rr E1h individual must g_\é:t'__".he
anderstanding of the principles 1in- *basic skrlls o reading, writing, .
volved i~ tne production of goods speakirg, listening, computation:
an¢ servi «s and of the skills re-. : and problem-solving. '
lating to tne manspement of persoral ’ e
resourics. 3% 1. Each individus! must master the shills of

constructive and critical thinking and
de.1s10n-making so that he ,i3n deal
¢ t1vely, W11n problems in an oper-

. =+ 3. EPaaandi.iaal Tust aoguire good
health in: safets *apits anc an

. v
_ Jnderstine.nz of the .onditions ' . "in.e:oang asantable ranner
‘Peressir. v phesio .l and ~entsl . -
SEiivoe. o 3hT Phin amdasliaag Must &a’@_‘know;e'.d_g‘e o the '
. 14=an acnlevenment and experience in the ’
23 stnoance, . arvas of natural sciences, social ‘sciences, 4
Kiowle iy s e es niTanltles, “reative and_:_gx_e__a;ts.
fnr the = unteras o, mnredat aon,
, fTAtELTL o LTioy ement ef thk ' - ~a.» and1visia, Tust gil” 3n (dgerness for o7
s . PR A2 TS PR 4 - e searning ané seli-devel oment bevond the
. . formal schooling process. -
’ . .
RE.. S '-fﬁ TAIE PEOPLE -0 . 1nd1vidusl must devel v a posttive . ’
: . - f-image an: an understi~dilng an. appre-
e .. P2 % o1ip: .. Al Tust learn tne rignts ¢t siation of his Im1gQue 1ira.lties, ‘
- . and res; “elpilities of famly ' ) i1nterests and gouils,
embers i . prepare for faeily lifg.> - .
. 43 »'. Each indivicual must selec: anc prepure .
w ¥ Eah 1r . .iual oust learn to . . * for a career of nis :‘ncxc-; cnsistent witn
develorn 2n? m31nrain _iantespersonat: his capabilities, aptitudes, desires, and .
. . relaticm- oS ‘ang nave commans of the needs of s»-iety,
social =-. .s. . . . .
oo . 35 ".._ Tach InQivideal Dust lesglop a personal . :
~ oyt . philosophy anc s b3s1: set oi values,
. s . . ~orals, and «°°. ~ x.lertaple te societv. B )
N . ' - . ,
- < Fs Falh it L...usal To3 ooDe 0 uder- 297 . ffach 1ndivitoa must ngurvy tfre_desire. :
/ <tand a: appre-iate Nifferent - . and ability to »:«;aress-‘n‘*r-elf creatively
s . 3nc_abrilty b =ePress niTsel: Creatively
. -cultyres, novernments, races, -, ‘ and ’‘to a'ipre‘cl':(' creatl.lt  in o:h‘erls".w ~ N
generity ms an? l.'e stifles. ’ .
. & . ) RFREATION - ) oo
~ - . EFach rearvrs.il mast oiedrn the . . .
T i . .
A '15_‘:.5 a1 -_vri;:a_onbzb'h" 27 FL Racm andivicudl myst have ‘a.nouledg\e R

7

tizers otne 77 MRS, STate i and shalls in recrez:mn and_leisure~ "
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under Personal Development and Fulfillment as compared with four comporents
- under the heading on the quality of li#e list. This is due primarily to 1nc1ud-
* .ing fdur aspects of intellectual development in the state goals ‘rather than only
one. The four are basic skills, ¢ritical thinkiné,'knowledge of various fields, -
and an eagerness for learning. This tyde of specificity seeps desirable for é"
statement Of edugationel goals. The category on persvnal understanding and plan-
ning is represented in the state educational goals list by one on ‘déveloping a i
p051r1ve self-image and an understanding and appreciation of his unique capacities;
‘ interests, and goals and another,on developing a personal philosophy and a basic

set of values. Although there are other difterences they are also matters of

- emphasis rather than basic composition.

‘

Aruitoxt provided by Eic:




METHODOLOGY ‘o

Interview Materials ) g

”»

. . . .

To the data preV1ously gathered through Prgject, TALEV the current

study was planned to add information on earlier school egperlences, adoles- -
H

cent development and subsequent school, college and special training

s experiences. 1In addition, information was to be gathered that would eover

all of the areas of life important to people. . s L

4 v

’ A ’

»

. To«prepare such an interview schedule, it was necessary o obtain a -

comprehen51ve set of d1men51ons or categories that 1nc1uded all behaviors

‘

: and experiences that have a significant effect on the quality of life of , '

Americans. Various persons and committees confroated with this problem .. .
have prepared lists of Thlngs that -seemed- important to them. Of ¢durse,
“ . <
- each 1lst di*fered in some respect depending’ on the experiences and impres-

‘'sions of those compiling them. A more-obJectlve approach that ‘follows di-

-.rectly from the definition of the problem is that we obtain the critical

benaviors and experlences (See Planagdn, 1954) that. various types of indivi=-

duals obserVLd to be direct contr1butors, either p051t1ve1y or negatlvely, e .
kN
. | Pa
to their own quality of 11fe or to that of another person. Thus, the " "o
L]
rlanagan e Russ-Eft Study (1975), prev1ouslv described, was conducted and
A oL - ) o ) . : ’
fné resdli. . fitteen dimensions of qualitv of life pruvlded the basic ‘o
stracture ¥ .t.¢ interview. . AR . . L
- , “ . . - o
p Lo o : ’ ol » N . L
iv o ald in data analvsis, appropriate questions were viwicc to elilcis v
P ! » \ .
"1 -5 10 v 4 nultinle choice responsc. Whenever neces-ary, o.en-ended. .
- L v 1 ° .
. T -11n- i re poSed to elicit reports on specific behaviOrs an. ¢periomtes.
. 2 - ) s . .
Tittaer uh saaplv opinlons or beliefs. An example o1 ‘such a st. s~pce is:
“ . - .
r - ~ 3
H\-'o'ten 1n grades l-6 were vou unable to spend enough time on, ° - -
, B . M « .
: . a fop y1¢ in order for vou to Iearn the material -- almost all the, ~
IS - * R A * . . s k .
time, often, svmetimés, rarelv, or never! . T
Al A RS
- 1. Almost all the time . i . P ) ’ "
) - Ly + .
Ca 2. OGitem ' o S : - . .
N . . ' . . AN -
3. “>sonetimes * ¢
R b . Y N I
4, Rarelv / ., ; - -
_' N ’ N N p \ N
5. sever " ‘ . .
o . <. SN . ] . .
{ . . If answer ts 1-3 . . N

a2 N + - A} A

S L. . . . . .
' . ‘ « « fLan.you describe a situation of this sort?

MC e ) 11 17 o ; N




7 One form of the interview was used in the data collection. It roughly
followed a chronological order ehrough the individual's life. The sections

of the intervibw will now be described in some detail.

°

I. Introductory Materials (Pages 1-7). (Background information on the
previous education and occupations of the ﬁarticipant, the education
and occupation of parents and of siblings, and"the current marital

status of the participant.)

II. Elementary and Junior High School (Questions 1-17).

. III. High School (Questions 1-16). -

AR Adolescent Development (Questions 1-13). (Questions about friends,

, .. social activities and‘career plans during adolescence.)

V. Temporary or Eermanent Withdrawél.from High' School (Questions 1-5).

N ’

VI. - Non- College,JPost High School Education (Questlons 1 5) (Questions

* .

on techn1ca1 1ndustr1al trade, nursing, bus1ness, military, peace

corps ‘or job corps tra1n1ng ). ' -

' VII;~ Undergraduate Colleg_,Educatlon (Questlons 1—13) .

L3

S VIII. .Graduate or Professional Edpcation (Questions 1-3).

1
.

“

IX. Informal Learning,(Out4of-school development)

)

X FamlgxrRelatlons (Questlons 1-10). (Relationships with parents,

" siblings, and Jther ‘relatives.) Importance of and satisfaction with

. the qua11ty of life dimension® of relations with parentsx s1b11ngs or

. other relatives was discussed u51ng the follow1ng questlons.

At this time in your life, how 1mportant to you are your
relationships w1th your parents,’ brothers, sisters, and

: other relatives - things like communicating, visitlng, under-

standing, doing things, and helping and being helped by tnemZ

Very important{ important, moderately important, only sliéhtly
important, or not importagt at 511% '

1. Very important
Important
Moderate;y important
Only slightly dimportant o

Not important at all . , .

Why do you rate it this way?

18 : .

14 \




How satisfied are you in your present relationships, acti-
- vities, and contact with your parents, brothers and sisters,
and other relatives? Very satisfied, satisfied, moderately

éatisfied, only slightly satisfied, or not satisfied at all?

1. Very satisfied

2. /Satisfied

3. Moderately satisfied 7
4. ’Only slightly satisfie@
5

Not satisfied at all
Why do‘you feel thHis way?

.

XI. Personal Relations (Questions 1-65).. (Marital history; importance

and satisfaction of relations with spouse (or girlfriend/boyfriend)

- and having and raising children.)

XII. Occupation (Questions 1-12). (Preparation for and importance of and

satisfaction with occupational role (job). See Appendix A for a de-

scription of the job satisfaction scale used in the interview.)

XIII. Economic Conditions (Questions 1-20). (Includes rating of importance

. and satisfaction of material well-being and security.) -

¢

XIV. Health - Self and Family (Qdesti%gs 1-15). (Includes rating of im-

portance and satisfaction of health and personal safety.

XV. Leisure Activities and Interests (Questions 1-30). (Includes rating

*
of importance and satisfaction for the dimensions of activities re-

lated to helping or encouraging other people, activities relating to

local and national government, intellectual development, personal

understanding and plannixig, creativity and personal expression,

passive and observational recreational’activities, and active and

- participatory recreational activities.)

XVI. Friends (ngstibns 1-8). (Includes rating of importance and satis-

faction of  socializing and relations with friends.)

-

7 e . A
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XVII.

XVIII.

£

Summary (Questions 1-6). (Respondent's evaluation of‘liﬁe to da&e
including positive and negative decigions made, situations with!
which the respondent ‘felt ill-prepared to deal, tufning points in,
life, and a comparisoé of‘the current goals with those held in high
school and.ways'that education could contributc to the improvement
of life for the next generation.) _ , -

Interviewer Impressions (Questions 1-15). {Appearance of respondent

and special circumstances.) - .

- -

.
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Selection of the Sample

\

The sample copsisted of 500 men and 500 women who were selected to
be representative of -the entire population of 15-year-olds in the United-States
in 1960. The sample was chosen‘froy among the Project TALENT participants.

The Project TALENT group consists of a stratified random 'sample of approxi-

mately 4% of all students who were énrolled in grades 9-12 in 1960. 1In 10%

of the schools, Project TALENT participants also include a special sample of
all 15- -year- -olds who were enrolled in grades 1-8 in 1960 or who had already
leét school 1n those particular school districts. ‘

/

1. Obtaining 15-year-olds from the TALENT files.

‘

. Grades 9-12 cases. An existing 10% random sample of males and

female§ in the TALE§T files was used to obtain cases frem grades
9-12. From this group all those persons were selected whose age

* ° and/or birthdate 1nd1cated that they were 15 at the TALENT testing.
This resulted in é stratified random sample of appraximately 0.47%

of all 15-year—old-h1gh school studeqts. ‘

Grades 1-8 and out gf school” cdses.  All 15-year-olds ih the

L3

special~TALENT sample for grades 1-8 were placed in the source

population file, primarily students who were in grades 8 or 7,
a smaller number who were in -gragdes 1-6, students in "ungraded"
classes, and a very small number of 15-year-olds who had already

left &chool in 1960. ‘ .

. 2. Obtaining the sample of 2,000.

In order to eventually have the sample of 1,000 cases described
“ / .
above, it was necessatry to plan for the replacement of any ‘cases

who could not be located or who refused to be lngerv1ewed For

this feaeon it was decided to begin with a basic sample of 1,000
cases, and a second samp‘e of 1,000 that would be used for re-
placement )

» Lpn addition, it was considered ‘desirable that the cases be
drawn in such a way that each case in thehsample would represent
the same:- number of cases in this age group in the U.S. population,
maging it unnecessary to weight the in@ividual case data to arrive

at statistics for the population. The sample of 2,000 cases would

. 17 z1
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thus be egsentially equivalent to a random sample chosen from

A °’ “the total_ponulation at this age in 1960. ‘
o ' Anotherytactor bearing upon thg\sample selection was the, .
' &3 fact-that thUrL were in the U. S population.in 1960 a rela-~
5 . tnvel} small but not 1ns}gn1f1cant percentage of students who

left schqol before age 15 or who had entered college by that
age. Since the poo} of iS-year-nld cases from the Project
TALENT'files'does not contain a.large enough proportion of
such "early leavers” it was necessary to rely primarily uponA
© 15-year- olds st1ll in school to represent thése #ndividuals.’
'To determine the appropriate numpers of cases to be drawn.from
v grades 1-8,-9, 10, 11, and 12, it was deeided to rely upon data
¢ from the 1960 Census. Despite some known problems with tnese
' figures, if was felt Ehatvtney best represented the educational

attainment distribution of 15-year-olds in the U.S." population:
+ » . he . [-. : - »
N . { .

In line with the above requirements, a sample‘of 2,000 15-

LI
. ’

year-olds was drawn as follows: . ‘e

I3
' L ‘ , >
’

-

a. The number of cases drawn for each grade andfsex was .
- : determined by tne U.S. Census- information. . o '
* o ( . b. The probab111ty of 1nc1ud1ng a case from any part1CU1ar
,’ , - . grade’ and sex was made directly propert1onal to the number
o ' of cases in. the total population that that case repre:
sented 1n)tneq§r63ect TALENT sample due. to differential

-

. ] ‘A sampling of sé}ondéry schools in the original 1960 sampling.

3. Division into -two samples of 1,000 each. -

- ** The final steﬁ in obtaining the sample‘was to stratify the

1,000 male and 1, 000 female cases-on three variables and then

N

to randome assign cases to one of two groups in such a waz\js
- .‘)“

to maintain the d°1str1but10n across strata.

N The variables and numbers of categories used: in stratificaj\“\\\
'“ﬁ' ' tion were:

Ak ’ N L N

’ a. Region of the'country in which the student's high school :

. s

was located - 10 regions. -

N
\\ "‘
|
|
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‘ v b. Socio-economic status of student's family in 1960 - groéups

[}

containing 20% each.

c. Reading comprehension score in 1960: - groups containing

. 20% each. ) ' ' ;

\] - N
t 4 A
The categories used for each of the variables were defined so as to
insure approximately equal numbers of cases in each category on a
given variable. P
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Replacement of Cases

v »

Creat efforts were made to locate’ the 1,000 cases identified for
the "original"” sample and to encourage their participation.in the study.
Unfortunately, some members of the sample were unavailable or uncooperative.
In Sucﬁ cases, a replacement having the same sex and grade was selec < from
the same cell. The choice’of:the replécement within’a cell was éetermined
by the rule that the sum obtained by adding the absolute difference between
thé two readiég comprehension scores for the original and trial replacement
cases to the absolute difference between the two SES scores for the original
and replacement cases should be a minimum. Since the standard deviations of
the two variables varied’by only ; few percentage points in their magnitude

for these samples the effective weights of the variables were approximately

. <

equal.

If the replacement was not available within the same cell, alterna-

“ tive cells containing possible replacements were examined using the following

order of priority: region gf the country, SES, and reading comprehension (RC).

If the selected replacement was unavailable or uncooperative, another replace-

. /

ment was selected using the procedures described above.
= 4

-

As shown in Table 4, approximately 30% of the origiﬁél sample had to

be replaced, because they could not be located, could not be contacted, were

2

* deceased, or declined to be interviewed. N

-

.

» A comparison between the original and the final samples on the
;; Stratification variables is shown in Table_ 5. The final sample agrees
féirly well with the original sample on Fhe selected variables. From the compari-
son gﬁ can be seen that certain characteristics1are not as well represented as
expected. There appears to be a §1ightly smaller number of cases with the
following tharacteristics in 1960: malgs and Yeﬁales in grades 1-8, males and
" females in the Mid-Atlantic states agﬁ females in the Midyest states, males
aﬁd females with a Socio—Economic Status (SES) score of 64-84, and males and
, females with a Reading Compreheﬁsion (RC) 'score of 0-12. 7 Because of lhe
general closeness of fit between the original sample a;d the final sample,
it‘was decided not to weight respons€s by categorigs to correct to the original
sample characteristics. Th?'aifferences would be slight, in any case, since‘

the lowest categor& in reading, one of the 1argeét giscrepancies,'has only

/

I

three peréént less of the total cases than the original sample. )

- v
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. ’ TABLE 4

Analysis of Participants and

-

Non-Participants from the "Original" Sample

[}

Male Female ° Igﬁgl
Number of Participants . 34; . 328 671
Number of cases with addresses but ) 21 6 27
could not be contacted ’ .
Number of cases without addresses . ) 40 50 ’ 90
Number of cases disqualified T q 5 . 1 6 R
Number of cases deceased ‘ . 7 4 11 |
Number of cases refusgd when contacted 32 67 96 i
.Number of cases declined at time of < 51° 42 93 {
interview - )
Number of cases lost in the mail -1 2 3

TOTA'L . ’ 500 500 1000 (
w, . -
. ¢
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TABLE 5 .

Compirison between original and final samples on grade, reading

. domprehensien, sociv-cconomie status and state location in 1960,
! Grade ° !
. 1-5 9 - 1 12 lotal
Male —
drivinal i 16y 21 20) 4 S0
final ' ay 167 21 21 3 500
remale
vriginal 70 v 150 252 25 3 500 .
' final 60 153 258 ) 4 500
Total .
’ orisinal 169 314 465 45 7 1000
tinal 153 320 474 46 7 1000
’ Reading Comprehension - Raw Score '
Mal 0=-12 ~ 13-20 21-28 29-36 3748 + _Total
L PS L
original 115 94 ! 87 106 98 500
tinal 108 102 91 101 98 L 000 -
Ferale \ :.;'%\"‘c:-'
original 73 98 - 121 104 104 ?‘ w500 :
final -8 107 126 112 106 F 500 *
fotal ¥ w X
tiginal 188 192 208 21'0 202 1060
‘ fagral . 157 209 217 213 204 « 800,
, ] ‘,i( » . . ” N
. e Sociv~Ecotomic Status - Raw Score .
o +
\Mal '3 .64-84 85-92 93-98 99-104- 105-128& Total
Male A *
driginal = 115 94 87 106 ¢ 98 500’ .
finkg ©o101 102 102 99 96 500
Female & ,
origdfal 109 90 106 C9% 101, 500
final 92 104 104 88 112 500
Total - !
original 224 184 193 200, 199 1000
flna]I 3 206 - 206 187 208 1000
. T . .
> State location 2
y® t N - Q’v T .
& ¢ £ & ﬂs “6& ’ > r;'e
' ~ . . 5
&g 5 § & MpE S
< £, v d < 9 7 ~ J o )
7 D,v ~ & o ol < & £5 &
~ v [
& s’ b\v 'v.\{v & & ..}Q’Q . ol 5~ © &
& > 3 & § ol 3 F LA &
& & § , ° £ & S @ &£ &£ &
Male : - -
,original 58 40 60 53 43 48 68 48 32 ¢+ 50 £500
final 65 26 63 47 51 46 67 54 34 47 ﬂ,;:"SOO
Female ’
original 52 50 54 54 48 + 45 56 45 47 49 3500
final 68 20 57 58 46 54 47 49 49 52 . 500
original 1o~ 90 114 107 91 93 124 93 79 9944 1000 '
4 final “'13) 46 120 105 - 97 100 114 103 83 99" 44'1000
x&i A
XN N '
)
\
- PRI
- . ‘(."() . » - \/
2\: - - .
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Data Collection '

Ld
- Two sources of information on t?e characteristics, ana experiences

of the men and women in the present study exist. The Project TALENT data.
provides the’results of the original.testfng in 1960. and, fog certain mem-

bers of tne sample, information gathered from the Tail‘follow—up question- )
naires comﬁéeted by rhe individual during the succeeding yeérg. The second

data source results from the interviews conducted- with e&ch participant,

which occurred sometime between June 1974 and June 1975, The following

sections describe the procedures used to collect and assemble both types

of data.
O - o
[ . ,

~

The Project TALENT data .

< " Data on.each of the cases in the pfesent study are stored

on magnetic tape as part of the Project TALENT Data Bank.

Based on tﬁe two day nationwide Project TALENT testing in ’ .
1960, each person’'s record consists of'indiv;dual and com-

posite scores on a baitery of tests of abilities and informa=
Eion,-responses to an interest'inventory as we'll -as informa- . .
tion on family ?ackground, current activities and future

e plans. For those sample members who received and‘compTeted ;

thq;mazled follow-up questionnaires, the TALENT record also
contains informétion on post-high school educationai, occupa-
tional and family activities and plans. A more r~orplete
description of the Project TALENT testing and the available

data can be %ouqd in" The Project TALENT Data Bank: A -

handbook (1972) and in The American high school student

. o L4

. "' (Flanagan, et al, 1964). . S .

»
) . >

. Computer programs were written to translate each indivi- * :

dual data fije ineo

analvze and evaluate cases.

readable form for those attempting to -~ °

Profiles we;e produced‘on aptitude,

’ : information and intérest invéntor\ scores in terms of percentiles

" and stanihes‘usi;g'norms for tﬁe sample of 15-vear-olds 1pd for”
thé appropriate grade (at the time of testing) and se: of the

S indiggidual. The remainder of the data, including both the .

g,
‘l

.
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1960 and the follow-up information appears on the printout as
abbreviated questions with the particular response selected

by the person; it is grganized chronologically within topic - -

area. .
: . R 4 . |
] . 51. Searching and contacting cases ; - ,
i A set of procedures was developed for tne Project staff
\ - to use in locating and contactlng cases in the study Infor-'
mation from the person's TALENT file such _as last known . $
) address, parents' names, and high school a d/of'colleges .
=\ attended provided a starting point for"locating cases. ‘For
: \\gases in grades 9-12 who received and responded to the five

‘ year follow-up questionnaire from TALENT, the above }dformaF P
. tkon was about six to nine years old. For all cases in grades
- . . 1-8 and for cases who have not responded to follow-up question-
naires, the last known address was.the pegsbn's 1960 address.:
y . C. All schools and colleges received letters requesting informa-
tion on the current location of Ehe participant. In addition,
the following souyces of information were used: 1local tele-
< ’ . phone books, information operators, e artments of Motor -
. Vehicles, Chambers of Commerce, Marrlage License Bureaus,
Voter‘Reglstratlon, Polite Departments, Fire Departments;-Posc
Offices and churches. When all the above sources had been

. U !
exhausted on a case, it was sent to Retail Credit. This latter

. organization was extremely helpful in cercaln-lnstances, be-
cause 1ocal staff could personally’contact likely sources of . .
information.

a

> ‘ F S
However, even after an extensive search for the partici-

_pants, certain’ cases had to be discgrded'becausetthe persons

. 3 o
N
£y could not be found. An example of such a case appears in
-, Appendix B . ' -~ 1 E” .
K :k ~
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III. Collection of intérview data

program was coor¥inated through senior behavigral scientists
o S in universities, research organizations and other institutions

throughout the country.  The coordipator was responsible for
selecting the interviewer, overseeing the training of the

interviewer, handling the receipt and return of the interview
materlals and malntalnlng the confldentaallty of the materials.
. . A Coordinator's Hanual prepared by the project staff, pro- \

vided instructions on the responsibilities of the coordinator.

|
[
|
|
- ' ) - Llocal‘coordinators and interviewers. The interviewing
The interviews Qére conducted by university faculty mem-
bers, graduate"sfudents and others ‘'with behavioral science and
educational regegrch training. An Interviewer's Manual ex-
plained how to sét up the ingerview, answer questions from the
) participéntﬂ-conduct the interview, complete the interviewer
notes, and protect the rights of the interviewee. 1In addition,
' the 1n5crv1ewé} received information on how, when and where to )

contact the participant, - ' -

. The local éoordinators and interwiewers are listed in
Appendix ?l As ‘soon as one of the sample members agreed to’
be 1nterv1ewed the project 1dent1f1ed and contagked a cqordi-
nator tnrough prev10us work with the staff, through their mem-
bership in APA or AERA B§ reﬁommenoatlon éf chairpersons of
departments of psychology or education or ‘through the depart-
ment of guidance serv1ces -0f local educational institutions.
In some cases the. coordlnator actually conducted the inter-

v1ew(s) in the area. .

Although every attempt was made by the project staff to
contact participants directly, this was not always possible.

- Pe———

v When the participant had an unlisted phone number and did not ‘ ~
respond to letters from the project ofﬂlce an interviewer w;s

- sent to the participant's home. The interviewer would explain

J the study in greater detail and in many cases would make an

appointment for the interview. Sometimes, however, the person <

would refuse to participate. An example of such a case

q\\ "dappears in Appendix C . - " N

R -




Particigants. Although the project staff and the interviewers -

<

went to gredt lengths to encourage the persons to part1c1pate, some
sample members refused when contacted or declined at the time of -
the interview. After an initial round of such refusals, persons
were recontacted and asked to complete the interview form them-

. selves. A total of 30 males and 43 females completed and returned
the materials on this basis. ) -

1

- Quality of the interviews. ;n line with the specifications

in the Handbook, interviewers asked all relgvant interview questions,
utilized the probes provided in the interview form and recorded
direct &uotes from the %?rticipants. Relevant sets of questions
were'omitted in only a very few instancés. As a group, the inter-
views completed by the participants included a greater number of
omitted questions and shorter answers to the open-ended questions.
. However, with the exception of t%o interviews conducted with two
‘ persons later determined not to be members of the TALENT sample,
~;B\% terviews had to be discarded because the data were not satis-
factorily Pollected. )
. -+ One problem that did arise in analyzing the interviegs
occurred in utilizing the.information on the dates when the .
participént entered and left high school. 1In f? cases, the dates
provided in the' interview éppéared to indicate that the partici-
pant was not in the school grade recorded.in Project TALENT at
the time of testing. The discrepancies were resolved by calling
the schools to confirm the entrante and graduation (or termination)
dates on the partlclpant In six of the cas®es, the interview

- —te

date was incorrect. The TALENT date of the remaining five cases

A .

was changed to reflect’ the correct.grade level in 1960. Thus in
about one-half of one percent of these cases the.original Project
TALENT data were in error, and in_qpe-half of one percent of the
_cases the interview data were in error with respect to grade place-
) ment at the time of the testing in March of 1960. .7
A‘second problem involved discrepancies between the birthdate
or age recorded in the 1960 TALENT records and the birthdate or
- ége reported by the person at the time of the interview. Far 38 )
cases, she original ¢opy of thé indi@idqalfs 1960 TALENT questionnaite *

- . was checked. Only one case was removed from’the sample because this

ERIC - ) 26 30

Aruitoxt provided by Eic:




[Shed
.

procedure revealed that the individual was 17 at the time of

the TALENT testing.

e

. Procedures used for data analysis

d

. To reduce, for codlng purposes, the 1nformat10n Contalned in the
responses to the open-ended questions, HJO 1nterv1ews were selected fot
intensive examination. For each question. dealing with a toplc of interest

+ to the stu@y, a set of statements or co@es was develpped to represent
the range of responses. An effort was made to have codes that were specific
enough to provide meaningful data but not so, specific as to fepresent the |

+

experiences of onlv one Or two participants. The codesvdeveloped for simi- .

lar questions were combined and gd1ted “to prov1de an unambiguous’ and com-

.

. : Lehens1ve set of-codes for thegé similar questlons

+
.

. From the set of questions chosen fér the above ‘analysis, a smaller
set of questions was selected for coding and analysis on all gﬁe intetviews.
Lot The codes for this smaller set of questions were applied to the responses
" of another 59 interviews for further clarification. The final set of codes

-was used on the final set of questtons for the entire sample. -

LN
- -
-

The project staff proceeded to code selected multiple choice and
open-ended questions for insertion on computer files and eventual merging. ,
with the TALENT data for each participant. In some cases where information
was omitgéd in the fntervie@, as, for example, the race of the paﬁticipant,
the 1960 survey and the follow-up data were checked. The first 10 interviews
coded by each staff member were double-checked against the actual interview

. by another staff member. This checking procedure .revealed that only one
question caused any signiflcant descrepan01es between coders. As a ccnse-

‘ .

quence, that one question (i,e. " the TA%ENT job code for current occupation)

was double- checked for all cases. The remainder of the coding was double-

checked for every 15th case. After insertion on computer file, the liﬁting

of all the coded interview data was verified. ’ . .

. 31 ) ,

" ERIC | Tom .

Aruitoxt provided by Eic: - .




- - - . . PR ,

o - P . . ) L. T
DATA ANALYSIS AND SOME GENERAL FINDINGS e P

, . .
- i . .. " 4 “ .
\

Reliability and Vélidity of the 1nterview§Data . f{ . -7i/”e' ‘ o
] - . K3 . e . " . ‘

. ‘ 4

- Obv1ously thls interview form relies on self reports of the person S
Life course. Such Tretrospective reports can. 6e dkStorted by errérs in .
;%mory and recall, orlby intentional om4551on and changes’ rReSults from- ', . ’.'
, previous work indicate that the u5e of an:-anchorlng technlque is qu1te .
effectlve for setting the pe:son te descrlbe events frpm his or her past. e
(/, The technique con51sts of focuéing on a partltular year by first obtalnlng a L
brief history of where Jbe-or she llyed Ehe status of the family, place of .
residence, the status of the Job etc, ,. at that point  in cime. by using the e
' - * ‘

_ above- methods, recall fQF‘ spec1f1c event:s, ‘activities and feelmgs can be' ° t-'_/. .

4 - . .

» i . < . - . SR
quite accurate. e ) A LR
- . " : Rl m‘ - ’ '.l

9

R 9 , :. .
In the previous section on, the quality of the interv1ews 1L-was ’
i’

V4
;'.repprxed that only a few cases revealed discrepancies between {he TALENT o
- data collected in 1960 and the recently collected 1nterv1eW'dataa A more T
thorough study o; the reliability of the data appears 1n a 51milar 1nterv1ew

study of PrOJect TALE%T—30-year-olds with Army,expegaence-(W1lson and

A R -

. Flanagan, 1974). ~ . o ARG g
) \ T

~

Present Status with Respeets £o Factpre' Influencing Quality of Life

* e - B
oo Mo - er.t

N -
* Y. e -
’ - v 4

« The 15wqudfify "6f.. lffe dlmen51ons have been described in an earlier
sect;on'bf thls reporp_, Satisfaction with the quality ,of life dimensions is
dependent on bﬂth the 1mportance of the dlmen51on and on one's current status

on* tnose varlables. In Table 6 are presented some of the variables that might

.

infiuence the 4ualit§ of life ratings. .

i hd .
R » _Information on the race of the partlcapants was not available for the

entire sample. Of tﬁe partlcipants for whom the ‘information was available,

87% were White, 87 were Black, 3% were Chicano er Mexican-American, 1} were

oo

Oriental and 0.5% weﬁe American Indian. These® data are fairly close .to the

| / .
] : ,

U. S. Census data. .

g O ‘ ’ . ;! . 32: i} - ' » M
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) TABLE 6 Ct )

Selected Background Characteristics.

e

Omitted

. RACE Male FeTale TOTAL
» White 382 370 Y 752~
Black ® 34 38 \ 72
Chicano 14 12 26
Oriental 4 3 ! 7
American Indian 1 3 4
Omitted ’ 65 74 - : 139
TOTAL 500 500 ' 1000
/
) /
HEALTH Male ’ Female TOTAL
Excellent 195 166 361
Very Good 193 187 380
Good 84 120 204
Fair 21 25 46
Poor 5 2 7.
Omitted /’ D2 0 2
TOTAL 500 500 1000
I
PRESENT MARITAL STATUS M%}e 'Female TOTAL
Single 57 46 103
Married 389 397 786
Divorced %3 39 82
Separated 11 ‘ 15 26
Widowed 0 ‘ 3 3
TOTAL - 500 500 1000
Mal Female TOTAL )
Planned Planned Planned
CHILDREN Present ompleted Present Completed Present Completed
0 , 125 20 82 25, 207 45
17 129 52 99 60 228 112
2 164° 175 163 167 327 342
3 67 96 109 119 176 215
4 9 28 33 41 42 69
5 4 8 11 9 15 17
6 i 2 1 4 2 6
7 1 0 1 5 2 5
8 0, 1 1 1 1 2
9 0 0 0 0 0 0
. 10 0 1 0 0 0 1
11 0 0 0 0 0 0
12 0 0 0 1 0 -1
0 117 . 0 68 0 185
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&s was mentloned prev1ously,,£he medﬂan earplngs for the men - was $13,000.

~ /
Almost all the men were worklng durlng the past year on a; full t1meror part-time
basis, Among" the women, 477 were employed,full Uime, another 7% were employed

part time, and é6/ were not employed‘ For the womén the ‘median earnlngs, ex-

cluding the full ~time housew1ves,;amoUnUed to approxlmately $5, 000 However, if

.women who only work part- t1me are not cons1dered the median earnlngs for all

l

s ' ,
fu11~t1meuemployed women came to $6ﬁGOQ NI l* .o

. .

AR R A . ! /
‘ A

, . o . [N ¢

. . ‘
, f’ N .‘ ii' ] - ‘ ’

In ratlng themselves/on thELf presgnt health condltlon only 78/ of the men

and 71/ of the women stated that }t was excellent or very good At least 5%

these 30- year -0ld men and womenfsalu zhat thelr health wa's only falr or poor.
/! . . -".I N

. ; . ‘ 1 /
. ‘ P o . ' . . N
W / * e “ . ‘
¥

= Both the reLatlohship wlth one s spouse and. w1th ohe 's, chlldren appear

as separate quallty of 1i'fe. dlménslons

LA

It is 1nterest1ng fo note that about

1817 of the sample are currentiy ﬂmrrled (1nclud1ng those separated) and

L 79%" of the sample have at least one ch 1d. of the men}and women in

g '

L about 8% are: dLvorced 3? are separated and 10% have nevér married. ,In addition,
X ‘ !

the sample,

B three of the yomen in the sample are widowed. Agaln

sllghtly from the Census datu on marital status.

% . . :
N .'.' . . . . ¢
- D ‘, i
@ e . . . .

Over 30/ of the men and women in the, sample have only one or two children.

the data differ only
3 . N

The most frequent response for the total numoer of chlldren planned for the

4

famlly was Z. Only 5%. of the sample did not plan to have any children.
oo

. Y .
! - L . .
“\ A - 3

The sample was examlned in terms of*the, educatlonal level of the pa:EICL—

y

pants. For the males, L&A, and for the’ females, 19%, have not obtalned either a hlgh

. school diploma or’a GED. Another 16% of the men and 26%

of the. womerl have recelved

a high school diploma and no further educatlon or training.. As for tra1n1ng -
beyond the’ ‘high school diploma or GED, 43? of the men and 36é of the women baVe, 2
received some college training (byt not a 4- year degree) or some vocat10nal~6r "

business school tra1n1ng Finally, 25
received educatlon that”includes a four-year qollege degree or Qetter In fact, :al

15% of the men and 10% of" thehwomﬁn have recelved education beyond a college

- s . lf
e IO [ ‘ . O o
degree , - ‘,“. L > e . X
- ~8 " . L4 -
N ~e Vi . 3 ] ¥ . ’ R
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Ratings of Importance and Satisfaction of Quality of Life Dimensions

<°

All participants were asked questions on their current quality of
life. As described in previous sections of this paper, thése 30-year-old
men and women reported on the importance of and Satisfaction with 15 compo~-
nents of quality of life. In Table 7 are presented the results of the
reports. (Appendix D presents the complete distribution for the reports on
importance and satisfaction.) Both, the men and women in this sample indicated

, .

that the most important component to their quality of life was health. At

least 98% of them stated that physical and mental health was either important

or very important to their quality of life. The second most important dimen-

sion for women and the third most important for men was close relationship with

their spouse. Over 907 in both groups indicated this relationship to be impor-

. tant or very important to them. For the males, job was more important than the

relationship with spouse with 90.8% and 90.4% respectively indicating the two
{5>dimen$ions to be important or very important. Although of slightly less impor-

tance than health, spouse, children, or maturity, work in the home or on a

job was reported as being important or very important to 89% of the women.

For the women, being a parent and having and raising children was the third
most important dimension. It was rated as important or very important by

93% of the women and 84% of the men. For women the next most important

aspect of quality of life was maturity and personal understanding. 0f the
women, 927%, and of the men, 84%, indicated that this was important or very .

important to them. For the men the fourth most important item was developing

and using your mind through learning, with 87% of the men and 817% of the women
indicating that this was important or very important to them.

‘Each of the six dimensions discussed above was reportéd, by more than
50% of-both men and women, to be very important to their quality of life.
Only one additional item was reported as vefy important to more than 50% of

the women: this was relationships with parenﬁs, siblings and other relatives.

A total of 83% of the women Teported this dimension as either important or
very important to them, while only 68% of the men reported it to be of this

degree of importance. .
’

:

Having material comforts, such as a good home, godd food and security

, for the future was important to 80% of the men and 75% of the women.. It is

interesting to note that for these 30-year-old men and.women material comforts

£ -
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p i N Table 7
’

M '3

The percentages of the final sample of 1000 Project TALENT pi}ticipants as to the {mportance to

thew of each of the 15 components of the quality of life and the extent to which they are satisfied,
- with thefr present gtatus with respect to each of these components.

’ . Percent reporting Percent reporting
' Important or - Satisfied or ,
Component Very Important Very Satisfied”
¥ Total M F Total M _F__
PHYSICAL AND MATERIAL WELL-BEING
A. Material comforts - things like a desirable home, 77.5 80.5 74.6 74.9 74.2 75.6 P
good food, possessions, conveniences, an increasing > ,

income, and security Yor the future.

3. Physical and mental health - to be physically fit 98.2  .98.0 98.4 86.3 86.1 86.5
and vigorous, to be free from anxtiety and distress, ’

and to avoid bedily harm.

RELATIONS WITH OTHER PEOPLE y
€. Relationships with your parents, brothers, sisters, 75.5 67.9  83.2 80.9 80.9 80.8
and other relatives - things like communicating, -
visiting, understanding, doing things, and helping
and being helped by them.

»  Be a parent and help, teach, apd care for your 88.3  83.7 92.8 8l.o  80.u 83.0 /'
children, . /

f tlose relationship with a spouse, boyfriend, girl- 92.4 90.4  94.4 82.2 84.0 80.2/ *
friend. Consider things like love, companionship, / ;

P
e

understanding, appreciation, and sexual satisfaction,

f. Close Friends - sharing activities, interests, and  75.2  7L.4 79.0  82.0 8l.4 82,5 .
views; being accepted, visiting, giving and recei- .
ving help, love, trust, support, guidance. . Yy .
SOCIAL, COMMUNITY, AND CIVIC ACTIVITIES y .
G. Participate in activitfes which help or .encourage 65.4 59,7 71.0 61.7 6l.2 62.2
other adults or children. These cen be your own ef- ) .
. forts or efforts as a member of some church, cludb, [
or volunteer group. . ! <,
M, Participation 1n activities relating to local or 44.6 46.8 42,5 53,2 53.8 53.9
> sational goveramentwand public affairs, v

PERS MvAi DFVELOPMENT AND- FULFILLMENT

i. De~s.y and use your mind through learning, attend- 83.9 86.8 81.0 4.2 58.1 50 2
fn. -.hool, fmproving vour understanding, or ac-,
qu'riag additional knowledge.

)
3 Jevelop maturity, insight Into your assets and limi- 88.0 84.3 91.6 72.1 73.5 FAREY
tations, understanding of the meaning of life, and
ability to plan and make decisions on major 1life .

R activities,

1

i K. HWork in 2 job or at home that is interesting) re- 90.0 90.8 89.1 78.8 79.0 78.7
; warding, worthwhile. i .
L, Express yourself in a creative manner in wusic, 50.2 47.7 52.8 58.6 59.9 . 57.4 '
' art, writing, photography, practical activities, or o .
in Leisure time activities.
. RECREATION , .
M. Socializing - meeting other people, doing th ngs S50.7 48.3 53.1 73.6 73.4 73.7
with them, and giving or attending parties. E .
4 .
M. Bead, listen to music, or observe sporting eyents 4.7 56.2 53.2 70.8 71.5 70.0
or entertainment.~ | 5 R
4 - | - .
Participate in active recreation - such as sport«, Sel? 593 56.0 ‘61,2 03.8  Hl.r
"riveling and sightseeing, playing games, sihping, 4
, dancing,,playing an instrument, acting. and [otner
swh activities, 'i -
- i '
. - ’
1. "At this time in your life, how important is it to you to "
: 2. “How satisfied are you with your status in this respect?"
' A N ,

y SR R 36 ) -
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quality of life. Many\bommentators on life 1n America strongly 1mply that

. financial considerations d\m;nate thewthlnklng of  Americans. This view ‘ -

is in about middle p951tlon on importance for the 15 components describing . ‘
\

gets little support from thls‘Borvey Also in this middle group in 1mpox~_.

tance to these men and women 1s hav1ng close friends. ‘It is.of importance

to mord women with 79% reporting,it as important or very important and . |
‘ only 71% of the men reporting it atythis samé level of imporfance. ‘

The next d1men51on in’ 1mpottance to these men and women 1s helplng

others through a church, club or volunteer grOup 71% of the women and*

607% pof the men indicate that it is important ‘or very-important to them. ’

o
- - . )

The next four items which dre of definitely 1less importancehxo the - i ‘

I

quality of life of both the men and women in this national sample include:
. 7 . ’ ’

e

.
passive recreation.such as_reading or listening to music; actlve recreation;

expressing oneself in a Creative‘manner’ and socializing. Each of these 1s

women, with active and passive recreation reported as a ﬁlttle more 1mpor- R

"

regarded as important or very 1mportant by about one-half of both the men and ‘

tant to the men and soc1a1121ng given sllghtly more 1mportance by the women. * -
The item this sample 1nd1cated had the least 1mportanqé to thelr quallty of

life is partlc;patlon in act1v1t1es relatlng o 1oca1 or natlonal government

Less than one-half of both the hen and the ‘women regarded thlS as important

o

to’ them. ‘ o o 7

A review of Table 7 indicated thag most, o% these 30-year-olds are
“ . well satlsfled w1th their ptesent status, 1n reiatlon to the nine 1tems that-
three-fourths or more of them 1nd1cate are 1mportant to their qualltyyoﬁ life,
The major exceptlon to this generallzatlon is that whereas 84/ of the group

we 1indicate that develqplng their minds through 1earn1ng was 1mportant or very '

important to them only 54% are satlsfxed with the1n—status—ln_thls_Legardae__egg__eu“
. In fact, the dlanSlOH 1s second to the last in terms of satisfaction. Only . .

50/ of the women 1nd1cate they are satlsfled as compared with 58% of the
men. Among these first nlne 1t§ms in terms of 1mportance the second largest

dlscrepancy is in relation to developing maturity and personal understanding.

. Whereas 88% regard this as 1mportant ‘only 724 are satlsfled w1th thelr .

present status. Furthermore, fife difference between the importance and the

satisfaction of this dimension is greatest for women. The\other three cate-

’ .
. . . ’ -

@ , 4 N . . .
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gories where there is about.a ten percentage point difference between the

ratings of importance and those of satisfaction are health, relations with

spouse, and job. These five areas_Would seem to be high priority topics

for attention in any prograns looking toward the improvement of the quality

of 1ifé of young American adults.

Participation in activities relating ta local or national government ,

is not only of least importance to these people but also is the item for which
they -show least satisfaction in terms of their preSent‘status, with only

about 547 of both the men and the women indicating satisfaction. Perhaps to
help understand why they rate this item in ‘this way we can look at the reply
from a young man in the northeast part of the country who is now a farmer.
When asked why participation in government was of no importance to him, he
stated that he can do nothing but vote and is very frustrated with the poor

qua11ty of the local government. , Lt

] -
\ )

In Tables 8 ahJ 2 appear the cross-tabulations of importance and satis- .

‘faction for the fiftegn quality of 1ife dimensions. As previously mentioned,

report are either

.

there are nine compgnents that mere than-three- fourths of these young people

important or very important to their quallty of 1life. On

six of these, 80% or more of both the men and the women who rate the component
as either important or very ‘important to the1r qua11ty of ;1fe, are either .
satisfied or very satisfied with their present status on this component The

six components include health, spouse, job, children, parents and 51b11ngs

and close friends. For two of the remaining three, developlng maturlty and

material well-being, the corresponding figure is 70%. Intellectual develppment

is the one component that three-fourths or more of the 30-year-olds regard as

1mportant or very important to their quality of life® but as few as 59%.0f the

men ang 50% of the women are satisffed with their status on it.

-
. -

4
N .
The remaining six components are rated as important or very important to
their ‘quality of life by only about half of these young people. For three of
these. components, mote that 7OA of the young people who rated a component as

important or very important report that they are satlsfled *or very satisfied with '

the1r present status. These three components include passive recreation, active

recreation, and socializing. Thé remaining three components are helping other ‘
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TABLE 8

Cross-Tabulation for 500 Males of Ratings on Importance and Ratings on Satisfaction
for the 15 Quality of Life Dimens'tons
’

’

Rows: Very Satisfied = VS Columns: Very Important = VI
Satisfied = § . Important = I
Moderately Satl,.;fied = MS Moderately Important = MI
s Only Slightly satisfied = 0S§ Only Slightly Importaat = 0SI
4 Not At All Satisfied = NAS . Not At All Important = NAIL
No Response = NR \ No Response = NR s

1
\
1
/ \ .
|
!

N Material Well-Being R Close Friends Job
WIOL o moost oSl ToT ¥I L ML ost AL MebTOT  vI I MI OSI MAL R IoT -
VS -8 S0 20 8 3 2 a3 68 41 22 11 12 ' 3 157 1 35 8 4 -2 1 206
s 1 77 30 5 2 205 70 112 40 12- 11 1 1 246 87 sS4 9 3 2 3 158
Ms 4 33 19 S 101 21 2% 18 4 3 | 70 %16 10 1oel
0ss 9 3 2 1 15 6 3 1 2 1 13 oos or 2 22
NAS 703 2 12 5 B S O 9 131 . 14
NR 3 , 1 4 11 3005 9 3 2 25 39
. TOT 234 6 73 19 5 3 500 171 181 83 30 28 7 500 33 14309 4 30 500
. Health ’ ' Helping Others o Creat{vity
vs 210 19 1 230 4 14 .9 10 14 a9l a1 1305 14 22 95
s 15 33 - 6 12 19 SO 63 21 30 37 5 206 3245 26 S0 38 ,1 192
s 30 12 2 50 33037 -2 15 4 _1 110 32035 42 20 5 134
0ss ' 10 1 11 10 2 5 12 1 48 6 10 9 6 1 42
NAS 5 2 ‘ 8 10 6 4 S 4 1 30 s 3 M s 16
"M s s 2 1 1 1 3 7 15 2 1 wF2 o7 6 2
TOT 416 67 9 1 7 500 149 141 60 73 63 14 500 128 107 88 92 78" 74500 -
T . 'K\ ' -
Parents and Siblings Government i Socializing N
VS 112 44 20 6 9 191 1305 8 14 23 63 - 36 26 31 19 14 &;g*,wizs
s 61 78 48 18 5 1 ~211 37 53 43 38, 28 199 25 85 73 45 fo |7 238
MS 12 16 2 8 2 60 3% 33 26 14 6 1 114 1530 29 16 2 1 93
. " oss 4 3 fs 4 1 17 18 13 19 9 3 62 709 71 4 z:,ff )
s 3 3/2 6 3 18 b 12 3 6 14 49 s 1 “WE 10
R 2" 13 1 s 6 1 13 1 ~ 172 4
TOT 194 144 97 42 21 2 500 117116 99 86 80 2 500 88 152 140 8 33 3 500
Children ' [ Intellectval Development . ! Passive-Recreation '1' ':,"’)'
. Vs 165 20 8 8 13 1,215 ° 69 13 4 1 1 88 46 40 30 12 2 " 130
. $ 93 30 8 6~ 8 *145 106 65 16 8 5 198 43 80 65 25 3 216
MS 2% 17 s 2 1 49, 76 35 13 4 1 4 133 19 28 33 15 3 8,
. 0ss 8 3 2 1 14 I 17 4 2 54 7 8 8 6 29
NAS - 13 - S 1 6 ~2 27 141 103 19 12 23 3 11
NR O, 7 1 S 1 36 50 ? 2 4 8 303 1 6 1 2 16
. TOT 310 76 26 22, 29 39 300 294 133 37 16 12 8 500 119 161 139 67 12 2 500
- A -
o .Spouse . ' Maturity Active Recreation \, N
vs 200, 2 2 _' 6 229 8 16 S5 3 s 116 62 23 13 . 9 -12 19
'S 87 48 8 5 148 109 8 32 11 4 242 3 76 35 30 8 2 189
s 19 10 u 1 2 43 7 33 10 2 1 _ 1 104 28 32 3% 4 S ‘115 °
0ss 7 3 4 1 L1 .13 s s 19 7 1 137 9. 1 ,1'('1.‘5
NAS .9 31 ‘2 15 4 1 1 6, 303 4 1 a4 15
NR 50 , 50 301 1 8 13 1 6 3 4 3, 11/

TOT 322 85 26 6 11 50 500 273 141 49 16 12 9 500 139 154 104 63 3% 6 500

[

>
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! TABLE 9 " X /

| Cross-Tabulations for 500 Females of Ratings on Importance and Ratings on Satisfaction
! for the 15 Quality of Life Dimensions

¢ . ._ Rows: Very Satisfied = VS Columns: Very Important = VI
R l Satisfied = S Important = I ' .
[ Moderately Satisfiéd = MS Moderatély Important = MI ,
' Only Slightly Satisfied = 0SS Only Slightly Important = OSI .
Not At All Satisfied = NAS Not At All Important = NAL R
No Response = NR No Responsé = NR . .
Material Well-Being Close Friends , © Job
WI L Mpoost MM MR Tor VI I MI OSI NAI MR ToT VL L Ml OSI NAI MR TOT
. vs TOSS 3% 12 6 2 180 118 42 20 “3" 6 189 143 36 6 4 4 193 °
s 1 8 42' 7 1 ° 197 65 9 35 9 9 2 216 79 77 W& 3 2 2 N7
, Hs 5 3 13, 8 1 1 88 22 26 13 3 1 65 . 3 26 6 1 1 68
e oss 128 1 1 22 & 9 2 2 . 17 9 s 2 1 1 18
‘ NAS. ,8-‘1‘ 12 . 4 4 8 3 -1 ‘1 1 14
- ) . 1 1 2 7 9 .12 4 3 2 1 730
JToT 187 183 90 28 8 4 500 215 173 70 17 16 9 500, 288 149 32 12 9 10 500’
,
; Health ‘ Helping Others . Creativity
ws o219 13 2 ‘ 1 235 73025 8 5 7 118 47 16 1 7 20 i 102. |
$ 15 36 2 1 2 193 s3 81 15 21 12 1 183 38 55 23 31 30 1 178
MS I o1 54 29 38 17 8 5 2 99 26 3% 42 12 9 2 127 |
Joss -9 YT 9 8 22 M 6 4+ 1 55 12 19 1 8 2! 57 |
NAS' 3 1, 4 4 9 4 6 6 29 35 48 w2 ;
R v 1 4 s 2 4 1 2 1 6 16 12 1 3 s on {
. " ©TOT 426 61 5 < 37 500 169 179 59 48 35 10 500° 126 132 98 65 68 11 500 |
. g v . |
! Rarents and Siblings ! Government Sociblizing‘ *
vs 191 39 1 s 4 1 25 g8 11 9 13 28 1 70 S0 47 35 13 16 1 162
, s e 62 55 18,9 3. W71 26 47 3 3% 4 187 28 63 52 39 17 1 200
s 30 20 9 4 1 64 33 3 28 11 8 1 117¢ 13 28 37 5 2 86
. ss 6 3 9 2 1 21 10 12 13 15 S 55 10 12 8 1 2 33
' NAS 4 2 1 2 1 10 14 7 8 8 11 48 1 7 1 1 rio
; CNR N T I 6 3 5 2 "6 23 1 1 79
Tor, 293 119 52 20" 11,5 500 90 119 98 86 99 8 500 103 157 133 59 .38 10 500
. ’ ! Y A
Children s Intellectual* Development Passive Recreation
vs 190 10 1 3 9 3 26 41 10 & 2 3 60 - 43¢ 43 25 16 4 131
.S 130029 7 3 1 1 171 82 65 19 12 8 2 188 45 66 64 30 5 208 .
' . ‘Ms 39 8 6 1 155 80+ 51 20 9 1 2 163 15 32 3% 13 3 1 100
" 0SS T : 1 24 21, b5 2 56 s 10 I2 9 ‘ 36
NA$T, 10 3 13 17 0s 2 1 1 1 27 4 1 3 1 9
SR & 3 1 11 2 % 1 T 5 6 305 3 2 3 16
JTOT 380 57 15 8 11 29 500 245 152 49 29 15 10 500 112 152 143 74 1S 4 500
] . « i v ‘ E
Spouse . ’ . Maturity . N ’ . Active Recreation
. vs 222 11 S 1 1., 240 82 15 s 2 3 1 108 _ 45 22 .6 11 13 97 :
"5 8 2 3 1 1 ' 15 131 87 12 2 4 236 33 67 44 40 20 204
T % 13 7 2 58 . 57 40 6 . 103 16 31 38 17 7 109
0ss 10 2 2 14 15 11 2 1 29 0% 7 1110 12 2 1 43
NAS 10 L 1 1 13 6 oz 1 3 11 707 4 3 61 28
, SR 2 1 ) 57 60 4 1 8 17 1 2 4 8 4 19
} TOT 364 54 18 2 5 57 500 291 159 27,5 < "9 500 109 13 10. 87 56 & 500
\ 4 " ] ‘ ! -
. o .
- : -
. . * "
! . ‘
Q 4 0 ’ ‘ .
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peoble, fui wnich the obrresponding figure on satisfaction with present activities

! y

is a little more than 607; creativity for which it-is a littie less than #60%;

and participating in government for which it-is .somewhat lege than 507. .

” ') . ) ¢ ‘\

The tligures reported ibove include persons who rate the dimensions as

cituer inpgrtant or very important. These percentages do not differ markedly when
incluaing only those whe rate the dimension as very -important. The only large
S . A

percentage differerrces occur for women. .On the dimensions of nelping others and

creativity, the women who rate the dimensions as very important are more satis-

fied with their present activitie’s in this area. In contrast, the women who rate
. S

government as very dimportant are less satisfied with their present activities.

.

Finally, it should be noted that the percentages in Tables 8 addgg on ,

-~

level of satisfaction gfr persons rating the diménsion as important or very impor-
tant do not differ marRedly from these same percentages using the entire group

. .

(as shown in Table 7). The largest three discrepancies occur with the dimensions

of spouse, parents and siblings, and government. For the dimension of spouse,

an 1ncrease in satisfaction occurs for the men when shifting from the entire group
(847.) to only those who consider the component important or very important (92%).

Similarly, for men, with the dimension of parents and siblings, -there £§ an 1ingcrease
. P

in satisfaction from 81% to 88% when considering ohly the men who rate the relation-
ships as i=portant or very impertant. The one diménsion that shows a decrease

in satisfaction when focusing on persons who rate it as important is that of
.government. For men the decrease in number being satisfied with their present'
activities in'this area 15 from 54% for the engire group to 47% for.those rating

it as important. For the women the same deérease is from 547 to 45%. Thus, on

this dimension the rating of degree of satisfaction decreases with an increase in

"its importan:e to the individual.

As an’ overall generaltzation it seems that most of these young people
o
are off to a 2o0d start in life and are doing quite well with respect to the
N
things that are most important to thém. They do indicate that they would like

to do better in areas of intellectual .development and personal understanding

and to a lesser degree in health, job, relationship with spouse, and relation-

ship with-children. It is hoped that social programs'éan be improved and

modifiea to enable them to achieve greater satisfaction in these areas.
's
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Education's Contribution to the Quality of Life Ca . ;
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One of thie'main purposes of the present study is to indicate ways in o v
: 7
/ which educati 0 _has contributed or has failed to contribute to the qua11ty

of 11fe of thesé 30-year-oids. 1In Table'10 appears an analysis of the educa—
tional expectations and hlghest attainment of these men .and women. In 1960
these 15-year-olds responded to the following question, "What is the greatest

¥

amount of educatlon yQu expect to have during your 1life?"

. A. I don't ‘expect to finish high school.

’ B. 1 expect to graduate from high school. .

. )

C. I expect:to obtain vocational, business school or
,Junior :college training.

e . E. 1 expect to graduate from a regular four-year cbllege. ¢

13

F. I expect to study for an advanced degree.
< ' : '

In, the interview conducted with'the students who are now 30 years of age, -
the highest education obtained by the person was determined. Thus, if the -
person dropped out of high’school but did receive some vocatlonal training,
it was recorded tnat the highest education for this person was vocational
training. Since the question, as posed in 1960, asked for the highest education
expected, the above described procedure seemed to be the most appropriate for
comparison purposes. It should Be noted, therefore, that the data in this
table are not completely comparable to the data on education discussed in the
previous sectlon Also, it should be r%zggnlzed that some number of these
“people may get additional training and education, but presumably by 30, most-

have completed their education. . -

The table indicates that these students, especially the males, had-fairly
realistic educational expectations. About 37% of the men recelved less educa-
tion and 37% have received more education (to date) than they reported they
expected as 15-year-olds. The women were slightly less realistic with 47% Co
receiving less education than they reported they expected as 15-year-olds and
only 247 receiving more than expected. Furﬁhermore, it appears that, within each

of the catégories of expected education, women had less realistic expectations

than did the men. For example, of the,men who expected to complete 4 years of

» .

C
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TABLE 10

Cross-Tabulation for the 500 Males and 500 Females of Maximus Education Expected
ir 1960 (as a 15-vear-old) and Maxioum Education Obtainea at 30 Years of Age

Sonool

Sime Blemmentarny

cEpleted 81 Srade
e ragn Scnco !

#ign Scnocl Grasuate
“r 6Ly

‘ecational Business,
witnrwitnout #

Some College

:
isege, braduite (« ury

'S o~ Masters a7k

Mastirs .egree
Some Doc:oral;-‘ork

Ph.D./
Degree

Prcfessional

T3TAL

Maxisuz B¢

Jbraineg

cation

Rome Ejewentary Scnocl

mpletes 8tn (race

Yign Schooi Graduate
or GED

Vucatipnal Business,
J1tn‘withoul H,S. Degree

sooe College

C~llege Graduate (4 yr;
Soze Masters Work
Mas*ers Degree

Some Docteoral Work

Ph ©. Preiessional

Hgree

CTAL

S degree

MALES M

P

Maximum Educat lon"?.xpec(ea
prab sl

A - < Vee. Some w llege Advartced No
Bigh N0 s Srad Business College Grad (&4 vr) Degree Response T0TAL
! ) 1 2 <
i . : 3 5
3 ° 3 2 1 22 38
3 28 7 12 5 - 24 . 83
» .‘
6 36 9 12 7 S 39 1a
1 21 11 11 . 4«0 8 30 122
. 3 [ 3 23 I 9 58
i 2 3 ] I ] .
) 'm
1 2 1 32 13 1 30
’
- 1 1 - 3 1 2 8
. o 5 5 4 1A
5o L]
i3 98 41 5 104 32 0 145- 500
he y 87
. . Jﬁ« . -
7 N
N .
FEMALES ’
. Maxizuz Educat:on Expected
Some H. S, Voc./ Sooe College Advanced hM
High School Grad Business College Grad (4 vr) Degree Response TOTAL
3 3
3 B
10 33 4 2 L 3 15 Ial
S 43 31 11 8 " 2 28 128
b 24 L i 11 1 - 25 10«
10 11 io 35 9 12 93
2 4 6 13 11 10 46 B
- . 11 6 8 3]
1 1 8 4 14
2 1 3
) : 1 2
21 212 72 s 97 42 37 540




college, 497 have, done so or havé received more advanced education; on the
other hand, only 34% of the women who exﬁected to complete college have done

-

so.

Students terminate their education for various reasons. In the intgrview,
participants were questioned about their reasons for dropping out of elementary,
JuﬂlOf high and high school. The responses were tabq}ated for ,two reasons. In
Table 11 appear the percentage of t1mes that each.response was e11c1ted it
sh0u1d be noted that the frequency of these students who dropped out of schpol -
before the ninth grade was rather low - only 14 males and 22 females. Further-
more, of the 22 females, 11 returned to school but subsequently termlnated

. their high school education before graduatlon.

In grades 1 through 8, the most frequent response for leaving school :
involved "pérsonal reaspns."” Other frequently mentioned reasons included
"needed money/had to work" and "health problems." For women, the most frequent
response wes "health problems" éollowed by 'personal reasons" and "marriage/
pregnancy." *The situation Ehanges somewhat during the high school years. The
three most freﬁuent reasons provided by rhe men involved "bored with school/
didn't like school”, "personal reasons" aed "neeaed'money/had to work." For
the women, ”marriage/pregnency” appeared most frequently,.with "personal rea-

sons"” and '"needad money/had to work" also ‘mentioned.

In Table.11 , 20% of the reasons involved_statements_that students left
school because they were bored or because they failed or wefé\receiving'poor
grades. One could interpret these responses as indicating that the students
were not progressiné through the materials at somewhat the same rate as their
classmates. When dealing with students who learn muech more or less quickly
than the rest of the class, some schools employ the practice of advancing or
holding back such students. In the interview, when questioned about being ad-
vanced or held back in grades 1-8, 24 men and 24 women indicated that they were
advanced, and 140 men and 83 women stated that they were held back. These people
were then asked how helpful the experience was to them. Of the students who were '

advanced, 48% of the men and only 277 of the women stated that it was "very

helpful” or "helpful"; in contrast, 35% of the men and 55% of the women stated
that the experience was "only slightly helpful" or "not at all helpful," The

* men and women who were held back respondéd similarly in terms of§the helpfulness
\)“ . 3

: : 44
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) TABLE ™11

n~

Percentages of Principal Reasons for Dropping Out of School*

. : Male Female Total
' ’ 1-8 9-12 1-8 9-12 1-8 9-12
Marriage/ Pregnancy . - 4.1  18.5 47.2 11.1  24.1
Bored with school/ Didn't 5.5 25.4 7.4 4.7 . - 6.7 15.8
like school
Poor grades/ Failed 11.1 4.9 - - . 2.8 4.4 3.9
Needed money/ Had to work 16.7 16.4 14.8 17.9 15.5 17.1
Personal reasons 22.2 20.5 22.2 18.9 22.2 - - 19.7
Health problems ’ 16.7 2.5 29.6 1.9 24.4 2.2
Problems with teacher, ‘11.1 10.7 - 0.9 4.4 6.1
principal
Other 16.7 15.6 7.4 5.7 1101 "11.0
TOTAL number of drop-outs 14 95 . 22 101 ** 36 196%%

i

o
[ “

N

* ' Only as many as two principal reasons given for dropping out of school are
included for any.one person. ,

#% 11 of these students also dropped out of school during grades 1-8.

a9
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of the experience. About 48% of both men and women indicated that being held

back was "very helpful" or "helpful". However, at least 42% stated that the

‘experience was "only slightly helpful” or "not -at all helpful." (See Table 12).

,

One of the purposes of the education is to improve the quallty of life
of the students in their later life. In fact, many of the goal statements pre-

sented in Table 3 relate to the student's life after leaving school. The rest

of this sectlon of the report will probe more deeply into the question of the

utilization of education. ) '

In Table 13 appears the kinds of response to the question, ''What information
or skills did you learn in’high schoal that ygh have been able to use since then?"
For men the three most frequent responses were mathematics, industrial arts and
language arts.. For the women, on the other hand the three most frequent res-
ponses were business education, home economics and language arts.

Also of interest is the data from the question on how the information and
skills were used. Table 14 presents the data, with the response categories
bearing some resemblance to the 15 quality "of 1life dlmenslons It is 1nterescing
to note that high school 1nformat10n and skills have been reported as being used
in each of the dimensions by at least one member of the sample. The four most

.

fTeqLent areas reported by both men and women were occupational role,

everyday life, relations with other people, and 1ntellectua€'development

v v o -~
As a comparison to the above data, Table 15 presents the details on the

high school information and skills that these same persons report .as never

‘ having used following high school. For males and females, social studies, science, ,

)

and mathemi;;gs_igpear as the three most frequent responses.

Ailleer'aspect of the area of education as preparation for later life is
the question, "What things do you wish you had had an opportunity to do, study,
or experience in high school?" The responses to the question, as seen in Table 16,
are less concentrated, than the previous responses, into one or two areas. The
men stated that ehey wished that they hadlﬁad learning experiences in industrial
arts, vocational_courses, mathematics: and science. In contrést, the three

- N N ~
most frequent responses for women were business education, foreign language, and
‘> e ~

- 46 S

¢ ) 43

fine arts.
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" Slightly Helpful .

TABLE 127

Percentages of persons advanced or held back during grades 1-8 who

reported various degrees of helpfulness for this action.

ADVANCED

«

. Males Females

Very Helpful 26.0 18.2
Helpful 21.7 9.1

Moderately HelXpful 17.4 18.2

Slightly Helpful 4.3 9.1 -
Not Helpful At All 30.4 45,5 e
No Response - 1y . (2 (3)
TOTAL number of students 23 220 L
reporting on helpfulness o ;;_;Q;f'-;g:_, ;‘;
S A “ N ,‘ P !‘_ ».‘:' - a.‘- -
T T ) et T T
- C e T A a
R R e et L e e
- P . SN M »-,":\“ — . - C &: e an o
- ’{‘_K » . '/‘ o - N - >

.o At e v ) Lo ‘Lo - : ‘ -
4 - sy 777 Males- - Females
. L . EET ™ .

“¥ery Helpful ¥ . 7 T . 270 v 244

_Helpful . - - C2004 v 24
Moderately Helpfui 9.5 T 9,87

Not Helpful At All . 32.8 Tt 37,8

Y

No Response . (3) (1)

TOTAL number of students 137 . 82 .
reporting on helpfulness

" 34.7

(4)

219
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TABLE 14 e 't

°

Percentages of the types of ways in which ififormation and skills
“learned in high school have been reported ds having beenfused since.*

/

Male * Female Totaﬂ

" Material Well-Being and 2.1 . 1.0 1.6

Financial Security

Health and Personal Safety .3 .1 " .2

Relations with Other People ) 7.5 ‘ 9.3 8.4
(including socializing)

Activities related+to Helping~ " 1.8 .9 1.4
or Encouraging Other People ‘ 2

Activities related to Local “5 .5 .5
and National Government ‘

Intellectual Development 7.3. 7.5 7.3

Personal Understandlng and Planning 1.4 7.8 2.2

Occupatlonal Role R 49.5 45.7 47.6

Creativity and Personal Expression 2.7 2.8 © 2.8
v : "

Passive Recreation . .8 2.2 1.5

Active Recreation ) //3.0 2.5 2.7

Irn Everyday Life o22.9 T 24.6 T 23.8

- 'Y :
TOTAL number of persons N 489 489 - 978
\ - : .
\ 'Y

.

*'Only as many as three responses are included far anykine person.
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TABLE 15

Percentages of the types of information and skills learned in high school
that are reported as not haying been used since. *

Male . Female Total

Language Arts 14.6 8.5 ., . 11.4

Social Studies 21.2 19.3 20.2

Human Relations, Social Skills .1 - .1

Foreign Language 11.4 11.4 11.4

Science ‘ 15.1 17.2 16.2
Mathematics 15.1 22.4 18.9

Business Education 6.8 12.6 "9.8
Industrial:- Arts .3 .5 4.2

Home 'Economics - 1.2 L6

. Health and Safety b .7 )
Physical Education 1.4 1.5 *1.5

£ Fine Arts 1.8 1.7 1.8

Drivers Education .1 .2 .2

Study Skills - 1 .1
Vocational Courses .3 .3 .3
Practical Skills -and «1 - .1

Preparation for Life .

X Extra-Curricular Activities - .3 ’ .2
o Maturity - - . -
i Everything, General Abilities 2.6 1.6 2.1
' Other : .5 . .2 L4

, TOTAL number of persons . . 489 489 978 N

.

*  * Only as many as three responses are included’ for any one person.
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TABLE 16 . :

Percentages of the types of courses that the respondents wish they

. had had in high school. *

S . Male , Female Total
Language Arts . A 2 5.9 6.0
Social Studies , ' 7.2 7.1 7.2
Human Relations, Social Skills ) 2.4 3.1 . 2.7
Foreign Language . 6.2 : 9.3 . 7.8
Science ot 9.1 ‘ 4.7° 6.9
Mathematics™ ‘ 9.1 5.2 7.2
- L .
Business Education . 6.6 18.3 . 12.4
Industrial Arts ’ 15.1 3.2 - 9.1
Home Economics .6 5.7 3.1
Health and Safety .6 1.7 1.1
Physical Education | 3,6 1.8 2.7
Fine Arts - 3 3.0 8.8 _ 5.9
Drivers Education . .6 .6 .6
Study Skills ) . 2.9 2.2 2.6
Vocational Courses c 9.7 5.0 7.4
Practical Skills and . 3.6 4.0 3.8
Preparation for Life —_— B
Extra-Curricular Activities ’ g? 3.7 .0 3.9.
Maturitk . - ‘.8 .8 .8
Everything, General Abilities 2.4 1.3 1.8
Other . 6.6 7.3 6.9
TOTAL number of persons 489 489 978

N
. 3
* Only as many as two responses are included for any one person.
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Sevetal of the goals for educatlon as listed in Table 3 relate to the
student's ability to continue h1s/her education in college. In fact, many . d
schools provide a college preparatory curriculum, and some part1a1pate 1ntad-
vanced placement programs. ‘It is interesting to note that, of the men who

- attend colleges, only 35% consideréd themselves "very well prepared' or "well
prepared" and almos§ 28Y% reported that they were "only slightly prepared" or
"not prepared at all." More of the women, 49%, stated that’ they were 'very well
prepared" or "well prepared” for college. However, almost 19% were '‘only

slightly prepared” or "not prepared at all." (See Table 17).

r
+

Table 18 presents the ways in which the sample members reported being
prepared for college. and Table 19 shows the ways in which they were not pre-
pared for college. The two most frequent responses for both men and women,
in terms of preparation, were general abilities add language arts. , The next °

‘mostmfrequent response was mathematics for men and study skills for women.
In terms of a lack of preparation.for college, men most frequently mentioned
study‘mskills, language arts and mathematics. The women-mqst frequently

reported that they 'lacked study skills, maturityvand language arts.

@ N . ! v,

In terps of the ways in which these people indicate that they have
" used high school information and skills, the mo$t frequent response was in
terms of occupational role (see Table 14 ). Project TALENT has, over the year.,
documented§;9e fact that}these students have experienced difficulties in chocs_ng

- a career. 'Therefore, it seems appropriate to look @t the careers and career

'
choices of these people. T *\

!

1

One kind of analysis would be to compare the occupatlonal expectat1ons of
’vthese‘students with their current occupations at 30 yéars of age. 'In 1960
these people were asked: "IA the following list of occupations, mark the one
occupation you expect to make your career after you have completed your educa-
tion." These responses were assigned to one of the 12 career groups (See the

Career Data Book for a description of these groups). Two additional, groups

were included for this analysis: housewife and other (including student and
unemployed). About 18% of the males and 12% of the females did not respond td Lo
the question in 1960. Of those who did respond in 1960 and excluding those in

(the'"other" category, only 15% of the men and 19% of the women are currently p

« employed in the career groups’ that they:expected as a 15-year-old. (Certain

B | . 52 .
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Percentages of responses\indicating various degrees of preparat
for college gained in high school.

Very Well Prepared

Well Prepared ~
Moderately Well Prepared
Only Slightly Prepared

Not Prepared At All

No Response

/
Y

TOTAL“nﬁmber of persons

reporting on preparation

TABLE 17

Male ?emale
12.7. ©17.7
22.1 31.5
37.3 32.0
20.9 14.4
7.0 4.4 -
(12) (8)
244 181 .




TABLE 18 ~ .
Percentages of the types of ways in which the respondents reported
. .being prepared for college. * . §
Male Female Total
Language Arts ’ ) 15.0 20.8 17.5
Social Studies 3.1 5.1 3.9
Human Relations, Sccial Skills 2.5 2.2 2.4
Foreign Language 1.4 ©2.9 2.1
Science”/ - .. 10.0 3.3 7.1
Mathematics 14.5 6.9 11.2
, Business Education . © 2.5 T 2.9 2.7
Industrial Arts . .3 - .2
Home Economics . - 1.1 .5
Health 'and Safety - - - ' -
Physical Education . .8 - .5
. Fine Arts i .3 .7 )
Drivers Education | ' - - . ’ - :
Study Skills 9.7 13.1 11.2
Vocational Courses .3 - .2 -
Practical Skills and 3.3 2.2 2.8 .
Preparation for Life °
Extra-Curricular ‘Activities = . - - . -
Maturity o - 9.7 2.9 -, 6.8
Everxth{hg, General Abilities 24.8 30.7 «27.3
, Other 1.7 5.1 3.2
. . . ‘ . . )
TOTAL number of college students '227 173 430 ‘

reporting on preparation . .

’

*¥ Only as many as three responses are included for any one person.

. i




TABLE 19
" Percentages of the types of ways in which the respondents reported
. not .being prepared for college. * .
N N -
Male Female
Language Arts ’ 19.6 12.9
Social Studies 2.5 4.5
Human Relations, Social Skills 2.9 . 6.0 .
Foreign Language - 2.9 4.0
Science - 8.0 11.9
Mathematics ) . 11.3 8.5
Business Education 2.2 1.0
Industrial Arcs - -
* Home Economics - B - .5
Healtn anc Safecv - -
Paysica. Edu:-irion - . - .
' Fine Art- . 4 1.0
Jriverngduca:ian ‘ .- - -
StHF: Skilis . - 23.6 19.4 -
Veoational Courses ’ L4 - )
Wraotizal Seills oar ' 2.5 2.5 -
Preparatiosn for Lire
Letra-turricalar Activizies - -
.\zaturitv 9.1 ¢ 18.4
Everything, General atilaities 6.5 3.0
Qtner -8.0 h.5

.~

- - . - b ‘( )
I97AL nmmper of U Tie.. Students 21 i-Y
Tvpoeriing M 13°n O° prenarati

* Jniv as many as three responses are included for any one person.
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Aruitoxt provided by Eic:

Career groups appeared to have a greater consistency between occupation expected
in 1960 and current occupation. For men the career group with the most consis-
tency was general labor, community and public service, with 247 of those who
expected such a career curfently employed in that career grouping. The other
career groups showing some concistency were mechanics and industrial trades

(227 consistent) and general teaching and social service (207 consistent). For
women, only 4 career groups contributed significantly to the consistency percen-
tage. Of those women who, in 1960, expected a career as housewife, 557 were
currently in that category. The other three categories with some consistency
between expected and current Occupation were: secretarial-clerical, office
workers (217 consistent) general teaching and social service (17% consistent)

and medical and biological sciences (8% consistent). YSee Taﬁles 20 and 21).

It is very clear that these students were unrealistic in their career
egxpectations ‘because they lacked understanding ¢f both the education needed
for particular joos and their own level of abilities and interests. 1In the
interview, these people were asked about their understanding as teenagers.
Table 22 presents the data .from these questions. About 43% of the men and
357 of the women statea‘that they understood, the educational requirements of a
job "only slightly well" or "not well at all." Approximately 34.5% of the
men and 437 of the women indicated their understanding at the level of ‘“very
well"” or "well." .It should be noted, however, that, in many instances, these
people were knowledgeable about only one or two particular careers and not abOL
the entire range of possibilites. In terms of the understanding of their own
abilities and interesti, 247 of the men, and women responded that they understood

their own ability and interests "only sllghtly well" or "not well at all."

i

At 30 vears of agé, certainly, these men and women may not be planning to
remain in the same joB: In fact, many of these people hay have altered career
plans %ased on their cxperiences. 1In Table 23 appear the responses to the ques-
tion "What are your long range occupation plans?" At least 31% of the men and
26% of the women indicate that they will stay with the same job. At least 17% of
the men and almost 4% of the women s;;_zﬁgf‘they plan to move into a supervisory
position.. Another 57 of the men and women plan to complete their education in
order té advance to a supervisory position. ApprqQximately 11% of the men and
15% of the women intend to go into a different career; and, in addition, 6% of
the men and 12% of the women plan to get additional education for a career‘change.

For 16% of the men and 27 of the women, their occupational plans involve starting

53 D6




TABLE 20

. ’ Cross-Tabulatton of Occupatton Expected in 1960 (as a 15-year-old)

and Current Occupation‘ior the 500 Males

(1) Zngineering, Physical Science, Mathematics and Architecture
t2). Medical and Bfdlogical Sciences

{3) 3usiness Adzinistration

(«) General Teaching and Socfal Service

. (3) Humanitles, Law, Social and Behavioral Sciences
{6} Fine Arts, Perforgaing Arts .

(7) Technical Jobs _
(&) .Proprietors, Sales
.0, = _+ -49) Mechanics, Industrial Trades
: ’ ., ° #12) Construction Trades
. ri1). Secretarial-Clericai, Office Workers

“ (12) General. labor, Cocmunity and Public Service .
(13) Housewife : LR
- * {1+r Othet (including student and unezploved)
{15, %o Response -
w
Jdccupazion Expected in 1360
v
L ) "3 (<) (3 [CY) 7 (8) (9) (10) (1h (12) (13
CuzTen: z, P8 -, RS 4, L, Fa s M, 5-C, GL,
)-zupation Ma A 8S BA Ss S, BS Pa T3 P, S IT CT oK C, PS H
15 1 1
. - 1 i 1
. ) i - R - 2 3 ’ 1 -
\
35 3 R 5 '~ - 2 1

A 1 - 1 1 .
S
Ty T A 2 3 1 1 1 3
(8) ?, 8 12 - 13 A 3* 4 1 6
3w, i3 s 5 S TS 2 1 & 12 ,ox 1% 77
N
iyl 3 - e 2 2 i 1 ¢ ° 1 o 28
) ’-*' N i 1 i 2 2 1 10
ISP I ) .
¢ i 1. 25 4 3 2 - 2 4 3 1 11 9 st 121
G
(e P 5 1 1 1 3 2 3 21
1R, W * .
kY ‘ .
TTAL N " 8 o8 A 6 6 2 18 6 3 W 30 88 500
~ . ‘
i .
h) M J
|

57
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Aruitoxt provided by Eic:




Current
Occupation

(1) E, PS,

(2) M, 85
€3} BA

{4) GT &

(5) H, L,

(10), CT v

(11y s-C
,(12) GL,
C, P§
(13) 8
(14) 0
(15) NR

TOTAL

Aruitoxt provided by Eic:

B

- ERIC

7 {1y
E, PS
Ms&s A

P

()
M,

BS

>

10

11

34

74

TABLE 21

Cross-Tabulation of Occupation Expected in 1960 (as a l5-year-old)

and Current Cccupation for the 500 Females

«{1) Engineering, Physical Science, Mathematics and Architecture
(2) Medical and Biological Sciences

(3) Business Administration .

(4) General Teaching and Social Service ‘ -
(5) Humanities, Lawv, Social and Behavioral Sciences

(6) Fine Arts, Performing Afts

(7) Technical Jobs

(8) Proprietors, Sales

(2} Hechanics, Industrial Trades

(10) Construction Trades

(11) Secretarial-Clerical, Qffice Workers

(12) General Labor,'Cczzunity and Public Service

(13) Housewife

(14) other (including student ané unemployed)

(15) No Response

Occupation Expe.ted in 1960

(3) L4) (5) (6) (7) (8) 9 oy an 1y

6T & H, L, Fas, H, s-C, 6L,
BA sS S, BS PA 9 P, S IT c1 o C,PS
x
- - A
2-
&
1 1
3 1 1
2 13 3 1 5 1
1 .
1 1 1 1
1 1: 1
2 3 9 2
1 1 1
i
4 I 6 3 ‘ 19 ]
3 7 3 3 9 2
10 36 9 3 2 1 45 il
1 T
23 77 22 11 4 1 93 23

55

(13)

H

\3

0~y

10

10

66

(14)

0

37

(15)

NR

oo

~
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83

67

226

10

500
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\ 5 TABLE 22 : K
R ' {

Egrcentagqf of responses indicating various degrees of understandihg

a's a teenager of educational réquirements for a, job. - -

Male . Female Total
.. Very Well o 14.7 2023 17.5
Well - ‘ 19.8 2.7 21.3
Moderately Well 22.4 22.1 22.3
Only Slightly Well 21.6 18.1 19.9
Not Well At All i 21.4 16.7 - 19.1
! No Response (5) (3) (8)
/
TOTAL number of persons 495 B 497 | 992

reporting on understanding of
educational requir%sents

Percentages of responses indicating various degrees of understanding
as a teenager of af own abilities and ‘interests.

. E

Male Female Total
Very Well - 25.3 - 23.9 '24.6
Well 23.4 T %3 23.9
Moderately Well . 27.1 27.4 27.2
Only Slightly Well 18.8 18.7 . 188
Not Well At All 5.5 5.6 5.5
No Response (5) (3) (8)
TbTAL number of persons 495 497 992

. reporting on self-understanding .

-
‘




their own business. About 17 of the men and 107 of the women simply plan to

get a job. Finally, it .should be noted that 10% of the men and 26% of the

women have no long range occupational plans.

.

TOTAL number of persons indicating 493
plans :

57

i ‘ N
Lo (" . . R
: \ .
\ )
. \
\ TABLE 23
é;}centages”;;hpe>;ons indicating varicus long range occupational plans.
T - : . Male Female Total
Sta} with the same job\\\ 31.2 ’ 26.3. 28.9
kMOq? intq_supervisory poéfgion 17.4 3.6 10.7 .
; ’ . Eomplete education (to move\iqfo 4.5 4.7 4.6 )
e a supervisory position)
Complete education; get addifidﬁgl 6.1 11.7 8.8
education (for a different cdreer)
Go into a different career ‘ 10,7 14.9 12.8
Get a job (unspecified) - 1.4 9.8 5.3
Start own business ‘ i5.6. 1l7 S.é ‘
Have none L ' ' 10.3 25.7 17.9
Other ﬂqg; 3.0 1.5 2.3
No response ’ (7) (30) ‘(37)
470 963
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Summary of Findings of the Data Analysis

£t .
. r \
The analysis of the demographic variables such as race, maridgl status,
etc., indicated that this sample of 30-year-olds is fairly representative of the

30-year-old population. The dimensions of greatest importance to these people

involved: health, 5p5use, job, children, developing maturity, and developing and

and using your mind. The sample members appear to be relatively satisfied with

their status. Thé dimensions in which they expressed the greatest satisfaction’

included: health, spouse, close friends, children, and relationships with .

relatives. The greatest discrepancies between importance and satisfaction

appeared in the dimensions of developing and using your mind, developing

maturity, health, spouse and job. All five of these latter areas appear as

\J
educational goals for some states; however, the data indicated that greater atten-

~

tion be paid to.programs focussed on these goals.' These data also revealed

that these 30-year-olds rated participation in activities relating to local or

national government as lowest in both importance and satisfaction. 1In contrast,

43 of the 47 states appearing in Table 3 include citizen participatiocn as amn
educational goal. In\this instance, the educational system does not appear to
be fulfilli

one of Aits stated goals.

Certainly education has contributed to the lives of these men and women
in many different ways. At least 63% of men and 53% of the women have, at age
30, received as much or more education than they éxpécted as a 15-year-old. The
educbtionaliexperiences provided by the high schools were reported as being
used by at least some members of the sample. However, the skills reported
most frequently were in the areas of mathematics, business education, language
arts, home economics, and industrial arts. Furthermore, although mast people“
reported using these skills and information in their joﬂ, all the quality of
life areas were influenced by high school experiences of some mémbers of the
sample. For those who attended college, about 35% of the men and 49% of the
women reported a high level of preparation. 1In particular, these people men-
tioned being prepared in their general abiligies, language arts, mathematics and
; study skills. In the future, at least 13% of the sample plan to obtain addi-
tional education to improve their occupational rdle in terms of advancement or
a different career. Thus, these people plan to improve one aspect of their
/ quality of life through education.
- G1

Q
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Aruitoxt provided by Eic:




Aruitoxt provided by Eic:

-\

. There are, however, some areas in whlch.education could contribute in
added ways. the lives of these people. An earlier paragraph in this section
indicated ome quality of life areas in whicﬁ educational programsvcould be :
improved. | In addition, the participants themselves reported several areas in
which they ‘teeded more educational experlencesi In terms of courses that they
wished they Rad had, men reported indust;ial arts, vocational courses, mathematics
and science, while women reported.. buslness education, foreign languages
and fine arts. Of the men 'and women who attended college, 247%. reported that
they were wnly "slightly prepared" or "not at.all prepared' far college.

Some of the most frequently mentloned ways in which these colleg eople lacked
in their preparation 1nvolved language arts, mathematics, "study skills, science,
and maturity. Finally, the data on occupatinnal expectations and outcome
indicated a need for some additional programs in the schools Only about 137%
of the men are in one of the career groups that they chose as 15-year-olds.
About 197 of the women are in the same career group that they expected in 1960.
The larger percentage for women results mostly from those in the group of
housewives. 1t should be noted that a large percentage of these people now
report that, as a teenager, the§ understood the educational requiremeﬁts of a
job and their own abilities and interests "only slightly well" or "not well at
all." .Improved programs in the schools would have enabled these students to

formulate more realistic goals for their future occupations.

vie
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« ANALYZING EDUCATION'S CONTRIBUTION TO THE QUALITY OF LIFE
OF EACH OF THESE INDIVIDUALS

This study uses gelllbeing or. quality of life as the criterion for
determining educational experiences and their value for the individual.
It analyzes each individual life history separately, in order to isolate
the major factors—-both positive and negative--which determine his or her
- present quality of life as compared with what it might be. It is essential
to kn the relative importance of the various components comprising
qua1f§§&of life to each individual. The study considers the individual's
_ status with regard to the ratin; of the importance assigned to each of the
ififtecn components given in thﬁ interview; it also considers the indiyidual's
actual behavior in the form of activities and choices with regard to these

4
components.

Although information on the quality of‘life of their parents is
net available, the change between the two generations is most dramatic.
Just about half of the fathers and somewhat more then half of the mothers
of these young people graduated from high school as compared with about 80 .

. to 85 percent of the boys and girls in the present sample who either gradu-
ated from hlgh school ot got a high school equivalency diploma (GED) About
half %ﬁ them described their family's general financial situation at the time
they were growing up as comfortable or better and half said their families had
the nege551t1es or less. 1In contrast, the median earnings in 1974 of those .J-
year-olds maies who were employed was 13,000 dollars per year. Nearly all of
them were eﬁployed. It is also clear that.in many other ways, including
various aspects of personal fulfillment and recreation, these young people

are enjoying a better quality of life than their parents.

-

With respect to many aspects of this improved quality OE\$i£iL_)
the contribution of education can be easily and directly traced. To -
understand both the pesitive and negative contributions and the many

N opportunities missed, it is essential to read each of these life histories
‘“ carefully. In exploring the development of practical procedures for eval-

.o uating and communicating the significance of these histories, an abstracting

- ’&\method has evolved that enables most of the relevant data from the two
PR KON .
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days of Project TALENT testing and the 120-page three-hdur interview to

be condensed to a four to six page abstract.

Appendix E includes ten abstracts which have recently been
completed. There are five males and five %emales in this group, and
most of the geographic aré8s of the United States are represented.
Ihe reading comprehension scores of these TALENT partici’pants cover
the full range of possible scores with only one of the ten scoring

in the top 20% of all participants.

At this time, 200 such abstracts have been developed and the
generalizations that follow are based on the study of this group. The

analysis of these 200 abstracts shows very clearly that by far the most

important factor inhibiting the personal and educational development of

these young people was the failure to assist them in developing goals

and plans. Lack of knowledge of their own interests, abilities, and

S e iy

of educational programs and career activities resulted in much wasted

time, lack of motivation, and personal frustration.

A careful study of each individual's educational experiences
and subsequent history indicates that lack of adequate vocational and
educational guidance was an important factor in interfering with the
present quality of life of 88 percent of the boys and 75 percent of the
girls. 1In many instances these effects were shown by wastad time in
trying many things before finding what they wanted to do. Of course, a
sizable number are stilllsearching for the right career for them. Otherﬁ
have given up and are resigned to earning a living in what to them is a
meaningless and inadeqﬁately rewarded job. 1In a substantial number of
instances they are still unaware of their abilities and potentials and are
accepting an occupational role far less.satisfying to them than they
could have achieved with a better guidance program. Although space pre-
vents documenting each of these individugl's problems in this report, thé

important facts in the development of a few individuals are reported here

to illustrate these points.




u———

The first example, whose probleﬁé illustrate several of the other
educational problems noted in these lives in addition td a lack of adequate

vocational guidance is a young min whom we will call Phil Egan. Phil

was an only child whose father was a farm ownet. Their financial situation
was described by Phil as comfortable. Both parents were high school gra-
duates. His father had q_driﬁking problem that led to heated arguments .
when he was young and h;s parents separated for threggzgars when he was

ten years old. ther they ended the separation there was not a drinking
problem. Phil took the college preparatory course in high school with

some emphasis on agriculture— He did well in high school. His verbal '

abilﬂties were very high; his mechanical and non-verbal ability scores
were high; but his mathematical abilities wheh tested in the 10th grade
with the Project TALENT tests were only a little above "average. The
Interest Inventory which he took at that time showed that he "liked very
much" the activities and occupations associated with Physical Sciences,
Engineering, and Mathema%isg; Biological Scienées; and Farming. He indi-
cated that he "liked fairly well" the fields of Mechanical-Technical

Trades; Art; and Business Management .

Phil 1earned to read before he entered the first grade. He
wasted a great deal of tlme in elementary school going over materials e
already knew. He wishes his teachers had given him more advanced materials
to study. At home he enjoyed reading an encyclopedia his mother had bought.
Phil found high school much more stimulating but feels he was not"

"

steered "into the right courses" in high school. He would like to have

had more science and mathematics courses. He especially feels now that
he would have benefitted greatly from "thumbnail sketches of various

Occupations,. . . what people do so that you can see yourself in one of

those roleg." Phil was active in sports in high school and was captain of

the football team.

l

He entered college in—SepEEﬁEE;——IEGZ Majoring in science and
minoring in agriculture.. His grédes were A'§ in his major but only C's in
his minor. In January 1965 he enlisted in the Air Force after dropping
out of college because he was having trouble with mathematics and was
disapp01nt?d with his own performance. He now says he had no goal with

respect to college "but was attending because my parents wanted me to
s~
65

63




go. It would have been better if I'd gone into the service first, then

on to college." ilﬂ.the service he had courses in electronics and during

this time also took 'a course at a junior college in computers. In the
) .

Air Force he was a Flight Simulator Specialist. For most of the time since

he left the Air Force in 1968, Phil has been a computer programmer. At

{

N

the time of the interview he reported he was temporarily unemployed be-
cause he had been fired as the scapegoat for a new administrator, but he has

had two job offers and plans to accept one of them.

Phil makes about $16,000 per year and wants to complete his college
training and get his bachelor's degree so that he can 'go beyond middle

management.” He has no definite plans for this, however. Phil has had a
long series of unfortunate experiences with women. He says he would like
to be married but in the three years since breaking up with a girl he
lived with for three years he has not dated at all because he "didn't
feel like getting involved." His socializing with women is confined at
present to an occasional luncheon date. He feels that not dating 'is
detrimental to my cheerfulness and my attitude." It is very important to
Phil-to continue to develob and use his mind.. He is not at all satisfied

with his present activities in this regard.

In looking back at his development Phil now feels he was left
ill-equipped to meet the social situations he encountered in college and
afterwards. He attributes this to the fact that he was raised as an
only child in a rural environment, and that his mother selected the girls
he could date. He also feels the school did not provide adequate social

and family training.

A good 10th grade vocational guidance program could have given
him the information on career opportunities and how these relate to the

abilities and interests he had developed at that time. He has made

inadequate use of his very high verbal abilities and his high mechanical

and non-verbal abilities and is in a field for which the principal +

requirements are mathematical abilities. These were his weakest scores

when he was tested in the 10th grade. With clear realistic goals he

pould have avoided fifteen years gf flbundering_gﬂg achieved a much

”
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better quality of life. Although Phil is beginning to think about another

type of work, he still does not have goals and plaps that can be expected
‘to make effective use of the very high abilities revealed in his Project

TALENT tests in the 10th grade. ) ‘

The current efforts to improve career education and to start
this program in the early grades would do much to avoid the type of
fru;tration and wasted effort characteristic of Phil's career history.
This career education must, qf course, be supplemented by a personal
informatlon gathering program which assists the ind1v1dua1 in explorlng

and discovering his interests and abilities.-

Another example of a young man whose life was c6mp1icatéd by
early home probléms but could have been greatly helﬁed by an effective
‘vocational guidance program is James Becker. Jim';“father and mother
were divorced when he was six months old and he was raised by his father
and stepmother. His father had a drlnklng problem and Jim says "They
were always flghtlng His father died in 1958 and Jim left high school
after finishing the 10th gréde in. 1960 because he was being shifted
around from one set of relatives to another. On the Project TALENT tests
in 1960 he scored above average on the two tests of mechanical ability
and the quantitative reasoning test. Most of his other scores were some-
what below average. He %pdic;ted that he liked the general areas of
Public Service and Farming very well; Physical Science, Engineering, and
Mathemaéics and Biological Sciences and Medlcine, he liked well; and he

liked falrly well Business Management and the Mechanical and Technical

»
4

trades.

-

Jim worked as a general laborer hauling trash after leaving high

[N

school hntﬁl he joined the Navy in 1963. 1In the Navy, Jim served as an

air crewman. He doesn't feel he got any useful training in the Navy

except for assistance in getting his high school equivalency diploma (GED).

After leaving .the Navy he went back to his old job anQ.fater drove a
delivery truck. At the time of the interview he was working as a general
laborer repairlng the walls of old. bu11d1ngs Jim has four cﬁildren aﬁd
reports his income of about $12 500 meets their famlly needs only moder-.

“

ately well. ‘ R
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Jim finds it very difficult to get acquainteo with people aod is
not at all satisf}ed‘with his present lack of close friends and opportu-
nities to socialize. He has not developed his relatively strong abilltleS”
and interests in the mechanical and technical field. If he had been
informed of these either in high school or in the service, he quld have
selected an appropriate career gggl and taken some evening courses in
this field to prepare himself. Now he has no special skills, no career

goals, and no plans.

Maggie Bennett is another example of a young person who could
»
have benefitted from a good program of vocational guidance,

.

Maggie was an only child. Her father\had.ettended college and
her mother had some high school. Although her father's profession is not
indicated, Meggie's fapily was financially comfdrtable during her child-
hood, and there were many family activities. Maggie says her father was
overbearing. "I think he wanted a boy and then wanted me to act like a

lady later."

-

Maggie was in the college prep curriculum in high school and made
A's in Language Arts and B's in her other courses. Her 1960 Project TALENT
Interest Inventory showed that she "liked a little" the activities and
occupations associated with the literary-linguistic field and farming.
Her ability scores were very high in vocabolary and mechanical reasoning,

high in creativity, and fairly high in English, readlng comprehension,

>

'visualization, .and arithmetic computation. Her other scores were a little

13

.
BN

above average, '

< 3

Maggie enjoyed high school, although she would have liked, "programs
in agriculture or junior achievement. I would have had more preparatioo

for certain jobs with those skills.'

Maggie deseribes herself as a tomboy
who competed in academic work during her ‘high school years. Although

high school prepared her well for college work, she was not able to make

a career choice. She started to major in psychology but "couldn't handle
the 2xperimental aspects.'" She switched to English with a minor in Educa-
tion at the end of her sophomore year. "I started negatively; .I didn't
want to stay at school and T also had bad advisors." Maggie liked to write

and worked as a ‘reporter for the school newsﬁaper. Her college English -
68 \
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prepared her for her iater teaching experience, but she was unhappy with
her educat}on courses and felt they gaver her "unrealistic éheory.” She
‘'wanted to get more involved with teachers and practical work. Maggie
;went.on to graduate school and received an M.A. in English.. Her graduate
training prepared her well for a.teaching job she later held in England.

The teachers sh%syorked with in England suggested she go for a Ph.D.,

‘ fbut she has not pursued this goal.

When Maggie took the 1960 TALENT tests she indicated that she

wanged to be a lawyer. She also remembers thinking about veterinary science,

the Pease Corpsg and being an airplane pilot. "They seemed exciting, .
they weren't ordinary." But she says that she "knew law was mostly men's
work and the Peace Corps required two yearé--that was too much." She

understood the educational requirements for different jobs and her intetests
and abilities only moderately well. "I knew nothing about vocational train-
ing. I had a lot of fantasies concerning particular careers, like being

in animal science, and I was unaware of the requirements.' ' 4.'\

-

Maggie was an advertising tréinee after she fiﬁished college. Then *
she taught high school and adult education in England while her husband
was studying there. When she returned to the &nited States whe'worked with
Head Start and then ag a library éssistanﬁ at aicollege. She is now an
eighth grade English éeacher. Her last year in' teaching waé difficult
and Maggie is lookipglfor other options. She would like something more
active anq with less tours—-perhaps teaching physical education or being
a newspaper writer. lhe has also considered goﬁng into special education,
but she has éiven’dp her interest in veterinary lscience.

! <

. |
Maggie is happily married to an assistank professor of history at
a state.university. Aithough they plan childreniin a year or two, Maggie
can't “see myself as a‘full-time mother." She says she would get bored
staying home. She feels her decision to teach was not too bad, but she
feels she might have prepared for a different area--"a less status job,

maybe gotten involved in social service things."

Maggie is satisfied with her present job only in relation to other

teaching position$. It is clear that vogational guidance could have helped

’ .
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her explore other’career possibilities. She needed counseling in choosing

her college major, and also feels she would have gaiﬁed more maturity and
confidence by taking a year off between high school and college. She did

not have an opportunity to learn about possible jobs and develop her

interests in high school. Her high abilities would have ennabled her to

pursue a wide variety of fields if she found the activities really

interested her. 1Inadequate counseling led Maggie iuto the teaching

profession; she is still there, while exploring other career possibilities.

A second factor that included by far the largest proportion of
positive contributions to the quality of life of these individuals was
the quality of -the teaching itself. More than 60 percent of both the men
and women in this sample reported that one or mo:é teachers madei%P important
special positive contribution to their quality of life. More than 60 percent
of the men and nearly 50 percent of the women also reported that one Or ncre

teachers made an important negative contribution to their quality of life.

These examinations of the abstracts show that the effects of both
good and poor teachers on the quality of life of these students are clearly
evident many years after these students have lcft these teachers' classrooms.
Students remember the teachers whose sincere aﬁd well-directed efforts
developed a lasting interest in good literature, science, mathematics, or
some other subject. They also remember with great appreciation those teachers

who showed them the value of acquiring spec1flc skills or types of knowledge.

They still appreciate those teachers whose understandlng of their subject,

¢lear insight, and ability to explain things caused the students to learn
ip spite of themselves. Finally, they respect and %§§;ECiate even more in
retrospect. those teachers who were hard taskmasters d who insisted eon

each student working and learring and took the trouble to review the work
©

R

ef all students and correct their %®rrors.

The qualities of these té€achers that young péoplewcited as charac-
teristics which caused them to learn less than they should about specific
subjects, and in some cases lose interest in education in general, were a
lack of subject knowledge or 1nab111ty to communicate knowledge. a boring-*

approach (e.g. reading the text or from notes), arbitrary or excessive

”
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assignments, or a lacEyof control of the class. The factors which
appear to have the most permanent negative effect/on the students' pro-

gress were a lack of interest in teaching and a lack of respect for

students--an attitude of "looking down on them."

.

One of the many students who was deeply influenced by an outstanding
teacher was Myron Berstein. He was a 10th grade student in a metropolitan

school system in a Mid-Atlantic city in 1960. His father had gone through

the 10th grade and then quit school, and his mother had a high school diploma.

Myron's scores on the abilities t@sts were average with the exception of
.his mechanical scores which were‘éomewhat low. In high school he got A's
and B's, and C's in Mathematics, Industrial Arts, and Physical Education. He
found elementary shc¢ool and high school interesting. He was impressed with
the high school teachers and thought they were personable and made an effort

to answer the students' questions. Myron was very much impressed by a

social studies teacher he had who had a very goéd overall knowledge and could

lead good d15cussions Myron reports that it was this teacher that inspired
him to become a teacher. After high school Myron entered-a university where

he majored in history and minored in education. He graduated with a B.A.

in 1966 and then attended another universit§ where he“worked on a Master's
degree. Myron enjoys his teaching very much. He teaches 11th and 12th
grade students American and world Listory. He Iikes the school because the

kids are of different nationality backgrounds and they {live gggether and

- get alorig well. He feels the kids "are interested in solutlons, they keep

you young." i

A student who didn't fare so well in his set of teachers was James
Downing. He was a npinth grader in a4 small rural high school in the Midwest
when he participated in Project TALENT in.1960. He had above average scores
on the verbal portion of the abilities testé, high scores on the practical-
mechanical tests, and a high score on the quantitative reasoning test, and
was cleariy able to go on to college. In junior high school James had two
teachers that related well to the class and that "he enjoyed having. They
both had a good sense of humor and douid laugh at things with the class.

He had one particularly ineffective teacher whose 'constant asdertion of his

own abilities over everyone else" made him a poor instructor. In the eighth
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grade this teacher held him back a year because "I bucked the system. Told

the teacher . . . what I thought of him and he flunked me and it wasn't
because of my inability to handle the work." Jim wasted the next year,
going over material he had already mastered. He did report that this exper-
ience was helpful to him because it gave him a different perspective on how
to approach people ahd problems. ''Not to give up my own ideas, but to go
about them in . . .la way so . . . as not to have to conflict with others."
James reporFed that he learned much less than he could have in high school.
James has held about four different jobs since graduating from high school.
He now works as a serviceman technician for a large department store. He
also works for himself, installing antennas and doing TV repair. He says

he does this work/ for additional income and to keep busy.
i
/-

2

}
It seems/unfortunate that he did not go to college. He had a chance

for a scholarship offered by a large motor company but turned it down because

he says he couldn't justify that much time in school. Although his desire

to get married may have been a major factor, it also seems that his having

already spent anl\extra year repeating the 8th grade may have been an

important determixfr. Thus the pettiness and meanness of one teacher

has reduced his quplity of life very significantly.
i

4

Another young man who was influenced by teachers in a somewhat dif-
ferent way was George Florez, a Chicano student who was in the ninth grade
i
at a Rocky Mountainﬂflains state school when he participated in Project

TALENT in 1960. His|scores on the abilities tests were mostly average,

h\

with a high score in *yisualization and an above average vocabulary

o

score. had sevédral bad experiences with teachers. In elementary

school, he reports tha§ the teachers yere bigoted and insensitive to

minority students in_ thke class. Partly because of this experience he

decided to become a tealher. In high school he enrolled in a college prep-
aratory course and abou&ithe 11th grade decided he really wanted to go to
the university, so he bbgan applying himself to his studies. He reports.
that one of his teachers hassled him a lot about being in the college preé-
aratory course. This teacher wanted him to learn a skill and said he

couldn't afford .college and that he would not be able to do college work.

~1
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George entered college after graduating from high school and
majored in elem;ntary education. His schooling was interrupted by the
military draft. He returned after iwuv years, and finished school. Finances
were a major problem, but with the help of his parents, the GI bill, and many
part-time jobs, he was able to finance his college study. He spent a
summer each at two different universities, taking some cultural awareness
courses. From these experiences he has learned about different -types of
people and is able to understand better how white people feel and why they
act as they do. He is also able to understand himself better. Since
September of 1973 he has been an intermediate teacher in the citv school
system where he had gone to school. :Hé teaches all subjects and music. He
feels he is able to give more attention to individuals and has an opportunity
to help minority students. It is very important to him to help, teach, and

care for children.

A .third aspect of education that had a large effect on the present

quality of life of these young people was the lockstep educational program

that most of them were in as opposed to the needed individualization. This

was reflected in countless hours of time wasted for a large number of students
on exposure to materials they were not -ready to learn. Many others were
required to read, solve problems, or listen to materials relating to things

they already knew well. A few others were pushed so far ahead of their age

,group that their personal, social, and emotional development was seriously

impaired.

About 65 percent of both the boys and the girls' educational exper-

iences indicated that their education would have been greatly improved by

a more individualized approach. There were between 20 and 25 percent of
beth' groups whose education was markedly helped by the efforts of a teacher
or school to meet thelr individual needs by circumventing the lockstep

qystem

_An example of a girl who greatly benefitted from special help
with a speech problem but needed a more ind&vidualized approach to

he participated in Project

developing the ba51c academic skills was Dorothy Galloway She was a
tenth grader in a Northeastern state when)l

TALENT in 1960. She attended a large high school in a large town. ~,
Dorothy's father died‘in 1961 and her mother, who was an alcoholic,

.- T 73
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"just took of f." Dorothy married six months after the death of her father
and raised her two younéer brothers and younger sister. When her father
was still -alive, her parents got along only slightly well. Her mother
drank a lot and left most of the homemaking chores to Dorothy. Dorothy
says, "'l resented [mother] being an alcoholic bec;use I never had a

‘

childhood. I had to come home to see that the clothes were clean, and -

to cook and so on."

Wheﬂ/Dorothy entered elementary schoo! she had some special
;
nroblems that needed individual-attention. She had a hearing problem
and @ speech impediment also.® She was given special help in speech
lis s and was tested for hearing problems. She reported, "The classes
nelned me irmensely. Thev helped me to learn better pronunciation. They
1ls sent me to 1 special <chool in a nearby big citv ro iearn hiow to
“inread when I was about six vears old." She had a corrective hearing
[ P

~neration and was absent & total of about 80 days in the second and

*o,rth grades due to this problem.

'\ She entered high school in September of*195L. In school she
\

“.1: very confident about knowing what was being tauzht but her scores
o the abilities tests in mathematics and English were somewhat low.

¥:¥£3ey were a little below.average in reading a?d average on the nqn-verbal
rjft@. She had to repeat the tenth grade. Clearly she needed t& have
‘u;\xb;litieq 1ad information measured to indicate what she reall§ knew

thought she knew. When she left school to marry in

sh. hxd relatively low grades. She is verv happily

s=~eir & hoer time as a housewife, and 1 part-time cocktail
'oovets. e o mor work.  She got some speci:l nelp with her speech
© e azpe laems out is toems clear that she would have benefitted
Prom 4 wore indiiidacirzed approach to her education.

An e=1ple of a1 boy who bad1§ needed an indivyidualized approach to
education and was ziven little or no heip was Samucl Pickett. He was a
5lack stadent in 1 small rural school in the Appaluchian states in 1959.
»v the time ~f the TALENT testing he had dropped out of school, \
fis scores on <cveral of the abilities tests were Gery low. Howeveﬁ, his

score on the ~reativitv test was only a little below average and on\the

visualization test his score was only somewhat low. Sam found elementary
\

and junior high school to be moderately interesting--his involvement in
;

A
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the Boy Scouts caused him "to like going to school, otherwise I would have

quit earlier than I did." Sam had difficulty in the areas of writing, reading,
and speech. He was embarassed because hé couldn't pronounce hard words, an.
the students laughed at him. He also had a speech impediment agd was never
given any special help to correct the problem. 'I stutter a little when I

am nervous,' he reports. Sam needed some individual attention which he was
never given. He says, ''In language arts and math my teachers would always

take my paper before I would finish. I was not dumb. My speed was just slower
than my classmates.'" His high school experience was much the same as his
elementary school years had been. He reports that the skills learned in
industrial arts have Eglped him since, but that he would have liked to learn
mechanics, and has now forgotten the English and math that he once knew.

Sam left school for about six months when he was in the 8th grade. His

reasons for leaving: "I did not have the proper clothes to wear. My teacher
weculd not spend any time with me. I was not learning anything of interest."

Hg returned for a few months and then left school to go to work in June of
1960. 'He‘never returned nor did he receive a GED. Sam now works as a mechaniec,

repairing all sorts of machines and motors in a private company. He plans

to continue with his work. It is clear that his speech impediment and beine

laughed at by the cther children produced problems in reading that he

needed individual assignments to overcome. Much of his time. in school was

wasted because the materials were too ad&ﬁﬂ@gd for him.

Another example of a student that needed a more individualized
approach was Nora Evang. She was in the eighth grade when she participated
in Project TALENT in 1960. She was attending a medium-sized public high
school in a large Midwestern City. Her fagher graduated from a four-year
college and her‘mother completed high school. Nora's relationship with
her family is very important to her, and she feels that they have always ¥
been a close family. On the abilities tests in high school her reading and
mathematics scores were somewhat low but her visualization score was only
a little below average. Nora found elementary and junior high school
moderately interesting. She did not iike English, and she had difficulty
in various areas because she was a slow reader. “Mr this reason, she took
special reading classes in elementary school. However, even after the

classes, she was often unable to spend enough time on a topic to learn ic,
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particularly when asked to, study it in class just before reciting on it.
She had one very ineffective teacher in the third grade who "picked on
ecause I was left-handed." Many teachers tried to make her right-
Nora was held back in the eighth grade and found this only
sktightly helpful. Nora graduated f;om high school in 1964. She is
presently working as an office reproduction clerk and is saéisfied with
her job. The lockstep education program that Nora was in was detrimental
to her in sever®l small ways. She nceded some special help with her
reading other than the classes she took in elementary school. This
handicap kept her behind her peers all through her school years. She
should never have been punished because she was left-handed, but given
spg;kal help to adapt to this genetic trait. She reports that being given
mov- time in learn things each day rather than being held back would have

been much mere helpful to her. It sea2ms likely that if Nora had been in

i individuaslized education program she might have been able to develop

“er abilities to a significantly higher level than was possible under

‘rne lockstep program she experienced.

An example of a young woman whose quality of life is much lower

than it should be because of the school's failure to give her problems some
individual attention was Miriam Martinez. She was a Mexican-American

<tudent in a small public school in the ninth grade when she participated

in the Project TALENT survey., Miriam's verbal scores were a little below
average, her non-verbal scores were somewhat low,.and her mathematics scores
were very low. In high schoos Miriam found her studies interesting at first.
But she later began to lose interest. She said, "It was too hard. Also,
I had a vision problem, and didn't have glasses. I gave up. What\they .
wrote on‘ the blackboard, I couldn't see." She often had too little time to
learn a subject. 1ifiriam feels she learned much less in high school than

she could have. Miriam feels she uses everything she learned in high school

and would like to have learned much more. She left high school in the

‘ninth grade. "Miriam is now married and has four children. She and her’

husband argue almost all the time. She reports that, "my husband is never
home." Miriam left her husband at one time and wishes she had not had to
return. She feels if she had been able to stay in school she would be a?le
to‘support herself and her children. She feels she must always think of

I3
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the children first and although she would like to leave her husband, she is
happy she had the children. Miriam says of education, "if education ‘

doesn't do it, I don't know what will. That's about all you can get, and

if you don't get it, youarenothing, like I am. If you have education,
you don't have to take anything from anybody.” 1If Miriam's vision problem
and been caught and taken care of in "high school, she might not have lost

inter»st and quit. If she had had the proper i1uu:visudat.zed dattention,

she might have stayed in school and changed the pattern of her life. She

obviously feels that education chould have greatly improved her present

-~

guality of life.

An example of a young man who feels he was moved ahead too fast for
his social development is the following. Dave Faulkner was a high schocl
senior in a west coast town at the time of the TALENT testing. His scores
on the abilities tests were all very high with the exception of the visual-
ization score which was high. In elementary school Dave was usually bored
with his current grade level and found things interesting only when his
teacher would take time to find something complicated for him to do. He
skipped two grades in elementary school and was often at different levels with
different subjects. Dave feels he moved so quickly through school because
he lived with his grandmother when he was little, and being a retired school
teacher, she enJoyed teaching him things. However, he feels skipping gradec
destroved him soc1a11y He was physically under-developed for his school
group and had a hard time joining them in athlefic or social activities. He
was a{so unhappy with the fact that he had no relationship with girls
because of his age. ance he had 11tt1e need to study in order to keep up
with his schoolwork, he never learned good study hab1ts. He felt like he
wasted a lot of time in college because he didn't know how to study effec-
t1ve1y Because of his oWn experience, Dave now suggests that Qg;g_t children

be accelerated in schools by individualizing tﬂZII studies but remain for

social activities and sports with their age group. The lockstep program

of education whigh Dave was & part of did not taie 1nto consideration his

emotlonal and social progress, and as a result, he suffered through most

5

of his school years. -




The fourth factor contrasts the educational subjects.the student

studied with those that would have given him the best quality of life at

present. Many students wish they could have spent time on subjects more
closely related to their interests and present activities. They feel much
time was poorly spent on topics that neither interested them, appeared to

have value for them, nor would be used by them enough to remember even

a_few years later. On the other hand either the school did not offer or

the student did not take courses that would make a significant improvement
in the student's current quality of life. The most frequently mentioned
courses that the male students now wish they had had in high school'are
industrial arts and vocational courses such as auto repair or welding.
They also wish they had had more science and mathematics courses. The
female students wish they had taken business education, fine arts, and
foreign langugage courses. There are also a number of both boys and girls
who report they courses ih sex education, marriage, and family management

would have been very helpful.

About 64 percent of the men and 78 percent of the women would
have benefitted very greatly from specific additional courses in high
school. A little more than 20 percent of Poth the men and the women appear
to have been greatly aided by having taken a particular subject.

E

An example ofra young man who would héﬁe profited greatly from
some different courses in high school was Gary Sheppard. He was a white
student in the ninth grade in a Southeastern state when he participated
in Pfoject TALENT in 1960. His father had completed secondﬁgﬁademaﬁm%%

“’:mgmw
youngster and then had worked in a mill as a laborer untllﬂhgwjeﬁudxubwnu
In high school, Gary was enrolled in a general education cougggfmm“TSmﬁggiij
on the abilities test were mostly about average. His scores were a little
higher on the mechanical and non-verbal tests than on the verbal or mathe-
matical tests. He says now that "the only thing [he] ever thought about
being was a high schoo% coach [because of his] love for sports and kids." ?e
thought he would need just a 'general education'" for this career.
Now he reports that he understood the educational requirements'fbr jobs
only slightly well. He wishes he had had courses in auto mechanics, welding,
etc. "I think it would have given me mechanical training," he reported.

"Most hlgh school graduates do that kind of work. " "The high schools teach

|
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math and English, but job tests were mechanical, like a coordination test,

and we never saw that. Things on jobs are not related to school training."

Gary now works in a paper mill doing repair wérk on anything that breaks
down. He has learned all his skills on the job, mainly the "interior
workings of machinery." Gary's quality of life would have been greatly en-
riched if he had been able to choose from a wider variety of subjects and
take some vocational courses. He would have been better prepared to make

a career choice, and better prepared for his ‘present job.

Larry Schiller is angther student who could have benefited from
a wider variety of school subjects. He was enrolled in a general education
and industrial arts course in high school in a northern Midwest state in
1960. During high school je feels 'that he understood his own abilities and
interests as well as the educational requirements for jobs only sllghtly well
After high school he held a series of about five full-time jobs and several
part-time jobs within a period of six years. In May of 1968 he got his
present job as a mechanic for an elevator‘company. The skills necessary

for his_job came from some help his grandfather gave him and some on-the~-job

training. He has this to'report about his high school experfence, "I didn't

get anything out of school academically. . . [some] city schools have every-
thing a kid could want. -But I learned everything I know by skipping school

and working in the garage.'

Another very similar example is that of Joe Flynn who was in the 10th
grade at the time of the 1960 TALENT study He was enrolled in a general
course in his Midwestern high school with emphasis on indusérial arts and
language arts. «Joe reports that his level of interest was pretty low all
through high schoel. After school Joe spent a lot of time working on his
car and driving it around. He wishes that he had had the opportuﬁity to
study ayto mechanics in high school. He sayﬁ, "I think it would have made
it easier to be a mechanic. I started changing tires and learned most of
. the skills on my oﬁn. If there had been more training it would have been
easier."‘ He ipdicated that Qs a8 teenager he thought about being an auto ‘u

mechanic becguse he always was fascinéted’by car engines and facing. He

" entered the §ervicé éhortlyfgﬁteruhigh school and was di;charged in 1967.

Since that time he has held about six different jobs, most of them as an

- \
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auto mechanic. 1If Joe had had an opportunity to get some auto mechanics

training in high school, his jgb history might have been significantly dif-

ferent.

The next example is typical of a large number of bot@ boys and girls
who believe they would have benefitted from high school courses on marriage
and family relations. Heﬁry Irvine was enrolled in a college preparatory
course ina small public high school in a Southeastern state. Most of his
scores on the abilities tests were a little above average, and his grades
in high school were excellent. After graduation he attended a'private college
for a year and then got married in 1963. He is now divorced and says, "I
wanted to get married and I didn't really consider the future or plan for it."

He wishes that in high school he had studied family relations, psychology,

and pgblic relations, and feels that tnis might have helped him avoid a divorce.

With a little guidance in high school, Henry might have been éteered into
some courses which would have greatly improved the quality of his life with

respect to his marriage. Y-

¢

The final factor is a general one, but waé especigily critical in
the lives of a small portion of the total group. ‘This is tﬁe contribution to
their personél, social, and emotional development providéd by thosé teachers
and. counsellors who' took a personal interest in them and their problems.
Although most students can be helped by such personal interest, counselling,
and support, there is a significant number that hdve special problems of
adjustiﬁg to a brokgnhhome, incompatible parents, an alcoholic parent, a
sick sibiing orvparent, a speech impediment, a physical handicap, or some
other disruptive home situation. These students are greatly in need of .
understanding, counsel, and support. Some are helped by teachers and other
school pe}sonnel who are sympathetic and supportive. Others are ignored or
their difficulties exacerbated by "teachers" whq "are only doing it. for the

money. " : . . ~

This factor was judged to have been critical in hmout 35 percent
of the cases of both men and women whose ‘quality of lifc was seriouély ‘ .
harmed by Tailure to get needed personal, social, and cmotional support.
On the other hand, it was noted that 5 percent nffthc men and 8 percent

of the women did benefit significantly from recciving just such support. . °
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.and high school. .A;Mw

§ .
—-Afh example of a student needing such understanding and support was
Chuck Ecklund who was a ninth grade student in a Southcentral state when he
participated in Project TALENT in 1960. He had some rather serious home
problems while he was growing up. His tather had a drinking proBlem that
Chuck's mothér could not tolerate. His parents rarely agreed on anything,
and Chuck was largely 1gnored by his father, Who favored an older brother.

e

Chuck had d1ff1culty W1th speech all during school. He was self-consciouys

‘about speaking in front of others in a classroom situation. He was given nc

extra help with this. He leter‘repqrted that having some dealings with
counselors in high school and 1un1or college would have helped h1m In light
of Chuck s poor home situation, and speech problem, 'he could have been ‘ -
greatly aided by some sympathetic and suppdrt*ve personal counselling. At

that partlcular time ln his life he needed 3 teacher or counsellor to take
an interest in him and give ‘him a better gutlook on life agg more securitv,

Douglas Barnett is another¥example of a student who needed some

help with hisjpersonal and emotional development. He was a ninth grade
student in a small Midwest high schosl in 1960. His father had drinking'
problem and his parents got along only slightly well. He never did things
together with his family. Rarely dﬂﬁ h1s father treat him fairly, but rather
was wh1pp1ng and cussing me,tyreports Doug On the abilities tests he
scored a little above average in arithmetic reasonlng, and except for a some-
what low score in reading was generally an average student. - In spite of
this fact, he was held back one grade in elementary school for "not applyin
himself." He reported that ,this'was not helpful to him. 1In high school he
had no special group of fr1ends, and it was outside of school that he learned

"get along with people.”" He found his studies moderately interesting
in high school, but wishes he had had an opportunity to study heavy equlpmert

operating, and feels he Would have been able to get a better job. Because

_of his poor home situat1on, Doug would have benefited from some personal

counseling and support from concerned school ‘personnel in both elementary

r -
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A student with a similar SILuatlon to that of Doug s is Bruce Potter.-
Bruce was a n1nth grader enrolled in a general course of study in a fairly
large northern Midwest city h1gh school. His father was an alcoholic and

'fs now in the state hospital for alcoholics. At the™tdme of his high schoolw
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experience his parents.didn't get along well at all. They rarely did‘things

together as a family.  Bruce was only moderately interested in high %chool.

".
It was not so much school itself ,that was dlslnterestﬁng, but his homé”*

situation was so bad that he had difficulty attendlng\regularly When hlS‘
Bruce dropped

"old man was straight, I really could get into ic," he says.

out of high school after the 1lth grade and joined the Air Force. He wishes

With a little encouragement from i

now that he had fin%;hed high school.

school counselors, Bruce might have stayed and finished school. He also
» . e

badly needed some help adjusting to his home situation.

@

’ These five

in which education

these young people.

deficiencies noted

200 of these lives.

generalizations with examples do not exhaust the ways

could have greatly improved the quality of life of
They do represent the’most frequent educational

in a careful review of a representative sample of

For the most part the needed izprovements are

neither very difficult or very expensive. The conclusions in these

five’problem areas are summarized briefly below.

Vocational guidance was badly needed by these ;tudents and rarely

adequate. Tt was judged to have been seriouély inadequate for 88 percent

v ]
of the boys and 75 percent of the girls." Although it can be hoped that

N !

* there has been some improvement in the vocational guidance services in

' . the secondary schools since the time these young people were in school, '

-

. rccent information obtained in working with students in seconaary schools

suggests that much further improvement is needed.

¢ Qpallty of teaching had 4n important effect on the present

quallty of life of many of these students. For the boys good and bad

effects were about even. For the-girls ‘the good effects clearly out-

. numbered the bad. With the present oversupply of teachers it should be

s0ossible to replace those who the students report are "just ddlng it

for the money" with interested, motlvatgd, and well-trained personnel.

, Individualized instruction is clearly a major need thr0ughout

"the nation's schools. The futility @nd sham of having students spend

time year after year on materials they cannot read or learn from.musSt
~ v
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' be eliminated. This individualization has been achieved in a number of

schools and should be Ty in all schools. It is not intrinsically

.

more expensive but/does require some organizational amd plannirjf changes

in many schools. !
The curriculum available to these studen&s is in many instances
« 1nappropriate and inadequate. The ndn-college bognd students in many
instances did not get the courses that weuld have been most valuable in
improving their present quality of life. 1In some instances courses such )

as indusfrial arts or auto repair might add to per pupil costs. 1In other [i

Ve instances, courses in marriage and family problems could be added without
q%& appreciable changes in costs. /,/’—‘“"‘T

Personal supgpgt and A;unsellngconcernlng personal, social, and

emotional probtems was a crifical need for more than a thlrd of these
students. Very few of thenf obtained appropriate help. Perhaps better
traiming in some of tﬁe P inciples of emotional development for the teachers
and ready accessibility of profe551onal help would make an important
contribution to the quality of life of many of th@ students.

™~
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IMPLICATIONS FOR EDUCATION AND FURTHER STUDY

The appropriate education'of its citizens is one of the most
important functions of any society. Philosophefs and educational leaders
have been concerned with the problem of "what knowledge is of most worth"
throughout the history of the educational enterprise. In twentieth
century America, uqi,ersal education is becoming'a reality. Even within
the short time span from one generation to the next, the education of the

children is found to exceed that of the parents to a marked degree.

Whereas 80 to 85 percent of the groups, who were 15-year-olds in
.1960, have at least a high school diploma or its equivalent, only 50 to
6J percent of their parents had this much education. Similarly, 20 tq
25 percent of today's 30-year-olds have a four-year college degree as
compared with 10 to 15 percent of their parents. There are also 15
percent more of thege 30-year-olds campared to their pasents who attended

college for less than.four years.

A comprehensive evaluation of how well educational programs are
meeting the needs of studeﬂfs is critical at'this time, because of these
chénges in the numbers and types of persons ‘in seéondéry and advanced
leveks of education. The.objéctive of the survey study, undertaken
as a part of the National Institute of Education's Field Initiated
Studies Program, was to find some tentat%zs answers to this question.

Ve . ] v o
several unique features intended

The design of the study included
to increase both the validity and the practical applicability of the
results. The £i£§£ of these features was to establish an’empirical
framework for evaluating the effectiveness of an individual's educa-

tional experiences. This wdas accomplished by uéing the critical incident

technique to formu%ate 4 set of categories that include 21l aspects of

activities and expérﬁences that define the quality of life of Americans.

The second distinctive feature of this study was to utilize the
participants in the Project TALENT national survey in 1960 to provide a

longitudinal perspective on the-'individuals studied.

/
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The third feature was to select a nationally representative

sample of persons who were 15-year-olds in 1960. Many evaluative studies

of education have been restricted to narrow geographical areas, or to
groups having special problems or receiving specific treatment. These
s%udy groups have nog}been representative of the entire national popu-
lation. A truly rébresentanive sample of all 15-year-olds makes possible
a look at the effects of the educational system as a whole on all types

of people.

The fourth feature was the adoption of the 30-year-olds' quality ‘

of life and their performance in present roles as the criteria against

.

1
I
which to evaluate the effectiveness of their educational experiences. ’ 1
Some studies of the value of education have employed criteria like A
present salary as a meésure of the s'ccess of the educational program. ‘
The analyses in the present study were based on ébaluating the extent .

+5> which each individual had been assisted in discovering and developing

his unique potentials to achieve for him as high a quality of life as

sossible.

The fifth and Tinsl feature came as a direct requirement of the
previous points. This was the decision to carry out the major analyses
of the stuéy using the individual as the unit. The development of the
individual is the principal outcome of educational programs. For various
indiviauals, the factors important to their quality of life differ. To
determine education’s value for a particular person, it 1s essential to
clve most wéight to the fa%tors of most importance to that individual.
This cannot be done'by getting-averages for the total group on specific

factors. ' ‘ .
. .

g -

To implement~the study to include the five features mentioned
1hove, a representative sample was drawn from all "living persons who were
‘5-vear-olds in 1960 at the time of the Project TALENT national survey. ‘-

"ost of these persons were found, and they agreed to participate in a

L

4
three-hour interview to supplement and bring up to date the data on

their life history already in the Project TALENT files.




This interview included questions on their parents, brothers and
sisters, and early family life; their experiences in elementary school,
junior high, high school, and other training and educational institutions;
their personal and social activities in high school; their work history;
their marital hgftory; their economic situation; their health status;
their leisure time activities; their present evaluation of educational
experiences; their major problems, successes and failures; a%d‘their

plans for the future.

Generally, these 1000 persons were in grades ranging from second
N to twelfth in 1960. Some had already left school. They were found and
( interviewed at ages”™29 or 30 all over the country with a few scattered in
various parts of the rest of the world. The few who refused to partici-
pate in the interview and the very small number who could not begf0und
were replaced with previously selected alternates who were similar with
respect to such variables as geographical location at time of testing,
grade placement, socio-economic status of their parents in 1960, ?nd
' score'on the reading comprenension EEét\given at that time. The result-

ing group is belleved to be the most natlona$ly representative sample of

a single-age group that has been obtained for survey purposes.

~

Thi:\study shows that the present quality of life of 30-year-olds

in America ig quite good. The three factors'rated as very important or
important to more than 90 percent of these young people weref health,

spouse and job, in that order. The percentages reporting tha Gere .
very satisfied or satisfied with their quality of life in these factoré

were 86, 82, and 79 percent, respectively. Using the same scale values,

the threée factors rated next in importance by this group were-children

(88 percent), developing 2 mature personal understanding of life (88 per-

cent), and intellectual development (84 percent). The percentages

reporting that they were satisfied or very satisfied with their quality

of life in these factors were 82, 72;—and 5% percent, respectlvely The

facfors important to these young people's quallty of .life, that they are
L iei§L—§£tlsfied with, are intellectual development and developing a

mature personal understanding of life. There is need for imMprovement on

* ]
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many of the factors, but these figures and those on the factors rated

as less important suggest that most of the group are satisfied with the

most important factors in their quality of life.

Because the analysis and inkerpretation of education's contribution
to the qualitysof life of each of these individuals is of great importance,
plans have been made to continue to study these lives over a period of
time. This program will involve a panel or panels of some of the leading
experts in educational planning. Although at least five major. problem
areas have been defined quite clearly, it is anticfpated tha{, with the’
assistance of these experts, some other deficiencies may be identified. 1

(

education in various areas will be developed.
P ol

Y/
With the help of this group, specific plans for the improvement of ‘

The five defined problem areas are reported briefly here. Of
course the detailed definition of these problems is contained in the
four- to six-page developmental abstracts that are bedng developed for

each of the 1000 participants.

Vocational guidance was badly needed by these students and rarely

adequate. It was judged'to have been seriously inadequate for 88 percent
of the boys and 75 percent of the girls. Although it can be hoped t@at
there has been some improvement in the vocational guidance services in
the secondary schools since the time these |young people were-in sohoo},'
recent information obtained in workiné with{students in secondary

./ .
schools suggests that much further improvement is needed.

Quality of teaching had an important effect on the present quality

fife of many of these students. For the boys, good and bad effects
were about even. For the girls, the good effects clea¥ly outnumbered the
bad. With the present oversupply of teachgré fk\:hould'be possible to
replace those who, the student; report, are "just&géing it for the money"

with interested, motivated, and well-traided personnel.

-

Individualized instruction is clearly a major need throughout

Al .
the nation's schools. The futility and sham of having students spend /

time, year after year, on mate%:als they cannot read or learn from, or,

L o87 . |
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.for some others, on.materials they already know, must be eliminated.
This individualization has been achieved in a number bf schools and
should be ;ggaz?ﬁfygigkall schools. . It is not intrinsically more :§
expensive, but does require some organizational and planning changes~;h

many schools. ’ ! : - . . =

The curriculum available to these studgnts is, in many instances,
inappropriate and inadequate. Often, non-college bound students did not
get the courses that would have been most valuable in improving their
“present quality of life. In some Lages, courses such as industrial .
arts or auto repair might add to per-pupil costs. In other énstances,
# .

ccurses in marriage qr family problems could be added without appreciable

changes in costs. - % .

Personal support and counseling concerning personal, social, and

emotional problems was a critical need for more than a third of these
étudents. Very few of tﬁem obtained appropriate help. Better teacher
training in some .of the principles of emotional developm?nt and ready
. accessibility of professional -help would make an important contribution

to the quality of life of many of these students.

It should be emphasized £hat the‘indiv%dual life histories of
these young adults make it possible to study the educatienal @eedé.of ‘
many sub-groups. It is also possible to test proposed golutions against
the detailed experiences of all of the specific individuals having '~
_— K{ similar proble@s. In this way, reasonable estimates can be made of the ‘/J}
) effects of a particular solution on each individual. It 1s ant1c1pated /////

- that.these uses of the data will lead to important 1mprovements in

the nation's educational programs. [ ) /////

s
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. ,
Deceription satisfaction Scale ’
Ly
. - /’

' particular taot st~ 1 taally included and the ov%%all job satis-
Pact o 7ot trs are <houn be Lo, o initial set of ractdrs was (ompiled on
i st ot st lists sich as those used in the Praject. [ALEND [l-vear

\
foll - aeatiobdnaires or jlersberst's job satisfaction factors developed
- Lol 5,
tre o ~ollection ot eritical ancidents of satisfving and unsatistying
* * - » o - .
) evporee oS Glerzberg, 1900, (his preliminary list was tried ouat on
epre 1oty 10U andividuals == 50 before and 50 after some moditications
I'e
10 the -0 Fact rs were «lisinated or reworded so as to obtain items
.
aon oo ~tow oSt correlatiop with overall job satisfaction as
riied

wolo ot o se tryout individuals.,

During the

ve lopment, the de-oriptions of the rating scale points
.

course f this de-

In the finl

Amoant

These tryouts-were conducted by Ms. Fran Staneavage

project for a course in Educational Measurement and
were not supported by funds

1o

ot

were al-o refined.
v

versi o vach respondent was asked to rate

the importance and
Tt Ious

tictors.
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as a special
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from this contract.
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Job se. .r.*  and pr—manence
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Work f{n pleasant surroundings
Interesting work

Flexible hours or long vacations

Friendlv llkcasle co~workers

A fob ‘frew from pressures and deadlt

A supervisor who i{s competent at
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A job that gives me status and makes
people look up to me
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\ similar names wvre

\ APPENDIX B

An'\Example.of a Case_who was Never Located.

wd
i

S was a partlunpant in Project TALENT in 1960 while at a
county home for delinquent boys. In1t1allv, the counselln& .
officerof the detention home referred us to the county dourt
tiles to help determine S's current location. Although S
nad been on the court records, his file had been destroyed
when he legally came of_age tn }962——Curtent telephone di-
rectortes were then checked for S's surname 'in the city where
he Tjved in 1960, Three listings were found, none of which
turned eut to belong to people related to S. Listings with
then tried, again with no résults. S's
\\ 1960 address was not currentily listed with the Chamber of

Commerce, and although neighlbors were contacted by telephone,
none were able to provide information concerni 's family
or the landlord of the residénce. A more recefit address of
+ § was located through the -Department of Motor
Although a current resident of this address remewbered someone
by S's name having lived there several years beford,, she could
provide no informatiorf™as to where he had moved.
Credit Agency was then contacted in the city of
address.
recent address which
used by S as a mailing address only. §'s sister moved from
thxs address in 1972 and had two more addresses after that.
_-She hdd! moved frequently in_the .past three years and had
been placed on probation on two separate occasions for crimi-,
nal convictions. She moved oqce again three months prior to the
Retail Credit Agency s visit.{ With no curqent 1nformat10n)
available on S's sister or parents} and no bther clue as to
his whereabouts, the sedrch was terminated.

.

turned out to be that of his—stster-and  ———

N
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The Department of Motor Vehicles provlded S's most .
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: DEVELOPMENTAL ABSTRACT 114863 )
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Dona Black, White female, was in the 10th grade of medium—sizedtpublic

. hagh school located hp a Northeastem state when she participated in the 1960 Pro-
ject Talent Survey, \Her high school was in an urban area. When Dona was in high . _

school, her mother wdrked in catering; she does not know what her father did, since

her parents were divorged when Dona was four years oid. She is unsure of her parents'

's parents are now retired. When Dona was young, the family

éducation. Both of Doh
was comfortable, but bechuse of the early divorce, shé 1s not sure how ”ell her parents
got along or exactly why they were dlvorced‘ She almost all the time didr things with .

) hermother, including v1s1t1ng relatives and going ;n family picnics. Her mother un-~ -
derstood ner almost all the time, Dona feels, commenting,,"We got along very well." -

Regardlng cnanges in fer relationshlp with her mother,,Dona says, ''Presently, I can

relate to my mother on a more personal and understanding wav. As'i grew older, I

began to understand myself better and as a result I could telate to & mother dn_ a more

‘open' way. She says that the relationship she has with her older brother and sis~ "=~ ..
ter has progredsed much fike her relationship with \her mother has. Such relatlonshlps
.are very‘important to Dona, and she is satisfied nith the way things are currently

In high school, Dona studied a bu51ness/commerc1al course of edncatldn, receiving

A grades in mathematies, B grades in science and business education, and € grades in
social studies and physical edacation. On the Interest 1nventory, Dona 1ndfcated that
she was indifferent to art, computation, and office work, she disliked.aggittle~lit-
‘b erary studies, social services, sports and business management; she disliked very ° :u
much physical sciences, biology, public serv1ces, music, hunting and fishing, sales,

mechanical trades, skilled trades, farming, and labor: Ot the Abilities test, she

scored very high in visualization in 3D, high in abstract reasoning and quantltatiye

reasoning, fairly high in English, mechanical reasoning, and computation, a little .

above average in vocabulary, reading compreliension, and creativity, and average in
mathematics. ' A '

Y
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- L - _In general, Dona found elementaxydandegnnlorﬂhlghgsnhool in:eresting She parv

E o - - e

—2¢ <£$Eular1y enjoyed doing individual pro;ects in sogial scuaies“ Dona saykfthat-ehe had
. —

2C  concepts of math. _§§§44ld_n0;4.howeyen, xqceive speczal heip in these aréas In grades

- 3 A ] ’ 4 ~
:cuhla'p6ad*“gT‘4”e**e_*‘1*92TJ‘*?ft13mﬁTﬂﬂﬂ‘HTSU‘hﬁﬂ*pfﬁbteﬁg grasp;ng tne‘éﬁgtrhct v

YR

B
one through six, Dona rarely was reguired to spend tlme on material thatvshe already

_ 5
- knew, She says that she never was unable to spend enough txme on a topic in ‘order to

& 38 léarn the material. Dona notes tHat her sixth;grade teacher'was particularlv thplrlgg,

3¢ largely because ghe had a "warm and caring" astxtude toward hér puglls. Dona haG a

2¢ Iemale English teacher in jumior high school wbo' turned [her;coff to Erglish.’ In

. v

Jjunior h;ghsschocl,'bona was‘sometxnes reouxre3 'to_spend tlme on materlal that she al-

ready knew, and'was sometlmes unable to' spend e%ough time ‘on a toplc in order r to learn

2% the materxal She ‘had barticular trouble with lgarn1ng grammar she agds.  Dona helie.es
. that‘she might nave benétitted from bexng Held back dur1ng these;yeazs. ¥ \
Dona reels that hiigh schdol was interestxng.ror her, she enjove& Dusxness courses .
2{ 4n particular. Dona r/;ely had to spend more time on topxcs that she needed to learn

25 Thé naterdal, although shé .notes that "Business courses were‘redundant. She Sometlmes

" was unable to spend enough time om a topic in order to learn the‘materlal this applled

especially o English éourses The Busxness information and secretarlal @kllls wﬁich

. Dona learned in high school have helped her slnce her graduatxon, she savs, bat does
b
&b aot comment further on, thig 51tuét101.‘ ‘Dona W1§hes that she could have takeh a wider

range of business- related toplcs, such bhings as 'business nelatlons and busxness ps"~

e chology. She feels that these courses would have nelped her ta understand herself and

. N . te v

38 rer ¢olleagues’ more thordughly. Dona had 4n account1ng teacher in hxgh school whom

she describes as "warm" and‘' wxlllng‘to hegg,and never too busy to give individual

. . \ 3 \ Y

T help. . _ . R , . :
. . As a teenager, Dona wa;rﬁarv actxve on the dr111 team, and was moderately. ac-
. ‘tive as a member of religious- social grqups . In her spare time'durlng the week, Dona
<. \often worked with hér mather .at ‘her mother $ store, or dld some sew1ng at home. She ‘

often went to high sehool football games dn Saturday"’ nxghts, and also attended dances

f

rést of the day relax1ng1tgg*‘:?ixzng her fam;ly During her summer vacations, Dona

participated in the activities of a local rttreatxonal group whlch taok vounger chil-

'
\

dren swimmxng and to parks.‘ There was' a speox&l group with whom Dona went danting, to
partxes, and to Othef soc;al funct1ons. Sne descrlbes herself as " ropp& adding that
)

: she was more ‘interedted in g;oup :odlallhlng than 1r41v1duaI contact., \Dona now wishes

that she had had more frxends, ‘and a ‘few rrlende with whom shé tould have oonn “loser

and more apen. She savs that.she was, very sat1°i1ed with her relatxonsh1p> with boys,

AN s

.I, and other group funct1ons. On Sunday, Dona always went to Mass, and then spend the | ,:

\

oot ' . N ' \ A
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*  commenting, "I could relate to them, enjoved them, and competed with and against them."

Dona graduated from high school in 1962; she then attended a local community

ctllege for twe wears, receiving cvredit toward her A.A. degree. She received that

degree in 1964, Don- later (1967-196%) took night courses in business from a business

1

college, und then, in 1974, she studiud business management and commercial law at a

_fechnical imstitution. Dona {c®ds tlat she was very well prepared for her collége [
. eﬁperlence, partltularly insofar as she had already had certain bu51ness courses in
.. high school. While in Junlor college, and in the later courses she took, Dona majored

in business, and concentpated on learning advanced secretarial skills. Her college

grados vere about C+ level. While in college, Dona took part in the activities of
‘the college's OQuting Club, which was respensible for organizing recreational activities,
and ih the Newman Club, an organization which entertained speakers on topics of re-
'ligloosbnature. Eighty per cent 'of Dona's college expenses were paid by her family,

about twenty per cent by her own savings, a«nd the rest by a scholarship. Finances

posed no real problem for Dona. She feels that her college experience has met her
educational needs moderately well, and she is particularly happy about the skills

she learned in her secretarial and business courses. Her eiper}euce would have been

even more valaable, however, if it had included more practical experience ano exposure

to the 'real world" of business. When asked about her informal learning after grad-
uation‘from‘!ﬁllege, Dona replied that she couldn't recall any. ‘

ana has never been married, but she comments that a broker engagement has helped

her dec1de yhat kind of mate she would find compatible. Having dated ten to flfteda R
people, ,ona feels that she wants a man who is responsible, intelligent, compassionate,
and one who has"some of the same inteests she has. She would avoid someone who was
. '¢old, egotistical, or who "is not aesthetically inclined." There is a man with whom

. Dona has a special relatlonship, the man has prev1ously been married, and has completed
( ‘study for and received a profe551onal degree. Dona's companlon.has his own law firm,
and works full~t1me as’ the senior partner in that firm. She estimates his income at
$5, 000 per month They.go out twice a week Dona says, usually to the theater, to.movies;
N;’;, or to dinner. Dona and her comgfhlon “sometimes argue, most often cbout problems deallng

with perSOnnel p011c1es “it the law firm. They understand each other well, Dona feels,

and she says that she is very satisfied with other aspects of their relatlonshlp. She

nad no comment when asked about her future plans regarding her companion. Before dating

the man she currently sees, Dona had gone out steadily w1th another man for eighteen

mopths They broke .up, she says, when they finally discovered that they were incompat-
. 1ble Dona would luke to be marr1ed"she believes that marriage offers fa lot of sec-,

urity" in terms of money and Sexual 1ove At this, time in her life, it is very impor-
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tant to Dona to have a close relationship with her companion: "QOther individuals are
p omp ¢

“important. I can learn ftbﬁ’themTTEdé§ can léarn from me. I can "grow" Lrom Lhese
L]

relationships," Dcng is satisfigH with ber nresenr situaricn ig this respect, wltliugh

T =4

she adds, "There are areas of /#he relationship that I would 1ike’ to see expanded; I

would like to see -- expreg€ his feelings more directly and honestly."

N When asked about children in the future, Dona replied, "Currently, { cannot

foresee this happenjsdg. Dona considers parenthood moderately important to her at this

N time, although e notes, "I am indecisive at the presert time but if the right situation

iwrises, 1t would be very important." Dona did not reply to the question concerning

v

her sati;{gction with her present status regarding parenthood.

On the TALENT Survey, Dona had stated her desire .and plan to become a secretary.

typAst. In the interview, she said that, as a teenager, she had been interested in

sth secretar13l work and child psychology. During her teens,,Dona had understood the

educational requirements of different jobs very well; che had understsod her »wn io-

terests and abi.ities moderately well. She notes that lack of practice and exphsure

to real secretarial expedience made her unsure of her skill in that field.
From June to September, 1963, Dona worked as a secretary in order to earn money
for school. From 1964 un}jl ncw, she has worked as a legal secretarv for a private

law firm; therv was an interim period 1n 1970 and 1971 during vhich she worked as an

executive secretary for a nfearby corporation. he took this position because sne be-

’
lieved it a good opportunity for advancement, but left when she became bored bv lack

of works In her present position, Dona is resporsible for both secretarial and ad-

job securitv and permanence (vexv

miriistrative duties. Aspects of her job .hich Doka considers ver- important, and gthe
degree to which these are present, are as follows: \\i

large degree), worthwhile work (very large degree)} challenging work (werv large de-
gree), work which shé does well (large degree), work in an area in which she .as spe-
cltalized (very-large degree)fgwork in pleasant surrdundings (veryv large degree), in-
teresting work (very largexﬁegreeﬁ, friendly co-workers (very large dégrce), competent
supervisor (moderate degree), pleasant and concernedsupervisor (very large degree).
Aspects which are important are good income (large degree), ireedom to make her own

decisions (only a slight degree}, flexible hcurs (very large .legree), and cleari; Je-

el

'fined responsibilities (large degree). At this time o Ler life, it is ver “imocr-
tant for Dona t: jhve interesting and rewireing @nra. < e 1@ Verv satis . ' ' t. er
present positiun, particularly in terms of Ler o=t reaers ane in terre 1 »oowle

<

with whom she .urws in contact.
Jona earred $9,000 before deductions ir 187,,  the expects *-: » ari~r. U rise
te S11,500 in the next year. Shevtals. receivei 31 5 from interest pivments,, :nd has

‘about 52,000 in savings, investmerts, or bonds., Her present income mects her aoecds

- -

s .
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[ T InTasuburbIn dpartment, [Or which she pays $215/month rent. She notes that she hopes.

-10~

3

well, and she adds that she has few, if any, problems with money. Ten years from now,
Dona expects her income to total about $17,000. For retirement, she has a pension plan,

. ’ e . . . . ’ . . .(
insurance, spcial ¢ ‘urity, savings, and bonds as potential income She_currently lives

-
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to buy 3 home 'fn “rhe next fua veqre "t Thiy ousingmeets—herneeds very wettatpre=
sent, and she says that she has no complaints .about the area, the neighbors,-or-the - - - - - .-

laq@lord.' HéQing mate¥ia£ comforts such as a desirable home and good food is moderate-
ly important to Dona: "I really don't put much of an emphasis on the material comforts;
I am happ§ with what I have now." She is very satisfied with her present possessions,

Dona was hospitalized in 1958 for hepatitis, but has suffered no long-term
effects of the condition. She has no serious physical or mental problems, although she
does wear glasses to correct her "lazy" left eye. Dona is concerned, however, with
controlling her weight, although she rates her present health as excellent. She bhas
regular’ checkups, a .. is covered by najor medical insurance; she considers this cov-
erage adequate, Dona.smokes seven to twenty cigarettes a day, and she attributg§/ )
the habit to nervousness and to the pace and pressure of Ker work. Dona has two drinks
or more of wine or l%quor once or twice a week, At this time, it is important to her
to remain physically and mentally lealthy; she comments that she "dislike7 being i11,"
She adds that she really doesn't feel susceptible to injury or illness oﬁ her present
job; Dona is satisfied with her present health, although she feels thét she could
use more physical exercise. /

) Irrfér spare time during the week, Dona draws, sews, or takes care of her plants.

On Saturday she works, and.then goes out with friends. She sleeps late on Sunday, and
then visits her family or attends an antique show. Arts and c;éfts, such as pginting,

drawing, and candle making are Dona's hobbies. Dona reads neWspapers;‘and also reads

such magazines as Cosmopolitan, Time, Newsweek, Crafts Magazine, and Psychology Today.
Dona enjoys watching wildlife programs on television, and/also likes to listen to mod-
ern music and jazz on record and on the radio. This type of passive rep;eati&y is very
important to Dapa+—"It relaxes me. I find this neceséary."_ Dona serves aa;v;ce—pves;sngE_‘m
ident of7gg;,iocal association’of legal secretaries, and is a member of a nearby his-
torical association. She finds the latter activity most interesting; she sayé,that )
she is very satisfied with her participation in the historical society, andnmoderately

satisfied with her participation in the secretaries association.

Par:icipatiqg in more active forms of recreations, such as games and sports,
f§<56dergie1y important to Dona. She feels that "more organizational types of activ-
ities" suit her better. Dona is not satisfied at all with her present schedule of -

active recreation; she would like to become more active in this respect. The U.S.

A
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system of welfare concerns Dona, as does the U.S. foreign policy of spending money
tii&»pave so_much poveftyligﬂthéﬂﬂ.s." At present, participation in /////(
the affairs of national and local government is not important at all to Dona: ''It te

~to depress me, T don*t feel as thﬁﬁgh‘mY“EfoTtS*tﬁn”ﬂU'anythtng:‘L“iknznﬁﬁ;ﬁénawx;aiiy
| “doesn't have the desire to get invplved in this area, Dona says-that she is’ggg;;fied -

with her present participation in governmental affairs.

Dona has recently grafted some .unique plant holders f

| abroad "when we

the plants in her apart-
ment; she considers creative expression such™@s this impdTtant to her. Although she

= ¢
would like to try new areas of creativity such as-macrame and collages, Dona feels that

she is satisfied with her present creative ivities._ Continuing to develop her mind

is importapt to Dona, and she has taken <ourses in child psychology, Italian, and art.

LS

She says that she is satisfied with Jér present activities in &ntellectual development.

Participating in helpful endeavug€ is very impourtdant to Donaj sQe states that she enjoys
activities which encourage teach people. Dona is satisfied with her present help-
ful activities. o, -

Dona was born into the Cathglic church; she feels that making: "right'" or ethical .
decisions is very important to her. She considers sincerity, integrity, confidential-
ity, and honesty to be inportant considerations in making such decisiogs. At present,
it is important to Dona to develop insight into her own assets and limitations. She
fewis that this understanding is/j:}etter way of knowing herself. She is very sat-
isfied with her present‘maturigy/in this respect: "I know myself and I know where I v
am géiné." ‘ —"”

Regarding her social,life, Dona says that she .goes out ten to fifteen times
per month, often to the theater, to sporting events, or out to dinner. Such socializing
is important to Dona, because she likes pegéié and finds them interesting. She is mod-

erately satisfjed with her present social life, but she feels she could do more if she

had more time“and opportunity. ona feels that it is very ‘easy for her to get acquainted
' . .
——witirthe people she meets;_she adds that she has.several close friends whom she met
4
through her job. She values her riends because they are "open and honest." Having

close friends isggg‘gimportant to Dona; she believes that "e
to li

one needs a close

friend, to relate meone on a close, intimate and honest lev Dona is very’

satisfied with the numbgr of friends she has. e

at There ha cisions in her life which
she feels didh't turn out for the best. She is particularly happy about her choice of
employment and about—her persoﬁzf_;élationﬁhipq with her friends. Dona feels also that

» . » '
- she was unready for the break-up of her engagement, and that maturity and a better un-

derstanding of herself and her needs would have made the situation easier. Dona's

~
. ® ”
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goals for the future include LngwiS% herself better and being happy in what she wants

to do. She feelo, with regard to the education of future generatlons, that sch901

should develop students "as people." She would like to see more courses in human re-

“lations, and more teaching ol the "practical aspects”" of life.

v R e

Comments: Douna would have benefitted from some special attention to her reading prob-

Tem, since this problem remained with her even into high school. She also
would have- been able to profit from more vocational experience in hlgh school,
. since she knew early what her career.interests were.

E[{I(j . ) 1 ‘,4 . - . .
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Lloyd Bridges, a White male, was in the ninth grade of a medium-sized,

public high school when he participated in the 1960 Project TALENT Survey. .

b

He and his one brother and three gisters grew up in a small town in a Middle
, -

Eastern state. Lloyd's father feft the family when .Lloyd was six, and his recol-

lections of his father are skftchy. Lloyd now says that both of "nis parents are

school. He reports that JMis father was a carpenter and his mother was a waitress,

but the 1960 data recory¢ his mother’s occupation as proprietor. The familvy was
nd started working. Lloyd's parents got along not well at

all. His dad "rgd around, 1 thimk," and they were separated or divorced in

/ "probably 1950 Lloyd was treated fairly almost all the time by his'mother, -

t this time, Lloyd's relationship with his family is important; he has .
is father once since he left home and holds n;‘grudéés against him, and
he/1s closer to his mother. Lloyd has since become very religious and adds, 4
. There are so.many of,them (his family) that don't kaow the Lord and 1'd like to
‘ l ////1ead them to the Lord."” He is moderately ;atisfiéd with his ties with his

family.

@

1Ir high school, Lloyd followed an industrial arts course off studw~s

eativity and @echan1ad1 reason-
.

.

. NS . " .

ing; a little be mprehensian and abstract reasoning;

somewhat low 4An vocabulary ish, and math; and low_in quantitative reasoning:{ - b
. o . N

On the in ntory Lloyd indicated he liked very much mechanical trades

\‘l‘ \ 10_ * . .« L
B ) -~ 105, _ ‘
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i and lxked falrlv well sports hublﬂLS&:Eﬂ&agEEeﬂ£qfﬁﬂd—9d4eﬁ———HC—WaS—TﬂﬂTTfETt_—”h_'”—__

- ) ent to physical and biological science,—public service, social sclence, hunting

and Ixshlng, computatxon, office work, skilled trades, farmlng, and 1abor He

|
i
!
}
'

P - - - - o - disiiked amliLLIk—l1;&;&%+—&ep*es—-aft——andgnma;u
. Lﬂoyd‘found elementary and junior high school interesting, but. adds that
5B “Erobabli_jnjunior high,school I wanted to quit. I don't know why, but my

mother egcouraged me on; if not for her I would've quit school.”" He says that

the English teacher (presumably in junior high) kept flunking him, but when he

. . 2C went to summer school "they couldn't understand why." The teachers during

summer school showed more of an interegt in him, and this helped him. In q}e-
mentary schoo! Lloyd never had too much time on a subject, and rarely was unable
to spend enough time on a topié in order to learn it. But he sometimes lacked
the necessary time ,in junior high, and never wasted his time on material he al-

2¢ readv knew, <Lloyd repcated the sécond grade, but remarks that thlS was not @t

. all helpful to him - it was Just a waste of time.

] ' High school was moderately interesting for Lloyd. He especially enjoyed
math and industrial a}t, and was least interested in English. He remembers that
o= he sometimes had too much as well as too little time in order to learn certain
topics. L)oyd thinks he learned somewhat less than he could have, and can think
. of’ESEEan that he has been able to use since. 'He wishes he had taken more math
L%yrses and studied harder: he feels this would help himrget a better job.

3C,c Lloyd had an effective teacher who was able to "get the information across,", but

"also hdad one 'who liked the boys to flirt with her."

During his teens, Lloyd was an officer in the Drama Club. and also a mem~

ber of the student council. Becausé he worked after school as a bellhop-he did

on Fridav nights or huntlng during Satufaay Summers he worked in the evenings. .
He did "a lot of drinking" and the usual teenage boy pranks wit{ a special group - -
—

of ‘friends, and was very satisfied his activ1t1es with girls.. ~

Lloyd graduated from high school in 1963 with ac average He joined the

'érmy the next year 1s prlmarv assignment while in the serv1ce was in trans- 4

“portation and truck dr1v1ng. ,He was honorably d1scharggd in November 1966.with

the rank of Spec. 4. ’ C s . ,

- Lloyd has had no other schooling or trajring experiéﬁce Informélly he

has learneg‘how to handdle financial matters ~and_accept—the respon31bility of

~

a famlly PR e T

- LI .
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Lloyd met his wife in 1970 in a restaurant. She was a waitress at that

time, but is not currentiy employed. She is a high school graduatev He says

_ she got pregnant and this fs the main_reason he-married her;-but e Seems happy

la

Q
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+ He plans to stay with the telephone company. Lloyd did not have any skills

with this decision now. They were married in May 1972. The Bridges go out once
gvery two months oY less, mostly to chliurch functions or vtsiting friends.— They ——
understand each other very well, but he acknowledges they‘rarely argue over
money or relatives. It is very important to Lloyd to have a'close relationship
with his wife, and he is satisfied with all aspects cof his marriage. He comments,
"1 believe/it could be better and we are working on that. We disfnss things.
We now both have to agree on something before we go ahead and do it."
The Bridges have a little girl and a little bdy, born in June 1972 and
December 1973. Lloyd thlnks it is very important £fo be a good father; he is with
his kids almost all the time when he is home. H/ wants them to be "brought up
right and learn to love the Lord." They do not plan on inereasing their family.
xgoyd-is satisfied with his status as-a parent. ' o

In 1960 Llovd indicated he wished to become an engineer. He also says he

"thought about being a preacher one day," but did not know how to go about becom-

ing one. He understood the educational requirements of different jobs not at

all well, and knew his own abilities and interests moderately well. ® )
- After his military service, Lloyd took a job as a service station’attend-
ant. He quit in 1971 and got a part-time job as a roofer, but went back to

N

working in a serv1ce,stat10n after about six months of roofing. In 1972 he took

-

a job as a lineman for a telephone company, and is presently emp loyed there.

when he took the job and has Learned all the nec@ssary abilities while working.
Occupational aspects that he con51ders very 1mportant in a job are good 1ncome,
JOb security, ﬁreedom to make de01S1ons, work tﬁat is challenging and in an
area of specialization, interesting' work, flex1hle'ﬁeurs or vacatlons, friend-
ly co-workers, lack of pressures, having cIearl}‘defined responsibilities, and
a pleasant and competent supervisor.i Of these factors, those present to a very
large degree in his present job are freedom to make decisions, work that is
challenging and in an area of spebiaiizatiop,.interesting work, and flexible
hours and vacation. Good income is present to a large degree, and job security,
friendly co-wurkers, lack of pressure, and a pleasant supervisor are present to
a moderate degree. Only slightly present is atcdmpetent supervisor, and having
clearly definedresponsibilities not at a%i. %spects that are important in a

N * ! ;
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work thdt is worthwhile and that he does

;:::;waiiw‘pleasantwsurroundkngﬁ,wﬂnd—s&&tus ~G€ these; work that is worthwhlle and

\
S to g moderite degree,

- . 1 1 _a
= Ea-) L - « « -

opportunlL\ fur advancement to only,a slight degree, and pleasant. 5urround1ngs

Aot at alT, Tt is important to Lloyd to have rewarding work and he is satisfied
with his situation* in this respect, ‘

Lioyd earned $6000 in 1973 and expected to make $7000 in 1974; this meets
their financial needs well, ;

will be $10,000,

He estimates that his annual family income in 1984

This abode meets their needs well and they are not p%ﬁnning to buy their own

home, It is important to Lloyd to have material comforts and he is very satis-

~*
fied with, his presenf economic condition.

NOther than occasional sinus problems,.Lloyd has no health 6rob1ems that

bother him, either\physicéi or- mental. His health is very gcod; he does not

smoke or drink, has adequate health insurance, but is cogsggned that he fis under- t
weight. It is very important®to him to stay healthy, and he is satisfied with
his present physical and mental health.

In his leisure time Lloyd reads the Bible and other religjous books, visits
friends, or goes hunting during the geason. Passive recreation is important to
him; he likes to 1li teg to gospel music and watch football games in addition to
Active recreation A

hunting, and is safisfied with his activities of¥ this sort.

He participates in church activities i

.

. N .
i¢ only slightfy important in his life.
amd is satisfied with his activity in this respect. Lloyd is "not too much in-
volved in political things," and feels this type of participation is moderately

important.‘ He gets most of his 1nformat10n through the TV and is satisfi d

The Bridges rent a trailer in a rural”sart of town for $81/month.

E

RIC

with his level of activity in this fleld.
are very impbrtant He evidently teaches i
opportunity to express hlmself creatlvely

this and would like to have more talents.

continue to develop and use his mind.
isfied with his activities,in this regard.
Lloyd's life; he works for his church and d
ly satisfied with his activities of this ty

of God Church. He experienced a réligious

Jesus Christ as his personal savior in 1972,

to make ethical decisions.

is also véry important to Lloyd to develop

Q
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Prayer is of great help tv him in this regard.

Lloyd thlnks that creative éndeavors

n church and sees this as an

But he is not at all satisfié§§ﬁifﬁ"

It is very important to him to v

He enjoys studying the Bible and is sat-.

Helping others is very important in
rives the éhurch bus, and is moderate-
pe. Lloyd is a member of the Assembly
or“sgirltual feeling when he accepted

and thlnké e is_very important -

It

maturity, "so I can help my children

P
T
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as they grow." He tries not to make the same mistake twice and is satisfied
with ‘his progress in-this respect. If he had more time, Lloyd would ‘like to

hunt more and do more for the church. . )

The Bridges socialdze 3-5 times a momth, generally visiting friends or .

-

v

having people to their house. This type of activity is important to Llovd but
he is only slightly satisfied with their social activities. His wife is sat-

R isfied, however. It is moderately easy for him to meet new people and he thinks
close friends are important. He considers his family as good fr&t{és and is

moderately satisfied with the number of close friends he now has, but would like

. e,
to have more.

Lloyd is geﬁerally content with the way his life has turned out. He haé
no major disappointments in his lifes but thinks he might have stayed in the
. - Army as a career if he had it all Ed do over again. He is particularly happy C e
wiﬂéhis decisions to marry and to follow his’Christ-orienced life.' Accepting ~~
2 Christ has been the biggest turning point 1n his life and has given him a sense

¢ £ ¢ of direction.

. ‘f ¢
. ' F

.

COMMENT: Lloyd particularly lacked vocational guidance in high school, and

. 1¢ fortunate that he ended up with a job that he likes.

Aruitoxt provided by Eic: ’
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- an aunt in an urban community, and attended a amedi ized, public junior hlgh
school. 1In 1960 Gary said that his father had had some high school, amd his mother

.English and maLh and somewhat low in visualization in 3D and computation.

Utrban ¥od TYPE:Puklic SIZE: medium CCURSE: General
COLLEGE 'MAJOP: ¥ot in school HIGHEST DEGREE:
¥C-Housewife EDUC: PA-Some H.S. MO-HSD or uED
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Gary (osta was a whit

tudent in the 9th grade in a Northeastern state when

he participated in the 1960 Project TALENT Survey. He lived with his parents and

had completed high s:h00l. Now he says that his father completed the 8th grade,

and that he thinks his rother had 'some high school. His father owned sand managed

his own trucking business, and died 6f a heart attack in 1964. Garv's mother was
a housewife wnen he was in high school. She is now on the Board of Directors for

the trucking rusiness. Overall, the family's .financial situation was wealthy when
It had changed for the better in 1956-
moved and his father's business begam to blossom.

well

Gary was growing up. ,';hen the fahilv

Garv's parents got along very

» and he fecls that he was understood and treated fairily by them almost all

the time. ~ The %amily often did Lhings.together, going to the

e on weekends,

4lthough during the week Ga;y's father "was at work all fhe time". Gary's rela-

tionship with his mother is about the same as it was, although "she treats me dif-

ferent now that I'm older. She'll ask me my opinior instead of tell me." Gary has '

gotten much closer to his two younger brothers, over the yd#rs.
In high school Gary was enrqgled-mqﬁa general curriculum. On the Project ]

TALENT Interest Inventery he indi¢ that he liked sports and huntlng and fishing

fairly welé’ he disliked soc1al service, art, business managememt, mechanical trades,
skilled trades, farming, and labor, a little; and he disliked physical sciences,
biological sciences, public service, literary subjects, music, sales, computation,

and office work, very much. On the Ability tests his scores were a little above.

averag stract reasoning; average in vocabulary, reading comorehension, crea-

tivity, anical reasoning, and quantitative reasoning; a little below average in

Gary attended one school for grades 1-5, another for grades 5-6, and another

for grades 7-9. He found his studies in elementary
/

i

=

a?d junior high school only

-~
by
v
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slightly interesting. In elementary school he: sometzmes had too much Lzme on a

topic: when the family moved he switched frem a parochial to a pub11c school, and

since the Catholic school "was much more‘advanced y, he ' 'already knew Lhe stuff, like

»

fractions. That was for abouL 6 months." He pever had too much time on a topic in

junior high school, and he neuer had.insufficient time on a toplc at e1tHer level.

His special interest was racing and dri-ing boats. Garv’had gﬁnartxcularlv good

teacher, a gvm teacher who °’ used to wotk wich k1ds in school. If you got in troable,

ne used to help us out. That Lvne of th1ng . He also had a poor teacher, who "didn't

really care if you did the work'or didn’ iy, he never checked the hor work. If vou said

vou didn't have time to read somethlng, he Just sald OK." Gary was held back for the®

fifth grade "1 nad\to reneat a whole year when I moved from Catholic school to pub-

lic school...In Catholic schoqlepu graduated twice a vear but here they had a dif-

ferent s»steni no 5A and 5B, so I was left back.' Gary found this not helpful at all’
as "it ‘made it more §r1ng. I couldn't wait to get out even faster.” Garv wiShes
he had learned the m&terial during these vears: ' "I never bothered’.  He also wishes

he had had an opnortynitzﬁto Téesrn a la;guage.,

In 1961 Gary began hdgh ;chool' e attended one school for 10th grade, and
another for grades 11-12. He found it moderatelk 1nterest1ng, depending on the SUbD=
ject and the teacHer. MUis favor;te subJECts were h;story, gym and, shop. He dis-
liked English and maLh ile sLarted no beceme.more rnterested"‘1n his studies while -

he was in high school., tte rarelv had Lo §neﬁd too duch t1me -on a topzc,'and never -

had insufficient time., He hg['on& bdd - Leacher. "He was ., a football coach- <3 poor

loser. If vou were on the team vou coqun t do wrong. If‘vou qu1r‘hls team or weren t

playing when you should have been plav1ng, vour Couldn t do r1ght~" ‘Garv Lhrn&g;ﬁe

learned much less than he cou}d have in high school He Savs that ne haSn L used any.
of the 1nformat1on or sk1lls ‘he learned in hlgh sthool énd‘Lha; he has forgotten ¥ ol

never used 'Just about evervthing - Garv W1shES'he had 1earned a ldnguage {"just to

speak anoLher language' }, and had® learned more algebra and Engllsk", wh1ch Wwould

help h1m at work: JusL being able Lo exn:ess mvself fasLer wlbhput th.nkxng twice
about saying the wrong Lh1ngs -:- o o .7‘ - X ”~ -, N
- . )?_

’ Carv 1nd1cates that dur1ng his teens he was verv act1ve in the wrestling, foot-'
ball and weight-lifting teams, buL I gnxt after abou{ 1 month"“‘ﬁfser qchool if he
wasn't in sports, he would* play baseball ar rlde arcund in the car for a couple of
hour§, 'the usyal stuff". Weekéhds, moet holldav y and summer vacaonns were »nenL
at the lake. Somé t imes he worhed In, Lhe boatvard lheres and wenL buL at atght. He
h;d a special group of fpiends duting these xears, n;th whom he, w0u1d Plav football
and go to the lake. Gary was sat1sf1ed thh hxs relag10nshyps with girls. . )

. Ll

Cary g:aduated from hlgh sdhool in 1960 " He had gotten D+’s in English and

»
1t - . ' N
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C's in evervthing else. Outside of schools, Gary learned "evervthing pertaining to
the business I'm in now,"” from working. He also .learned “how to handle people." ‘

. p— R .
Garw married in l9o9. he had gone out with 10 or 20 different people, and had

wanted a mate <Lo .as what everwbodv looks for, I guess..,I never thought about it--
when it comes alenz it cores alonz.” tow he would look for a.mate who was the "same

as  have no ...%cneone I iave to love, 1 guess. A good mothef.“ He would avoid a
"girl who was (orpletelw coposite from me, dldn t like the same things I liked. .
His wife graduateld from a i-vear college, and is currentlv unemploved. She has worked
part-time as a salesgirl, film developer, and tutor. They go out once or twice a
month, to d?nner,,movies, snowmobiling, boatriding, or over to.a friend's house_for‘
1 few drinks. They 8o to the lake everv weekend, with the babv. They‘sometimes
argue, about.money, where to go or what to do, and doing "things on thé spur of the -
moment...She lixes a little warning." The¥ understand each other verv well, and Garv
is very satisfied with other aspecgé of marriage. There is nothing he would like to
change about his vife. Having a close relatiomship with his\wife is very_ important -
to Gary, as "if vou don't get along in all respects it's bad". He'is very satisfied

since "'We have a very good understanding between us"
Gary and his vife have a son who was born in 1972. He does things together with-
his child ‘almost all the time, bike-rifing, swimming, snowmobiling, and going for boat

rides. He would like to cha&%eq’his son's temper tantrums. Gary plans on having one

more child, during the next few vears. "After the next 2 or 3 years, then if nothing
happens, that's :t. Then I couldn't take it anvmore. I'd be too old." Belqg a

varent is very important to Garyv, and he is very satisfied with his preﬁgnt situatlon,

as ''The one we havé is coming along flne. We get along well with him, énJOV being

with him. . ‘ N

In 1960 Gary reported that he was Qery definite about becoming a businessman.

Y

Now he says that as'a teenager, he thought that he would do “what 1'm doing right”

-

1

now'', going into his father's business. , He feels thai he understood the educational
requirements of'jobs, and his own abilic;es and jinterests, véry well. Befére and '\\\
dufing higp schiool, Gary worked in a boatyard during the summers, pumping gas and |

fixing boats. From July 1964 through the present, Gary has been working in his .
father's business, a trucking company. He has gone from Dispatcher to Manager, to
?art-Owner, and is currently making $500 a week. During 1965 he was running’ the f
boatyérd, which is part of the business, because "we had no one else to run the boat-

yard". .
A -‘ . ga :
In his present job Garyv dispatches and routes trucks: He expects to run the

whole company in.the near future (his uncle is president now) . His views about the

kind of\\?rk he might do haven't changed "too much at all". His long range occupa-

.
iy
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~¢ional plans are‘to continue where he is, and maybe "open a boat yard or restaurant

. as a side_line." He says he had been interested in béing a police man, bﬁtl@as in-
fluenced not to follow this career because ofi"Lhe business I have now. .I would .
never leave it for anything. Even if I wanted to, I w&pldn‘t.“ Aspects of work
that Gary considers verv important are freedom to make hig ovn @ec151bés, challenging
work that he feels he does well, interesting work, flexible hours, friepd)v co-workers,
a’ competent supervisor, and having clearlv defined responsibilities.a All of these
are present to a'very large degree in his present job,.except freedom to make his own
decisions, which is present Lo a large degree. Aspects of work that Gé;y considers
important are good income, job security, opportunit§ for promotion, work(LhaL.he feels
is important, and work in his area of specialization. All of these are present to a
verv larpe degree, except work that he feels is important, which is present to a

. large degree. Haviug inceresting, rewarding work is verv important to Gary: 'If
vou're not interested in fL, it's no use doing it.”" He is verv satisfied in his pre-
sent work, as "It's my own and I'm very interested.” ,j\

Gary earned '$30,000 in 1973 and expects to earn over $40,000 in 1974. His wife
_d1d not earn anythimg .in 1973, and he does not expect her to earn anything in 1974.
In 1973 he received $2000-$3000 in interests or other regular pavments. They have
, , 850,000 in savings. The income meets the family's needs verv well. Gary expects the

6} -annual fémily income to be $100,000-$150,000 in 10 yeéfs. " Thev own their own ‘suburban
home, valued at 65,000, which meets the familv's needs verv well. Material comforts
ire moderatelv :mportant to Garv: 'I enjoy it but I could live without it...I'd miss
them, but I wouldn't shoot myself over jt." He is very éégisfied with his present
materical comforts. . ' . .

Garv is in good health. He has a bad back, which interferes with things he wants
to do: '"When I want to go snowmobiling it furts. The dampness bothers me once in a
whi&e. If I want to pick up the machine and throw it arpund, I can‘L.I If I get over-
weight, it hurts.'” Garv has had conc;rns.about his size, because he was overweight
when ;e gol married. He smokes 218 c%@hgs a day, excepi on weekends: "Ilrarely ’
smoke when I'm homEJ. He savs cigars relax him when he-gets.nef&ous- Gary drinks,
and has more than two glasses once or Lwice'a(yeeﬁi Rehaining healthy is very impor-
tant te Garv: "L'm going threugh a second childhocd as far as being phvsicallv fit.m
He is sat'isfied with his present health, but says 'L should be gbout 10 pounds lighter
than I am and in better physical COndition.J =
During a typical evening,” Garv goes bike riding, barbeqdes, wa%éhes TV, shoots

., pool, rela;cs and listemns to the radio. He might visit a friend with the babv. On =

wéekends he goes boat riding, snowmobiling, swimming, for walks, and over to the

Jack LaLaine gymf He might go shooting on Saturdays. On Sundays, if its cff season

for snowmobiling or boating, they build a fire, have friends or relatives over for

ERIC | . 153,
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dinner, or take a trip to another state. Gary considers his hobbies to be the

activities prevxouslv mentloned and adds, "With boats, I enjov rac1ng them". He

reads neuspaperi, and the magazines Time, People, Snowmoblllng, car and gun magazines,
and "Plavbov once in a while if there's a good article." He watches TV, and 1istens
to country and western, oid rock and réil, jazz, Frank Sinatra and Tony: Bennett on
records and the fadio. Passive recreation is very important to him} "I enjoy' it
.and I feel I learn sometn%ng from it." He is satisfied with his present activities,
although he feelé_he'doesn't have enough time to do everything he would like to do.
Active recreation is verv important to Gary‘bwho does things such as playing Lenn{s,‘
f£oing bike riding, and going swimming. He is satisfied with his activities, and adds,
"1 don'}'have the tipe tc do everything, or room for mv own tennis courts. I don't
. like to yait.on line to playv tennis." , ‘
Partictipating in government and public affairs is importanmt to Garv, because
"We've had p:oblems in ... Lake for building condominiums and now it's important to .
know about the mayor and council and get involved in that.” "If you asked me 3 months

ago, I would have said not important at all." He's involved "in fighting the town.
about the condominiums." He is concerned about inflation and racial issues, and getgi
his information on issues f%om TV and newspapers, because they're handv. He is satig-
N fied with his present actiVities: He would like to get involved a little more but .
doesn't have the times = © « - ‘
Although he hasn't made or done anything recently that-he or other people con-
. sider creatlve, creative expression is very important to Gary: "If I can't get some
of my inner ambitions out at work or in activities, I may as well lock myself in a
closet. He is, moderately satisfied w1th his current act1v1t1es, explaining, "I don' {
have the patience to make a bench or a chair. I get half way through and never finish
ic.” 'Continqéng to learn is very important to him. He would like to learn more about
English, and a foreign.languageﬂ He is satisfied with his present situation because
he doesn't have the time or' energy after work to do much. L ‘
Helping others is important éo Gary, who is very satisfied because he helps”a
lot of people at work,~nith financial and 1ega1 problems. He weuld like to do more
but doesn't haVe the time. Gary is a Catholic because he was "born and brought up
that way.. I see no reason to change it or séop it." Making ethical decisions is
very important to Gary, who tries to decide rlght from wrong. Developing maturity
is verv important to Gary, who tries to keep himself educated and meets new people,
in crder to improve himself He is very satisfied with his present maturity: "I

® - . just think I understand a lot about people and about 1life.

1f he had more spare time, Gary says, "I'd enjoy going on more hunting trips .

into éanada with a guide; a Qeek of spowmobiling; hop on a plape.and go away for 3~

Aruitoxt provided by Eic: ]
.
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day weekends; go to off-shore boat races, that tvpe of thing." . '
) Gary and his wife socialize 10-15 times a month, getting together with "neighbors
and close friends" to have a drink, a sandwich, or dinner together. "All the sports
we enjoy are done with people.'" Socializing is verv immortant to Garv, and he is

very satisfied with their present socializing, as is his wife. He would like to meet
more people who "are more progressive thinking, who have new ideas", but doesn't

want to lose his "cld friends".

Gary finds it easv to get acquainted with people.
He has ,close friends whom he met at the lake, in school, or because they were neigh-
bors. Having close friends is very important to Gary: '"You need close friends even
if you have a close tamily." He rates himself as satisfied because "As far as friends
go, [ couldn't get close with anybody else, but I'd like to get friendly with new
people."

Gary is particularly happy about getting married and his work. Schoél didn't

turn/ouL too well. Knowing what‘hé knows now, he would do things aifferently, but

jon

e goesn t specify what. Garv was‘not readv to handle 'his father's death "and some

Al
]

ofJﬁ e things that went on in work rlghL after that", as he had ''mever had anv worries
ore. It would have helped if he had been a little older. Pericds of major change

bef
were his father's death, getting married, and Laking on more responsibilities at work,
vhich brought him longer hours and big déﬁ&sio; =to make. GCary "definitelv' feels
that he has a clearer set of goals than he did in high school. His present goal is
gﬁﬁ‘keep the business running, and his father and brothers helped him most to develop
jit. Gary thinks education could help the next generation bv letting them become ,

. what thev want, ''not forced to stav in one business', and giving them something to

/’fall back on. ‘ ¢

comment: Garv's personal level of knowledge was ignored when he switched from
parochial to public school. He should have been given individualized instruction
so that he wouldn't have had to repeat material and be bored.. Garv wishes that he
. J had put more effort into school, and had learned math and.English better. Despite
/ * ‘these few problems, he'is happy and successful 'in .the familv bus1ness

s . \
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Dick Drysdale, a whiee male, was a 10th grade student in a small rural high
school in a Middle Eastern state when he participated in Project TALENT in 1960.
At that time Dick said that his father was a farm worker and his mother a house-
wife. Now he says that his father died of cancér in 1967 and his mother is a cook.
Both parents had less than an 8th grade education. His family was barely able to
make a’living when he was growing up and the financial situation did not change at
any time. Because his parents had drinking problems, they got along not well at all,
although they sometimes went hunting and fishing together as a family. Dick feels he
was often treated fairly by his mother, but only sometimes treated fairly by his
father. Dick was an only child. He does not indicate how his relationship with his
mther has changed over t years, but says this relationship is only slightly
important to him and he is satisfied with the present relationship.

¥ .

chk was enrolled in an agricultural curriculuh 4n a public high school
when he took the TALENT tests. On the interest inventory he indicated that he
liked hunting and fishing and farming very'much° he was indifferent abdut physical
sc1ence, social service, art, sports, business management,'mechanical trades .
and labor; he disliked biology, public service, literary activities, computation
and skilled trades a little; he disliked music and office work very much. On the
ability tests Dick's scores were average_in vocabulary, reading comprehension
and math; they were a little below average in English, creativity, visualization
in 3-D, arithmetic reasoning and computation; they were somewhat low in abstract
reasoning and fhey were very low in mechanical reasoning.

Dick found his elementary and junior'high school studies only slightly
interesting, due:to the principal and some teachers. He had difficulty with

spesch but was not given any special help for it. He rarely was required to "~ N

spend time on material he already knew and rarely was unable to spend enough
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time on a topic. His special interegts in elementary school were baseball and
. o .
softball. Dick had no unusuall§3effective teacher in elementary or juniar high

school, but he does mention an ingffective teacher who had some "privledge

student who always got by with more than anybody else.” I[n junior high school
Dirk rarely had to spernd timeé on material he already knew and rarely was unable

to spend enough time on egtopic. He wishes he had studied bookkeeping in junior
high school. B '

Dick missed part Of the first grade due to illness. He says this experience
was helpful tc him, but it is unclear from the interview how it was so. He says
he was out of school from December 1950 to August 1951 with Rheumatic Fever.

It is not indicated when Dick entered high school, or what his letter grades
vere. He says he found his high sehool studies moderately interestgng but he does
not say why. He found hi'story to be his most interesting subject and algebra his -
.least interesting. His interest inihis syuéies did not change during high schg;l. i

. J Dick had to spend more time on top&cs almost all the time and sometimes was
unable to spena enough time on a topic. However, he does not describe %hese
instances. He ﬂeels he learned much less than he could have in high o,noel. He

—Ttoes not indicate anything about the skills he learned, what he wishes he had
studied and how these codrses would have been helpful to him. He says he had no
effective teachsr in high school and does not indicate whether or not he had any
ineffective teachers.. \ )

Dick says he was suspended'fromﬁschool in the 10th grade ﬁhen he was thrown

_ out "through a windoy" because he couldn't get along with the teachers. He&says

he was not asked to leave but it is not indicated that he graduated. Apparéntly

ke did not return although he got his GED in 1967. He did not have military training.

Dick does not indicate perticipation in any teenage grodps or organizations
in higp school although he does sey he was moderately active in.a farm group
outside of school. After school Qeusays he did farm work and played ball. On
Saturday he would go to car raceg’ { fishing and sometimes he worked. On Sunday
he went t¢.church. He says he dl& nd¥ have a special group of friends during

these years, but he wishes he had mo£e, closer and different friends. He says

he was satisfied with his relationship with girls.

e
3 —

-

Dick did not have any post high school training and does not say anything

{ --about his informal learning.
Dick was married from April 1966. to August 1968, His marriage ended in

divorce. He says that "sexual experience" helped him decide on his wife. He 1
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had gone out with 1000 people and now he does not sg& anything about the characteristics
he would look for or avoid in a mate. He says hls fravious wife graduated from ’
high school and was a housewife. They usually went out once or twice a month, to ’
rarties and dances. They sometimes argued about money and his habit of drinking and
not staying home, but he feels they understood each other moderately well and -
he was very well satisfied with other aspects of the relationship. His drinking
eventually led to the divorce. )
Diék has no current }elationship of a special nature. He dates about three
. times a month but does not say anything about the women he goes out with. He says
he would like to be married because "it gets too lonesome living by yourself." It
is very important for him to have a close relati&iéhip with someone and he is
‘moderately satisfied with his present situatian.
Dick has a son who was born in August 19%7. He lives with his mother and Dick:
never does anythipg with him. He sdys he is eoncerned about his son's health and .
happiness. He also says he would,%ike to have=10 more children "as soon as possible."
He feels it is imporfant to bé a pvarent and ﬁé is not- satisfied at all with his
present status. ) ’ > )
On the Project TALENT survey Dick indica¥ed that he planned and wanted a
hca;eer as an Armed Forces Officer; he was faiéi?\definite about this choice. Now‘
hé'says he had thought about being a painter or éﬂ electrician. He does not say
wﬁether~he understood the educational requigemenbs‘for different jobs, but salys
he understood his own abilities and interest§>modgra%ely well, although there were L
no skills he acquired outside of school. ' ;;, T '
Dick did farm work before entering high gchooI His first and last Jjob
affer high school was from Nhy 1962 to March 1964 as an assembly line worker,
at which he made 31,000 a year. He was laid off" and does not indicate anythlng iﬁ%
else about his zupational history. He says he has no long%range occupational
plans, although he says there were occupations e thought about,he does
not say what they are . Tick.says that he 1s presently seerlng work as a ronstrurtion
labor carpenter hedper. but says he cannot finc a JOb Cue to the unemployment rate.

Dick"says he earner $ 800 in 1973 (thls flgure does not correspond to his employment

recor« ) an expects to earn nothing this year. He receives no money from any outsi e
sources. His income meets his'nee.s not well at all. In jg years he expects to earn
$10,000. He has social security for retirement.

Di~k lives in a house in a rural area. He does not: say whether or not he lives
with anyone else, but says he pays $100'a month rent. His housing meets his. neers -
well, but he says he neefe a béthrqom in tﬁe hquse. He likes the people in the _

| area. He feelg it is important to have material possessions and he is moderately
‘ ¢
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satisfied with what he has. .
Dick rates his health as fair. He had rheumatic fe#g;d}rom December 1959

to August 1951 and_ee now has heart §rouble because of it. He says "I'm always

afrai.. of a heart attack." He last saw a doctor in October 1974 for Heart trouble

but he does not have regular checkups ?% healih instrance. He smokes more than a

pae; of cigarettes a bay and drinks once or twice a week. He takes no mecications.

In March 1973 he was so depressed that it interfered with his activi%ies. Dick feels’

it Is very important to reﬁain healthy and he is moderately satisfied with his health.
On a typical day Dick works in- the garden mewing the'lawn, and works on the

house. H» does not say what klnc of varlatlons mlght be found in his Jife, or what

hé does on Saturday or Sunday. He has no hobbles but does read newspapers and such

and Sport and Field." He has read the book "Welder's’

‘ magazines as-"Outdoor Life"

1"

Guide recently. Dick watches baseball, 31tuat10n comedy and country and western -

shows on TV. It is moderately 1mpqrtant for him to partiolpate in this type of
recreation and he is moderately satisfied with his present activities. It is,

very important for Dick to part%pipate in active recreation; he water skis, fishes,
hunts an: plays baseball. He is moderately satisfied with his presert recreational -

activities of this type. ‘

.

Dick is con-erned with the unemployment rate in this country. He gets his '

?

information from TV but it is only slighély important for him to participate in

activities relating to government and he is very satisfied with what he does. (He

does not indicate what he does, however). , : -

Dick has not Joen anything creative recently and he says it is only siightly

important for him to be creative. He is satisfied with his present treative activities.

It is very important for him to continue:to use his mind and he has taken courses-in
auto mechanics an welding which enabled him to work on a car. He would like to take
more courses in wel ing. He is only slightly satisfiec with the actf%itiee which

.

develop his mind.

It is important to Dick to help others, but he does not say what he does in .
/this regard anv he indicates he 1s only slightly satisfied with his present activities.

-

Dick is not now & member of a church, although he once wés. He says it is

very important for him to make ethical decisions but he does not say what valies
guide hie in making such decisions. It is very important for him to dé?el&p netuyité,
but again, he does not say, why or hov he is improving himself in this aréé although
he .says he is only slightly satisfied with his present maturity. Dick does not say

what he would do if he 'had more spare time

A * e -

’

Dick socializes 1 « 2 times & month. He does not say what he does, but he

~
@
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says it is only slfghtly'important for him té& socializgxggg,he/fg/;er} satisfied

with what he does He' finus it ulfflcult to meet peopleh because he has trouble
talking. to people He does have one or two close friends, and it is importaﬁt ko

him that he have these friendships. He is moderately satisfied with_his frlendshlps.

—

Dick does no€~answef“§hy\ef the sumary questibns in the interview. He dJoes.

say that education for the future should "teach & ‘trade or something in high'school."
. A

\

’

5 -

Comment: Dick congucted his own interview. The interview was incomplete and it

is difficult to tell much about Dick's past or present life from the answers.

13
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‘ Peggy Newcomh, a white female, was in the 10th grade of a small public high school
in an urbanc%mmunity in a northeastern state when she' part1c1pated in the 1960 PYO]GLL
TkﬁEVT Survey. Her.mother attended vocational school after high school, and she 1s a
bec hnician. Her father had some high school, and Peggy did not ‘indicate hie vccupation.

He died of a" heart attatk in 1964.' As Peggy w?s growing up, her family's financ1ial ;xtua—
Her parents got along very well, and the family dﬁd things together
almost all the time, going places and skating. Peggy feels that she was understood and
treated fairly by her mother and father almost all™the time. She‘was always’cloéé to
them, and het relaﬁionship with hér mother is even better now probably because of her
father's Jdecath. She is still very close to her two brothers and three sisters. Her,
relationshxps with her family are very important to Peggy, and she is very satisfied be-
1ng-able to do things with them. . '
In high school’, Peggy enrolled in a tqllege preoaratory program, and she ceéeived
an A in physical education and in driver education; A/B in social studies and foreign
languages; B's in language arts, science, and business education; and C's in math. On
the TALENT interest inventory, she indicated that Ehe liked very much social service and

sports;

she 1iked fairly weli'biologica} science, hunting, and‘fishing; she was indiffer-

ent to literary linguistics, art, business management, oftice work, and mechanical-techni-
cal work; and she disliked a little ph&sical science, public service,music, sales, compu-
: On the abilitiesrtest, Peggy scored a little
above average in English, average in reading, v1sualization in 3D, abstract reason1ng,

math, and computatiOn, a little below average in VOcabulary and creativity, somewhat low

P

in quantitative reasonlng, and low in mechanical reasoning

£1ementarv and junior high school were interestl ng for Peggy because she liked Eng-

1ishk and had several interesting teachers She had difficulcy with arithmetic and algebra

for which.she received special help in the 9th grade She repeated algebra in the 10th

grade and went from an.F to an A‘

In grades 1 through 6; Peggy was never required to

w
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spend time on material that ghe already knew, and she was sometimes unable to spend

enough time on a topic in order to learn it, as in penmanship because she is left handed.

Her special interests at this time were in skating and swimming. 1In junior high school,
Peggy never had to Spend time on material that she already knew, and she did not indicate
how oftenrshc was unable to spend enough time on a topic in order to learn it. She never

really had any trouble, except in math which her brother helped her with.

I .
High scnool was interesting fer Peggy , and her most interesting subjects were English,

laqguage, Problems of Democracy, American history, and chemistry. Her least interesting

subject was math because "it was too hard". She never had to spend more time on topics

than she needed to learn the material, and she was sometimes unable to spend enough time,

as in math. Peggy feels that she learned somewhas'less than she could have in high school,
o

tecause sh2 had "too many Leachers who were not ggiﬂgé She has not been able to use anv
en

of the skills or information that she learned since

"Natural}y you apply what you
learn to your everyday knowledge. But if I had had vocational training or something I

could say.

be home to help out since her mo ther worked. Her mother wanted her to be a nurse, but

" She wishes that she could have had extracurricular activites, but she had to

Peggy now wishes that ghe uould have tanen business courses pecause she had to learn a lot
.

on _her own when she started work. Her French teacher made them learn a lot AT?Fbugh she

I
"was not a personality teacher”, and her Problems of Democracy teacher was Wery i eresting.

She had some ineffective teachers also. Her latin teacher “didn't care if yé&}just.got

up and left", and_her history teacher would let them change their grades in his ok .

During her teenage years, Peggv was president of the Qtudent Council,” and Lhe taught
religion tlasses, and she was moderately active in the Girl Scouts and the 4-H Club. After
school, she usually spent her time at home or wiﬁﬁ‘her griends She worked on Saturdays
at a drug store. Sundays were family days. They went away a lot on weekends to visit
relatives. During summer vaca;ions, she skated, went awé} with her family, or worked.

Peggy had a special group of friends at this time with whom she "rode around", talked, and
bor'led, and she never wished for more or different friends. She was satisfied with her
relationships with boys and "had a lot of fun".

Peggy received her GED with a B average in 1962. Outside of school, she had learned
basic living and getting along in life. From her family, she learned "Sgnsitivity to other
peoplé", and from a doctor that she worked for, she learned about working.

Peggy ;as married in 1965, and she had three girls in 1967,69, and 71, and one boy
in 1970. She did not indicate how many differenc people she went out with, but she wanted
someone with the same temperament as'her father. She would avoid men who were not consider-
4# ate. Her husband is 30, and she met him in high school. He had some junior or regular
college and is currently employed as a fire lieutéhént,umaking $17,000 or $18,000 a year.
As has also wor'ied as 4 fire fighter ,and as an accountant since she has known him. They

go out once or twice a month, to eat or to go dancing. They sometimes argue about raising

i
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children and her working. They undefbtané each other véry'well and-are véry satisfied
with other .aspects of their marriage. Peggy wishes that her Lusband would "pick up his
'socks"'anq not Pe so quick with his temper. Having,a close relationship with her husband
f% very important to her because otherwise she would not "have peace of mind” and could

not téke care of her family. She is very satisfied with

eit relationship. Peggy does

things with her fhildren almost all the time, taking th¢m skating,playing games, and juin-
_ing school activities. She is concerned about her oldest daughter who is "tuu s nsitive'.

Peggy does not plan to have anv more children becausf she has "enough'. Being a parent

is very important to her because she wants 'to be able to bring them up happy and well

v

adjusted”, and shg is satisfied with her present status.

in high school, Peggy planned to be a nurs¢, but this was upsei.ing tO her 1in a wav

since all ner friends went into business. She dnderstood the educational requirements of

1b o to college. "I remember goinz to mv zul-

g}fferent jobs verv well , and she wanted to

erstood her own abilities and interests moderate-

N

dance teacher who was a nothing". She u
lv well be.ause she has always been basically pretty sure of herself. Before nigh school,
Pezgy babvsatr, and during high school she worked as a clerk in a drug store and as a re-

ceoptionist/ assistant to an oral surgeon. She left i1n December 1962 because she resented
the billing practices. She then got a job_as an operator, and then as a secretary where

She left in 1967.

her aunt works. Peggy is now working as a clerk in a department store,

but she ald not indicate when she started working there. She has always seen herself as

getting married, but she is slightlv disappointed in not going tﬂ schocl. Her iopz range
PS;IS are to raise her children, and she might golback to nursing or business. She C;ants
to work eutsfde the home at this time 1n her life because sne was tired of "the routine”
Having impertant, worthwhile work is very important to Peggv because it makes her life
more enjovable, and she is satisfied with her present job. She did not indicate what job
characteris;ics,zre important to her or to what degree thev are present.

she earned $17,000 to $18,000 in 1973,

_Peggy indicated that though it appears that

ed to_earn $2,000 in 1974.
an:;:: what he expected

to earn in 1974. They also received additional money from interests, and thev "ave $1500
] .

to her husband's earnings. She expect

to $18,000 in 1973, and she 4id not i

she was actually referring

Her husband earned $17,000

in savings, investments, or bonds. This income meets the family's needs modergtely well,

and most of tHeir extﬁf money has gone to putting an addition on to the kitchen. For

retirement, they have §~pcﬁ;;on plan and life insurance. They*own a house with a current

market value of $27,000 in a small town,,which meets their needs moderately well, but thav

"_ Peggy did not indicate what she likes or dislikes abuut
¢ 2 .

"rould stand another bathroom
Material comforts are important to her,, ind she 1s ‘satisfied °

the area in which they live.

v with her present possessions.

-

Peuav Qpes not have anv physical or rental health problems, and ner presrnt health

i3 very pocd. She last saw a doctor in June 1974 for her veardy check up.

She has major
4
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medical health insurance which she feols 1o adequate. Peggy smokes 7 to 20 cjgarettes
»
1 da¥, and she drinks wine, heer, or ligior om e or twice a week. She& has never.been -
7 - -
s Jdepressed that jt intvrihfcd with . activiries. Her second'daughter has had asthma

Since she’was ¥l months .1, lemepning ph\clcallj and mentally healthy is very ymportant

to"Peggv, and she is very th1s11LA wit'h ler present .health ‘and safeg?‘ & o

“n a tvpical dav, Pezr spends her time with her children,. and doing knitting-or
neediepdfnt: She bowls one dav 2 week and scmetimes goes sgg?pxng_yliﬁ'h»r.sxstexs‘ On

DF
Saturdav, she goes grocery shopping and visits relatives. SN; goes “to churcﬁ? on Sundd\ 4
morning and thtn.thev &0 to her mother's*or to her mother-in-law' s house. Her hobbies are
. L}
sewing, ng;ifepoint, knitting, and bowiing. . She reads ne&s&apersténd books, and some B

magazines Nke Good Housekeeping and Time. She has recentlv read two fiction books: Green

Rarkness and Eallico Pallace. She does not watch V% very much, but somet‘mes watches

Rhoda, ana she ¥1stens to a local talk show on the ra “io. These aetivities are moderate-

¢’

lv important to/her , and she did not indicate her satlsfactlon in this area. Participating

in active recreat1on is moderately important te her "only in respect to what it has to do
&1th‘the kids", and she is satisfied with her activities. She is concerned with "everv-
‘thing" having to .do with social or political conditions in- the country. "The‘econemic,
state. I wish the Governnent was different, after Watergate and all...rt, ;can't say I exact-
1y don't trust them, but 1 feel like what they'Te doing isn't alwavs rxght lost of her
information on current issues and politics is from the radio and” newspapers. Participating
ia activities relating to government and public affatrs is orly slightly important to Pergy,
because she is not "a politically oriented person", and shé’xs moderatnlv satisfied with
her present activities in<this area. Peggv has recently’ xn1tted hats and m1ttens and .
embroidered tablecloths and pillowcases. Exr.n'essy:n'~ herself ir a creative m}nner s mod-
erately important, and she did not indicate her present satxsfaction in this area. It

is important to Peggy to continue to develop and use her mind ¥or her "own‘benefit", and
she might <0 into nursing. She is satisfied with her present activities of.this tvpe.
Participating in activities which help or encourage othér adults or children is also Lmr_
portant to Peggy, and she did not indicat° her present satisfaction. Peggy was baptfzéa

as a baby into the Catholic Church. Haking right o:.ehtical decisions is very, zmportant

to her, and she is guided by her e\periences in growing up. She did not indicate the im—~'
portance of deve10ping maturity or her satisfaction in thi§ area. Peggy could not think

of anything that she would ‘be deprlvec of dolng. She is not "a wisher".

. .

Peggy finds it difficult to get acrquainted with people, and she hag-one or two close
friends. She “did not complete the remainder of the interview.

1 .“n ‘ . v

Comments: Peggy needed counseling because she, was planning to be a nurse only because
her mother wanted hér to be. She now WIshes that she would have taken business Courses.
She feels that she could have learned more in high school if she had betrter, teachers.

She needed more time in penmanéhip and- in math.

. ’ [ . A
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‘Eunice Parker, i Black female, was in the ninth grade of a small, public
high school when she pérticipated in the 1960 Project TALENT Shrve§ Her fgcher,'
who cOmpleted the thlrd-grade, was a‘gellvery man for a drug store. Her mother
worked as « domestic and had completed the sixth grade. When she and her three
sisters and One brother were growlng up in.an urban town in the Appalachian
states the family's‘e&bnomic situation was comforcable. Eunice's folks got along
together very well, and they understood and treatéd her Tairly almost all. the
cin?: The family sometimes did things together; suth as playing and going cé .
church, and Eunice;say§‘now that her relationship with them is important to
her. They "are & clese-knit family" and sne is.very satisfied with her familial
ties. _ ' . -

In high school, Eunice followed a general curriculum. She got A's in
home economics, B's in English anﬁ social studies, and C's in science, math,
and typing. Her tested abilities were a little below average in visualization
in 3D; low in English, readihg comprehension, mechanical reasoning, quantitative
reasoning, and.coqputacidn; and very low in.vocabulary, abstract reasoning, and
math. On the interest tests she¢ indicated she liked féirly well biological
3 science, social service,.music, and offfice work. Eunice was indifferent to phys-

i&al science, public service, literary putsuits, art, sports, hunting and
fishing? business management, sales, cghpucétion, and mechanical trades. She
. disiiked a little skilled- trades, labo}, and farming. )

Elementary and junior high school were very interesting=for Eunjice. She .

o
o

says the rate of instruction in elementary sScnool was sometimes too slow and

often too fast, but could not remember anvth:ing specific. She was -rst inter-
L] -

ested in sports at that time, and alsec liked "spelliang, English, science, and
aisiory. My history teacher had many pictures he had personally taken on trips
th

he showed to'us and told us-about." In junior h%gh she rarely wasted her

-
t
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"subject, She wishes she could have learned ﬁore‘arithmetip.

_her husband have a boy and two gitls, born in 1961, 1963, and 1966, Being a
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time on material she already knew, but sometimes lacked enough time to learn a |

High szhool' was only slightly interesting for Eunice. She liked to cook
and sew in home ec class, and found bjology and algebra to be her most interesting

subjects. She was'least interested in typing. Eunice reports that she often had

" too much time for a topic, and never had too little.. She figures she learmed

somewhat less than she could have, but says her homemeking skills have proven
useful. She remembers one teacher who was quite funny and entertaining in

;
xlass, but does not mention an inefiective teacher. Eunice wishes she had

“taken French class, and prohably could have if she had not dropped out‘of school

early.

During hef teens, Eunice was méderately active on the girl's basketball
team,,and‘also played softball or went to the movies in the afternoon. The
family went to church on Sunday apd Eunice baby-sat during the summer months.
§h§ went to parties and other activities with a §pecia1 group of friends and

was éétisffza\ugph her relationship with boys. "I was able to talk to them," she

“ says,’ . . . ’ . .

Eunice left school at the errd of her ninth gradg year, in 1960. She’

explains, "I just decided to quit school and get a2 job and get married. My hus-'

band wanted me to finish." At that time She did not foresefgher return to schoal,

but now would 1like to because "it wéuld-be valuyable in the future as it takes

an education now for anything." She has had n other training or educational .

experiences, but has learned on her own ''more about making jriénds." ]

Eunice "was brought up in a Christian home and looked for a Christian
boy to marry.w Her husband is the only man she ever dated, and she says she would
look for someone now who was good-hearted, and would avoid "the kind who zouid .
treat you megn." They were married in 1960. Mr. Parker graduated from high
school and is present1y~vorking as a maigtenance man. They go out once every .
two months or less to church aétivities or dinner. Eunice repo;ts they rarely
disagree about raising their children and she Ehinks they understand each other
very well. Having a close relationship w%th her spouse is very imbortant to

her and Eunice‘is very satisfied 'with all aspects of her marriage. Eunice and

parent is very important to Eunice, and she adds, "I feel that any child needs

their parents to teach them what to do and how to act., Children get out of hand
g .
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if not taught at home." She is with her children almost all the time; they

play gamés and ;ports, watch TV together, and the kids go along when they go
out. She is concerned about their education. The Parkers do not plan on having
any more children due to the expense involved. Eun;ce is satisfied with her
maternal role at the present. '

" In the 1960 survey Eunice indicated she wished to become a farmer. She
also thought about being a beautician or secretary. éhe ;eels she understoopd
the educational requirements of different jobs very well, and knéw well her own -
interests and abilities, . o

Y Afterﬁ%eaving school, Eunice worked as a domestic until 1963 when she quit
to have her second child. She did not work again until 19713 she'tdok a job as
a nurse's aide which lasted until“1973. She left this positTon ''for a better
job" which lasted only one month. In November of 1973 she got a job as a dom-
estic ‘and béby-sitter; this is her current employment.

Eunice enjoys working with children and plans on staying at her job. She
brought all of the requifed skills to her job; she cooks meals and cleans the
house. Occupational aspects she thinks important in a job are go¢d income,
freedom to make decisions, work that is/worthwhilé and challenging, work that
she does well . .and is interesting, pleasant surroundings, flexible hours, friend--
ly co-workers, status, and a pleasant supervisor. Of these factors, those that
are present tu a large deéree are freedom to make decisions, work that is'worth-
while and challenging, work that she does well-;nd is interestiné, pleasant

surroundings, flexible houré, friendly co-workers, and status. Good income

and a pleasant supervisor are presénF to a moderate degree. Even though it is
important to Eunice to have rewarding work, she would rather be at home with her
. children. She is, however, satisfied with her situation.
‘ Eu%&ce states that she earned $3000 in 1973 and expected to earn $2000

. in 1974. This does not correspond with her reported $2.00/hr. wage. Her

. husband made $5000 in 1973 and estimated earnings of $6000 in 1974. fhis com-
bined jncome meets their needs very well. The Parkers own their $17,000 rural
home; they iike living in the country and Eunice feels their hogse meets their
needs very well. It is important ta Eunice to have material possessions and she
is very sgtisfied with their economic situation.

Remaining in g&od health is important to Ehnice: She has not had any

major disabilities or illnesses, has regular checkups, does not smoke or drink,

and reckons her health to be very good. She is very satisfied with her present

?e
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physical and m;ntal health.

In her leisure time after/work Eunice takes care of the household cHores
or occasionally finds time to bake, a cake. She works on her own home "all day
Saturday," and the family attends church on Sunday. Passive recreation is im-
portant to her.. She likes to watch TV and read the newspaper\and is very satis-
fied with this-type of activity. Active recreation is also important to her.

She plays games with the kids and the family enJoys going to church activities.

She is satlsfled with her activities in this area. Eunice votes in the
sqgQ§~at all important to be active in the political

elections but feels it 1sL
prdcess. She gets most of her }nformation from the TV and is very satisfied
with.this level of participation. She does "not feel a need to be j>€ht1ve

and thinks that creative endeavors are not at all. important. She is very.sat-
istiqd with the little amount of activity she does in this area.  Develpping .
and using her mind is moderately’important to Eunice; she has not taken any

type of class recentlyiand is "satisfied with the way I am." She likes to help

children and feels this type of activity is very important in her iife. She is

involved in this type of thing at work as well as at home and is very satisfied

with her activity in this respect, Eunlce is a member of the United Church of

.God "because I like to worship with people." She has never had any type of rel—

L4

igious or spiritual experience and feels that making ethical decisions is import-
‘ant. Her religious values "are helpful" in this respect. It is important to.
her to develop maturity; she tries to live a Christian life and is very satis- .

fied with her progress in this area. If she had more time Eunice would like to

stert a program in the community to provide interesting activities for children.

The Parkers socialize 1-2 times a month generally at "cook-outs and stuff
llkg“that " This type of activity is not at all impottant to her and she is
very satisfied with their gggggiizlng. She reports that Mr. Parker is satisfied.
It is very easy for Eunice to meet jnew people She has 1 or two good friends from
work and feels that close friends are important in her life. She is satisfied
with the number of friends she hag. l )

Eunice is very content with the way her life has turned out and can think
of nothlng that she has been disappointed in. She is very happy with her decis-
ion to marry and raise a famlly,and.figures a turning point in her life was when '
she quit school and got'mqrried. Her goals are to pay for their home ‘and educate

her children because "better .educated people can have better jobsband better

’

things * . ) ) . t
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COMMENT: The interview with Eunice did not give many clues as to the .develop-

" mental influences in her.1life. Het decision to leave school undoubtedly has

" been a factor in the type of employment’she has been able to find, but gener- )

ally, she is very happy and content with her present situation.

-
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Dean Parks, a Black male, was in the 8th grade in a Southcentral state when

he participated in the 1960 TALENT ;2rvey. He lived with his parents and attended

a small urban public school. His father is retired; his mother is a housewife. Dean
said in 1960 that they had completed grade school; now he says they had some grade

school and completed the 5th grade. Dean does not say how many siblings he has, but

in 1960 he reported having three. When he was growing up, his family had the necessities.

His parents got aloﬁg well, and the family did things together almost all the time.
They worked togethér and had family get-togethers. Dean feels both his parents
understoo& and treated him fairly almost all the time. His relationship with his
parents ha§ not changed over the yeafs, although he doesn’'t see thém as often as .
before hiéjmarriage. Dean's relationship with his sibiings h&s not changed either
other than not seeing each other as frequently as hefore.  Family relationships are
very important to Dean."We are able to help each other with our financial problems
énd I guess we are older and need each other more. He is very satisfied with his
present family felationshipf.
In hi;ﬁ school, Dean was enrolled in a ge;eral course of study. On the TALENT
Interest Inventory, he indicated that he liked very mueh art, music, and mechanical
and skilled trades; he liked fairly well physical and biological sciences, public
service, literary subjects, social servipg, sports, business management, sales,

computation, office work, and labor; he was indifferent to farming. On the
Abilities test, he was a little belowvaverage in visualization in 3D; low in
English, reading comprehension, mechanical and abstract reasoning, and computation;
ﬁe was very low in creativity, quantitative reasoning, and math. .
Dean found eleméntary and junior high schools interesting because of the teachers

Y

and the way they presented the material. Dean had problems with writing; he did

not understand how to form correct sentences or spell words. He did not receive

any special help with his problem. In elementary school, he rarely was require% -

v
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to spend time on material he already knew, and rarely'waé unable to spend enoligh

time to learn a topic. His special interest was 4-H Club. Dean was held back

in the 6th grade. He had started working and didn't have time for studying. He '
felt being held back was very helpful. In junior high school, he rarely had to

spend time on material he already knew and often was unable to spend enough time

to ;earn a topic. He was interested in farm-related topics but couldn't spend enough

time on them because of the other subjects. Dean wished he had had the opportunity °

to study more physical education and health so he would have beén a good athlete

or coach.

Dean found high school very 1nterest1ng, he enjoyed 5c1ence“and wished he
could have learned more while he was in school Math and physical education were
most interesting; geography the least. Deay rarely had too much an& somet imes

too little time to spend on his.courses. He feels he learned much less than he

could have in high school. He has never used_or forgotten geography amnd hlstory

On the other hand, he has used a little SClence and some math. Dean would have

, .
liked instruction in imdustrial arts or more science and math, which would have

been helpful in getting a better job. , . . S

During his teens, Dean was very active in sports, 4-H Club éqd church membership.

.He worked most of the time after school. Sometimes he would g0 hﬁnting and fishing.

On Saturdays, when he was not worklng, he would go exploriag in the woods. Sundays
he went #o church and stayed around the house. Over summer vacatlons and holidays,
Dean worked and sometimes played sports or went hunting. Bean had a special group
of—friends. They would go hunting, fishing and exploring téggther qua sometimes

playing sports. Dean wished he had more friends. He was very satisfied with his

relationships with girls. ) } ’

Dean quit school during his junior year. His father had broken a leg, and since he
was the oldest son he went to work to help support his family. He had wanted to-

Teturn to school and even decided to go back one yedr. But bedause of the work

“Situatjon he was not able to do so. While he was in school he got B's in agricultural

courses and physical education; C's in language arts, science, and general math;

C's.and D's in social studies. . T .

~ Outside of sehool, Dean has learmed different types of farming, mechainical repairs

\

of farm equipment, and driving farm machinery. His'knowledge of mechanical work

had helped him to get his.present job. - ‘ :
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Dean met his wife in school in the 6th ori7th grade, and they dere marxried in
December 1969. <She was like his mother and she-enjoyed his activities. Now he
would lock for someone who has the sane likes and dislikes as he has. Dean would
avoid someone over-demanding. Dean's wife graduated from high school and is
currently empleed as a full-time cook. He is not sure what she makes a month.
Previopslx, she Qad been a clothes cleaner. Dean and his wife g0 out once every
two monchs or less, to movies, to eat,and to visit people. They rarely argue, but
they sometimes disagree about certain things. They understand each other very well,
and Dean is very satisfiedlwﬁph other aspects of their marriage. He wishes his wife'
would be a little more understandipg. Having a close relationship with his wife is
very important to Dean. '"We. now have a child and we want her to be able to have
8 good family and home life.and have a bettér chance than we did." He is satisfied
witﬂ his present-situation in this respect. "We are really able to_get along with
each other and work our problems out." v

The Parks' have a daughter born in November 1971. They do things with her
almost all the time, like going to movies, visiting other people, going out riding
and eating out. They are cohcerﬁed about her getting a good education. Dean plans
to have one more child but does not plan when. Being a good parent is very
important to Dean, since he wants his child to have a better education and better
opportunities than he did. He is very satisfied with his present status with
respect to raising children. . ) 3 '

In the 1960 TALENT survey, Dean indicated that he was planning a career as a
biologist. Now he says that as a teenager he had considered some type of art or
engineering, because he thought the future would be good in those fields. He
realized that he would need a college education. Dean says he understood well the
educational requirements of different jobs and understood very well his own abilities
and interests. Beforg entéring high school and during high school, Dean worked
on a rice farm. From November 1963 to November 1965 he built roads. He changed
JObS to get a bettﬁg paylng;gpb., From that December until February 1966, he
worked as a bus boypin,a restaurant "He left when he was no longer needed. / Dean
does not say what he did between 1966 and 1967.» In April 1967 he started working
at his present job, working as a laborer. .He does not report his salary. b

Dean would like to have been able to find a better job, such as enginéering,
but he did nof have the education.. ﬁe haé considered going to welding school but .
has not been able to do sd, In his présent job, Dean drives a truck, works a little
around the shop, and does mechanical repairs. He works for the local government. -

.
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Dean learned all the necessary‘skills working on the job.? He haglearned the - .

mechanics of a dump. truck and. how to drive one. .This‘he learned from his super-

visor.g Déan would like'to be advanced to supernisor some day. _ Aspects of work

which he feels are very important are good' income, job securlty, opportunity for

advancement, freedom to make decisions, work that he feels he does well interesting

&ork and a competent Supervisor. Interesting work ig present to a very large degree

in hlS present job. Present “o a large degree are job secur1ty, opportunity for

advancement, work that he feels he does well, and a competent superv1sor Present

to a moderate degree are good income and freedom to make decisions. Important

aspects of work are worthwhile work, woré that is chailenging, work inhis specialized

area, pleasant surroundings, friendly co-workers, a job free from pressures and

having clearly defined responsibilities and a supervisor who is pleasant and interested

in his welfare. Present to a large degree are work in a specialized area, friendly

co-workers, work having clearly defined responsibilities, and a supervisor who -~

is pteasant and interested in his welfare. Present to a noderate degree."are sork

that is worthwhile and challenging, pleasant surroundings, and work free from

pressures. Having interesting, worthwhile, and rewarding work is yer} important to

Dean and he is satisfied with his _present work "I have been able to advance in

my job and might be able to advance further '
Dedn wouldn't say what his earning were in 1973, and did not know what his earnings

would be this year. He was not sure what his spouse's earnings were in 1973 or wnat

.to expect this year. Dean and his wife have $300 {n‘savings or investments, Their

income meets the family's needs very well, Dean expects the family income to be

$15,0QO’in 1984. He has a pension plan {or retirement. The Parks! rent a house

for $100-in an urban area. They would like to Bﬁx a house some day. Their present

housing meets tfeir needs verynwelL Deans likes his neighbors and 1ikes living

near his friends. Haylng material comforts is very important to Dean, and he is

{
very satisfied Jith his vresent economic_ situatlon. .-

Ma1nta1n1ng good health is veéry important to Dean, in order to prov1de for his
family, _He rates his present health as very good. Dean has regular check-ups, w1th

the last onein March 1974. He has hosp1tallzat10n insurance, which he feels is

adequate. Dean smokes 7-20 cigarettes a dav and almost never drinks. He is very

_satisfied with his present physical and meptal health. R

In his leisure time, Deanlikes to work around ‘the house, sit -and watch v,

or listen to the radio. On Saturdays, he sometimes goes visiting or to the movies.

.On Sundays, he goes to church apd stays arothd the house. . :
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Dean likes to raise animals ..ch as duck's and chicken for a hobby. He reads

newspapers. on TV he watches That's My Mama, Good Times, and Movin' On. Passive ’ R

recreation is very importart to Dean, and he is very satisfied with his activities
ih this ékea le watches football, baseball, "and track meets. Actlve.recreation
is very important to Dean. He participates in football and baseball . He is very |
satisfied with his activities of this sorE,because he stays in shape ) s ‘

‘ Participation in political and public affaiys are-very 1mportant to Dean, He -
votes,.and gets most of hig information from the radio. Dean is satisfied with )
his present political activities, because "I vote on things that might be able to help -
me and my fa;nily."'“

Self-expression in & creative manner isvery important éé Deon, and he is'very

satisfied with his ac%ivities in this respect. Developlng his mind is very 1mportant
"If I don't I will not be able to advanue in my job and make a better living for my

family." He intends to learn more about welding. Dean is satisfied with his

activities in_developing and using his mind. .

Helping others is vary important to Dean. "I like working with kids and help
them better their lives.'

ean is very satlsfled with his helping actrvitles Dean,
has been a member of th Catholié Church since June 1969. He sang with spiritual
groups and workeg with {them. Making ethical decisions is very important to Dean, and
he uses his own feellngs as guldes Developing ﬁatu:ity is bery important t3 Dean

at this time' in hls life. He is‘very satisfied with his present maturity, because

"I am improving in' my 1ife°activities." If Dean had more spare time, he would do

hd -
B

- more general activities.

e N
\

Dean socializes 3-5 times a moﬁth, to shoot pool or pléy co}ds. Socihiiziﬁg
is very important\to'him, to have fun and to meet_friends. He ang his wife are
both satisfied with their socializing. Sometimes Dean would like to do other things
such as working on cars. It i; very easy for Dean to meet new people, and he has 1
or 2 close friends from parties and pool halls. Having close friends is very
important to Dean, and he is very satisfied with the number of friends he has and
his relationships with them. , '

Dean wished he had gone back to school and completed his education, This would
have helpéd to get a better job. He is happy about his marriage and his child
.Marriage was a period of-change for Dean, since he was then on his own. He feels he

has a clearer set of goals now than previously in high school. *He would like.to

get a better job and work towards a better life. .
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.Dean feels that educatlon could contribute to improving life for the next
genetablon by having trade schools and vocational schools "for those people who

are not inteneSted id the ~dcademic end of school." ' .

-
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Comment : Dean needed individualized instruction when he was in school.
' He had problems in writing and did not receive any help.
He was held back in the 6th grade; Dean was working at the
time and was unable to study. Dean thought this was
L beneficial for. him. He was interested in agriculture-
e . related courses, but was not able*to spend enough time on
. o ' them because of other courses. In high school, Dean needed
) voc4dtional guidance and additional courses in industrial
arts, science, and math. )
Dean had to quit school in the. 11th grade His. father had
an injury and Dean had to work to support the.family. He
had wanted to return to school to finish his education but
: ~ was unable to. Dean hopes to attend weldiné school someday.
*
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. DEVELOPMENTAL ABSTRACT- 203033

NAME:__ Madge Tyron N SEX: P’ GRADE: 10 RACE: white
ABILITIES: Vo E R Cr MR Vi A QR M Co

8 75 23 4 9 8 9 & 6 26

4 4 g 3 6 5 54 3 4 .
INTER: Ph Bio Pub LL SS Ar Mu Sp HEF BM Sa Com OW MT ST Fa La.

1€ 20 13 16 29 4 26 25 3 W 17 21 27 2119 17 20-

QUAL LIFE: MWB He Sp. . Ch Rel Fr Hlp Gvt ILn Ma Oc cCr So AR PR
RANK IMP: 1 1 11 1 2 1 5 1T 1 2 2 2 2. 3

RANK SAT: hot 2% 1 2.1 2 2 0 2 3" 3 1 1 3 3

OCCUP:040,_Nousewive SALARY $;=;___ EDUC:Some H.S. MARITAL:D CHILD: 8T 8
. POST_B4 TRAIN:-..

HS LOC:MidEast, Urban Mod TYPE:Public SIZE: medium COURSE: Bus/Commerc

HS GRAD: 00 "COLLEGE MAJOR: Not' in school HIGHEST DEGREE:

OCCUP: FA-Proprietor MO- Housewlfe EDUC: FA‘Graqe 8 Know MO-Some H. S.

CUR LOC:Noreast . EARN: $6,000 EDUC & DEVL FACTORS: 3(-3c ,46-4b, *5a

Madge Tyron, a white female, was in the tenth grade of a medium-sized .
public high school when, she was tested by Project TALENT in 1960. She was living
“in a moderate-1ncome, urban commun1ty of a Middle Eastern state at the time.
Her father, who had comp]eted the eighth grade, owns coal trucks and works for
.a large steel company. Madge S mother, a housewife, had received some high
~school education. Madge has a sister a year older than herself and a brother
who is only nineteen. While she was growing up, her family enjoyed a.comfortable
~ standard df Tiving. Her parents got along well--"I can only remember four argu-
L ments"--and she often went on picnics, ice skating, or did other things with
them. Madge was often treated fairly by her mother, but only rarely was so
treated by her, father, who was partia1 t6 her dlder sister. Her relationship
with her father has gradually 1mproved ‘however, and she has a .stable )
relationship with, her s1b11ngs Fam11y ties are very important to‘her andsshe -,
is very satisfied with these relat1onsh1ps, because "My whole. fam11y says if o
they need anybody or if they want someth1ng, they can always count on mé:"
Madge took"a bus1hess/commerc1a1 course of study in high school and says
she "was most]y aB average on everyth1hgw" .In 1960 she indicated that she
liked fairly well music, sports and office work. She was indifferent to phys1ca1
and biological science,*1i ry topics, sales, computation, mechani¢al and skilled
trades,~farming, and labor. Madge disliked a little public service and business
‘management, and d1s]1ked very much art and hunting and f1sang Her tested
abilities were a little above average in mechanical reason1ng, average, in abstract
reasoning and visualization in"3D; a little below average in vocabulary, Engﬁash
reading" comprehens1on, quantitative, reasod1ng, and computation and somewhat Tow
in creativity and mathematics. - .
Elementary and junior high school were 1nterest1ng to Madge because the
3¢  teachers "used to sit and explain things and really help "  However, she lost _
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interest following the merger of her school'distﬁict with another, and the |
resulting introduttion of new teachers who were,f%n Madge's opinion, inferior to
her district's teachers and biased against the new students. In elementary
schoo] she never had to waste time on material she already knew, and rarely could
not keep up with the other pupils, because'she “had a good memory." Her )
She
~remembers tnat her second and third grade teachers were fond of their work,
‘unlike "teachers today who're there for the money,” but recalls that another

. But 1 never had no

special extracurricular interests wene tap dancing and baton twirling.

teacher "used to hit kids with rulers and everything. .
trouble with her." .In junior high school, she rarely found the pacgmof
instruction too fast or too slow ("the teachers were good"), but w1jaes she had
?t was not offered there.

been able to takefgym in elementary school;

Her.favorite.c1asses were g]gebrq
and English literature--"I could never wait for that class to come." - She did

not care for her home ec class. She rarely found the pace of instruction too

that she 1e§rned somewhat less than she could have

High school was very interesting to Madge.

fast or too slow, and figures
in high school. The only skill that she learned there for which she has found some
use has been sewing; she says. that what she learned in science and h1story has
She
wishes she could have taken shorthand in h1gh school, as well as .some sort of

ne]ped her get some of the answers right when she watches TV quiz shows

vocational training which would have enabled her "to get a better job or something
a little different.” Shorthand would allow her, to write down the words to songs
as she listens to them.

She remembers that her gym teacher was "o]d fashioned"

and took an interest in the students, but another teacher "was as mean as+! th1nk

they could come.

Madge was married after her junigr year in the summer of 1961 She wanted to
finish her senior year and graduate but her bookkeeping teacher 1ns1sted that she
had no place in_school: "I'd have sfayed if it hadn't been for her.
wait in the halls and if she saw you walking past to classes, she'd pu]] you out
right in the hall. So I f1gured the only way to get away from

her was to quit school."  She thought shé wéuld soon go back-and f1n1sh but a
succession of'childbirths-and moving around have prevented her from doing so.
She doubts that she will find the time to get a GED in the forseeable future, as she
+ has é?§ﬁf/shi1dren,§nd "It's just hard."
i Madge was moderately act;ve in 6irl Scouts, & church youth fellowship, chorus,
. She worked after_schoo] at a candy store and later in

She'd even -

and start yakkin'

and the homemaking club.

L 4
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a textile shop; she spent her free time afterwards in the company of a group of
girlfriequ, mostiy. They collected arfowheads on a~nearby‘mountain, went to
movies, Saturday night dances, swimming, or bike riding. She also took piano
1es§9nsxand tap dance lessons. She played bingo Friday nights; she used to
spend Sundays with her friends. She visited relatives gver the summer and also
spent a lot of time with her group. She says that she was not satisfied at all
with her re]at1onsh1ps ‘with boys as a teenager, but comments.that she had no
interest in them until after she was married. Madge learned 2 lot abodt "gett1ng
along with people" and various' practical skills such as first aid from be1ng in

the Girl Scouts and the church youth group.

Madge does not indicate the years she attended high school, but apparently
she enter®d in 1358 and would have graduated in 1962. She has not received any
format™training in any subject since that time. ’

Appearance and self-respect are the two most important traits which Madge
would TooK for in a mate. She would avoid a braggart, a drinker, or somebody
whose appearance was slovenly. She has dated about thirty men, including five
boys with whom she was going steady simultaneéousty. Her husband quit high schoo?
at the same time sbe did, and theg went to work as a construction laborer; he
Tearned how to operate heavy equipment after leaving the military service, .during
which perlod he also got his GED. He was in a band and used to. take Madge out
once' a week; she waited tables orsat with girlfriends while he sang. They
often disagreed about everything; Mr. Tyron was "into trouble quite a few, times
with the law" due to his adulterous activities. Madge understood him well--"]

used to predict what he'd do before*he'd do it." She was moderately satisfied with

other aspects of their 'marriage, but his constant womanizing led to the breakup
of their marr1age Madge also felt that her husband was a poor example to their
children and_ tried to get him to play a mo!ﬁ”hct1ve ro1e in their, deve]opment but-
without success. The Tyrons were divorced in January, 1974, ' )
Several months later, after an emetionally and financially trying time,
Médge struck up a special re]atipnship'with a younger man. He is a hide splitter
at a skin mill, and has had some vocational training after high school. Once
every two months or less they gJ bowling or to movies; since their engagement has
been announced, they visit her friénds sometimes or go ddnting. She says that ;
they rarely argue when "he doesn't know who did what," and she feels that they
understand each other very well. Madge is very satisfied with other aspects of
their relatiénship but wishes he would shave his goatee. They hope to be in

a more secure position, financially, before getting married. Having a close

.
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conjugal relationship is very impartant to Madge because of the securisy it
provides, and she is very satisfied with her present relationship in this respect:
"We get along, yet we're not jumping into dnything we can't handle.'

Madge's first child, a boy, was born about a month following her marriage.
Other sons have been born in 1964, 1965, 1966, 1968, and 1973. Madge's two
daughters were born in 1962 (and died shortly afterwards) apd 1970. She often
tak2s them bowling, to movies, sleigh riding, swim-rg, cr n picnics. * She

"0t worried about her children--"They're all perfectly normal. They go to
church every Sunday, which I think is important when you're growing up." Madge
has had a hysterectomy, but would like to take in foster children, or adopt one
or two, when her presert children are grown up. "1 love kids," she says, "They
keep you active." Parenthood is  very 1mportdnt to her and she is satisfied .
with her maternal roles, and expects shg wl]] be lonely when they are all grown up

In 1960, Madge indicated that she wahﬁéd " to become a nurse. She was
influenced by medical programs on TV anq’gfill thinks of tak}ng up practical
nursing. She says that she understood %ﬁe educational requirements of various
jobs very well in addition to her own interests and ab1]1t1es

From the beginning of 1961 until August, 1963, Madge he]d four JObS at -
three different textile factories as a seamstress, hemmer, or cuff setter. She
quit the 1last of these because her family moved to the Hest Coast, where
her husband was stationed in the military from 1963 to 1964. She would 1ike
' to te trained as a nurse, having cared for inva)ids on two occasions and having
been frequently hospitalized herself. When her youngest is a bit older, she
would 1ike to find work eifher in a medital capacity or on a social service team.
Havinb interesting and worthwhile work is important to Madge and she is only
moderately satisfied bging a homemaker “because I work and work and work and get
nowhere sometimes." |

Madge reports no earnings for 1973 _ but expects to receive $500/mo. via welfare
and child support in 1974. She does not know what her husband's 1973 earnings were,
o} what they would be in 1974. She has only about $200 in savings now. She says
that the income she receives meets her needs well but that she has trouble paying
the utilities bills., She predicts her family's annual income will: be around SS,bOO
in ten years,jaﬁd'expects “nothing maybe--maybe just social security if 1 can
get -it" in her Bld agé. She .is presently buying the smal] town home {n whith
she and her children live; the mortgage value is $11,000.° This’house is large
and meets her needs well, but she feels that many of the neighbors are too easily

upset by her children's "normal" play activities. Material comforts and sscurity
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_her satisfaction with her po]1t1ca1 1nvoTvement--"I don't care about any of--

g
are very important to her and she is mode}ately satisfied with her standard of
living: "“With prices going up and the kids 'n' that--1 can't have astmuch aro&nd
as I want to." . .. ' .

- Madge has been hospitaliz:d for recurring back problems as well as for “nerves"
dur1ng her divorce, and for _her hysterectomy. She is concerned about being over- ¥
weight and wants to have extens1ve dental work done. She considers her health '
very good and has not seen a doctor since she was. ster1]1zed in October, 1974.

She has regular checkups but no health insurance. " She imokes about two packs of
c1garettes a day but considers this "a dirty, rotten habit" and cannot quit.
She almost rflever drinks because she does not like the taste of a]coho] Tenszons P
which arose in the course of her marital collapse Ted to her baing hosp1ta11zed
briefly in August, 1972. Remaining in good mental and physical health is very
important to Madge so that she can raise her family. She is satisfied with her
present state of mental and physical health. Lo

Madge spends most of her day caring for her children or cleaning up the
house. 0ccas1ona1y she is interrupted by ne1ghbors or door-to door salesmen.
She works on the house ‘or on the car on Saturday—-"st1]1 nothing seems to get
done"--and sends the children off to Sunday schoo] the following day. Th1s
is her laundry'day, too, and she plays games w1th her children irf the afternoon,
then helps “them with their homework. Her hobb1es are co]lect1ng Avon bottles’

" and "painting with my 1iquid embroidery ;raft work—=~ She occas1ona11y reads

newspapers, nothing else. - Madge enjoys/ﬁistening to country-western music and
watches soap operas on TV. Actdvifiés of this nature are moderately important
to her and she is moderately satisfied with fhem, but wishes she had more
time. Act1ve recreat1on is important to her; she enJoys dancing, traveling to see
her family, playing baseba]l dr badminton, and the exercise she_gets playing with
her children. She is moderately satisfied doing these things, Sat again.wishes
she had more time for them. ' ’ ' ' ‘
Madge is worried about drugs and violence, and keeps up on current events
through TV and newspapers because ‘they are the most comvenient sources. Political
participation: is not important at all to her, she is conv1nced of her political
impotence and does not even vote. She says that she does not know how to rate

them, they're all crooks, anyway.' ‘
Creativity is important to her. She considers her dancing creative and is
very satisfied with this activity, her sewing, and her painting. Intellectual

" development is very important to Madge and she would like to learn more about

3.
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liquid embroidery. She is satisfied with her present intellectual development
because she is "not overlcading myself." Helping others is also very important

to her; she counsels many neighborhood children as well as her own, and \i
satisfied, knowing that she is helping out. Since binth she has belonged to\the
Lutheran Church, but she no longer attaches importance to her :attending church.
Her marriage vows were akin to a spiritual experience for her, until she realized
that she could not keep them. Making ethical decisions is very important to
Madge; she thinks first of her children before making up her mind about anything
important. Developing maturity is very important to her, and she feels that
she aécomp]ishes this end by being involved with people and helping her children.
She is moderately satisfied with her maturity, but considers herself somewhat
impatient:"fg she had more spare timé, Madge would get more involved in school-
related activities, Girl Scouts, and be more active in bowling and roller skating.

Madge socializes more than fifteen times a month, visiting friends' houses
and playing cards, listening to records, chatting, or swimming and picnicking in
the summertipea Social activities are important to her and she is very satisfied
that she spends a good deal of time with her friends. She is upset by some of
the gossiping her friends engage in, however, as well as their negative attitudes
toward their children. Madge says her ex-husband is moderately satisfied with
her'socﬁa] activities. It is easy for her to get acquainted with people she
meets, and she has a few close friends in the neighborhood where she is.tiving.
Close friends are -important to her for mutual support, and she is satisfied with
the number of friends she has and her'relationships with them.

Madge attributes the failure of her marriage to her immaturity at the time.
"Everything was nice when we were going out, but thén when you get married, you
see how they really are,” she'states. She wishes she had not gotten married, had

- finished school and become a nurse. She is very happy that she and her boyfriend

have décided to get married, and considers him very mature and thoughtful. Madge
has been able to handle everything that happened to her except the divorce, but

she has learned to cope with that. She does not think that anything would have
cushioned_the shock of her husband's absence from the family. Madge has become
more outspoken and determined since her husband was in the military, and natural-
ly, since the divorce; these were the two turning pbints in her 1ife. "Her goals
have become more clear to her since she was-in high school; "Number one is gettiqg
into practical nursing,” and she would also like a house in/the country. Madge
believes that most teachers today are indifferent to their Work, and are teaching
only for the money. She thinks that schools should offer practical skills as well

1141
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as a solid academic -background for those wisﬁiﬁg to enter a professional field.

o

COMMENT: Clearly a victim of prejudice against pregnancy in high school, Madge
has suffered ever since. She wanted to stay in school but one teacher made it her
special duty to ostracize pregnant girls, with the result that Madge never got
around to finishing her high school studies or pursuing a nursing career.
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Maggie Utley, a whie female, was in the 9th grade of a medium sized parochial
school in one of the largest cities in the yestern states at the time of the 1960
Project TALENT Survey. Her fathery having graduated from a four year college, was .

. an accoontant-auditor. Her mother, having graduated from high school, was a home-
maker. Their current occupations are the ;ame. Maggie has tlree brothers and two
‘deceased sibling;. wWhile she was growing up, Maggie's famil y's financial situation ;
was comfortable. Her parents got along well together, and the family often did th1ngs
together such.as going.to church, gorng on vacatlons, and eating together. Her father
was !'too strict" and treated Maggie fairly gometimes. Her mother treated her fairsy
almost all the'time. .The relationshipe have cl.anged, since Maggie is no.longer
under her parent's physical or financial control; she loves them and they love her.
They are a close family and this is important to Maggie. She is satisfied "because
most of the time the pleasures outwe’gh the problems."

Maggie's curriculum in hih *school was college prep. She got B's in hnglish,
history, sociology, and religious history; and Cfs in French, biology, chemistry,

. - algebra, geometry, typing, business law, P. h, and home economics. On the TALENT

abilities test she scored very hlgh in v1suallzatlon*’h1gh in vocabulary, reading,

creativity, abstract reasonlng, quantltatlve reason;ng, math, and cpmputatlon, falrly
high in Engllsh and average in mechanical reasoning, 0n the Interest Survey, she
indicated that she liked literary subJects, social studies, art, Sports, and sales

7 e ‘~‘,

fairly well;aghe was indifferent to public service, musrc, hunting and Fishing,

oo, .

‘business management “office work and farming; she disliked physical science, bio;

logy, computation, skilled trades, and labor a little; and she d1sllke§ mechanical

-, trades very much.

E}ementary and Junlor high school wereelnterqu}ng to Maggie, thoughﬂshg often.. .. ..
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felt bored when she had finished her lessons and did.'t have anything to do. In grades

1-6, Maggie was of:en required to spend time on material she already knew and remembers

"f1n1sh1ng an aSS1gnment before the rest of the class and just sitting and waltlng,

with, you know, required not to move around." She was rarely unable to spend enough

_ time on something. Special interests included sports, girls clubs, and. other school

activities. An ineffective teacher at this time was immature and would give good grades

when a student didn't deserve them. In junior high, time was sometimes wasted on mater-

ial Maggie already knew; she often wasted her time in 7th grade, but not in 8th. Rarely
did she not have enough time to spend. Maggie now wishes she had learned "more concepts
rather than facts and to learn it more subjectively rather than objectively.” She

thinks she would have benefltted from be1ng advanced, saying "I was so bored, and I

was a little bit older than most of the kids in my class."

High school was only slightly interesting to Maggie, as she wasn't really in-

terested in some of the courses she had to take for college. She especially d1s11ked

‘science and gnjoyed English, sociology and histgry. Her interest dropped when she became

more interested in extra-curricular activities. Sometimes she had to spend more time

- than needed gn.a subject, and sometimes was unable to sperd enough time in her science

classes. She learned much less than she could have in high school and ‘since then has
forgotten what she learned in French, buslness law, and sewing. She has used what

she learned fn\typing, reading, and writing. Maggie now wishes she had a chance to

iearn ceramics, painting, drama, and music to "open up more possihilities,” and "I
b bl > >

wish I had gotten to know the teachers on a more personal basis...it could have made
education more subjective--mofe real.” An effective sociology teacher was good looking,
personal, and could make the material\interestfng to discuss. An ineffective teacher
}ambled and "I don't think she liked us, or else she was afraid of us."

During her teen years, Maggie was very active and Qas committee chairman in a =
church group; she was very active in a neighborhood gang; she was freshman class

president; and she was moderately active in volleyball.After school she did housework

and hung around. She did thé same on Saturdays, also babysitting, explor1ng the city,

datzng, and doing things with girlfriends. Sundays were for church, being with friends,

and she did a lot of dating "that really took up a lot of my interest.” Dufing the
summers she we it on vacation. Maggie had a special group of friends she did things with
and she was moderately satisfied with her relationships with the opposite sex. Gut- .

~

side of school she learned "cértain moral and ethical values. I guess the biggest

thing would be "do unto others as you would have them do unto you." She graduated
. /
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fiom high school ;h 1963 with a diplomadand a 6; average.

Maggie attended a junioracgllege in her area from, September 1963 till January
1966, majoring in English. She then attended a state university, majoring in English
and social sciences, going ooin 1968 to do graduate work in English. She was moderately
well prepared for this experience, being able to read and write "better than aberage."
She was ill-prepared ingnot—heing able to memorize. In her English"major, Maggie spedt
a lot of time taking required courses. :She was in\the_éecondary Education program.
In her social science minor, she took qanylsocrology classes. When she was at junior
college, Maggie spent her time outside of studies working and dating. At the state

university she dated was in the sorerity, wrote poetry and other creative wrltlng,

was in the Rally Club, and was 1in a club responsible for br1ng1ng cultural events to

'the college. When she first entered college, Maggie majored in psychology and social
- - t

welfare, changing to English in her second year because psychology required .too much
science and being a teacher seemed "to encompass all the other things, for some reason.
It seemed to gncompass, psychology and sociolegy and you're studying about what people
have written." Major disappointments were four broken romances and d1ff1cu1t1es getting
into the English program and difficulties graduating because of poor grades; "It

made me realize that if you really want something, with a lot of hard work and a

little luck, chances are you might get it, especially if you figure out how the system ~
works." Her education was financed 85% by her;parents and 15% by herself, which was

a problem. Maggie feels this experience met her needs well, as she is qualified to teach |,
in high school and has learned to handle 1ndependence It failed to meet her needs-in

that it was too’ h1gh1y structured and regimented. Maggie thinks there should be 1ess.

requlred SubJeCtS less conformity, 1ess emphas1s on grades, and an advisor "who knows

what he's doing." Maggie would now go away to school 1nstead of staying home for junior

college, although f1nanc1a11y she couldn t have done it. She also tould have "gotten

to know instructors more peﬁsonally Been more aggressive." x ‘
Maggie's graduate educatlon has,made a very 1mportant contribution to her

She got her teaching credent1a1 and "I brought oy graduate grade point up wh1ch opened

up the future for pursuit of higher degrees. I was, able to pursue my 1nterest for a

change, instead of taking all the requ1red courses.”" She is frustrated that she got

her teaching credential ahd now cannot find a job. At the "time of the student con-

frontations’, Maggie'realized that change comes Vér§ slowly. She is frustrated that she

cannot find a job and that the schools are not read for the way she is prepared to teach

4

o Maggle got her MA in 1§69 with a B average, *

ERIC
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Informally, Maggie learned to write poetry, "a lot of pSychology... some of the
things that we'd be up agalnst once we left thescommunity of the college. The importance

of being able to support yourse1f--surv1va1--menta1 and phy81cal survival '} and

©

the importance of friendship. She learned these things through talking to people, living

‘with people, helping others, and Being away jrem home. "I feel that I have a chance to

have a more fulfilling life than if I hadn't had the experiences,"

Maggie married her present‘husband:in September 1969 and they have a girl, born
in 1971. Growing up with 3 brothers and having a chauvinistic father have hélped Maggie
to decide on the traits she would 11ke in a mate. She looks for‘honesty, the ability- °
10 communlcate, sexual attraction, kindness, the ability to love, being a good father.
She would avoid dlshonesty, unklndness, and the 1nab111ty to love. Her husband, who
is 29 has a master's degree. He is a full time salesman and a part time teacher.
k:ggie would not reveal his income, saying it varies. They go out together once or
twice a month, going to dinner or to a social function, or going on short vacation;.

Tney often argue "about everything': monef, raising children, relatives, whére to go‘
or what to do, personality traits, friends, male chauvinism. They argue because there

<5 .ot "one captain for the ship" “and ‘because of Maggie's‘ﬁvery ethnic Irish Laekground."
They are very satisfied with other aspects of their relationship’ and although rlght .

now there is no .hing Maggie would change about her husband, she mlght want to change
everything tomorrow, depending on her mood. Having a close relatlonshlp with her

2:9«d“d is very important to Maggie because "I'm happier when I have a close relatlonshlp '
She is satisfied, saying "It is so hard to answer because everythlng changes from day to
e inevitability of change.” 4 o ‘ ' N

Maggie.did not say anything about her child, rating her parenthood as very im-
portant and saying "Belng a parent is probably the most controlling factor in my 1ife.

She is moderately satlsfled "Because the whole business of being a parent is very
diffic¢ult as well as rewarding. I am a parent in a time when people--many people--have

to choose the size of their fam111es and I personally didn't have much preparation in

how -to do it."" . -

IH‘19665 Maggie planned to be an artist. Think'ng she "could save %he world",
Magygie thought about teaching, social welfare, or some kind of‘service when she was a

teen, She tholght college was required for any of these. ' She understood the education-

al requirements of different jobs moderately well, saying "I can't really say that the

Aﬁfggmgtion wasn't “here. I just didn't think about it." She understood her own

iilities and interests only slightly, not knowxng herself and not understanding why
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she got' bad grades, She couldn't memoxize facts and "I was shown very little rela-

t10nsh1p between what I wal dorng in the classroom and real life.'

During high school Maggie worked in a gas statlon store and babysitting. From
March 1964 until September 1967, part time and’durlng the summer, Maggie worked as a
sales clerk. During the summers of 1968 and, 1969 she nas a clerk-typist at a near-by
universtiy. She was a substitute teacher from February 1969 until June 1970. She ‘
theu worked for a month as a cashier,and in 1973 found her'present job as an English
reader and correcter for a near-by high school. Maggie has decided'that-élthough she
is not against teaching high school, she would. prefer teachlng on a junior college dr
college level, Long range dreams include teaching women's studlés in. college or
opennlng her own school Socidl pressures 1nfluenced her not to p.rsue &areers

in writing and as a professional musician. She felt pressured to pursue ? strictly
&

" academic career, and not to be a musician because she is a woman. In her gurrent job

with the local school government, Maggie corrects high school English papers, -trys

to encourage the students "along the lines that I think will be most helpful to them."

bhe learned the skills that she needs for her present JOb while, she was in high school

and college. Her spelling and other skills have been 1mproved on the job. She expects

no adv®cements, but hopes some opportunities will open up. Job characteristics that

"are very important to Maggie include: freedom to make decisions; worthwhile work, .

challeugrng work, pleasaut Surroundlngs, 1nterest1ng work, flex1ble hours, and a compet-
ent supervisor. Important factors are: good income, 0pportun1ty for promotlon, work
she does well, work for which she prepared, and friendly co-workers. Of these factors,

-

present to a large degree are: work she does well, flexible hours, friendly,co-workers,

“and a competent superv1sor. Freedom to make decisions, worthwhile‘&érk work for .

.
¢ -

wh1ch she prepared, pleasant surroundlngs, and interesting work are present, to a
moderate. degree. Challenging work and opportunlt) for promotlons are present to only
aslight degree, and good income is not at all present For personal fulfillment &nd
money, Maggie wants to work outside the home.' Interesting,lworthwhile worﬁ is very
important "So I'm not bored. I hate to be bored." éhe-is moderately satisfied, not
yet having achieved a lot of her goals. o

- In 1973 Maggle earned $65 and expected to earn $800 or more in 1974, She
would'not reveal her husband's earnings, and says they have not much savings. This
income meets the famlly s needs only slightly well because of inflation. She has a
pepsion plan and social security for retirement. Maggle and her husbanq rent a house

.in an.urban-suburban area for $165 a month. They want to buy land, and are not sure

5 l
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whether they want to buy a house, The housing meets tﬁe family's needs moderately
well, but they want more land, more privacy, and don't like the cars and pollu%ion.

+  Material comforts are moderately 1mportant to Maggie; she feels that good food,
a nice home, conveniences, and a cdr are important, but she doesn't believe in securlty
"I've seen too many people think they have all the security in the world and it's gone."
She is moderately satis%ied,‘looking forward to things changing.
Maggie was hospitalized from 1948 to 1951 for osteocondritus, ore.softening of

her hip bone. Hér lefi leg is sﬂorter and she develops‘weter on the knee. This
interferes with her activities sometimes, but she rates her health'as very good. When
swunger, she had concerns about being too tall. She last saw a doctor in 1974 to have
an IUD removed and has regular checkups. She has inadequate health insurance in the '
form of hospitalization, major medical, and health maintenance plan insurance. She
¢* les 7 to 20 cigarettes a day and drinks less than once a week. She was twice so .
depressed that it interfered with her activities, once in college, and after the hirth
of her child. To make life enjoyable, her health is very importan. to Maggie and she
is moderatelv satisfied, smoking anéydrfnking coffee too muei\;}ﬁ‘not getting enough »

caciclise, ¢

@

- During the day, Maggie does housework, corrects English papers, cares for her
daughter, visits‘friends, and does sometii.g after supper such as watching T.V.,
going for a walk, going for a ride, working in the yard. She might also pick up
wogalish pape efrocery shop, or play her guicar. Saturdays are for taking trips, as
3 Su day Magéie‘s hobbies are playing the guitar and taking care of plants. She

:eads newspapers, magazines (MS, Saturday Review, National Geographic, Photoplay, Red-

! ok), and books (The Bell Jar, The Green Darkness, Cat's Cradle, The Second Sex,

Open Marriage). On T.V. she watches movies, Maude, Sanford and Son, and Wordd of Dis-

ney. She listens to rock on the radio.and blues and blues rock on records. Her 1ife
sty le allows her to do thesé things, which are impoftant to her; wanting to do a lot

of other thingé, she is moderately satisfied. Active recreation, such as traveling and
pleyieg her guitar are important to her "because I feel better while I'm doing these
thiﬂgs and if I have done them, fairly ofte.." Wanting to do more, she, is moderately _

satisfied? All of the social and political conditions in this country concern Maggie

and she keeps informed with T.V.. radio; Newspapers, news magazines, friends, relatives,,

aooks, and underground publications. Maggie's previous political activities have

convinced her that it is "unrewarding and ineffectual” to get "worked up about it,"

so it Is moderately meortant to her ta be 1nvolved She talk® to people and votes and ",

.
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Tt's important to Maggie to express hersclf creatively aud she writes sou s,
macrames, and works wi'h plants. She is moderately satisfied, wanting to do méru.
Developing her miud is important and she receutly took a women's class. —shwe'd like
to ledrn more about women's gudies. She is moderately satisfied, wanting todo morc.
Helping others is important to Maggi; because she is a "natural born ahd frustratdd
teacher." Her work allows her to do this, and spc is moderately satisfied, altho
there is "not enPugh opportuni.y and financial cousiderations." She ha belonged to
the Cétholic church since birth and had an importaut religious experience that she
can't describe. Mak.ng right ethical decisious is very Important to Haggie,—and her
upbriuging helps her do this. Developing maturity is very importént and she reads,
talks aud thinls.. She is moderately éati$fied, having a lot to learn and experience.

If given more time, she waild take walks, play the guitar, take vacations, build a ‘
house, have a farm., L

Maggie socializes 6-9 times a month, getting together with people and attending
classes. This is moaerately important and she is moderately satisfied, wishing she
could spend more. time with special friends.,K Maggie would not rate her husband's
satisfaction with their social lif;. Maggie's a liétle shy and finds it moderately easy
to get to know people. She has a few close.friends who share each other's trust and
enjoy each other's‘company1 Her friends are very important and Maggie is very satisfied.

Looking back, Maggie wishes she had become self-supporting earlier, and that ‘
she hadu't graduated as a teacher at the time she did. She is glad she went to thé
university and that sh; has frieuds. Maggie was rnot ready to handle prégnancy and po.-
enthood, and "takiné care of myself financially and emoticnally."” She thinks that
"Possibl a more realistic attitude toward life instead of a romantic’attitudeﬁ could
have helped prepare her for life. 'Major changing points were her marriage, leaving
school, aud her'pregnancy. !Leaviné school, she left a community of friends and mentali
stimulation to live in a small town. She did .ot feel ready to be responsible for
qnother }ife, and had mog experienced a birth before._ Her plans for the future are
to get a teaching jéb and/or go back to school for a higher degree and/or make a lét
of money and buy é farm. Herleaucation, friends, husbajd; and social and economic
conditions have helped her to set thesec goals. As for education, Maggie says "I %hink
in order for this earth to §urvive, values and priorities have to be redefined and educa-

tion should help by helping people to learn how to make decisions--not necessarily

- %)
what decisions they should make. I think teachers should try to treat students as

individuals. An the last thing would be to prepare people for the realities of life."

: i49 .
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egough for her to take full advantage of it,

feels now). and she would hdxv benefitted by being advanced and dllowed 10 progress

as her

social pressures. and

would have been helpful,
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Aruitoxt provided by Eic:

Maggie's education did not lack in

own speed, Mageic was also deterred from cnteri ¥y am\'curccrs bvcauac of
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quatity. but was not} individualized

|
She ueeded more carcer guidance (she

clearer understanding of her own abilities and 1ntorvst '
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“herry Vine was a white student }n the 9th grade in a Midvest state when she
' pirticipated in Project TALENT in 1960. She lived with her mother and_father)in
é moderate to high intome, urban comrunity, and attended a medium—sizeq,public high )
school. Her father had two years of,vocaﬂional,school after high school, apd
worked as a laborer. Now that he is retired, he Mtworks the family farm." Her
mother finished 6th or 7th grade, and wes a hPusevife when Sherry was.in\school.
Now she works part-time in a tomato cannery, and part—~time in publii relations )
for a farm co-op. " Sherry has three older sisters an older‘Brother, and a younger
brother. When Sherry was growing up the family did things together almost all
the time. ."Working' togethé?b We built a whole house. We went on vacations."
They had the necessities financially, and her parents got along well. -She felt
she was understood and treated fairly by both parents almost all the time, and
her relationships with them haven't "changed at all," éxcept now they talk "on the
same 1evef;" She and her siblings are "closer knit' now. Famiiy relationships are
very important to her an& she is very satisfied fn this respect because they all

’
see each other as often as they can. )

’

In high schaol §herry was enrolled in a business/commercial curriculum. On
_ tHe Project TALENT Interest Inventory she‘indicated that she liked public service, ’
1%rerary—linguistic fielﬁs, social service, music, sports, hunting and fishing,
business managementr ccemputation, office work, and mechanical~technical fields,
A fairly well. She was indiffereet about biology and medicine, and farming, and
she disi%ked physical sciences, engineering, and math} art; sales; skilled trades;
and labor, a little. On the‘Ability.tests.her scores were average in visualization
in 3D, quantitative reason;ng, and deth; somewhat low in creaeivity; low in English,
reading comprehenbiod, mechanical reasoeing, and arithmetic compdtaridn; and ver§

~

low in votabulary and abstract reasoning.
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Sher“y went +o an 1ementaxy school for kindergarten through 6th grade, and -
B g Junior high for 7th-'and 8th, and she found school interesting.“"They kept tie busy.
The teachers made /the ;u\;g&{s) intere=ting by the way they presented .them to us.
- Her level "of interes&pjbmetimes vafied, as she 1iked P.E~a lot in. some grades, and_.(
' liked to. sew a lot in other grades. "I 11ked £o»ﬁipher a;;?I 1liked spelling‘%ees."
2c ., She had some diffihulty vith penmanqhip "When I went fast you r'ouldn"’c réad what

’

20 .1 urote. She "wasn't a fast reader" either, but this did not cause her too many |
- probleqs; qhe never got spe&ial help with either of these things In the elementary
grades she often had more time to learn the-materisl in her classes than she needed.

This happened in 3rd gréde because it was g combined 2nd-3rd grade élass, and they

would have to cpend time waiting for the teacher o finish with one part of the class

"~ and come back to'Cherry's part of the class., She never felt that the class went too

fast for her ir any of the e1emer+any grades. In junior high she never had extra time
in her classes, tut sometimes didn’'t have enough time in bookkeeping (the-ar1+hmetic
part). CSherry wishes she had had the chance %o ‘learn "the correct way of °yimming

* during these grades. abe also vishes that homemaking =lagses would have given inforta-
a.ion aboh* "why ranges or stoves, appliencesz, are good - how to meke them last longer"
and that sort of thing. Shbrry's favorite teacher showed a lot of "concern”. She
was "always cheerful; never seemed to -come tc class ir a terrible mood. She wag

"

+ ealwvays in high spirits. In junior high Sherry had a teacher she considered poor.
"She taught healtih. She 4idn't smell good. We learned about being clean by her

seing the opposite. I never remembér her telling us about feumale proélems."

V]

xt

In September 1959 Chefry bvegan high school and found it interesting because of

“he teachers. Dreme, ¢.E., math /"even though I did terrible"), and typing were the

@ost interesting zo her, and "science! <~tiology" sgeemed the leas: interesting.
der level of interes= in her studies 4hanged from being very interesied in buciness -

L " lc  to preferring home e~. "I wished I'd have gohe into home. ez. Tut it was too late.”

« Che ?ever had more ‘ime than she needed in her elasses, but cometimes didn t have

3B enough time in algebra and typing. Her best teacher was her P.E. teazher. | "She

gave me responcibilities that made me feel 1ike I was,iméorﬁant. I took over P.E.

classes with *the 7<h and 3th.if *he teacher hai a meeting. She +0ld4 me about *he

.farcts ofllife." Her poorest +eacne£§———_ﬁ\r biolog; teacher. At one point she spent

the nekt da" "I figired he averagpd our grades and didn't aﬁtually grade the pﬁpers .
"And +hat vae half cour grade:" Hb had 102 :tudent:. Sherry feels that ghe learned
mucth less in high s,hpol than she ~ould héve,‘and she has forgotten‘or never used

. 9 hours orr = ‘thefle for his -lass but she knew he couldn" grade all their paperys’ by .
‘science,\algebra, and biology. CZhe has been able to use "a litile bit of French, and
T

- . 1.55?3 - . . l . . . .
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typing and bookkeeping, and math, in“her gewing, keeping her checkbock, in her jobs,
and w?th her néigbbcrﬁwha %as frbm France.‘Sbe wishes she had had a ciunce tc lescu
were rewing, and more about taxes. "i felt .so lost gotting ;ut of sichool. oo
you're out of high school you have ‘to buy thing. <or vour neme  Gaxes. I think they
cught ro stress the fact that in the world woer ot cc co make a living, there is

some things you have to kncw. They osu~ht 'te bave sep2 clasc chat lets you know a

-~
Q0

little more about the ¥).7¢d you're goirg to facew Quality of clothineq. everithiag.

T vsL there va< more speclal classes such as upholstering, nlanninz the ncuse how

[ Tyt

to xXezise children. "1 wish 1'd  had the Bible as ¢ sulliect ' jecarse

he 2ivle snows

how importaat love is," ’
kS

%,
4
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During her-teens Sherry was very active in the pep club and a religious club,
and she also narticipated in a performance put on by a dreama group. After school
she worked at home or as a waitress or car-hop. On Saturdays she helped around
the home and garden, and on Sundays she went to church, took afternoon drives, and
visited grandparents. "It was a family day." During the summers the family took
trips to visit relatives, and Sherry worked at jobs, also. She had a special group
of friends during‘these years «who went "bowling, drove around the drive-ins,, played
records, and danced:" She wishes she had had more and closer friends because, she,

Q\t says, "I feel they were people who thought they were better than me. We would
sPeak in high school, but that was as far.as it goes. If I'd had more close friends,
there'd be more now to still see." She was only slightly satisfied with her ,

relationships'with boys because she was shy. "I figured I was better off being shv.
Sherry graduated.from high school in May 1963 with a C grade average. She had
gotten B's in language arts, French, biology, and P.E. and driver education. She

had gotten C's in social studiés, math, and business education.

Outside of schools and formal learning situations Sherry has learned the
"bookkeeping I did at the newsstand, taking inventory, etc. As a waitress you see )
people, you reallze or see people as different hav1ng different attitudes when
they come in." She has also learned "leadership in sewveral church organizations and
in social work with the church It got me close to people that are uneducated and
don’t 11ve very well, and this maxkes you 1ook at yourself in a. dlfferent aspect.

"

You know how it would be if you didn't have that." ™The group I1've been involved
* with in’ church has been my whole life. That s my whole purpose -- being loved and

10v1ng other human beings. .I know why I’ m here . S

-
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Ié September 1964 Sherry married a man she me£ at one of her jobs. He has had
one year of college, and works as a meznagar of a store that sells automobile tires.
They go out to dinner together once or twice a month, or go parties with friends from
their church. They sometimes arg;e, bpt they understand each other well, and Sherry
is satisfied with other aspects of the marriage. Being close to her husband is
very important to her for the sake sf being loved and for companionship. She is
very satisfied in this respect becau%e she is "loved and respected.” They have two
daughters, born in 1968 and {971, and Sherry does things with them almost all the
time. She doesn't plan to have any more children because "two is plenty.'" Being
a parent is very important to her "because they're our next generation and I wagt
mine to be a well-liked person, a friendly person, a good asset to the world." She
is satisfied in this respect because she feels like a "good parent" and she feels

that ‘she "can talk" to her children.

In 1960 Sherry indicated that'she wanféd to be an elementary school teacher,
but planned to be a 1awyér. Now she reports that as a teenager she was thinking
about being a secretary because it sounded good. Shc knew many girls who were
secretaries and that influenced her. Jhe thought she would need to have had typ#%g,
sookkeeping, math, and English. She feéls she knew the educational requirements for .
jobs 1in generai, mdderately.wg}l. "I knew enough to satisfy me. As far as I was .

- @-->2- 1 wasn't aware of jobs available. You heard of teachers, doctors, lawyers,

secretaries, and the business field. You never hear about the underman: the tool and

2ie business -- there's so many fields in a certain plant and a lot of qualified men

1~ 2ach littlé job. They belittled or didn't mention those jobs." She feels she knew ,

'-:yown abilities and interests only slightly. "Now I'm capable of anything. I didn't

wagw that I could be a 1éadgr. Now I know what goes into organization. I'm very active
in seGeFal clubs now." ‘

from August 1963 to May 1966 Sherry worked as a quality control inspector. She
took the job because she need~d the money, and because ﬁér sister worked there, and L
she left the job when she married because she 'wanted to play awhile." Her next job,
from October 1967 to October 1968 was’'a clerk job in a baby clothing store. She'was
helping out her friend who was the manager, and she quit because she was expectxng a

‘ tabyv. ‘Sbw she works parbt1me, with no regular hours, in her husband's store, d01ng

:ffice work. She began this in 1971, and her pay varies depending on the task she
is given. ’ ‘ ‘

In her current work she does filing, cash deposits, and banking. Before she started

4

this work 'she had skills in bookkeeping, filing, and banking from high schoolw~and
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everyday life. Since)she has been doing this work she had learned to use the ,
adding machine and learned about computer cards and "all the computer can do."
She has learned these things from her husband. She expects to "do everything except

sell tires."

Her views about working have changed over the years. "I thought I
wanted to be a secretary and now, in no way. Being a parent is so much more

important than I ever, realized before. I am doing the community a justice by

raising them rather‘than getting out and being a secretary or some other such job."
The Bible and her spiritual 1ife have influenced her most in this‘outlook. Her -
long range plan is to work with her husband in furniture, especially refinishing ’
furniture. She had at some time considered teaching as a'career: but didn't

pursue it because "it's too time consuming."” Her current work with her husband

gives her a chance to "be outside a little. Everybody needs an adult to talk to
instead of a child." Her main career is as é mother though, and she would like to

Speak to parents on how important their child-raising is."

Having worthwhile work
at home or in a job is very important to her, and she feels "useful" and is satisfied.
7

Aspects of a/jgé that Sherry considers very important are job security, freedom
to make her own decisions, friendly and likeable co-workers, a competent and pleasant
supervisor, clearly defined responsibilities, and work that is challenging, worthwhile,
interesting, and that she does well. Her present job provides all of these except
job security and freedom to make her own decisions, to a very large degree. It
provides freedom to make her own decisions to only a slight degree, and job security
not at all. Aspects of a job that Sherry considers important are work’in the arez
in which she prepared, flexible hours or long vacatizns, and freedom from pressures
and deadlines. Her present job provides freedom from pressures and deadlines to a
very 1ar§eldegree, flexible hours or long vacations to only a slight degree, and

wark in the area in which she prepared, also to only a slight degree.

Sherry never gives ahy indication of the kin& of wages she earns in her work,
but she says that she will earn $100 in 1974. She expects that her husband, who makes
$650/month, will earn $14,000 in 1974. This income meets the familv's needs well.
They'own a home valued at $25,000-30,000, in a suburban community in the state where
Sherry grew up. Having material comforts and possessions is very important to her,

' and she is very satisfied witlh their ncuse and financial situation?

Sherry reports that she is in very good health, and that- she doesn't drink or
smoke. She was hospitalized in 1966 for 8 days for an enlarged ovary, but otherwise

she has had no major health problems, nor regular medications. Staying healthy is

¢

¢ ’
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very important to Sherry forrthe sake of her husband gnd children, and she is very

satisfied because she has a lot of energy and accomplishes a lot "in a day's time."

Sherry spends her days taking care of the house and meals, doing shopping, and’
"always painting and varnishing -- something of. that nature." She also bowls, plays
cards, watches TV, sews, reads to her Ehildren, sings, and, does gymnastics with her
children, in addition to working for her husband's store sometimes. Saturdays 3re. .

_usually like weekdays because her husband works, and Sundays are for visiting-rela-
tives or other people. Bowling, sewing, cooking, and décorating are Eé% hobbids. .

She reads magazines such as Good Housekeeping, True Story, and, Home Decdrating, and

religious books, such as Praise the Lord Anyway and Who Am 17 0n TV she watches

doctor shows , and family shows, and on the radio, she listens to rock and roll and
" jazz. Passive recreation is important to her, andﬂshe is very satlsfled i this
*espect Active recreatlon is very 1mDortant toger, and she bowls' _swims; and
levs softball badmlnton, and tennis. She iz 4 committee wember in the YWCA.
"I feeld like I am using my body's energy *d,rhe fullest. I'm a better person when\\\\\vﬁ\
ItE_active I' m_making people happy and ;t s rewarding to me too. She is very - .
gatigfied with her actlve recreation.
As fzr as polnflcal or social issues, Sherry says she is concer 1ed about ”th,
ex-President's nealth " "I want to know what's g01ng on in the community ! Her news

" Participating

-.rces are QV, radio, and organizations because*they re "available.
in local or national affairs is moderately 1mportant to her, and she says, "I do my

job just by voting. Other than, that, I do very llttle She is sdtisfied about 5his.

Creat1v1ry is 1nportant to Sherryv and she 1s very satisfied about thls ‘aspect of
_her life. "~ "I've done"a lot of things that was worthwhlle. Every time I sew, I feel
creative. " Cdnclnu1ng to learn and develop her mind is yery importgnt to her. "You
should learn. You' re, never too old to learn. We find out more about ourselves by
.learnlng " She has taken a &éwing ccurse, and plans to learn more about sewing and
tailoring, and typing. She is satisfied in this respect.

Helping others is very important to her. She sends

"Care” packages tc students

that are in her church, and helps out a needy family. She is on the service committee

of her church in addition to a YWCA committee. She is verv satisfied with her helping

[

. activities. She is a member of a men-denominational Christian. church, and she joined

+

because of similar'beliefs, in 1971. : Her baptism was an important religious




M ‘- -

o L. . —65—
~ Ty e e
. . . e

© - - A P -

‘,experienbe for her. Making ethical dec151ons 1s important tc her, "and she 1s i

"

guided by "god, and common Anowledge. Developlng maturlty and understandlng is
important to her she says, ''because I feel ghat I ought ter know where I'm going, or -
have an idea." She reads and talks with older people, and she feels satisfied Co.

with her present‘maturity and ability to solve proBlems and make decisions.

Sherry goes out 10-15 times a month'to play cards, talk, or play ping—-pong.
Socidlizing is very important to her, and she "gets a great uplift from sharing good
times with other people.” Both she and her husband are very satisfied with their’
socializing. Getting to know people is very easy for her, and having cloce friends

. is very important to her "because a person needs to be wanted and needed and loved."
She has some close friends in her church, and '"lots Of‘ESEEEE who dearly love' her,

b ™
and she is very satisfied. ) -

éherry is particularly happy about sending her daughter to first grade rather
than have her repeat kindergarten; changing their home loan to a bank rather than

a savings and loan, and taking more responsibility on herself rather than have the

bank do it. As far as the rest of the decisions she has made during the course of

her life, "Nothing's furned out tqo bad. I think we're all healthy." Some situations

arose which she wasn'y ready to handle, though. "I wasn't ready for a child or a

home." When

t high school she was "shocked —-thst realizing that you were

-

facing that big, big world! Out on your own. Aftar'you do leave high school it's

like having a baby -- they can tell you and tell you about it, but there's just no

" She thinks schools could provide.consumer information and

way to prepare you.
know-how as well as "'more about parenthood, rather than ‘prevent parenthood' (thc:

' . . ,

was stressed) " Major turning points in Sherry's life were marriage and the birtx of

r" instead of "mine" in her

her first child. She began to think in terms of "o
marrlage, and life took on a lot more meaning with the arrival of her children.
Her goals now '"all bear on the ch11dreﬁ " MJust want them to be happy.'"

Sherry says, "Education means a lot to me. Education is necessary. Knowing what
we face now and by statistiés ikat have been proven — seems like the more knowledge
you have about something makes it more easier to cope with. It's our world, so we
ought to know more about it." She mentions the idea of teaching people how to bettér

utiiize food and deal with "an economic shortage and the 4-H Club being an asset to

children, "not just farm children.'
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Comment:: Sherry seems quite satisfied with her role as mother ang partetime
worker in her husband's business. She enjoyéd school and had good tegchérsh
though she d1d not get much in the way of career counseling. Exposure to more
Job possibilities would have been good, but not crucial to her present quality

of 1life. She feels she could have used much more in the way of preparation for
the world. ‘
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Location

Akron, Ohio .

.

-

Albany, Ga.

Albany, N.Y.

Albuquerque, N.M.

- ~ -

Alexandria, La.

Alexandria, Va.

3

Allentown, Pa.

~Amarillo, Tx.

Americus, Ga.

Alamogor&o, N.M.

Coordinator & Institution

Dr. Gerald Barrett
Chairman

Dept. of Psychology
Univ. of Akron

Dr. W. Paul Jones .
Director of Student Affairs
New Mexico State Univ.

Dr. Edward C. F. Chang
Chairman '
Dept.: of Psychology
"Albany State College

Dr. Leonard V. Gordon
State Univ. of New York

Dr. Ralph D.ﬁﬁo man |
Prof essor of Psychology
Associate Dean N

The College of Arts & Sciences
Univ. of New Mexicq o

4

Mr. Anthony Gauthier
Louisiana State Unaiv.

Mr. Theodore Rosen
Hum RRO

Dr. Roger G. Knudson
Director of Counseling Center
Cedar Crest College

Dr. Charles H. Clawson .
State Licensed Psychologist
Formerly at Amarillo College

Dr. William Dragoin o
Chairman .

" Dept. of Psychology
Georgia Southwestern College

N

Interviewer

Bert Hayslip . . .

.(same)

»

.,
-

LN v
.

(same) .

‘

Martha Mékvin

John Jacobson
.Vega Lalire

W N -
"' -
" Diana Gauthier cL
.

"(same)

Cynthia Anderson
Henry Way

Lucy A. Clawson

.

(same)
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Location

Ames, Iowa

¢

N L

;K

Amsterdam, N.Y.

- J

.

»

Anaconda, Mont.

Anchofage, Ak.

.

Ann Arbor, Mich.

Asheville, N.C.

L

Ashland, Ore.

Aspermont, Tx.

a

Athens, W. Va.

Atlanta, Ga.

Aubtirn, Ala.

Augusta, Ga.

>4

-
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Coordinator & Institution
Dr. Fred H. Borgen

Dept. of Psychology .,

Iowa State Univ. of -
Science- and Technology

Dr. Lloyd J. Thomas
Superyvisor of Clinical
Psychiatry .
Montgomery County Mental
Health Clinic

Mr. William A. Gallegher
School Counselor

Dr. Marjorie J. Hill
Division of Corrections
State Correctional Center

.Dept. of, Health and Soc. Sves.,

Dr. Elizabeth Douvan

‘Dept. of Psychology

Univ. of Michigan

Dr. Walter Boland
Chairman

Dept. of Sociology -~
Univ. of N. Carolina

Dr. James Armson 3
Professor of Psychology
Southern Oregon College

Mr. G. Rhoads
Superintendent of Stonewall
County Schoobs

Dr. Jan Williams Atkins
Assoc. ProfeSsor

Dept. of Psychology
Concord College

Dr. C. L. Holland
Dept. of Psychology
Georgia State Uniw.

Dr. Andrew Weaver
Dept. of Secondary Education
Auburn Uniw.

Dr. James L. Maish
Dept. of Psychiatry
Medical College of Georgia

161

Intetviewer

Donald Rosen

William WyErival -

(same)

Donna E. Whitman
Janice Cole

4

»

v
°

Carol Mowbray

Margaret Boland -

(same)

(same)

Marcia McDonough

Denise Taggert
Diana Hartley
Daniel Paulk

. Rooney Britt

Rosemary Bowen
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- Location

\\\
Austiny Tx.
“~

Baltimore, Md. /
Washington D. C.

Baltimore, @d.

-

Barbourville, Ky
*

©@ . ‘

Barnesboro, Pa.

~ . -
v

» .

Batesville, Ark.
Baton Rouge, La.

Beaumont, Tx.

¥

Beloit, Wis.

Bemidji, Minn.

Bend, Ore.

-69-

4

Coordinator & Institution

Dr. Gordon V. Anderseon

Dept. of Educational Psychology
Univ. of Texas
*Dr. Donald K. Pumroy

College of Education

Univ. of Maryland

Dr. Gerald Williams
School of Health Services
Johns Hopkins Univ.

Dr. Robert Bryant

Dept. of Sociology

Union College

Mr. Blair Leonard

Director of ‘Guidance
Northern Cambria High School
Prof. Stephen G. Freeman
‘Dept. of Sociology

’Arkansa§ College

Dr. Laurence Siegel
» Dept. of Psychology
Louisiana State Univ. -

Dr. Walter Dezelle

Assoc. Professor

Dept. of Secopdary Education
Lamar Unia, .

-
. .

. Dr. Thomas F. Warren
Dept. of Education
Beloit College

Dr. Kathryn N. Bradfield
Professor and Chairman
Dept. of Psychology
Bemidji State College

+ Dr. Mel Jordan !
Counseling Center
Central Oregon Community College

Interviewer.

Pl

(same)

¢

‘Nancy Allgire
Kristen Angstadt
.Rosalind Leibowitz

Marcee Smith
Sharon Wallace

Susan Baver.
‘(nsaime)
(same) .
Van ﬁndergunk
Philip Varca

Yo .

Clifton Butler

(same)

Lorna Sullivan'
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"Location : Coordindtor & Institution
Benton Harbor, Mich. Mr. 'Edward Stern .
: Chairman ’
Dept. of Psychology
. - Lake Michigan College
‘ * Big Stone Gap, Va, ,Dr. John Meyer
, , Mountain Empire Community
. College - } ’
Billings, Mont. Dr. John Self . N
g X Rehabilitation Counseling
N =t Program  ~_ .

Eastern Montana College

Binghamton, N. Y. - Dr. Stanton E. Wixson
' Assoc. Professor 1
Programs in Professional
Education
State Univ. of New York

v
¢

-

Birminéham, Alar "~ Dr. Eugene W. Thompson
. School of Education
Univ. of Alabama

Blacksburg, Va. Dr. Charles D. Noblin
Chairman .
Dept. of Psychology
Virginia Polytechnic iInst.
Bloomington, Ind. » Dr. Donald Coan
School of Education
Indiana Univ.’

v

Blytheville, Ark. - Mr. Charles Weidman

Counselor
- Gosnell School ¢ R
k ) <
Boise. Idaho Dr.. Steve Thurber
C o Dept. of Psychology

Boise' State Univ.

Boston, Mass. Dr. Glenn Johnson

' Program in Clinical Psychology
and Public Practice

Harvard Univ

«

Boynton Beachs Fla. Dr. Nell Craft Hardage

’ . . School Psychologist !
_— . . Palm Beach County
o Brainerd, Minn. Dr. Dewayne T. Chesley
Counselor

¢
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Interviewer

Ralph Patema

Ann Burkhalter

\. LY
(same)

Michael E. Laughlin

Helen Parshall

Karen Wixon

(same)

5

John Fanis

(same) “\

Carolyn S}oaff

(same)

Marion Siquardson

-

(same) .

Shirley W. Graham

!

(same)
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Locationy

Bridgeport, Conn.

' Bronx, N. Y.

e

Brooklyn, N. Y.

- Brownwood, T

4

Buffalo, N.Y.

Calamus, lowa

Cambridge, Mass.

]

Campbell, Ca.

Canton, Mo.

Casper, Wyo.

Central City, Neb.

~-71-

Coordinator .& Institution

Dr. Judith K. Steiber
Assoc. Professor .
Dept. of Psychology and
Counseling Psychology
Univ. of Bridgeport

Dr. George Domino

" Director

Counseling Center

Fordham Univ.

‘Ms. Frances Stancavage

(formerly) National Opinion
Research Center

American Institutes forVResearch

Dr. Ken Bewley
Chairman

Dept . of Education
Howard Payne College

Dr. James W. Julian
Chairman

Dept. of Psychology
State Univ, of New York

»

Mr. John Soderlund
School Counselor
Calamus Community School

Dr. Cathy Widom
Asst. Professor .
Dept. of Psychology
Harvard Univ, :

Ms. Jean Low

School Counselor

Dr. Jack McBride
Professor and Chairman
Dept. of Psychology
Culver-Stockton College

Dr. Bruce E. Tollefson
Dept. of Psychology
Casper College

Mr. Bob Kuhn
School Counselor
Central City High School

164

Interviewer

Graydon Causey
Martin Lane

Delores Tenczynski
Karen Zager

Paul Critelli

Mark Searle

(same)

(same) f -

Howard Deitch
Ursula Pfeiffer

(same)

Mary LaCamera

(same)

David Williams

Charlee K. Burnett

(same) >




Location

Champaign, I1l.

. harleston, §-Gup

Crnarl-ston, ".“.u.
l\
-~ Cnarlotte, U.C.
A3
warlottesville, " .
Chattanooga; Tenn.
& .
Chicago, Il1.
»
L 4
Chicago, I11.
-
. Cnicago, 111.
-~ Chico, ta.
i .
S .
e - /
& .\._!. -
AN
o ' - ¢

Aruitoxt provided by Eic:
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Coordinator & Institution

Dr. Lloyd Humphreys
Professor :

_Dept. of Psychologv and Educ.

Univ. Of Illinois

Dr. Alap Haynes Johnson

Asst. Professor

Family Practical Research

Medical Univ. of South
Carolina .

Dr. Patricia P. O'Reilly
Dept. Of Psychological Serv.

Kanawha County Board ¢! £d.
r

Dr. Josh Haskett

Xest. Professor

Dept. of Psvchoiogy

Social Behavior Preschool
Education and Day Care

Lniv. of North Carolina

Dr. Earl A. Glosser
Assoc. Professor

Dept. of Education
Director of Counseling
Univ. of Virginia

Dr. Orrin H. Cross
Assoc . Protessor
Dept. of Psvchology
Univ. of Tennessee

“>. Paulinda Lvnk
Reading Specialist
Farmer AIR staff

Dr. .Samuel Mayo
Professor
Foundations of Education
Loyola Uniw

» K

Dr. Bertrand Cohler

Ass t.” Professor

Committee on Human Dévelopment
Univ . of Chicago ’

Dr. James V. Pierce

Chairman & Professor
Dept. of Psychplogy

Calif. State Univ.

. 165

Interviewer

Jbaﬂ Schuﬁert .
Barbara Fiichta

Anne Nason .

Jorea Marple

Sheila A. Cuinn
Joanne Wilson
Charles Beeson

Jean Dunman
Roxanne Devstih

Kav Sundstrov

(same)

%

Anne D. Kennard

Jay Magazine
Pamela Perun

.

Patrick Kimerer
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Location Coordinator & Institutior . Interviewer
. ) i v
Cincinnati, Ohio Dr. Howard B. Lyman - PerYa Anne Comassar
Dept. of Psychology Shoshana Le Vine
Univ, of Cincinnati ’
Clarksville, Tx. Dr. Fred Fisher Bonnie Rogers i
' County School Superintendent .
Red River County
. Clay Center, Kan. Mr. Rod Herrs . (same)
Righ School Counselor
Clay Center Community High S.
:
Cleveland, Miss. Dr. Howard L. Runyon Wm. K. Kuykendall

Chairman and Assoc. Professor Carol Shaw
Dept. of Guid. & Counsel. '
- Delta State College

Cleveland, OChio Dr. Jane W. Kessler Susan Dragovich’
: Professor
Dept. of Psychology
- - Case Western Reserve Univ.
i . [y
Clinton, S. C. .Dr. Jack R. Pressau Ted Hunter

Counselor Training
Presbyterian College

|
|
. |
Dept. of Psychology and . |
|
|
|
. . . . %
College Station, Tx. Dr. Donald G. Barker Lee Millikin |
Professor

- . 1

- : Dept..of Educatjonal Psych. -
) ‘ Texas A. & M. Univ, k/ - . . ' ‘
|

\

|

|

\

|

\

Colorado Springs; Col. Dr. Earl Molander Ann B. Molander
' Dept. of Economic & > )
Bus. Admininstration '
’ Co)orado College

)

Columbia, S. C. Dr. Carroli Monroe Colgan Thomas Duggan
‘ _ Asst. Professor . Charlétte Watkins -
Univ. of South Carqlina




Location

Columbus, Ohjo

-

Corinth, Miss.

Corpus Christi, Tx.

~ Cortez, Colorado

Danville, V1.

Davton, Ohio

Decorah, Iowa

Del Rio, Tx. -

v

Denton, Tx.,

@

Coordinator & Institution’

Dr. Sara Finn Kriger .
Gen. Counselor

Vocational Counselor
Ofio State Uniw.

Mr. Bobby Dean Davis
School Psychologist
Alcorﬁ County Schools

Dr. Rhoda S. Newman
Counselor -
Del Mar College

Mr. James K. McWilliams .
Director of Special Services
Montezuma County School Dist.

Dr. Roy W. Frazier

Clinical Psychologist
Psychodiagnosis

(formerly -. Stratford Col.)

3

Dr. Richard VestAwig
Asst. Professor”

Dept. of Psychology.
Wright State Univ.

Dr. Elwin D. Farwell
. \

President

Luther'College

Mr. Hector R. Flores
Counselor

Texas Rehab. Comm.

Div. of Vocational Reh.

Dr. Edward C: Bonk N
Professor . ~

. Dept. of Counseling Educ.

North Texas Stdte Univ.

(I

Intervieyer

(same),

(same)

(same)

(same)

Candace Smorel

»

Patricia Vendt

% -
Paul Hjelle

(séhg)'

David T. Barland




Location

Denver, Colo.

¢

Denver, Colo.

,

Detroit, Mich:

Douglas, Ariz.

Duluth, Minn.

Duncan, Ariz.

Durham, N. H.

v Dyersburg, Tenn.

East Lansing, Mich.

-75-

. Coordinator & Institution

Dr. Paul Bradiey
School of Education
Univ. of Colorado

Dr. Albert Ramirez
Assoc, Professor
Dept. of Psychology
Univ, of Colorado

»

Dr. John Vriend

Professor -

Dept. of Guidance and
Counseling

Wayne State Univ.

Dr. James T. Young
Dean of Student Affairs
Cochise College .

Dr. Bernard Covner

Assoc. Professor

Dept. of Vocational and
Educational Counseling

Univ. of Minnesota

“Mr. A. L. Stephens

School Superindendent

Dr. Ronald P. _Curcio
Asst. Professor ,

Dept. of Education
Univ. of N. Hampshire

Dr.-H. Blaire Bentley
Chairman

Division of Social Sciences
Dyersburg State Comm. Coll.

Dr. William A. Mehrens
Professor

. College of Education

Michigan State Univ.,

168

Interviewer

Thomas Miller

Susan Quintana

Jeffrey Kottler

’

(same)

Frank Helquist

(same)

Y

Wm. L. Day.
Stephanie Curcio

W.A. Edwards
Stephen Downing ° .
.



Location

East Orange,.XN. J.

E. Stroudsburg, Pa.

Ellijav, Ga.

El Paso, Tx.

Enid, Ok.

Erie, Pa.

Eugene, Ore.

Eunice, La.

- * ~

-~

Evan5vflle, Ind.

FafrfieId, Idaho

Fairfield, Towa

. ¢

’

-76-

Coordinator & Institution

/

Dr. Ammon Roth, Jr.
Professor

Dept. of Psychology
Upsala College

Dr. Peter Bedrosian

Chairman and Professor

Dept. of Psychology

East Stroudsburg State College

"Mr. Calvin Jackson
Superintendent
Gilmer County Schools

Mr. James F. Day
Professor

Dept. of Educational Psy&holog§

and Guidance
Univ. of Texas

Dr. Lloyd Taylor.’
Dept: of Sociology -
Phillips Univ. y

Dr. Richard Herbstrflt :

Dept. of Education
Gannon College

Dr. Leona E. Tyler
Asst. Professor
College of Educati!g
Univ. of Oregon -

Dr. Hannelore Pfann *
Chairman )
Dept. of Psychology
Louisiana State Univ.

Dr. Joel S. Diil
Asst. Professor
Dept. of Education
Univ. of Evansville

Mr. Al Glandets
School Counselor
Camus County Schools

Mr. Denny Nelson

Counselor
Cardinal High School

169

.

Interviewer

- Cheryl Roth

(same)

(same)

Nadine Prestwood
T

.

Jackie Howsden
Karen Bode Curths

Michael Herbstritt

Gerry L. Deffenbacher

N\ ,

AN

(same)

Timoéhy'K. Buecher

(same)

(same)
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J.ocation ) Co%rdinator & Institution’ Interviewer
Fayetteville; Ark. Dr. E. Philip Trapp (same)
. . . Professor and Chairman
- ) Dept. of Psych.
’ Univ. of Arkansas .
T
., Fayetteville, N. C. Dr. Patricia K. Morgan-Renaud ° Donald :I. M Caskill

(Clinical Psychologist
Formerly Dir. of- Psych.,
Cumberland Co. Mental Health Ctr. .

Fitzgerald, Ca. Dr. J. Y. Moultrie Harry Galvin
Superintendent . ) :
Fitzgerald City Schools

Flat River, Mo. Dr. Richard Caster Virginia Rosenstengel
Office of the President .
Mineral Area College

s .

Fd

Florence, S. C. Dr. Gary W. Hanson Mrs. Scott Johes
‘ Clinical Psychologist
Dev. Theory & Method
Dept. of Psychology .
" Francis Marion Colilege

Fond du Lac, Wis. Sister June Marie Desmond (same)
i;&’ . Coordinator
— Dept. of Psychology

Instr. and Human Relations
Marian College

Fort Myers, Fla. Dr. Audrev Muller Robert Cotharin
- Chatrman
' Social Sciences Division
Edison Community College

a

Fort Pierce, Fla. Dr. Martha L. Kelly * Craig Fbrsh@g
* President
Kelly & Associates, Inc. o
Fort Wayne, Ind. Dr. Paul Schuler Martha Jane Avery
Chairman ’ .

Dept: of*Education
St. Francis College

-

Fort Worth, Tx. Dr. S. B. Sells Marcia Butler
Professor and Director
. Institute of Behavioral Res.
~ . Texas Christian. Univ.




Location

Freehold, N. J.

Fulton, Mo.

Gadsden, Ala.

Gainesville, Fla.

Gaineswille, Ga.

Goldsboro, N. C.

Goshen, Ind.

Goshen, N. Y.

Greensboro, N. C.

-78-

Coordinator & Institution

Ms. Carolyn Nilson
Coordinator

County Career Education
Dept. of Public Education
Monmouth County

Dr. Gale L. Fuller
Professor and Chairman
Dept. of Psychology
Westminster College

Ms. Kathy Vance
Etowah County Courthouse

Dr. Wilse B. Webb
Graduate Res. Professor
Dept. of Psychology

Univ. of Florida

Dr. W. Beecher DuVall

"Pioneer Cooperative

Educational Service Agency

(formerly at Brenau College)

Dr. Margaret Nicholls Wiebe
Director

Program Development

Dept. of Human Rescurces
State of North Carolina

Dr. S. L. Yoder

Prefessor and Chairman

Division?sf Education and
Psyéfiology

Goshen College

Mr. Raymond Cramer
Director

Dept. of Special Education
Orange County B.0.C.E.S.

Dr. Wallace Phillips
Chairman
Dept. of Counselor Education
Univ. of North Carolina

tl'

.

ey

Interviewer

(same)

. Dr. Donald S. Spencer

K
K4

T

(same)

Michael Bounct

(same)

Terrance Dyer
Pamela Whitehorne
Gretchen Wilbur

Robert Zuercher

(same)

Bruce Kozak
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. -

. \
Location Coordinator & Institution

- Greenville, I11. , Dr. Delbert D. Catron
Chairman
Dept. of Psychology
Greenville College

Greenville, N.'C. Dr. Clinton Prewett
Chairman
L g Dept. of Psychology
E. Carolina Univ.

Greenwood, S. C. Mr. Wendell B. YcCartney
Beckman Mental Health Center

Greybull, Wy. Mr. James 0'Boyle
Scheol Psychologist

Griffin, Ga. Dr. Kenneth Ciraval
Director
Psychological Services
Cooperative Educational
Services Agency

v Gulfport, Miss. Dr. G. Kinsey Stewart
Director
Gulf Coast Mental Health Center

Hagerstown, Md. Dr. George D. Warner
. Clinical Psychiatrist
: ?iEXEEE*ELaCtieeh— -
il d/
Hanover, Ind. < Dr. Robert Ireland

Dept. of PSychglggy
Hanover Collegé

. Hardinsburg, Ky. Mr. Ralph Tucker
Superiptendent
ngqkinridge Co. Schools

Harlingen, Tx. ,///fﬁs. Pat Tolle

School Counselor

- Dr. John D. Alcorn
Chairman ) v
Dept. of Counseling & Guid.
Univ. of Southern Miss.

Interviewer

Sara Ridpgth

Harry Youngblood

Vernice Cooper

(same)

Richard Puls
David Alper
Ricki Robbins

Roger 0. Fox

Edward J. Yeune:

(same)

(same)

Rebecca Westen

v

F. W. Milling




- [}
— Location

Helena, Mont.

Herndon, Penn.

Holdrege, Neb.

/

Hondo, Tx.

Honolulu, Hawaii

Houston, Tx.

Hugo, Colo.
/ .

*ﬁumboldt, Kan.

Huntington, W. Va.

N Huntsville, Ala.

Coordinator and Institution

Dr. Lester D. Edens
Child & Clinical Psychologist

Mr. Warren E. Hassinger
Superintendent
Line Mountain District Schools

Dr. Houston R. Kérr

Dept. of Tech. Psychotherapy =~
and Personality, Theory

Hastings State Hospital

Mr, Richard C. Lynch
Counselor

Hondo Independent School

District

Dr. Peter bung:Rankin

Professor >

Dept. of Educational Research
and Bewvelopmental Center

Univ. of Hawaii

Dr. Dennis Nelson
Psychologist

Downtown Northwest Counseling
Center
Univ. - of Houston

Mr. Harold Kravig -
Counselor :
Hugo High School

Mr. Charles Bell
Psychologist . -
Southeast’ Kansas Mental
" Health Center

Dr. George Ward, II.
Chairman .

Dept. of Psychology
Marshall Univ. -

Mr. Leroy Mendenhall
Office of Counseling-&Festing
Univ. of Alabama

*(same)

Interviewer

(same)

(same)

14

ksame)

(same) .

Selvin A. Chin Chance

(same)

(same)

Marvin Bell

N

Elaine Justice




Location

Indianapolis, Inc.

Iowa City, Iowa

Jackson, Miss.

Jacksonville, Fla.

Jamestown, N. D.

Jefferson City, Mo.

Johnstown, Pa.

Jonesboro, Ark.
Joplin, Mo.
Kalamazoo-Battle

Creek, Mich.

Kalispell, Mont.

-81-

Coordinator & Institution

Dr. Robert G. N}el <

. Professor & Chairman

JDept. of Psychology
Purdue Univ. - Indiana Univ.

Dr. Harold Bechtoldt
Professor

Dept. of Psychology
C.I. Study Coordinator
Univ. of lowa

Dr. Waitus R. Burris
Assoc. Professor

Univ. of Mississippi

Dr. David Konigsburg

Personnel Director & General
Manager )

The Prudential Insurance Co.

,Dr. Claire Qdinlan
Jamestown ColYege

Mr. A. H. Baldwin

Assoc. Warden |

Program Services .
Missouri State Prison

Mr, William Kory

Asst. Professor -

Dept. of Geography and Social
Sciences .

Univ. of Pittsburgh

Dr. Robert F. Abbott
Professor & Chairman
Div. of Counseling and Educ.
Arkansas State Univ.

" Dr. Clark I. Guillams

Chairman

Dept. of Psychology ~
Missouri Southern State College

Dr. Subhash R. Sonnad
Assoc. Director .
Dept. of Sociology
Western Michigan Univ.

Mr. Herman Androes
Assoc. Director

Community Mental Health Center

/

[
q’l
o

(same)

~ Interviewer

*

Susan Steinoff

Norman, Stone

Ruth Bettandorf

Don Pellicer

(sam?)

George Lombardi

{same)

(same)

.

Lavonne Hill

Robbie Lewis
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Location Coordinator & Institution Interviewer’
Kansas City, Hé. . Dr. Marilyn K. Rigby. Robert L. McRoberts
Professor Jeanne. Nickel
Dept. of Psychology Margaret Hinkel .
Rockhurst College
Keene, N. Hamp. Dr. Homer E. Stavely, Jr, ) (same) -
. Assoc. Professor
o Dept. of Social Sciences

Keene State College

Kimball, Neb. - Mr. Charles Morehouse ' (same)
Kimball County Schools

Kingstfon, R. 1. Dr. Stanley Berger Carle Diclemente
Dept. of Psychology .
‘Chafee Social Science Center . .

Univ. of Rhode Island

Knoxville, Tenn. Dr. Louise W. Cureton George Trever
Senior Research Scientist , )
American Institutes for Research

.

Ladysmith, Wisc. Dr. Edwin Blackburn i R. Lee McNair

7 Exec. Director

Plans & Programs ) .
Mount Scenario College

¢

.

Lafayette, Ind. Dr. William Asher Barbara J. Wintz.
- Professor .
o Dept. of Education & Psycho- : ’

logical Services
Purdue'Univ. . :

Lafayette, La. Dr. B. Geraldine Lamhert , . Mark Wikmski
) Chairman Y . v
' * Dept. of Psychology ~ - -
Univ. of .Southwestern‘La. ‘
Lafayette, La. . Mr. Michael Pecot ' Gene Speyer

School Psychologist
St. Mary's Parish’ and ° .
Univ. of Southwestern La. .

LaGrange, Ga. : Dr. Robert Price ' Marcus Gewinner.’
‘ ’ Professor '
- Dept. of Psychology , i
La Grange College . .
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S

' Location -t +Coordinator & Institution Interviewer
Laguna Beach, Ca. Dr. William Routt ' Molly Routt
e Director ~ . A
: . . South County Regional -
Mental Health Center o . 5
lL.ake Charles, La. Dr. Toffee' Nassar, Jr. George Kuffer
Chairman -
Dept. of Educatiomal Psych.
McNeese State: Univ,
/
Lakeland, Fla. Dr. Richard R. Burnette
Chairman
Dept. of Psychology . : -
Florida Southern College
Lamar, Colo. Mr. Barney C. Miller . (same)
4 School Counselor
Lancaster, Pa. 'Dr. Jack Heller . Sherri Zucker :
‘ Ass t. Professor *  Robert Post .
. Dept. of Psychology ~ Sheldon Solomon
\\ ) . . Franklin & Marshall Coll. Bruce Hatcher
) . . . . 5 ~
Langden, N. D. v Ms. Fanny Valentine, R.N. (Same)
-/ Public Health Nurse ' R ’
V/ Langdon County School Dist.
- L -
Laramie, Wyo. Dr. Arden J. White ) . Kathleen M. Dwan
- Professor .

\ ( ~ College of Education
Univ. of. Wyoming

.Las Vegas, Nev. Dr. Frederick E. Kirschner Lynn Rosencrantze
‘ College of Education .
WUniv. of Nevada

.-

Lawton, Okla. . Dr. Richard M. Mock, Jr. Monte Dover
' Assoc. Dean of Students
Office’ of Student Services

N ) Cameron State Agricultural Coll. . . .

-

Lenoir, N. C. Ms." Harriet P. L}pe
Counselor
Dept. of Human Resources .
. ) - Div. of Vocational Rehab.
State of‘N. Carolina LN

Margaret S. Dabrowski

«

’ Y

-Lewiston, Maine ) Dr. Thomgs'B. Johnson Npma‘Faghihi-Shirazi“

Psychologist, . . “
. - Private Practice )

. ~ '
) O (”‘ B ) 1'76 ‘ -
ERIC oS 7




o
L4

Location

. Lexington, Ky.

_Libby, Mont.
Liberal, Kan.
Lincoln, Neb.

.

N Little Rock, Ark.

Los Angeles, Cal,

Los Angeles, Calif.

Louisville, Ky.’

’

Lubbock, Tex.

Lucasville, Ohio

‘ ] . ‘

——-

- -84 *

Coordinator & Institution

Dr. William E. Stilwell

Asst. Professor
College of Education
Univ. of Kentucky

Mr. Robert Herrig
Superintendent
Lincoln-County Schools
Lincoln County Courthouse

Mr. Gordon A. Gardiner_
Director
Southwest Guidance Center

Dr. John Frlowers
Asst. Professor
Dept. of Psychology
Univ. of ‘Nebraska

Dr. David ‘Louis Wood

Assoc. Professor & Chairman
Dept. .ofs Psychology

Univ . of Arkansas

Dr. E. W. Wright
Professor ,
Dept. of Psychology
Utah State Univ -

Dr. Milton Holmen
Assoc . Dean

School of Bus. Administration

Univ. df\SQgthern Calif.

Dr. Alex D. Aloia

Director

Couns. Ed. and Prof. Ed.
Loyola Univ .

Dr. Thomas H. Koltveit
Professor

Voc. Couns.. and Ed. Couns.,
Univ. of Louisville

Dr. Welborn K. willinghag
College: of Education
Texas Tech Univ.

frs.” Bertha Phillips
chool Counselor
Valley Local High School

177

(\

Interviewer

Gary Stewart
Jerry Bish

(Same) -

*

Ngal McChristy

Arleen C. Lewis
Mary Bray

. (same)

Paul Warner .

Henry Heald
Elaine Waxer

Virginia Burmeister

Lorena Giguet

\

»

3

Elizabeth Robinett

(same)




Location

Lucedale, Miss.

Luray, Va.

Macomb, Ill.

Macon, Ga.

a

Madison, Wis.

Makawao, Hawaii

Manchester, N. Hamp.

Manhattan; Kan.

-

Manhatten, N.Y.

Manitowoc, Wisc.

Marion, Ohio

.

Mirassa, 111.

.

- Mason City, Iowa
- ~

-85-

Coordinator & Institution

Ms. Ellen Ralph

School Counselor

Mrs. Marjorie P. Berrey
School Counselor
Luray High School

Dr. Patricia L. Hutinger
Early Childhood Elem. Ed.
Western Illinois Univ. ¢

Dr. E. Stephen Gallegos
Professor and Chairman
Dept. of Psychology
Mercer Univ.

Dr. Michael J. Subkoviak
Asst. Professor

Dept. of Educational Psych.
Univ. of Wisconsin

Mr. Steve George
Research Psychologist

Dr. Chris D. Kehas v

Director

Pupil Personnel Services

Dr. Fred Bradley

Asst. Professor

Dept. of Administration &
Foundations of Education

Holton Hall

Kansas State Univ.

Ms. Heidi Washburn
National Opinion Research
Center

Sister Ruth Ann Myers
Assoc. Professor
Dept. of Psychology

_ Silver Lake College

Mr. Shrenik K. Shah

Director of Psychological
Services

Marion Correctional' Institute

Mr. Miché%l Sullivan
School Counsélor
Marissa High School

Mr. Carl J. Groslénd

Director, Spec. Ed. and
School Psychologist

178

Interviewer

Mary Ellen Rouse

(same)
Carol Hills W

Doris Gallegos
Patricia L. Busk

'Allan Camara

Irene Lonergan

Bob Mead
Joseph Cousins

~

*

(same).

(same) .

Debi Everly
N. Reasoner

(same$

¢

' (same)




|
\
|
| . Location

% X Memphis, Tenn.
Mena, Ark.

Meridian, Miss.

4
~ ¢

L8 Miari,

Fla.

%,
Middlebury P Ve

Milwaurkee, Wisc.

‘ Milwankee, Wisc.
.

. 4

Minneapolis - St. Paul,

- Minn.
Mobile, "Ala.
N .
Ve .
Moline, 111.
N N
Monterev, Ca.
« 1]
Montgomery, Ala,
Q A
ERIC T
o e Lo o a7
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'\\
Coordinator & Institution

o~

Dr. Charles T. Kenny
Criterion Development
Associates, Inc..

Mrs. Mary Ellen Wimbgrly
School Counselor %
Mena High School

Ms. Jackie William
Instructor

Dept. of Psychology
Meridian Junior College

Dr. Juliet Lewis
Dept. of Psychology
Miami-Dade Community College

Dr. David !. Prouty .
Assoc. Professor

Dept. of Psychology

Middlebury College

Dr. Judson A.qHarmon
Project Director @
Metro Research
Cooperative Educational
Service™Agency 19
.

Mrs. fda Johnson

. Social Worker
“¥Depr. of Health & Social Ser.

State of ‘Wisconsin

Ms. Beverly Kaemmer
Edfror - ~

UniY. of Minn. Press

Dr. Marvin Gold

Chairman .

Dept. of Special Education
College of Education

Univ. of South Alabama

’

/
Dr. Harold L. Little
Director
Personal & Public Rgl.
Black Hawk College

Serv.

Dr. Sharon Faye—]ohnson'Conigiio

~

Counselor
)
Dept. of Student Personnel

Monterey Peninsula College M

Dr. Chester D. Mallory
Director’ l

Testing & ?syghn'Serv{ces -
' Alabama State Univ.

179 -

Interviewer

qu Yamokeskx
(samé)

Ethel Bryan

Tom Torok

Gordon Barr

Judith L. Gibbon

Rathy Kahoun
Ross Shimek

Mrs. Janalee Gruber

(later assumed position
of coordinator)

(same)

Walker B. LefFore, Jr.

John C. Parker
. Mary Stewart

David L. Winter

-

Ay
' *

lLewis Williams




[y

Location

Morgantown, W. Va.

Mount Vernon, I11.

” -

Myncie, Ind.

Murfreesboro, Tenn.

Murray, Ky.

hY
Nashville, Tenn.

.

®

New Brunswfck, N. J.

New Concord, Ohio

New Orleans; La.

Norfolk, Va.

3

Norman, Okla.

-87-

Coordinator ‘& Institution

Dr. Arnold Levine
Chairman, Dept. of Sociology

- West Virginia Univ.

Mr. Robert Mihall

Administrative Assistant

Jefferson County Comprehensive

Services, Inc.

Dr. Patsy A. Donn

Chairperson, Dept. of
Counseling Psychology and-
Guidance Services

Teachers .College 622

Ball State Univ.

Dr. Glenn Littlepage

Asst. Professor

Dept. of Psychology

Middle Tenn. State Univ. °
Dr. Charles A. Homra- )
‘Chairman, Dept. of Psychology
Murray State Uniw. e

Dr. Donald Thistlethwaite
Professor d
Dept. of Psychglogy
Vanderbilt Univ.

Dr. Jack+Bardon

Professor of School Psychology

Graduate School of Applied &
Professional Psychology

Rutgers Univ.

Dr. H. Edwin Titus
Professor and Chairman *
Dept. of Soc. Psychology
Muskingham College

Dr. Jerry Fryrear
Dept. of Psychology
Tulane Univ. .

»

Dr. Eugene W. Kelly, Jr.
Asst. Professor

School of Education

“01¢ Dominion Univ.

Dr. Alan Nicewander
Dept. of Psychology
Univ. of Oklahoma

Interviewer

Roger Trent

Beverly Dodds-

4

Joe House
Marilyn House
Mark Feigenbaum

(same)

(same)

Ronald Rusk
Michael Ketchen .

Charles Maher
Larry Farmer

v
~

(same)

" Randall M. Hori

" Fae Deaton {

Sarah Boyson




Lbcation

North Platte,

Norton, Mass.

Olean, N.Y.

umaha, Neb.
Oneconta, N.Y.

Orlando, Fla.

Orono, Maine

L3

Neb.

Owatonna, Minn.

Pawleys Island, S.C.

: 4

Pendletdﬁ, Cre.

Pensacola, Fla.

-88-

*

" Coordinator & Institution

-

Dr. William G. Hasemeyer
President
North Platte Jr. College

Pr. Leonard Hassol
Professor

Dept. of Psychology
Wheaton College

Dr. Thomas P. Delarey

Supervising Psychologist

Cattaraugus County Mental
Hezlth Services and
Guidance Center

Dr. 'Richard L. Wikoff
Assoc. Professor

Dept. ©f Psvchology o
Univ. of Nebraska at Omaha,

Dr. Howard Berkowitz
Professor and Chairman .
Dept. of Educational Psvch.
State Univ. of New York

Dr. Dan Walton

Assoc. Director
Developmental Center
Florida Technological Univ-

Dr. Charles O. Grant
Director , '
Center for Counseling and

Psychological Services
Univ. of Maine

Mr. Jerome Zetah
School Psychologist
610 East School

Dr. Martha G. Thomasko
Chairman . .
Dept. of Psychology
tniv. of S. Carolina,

Coastal Carolina Regional Campus

Dr. Charles D. Rosénquist
School Psychologist
School District ’

Dr. Franées {. Dunham
Chairman
Dept. of Psychology

Univ. of Western Florida

‘Interviewer

(same)

(same) , |
Robert Chapman

Y

Donna Curfy
K. Ferguson

Anne Cohen ' 6
Judson Huggins, Jr. °

H. ,Ray Berry

Michael Sohngen

(same)

(sanme) .

(same)

%

Dehorah Graves




Location

Peoria, I11..
.

“Phelps, NGY.

Pniladelvnia, Pa.

Pittsburgh, Pa.

Plainview, Tex.

. ’

Plattsburgh, N.Y.

Plvmouth, ¥.C.

—~

Portales, N. Mex.

Portland, Ore.

) Poughkeepsie, N.Y.

Vizz:bdence. R.I.

o

Coordinator & Institution

Dr. Harold John Benner
Director

Counseling Center
Bradley Univ.,

- Dr. Richard Réynolds

Psychologist ‘
Newark State Schools
Dept. of N.Y. Mental Hygiene

Dr. Fred Davis

Professor

Graduate School of Education
Univ. of Pennsylvania

Dr. James F. Voss
Professor ’
Dept. of. Psychology
Univ. of Pittsburgh

Ms. Dorothy Tullis -
School Counselor -

» Plainview High School

Dr. Peter A. Hornby
Assoc. Professor

Dept. of Psychology
State Univ. of New York

Mr. Dalton Finch

Guidance Director

Washington County Schools
Washington County Board of Educ.

Dr. Ben Luck

Chairman _

Dept. of Psychology
Eastern New Mexico Univ.

Dr. George S. Ingebo
Area Administrator
Pianning and Evaluation
Portland Public Schools

Dr. John M. Daggan

-

Interviewer

Bonnie Delinski

Susan Champion
LR

RODert ~UpKls.
Barbara “west
Irving Sears

Timothy Mulholland

(same)

7 .
Susan M. Champagne

(same)

(same)

Lyle Love

Donald Voorheés

Vice President for Student Affairs

Vassar College

i

Dr. Hollis B. Farnum

Associate Dean for Community
Service

Division of University Extension

Univ. of, Rhode Island

/

Dr. M. Gawain Wells _
Asst, Professor

" Dept. of Psychology *
Brigham Yourg Univ.

182

-

Kathryn Rifley*

-
-
. -

Micol R. C. Maughan

\




Location .

Quincy, I11.

Raleigh, N. Cy

3

Redding, Ca.

Redfield, .S. Dak.

Red Oak, Iowa

. Reno, Nev.- -~

Rexburg, Idaho

Reynoldsville, Pa.

Richmond, Va. .

: Riverside, Ca.
N . !

~?oqhestér, NSY

.
N
' v

- ~

N .

Rockford} 111.

as

Dr. Wayne S. Martin

" .College of Educatipn
“.tniv. of Rochester

-90-

Interviewer .

Coordinator & Institution

Dr. Frank R. Froman
School Psychologist
Quincy Public Sthools

(same)

Mr. Nathan Rice
Deputy Warded
Raleigh State Prison

Emory Holden

Dr. David L. Wilson Carla Alexander
Clinical Psychologist ,
(formerly at Far Northern .
Regional Center Mental
Retardation)-
Dr. Harry Houser ° (same)
Director
Psychological Services an
Placements
Redfield State Hospital and
School

'Ms. Carla Cossairt A (same)

School Psychologist

" County Superintendent

Montgomery County Courthouse

_ (same)
Director of Continuing Educ.
Univ. of Nevada

Dr. Jay L. Risenmay
Dirxector

Counseling Center
Riscks College

Carol Clements

Dr. Barton Gilbert Blakeslee Edward Kelso

Director, Rehabilitation and
"Program Development

Goodwill Industries of North
Central Pennsylvania, Inc.

[}

Dr. WIlliam Jennings, IV {same) . oo

Dept,.of Psychology

Randolph-Macon College

Dr. Spencer Kagan - -
Dept. of Psychology
Univ. of California

Mary Sanders
Hillary Green

Dr. Irene Athey Joan Conway
Robert J. Massa
Mary Trepanier
River Campus, . L - .
Mr. Kenneth W. Griswold Charles A. Alexander
“A%soc. ProfeSsor
‘Bept. of Psychology = |
Rockford College

183"

’ -—
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Location Coordinator & Institution ° | Interviewer

Ronan, Mont . Dr. Gordon F. Gerrish Marion Noice
) Community Mental Health Consultant
Western Montana Regional
Communitw Mental Health Center

Russellville, ark. Dr. David Long Marion Johnson
Chairman ) :
Dept. of Behavioral Sciences
Arkansas Polytechnic College

Ruston, La. » Dr. Rlchard Giesse Bernice Giesse
Assoc. Professor
< ‘ School of Education

Louisiana Tech Univ.

Sacramento, Ca. i Dr. Melvin A. Angell ‘ Jacqueline La Claire
Professor Lynell Heap§
Director, Testing Service

, - California State Univ.

Saginaw, Mich. Dr. Janet Robinson Gertrude M. Allen
. .- Asst. Professor -,
' ’ ! Dept. of Psychology N

. Saginaw Valley College

St. Louis, Mo. Dr. Thomas Coffman ) Sister Martha Robbins
Dept.- of Psychology )
"Maryville College
!

-

St. Louis, Mo. Dr. Michael McNeil Anthony Udziela :

. . Dept. of Psychology
- Univ.-of Missouri

-

Ste. Genevieve, Mo. Mr. Earl Wilson _(ééme)
. . ” School Counselor . -
Ste. Genevieve Sr. High School
. "
. . ’ [}
Salem, Vav - Dr. George B Kish Susan Burgard
) , Professor and Chairman
Dept. of Psychology
Roanoke College
. - Salisbury, Md. 1 " Dr. Edmund T. Delaney Dan Gallagher
] . . Assoc. .Professor . i
’}‘ Dept. of Psychology D R

-

‘ . S4lisbury State College ) PRI '
y (o] 8 A 2’? IJ!#_,!L,J, ”' ”.

*

© <"~San Antonio, Tex. Dr. Alvin G. Burstein ‘ Joseph Grande
v . Professor and Chlefjlywéyfffg”’ Thomas Traynor

DlVlSlQn:Ofvpsyfﬁ“TO$y :

‘Health Science Center at San Antonio

~ 3 Univ -~ of Texas

-

-~ "r:“”‘

-

’

.
» . , v

o 184, .




Location

San Diego, Ca.

San Francisco, Ca.

_san Jose, Ca.
San Luis Obispo, Ca.

* Sandusky, Ohio

N

‘Santa Barbara, Ca.

Santa Fe, N. Mex.

Savannah, Ga.

,

Seattle, Mash.

N

\

Show Low, Ariz.

~

Signal Mountain, Tenn.

Coordinator & Institution
& ]

Dr. Paul Brucé

Professor !

Dept. of Counselor Educ.

San Diego State Univ.

Dr. John De Cecco
Professor .
Dept. of Psychology
Calif. State Univ.

Dr. Wiliiam Winter
Professor

Dept. of Education
San Jose State bniv.

Dr. Donald 'Cheek N

Counseling Center )

California State Polytechnic
College

Mr. Robe}t G. Green
School Psycbologist
,<Sandusky Public Schools

Dr. Ray
Professor
-Graduate Schoo ducation
Univ. of Calif. at Santa Barbara

Mr. Keaton Johnson
Guidance Dept.
Santa Fe High School

Dr. Joseph Lane
Asst. Professor
Dept. of Psychology

Armstrong StAte College

Dr. Cliffgrd E. Lunneborg

Directoy,
Educatitnal Assessment Center

Univ./of Washington

Clifford Richey 7
jrector, Human Resource Center .

r. Stanton Field
Professor

Dept. of Psychology
niv. of Tennessee
hattanooga

-

155

*

Interviewer

Ann Carli

Gary Schaeffer

Larry Reeke

Calista P. Cheeg

(same)

Mapd{lyn Weixel

A
Leonora Broome

Marian H. Gerry
Carmen A. Terry
Csrliss Harmer

]

Judy Pike

Tom Trevor
Lynn Wright




Location

Sioux City, Iowa

g

Spokane’, Wash.

H

Springfield, Mass.

Springfield, Mo.

. State University, Atk.

. s
Stetiifgj‘ﬁo
////

Stony Brook, N. Y.

/// . Storm Lake, Iowa

Syracuse, N. Y.

Tacoma, Wash.

Tallaha;see, Fla.

-93-

Coordinator & Institution

Dr. Earl J. Moore
Professor and Chairman
Dept. of Psychology
Morningside College

Dr. Donald Dean Roberts P

Psychotherapist
Fuller Theological Seminary

Dr. Henry Paar
Professor and Chairman
Dept. of Psychology
Springfield College

r. Marion‘L. Stephens, Jr.
Con ing Psychologist

Dr. Robert F. A
Division 6f Counseli
Education and Psychology

}
Interviewer

Joyce Moore

Aune J. Strom

(same)

(same)

(same) .

Arkansas State Univ. (Jonesboro)

-

Dr. Eugene Nilsson McGee
Director _*

Colleen McGee .

Northeastern Colorado ﬁental
Health Clinic .
s
Dr. Frederic Levine
Assoc. ‘Professor
Dept. Of Psychology

B
.

Mr. Joe Ulman

School Psychologist——  —

. Crawford County Schools

Dr. William F. Anderson -
Professor of Psychology-and
+Education -

" Director .

Dept. of School Psychology

Syracuse University ‘

Dr. Theodore L. Hartis °*
Director, School of Education
University of Puget Sound

Dr. Joseph H. Grosslight

Professor and Chairman

Dept. of Psychology
/Flor;da State Univ.

Sharon Kreder N

State Univ. of New York—" .

-Evelyn Riccio

.

.

Jeff Stone

* M. F. Flanagan ,

I3




Location

Tampa, Fla.

Tampa, Fla.
Tappahannock, ‘a,

Tempe, Ari-.

Texarkana, Tex.

R

Thermal, Ca.

Toledo, Ohio

+
s -

—_ - Troy, N. Carolina

Tucson, Ariz.

" Tulsaj Okla. .
. {

#

i /s Tyler,»fgl. (
v

University Park, Pa.

"ERIC

PR A v 17t Provided by ERIC

Coordinator, S InstitutionJ
~0Id1natot & tnstitution
Dr. James Anker .
Professor and Chairman

Dept. of Psvchology

Univ. of South Florida ..

Mr..-John Ward
Prison Psychologist
Hillsborrough County Stockade

. Mrs. Bernice Brooks
School (ounselor
t.ssex Countvy High School

,Dro werald dolimstadter
Dr. Willia Stock
Universitv Testing Services
Arizona‘Stdte Univ.

Mr. Ewell O. Bone
Vocatiohal Lvaluation
TexXarkana Sheltered Workshop

Rehabilitation Service
Mr. Bill Stumbaugh
School Counselor
Thermal County &hools

i

Dr. Robert E. Higgins
Professor and Chairman
Dept. of Counseling Educ.
Univ. of Toledo

Ms. Gale Voight

School Counselor
Montgomery County Schools
Dr. Marvin W. Kahn

Professor

Director of Clinical Training
Dépt. of Psychology

Univ. of Arigona

"

Dr. Warren H. Jones
Asst. Professor
Dept. of Psychology
Univ. of Tulsa

Dr. Felder W. Cullum
Professor and Chairman

Dept. of Behavioral Sciences
Tyler Junior Col{ege

Dr. William Rabinowitz—-
Professor and Chairman

Dept. of Educational Psych

Pennsylvania State Univ. .

Ly .

'Rebegca Laughlin

Interviewer

Alan Applebaum

(same)
(same) ' .

Nfs. Heldstadter
Ronda A. Moffit
Deborah Tharinger

“{sameY

(same)

Ann B.rMcIntosh

- -

N
AY
/ .

(same)

L A

Mary. R: Wilson %—

_— \\
‘ S
' \
Connie Barclay |

N 1

- [} \\

.oy




Location

Valdos%a, Ga.
Vermillion, S. Dak.
Victorville, Ca.
Vineland, N. J:
waco, Tex.
Qaéhington, D. C.
Washington, Pa.

Watertown, N. Y.

—

“~‘Waynesburg, Pa.

Wegtﬁerford, Okla.

West Hartford;?%onn.

-95-

Coordinator & Institution

Dr. Eugene C. McLaughlin
Professor and Chairman
Dept. of Psychology
Valdpsta State College

Dr. Joseph Fisher

Professor and Chairman

Dept. of Educational Psych.
and Guidance

Univ. of South Dakota

Dr. Burton Wadsworth
Superintendent/ President

Victor Valley Community College

Dr. H. Donald Bdckley

. * Professor

Dept. of Psychologf
Cumberland County College

Dr. Joseph West
Director

Interviewer N

Daryl Davis

Barbara K. Nale

Don Pugh

(same) -

N

Fred J. West

\

Institutional Research ahd Testing

Baylor Univ.

Dr. Antanas Suziedelis
Chairman and Professor
Dept. of Psychology
Catholic Uniwv.

Dr. Stanley Myers
Professor and Chairman
Dept. of Psychology

- Washington Jefferson College

Dr. John Phillips
Director of Admissions
Jefferson Community College

Dr. Edward J. Patterson
Professor and Chairman
Dept. of Psychology
Waynesburg College

Dr. Harold'H. Budde
Professor and Director
Dept. ‘of Psychology .
Southwestern State College

Dr. Marcia Marcus Bok
Professor

School of Social Work
Univ. of Connecticut -

Mary Louise Luna

- Jean L. Smith

.

”

Samuel Rock

(same)

(same)-

Mary Zerby

~

Fanl

.

~
Richard Freeman -
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Location = -

West Union, Ohie

.~

. Whifesburg, Ky.

Wichita, Kan.

Wichita Falls, Tex. -

Wilcoe, W. Va.

Wilkes~-Barre, Pa.

Wise, Va.~

q

1WOoster, Chio

_Worcester, Mass.

-

Yakima, Wash.

.o

Youngstown, Ohio

. r

\

" Drs F. Themas Sc
- Director

-96-~ .

¢

Coordindtor & Institution

Mr. Edward Shipley
Scheol Psychologist
Adams County School System

Mrs. Betty Horn
School Counselor
Whitesburg High School

Dr. John A. Belt

Asst. Professor

Center for Human Appraisal
and Communication Resedrch

Wichita State.Univ.

" Dr. Clarepbe L. Da ;

School of Education
Midwestern Univ.

Mrs. Jack Katona &
Guidance Director -
Welch High School

Counseling Center
Kingi College

Dr. Harold Gilbert

" Professor and Chairman
Dept. of Psychology
Clinch Valley College of the

Univ. of Virginia -

- +

Dr.” Alfred E. Hall .////{

Professor -and Chairman
Dept. of Psychology
College of Wooster

Dr. William Kvaraceus
Professor and Chairman
Dept. of Education
Clark Uniw )

Dr. .J. F. Redmond
Director

Counseling Services
Yakima Valley College

Dr. Sanford N. Hothkiss f
Professor ~

Dept. «of Psychology .
Youngstown State Univ.-

Interviewer

ksame)

(same)

S. Leigh Purcell

-
4

Margaret Gaudry

(same)

Frank- Pasguini

v

Mégg;ret Gilbggg,;r,AJ,

—_— T

.

>

Grace W. Hall

)

Elaine Holland

William Scofield

-
’

L »
N

Skip Dearduff
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FOREIGN COUNTRIES

Location _Coordinator & Instituiton Interviewer
Agana, G&im Dr. Robert E. Fuerst Elaine Fuerst
( Professor ' ' N
\ . Counselor: Education '
/ | " College of Education ' *
. ’ v Univ. of Guam
' v
. Doha, Qatar * Safaa El-Aasar (same) . .
.. . \ Assoc. Professor ' ’
* v . Dept. of Psychology & Educ. ¢
Q\\ g ‘ . Faculty of Education ’
Edmonton,/AléérLa: . Mr. “Ron Lave - (same) . .

Canada ’ Dept. of Psychology
: Imiv. of. Alberta

1 - )

Johannesburg, §. Africa Mf. D. J. M. Vorster Ms. B. Visser
- v - Director ; .
National Institute for Per- ' ,
sonnel Research - - I
South African Council for .
. -, . .Scientific & Indus. Research
Manila, Philippines -. J. J. Card T %?istina Montiel .
’ Assoc. Research Scientist =
’ + AIR - ) '
T . Palo Alto, Cal. . " ‘
- Quebec, Canada Dr. Francois-X. Desrosiers Charles Gaghon
. ' Chairman ' ) ' ’
’ ! Education Program , = : . ’

) ' Faculte des Sciences de
) L'Educatidn’
. / : Université Laval",

' Y [

/ .
St.'Croix, Virgin Is. Mr. Ulric Benjamin . ' (same) .
/ ; ’ Admin. Assistant ’ .

. . / Dept. of Education

: / ) U. S. Govt. of the Vir??n\{s: T —— \ .

Tokyo, Jgpan N - Dr. Scott’Flanagan - '(same), -, LN
| Asst. Professor = . , . ' . ‘
/ Dept. of Political Science - Lt ’ o
— - > v

"~ Florida State Univw,

.
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. Consultants Who Have Participated in Advisory Panels Relating

to American Institutes for Research Quality of Life Studies

X & -
¢ b ~
Dr. Orville G. Brim, Jr. Former President
'~ , ’ Russell Sage Foundation
" Dr. Harry S. Broudy Pgdfessof of Education
N ' .+ University of Illinois .
Dr. Gordon Cawelti N . Executive Secretary .
¥ Assoc. for Supervision and Curriculum Dev.
- " " .
‘Dr. Elizabéth F. Colson o Professot of Anthropology . .
‘ - University of California, Berkeley
Dr. Elizabeth M. Douvan - ™ Professor of Psybhology
University of Michigan®
Dr. Robett M. Gagné t Professor of Education

’ Florida State Uriversit g
. © - . y ' /////
- Dr. Richard E. Gross Professor of EducatioE‘_d—;—_ldfy//,///,
. . L . Stanford University / : ",

L

Dr. Lloyd G. Humphreys ‘ Professor of Psycholog
- - ' University of Illinois \
- - . - ‘\ \
Dr. John D. Krumboltz ; Professor of Education i
? . tanford Univerkity \

. .Lﬁg
Professor of Education

Dr. Henry Levin
- Stanford University-

Dr. Gardner Lindzey . Professor of/Psychology
- o ’ University Jf Texas, Austin

. Dr. John D. Montgomery Professor fof Public Administratibn,
-~ : ’ Harvard Uhiversity
. ‘Dr. Wendell Pierce o Educatipn Commission of the States
‘;, N Denver, '
*+Dr. Henry Santiestevan . Execftive Director “‘fﬁ/;:>‘
< Soufhwest Council of La Raza
: e a N . . .

’ Dr. Michae] Scriven Pfofessor of Philosophy ’

University. of California, Berkeley

* . ‘3 . . : . .
' . Dr. Richard-A Smith L Director, MEDEX Program
- o University of Washington Schgol of Medecine

- 4 . 4 ‘
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. . Mr. William C. Smith . Children's Defense Fund C
Washington, D. C. __
Dr. Ralph w\ Tyler. Direct,ot’En\e/l'n:hs'
- ~ . . Toon Center for Advanced Study in the

Behavioral Sciences
L2

Professor of Social Psychology
v ) Stanford University
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