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J PREFACE:

Several recent social movements have added impetus to our search and
struggle for a more egalitarian society. Many people today share a deter-
mination to-create™a world in which all young people §hall be free to choose
patterns of life, work, study, and recreation consistent with their innermost
| aspirations, interests, falents, Tésources, and energies; and 0 U0 SO UMam=——
p\ered either by overt discrimination or by an équally limiting tyranny of the

ngrm. Such a tyranny seeks to enforce upon individuals previously upchal- -
|___len ut_often irrelevant, inaccurate, and outdated stereotypes about what

1t myans to be. male or female, black or white, young or old, rich or poor. "~

Most ok us entered a world full of symbols, signs, and signals that transmit in
numerous, ways detailed directions for the roles we are expected to play as
membets Of a specific gender, class, 4nd/or ethnic group. From the books we
read, the stogies,we hear and the “models’ we observe, we develop an avfare-
ness of expec e& categorical distinctions within our sdciety. Gradually/ by a
process of continual reinforcement, we adopt existing cultural nofms in
such a way that they become capable of exerting subtle psychological -
preséures on us. The exercise of these norms as internalized criteria against
which we then judg the aspir‘ons, feelings, and behavior of ourselves and
others tends to perpetuate the existing catagorical distinction. As a conse-
quence, many Gtherwis motivated and capable individuals are constrained
froin being—or even aspiEng to be—aR that they are capable of becoming

AN

Bsychological and sociological observation suggests that even today, in the
midst of a new and developing social consciousness, young men and women
continue to evaluate themselves and behave in ways cqnsisten( with domi-
nant stereotypés, including the tradition that values competition, inde-
pendence, intellectual competerjce, and leadership as necessary attributes
of both mental health and masculinity among males but at the same time
considers the same attributes “unfeminine” —or eygn evidence of mental
.+ »instability—when exercised by a woman or young girl.

‘ 14
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Through hxstory and ,pe'}sonal e'xpeneneé' we have learned that those who
. defy the comentlon or i)propnate behav’ior whether 1n their mteﬂe_g:“
‘ tual, professional, of persohal lives pay & 2 high pride in persopal-a’nxxety and
social discrimination. Often “therefore, _when faced with a conﬂn:t bet\yeen
expressing certain inner abilitics and 1nterests that happen to be inconsistent
- with-existing stereotyped role expectatlons most qf us tend consciously or
unconsciously, tovdecide in favor of the cultural norms we have 1n‘temah2ed=
What 'we might Caﬂ the motive to avoid competitive success is éne examp[e
that applies to women in our society, and the mgtive to av01d affective or
emotional competence among men is another exampl& PR N

<

* v .. ¥ .

Social scientists have;repeatedly stressed the signiﬁoance of .our early ai‘;d
cumulative experiences in first shaping and later reinforoing our beliefs,
and expectatxons\about ourselyes and t'hose around us. Nelther <ivil rights
legislation nor, affirmative action programs can or will by themse@es 1mprove
the situations that they confront. At this stage.in our.society’s struggle
against discrimination, the word “edt‘:atlon” holds the key. Education to
counteract stereptyping, education to promote individual aspiration and

* - choice, and education to expand the horizons of all young people whatever .
4  their background w111 provide the help to make our civil nghts laws work®
- sooner arnd better.

-

"" All of which speaks d.ire.ctly,to the need for these Guideliﬁes. .

.

O Ce . ¢
. L )
x . - . . -

: ‘ « . Matina SHorne
e ' .. President, Radcliffe College
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B INTRODUCTION

[ . - ] f .
y

Imagine you are a young girl attempting to grasp a new athematics con-
cept, using examples that depiét-boys doing important t}giwhile Susie -

an}i Jane watch from the sidelines. - — 7
. w0 <

Imagine you are a cﬁild from a minornity group learning to'read from books

- —that consstently represent people_whose customs and life styles-are strange |

illustrated with pictures that show your own people; if ‘they are

all, only as background figures. . . ‘

These children 4re not simply being taught-mathematics and reading; they

a are also learning—sorhetimes subliminally—how sociefy regards certain

groups of people. In the case of thaf young girl or that minority'child, they

< might- deduce from their reading that_they are somehow second-class citi- -
zens, and that one type of person has less value than dnothet. :

s
— -

> -

Educational materials reach maillions of children at a fime when their vision
of themselves' and society is taking shape. The per‘;zisi\ie"i.nﬂuéncé of text-
~books on children’s self-image givesapublishers an awesome social responsi-
' bility only recently recognized to its full extent.” T '

’ 3
¢

Our“conéciou:sness of ‘t\}.)i.s résponsibilit&_}ias' l_)ee‘ﬁ expanded by countless

’oppbrtuni,t'i'es: women attempfin% to redefine tlieir roles in a world that
labeled self-reliance “unfeminine’, men ali natéd from home life and bur-
dened by stereotypes of masculinity; black persons struggling for human

- centuries of burgeoning white .culture ; aged .per'sons‘ uprooted and neglected
by a society that htas changed with béwildering speed. On behalf of millions

, like them, these people afe”ﬁﬁigfing upon"'positii'e changes that will enable
_ veveryone to fulfill his or her potential regal:'dle‘s'g of sotial class, race, sex, age,

oo . : . 3

U -adults speakirg out against social prejudices, that" have damaged their life -

idgngity in a. white—ddrr;jnated ‘culture; American -Indians displaced by

.t
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or any other accident of birth unrelated to individual capabilities. As part of |
this trend, textbook adoption committees everywhere are beginning to add

sexism and racism criteria to their adoption requirernents.

—It-isthe poliey of MaemiltanPublishing €oto pubtish educational materials
that give children an unbiased view of the full range of human.potential. We

——do—not -interd to-dwell on the publishing industry’s past shortcomings in.

wv_ﬁgg‘r_n-mupx;gaﬁn?g this view, but we do require a,eonstructiygappfggqhnf,r,om»A

. ees

"IoW o "We &re asking our authors, designers, illustratdrs, and editors of
textbooks and classroom materials to guard against any traces of social
b§s

ias. We are asking them to acknowledge and support the widely. varied

ackgrounds and heritages of their young readers, while at the same time

-~Yecognizing the common human concerns, needs, and feelings that transcend
these/djfferences. b ) .

. .

While most of us at Macraillan pride ourselves on our awareness and rejection.

. of social stereotyping, it is sgmetimes difficult to translate qur awareness  «
into practical application. Sfereofypes are based. or assumpitions thatsrun
deep in"our culture—so- deép that they can slip by.unnoticed unless ‘our
awareness is continually sharpened and refined. Our very language present¥’
serious difficulties. For many of us, the strugglq,&’o mprehend fully today’s v
equality and libefation movements has besn p_ainf:&(or we must overcome
fundamental premises on which our own lives were built—many of the
premises we gleaned from the textbooks we used as children.

Accordingl)J, the Committee for Creating Positive Sexual and Racial Images
in Educati¢nal Materials in the School Division of Macmilian hd§ prepared
these guidelines to help authors, artists, and &ditors cope with problems
inherent in adapting to néwlyaraised consciousness. This booklet dees not
attempt to cover every possible situation that may arise concﬁming stereo-
types, nor can it substitute for your own common sense and human under-

+  standing 'Because social attitudes are constantly changing and’churning in, -

this age of growing awareness, the points outlined here remain opent to,,

coniinuing refinement e?nd fe-evaluation. We bcglie_ve,~ however, that the’

t s

following guidelines ab&uraiely'reﬂect our pubjishing philosophy. We fugther .

believe that they exBand ;{ather than _rgstri,é; your opp%rtu,nities to serve
‘the needs of our readers. &% P e

- . o
, .-

»
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" INTRODUCTION / 3
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What Is Sexism? Seéxism is anything that limits a person’s role {n life ac-
cording to gendér (other than actual reproduction). Usually it takes the form

" of assigning girls and women to subordinate passive roles, limiting their
_ participation in the areas most valued intellectually and economically in

our society,.and feinforcing dominant roles and activities outside the nome
for men‘and hoys. -~

" _What As-Racism?2 Racism is anything that assi ,mrpfzgplg an inferior or

limited role based on ethnic or national origin, Tace, religion, or skin color,
with the assumption that these characteristics are related to a person’s
capacities’ and behavior, The glorification of one race over others, or the
consistent omission o?}cert?i‘n races, is also racist. '

»

" Commission and Omission. Modern textbooks rarely offend groups of
people by direct statements. More often, the social judgment is implied,
making ¥ all the more damaging for its subtlety. Black children may get the
message that there is something wrong with them when ‘all’ the peopie in
their textbooks are white. Girls may be conditioned to feel instinctively
that the creed “all men are created equal” does not apply to them; children
may apéept society’s 'rejection of aged people when they show up only in
subordinate roles in their reading materials. of .

L3

What- About Other Objectionable Stereotypes? We must be sensiti¥e to
all text and art that generalizes about people on the basis of irrelevant
characteristics, such as physical appearance, monetary status, age, or special
abilities. Some objectionable examples are: dumb athletes, stupid beautiful
wpmen,"skinny intellectuals- wearihg glasses, fat social “misfits, old ladies
with twenty ‘cats, or emphasis on, fhe upper classes alone to port{ay the
“typical” lifestyle m a period in history. N
What About Différent Grade Levels” With varying degrees of s phistication,
the guidelines here presented will apply on every grade level.’In the lower
grades, we should concentrate on giving children the message that people
‘of both sexes and all races are important in our culture, with no one gréup
‘esteemed more than another, This is accomplished indirectly much of the
'y through our choice of stories, examples, and illustrations. “]ith this

. e .
v > 1 - i
Y
e \ . . .
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foundation, children will be prepared to deal #npre direcfly with social
issues in the higher grades. There, we will be examining matetial that is
sexist and racist-as in literature and history—along with material _that
confronts these issues in the light of today’s egalitarian standards

't

Sexual and racial balance must he mamtamed in eyegv item we nuhlmh

“

‘whether or not it is part of a series. ) K

“Accurate Porrrayal " Versus Ideal Situatzons Except in the social studies
field, we are more interested in emphgfizing what. canbe, rather than the
negatives that still exist. “Reality” litself is subject to slanted mterpret}atlons
The fact that black persons do not yet hold a proportionate share of execu-
tive positions should not prgx/‘ us from deplctmg a sizable numher of
blacks as executives. Reahstlca ¥y, persons from any group can sometlmes
be stupid, maRe mistakes, ask for help; but no one group of people, ‘should
have a corner on negative /f,bufps <

s

3

»*

y
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SEXISM: GENERAL CONTENT GUIDELINES

THE INVISIBLE WOMEN N

“Today s farmer is a very different person from the westward-moving

frontiersman whose fortunes you have followed across the continent.”
e

Wars have been fought, our continent has been settled, Lifestyles have been
transformed dramatically within decades, civilizations have been built, and -
cultures' have died. In textbook accounts of these events, where is the
woman? Was she not also a “westward-moving frontier person?’” Women
have existed as long as men, with all the endowments of the human species,
including intelligence, resourcefulness, and influence. Yet when women are
mentioned at all, it is as the "“other ane,” theY"‘opposite” of man—therefore
the sex that does not share in the significant ggles and achievements of
the human species. Existing textbooks say, in effect, that men made history
while women —or rather the mothers, sisters, daughters, and wives of men—
watched, helped out occasionally, and periodically changed their fashions
and hairstyles. The positive, activ¢ roles enacted by women throughdut
history should b; researched thoroughly and incorporated into classrooly
materials.

T
Western culture tends to emphasize values that are considered masculine -
such as physical courage, power, conquest, acquisition of propérty, and
production of goods, and textbooks tend to portray human events arising
from such values. Many women have participated actively in such events (as
leaders, scientists, athletes, etc.) and should be mentioned when possible in
textbooks. However, if our materials focus t60 heavily on those tradition-
ally-honored endeavors, the balance still tends to favor males. .

[

Another aspect of human development, one that is usually mimimized, 1s the
so-called “feminine™ aspect, including compassion, gefitleness, expressive-
ness, and conservation of life. Current public issues such as ecology, popula-
O control, hunger, disarmament, race relations, unemployment, and crime

~ R 14 %




SEXISM GENERAL CONTENT GUIDELINES‘/ 7
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?

are making people question just which areas of achievement are truly
valuable to society. It 1s becomng increasingly obvious that so‘called,
“feminine” values of emotion and behavior should be ‘ultivated in all
children, regardless of sex. and given the priority the) deserve in our class-
room materials. Neither sex has a monopoly on humanism. .

~ GUIDEPOST:

Women and girls must be made visible in our history and tﬁroughout
modern culture. Our books should reflect current trends in rethinking
our priorities and values—including the idea that the suppression “of
any group of people, such as women, threatens the well-being of the )
entire human species. .y

/

v

THE 51% MINORITY

More than one-half of the populatidh 1s female, yet a visitor from another
planet, after examining most texts and readers, might assume that males
outnumbef females by at least ten to one.

GUIDEPOST:
4
In selecting authors, illustrators, and the content of artwork, stories,
poetry, non-fiction accounts, and examples, remember that half of the
human population is female and should be represented appropriately
in our textbooks. -

4
e

WOMAN ON A PEDESTAL/MAN THE SURVIVOR ~°

“The Fair Sex". guardians of morality . . . peacedoving . . . above
material concerns . . . compassionate . . . nurturers .. : self-sacrificing

. modest .4 . pure . . . innocent . . . self-effacing..“Little girls don’t
fight.” “Little girls are sweet. " :

‘The Strong Sex”. the conque'rers. ..doers. .. builders. .. iogz'cal ..
- ERIC .

i B I 5 :
' > .
.
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3

tough . . . enterprising . . . reaIistic . compgtitive . . . selfgconfident

self-reliant . . . bold . thtle boys shouId fight theirown
battles.” “You can’t expect ImIe boys to be nice.” “Little boys are
adventurous.”

-

The romantic image of 1deal womanhood has been so overplayed that most
girls grow up believing they must attain it’ to be acceptable as women.
Binding young women with such demands can cripple them as severely as
did binding their feet in old China. If girls are to develop the abilities |
required for space-age survival, they must embrace “masculine™ virtues as
well, and it is unfortunate that those who do so have been chided for reject-
ing “lady-like” values associated with their own sex. Studies have shown
that many intelligent young women have been programmed to expenence.
severe anxiety over success, and unconsciously or even consciously are
inclined to sabotage themselves academically in_an attempt to appear
“feminine ” Our textbooks should provide role models enuouragmg girls to
develop the success-oriented attitudes needed by a moder world whose
women must prove every bit as self-reliant as its men.

Boys suffer, too, from iinreali‘Stic sex-stereotyped expectations. Programmed
to “‘masculine” ideals, they are pressured and ridiculed into rejecting -
“feminine” values. The virtues attributed to ideal women are not to be -
minimized for either sex, but deserve to be expanded beyond woman’s
“special domain.” Mature human beings of either sex are “strong enough

to be gentle” and our textbooks can encourage this by “de-sexing” desirable

human attributes. ‘- ) .- o~
i,

GUIDEPOST:

»

Deglot attribute specific traits or values to a sex. Seek out main char-
/t‘ers and figures in history who embody. a range of human potential.
fugged woodsman can care for an orphaned animal, a woman can

an important election and display love for her chddren a mild-
annered man can act bravely. Sy

)

ERIC 16 -
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~\
T)-IE “CHEERLEADER” SYNDROME A ' -

Girls watch boys build a treehouse, reward their big brothers with

smiles when they solve a mystery, a mother stands at the kitchen door,

wiping her hands on an apron while father rescues a treed cat; women
. urge their husbands on to greater achievements and allow males to take
- credit for 5heir ideas. ) ‘

These prevalent 1mages re:nforce the notion 'of woman as ‘passive onlooker,
giver-of-support, and non-achieyer. Such* images act as a straitjacket to
females and a painful hairshirt to males who suffer from constant pressure
to prove themselves. ’ K

,  GUIDEPOST:

Emphasis should be placed frequently on portrayals. of girls and women
participating actively and positively in exeiting, worthwhile pursuits,
while males should be permitted often to observe and lend support.

s

3

“MOTHER’S PLACE IS IN THE KITCHEN"

4
“The men caught the fish, their wives cooked them. ”

' “Judy helped her motter set the table.” . ¢
IS [y
, o When doingthe laundry, a housewife should use biodegradable deter-
%genfs. v . \

Even in hypothetical examples, the assumption is that only women do the
household cheres, and that is all they evef do: The stereotyped mother is
always 1n the kitchen, “unless she is sewing, making the beds, or shopping.
In real hife, more than 40% of "all married women now work outside thé
home. Fathers share 1n the shopping, cooking, cleaning up, and child care
Eighty percent of the women who work outside the home do so because
they or their families need the money, and because they have skills and
tgnmng needed in the working world. Therefore, we should not imply that

| ERIC :
: 17 .
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-

women’s employment is: supplemental (“She worked for_Lp«in money.”), .
amazing (*‘She actually ‘has her own business!”), unfortunate (“Her family
mugt have suffered.”), or, a special privilege (“Her husband allowed her to
l;vork. % On the other hand, the value of work within the home should not

e discounted (“My wife doesn’t work.” “I'm only’a housewife.” “He was,
stuck with the cooking.”). A recent study by the Chase Manhattan Bank |
estimates that services performed by the average housewife would amount to |
$8,285.68 in annual wages. Household tasks should not be singled out- for I
glorification when depicted as ““the woman’s role” (*Homemaking 1s the |
true vocation fer a womaa %) or degraded in relation to “real” (money- l
eamning) work, but such tasks can be recognized as an essential part of every- l
day lifé increasingly shared by both sexes. This position should be extended i
to dur portrayal of children’s activities, away from the stereotyped image
of girls helping their mothers with household chores. '

T8

GUIDEPOST: )

- Show some mothers as having outside erhmgyment. When at home,
show them participating in’ a vdriety of activities—reading the paper,
paying bills, building shelves. Show some boys and men sharing in

. domestic chores on a regular basis,

i

&

“FRAGILE WOMANHOGD” . .
“Mother said, ‘I can’t get Mike. I will .get Da_ddy. Daddy can go up the
tree. He will get Mike do»yn. M«

°  “Their guide from here on~was an amazing Shoshoni Indian woman,
Sacajawea . . . Promised her freedom as a reward for getting the party

\ through the Rockles, shedid just that, with a youngsbaby,strapped to
her back.” . - :

&

. It is a inyth that women are fragjle. In real lif';, some-:)v!Jmen frequently
\' climb ladders, carry heavy weights, perform réscue operations, split logs fg_r
i theyFreplace, drive cars and trucks, and otherwise belie the stereotype of
|

ERIC "

,‘ .
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*

female weakness. Also, despite popular images, women a;d girls are not

naturally reduced to quivers at the sight of bugs and snakesy or in need of

male protection in all challenging circumstances. Children .are sometlmes

weak and uncertain when learning a new skill or facing a difficult situation,
. but this should bear no relationship to their sex.

The passage about Sacajawea is a more subtle example of how the mytﬂff'
feminine fragility is reinforced. The book from which it was taken abounds
with stores of male guides, explorers and other rugged heroes who toted
many a heavy load. Sacajawea was the only person of this ilk described as
“amazing.” Why? The implication is that only a very unusual woman would
possess the courage and stamina to perform afeat commonplace for male
guides during that time in histo?'.

»

GUIDEPOST- X :;:

Show women and girls as strong, enterprising, cqqnpetent and coura-
geous ‘as often as you do males. Allow males to be eccasionally self-
doubting, in need of reassurance and support..

« “THE EMOTIONAL SEX”
“I'm scared,” said Susan, clutching her 'brother"s hand. She began to
sob uncontrollably. % -

“That Iove,stuff is for girls,” said Jerry to his friend as they left the
movie thea'ter.' . g

Once in a gren( whxle traditional textbooks show IitYe boys on the verge of
tears, but they nearly always manage to choke them back bravely. Girls in
such books on the other hand, usually surrender to their fears and dislikes,
to the point where they seldom take positive action. In this wiy, girls are
used as a kind of foil to hlghhght male achievements. Thus girls are pro-
grammed to feel that “feminine” emotional weakness is desirable because it -
helps males build their self-esteem and, in turn, will spur males to solve all \
'\: et problems. This attitude cripples males, too. they are learnmg con-

EKC ‘ : : - -
o o £ s ‘ ‘ 19 ) .




12 / GUIDELINES FOR TREATMENT OF THE SEXES ¢ ,

. .
tempt for females.and an exaggerated image of masculine strength impossible
to fulfill. They are being taught to be dishonest about their own feelings and
to deny their expression. Boys and girls are further learning to be less than '
whole human beings when we reinforce the notion that tender emotrons
such as love, symbathy, and. canng, are acceptable only for one sex. :

GUIDEPOST:

Boys as well as girls, women as well as men, should cry ‘or otherwise
respond emotionally when appropriate. They may also exfubxt self- |
control and emotional courage in trymg circumstances, especrally when ‘
mestramt enables them to act: posxtrVely ’

2 "

CAN WOMEN DO MEN'S WORK? ' -,
’ "Thats u man’s yob.” “Women aren 't aggressive enough to be execu-
tives. * “Women can’t make hard decisions, they are too soft.”’ '

All hypothetical examples of working people in a textbook are male,
except typists, teachers, and nurses. The girls play with dolls, the boys
build rockets, ride bicycles, form clubs, play sports, solve problems. .
v It is a fact that women have contributed significantly in male-dominated
" fields business and industry, education, politics, the sciences, sports, and ~
the arts Many have achjeved positions of leadership, and increasing numbers
of women are gaining public office. True the majority of women thus far
have fuhetioned in sfes often assigned to them by males. But it should be
noted that these roles 1nclude virtually every kind of labor know o males.
heavy farming, construction, fighting, hunting, analytic work d othpr '
' physically and mentally taxing jO}DS During. the Victorian Age, 'i.t Slutfd
males to confine women, at least’ those of the upper classes, to an orna-
mental role as swooning ladies. Dunng the World Wars women were needed
to filI men s jobs, and magically lost therr “natural dehcacy ”

] 1’1“?day, women represent a very substantial part of the fabor force. Well over
of Al American, women Betweer ages 18 and 64 now work outsrde the

. N v *
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home, and they are adivq’in'al;i,ﬁéjor in(iukgtries and professions. Our text- ¢
baoks should reflect these reafities in depicting adults at work ind childre
" at play. ) - S A ‘ ¢ Lt Z/a

e v K -y 2 ‘.- :‘
. - ; Yoy , . ! ' ¥
". oo s °F s 5 oa " ' B *
. . o N '( - A ’ . RS »
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GUIDEPOST: . —- -~ e e : ,
A PR EN # V£ S .

c . 4 Vit AT ‘- .w/‘;"; ' s Y » o,

Represent women,jn all pr‘ofessiéfﬁs;.'a 1d ﬁilases of” éﬁr_‘n‘ploydrii}ent‘;" .
cluding positions of le\ader‘ship. Show-ypung gitls at play that develops ~ *

. the necessary skills for eventual efnployjnent: vigorbus physical games,

< building, inventing, and problémisolving. . hE Wy e g Y
: N - < s Pl ’ ’ P T N - oS
. . . .o ) L Lo e A .
e e I T oy S T
o O P RTIERP LA SRR
ST TSN VLT DU
THE PERFECT FAMILY” .. . N DA
. N - - N S . Lt A [ cT .
- < e f Ay ..‘ 4', /:‘A‘é _N‘:‘ ”

Fithers”. . Mother ... Big Brother .« \ Little Sister ..~ Dgg .. Cat. S
Ho};fé,..Car Co o 'l/ e S .
l ", )‘ v :. ooy . ': . C ‘. !
Contrary to what many textbooks would have us,béliev‘e,”mapyr families do “
y /(6t follow t‘}}e above pattern,“an‘d children should, not*be" given the im- "
/ pression thaf such a family constellation is necessatily the ideal. Not only are
there ofvious vaNations such as older sisters, one clild, or c}}ild.refr aIl'6f one
sex, but a growing number of “acceptable” families have ogly one parent (of -+
either sex). Aldo, we should not omit singlé ‘adults; Who, if we were to judge :
from textboéks, simply do noyt_existf Nowadays sifigle adults of either sex

-

v can adopf childrep. It is, unrealistic and unfair to imply ‘th‘at‘all on‘ié%are/n; .

e
.’;ﬂ{-,-
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hames afe “broken” homes., : . ‘ . 7oatgr
PR N . N :?d" ) . ~ . , .

. o . 4 @, R o j» L8

< - N e ©t > - « 4

o e T . RSN
.7 'GUIDEPOST. . "= - s . Lo T
o Al N - - Y
S . ® ~ » - N ! . - &
. . \ J/ s PR

3

N S}‘_IOW ‘a. realistic variety of family clusters: children of only one sex in '
. ~# " some families, older sisters, one child, one parent, extended familie$,
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TAiKlNG DOWN T0 WOMEN . " 'k B A

ite the facy
that she was a weman she had a logicat mind.’* “1 u s7< my. gzrl to
s‘chedyle the.meeting.” _ A L.

. The Suffragettes wearing bloomers and b1g hats .swaggered past the
R thte House can’ymg placards in an attbmpt to .m/e the vate.’ -

Biatantly anti-female statements exxst in ma Ly tradmonal texxbooks As\
are m@lud,ed in more and more actlvlhes valuea by males, and as males}dis- ,

_ cover satisfactio® in so-called women’ s worlé it should not ‘e difficult to «
support and ‘encourage all human endeav;n:s by ‘both sexes. 'We must avoid
left-handed compliments, such as “Wd can run as fast as.a boy, and polite,

: mockmg afterthoughts such as “And, of c"ourse we cant forget to thank the
girls for the cookies they baked for the team.” In stbnés and descnptive
/}gxts, a patromzing tone towards wdmenr@nd -women s issues, such as suf-

) f‘rage and “the temperance movement is betrayed "by treating them as
*amusing sidelines” and by fogusing on such 1mages as the fashions and hznr- i
fstyles of thes eﬁous couragea*u& gmsaQefs S0, IR L . o

» o N . e ' . . ‘ AR

,} N ¢ / : P . n . . . 7 N /

GUIDE;’OST T BV AT
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W
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| Wheneve,r you n%ved to test a statemeny fo see if jt is pffenswe or patron-

) ‘ mr;g tg wome'h try substituting “he” jn place of “she.” Unflattéring -
N compansons between the sexes should be avejded, as well as generah-

) zatlons about dle abnhtles of e:ther sex.’

-a)

of five chzldren wl'@ wtll gz’v ;her re[wrt on the. IocaI educatzonal
systgé” h T /“: TR
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_ SEXISM: GENERAL CONTENT GUIDELINES /15

Women must Be treated as men are-as worthwhile individuals in their own |

night. Theyr achievements should not be qualified by their gender or marital

statusi You would not say, “Mr. Jones, husband of Mary Jones, and father
. of five children, will speak to y(\:»u" (unless he is speaking on his experiences

- as a father). Women who do not “belong” gither as a wife or a mother have
» traditionally. been ignored or maligned by pejorative phrases -such as “old
mad,” “spinster,” “lonely career woman.” Single persons of either sex are
all too often described as living a life without emotional ties to other human
beings and are treated with pity d*suspfcioh.—“ "{ -

cubEROST, . i e

I

P ;
. - - Jo. . ¥

&

.
”

Unlgss yiop are discussing experiences specially related 'to marriage‘and
children, it is usually,yore appropriaté to.deéscribe men and women

apartfrom nfarital status:. * C 4 ,
OMEN'S INFERIOR-STATUS>CULTURAL PERSPECTIVES

Lt - [~ Py ) s y . . .
. “The Wiges were not permitted to vote because the chairman felt
. 03 Lo ) . - N
. they would, -in effect, give their husbands a double yote for the same
. (44 eandl‘date. » . - oo ‘ .
N : “Colpnial women were not allowed to own property.”
é e . N o .

. MCortez received an Indian girl as a present.”’
? ™~ Lt . " . R

. .

. - . AN
_Statements such as the above that describe past sexism should be amplified
by an explanz;tidn of the customs, discriminations, anff economics involved
This' should include -ghe “histofical forces that created the inequality, the
changes occurring teday to @m%lioratq the situation, and the need for con-
tinued efforts to make equal opportunity a reality for women. When dis-
~ cussing male-dominated cultures, try to include specific statements abdut the

;Syppressio'n ef;\,womep and _déécr'ibe the contribution however submerged -

-"of women within the culture. Sexist statements and events might be included

in stortes and ‘quotations, but should be cited as examples of attitudes no
Y ns

- | accéptalil"éfih‘opr culture, v,
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16 / GUIDELINES FOR TREATMENT OF THE SEXES

- 3 ' N 3
GUIDEPOST: A . . 5,
&4 . .
Sexist behavmr and customs must not bé accepted as “givens” but mist . -
* be explained in the context of the cylture and point in history. These =
explanations shouid appear in the studeni's materiais, aithough they.
gi\t be further amplified in the teacher’s editions.

‘

1

-
\
[re

“EVERYONE IS AN AUTHORITY ON WOMEN”—E?(CEPT WOMEN

»

“Men of science say that women . o

“Women can, of course, be educated, but their minds are not adapteal
to the higher sciences, phllosophy, or certain of the arts.”
) . - Hegel

-~ .

) Male scientists hold forth on hormonal dlfferences male p0ets extol
woman’s “eternal nature,” male philosophers set forth woman's “*proper
domain,” male psychlatnsts describe ‘“‘healthy feminine attitudes.” Rarely
are women quoted as authorities on their own sepyeven more rarely are
women credited with knowledge unrelated to thefr sex. Women in history
and current events must voice their own edfcerns in our textbooks. Women
wrote volurmes .during the suffrage movement—not only on the vote, but also
on broad itical issues concemmg wemen-and these should be quoted,
Also available are a wide range of materials created by women writers,
artists, historians, musiciaps, phileSophers, and femm1st thinkers. Women
have spoken, and should be heard, in all areas of human concern.

‘-k
P

- GUIDEPOST:

Make a serious, continuing effort to havé'women speak for themselves.
Repregnt women in materials reflecting human progress and crea-

v

24 .
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-

“WOMEN AS A SPECIAL PROBLEM"~TOKENISM

A social studies book is written from the usual male point of view,
but a paragraph describes Women'’s Liberation in the 1970’s.

The subject of women’s rights appears only at the point in history
when it becamea problem.for men., :

A booksdescribes two elections. one for mayor, with all male candi;
dates, ‘one for a classroom representative to plan a party, with a female
victor. " ° .

To avoid tokenism, we should incorporate women into the mainstream of
history and modern culture, not merely add them as afterthoughts. Issues
. concerning women should be discussed from the pgrspective_of women, not
merely 1n relation to the male estabiniuuent. The struggle for suffrage began
ﬁf‘ty years before womqn‘won the vote and raised significant questiorrs about
women's status in society that extended far bey’ond the question of voting.
This fact should be gmp asized. We should be especially careful to avoid
., juxtaposing significant male events (the "election of a male mayor) with
relatively trivial examples invuiving females (planning a party). Equal treat-
ment in clacsroom matcrials is not a “numbers game’’; it should involve
above all else an even-handedness in terms of substance and importance.
GUIDEPOST: - .
Depict women in all walks of life, making them an integral part of our
history, current events, ?nd everyday activities. .

- -

v
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SEXISM-—LANGUA(/EE USAGE GU!DELINES

LANGUAGE ALSO REFLECTS SEX BIAS '

The English language makes it extremely difficult to use phrases that are
both grammatically acceptable and non-sexist. However, certain solutions
have already gained acceptance, and new ones will be devised as our society
becomes more sensitive . the need for viewing women as equals with men.
Some recommended words and phrases may sqund awkward, at first, but
remember that female readers will no longer wonder if they are subtly

exclwded from mest human endeavors.

v
.
+ -

“Man:” The " sipposedly

generic use of this word .

implies that all of culture
and civilization is the
province of the male sex.

- P T
\ .

1

Pronouns: The use of
“the masculine pronoun
for hypothetical ‘examples

.o ~~§" ‘emales, whether or

.

TRY TO AVOID

man, mankind
men (unless the group is
specified as all-male)

- ;“'
The-Rise ofv' Ma#.
L B

Great Men in History.
%y [/l ¢

man’s achievements

R

-
BT

Crq-Magnon man

The prairie farmer ;was
concerned about the price
of hiswheat.

.

| A%

. SUGGESTED

ALTERNATIVES T
human, human beings, per-
son(s), people, individuals,
humanity, men and wom-
en, women and men, fig-
ures, personalitjes

The Rise of Civilization
The Rise of Cuitures

.The Rise of Huritanity

Creat Figures in History

People Who Made History -

humarn achievements

Cro-Magnons, Cro-Magnén
people

Prairie farmers were cdn-
cerned about the price of
wheat.

+
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“S4RY TO AVOID

not this 15 mntended. The
converse is jrue when
feminine pronouns are
sed to describe activity
assumed to be female.

~
7

‘Animals should be “it”
unless the sex is speci-
fied.

“The Average Man.” Hy-
pothetical and illustrative
examples should include
both sexes unless a group
has been specifically de-
fined as comprising only
one sex.

Ey

Each citizen must pay his
taxes. .

.
The conscientious house-
keeper dusts her furniture
at least once a week.

A good nurse cares about
her patients’ feelings.

Thq horse shook his mane.

The cat™ washed herself.

The average working man
saw his paycheck eaten up
by inflation.

A typical miner spent
—% of his lif/e under-
ground. .

The man on the street

If a man can drive 360
miles in 6 hours, then . . .

27

‘ pay taxes.

their patients’ feelings.

SUGGESTED
ALTERNATIVES

All citizens, must pay
taxe¥ Every citizen must

The conscientious house-
keeper dusts the furniture
at least once a week.

Good nurses care about

The colt (stailion, gelding)
shook his mane.
The horse shook its mane

The mother cat washed |
herself.
The cat washed itself.

The average worker's pay-
check was eaten up by
inflation. -

-

Only males were Rjired to

work in the mines. A typi-

cal miner spent__. % of his

life underground. ]
|
|
|
|
|

The average person

If a person can drive . .

(or have a balance: “If 2
woman can drive ... and |
on the same page If Lp—
man can buy six ges’
for 79¢, then . ..”)-

Y
J
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-

Strong Men/Feeble Wom-
en* Do not glorify male
exploits while ignoring
those of females, or juxta-
pose trivial events about
women with momentous
male achievements.

Women as Baggage: Be
careful to avoid langua

that submerges a woman's
identity with that of her
husband, father, or son,
that wom-

~ Mrhbs.n Jones

TRY TO AVOID

Daring fronuersmen fought
their way ever westward,
encouraged by their pa-
tient wives,

Abigail Adams was

ential in the sofal life

of the capital during her
husband’s presidency.

The American colonists
“brought their wives and
children to the New World.

Women were given the
vote after the First World
" War,

George Smith married t.he

daugnter of John Jonesaa
rich banker.

Man apd wife

»

SUGGESTED -
ALTERNATIVES

~.
Daring men and women
fought agamnst all obsta-
cles as they pushed our
country’s frontier ever
westward.

Abigail Adams was a
colorful writer; today her

‘writings are studied with

admiration by those seek-

ing an understanding of
the early days of the -

United States of America.

A:n:ér?mn colonist far;xhes
came to the New World.

Women won the vote after
the First World War.

George Smith, son of a
factory worker, married
Brenda Jones, daughter of
a rich banker

/
Husband and wife ‘

Susan Jones, Ms. Susan
Jones, or Mrs. Susan Jones.‘
The trend today is to use
whichever title (Ms., Miss
or Mrs.) a woman prefers
and to use Ms. or mo
title when the preference
is unknown. This custom




Women as Baggage:
(continued)

<T ‘-.

Lady Poets and Women
Athletes: Sex differentia-
tion is rarely tmportant in
the context of a person’s
+ work unless you are dis

" cugsing sex discrimination,
?( unless a specific situa-
Aion in the text makes the
person’s sex relevant.

~

) Sex-Neutral Terms: We
-+ must strive to revise terms
using “man‘:_;xciusively.
Such revisions are usually
easier than you might ex-

ct -

TRY 10 AVOD.  (—,
o~

R NEX IS
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“SUGGESTED. ~
ALTERN{\TIVI:ZS '
s is_still -in i
. we do feel that textbooks

+* ., -for young people should
* “not_ identify women by

| __—thieir masital status or their

e v, husband’s name alone.

s

John Jones took his wife
to Califorhia to look for®
2 new house. -

John and Susan Jones
went to Californiza to look
:-for a new housg.

. . —

£

sculptor M

o ¢

sculptress - e .
lady or female dogtor,  doctor, scientist, athlete

scientist, athlete *

suffragette - . suffragist
» 4 , .
co-ed .. studerit
’ .t - // ¢
male nurse  ~ . nusse

.
N . r's

. " /
¢ working man / the worker -
. et

bysincssman' ¢ p business person, <" entre-
o,
. . preneur, manager, Specu-

o lator, investor, ‘ .group
’ . leader, trader, business
- leader

1

. .
one-mar band | ot
one-man show

“man” okay if it is a
man; if a woman, say

“one-woman show”’; if not
,*; specified, say “one-person’

show, solo performance,

orindividual exhibit.”

t 14

\
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o~

“TRY TO AVOID

£
Sex-Neutral Terms: salesman
{continued)
v
, insurance man
T o “"
‘repairman,
. [ - f
lineman
. e . postman, mailman-
fireman
' showman
., >, spckesman
» - 1
~ . - RN chairman
\ - * T
. manpower \

. L
B forefathers -

-

, . brotherhood **'

e . . middleman

SUGGESTED .
ALTERNATIVES "
salesperson, seller, sales

representative d
insurance agent

repairer, technician

line installer

mail carrier

fire ﬁghter .

pe}'fahnsr

representative, spokesper-
son

“man” okay if it is a man;
if a woman, say ‘‘chair-

. womar,” otherwise if not

specified, use ‘*‘¢hairper-
son; moderator, leader,
group leader, or chair.”’

human energy

prgcursors,
pgunders

ancestors,

amity, unity, community

go-between,  wholesalers,
importer, agent »

photographi
erator,

I’ _op-
era techni
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; SUGGESTED
. TRY TO AVOID ALTERNATIVES
L 2 /
Sex-Neutral Terms" manmade manufactured, simulated,
(continued) ) i synthetic, hand-built,
y o __ handmade, machinemade
wle— ¢ ’
;é’-foreman' supervisor
v

Sexist " Phrases. The following common statements, and phrases “are $exist
and should not appear in our books: .

* Girls (when referring to females over the He was as weak as a girl
age of exgﬁteen . If you're uncomfort- “ o, -
able mlimg someone in her early 20’s a Girls are sugar and spice and B
“woman,” try.the term “youngwoman.”)  everything nice

Sissy t - That was a manly act of courage

_ Filly (unless you are” He tookit likeaman .

talking about a-female horsé) iR - .-

_ _ * Separate the men from the boys *
Tomboy - (unless it is an all-male situation) _
. ~N

You're as smart asa , Man the sailboat

man, as strong asaman . -
. - - - Henpecked husband g

Women can’t . . . (unless you are . R

referring to the male part of ‘. Balland-chain (referring toa wife) . .

the sex act or growing beards) : . R

. Girlscan’t. . .. . :  He acted like o

NOTE. The term “lady (except when referring to ‘the British title) is becomigg
mcreasmgly distasteful to modern womeri because it connotes stereotyped “lady-

—-

like" hehavior, Therefore, we recommend using “woman” and “women” instead

1
- of “lady” and “ladies.”
 ERIC 31 - :
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¢
.

Exceptions- Certain " wards ;:annot at this time be changed to sex-neytral

Weezmse the words have tegal meaning. They include: -

e

testatrix (female); testator (male)
executrix (female); executor (male)

\

PR
S .
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AVOIDING SEX STEREOTYPES IN ART

Because of their powerful impact on children, visual images’provide one of
our sirongest opportunities to present an unbiased view of people ine our -
text materials. In addition to the points made earlier and the examples that  *
follow, the’se major guidey should be kept in ming:

.~

. Maintain a 50-50 balance between the sexes—numerically and it terms of
the significance and prominence of the activity illustrated. This balance
should occur in individual texts as well as over an entire series, and in each
type of illustration. For example, balance,is not achieved by having photos
that are predominately male in the same book with line drawings that ar
predémina}ely female: Art for every cover must be balanced.

-
.« *

TMustration style should-bear 'no relationship to gender Artist:‘tznd to
portray girls in pastel tones, soft lines, fuzzy definitions, and flo em-
bellishments. Rough art approved for its treatment of girls may be
*  unacceptable in fjnal form by the addition of makeup, ribbons, bows, lace
. othgr frills, and”softness. Mood contrasts in illustration are, of course,
-acceptable, but should reflect the feeling of the story, not sex differences.
Just as,many drawings of girls as of boys should employ bold lines, strong
calorg and other suggestions of certainty and strength, '
{llustrations should include all physical types and occasional evidence of
physical handicaps, avoiding stereotyped associations with these images.
People should be thin, fat, “averagé,” tall, short, etc., some wearing glasses,
an occasional hearing aid, crutches, in a wheelchair, using deaf sigfi Aanguage.
Stereotypes include ugly villains, handsome heroes, skinny gefliuses wearing
glasses, which, while niot always objectionable, do not portray people realisti-
cally when ‘used ofteh. ‘

-
“ -

“The Manufacturifig Department has the obligation "of irisisting that their
suppliérs meedthe standards set forth in these Guidelines.
The dljawingS/ahd photographs in our tegtsjmust reflect the changes in
O toria! confent as described iy the foregoMg guidelines. Remember that
EMCre than hAIf of our audiencg is female.” 33 : ’ -~
¥
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26 / GUIDBLINES FO
v ’ "‘
* STEREOTYPED
, IMAGES

'I}Iéther’s Role: Don’t al-
ways show mothers doing
housework, cooking, and
shopping. Reflect the fact
that many mothers are
involved in work outside
the home and do “non-

- role” tasks at home, such’

as writing, building, and
tending thedgwn.

o .

f"‘

o

«

//Mothers and other females

always wearing aprons

Mother sewing while Dad
reads

A

Mother bringing sand-
wiches to Dad as he fixes
the roof {

Mother running vacuum
cleaner, working at stove,
doing wash, carrying food

Mother seeing Father off
towork - °

Father always driving car
on family outings

Only the father taking
childrenr” on fun,. adven-
tugols outings

fort, sympatyy, hugs,

Only the mol.&e{- gmng
s, hqt “milk Vat bed-

tim

Only the mother;:loin‘g the

shopgjng
- 34

‘SUGGESTED

e

-

ALTERNA‘I’IVES .

e

Males and/d; females in

_aprons when appropnate

to'the story

Mother working' at her
desk while Dad reads or

_ clears the dining room

»

table D

Mother fixing the roof,
building a cabinet -

Father doing household
chores independently of,
or with, Mother

Mother leaving for work
carrying briefcase, port-
folio, or tools

Mother driving the car
much of the time

Mpther, or both parents,
taking children to circus;
on camping trips, boating,
to sporting events, etc.

Father being demonstra-
Eve and supportivs, tend-
g sick chxld bandagmg

_ hurt knee, etc.”

Fnther shoppmg mueh 0
the time "



8

N

o STEREOTYPED ~ = -
) 2 *IMAGES
" Mother's Role? Mother showing shock,’
- {continued) - horror, fear, exclaiming
4

Father expressionless or
relaxed-looking in trying
, circumstances

Passive Gestures and Ex- .
pressions. The cheerleader
syndrome creeps into illus-
trations when girls are
shown in, restriétive roles
or outside the action.

. - p

Females backing off from

males pfaced more forward
(girl recoiling from snake,
boy peering down curi-
« , ouslyat 't)
Boys pl mg ball, gn'ls
watchm

I .
Femalcs wijnging  their
hands, ﬂuttenng, covering
their faces, mouths, using
wardmg—off ~gestures, off-
! balance poses, and shrink-
ing-back motions, hunched
shoulders, lowered head,
downcast eyes, lookmg as
if Ahey are saying “Oh!”

.
- *

vFemales usmg coy, fﬂma-
" tous gesturés: tilted heads, "
little shrugs, playing w1th
hair, fingering dress ",
85

kY
v

A

-

v

+

s N

SUGGESTED +
ALTERNATIVES -

k]

Father and mothe’rqshow-
ing  unguarded facial
expressions when\ appro-

priate to the story N

the center of action, with |

Sometimes showing: the

AVOIDING SEX STEREOTYPES IN ART / 27 .

mother -mofe composed

Both sexes participating,

. the

with males sometimies in
background  (both

" sexes close to the snake,

with perhaps a girl reach-
ing towards it)

B'oth; sexes ‘pl'aying bally
sometimes boys watching
a girls’ team play

. Both sexes using strong,

. quently

-

.

positive gestures express-
.mg conﬁgence and readi-
‘ness to . act; arms fre-
outstretched,
open, ready to explore,
receive, ‘and react. When
required for ‘story line,
either sex andfor both
may express doubt, fear,
‘imbalance—but not only
the females ’

Females,” like  males,
should usually be direct in

pose and®manner. (Either .

sex appears somewhat ¢oy

.when feeling .guilty .or

askmg a favor.)

4

e

'

RO
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STEREOTYPED
IMAGES

-~
“

Passive Gestutes and Ex-  Females usually sitfing
pressions: o
(continued)

> ) - 3 "
Pink Bows and Pinafores:  Girls playing in dresses or
Identifying girls by their  always wearing ‘them to
clothing is a lazy way of  scheol vl
~differentiating the sexes T
and is inaccurate. Dress -
has long been used to . '

‘reinforce sex bias. In many o

instances, sex differentia- T ..
tion is simply not im- |

portant.

Girls wearing “cufe” frills,

[ : - too’many ribbons, jewelry
| T

N
L4
.
.
<L SR
« T
AR
.
.
~

i )

. ¥ Females preoccupied with
A * - own appearance more than
males are; mother at van-
ity table; gitls only playing
dressaip, buying clothes

. SUGGESTED - .

ALTERNATIV ES

Most children are active
and rarely sit unless forced
to; both sexes should be
equally active

N

Girls should be. shown 5

weanng appropriate pldy
clothmg jeans, shorts,
slacks, sport shirts, T-,
shirts; school clothinhg neat
but not always dresses
{most schools now allow
girls to wear pants)

Show heai;thy,‘ active,

. children—not ornaments— .

likely to sport dirt

" splotches and have their’

ponytails fastened with
rubber bands. Girls "and
boys ‘can both appear
dressed up in party sntua-

thIlS. \
.

Both sexes can have mod- .

_erate concern ‘for appear-
« ance, preén in- front of

mirror; fathers now use

- blow-driers and hair sprays.

Teenage  boys * cultivate

beards; both sexes occa-

sionally buy clothes "and

try on adult clothing for °
fun. -




( ’ -
Pink Bows and Pinafores.
(continued)

A

. Indoors Wzth Hey. DoIIs

e

Avoid the. environments
and standard props used

.'to separate- the' activities

'ofthesexes LT

»
L]

-4
~

Women in History._Search

+ for photos and\ Hlustra-
tiofise: that{ show females
taking thel ad

" STEREOTYPED

" when boys are not

— -
»

&

Y

—

—

IMAGES .

Pink for girl babies, blue
for boys

Mother always in dresses
-~

)

e
-
L4

Girls sllrrouridcd by dolls,
Qaby arriages, Kkitchen
equipmept .

“

3

Girls mostly indoors or

hovering near doorways,

sheltered from the gle-
ments, carrying umbrellas

a -
. .

Pioneer women always

cooking, sweeping, spin-

ning wool, rocking babies
L}

[

Plonecr woman riding in_,

" covered wagon as husband
walks :

T8

f Y

>

AVOIDING SEX STEREOTYPES IN ART /29

SUGGESTED
ALTERNATIVES
Avoid these colors, or use

" both together in nurserics,
on cribs, baby’ camages
_ clothing, etc.

Show mothers in slacks,
work clothes, wearing
dresses and pantsuits. to
work and social events.

-

Girls and boys amid varied
objects. "basement work-
room, tools, chemistry
sets, nature collections,
books, fishing.rods, musi- -
cal instruments—and”dolls
Both_-sexes indgors and
out; at play mg;'? prefer
to be out. Include girls in
scenes of exploring*a new
neighborhood,  peeking
“into boats in a harbor,
pléying in the rain, in a
snowball fight, getting
dirty **

Chopping wood, using a

plough; carrying bundles |
_of «hasl, using firearms,
helping "build- ¥ - cabin,

handlmg farge animals

"-b

Both walkmg~ or both

,rlal{@g, or one walkmg; o

-

while’ the¥ bothcr

drives’
BEERL -

7

&~ >
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Women in History:
(continued).

4

Modern Women: Again,

search for action pictures,
depict the wide range of

careers held by women

and active roles in leisute-

* time activities.

STEREOTYPED -

-IMAGES N

Lady of the manor dein’g
needlepoint,

Women selling cakes at a
fair

-

Women as passengers on a

sailboat; women * sipping
hot chocolate in a ski
lodge

Women always depicted in

sex-typed jobs: nusses, ele- ,

mentary-sthool teachers,
clerks, secretfr’iés, tellers,

libfsrians

.

' 4 \

“signing papegs

* in a ski race

.

SUGGESTED
ALTERNATIVES

1

_ Titled lady giding horse-

back on estate cheeking up
on ~crops, issuing orders,

’

Women displaying their
artwork or prize animals
at a fair

Women hoisting the sails
on a boat, participating

Depict women as doctors,

professors, managers, sit- -

ting in private office with

a window, and carpet;
women police officers,
sports figures, construc-

tion workers. Show some
men in the lower-paid
]obs including nursing,
office clerks, waiting on
tables in coffee shops.
Show, men as’elementary
school teachers.

>

What ;;JBNMeaI -life e\’ents where w?‘men really were in a passive role? Hxs—
tory is replete with mstances where. women were treated as second- class
citizens; current events, too, reflect this lmgenng bias. We want to depict
these facts clearly in our illustrations. Here is where’ captions are vital, -for
they should . point out the injustice behind the condition being 111ustra§cd
\ Fxrimnle Picture of men lined up to vgte “The nght to partlcxpate in the

© 38

-
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AV(?IDING SEs( STEREOTYPES IN ART/ 31

N - @ .

L . .
| electoral process was restl;y;ted' !o men untd the success of the, women's
suffr e mo%ment in 1920.7 .o -
‘n v
; i . . ,
Whenever -possible, captions can be ‘lﬁad o “emphasize the strengths of

wopmen: P
. .

H

’

Example: two photos, one of a woman alighting from a stagecoach;
the other, a foxhunt. '
: . . o ' .
Poor caption. “This guest will probably rf'{:ed a long visit to rest, after
* an uncomfortable ride. Perhaps she will watch the sport above.”
Better capnun “This guest is amvmg‘by stagecoach the main form of
transportation in colonal tlmes During her Vidit she may take part in
the sport above.”

-

-




GUIDELINES FOR TREATMENT
OF RACES AND MINORITIES ~

CONTENT GUIDELINES FOR SPECIFIC GROUPS
S AVOIDING RACIAL AND MINORITY

. GENERAL CONTENT GUIDELINES
‘ - STEREOTYPES IN ART ‘

)]

A Note: Abbut the Concept of “Race”. The concept of racial groups is -
dying. Anthropologists formerly classified hunfan beings by three races: |
¢aucasian, mongolmd and negroid, but these terms are no longer considered

. scientific and should be avoided in our materials. The terms “racism,” “race

, conflict,” and “racial identity” are in use because they acknowledge the
continuing struggle of people to overcome bias that lingers as the result of
past emphasis on physical @ffpxensas among groups of peoble.

|

« * |
. . . . |

|

\

|

/
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“If children are to be prepared to cope with the realities of a pluralistic
society, they must be able to free themselves from any conscious or
unconscious racism which has been a legacy of this country since its .
beginnir?%. Children need to understand and come to grips with the
histqry and experience of Black people and all other Americans who are
a vital part of the life of this country .. .. For the minority child, it is
crucial that text materials reflect his or her reality as well as offer
significant options for his or her future.”

" from Starting outcl{:'jght, edited by Bettye I. Latimer,
ildfen’s Literature Review Board,
\Wisconsin Departmgnt of Public Instruction

¢

GENERAL CONTENT GUIDELINES

“WHITE MAN’'S BURDENY—PATERNALISM
- \’

“By the passage of Yhe Fifteenth Amendment, blacks were given the
vote.” ‘

A story about a Zultk girl who loses money on an errand is solved by
a white. tourist giving (r? girl money for singing and dancing.

Racial paternalism assumes'the position of “Great Whité Father” and'}zﬂcs
down to minority people. This attitude is revealed when we glorify white
heroes and their magnanimous acts for the “less fortunate,” when we over-
develop white characters in stories at the expense of minority characters,
when we show minority people being patronized by whites or rewarded for
stereotyped behavior (for example, singing and dancing), or when we use
expressions of astonishment to describe achievements that are taken for
granted in a white person. Racial paternalism has the effect of grouping
minority persons in the stereotypes of “dependent,” “needing favors,” and
“childlike ” By contrast, white persons are depicted as inherently self-
sufficient or generous when recognizing freedoms they had no moral nght
to curtail in the first place. .

/ . ’
.

[
o
.




GENERAL CONTENT GUIDELINES / 3§

A usefyl device for developing sensitivity to patronizing, offensive attitudes
is to imagine that you are a minority child reading the materials, and to
substitute the word “white” where you say ‘“‘black,” “American Indian,”
or whatever group you are talking about.

It 1s most important that we thoroughly research the achievements of
munority leaders and organized minority” action groups and bring them to
Ight mn our textbooks. Whenever achievements in art, science, or any other
field are presented, the contributions of minority groups, and particularly
the :dentification of specific minority persons, should be included and
discussed. If biographues are included in the mategial, biographies of mmonty
persons should be presented.

GUIDEPOST: \ L

Include minority figures who created their own opportunities, solu-
tions, and achievements and helped others. Treat minority heroes in
depth, not in passing mention. Use minority persons as central, three-
dunensxonal characters in stories and examples sometimes with white
“sidekic

“EVERYTHING IS NICE"—ROMANTICISM .

Sentimental picture of black “mammy " with white child.
A picture showing a white woman giving a slave some teacakes.

Story -of a black child maléing a trouble-free adjustment to an all-white
school, a migrant family that lives together in perfect, loving harmony,
without mentioning the intolerable conditions under which they live

This avoidance technique tends to glorify unjust siéuaﬁ{ns and ignore
realities. Slavery and poverty are idealized, brutality unmentioned; an;l}‘
children are cheated of the opportunity to deal with the realities of minorit
history and present-day difficulties. To, be realistic, we need not emphasiz
only the negative aspects of a situation, but they should not be played down
to the point of extinction. Children need to know what really happened

EKC | 42
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36 / GUIDELINES FOR TREATMENT OF RACES AND MINORITIES

GUIDEPOST:

Use material that honestly conveys the exploitation of people in institu-
tions such as slavery and the real hardships unposed on people under
such systems.

o

“WE MEANT WELL"—AVOIDING RESPONSIBILITY

“It was cold in the North. It was too cold to grow cottox. So people
in the North did not own slaves. They did not need them.” o

The Cherokee “Trail of Tears” is described in terms of the white
settlers’ “need” for land and thé reservation land provided for the
" Indians. . L

1

Related to paternalism and romanticism, this attitude denies the conditions .

under which minority persons havé lived, and sidesteps the issue of white>

* participation in creating those conditions. Slavery and migrant and fagtory

N

*labor exploitation are too often presented as benign, )ustiﬁed by economic
imperatives and oversxmphﬁed explanations. A similar approach is fraquently
used to justify our harsh treatment of the American Indians by stress‘mg the

“need” for more land and the pioneers’ courage in “defending themselves
against “wild savages ” There is a reluctance to identify bigots anc?//blgotry,
and to show the extreme measures by which some white Amenc‘éns made
life miserable for some minority people. This becomes apparent 1n books

that describe slavery as unfortunate on one page, and on the next state that

“Plantation owners were the important men in the southern colontes,” thus-
tending to'glorify the white point of view and Justlfy slavery.

&

GUIDEPOST:

Define all the people you are talking about when discussing racial

issues, and include the point of view of the minority group, not just
the white perspective. If white people did the exploiting, say so, and
never assume that “everybody else” is white. Describe what happened

" @ ithout,evasions or distortions.
Q<

EKC | 43
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“WHAT ARE THEY SO URSET ABOUT?" - DENIAL OR TACIT ACCEPT-
ANCE OF PREJUDICE * .
A Puertny Rican girl is ridiculed fur her difficulty ‘i;n speaking English,
but the other children are.ngver chastised. for their teasing behavior.

A black buy is purtrayed as terrified when éntering an all- white school,

but the story neier justifies his fear b ) explaining his earlzer e.xperzences‘
with racial dzscrzmmatzon . ’ (c |
By the omission of cerfain facts, prejudice can be oversimplified or ignored, }
giving the impression that prejudice based on color or status is an acceptable \
way of behaving. Inadequate explanatlons of prejudice fail to clanf'y the ;
irrational but real defense mechanisms that accompany, prejudice. Thus, the
black boy, shown in a school situation where he is being treated well by
white people, looks foolish for his fears. Also, white writers tend to develop
stories from the point of view of white characters and their families, while
failing to portray similar dimensions in the lives of the minority Characters.
No story describing minority people struggling against racial bias should,
gloss over white responsibility or in any other way place blame on the
victims. . |

GUIDEPOST:

L]

\
Never treat prejudice as a given..If a “Whites Only” sign is over a store
entrance, it should be explained, not accepted without comment. Nor ]
should negative emotions in a minority person be ascribed without
. explanation. Minority characters should be developed in depth, as j
three-dimensional people - |

|

“THEY. COULD MAKE IT IF THEY TRIED”

A story about a Mexican girl who gains acceptance in a school by
being unfailingly cheerﬁxl friendly, and helpful.

o A black man achze»es recognition equal to that of his white peers
E KC because he breaks all the sales records in the company.

. L 4 f
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L3

This “bootstrap” attitude maintains that success is guaranteed if one is prop-
erly motivated, strives for an educatxon and perseveres, for exa.mple by.

(a) proving oneself to th by being better, working harder, and
cooperating

(b) ignoring insults and wearing the mantle of interminable forgiveness

(c) repressing anger and restraining any show of emotion

(@) being clean and neat

R,

-

These virtues may be worthy in themselves. But emphasis on them alone
overiooks. the fact that minority persons have had to contend with the
irritations and injustices of oppressive laws and attitudes that were in some
cases instituted specifically to guarantee their failure. Minority persons
should be depicted as employing virtues that allow for self-realization—but
not for the purposes of placating, appeasing, over-compensating, or apolo-
gizing. To admonish minority children, however subtly, to correct their life
problems by exercising unfailing virtue is cruel and unrealistic.

GUIDEPOST:

Depict minority people as having the full range of human emotions and
behavior, including anger, making mistakes, being unreasonable, and
finding for themselves attributes that lead to self-esteem and success.
But when you depict minority hostility and anger, do indicate the
reasons that provoked it. \ '

“IF :I'HEY'RE NOT WHITE THEY'RE DISADVANTAGED"—ASSUMP-
. T!ON OF INFERIOR BACKGROUND
.’T;Izese tests are designed to measure the abilities of the cuIturqlly
disadvantaged child, They were field-tested with 500 black and Spanish-
speaking children. .\ . ”

orals other than those of the white middleclass
y imply lack of adyantag;, nor do such dif-

4% _ j

Culture ideals, goals,
**** y do not automi

it




. priately equated with socio-economic background.

Pl

j GENERAL CONTENT GUIDELINES / 39

[

ferences imply inferiority. If disadvantage is discussed, as in a teacher’s
manual, then it should be clearly related to specific learning situations (for
example, a Spanish-speaking child in an Englishspeaking classroom). Such
disadvantages are not symonymous with ethnic origin but are rmore appro-

Y

GUIDEPOST: ‘ .

Rather than use the/‘phrases “culturally disadvantaged™ or “culturally
deprived,” describe the specific difference in background directly in
relation to defined areas of achievement. White establishment values
should not stand as universal givens. Do not associate learning patterns
and abilities with ethnic groups. If deprivations are mentioned, relate
them to social or physical conditions rather than to race or ethnic
origin.

.

“ALL-AMERICAN WAY OF LIFE"—OMISSION OF MINORITY CUL-

"TURE

Football, baseball, Christmas, Thanksgiving, etc.

Too often textbooks portray only the commercialized version of ‘“‘typical”

American life. This applies particularly to Christmas, which is not basically
the secular holiday it is sometimes made out to be, and to New Year’s,
which is celebrated at different times of year by different ethnic groups.
Our materials should contain a diversity of symbols that all children in
America can relate to. Every child shguld be able to recognize something
of his or her own life in our books, with the clear message that lifestyles
and customs that are different from one's own are equally valid. Thus, urban
settings should include newspapers and signs printed in other languages,
especially Spanish, Chinese, Yiddish, and Hebrew, as well as German,
French, Hungarian, Polish, and Italian. Occasionally, stories should include

sporting events unique to minority groups (for example, playing bocce),

holiday and other special events (for examples, a Bar Mitzvah, the Puerto
&i~an Day Parade and observance of Martin Luther King Day or Kwanza).

EKC _ g
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.
GUIDEPOST: ’
Backgrounds, settings, d occasionally, central therges should portray
cultural diversity, diffedent customs and events m:s'que to Ametica’s
many ethnic groups. . «< .
“ROOT CULTURES“-DESCRIPTIONS AND STORIES ABOUT COUN-
TRIES OF ORIGIN ) .
. " An African folk tale - . o 1 ol
’ A Mexican short story ’ o
The Story of Confucius -

Such stories and descriptive sections are vital fo our materials and should
be included, prov1d1ng they are authentic and positive in’tone. However,
materials about onglnil countries from which American minorities came °
do not substitute for an abundance of materials about these persons in
relation to this country’s development and current life. -

GUIDEPOST: A
By all means use materials originating in other countries, especnally \
those that show the cultural roots of America’s minority persons.

But the guidelines presented in this booklet are directed especially
at the role of these persons in America’s own past present, and future
development. e

“ONE OR TWO _CAN"Ii HURT"—ASSIMILATION AND TOKENISM
One black face in a sea of white faces. . . . One family in a neighbor-
hood is Asian, the rest white. ‘ 4

—_ 5

Token integration reinforces the idea that other races can be tolerated in

EKC:umbers and that their presence is acceptable so long as they are

== .. 47 '
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assimilated and submerged mto the masSe§ However, a look around almost
any neighborhood will show that one black or brown’ face among a group
of white faces is far from reahs'exc Also, tb some exte.nt our tgxtbooks
should show what is posszb}e, ‘not on‘ly. what 1,s To move past toﬁen inte-_
gration we should show a racial “balance vﬁlen deplctmg classmoms qrowds,
people on the street, in stores, clubs ané on all Tevels of employment
Minority persons should b¢ depicted in the same range bf soc1o-eoonormc
settings as are white persons P L < K

o
4

We need many more storigs about and by biack Spamsh-speakurg JeW1sh,

" Asian-American, and American “Indian people, bath biograptical gnd 'fic- - E

tional. Especxally important are” stories. that’ ref[ect values spetific to mi-
nority culture groups, not nex.e§san1y in copformxty with wmte mlddle-class .
values. = - , . T . . K
GUIDBPOST' T ’ f‘:f
In urban scenes, for a reahstxc raqal mlx, about‘half the people §hould
be from minority groups. In different urban/suburban/rural nénghbor-
hoods, this range might be greater or lesser. Ashigh percentage of.our
stones should include some central minority characters. A representa-
tive percentage should deal exclusnvely with minority- people—hvmg
in the United States in non-stereotyped portrayals. Above*and beyond
such depnctwns, we should include stories portraying mmonty “root -
cultures."—African folk tales, Mexican customs, etc.—but such stories -
do not fill the need for fair representation of mmontmc in Amencan
life. Se e, '

:ﬁ\ ) S . .




- CONTENT GUIDELINES FOR ST
,SPECIFIC GROUPS A ,fw
o : o T PR S

A NOTE® ABOU'E' CULTURE GROUPS NOT FECATURED 1& THESE
GUlDEU.NES . : . .

R . “‘ . s - Y , 7 *
The spetlfrc ethmc groups tre'ated 'here are those that in our Judgment have .
‘beén’ the most overlooked o: mlsrepresented in school matenals Howevel;, .
" we want'fo emphaslze that i ethni¢ group with an 1der1t1ty in this oountry
Should be ‘presented in our books and treated in the spirit “described i in these
\,guxdelmes ‘Obviously, all persons in our materials must be treated reSpect-
fully, with due regard to propet. terminology, , their contnbutlon to -our
cu]ture and thexr particular lifestyles and concerns. Under no circumstances

should opr matenalxundermme a Chlld s self—respect and sense, of 1mportance s
m(mrsoclety gy i oo e e Lo S
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USING THE WDRD BLACK g oA :
. - L
. . C el ”
T B _{ / - ‘A 5.,.“

. ¢ L- .
~ Bras agamst black persons has been remforced by the general meamng of
blackgess or. black. We have been ‘trained to, transform ofdinary words into~
) negative concepts merely By adding “black” to ‘them: “black " market
. -“'black sheep,‘f_“black day » 1t is understandable, then, that chtldren 3t an "
early age begm to assocrate blackness with” somethmg undesn‘able and ," :
" eventually transfer t'hls response to people. Thrs unfortunafe asSociation
with the worrd “black” 1s further Teinforced by’ $tories whert black ammals
(for example black cats) are shown as havmg negative qu’alrtres ’ T

" - L B .

GUIDEPOST Y I TR
. Be sensmve to the use of ‘the word “Black” and search for fre
. pressrons to counter negative meanings and apply e word’

<+ . positive uses: black pearls are the 'most vhluable, ébony is used on-only
. the finest. guijtars; oil is .referred to as black gold ” black dlamonds ,
S are esse:‘{tlal to industry; black’ soil is ¢ rrchest ‘and ; so ‘o, L

Remforce posrtlve af,trtudps toward b}ackness Foy example, desm’l;e
the appearance of black persans in terms_of tHeir * soft black skm

S SEnsrtlve black . eyes, slender black hands, aburrdant black hau;, Cetc
) _ , instead * of using stereotyped descnptrons such as “theu' beautlful
seo whrteteeth SO " s . o
rr-A ‘\g , LI .. ‘. - .“ l‘ . . . .{.cwv .

s, Except m dlrgx:.t quotatxons« avoxd tl’te labels “colored 'people” or “Negroes
By agreement armong bld ik, leaders today, the _miost acceptable terms are
Fe

R black Afro—Amencan and Qrfncan-Amencant e

. \ f . P
v N s ' . . - LI N N ~ &
@ > . . A / . - .t -~
. " » -

. BLACK DIALECT o \/ o 7/‘* : ST
As a rule, bl’aek d.talect should be avorded as use of any dxalects is raYEIy )
EKC propnate in school matenals. Howevér, if vlr;se of black colloqulal speech -

“5Y o

N L .
PEEY

’
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-

' er dxalect seems appropnate Tor a specrﬁc story or example ask:

(a) Does 1t ring true" o " ¢ ’ @
(b) 1s it used to reinforce the myth that blacks speak a substandard"
P language? .. -
(c) Does it blend naturally with the story" . .
{d) Does it evoke disrespect towarcf the pser or in any way .demean
him or her? S o

(e) If there are dxfferences betw.een the k language of blacks and whites

in a partlcular story, do these d1fferences reinforce stereotypes?

- 1 . - . .

'

'
‘r.

Rl
M

Tenements crowded apartments . littered.streets . . . rats. . crime . .

- -urban decay delmquency mlsery these “‘ghetto™ condmons do- ex1st-

but they dont exist solely for black people.. Nor. does a. focud on urban
problems reflect the fact that all strata of people live in predomlnantly black

” urban communities mcludmg wealthy, upper-class blacks—and that blacks

aIso live in suburban agd rural areas, not just in cities. While we don’t wish

to ‘overlook the very real hardships experienced By the urban poor, descrip-

tlons of them must depict other than black people exclusxvely

¥ e

K

GUIDEPOST:

,«

—

Represent blacks in "all communltles'~urban ‘suburban, and rural

well-to-do, middle-class, and poor. When disclussing urban problems, .

include the role of whlte people.

> . -

.
. .

The strong gole of the mother in black families stems from the days of
slavery, when black males were often forcibly separated fromi their wives
and r~*"'dren Institutionalized racism further berpetuated, the matriarchal

EC _. 51 . 7




-”LOW ASPIRATIONS” : o

>
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role by denying reasonable employment to black males. Thus the black
male was not able to assume the family responsibility of his white counter-
part. His forced absence h’\storically robbed him of the role.

Since this imbalance is in the process of being redressed, we should fre-
quently show assertive black fathers in black family life. At the same time,
a balanced view %ill show the equally important co/ntribution;of black men

~and women as parents and as brwdwinners, reflecting the role changes now

occurring in American homes in general.

GUIDEPOST: . .
Show black parents in a variety of roles, each contributing significantly
to the family and providing a wholesome environment for their
children. Occasional one-parent homes can be depicted, as well as
‘extended families; such homes should not be downgraded because they
are different.

DOUBLE JEOPARDY-BLACK AND FEMALE TOO

I

The problem of fair sexual representation within racial or ethnic groups

is a sensitive one. Our books should show sexual balance while maintaining
the cultural integrity of the group represented. It may seem easy to satiSfy

e demands of these guidelines by frequently covering two requ1rements at,
‘One time. black and female. But that will not do becau§e sex-role stereotypes
are not necessarily the same for whites and non-whites. Thus in stories
about black families, an imbalance in which the women are most often
stronger .than the men could be misunderstood as a representatlon of a

_ mattiarchy. (See “Absent c or Weak Fathers.”) o”

- . ' “ S \ ' %
. @ | . ) R .
B,lacfc young&ers all too oftenvare@:shown" as having low aspirations. While
QO white peers strive to be doctors and Pgwyers_, the black qhildren yearn
. - - PR ' N * . . "

e s
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L ) .
to be clerks, truckdrivers, babysitters, and mail carriers. Black adults are
too frequently shown in stereotyped jobs. waiters, maids, store olerks,
bellboys, shoeshine boys, mail clerks, bus drivers. These v 1ons deserve

respect and recognitiori but should not be peopled exclusively by blacks.

- or associated with the pejorative “bo '>* The fact that blacks still suffer
from discrimination in many areas of desirable employment can'be brought
out where appropriate (but we should also mention the laws that n?‘w forbid

this discrimination and the efforts of blacks to overcome job bras) "However,.

.

these issues should not‘ prevent us from giving black children numerous .

positive role models. Bfack people must be depicted frequently in all walks ’x

of life, with emphasis on the professions, business tields, and skilled labor.
Unless you are describing a specific situation of overcoming race prejudice or
other hardshlps such as a physical handicap, there is nothing extraordinary
about a black person’s achieving professional success, and this should never
be implied by an astonished tone. All characters need not succeed at all
“times; however, success and failure should be distributed in ba’lanced pro-
. portion-between blacks and other groups. 2 :

[y

GUIDEPOST: o .
Depict black persons in all professional"areas avoid stereotyped jobs,
.and report black achievements in a matter-of-fact way Avoid calling

¢ h
g blac .men “boys. e o ;

[ -
Y.

“SAFE" LEAP%RS AND WFHT@RS:

l 2
Martin Luther King C. . Harriet Tubman @eorg@ Washu;rgton Carver
Booker T. Washington . Manan Anderson . Jackie Robinson: these are
important black ﬁgures but exclusive concentratron -on them reveals a
preference for bfacks who are acceptable to the white establishment. Addi-
tional impprtant black personalities should be drscussed in depth mcludmg
controversial leaders.

»

-

o5, we should not confme oursefves to, the most wrdely accepted
]:KC i0gts or writers such as Langston Hughes @wendolyn Brooks, and

. e . 53 .
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y

‘James Baldwin, or poets of the Ha‘rlem Renaissance Period. Claude McKay,
Countee Cullen, and Arna Bontempswlt is 1mportant to include these writers;
but attention should also be glven to other contemporary black poets and
writers.
GUIDEPOST:

Ur»e a broad representation of black leaders and writers, both establish-
ment-approved and controversial. \

3

/

/ e

. ,
AFRICA AS THE “DARK CONTINENJI'"
/ Lt .

Our books must reflect the fact fat Africa is |/ot a homogeneous, under-
developed “country” inhabited by “natives”-as outworn images have
suggested but rather a continent comprising many modern countries, each
having a unique history, politics, culture, and economy. When discussing
Africa’s past, be accurate and specific about tnbal namgcs, practices, artwork,
and cultural artifacts. Generally, however, we” should move away from
depicting Africa only in terms of its past. (We do not, except in special
circumstances, go to great lengths to describe the lifestvle of the Saxons or
consider them typical of the Bntlsh) The focus should be on Africa’s
emerging nations,

. t ,.—“—/< ’ .
When selécting materjals, both written and illustrative, to depict traditional
African tribal practices, use good taste and discretion, remembering that a
percentage of the students are learning about their own heritage.
Texts should include the roles played in national and international affairs
by modern African political leaders. ' . ;

When South Africa is Qiscussed: its policy of apartheid should be described;
and the efforts of black Africans to change this policy should be included.

Y . . "y v tr -
Gé]lDEPOST ' > 24
E KC Discuss African nations as you would Europran countries.

A .

i

wll Toxt Provided by ERIC
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SLAVERY AS AN ECONOMIC “NECESSITY"

“The real beginnings of the slave trade occurred because tobacco plantation
“owners had a labor problem™ is 3 common introduction to the subject of
slavery in textbooks. It is the white point of view and stresses economic
need as.(j_uf_gﬁé;ion. In fact, the real beginnings—from the black point of
view - were in Africa, where political and economic conditions in the three
ancient kingdoms, Ghana, Mali, and Songhay, made slave trade possible.
Just .as we discuss life in England, where our colonial settlers originated,

so we must provide a background of origins for Afro-Americans, even
" though most blacks did not come to America voluntarily. The economic and
labor conditions that encouraged slavery should be discussed, but not in a
_ tone that implies our acceptance of this practice. Acceptance can be inferred
if we glorify the wealth and accomplishments of southern planters. More
discussion of slavery and emancipation should stress the black point of view
throughout “history instead of delaying until the point in history when
slavery became a problem to whites.

GUIDEPOST:

In discussions of slavery and emancipation, be sure to include the black
point of view-not merely discussing slavery as a boon, and later a
problem, for whites.

e
T
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AMERICAN INDIANS

The term “Indian” is & misnomer based on Columbus’s confusion about
where he had landed, but it has been in use for so long that it is acceptable
where we discuss American Indians as a group. (However, “native Ameri-
cans” 1s an alternate term.) We must be accurate in identifying the many
nations and tribes that existed long before white settlers arrived and that
exist today. The complexity and number of these societies are such that we
cannot hope to represent them all in our books, but what we do describe
should be accurate and specific. When attempting to connect tribes with
nations it must be clearly stated whether the tribal tie is linguistic or
political. There are numerous confederacies of Indian nations and tribes,
with legal provisions and diplomatic protocols. Each tribe retains its separate
identity, customs, and living patterns, and these vary considerably from
tribe to tribe.

t

'American Indians are United States citizens, but in their own right and by

federal.law tRey also belong to their own tribes, An enormous body of law
deals with thi¥~dual citizenship, land and hunting rights, tax provisions,
and much. more. Many American Indians do not identify with white culture,
but feel that they are their own wation, even if by necessity they hold jobs
and observe United States law (as modified by American Indian law).

Representation. Indian children should be shown in classtooms and other
everyday scenes, and Indian adults should be shown participating in Ameri;
can culture. But stories about American Indians- which we must have -are
best wntten by Indians, good ones will deal with the problems and triumphs
of Indian children and adults in coping with their dual identity. .

The history of the American Indians should be presented as an integral part
of the history of America, The history of this country is best’approached
from 1ts American Indian beginnings, which will provide a better perspective
of the Indian point of view and dispel any lingering notion that Columbus
“discovered” America.

4
<
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STEREOTYPES

“THEY ALL LIVE IN TEPEES AND WEAR FEATHERS”

American Indian culture is extremely dlvemﬁed and cannot be typified .

by the images perpetuatéd in Western films. Furthermore, stereotyped
images of American Indians are outdated, or presented with no attention
to the fact that the culture of the various tribes was not static, but changed
dynamicaily at various points in history. No illustrations or descriptions
of early or modern Indian culture should be used unless they have been
‘properly researched..

GUIDEPOST:

While we may not be able to describe every single tribe, we can tell
and illustrate thé history of some tribes with complete accuracy ahd
make it clear that history is unique to a given tribe.

"“ALL THEY DID WAS SHOOT BUFFALO AND PLANT CORN".

The contributions and achievements of American Indians are usually covered
by the introductign of corn to European settlers followed by a long hiatus,
succeeded ﬁnall)f;) a picture of Maria Tallchief. Throughout h1story Indians
have contributed, to medicine, architecture, rehgxon, philosophy, the arts,
sports, and Jglerature. .

p & »

GUIDEPOST :

The contributions of American Indians must be integral to our texts,
with credit given where it is due.

TOTEM POLES AND “HAPPY HUNTING GROUNDS"

<

Mentmn of Indian rehgluns and philosophies sometimes appears in text-

) ]: KC but not nearly often enough. A description of rehgxous practices

e oot G . 5 7 /
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i

and beliefs must refer to the tribe being discussed, and the facts must be
accurate. A knowledge of Indian philosophy is essential to a child in under-
standing some of the reasons why Indians do not always merge into the
white culture. Indian attitudes toward land and wildlife are being studied
today by people searching for answers to problems such as pollution.

GUIDEPOST: -

Include and highlight accurate and thoughtful descriptions of Indian
« religions, beliefs, and value systems.

i “WARLIKE NATIVES AND WOODEN INDIANS"
Textbooks tend on occasion to glorify the life of American Indians in
previous centuries, either with septimental descriptions of rain dances, or
with dramatic—and damaging—portrayals of “fierce savagery.” This has been
fone so much that many white children are afraid of real-life Indians.
Commercial interests have capitalized on a glamorized image of Indians in
books, movies, advertisements, and even the names of football teams. In
the opposite vein, Indians have become the brunt of jokes, used as dupes,
and are depicted as generally stupid. These images may persist in our society,
but they must not in any way appear in our school materials.

GUIDEPOST:

Do not use the word “squaw’ or 2‘papoose” incorrectly. “How” is not
acceptable. Do not in any way perpetuate distortions of Indian culture. °

»

“MISERABLE LIFE ON THE RESERVATIONS"”

First of all, not all American Indians live on reservations. There are 10,000
American Indians in New York City alone, and most Indians go to school,
‘@' " jobs, shop at supermarkets, and otherwise participate in everyday
L | Mc‘u'icanxzulmre. On the ntheLE_fagnd,AmeximnIndians also have their own

Toxt Provided by ERI
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special life patterns, concerns, and problems, such as the high unemployment
rate of many Indians, the high suicide rate of Indian teenagers, serious
disease problems, and low average life expectancy. These significant prob-
lems should be discussed in our social studies books, including the con-
siderable efforts of Indians to find solutions.

GUIDEPOST:

Issues of concern to modern Indians should be treated honestly. The
strengths and pride of American Indians should be shown. Indian
characters should be three-dimensional. '

-




HISPANIC AMERICANS .

-

The terms “Spamsh-speakmg Americans” or }%spanig Americans,” may be
used generically, but only when absolutely necessary. Far preferable are
designationsrelating to the country of origin: .

Mexican American\
Spanish American
Puerto Rican American
. ~ Dominican American ’
- - Cubén American * . s ,
: etc. . )
" The term “Latin American™ refers to pe now living in Latin America.
It, too, is a generic word, specific designations afe far better:

Colombian
Cuban )
Panamanian .
Peruvian ) )

. < etc.

“La raza” is a term sometimes used by Mexican Americans to convey affin-
1ty with others who share their common language and Spamsh-rtfﬂuenced .
culture. It has nothing to do with race, but includes whites, blar;:ks and
Indians of that culture.

~
.

“Chicano™-and the mcreasmgly used . feminine form, “Chicana”-refers
specifically to the Mexican subculture in the United States and may be
used interchangeably with *“Mexican American.”

Representanun Hispanic Americans should appear freq.thl) in our books—
in everyday scenes in America, and as important central characters. Thns
should be in addltlon to ‘“root culture™ materials, such as a story about a
boy living in Mexico. Historical events involving Lati Amencan countries

Spamsh-spezﬂung people in Amenca should be presented accurately

-‘EKC B |

IText Providad by ERIC.




54 /| GUIDELINES FOR TREATMENT OF RACES AND MINORITIES

and should include more than the traditional point of view. Events such as '
the battle of the Alamo, the Mexican-American War, and the immigration |
of Puerto Rican Americans and Cuban ,Americans to cities in the United ‘
States should include the perspective of the people involved.

Contributions to America. These are much more numerous than is usually
reflected in textbooks, and should be brought out in the context of Ameri- -
can history and discussions of contemporary America. For example, Mexican
Americans contributed significantly to the development of agronomy, dry
mining, and agricultural and mining law. Cuban Americans have contributed
considerably .to the economy of Miami. Many individuals are in the pro-
fessions, such as medicine and law, and should be so shown. .

STEREOTYPES

“CITY SLUMS, MIGRANT CAMPS”

Many Hispanic people live in the suburbs and in private rural homes. When _
discussing Hispanic persons in the context of urban problems or mlgrant
employment we must present the economic and social background of
these conditions. .

Y

" " GUIDEPOST:

Show Hispanic people in a variety of neighborhoods, on all class levels. |

N

”LANGUAQ\S\E BARRIERS AND MALADJUSTMENT”

The ability to speak two languages is an asset and should be treated as such.
- We must avoid paternalistic stories about Shy, withdrawn children unable

to speak English and gratefully accepting the help of. their white pee

To reflect the bilingual aspect of many cities, show Spanish newspapers

ads product labels, and other readmg matenals 0 .

: [KC , 61
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GUIDEPOST: . - “ o
Show most Spanish-origin people as fluent in Spanish and English,
or teaching themselves English. Use Spanish words in.incidental ity

" scenes. Show white children as curious about Spanish words.

4

— f .

“PASSIVE FATHER OR MACHISMO"’
Stereotypically, Hispanic males are depicted as either passive (gentle, non- .
competitive farmers) or as super-machos (watching -cock-fights, bossing
“their’” women). There are some historical precedents for these images, ...

based on the different cultural values, and these can be mentioned; but
generally such characterizations fail to include the actual mode of life of
these people. The positive value of strong family loyalties should be de-

. picted. . .

GUIDEPOST: ' o L

Show Hispanic people in a variety of roles, women as well as men
working outside the home and in the home. Aim for a balance.

“DELINQUENCY" _ ) B

A common stereotype, especially regarding Puerto Rican- and Mexican-
erican children, is the juvenile delinquent or social misfit. Whether

orf not intentional, this stereotype equates Latin-American descent with
inal tendencies. :

‘ - ' .
EPOST: -~
/ . s -~
_ Spanish-speaking faiilies can have their troubles like any other
“Tamilies. Avoid misrepresentation. Stories about them should center
around problems more common than tangles with the law. -

—

Q . - ' '
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 ASIAN AMERICANS S

» ¢ ’ '
PO
«
ter

The term “‘Asian American” may be used genen(:ally, but ‘usually in our
books we will be discussing mdrvrduals or groups from a specific country
of origin and can be specrﬁc in our termmology . ..

Cﬁjnese American DR “
. Japanese:American :

Korean American * < "¢, - . .o

etc. . oL
The appearance, culture, and hrstory of people from these countries” differ
greatly, and'these differences should be observed in our materials.
Representatwn " Qur classroom matenals should include Asian Amenca.ns
n everyday Americen scenes and as main characters in stories, mcludmg
stories wntten by Asian Americans., In additionr, we may mClude ‘root

culture” mafenals such as a descnptron of life in modern Japan.
¢ .

-
, . -

Hrstoneal events mvolvrng Aslan Americans and the Aslan, countries should
reﬂect the Asian perspectrve as well as the white’ Amegrican point of view
Suth events include racrst ‘immigratibn, quotas, ‘the Boxer Rebellion from
the Chmese perspecnve ‘the reasons why Asians came to America, and the
treatmextt,of JapaneSe Amencans during World War 1L e
Contnbufzons to America. The contnbutrons of Asian Amencans shouid
be researched and stressed in our textbooks. Some biographies shoufd be
of prominent Asian Americans, and their contributions should be ‘men-
‘tioned in the course of American history. As professionals, Asian Amexi-
cans excel in a wide variety of fields. They sfiould be repnesented when
. you are p,lcturmg busrness pemons doctors lawyers, teachers efc.

-
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»
- ~

STEREOTYPES T
“CHINESE LAl'JNDRIES AND RESTI}«(.II-'GANTS"~ : :
While dﬁne'se peoole do own laundries and restaurants they also ‘engage
in other kinds' of work. We should not fall ‘back on stereotypes to depict
the life of Chinese Americans. Nor need "Chinese students always be depicted
as’ majoring in mathematxcs although there are eulturai precedents for the
fact that many Chinese do enter techriological | fields: Mary do not; like other

. Asxan Amencans and white, Amenc@s,“they work at a vanety of Jobs

?

 GUIDEPOST:: o '

.

wl\ ¢ - ¢
¢ 4

* . Show Asian Amencans in all workmg sxtuatxons from store clerks to

o do;:tors, teachers, artlsts,etc B -

\_,:' = 3 ..- ’ ‘<;,» . ‘-' . ' h\,
< "GEISHA GIRLS AND BOUND FEET" ™ :

Too frequently, stereotypes of Asian women are used to fulﬁll the sexist

1deal of delicate, passive. womanhood When dlscussmg Aslan customs

concermng women, be sure that the hlstoncal perspective is.accurate, not

glqnﬁed ‘Today, in America and ‘in Asmn countrtes women work outs1de
» the home and our bodks should sho\w this.,

y ® ) 1 .

—

.‘.GUIDEPO'S'I":\,, e

1‘ , ullText Provided by ERIC 6:) Y

, r Y, Y e, 7 ¢

, Depxct Asfan women in the same variety of domestic and profmnonﬂ
. roles as you would other,groups of people in modern society.

- . ‘.
. s
. -

. *'THE |NsCRUTABLé INDUSTRIOUS / ASIAN" |

LV

Q Chinese ongmally__came to America with the intention of gaining
[KC rough educatlon m American. technology, but with no mtentmﬁ of

-
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,becommg a part of our culture, They and other Asian Amencans place
. a high value on their own cultures, which are not mugch understood by other
Americans. Many Chinese Americans identify strongly w1th the Chinese
culture. Yet, their role in American society is expanding. This dual identity
is not readily underslood by non—Chmese people. Because of our lack of
insight into Chmese .Ammcans, other Americans tend to depict them all
as repressed, studlous “goody-goody,” mysterious, stoical, and withdrawn.
This. is a far cry from. real-life Asian children, who, like all children, exper- )
ience the full range of emotxons mlsbehave are not always smart, and are
often extroverted. . 1 »

i

GUIDEPOST :

i

»

o if you are dlscussmg culture traits, be sure you are accurate do not '’
[ump all Asian cultures together. Show Asian-American people dis- -
playing a variety of tralts, including prowess in sports sometimes
mlschlevous or outspoken, sometunes unwise—in’ a \%\d human
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.JEWISH AMEMCANS PR

'D“’

to—very-strong sense of
them as far more hol‘nogeneous tham they actually are: For instance,
Amencan Jews vary wrdely in religious observance and customs (the Jewish
relxgron itself is di¥jded into drstmctly different Reform, Conservatrve and
(o) rthodox branches) and many,Jews 'may refrain completely from religious
observan;e w%l_e still 1dent1fy1ng tHemselves with Jewish hls‘tory and culture.
_~ ance Jews hive sut.'fered widely ‘from prgjudice and mrsunderstandlng,
ti Is, ap'proprlate for us to dlscuss them here'in, out guidelines. '
c.v>‘."'e,"" 1" . ‘ R -
epresentatzon Jews play a role vrrtually everywhere in our, culture, and
oyr textbooks should reflect titis. We need stoiics about Jewrsh famrhes
regognition of Jewish customs and hohdays, and,; moxe use of Jewish-,
., .ass cxated surnames in stories about otherwise * typrcaI Amencan peopIe
¥ Although Only Orthodox Jewish men and.boys wear yarmu}kes, today,
" we should sometlmes show boys in_ yar*m.lkes ina classroorp scend, a base-
amg, or any other Américan activity. We can occa51onally show Jews

" ball
s rea&x g a book oI newspaper in Yiddish, Hebrew, or Ladino (the common

. ladguage ‘of. many Sephardrc Jews) but remember that most American
~ N-Jews read standard publlcatlons

STE EQT¥PES R

The first 3e ettlers arrived in America in the early seventeenth century

es there weré sizable Jewish communities in Newport, Rich-

, New YorK, and Philadelphia. Jews fought in the Revolu-

tion, and have been prowiinent in their commun1t1es since the begrnnrngs
‘Q ) country N

SERICTTT - Ter

other factors Although Wany Jews at this. pomta;n history have a moderate-,.. .
Jewish identity, non-Jews often mrstakenly view , .

{

! Jewrsh cultur,e ‘yaries widely, dependmg on couptry of origin and many‘"'

a

T .

-~
v ~

L
e

%,

v
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GUIDEPOST:

Jews have in many ways contributed to America’s cultural and
historical heritage, and they should bg included in a matter-of-fact way
in accounts of America’ s development. Do not convey astomshment at
their actnve participation. . v

Lo
.

. “THE MOST IMPORTANT JEWIS i "OLIDAY IS HANUKKAH"”

Anyone who. holds this belief may .base that incorrect assumption on
Hanukkah's calendar proximity to Christmas-a time when schools try to
include all children in holiday festivities. Actually, the most important
Jewish holidays are Rosh Hashanah and Yom Kippur (these two holidays
occurring in the fall at the beginning and end of a 10-day New Year ob-
servance). Other major Jewish holidays include Purim, Sukkoth, Shevuoth,
and Passover. (It might be noted that Passover and the Christian Easter
both occur around the time of the spring equinox and -like holidays ab-
served by other religions in early spring-are festivals of redemption and
renaissance. Likewise, both Christmas and Hanukkah involve candles and
lights in their celebration - as do holidays of other religions observed around
the time of the dark winter solstice.) During the Christmas season, it should
be remembered that Christmas is basically a Christian religious holiday,
despite its secular overtones in_our culture. Some Jewish children feel
uncomfortable about Christmas celebrations-espedially with respect to
créches and the more religious carols.

GUIDEPOST:

Do include descriptions of Jewish holidays, treaiqd respectfully and

accurately. Don't assume automatically that all Jewish families do or

do not celebrate such holidays religiously; but recognize that Jewish

families in America differ widely in devoutngss—as do Christian
g families. .

wll Toxt Provided by ERIC
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"JEWS ARE MERCENAR®"

Although medieval laws limited many European Jews to trade, money-
iending, and other “mercenary™ fields, that stereotype should be avoided
today -although textbooks can explain its medieval origins. Students should
be made aware that American Jews have made significant contributions
in not only the arts, sciences, education, medicinc, and law but also farming,
sports, and other areas where Jews are seldom depicted in our literature.
A\

If Shakespeare’s The Merchant of Venice is studied in class, the conditions
and prejudices of Elizabethan and pre-Elizabethan times should be ex-
plained fully, to put the character of Shylock in proper perspective.
Shylock’s cwn speech, “Hath not a Jew...” should be included in the
discussion. 7

GUIDEPOST:

If you must ‘include a literary selection that presents the “’money-
lender” i f Jews, explain the background fully"and make it a
topic for dig' usibn in student materials. Otherwise, depict Jews in all
areas of achi¢vement apart from commercial affairs.

“ALL JEWS ARE BOOKWORMS" :

Stories featuring Jewish children should not always depict them as studious\
and non-athletic, wearing glasses and afraid to indllge in the usual rough-
. and- tumble of other children. Jewish children in America are as multi-
‘ dimensional as uther childten, and should be depicted thus. Remember that
not every Jewish child wants to be a doctor or lawyer. "

-
’

GUIDEPOST:

" Jewish children must be depicted with a wide variety of hablts per-
g mahtm pand aspu'atlons——mcludmg athletics. . .

*ERIC ]
69 : ‘ ‘.
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"“JEWISH MOTHERS”

This has become a cliché used to describe the woman-Jewish or not—who
tends to domunate the home, invest herself completely in her children and
the preparation of food, and who views herself as a martyr. This image -
a distortion of the traditionally strong role of Jewish women in the homc -is
degrading to Jews and women alike, and should be avoided. Family ties
are often strong in Jewish homes, and this can be portrayed in a favorable
light where appropriate. Textbooks might also point out that as more
options become open to women outside the home, many mothers of all
ethnic backgrounds are attaining self-fulfillment through thewr own accom-
piishments instead of depending for status upon husband and children alone.

QO

GUIDEPOST:
Avojdi?egrading stereotypes concerning Jewish family life. Also show

some Je ilies as one-parent, or following other patterns preva-
lent in Ameri€an society today.

. L N

ERIC . 70 -




AVOIDING RACIAL AND MINORITY
STEREOTYPES IN ART

|

Because racial differences are essentﬁall) visual, textbook illustrations can
bring us a long way in overcoming neglect and poor attitudes towards mi-
nomity groups. The illustrator and photo researcher must become i.uroughly
familiar with the spirit expressed in the previous discussion of racism. He or
she should study the material to be iﬂustrated for clues to the intent of the
story or text, for fresh ideas to replace outworn visual stereoty pes.

Because drawings tend to be stylistic, oversimplified, or exaggerated, care
must be takern to avoid inadvertent caricatures or too much sameness. Be
careful, too, of color processes that inadvertently misrepresent skin colors.
Good solutions are to make more use of photographs that portray minority

fpeople, to study photos to learn how people from different ethnic groups
really look, to use such photos when possible. Best of all is art created by
persons of the given ethnic origins, gnd efforts should be made to include
this art.

Remember to maintain equality between the sexes. Even when a traditional
culture 1s being illustrated where women were not allowed to share in many
activities, equality can be achieved through numerical balance and selecting
for 1llustration those activities where women played a strong role.

Racial and gender balance should be evident in the artwork for %‘Ech book
or other item, including the cover, whether or not it is part of a series, and
the series as a whole should retlect this balance.

Ulustrations should include aii physical types and occasional evidence of
physical handicaps, avoiding ‘stereotyped associations with these images.
People should be thin, fat, “average,” tall, short, et.., some wearing glasses,
an occasional hearing aid, crutches, in a wheelghair, using deaf sign language.
Stereoty pes include ugly villains, handsome heroes, skinny geniuses wearing
glasses, which, while not necessarily objectionable, do not portray people
réalistically. . N

The Manufacturing Department has the obligation of insisting that their

suppliers meet the standards set forth in these Guidelines.
LS

- ERIC 71 I
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ART GUIDELINES — BLACK AMERICANS

PHYSICAL

STEREOTYPED IMAGES

Blacks that have white features

APPEARANCE: " or all look alike

F .

" DRESS.

Blacks all having the same skin
color

Blacks with the same hairstyles
and hair textures

Drawing styles that exaggerate
black features, unless the same
is done for whites in the same

story' -

Black people always wearing
loud colors, “be-bop” clothing,
straw hats, white suits, lavender
shirts, plaids, exaggerated prints
—or blacks only wearing stand-
ard white, middleclass dress

People in Africa wearing *“‘na-
tive” dress all the time, or wear-
ing westernized yersions of Afri-
can “costumes’

.

-1
[ \]

.

SUGGESTED SUBSTITUTES

Artists depicting blacks must
represent a variety of facial
features and not rely solely on °
screens to convey racial images.

Show realistic variety of skin
tones, from blue-black, brown,

copper to very light.

Show Afros and some of the
interesting sculptured hairstyles;
vary texture from straight to

curly or kinky hair.

Try to avoid such exaggerations:
characters should look natural
whether or not the art style is
representational. :

Show a variety of dress, appro-
priate to the story line. Most
wear the same clothes as other
Americans. But sometimés—de-
pict. the beautifully-patterned
African shirts and Muslim head-
wear that some blacks wear now.
_—
Many blacks in Afriea” wear
modern dress, particularly in
urbap areas. But do not overlook
traditional dress when it is
appropriate to the text and is
accurate for the country you are |
depicting. . |

65




1

o
~
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STEREOTYPED IMAGES

Urban blacks in crowded tene-
ments on littered, chaotic
streets; big bright cars; aban-
" doned buildings with broken
windows, wash hanging out,
or : d
All blacks living in innocuous,
dull, white picket-fence neigh-
borhoods

Blacks always off the ~center
of action, in the background,
watching, Helping out

Black persons never used to
illustrate the “typical voter,”
“average shopper,” classjoom
teacher, the' friendly grocer,
salesperson -

One black face in a crowd of
white faces

—

Black persons used only to
illustrate lower-level jobs

SUGGESTED SUBSTITUTES

Show urban blacks living in all
city neighborhoods, including
luxury apartments and suburban
houses. When illustrating tene-
ment areas include a realistic
mix of the pecple living in them.

When appropriate to the story,

. do show the action, excitement

of city scenes; show, too,
hardship condjtions when the
text calls for it. The idea is not
to typecast blacks into ghetto
miserya

Blacks must sometimes be fea-
tured as the focus of a picture,
initiating, performing the action,

"with persons of other ethnic

groups. .

Part of the time, persons repre-
senting everyday life in America
should be black.

' Group scenes should not portray

one minority person, or in other
ways make blacks stand out as
the exception.

" Black persons should be repre-

sented in all professions, medi-
cine, law, business, education,
as well as other aréas.
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ART GUIDELINES — AMERICAN INDIANS

PHYSICAL
APPEARANCE:

ENVIRON-
- MENT.

STEREOTYPED IMAGES

Long hair, brai(_is‘, headbands

Sameness of facial features,
impassive expressions

.

Having “red” skin

’
“How” gesture, warlike stances,
comic poses

. Full headress, feathers, buffalo

robes, wearing war paint, carry-
ing bow and arrow; .,

.Women wearing “squaw” (an

offensive term) dresses, beads,
headbgnds

Living 1n tepees surrounded by
totem poles and pinto horses,
with buffalo thundering by

I

Y
Ry

SUGGESTED SUBSTITUTES

Traditional Indian hairstyles
varied from tribe to trike.
Modern Indians have a variety,
of hairstyles.

Stddy photos to learn fiow
Indians really look so you can
depict them recognizably with-
out relying on “costumef’ props.
Features and expressions vary
as in all people. '

.

Show realistic variety of skin

tones.

. e
Art must not reinforce these
stereotypes.

Many modern Indian$ wear
modern clothing except for
special ceremonial occasions. .
Traditional clothing and arti-
facts should. be correct for the
tribe being illustrated. °

-

%,

Tribes lived in d\éellings that
varied considerably. Many did
not have totem poles, did not
live anywhere near buffalo, and
did not own horses. Be accurate.

..
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ENVIRON
. MENT.
{continued)

ACTIVITIES

STEREOTYPED IMAGES

Modern Indians living in shacks
on reservations, with outdoor
water tanks and bleak land-

scapes .

I

Males always hunting or in war
parties, or passing the peace
pipe

-~

Females doing nothing but sew-
ing buffalo hides, grinding corn,
carrying “papooses”

Modem'indians working only on
ranches or in menial jobs
-

American Indians absent from
classtoom scenes {(except on
reservations), street sceﬂ'?s, of-
fices, stores, etc., never pictured
as a representative voter, con-
sumer, worker, etc.

-3
oL

SUGGESTED SUBSTITUTES

Many Indians live in cities and
the suburb3™Show this. Do not
play down bad conditions in
some reservations when the text
calls for it, keeping in mind the
Indian point of view.

Show what males actually did.
Some farmed, fished, hunted,
gathered, etc. Each tribe had its
own rituals. Do not reflect
Western movie images of +show
Indians as always fierce.

In some tribes, females had
(and still have) much status;
they .comprised the decision-
making body, directed farming,
building, political activities.
Show this.

Indians are lawyers, teachers,
writers, active in the performing
arts, sports, and most other
levels of employment. They
. sHould be so shown occasionally
when you are depicting “typical
employees” Or representatives
of professions.

This should be changed so that
recognizable Indians (by dint
of accurately portraying Indian _
features and using photos) are
seen in everyday American life.
This is especially important in
classroom scenes and famil
portrayals. ’

hoad
A
K

N4




ART GUIDELINRS — HISPANIC AMERICANS

-

Men always having mus,tazhes,
using “excessive hand gestures,
appearing to swagger; womepn
and girls always looking shy,
docile

’

Always wearing bright colors,
older women always wearing
black; girls always wearing
dresses | .
Mexican men always wearing
ponchos and wide-brimmed hats

Mexican people living in huts,
man sleeping under a huge hat

EN

-

Hispanic Americans either living
in squalid sharecropper shacks
or crowded tenements

76_

L]

STEREOTYPED IMAGES SUGGESTED SUBSTITUTES
PHYSICAL Sameness in facial features, skin ~ Show a realistic variety of
APPEARANCE: color, size, hairstyles physical features and body

types; skin color varies from
white to very dark; hair can be

straight, curly, or kinky.

Gestures and attitudes should
be appropriate to story line.

s

Most of the time, show modern
dress; avoid sexist implications.
Be accurate about dress repre-
senting indigenous cultures,

-

Search manuscript for less
stereotyped means of depicting
original Mexican and other
Spanish-American surroundings.
Black and Indian culture, as
well as Spanish, exists in South
America.

Be realistic about showing harsh

conditions when appropriate to
the text,-but also show Spanish-
speaking people in all manner
of neighborhoods and environ-
ments, including wealthy ones.
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.

ACTIVITIES.

STEREOTYPED IMAGES

Mexicans grinding corn, riding
donkeys ’

¢

Working' at menial jobs as
crop-pickers, delivesy “boys,”
waiters; young people always
working on second-hand cars

—

SUGGESTED SUBSTITUTES

——

Depict employment of Hispanic

Americans accurately, in Amer-

ica and in “root cultures.”

Represent
areas,

-

in all professional |

N
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" ART GUIDELINES — ASIAN _AMERJCANs o

STEREOTYPED IMAGES
~ PHYSICAL Look-alike onental“ features,
APPEARANCE. for all ‘ages, for persons from

. different: origins, .for individuals
- - within one origin group

B * . *
/

”
-

-

2
buck teeth N .

» v

. ‘ Modern C‘hinese males wearir{g
" pigtails, ingcrutable grins, with

folded arms or claspsl hands--

. . /

or always wearing glasses, and

looking  serious

"« mincing-looking, shy-appearing
‘women. - . o
: L '. S

Modern Japanese women wear-

pnos and carryirig babies
their bdcks; Chinese womén
earing cheong sam (Nigh-col-
lared) dresses; Chinese men
dressed like coolies oo

. “ » ’ [
L

Modern Asian Americans always
wearing dark business suits and
glasses ) . ¢

s

« Straight black hair and bangs

and polite; -’

SUGGESTED SUBSTITUTES

.o
>

Study photos to learn, realistic
variety of face shapes, features,
skin tones, eye shapes, height,
body size, age characteristics. -
The use of single slanted lines -
to depict Asian eyes is never
acceptable. Show 'individual
variety.

< ¥
>
v s

Avoid those stereotypes. Some
- Asians, for example have wavy e
hair, and hair styles vary. .- 7

Avoid outtfat d, \ inaccurate
images; show the full range of
human expressmns, po )u s,
and gestures . L

Even though some Asians—es-
pecially ,older Japanese—do wear
traditjonal attire, show Asians in’
modern dress, except for special
occasions’in the given country.
<+ . . .

[
" 13

"Except when “illustrating ‘the

past, or tradifional dress worh
_on certain occasions, shbw 3
variety of modem .clothmg'most




Waiters, laundry owners, nfath
students

T u

quen as doll-like, infirm, in-"
gratiating . to males, “Geisha
girl” images

. v

w» . 4

.
b
*

No Asian Americans as repre-
sentative _voters, buyers etc N

teachers, doctors, :muirses,s etc.
PR ' {

<

o

hardly any.in classrooms or as

/- t - i
. 72 2 GUIDELINES FOR '*REATMENT OF RACES ANp MINORITIES -
= ' 2 pe ol ” "y - - '
: R ;5 E o |
S , STEREpTYEED IMAGES “er " SUGGESTED SUBSTITUTES |
‘s ENVIRON- Chmese peo;ﬁe 1;vmg and work Deplct the color and style /of a
© . MENT: | ing oty m”Chmatoﬁvns in  “Chinatown” envuonment when |
.. ’ China, only in, sampqns or rice  the story Salls for it; otherwwe
.7 " fields : » . — show Asian Aniericans in (he "
R R usuat vanety of nelghborhoods
' S “and settmgs We parflcula;;ly ,
, R Lot 5 } 4 s " need Asian Americans in “class- ", )
. . h , ropm sxtgau?ns ) 4 N
- \ NS & N . NN
. R e S Be up-to-date in depicting set- -
T, _ tings in“the original counties.
ACTIVITIES Males ds“»pcﬁr‘its, coolies,  Show the considerable variety

of professions held by male and
female Asian Americans.

.

)

*

When deplctmg the “root cui-v
bure” search the text for ways
to show. thore, than the com-

. —=monly- known roles and rituals:

.Plctuw-TAsmn .Ameficans in )
examples as ;part of everyday
American life, in class;ooms, etc.

~

>
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"PHYSICAL

ENVIRON-
MENT. :

ERIC

APPEARANCE.

<

STEREOTYPED IMAGES

LY

Hooked noses dark kmky halr,
glasscs, huncf'nb d-over postures

v
»

Always wearing business suits
and glasses, carrying a brief-
case; “Jewish pnnccss" image
(a term not to use), fancy hair-
styles, a lot of makeup on the
women

Jewish children always living in
urban tenements, or wealthy
Jews living in absolute luxury,
"with nothing in between

e

.

., Working as small shopkeepers,

doctors, lawyers, jewelers, to
the exclusion of other pro-

fessions 8 0

-

ART'GUIDELINES — JEWISH AMERICANS

" SUGGESTED s'gBS'rr'rUTEs

Sho’w a wide range of facial

_f'eatures, hair types, styles, and

colors; and a_ full range of
gestures and postures. There
really is no Jewish *look;”
therefore the text will be the
primary indicator that we are

" talking about Jews.

Jews of course wear the same
variety * of clothes that other

" Americans wear, and this must

be shown. Avoid any sexist
images. . ™ .

Depict 'thc dress of Hasidic
Jews if the story calls for it,
making sure it is accurate. But
remember that Hasidic Jews
are a small minority among
Jews—even among the Ortho-
dox. 5

If the story talks about an urban
tenement, area, illustrate it; but

most Jews today live in middle- °

class surreundings, in cities,

sqburbs.

te
>

Show range of professions in-
cluding”. sports and the arts,
sciences, etc.
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Y

ACTIVITIES:

(continued)

[ =

» 14

STEREOTYPED IMAGES

Few, if any, Jews illustrated .
as important figures in-history
and contemporary events

*
s

-
f
by

SUGGESTED SUBSTITUTES

Select photos that show Jewish
figures in American and World
histoty "(for example, Einstein,

: I:reud, Disraeli, Kissinger, eté.).
| :

g .
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SUBJECT- AREA GUIDELINES SEXISM
AND RACISM

TEACHER'S MATERIALS — ALL SUBJECT AREAS
READING |
' GENERAL SOCIAL STUDIES
ELEMENTARY SOCIAL STUDIES
HIGH SCHOOL SOCIAL STUDIES
" LITERATURE
GRAMMAR, COMPOSITION, AND SPELLING
FOREIGN LANGUAGES
- FAMILY LIFE (HOME ECONOMICS)
MATHEMATICS
SCIENCE
‘Music - - '

]

The Jurpose of the following section.of the Guidelines is to discuss problems
and opportunities regarding women and minorities that occur in key, class:
room subject areas. These very specific guidelines should not be considered
" substitutes for the information covered in the general guldelmes for we have
made every effort not to repeat ourselves, except where we.felt a pomt should
. be amplified as related to the SpelelC subject area.




~

TEACHER'S MATERIALS ALL R
SUBJECT AREAS .

N

If sexual or racial bias appears in student materials, mention of t}us in l'he
teacher’s materials cannot substitute for discussion of this bias 1n‘matert

the students actually use. However, material' expanding on questions-of ¢ race
and sex is of considerable value in teacher's matenal?"’ especially because
teachers themselves may not always be fully prepared to recognize and

correet stereotyped attxtudes oo . =

The guide materials, annotations, and answers should be written in non-
NN sexist language according to the guidelines in this booklet.

%xre'acher’s matenals ot group learning abilities, aspirations, career

_ potentials, interests, r special problems ip the categornes of sex or ethnic
origin Teacher’s note¥ should not say, *for example, “Girls are generally

" better readers than boysNn the earlier grades. Statements such as these
become self-fulfilling prophec1es and subtly mﬂuem.e the- way. a teacher
views the studerfts. Contrasts between groups of people should not be »
‘implied, as in the following activity suggestion. “Have the girls stand on one
Lside of the room, the boys on the other,” or “The boys can bring their pet )
frogs the girls, their favorite dolls.” . . .

Use the.art guidelines begmmng on pages 25 and 64.
Use the language-usage guidelines beginning on pages 18 and 33.

83




READING

Reading 1s at the core of elementary school education and has, therefore,

the greatest potential impact in shaping children’s attitudes. While

subject area of reading does not call for additional gmdelmes 6 those

presented 1n 'this booklet, it does demand exacting attention to

details for 1nating stereotypes. For this reason, we recorﬁr_nendvth'e
following guide for planning and producing reading materials’

Overall representation of the sexes should be about 50-50 whenever possible.

The boundaries should not be rigid. A strong, active male character can

express emotion, a seemingly passive girl who helps her mother a lot can

discover her capacity for teadership, a loving mother can work outside the

home, an athletic father can be shown using a hair dryer. The aim is balance

Within these percentages, approximately one-fourth or more of the char-
~ acters should be girls and women in activities that:

® are central . - ’ ® are highly valued in our culture

® are outside the home ) ® require initiative

®are active ¢ . ® require leadership

® are physically demandmg ® provide instruction

® are exciting N ® are fun .

P .
NOTE. Female characters above and beyond this percentage might share in house-
hold tasks, cry owasionally, and play passne roles, but preferably in conjunction
with strong attnbutes N

. N «
IS

‘ Approxlmateiy one-fourth or more of the «.harat.ters should be boys and
men in act1v1t1es that: ‘

- - ’

[ are sccondary ) ® are obderving ~

ide the home ® express emotions
E KC 84 - _ 77




¢ show social concern
® show concern for appearance

® ninister to the needs of others
® scold

Include at least a 257% representation of fninority group Americans.

® as central characters

® as significant figures n history and contemporary life in America
® as solving their own problems

® as imtiating important events and helping others solve problems

e <

X

'l
e
0

® as distinct personalities, having the full range of human problems,
emotions, abilities, and aspirations

-

¢ in a]l professional areas, with emphasis on upward mobulity

¢ in pleasant and varied neighborhood environments

® in recognizable family situations—-but with attention to special
. differences in customs, rituals, and lifestyles

® in various social milieus, public events, clubs, special interest groups

Minority Americans in-

clude.
N

All should be included®=
1n the above 1tems.

'
\

Black (or Afro) Americans
Asian Americans (preferably to be referred to by
specific origin: Chinese Amencan Korean American,

" eted

Spanish-speaking American (to be referred to by °
specific origin: Mexicin American, Cuban Ameri-
can, etc.)

Jewish Americans N
American Indians (preferably to be referred to by
specific origin when possible: Hopi, Pawnee, Chero-
kee, etc.)-

.. Root culture materials, such as ethnic folk tales, may be used, but these
cannot supplant a generous representation of the cultures as part of America.

O

.
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Avoid pejorative meanmgs attached to the words “black,” “yellow,” and
ured ’ . “ .

Avoid typecasting of any group. fat people, kids with glasses, aged people,
thin, short, or tall people, “‘beautiful” people, blondes, redheads. As a
guide, always imagine you are a child with the «.harax.tenstlcs being por-
trayed in a story. ‘

Stay away from stories that sex-type animals, such as anthropomorphized
“girl” bears that act silly in contrast to the “‘boy”’ bears.

Use the art guidelinés beginning on pages 25 and 64.
Use the language-usage guidelines beginning on pages 18 and 33.

d
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GENERAL SOCIAL STUDIES

?

The Inclugen, vr Omission, of Women and Minorities in Social Studies.
Because of the roles assigned fo them in our culture, minority people and
women have not made contributions equal to white males in the events
usually highlighted in social studies books. Thus, material that is presented
for hustorical significance or accuracy from the traditional point of view
will contain nequity, bias, and imbalance towards groups of Americans,
often their activities will seem trivial alongside those of white males. How-
ever, there are steps we can take to balance this:

t

l) Researchi and amplfy the contributions, vocations, and struggles of
women and minority groups, discussing them in the course of the text,
not just in speual sections. Use more females in written hypothetical exam-
ples, and 1illustratc women and all minority groups more often, especially
when you are talking about a “typical American™ or an important person.

2) Where minonties and,or women are omitted or bias existed (and exists)
as a reality, discuss the sityation in the pupil’s texts in light of today’s stan-
dards. Mention 1n the teacher's editions helps to underscore these issues,
but cannot substitute for g presentation in the student’s materials.

7 ~ .
3) Exercise care 1n developing artwork, s\electing prints, and using photo-
graphs to show a balance between the sexes and fairly represent all minority
groups. If a picture illustrates bias, this must be Erought out in the caption.
Use captions as an opportumty  to bring out the strengths of all people,

not implied weaknesses or stereotypes.

. A\
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ELEMENTARY SOCIAL STUDIES

)

Although primary grade pupils are not ready to deal directly with complex
social problems, they are especially vulnerable to social messages inherent
in our approaches to women and minority groups in our social studies mate-
rials. The early materials should set in motion the habit of open-mindedness
towards persons of the opposite sex and other races and cultures, and leave
a child with no question of the acceptability of his or her own sex and
ethnic origins. The followmg areas are especially unpo;:tant

Depicting Families. Show -vanation in family structures, including sorhe
one-pakent families. Avoid sexist stereotypes in the ways the family members
live and work together. Frequently use minority people to illustrate typical
American families, including blacks, Asian Americans, Spanish-speaking
* Americans, American Indians, and Jewish Americans. ’

Text .lixamples.‘At least half the time, the sample voter, taxpayer, worker,
property owner, public speaker, electoral candidate, community leader,
doctor, problem-solving parent, child in India, child in France, Colonial
child, etc., should be female.
Approximately half the time. the sample shopper, housekeeper, ty pist,
nurse, elementary school teacher, cook, one who cares for children, one

one who causes a pfoblem, one who is a victim, etc., should be male.

In illustrations that portray them clearly, munority people of all groups
should be portrayed about one-quarter of the time or more in 4 variety of
roles, incliding the average voter, a typical consumer, property owner,
electoral candidate.’
Use of Language. Avoid the generic “man,” “men." “mankind.” Do not
follow a sex-neutral word, such as “Eskimo,” “farmer,” “doctor,” with “‘he’’
or “men ™ unless you alternate it with equally important, neutral examples
@ "she.”.For example, “The farmer sometimes traded his produce for
, 8 3 81

.

g

who seeks advice, one who asks stupid questions, one who receives help,”




goods he could not grow himself”” and then, ““The shop-owner would trade
her tools and cloth for eggs, meat, and milk.” Otherwise, use the plural
form. “Farmers traded their produce for goods.” “Shop-owner§ traded
goods for food.” It is acceptable to use “he” or “she’ if you specify that
only one sex was involved (and you know this for a fact). *
the hunting in Eskimo society. The Eskimo hunter built hj
Avoid patronizing language that implies that the achj
of women and minorities are cute, trivial,.childlike
be careful in using words that impl j

ements and efforts
r amazing. In addition,

Slaver; Too much emphasis on.the economic “need” for slaves'in America
oversimplifies slavery and seems to justify it. It is important. to represent
" slavery from the black perspective. It must be made clear to the child that
slavery was wrong judged by all present-day standards. We should convey
the fact that slavery was widely accepted in its day, as was the subjugation
of women, child labor, impressing sailors to serve on ships, and og/er forms
of exploitation that do not exist in comparable form todaz, ‘“Our bogks
should include, where possible, excerpts from slave writings as well as
stories from all points of view and examples of black uourage and leader-
“ship: . 7t .

PO

American Indians. American history might be better told as it happened
begmnmg with the original Americans whose diverse cultures existed |

before 'the Jrhite settlers arrived. More of the Indian point of view shou d
be told, w1tl§\care for accuracy of tribal customs, dress, and modes of living.
Discuss Indian philosophies concerning land ownership, leadership, and
cooperation with nature. Some thinkers in America have come full circle
and are examining these philosopHies for clues to how we might cope with
our present pollution and shortage crises, the sooner a child is introduced
to these concepts, the better. As white settlers are shown agriving in
ica, keep in touch with Indian’) perspectives, and do not lose to them

throughdut the course of Alpeman history, dem society that
has Indians. Be careful notito justify the treatment dians by glorifying

39
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the whites’ “need”” for more land. Avoid comparisons that place Indjan
‘culture in an unfavorable light. [

Minority Groups in America. Present-day social studies texts tend to treat
all peoples as secondary to Anglo-Saxons in the settlement of America.
We must touch on the origins of all Americans, their purpose in immigrating,
what happened to them, and what their current role is in dur culture. With-
out these cultural perspectivés, children are not equipped to cope with®
minority issues. . R :

‘ Use the art guidelines beginning on pages 25 and 64.

Use the language-uu_'ge guidelines beginning on pages 18 and 33. ) -
v \ . ' ’ S (
. ; . ) . ,
. %
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HIGH SCHOOL SOCIAL STUDIES .

. On the secondary level, we have the opporturiity to deal directly with the,
issues of racism and sexism. Because the subject matter is complex, we must
pay careful attention to the subtleties and details that can convey bias even
in discussions of other issues. As in elementary social studies, we must avoid
sex stereotyping. The following considerations are equally important.

¥ .
Determme whether a given category of persans is all male, or mixed, and
reconsidér terminology accordingly. Consider this sentence from a world
history text. \ﬂre power still held by European lords in the twelfth and
thirteenth centuries was gradually eroded so that by the late erghteenth
century it was firmly in the hands of absolutist kings across the continent.’
In light of the refe played by women in running manors and_assuming
feudal responsibilities durirg the Crusades, the word “lord” i non-inclusive.
“The presence of Maria Theresa and Catherine the Greag on two of Europe’s
most important thrones during the period mentiorfed makes the word
“kings” inaccurate. Instead of “lords” we can choose “feudal nobles,”
“landowners,” or “lords and ladies,” and use “rulers,” “monarchs ” or
“kings and queens” ‘instead .of -“kings.” Credit should. be given women
where it is due, which means mcludmg them where exclusively male terms
rmerly barred them. .

Reconsider social genéralizations to defermine how' universal a pal?ern
“really is. For example, many frontierswomen were widows or single and
shouldered responsibilities other than those tradmonally assigned them in
history texts. Women in Nigeria serve as tribal Jeaders. We must make certain
that a generalization does not leave a contrary impression, as would “Leaders
in modern Africa are men who .. ."”
C'Ianf) generalizations which refer only to a_particular segment of the
« Society under discussion. A discussion of the problems of urban blacks,
giving the 1mpressxon that all urban blacks are poor, when, in fact, many
are middle-class wquld be mrsleadmg

EKC - 91 .
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{.; a phenomenon bemg weued from unl) une angle\‘ ‘The R:enaxssance in
"Italy brought forth a heightened esteem for the creative potentlal of human
Beings.”” What about the male orientation of the movement the, fax.t that
the role of women was not affeeted in the same'way as that of men and -
that aeeordlng to some hlstonans women beeame even morte restricted
. mdde about'“the transmon from tnbal to urban communities in ancient
Mesopotamla In the same vein, “we must not talk about the progress of
white settlers westwdrd without mentioning the dlsplaeement of the Ameri-
. can Indians. When we are talking® about people, we must talk about all
concerned, '

.
/.

Watch for slips cunvejing the impression that certain groups are. invisible . .
Who were the first settlers of Australia, South Africa, North America” Whe
“discovered”” thesé $ireas? “All men are created equal.” What ‘about women?
What about slaves? Visual materials, such as comprehensive maps, should not
leave non-western areas blank simply because’ thelr mhabltants were not

viewed as c1v1hzed” by their western contempomnes !

Make a puint of bringiné vut impurtant figures and ev ents relatir.zg to women .
and minvrities. For example, when dlseussmg wamen’s suffrdge, mention the
. women who were involved, deal with the entire struggle, and.bring out the
fact that the early women’s movement dealt w:th many more issues than .
getting the vote. - o . . ’

.

-

Be familiar with the cunnotation of terms used tu refer tu non-western and
American minorjt} peuples.” Many .people, for exantple, prefer the nafne
“Khmsan to the European tgrms “Hottentot” and “Bushmian.” American .,
Indians. should be discussed with accurate tribal names. We shomdd make
every effort to determine whether a par.tieuldr eonteg&t provides the oppor-
tunity to replaee familiar but pejoratlve or macwrate terms with more
accurate and preferred terms. . L : .o

~ . N ~

Use the art guidelines begmmng orrpages 25 and 64. . T ST
Use the language-usage guidelines begmnmg on pages 18 and 33 \ T

Q
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LITERATURE " .

£y

We encounter speual problems in deallng thh litefagure anthologles and‘
se’lettxons, because many great literary, works. of ¥ past are v;ewed .as .
biased, sexist, or racist by today's standards. Their authors were subject
tg the prevailing social and psyehologlcal forces af the era/and this gircum-

., stance must not detratt from literary contributions that have lived through
the years. We do not wish to eliminate these important works from aur’
books, but we can achieve a better balance than in the past, and in student
discussion maten“als 'We can explaln blatant and subtle bnases

~ ¥
P -

Selettiur;/ﬁ::thors gnd Edztorza[ ‘Boards of Anthologzes When possrble,
at leasy Half the authors, and compﬂers of new. series should be 'women and
_minotjty group representatlves On revisions of eX1st1ng anthologies, women
momty persons shOuld be added wh;ere posslble ‘ .-

*

N

3 EEFN
Seleuzon of 4uthors of Ltterar} Vrurks In [ev1smg and planmng new series,
i ~ o WE may not 1mmediately be able fo achieve a total balance “of authorship,
\ " but quahty works by women and minontles should Jbe included as much as
B e N
. p,0s51ble o L . . R
L. 8. ; A » P .
. { Selectzun of therar) Matormls When possxble authors should avoid selec-
) tlons that contain. sex -role and minonty~group stereofyping. When this is
. Thot possible, as in, the case of a"hterary classic, a discussion of this issue
" should be included. in the introductory ffidterials and study questions.
Authors should also* maKe special effort to search ‘fo_r stories that have
minority charaoters ana women as central characters. '
.! ‘e

e

'

Language Lsage We eannot edit actual hteral}' wortks to make them sex-
neutral, but we -must be certain of non-sexist .language usage in our intro-
du;tory and’ dlSLUSSlOn materials..From time to time the problem of sexist
" language in htefature should be an item for discussion in the student
-+ -materials,” Co S : . ’

% o -

- »

.
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students; and non-sexist in wording. Discussion questia\ns should deal with
any racism or sexism that may appear in.a given literary selection.

Biographies: Women should be ;reated'asn men have been - that is, they must
be identified by their achievements. If a father or husband was important
in a woman’s literary career, that fact should be mentioned in its proper
place - not as the first and, by implication, most important fact about her.
The same thing applies to any minority writers who were helped by white
people. Again, care should be taken to follow the guidelines for non- sex1st
language usage. ) . -

Use the art guidelines be%inning on pagés 25 and 64.

.,

Use the langpag;-usage guidelines beginning on pages 18 and 33 .
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GRAMMAR, COMPOSITION, AND SPELLING

If the editor, author, and artist are familiar with the general guidelines on’
sexism and racism, there should be no special problems with this subject
ared, However, there are special opportunities for upgrading women and
fhinorities as noted in the guidelines on illustrations, and as discussed
below:

o Ayt Displgys. These include sample business and social letters, which can
provide 4 means of demonstrating the changing role of women and minor-
1ities. A business letter may be from a woman executive, a girl may write to
¢ wamping supply outfit for information, 4 man may write a letter to a com-
pany as a .consumer, and boys as well as girls should write thank-you letters
nvitations, and uther social correspondence. Some sample letters can deal
w1th programs for minority petsons, initiated by them.

Literary Selections. These usually appeuar as models in grammar and com-’
position texts as brief excerpts from stories, articles, full length books."
Authors planning a series of such selections should make sure of girl/boy
. balance and use “girl” selections in which the female characters are effec.twe
interesting, and engaged in activities as exciting as those of the boys.

Display ed Smglc—Sentehce Examples. These appear in language arts texts
to 1llustrate 1deas 1n grammar and usage and to provide practice in such ideas.
‘Careful editing of such displays can improve the tone of an entire book.

. ke

.
.

_These examples assume an all-male class:

. Alex is tall. , ' .
John is taller than Alex. :
Dave is the tallest.

!
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These examples acknowledge the presence of females: . e

“ -

+

-
-

Alex is tall.
. _Friedd'is taller than Alex.
Joanne is the tallest student in the class.

-

Do be sensitive to sex-role stereotyping: ’ o
. N R . ’\\" o
Not always: Mrs. Watson made ‘apple pie, - L
But also: Mrs. Watson made a model of the new Town Hall,,
Not aiways: Mother sewed yp the torn seam. - . Ll c
But also: Bill mended the seam in his pants. - ¢ .
Not always:’ The instructor . . . his o N
But often: The instpyctor ... her - - .. e
. * kY
. v ‘ ., - e
Not necessarily: - < Mr. Wong left his office ... = . CT
Sometimes: Mts. Wong left her office , . :
Not necessarily: Father’s vacatjon begadt . . . RV e
Just as often; Mother’s vacation began.., ° o
Not necessaiily: ~ * Pleasa help Jane climb the ladder. - ;; o '
Just as good: . P]ease help Ken climb the ladder.  ~
Not necessarily: Mothier asked hun to getgrocenes ’ .
Jyst as good: Father asked him to get groceries, . I
- . I T '
ot always: ¢ 2 Sylvia is the mést’graceful dancer in the class.
ust as gopd , - Bill is:the miost graceful dancer in the class.
. [ . k%a‘- ":'
. 4 v - . "‘." . ' ’ .‘\‘{’{
Use tﬂe art guiaelmes begmmng on pages 25 and 64 . T T, R
Use theﬁﬂguage-usage guldelmes begmmpg ot pages 18 and 33. . o , 4:“‘?3
) [ ® . S . f{’»ﬂu e
: .! ‘.- \ .
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, ' FOREIGN LANGUAGES

l sexes and the other to introduce cultural discussions dealmg dlrectly with

ISSUCS O Sexudt 4Tkt Tacrat bras: The IUhUW g pUII(LbSﬁquu B x\Lpt 889 xluud

L

Presentanun of Grammar anTJ Exérise Vafenaf Féma'rﬁ‘shou‘ld appear 111~
examples, dnlls. and exercises as frequently as males. avoiding stereoty ped
roles and presenting an equal variety of activities for both sexes.

Dialugue Matenal. Female characters should appear in central, non-stered:
typed roles as frequently as,male characters, and they should not be sub-
ordinate to male characters.

Cultural Matenial. The infenor role of wemen, especially in Hispanic and
French «cultures, should be discussed, along with the cultural and economic
reasons for the continuation_of male-domigfated societies. The work of
women outside the home shou t to light, for example, in His-
_ panic cultures, stress the role of women 1n agncultural work, light industry,
. commerce, the arts. In French and German cultures, show women in com-
merce, politics, the arts, education. communications, science. In an.) culture,
prominent female figures should be discussed. /" '

Minorities. Spanish texts should include cultural, literary, and illustrative
matenal on the Afro-Antillian and Indian cultures. French texts should
" nclude cultural, hterary, and illustrative material on French Jews, French
West Africans, French-speaking North Africans, and French Canadians.

Literature. A pr'eponderance of ‘literary selections in which women have
weak or non-existent roles should be avoided. Instead we should attempt
to include selections that feature women in strong and/ér central roles,
balancing selections that feature men in similar roles. Makg a special effort
to include works written by female authors.

Q Use the art guidelines beginning on pages 25 and 64.

]: KC Use the language-usage gundgel’x]nﬁ beginning on pages 18 and 33.
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roles of the sem for it 1s the one sehoe} subject trad)aonal}y considered

»H&eﬁmmd%ﬁmmnm 5-have

to take into account a male readership, and th,ey are expected to expand

“and upgrade the concept of home management. Mmority people have been
left out almost as much as men, and we have considerable opportunity to
include them.

Language Usage. This should follow the earlier guidelines, and not gxclude
men. The exception will be those selections, if any, dealing with areas
specified by sex.

Equal Treatment. Men and women should be treated as having the sgme
poteqtial responsibiities and capabilities in household matters, avoiding
any implication that males have an especially hard tune learning in_this
area or that they will mostly be helping out. The optlon of shared reffaon-
sibility between the sexes should be emphasized, as well as occasional
switching of traditional roles. The importance of personal and household
maintenance sheuld be conveyed by the tone of the materials, avoiding
any temptation to apologize to the male readership.

Clothing. Treatment should be given to the selection, making, and care
of men's clothing, and a discussion of the history of male dress should be
included. When discussing the importance of dressing well, give equal im-
porta:nce to the status of each, both sex, avoiding, for example, contrasts
such as these. “It 1s important for a man to dress carefully, for employers
are concerned about the image their executives will project to the public.”
“A woman should not show up for a typing test wearing clothing that is
too casual or too dressy." Attention should be paid to special modes of
dress preférred by some minority groups. / -
. Groorung and Cosmetics. Males should get equal time. If you have a chart
of faue shapes for women, have one for mén both should receive the benefit
[KC scussion of hair,'skin, and body ty/pes We should escape from over-

91
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92 / SUBJECT-AREA GUIDELINES -SEXISM AND RACISM

emphasis on “ideal” physical characteristics in terms of stereotyped notions
of beauty. and instead fo.us on what is healthy for the individual and what
will enhance that individual’s basic ph)sical endowments. Cosmetics, hair

deal with minority group physu,al .,hardqenstms makeyp for blacks, dis~.

russion of hhack hairsteles skin nroblomy 232 shapes Shaow 'rxnnnf ﬁfmrp(

inn lustrations, but not in~a stereotyped way. For exampTe deplct Asxan-

’ Meneaﬁsieu%ﬁe{“‘ fis glways with-Straight hair and'bangs. — - -

Fuud The chores of buying and preparing food should not be sex-typed
in any way, nor should there be a preponderanue of males specializing in
advanced, gourmet cooking. All ethnic groups should appear in 1llustrat10ns
and their recipes should be included.

Hutme Management. Discussions of budget, planning household expenses,
handing out money, deciding on important purchases, paying bills, arranging
for repairs, house selection, maying, and all other aspects of home manage-
ment should not be sex-biased.\Be careful about subtle differentiations in
mmaotivation for household responsibilities. “A man takes pride in his home
and keeps it in good working order.” but, “‘A waman takes pride in main- °

taining an orderly. pleasing environment for her family.”
o ;

Marriage and the Farmuly . It $hould be clear in all home economics t tbooks
that not every adult is expected to marry, but that personal aind home
maintenance is an important part of single adulthood as well. Discussions
of family kife should touch on options that are opening up in living arrange-
ments, group households, extended families, single;paren,t families, etc.
It is also important to discuss the changing roles of men and women, the,
tendency for men to assume household responsibility as women gain outside .
employment, the problems couples can expect to face during this transition,
and &he solutlons found by some, such as agreements spelling out the duties
of each person We don't want to advocate any one particular lifestyle, or
suggest to students that they should or should not try the many alternatives
now av'ailable to them. Our materials should be written in an informative,
impartial way. . - . ‘

o Use fhe art gu:dehn&s beginning on pages 25 afid 64.

l: KC iJse the language-usage guidelines begmmng on pages 18 and 33.
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MATHEMATICS

of materials used to teach an abstract subject area, such as mathematics,
inadveitent sexual and racial 'bias in mathematics materials can be pat-

Because students and teachers are unlikely to question the social impact .

taught stereotyped attitudes without their realizing it. Therefore, illustrators,

“ticularly “insidious. Studenfs learning math from such matefials may bE

authors, and editors should pay particular atténtion to the content of exan-
| pies, where we have excelient opportunities to eifminate bias.

i
The number of times males and females are used in math examples should
be approximately equal. Also important is a balan«.e in the significant
activities undertaken by the females and males used in the examples. The
i following juxtapositions should be avoided: «

A S

TRADITIONAL EXAMPLES TRADITIONAL EXAMPLES
USING MALES USING FEMALES

\
“If a m;r}%}usauplane 250miles ... " . “If a woman walks two blocks to the
store ... " .

“If Mr. Joneg  invests $10,000 “If Mrs. Jones buys three yards of cloth
stocks...” \ at$3.00 ayard...”

lumber for the tree house he is build- .  she is setting at the table ...”

mg PR ‘ l » )
Here is a more satisfactory group of examples:

» ”

"“If‘a man flies lus airplane 250 miles . . “Ifa woman sailsher boat 300 miles . . .

(or “If a person flies an airplane 250
miles...”) - /

“If Mr. Jones buys a hat for $20.00...” “If Mrs. Jones invests $10,000...”

“George washed the dishes for six people, “Susan needs two forks ... "

each personused . ..” . /
Use.the an guldehms begummg on pages 25 and 64. t\
O ‘he language-usage guidelines beginning on pages 18 and 33.

) 1900 /"\ 93

“Sam needs an additional 12 feet of “Susan needs two forks for each place,

/
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SCIENCE -

, l

Women and Minorities in Science Texts. Because of the socretal roles that
have been traditionally assrgned in our culture to women and. minority
people, _white males arg credited with most of the significant achievements.
________Inscence 1hus, women and minority people will be invisible if the text is

developed ]argely as a history of scientific achievements In light of this
51tuat10n the followmg procedures are recommended ’

oo —— . . - e e e e e — e - — e e

1 Research and present fairly the scientific. achievements of women and

minority people Do not decide that there are no uncelebrated contnbutors
Find out. .

2 In activities and exefcises, include women and minorities 1n non-stereo-

" typed situations, especially in artwotk and photographs. Avoid activity
stereotypes such as boys doing thmgs and girls recordmg the boys" achieve-
ments. ,
3 In discussirig the application or.signiﬁcance f a disc Ivery, remember
that all people, not just white males, benefit fry‘f the dis¢overy. If the text
examines practical applications of science, women and minority people
should be represented at least 50% of the time.

4 Language throughout the text should be nonsexist and nonracist.
Generalizations about mankind should not be phrased “man . ..he...” A
study of the human body should not be called “The Biology of Man.”
Additionally, be alert to exclusionist labels and names, such as “Cro-Magnon
man”’ when you mean “Cro-Magnon people” or “Cro-Magnons.”

v

5 Artwork should depict women and minority people at least 50% of the
/ "time, avoiding sexual and racial stereotypes.

.
N

6 Discussions of human physiology should not be coupled with behavioral
stereotypes that is, m i
behavior, female charact

/o
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,_Whrle music is of course a mental discipline, it is performance-onented toa
considerable degree. In elementary school, the music course is physical:
_creating __(perf(ormlng) listening, looking. It is therefore imiperative that
| activities, phiotographs, and artwork nctade-att chitdten, free-from ractatand - —— —
.sexual stereotypes. To reach this goal, authors, editofs; ~and llustrators -

should bear these ‘points in mind: -

b, e B A e gt el ..,j,‘, TIT I Tt

I\. With children under the des of 9 10, there are no Tjustifications for |
dr%dmg singing groups into boys and girls. 'I:hxs easy (lazy) division rein-

forges any sense that girls and boys may have of being categorized as a sex
grolip. After boys’ voices change, divisions are justified for reasons of vocal
ran§ Only, not for stereoty ping active and passive roles.

-

2. Thene must be no preconceived notions expressed or conveyed about
appropr\ateness of instruments determined by sex or race. Women play brass
instruments and the larger string instruments, blacks play strings as well as
brasses, Sex and race have nothlng to do with being a conductor either.

3. In a history of Westem musical eomposmon minority people’ “should
figure accyrately as influences. blacks, Asians, and Spanish-speakifig people
have all produced music that*has influenced contemporary American music. ’
Additionally, women have played significant roles in contemporary and .
classical choral and popular music as arrangers and composers. As a rule, do
not decide t{\at there are no uncelebrated contributors. Find oyt. : .
- %
4, Women 4 d minority people are well represented as composers and
performers o contemporary “folk™ music. In tracing this strain of music,
authors and. é.dltors should be attentive to the roles played by all pe0ple
In folk-musfc literature there is xnterestlngly a 51gn1ﬁcant role played by
invisible pedple behind the name “anonymous.” Do not presume that
person’s sex, ] ¢ y ;
“it
5. guage ]’lroughbut the text should be nonsexist and nonracist. The
langu / of sorlgs is sometimes sexist or racist or both Songs considered ‘)
f
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' Lo . . .
for inclusion in a school curriculum must have their words weighed and
evaluated. IL& song has lyrics that reinforce stereotypes but is so important

. hlstoncally nd muswally that it must be included in the course, then the
- lyries (a) might be modified if within the spirit of the song andfor {b)-the

stereotypes must be explained in the text and discussed afterward. Any bias
—muﬁ«be?ekjrlw*é&ged—andﬁcpimdrmahmwncafm
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Usé the art guidelies begining ot pages 25 and 64:
Use the language-usage guidelines beginning on pages 18 and 33.
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