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,PREFACE
@ / '
The pggject director has asked me to déscxibe'the impdct .of this

4 \ X . R
project on the Department of Counselor Educqtion at the Umiversity of

Wiscongin-Oshkosh. As I reflected on this agsigmment, it seemed most

natural to identify the satisfaction and pride which attend to funded
projects of this s?ope. Howévér, those benefitg are probably best

. [ ey K
classgified in a horizontal dimension rather than in a depth éﬁmension, !
e .

and it is the latter which I prefer to describe. ‘

This‘project has enabled us to do a more careful .selection of

students for our graduate program. We have incorparated some of the

<
)

+project selection procedures into our program, and initial results

indicate that we are admitting students whoJevidence a professional
commitment as well as a strong potential to become good'cbunselors.
The problem of student selection has never been fully regolvdd by our

profession and I am not claiming that we have a corner on the market,

-

. ’ :
but I know that we are more selective now than we'were prior to this .

project. ' -

P

& \ . : .
This project has opened avenues of communication with school sys-=
tems which tay have never been oﬁgned withqut the project. It has been
s l" : . . . =
my observation that school syst?ms have had more than their fair share

. T

_ of public’ and professional criticism. Some of it has been deserved;

much of it has been misguided. One of the chief criticisms of the

‘recent past has been directed toward. an inStitutional phenomenon thét is

not unique to educational systems. . For lack of a better term, I call it

& , )
the closed-system phenomenon. Some#school systems ha¥e~been percelveq

A \ el

- ag closeﬁ-sysiems that are somehow detached from othér societal systems

and institutions. oOur project experience indipates that the reverse is

»

: A 44 9
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true, in most cases. The schools (by that, I mean the counselors,

. . .

teachers, and administrators) %re open to new inputs and new conceptual

framgwozks. T?ﬁg_@{@ willing to work with: other-institutions; including
AN

) « N . A N X ‘
| ’ universities, in order To provide better services for their students. .

It is stimulating and refreshing to encounter this attitude 'in the

.

schools. N ' \§b - )

There are also some suppositions about the products of the project -

- v

which I cannot fully document but do merit disbussion. The counselors,

-

- throughout their internships and during their fullgtime.eXPerﬁence, . N
appearéd to have a moie activist attitude thanrcoéqselors who havé gone '\\
through éur regular prograﬁ. There are undoubtedly sevéial reasons‘why

. , . ‘ . B
this is so, but the point I wish to stress is that ﬁhe interns brought a
different set of priorities to their‘rqle.\ They appeared;to have a- C

genuine concern for students as individuals and an advocacy zeal for

. N

students. Whether this concern is maintained as these counselors gain

more experien?e will be interesting to see. C. H. Patterson hag noted

\

- that counselors need the support of other professionals with whom they
work, and this observation seems especially important for school
counselo}s who have entered that profession in other than the traditional

. v

-manner.

* : Earl Stahl$€hairman’
Counselor Education Department
University of Wisconsin-Oshkosh
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A SCHOOL COUNSELOR EDUCATION PROGRAM

FOR PERSONS WITHOUT TEACHING EXPERIENCEL
. Py

CHAPTER ONE ’

INTRODUCTION

1

1

Counseling and guidance within the public and private schools of the
United States has had 2 significant impact on the personal development and

educational and vocational planning of young peoplé. While school

’

counseling had its origins and early growth during the periods between the

two world wars,‘its most significant growth was due to the passing of the
'Natiop@l:Defense Ed&catién Act in 1958 and .the subsequent Title 5 A. which
provided for local school support of gui@ance!personnel, materials, and
facilities, and Title 5 B. which 5rovide&§§§izup—grading counselor selec-
tion and education programs through the sponsorship of‘sum@er and year@long
institutes. '

4 -

While school counseling and gu}dance has tended to respond effectively
to needed ?hgnges within its’ own sFructures ang those of the in§titutions
.and ;ocieﬁies which it serves, the rapid development of the technological
society near the end of the 1966'5 and the rapid change_in societal demands

on young people and schools indicated neee for ﬁyture innovation. and

development within the counseling and guidance profession. Two concerns

=

lrhe project presented or reported herein was performed pursuant
to a Grant from the U.S. Office of Education, Department of Health,
Education, and Welfare. However, the opinions expressed herein do not
necessarily reflect the position or policy of the U.S. Office of
-BEducation, and no official endorsement by the U.S. Offiqe of ggucation

§houqubsxi:£:£fed.
) T
o ; . ' i()
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which, -while often addr%séed separately, are closely related include the

.

.need for schools to b;oaden the base of their professional counsellng

Vi [ .

57 M
staffs and the guesél' n. of }:,he relevance of teacher certification’ and

\. — A

experlence to effectlve performance as a school counselor.

e e ,.,“..xu,'_l_ﬁ S

alternate routes to- §¢hool counsellng wo?%ﬁ broaden the base of experience
gy
within counsellng,etaffs as they now terLtlonally come from the teach}ng

-7
profession. The /purposes of this scﬁool’counselor prebaration prOgram,
specifically related to these corcerns, were:

N

1. To recruit, train, and certify as school counselors in
Wisconsin individuals with strong behavioral science
undergraduate training and experience in related helplng
professions, and '

e

2. To ascertain if ‘school counselors without teaching

e¥perience could be as effectlve as school counselors

with teaching experience. ,
- . . \ '

v

The remainder of this chapter will deal with each of these purposes in

[y

more details.

J

PURPOSE 1: e ' :

? .

Eleﬁentary and Secondary school students are being confronted with'

new forces of change which affect the varieti.of decision-making and
educational opportunities facing them.
b §
models, roles and norms for effective self-direction in educationel,
: , v
vocational, and personal decision-making, the curriculum outside the

As they search for appropriate

school—-changing societal inetitutions, emerging cultural mores, aliena-

v

tion of segments Of the society; over population, economic deprivation,
rise in violence, increasing depersonalization and advancing technology--
tends to create a lack of self jdentity.

To assist school students to interpret their own behavior in relatfon

. .’. . .
to societal institutions and cultural norms, new models with the educa-

, / : - ' =

Interestinglyf

2

-

S
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tional system must be developed

scie&ce in the preparatien programs for the various educational spe-

. counselors generally lack sufficient background in the behavioral sciences

. Broad interdiséiplinary foundatians

within the behavioral sciences can assist the professional educator to

N .

develop responsive models ‘for social action and change. .The efficacy

+

of this épprdach is evidenced by the inc;eaéed emphasis on behévioral '

" -

~

. L] o
cialistsu L, q' ?

v

Within the area of school counselor education this trend is visible v,

in the increased requirements in tHe behavioral sciences for prospective.

counselors (Association for Counselor Education and Supervision, 1967, o -/

' .
)

1968). The teachér who applies for graduate work in counseling and

i 4 . .

guidance is likely to be weak in behavioral sciences. At best, six or o
L 3

"

nine graduate credits in behavioral sciences are-all that can be required

within the other demands of a graduate brogram:. As a result, school

o

to fully understand the individual student and his environment. Also,

teachers who aspire to become school counselors (and most states require

at least one'year of successful’ teaching experience for counselor.certifi-

cation) have generally spent their entire working careers within the
. ) 7’ N )
educational structure and oftgn are unfamiliar with much of the world '

outside of the school for which thejstudents are preparing. Therefore,
because of a lack of appropriate féundation invthe béhavio;al sé&ences
and a lack of experience outside of thelschool,,school counselors tend
to be unprepared to ipterpret individual behavior and SOCietal ;nsti-

tutions to.students and to provide new models of behavior and response.

There are, however, other models of counselor preparation and

. v &

certification which might provide for elementary and secondary counselors

1A



‘ : .o r?

. . . -

with stronger behavioral science foundations and experience outside of the

EFhOOI system. One of these models would be to recruit individuals witﬁ

.

uhdergraduate degrees in behavioral sciences with work experiences in

settings related to their expertise; but who lack teacher certification ,

and experience; and through a ¢éombined graduate preparation program. of

v

counselor education and a school counselor internship'experience, qualify

the individuals foﬂupounsélor certification. The purpose of this program

was to provide the appropriate selection, preparation, and certification

-

prbgram to test this model.
. ) ‘% »

PURPOSE 2:

Y

For éomeLtimé the counseling profession has debated the issue of

3

requiring teaching experience for school counseling. Proponents of -

teaching experience (Farwell, 1961; Hoyt, 1961; Hudson, 1961; Hutsan,

1962; Johnson, 1962) have been as vociferous as those who question the

"
1}

need for teaching experience (Arbuckle, 1961; kohen, 1961; Dugan, 1961;
Stewart, 1961). . : '
an . ‘ : ’
Resgérch onfthe question has also been inconclusive. While  some

research has suggested that teaching éxperience does appear necessary

[y

(Frederickson and Pippert, 1964; Weitz, 1958), other studies indicate

‘ : : . LW N
that counselors® without teaching egpé&ience may be perceived to be as

L by 3 A

ki

: Yl . . -
effective as those with teaczing experierice (Peterson anderowh, 1968;

Rochester and Coftingham, 6; Hooper, Brown, and Pfister, 1970).- Kehas

™

and Morse (1970, 71) have presentedrtwo studies’bf perception of role
’ 7

change and conflict from teachar to counselor and they hypothesize that

teaching é;perience may be dyéfunctional to counseling.
White and Forrest (1968) have observed that the time has come to
\

selection

a

test thg'teaching requirement by designing specific programs gf
L e N . 5 &

i2
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and preparation for persons with backgrounds other than teaching. However,

» .
as they peint out, most states require teaching experience for counselor
- ¢ . -
certification and the testing of this assumption has not been possible.
7\ . .
It would appear, then, that a careful study .of the effectiveness of

school .counselors wi&b teaching experience and scﬁool éounéelors without
Eeaching experience (or certification and preparation) wo;ld/begin to”
provide data relevant to the question‘of the need for teaching experiencé
in counseling. This program was Aesigned to.provide a model selectioﬁ,

training, and certification program for individuals without teacher edu- -
7

cation background, to place these individuals as school counselors in

-

' Wisconsin, and then to compare their effectiveness with counselors who

o
have previously had teaching experience.

History and Development of the Projectf -
¥

On September 1, 1968, new schoeol counselor certification standards

went into effect in the state of Wisconsin which included the following

L4

clause: ¢:;>\ - - . v

The state superintendent may approve experimental programs
(? based on completion of a Master's dedree in guiddnce and
counseling and including completion of a full-time one year
public elementary or secondary school counseling internship.
The state superintendent, at his discretion, may waive the-\
: teacher certification and two year teaching experience
requitements in the approval &f such experimental programs.

In order to test the efficacy of this new approach to the selection,

preparation, and certification of school cqgnselors, the Counselor Edu-

)
-

cation Department'of‘the'University of Wisconsin-Oshkosh wrote a proposal
under the Education Professions Development Act (EPDA) to conduct such a .,

program. Oshkosh Public Schqpls, Cooperative Educational Service Agency

#13, Waupun, and the Department of Public Instruction wrote'supporting

letters which accompanied the proposal. Subsequently, in the spring of

.13 Y

-

.
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1969, the University of Wisconsin-Oshkosh was awarded an EPDA grant to <

develop suUch an experimental counselor education program. Ag,a result,

five individuals were aharded fellowshibs to begin the campus=centered"
counselor education experiences in the summef of 1969. The campué—
centered study was concludéd in August of 1970 and the school Founselor\
internghip exéerienées were begun in September, 1970. (See Director's
Report, Jﬁly 1, 1970.) Concurrently, funding was received for a two year
operatiglal EPDA Fellowship Program to include ten individuals on fellow-

/ ships and' five regular program students within the project. Thus, during
1970-71, five fellowship students and four regular students pagticipated
in the intefnship phase of the project and fifteen students (ten EPDA
F;llows and five regular students) participated in the first year of the
program. (Séé Final Report, Phase 1, August, 1971.)

\ f
In Augusf\éf 1971, the eight internship students (four EPDA and four

o
non-EPDA) compfkted their program and were certified as public school
counselors \in the State of Wisconsin.  The fifteen operational program
students (ten EPDA and five non-EPDA) began the interq;hip_phase of their
program. t this time, the program received official recognition within
the graduaty schog} at the University éf Wisconsin-Oshkosh, and tbp pro-
gram was instituted as an alternate program within &he structure of the

: curricular offerings of the Counselor ﬁducat;on Departmeﬁt. .Thus, ten new

students were seleéted to begin their regular two year program to be com-

s

pleted in the spring of 1973.

o

This report, and the research presented herein, covers the program
as developed through June 30, 1972, and the data gathered on those students

who had completed the internship by that date.

-
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. DESCRIPTION OF THE TWO YEAR COUNSELOR EDUCATION PROGRAM

This chgpter Qill dyscuss the objectivgs of th; project and £he
organization»of‘tbe COUH;QIOI eddcation expériences contained within
the two years of tQ? cpunselﬁx education program foé indiviéuals with-
out teaching experience.
I. Objectiﬁes
A.  General Objectives

It was the general objective of this gradﬁate fellowship program to
prepare individuals with broadly based behavioral science undergraduate
majors for immediate ehtry into elementary and secondary schoolbcounsgling
positions. More specifically, this program recruited individuals with
behavioral science baccalaureate\g?grees who had not had prior preparatioﬁ
ip pfofessional education or previous elementary and secondary school
teaching experience, and provided a counselor preparation program ieading

» g ‘ '
to a Master's degree and certifigatfon.as a school counselor in the state

of Wisconsin. .

‘ %
The several goals of thiQ\Preparatioﬁ'program were:

l. Tb provide additional, well qualified elementary and secondary

school counselors. ) -

-
W

2. To prepare elementary and secondary school counselors who can

respond more effectively to the problems of the youth in our schools.

3. To prepare elementary and secondary school counselgrs who "have
~ v a firm understanding of thg dynamics of individual behavior as it inter-

" acts with societal and cultural forces.
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4. To prebare elementary and secondary school counselors who can

effectively relate the dynamic forces of the curriculum outside of the
. y \ *
schecol to,the curriculum within the school.

. 5. To develop an experimental model preparation program of graduate
elementary and secondary school counselor education for’ non-education
undergraduate majors.

6. To develop in the counselorjcandidate an understanding and
appreciation of the school as a social system, the teacher=student
learning process, the dynamics of the classrooﬁ situat;onp and the
contemporary school curriculum.

71 To create a source of research and evaluation in areas 5f:

¢
a. Education of elementary and secondary school counselors
from non-educational backgrounds.

b. Effectiveness of non-education traineéd ®econdary and

elementary school counselors in actual secondary and elementary
e

school counseling settings.
c. Evaluation of internship programs in elementary and

secondary school counseling with emphasis on: (1) effectiveness

of the intern as a counselor, (2) intern-staff relations, (3)
. N .

intérn—supervisor relationships, (4) effect on a secondary and
‘\\ 1 .

elementary school of an internship experience with the Univeréity
’; ) v.‘: vp., ’
and the Department of Public Instruction.
d. Comparisons of the relative effectiveness of counselors

with strong behavioral science foundations and counselors with more
’ N

traditional strong educational foundations.

r

16




B. Specific Be“ijioral,pbjectives
The behaviorai\gggggmﬁfJﬁAticipated for each internship enrollee

.were: . . 3

1. The ability to apply his understandings and knowledge of
8

bahavioral sciences to the solution'of problems at the elementary or

secondary school level. / [

2. ' The ability to understand and éommunicate'effectively with the

‘school staff including’ teachers, administrators, and other pupil pérsdnnél

” o s
workers.

'
-

3. The ability to understand and relate to the élemeqﬁary or

secondary hiéh school student as he attempts‘to grasp the imgﬁci of a

. L3
rapidly changing technological and social culture.
’ .

- v

4. The ability to provide new models of behavior and response to

. . e - A
the problems of. society. - J L

5. ‘The ébility to assist the individual elémentary or Secondéry

s
- ~

\ , v
school student to become more sensitive to the needs of others and more

Vsensiti;e to his own needs as they affect the bebavio;\of others.
” 6. Th&.ébility'to work with teachers; administraforé, and parenfs
%s they attempt to assist the element;ry or seconggxx student to déveiop
" into ah effective ﬁembér of socieéy.

7. The ability to understand the problems of the student from any

subculture or minority group and to assist the rest of the school staff

to develop resourceful programs of educationax change ta qubat those

1

problems.

C. 1Institutional Objectives

As a result of participation in this experimental counselor education

program, specific changes were anticipated for the several agencies involved.

- " | 17
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N

) . 1. Counselor Education Department, University of Wisconsin-Oghkosh. .

.2
~ ¢
‘%;§> " a. To develop appropriate experiences Wwithin-the Master's

.

degree program in Guidance for the nog»eddcatibﬂ major who wighes

, . to prepare himself- for school counseling.

a

b. ° To integrate as a part of its regular program the concept

L '.‘

of a two year counselor preparation ptogram leading to immediate

certification as school counselors individuals from work settings

- / . .
. « 5P
' outside of education who posséss behavioral science undergraduate

.

‘ degrees. This program will'consis€ of one year campus-centered
academic preparation leading to',a M.S. degreé in.Guidance and a ,

! ’ '
. dne year school cqynselor internship experience. ’

N

/ c. To pro;otg the Aevelgpment gf'internship'éxp%rienges withié
‘: _scho'_olsb in Wiécpnsin. o ) . B . a‘
L. » d. .To debelop closer working relatiqnships with local school
v , N\
agencies, s%ﬁte departments of public ingpyuction and the community;

.

) for which it prepares counselors. . . J - @

+ : Y
o

2. Local School Agencies:

a. To develop on a continuing basis internship expetiences for

. ¥ .
\ school counselor candidates. ‘ o ‘E\

0

“ b. To develop a closer working relationship among the school, o
. . LY . B
community, state department, and the i{niversity in the preparation

“ of various helping specialists within the school. ' ‘

»

c.. To examine the relevance of their counseling and guidance

program in light of the needs of the young people and community

they serve.
'3¢* State Department of Public Instructioh

a. To increase involvement with the community, local school

Q . ' 18 ) ’
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agéncy and .the pnive%sity in the preparatioﬁ and certification of

. s

not only school counselors but other pupil personnel specialistg.

- .

b. To assess the .effectiveness of the counselor intern program
during a five. year period (1968-1973) and make recommendations to
the State Superintendéent of Public Instruction regarding permanent

" adoption of the experimental clause rélating to certification of

. P
‘ . : : . . . L
non—edqcatlon majors as counselors in Wisconsin.

- - y <

II. Content of the two year school counselor preparation program.

r

'BasiQally, the formal two year counselor education prograﬁ can be

L]

‘divided into.two phases: Academic on-campus counselor éducation expe-

v
rieﬁces, and the in-school ¢ounselor internship experience. The academig

on-campus counselor education experiences encompasses ‘the first year of

the prdgram (typically one summer and two academic semesters) and the

in-school counselor internship experience encompasses the second year

* t

of the program (two ‘Semesters servini;i;}l time as a school counselor

H
integf):

A. Academic on-campus counselor education experiences.

-

© )

The preparation.of an individual with strong behavioral Science*

’ ’ . . . .
‘background and no prior experiences in education pre-supposes several

unique educational experiences which should be provided. Essen;ially,

the individual can be expected to have a strong foundation irP psychology,
’ ’ !

sbciélogy, and soqial-psychology. This. is in contrast to the typical N
<, . N

individual enteiipg the counselor preparation program who has a strong
’ r— * 4 .

. -

education background but a weak foundation in the behavioral sciences.
For the typical counselor-candidate in counselor preparation programs,

the need is for increased experiences in the disciplines of sociology,

15
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psychology, anthropology, etc. The students in this preparation program

have a strong foundation in the behavioral sciences but lack experience,
/

in education. Therefore, the concept of preparation for this school “E
counselor preparation program encompasses two kinds of curricular expe-
riences: counselor preparation experiences, and experiences in under-
standing the educational system. The counselor preparation program can d
be viewed as encompassing the substdntive aréas oésr )

Area l: The Philosophies and Principles of Guidance .

Area 2: Use of Information in Guidance

, Area 3: The Process of Interpersonal Relations in Guidance ‘ .
id Counseling - '

Area 4: easurement and Research in Guidance )

Area 5: Practicum
. The experiences in understanding the educational system can be viewed i
as encompassing the substantive areas of:

Area 1l: The School as a Social System

Area 2: The Teacher-Student Learning Process

Area 3: The Curriculum in Contemporary Schools

The next 'section will discuss in detail the specific aspects and

\
experiences to be provided within each of the substantive areas.
;

1. Counselor Preparation Experiences E J

Area 1l: The Philosophies and Principles of Guidance: The concept

N " 1
of providing individualized guidance for each pupil in the school has its // !

foundation deep in the democratic tradition of edu€atdion in this country.

More specifically, however, it grew out of.t increasing waste of V%
..individual manpower, the fncreasing populatign, the technological.revo- A ‘
iution, and the development of vocational education around tﬁé\gurn of the ‘
century. foday, although nearly 60 years have elapsed s;hce the intro- 2§

N

duction of guidance into the school, the economic, social, and individual

situations are sjmilar but more complex. Descriptive phrases about society

20 -
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at that tite are still applicéplé today. It thepefore becomes’ important

to understand the needs to which the [movement was éedicated} why the needs
' still exist, and how the guidance moyement isg addressed to those needs.

In particuldr, the growing restlessness of our youth as they approaéh times
ki
of decision-making regarding education and vocation creates a demand that

’

more broadly Pased cultural solutiéns'are found to the problems facing

society. Guidance ‘is based on a- }oﬁd fogndation of sociological, psycho-
o . ’ . ~ '

logical, ghd philosophical principles that may be marshalled to attack

these problems. The iqdiyiduaf student who has strong background in the

\ . [+ . 1”
behavioral sciences will have a dget of deep resources to apply to the -

"situation. The focus on these egkperiences demonstrates how the founda=

~ v

tions of guidanqe may well meet ‘these proble%é. This areg*§ﬁ covered in

’ .
Principles of Guidance and some in.Organization and Administration of

}

Guidance Services. . ;

Area 2: Use of Infofmation in Guidance: Basic to the guidance’

N ,
process is appropriate information for decision-making. In particular «

this involves envjlonmental iﬁf%rmatiOn which includes vocational, edu-
catidnal, and personal-social information. Increasingly the youth of

i

today are exposed to a widening 4ap in information development, processing,
dissefination, and retrjeval. While it is essential for individuals to S

have proper information for the decision-making process, there are a

number of unanswered questions relative to the<role information plays in

decision-making. "Is.there an opfjimal amount of information that a person

should have for proper decision—making?" "Is decision-mgking based on

out-of-date and perhaps inaccurate 'information better than decision- S

v

raking bated on no information?" Begcause of the information gap, it may ‘

-

well be that individual youth in our high schools are being asked to make

21 B
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alse information. The development of modern tech-~

(o,

decisions baséa.§

T

of Ynformation and computer sciences, as well as other

5

nology %he' ar

modern media of education (aﬁdio-visuaI display, etc.) may well provide

°

some of the answerf to this continuing dilemma.- Therefore, included in
: ! kY

.

and Mediav n Education.

+

Area ;: The Process of Interpersonal Relations in Guidance and

-
-

Counséling: As the counselor attempts to provide the
appropriate milieu for effective decision-making on the bart of counselees,

teachers, parents, and administrators, skills in interpersonal relations

are increasingly important. The understanding of the dynamics of the .

<

~situations, communication flow\pétterns, sensitivity to the feelings and

. . ®y
attitudes of the other individual (s) provide a foundation for increased
- ,

L~

interpersonal effectiveness. Within this area, experiences are provided

-
-

for the students to interact with each other and }}ﬁdents in the regular
Q

p¥ogram about .their perceptions of becoming counselors. Role playing .

experiences, video-taping of role playing and other situations with

immediate playback, and discussion by the students of how they operate! .

in the various situations will be provided. Experiences also include

Growth Facilitating Learning Experiences which are under the leadership
of twe full-time counseling psychologists. The pu;poSes of these sessions

are: (1) to provide §}udents 6&th an opportunity to examine their own

relationships with others and to discuss mutual problems and experiences

22
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involving human relationships; (2) to provide, aff environment in which

gtudents can eéxamine their agghtudes, values, elingsg and percepfibng
. . A

N - .

wiich influence their understanding of and ability ta use interpersonal

skills; (3) to assist students in achieving greater self-awareness and
. - . ~ ~
self-understanding; (4) to provide a setting in which the students can

- v

observe their own behavior and that of others, and examine these be-

haviors with relation to the group process. These groups‘provide an
opgértunity r the studenés'to engage<in a continuing self-examinafion
- of their undErstanding and ise of.interper§opal\xé%aﬁions skiils. .
. , 1 g
> Anothey specific experience within this area is encompassed in the |

course Counseling Process and Pre-Practicum. Techniques and, processes
~

involved in de&eloping an effective counﬁéling relationship will be
RO 1

, ‘examined. The experience is designed.to aid the student to gain insight’
into the counseling relatiénship4pa;ticularly for/his own growth anig'
éévelopment. Maximum emphasis will be placed upon the student as a po-
tential ¢oun§€&or and hisrpersonality és arvariable in the’coﬁnseling

relationship. It is‘within this experience that the individuals will

- D

role play, video tape their experiences, and generally look at their .
13

1
i

development as counselors.

The course Organization and Administration of Guidance Services also.

N ‘ o T a
provides experiences within this general area. The focus of this experience

is upon new management techniques from the fields of management theory and

’

»
The focus within this approach is.emphgsizing the.role of the individual

science as they apply to the development of an effective guidance program. ':

within the management systems. Overlapping groGE?structures, effe;§§be
? .
leadership roles, and the dynarfics of effective decision-making are en-
compassed within this course experience.
Ty«
23
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Because the couniﬁkor deals with groups of individuals, eithér‘

purposéful through deliberate group éounseling or accidental as he

encounters teachet groqpé, stuéent grbups, parent grdupg, étc., a major

AY .

emphasis of the experiences within the general area of interpersonal

relations is upon understanding the dynamics of the group process and

.

the effectivg management of the group situation. Experiences are pro-

‘vided for participation in  various types of groups, analysis of groﬁp

|

ifteraction, and an intensive atud§ of the dynamics of the group process.

These experiences are provided within the course Group Guidance, but

practical experience in group membership is also provided in the Growth

< - :

-

Facilitating Learninyg Exggrienée and within the structure of the
K [ ; .

¢ -

practicum settings.

Area 4: Measurement and Research in Guidance: Testing is widely

. . ]
use® in school systems for a variety of. admini'strative, instructional,

-
2 -

and evaluative purposes. Very often, the skills of school personnel in

the use of tests is limited and consequently test resul are eithér not
used or misused by the educational practitioner; The counselor, in his

work with teachers, parehts, administrators, and more importantly.

students, utilizes test results for a variety of purposes mainly centered.

;o

around- the decision-making process. Therefore, it is the funytion of the

expeiiences within this area to develop within the student a complete
-
understanding of the purpose of testing, the construction of standardized

tests, the statistical, foundations of tests, the administration and

.

,scoring of tests, selection of appropriate tests within the particular -

Y

decision-making structure, and perhaps most importantly, the process of

test interpretation both within the counseling process and to other

-

persons such as school personnel and paren while a major share of this

T
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experience is pxgyidgd within the structure of the course Use of Tests in

. e mw a

Counseling, the prabticum experience also is used to increase® skills in

this area. Because the enrollees will come to thé program with a stroné
It

background im psychology, and very probably will have had a course in

either statistics or testing-or both, @xperiences will be tailored to

.

build upon the competencies which the individual enrollee possesses and

will not require repetition of previously learned materials. .

-

f’In addition to understanding stat¥stical concepts for the tgsting

éﬁifoundations, it is important for the counselor to undersgand statistical
inference techniques in order for him to develop and carry out action °

research studies which will assist him in finding solutions to many of ‘the

¥

problems which face the counselor in his everyday work. These types of\\

research Studies include evaluation of the counseling program, identifi-

s

cation of personal characteristics of students which_affebt their
i Q +
behavior, research into a variety of .counseling techniques, and f&¥low=up

. § <
studies. ’ .

Area 5: Practicum: The practicum experience is designed to provide
a closely supervised experience of acspal cohnseling with’elementary or
secondary school students. The experiences within the practicum build

upon individual student's growth and development which has been a result

of other aspects of the program,vinclhding in particular the Counseling

Process and Pre-Practicum experience. Practicum experiences are provided
- .

in two settings for eaéh student in the program. First, in oréer to
ingcrease understanding of actual school counseling situations,lthe
students serve as practicum counselors in school settings. In addition,
each student spends four hours a week counseliné within the Counselor

Education Department's Counseling Laboratory. The Counseling Laboratory

: o
. ‘ 25
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is a counseling service of the Department of Counselor Educatiph‘pro-

individuals of all ages and from all Bettings.

“

sessiong, and individual s

are arranged to discuss the counseling intervieWé.'

14

»
*viding ‘free educational, vocational, and personal-social counseling to

‘-

The . student tapes hls

1sory consultatlons with the superv1sor

Additional time is

.

provided for small group interaction among the students about their
’ . 3 °

counseling experiences, and ' for observation of other counseling sessions -

both directly through the one-way vision mirrors and by video tape.
The practicum experience includes a number of opportunities\to work

) " ' \ v . L. \

i N

with parents. - - _ S

2. Experiences in Understanding the Educational System

The purpose of the.experiences in this phase of the program is to
acquaint the student with the school as a social system,. the teécher-

student learning process, cléssroomAdynamics, the unique historical and _
philosophical development of the educational instituation, and contemporary

v
i

school curriculum. The expécted goal is to provide the student with

appropriate understandings of the educative process‘éo that he will be a “.

. more effective functional component of the educational team.

¢ -

Area 1 The School as a Soc1a1 System Schools are un;é)e, dynamlc‘,'

1nst1tut10ns which haVe developed out of soc1ety 's need to mmprove the

v
a ~ . . v

steﬁaards'of their younger members and to perpetuate societal institutions.

»
<

" 'The school tepds to be a social instituﬁion'by which society hopes to

proteeg and berpetuate its other social and cultural~systems.

4

As such,

the school operates within a certain framework and organization which has

’

a set-of historical and philoquhical'pxesedentsl The worker in the edu-

.

catidnal system, in order to understand the workingsbof the school as a

social system and to be sensitive to its modes ‘of change and development,

. o ' o : 22(; . ‘ S &fgfgﬁxheé
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must have a firm understanding of the social organization of thg&insti-
tuéion. WitﬁinAFhis context, students are provided opportunities ;o study
the roles that various educational workers play within the dééision-making
procéss of the institution, thg historical and philosophical antecedents
of tge school, and th;'relationship between public education and the

social trends of an industrial democracy. The school system operates with

certain communicatién patterns, leadership roles and fgggxions, decision-

‘making flows, amd other institutional phencmena. It is“ﬁhe purpose of

this area of educational experiences to orient the student to the dynamics

of this system.

' . Several of the experiénces which relate to this area of the educa-

tional experience are the following:

P

(1) Simulated School Learning Experiences--Simulated éxperiencég in=-

. % ) .
_.clude opportunity for the students to assume the role of teacher, counselor

and administrator. An added dimension of this experience is the inclusion
h ¥
of teachers and principals in simulated experiences followed by interaction

with the counselor-candidates regarding the appropriateness of the
. e ‘.
decision-making aFternatives. ‘ N

(2) school visitations--In order to gain a perspective from their

iy

edﬁcational“experiénces and relate them to the actual school setting,

students are assigned to different schools in the Fox River Valley (some
' q
are the same schools which will conduct the internship experience during
) ~

the second year) to observe and study the operation of the school system.
¢ .

Another feature of this ﬁngram which assists the student in understanding
L, ' .

the school as a social system is a Seminar in Teacher-Counselor-

& - . -

Administrator Relationships. _The seminar provides for group exploration

1 \ N
of the problems inVOIV@d in the working relations among the educational

27
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team. Opportunities are provided to explore the meaning of ‘other
o

expefiences within this area as well as new ways to solve the pxoblems'

of communication within the school. Students study new patterns of

management and cicatio’n, and try out new behaviors within the seminar

setting. ; ' ’

Area 2: The Teacher-Student Learning Process: The major goal of tie

D

v

school system is to enhance the learning of the individual student in a
variety of settings. At the foundation of these learnings and settings is
the teacher-student learning ptocess within a group classroom’situation;

Because much of the individual student's school experience is directly

related to the classroom learning situation, it is vital that the

" counselor understand and appreciate the dynamics of this learning process

" and environment. It is perhaps most often to an attack of school learning

problems (either of a social or academic nature) that the counselor's

energles\ite turned in attemgts to assist individual counsedees toward
greater‘self—fulflllment It is also this very pagkess and env1ronment
that teachers and ad?lnlstratOrs (and perhaps even counselors) have used
in their argument to support the requirement of teaching experience fory
counse;or certificétidn.‘ While there can be no doubt that the individual
c;unselof'ﬁust have a firm undérstanding of this area, it mgy well be that
experiences other than teaching can provide this type of foundation.
Experiences which ﬁiovideg understanding in this area inciude video~taped
classroom observation, live c1assroom observation, and micro—teaching.

experienceés. S

o
Area 3: Curriculum in Contemporary Schools: The structure and content

- of the currlculum oféerlngs Vlthln the modern school become of 51gn1f1cant

impS;t;;EE\%j the individual development of the student. As the counselor

28 -
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‘asgsists the student in maximizing his school experiences related to his

6wn growth and development, it becomes essential that the counselor .
understand thé curriculum offerings within the school. But even more, the
counselor must understand the process of improving currfculum and adapting‘
curriculum to“the needs,of the students. Tco often,lthe student appears .
to be adapted to the needs of the curriculum. o

Student counSel;rs study the process of curriculum development, the
stéucture of mod;rn eurriculum, and techniqueg for affecting curriculum
change. Oppértunities‘are provided for stqdyipg thé relationship between

- ~“the curriculum of the school and the curriculum of the world. The

. objectives in this area are met within the course offering Curriculum

Foundations in Secondary Schools or Curriculum in the Elemantary School. -

B. In-school counselor internship experiences. .

The concept of the school internship program %s to provide the

.

’ counselor-candidate who does not possess teaching experience with a

»

supervised full time experience performing the duties of a school

counselor. The experiences of the internship program provide for ‘
i v ' .

sufficient learning situations as to prepare the intern, upon completion

»

of the program, to function effectively as a counselor in a school setting.
T - S\ ’
The experience is supervised by a certified school counselor within the

school and a Sg£ervisor from.the Counselor Education faculty at the
|

University of Wisconsin-Oshkosh. The Supérvisor of Guidance Services,

Wisconsin Department of Public Instruction, also periodically visits the

«  counselor intern.

-~

1. Specific Internship Experiences

o L

The counselor intern possesses a Master's degree in Guidance and is &

N

certified as a counselor intern by the Department of Public Instruction.

ERIC | | 29
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° Therefore, the duties of the counselor intern include those.of other

gschool counselors in the school éystem.t However, because it is also a

learning situation, other experiencés are necessary. The counselor
internship include but are not necessarily limited to the following
duties:

a.. Be assigned a specific section of the student body,
generally not to exceed 200, for purposes of dgeneral
academic and vocational counseling.

g

b.' Maintaln a specific caseload of studentﬁ}lnvolved in
on-going counseling relationships.

‘¢, Develop and conduct appropriate group counseling and
group guidance experiences for students. s

d. Assist in the development and malntenance of the infor-
mation service.

e. Assist in the development and maintenance of the
* student records.

f. Assist in the administration and 1nterpretat10n of the
school testing program.

g. Become a part of and attend all counseling department N
staff meetings, both within the school and systemxgéde.,

~
h. Attend all appropriate staff meetings, workshops, and .
in-service training.
i. Become involved in the referral process used within *
the school. L

j. Engage in meaningful dialogue with teachers, counselors,
and administrators regarding school policy and pro-
cedures.

k. Become an active member of those school committees
appropriate to the interest of the intern, with the
approval of the supervising counselor and school prin-
cipal.

1. Spend some time in classes observing classroom behavior

and dynamics so as to increase understanding of teacher-
student interaction.

¢ 30 | .
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m. Became involved in the team process of pupil personnel
services including dialogue with school psychologists,
school social workers, and health personnel regarding
appropriate cases and topics.

n. Engage in activities which assist in interpreting
guidance and counseling services to parents and com-
munity. N

[N 1 »

o. Engage in appropriate research activities to assist in

understanding the student environment.

It should be wmphasized that these are a list of géneral activities: and

‘that specific duties and experiences of individual interns are determined

N
by building principal, supefvisipg counselor, and counselor education

supervisor. The counselor inteﬁa also attends a professional development
§eminar each semester, and is enrolled full time as a student at the v
University of Wisconsin-Oshkosh. ) N

2. Responsibilities of Counselor Educator Supervisor

-

The counselor intern is closely supervised By a fuliitime counselor

I3

educator in the Department of Counseler Education at the University of

wiscogsinwOshkosh. The university supervisor spends oé&gtalf day biweekly

* Q
visiting the counselor intern in his setting. Theﬁuniveréity supervisor
]

‘holds periodic meetings with the supervising counselor,vbther members of

the counseling department, and administrators and teachers as. m

necessary to assess the progress of the intern.

3. Responsibilities of the Supervising Counselor.

According to guidelines developed by the Department of Publ%éﬁ
Instruction for the conduct of these experimental internship, programs,
each counselor iﬁtern is under the direct supervision of a cértified
school counselor employed by the school. The counselor-student ratio
including the intern is not to exceed 600hto l.(i.e., supervising

counselor 400 to 1; intern counselor 200 to 1). It is not the purpose of

>
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are tried which might better deal with certain problem situations.
—
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3
the supervising counselor to'be an evaluative coungelor; rather, it is the
function ofbthe gupervising cgu;selor to provide guidance and agsigtance
for the intern. The supervising counselor, in conjunction with the
counselor educétor superyisor, develop the internship Qctivities, aggiét
the }ntern to understand and inperprét schecol policy aﬁd procedures, and
engage in meaningful dialogue with the intern regarding school counseling.

. ¢
4. Professional Development Seminar

e
The purpose of this integrative seminar is to give'the'échool
counselor interns an opporghnity to explore their experienceg with one
another and with a counselor educator. This exploration will be related
to the experiences of others and to the professional literature and
research in the field. At least once, this seminar is held at é different
internship schocol so that each intern will get an opportunity to study the
school settin§ of the other interns. This in-servicé typé seminar gives
eéch intern ah<opportuqity to integrate the knowledge and research in the
field‘with his practical experiences. Within the seminar, new behaviors

>,

1
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counselors trained through this internship program. Finally, an intensive

-

Ve CHAPTER THREE
~

EVALUATION METHODS AND PROCEDURES

- <«
Th}s study was an attempt to develop and then assess a wmodel school

f
counselor education program to recruit, select, prepare, and certify as

school counselors in Wisconsin individuals without teaching preparation,

=]

certification, or experience.
There are a number of ways that one might approach the evaluation of
the ef;&ctiveness of this two-year counselor education program to certify

as school counselors individuals who do not possess téaching experience.

7 .
The scope of this project was to take an intensive look at several of

Y

those evaluation proéedures‘so as to test the efficacy of this model. One
phagé of this evaluation was to look'carefully at the respénse of schools

to the placement of counselor interns, and the subsequenflemployability

of those individuals trained and certified through the internship program.
Secondly, an analysis was made of the sétisfactidn of superintendents and

principals with the performance of school counselor interns and of échool

study of the effectiveness of counselor interns and school counselors
/ : - ]
trained through the internship program as perceived by the publics they

served was conducted to compare their performance with those of teacher &Q

certified counselors. This chapter will discuss the methodology'aﬁd pro-

cedures used in attempting to conduct such an evaluation.

1. ‘ﬁmplqyabiligxroﬁ,School Counselor Interns and School Counselors Trained

Through the Internship Program

This phase of the evaluation was easily carried out thgbugh a de=

scriptive count of the number of interns placed each year, the number of
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schools who continued in the internship program, and the number of schools
who hired their interns as school counselors after the internship
experience. The employment of school counselors who had completed the

internship program but who were not hired by their interning school was

also considered. These results appeafhin Section I of Chapter 4.

2. Satisfaction of School Administrators With the Performance of School

v

Counselor Interns and School Counselors Trained Through the Internship

Program

A.survgy questionnaire (See Appeﬁdix D) was sent to schodél adminis~
trators which asked them to evaluate the effeétiveness of the performance
of the counselor interns for 1971-72. This’survey’was sent to fifteen
‘schoo% administrators, an; responses were received from the entire sample.
This survey was aléo sijf/gg eight school administrators who had
partiq}paté& in the internship program during 1969-70."A sgcond survey

estionnaire {(See Appendix<E) was sent to those school administrators

o had hired school counselors who had completed the internship program.

. { - N

kThe,return?fzfm this questionnifre was also one hundred percent. The
results of these surveys are reported in iection II of Chapter 4.

»

3. Comparative Study of the Perceived Effectiveness of Counselor Interns,
v § ;

School Counselors Who Were Trained Through the Internship Program, and

Reqularly Certified School Counselors

hd
A yet more exhaustive study of the effectiveness of counselor interns

and counselors trained through the intern program was conducted. While
descriptive data regarding placement and hiring of interns and sgdted
satisfaction with intern performance is useful, this information fails to

ascertain the effectiveness of interns compared with regular school

o

counselors as rated by students, teachers, administrators, pupil personnel
34

~
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- specialists, and counselors. 1In an attempt to obtain data relative to

T

these concerns, an additional study was initiated to éompare‘the Per-
ceived effectiveness of school,céunselor'intefns, the counselors who had
'been interns, and the regularly certified school counselors. Two instru-
ments were selectéd to be used in this study.

First, a Counselor Evaluation Form (CEF) was developéé, and divided
irto two sections. Part I (adapted from the work of Kelz, l?ﬁl)ﬁmeasured

perceived effectiveness of the counselor in performance areas, and Part II
1 v
measured perceived knowledge that the counselor possessed "(See'I\Ppendix B).

The CEF was administered to teachers, principals, fellow counselors, and
pupil personnel specialists with whom the counselors and interns had

v . .
recently worked. (Most of the pupil personnel specialists group turned

~

out to be fellow counselors.)

A second instrument was adapted from the Wisconsin Relationship

Orientation Scale (WROS) (See Appendix C) and was basically a gross

reaction to the perceived effectiveness of tQF counselor along a scale of p

fiverunits. The WROS (Steph, 1963) was given to all students and teachers .
with whom the intekns and counselors had a significant interaction.
Four groups were selected to be used within this study. Grdup A r

consisted of fifteen counselor interns presently completing the internship

. ’
-

experience (Present Interns). One hundred percent' participation was

» ~ k4

received. Group B consisted of ,twenty-eight regularly certified counselors

who are Serving as counselors in the schools where the fifteen present

interns are placed (Control Counselors) | Twenty-two or seventy-nine
percent particib@ted in the study. Group C consisted of nine presently

practicing school counselors who completed the intern program during 1969-

71 (Past Interns). Seven of the nine or seventy-eight percent participated

39
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in ghe study. Group D consisted of eleven- first year counsélors and five
Becond“yea% counselors who had prior teaching experieﬁqe and were
graduateg of e regular University of Wisconsin»Oshkosh school counselor
program (UW=0 Control éounselors). In group D, ten of sixteen or sixty-
three percent participated in the simdy.

- On Monday, Wednesday, and Friday during the wegk of February 21-25,
1972, all participants were asked io uée the WROS in the manner described

above. Control was delegated to the éuidance secretary or other neutral

. P

person. Also ddring that week, the contrpl person collected the CEF's in
the manner described. Completed WROS's and CEF's were returned to the '
University of Wisconsin-Oshkosh Counselor Education Department, coded, and

analyzed. .

The following hypotheses were t;stedx

(1) There are no differences in the. effectivenegs of present, interns,

and control counselors as perceived by student clients.
7/ ' ,

(2) There are no differences in the effectiveness of the’Eerﬁormance
of present interds and control counselors. as perceived by teachers,
administrators, and other pupii personnel specialists.

(3) Mrhere are nawdifferences in the knowledge of present interns and

.
- ‘

control counselors as perceived by teachers, administrators, and other .

pupil pergonnel specialists.

(4) There are no differences in the effectiveness of present interrs-
and UW-O control counselors as perceived by student clients.
(5) There are no differences in the effectiveness of the performance

of present interns and UW-O control counselors as perceived by teachers,
& _ i
administrators, and other pupil /personnel specialists.

lel

(6) There are no differences in the knowledge of present{intifns and

I
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UW=0 control counselors as perceived by teachers, administrators, and
other pupil personnel specialists.

(7) .There are no differences in the rated effectivenesg of past
interns and‘bontrol counselors as perceived by studeht clients.

. (8) ‘There are no differences‘in_tﬁé effectiveness of the performance
‘of past interns, and contzol)counseiors as perceiVed by teaeﬁetg,
. e

adminigtrators, anérother pupil personnel specialists.

(9) Therg are no differences in the knowledpe of past interns and
control counSelgrs as” perceived by teaéhers,.administrétors, and other

. -

pupil personnef‘%pecialists. '

(10) There are no differences in the effectiveness of past interns
. . and UW-0 coptrol counselors as perceived by student clients.

N (11) There are Ag differencesLin the effectiveness of the performance,

of past interns and UW-O control counselors as perceived by teachers,

administriators, and other pupil personnel specialists. .
(12) There are no differences in the knowledge of past interns and
UW-O control counselors as perceived by teachers, administrators, and ,

other pupil personnel sﬁkfialists. .

Analysis of Data

Each subject in the study was given a s%?raron the WROS by obtaining

his mean rating on the WROS, and assigning this mean rating as the
N - :
person's score. Means were then tabulated for each group, and student t

tests were performed to determine the level of significance between the .

differences in_the mean.

N

¥ * T . F
On the CEF, Part I which was a measure of rceiyved performance and

Part II which was a measure of perceived knowledgk wére analyzed.

1 | -3
e T

[




~ ’ 30“ T :

o

separately, first by item and then by total for-each part. Each subject
was given a score for each item on the CEF and for Part I and Part«II
totals by assigning the mean response for all his respondents to each
item and the/Part totals as the subject's score. Meang were then tabu- .
lated for each\group and t tests (Downie and Heath, 1965) were performed

to determine the level of significance between the differences in the

“

meansg for independent samples. !

The .05 level of significance was selected as the c itical ratio for

’

dccepting or rejewting the null hypotheses.
3 .
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. «CHAPTER FOUR

RESULTS

1

This chapter presents the req%}ts of the evaluation of the school
TR

»

counselor preparation program for persons without teacher preparation or =

experience. As indicated in the previous discussion on evaluation pro=

cedures, there was an attempt in this study to answer three questions:

1. Are counselors without téééhing'experiehce employable as‘interns_
and later as school counselors? .

: 2. Are administrators satisfied with the performance of school
counselor interns'and school counselors without teaching experience?

3. . Are the performances of school counselor interns, school S
counselors without teaching experience, and regulafly certified school
counselors pgrceived differentially by clients, colleagues, and school
administrators? -

In order to facilitate the presentation of the results, these
@, .
questions will form the outline for the discussion.

I.  Employability of school counselor. interns and school counselors without

7

teacher preparation.

A. Placement of sé¢hool counselor interns.?2

-~ The first intern to he placed was really a pre-project intern placed

. durin%/;gg;:}o.

e 3 2This report is an evaluation of an EPDA Fellowship Program which

funded and supported the .developmerit of the school counselor preparation
program for persons without teacher preparation at the University of .
WisconSin—Oshkosb. The concept of the project provided for designated

fellows supported-qn fellowships and students who paid their own fees to

be -integrated in, the® internship placements so as to allow for a larger N

in the study. Thus, the evaluation represents data on both groups and

will so indicate. * ' o

" Ty
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The first project interns were Placed during 1970-71. Five fellow-

ship students and four other students were eNigible for placement, and all ,

- .

nine were placed in sati%factorf schodl counselor internships, One EPDA

1 ~ -

., fellowship intern withdrew from the project dﬁring the internship phase

'(Sanuary, 1971); thus, eight completed satisfactory interﬁships by

1 .0
R A

June 15, 1971.

\

Placement as interns during the 1971-72 school yeér.‘ All fifteen were

Ten EPDA students and five regular program students wére eligible for

‘7p1aced in' acceptable internship placements and completed the internship

~ experience by June 15, 1972. Thus to date, fourteen EPDA students and ten

regqular program students, or a total of twenty-fo persons completed
satisfactory internship Placements and all twenty-four have been‘certified
[ - N ’ ' - " . “‘

-as school counselors in Wisconsiq, Table 1 indicates the breakdqown of

v

. these students by year and program. (See'Appendix Ahfor'specific listing‘ -
of igterﬁ% and, schools.) . ‘ - W% ' - h
. . 2 . T i e . . * o ‘
g ‘ A oab;e 1(1 , o ‘
/ INTERNSHIP PLACEMENTS FOR EPDA STUDENTS P .
- AND REGULAR PROGRAM STUDENTS FROM 1969-72  ° = |
. B ' EPDA Regulér’ EPDA', Reguiar ° . _
: Students Students Students Students Totals c Y
Year . _Placed . Placed Completed Completed Completed "
: . . ~ . IS .
)
1969~70 . 0 1 -0 1 1 )
1970-71°  « 5 . 4 ig/(‘ 4 N 8
© 1972-73 . 10 ° 5 10 5 15 .
. Totals, 15 : 10 14 10 24 . ,
PEY
Q

‘ N" : . Vv s
It is antf?ipated that roximately ten regqular program students will be

placéd in .internships each succeeding year, and for 1972-73 twelve interns

were placed.

2

.

1};{) e !
¢




‘they- completed their internships. .
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B. ﬁﬁpioyment of schopl counselor interns. : ,

The emplqubility of persons who were certified as school counselors
in wisconsir; through the internship program is a ’c;rucial evaluatidn @the
acceptance of the project.w It é%ouid be:r;membered that these individuals
do not have -the traditional.teaqhing experience rq?uired of most school
counselors thnpuéhout the nation and particularly ‘in WLSconéin. Of the

four EPDA students and five regular program students who had completed the
k'l

’

program by the fall of 1971, all nine or one hundred percent had full time

» -

positions as school counselors in Wisconsin. Of these, six (sixty-seven

¢ ) !
percent) were retained as school counselors by the school systems in which

.

As Table 2 indicates for the fifteen 1971-72 in;e;né) eight of the ten
EPDA students have school counselor positions for 1972-73 and four of the
five regqular program students have positions. Four of the ten or forty per-

cent of the EPDA students were retained by their internship schools (three
, ‘ IS

others were offered positidns), and two of the fivé or forty percent of the

regular program students were retained by their internship-schools. Two EPDA

students, have counseling positions in educational settings eother than K-12.

< . 1y

SN 3

Table 2 - ST

REIé}\TIONSHIP BETWEEN INTERNSHIP SCHOOL AND .
SCHOOL OF FIRST COUNSELING POSITION FOR INTERNS FOR 1969-72

i

Retained at Employed Employed
. i » Internship. at another in anot

4 ‘

Year Program Number * School " school setting Unemployed
. , N *
1969-70 Regular 1 1 0] 0 o .,
EPDA 0 . 0] . O 0 (1
1970-71 Regular 4 4 -~ 0 0 . 0 .
.EPDA 4 1 . 3 0 0
1971-72 Regular 5 2 2 0] ) 1
EPDA 10 4 -4 2 0
Totals 24 12 .9 2 1
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In summary, of the twenty-four interns who have completed the program

to date, twelve or fifty percent were fetained as school counselors in the

-

i

school systems where they had completed their internship experiences. 1In

~

some instances tHis was in the same position in which they interned, and

-

‘in other situations it was at a different school within the school system.

Nine or thirty-eight percent have obtained school counselor positions in

schools other than those in which they completed their internship

s

experiences. Two of the twenty-four arevemployed outside of K-12, and one
is unemployed. It should be noted that of the thirﬁéep.interns who were
retained by their internship §chdols, twelvé different school systems are
represented. .

Ano:ger way to look at the question of emplo¥abi1ity of‘school
counselo£s and interns from this program is to consider the number of
schools:who'cantinued with the internship program. Frpm 1969-1972, nine-
teen school districts have been involved in the program. In‘l§%9-70, there
was one; in l970—il, there were eight; and during 1971-72, there were ten
new schools involved (for a total of nineteen) and two schools which had
had interns during 1970-71. Six of.the hinetéen schools (thirty-two per-
cent) have continued with the‘internship program for at least a second
year. This information is confused by the fact that some schools continued
in the internship program and hired their intéins asvscé;ol counselors, and
others left the program for a year and then.hired interns again for another
Year.: Thus, fourteen of the nineteen schools (seventy-four percent) either

' /
continued in the internship program, hired their interns as school
1 ' ¢ )
counselors, or both. 7 ¢ P

II. Rated satisfaction of school administrations with the performanc:\bf

school counselor interns and school counselors without teaching

42
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experieﬂce trained through the intérnéhip program,

Thiz evaluation of the schoqfkbounselor fellowship program to train
persons without teaching experieﬂce implies two separate surveys: first,
a survey of those administrators who hadypired school counselor interns,
and secondly, a suryey of those schoél aaministratorsbwho had hired as

i

schocol counselors rsons who had been certified throu&h the internship

program. This section of the results will deal with each of these surveys

separately.
A, - Survey of scﬁ%e%/:zglnlstrators who had hired school counselor interns.
A simple questionnalre to ascertain the sétisfaction of the key ’
school district administrator with the performance of'school counselor
interns was developed and sent to all administrators who had had interné
during 1970-71 and 1971-72. A cﬁpyLof the questionnaire can ge found in
hAppendix D. Depending upon the district and the contact of the various
administrators w?th the hiring and‘performance of the intefns,.the
questionnaire was sent either to the builéing principal or the school

district administrator. Questionnaires for the eight interns durihg

1970-71, and the fifteen for 1971-72 were sent to the appropriate adminis-

trators in late April, 1972. (The one infern from 1969 was not included

because of the two year lapse&_si

. * %
administrators completed the questionnaire. Table 3 is a summary of the
results of the questionnaire for administrators who had hired interns

during 1970-72.

>

P




36

Table 3 ‘ .

SATISFACTION OF SCHOOL ADMINISTRATORS WITH
PERFORMANCE OF INTERNS

1970-71 1971-72

Questions , / Categorieé ) T . (N=15)
1. How many interns or 1 3 4
counselors were ginterviewed? 2-5 5 . 8
6-10 3]
2. Perception of effectiveness very effective 4A 5
of intégn? « effective . 2 - 9
’ adequate 2 1
P " vy . not adequate
! ‘ _
3. If a posit?Bh existed, yes . . 6 ' 11
would you retain intern? no 2

Sariple comments:

N ie

"I feel the internship program has become a very valuable program in
preparing effective counselors for school systems.
. ’

has a "counseling personality"--warm, friendly, easy to talk with,
outgoing, a good personal appearance, maturity.
He has been especially strong as a communicator with teachers and students
and has a wide range of in-school concerns and interests.

" " 1 )

was positive in his approach to all problems. He worked well with

parents, staff and students. ‘ . P4 .

The program is well-conceived and offers unusual'opportunlties for publie
school systems to up-grade counsellng services and to xmprove coungelor
selection practices.

An analysis of the Table. tends to indicate satisfaction with interns
in general. Of the 1970-71 interns, six of eight or seventy-five percent
were seen as effective while fourteen of fifteen of the present (1971-72)

————

interns were rated effective or better. In total, seventeen of twenty-

P

three would have been retained in permanent positions if they were to

exist within the system.” .

;i.;;,}‘\,

Y
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B. Survey of school administrators who had hired as school coungelorsg

. | .
individuals who had been certified  through the internship program.

For this survey, a Juestionnaire was developed (See Appendix E) and

sent to the district a&ministrator% (or principals in two insﬁ@nces) who
hired persons certified through thé’internship program as full time
counselors. Nine students finished the program during 1969-70 and were
hired "as full time counselors by fall 1971, and all are presently employed
as schecol counselors. Questionnaires were returned by eight of the nine

administrators, and the results are tabulated in Table 4.

t 4
a5 '
f

Table: 4"

SATISFACTION OF ADMINISTRATORS WITH SCHOOL COUNSELORS

WHO_FOMPLETED UW-0 INTERN PROGRAM 4
3 ' ) <
Questions : Categories Response
1. How many applications did you _ 1-5 ' 6
receive? . 6-10' 2
) -
2. How many candidates did you L _ ‘ 5
interview? : , 2-5. =t 3
e o %
3. Strengths of selected ~ group work \f 2
¢andidates? personality 5
' maturity 3
experience 4
» : not from education -~ 1
4. Will you rehire the counselor? yes 7
no 1*

(*pesition deleted due to lack of federal funds)
\ .

Samplé cormments :

. ¥
She has been an excellent counselor, works well with other professional
employees, students and parents. ) ‘
Does excellent work with individual student problems and parents and group”
sessions with students. :

Unlimited dedication and personal interest in students.




Sample comments  (cont.):

She always makes a thoughtful contribution to our counselor discussions. v
We are more than pleased.

Excellent young man--works® well with staff and students.

She has developed excellent rapport between herself and the students.
Works well with faculty.

Y

The results of this questionnaire and the comments seem to indicate
satisfaction with the performance of the school counselors who were certi-
fied thrgugh the ipternship program. It is of interest to note that seven
of the eight will be rehired for 1972-73; one will not be rehired but only
because the position is being cut for lack of federal funds, and this
individual has successfully sought another positio; and will be a full

time counselor in Wisconsin for 1972-73 at a different échool district.

III. A comparison of the performance of school counselor interns, school

counselors trained through the internship program, and regularI&‘

, ;
8 o

certified school counselors as perceived by students, teachers,

administrators,: and pupil personnel specialists.

This section will discuss the results of the anélysis of data as per-
tains to the performance of.school counselor interns, sc?gol counseloré
trijPed through the internship pfogram, and Qs?ularly certified schooy \
counselofs. Four groups were used as sampléé fg; tﬁis phase éf the étudy.

Those groups consisted of the present (1971-72) ;chool counselor.Xnterns
(Present Interns--15), regularly certified school counselors who were
employed in the échool with present interns (Control Counselors--22),
'presently employed school counselors who had completed the internship gro:
gram from-1969-71 (Past Interns--7), and presently employed fegularly

2
certified school counselors wha were graduates of the University of

Wisconsin-Oshkosh counselor education program (UW-O Control Counselors--10).

' . | 46

|
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Twelve hypotheses were tested to compare the perceived performances of
thege groups, and the results are presented hypothesis by hypothesis.
(See pages 28 and 29 for complete listing of the hypotheses.)

o .
' PRESENT INTERN COMPARISONS

A. Hypothesis One: Thewe are no differences in the rated effectiveness

of present interns and control counselors as perceived by the gtudent K °
clients. v o §
Differences in performanceoéf present interns and control counselofr
as perceived by student clients were measured by the Wisconsin Re{ﬁfionsbipa
Orientation Scale (WROS)fo Table 5 présents the means for the twd - groups

and the resultant t which tested for significance of difference between

the two groups. ’ .

Table 5
' foks J'\
EFFECTIVENESS OF PRESENT INTERNS AND CONTROL COUNSELOBS
AS PERCEIVED BY STUDENT CLIENTS
Group : N Mean t
chool Counselor Interns 15 4,12
P . -0.302 ) e
Control Counselors 22 4,16 '
. ,
(DF = 35)
. LY
~N

The mean response of student clients to the effectiveness of school

1

counselor interns was 4.12 on a 5.00 scale, and the mean respbnse of
student clients to the effectiveness of control counselors’as measured by

the WROS was 4.16. The data tends to support the hypothesis that {here‘

!
afe no differencds in the effectiveness of intern and control counse}ors

as perceived by student clients.
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B. Hypothesis Two: There are no differences in the effectiveness of the

v perfotmance of present interns and control counselors as perceived by /

Ay
4

<" teachers, administggtors, and other pupil peisonnellspécialists.

' The effectiveness of the performance of interns and control

coungelorg was measured by Part I of the Counselor Evaluation Form (CEF) .
. [

Pa;t I of the CEF was analyzed for mean differences between the groups on

each of the twelve items, and for the total mean difference between the

groups. A summary of the items, groups means, and resultant t tests are

presented in Table 6. ~ ‘

Table 6,.
EFFECTIVENESS OF THE PERFORMANCE OF PRESENT INTERNS
AND CONTROL COUNSELORS AS PERCEIVED BY TEACHERS,
ADMINISTRATORS, AND OTHER PUPIL PERSONNEL SPECIALISTS

Intern Control

Item R Mean (15) Mean (22) t
1. Displays confidence in self 4.26 4.39 -0.841
N ) i .

2. Dresses appropriately 4.28 4.47 -1.244
3. Expresses himself clearly

and concisely : 4.14 4.48 -2.236*
4. Exhibits sincere interest .

in people 4.66 4.69 i =0.244
5. Exhibits a warm and ' .

friendly manner 4.53 4.57 =0.262
6. Makes me feel at ease 4.38 4.26 0.482
7. Encourdges me to talk “ ,

freely about my concerns 4.22 4.38 =-0.746

<

8. Responds straightforwardly 4.49 4.34 . 0.813
9. Demonstrates a practical ‘

"knowledge related to handling . ‘ ‘.

whatever concerns are at hand .4.04 A 4.28 -1.177

4 8
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K o Intern\ Control
Item ' Mean (15) ‘ Mean (22) t
A eall << -
10. Makes comments consistent
. LS
with whatever concerns are
at hand . . 4.33 4,25 0.518
11. Interprets information )
clearly : ' : 4.17. - 4.41 -1.542
12. 1In general, 1 would rank this
counselor among all others I .
have known as N 4.36 4.48 =0.716
Total Part I of CEF - 4.32 ’ 4.44 -0.798

(*significant at the .05 level)
" (DF = 35)

With a degree of freedom of(ﬁS,‘the .05 critical ratio for tﬁe
student's distribution is 2.0320. Table 6 indicates that only one of the
twelve performance items was significant at the .05 lével. The mean for
control counselors in Item 3 "expresses himself clearly and_conciself"
was 4.48 and for intern counselors 4.14. This difference was significant

beyond the .05 level. It appears that experienced; regularly certified

“ ¥
. PRGN
- b

counselors were able to express themselves more clearly and concisely than

g

were intern counselors. No other mean differences between present interns
and control counselors was significant. It is interesting to note that in
Item 12 "in general, I would rank this counselor among all others I have
known as" there was no significant difference between intern éounselors
and control counselors. |

In the totalvof Part’I which is a composite of éll of the item scores
for each individual and can be considered to be a genéral perception of the

performance of the two groups of counselors, the control counselors had a

mean Of 4.44 and present interns had a mean of 4.32. The resultant t was
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P

=0.798 which did not exceed the critical ratio, so‘it appears that the data

tends to support the second hypothesis that there are no differences in the
. ' 14 — :
effectiveness of the performance oE present interns and control counselors

. . [ » /
as perceived by teachers, administrators, and. other pupil personnel ﬁ%s’

. %c,'
specialists. e~ ' L
C. Hypothesis Three: There are no differences in the knowledge of present

interns and control counselors as perceived by ‘teachers, administrators,

and. other bupil personnel specialists.

, T - o
The knowledge of interns and control counselors regarding school and
. ; . /N

guidance activities as perceived by teachers, administrators, and other
pupil personnel specialists was measured by Part II of the Counselo?
Evaluation Form (CEF). The CEF was analyzed for mean differences betwezen

~ the groups on each of the ﬁhirte@@ itéms, and then for a total mean

\
- difference between the groups. A summary of the items, group means, and
resultant t tests are presented inérable 7. . ) ,

) ~ “

Table 7 v .

THE KNOWLEDGE OF PRESENT INTERNS AND CONTROL COUNSELORS
AS PERCEIVED BY TEACHERS, ADMINJISTRATORS,

AND. OTHER PUPIL PERSONNEL SPECIALISTS .
Intern Control
Item ' Mean (15) Mean (22) t
. _ —
oyl . ‘q . _ .
13. Test availability 3.79 4.33 2.654
l4. Test inte?ii?tation . 3.93 4.27 -1.824
-15. Occupationai information 3.85 4'23{3 . =1.836 V
16. Educational information 3.98 4.32 =1.820
17. Developmental patterns . . .
. of children 4.15 4.33 -0.982
18. General school policies 3.68 , 4.41 - -3.396*




o . ‘' _ Intern Control .-
- Item ( Mean (15) Mean (22) t 3
19. Curricular activitids 3.78 4.31 -2.310*
20. Eitracurfécu}ar activities . 3.81 4.22 ~1.634
21. The gchool's decision- Z '
. 'making gystem 3.73 " 4.29 =2.491* |
22, Teacher functions and .
, responsibilities ~ . 3.93 . 4.38 =2.277*
23. DAdministrative functions T
and responsibilities 3.86 4.31 =2.615*
24. Educational innovations 3.97 ‘ 4.06 -0.566 |
‘ PR \\
25. Community resources a 3.72 4.28 =2.49]1*

(DF = 35)

43

A

Total Part II of CEF 3.87 . 4.28 <2.331%

Y

(*significant at the .05 level)

The analysis of the means for each group indicated gignificant
. ‘ S _ A
differences between intern counselors and control counselors in seven of

the thirteen items which m;asured perception of knowledgé regarding
guidaﬁce and school activities. In the a;eas of tesé availabilify, general
schoﬁTJpolicies; curricular activities, the gchool's decision-making
system, teacher functiéné and responsibilities, administrative fﬁﬁctions
and responsibilities, and community resources, control counselors were
perceived to have more knowledge than were intern counseiors. In add{tion, \;J

S

in the total for Part II of the CEF which is a general measure of

C
knowledge, control counselors were seen to be more knowledgeable than were
intern counselors. It is interesting to note that all of the means were in

a direction that favored the control counselorg over the present interns.

The data tends not to support the null hypothesis, and there does appear

ol

4
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to be. differencéa in the knowledge of present intérns .and eontrol
coﬁnselora as perceived by teaché:s, adﬁinistrators, and other pupil
personnel séeCialistg.

Perhaps the most coasi:i>nt argument’in suééort of the teach;ng
axperience requirement,for co;nselor certification isighat teachers will

1 : .

not relate or work well'yith counselors who have not been in the élasszoom
and experi%hced the probléms with whicb ;be teacher must cope in thaé type
of group setting. Since this analysis seems to indicate that present
interng are perceived to be less knowledgeéble regarding school policies
énd procedures than'are reqularly certified counsélors, it waé decided to
separate the teachers from the admini;trators ané other pupil per307?e}'

I3

gspecialists, and compare the differences in knowledge of interns and con- ~

trol counselors as perceived‘ﬁ!;teachers‘who worked with both groups. The

results of this analysis for Part II of the CEF appear in Table 8.

.

Table 8 Coe .

KNOWLEDGE OF PRESENT INTERNS AND CONTROL COUNSELORS
AS PERCEIVED BY TEACHERS

Intern Control
Item Mean (14)* Mean (16{* t

13. Test availability. 4.04 ° ©4.52 -1.735
14. Tést interpretation ( 4.15 4.46 - =1.195
15. Occupa}:ionall information TR 4.47  -1.342,
16. Educational information 4.36 : i 4.33 ‘ 0.111
17. Developmental patterns '

of children 4.48 . 4.39 0.410
18. General school pol%cies 3.98 . 4.42 -1.665
19, Curricular activities 4.11 .. ’ 4.48 -1.458

20. Extracurricular activities 4.23 4.37 . -0.518




45 ' , '
. "Intern Control
Item Mean (14)+ Mean (16)* t
A LB =
21.' The school's decigion- . .
making system : 4.02 =0.467
22. Teacher functions gﬂd , )
responsibilities . 4.21 =0.671
23. Q@ministrativé functions
and responsibilities 4.33 4.39 =1.074
24. Educational innowvations 4.35 4.29 . 0.230
25. Community resources ‘\ 4.00 * 4.42 . =1.616
Total Part II of CEF 4.22 . 4.40 -0.811
(*Fourteen of the fifteen interns and sixteen of the twenty-twv control
counselors had CEF's completed by teachers.)
(DF = 28)
p As Table 8 indicates, the mean differences between present interns
and control counselors on all thirteen items of Part II of the CEF arg not
significant. The total Part II mean for .present’interns was 4.22 and for o

r

control counselors 4.40; ﬁhé difference is not siéhificant at the .05
ﬁ Hevel. It appsars that fﬁe data ‘would support a hypothesis of no
differences between the effectiveness of knowledge of present interns and
control counselors as péréglvea by teachers.
Table 8 also indiéates an interesting phenomenon. Fourteen of the
. Eifteen interns (ninety-three percent) obtained teacher evaluations on the’
CEF while only sixteen of twenty-tﬁo coqtrol counselors (seventy-three
bercént),obtained teacher evaluations.

D. Hypothesis Four: There are no differences in the effectiveness of

present interns and regular graduates of the University of Wisconsin-

L]
¥

Oshkosh as-perceived by student clients.

Student clients' perceétions of the effectiveness of present interns

and UW-O control counselors were measured by the Wisconsin Relatlonship

oF
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' Orientation Scale (WROS). Table 9 presents the means on tHe WROS for each

~

o ‘ group and the Eesultaht t test for differences between the means.
‘ o o ‘Table 9 ‘
' *  EFFECTIVENESS OF PRESENT- INTERNS AND o ff
) UH-0 CONTRDL COUNSELORS AS PERCEIVED BY STUDENT CLIENTS.
RN - S
R Groug . N . Mean +t
| N - B :
Present Interns " 15 4.12 N
) , | n , 0.272 .
UW-0 Control Counselors 10 " 4.0838 ' .
v . & . . ' ) ' -
(DF = 23), \ : ¢ N

Al . . " 1

" The mean response on' the WROS for present interns was 4.12 and for

M y

*UW-0 control counselors 4.08.

The data

The'resultant t was 0.272 which failed to

reach the’criticél ratio of 2.069 .for 23 degrees of freedom.

v -

tends to support the hypotheéis\that thene are no differences in the .

-

effectlveness of prﬁ’ent 1nterns and regular graduates of ‘the University

t
-
¢ . '

of'W%gcogsin—Oshkosh as perCeivedgby studertt cl}ents.
[ . ‘ . . ’ e v
E. Hypothésis”F;veﬁﬂ There are no differences in the.effectiveness of the

Y
»

performance of present interns and UW-O control counselors as perceived

k4 1

by teachers, administrators, and other‘pupil personnel speéialists.
- ' : - ’ Tl ¥ ' .

. . & A -
The effectiveness of the performance.of pré@ght interns and UW-0
"control counselors as perceived by teachers, administrators,_and other

kpupil personnel»speciglists was measured by Part I of the CEE. Eart I of

the CEF was analyzed for mean dlfferences between the groups pn’each of L

l?'

r

the twelve items and then for a- total mean difference between the‘groups.

n

s ' . A summary-Qf the items, group means, and resultant t tests are pregsented’

in Table 10.

ERIC .

Aruitoxt provided by Eic: .
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Table 10

\ . EFFECTIVENESS OF THE PERFORMANCE OF BRRESENT INTERNS AND
o - Ull-O CONTROL COUNSELORS AS PERCEIVED BY TEACHERS,
ADMINISTRATORS, AND OTHER PUPIL PERSONNEL SPECIALISTS

¥

» Intern , UW-O Control
Item 'Mean (15) : Mean (10) t.
. ’ ~ Aal . -
1. Displays confidence in self 4.26 : 4.15 : 0.618
2. Dresses appropriately . 4,28 4.31 . -0.131

3. Expresses himself ciearly
and concisely . 4.14 4.33 ~0.941

a -

4. Exhibits sincere "interest o
' in people 4.66 4.81 -0.952

5. Ethg}ts a warm and \ : v
friendly manner 4,53 ' 4.78 : -1.566 Sn

6. Makes me-feel at ease 4.38 4553 - =0.894
7: Encourages me to talk freely

about my concerns 4.22- 4.41 -0.801
‘8. Responds straightforwardly 4.49 S 4.4 -0.432

¥ ’ ’ ‘ - .

9. Demonstrates a practical

knowledgg reldted to handling- -

whatever concerns are at hand 4.04 4,22 -0.752 "

v

10. Makes comments consistent with . ’ ) L0
. whatever. concerns arsfat hand 4.33 - 4.42 -0.540
) ‘ ) T

11. Interprets information clearly 4,17 ) 4.34 -0.947

12. 1In general, I would rank fhis
" _counselor among all others I - ) )
have known as S 4.36 o ' 4.49 =0.692

| - , . ,
Total Part I of CEF . . . 4.32 ] 4.43 O -0.687

4 ' \

(DF = Z23)

<~
. v

-

‘An anélysis of the means for present‘intern‘counselors and UW=-0 control

)

counselors tends to indicate that whatever differences exist between, these




a8

groups can be attributed to chance. The total mean on Part I of the CEF

for'p;ésant interns is 4.32 and for UW-O control counselors is 4.43 which
. " :

is not significant at the .05 level. The dgga, thereﬁpre, tends to
support the hypothe31s that there are no differences between-the o
effectiveness of the performance of present intern counselors and UW=0

control counselors as perceived by teachers, administrators, and other

"

pupil personnel specialists. X . .
F. Hypothesis Six: There are no differences between the knowledge of
present intern counselors agd UW-0 oogtrol counselors as perceived by

_ teachers, administrators, and other pupil personnel specialists.

The knowledge of. present intern counselors and UW-0 control counselors
¢
as perceived by teachers, administrators and other pupil personnel

o .
specialists was measured by Part II of the CEF. Part II of the CEF was

analyzed for mean differences between the groups on each of the thirteen

* -

items, and then for a total mean differcnce between the groups. A summary

y of the items, group means, and resultant t tests are presented in Table 11.

Table 11
INNOWLEDGE OF PRESENT INTERN COUNSELORS ,
] AND UW-0. CONTROL COUNSELORS AS PERCEIVED BY TEACHERS, ‘mw
’ ADMINISTRATORS, AND OTHER »PUPIL PERSONNEL SPECIALISTS
‘ . AN
\ Intern Control
Item . Mean (15) * Mean (10) . t
v o ,
13. Test availability 3.79 3.81 ~0.080
14. Test intérpretation 3.93 - 3.86 0.349
' 15. Occupational, information 3.85 ' 4.15 f1.168
" "16. Educational information 3.98 ‘ 4.29 ~1.433
‘ . C

17. Developmental patterns of :
children . o 4,15 . . 4.37 -1.195
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. Intern ") Control :
Item . Mean (15) Mean (10) t .
. U T
18, General school policies 3.68 4.27 -2,172¢

) 19. Curricular activities 3.78 ~ 4.25 . . =1.741

20. Extracyrricular activitied .3.81° * : 4.20 -1.293 ' .

AN

21. The_scbool”& decision- o ; 4 .
making system : ©o3/A3 4.06 " =1.264

22.. Teacher functions and : o o ) L
- responsibilities 3.93 ¢ " 4.45 LT =2.318*

’

23. Administrative functions . o o o
and responsibilities i 3.86. 4.27 ‘ -1.820 . .
24. Educational innovations 3.97 4.21 . * =0,865
. 25. Community. resources 3,72 ' 3.91 " -0.603

Tzfai Part II of CEF o 3.86 . 4.17 -1.474

o
~ . q

-

.
s
e
e

(*significant at .05 level)
(DF = 23)

The results tend to indicate that on general school policies and
teacher functions and responsibilities, UW-O control counselors (who were

- - o

certified as gchodl counselors by having had previous teacﬁiﬁg experience)
were perceived by teachers, administrators, an& other pupil personnel
specialists to have more knowledgevthan were present intern couqselors.
On_thé othén eleye; of t?e thirteen items, there were no significant
diffErencés between the groups on effectiveness oﬁaknowledge. The total

for part II°6nvthe CEF indicated a mean réqups for present‘iﬁternsvof

33%6 and for control counselors of 4.17. This difference was not signi?i—

o

ey

§ ’ . ‘
cant at the .05 level. Therefore, it appears that the data tends to

support the generalized hypothesis that there are no differences between

, * .

. : : i
. 9]




50 v ) :
hL , e . o
- the knowledge of present intérns and UW-O control counselors as perceived

by teachers, .administrators, and other pupil personnel specialists.

. PAST INTERN COMPARISONS -

The effectiveness of school counselors who had been certified through

£he internship program at the University of Wisconsin-Oshkosh (Past Interns)

was compared to both the control counselors (Group B) and the UW-0 control

cdunselors (Group D). This section presents the results of the comparisons

between past ipterns, control counselors, and UW-O éontrol counselors.

I'd

G. Hypothesis Seven: There are no differences if the effectiveness of

\

.past interns and gontrol counselors as perceived by student clients.

The effeéE;veness of past interns (now performing as school -

a

counselorsy and control counselors as perceived by the student clientele

they serve was measured by the WROS . Table 12 presents the groups, means,

and resultant t tests.

N Table 12
.EFFECTIVENESS OF PAST INTERNS AND 'ti
CONTROL COUNSELORS AS PERCEIVED BY STUDENT CLIENTS .
, : /
Group N Mean .
" Past Interns - 77 3.97
T ) -1.231
Control Counselors 22 4.16
<
(DF = 27)
R ¥
“ . . \ . .

The mean for the past interns on the WROS was 3.37 and for control
counselors waé 4.16. The resultant t was -1.231 which falls between the
critical ratio, and\suggedtS’that'thé»differences between the means may D

' o . . *
be due to chance. Therefore, the hypothesis is accepted that there are
) e . Ve
o w :
O

' ERIC

Aruitoxt provided by Eic:
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no differences between past interns and control counselors in effective
as perceived by’ét&&ent clients.

H. Hypothesis Eight: There are no differences in the effectiveness of

- - - ¥

the performance of past interns and control counselors as perceived
by teachers, administrators, anggother pupil personiel specialists.

The effectiveness of the performance of past interns and control

counsglors as perceived by teachers, administrators, and other pupil

a

personnel specialists was measured by part I of the CEF. Part I 'of the

-

CEF was analyzed for @ean differences between thé groups in each of the
g '

ness

twelve items, and then for a total mean difference between the groups. A
summary of the items, group meahs, and resultant t tests are presented in i
Table 13. -
. %
Table 13 ! i ’
Ry
EFFECTIVENESS OF THE PERFORMANCE OF PAST INTERNS
AND CONTROL COUNSELORS AS PERCEIVED BY TEACHERS,
ADMINISTRATORS, AND .OTHER PUPIL PERSONNEL SPECIALISTS R
Past Intern g Control
Item : _ Mean (7) Mean (22) t
1. Displays cenfidence in self " 4.05 4.39 " =1.62092
o . R . . .
2. Dresses appropriately 4ﬂ}4 : 4.47 ~1.89334
3. Expresses himself clearly . . . Co
and concisely . 4.20 4.48 -1.47382 .
4. Exhibits sincere interest |
in people . 4.69 : 4.69 0.00000
5. Exhibits a warm and *
friendly manner . 4.53 4.57 =0.20661
o ‘ - . }
6. Maked me feel at ease 4.36 , 4.26 0.24174'
o—
~N
7. Encourages me to talk freely v . . "
about my concerns 4.35 4,38 =0.12496




K _ Past Intern - Control
Item . Mean (7) , Mean (22) t

8. Responds straightforwardly 4.28 ' 4.34 =0.24592
9. Demonstrag» a practical ‘

knowledge rélated to

handling whatever concerns R

are at hand _ ‘ 4.13 _ 4.28 " =0.63748
10. HMakes comments consistent ,
' with whatever concerns are : 4

at hand 7 4.28 4.25 0.15133
11. 1Interpréts information i

clearly 4.16 4.41 - +1.29703

12. In general, I would rank this * ' ' -
counselor among all others I

have known as ' 4.48 . 4.48 0.00000
Total Part I of CEF ’ 4.30 4.43 -0.78835
(DF = 27) -

As Table 13 indicates, t#e differences between tﬁe means on all twelve -
items in Part I of the CEE are so slight that they can be attributed to
chance. The total mean response on Part-I for past interns was 4.30 and .
for control counselors was 4.43-with a resulting t ratio of 0.78é which - éﬁ¢¢
wasg n&t significant at the .05 level. The data tends tousupport the |
hypothe;is that there are no differences bétween the eff;;tiveness of the
performance of past interns and contréi counsglors as perce;ved by

teachers, administrators, and other pﬁpil personnel specialists.

I. Hypothesis Nine: There are no differences in the knowledge of past

interﬁs&and control counselors as perceived by teachers, adminis-
trators, and other‘pupil personnel specialistg. . ' a

The knowledge of past interns and control counselors as perceived by

fellow staff members was measured by Part II of the CEF. Part II of the
I :

,' | g0
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CEF was analyzed fo: mean differences between the groups on each of the

" thirteen items, and then for a total mean difference between the groups,

N .

A summary of the items, group means, and resultant t tests arée presented

in Table 14.

Table 14

THE KNOWLEDGE OF PAST INTERNS
AND CONTROL COUNSELORS AS PERCEIVED BY TEACHERS,
ADMINISTRATORS, AND OTHER PUPIL PERSONNEL SPECIALISTS

— . %\

Q Past Intern . Control

Item . Mean (7) _ Mean (22) t
13. Test avéilability " 3.56 4,33 =3.36192*
“14. Test interpretation 3.77.‘ 4?27 =2.05204*
~15. Occupational information 4.04 . 4.23 - »o:79711 ‘
16. yEducational‘information . 4.04 4.32 -1.28195
17. Developmental patterns N
of children v 4.25 < 4.33 -0.32733

18. General school policies 3.80 4.41 -2.73854*
.19. Curricular activities 3.87 4.31 -1.89696
20. Extracurricular activities 3.87 4.22 -1.62476

21. The school's decision- . ‘
making system 3.80 4.29 -1.97630

. 22. Teacher functions and v .
’ responsibilities 4.01 4.38 -1.57518
23. Administrative functions _ v
and responsibilities 4.07 4.31) . —1118344
24. Educational innovations 4.25 4.06 0.75186

L]

25. Community resources : <. 3.9 .. 4.28 -=1.47684
Total Part II of CEF 3.94 4.28 -1.78171

(*significant at .05 level)
(DF = 27)




Ag Table 14 indicates, there were thxee gignificanﬁ mean differences

between the groups on the thirteen items. In the knowledge areas of test

!
availgbility, test interpretation, and general school. policies, control
counselors wefe perceived by their fellow staff members to be higher than

past interns. Test availability and general school policies were the samne

a

two areas in which control counselofs were perceived to have more knowledge
than current school counselor interns kSee Table 7). Thé different area .
was perceived knowledge in test interpretation. In the other ten areas on
the knowledge part of the CEF, there appeéred to be no sig;ificant
differences between past internsVana control'counselors.f On the total
response score for Part II, past interns had a mean response of B.Qg and
control counselors had a 'mean of 4.28. Th; resultisg“t qf =1.782 failed
to reach significahce at thg .05 level. Therefére, it appears that, in
general, the data tends to support the hypothesis/that théie are no
differences between the knowledge of past interns and. control cpunselcrs .
as perceived by fellow staff members. R

Since past interns also completed the internship program and are
similar in background and trainin% to present interns, with the exception

e

of one year of full time school counseling experience during the 1971-72
school year, it is important to lookufurther at the relativé comparison off
presént interns with control counselors and past interns with control
counselors. Thé.question raised is: Does the year of experience as full
time school counselors provide experiences which are related to their

understanding aﬁd knowledge of school policies, procedures, and guidance

activities? One way to shed some light on this question is to look at the

.

relative differences between the groups. Control counselors were rated

higher than present interns in seven out of thirteen knowledge categories

o g2
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by their fellow staff members. However, past interns, who had aﬁother year
of coungeling experience, were surpassed by the control counselors in per=
ception okanowledge’in only thrée of the thirteen categories. (It appears,
then, that with added counseling experience the differences between
teaching counselors and intern counselors in perceived knowledge ténd to
diminish. To further test this assumption, a comparison between present
interns and C?SFIOl éounselors needs to ke completeq\guring 1973 at the
completion of the(present interns® first year of full time certified
counseling experience. Such an evaluation is presently planned.

The remaining three hypotheses consider the comparison of past interns

a

and UW-0 control counselors.

" J. Hypothesis Ten: There are no differences in the effectiveness of past

. I
interns and UW-O control counselors as perceived by student clients.
The effectiveness of past interns and UW-O control counselors as per-
ceived by their student clients was measured by the WROS. Table 15

presents the mean WROS response for each group and the resultant t.

Table 15

EFFECTIVENESS OF PAST INTERNS AND UW-O CONTROL
COUNSELORS AS PERCEIVED BY STUDENT CLIENTS

’ \ )
Groups - N Mean t
Past Interns 7 3.97 A .
-0.573
UW-0 Control Counselors . 10 4.08
(DF = 15) ‘ 0 N

\

The mean for past interns on the WROS was 3.97 and the mean for UW-0O

control counselors was 4.08. The difference dppears to be attributable to

€3
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chance, and therefore the hypothesis is accepted that there is no

difference between the effectiveness of past interns and UW=O‘control

counselors as perceived by student clients.

K. gypothesis Eleven: There are no differences in the effectiveness pf
the performance ;f past interns and Uw—b control counselors as per-

ceived by fellow staff members.

The effectiveness of the performance of past interns and UW-O control

’

counselors as perceived by fellow staff members was measured by Part I of
the CEF. Part I was analyzed fér mean differences between the groups on
each of the twelve items, and then for a total mean difference between the
groups. Table 16 is a summary of the items, droup means, and resultaﬁt t

tésts.

Table 16

EFFECTIVENESS OF THE PERFORMANCE OF PAST INTERNS AND
UW-O0 CONTROL COUNSELORS AS PERCEIVED BY
TEACHERS, ADMINISTRATORS, AND OTHER PUPIL PERSONNEL SPECIALISTS

Past Intern UW-0 Control
Item Mean (7) Mean (10) t
1. Displays confidence in self 4,05 4.15 =0.404
2. Dresses appropriately 4.14 4.31 =0.636
3. Expresses himself clearly
and concisely 4.20 4.33 =0.493
4. Exhibits sincere interest’ ¢ : A .
in people - 4.89 4.81 -1.020
5. Exhibits a warm and 8
" friendly manner . ., 4.53 4.76 =1.441
. x"‘
6. Makes me feel at ease ' 4.36 4.53 -0.768
7. Encourages me to talk : ‘
freely about my concerns 4.35 4,41 ] =0.277

=) .

°

8. Responds straightforwardly 4.28 . 4.41 =0,522




Past Intern UW=0 Control

Item Mean (7) Mean (10) t
) .
. 9. " Demonstrates a practical
‘knowledge related to handling
whatever concerns are at hand 4.13 o 4.22 - =0.395
10. Makes comments/éonsistent with ' -
~whatever concerns are at handg 4.28 4.42 =0.692
11. Interpreté information clearly 4,16 4.34 ’_—0:763
< ’
12. 1In general, I would rank this : o ' o
counselor among all others I 4 e
have knotm as\ 4.48 4.49 ~0.023
Total Part I of CEF 4.30  4.43 -0.737

(DF = 15) | | 4

w
-~

hY (4

An aﬁalysis of Table 16 indicates that even though all the éeans tend
to be slightly higher for the UW-O control counselors, none of the
differences are sufficient to be consideréd significant. On the total for
Part I, past interns had a mean rgsponse.ofv4:30 and UW-O éontr6l

counselors had a meay response of 4.43. The t test of difference between
1 -

’ ®

the groups indicated* that this difference was not significant. The data
. D’ ' N

~

then tends to sup&ort the acceptance of the hypothesis ti‘t there are no
differences in the effectiveness of performance of pést interns and UW-0O

¢

control counselors as perceived by fellow staff members:’

L. Hypothesis fwelve: There are no differences 'in the knowledge of past
interns and UW-O control counselors as perceived by fellow staff
;_ N
members. v ' . N

&
The knowledge of past interns and UW-O control counselors as perceived

by fellow staff members was measured by Part II of the CEF. Part,II of the

CEF was analyzed for mean differences. between the groups on each item, and

'
PN

CH

»
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Y .
then for the total mean difference between. the groups. Table.17 is a -

summary of the itemgs, grpup meang, and resultant t tesfs. ' ‘ A
Table 17
THE INCWLEDGE OF PAST INTERNS AND

UW-O CONTROL COUNSELORS AS PERCEIVED BY TEACHERS,
ADMINISTRATORS, AND OTHER PUPIL PERSONNEL SPECIALISTS

- Past'Intern ‘ UW=0 Control
Item v Mean (7)’ Mean (10) t
13. Test availability . 3.56 3.81 ~0.970

-

14. Test interpretation 37 3.86 -0.304
15. Occupational information 4.04 ‘ 415 , =0.402
16. Educatibnal information . 4.04 4.27 -1.129

17. Developmental patterns
of children T . 4,25 . 4.37 =0.505

*

18. General school policies 3.80 - - 4.27 ’ =2.044

19. Curricular activities . - 3.87 4,25 -=l.6;3
20. Extracurricular actiVié};s 3.86 4.19 =1.175

21: The school's decision- v
making systenm ' . 3.80 - 4.006 =1.013

22. Teacher functions and ;
responsibilities ' , ' 4.01 4.45 -1.800

23. Administrative functions
and responsibilities 4.07 4.27 ~ =0.753

24. Educatiohal innovations 4.25 "4.21 0.176.

25, Compunity resources o 3.96 B 3.91 0.150

~

N

Total Part II of CEF . 3.94 - 4.17 -1.168

. N
(DF = 15)
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An analysisc of Table 17 indicates that fovthe thirteen items there
appears to. be no significant differenceg botween'tpe groups. Item 18 onk
gencral gchool policies reaches a t of 2.044, but with a degree.of freedom
of 15, the critical t ratio at the .Q§ level is 2.131. Pact interns had a
total Part II mean response of 3.94& UW-0 control counselors had a

total Part IIX msan regponge of 4.17. This difference‘was not oignificant

““at_tgei.os ratio. The data tends to support the acceptance of the null
hypothesig that there are no differences in the effectivenoss of knowledge
of past interns and UW-O control counselors as perceived by fellow ctaff
members. . ’ : . ~
. . ~ SUMMARY
Generally, the data tended to indicate that there were no differences\
between present interns and control.counselors'in performance as perceived
*by student clients, teachers, administrator@) and other pupil personnel

e

spec1alists. Contrgi counselors were seen to be somewhat more knowledgeable'

r-‘

than present interns iegarding school procedures by teachers, administrators,,
s

and other pupil personnel specialists. When teachers were separated from

the above group, there appeared to oe no differences in their‘perceptions

» of the knowledge of control counselors and present interns. Also; there
nere no differences in performance between‘present interns and UW-O control
counselors as perceived by student clients, teachers, administrators,rand
other pupil personnel specialists. THere were no differences betueen |
bresent interns and UW-O control counselors in knowledge as perceived by
teachers, administrators, and other pupii personnel spec1alists. |

The performance of past interns, those who had completed the intern-
@ . ship program, was perceived to be as effective as that of control counselors

[

. R Y '
and UW-0 contrxol counselors by student clients, teachers, adhinistrators,
R

C? .
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CHAPTER FIVE .

P ’ SUMMARY AND DISCUSSION

This study was an attempt to evaluate .the results of a special,

- .

' counselor education program to certify as sdhool. counselors in Wisconsin .

individuals who do not possess teacher prepat%;ion; certification, or

<

experience. In particular, the purpose of the study was to describe the

program, and then test the effectiveness of persons without teaching
experience and persons with teachiing experience.
Two types of evaluation procedures were utilized to evaluate the ,

effectiveness of the project. .First, schools who had had interns and who

'

had employed counselors who had bgpﬁ interns were surveyed for their per-

'

. ceptions of the effectiveness of the persons involved.’ The findings of
the surveys and employability of the intexxrs and school counselors tended

to indicate that. interns were able to be placed in suitable, paid, intern-

ship experiences, and that top school administrators in these schools were

-

pleased with the performance of these counselors and generally rated them
to be effective. .
,'-'.‘“ . St N B ~ ‘
Secondly, a comparative investigation of the efféctiveness of interns R

L

and regular counselors was conducted. "Four groups, consisting of present ’

g

interns, past interns, control’counselors employed in the intern schools,

¢
'x

. and UW-O control counselors who were graduates of the regular counselor

»

education program at the'University of Wisconsin-Oshkosh, were selected.

A measure of‘efféctiveness of performance as perceived by student clients

was obtained by using 'a modification of the Wisconsin Relationship

‘ v !
f

. » Orientation Scale. A revised Counselor Evaluation Form measured perceptions

L]
» a

Q ' ’ ' “‘( Y
ERIC 3¢ I .
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of effectiveness of performance and knowledge by teachers, administrators,

and fellow staff members. Mean differences for the four groups were i
‘ 2 ]

aetérmined for ;he WROS and for the CEF, and tested for significant

difference by the student’s t test. .

"

The findings of the comparative study of the effectiveness of present

-and past interns with control£counselors and UW-0O control counselors tended

to support the following conclusions:
(1) There are no differences between the performance of present
| -

interns and control counselors as perceived by student clients.

(2) There are no differences between the effectiveness of the per-

formance of present interns and control counselors as perceived by fellow

staff members.

0

(3) Control counselors are perceived to be more knowledgeable than
. v .
are present interns by fellow staff members.

Théte are no differences in the knowledge of present interns and

control counselors as perceived by teachers.
‘(4) There are no differences between the effectiveness of the per=

forﬁance of past interns and coptrgl‘counselors as§ perceived by student

Y

clients. N

(5) There 4re no differences between the effectiveness of fhg per-

-
3

formance of past interns and control counselors as perceived by fellow /

staff members. e

(6) There are no differences between the owledge of past interns
and control counselors as perceivéd by fellow staff members. ,

(7) There are no differences between the effectivengss of the per-
formance of‘;;ésent interns and UW-O control counselors as perceived by

student clients. bd

70
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(8) There are no differences between the effectiveness of the per= '

i -

i

formance of present interns and UW-O control coungelqrﬁ as perceived by
feliow staff members. ' | ‘ )
(9) There are no differences betwéen}the knowledge of present .
internsg and UW-0 control counselors as perceived by fellow staff members.
(10) There are no differences between the effectivencss of the per-=
formance of past interns and UW~O0 control counselors as perceived byr

student ‘clients.

v

(11) There are no differences between the effectiveness of the peic

formance of past interns and UW-O control counselors as perceived by

"

fellow staff members. , S e

(12) There are no differences between the knowledge of,past,interﬁs

and U®W-0 control counselors as perceived by fellow staff members.

. - %
‘The results and conclusions can be summarized in two statementg. Yoy

There appears to be no differences in the effectiveness of the performance
of persons trained throughout the internship program (without teaching
experience) and those persons trained thfoﬁgh reqgular counselor education

programs (with teaching experiente) as perceived by student clients,

teachers, administrators, ang other pupil personnel workers. Secondl?,

Qith the exception of the comparison of present interns.and control =~

" counselors, there appears to be no différences in knowledge betwgén those /
persons tra;ned through regular counselor education pr09rém$ (yith teaching
experience) as compared to those pefsons trained through the internship

program.

DISCUSSION

The purpose of this project was to test the efficacy of the need for

teaching experience in order to be an effective ¢ouyselor. Specifically,
i "y Y

, 71 |
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performance as a counselor as they do control counselors. Also, the

. also saw no differences between the performance of the two groups.

64 .
the precject sought to recruit, train, and certify as school counseiorg

persons without teaching certification or expeiience. and compare their

effectiveness‘aé school counselors with pqrsons who had had tedching

experience. While the data is tentative because the largest group of

o

persons grained through the internship prograﬁv(lS) has yet to perform

4 '

independént;y as school counselors, the results of the project and study

-
\

. . . ,
tend to shed more light on the ability of persons without teaching

.0

experience to perform as school counselors.
4 v
When comparing the effectiveness of present interns with control ) N
. . la] .
counselors who had had teaching experience, ‘the results of this study

suggést that student clients, teachers, administrators, and other pupil )

personnel workers view the intern counselor to be as effective in his

effectiveness of performance of present interps'was compared with a second
group of control counselors who had had teaching experience, and had com-
pleted the counselor‘educagion program at the University of Wisconsin-
Oshkosh. Again, student clients, teachers, administrators, and other pupil
personnel workers saw present interns to be as effecti&e in their per-

formance as UW-0 control counselors who had been teachers. While it is

not surprising that student clients would perceive the interns, who have.
4 N .
not taught, to be as effective as control counselors, it is somewhat

interesting that teachers, administfators,'and other pupil personnel workers

This phenomenon is further strengthened when persons who had completed

the internship program and were presently employed as certified school

\

counselors in Wisconsin (past interns) were compared to control counselors

and UW-O control counselors on their perceived effectiveness of performance

¢
[ 2
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i~

. \ ]
by student clients, teachers, administrators, and other pupil personnel

‘workers. The results indicated that thede past interns were seen to be as

effective as school counselors who had had teaching experience
The data seems to indicate, for the school counselorsg used in this
Stydy, the presence or lack of teachfng experience is not a variable in

the perceived effectiveness of the performance of schcol counselors by

%
gtudent clients, teachers, administrators, a;a other pupil personnel

workers. “

In the areas of guidance and school activities, teachers, administra-
= 0
tors, and other pupil personnel workers perceived control counselors to be

more knowledgeable than present intgrns; Specifically, the areas in which .

control counselors were perceived to be more effective were those of @?

3

school pgli and procedures. It is interesting to note that, although

perceived tolbe as effective in their performance as counselors, present -

-

interns were not seen to be as knowledgeable. This would tend to suggest

that performance as a school counselor, and knowledge of school policies
¢ ;

and procedures may not be related.

Teachers are a critical group with whom the school counselor must

~

relate. It is often contended that teachers will not relate .and work with

»

school counselors who have not had teaching experience. In order tp more

completely understand the teachers' perceptions of the knowledge of present

L3
.

interns and control counselors, the teacher grou§ was isglated from the
fellow étaff members' group, and th& differences between present interns
and control counselors in knowledge as perceived_py teachers were compared.
These results indicated that teachers did not perceive tbe pre§ent internsg
to have less knowledge than control counselors. It appears, then, that the

:

teachers perceived the interns to be as knowledgeable as the control counselors.

3
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It is interesting to conjecture why teachers would not perceive

differences in knowledge between the groups while their perceptions com-—

bined with those of administrators and other pupil personnel workers (most

of whom were fellow counselors) resulted in significant difference between

Y%

the groups. That fellow counselors and administrators were probably more

aware, of the status of the interns than teachers may have influenced their

£
rating of the interns and control counselors. _Also, fellow counselors and

administrators worked more closely with pres interns than did teachers,

and they might have been in better position erve the present

interns' knowledge of the guldaure activities and school setting; for
instance, when the interns aétempt to intérpret school policy, work with
teachers and parents, ana assist students with the curricular decision
within the school. One such incident is known to have occurred. An intern
was not aware of the class requirements for each grade, and scheauled
twenty to thirty tenth grade students incorrectly. The other counselors,
the principal, and assistant principal were very aware of this problem, as
they had to assist the intern in corrgcting the scheduling errors. 1In con-
trast, few.teachers necessarily would have been aware of the incident, un-
less they had stuéenté who were involved.

Regardless of the reason for the differences in percepéions, that
teachers did not perceive control counselors to have more knowledge of
guidance activities and school policy, than did interns tends to give added
support to the concept that teachiné e#perience is not an important
variable in counselor effectiveness.

F;rther understanding of the perceptions of the knowledge of interns

was gained when present interns were compared to a second group of control

counselors who had had teaching éxperience. This group (UW-O control
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counselors) “completed the counselor education program at the University of
Wisconsin-Oshkosh and weve in their first and second year of school
counseling. An analysis of the differences in the perdeption of the

knowledge of present interns and UW-~O céntrol»counselors indicated that

-there were no differences between the groups. Apparently, those fellow

staff members who worked with the interns and those fellow gtaff members

. /
who worked with the UW-0O control counselors saw no differences between the
effectiveness of counselors with teaching experience and those without

——

teaching experience. Since the control counselors had a mean counseling
experience of 5.8 years (interns .5 and Uﬁ—o contrél counselors 3 years),
it may weli be that the differences in perception of the knowledge of
controlhcounselors over present interns is due to years of counseling
experience rather than whether or not they had teaching experiencg.

This counselor-experience variable can be seen more clearly as a
possible explanation for the results, when persons presently counseling
who completed the internship program aré compared to control counselors.
Past interns were nearing the completion of their first year of full time
certifi;d counselihg éxperience at the time of this study and had, of
course, completed a year's counséling internship. Thus, one might suggest
that they had had almost two years of school counseling experience without
previous teaching experience. When these past interns were compared to

control counselors in knowledge as perceived by fellow staff members,

there were significant differences on only three items;(test avajilability,

*
.

test interpretation, and general school policies), and the total score was
not significant so the data tehded to support the hypothesis that there

were no differences between the past interns and control counselors. There
,

"appears, then, when compared to control counselors, to be a noticeable

~

r~ e
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-

change in the perceived knowledge of intergs when they are working as full
time certified counselors than whem they are interning. Thic difference
could be due to\the two difterent groups of intérns involved, but more .
likely the added year of experience as a school counselor tended to lessen
the differences in the perceived knowle@ge of the two groups. If thigs
explanation were to be accurate, a follow-up of the present interns, and a
comparison.of their perceived knowledge after another year of counseling )
experience Qith that of contro% counselors would tend to indicate less of

a difference between the two groups.

Another set of féctors which may have affected the data must be con-
sidered. Present interns and control counselors were working at the same
schools while past intefns and UW~O control counselors were not. In other
words, only the past intern or a designated UW-O control counselor at a
given school ;as named to be utilized in the study and evaluated by fellow
workers in the past interr and UW-O control counselor groups, but both the
prééent intern and other counselors at the same school named to the control
counselor group were utilized in the study and evaluated by fellow workers.
Therefore, it is possible that some teachers rated both the present intei’ﬁ"x
group and the control counselor group at a school. It is certain thét
administrators and fellow counselors rated both groups at a given school.
It is possible, then, that this familiarity and.comparison of individuals
on th@ same counseling stéff (present interns and control counselors) with-
in a school created a comparative factor of experienced cbunselor versus
intern or "junior counselor" which may have affected the results of the

‘ )

1

study.
1

However, the evidence that is available regarding the differences in

. N

the perceived effectiveness of §%esent interns and past interns as compared
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to control counselors and UW-O control counselors tends to be consigtent
and pervasive enough to draw a tentative >onclusion for the individuals in
this study: there are nc differences in the perceived effectiveness of
the performance as school counselors between those persons who ﬁave had
prior teaching experience and those persons without teaching experience.

v
So, as indicated by the grodps studied within this project and when judged
by student clients, teachers, administrators, and othef pupil personnel
specialists, there appears to be little justification for indicating that
teaching experience is a variable in the effectiveness of a school
counselor's performa,pxﬁ%‘/i33 Indeed, school counselors without teaching ex-
perience but trained through the described program are employable as school
counselors, viewed to be effective‘by school superinteﬁdents, and even de-

sired as, school counselors in Wisconsin.

v

CONCLUSIONS

It appears, then, at least from the results of this study, that the

viability of the teaching experience requirement as a prerequisite for

school counselor certification in Wisconsin (or in any state) is
questionable. There exists little if any evidence iq this study and in
Any other publisheé study that justifies the continuation of the téaching
experience requirement. Stated somewhat more emphatically, teaching
experience does not appear to be related to effective performance in
school counseling, and there is some initial evidence (Kehas and Morris,
1970, 1971) to even suggest that‘teaching experience might be a hindrance
ié rolé/;ransformation from(£eacher to school counselor.

It is recommended that the alternate route to school counselor certi-

fication in Wisconsin through the internship program without teaching

experience be maintained as a permanent section of the administrative code

77




goverﬁing counselor certification, and that other states investigate the

.

ques;ion of the teaching experience requirement for schbol couﬂ%elor
certification within their own administrative structure. "

1t is important to communicate to readers at this point that I have
not recommended that persons with teéching exﬁerience be refrained from
being certified %? school édunselors. Rather, the approach should be one
of broadeniﬁg the concept bf school counselor certification to include
alternate routes to certification for those -persons who bring different
backgroundé, education, and experiences to the school counseling position.
The pbsture should bz one of prqviding enriching experienceg for each
counselor-candidate within areas which his experience and education dic-
tate. These alternatives should provide for-a broader cross_section of
experiences, personalities, and approaches within t%e school counseling

staffs, which in turn should broaden the effectiveness of the school

guidgnce program as it attempts to respond to the concerns of the student

a

I -

! body.
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APPENDIX A

-

Internship Placements

L)

Gerald Seim

‘ ‘ EPDA.
Daniel Berger

Karen Hassler,

%

Randy Neuser

+

R Marjorie Kundiger

¥

Regular
Barbara Guither

-~

- " Cameron Goetz

Dorothy Hakdla

)

Karen Kolpak

A

_ EPDA .
Norbert Hill

Steve Kearney -

O
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1969-70 'Interns -

Reedsville High School

) : _Reedsville, Wisconsin

1970-71 Interns

Lourdes Catholic High School

Oshkosh, Wisconsin-

Franklin Junior High School
Stevens Point, Wisconsin

Oshkosh High School
Oshkosh, Wisconsin

OconomowoC Junior High School

Oconomowoc, Wisconsin

New London High School
New London, Wisconsin®

CESA 8
Appleton, Wisconsin

Burlfngton High School
Burlington, Wisconsin
> .
East High School :
West Bend, Wigconsin

1971-72 Interns

) .
Port Washington High School
Port Washington, Wisconsin

Wauﬁun Elementary School
Waupun, Wisconsin

81

;NT@RNSHIP PLACEMENTS, AND.
EMPLOYMENT, :

1969-72

School System Of First
. Employment

Reedsville High School
Reedsville, Wisconsgin

Iowa-Grant High School
Livingston, Wisconsin

~Franklin Junior High School.
.Stevens Point, Wiscohsin

West Middle School
Wisconsin Rapids, Wisconsin

Washington Park High School
Racine, Wisconsin

New London High School
New London, Wisconsin

CESA 8 ¢ .
- Appleton, Wisconsin .

Burlington High School
Burlington, Wisconsin .

East High School -
West Bend, Wisconsin

*

University of Wisconsin-Green Bay
Green Bay, Wisconsin

Winnebago State Hospital
Oshkosh, Wisgonsin
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" Internship Placements

Marie Lauer

- “%%éihﬂ_MeGSw

»

Frank Plano S@
- Leslie Prauga

Bruce Ritchey

—

—

-
‘GregorY‘Sathér

David Schmidman

RN ‘

Gordon Thyne-

. Regular -
-William Ethjer

.

. &
Gloria Nesbitt -

. Robert Paloski

Bryan ‘Sorenson

- -
.

Gerald Stadle}

- 1971-72 Interns

(Cont.)
Washington Junio:FHigh Scheol-
New London, Wisconsin

Wilson Elementary School
Sheboygan, Wisconsin

School
onsin

East Hig
Wausau,

&
Oconomowoc Junior High School
Oconomowoc, Wisconsin

Brown Deériﬁigh School
Brown Deer, Wisconsin
Wilsdn Elementary School
Sheboygan, Wisconsin ,

o

West High School and . -
Marathon County Guidance
Clinic

Wausau, Wikconsin #

4

Jefferson Middle School
Port Washington, Wisconsin

Ve
.

West Middle School
Wauwautosa, Wisconsin

Cedarberg High School
Cedarberg, Wisconsin

Washington High School

Two Rivers, Wisconsin
Washington. Junior High School
Dubuque, Iowa

QEagle River Elementary School
Eagle River, Wisconsin '

® &

. Sheboygan,

School System of First
Employmeht . °

Little Chute High School
Little Chute, Wisconsin

Elementary Schools
Sheboygan, Wisconsin

East High School
Wausau, Wisconsin

Oconomowoc Junior High School
Oconomowoc, Wisconsin

Middle School e
Monona, Wisconsin

Schools
Wisconsin

Elehentary
Sheboygan, 0.
Schools
Wisconsin

Elementary
Sheboygan,

’

School
Wisconsin

North High

West Middle School
Wauwautosa, Wisconsin

Unemployed

~

Glenwood City High School

Glenwodd City, Wisconsin
)g«v“‘

Goodrich High School
Fond du Lac, Wisconsin

Eagle River Elementary School
. . . Sy
Eagle River, Wisconsin

24
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APPENDIX B
COUNSELOR EVALUATION FORM
PART I .

Please rate : "on the following cafegories in relation
to all the other counselors you have worked’ with.

S Slightly Slightly ot
Above Above | | Below Below
. : Average Averade Average Average Average

Displa&s confidence in self

Dresses appropriately

Expresses himself clearly ‘
and concisely - : . oo

4 Exhibits sincere interest -
in people ' , . ’ )

Exhibits a warm and friendly
mannper

[}

R -

o Makes me feel at ease ‘

! Encourages me to talk
freely about my concerns

a

Responds straightforwardly

Demonstrates a.practical B
knowledge related to
handling whatever concerns
are at haﬁgﬁ

Makes comments(;pnsistent
with whatever concerns are
. - “at hand

Interprets information
clearly

. In general, I would rank
A this counselor among all
others I have known as

Y, .

‘ &3
» ¢ AN
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PART II .

: |
Compared to other counselors you have worked with, rate the knowledge
has displayed in the following areas:

Slightly Slightly
Above Above o0 Below Below
Knowledge of: Average Average Average Average Average

#F Test availability

Test interpretation

Q
Occupational information 3

Educational information ‘

Developmental patterns ,J
of children

General school policies '

Curricular activities .

Extracurricular activities v

The school's decision-
making system s

Teacher functions and
- responsibilities , S

- Administrative functions
and responsibilitiés//?

Educational innovations

Community resources ' b -

Other Areas
{please specify)

ERIC
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APPENDIX C

.

WISCONSIN RELATIONSHIP ORIENTATION SCALE

DO NOT SIGN YOUR NAME ' BN

, This instrument is a counselor evaluation scale. It is designed to gather
information to assist counselors in impraving their current effectiveness
‘and in improving the preparation of future counselors. Your cooperation

. will be appreciated. . e

Directions

" a. Do NOT sign your name. - - \ :

b. ,Check the item which best describes your feelings toward

1. I would attempt 'to avoid any kind of interaction oxr e
‘relationship with this person.

L

‘ 2. If no one else were available, I might consult this
person for specific informatign W nature, . |
but I would avoid any personal e . y
3. I would be willing to talk with this person about

- factual and some of the personal meanings connected
with these.

. 4. I would be willing to talk with this person about
P many of my personal goncerns.
5. I have the feeling that I could probably talk with
) this person” about almost anything. \
' d

c. After completing the form, please fold in half twice and return to the
person collecting the forms. Do NOT return it to the counselor you rated.

.
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" APPENDIX D - \

SCHOOL ADMINISTRATORS SURVEY OF
[ ' 1971-72 INTERNS

How many interns or counselors did you interview for the position

eventually held by ? Circle one.
a. 1 . .
: , b. 2-5 ‘
c. 6-=10
’ - d. 11 or more
Briefly state why you selected ’ .o to intern at

your school.

.

>

What is your perception of the effectiveness of ) ? v
Circle one.

a. very effective - \

b. effective S

c. adequate = ° . .

d. not adequate u

{ p N

Upon completion of the internship year, do you plan to hire
as a counselor in your system? .

Yes If your reply is affirmative, please briefly state why.> ) :

. o
- B
2
No If your reply is negative, please briefly state why.
&

Do you plan to continue in the intern program for 1972-73? Yes No

e

If you have any additional comments to make regarding the internship experience
in your school, please feel free to do so here.
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APPENDIX E

QUESTIONNAIRE FOR SCHOOL ADMINISTRATORS
WHO HAD .HIRED INTERNS

Apﬁréximately how many applications did you rqpeive regarding the job which

is held by ? Circle one.
a. 1-=5 .
b. 6-10 d
‘c. 11-15

d. 16 or more

+

Approximately how many candidates were interviewed for the position of

counselor which is held by ‘U . ? Circle one.
a. 1l
b. 2-5
c. '6-10
d. 11 or more .
-/

Briefly, please %}st the stréngths which led you to choose
over other candidates interviewed for the counseling position.

.
R [
' ) v O fE
will'you rehire .- for the next academic year?
Yes Please state briefly any unique contributions this counselor

has made to your school.

No Please state briefly, why.
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