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S Whatds TE AN Abeuf? -

, "+~ INTRODUCTION—WHY CAREER GUIDANCE?

-

Future shock, ééys Alvin Toffler, is a disease

caused by the rapidly increasing rate of changes
all about us, and its victims are those who are
._unable to cope with these:changes. Caught up
in its accelerating turbulence, these people be-
" come bewildered, disoriented, and anxious. Their
confusion is filled. with self-doubt, ungertainty
and fear; and they becorhe tense and.tire easily.

Their irritability may grow into anger and sense- -
less violence, or-théy may become physically or

psychologically ill.

Even if one finds Toffler's descriptions of the
effects of rapid ‘change exaggerated, it is diffi-
cult to deny that there are large numbers of
youth and adults today who are floundering
about—wondering, who they are and what they
might do with their lives. In yet worse condition
are those who «don’t even know how to ask these
questions and who -helplessly and hopelessly ‘live
out a hum-drum and precarious existence—al-
ways at ‘the mercy of changing conditions and
uncertain situations. - <

. o .
Perhaps, career -guidance could enhance the
efforts of -our schools' in providing students with

.adequate, preparation to live satisfying and pro-

ductive lives in today’s and tomorrow’s ‘complex
worlds. While leatning the basic subject matters,
in school, students will be helped, through ca-
reer guidance, to learn about themselves and ca-
reer opportunities. They will be taught about the
changing world and helped to develop their own
personal strategiés for dealing with it. In. particu-

lar,” instead of hiding ‘students from the world

of work in an. encapsulated classroom, ways are
needed to help them experience and-understand
it so that they can.assume increasing responsi-

. bilitigs for and greater control over their own

destinies. ' <

4

The vital\gérf of education designed to ‘meet

these needs“6f students is still missing or under-
developed’in fost schools. .However, there is”a
rapidly growing realizatiéh thrqughout the coun-
try that no educational system can be fully effec-
tive withouts a well-developed career guidance
program. ', : :
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OBJECTIVES OF CAREER GUIDANCE—WHAT DOES IT GO? - . .
X ' -
Y\ areer s . !
= SEAL = - and it has many of the same goals and objectives. :The Alabaha - Stafe ' ,
PN J g~ Bepartment-of-Education-has-developed-the-followiry position Staterment=——===ss-
N N ; on career education. ’ : . ,
Lasav oy , A )

L 4

Career education is a comprehensive educa- -

tional approach to the preparation of the citizenry
for living as fulfilled human beings in a predomi-
nately technical, specialized society. .

Career education should begin in gralle one or._
earlier and continue throughout the productive
life of the individual.

The concept of developmental.career education
dictates the necessity for a total educational pro-
gram which is relevant ta the world of work and
is programmed to provide for the development'
of an awareness of self and the world of work
in elementary students, exploratory experiences

. structuring  and focusing

Career education is not conceived to replace or
to be in addition to any educational programs

in+existence today. It is intended, however, to -
make educational subject matter more’meaning- -

ful and relevant to an individual through' recon-

t concepts around a ca-
reer ‘development theme. ' :

The CAREER EDUCATION CURRICULUM MOD-. .

EL, developed by the Alabama State Department
of ‘Education, intlgdes eight elements of career
education. Each of these elements leads to a gen-
eral autcgme or goal. These elements and their

related outcomes are presented in the fo@wing
chart. '

for junior high studenfs, and for senior high ‘stu-
dents, knowledges and skills necessary to pur-
sue further education or to become employed.

g }
" ELEMENTS OF CAREER EDUCATION
K / - 6/7 9/10 12
l Awareness, ————> Exploration —> Preparaﬁon' I )
SELF-AWARENESS ... SO SO S )—> SELFIDENTITY -+
’ CO | ’ ) . :
EDUCATIONAL AWARENESS .......... (e, ... )—> EDUCATIONAL IBENTITY
_ , S : ( - CAREER ) . .o
CAREER AWARENESS .................ico. L (S e... }—> CAREER IDENTITY
( EDUCATION, ) - ' ,
ECONOMIC AWARENESS ... .. ( HOME. = )—> ECONOMIC U?DERSTAND!NG
o e ( AND ), , :
‘DECISKION MAKING ........ her e (  COMMUNITY 9-—s CAREER DECISIONS
: (o, VSRS BRI » . S
o Lo, ¢ULIRE y =
BEGINNING COMPETENCY ........ R O e, )—— EMPLOYMENT SKILLS
EMPLOYABILITY. SKILLS ................... SO s .+l J—> CAREER PLACEMENT
- “ S L) S Cot
ATTITUDES AND APPRECIATIONS ........ ( ‘..f ............... e )j—> SELF «— SOCIAL FULFILLMENT .
: T ’ : ) o . (Hauck, September 1971) '
7 Career guidance contributes to the 6y1comes of '

these eight elements. The objectives-.of career:
. guidante now follow in an order which indi-
. cates their relationship to the elements of career

8 . : '~‘.‘

¢

education 1isted -above.

’
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SELF AWARENESS ——> SELFDENTITY

.

")

~

Obiecﬁ\)e 1. To help students develop positive

. -feelinfs about themselves as per-

sons of worth, to know. themselves,

" *and to recpgnize and accept their
_ feklings, JE

The student entering school has some knowl-

- . edge and attitudes about himself, what kind of,
a .person he is, and what he hopes to become.

‘This can be titled self-awareness. Through career
education and his home and community experi-

~ o

. .The entering-student has some ayarefess. of
the relationship between education akd training, -
whether formal or experience based, and the life.
roles assumed by himself and others. From this
basic educational awareness the student will con-

standing .of the part education and training play
in relation to the real and now world -and the
- . changing world in which, he will assume a more

CAREER AWARENESS —— CAKEER IDENTITY °

. { D . .

) ~ " . /. .
EDUCATIONAL AWARENESS —> EDUCATIONAL IDENTITY

tinue to develop and refine a thorough under-

eif achievements, and

" “t‘herr'"mfef, ests.

- . . -
’ . 2 . P -

ences, the student will become involveéd in a
planned, sequential process of self-assessment
and self-evaluation which results .in self-identity.

‘As he realizes who hé is and what he is like, he

will- develdp a reasonably consistent internalized.

value system. :
* -

e
r .

]

Objective 2. To help students become accjuainf—
) - ed withithe array of educational’
I ! opportunities which will become

' available to them as they progress
through school, the nature of these
opportunities, and the career impli-
cations in these opportunities; to
help students perceive ‘the relation-
ship _between’ education, life roles,
and life styles. :

te, productive participation. He will also

. ¢ome to recognize the need for specific education
- and fraining for specific career roles. Educational
identity combines an“understanding. of the rela-
tionship among education .and training and life

in education and training, his learning style, pace
capabilities and capacities, and the ability to. se-
lect and evaluate educational "avenues for the
development of his career plans. :
R i
\ . . -V -

~

‘ - ) » . ¢ : -

Obijective 3. To help students become acqudint-
<~ .- eéd\with the variety of occupations -
in -which people are employed, the -
" various ‘pPérsonal meanings that
. work has for adults, and the pat-
. ‘ terns differenf people~follow in de-
. veloping careers.

roles, the knowledge of himself as a. participaht




The individual entering-school possesses some
knowledge about, attitudes toward, and interests
in some cargers, He knows something about ca-
reer pérformances and associated life-styles, re-
wards, leisure time, working conditions, ahd the
education and training requirements possessed
.by some .persons’ in some careers. That knowl-

([
\

are available as they serve him, the community,

or society-at-large! He should alsp be assisted in

learniing . what ‘s involved in the development,
-growth, behavior, -training, and rewards of per-

sons engaged in specific occupations. From this

broad understanding, or career awareness, the’

student should experiénce active career explora- -
. _tion _and preparation which_| '

e _

| ‘edge of careérs can be referred. to as career

| . / awareness.. Through career education, home, and
unitylife-the-student-should-

umderstanding the broad range ' of

areers which

»

The child has observed and participated in the
economic system in some extent prior to school
entry. Building on this base of economic aware-
ness, career education will facilitate the student’s-

L
. .

DfClSlON MAKING ——>CAREER DECISIONS
. ) ) . \, - .

I3
. »

, ~ The entering student has some understanding
I of the decision-making process and possesses
some decision-making skills. If he is able to un-
derstand cau:e{énd effect relationships, he is
ready to examine the decision-making process.
Through career education and supporting scheol
and life experiences, he will-develop increasing
- ,skills and experience in the rational processes of
decision making, practice making decisions,” and
come to. accept the responsibility for the out-
comes of his decisions. The career decisions will

assisted—in——selection—of-an—appropriate-role—or- roles~withipr "

ECONOMIC AWARENESS —> ECONOMIC UNDERSTANDING

Objective, 4.

thorough exploration of the economic system both

o

.Objective 5. To. help " students undersf‘and the _

ity. Career identity is defined as the indl’vicjual’;-

‘the world of work, .

S

.

To help students becéme acquaint-
ed with the basic_economic system
and the social and” economic chang>
es which gre becurring in the Unit-
ed States and the rest of the world, . .
and the possible implications of
these changes for their careers.

L]
-~

ds it relates to career development and the com-
munity and society-at-large. Economic understand-
ings are defined as those conceptual élements
-and networks which make it possible for the
child or adult to reag the economic environment
and solve.personal and social economic problems.

A . :
LY N B

A

~ %

-

value and the process of rational
decision-making, and’ through prac-
. tice to develop decision-making
skills and -to- develop & “sense of
agency,”—the ‘confidence that what
they ?ecide or plan can indeed have
an effect' u

pon what happens to
them’ . '

’ * L
’ f . i
progress from the very tentative and flexible
career decisions-to those which are increasingly
irreversible or reversible only at some cost of
time, effort or money. He should reach a deci-
sion which represents.a careers direction-setting -
by grade ten, or early enough to provide for
the development of entry-level skill in a cafeer
plan pridr to school exit. Career decisions are
defined as a careers direction-setting, the product .,
of a rational process, a plan for immediate, in<-
termediate, and long-term career development.

J

-
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" BEGINNING COMPETENCY —> EMPLOYMENT SKILLS S 3

§ . ’ C e
) . ' :
3 ) .
 Objective 6. To assist sfudepts- in the selection
.. ’ of and entry into appropriate edu-

T ‘ gaﬂonal programs and to help them
évaluate’ —continuouslythelr _pro-

gress in devéloping " salable com- :
. petengies and skills. : -

’ . . B
. ’
, .

.,

. &

Beginning competengy is related to the stu- and ‘telescopes, his physical. capability and capa-‘»

“dent's ability, to make tool and process applica-  city by the harnessing of energy and the using -
‘tions. The entering. student already possesses of tools. Man engages.n process applications by .
some beginning competency in applying tcol and imitating, sequences of individual or group activi- - .
process applications. Tool applications are defined . ties or creates new sequences of activities to ac-
very broadly tq include “all of ithe ways in whijch complish tasks. Career education. provides op-
~man extends his behavior” (Bruner, 1960). Man *  portunities for the student to participate in tool - ~
extends his ideas over time and space by, the and process applications in order to provide. for 1
use of writtén communication, the telephone, employment skills. Additionally, this develop- ;
' paintings, photography, and by building devices. ment Will feed into other elements of carger edu- ‘
- He extends his senses by the use of microscopes’ ~ cation, such as career Iidentity, self-identity, and
: - ’ economic unde;rsfanding.
. T N ._ . ’ . ¢ [N )
. C : . .
S ) . o S ~
EMPLOYABILITY SKILLS —> (1.‘I§liEEIl{§ PLACEMENT- ' >
- ‘ " " 4 Y )
’ 4 1
. Objective 7. To assure that every student, at the .
o ® - time of leaving or gradyating from
b * high school;, will be placed accord-
€L , Ing to his career plans in an entry- !
., \ level job or apprenticeship, a jun-
) jor college or technical school, a
. : _ senior college or university, or in . °
., ' = . the armed services. ‘
- K . 8 v / 8_‘ . ‘ - s § .
._-__‘q,_.———-———'——i' : v b /
\ i
The element employability skills .is concerned ployability skills also deal with developing group =
+ with locating and obtaining career placement participation, other social-relation awarenesses ‘ ”

both on an .nitial and an advanced. basis. Em- - and skills

Sarpd skills related to worker adjust- -
- ment. ! ' .




~ ATTITUDES

s

. Il

A [

- "\a,_

The elément attitudes and appreciafions 'was* . * The broader concept of career education in-

' Sp- . N
included “as a means of focusing attention on
.the affective component "of career education.

Through career educétion and its supporting sys-

" tems, the individual should develop an,intérnal-

ized. value system which includes a valuing- of

_his own: career role and the roles assumed by

others. These appreciations and positive attitudes
toward his own career role and the roles of oth-
ers in the society should lead to active and satis-
fying participation as a productive citizen and
thus, provide for both self-fulfillment and social
fulfillment. Self-social fulfillment is defined as
the internalization of a value system which mo-
tivates the student toward becoming a self-
actualized, self-fulfilling member of the world of

work with appreciations for his own role and-
~ the, roles of others. . -

-3

* e - -

’

AND APPRECIATION —> SELF «—> SOCIAL- FULFILLMENT

T N

' .Qbiectiye' 8. To asést students in their career de-

velopment so that they ‘are able to
anticipate changes in themselves .
\and their environments and will be
. able to continue to plan and carry”
out personally . satisfying and pro-
ductive pursuits throughout their
lives. '

cludes, in addition to career guidance, the aca-
demic and vocational preparation to"provide stu-
dents the skills and competencies needed to carry

"-out successfully “their-plans and decisions ‘in the

world of work.

-As a part of career education, career guidance
foeuses updn the development “of self-under-
standing,- the knowledge of career options, and’
the ability to make personal plans and decisions.
The overall gdal of career guidance is to help

* students develep career maturity through acquir-

ing. knawledges,  skills, and competencies . neces-
sary: to ‘the performance of their life roles in a
changing and complex society. Career guidance
is an integral part of-each phase of career edu-
cation as, indicated in the following chart.
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THE 'PR_OCESS OF CAREER GUIDANCE—HOW DOES IT HAPPEN?

.

Career guidance is based on a systematic pro-

cess of human development which can be de- -

scribed as occurring in four major areas:
Yy . )

»
2

. . /
4

® Acquiring decision-making skitls

® Developing environmental understanding and.
awareness

® Self-concept and seM-awareness development

While these areas cannot be separated in real
life, in discussions they’can be dealt with inde-
pendently. There is also.a logical sequence for

emphasizing each of the areas.

—At the beginning of the process is the reces-
sity that a person become aware of himself as a
person and have knowledge of his interests,
values, aptitudes, and attitudes. This self knowl-
edge is the foundation for the development of
a realistic self-picture and contributes to the abil-
ity of the person to make rational decisions.

—The second step in the process is that of learn-
ing and practicing .the skills of decision-making.
Aiding the student to utilize these skills in mak-
ing rational decisions on a day to day:basis helps
prepate him to make decisions of increasing mag-
nitude and d¥ficulty. =

—The third step after a person has begun the
process of developing a realistic self-concept and
has developed some decision-making skdlls is the
consideration of the type of life style he-wishes.
The process of deciding on a life style and de-
veloping decision-making skills may be occurring
at the same- time.

~

—In the final step of the process the person can
begin to see ways to develop a positive relation-
ship between himself and the world of work.

These areas Qverlap, buf ‘their sequence ap-
pears to be theQ&{ e at all age levels. Fora five
year old, his stateghent that he wants to be a
fireman, while primarily based on fantasy, em-
‘ploys feelings of adequacy (self-concept), deci--
sion-making, life style (he may like 1o ride a red
fire truck), and the world of work (he has seen
firemen in action). The process for this child is
appropriate for his five-year-oldness. A twenty-
five year old person might make a similar but

more realistic decision, using the same process,

- but on a much more mature and sophisticated’

basis. mr;}

The development~of self-concept and self-
awageness can be enhancéd by helping students
find” answers to some very important -questions,
such as, “What am | like as-a person?” "Who
is this person’ called me?” “How is this person,
me, changing and what will | be like as a result
of this change?” :

. The process of building decision-making skills
follows very closely and compléments the pro-
cess of building a self-concept. As a person feels
positive about himself and is given the oppor-
tunity to make decisions which turn out well, he
gains more confidence-and is able to risk mak-
ing more important decisions. The development
of these skills involves the cooperation of coun-
selors, teachers, administrators, and parents who
allow and encourage students to explore alterna-
tives and make decisions. '

Life style refers to the interaction of values,
attitudes, choices, stratégies, and “behaviars by
which a person esfablishes goals and copes with
his environment. Career guidance has the task
of relating a life style to work that is satisfying
to the individual. As students develop realistic
self-pictures, learn decision-making skills, ahd ob-
- serve how people around them live and cope
with their environments, it follows that these
_individuals will make choices of how they wish
to live and develop careers which @ will allow
-them to implement their chosen life styles.

Because the four-major parts of the process
are interdependent, it is apparent that failure te
develop any one of these areas will seriously
hamper the\ process of career development. ..
Therefore, a_systematic career guidance program
is essential in_helping sfudents in the process of

*career development,
8

.
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~ How Do You

. COMPONENTS OF A CAREER GUIDANCE
| PROGRAM—WHAT ARE THE PARTS?

‘. . ,
. Al & the necessary activities of a career guid-

ance program can be classified into seyen major
' components or parts: , 2

® Career Related Curriculum Base
+ & Pypil Data System

® Information System

~ Most schools have already developed some o
these components, -and-some schools have beguh
activities in all seven.. For a career guidance pro-

ever, all of the par
and functioning, and all of the. parts must be
“working wetf, together. Coordination of the ef-
forts of persons working in all parts of the.pro-

system. . . = S ,
Some of the'components of a ‘career guidanc
program may “have. had - their beginnings in

.- schools as. "“guidance services” and may*?have -
.. been thought of as desirable accessories for a.

-school which could be added by

Do 117

. gram to have its fullympact on all students, how- .
must be” well-developed

gram is very important to an- effective:delivery -

_hi’ring a coun- "
,selor. The rapidly changing needs. and- opportu- *

_ "+ of the regular subject matter ‘is made clear to-.  * ;
students. Without changing the basic content, a. ~ . |

e o ’ vy . . .
-
- . . -

L - . '~
- /
o’

. ® Work Observation and Expef'iénée e %

® ‘Group and. Individgal Codh‘seling

® Educational -and Octupational Placement

' _® <Research and Eva'lkua,fﬁQn

B o o 5 o : .
nities of youth today, however, require- that soige -
of these former “services” -become integral
_of the educational program. Without these jparts, |,
the career guidance program:cannot function ef-
fectively, and many students - will continue 1o -
- flounder in school and through later stages of .
‘their careers. S
~ Other components of the career guidance pro- = |
‘gram are relatively new. and call for new meth- i
ods 4nd materials. Thus the, maximum -effective-
“ness of @ career guidance programi requires that A
?zloﬁed and ‘

\ all parts, both"old and new, be ‘
- focused upon ‘increasing the vogational maturity
\of’.all students. " o I

. . . . 1
A bpjef descriptioh of each component of a
career -guidance ‘program follows. .
. A % - T . .
. ALx T EIRE o .
T, P . B ) o i o
® Career Related Curriculum Base—A Component : =
of Career Guidance = D
The heart of the new career guidance program '
is in_.the curriculum. Through the instructional
programm, including the use of projects, field trips,
resource persons; occupational illustrations, ‘group
~ discussions, and many other means, the relevance *

new focus on career implications provides stu-
dents a better chance to understand the personal ,
meanings that ".sc)?ool subjects have for them. =«
Throughvundersfﬁnding' how different workers
need and'use s¢hool subjects, the importance of
léarning "becomes more of a reality to students.
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- part does work play in the lives of eople?

ln the early gradea the curricular input is cen-

tered .on attitudes and information ahout self and

work, with expanded awareness as the objective.

Helping students fo begin framing the questions,

“What kind.of yorthwhile person am [?”, ”Whacil'
an
“What is the range of opporfunities ahead?" [

. -'rhe first basic step ina career gmdance program. -

. occupational pursUIts are these lnteres'rs and abili- -

- RF
in the middle, grades, “Sctivities fo provide
awareness fnerge mfo explora'rory activities, and
students are. given opportunities to gain nore -

- specific information -about those icareer opportu-

nities' toward which they are attracted Direct,
try-out, or simulated experiences’assume greater

“importance when oppor’rumnes are ‘provided to

reflect on these experiences. The questions now
become, “What sorts of things do | do Wwell.and
enjoy?” and {In-what various educational and

ties . useful?"

/

/

" . Fu"pi‘l' Data System—A Component of

Career Guudance

: Al'rhough cumulative records and pupil testing
programs exist in nearly .all schools, the purpose
of -the efforts they require is often in doubt.
“However, in the careedpguidance’ program, wih ..

the *need to help students -better understand

[}
a.

C
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Although awareness and explora’rory acnvmes
continye throughout " high school, the curricular.
emphasis at the secondary Jevel changes fo prep:
aration. It:is the goal of the career,education cur-
Ficulum 'rhat-every student, upon leaving highs
‘schopl, will be"prepared to take the next step
he has found appropriate, whether this be im-" .
mediate entry into the labor force or a' continua-
tion of his formal education in a fechnical school, - -
|un|or college, senior college, or university, -

‘A sequen'nal career development oriented cur-

“fieglum in every classroom from the earliest

arades fhrough the highest grades forms ‘the ba-
sic [ fram&work around which the effective career
guldance program is' developed.

',:.f;’; . ***'

a

themselves and to make plans and decisions, the
purpose becomes clear, The basic reason for col- .
lecting and. accumulating: information abdut in-
dividual "students is not just to have a record
but to. have meaningful data available for use .
by the students and other individuals concerned
with their development. R . '

- For many. schools this may mean that persons
responsible for- the present pupil data systems
need ‘to find mgre efficient ways to collect and
store the information -and turn their main atten-
tion to finding appropriate ways to help students
{and their parents and teachers) make use of the
information. Having established the.primary -pur-
pose of the pupil data systeni may also help
school staff decide what types of information
might be most worthwhile in terms of. the ef-
~forts requtred for its coIIec'non e o o

= : o
— .
J 9
R 2t
L) Informahon System——A Component of
Career’ Guidance

The beginnings of a comprehensive educational
and occupational information system can be.
found in nearly all schools, and some schools, .
particularly at the high school level, have well -
developed systems. To be a fully funchonlng
part of a career guidance program, however,-an ".
information system should meet the followmg:
cn'rerla

’
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_regional, and .natignal “information - regarding _,7*’#
educational and occupational opportunities), .
~Availability (easily obtainable by students;"
parents, and teachers at all grade levels): .~
rents, > 8 .
Currency (has a built in system for updating
information and replacing out-dated materials)

Utility (includes appropriate and imaginative

methods for ‘encouraging the use of the in-

formation in classroom activities, programs,

group guidance and counseling, co-curricular -

activities, in-service staff activities, community

programs, parents’ meetings, bullefin boards,
A}

etc.)

- ® Work Obse_rva‘ﬁdn and ExperienééLA
" Component of Career Guidance

From the middle grades on through High
. school, an important activity of the career guid-
ance program.is helping .students gain direct con-
tacts with the world ‘of work. This means that
cogperative relationships between the school and
the community will be well developed and that
the school will be able to provide the flexibility
for individuals and small groups of students to’
spend short periods of time away from school.

o

. . : - E»“t"’,’i. /
Cornprehensiveness. (provides thorough local,

¢ 3 . -
The information system should -include a va--
riety. of media. Experts such. as librarians, teach-
ers, guidance specialisfs, Business and industrial
personnel managers, and educational agdmissions_
offciers may be gnlisted in developing the in- -

. formation system. As computer programs are

developed and Jeecome economically feasible,

they may become a part of the information sys- . - -

tem. .

A comprehensive- information system Will in-
clude a roster of interested and available re-
source persons in the community and a procedure

_for inviting and fulfilling teachers’ requests for

these persons to visit their-classrooms. The in-
f?rmaﬁon system will also provide similar assist-
ance o teachers in planning field trips. . ‘

-

¥
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After a fairly thorough exploration of an oc- -
cupation through information- materials and per- '
haps resource persons, it will be possibl‘g"for a
student -to spend a day,
serving a worker in that occupation as that work-
er performs his or her regular tasks. Through

watching and talking with the work&r, more .

realistic understandings can develop. Following

~ this type of activity, a student should be better .

able to select an occupation or profession  (as.

_many vocational education students do now) and = .:

to gain some actual, supervised work experience
in it. . ' o
The development of the work observation and
experience component of a carger guidance pro-
gram requires’ @ ‘great deal of persofial contact
with employers and the organization of innova:

tive scheduling of school work and transporta-

tion. However, the value of providing youngsters
these real contacts with the world. of ‘work can-

" not be over estimated.

. . -
’ wOw W
® Group and -Individual Codnse‘ling-—l,\" Com- °
. ponent of Career Guidance :
As students gain- information abouf themselves .’

“through the pupil data system and -through- - .

school and other experiences, they need opportu-
nities fo reflect upon it and put it into some kind

of meaningful perspective. As they learn about.
their opporfunities ih the worlds of education and
work, they need™ opportinities to- perg&%&"
that information and make it meaningful in fheir - -
own ferms. It is for these reasons that-group = -
and individyal counseling assumes an importagt
role i a career guidance program. Without con-

.. - )
M t

. ’ 4.’ @ .‘.

or some part of it, ob-".

i
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firiuin'g opportunities to reflect upon and person-,

alize their experiences, a Iarge‘ part of the ex- "
periences will be wasted in terms of producging

growth and maturity.. . '

Because of high pupil-counselor ratios ‘it has. -

~ been ‘found that counselors working only in' a

.

one-to-one counseling relationship with students
cannot have a significant impact upon even a
majority of the school population. In addifion, it
has been found that students benefit from the

) : o L
® Edytational and Occlip;ﬁonal Placement—
A Component -of Career Guidance -

-

As students prepare ‘to leave: school at grad-
uation. or before, their, most immediate need is
for assistante in making that next step in' their
«careers. Helping students seléct, .apply for; and
make the transition ints a junior college or tech-

-

W

_reactions of other students to their own- reports
~of experiences.Therefore, it has®become apparent

that an effective career guidance’ program will
have a strong group counseling and guidance
component. Such a component, if carefully plan-
ned gnd scheduled, can have an impact on all

- students. It“has also -been found that an effec- -

tive group counseling program can increase the

‘requests from students for*individual counseling,

and these requests should be hongred..

4 tok
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Most schools are already .performing the place-
ment function with those gra(duafes who are go-
ing' fo colleges and universities. Catalogs and
application forms are obtained, and assistance is
provided with . transcripts~and . recommendation

fornis. To extend this- assistance to all students-

nical school, an entry level job, a college or uni-. .

versity, an apprenticeship. program or trade
school, or the armed services is the objective of
the placement program. s

® Research and Evalu;ion-—A Component of
Career Guidance '

A regular feedback of information about stu-
dents, processes, and outcomes is an integral part
of the career guidance program.: The tesearch
and evaluation component is designed to pro-
vide ‘data about student needs, the effectiveness

L3
N

leaving or graduating from school requires a sys-
tematic program Uutilizing the efforts of all teach-
ers, adrinistrators,. counselors; State Employmerit
Service personnel, business and industrial person-
‘nel managers, parents, and other community
members, .

Becauseé the ulfimate criterion of the success
of career education programs is the “placeability”
of all students in satisfying and productive pur-
suits, the placement function carries a great re-
sponsibility for the entire program. The place- -
ment activity becomes the focal point for ques-
tions regardifig not only the praducts of the
.school but also the current situation” with regard .
to supply ‘and demand for workers ‘in various
occupational fields. S

~

%ok K

-

~of programs and procedures, and the experiences

of students after leaving or graduating from
school. The research need not be highly sophis-
ticated, experimental, or statistical, but should be
designed to prqvide data which help answer
questions that staff members and administrators

. ask. Surveys, questionnaires, follow-up studies,

.o

fnvestigations using student records and. test re-
sults, opinionnaires, and interviews can be used
to provide far mare substantial information for
important decisions than the guesses and unin-
formed estimates that are frequently used. Local
norms and expectancy tables can be developed
using available tests and other data, and boards

.of .education can be* given reliable information
- about the functioning of the school’s career guid-

16
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ance program. ' :
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CAREER. GUIDANCE RESPONSIBILITJES—WHO DOES WHAT?

Making career guidance work dépengig' upon
knowing not only what has: to be accomplished
but also how different school staff and faculty

tem. This is particularly important in .reducing
the confusion about who has what responsibility
- for career guidance. =

, To some, career guidance means a group of
activities in which volunteers: participate at will;
others see it as solely the function of the voca-
tional counselor or school ¢ounselor. Obviously,

“can work together in an effective delivery sys-,

- nity Members.

s -

- - +

: . /7 -

béth of these viewpoints are mhrrow  in scope.
Career guidance, to be functional, calls for the
combined skills of guidance specialists, teachers,
administrators, parents, students, and others. And,
- the responsibilities of each group need to'be
identified and understood. R

For descriptive purposes these role definitions
will be presented under the headings: Guidance
Specialists; Teachers, including special opportuni-
ties for vocational educators; Principalsy and Par-
ents, Students, Em;ployers, and other Commu-

Y, %

Guidance Specialists—Career Guidance,
Respppsibiliiies .

Guidance specialisf’s include school staff mem-
bers with any of the following titles: school or
guidance counselor, vocational counselor, elemen-
tary counselor, career development specialist, ca-
reer exploratory teacher, student personnel work-

er, job placement specialist, or occupational in-
formation specjalist. :

The responsibilities of guidapce specialists in
career dujdance are: '

e Coordi‘?uaf‘ir[g the career guidance program.

® Serving as a resource person for staff mem-
bers in the area of human growth ;and de-
velopment and assisting in curriculum plan-
ning and modification. S .

-® Participating in staff planning for sequential
student learning experiences in career develop-
ment. o :

® Coordinating a'corriprégé’?f'éive, cumulative pu- .
pil data system that can be readily utilized
by, all students.’ ‘

® Coordinating a comprehensive (i.e. local, re-
gional and national) information system.

® |dentifying and coordinafing the use of school
and commuriity resources needed to facilitate
career guidance. .

® -Providing group and some individual counsek
ing and guidance tq help students continually
16 understand the personal significance of their
experiences, knowledges, skills, and appre-
ciations as they grow and develop. ' '

® Coordinating a comprehensive placement pro-
gram for all students in jobs, colleges, techni-
cal institutes and colleges, junior colleges, uni-_
versities, _apprenticeship programs,” and mili-
tary service. - :

& ’
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. - Teachers—Career Guidance Responsililities ' L LT
Career guidance programs “depend heavily .. ® Providing regular’ group guidance- éxperiences
upon the enthusiatic participation of all teachers. to demonstrate the relationships’ between
Teachers have a vital stt of responsibilities in \ learning "arid occupational requirethents..
career, ‘guidance at all educatione‘i, levels. These

t
‘responsibilities include: Helping parents understand . and encourage ,

S S ' the career development process as it relates
® Providing for easy transition of students from to their children. - ‘ '

~ hore to school, from one schaol environment ‘ )
to the next, and from school to further edu-
cation pr employment.

® Providing opportunities- within the curriculum’
for students to have decision-making experi-
. v ~ ences related to educational and vocational
® Providing gUidance ‘experience for individual  planning. ’ ' :
- and groups of students to increase their depth -
= . of understanding of their personal capabili-
“ties, interests, and values. )

. . ) .
® Providing career exploratory experiences to .
help students gain an understanding of work-
¢ ) er characteristics and ‘work requfrements.
@ Providing students with sequential legrning ' '
- ~experiences aimed at the development of ba%
sic concepts of work and the importance of’
those who perform work.

_® Participating in the p|anhing énd Virr'lplemen'ra-
tion of a comprehensive career guidance pro-
S gram. ' N :

R

A
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VOCATIONAL EDUCATORS
CAREER GUIDANCE RESPONSIBILITIES

In addition to the responsibilities carried by
~ all teachers, many vocational educators have op-
portunities to make additinpal * contributions to”
the career development program. Additional
~ways vocational educators may contribute to the ..
‘career guidance program include: .

! L

19

+ school program.

. 1
® providing realistic educational,and o’ccupaﬁon-
' _al information fo'students and staff based %n
-~ knowledge of the occupational Yield and con-:
tihuing contacts with workers and -work set--
tings. S A
Identifying and ‘recruiting resource persons in
the  employment community to assist %if. the
. ‘. e
Providing exploratory experiences in vocational
classrooms, labs, and shops for students not
enrolled in ‘occupational - preparation = pro-
grams, and assisting other teachers who' wish
o incorpo;_a_f_e,lhagds 8n” types. of .activities
in" their gourses. - K :

Identifying basic and academic skills and
knowledge that are needed to succeed in- the .
occupations of their fiéW and communicating
.this information to ‘other teachers .and guid-

ance specialists. |

Providing students with information dbout vo-
cational. education offerings. . .
 otrering

‘Assisting students in their . courses through,
group and individual guidance to analyze and
interptét their learning ‘experiences for better

. understandings of ‘self in relation to occupa-
- tions and the world of work. - -

Assisting students .in identifying a wide range.
of occupations for which their vocational in-

struction dis applicable. |

Arranging observation activities or.parf—ﬁme"
employment for students to help ‘them learn
more about occupations and work settings: °

h}

" ® Participating in the.planning and imp'lemema_--
" tion of a comprehénsive placement program.
. ' b,

f

~
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' Administrafors—Career Guidance Responsibilities -
To be successful, a career guidance %Yogram'
must have the support and encouragement of
“administrators at all levels. These responsibilities
include: s B .oy

o

-

® Providing active '~eh‘<:ourégerhenf and suppart
of -the program. : ‘ o

'O‘Espo,using the idea of career guidance as a
respohsibi‘lity’ of -all staff members and faculty,

~® Encouraging the development of a career guid-

ance committee composed of faculty and staff ~

~ leaders.

members, students, parents, ‘and community:.




® Committing the . administration to ex;’:erimén-%

tation and flexibility in prbgram: and curricy-
lum. — .

® Arranging in-service education for staff and
faculty in the areps of career guidance and
human. relations. E

Pérenis, Students, Employers, and Other Commu-
nity Members—Career Guidance
Responsibilities

Although school staff membérs are -ex'rremely
important in assisting youth in their career de-
-velopment, there are other significant persons

&

who can provide valuable assistance. Parents can .

be very influeritial role modél figures and coun-
‘selors to their_children. Parents can discuss work

values which they have developed as a result/of

past experiences and relate some of the conse-
quences they have, experienced. They can dis-
cuss the economic condition ofrthe family as it
applies to the children’s educational needs .and
assist in planning a_course of action. Parents can,
through example,” display the attitude that all
persons have dignity and  worth no matter what
position they hold in the world of work, and
they can provide sitpations so that their children
-can. experience decision-making and carry re-

sponsibility for:the consequences of their de--

cisions. :
N LY
w

.

_ a
® Providing personnel, facilities, and materials
necessary for. program delivery. - :

v ® Encouraging constant evaluation .and improve-

_ ment of the program. . -

¥ %

.

. . R -

Research is beginning to demonstrate that peer
influence can be harnessed and directed in ways
that contribute to the development of youth.

.The strategy involves utilizing selected young-

sters in a, Paraprafessional capacity in working
with other students. Under supervision, the ex-
periences of our youth can.be harnessed and
utilized in an effective way. .

. R N ) N
Employers, cf’;:‘gy; gémployees, retired workers,

~ community agency parsonnel, and others should .

be viewed as potential ,;aré%r, guidance team
members who can be ﬁﬁtf’z.'ed in many ways. Em-
ployers who view their role in career education
as a team member will be responsible for pro-
viding work stations .and observation experiences
and will be available as-a career resource per-
son for school programs. Industry and business
have a more significant rolé in the education of
youth today than in the past. The guidance spe-
cialists,~yorking in cooperation with teachgrs,

 can do much to utilize fully all of the commu-

nity resources available for facilitating the career
development of young people.
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- ~Education has emerged into.an era of account-
ability. ~The  natural economic. laws “also apply
to--education. Unlimited desires to help ycung-

“sters are tied 1o limited resources, and educa-

.. tional _programs more and more face the test of
evaluation. Just as manufacturers cannot continue,
o"produce goods that do not sell, education can-
not afford {o cantinue

 their objectives.

The ultithate evaluatiomjof a career education
and a ¢
school“s’.}abilityo to prodice mature persons who

@can be placed in satisfying and productive pur-
" suits in* further education and work. In order to
insure that the career guidance program is op-
erating successfully, «garly and continuous evalu-
ations are necessary. -

pid e - . .
,As -3 career guidance committee or other des-
ignated group meets to develop plans, the va-,
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| ) EVAI.UAT'ION—‘-HOW: wm, IS IT WORKING? ‘
o " havioral

programs that do not meet

reer guidance ‘prograrit is based on the

22
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rious objectives of each of the program com-
.ponents should be discussed ard stated in‘ be-
or measurable terms. ‘At that time, the
instruments or methods ‘of 'measu"ring" those ob- " .-
jectives should be selected® or developed. Then, *
as the program plan begigs to 4ake shape in a
séquential framework, appropriate and periodi¢ _
evaluation schedules ‘tan be formulated. Thus, as
the program develops it ‘has. a built-in evaluation
system. o, : : '
, . s ..
The advantage fo organizing an evaluation -
plan at the time thé€ total .career guidance pro-
gram is developed -is that the school can have
the answers to th€ many questions about the
effectiveness of the program that staff members -
.and others will gsk. Program-. modifications can
. be made quickly and knowledgeably on "the
basis ‘of the evaluation, and evidences. of“the
progrgm’s .accomplishments are-readily avaijlable
to_support requests for continuation or expansign.
) Tk
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Where Does Your ~School Stand? ‘ )
‘Al schools have some parts of a career guid- ..’

ance program: However, tﬁe' programs in some.
schools.are more fully developed thap in others. .
You can make a quick, informal evaluation of

. your schobl’s career guidance program by turn- |
ing back to page 9 in this handbook and scor-
ing your school’s program on eachof the seven
components. Give a scote of three (3) for any
part that is well developed and functioning; a
score of two (2) if it is moderately well develop-

. ed; score of one (1) if there are some beginnings
of activity; and a zero if your school’s program

- has no activity in that part. Baséd on your judg- -
ments then, the total scores might represent the -
following ratings: '

18-21—Outstanding Program
14-17—Good. Program
10-13—A Healthy Start
9 or below—Much Work- Needed

Where Do You gtand? T

. As a guidance specialist, teacher, or adminis-
trator, you might also-rate your own involve-
ment in career guidance by scoring the items on
pages 13-16, or in a manner similar to that used
for rating your school. ‘A high score will mean
that the students are receiving assistance in their
career development. A low score will enable
you to see areas where -improvements can be
made. C L
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A comprehensive program of career guidance - on the cooperative efforts of all school staff memy’
provides an essential structural base for career bers and faculty, as well as parents, peers, aﬁ
education. While counseling and placement activic ~ community members. Through planning, coordi-
ties remain an important part of the career guid- nating, and evaluating. these efforts, the pro-
ance program, the cbirriculum is séen as the heart - gram can have an impact upon -all students. ‘

- of the delivery system. The program depends ' ! R '
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", This position paper Tists 1he services & ‘middle schoof coun:

oo 9 i ; L s v R . “selop should pravide o teachers and to studonts. 1.dlso tn-
| ' . I r ! P . . * . cludes an ouflino of ‘hew to arrange classropm guidance ses-
4% » i3 R . . . slons and how to provide opportunitios for patticipation In

- - small group guldaq;e sessions,”

o . N . : “Davenport, Lawrence and Reginald Petty. “Counselors, Carcer Edu-

Basr, Max F. and Edward . C, Roeber. OCCUPATIONAL [INFORMA- h ) ;
. b , cation, -and, Minoritics.” MINORITIES AND CAREER EDUCATION,

- TION: THE DYNAMICS OF ITS NATURE AND USE. 3rd ed. Chi- . Colqmlbus, Ohlo: ECCA Publications, 1973, :

. - Noeded changes in patterns of counsclor education are

discussed in the first part of this~chaptor. Thon attention is

cago: Science Reseatch Associates, Inc, 1964. :

‘An Intréduction 1o .occupational experience in career dos--
velopment s presented, Brief presentations the world of

. work, the dsbof force, ‘and the world of cddcation axe In- "}‘::‘i‘;’"g"‘!‘f’»d on changos required in counsolor performanco on
¢luded. The-major portion of this book includes kinds of avail- ; L e o
sble cccupational * litorature, information . :doscribing oceups- - Feingold, Norman and - Sol ~Siverdloff. OCCUPATIONS AND: CA-

.. 7 fions, differant soutges. of o;c,upaliom),informalion, and -uses T REERS. New York: McGrow-Hill Book Company, 1969.
- of such Inforgmt!on. - o= A : © This publlcation ‘is *dosigned for cdurdos In occppational
_ Beiley, John A. CAREER DEVELOPMENT CONCEPTS: SIGNIFICANCE . ‘orlentation. and ‘for vse 83 a reforonco for counsalors and stu-
AND UTILITY. Reno, Nevada: °University of Nevada Rescarch . denits.> Tho first part of the book takes a gonernl approach: to

tho ‘world of work .and -caroer planning, while the second, half -

Coordmllin;; Unit, October, 1967, discusses gpocific oceupations by DICTIONARY OF OCCUPA:

The relativé valua of significant. career-d‘oyolobfnom con-

7 cepts were dotormined from o pre<selocted list. Comparisbns  «  ° TIONAL 'I'ITI.E.S‘ ‘Inss‘f'Fu"°“' ‘ o .
‘ among groups aro- fnado, composite. data reported, and idoas Forrestor, Gortrudo, ‘OCCUPATIONAL LITERATURE: AN ANNQTATED
for Incorporating the concepta as foples for group gyidanco BIBLIOGRAPHY. 1971 cd. New York: The H. W. Wilson Com-
classes are givon. : . . pany, 1971, S o ; X
'Bardim. g 5. B, Nachman, $rd:S. J.-Scgal, “An Articulated Frame: - L The main goction lists approximately 4,500 pamphlets and
work for Vecational Devclopment.” JOURNAL OF .COUNSELING b4 '1,500 book slphabetically arranged. by occupationis, with brlef .
PSYEHOLOGY: Vol. 10, No. 2, pp. 107-116, 19637 ' _ .. onnotations. Other sections of the bdok include relevant In-
, “Tha mafor curfont appraachas o the, pr oblem - of occupa. formation on such topics as: schools and colleges,, foreign

y 5 tudy, apprenticeship, legislation and social socurity, occupa-
tional.. choice (Super, Ros, Tiodeman, Holland, Ginzberg) are com- bt ! y pprh
‘pared with regard to Il;ok rolation to theorics of ~personality; ) ﬂorrs sfo,' the handicapped, °'fd profo'uslonul coqns'olmg servics, ‘
T theis strlcfural characteristics, and their _sssumptions regarding . Ganibino, Thomas W,, Dircctor -of Carcer Devclopment. CAREER
" tho process®of cholco, Tha problem. of, finding measures which. — DEVELOPMENT—INCREASING THE VOCATIONAL AWARENESS .

atcount for the grofifidtions which Werl con :offer -apd the . ° OF /LEMENTARY SCHOOL CHILDREN, Noiw Brunswick, New
. application of the .theoreticsl framew9rk to job "analysis and o N %oy: Rutgers Unjversity Department of Vocational «and Tech-
- other fssues aro discussed. N nicaf *Education, - 1969, - - DA B

~

Buckingham, Lillian and Arthur M. Leo. PLACEMENT-AND FOLLOW-UP <A’ guide to help elgmentary school teachers and guidance

"IN CAREER EDUCATION. Ralcigh, North Carolina: North Coro: . - counselors expand the growth of the child’y vocational aware:

lina State University Cenfer for Occupational Education, 1973. ness. This project was placed within the ;odnl studies arca,

’ . T3 < . _but can be expanded fo include other subjdct areas. ‘Empha-
4 g Placement and follow-up are an’ integral part of any c¢a-

reor guidance program. This mohograph describos a placement ) #s Js pn approaches that should enrith the child's understand-

and follow-up ‘model which can be casily modified to.fit. the
situation in, any system. Specific requirements in the' place-
mont process afe discyssed, such as job applications, employer

g of work as a function of man, the importance of the de- *
. velopment of mnn}s‘ablligien in the relation to the progress. of -
his civilization, and how the thild may relate these to his

' fosts, inferviews, referrfils, and fips in applyiog for jobs. The own inc:hvsdunllly. \ C
: follow-up process is described from preparafion, “of students Gibson,-Robers L. CAREER DEVELOPMENT IN THE ELEMENTARY
- " whilo sfill in school to- the mail-outs of questionnaires after SCHOOL. Columbus, Ohio: Charles E. Merrill Publishings Com-
v they loave: v : oo pany, 1972.;, ° . - . )
Camphell, Robert E.- and Louise Vettor. CAREER" GUIDANCE: AN - Career dovelopriient con ot be left fo chance, and this

OVERVIEW . OF ALTERNATIVE APPROACHES. Columbus, ‘Ohio: book suggests. that the elementary school years aro tho'nat- .
The Ohio State University Center for Vocational and Toechni- . - ural ones for develoging understandings: and atfitudes appro-
cal Educafion, Augyst, 1971. - . ! priate for later career development and decision making. Chap-
This publication, provi dos’ ‘@ roference for practitioners . ters included in the book are: (1) lntrodyction to Careor Guid-
socking 1o ascortain alternative delivery systems by which ce--

ance, (2) The Career Gujdance Program, (3) Providing Appro-
reer development may be accomplished. This look at alternative

priate Carcer’ Guidance Exporlentes, and (4) Doveloping the
approaches for carcer guidance Is to aid counsclors and teach- Carcer Guidanco Program.

-~ «  -ors in the dovolopment and diffusion of career guidance sys- | Granger,, Kolene M. JUNIOR HIGH CAREER GUIDANCE CURRICU-
+ toms, s . : Lum: STUDENT-CENTEREQ OCCUPATIONAL PREPARATION, AND ..
" The Center for Vocmio;/\‘nl and Tecﬁni:/ul Education.” THE SYSTEMS - ﬁ‘:éo’;g;f N, Salt dake C’ity: U teh Stafo zonrd of Education,
. APPROACH: AN EMERGING BEHAVIORAL MODEL FOR VOCA- . ’ o g
TIONAL GUIDANCE. Columbus, Oh?: The Ohio State Univer- o This student workbpok provides occupational guldance for
. sity, Januory, 1971, . . , studepts In grades 7, 8, and 9 by moans of nine units focus
° i A ! P odel ovide im d A ing on sclf appraisal, gencral educational and vocational aware-
velop me’:{f’?ﬂco‘: Th o"“m:de;qbgsrec‘j" > :‘Ty?;gmﬁcg:f:rrouc;" _ ness, and specific carcor and school planning, This ‘manual
s omphasizes student behavioral objectives, gives alternative wes wrlﬁon-b.y a tescher with-the ald of guldence "P°"°'?"’f
mothods for™ accomplishing these objectives, provides prograf i ' . = -
ovaluntion stvatagles, and Is desigried to be flexible enough Gysbers, Norman C. FOUNDATIONS OF CAREER EDUCATION. Speech
for uso in most an o systom. - . ) - delivered at tho Fifth Annual National Loadership Development
. J v ¥po iy ‘ Seminar for Statt Directors of Vocational Education, Columbus,
Cobb County Occupational and Carger Devolopment Program. OC- J Ohlo:, The Ohlo State University Center for Vocational and
CUPATIONAL- fAND‘ EDUCATIONAL AVENUES. Marictia, Geor- Technical- Education, Scpteémber 1922, 1972 I
N pia: Cobb County Boord of Education, 1971= . ‘Life carcor dovelopment concopts are explained. Using these
A ninc-page unit prepared for carcer guidance, group. ses- conccpts as a base, goals and objectives con be identified and
sions. It céntoins general objectivos, behavioral objectives; con- - caroer guidarice. programs cin be devoloped and implemented.
e ~§eptschsubiocthptfe§ ,;oment,- study activitics, and an sppen- 'Gy:};}:tirs' deseription of life carcer development deseribes the
. ix: “Facts Abouf Jobs.” ) : “whole’’ porson,. : Yeczzr
‘Coopor, Ann and Emily L. Corcoran. A POSITION PAPER ON: THE , Co ' ' L
: de[E’ OF THE' MingE SCHQ(;‘L.COUNS'ELOR IN CAREER DE. =~ Gysbors, Norman C, and Eorl J. Moofe. "Coreer Guidance: Pro-

_gram Content. ond -Staff Responsibilities.”” AMERICAN VOCA-
: ’Cﬁ”ﬂer Dovelopment Pragram, July 26, 1972, T‘ONM' 'JOURNA&‘ Vol. 47, No. 3,.pp. .60-62 ‘M”I°"' 1972).

VELOPMENT, Marictts, Georgia: Tobb County Occupational and

- * o -
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“The stops In astablishing & career guidamto, program are

~outliried. The' main portion of the srticle 18 composed of four TIONAL DEVELOPMENT N THE ELEMENTARY SCHOOL, Beacon, . ;
. g tables (;;hil;:ih I'Isfc: (4)] Céreigr, Gulganco '-Rcégonslblllfé)'/s\gstgz Now York: Now York Sfate Education Daoportment, 1970, ) ;
o4 mient, dircet Coreer Guldance Program Contacts, are ~ This resourca_ guide .provides subiject content,  concepts, "
v g;;gi;cgull’dmw ’Plggn':m- Contacts, and (4) Indiroct Carcer Scaching techniques, related ‘concepts, cslnd resoufces for cg:u: ¢
: rogram Contacts, . T patonal activifies. It . is -designech to fostor tho vacational mar
Hanscn, Lorraine Sundal. CAREER GUIDANCE PRACTICES IN SCHOOL luration of tho clemicntary schpol” child, Tho - progrom works |
: AND COMMUNITY. Published by the National Vocational Gyid- from the" principle that all. yodng pooplo will bo cntering the
e anco_ Associstion, Washington: American Personnel and Guid- . World of work, Thereforo,. alf students ar¢ tontinuoysly oxposed
: ance "Association, 1970, , e N tt:' , cc:‘mmunlfy, oconor_nhi‘ _qppgrtunmca,‘good work hobits and
This. monograph introduces principlesand concopts of ca- :ur:ll::utlz':'mm; :,'};?.ﬁfﬁgﬁ"‘ and_>ommunity involvement in  the
) reer guidance. It also describes practicos and programs now In O . N : . : .
progress 'ln a number of, ;chgolha\’/lgloms. ’?ne of the ;h:‘plors, Y . . S O .
: presents issues, concerns, and challenges for carcer’ guidance 2 ) - ' ' '
o = in relation to pew organizational patterns in schools, counsclor . ‘N°§'§él_}g'gtj OC%SJPA_"??AL .'%FPWAQ)"/O\'N l:‘l THE ELEMENTARY
o and"teacher education, and to tha public. This publication also »riwiki Lhicago: wcianco Resoarch Agsociates; 1969,
v ‘includos & ‘numbor of course outlines, rocommendations, and A book to. help the classroom toacher incorporate ‘occu-
: lists of objectivas for davelopment and implementation of ca- pational information into tho teaditional subjeet matter arcas.
’ reer guldance progroms, ) = s i The faacher Is offored halp-{n axploring o varioty of approaches
.. : ) . . ‘that- con be used in presonting * occupational information. fn
Healy, Charlos C. “Toward & Roplicablo. Method ©f Group Carcer: - ~ tha classroom, R PO Y
o (’"Céunsollng." THE VOCATIONAL GUIDANCE - QUARTERLY. Vol. . « L
- 2 No. 3, pp.:214.221 (March, 1973). i - Norrls, Wila, PROVIDING VOCATIONAL iNFORMA';I?N AND GUID
A corder counseling proceduro for groups, dorived from voca- i o s : iciesl
- tional dovelopmont thcory, is doscribed in detall, *ficld test Q:‘CE-,?TATHE"E'LEM?;IARY SCHODL . LEVEL. Chicago: Scionce
- ing having suggested that it is cffective and replicable. + Rescarch Assoclates, 1969. . L
. - . A guidance kit for clementary” counsclors ond .teachers; 1t ./
“Holling, Cliff E. and Eldon Ruff. CAREER- GUIDANCE, Ralcigh, North contolns - practical .information, roforences, and sample ‘pro- -
"+ Ceroling: North Carolina State Univorsify Center for Oceupa- .grems for sotting up ande conductiig guidance servicos in the - -
- tional -Education, 1973, . Lo . : clementary schook, .~ - B o RO
Projocts and, activitics ore presented to pravide the roadér . o . . - . - «
with numerous alternate routes of cntoring the, carcar  guid- L ' R . e :
ance process. Tho overall carcer dovelopmont process’ should . Orange Tounty . Carcer 'D°V.°'°Pm°""_P"°9'“m- GU»'DANFE CQUN,' ‘
be organized in. &= continuous, scquential, and dovelopmental . SELQR,,S:, JOB ' DESCRIPTION "AND ..TASK ANALYSIS, ‘Eatonville,
. -manncr, and it should permecate the ontiro school  curriculum - " Horida: &WY'“‘?IQ' Vocatfonal Tachnical Centor. S
- from K to 12.- Caracr guidance as oxplained here should help ... This ‘publjcation explbins_fiftcen ‘dutick of » :counsolor ag
bring’ oducation to the reafity of the world of work at all its: <:ho coprdinatas and offéfs corcor cducatlén guidance servicas:
levels, : ‘ fo:‘ th‘a‘(i‘ugqcr .Dménlopm_cm 'Progr’ama'urf\d '-o her related projects;
. ™o - . nd’ Q. = [:] o Fv . S
Herr, Eduin L and Stanloy H. Cramor. VOCATIONAL GUIDANKE end s 19, provides ‘placoment and- follop-up sorvices. — ©
AND CAREER DEVELOPMENT IN THE SCHOOLS: TOWA A PR o 8 L - o ’
SYSTEMS APPROACH. Buston: ‘Houghton MIfflin Company, 1977, Qﬂpgwrk Sﬂm07l H. THEORIES OF CAREER DEVELOPMENT. Now
This book rcprosents an pttempt to gsdevelop a positioh’ - York: App 9'°"'C°"'9W'¢'°"" 1968. e .
v statement about the potential Isignificance of ‘vocational guid- _This .book doscribes and assesses gomo_ofsthe major theo--
. énce within the educational cgntext, and it surveys the ap-, rlos‘ of caroor choice and related ‘rescarch. Sections cover: - -
proachas to and olements compgrising vocational guidance. The - Roo’s Parsonality Theory. of Carcer Cholco, Holland’s'-Career
- authors analyzo vocational guidsnce as both a stimulus to ca- Typology “Theory of Vocational ‘Bchavior, Ginzbarg’s Theory, |
. recr devolopment and’ o - treatmont of bohavioral deficits ro- psychoanalytic -conceptidns, of carcer choico, and Supcr's De-
suits from incompleto- carcer davelopment. velopmental “Self:Concopt Theory of - Vocational. Bohavior.: Also-
) = . P . included -is & chapier-which gives 8 comparison of the theories.
« JHill, Loulso. PITT COUNTY MIDDLE GRADES PROJECT: GUIDANCE. o R }
: Greonvillo, North Carolina: Pitt -County Schools. : Richifis, Duanio. POSSIBLE CHANGES IN THE - PROFESSIONAL ROLE
This resobree unit on guidance for middle school students, "- OF 4 COUNSELOR. Spocch' delivered at the Sixth Annual Na-
.developgd by a counselor, provides for Increasing self aware- - _fional 'Vocational ‘and Tochtlcal Teacher Education Seminar. ..
‘agss of studants-in rolationship to careor planning. A wide . Columbiis, Ohlo: The Ohlo State University Center for- Voca- © - .-
ranglo of studen l-f/dlroclccrl 'Ehock Ilsln"unddslucllenl reading ma- “tional and Technical Education, Ociober 23-26, 1972, e
torials covers solf appraisal, personality development, occupa- : . S ' pi . s . .
tional clusters, and the Importance of high school. Four unit el This ,",’“‘"h relates ",h%"“gs"g"cf’?* ﬂ:"g?\ l'" the. ‘.:°.“'g o
outlines with bchavioral objactives are presented, in addition _ :’e or's role }" the Mesa “h € ‘?“’; ! "’c'm""d"”"’ L
to. five goneral guidance objoctives and resource [ists. &, - Dy the implementation of the Comprehensive Career Education
. o Dt vy 0. Model, It covers such.areas as: preventative counseling, par-
- lssacton, loa €. CAREER. INFORMATION IN .COUNSELING AND - mership, accountablllty, interpersonal and intrapersonal " skills,
* TEACHING. 2nd. od. ‘Boston: “Allyn and Bacom, Inc, 1971. - and the counselor’s self image. : i
'“ Emphasis is f;;lacod onhlho fact that ﬂlm .wdrl:1 olf: 1}1&;1 cou‘n; . Lo S S :
* -tolor i3 more cffective whon it is' supplemento y that o ‘o e T h
tho, classroom teacher, the fibrarian,y ard other school staff Shf";ﬂ" -,Bmt:e.QTEACHERS GUIDE T(?;GFOUP VOlCATIONA[. }G‘U’!D-
membors. Tha first part of the baok considers how o person -+ . 7CE¢'-_-'£’"‘.'M9,°.{ _Ma”'Ch“’Q“f’ ‘Bellman Publishing Compaby,
Lt sclects and cntors: tha work position’ ho fills, how his work QURLZAN S o T .
affects him and- his family and their way of life, ‘and how .- This gulde suggests group . activiiles relating Yo the world
. - the world of work is presently struefured. The:Tast half of - of work, "knowing yourself, énd tsecuring a job and progress -
, the book deals: with how a porson prepares for his carcer, ing In It Each of the forty-one Tessons in the guide includes
©  how careor materlals are organfzed and ‘managed, and how sections’ on lesson alms, moftivatignal tips, .procedure, summary,
-+ .thay aro used with. many types of clientele iIn various kinds . sssignment, and  Jesson ‘resources. . oo .
- of sottings. o . o Jo : B .
. Kerlan, Julius H, -and Charles. W. Ryan. "New. Interretation - of Smith;.-Edward D. “Weaving Guldance into Career Education.”” AMER-
¢ Guidarice Rolc.” AMERICAN VOCATIONAL JOURNAL. Val. 47, “ICAN \{g%)\T!ONAL JOURNAL. Yol 48, No. 2, pp. 60-63 (Feb-
? - ruary, . - : . .

" No. 2, pp. 7740 (February, 1972). ‘ .
« - This, article gives ‘a panoromic view of soma general sos-
sions and workshops “covering some oxemplary . carcer guide
anco pregrams; as well as such topics as caroor cholce, leader-
* ship, evaluation, and progrem development and management.”
- This reporf of the 1971 AVA Conventién In Portlarid, Oregon,
"L -maintains that guildance Is focuscd on-change. .
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Mid-Hudson - @arecr - Development and'-Informatlon Conter. VOCA-©

- .A'discusslon of managemepit for guidance in carrer educa-
tion; -the' Unique aspects of the guidance contribution to carger” .
education, integrating guidance concepts into ,the curriculum,

-+ strategios for“job placemont, preparation models for counselors <

In -cafecr oducation, ‘and approaches ‘ to - accountabllity in cas. -

“.reer guidance. i N
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Tennyson, W, Wesley, “Carcor Development; Who's Responsible?”’

AMERICAN VOCATIONAL JOURNAL. Vol. 46, No. 3, pp.54:38
+

(March, 1971). -

.Vasational educators and counselors must recognize that

_ they both have unique centributions to make fo the gurricu-

fum and sthool program. Carcer Development offers a vay of

bringing meaning 10 life through the curriculum. It holds much

promise for cstablishing rolovancy, for humanizing the scheol,

. . for bridging vocationa] and general education, and fof pro-
* yroting salf—do\(lelopmem'. .

Tennysor, W. Wesley, Themas A. Soldahl, and Charlotie Hveller,

THE TEACHER'S ROLE - IN: CAREER. DEVELOPMENT. A Minne-
sota Depariment. of Education publication revised and -reprinted
by the National Vocational.Guidance. Asscciation. Washington:
American ‘Personnel and Guidance Association, 1971. '

" The paint is made thaf the guidance program'is dependent

. 1o & copsiderable exfent.on the active participation of class-

reom teachers. Emphasls is placed on the contribution teachers

make in pointing out the relationship of the subject matter

they teach’ to varlous carcers and successful performance in

cecupations. -This publication brings Into focus methods and
mediay for rolating subject matter to career development.

U s ‘Department of Health, Education, and Welfare. COMPUTEF,!-

BASED VOCATIONAL GUIDANCE SYSTEMS, Summary of papers
presented ot the Fourth Symposium for Systems under Develop-
rient for Vocational Guidance. Washington: U, S. -Government
Printing Office, 1949. . A .

TN

Willingham, Warren. W, GAREER, GUIDANCE IN SECONDARY EDU.

Worthington, Robert M, REDIRECTING GUIDANCE AND (COUNSEL-

/

-ing, and placement, All pecple in education must be concérned -

R . L
. . ’ - .
. ’ ‘é—f .
it .

Problems and atccmplishments related to the devalopment
of computer technology In the counseling ' field- are the sub-
ject of shis publication. Thesretical considerstions of guidance
systems, problems of Implementaticn of these systems, snd
examinaticns of sosme of the vogcational guidance systems now
undér -development are- discussed, -

CATION. New York: College Entrance Examination Board, 1972,
A systematic review of recent developments In secondary
school ‘guldance, This\review involves: (1) describing trends In
how the Held:is concelved-<the dominant ideas; criticlsms, and
prescriptions for good guidance practice; and (2) describing
exemplary guidarice materfals, projects, and -programs now In
use ‘or under s development—the Intellectual tools of the pro-
fession -and how they sre being uied In the schools, o

ING: A TOF PRIORITY FOR CARFER EDUCATION. Speech de-
livered at the 21st Annval Guidance Conference.\Menonionie, -
Wisconsin: University of Wisconsin-Stout, February 17, 1972,

This speech emphasizes that the career aducption thrust in
American education simultaneously demands ard promises  a
top priority for redirecting and expanding guldance, counsel.

because - caiter development operates at every level In
evety aetting represented in careér education,
. o
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