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) . This publication is one o
activities supported by the Pord Poundatign, It deals with :he
fourdation's assistance o Puerto Ricans/living on the island and on
mainland Ynited States. The repor* opens with descriptions of the
social and economic disadvantagement of Puerto Ricans, then specifies

+ efforts made to expand educational opportunities (both on the island
andsmainland), preserve Puerto Rican history and culture, attack
poverty, and protect thg legal rights of mainland Puerto Ricans. The

1 report also includes details of several programs aimed more generally
at helping minority groups including Puerto Ricans. The report
details the particular funds spent, and achievements in all the above
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Puerto Ricans living on the United States
mainland, esumated to be between 1.5and 2.5

. milhon, are among the country’s most severel
deprived urban groups. In New York City,
where the vast majonity of mainland Puerto
Ricans Iive and work, 35 per cent were below
the poverty fine in 1970, as compared with 8.9
per cent of non-Puerto Rican whites and 24
per cent of blacks. The latest available statistics
from the 1970 census show that theie were
three times as many unemploved Puerto Ri-
cans as whites, and twice as many as blacks. In
education Puerto Ricans show poor records of
academic achievement, high numbers of
school dropouts, and few high school and col-
lege graduates. Thev have among the highest
rates of suicide, drug addiction, and major
diseases. There are few Puerto Rican doctors,
Jawyvers, teachers, and other professionals,
and few elecied officials.*

When poor Puerto Rican families leave the
island they usually settle in run-down densely
popu‘ated urban areas, the only neighbor-~

.- hoods where they can afford to live. In these
barrios thev suffer from the usual effects of
poverty—poor housing, underemploymeant,
drugs, and crime. In addition, alanguage bar-
rier separates them from the majority com-
munity. Outside the barrnio, they find little
knowledge or acceptance of their Puerto
Rican heritage and culture, and in the schools
the limited educational materials on Puerto
Rico are, according to experts, poorly re-

RIC
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searched and written and frequently distorted
in content.

The conunual movement back and forth
between the island and the mainland (during
some years more people return to Puerto Rico
than leave) also complicates the picture. This
travel is encouraged by such factors as rela-
tively cheap air fare, changing employment
opportunities, and the Commonwealth status
of Puerto Rico, which permits free movement
between island and mainland.

These problems form the background of
the Ford Foundation’s assistance to Puerto Ri-
cans. Programs aimed at alleviating social or
economic difficulues facing mainland Puerto
Ricans and easing their transition between two
cultures are part of an overall Foundation
concern to advance opportunities for disad-
vantaged minorities. Since 1963 grants total-
ing some $9 million have been made to orga-
nizations and individuals, both in Puerto Rico
and on the mainland, to help solve some of the
educational, cultural, legal, and economic
problems faced by Puerto Rican people. Fol-
lowing 1s a summary of the Foundation’s ac-
tivities in this area.t
* These statistks are examined in 4 Ford Foundatwn-supperied
studs. "Some Demographic and Economic Characieristicsof the
Puerto Rican Populstion Liingonthe Mamiand. US A by A |
Jatfe and Zada Carrerac Carleton. Bureau of Apphied Social
Research, Columbia Universitv. 1974 Their resgarch was the
basis for a chapter in Minonties in the United Slal‘l_s, by Sar A
Levitau, Wilham B Johinston, and Robert Taggart Washington.
D (. Public Affairs Press. 1975,

tAppendix (page 22) hats all grants and projects (with amounts
and dates of approval) for Puerto Rican orgamzatnonys

.
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Expandmg Educational
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ary schools and the disproportionately low

_ ~Poor performance ini elementdry and second- -~

K

teachers, the Foundation during the 1960s
supported several programs sponsored by the

* NEPRETES S . Y
Herto1RK: Dep Ot ege O A

island universities. The grants were part of the

i 3{:’ mnnoi Illp
School improvement Program (CSIP), a ten-

college attendance by Puerto Rican youthtend '
to perpetuate a below-average standard of
living and decrease the chances for challeng:
ing and financially rewarding employ menu*
To help break this cycle the Foundation hfs
supporfed several projects aimed at imprav-
- - 1ing schooling for Puerto Rican children un the
1island and mainland, encouraging them'to
continue their education beyond high school,
and providing special opportunities and. ser-
vices for Puerto Rican college and university

students.
b3

’

! L
Island Schools. Mass education has bekn a
goal of Puerto Rico since the turn of the cen-
tury, but the obstacles have been many and
* difficult to overcome. At the end of Spanish
rule in 1898, for example, there was_no or-
ganized school system, and few individuals
were qualified to teach. Duning the next sixty
years, in the effort to enroll as many students
as possible, as quickly as possible, some sac-
rifices had to be made, and usually the quality
of instruction suffered most. As recently as
1955 teachers seldom had more than two
years of college, and often taught two se parate
classes. In order to handle large numbers of
W students, they were'forced to rely totally on
textbooks and prepared lesson plans, which
meant the curriculum became standardized,
° routine, and dull, with litle flexibility for re-
sponding to the needs of individual students.
To help make thecurriculum moreinterest-
.4 ing and effective and better prepare island

ERIC .. ‘
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year effort armed at legitimizing the concept
of irnovation in public schools and testing var-
ious new ideas and methods.¥

One such program, sponsored by the Uni-
versity of Puerto Rico and the Department of
Education, sought to reorganize the second-

ary school curriculum and teachipg methods
and at the same time develo{ﬁ%i\qays to

récruit and train teachers. Spanning the years '

1963-68, the program developed an experi-
mental curriculum ‘and introduced new in-

‘structional practjces including supervised li-

brary work, more individual instruction, and
increased use of audiovisual aids. Teaching
16ads were reduced, and teachers were en-
couraged to participate in seminars and in-
service education activities.
.
To help attract talented students to t

College of Education. Student int&
ample, spent half of their junior year teaching
the new curriculum in the schools under the
guidance of master teachers.

*In 1970. only 20 per cent of New York's Puerto Rican population”

over age twenty-five had graduated from high school (as com-
pared with 51 per cent for non-Puerto Rican whites and 41 per
cent for blacks}, and only one Puerto Rican in one hundred held a
college degree (against 13 per cent for whites and 4 per cent for
blacks).

tFor an evaluauon of the Comprehensive School Improvement
Program. see “A Foundation Goes to School.” avatlable from the
Ford Foundation, Office of Reports. 320 East 43 Street. New
York, N'Y 10017 It should be noted that the Puerto Rican pro-
Jects were not described 1n the report since they were not finished
and evaluated at the ume of publication




The program was not without its
difficulties—there was some public opposition

Title 1II of the Elementary and Secondary
Education Act. .-

to the curricular changes apd refuctance by
older teachers to accept the new teaching

-

Administrators. Among the factors contribut-

methods. But later evaluations showed an in-

T Creéase in student achievement and confi- ~ —

ing to Puerto Rican children’s poor educa-

tional achievementin the New York City

""" dence, particularly”among ehildren of the™ ™~
poor. The project wasfor a few yearsincorpo- *
rated into an iskindwide plan funded from
Tule IIT of the Elementary and Secondary
Education Act. .

In 1965 the Foundation granted funds to
set up curriculum centers 1n Puerto Rico.
They were designed to improve course offer-
ings, develop new teaching materials, and
provide in-service training for teachers. The
island’s Department of Education received
$750,000 for five centers that concentrated on .
sechdar) school problems, and the Catholic
University of Puerto Rico was granted
878,000 for in-service training centers for sci-
ence, mathematics, and social studies teachers
in grades four through six. The centers still
exist today, although budget cutbacks and
changes in the government administration
have modified and reduced their operation.
Most curriculum development has again been
centralized, and teachers who once were given
released time for training at centers must now
go in their spare time.

The Foundation joined with the govern- *

*ment in funding another project in 1967.
Drawing upon earlier CSIP innovations in the
Puerto Rican school system, thé Department
of Education dcsigned three model teacher-
training centers to demonstrate the new
methods and also to share new éducational

- sdeas and material. The Foundation granted

$20,000 to the department to help plan the

$3.5 million project, which was funded under

’

ERIC ) .

Aruitoxt provided by Eic:

school 5y stem hasbeen th€1ow represeiitation
of the Puerto Rican community at the super-
visory and administrative 1evel. Though
nearly 25 per cent of the school population in
1967 was Puerto Rican, there were no Puerto
Rican’ principals, supervisors, or high-level
administrators. Nor were there many Puerto
Rican candidates for such jobs.

To prepare Puerto Rican teachers and
assistants-to-principals for advanced adminis-
trative posts, the Foundation ip 1968 sup-
ported the Instructional Administrators
Program (IAP) at Fordham University
through a grant to the State University of New
York. Open to both blacks and Puerto Ricans,
the one-year graduate program combined a
special curriculum in urban school adminis-
tration with internships that offered_ practical
experience in administratign and supervision.
At the end of the program each graduate re-
ceived the New York State School Adminis-
trator and Supervisor certificate, and many
also satisfied the requirements for the New
York State School District Administrator cer-
tificate. -

During the three years it existed, the pro-
gram enrolled a total of sixty students, chosen
from among thousands of applicants{ The
selection criteria were acatemic exceZlence
through the master's degrge level, several
vears of work experience in ad urban school,
and demonstrated leadeyship ¥ community
affairs. | ) : )

The IAP program helped to open mdny

.
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doors for its graduates. Four, for example,
have been elected community supermten-
dents n the New York City systém. Marco
Hernandez became the first Puerto Rican

Puerto Rican communities of New York and
_several other cities. Funds are largely commip-,
ted to provide professional services, monitor
school district _implementation, inform

_high school principal in New York City, and_

head elementary or junior hlgh schools. Other
graduates of the program hold administrative
and faculty positions at colleges and univer-
sities.

Despite the relatively small number of stu-
dents enrolled in the IAP. the success of the
' progiram’s graduates has given encourage-

ment to other minority teachers—and lower-
level administrators who want to advance in
the school system’s administ ative hierarchy.

Bilingual Education. A-decade ago United
States government officials began to recognize
the difficulties Puerto Rican and Mexican
American children encounter in classrooms
designed to serve English-speaking whites.
The Elementary and Secondary Education
Act of 1965 established special bilingual pro-
grams ranging from the preparation of new
curricula to the training of teachers for bilin-
gual classrooms. And several recent court deci-
sions have reaffirmed the legal rights of
Spanish-speaking children to bilingual educa-
tion. School districts must now assume man-
agement and many of the costs of bilingual
education as a regular part of school pro-
grams,_but often they lack the required re-
sources and expertise. There is a severe short-
age of trained bilingual personnel, few spe-
cially geared teaching materials, and little
school-community consensus on the subject.
To help ease the transition to bilingual edu-
cation, the Foundation recently allocated
6 S}\'\)O 000 to provx({g technical assistance o the

v

.
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lawyers concerning the educational as well as

«a»e-ksmLoLheapPueﬁrm&wn—I»f\-L _gmdga_w» now _~—thelegal aspects-of the question, and-examine--———--— -

public policy Affecting the deselopment of
bilingual education as a sound alternative for
American education.

The need for bilingual and bicultural coun-
seling is a crucial aspect of bilingual education
‘but has received little attention. ‘

Of approximately 750 counselors in the
New York City school system in 1972, for ex-
ample, only fifteen to twenty were Puerto

Rican. A similar situation;existed withifthe
city's social agencies, parochial schools, gnd
colleges. Educators have long recognized e -

importance of courséling by persons familiar
with the language and culture of students.
The shortage of bilingual and bicultural coun-
selors was true, too, of Puerto Rico, where few
understood the mores and customs, or var-
iants of spoken Enghsh of Puerto Ricans who
had grown up in the United States but who
had returned to the island.

In 1972 the Foundation provided partial
support for a pilot work-study project spon- )
sored by a-consortium of universities in New
York and Puerto Rico to help alleviate this
acute shortage.* .

The first group of forty men and women,
ranging in age from twenty to fifty-four, was
recruited and enrolled at the consortium uni-~
versities in the summer of 1972. During the
fourteen-month course, they spent three’
days a week studying such subjects as career

[

*City Unnversity of New York, Unwersity of Puerto Rico (Rio
. Piedras), Catholic University of Puerto Rico. and the Imc’r
American Universtty of Puerto Rico
o R

7




education, schools and community, and group
and individual counseling. The other twodays
i werce devoted to internships with schools, col-
| ... .__leges, and agencies. By S
thirty-nine had earned master’s degrees in
.-~ counseling and had beermrawarded certifica-
tion in guidancé by the New York State Educa-
tion Department, which has reciprocal agree-
ments with the Commonwealth of Puerto

‘ Rico. | '
/' The pilot projecl had succeeded in offermg
i the kind of training‘and experience needed to
« . equip bilingual-bicultural counselors, but the

few trained could not begin to serve the needs

of 250,000 Spanish-speaking students in New

York City and some 31,000 students in Puerto

Rico whose primary language was English.

The consortium decided to continue the

| program so that an addiuonal eighty-nine

" counselors would be trained by the spring of

1975, and the Ford Foundduon provided ad-
ditional support.

The consortium recently encountered seri-
“ous financial difficulties when several antici-
pated funding sources other than the Ford
Foundation failed to participate. It was forced
to dissolve, but all eighl) -nine- students
complcted their trammg on schedule in
the spring of 1975. . ,

{
Los Aspirantes. In 1961 a small group of New

- nized the need to further develop leadership,
among their people. They reasoned that the
need was most critical among the young (who
comprised more than half of the total Puertg
Rican population on the mainland) and dc~
cided to focus. lhelr efforts on loweping the

. - dropout rate and e‘ncouragmg yotmﬁ’luerm
Ricans to attend college.

N ¢ N

o~
.
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By September 1973 _

_from Aspira. The organization also offers an

« _ York City Puerto,Rican professionals recog-.

To advance these objectives, the prefes-
sionals created Aspira Qf.,uémgrica.,m:ijgi.nalb

urider the auspices of the Puerto Rican

—..Forum* For_the past eighteen years Aspira "~

has offered students a network of services de-

signed tyfoster sel-confidence, the desire for _

a college education, and a commitment to the
Puerto Rican community. The success,of its
programs in New York City aroused keen.in-
terest 1n other cities with substantial Puebto
Rican populations, and in 1968 the Founda-
tion granted $650,000 to open Aspira offices
m Chicago, Newark, and Philadelphia; in

. 1969 a $100,000 supplement helped to start

an Aspira program in Puerto Rico.
At the core of the Aspira progess_are the
counseling and leadership de\elopmem
. programs. Educational counsejors (in all cases
Puerto Rican college graduates) help more
than 7,500 high school “Aspirantes” each year
- to develop career goals and to select high
school courses leading to these goals. Every
student also is given scholarship and loan ad-
vice. Last year some 1,500 young Puerto Ri-
cans received nearly full college scholarships

nual collége interview meetings; in 1974 rc-
cruiters from 187 colleges met wnh morethan
5060 potential students.

Aspxrd Clubs, which numbered ninety by *

1974, are based in high schools or community
organizations. They give members the chance
to design and carry out ams_that help
them acquire new skillS"and develop leader-
ship potential. Illinois’ Tilden,High School

Club, for exampleplanned a Latin art show,”

*The Puerto Ritan Forum was orgamized in 1957 in New York
. Gty 1o strengthen the cconomic and soaal postion of Pueriv
Ricans on the-mamland It sponsors a vaniety of programs in
education, liousing, bustness, Icadcrshlp trunng, and urban af-

fairs - ;
1
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“ é .
and menbers of Central High School’s Club in
\ewarx N.J., successfully petitioned for a

.

standards to continue to graduation. For

someone born in Puerto Rico whose first™ -

~

© e et e

Spamsh-\speakmg guidance counselor.

The widely recogmzed effectiveness of the -
Aspxra"ﬁ;(-)_g;;fﬁ has helped it to become self-
sustaining through grants from hundreds of.

" foundations, corporations, and government ~
agencies. For that reason, and because of
changing program priorities, the Ford
Foundation's general support for the organi-
zation concluded with a final $260,000 grant
- for 1972 and 1973.

Occasiondlly, however, the Foundation may
partially support a specxal Asplra project that
needslundmg fo continue its work. Such an

" Instance arose in early 1975. Aspira de Puerto

Rico had successfully de&eloped and tested a
pilot tutorial program aimed at g lescent
dropouts with minimal reading and®writing
abilitles. The program, which trains teachers
to usé specially designed curriculum materi-
als, gwes young people the language skills
needed to return to school or to get jobs™

< THe Commonwealth government had orig-
inally a greed to fund a major portion of the

fa ear.s. budget, but when changmg
prioritiescancelled the government’s support,
the Ford Fougdation granted Aspira of

Ampnca $50,000. As many as 1,000 Puerto
Rxcgn youth in San Juan are eéxpected to re-
ceive tutoring, and it is hoped that the pub~
lished matenals will be put into use through-
out\the island.

Gemgg Started in College Motivating Puerto
Rican students to attend college is only the first
step toward widening their opportunities for
higher education. They must be capable of
meeting admission requjrements or, in cases
of open admissions, be able to maintain

~

Tanguage is Spanish (hese can be formidable

cademic

hurdles. Even those doing superiop

“work often feel isolated and need’to developda™
. sense of identity and conf' ence. Several
Foundation-assisted pro

ms have been ad-
dressed to these probleis.

In 1968 the City University of New Yor
(CUNY) estabh,sh with Foundation assy-

aim 16 develop a facility in Engfi o
of the/two-year program, s¢/that the stu- -

dents could continue theif. ggifege studies in
English. The qngu}l(lrfﬂigram enabled stu-
dents to f}a](rn one fdll year of transferable
college cfedit at, Bronx Community College
them.to transfer to a senior
‘ ses of forty-five students each
were rect ftedin 1968 and 1969 by commu-

nity orgafiizations sucb as Aspira and Mobiliza-
tion for Youth, a New-York City commumty

. organization. Besides taking intensive instruc-

tion in English as a second language, the stu-
dents earned credit for courses taught in
Spamsh and as their English proﬁc%ency in-
creased, some began taking courses taught in,
Enghsh They also received stipends and fi-
nancial, personal, and vocauonal counseling.
At the end of theitwo-year penod about 73
per cent of thosewho completed the program
spoke English well enough to move into a full
English language curriculum~a high propor-
tion in light of the experimental nature of the
program. The dropout rate was discouraging
however—18 per cent of the first group did
not complete the program, and another 16

. N
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that the high dropout rate mhay have been

e ot

pelr[ent who did fl;l;iShHlé were Wua] needs of adult Puerto Ricans|on the
mended for a 1egular catriculwn-dechine United States mdmland receifcd $380,000
tﬁniintr?‘ﬁﬁhtiﬁb’ns-ofﬂ‘c?fﬁg‘faﬁ‘tﬁm—

“from the Foutidadon o it ormulgte fong- —
range management and fifiancial ptans and

—caused by the” f'ltt-rhm—'m’my STUdETIS WeTe
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s
selves dpd

gﬁn ices!f

|
forced to work part- ime to support them-

eTiving outside the normal fam-
1ly’househ¢)ld—alone or with friends or rela-
tives. The evaluations concluded that future
programs “of this nature would have to pay,
greater gdttention to the personal and’
econontic heeds of the students.
In 197Q CUNY assumed funding for the
bnhngu.xl progr.nm and transferred it to Her-
bert H. Lehman College in,the Bronx, which
was becoming a nationally recognized center

0 Puerto" Rican study and culltu@w%“dété“"‘""“

Jfmore than 1,00 nt§ mt’her have sucgess-

{ed or v@' currentl) enrolled in
‘,,f" Y .'»‘,\4’

o

slef {"nner\my (Connecucul) ob-

arhcd F undnuo + funds in 1969 for a series

g)f .lcl)v\!%}/gs to help improve the edl?y)nal

or gptml.sh speaking college sglidents
1its campys.y wmghbdrmg unjéersities

faniversity conference‘zl(;nde by
stughts, college and graduatg&schoollad-

istrators, and representauves from Pl?Cl‘lO
Rrngcommumty organizations, discussed

,igi'ralegxes for increasing Puerto Rican admis-

sions_to-itErgradagre gesgand profes-
siofal schools. The cdn’f;} nce u&ulted inthe
formation of a Puerto Rican Student Federa-
tion and a committee of Latin pre-medical
students. Close ties were established among
the twelve participating universities, which led
to such joint progrnm§ as the sharing of-per-__
sonnel.to recruit Puerto Rican students. -

Universidad Boricua, a private, experlmen-
tal institution established in 1973 to serve the

P

Numor College. A two-year stint in a \
90

integrate edueational technology nio its in-

structign. An outgrowth of the PuertoRican

Research and Resources Center (see p. 14),
the university is located in Washington, D.C,,
and operates a learning center in a small loft

building in Brooklyn, N.Y., whlch will serve as‘e, .

a prototype for a network of suqh centerstini’
Eastern and Midwestern cities with larg&eon-
centrations of Puerto Ricans.

By 1980 Boricua hopesto provide academic
credentials ranging from the high school
equivalency through associate of arts and bac-
calaureate degrees. Bilingual instruction in a
bicultural gnvironment is tailored to indi-
vidual needs by a learning contract worked
-out by the student and bilingu faculty

- member. The aim is not only to prepare stu-

dents for work but also to help them earn
academic credentials, thus increaging their
chances for employmenl and greatdt job mo-

Rjlity.

.,

munity or junior college is often the only
chance Puerto Ricans and other minorities
have for higher education. Disproportion-
ately large numbers of such students are at-
tracted to the growing system of two-year col-
leges because generally they are nonresiden-

tial institutions serving local constituencies;--.

charge lower tuition and fees, provide both
career-oriented and academic programs, and
offer courses at hours convenient for working

) studw But some 70 per cent of two-year

college gradiates do not go on to receive a
bachelor’s degree for financial reasons.

tr
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To provide.an opporydhity for Plierto Ri-
. cans, bla/czk Americans,{ Mexican Afnericans,

cation at four-year colleggs, the Foyndation in

T T A ed the Upper DG arshi
_Program, and singg then has ¢o
“thah.$6 mlliBn to the progrant. The scholar-

J ships were designed to serve these four groups
/ because they were the most seriously under-
. represented in higher education. A recent re-

port commissioned by the Foundation has

shown that despite recent gains in admissions

by blacks, Puerto Ricans, and Mexican Ameri-

_ cans, the propoition attending college re-

.. mains substantially lower than their percen-
tage in the population.*

“Administered by the College Entrance Ex-
amination Board, the.Upper Division pro-
gramn awards approximately 1,000 scholar-
ships each year to minority students around
the country who have good academic records,
have been accepted by asenior institution, and

. - have substantial finaricial need. If recipients

- " maintain satisfactory grades, their awards are
teewed for the senior year. ‘

ince the program began, some 194 Puerto

whlich pay, depending upon need, between 20
and 80 per cent of the total cost of their last
I
two years of college.t The awards make the
critical difference to students from families
. earning an average of $§5,000 a year,

The performance of the recipients attests to
the success of thé program. Most students re-
ceive their bachelors’degrees (some magna
cum layde) and several have been awarded
graduate study fellowships. Although more
than half of the students worked during the

last academic year, about one-fourth were

placed on the dean’s lis. Afiother measure of

Q
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herredu- -~ engmeermg. schatarship—program-—for

mitted niore™

Ri¢an students have received scholarships, -

N

,the program’s success is the Yecent decision by
the General Electric Company to pattern an

minorities directly on the Upper Division

Puerto Rican Studies. Growing intéTéstin the
culture and history of various ethnic groups
has given rise to'countless ethnic studies pro-
grams at colleges and universities around the
country. They vary from one professor teach-
ing a course in, for example, the ‘histo®y of
black Americars, to entire academic depart-
ments offering not only courses but research
facilities, sp\ecial lectures, aﬁq’cﬁltura! Ppro-
grams. . o

The City bniversity of New York, serving
the largest number of Puerto Rican. students
of any mainland university, has Puerto Rican
Studies programs at nearly all its twenty-five
branches. To provide them with special ser-
vices, the Foundatipn in 1973 granted
$485,150 to help set up the Center of Puerto
Rican Studies.** CUNY has committeed $1.2
million of its own funds and agreed to con-
tinue the center after the five-year term of the
grant.

The center has established alibrary devoted
to Puérte Rican subjects, has sirengthened ex-
isting Puerto Rican Studies programs, and es-
tablistied new ones. It works to document
Puerto Rican history and analyze data on

"

*Munonity Enroliment and Representation i Instatutions of Higher Edu

cation, by Madelon Deliny Stent and Frank Brown, 1974. Avail-
able from ERIC Document Reproduction Seivice, 2020 14th St..
N.. Arlingtoh, Va 22201.

+List of scholarship recipiénts is available on request.

**The grant to QUNY-was the sixth and final otie 1n a series for
support of gradudl in gthate studies Programs assisted
by the Foundauon atothes ratties were for Afro-American,
“Amencan Indiag. MexicalAmerican. and Asian American
stndies. \ > ‘
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Puerto Rican life todav. The centedissemi-
nates exhibits, handles arrangements for,

;-
careers in higher education. Blacks, Mexican
Americans, and American Indians also par-

speakers on Puerto Rican culture and drts, # ticipate in the program. Together these four

and conducts studies on such subjects as lan-
guage policy and how n affects learning in
elementary and secéndan schools. It also has
done research on prisons and the criminal

. - - N - .
. Justice svstem, which have authority over dis-

proportionately large numbers of Puerto Ri-
cans. L ) ’

One of the ¢enter's major activities during
1974 was a three-day conference on Puerto
Rican histery; attended by more than 250

_scholars, students, and community leaders

. 4,

£

12

‘from as far away as California and Puerto
Rico Background papers on such topics as
migration, class structure, economic depen-
dency, and Puerto Rican independence were
presentéd and are now being edited for
publication.* The conference, which will be
held annually, proyided a nique opportunity
for the exchange of views and the production
of scholarly articles that coatribute to the un-
derstanding of the Puerto Rican experience.
Wesleyan University used part of aFounda-
tion grant to establish a new faculty position in,
Puerto Rican literature and culture, a speak-
ers’ serjes that brought to the campus
specialists in guerlo Rican culture, politics,.
and history: and The Latin House, a private
dwel‘ling'lhal\h'ouses Puerto Rican students .
d Serves as atultural center. When the Fotd
Fouadation grant expired in 1971 the univer-
sity incorporated these activities iato its regus
lar budget. : ' m@
Doctoral Fellowships, Because of their poor
-representation among college and university
teachers, Puerto Ricans are eligible for Ford
Foundation 'doctoral fellowships leading to

,
S

\

groups, which make up at least 15 per cent of
the U.S. populatton, represent only an esu-
mated 1 per:cent of Americans holding
Ph.D.s.* o

In 1967 the Ford Foundation. began two
separate pregrams—one-year Advanced
Study Fellowships for faculty men¢bers who
had completed some graduate work and who
wished to study full time for the doctorate,
and longer-term Doctoral Fellowships, for
students just beginning graduate school,

The two programs were consolidated in
1972** The one-yearawards are of two types:
renéwable fellowships for course work and
oral examination preparation, and non-
renewable doctoral dissertation fellowships.
Eligibility is limited to applicants who pla 9,
pursue full-time study toward the doclorat,e!‘%k P
the arts, sciences, or related professional fields
and who intend to pursue a career in higher
education. . <t !

Since the programs _bggan. 202 Puerto Ri-
cans have recenved awards totaling more than
$2.2 million. The fellowships average $5,000a .
yeas, including full tuition and fees, an allow-
ance for books and supplies, and a monthly”

*Background papers available from the Center of Puerto Rxan

+ “Budics Gty Universits of New York, 500 Fifth Ave . New York.

N.Y 10036
“Other cthnk groups— Astan Athenicans. for example—have also
suffered from dicriminanon aod poserty. but they are not un-
derrepresented an college and university faculties Rather than
address the general «truggle of all ethnk groups seckingadvanced
degrees. the Foundatian chose to confine 1ts graduate fellow ship
gmgramm;hmc who were most senousty underrepresented.
*Fellow ships for blacks are adminystered bs the National Fellow-
ships Fund 10 Adanta under a gragt from the Ford Foundauon
Those for Mexian Amerxans. Puerto Ricais. and Amencan In-
dsans are admunistered by Educational Tesung Service 1 Prance-
1on. New Jersev. and Berkeley. Callfomla'

. . v -
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living supend * Funds have been allocated to
continue the fellowship competition through
1976, and recpients of those awards will be
eligible for renewai grants through 1980.

8 -
Educational Policy. Numerous federal and
private agencies have becume involved in the
planning of educational)amgrams aimed at
Puerto Ricans, but oftén their efforts have
been hampered by, the lack of basig 1
tion on the educational needs
cans, and the lad(ﬁfﬁ(eEa ness of Puerto
Ricans for defining the #Sues and prionies,

“even when they are offeped sume parucipa-
" tion in agenda:settin :

To proide the framework for more effec-
uve policy
educatorsrecently established a National
o Rican Tash Force on Educational Pol-
icy. Supported by a $25,000 Ford Foundation
. grant to the Cfty Uninversity of New York, the

task force will.undertake a review of the edu-
nd priorities of Puerto Ricans
. around the countag. will engage 1n na-

tional policy analysis on these iss
clearinghouse for information_on

Rican educauon, and offer technical supparct
" taPuerto Rican educators i policy exchanges

with governmental and other agencies.

Dosetailing with the woxh of the task force,
Aspira of America is preRaring a statistical
profile of the educauonal progress and prob-
lems of Puerto Ricans in approximately twelve
mainland cities. The.Foundation granted
$36.175 fog the study, which will be widely
distributed not only to Puerto Rican individu-
als and agencies, but also to policy makers at
the local, state, and}deral levels.

-

14 *List af feliohstyp reciprentsts avadable on request T
. . i

IR i P
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ing, a group of Puerto Ricarr—

Preservi ngiS%dry
’gndﬁﬁtlure

In the last few years, Puerto Ricans, like other
ethhic groups in theg nited Statesy have \
sought to strengthen cultural identity by estab- | .
lishing Puerto Rican studies programs and
special service organizations. There have been
increased requests for more information on
Puerto Rican history and for helpin setting up
cultural exhibits, lecture series, and other ac- .
tivities. But the few Puerto Rican agencies that
existed in the early 1970s were insufficient to
handle the many requests for informaten,
materials, technical assistance, and research
on Puerto Rican subjects. '
The Puerto Rican Research and Resources
Center was organized in Washington, D.C., in
1971 by the Puerto Rican Forum to serve as a
clearinghouse for Puerto Rican faculty mem-
bers, for books, curricula, and arts and crafts,
and cultural and musical programs and lec-
tures. Ford Foundation support for the center
has totaled $625,000. The program is national
in scope, sefving, civic groups, government
agencies, schools, and Puerto Rican and non-
recto Rican individuals. Staff and censul-
tants ednduct research, disseminate informa-
_tion on contemporary social needs, bring to-
.- gether leaders of the Puerto Rican community
to develop priorities, and locate experts on
Puerto Rican subjects who can serve as lectur-
ers or professors.

During ts first year, the center established a
network among Puerto Rican groups in
seyenty-two cities across the nation and
quickly became anraetiye fgiein promoting

. social and educational advancement. Some of
its activities includeK:/

*
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—publication of The Puerto Ricans. 4 Anno-
tated Bibliwgraphy, a 300-page referfnce todt-
for Puerto Rican studies programs{

—completion of a studv aimed at\jsolating
the factors that lead to the high dropaut rate
among Puerto Rican vouth;

—establishment of an informaton
clearigghouse, a camprehensive data bank
and reXerral service covering all aspects of
Puertogd jican life;

—technical assistance to Puerto Rican
groups trving to raise funds, .
—planning of the Universidad Boricua and
estabhishinent of its first branch ¢see p. 10).

Fhrough such activities as its newsletter, the
centé¥ds providing Puerto Ricans with infor-
malwnn%cdn assist them in their efforts to
reassert cultural identity and break the cycle
of barrio poverty Other activiues planned by
the center in the future areuncreased use of
public meetings. films. lectures, and special
seminars 1n unnersities on issues relevant to
Puerto Ricans.

To complement the center’s.work and
further fill the gap of knowledge about Puerio
Rican Tistory and cuhure, a major research
study was undertaken in 1972 of the island’s
official records and documents, which date
back to the 15th century. The project, which
received Foundation assistance, was under the
direction of Maria josefa Canino, associate
professor and chairperson of the Department
of Puerto Rican Studies at Livingston College
{Rutgers Untversity). Twenty-four students
spent an academyc year poring through dusty
records that had bee.nsremowed from Puer(o
Rico by the American government after the
Spanish-Amercan War and'placed in libfaries’
in the United'Stdtes. Untila few years ago they’
had been closed toresearch and investigation,

8

The study contains a complete listing and
annotation of the documents and reproduces
the full texts of the most significant among
them.* It1s intended to serve as a basis for the
development of courses on Puerto Rican his-
tory and cultyre offered by colleges, secon-
dary and elementary schools, and community
organizations.

Attacking Poverty

The most obvious and direct way 1o raise in-
come among Puerto Rican families is to pro-
vide ernployment and business opportunities,
traditionally scamce in ghetto communities. Al-
though language difficulties, educational de-
ficiencies, racial discrimination, and lack of
familiarity with current American business
practices have severely handicapped, Puerto
Rican businessmen and entrepreneurs, their
most serious drawback has been the inability
to obtaip ﬁnancmg Banks are reluctant to
lend Because they feel there is a h%h risk of
loan default. Even the Small Business Ad-
minisiration, the federal loan agency estab-
lished to service small independent business-
men, cannot adequately satisfy the needs of
Puerto Rican businesses. :

In response to the need for a new approach
to making capital available, the Puerto Rican
Forum in 1968 began an experimental loan
guarantee program. The Ford Foundation
contributed $50,000 to coyer administrative
costs and $200,000 depo?ned at two par-

o e
N

*Reearch Projeut of Unknoun Documents sn the Histors and Culture of
Puerto Rico, edned by Carlos Pifieiro, available from Livingson
College. Depantment of Puéno Rican Studies. New Brunswick.
New jerscv 08903
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ticipating New York City banks, Manufactur-
ers Hanover Trust Company and Banco
Popular de Puerto Rico. In cooperation with
the forum, the banks determined whether or
not th€ loans requested by businessmen were

~ good investments and calculated the risks of

repayment. Under the programs loans were
made to fqurteen new or existing businesses.
(If a portjon of a ‘loan was not repaid to the-
bank, that'amount was deducted from the
Ford Foundation funds on deposit.) The
forum also. provided technical assistance so
that the borrowers could improve théir opera-
tions and avoid repeating past mistakes.

In 1971 the forum also sponsored.a, Minor-
ity Enterprise, Small Business Investment
Company (MESBIC), part of a national fed-
eral program to'make investment capital and
long-term loans available to minority busi-
nesses. A $250,000 Foundation grant helped
the MESBIC get underway, but internal dif-
ficulties hindered 1ts effectiveness, and the
forum returned the license to the federal gov-
érnment in 1974.

Although many Puerto Rican programs
have had a positve impact, the community has
lacked an organization to analyze public pol-
icy, to consider the interdependent effects of
education, health, economic development,
and housing on the needs of Puerto Ricans,
and to provide an accurate ptofile of the
Puerto Rican community. Thug far there has
been little coordination among the various
groups addressing spéaific Concerns (healthor *
education, for example), and attempts to im-
prove conditions oftén have been’ an ah ad hoc

qb%‘sxs organized to meet a specific cnsm

institute plans to document the needs and

problems of the community, to disseminate
cyrrent data and information, regarding
Puerto Ricans, to provide technical assistance
to Puerto Rican groups and institutions as re-
quested, and to assist public amd voluntary
agencies that déliver social services to Puerto
Ricans. 1 g

Initially supported by grants from the Rocke-
feller Brothers Fung: Carnegie Corpora-
tion, and the Ford Eetindation, the institute is
headed by MarthafMalle, a founding member
of both Asplra of{f America and the Puerto
Rican Forum |

- .
Chxld Care. An important dimension of the
poverty of many Puerto Rican familigs is their
need for assistance with child care. Zor some
families the father’s often meager income
must be supplemented with the mother’searn-
ings, and in order to work she must rely on

others to care for her children. And in house- .

holds headed by women, the mother must
choose between turning to public or priyate
agencies for child care while she works, or
depending upon welfare assistance whije she
stays home with the children. :

To better inderstand the child-care needs
of Puerto Rican families and how they are met
by service organizations, Marta Valle under-
took a study of such servicesip New York City.
Ms, Valle, former commissioner of the New
York City Youth Services Agency and activein
Puerto Rican c8mmunity affairs for many
years; received ‘Foundation assistance for her
research. ¢

The survey showed that the vast majority of

“ The Puerto Rfcan Institute for Social Re- ~, the Puerto Rican families interviewed were

‘_'unaware of or unaided by publiely supported

social service agencies. A report of the study,
<. f Ty

. search was recently formed %o begin to ﬁlftbls
16+ vacuum. With a professional staff of eight, the
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The Puerto Rwcan Traveling Theatre,

pzrum'd mastreet pnform(mr( of

Pavment as Pledged, by Alfredo Dias
Gomes, 15 one of many cultural
orgamzations that recewves exposure &
the Puerto Rican comnpunity through
the work of the Puerto Rican Research

and.Resources Center.
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"What Holds Sam Back?"* also exposed the
need for additional dav-care facilities in the
Puerto Rican community and called for a new
organization to provide research, program
analysis, and assistance in setting up and
operaung effectve facilities. Such an organi-
zation has now been foried, the Puerto Rican
Association for Commumity Affairs. Itis a pri-
vate advocacy group dealing with foster care
and other children’s services. The report has
also helped the Puerto Rican Family Institute
to develop family and child-related services.
3

.

Protecting Legal Rights ‘

For Puerto Ricans living on the mainland, lack
of legal protection and violauon of their aivil
rights are the results of discrimination and the
more subtle biases against people whose pn-
mary language is not Enghish. Children have
been classified as mentally and educatonally
retarded simply because they could not speak
English, workers have been consigned to me-
nial jobs because they were not accepted for
training or union membership, and accused
offenders have been denied bail and impris-
oned without adequate legal counsel because
there were no iterpreters n the courts.

To help Puerto Ricans secure their due legal
rights the Puérto Rian Legal Defense and
Education Fund, modeled after the NAACP
L.egal Defense Fund and the Mexican Ameri-
tan Legal Defense and Educational Fund, was
established in 1972, The fund’s litigation,
primarily, class action civil rights suits, covers

~

*Asatlable at $1 75 from \alle Consultants. 12-12 196 St . Flush-

ng. N Y L1358 - .

.
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such areas as bilingual education, public and \
private employvment, migrant worker condi-’
tions, voter rights, and}overﬁmenl benefits.
The fund also works toincrease the number of
Puerto-Rican lawyers and disseminates mfor-

mation to make the community aware of its -

legal rights and obligations.

The fund is supported by a wide range of
corporatj oundations, including
Exxon Corporation, American Telephone
and Telegraph, Bankers Trust, Carnegie
Corporation, and the Ford Foundation. It al-
ready has had considerable impact with its
litigation, education, and research activities.

In one of its most important cases, the fund
charged that New York City’s Board of Educa-
tion failed to provide adequate educational
services to Puerto Rican public school stu-
dents. In August 1974 a consent agreement
was signed by the parties to the case, Aspira of
New York v. Buard of Education of the City of New
York. The agreement required that students
receive intensive English instruction, and that
other subjects be taught in Spanish. It also
mandated the reinforcement of the students’
Spanmish language skills and the active re-
cruitment of bilingual teachers.

Fund lawyers are oy erseeing the implemeh-
tation of the agreement and thus far have
negotiated with thé board orr questions of lan-
guage testing devices to be used and the higing
of new teachers. In a precedent-setting ruling?
the court ordered that attorney’s fees be
granted to the fund for its work on this case.

Another suit concerns 2 group of clathing
workers in New Jersey who in 1974 had been
trying to end unfair treatment of Prerto Rican
union members. They were threatened and
harassed for their activities and came to, the -
legal defense fund for help. In Miranda v.

N

i
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. The Puertg Rican Legal Defense and

v Education Fund 1s one of several conil

. rights legal defense organizations that -
' have been instrumental i setting

‘ important legal precedents. The fund

¢ : D séeks to elumnate discrimination against
Puerto Ricans in employmmzt,
!
< O / government benefils, education, and the .

admustration of justice.
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Local 208, the fund charged that Puerto Rican
workers were being paid less than non-Puetto
Ricans for ﬁe same work and were/denied
access to proinotions and higher paying jobs.
[talso alleged that the union refused adequate
hearings for grievances and failed to notify
Puerto Ricans of union elections. Thus far the
suit has caused the New Jersey Department of
Labor to void a recent union election of which
many Puerto Ricans had not been informed
and forced the union to hold a new election,
which included a slate of Puerto Rican candi-
dates. '

In the area of voter rights, the fund
achieved a significant victory ins1973 in Torres
v. Sachs, which required bilingual ballots and

voting instructions and interpreters at polling _ school

places in New York districts with high con-

centrations of Puerto Rican voters. Similar

suits were filed and won in Philadelphia and

New Jersey. Connecticut took note of these

decisions by making bilingual election g#icials,
available where needed.

The fund also works to ensyr€ equal treat-
ment of Puerto Ri¢ans by g6vernment agen-
cies. Sanchez v. Norton £1973) protested the
unavailability of Sparfish-language counseling
and other supportive services in the Connect-
icut Welfare Department, which serves more
than 10,000 Puerto Rican clients. The suitalso_ _
charged that the practice of sending written
notices to clients only in English caused confu-.
sion among many Puerto Ricans and fre-
quently resulted in their being denied welfare
funds. Asa result of the suit, virtually all of the.
department’s notices are now bilingual, and

" the number of Spanish-speaking personnel
has increased considerably. :

When the fund started its work in 1972,

20 there wir/e/onl) .about ninety-five Puerto

<

Related Aetiyities

Rican law students in the entire country, and
not many more lawyers. The fund’s education
program is working to remedy this situation.

In 1974 staff members met with hundreds
of undergraduates on college campuses to in-
form them of the different career possibilities
within the field of Jaw, to emphasize the -
urgent need for Puerto Rican lawyers, apd'to
let them know that the fund would helff them
through the difficult law school application
process. Hundreds of others peCeivedexten- - - ..
sive counseling in the fund’$ offices or infor- //
mation by mail—Largelf as a result of these -
efforts,/&ihan 00 Puerto @aﬂst/u:ieems
entered law sch€ol in the fall-of 1974.

Close comfact is alsp-maintained- with-faw
0 ensure that Puerto Rican students
arefiven an equal chance for admission and
Hnancial aid. To help students prepare for the
difficult law school admission test, the fund 0
sponsors eight-week training courses, and it
also has established a small'scholarship fund to
supplement their financtatréSources. .

The fiind also conducts a legal intern pro-
gram to give Puerfo Rican law students first-
hand experience with and training in civil ,
rights law. Five or six law students work full-
time for a summer at the fund's office, and
during the academic year several interns are
employed part-time.

S

in addition to its direct assistance to Puerto
Rican organizations and individuals, the
Foundation also supports programs aimed at_
benefiting ininority groups generally in which
Puerto Ricans have shared. For exam pl.(e:

. g"l ‘n




—The National Urban'Fellows program,
originally administered by the League of
Cities/Conference of Mayors, has since 1969
offered on-the-job training in urban ad-
ministration, to minority men and women.
The fellows, who frequently lack the creden-
tials for top admunistrative positions, work
closely with urban executives for ten months,

... sharing m the decision-making process and

AN and quasi-public agencies. To date eighteen
Puerto Ricans have participated in the pro-
gram and gone on to positions in urban
management.

for Minority Journalists at Columbia Univer-

trainggl and placed minority men and women

__-- asreporters, editors, anf§ managers in bydad-

cast and print media. The intense,€leven-

week summer program, t )g highly ac-,

™~ caimed, was dxsconunugd after seven years

because of chang;ng pohcxes and priorities at

) cooperatingnews agencies, Columbia Univer-

- +sity, and the Ford Foundation. Thlrty -three
participants have been Spanish-surnamed.

g —Community News Service is a nonprofit,

#¥"  munornty controlled and staffed press service

that distributes a daily calendar of newsworthy

events of interest to New York City's minority

communities, Its paying subscribers are news-

papers, tadio and television news depart-

ments, city ageneies, and busihesses, Created

ir 1971 and supported since then by the-Ford

gaining experience in the operation of public )

—The Michele Clark Fellowship Program |

sity Gradwate School of Journalism has .

Foundation, CNS has helped to encourage
fuller coverage of minority affairs by the
media. '

—In the Sunset Park section of Brooklyn,
New York—a mixed ethnic neighborhood of

Puerto Rican, Scandinavian, Irish, and Italian *

residents—a unique coalition has evolved to
reverse neighborhood decline. Community
residents attd staff members of the Lutheran
Medical Génter have worked for several years
A comprehensive program for com-
. industrial, housmg, and recreatlonal
deyelopmeént. Supported by grants from
businesses and foundations (including
$150,000 from the Ford Foundation), the

. medical cente(<nd Sunset Park Redevelop-

ment Committae operate a loan fund that en-
ables it to purchase, rehabilitate, and sell
homes to low-income families, who also re-
ceive homeownership counseling.

—Upper Park Avenue in New York City

runs lhrough an area in East Harlem whose’

population is composed ‘primarily’ of blacks
and Puerto Ricans. In 1965 a group of women
in the area joined forces to correct some of the
poverty-associated problems of their neigh-
borhood. The result was the formation of the
Upper Park Avenue Comrunity Association
(UPACA), which is working to redevelop nine
square blocks and to provide relateq tenant
services, housmg mafiagement, and mqainte-
nance trammg programs. Since 1971 Founda-
tion assistance to UPACA has totaled
$470,000. S
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Appendix

(1969, '72): Coun-
program to en-
n students to

adolescent dropouts return &
or get jobs;

—-(1973) Statistical study o he
educagional progress and problems\gf
young Puerto Ricans.

Bilingual education (1975):
Foundation-managed project to pro-
vide technical assistance to the Puerto
Rican community concerning bilin-
gual education.

‘Universidad Boricua (1975): Partial
support for planning and develap-
ment and integration offeducational
technology.

Catholic Univegsity of Puerto Rico
(1965): In- scrwﬁe&ﬁmmgcenlelsfor
science, mathematics, and socjal

$1,010,000

-

50,000

>

56,175

280,000

Ford Foundauon Grants to Puerto Rican Organgatlons . |

—(1973): Establishment of the
Cenger of Puerto Rican Studies;

—(197&). Establishment of a Na-

tional Ruerto Rican Task Force on

Educational Policy.

College Entrance Examination
Board (1971, 72,73, 74): Upper Di-
vision Scholarsh:p Program to enable
minority Junior college graduates to
attend senior institutions.

Graduate Fellowship Program
(1970, °71, '72, ’73, '74): Awards to
Pueito Rican scholars werking to-
ward the doctorate. “

Puerte Rico Department of
Education (1963): Joint program

_ with the University of Puerta Rico to

reorganize the secondary school cur-

«riculum and teaching methods;

—(1965): Esnbhshmenl of teacher
training centers to improve courseof-

ferings; ©
—(jgﬁ7) Planning grant to help

485,150

25,000

370,000*

2,288,455*

14

618,658

622,076 1

studies leachcrs% 78,000 prepare a $3.5 million federal teacher’

- ¢ : - trainihg program. o %,000
City University of New York (1969): ’
Experimental bilingual program 1o Puerto Ricap Forum (1968): Estab-
help Puerto Rican college sgudents i ishment of loan guaranty fund pro-.
prepare for an English curriculum; 224,000 \ " gram; 250,000

—(1972, '73, '74): Training pro- Nt -
~ gram for bilingual, b:cullural coun- . *Amdynts include only scholarship funds for
selors: . 453,000 PucrtoRican students.
N 7
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—(1971). Mmoritv Enterpuse
Small Business Investment (,o}n/p(m\
(MESBIC) !

Puerto Rican Institute for Social’
Research (1973): Sapport tor the

mstitute’s research; information, and

technical assistance eftorts

250,000+

50,000

Puerto Rican Legal Defense and
Educational Fund (1973, "74). Sup-
pott for the fund's hugation. educa-

tuon. and research activities. ,+210,000
. =1V,00%.

N ° '
* Puerto Rican Research and Re- AP
sources Center (1971, 72, 73, "74):
‘»Support for the center’s resedrch and =~
education acnivities  (origimally
funded through the Puetto Rican.
Forum) t .

s

625,000
State University of New York (1967, )
‘68): Support for thé Instructipnal

Admmstrators Progr.ml at Fordham
Universus.

Uppet Division Scholarship
Program (1970): E\punnem.ll
I-ound.gmn managed project (see,
" College Entrance Examination

* Board).

529,050

300,000

3

’Weslcyan University (Connecticut)
(19()9) Inter-university educational
services for Puerto-Rican sludems

\’k 12,513 /

o e
g Fowl  $8.957.077
. / ’% )
(€] '
ERIC g

/

. Y . . "

>
Photogrdphs 2, P. Saina/Ford Foundation; 8,
ASPIRA, Inc. de Puerto Rico; 13, Chester

H'iggins/l*ord Foundation; 17, Puerto Rican
Traveling Theatre Company, Inc.; 19, Todd
Weinstein/Puerto Rican Legal Deferse and Educa-
tion Fund.

Text by Joyce Verhalen Pandolfi.
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TRUSTEES Alexander Heard, Chawrman of the Boar!
Chancellor, Vanderbilt University, 3 d\h\l“t’, Tennessee

RN

McGeorge Bundy, Prevdent !
Andrew F. Brimmer ‘
Thonias Hemy Canvoll Visiting Protessor, Hatvard Unnversity Graduate Schonl of -

. Busmess Admmistation, Boston, Massachusetts N
William H. Donaldson -
Founder, Donaldson, Lutkin &Jemuu New Yark, New \mk
Hedley Donovan ¢
Ednor-m-Chief, liune Inc., New York, New Yok
James R, Ellis -
Partner, Preston, Thoignmson, Ellis, Holm.um:TRlchcx Seqlllt Washmgton
Benson Ford d e —
- Vice President, Ford Motor Company, Dembmn Michigan
-Henry Ford 11
/’/“Chan man of the Board, Ford Motor (ompmn Dearboru, Michigan
Walter A, Haas, Jr,
Chamrman of the Board, Levi Strauss & Co., San Francisco, Calitornia
Vivian W, Henderson \
) Presdent, Clark College, Atlanta, Georgia
\ Edwin H, Land \
Chamrman, Cluef Executive Officer, Director of Rucmch Pd\l"nol(l (,mpomuon,/
\ .

M

Cam re, Massachusetts

| John H. Loudon '
T o+ Chanman of the Board, , Royal Dutch Penoleum Company, The Hague, The \/et/hm lands

\ . Robert S. McNamara

! B Dorothy ﬁ;&'Marsha’ll LN
(ommon\\c ftth Professor, University of Massachuseits, Boston, Masgachusetts -

J: Irwin Miller @

Chairman of the Board, Cunnnm}i}ﬂ&i_'lefcmnpauy, Columbug] Indiana
Dr. Soré‘(lijatmoko ) }

Jakarta, Indbnesia

Patricia M, Wald

Attorney, Washingion, D.C.
Charles E. Wyzanski, Jr, . d
Senior Dustrict jadge, United States District Court, Boston, Massach

EXECUTILVE OFFICERS McGeorge Bundy, Preadent /
Da\/';d E. Bell, Executive Vice Presudent

. — oward R, Dressner, Secretary and General Counsel
\ Harold Howe I, Fice President

Roger G. Kennedy, Vice. President
Marshall A, Robinson, Fice President -
y // » Mitchell Sviridoff, V'ice President ’ -
/’ C Arthur D, Trottenberg, Vice President #

e _ Thomas H. Lcnagl;, Treasurer
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