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VINTRODUCTION | L , T,

_ The following is a four step method that -can be utilized to make in=
service 'Programs more responsive to the interests and needs of teachers
and other educational personnel. '

The need for providing accurate inservice education that addresses it- ™=
self to the identifjed needs and interests of teachers is becoming a
most crucial factor in. providing for proféssional growth.

¢ ” <
Too oftenj we gather data and fail to interpret and implement it. We -t
,ftend to continue to offer the same course again regardless of the eval-
uation input of participants ‘ : "

'

The four step process to inservice is an attempt to provide a'model by
which staff can participate and learn effectively. , It is hoped that by
participating in this type of inservice, teachers wikl provide si ilar
experiences for their students in the classroom. : s I?\\\(

Each of the following steps are given in a sequence to provide a begin-
ning organizational pattern: However, after one has gone through the

. Pprocess, it will become apparent that a person could start anywhere in
the steps to achieve the desined outcomes of in-service. In brief, the
four step process involves:

e .
o , —

Assessing teachers' attitudesxand changes in attitudes "

STEP'I
' toward in-service. ] - ‘ )

<

Surveying for general in-service needs.

’Assessinq strengths and weaknesses of participants, objectives/
competencies to emphasize, and the 1nstruct1ona1 method to

ut111ze for the inservice.

STEP III

a

Prov1d1ng an 1nserv1ce package that meets the 1dent1f1ed
needs of part1c1pants

STEP IV

- a

Attached to this package is a 1ist of guidelines for effective inservice
in career education. The 1ist is the result of a nation wide study to
identify and varify effective characteristics of inservice programs for
career education and further confirms the need for such a process as

descr1bed in this package . ‘ . -

- NOTE:
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: , STEPY I
Step I 4nvolves the use of an instrdment dé&;gned to. assess the climate
for in-service. Ideglly‘the instrument should be administered by local -
school district or building personnel in‘cooperapian_withvregional personnel,
Through cooperative effort, duplication can be avoided and results more
widely utilized. ’ i , T, :

As ététed earlier, one does not necesSarily need to_use this

e e e e 1n = b

. _ 3 instrument
e gy first if he/she is already aware of teacher attitudes, The in~service
- : . could be organized and conducted according to Step III. This instrument
could then be used to determine present attitudes of teachers upone com-
s pletion of the ingeervice. , ’ '

Fhere is the possibility also of using this instrument as a pPre~post

survey for those involved in the actual in-service. _

, The use' of this instrument is determ ned by the desired data and purposes
for surveying. The following only sufgests one use for example’ purposes
only. - ‘ . oo

!
Purpose/Rationale -

The use of the attéched‘inventory is of importance if one wishes to find
out the ¢limate for in-services. . "

. The attitude tHat the staff has about in-services will directly affect
the direction and style of the néxt in-gervice,"

fhe.purpose of the instrument is to begin the process of staff involve-
ment in personnel developggnt. The information will be helpful in
making in-service programs more responsive to theyneeds and interests

- of teachers. S ’5 ’ ‘

When the survey has been completed, the resul'ts should be published so the
staff can become aware of their peer group's feelings.

-, Desigg'.

Teacher opinions are obtained by means of the "Teacher Attitude Toward
In-service Education Inventory.": The inveftory includes a series of

34 statements regarding in-service education programs using a Likert-
type scale. Respondents are asked to react to each statement. Response
categories are strongly agree, agree, uncertain, disagree, and strongly
disagree. Values of 2, 1, 0, -1, and -2 are assigned to their respective .
categories. ' . '

The items are ranked in importance according to the study carried out
by Brimm and Follgtt.l One could compare their teacher's attitude to
those in the study by ranking their responses compared to the instruments.

!
1Statements taken from: Education Leadership/Research.Supplement, "How Do

Teachers Feel About In-service Education," by Jack Brimm and Daniel Follett,
‘March 1974, p. 521. : }

-

'y




- _ A . "ATTITUDES TOWARD IN-SERVICE . RN
: : INVENTORY -

-

Purgose

e The- purpanl%& this—inventoryfis to-determine teacher‘s attitudes toward 1n—service
education. /The information will provide valuable input to the planning and coor-
dinating of in-service programs. / -

~

Directions

Below are some statements regifding'in—eervicé education programs. Would you
h

react to each sgstatement by c cking the appropriate column (strongly agree,
agree, uncertain, disagree, or strongly disagree). :

-

. o . . J
There are no '"right" or "wrong" answers, and.no names will be identified with
responses. Feel free to make comments. .

“

: STATEMENTS ' . REACTION

‘ Strongly , Strongly
Agree Agree Uncertain-,Disagree Disagree

1. fﬁe teacher should have the

- opportunity to select the kind
of in-service activities which
he feels will strengthen his
professional competence.

2. In-service programs should '
include special orientation ‘?ﬁ
activities for the new class-
room teacher.

3. The real test of an in-service . .
program is whether it helps
the teacher to cope with his
professio .tasks more 4
successfu?i& .

4. In-service programs must in-
clude activities which allow
for the different interests
which exist among individual
teachers. .

5. Teachers need to be involved
in the developing of purposes, : s
activities, and methods of
evaluation for in-service

programs.




Strongly
Agree

Uncertain

Strongly

. Disagreel

-The primary purpose of in-
service, education is to up-

' grade’the teacher's elagsroonm
petformance.A

2

Teachers should receive some
release time for in-service
. education activities. .

One of the most important ways
to judge the effectiveness of

an’in-service program is _
whether the teacher uses the '
results of the training in his
"classroom.

One of the most motivating
in-service activities is an
opportunity to become
acquainted with new teaching
practices or innovative pro-
grams. .

A teacher should receive in-
service credit for participa-
tion in a graduate course at
a university.

If more teachers were involved
in planning in-service pro-
grams, teacher commitment to
them would be greater.

Every teacher should be
required to participate in
-gome ln-gervice activities
designed to build a team spirit
within his school.

A teacher should receive in-
service credit “for research.

We need to have more small
group activities at in-service
meetings. \

. Attendance at some system-wide
activities should be required
of all teachers.




AStrongly | - . . | Strongly
{Agree | Agree | Uncertain | Disagree | Disagree

-

16. Many'in-service activities do ' )
not appear relevant to any .
felt needs ‘of the teacher.

17. A teacher should receive in-
service c¢redit for travel. : - e a

18. The implementation of innova- .

' tions presented in in-service

) programs is often a function . ] ~

< of the support received from '
school administrators.

19. In-service education should
relate directly to problems _
qfncountered in the classroom. My
20. Most teachers do not like to
attend in-service activities.

21. A teacher should receive in-
' " service credit for profes-
sional reading.

22. Most in-service activities
should be carried on within
the school in which the
teacher works.

23. A teacher should receive in-
service credit for profes- - -
x sional writings ~f

24. More in-service activities v .
should be scheduled during
- the school day. *
-~

25, Transfex of concepts pre-
". sented \and skills taufht

in in-~service programs to

the problems of daily, clags-

room life and school opera- .

tions is minimal

J

26. In-service training seems to
' be more effective when the
total school staff is simul-
taneously engaged in a given
activity,

27. Most in-service programs do | ,
not seem well-planned. ] .




28.

L]

~ out.’

- 29,

. 30.

31.

32,

33.

34'

»

S~

Agree

ﬁtrbngly

Uncertain

Our in-service programs seem to
suffer from a lack of financial
~support needed to carry them

/
/

»

Disagree

>N

Most in—service programs arise
from a study ¢of the needs and
° problems of teashers.

Most in-service programs are
virtually useless.

The objectives of . in-gervice
programs in my system are °
always specifiec, ' '

~]

S

Orientation activities for the
‘new classroom teacher in our
system are-adequate. -

L

There is adequate follow-up

‘to determine the effects of in-
service activitie® in my system.

t

- I wish mdre of our in-service
programs were scheduled as

three-hour sessions at night.




. STEP 11 : 7

< .
© Once the decision has been made to carry out an in-service, ih this instance,
Career. Education)-a survey of general in-service need areas should be adminig=-
tered. The,fOllOUln)ghreeudmplO‘ are provided for preview to emphasize the
need for addressing surveys to the appropriate individuals.

Y —

Sample I e
Teacher's Self-Assessment Inventory of Career Education Comi)etency2

Area Il schools have'cet tardet goals tor implementing first steps of a Career
Education program emphasis into onr schonl curriculum, There are a total of
19 target goals for 1973-74 school vyear and amony them are these three:

. . No. 7: 40% of staflf will participate in staff
de'velopment programs to irprove their

: understanding of the career education C
: , ‘cunm-pt, 'thereby improving, implementation
. _ ability. )
‘ . No. 8: 20% of staff-will 1mprove and demonstrate : \J

- competencies in providing eaxeer baged /a”
L ' guidance\services for learners. . / .
- No. 10:, 100" of staff will 1ncrease their awareness N L

of their prafradional career cducatyon needs and
and have had these needs included in theirr ]

. : . yearly evaluation. \
. _

The attached Gel{-Assecument Tnventory was develoved by o teacher committee
thic summor to assiot ;,/;»;1-;f1 ll)!)l‘i‘lljthl!, your comvetency for incluling a career
emphasls 1n your instructional proqgram.  The competencies listed are based upon
a research projeict by br.o Rivhard Holloway while ot Oregon State niversity and
are the result of his work with teachers in Portland and other Oreqgon cities.

"Foir courses have boen developed that will provide pon withe an opportunity to
increase your competency at whatever lovel Yol needs are, The purposes of thig
Inventory 16 for you to wdentily your strengths as 11 as any weaknesses and to
ondble you to determine which of the four eonraes sheald provide you with what
you need.  Fach of the cournos 16 a b hour credit cour e provided through 6 two
hour meetings in 6 weeks.  This will cnable you to aelect 1tor more during the

¢ year to meet your individual needs and at a time most convenient to you. Refer
to aLtdched chart for course descriptions and meeting dates.

How to use the Inv:-ntnu

The Inventory 15 in twe parts, Bach teacher will corplete the F-1J0 Inve n(r_»xy
=6 teachers will complete the b Inve n'mj and 7-17 teachers wll] Unnplvtv the (\
7-12 Inventory, Your Scores will provade you with information an to whether you

shonld entoll in o partienlar course based upun Your self-assessment and
discussion with your principal.

1

2I.saz-r;y F: Wallls, Career Education Gpecialiot 3

Portland Pubiliec Schogls . ! . ?

Carrer Fducation Area I1 ’

o HO20 N.E. Tillamook Street . . (') t |

E lC Portland, Creqgon 97213 ‘

L -~ ]
‘
*“_"‘—‘%




of 1 is considered no .competency; and a rating of § is . considered-a superiéf‘compete:?y.
] . . o . . .

ERI

.. i I TEACHER'S spLLi- SULLSMENT  ITNVENTORY
Career Education Competencies, K-12

'Keeping the necds of students in mind, rate yourself on each 1tem on a scale of"l
throggh 5. A rdating of 3 14 considered an daceeptable level of competency; a rating

©2 , S :
I can demonstrate. my competeney by 112 1 3 4| s

1. explaining the advantages of career planning.

2. -describing the total ¢areer education program of the
districtd. =

. 3. describing my building's long-range plan for career <
* education and identifying my role in implementation.
: &

- - - Y \
4. identifying - ' : c :

4. national, reqional and leocal manpower trends and needs.

v b. measuring devices that assess interests, attitudes and

‘aptitudes as they relate to future career drcisiong, :

€. career resource matérialg fﬂv, qames, brietgs, kits, ete.)

d. community. resources available for enriching fareer
programs. (IPAR, aqrncles, sorvice «lubg, /ote.)

’

] /
e. Lests that measure the achievement of caroer
+ . ya

objrctiveg,. - v
- £. classroom quidance skills used in career éducation
program;. _ N . !

9. relationship between avocation and occupations.

5. being able to analyze and explain
’ s ' a .
a. the job family concept.. (cluster, prople-data-things, (
etea,) . .

b. the relationship betwenn competencies dove loped
whiile in schonl dnd thoge necded in life roles
(family, citizon, neeupationsl and avocational ) .

<. the intardependenece of neecupat fond.

d. how all work contribmted to the well being of society.

e. how people in various necupat ions also funcetion in

other life roles. (family, citizen and avocational),__.
€ . N

Total ynﬁr peints. A total of 48 or hottor indicates you have an acceptable level of

competency in basie career education teaching skills,  ¥ou would not neerd te participate

1n the Overview course in Career Education but. you miy have identified certain compe-

tencies that you will wish to strengthen. Discuss with your principal as part of your

annual evaluation of teacher performance. ‘ y o

' ]

) ) ] .
LS . ( . ’ .

Aruitoxt provided by Eic:




Kecping the neceds of students in mind,
through S,

T
>

\ TEACHER'S SELF-A 1 SSMENT INVENTORY
Carcer Lducatioa Competency, K-6

rate yourself on each item on a scale of 1
A rating of 3 is consideved an acceptable level of competency; a“rating

of 1 is considercd no compctency; and a rating of 5 is considered a superior competency.,

. I can demonstrate my competcncy by:

1.

2.

4,

1]

Total your points.
*r that you have an nCCCptablo level
for the grade K-6 classroon.
Education at grades K-6 course in
thiat you will wish to strenpthen.

utilizing

a,

b.

I

(A

3

a-

apes

-

vocational literature and data.

individualized instruction matecrial

A.V. material, games, literature, ctc, e

ot
selccted resource people in class to present carcer

information. )
e, . -
developed carcer awareness tcaching guides.

parents of class mcmbcrs in prcscnﬁ/@p information

on their carecr. /

directing students in

a.

1

b »

classroom projects simulating tf%{s of real
workers. :

%fnrlfV1ng carcer opportunxtf?é related to units

f study, !
dlucu.vzng'thcir carcer aspirdtions.

doing research on occupationt that arc of interest

to then.
using classificd ads to id#ntify and describe

occupations.

identify careers of their/ parents.

developing a questionnaifre for intervicving

parents and others aboug their jobs.

ficld trips for carccr pvarcness.

studying occupations of day-to-day omplnyovu of

local cchonl cyctem. -
identifying the type of tonls, clothes, materials

and cquipment vscd in varions occupations.

“understanding the life roles. (family, citizen,

occupaticnal and avocational) e

having develeped tests that measure the nchicvcmcn@ of

CArcer awarences.

utilizing comnercial tests that measure dCh*chmtnt of
carcer avarcness. , e
Mag not apply to K-3.

e¢valuation of tcacher performance.

"ERIC

Aruitoxt provided by Eric:

-

PR |

-

A total of 04 for pradc K-3 or 67 for grade 4-6 or hetter indicates
of compctency in basic-carcer education tcaching skills
You would not neced to participatedsin the Implementing Carcer .
carcer education but you miy have identific:l competencies
Discuss with your principal as part of your annual




<

TEACHLR'S SELF-ASSLSSMUENT INVENTORY 10

: Carcer Tducation Compztency, 7-12 :
Keeping the necds of students in mind, raté yourself on cach item-on a scale of 1 through
5. A rating of 3 is considered an acceptablc level of competency; a rating of 1.is
considered no competency; and a rating of 5 is considered a superior compctency.

I can dimons;ratg my compctency by: ‘ N 2 3‘}-'4 R

- 1. identifying
a. tasks performed by pcople in various occnpations,
b. salary levels and working conditions of occupations.
c. educational recquircments of occupations.-

d. physical and intellectual requirenents of occupations. L .
e. student intercsts and abilitics with compatable
occupations. . Lo

» f£. vocations that can become avocations mnd avocations
that can became vocations. :
g. lifc styles associated vith occupations., A N e 1
2. utilizing : :
a. activitics fostering 'vwholesome attitudes of work.
b. measuring devices to guide student understanding
of self-interests, attitudes, aptitudcsf ' , B
c. information con .manpower {rom employment services. ’

.

* 3. having developed and/or utilized
a. tests that meagurce achicvement -of carcer
exploratory chjcatives.
b. vocational literature, individyalized instructional -
material, carcer cxploratory teaching puides,
community rcsources.

c. classrenn activitics : ’
1. Tield trips for carcer exploration. - a
3. Discuss carcer aspirations with students. ' [ 41 .
3. Jdentify carcers related to subjcct matter, |
4. Develop a questionnaire to interview worbers. i | |
5. Projects to simulate tasks of real workers., ] ] | |
6. 'Make a task analysis of special interest
occurpations., )
7. Dictionary of Occupational Titles to identify
and desecribe occupations, ‘
8. JDircet students in doing research on occupations
using ‘the D.0.T., classified ads, Occupational
! Ontlonk Handbook, etc. -
d. " job Tamily concept. . | | [ |
¢. ‘guidance skills to assist in carcer exploration. ‘ | | B
f. . the concept of life rolcs. (family, citizen, l l [—“—“"f'
occupational and leisure) — , — -
y -

Total "your points. A total of 69 or better indicates you have an acceptable lcvel of
competency in basic career education tcaching skills for the grade 712 classroon. You
Would! not nced to participate in the Implementing Carcer Education at Grades 7-12 .
course in career cducation but yow may have identificd competencies that you will wish

* to strengthen. Discuss with your principal as part of your annual evaluation of
‘teacher performance. - '

-
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T T e L
| . Sample I1I , : °
¢ 1
CAR EER EDUCATION PER SONNEL DEVELOPMFNT QURVEY
(FOR'VO(AIWONAL’TEACHERS)

.

- R

Directions: Please circle the number which indicates the importanbe of each ite
in-relation to YOUR desire and need for professional development.

. . .- VERY. .
" PERSONNEL DEVELOPBMENT NEEDS IMPORTANT
—_— .
IMPROVING MY SKILLS Aﬁ/ﬁ‘XECATIONAL TEACHER IN.' :
1. Utilizing cluster curriculum guides in Lo : -
program planning and development. - 5 4. _ 3 -2
2. Organizing and working with '
vocational student organization. 5 K 3 2
3. Updatingptechnigg; g8killg in my o !
technical area. * 5 4 32 2
0} s " ~
* 4. Adapting my program to work with L .
Disadvantaged and Handicapped btuﬂenta.‘ ; 5 4 3 2
5.. Selacting and utilizing advisory committees. - 5 4 3 2
’ '5“ _6y. Implenenting career exploratory activitiea. 5° 4 , 3 2
@ o ' 5
. '7.“B!valoping Individualized 'Inatructional .
’matariai. N . 5 4 3 2
8. Impldﬁenting %ndividualized Inan;ucdion. 5 4 3 2
9. Using manp;ﬁer data for inatguctional R g :
planning. . . , 5 4 3 2
¢ Fl .
10. Implementing‘cooperative‘vdtk°eiperience. 5 4 3 ¢ 2
11, Understanding the cluster prdﬁ;am. ' LS5 4 3 2
12. Providing career guidance tornfudentsq e 5 4 3 2 -1
13. Understanding the concepts and objectives . of ) x
Career nnd Vocational education. £ 5 4 . 3 2 .1
14, Articulating or relating my aubjectgmnbter - ; -~ -
with other grade levels. . . 5 4 - ° 3 . 2 1
: - : g : /
15. Working with other'teachers in - ) L
interdisciplinary activities. 5- 4 3 2 1
. l . . o - ’ /‘ d
16. " Developing student performance objectives., 5 4 3 2 - 1
< . - . A
17.+ Evaluating effectiveness of my program. \ 5 4 k) 2 1
18. Curriculum construction. ) - .5 4 ky {" 2 . . 1
19. Others (specify) : — .5 4 I N2 1
2 3 2 1

20. 5 4
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Aruitoxt provided by Eic:

Sa'mp]e' 111

¥XCAREER EDUCATION INSERVICE
.

. Please take

Workshops or to_ have
schools, school distr

Wy

Cost will be based on crodlt Qar

a Qgr»oy & your sclicol -district
tralnlnq necds in career ‘educativn.

<0110ue clndlt COUrses
icts Or on a county-wide basis.

non cxadlt

NEEDS hSSESSMENT INSTRUMENT

- )
a .

’

to. determine £he insérvice
It may be possible to arrange short
offered for 1nd1v1duals,

B ¢

and the number 8f participants.

- Time and dates will be determlned on the .av

a

S

(IndlCatc your priority for inservicé needs by

1 through 10.)

ailability of instructors. ) :
8 N o
ranklng the areas below ‘

\‘z

o CT . .
Indlcate Potentlal a Rank . -
‘Number of s . . o
Parulclpants - 1 -10 |
! M ) ‘ ) . ‘ :
e ) S - . M. Career awareness : B
ﬂ ' s , ‘ |
L B. .Career ‘Exploration (SUTOE)
| )} ¥ % , - | . !
L . __T. Career clusters . |
T : . x ] |
N - ’ . D. Career education )
: . — |
i . E. Long range planning
; A, © , , |
i¥' T E R, Career guidance and‘counseling
|
‘ G~ Advisory committees, formation and use of
' { ' .
H. Ind1v1duallzed instruction and
. Behavioral objectives
‘ N I. Youth organizations ;
’ J. Philosophy of.vocational education
o e ' 3 ‘ &
— K. Career decision making - °
b4
% L. Other i :
I e
Y i
|
Tl ' ‘ '
© 1 School . Representatiwk
E,.l_ - -
PLEASE RETURN TO:
‘ i
‘Developed by: Walt Lorence .
Douglas County IED °)

Courthouse Annex
Roseburg, Oregon




(Step II continued) Cy

Obviously,. each survey is directed toward cojllecting certain data and .
identifying ‘different needs. Sample I is an in-depth attempt to provide
overall and specific competencies for teachers. Sample I1 is directed =«
to Administrators or Supervisors of Career Edudation programs. Content
of the survey is considerably different than those found in Sample I.
Sample III is directed to Vocatignal tecachers oq%y. Their competency
Needs are different than those who teach the basic education curriculum.
Sample IV is a survey that only provides broad area interest and will
only give an indication of concentration for in-service workshops-.
Upon completion of the survey, the staff shoulqmbe,nogifiédaés to the
areas of need tha% were determined by constnsus. The needs should be
written into the form of an in-service offering. Provide a selection of
W6rksbops based on the top 3-5 identified needs.ﬂ An application for a
workshop should be attached to the survey report. At this point ‘it 1is
imperative'thgt all sheets handed in for application of a workshop carry
~ the name of the applicant. This will allow the workshop organizer an °
opportunity to use the final instrument for the future in-service.

)
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STEP III

After part1c1pants have been identifired for a

given workshop or course,

- the third step is a survey that 1dent1f1es strengths -and weaknesses,

objectives to emphas;ze, and. instructional procedures to utilize.

Two

1.

2.

3.

6.

ERIC

Aruitoxt provided by Eic:

examples,of -such "an 1nstrument are attached.

They include:

A list of the specific objectives for the-in—serﬁice,
- .

A liétrof éxpebted teacher competencies.

_A column for the "teach®r to indicate ‘the strength or weakness as
“a self-evaluation to their ability or knowledge

A column that is marke “emphasize" so that a teacher ican give
direction to the workshop by providing in-pgt as to areas needing
concentration. : ! : o

A column that is titled "Learning Procedhres" is- prov1ded for the’
teacher to'choose the manner by which the learnlng will be carried
out. .This column 1s,prov1ded 50 that the teacher can decide how
learnlng'hakes place, . w1ththen1 best Each area that was: marked as
"emphasizd" may have one or more rof the learning procedures identified.

o

rd

A list of definitions for learning procedures. .
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a

CADRE TRAINING /
o i . ] . . 'S . ) . - . . .
There are competéncies that we anticipate will be developed during the two-week workshop.
We have listed some of the competencies below. _ !

Biled oh_Your knowledge, mark.ﬁhe scale as to how you feel about Your ability to perform
the competencies. Check the column on the right 1f you feel we should emphasize a
Competency and write the method by which you would like to learn a competency by using
the attached definition. . '

If sdme”of your cdmpetencies are-developed to the point that you would be willing to share
yYour technique with other cadre members, indicate by an asterisk..

Please return to: John Davies, 942 Lancaster Drive, NE, Salem, Oregon 97310. "

L4 \

L<\ | COMPETENCIES
' ' _ . NAME L , = : ‘ °
Fl J "

" Each participant will be able v
to say, write and describe: LEARNING

EMPHASIZE PROCESS

: . ~ The State Department of . _ "
o Educatign's definition of ' -
: Career Education

. 7 "Thg State Department of- !
“F Education's definition of ‘
‘ Career Awareness , o

Their personal philosophy of
' : Career Education .

. . ‘Their persoﬁél,phiiosophy of
< Career Awareness -

. .- The concepts of Career

Awareness

The objectives of Career . :
Avarenegs

The guidelines of Career
__._Awareness ‘ "

Each participant will be able
to: ) /

Develop and/or organize : /'
materials relevant to-Career vl
e . Awareness concepts




CONFIDENT

IVCadre Training Competencies (Continued)

RICKETY

o

FMPHASIZE

S A

_ LEARNING |

1

3 i

Develop an in-service ap-
proach that utilizes their
teaching style-

PROCESS "

Utiliz: questioning: techniquea
and strategies to demonstrate

Cateer Awarcness concepcs
and philosophy

.0

Recogdize'attendinéybehaVior
of in-service particinants

A\

IdenLifv and demonstrate com- -

munication technlques as
they relate tp the

. dndividual's teachiny ttyle'

Each participgnt_will:

Identif& their pefsonai
needs agenda by the third
day of the workshop

Write their personal phil-
osophy for Career Education

‘and Career Awareness by the

end of the first day of the
workshop o :

Participate in materials
preparation sessions that
will conceptualize Cateer
Awnrenesq concepts

Demonstrate group processes
as they relate: to their

individyal teaching techniques




e A - .
~-DEFINITIONS FOR LEARNING PROCEDURES ']6
The lecture should lasf no longer than 30 minutes

LECTURE

’ L 4

and there would be 20 minutes allowed for questions

and answers.
b REKDING == A list of booksdor materials that has the informatian
needed would be provided. The teacher would write
a competency measurement test based on the readings
completed.. ‘ | - S '
DISCUSSION ‘ .
GROUPS -~ Different sizes of groups would be convened with
-~ concise questions and clear objectives. A know-
1edgab1e resource person would be assigned to each .,

/ group to provide direction for the discussion groups.

CONTRACTING -- The teacher can contract with ‘the workshop coordinator

the method procedure and evaluation for gaining know-

1edge and competencies. ' , .
CONSTRGCT”_ Materiels and ideas would be provided for the
CURRICULUM ~ construction of teaching modules ‘to be used by
MATEBIAL: ' teachers with children. , ’

PRESENTING _ _
CURRICULUM:—— This approach would necessitate constructing or
finding material to demonstrate to the.class;
Demonstration could occur with children live or -
video or with the in-service class’only;
AUDIO~ ~ The provision of films, slide/tapes, or audio
VISUAL -~ .’ cassette could be utilized in a learning center

approach.

LT | 18
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Directions:

Below are the objectives and/or competencies that we anticipate will be covered
during the workshop.

CAREER GUIDANCE WORKSHOP
"A SELF ASSESSMENT"

.

Based on your knowledge, need, and preference, please

respond as follows:
l, Column I: Mark the scale on the left as to how you feel about your ability
to perform each item listed.
Confident: means that you feel very secure in your ability
o I to demonstrate this in or out of the classroom.
\ Rickety: means that you are not very secure in your ability
- , to demonstrate this in or out of the classroom.
2, Column II: Check those objectives/competencies that you feel should be
. ‘ ‘emphasized during the workshop. . -
N 3. Column III: Please indicate the method(s) by which you would like to learn each
" ' competency; e.g., Reading (1), Lecture (2), Group discussion (3),
: , Contracting (4), Developing materials (5), Presentation (6),
Audio-visual (7) ‘Other (Specify). Write in code number or
: : Instructional method below. ' h ‘
4. Please feel free to add other competencies.
5. 1If you have developed some of, the competencies to the ‘point that you would -
be willing to share with otb#rs, indicate by an asterisk.
Name N:t)
Confident Rickety y Instructional .
1 2 3 OBJECTIVE /COMPETENCY Emphasize Method

" Each participant will be able to:
1. Enable learners to identify
personal capabilities and
' interests in relation to
career choices and requirements.

2. Develop and implement methods
and actiyities which will help
the 1earﬁtrs clarify interests,
values, and career goals. 51,

3. Present examples which demon-
strate the relationships be-
tween life roles and occupa-
tional choices.

4. Involve the learners in activi-
ties which will show the effects
of personal traits, behaviors,
values, and life styles on occu- (
pational choice.

=Y
1.




-

"

1 Confident Rickety _ OBJECT1VE/COMPE&ENCY ; thhasize- Instructional
1 2 3 ; Method -

5. Involve the learners in experi-
- ences which will demonstrate the
kinds of communication skills
assoclated with different occu~

pations. o

ne

i 6. Xnow and use school and céﬁmunity
- resources which will improve the .
learner's career development. '

¢

/ ‘ C 7. Provide occupational information fr
o . for' career decision-making. '

8. Develop and use activities by ’
_ which the learners will gain and
s 1 apply decision-making skills,

9. Develop and implement with
learners methods of involving
their parents or responsible =
agencles in the career develop- 2
ment process. :

10. . Demonstrate a knowledge of proper
use of standardized and teacher-'
made tests in assisting the
learner in the career development
process. -




. - STEP 1V

’ t

The fourthlstép inVolyes designing and conducting the plannedh
inservice program baseg on the data gathered in Steps I, 1II and
III. Tt should be realized that other data beside that gathered
from participa;EL may neeé to be considered. The intent here is to

emphaqize the importance of participant input in designing and con-

ducting inservices.

-t




10.

11.

13.
!
14.

15.

ERIC

Aruitoxt provided by Eic:

1.

12.

GUIDELINES FQR EFFECTIVE INSERVICE IN' CAREER EDUCAbeN

< o ) » . )l

Teachers who are beginning career eggcation programs should’ have a
longer period of in-service preparation instead of the usual two hours
of characteristic of prografis in this study. )

The attitudes of teachers should be measured by a pretest before the
career cducation in-service programs and by a post-test after its

¢

completion to determine if significant attitudinal changes have occurred.

Teachers should be involved‘to a considerable extent in develoging and !
evaluating the in-gervice program for career edugation. '

Ample time should be allotted for open discussion to gain commitment to e
career education, increase unders tanding of its concepts, and encourage
productive part1c1pation in the. program. '

Opportunities should be given teachers from divergent disciplines to
interact and relate in a cooperative manner by bringing them together
in small mixed groups for in-service activity.

Teachers 'should be encouraged as much as possible to create, innovate,

and share, ideas for teaching. Lt
A considerable. number of students, parents, community members, and

employers shou}d d}scusv career oxperience and serve in an advisory
capacity. durlng\thd in-gervice program, thereby increasing involvement

"with teachers,

To gain a true unﬁ%pstanding of the career world, teachers ghould spend
¢onsiderable time visiting community/employer uitLb to discuss work,

viewing workers of different tvpes, and observing clagses where career
education is actually being practiced. *

Teachers in every discipline should be instructed in developing career- .
related activities, performance objectives, role playing, work simulation,
student-directed learning, and individualized instruction.

Teachers should have effective ingstruction in dealing with students who have
physical, niental, or emotional problems and with those who are unequal

to the "average" student for social or economic reasons.

Elementary teachers should have puidance/counseling instruction compre-
hensive enough to provide insight about career development. Secondary
teachers should develop skill in assisting students to agsess interests/
abilities, obtain work experience, and _enter vocational programs, employ-
ment, or past-secondary schools for career preparation.

N 7 2 . 2
A wide variety of career resources materials and the services of an
information gpecialist should be .available during the in-gervice program.
Continuing opportunities should be given teachers for planning and choos-
ing in-service activities that meet their needs and desires.

Recognition of gome type should be given to teachers who increase their -
effort or improve performance as a regult of in-s ervice activity.

Teachers should evaL&atL in-gervice activities and receive information
about program reaulta and teacher performance throughout the year so that .

effective changes can be made where needed.

O xcerpts taken from: Career Education Inservice Guidelines for Educational

f3
Administratorg' by Geneviawe-D. Smith and Ralph J. Woodin :a




