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“A RUSTY PERSON IS WORSE THAN RUSTY IRON" ~—
ADPULT EDUCATION AND THE DEVELOPMENT OF AFRICA

LALAGE BOWN

Address delivered by Lalage Bown, Professor of Adult Education, Ahmadu Bello
University, Zaria, Nigeria, upon being awarded the William Pearson Tolley Medal

for Distinguished Leadership in Adult Education.
SYRACUSE UNIVERSITY
May 23, 1975




' CITATION ACCOMPANY-ING THE WILLIAM PEARSON TOL(

MEDAL FOR DISTINGUISHED LEADERSHIP IN ' l\ o
ADULT EDUCATION R / : /

- B [ SN

] LALA‘GE. 'BOWN, internationally distinguished professor, we honor you for. yéur B

E

C : | /7  5

pioneering role inr adult education. Your-enthusiasm' and ‘concern for humamty'

’ transccnd spatxal and racial bounds.

’ lt took no “Movcmcnt to convince you that a woman's’ placc is where a woman

- wants her place to be. You lcamcd mdcpcndcncc at your mothcr 5 kncc, and thc 3

lesson was Icarncd Wcll
Your influence -on adult education in Africa has been singular; your contribution to.
the profcssi‘on’aﬁsm of adult éducation in thc world, substantial. . -

./_

' You have organizcd and. hclpcd to devise professional adult cducatlon programs in

mdcpcndcnt black Africa, and you were the fitst secretary of the African Adylt - ' .

_Education Assocmuon.

Cod

You were one of the pioneer staff of the University College of the Gold Coast now
the University of Ghana. You were assodiated with dcvclopmcnt of the Awudome - -

‘Residential Adult College, the first such institution in Africa. You were a pioneer

extramural §taff member of-what is now Makerere University, and you are now the
first profcssor of adult cducatlon and chief extension coordinator of Ahmadu Bello -
University, the largcst in tropical Africa. Tonight we add another “first” to-a

~ lifetime of firsts for you as you bccomc thc flrst woman recipient of this extra-
, otdmary award‘ : : , .

i

Itisa dlstmct honor for Syracuse University to bestow on you the Wllllam Pcarson
Tollcy Mcdal for Dlstmgunshcd Lcadcrshlp in Adult Education. : '

",
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P:ofcssor Lalagc Bowu, through hct plonccr work in adult; education in thc
{ dcvclopmg nations of Africa, rightfully desctves to join the notable list of SCholars
“dnd leaders who have' received the William P. Tolley Medal for Dlstmgulshcd’ *
'Lcadcrshlp in: Adult Educatlon The presentation, made at an Awards Dinner on the
s.U. campus, was dcsngncd to comcndc with two . mtcmatmnal actlvmcs rclatcd&to: TP

aauxt cuuuuon N
il

w'-4'-‘*~v~~~--~»’I‘ht: Schoof “of Education at Syracusc' Umvcrmty" spcmsorcd for tw “days ’xmmc-
~ diately prcccdmg the Award Ceremony, an lntcrnntrd‘ﬂ"&:mmar &‘n I goxmgtnon ’
.~ Resources for Educators of Adults. Representatives fr&m several coutifries and
R -,‘_'lntcmatlonal organizations attended the Séminar, dcsngncd"to identify the clc}{nts -
" - "y that are components of an adult education resource model. Syfacuse . Umvcrsnty is -
grateful that thc partncnpants were able to remain in Syracuse to honor Dr. Bown by .
i -their prcsencc arthc ¢eremdhy.. , . » R o

- For scvcral days followmg thc Mcdal prcscntatlon, a numbcr of events were held i in
Ottawa and ;Toronto focused around the annual meeting of the Intcrnatlonal
Council for Adult Education. Dr. Bown and the international participants in the
Syracuse cvcn{s traveled “aq‘rOss the border” to Jom their collcagucs in Canada

. © . Syracuse U,mbcrsnty was honorcd also by the presence at the Award dmncr of thrcc

~, - .  previous tcc}if)icnts of the Tolley Medal. They were Dr. Cyril O. Houlcl Dr. Kenneth

: ‘ G. Bartlett, and ‘Dr. J. Roby Kidd: The’ Dmner is always made even more stim-
ulating by 1}1(; presence of Professors and Academic Deans with keen interest in the -
acidemic l;fc of the University as related to adult education. This year the graduate™ -
Studcnts in ‘the Adult Education Area at Symcuse Umvcrslty wcrc aspecially .
wclcomcd ;md rccogmzcd

. lt was also a plcasutc to note that the’ Award Dinner was the first event presided
over by the recently elected Chairman of the Board of Syracuse University, Mr.

' Melvin Holm, who had been a student at-University Collcgc, Chanccllor of the .
'Umvcrsntyf, Melvin A, . Eggers; read the Citation and prcscntcd the Medal.

The. thcn! Chancellor William Pcarson Tolley endowed the” mcdal in 1966 to
{Z‘i ' x‘ccogmzc adult educators of national and international rcputatwn His prcscncc at -
~ “each of thc Award Dinners is another rcflection of’hls contmunng interest in and
'commltmcnt to the adult education field. ) ’ , Y

O ALEXANDER N CHARTERS
) o PROFESSOR OF ADULT EDUCA’I‘]ON
SYRACUSE UNIYERS]TY ’
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* «ARUSTY PERSON IS WORSE THAN RUSTY IRON" o

ADULT EDUCATION AND T,HE DEVELOPMENT QF .gF RICA

b . . " !éb -

PARTNERSHIP, EDUCATIONAL AND INTEMATION‘AL

w lt’s a wry old educational ]okc that whcn a student docs well the tcachcr claims the -

*.* /

“eredit; and when a student does badly the teacher blames the, student. But any "~
‘ educational enterprise, certainly any involving adults, scems to me a partnership
between the teacher and the learner (even students by correspondence or teaching

machine or by listening to thcvradlo have a distant partner in the peérson who wrote
thc coursc, devised the machmc. or sat'at the microphone — and all those distant
teachers have partners in the students who take up and make creative use of their

materials).- Any achievement or any failure in our profession docsn t bclong to an '

mdnvxdﬂal it belongs to teachers and-learners in combmatmn

1 hhvc made thls statement to cxplam my reaction to the honor of this award Upon -

“hearing that I was to be offered the William Peatson Tolley Medal, one of our
profcssnon s most special distinctions, I was at first incredulous, then overwhelmied
at being linked with such eminent scholars as the previous recipients of the medal,

then humble at the thought of-being thc first woman adult educator to have been- '

. singled out. Finally I came to pride, sincc if the sward is presented to me, any
achievement it signalizes*belongs in reality to my students and my teachers — to the”

many adult students with whom I have worked in various countries over a quarter
of a century and to the mgntors and colleagues who in turn worked with-me so that
I might be thtcr cqulppc

all. :

.

Before saymg more about my co-workers, lct me turn to the medal itself and its’

sngmflcancc i ) .

To all of us it is a symbol of thc many plonccrmg cfforts made in the ficld of
*university adult education by Syracuse University: in the development of outrcach
programs, the accumulation and exchange of irformation, the promotion of i imag-
inative adult cducational rescarch, and- the fostering ¢ ‘of professional organizations.

for the profcss:on I take this mcdal as a tribute to them

0

The progenitor of all this accomplishment is the man fo;‘ whom the medal is named, |

Chancellor Emeritus William Pearson Tolley, a living eximplc of the catalytic effect
an enlightened university head can produce when prepared ta back wholcheartedly

the cause of adult learning with' a vision of the university’s role iri it. One of the .

carlier recipients of the medal, Dr. Mohan Mehta/ of the University of Rajasthan, is

" another, éxample of the samc phenomenon. In the institutions where I have had

-1
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_ ~-r¢sponsxb|hty “for extension, | hnve been personally fortunate in cncountcrlng
similar persons at the helm: Dr. Douglas Anglin and Dr. Lameck Goma, successive
Vicé Chancellors of the University of Zambia; and Dr. Ishaya Andu,i Vice Chan-

cellor- of Ahmadu Bello University, Zaria, Nigeria, whcrq I now work, University
extension work depends very much on positive support given by individuals such as
e Tolley and the others 1 have cntcd in positions of academic leadership. It also
o, dcpcnds, of course, on able executants, sympathetic to the currents of socncty at

.M' 'largc, and hcrc at §y531cusc the Umvcrsnty has had them — the first exemplar was -
SR 'PrnfcssoLEméunm.Kenn:th.leLBaalctt,.anothcn-canlncr-bcnef4c*apy—ef—ehc4e>ﬂey—-—-—
Medal.
o e = . T S S S T L D TN L . T Ly 3 AT

i havc sald that to all adult educators thc medal symbollzcs the work of Syracuse
Umvcrsnty, undckygxw’ﬁ%cy ‘and his successors, in pioneering various adult edu-
. cation services, To thodo, 8f s who come from outside the United States, it must
o also symbolize- the spccmf interests of the Umvcrsnty in-international affairs. To
_ . take one example outside adult cducation, Syracuse had a. pioncer Center of
L . African-Studies, with-an cmphasns on East Africa, and no one need ever have felt,
u sur%rxsc to hear Swahili spoken on the campus; while adult cducatlonlsts hcre have
. played a léading part in various international activities.

'.Syracusc was the se¢eding ground of thc International Congrcss of University Adult
Educat:lon, and the nurtuxmg of the Congress owes 2 grca; deal to the encrgy,
interést; and vision ‘of Professor Alexander Charters (working together with his’
~fr|cndf Profcssor Bill- McCalhon of McMaster University). Alex Charters is so

" well- known in the USA and Canada that his fellow North Americans may not
apprccmtc Gl that he has given to international adult education, inspiring and

. organizing (together with the late Sandy- Liveright) the first international meeting

- on comparative studies and takmg a-frontline role in various UNESCO- pro;ccts T
shill always remember him particularly as an interested participant in various

" international meetings of adult educators leading eventually to foundition of the

~ African Adult Educatlon Assocnatlon, now a flourishing body wnth UNESCO T
recognition., - . . . '
.The Tolle§ Medal is in itself a manifestation of the strength and complexity of
international links in our profession and of the fact that the world of learning

~ know$ no boundaries. The medal was presented last to Roby: Kldd a friend and

) gundc to many of us from diverse countries and cultures, whose Canadian nation-
ality takes second place to his role as the founder-cditor of Convergence and as the
prime mover of the International Council for Adult Education. It had previously
been awarded to two Americans, an Indian and an Englishman; and I am sure that it
has Been offered to me, not in my capacity as a native of Great Britain, but rather
as. a worker in Africa’ for a numbcr of years (in fact, when one has to fill in




natlonallty on. lmmlgrnuon forms, r m Vcry oftcn temptcd “how-a-days to wrltc m

' Pan-Afncnn!) . * R ) - oo
o . ;

\The medal, ‘then, must be treasured as a sign of thc bcsr in university adult
education and of kinship across nations in all adult- educational work, I will -
certainly cherish it with humility and gratltudc‘ The humility is mine, but, as 1 said .

. cathcr,zhc.gmtxtudumlso -on behalf of: my.mcntors and students; who des

honor that 15 0 be cl:umca”and Wwith whom Tshare thlS awara '- ‘ . g

re

First of all l shnrc u: with my mothcr, since any cducntlon T havc Towe. tﬁlcr f rm
bcllcf that daughtcrs nnd sons should be educated cqually :

‘Secondly, l share it wuh my tcachcrs at Oxford and.the colleagues from whom 1
-have learnied throughout my working life. At Oxford, even as an undergraduate I @
was introduced to staridards of scholarshlp yielding an ideal of what 2 university. is
- and to an opcn approach to ideas and cultures which cncouragcd an intercst and
excitement in how other socicties work. At my own college, Somcmllc (proud
“employer’ of the only British woman Nobel prize-winner), I met. some of the
outstanding women scholars in Britain at the time, whose examples affordcd strong £
confidence in what women could achicve.
Y

» . Inmy postgrnduatc trmnmg at what was thcn the Oxford Extrn-Murnl Dclcgncy,.
v was under the guidance of Thomas Hodgkml philosopher, adult educator, and -

later Africanist, and from.him and his staff [ learned the social awareness firmly -
. embedded in the Oxford tradition of adult education. Its first precept was that
- adult education must be related to social ends approprlatc at Wifferent times and
- places; and. its second that adult education is |dcally concerned wnh social
© justice — with the provision to all, including the most undcrprwnlcgcd of equal
opportunities for rcnllzmg their potential.-I'm proud of that tradition’and believe
that those preccpts were useful armament for working in developing countries.
- Such a starting-point prevented the blind transfer of mstltutlons but provndcd a
L kprmcnplcd appronch to problems. : ) i
If 2 coptmumg cducator is to havc any crcdlblhty, he -or she must also be a
* continuing learner. One’s ideas are- constantly being reshaped and modified by
discussion and interaction with co-workers and friends. 1 hope it won't be invidjous
to pick out a few by name, and to refer to the sense of gain 1 have from David
Kimble’s insistence on efficient organization, Soas Jones-Quartey’s c0nccrn “for
“every individual” student, however humble, Cherry Gertzel's sensibility to the
currents of politics, leuan Hughes's open-minded curiosity about other societies,
Ayo Ogunshcycs dedication to' the ‘African -cultural renaissance, and Akande’
Tugbiyele’s steady pmstcncc in stirring up Nigerian publi¢ conscience about adult
cducatlon (somc of these names may not be so familiar outside Africa, but that is

3
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the morc rcason for me to celebrate them here)2. These are people with whom I
have worked i the same dcpartmcnts _Inspiration and encouragement:have also
come from fel ow-profcss:onals in the African Adult Education Association; and
adult educators from outside Africa have taught me much, in discussion, friendly
advice, and stimulating writings. Among them are Paul Bertelsén of the UNESCO

Adult Education Section as well: as Sydncy Raybould and Cy Houle, two other

bcn%ﬁciaﬂcs—bf-tllgj'olgy‘wleda P : .

“Close: pcrsonT f?lcnds in other dlsaplmcs and with othcr mtcrests hclp one

immeasurably to clarify one’s thought, and I would be dishonest and ungrateful if |

~ didn’t mention how much I have learned over the years from A Adebayo Adedeji,
“soon to be Exccutive Secretary of the Umtcd Natlons Economic Commission for ‘

Africa; Denis Austin, a former co-worker m ‘Ghana and now Professor of the

.

Governmen€of New States at the Umw of Manchester; Kwesi Brew, Ghanaian™

poet and dlplomat Michael Crowder, ¢ present Director of the Centre for Nigerian

_Cultural’ Studlcs at my own University in'Northern Nigeria; and Polly Hill, Smuts

Reader in Anthropology at the University of Cambridge. As is splendidly stated il
ECC]CSlaStICUS “A faithful friend is the mc&ncnnc of life,”

} :
Naming even a handful of .one’s prcccptors threatens to introduce a cataloguc.

dare- ot start at all on names in mentioning the third group of sharers of this
" medal ~ my many students in Affica and clsewhere. They include thosc in villages,

towns, and cities in East Africa, Ghana, Nigeria, and Zambia with whom I have sat
in extramural classes and courses to discuss the problems of theit own countries;
those men and women in various professions (ranging from diplomacy to town
planning, from community health to soldlcnng) for whom I have hclpcd to program

. continuing education courses; persons in other parts of the world to whom 1 have

tried to teach about Africa (including members of the U.S. Army and aspirants to’
the U.S. Peace Corps); and a lesser number in Nigeria, Zambia, and Britain to whom -

F've taught about adult cducation itself. Namlng no names, let me mcntlon cpisodes
relating to one or two of these students.

Laes
’

There was the Ghanaian girl reporter who attended a class I conducted to intro-
duce young*educatcd women-to such skills as running-a meeting and taking active
part in unions and similar bodies. This was in colonial times, and one week she.
didn’t turn up; she had been jailed for an article judged seditious. But in her place
came a tough-looking but bewildéred middle-aged woman warder, who explained:
I was forced to come by my pnsoncr, who said she didn’t want to miss the class,”
I'm suse you will understand when I say that I value that girl’s attitude as much

as any "medal and I also value the memory- that the prison warder stayed on to

" become a regular class member herself. .
- 1
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”Thcn thcrc was the shop assxstant who was honorary scctctary to my class on-.
Problenis of Self-Government. He ,was stirred to enter politics, and fifteen ycars'

“later 1 stepped off an airplane in. nnOthcr part of Africa, straight into his affec*. h
tionate embrace (neither of us knew the other would be there) — he was now his
country’s ambassador. And there is the man whom T once taught for a short period
~ when he was.an obscurc student in London; he is now his country’s VlCé‘,PtGSldcnt,"
.+ and-when Wwe meét he still greets me jokingly as “‘My: teacher,” 1 give thcsc cxamplcsf‘-
" figt'out of bedazzlement ‘With high placés, but to illtistrate the-potential of some of

.the students khave, had rh;,gaod mmmc m‘ work. \mh,amihgw much I cgu,ld lcarnﬂ

from them . . ; -

. , o .

" Wlth such students, Ynfc was enjoyable as. Wcll as m,structwc. Xdult teaching has

“always been ‘in my experience an cnormously “pleasurable: occupation; and- in’
hénoring the students 1 have worked with, I'honor not only their achxcvcmcnts but
also:’ Ehc gusto and’ comradcshxp they brought to lcarnu;g I hope it won't sound

: (rn’rOlops t67say ‘that, while I remember our comiplex discussions in class, 1 also '
'rcmcmbcr the bgcr we drank afterwards. The shine on the Tolley Medal is, for me,
thc shine-of cnjoymcnt which patinates adult education work, ccrxamly as1 havc
had thc. luck to cxpcncncc it in Africa.

v

Yo i

[

TH%ROéTS OF AFRICAN ADU.L'I‘ EDUCATION B

i [
v

1%t mc now move from reminiscence about African adult education to some, -
discussion of its evolution, problems, and prospects. W the discussion may -
well apply to other parts of :hc Third World, but I.am claiming to touch upon

: Afnca, bccausc that is the contmcnt with which I am most familiar,.

I want to pick out thrcc themes and talk briefly about each. The first is the
traditional background to African- adult education, because very litde is known
about <his subject outside Afrlca, ‘the second is the rclatxonshxp of adult cducation.
to development, with which | have been «closely concerned in Nigeria recently; the”
sthird is the question:of women'’s education, becaus ‘although'it 1s a field in which I
have little specialist knowledge, it.is obvxously:’appmprmtg to this occasxon and to \ -
', lntcrnatlonal Womcn s Ycar. : )

. . .‘
* N N

We'll start with the traditional background.
One of the common dilemmas of the so-called “developing world" is that we are

- 5




_" stxll subjcctcd to consultants and cxperts from Europe and North America who,

. withthe greatest goodwill, try to apply almost unchanged. the educational pres-
criptions, which have cyolved in their' own socictics, My heart always sinks when 1
hear such a-visitor say: “Inmy country, we do such-and-such " It is very rare to

. .mcet one who says. “What has been found to work in your country?” All too”
//Oftcn, in the projects stirted by such good people without regard to the cultural -

. setting, the. dollars melt away like water into sand andwthcacxpcrtythcmsclvesvgoM

x

away frustrated or deferred:Moteover, the Teqult of European colomization and of .

. the subsequent advice. of i international experts from. Wgstcrnsoclctlcs has been that - "
fmany senior Afrxcan pohcy ~makers and educators themselves hold similar assump-  ’
~tions. They may criticize foreign educational, content, .but do not criticize the. .. .. -

structure or methodology of imported Western systemis of cducation,’ whcthcr of
formal schoohng or of adult and continuing cducatlon

.Adult educational pro;ccts arc most unlikely to succccd unless their initiators take

into account the history and continuing traditions of the country concerned, At the

: first Tolley Medal preseritation, Cy. Houle enlarged on an episode in the history.of

adult education in New England,3 which pointed up the rich tradition there is, even
in a relatively new- socicty like that of the United States, As you may imagine, the -

_ much older societics in'many parts of Aftica have also had a long tradition. Some

. *elements have dccaycd away, some were affected by ahcn lmportatlons, but some
' are lively and still aperative. r A . , :
Lest I be misunderstood, let me Say here that I am not standmg for any kmd of
~educational chauvinism, We must’ all learn from cach other and try out one
another’s ideas and methods; knowlcdgc should no more be inhibited by political

: boundancs than ate the wind or the rain, But when we do seck to borrow from (or
lend. to) other cultures, we must do sq while mindful of the soil in which we are*

attempting to make new lmplnntatmns = the soil of mdngcnous tradmon.

. What is that soil, ‘what is the inheritance of African adult cducntion? Prof. Asavia
. Wandira of Makerere Umvcrsnty has pointed out that indigenous forms of learning
. were not compartmentalized;* many African socictics depended on 4 tacit accept
. ‘ance of thc idea of contmuous cducatmn, or sometimes of rectivrent cducatlbn. One
their oral literaite,: *Many, folk tales have the fundamental moral that “"Wisdom is
~ betger than strength”;5. others point to.the view that no one human being can grasp -
all wisdom (there s, for instance, 2 fable.in one part of Northern ngcna called
“How sense was distributed”’6 and a_well-known one from Uganda about a mnn
" who tried to put all wisdom ifito a pot);’/' yet others stréss the need for even an
older person to beé alert and to keep on leatning; There isn't time to recount any of
the stotics in full,sbut a few provcrbs may give the flavor of some lnhcrltcd views on
Iéarmng in’ onc or, two Africnn socicties: o
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al trad1 : on comments t _at sugh prqverbs

_ and Iegal codes. ThlS ha meant a need fom thc transmlsslon of accuratc'
. moral.and legalraUthonty Ie mvolvcs systematlc **chains of authority” validated byi 5
‘ ’-"h‘ cnses to teztch 10 and thus the accumulatlon of a o

even 1f you havc to n'avel for it as far as Chma” (abou:: the sariie ‘a5 saymg i
.wholc network:of
" who may bc of“

travelmg teachers and, aISO of ’travelmg “seckers-/after-knowlcdge
Tvanymaturcage._',f* S SR

Fiom: fundamental 1deas about lzfe-long learnmg, let us. movc 1o speczf' ¢ socml
‘needs adult educatlon in predcolomal Afnca was deslgned to: fulflll ’I‘he main needs

il Text Provided by ERIC "




“To rh‘g;ld the c‘ommon_ity together;

ot

’ » To;preServe its values and culture;

1 oelety :
somc “of 'th "c,_mlght be open to all such as farmmg, whllc othcrs'such
" las medicine or mctal-worklng, would be more esoteric and couldv only
be lcarncd by members ofa speCIal assocnatlon or guxld) -

<1t sccm ‘:‘worth catcgorrzmg and spelllng outthcsc goals, srncc some, may stlll ap
: ::Whllc others may be supersedcd by ‘the nceds of dcvclopmenr in the 197

e By what means and through what msntutlons werc those typcs of lcarn
3about?g". ‘

IFn'st what about the fastermg af commumty awareness? ThlS was. always done by
,the most pubhc means possrblc — by officia]. history and\l;oy litetature emphasrzmg
loyalty to the group. Pralse-songs ‘court: histories, masquerade and. drarha,and
; publlc story-tclhng were“all ‘used to build the’ ‘community and-articulate official -
i customs - and: attitudes, Some ‘peoples, such as- the Bemiba of Zambla :Have sPemal'}
'_gpubllc gathermg placcs at whlch such events’ may take: place 'I‘wo 'moré formahzedf"_[ ,
o examplcs may be givén. frOm ngema in the ancient kmgdom of Benin- every year S
 there’is a ‘week-long ' festival which lncludes each day an cnactment‘ of 4 ritual
rclatmg to the past of the kingdom, a reminder to all the ] peoplc of its foundatlons
~ ‘and dn occasion -to’ fenew loyalty, and in the Niger Delta, among the. l_|aw, an’ "
‘occasxonal performance extends over many days of a dramatic cycle including their-
ma]or myths —_ EUropcans may dra.w a parallel pcrhaps with Oberammergau 11

Thc ‘cansahdutmn and tmnsmzssran af basic walues is very often a highly i 1nst|tu~ ‘
. tionalized process Many societies have complrcated rituals at. puberty designed o
"prepare young people. for: adult roles and lcommunlty responsibilities: the rituals”
emphasizing sex roles, famlly relatlonshlps and social behavxor Such’ routlnes of -
“instruction’ are- still valued, even in?an industrial urban community such as the -
'v".,"‘Zamblan Coppcrbelt where-parents whose adolescent children are in Western-typeﬂ T
- schools* send - them’ durlng the holidays for - this traditional instruction.. Some ...
- .‘.soc1et|cs have more than orie level of ritual organlzed through what anthropologlsts‘ ‘
call age-gradcs Amorig the Nupe of North Western Nigeria a-commori arrangement
_;ls dmsron into, three Icvels a chlldren s grade (age roughly 12-15) a second gradci'
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,Most Afncan socxetles dcpend on responsrble leadcrshlp and havc mechamsms for‘:v. o

(age 15 2 L
¢ond Vc._ valld.for lrfe-—comradeshxp, mutual work-assrstance and respcc’ for °

be prcked upat pubhc gathenng-places snch as; tnose alrcady mentxo
‘ “high ' 'ovxdmg practlcal

long them brought. mformatxon dnd rdcology a‘s‘wdl as goods. Some in he Wcstcrn’”
camed books and were even accompamcd by travehng'teachers o

e typés: 1of’ learnmg 50 far mcntlone' : 'lcss generalzzed (though'

’ women may. have less opportunlty to bcncﬁt from thcm than mcn) What about; o
. ‘}speamlzzed educatzon, for« socxo—polmcal roles, r econo_ »ic sklllsD ' S

" leadersbzp training.’ A - people such as. the: Masai’ in East ‘Africa carries on thc,'}'ﬂ

. from priests and kmg-makcrs, and once on the throne are guxdcd by advisors and- .

. '>agc-grade system up-to the rank ‘of eldef;and at that stage when a man is 40 or so, S
“~he is given the lore and instruction Judged suitgble to 4 leader (the Masai might thus .. = . :
" be regarded as having a systcm of recurrent educatlon for social. role),13 In other; e

cases, the end of mcmbershlp in agc-gradc societies' may be followed by jommg a"
special cult; and there may also be cults or “secret societies”. where: there are. no

' ._agc-grades In such orgamzatlons, mén of substance “and “position are broughtf N

together and learn concepts and skills believed to be of use in controlling the
community. In monarchial systems, rulers at accession oftcn receive secret counsel

E sometlmes advxsory councxls and may be suchctcd to-the negatxvc admonmon of a

RS court ]ester

. G
‘4»

Y

. 'When weé turn to skzll—trammg, skills such as farming, domestlc arts, and soldxermg‘
" . had to be ‘widely acquired, while others ‘were confined to .a “small cadre. Many ¥

© African peoples have' inherited from the past a ‘substantial corpus of agrrcultural

knowledge and- technlques and have also been able to absorb various.innovations

- (the cultivation of new crops, for cxample, ‘'such a§ cocoa in Ivory Coast. and -
g ‘Ghana) This has been made posslble by institutions of group or communn:y work'

- ‘which: resultin a general acqursmon of skills. Agrxéultural tasks are often performed* o

collectively, by a famlly or village: group, or an age-gradc in all stmh groups the -

V‘Older and more expert w’“ teach. ‘he younger and less expcrt they will suPervxse :

Q




, wﬂl lcarn sxmply from cxample
The samc pomt appllcs to women lcarnmg domcstlc arts. S IR :

: eful :s : natmn-wndc rcguncntal orgamzatlon whercby all. youngi -
:mcn 1carncd about’ fi ghtmg chlments wcrc orgamzcd among, for msrancf' 'thc o

RS /outstahdmg offlccr (or mduna), thcy wcrc scnt on. a flrst xpcdmon y saon as' hcy a
were mustered, to gain-an insight into. thc problcms of War, and thcrcaftcr thcy#
were tra cd an nllcd rcgularly 14 : - O

..b.‘“Crafts and profcssnons wcrc more cxclusxve In a majOnty of cases, thcy Wcrc..-; e

.,orgamzcd into: closc-knlt gullds, w1th apprentlccshlp systcms and’ ‘often ‘a series of "
- ranks; of  skill within .them, Persons very" often’came ifito a gulld because ‘they
cIong wa gulldsman s fam:ly, but there were- othcr means of access. Among the . .~ =
] rt _' ] - ved that a young man can becom _‘mhabltcd by .
spmt assoc;atcdf\mh particular craft and he must ‘then follow that vocation. 15"
.-, Apprenticeship’ could be rlgorous, Nadclnotcd thatin Nupcland apprcntlccshlp for .
~*1 ‘traditional ‘mediciné took five years, and ‘the “tradc sccrets” 1ncluded o maglcal‘:
S e]cmcnts, they rclatcd purcly to crafttcchmquc‘16 ’ ' :

) In thlS bncf and mcv:tably swccpmg survcy, I havc somcnmcs uscd the past andv a
‘spmetimes the present tense, This ‘has been to indicate that the: ideas, methods,and. . !

;institutions mentioned are rooted in the. past and- have persisted into modern tim®s.
Newer and vcxiy sngnxﬁcant adult educatlonal forms have also cmcrgcd or been .

. 1mportcd and the educational i 1nst1tutlons of Chnsnamty are in many places now -

, md:gcmzcd and in themsclvcs tradmonal  Bugl have: cmphas:zed the prc-Chnstlan, o

_.pre-colonial ‘manifestations because they are often ignored and bypassed. And'yet "
“they can ‘be-used where they still ﬂounsh for new purposes as well as the old onés. - e .

"It has bccn demonstrited, for instance, that the bcnefnts of madern mndwxfcry can:

' be passcd ?n to many women who' have never been to school, through the women’s i

: ‘ cults in Sierra Leone.17? Thus, studying such adult cdue:monal forms is not _]llSt an -

annquanan -purstit, an idle and- harmless. pasnmc It can lead to Ppractical and ..

R . imdginative adaptatlons of strongly-rootcd institutions. and,” one would hope, "t . "
: thcu' mtcgratxon with some of the newer forms -and-institutions  which dré also.. " |
_ conmbutmg to thc bcttetmént of hves by :hc sprcad of knowlcdgc sknlls, and o

: ldcas T L o : ’
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ADULT EDUCATION AND DEVELOPMENT R -

- I haVc sttcsscd thar in carhcr tlmcs m Afnca, adult cducation had dcfmcd a,nd Ry

R rccogmzablc social. purposes It is my - fu'm ‘conyiction ‘that in thc world of today,

. adult cducanon must also be scenas an mstrumcnt for: affecting soc1ct.y It can bc'* ’
-used for conscrvatlon or for changc, and i in devclopmga countries it is not surprxsmg Lo
. that ‘people ‘should-see it- pnmarxly as a force for change, for promoting one ot .
anothcr Kind of devclopmcnt. Mr. J ohn Mwanakatwc, at thc. time Secretary- -General -
‘to the Government. of- Zam’ola commcntcd “My own v:cws on this- subjcct are] e
clcat. Adult cducatlon is undoubtcdly i dynam:c factor for promotmg all forms off
dcvc‘cpmcnt lts cffect on socxal and polmcal changc can be cnormous 718 '

[

Nowaday;, the rathcr cmdc cconomlc-grovvth xdcas madc fashl‘onablc in thé 60 s by T

_ --the World Bank, are’ questioned, and African- leaders don’t necessarily ej:pcct or{ - -

o ‘want salva,t;on from. an’ increased. Gross. National Product. But they do hope for|
‘vanous forms of dcvclopmcnt whlch will both bcncflt their citizens and strcngthen :

. their” countncs. They still thmk, nhturally, in’ cconoxmc terms, but dcvcjopmcnt_' ,

- 'plans pay a good dcal of attentlon to the socxal undcrpmnmg and to cdu fmon in "

partlcular., [ S e T ,_' ] ‘ L

11: is perhaps ironic, howcvcr, that whllc xhc Wc‘stcm world is bccommg mfluénccd' e

by thc ideas of such- thinkers' as Illlch and, Freire, in Afmcan countries véry: great.

- faith is sta,ked ‘on the cXpanslon ‘of the formal school systcm. Afrlcan Education ||
Mmlstcrs in confcrcncc in-Addis Ababa'in 196119 commlttcd themselyes to the

“notion of universal primary. cducatlon by 1980; many countries have m%dc quite: ¢t

- “heroic efforts with this goal in view and a wealthy nation like Nigeria will probably' | S

achlcvc it. It has to be- agmlttcd that with very few exceptions: (Tanzama is the |
‘most notablc), thése efforts to expand child education’have relegated some forms

~ of adult. educ:mon to the background, both in the minds of leaders and in the plans

thcy sponsor, and the moneys spent on-adult education axe smalI comparcd to .

thosc set asldc for the formal school sy,stcm 20 A
At the same +time, therc are: thc exceptions. Tanzania dcclated 1970 as Adult.‘
Educatxon Year; and has spent much moncy and effort on funictional literacy (in
conjunction with UNESCO) . and .on palitical educatlon, health cducatmn and o
agr;cultural education for adult citizens, making use of .well-tried- meéans such’ as
" . small study-circles combmcd with more modern means such as the radio, As one of *
the country—s—\llccggrcs:dents ,h_:_;,s,_sgy_l “Wc in Tanzania say we wouldrrathcr be the Y
- pation whlch has- the most. cxtenslvc Adult Educatlon system and public- llbrary_ B |
_ $ystem: in Afuca than thc one Whlch has thc hlghcst/stausucal Gross Natlonal- 3

Product.”2 1

™




.- -The currents of thought which predominate in Tanzania also” influence_other
R African countries. Persons charged with expanding the education’ systcm are faced
’ _* with the problemsca by parental ignorance and even opposmon to the school
- system. and begin to se “that if the cherished goal of universal primary education is
to be achieved relatively pamlcssly, they need to call on parent cducatlon to
supplcmcnt it Many economic planncrs, too, have come to appreciate that educa-
tional mvcstmcnt in the school system takes a very long time to bring in: returns,
. whereas cxpcndxturc on adult education chn produce quick rcsults ‘and also that
. their most clégant plans-depend on the-¢antribution of farmers and town workers -
: ,who have the necessary skills and attitudes to carry them through Arthur Lewis,
- the West Indian economist, commented long ago: “The- -quickest way to increase ..
., productivity i in the lcss dcvclopcd countrlcs is to train thc adultvaho atc alrcady on
' .tb']ob »22: - - : . :

< Lo )
'Bcsldcs thcsc social’ and economic. consxdcratxons, thcrc are pblxtical ones, In’ m,any
‘ Afrlcan countries, serious inequalities persist in epportunity and privilege between -
',dlffcrcnt social -groups, such as urban dwellers. and villagers, or- among different
rchonal and ethnic groups, ‘as in Nigeria. There, the majority of schoolage children
. in some of the States of the Federatipn do get a formal sghool education and thus -
_«r. " the chance of a _|ob in-the “modern scétor,” wheréas in other States only about 11%°
" ... of the chglblc children have been fmdmgﬂ their way into the fofmal school systcm at
<" all. The political dangers are obvious; there are. bound to be fears of one group- °
dominatirig another, and conscquent mstabllxty tand disorder. Adult education .
. provides a spccdlcr means of . cl"osmg the gap thaxi thc bulldmg of more prlmary '
: schools. D ae S »

4

Anothcr polmcal pomt is humamtanan Men’ and!woan in dcvclopmg cotihtries+ =
have to adjust to colossal changes in means of commumcatxon, ways of production,
" style of life, and polmcal organization, Unless one'is a fascist, one must hold the
view that they have the rlght to participate in the dcvclopmcnt process and- not just
.be buffeted by it Adaptatlon should. not ‘be passive, but conscious, As Paul
Bertelsen put it, people should be hclped to be the subjects, rather than the ab;ects.
of change.23 Some of us, tried .to’ work from thi$ premise even-in colonial .
thinking that it'was not enough to be handed self- government, that ordinaryf people
needed to be given the political, sociological, and'economic knowlcdgc to enable
them to share in controlling their cyunmcs destihiés when ‘independence came.
~The diffusion’ of such knowledge is still nccdcd,“othcrwxsc the ordmary pcrson
lapscs into apathy and hclplcssncss S ', o

LN

<

.

,Not long ago some of us-had a chance to make out: thls kind of cgs€on the value of
adult education in dcvclopmcnt to a govcmment contemplating a new dcvclopment
plan.’ The Nigerian Commissioner for Economxc Devélopifent and Reconstruction
~ came to talk.to the annual chtmg of the ngcnaxyNatxonal Councnl for Adult

[ : [ S .
L . B
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. to think of them all as a

: Dcvclopmc t, Plan wh ch was due to takc off in'1975. He expresscd hlS own view

“ that adult ¢ ucatlon ci uld

scryc thc developmcnt proccss, but challcngcd ngcrla s

o

T,
<t
q.,
:

8

‘

}
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k forcc were fully conscious. of ‘the hcaVy rcspons:blllty
a very short time to produce our plan (we prcsantcd itto

. 'pcoplc (o_nly
agcncics, Whil :

 other chclOpl g countn S

.. UNESCO that n attcmp

" cation’s possible| contributi
then tried to relate this

planners, as statdd in the se

ip three months of being assigned the- _]ob) ‘We were ten -
nan), from umvcrsxtlcs, State govcmmcnts and voluntary

10 pursuc similar approachcs, since' wc learned from
of this kind has never bccn l'nadc bcfbrc to preparc

n to economic, socml and polmcal devclopmcnt and

cond Plan.25 We followed by looking at the substance

of an adult educ ttion proggl:

.o_thcl basic means pf implemt
Additionally, we outlined
- implications. ‘

_In looking at the content o

m designed to satisfy the national objectives, discussed
nting it, and also suggested an institutional framework. .
the trammg and rescarch needqd 'and the fmancml‘

o . . <
° e
oy

b

P
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r substance of a national program we listed eleven main

facets, from functional lm racy to continuing education for professional devel-

" opment; and although } ponc
in the attempt to put the fa

tcndcncya‘ in Nigeria to cld
adultchucatlon and to dec

was very orlgmal in itself, I believe there was originality
cts together as a package and to encourage governments
part of adult education. Until now, there has been a
ssify literacy and “school-related” subjects as part of
de that such vital activities as agricultural extension are

more spegifically to the main ob]cctwcs of Nigeria’s

somcl'ig)w something ¢lse. When we came to means and -institutions, again the

&-emphasis was on cohcrencd,,Wc stressed the need for coordmatlon and leadcrshlp,

é" for the Federal Ministry of Education to play an@ctwe role,” "and for thc devel-.
' opment of some ccntral mshtunons




i
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Our report was w:dcly* distributed WIthm goverament dcpartmcnts and seems to have
" been given very fair study and attention. It will be a while before we can asscss its
_impict fully, since the new National Development Plan was only launched: at :
Easter, and not -aH the details are yet available. But it is clear that our general .+ >
-approach has had its effect. The Plan includes an allocation of N1,000,000 (or '
approxnmatcly $1,300,000) for the Federal Government to establish a Centre for _
.~ ,Adult Education Dcvclopmcnt This in .itself could. be of- crucml value in .
o policy-making and in coordination. And, apart from the Plan, the Federal Mmlstry o
- %, of Education has alrcady sct up a small scction to handle adult education matters in -
‘ gengral. It's also plcasmg to know that, in part as a spin-off from the kind of work .
-our report represents, the Federal Government has decided to give a rcspcctablc
¢ ‘annual grant to the Nigerian National Council for Adult Education, a body which °
N : #& .up till now run entirely on voluntary subscrlptlons .These are cncouragmg
A dications that at least some of our signals ha\ic been received.

_ Bcforc.. gaving the subjcct of adult cducatlon and dcvclopmcnt, there is one other
" point I should like to make. Among the clendents in any adult education plan
relating to development, literacy and numeracy must, I believe, have an important
‘place. Litéracy doesn’t in itself cause development, but it does seem to be a
concomitant of development; almost every country which has achlcvcd a high
standard of living for its citizens.in recent times has had 4 high literacy rate. There
are other effective means of communication beside the written word, but although
wé should use all the traditional means and also the modern mcdla, we cannot do
without reading and writing as cheap ways of storing knowledge. and cnablmg it to
be transmitted over both dlstancc and time.

wx
I have had to generalize very broadly about dcvclopmcnt, rathcr than talk about the.
various special groups in society and their special educational .needs in-developing
J countries; but let me end up by picking out one special group, to which I happen
' myself to belong, and express some thoughts on the educational problcms of «
‘women, S . : ‘

: v

SOME THOUGHTS ON WOMEN'S EDUCATION

A person in a given condition would be rash to claim that he or she is autematically
~an ¢xpert on' that’ condition. For instance, most of us here are native English .

icakcrs, but are not therefore all regarded as experts'in English teaching, certainly

t all as Chomskys Similarly, the fact that I am a woman doesn’ t automancally

| . . ’ ‘
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quallfy me as, an cxpcx:t on wamcn ] education (though one of thc problems of thc =

" subject is that everybody, male or female, frdm St. Paul to ‘Germaine Grccr, :

) conSIdcrs that hc or,shé knows all. about women, oftcn with very slender rcason)

s It s thcrcforc thh some hesitation that 1 brmg the sub]cct up But this is -
International Women's Year, and so it is not inappropriate. Mbrcovcr, .one advan-
tage of llvmg in-socicties other than one’s own comes from realizing qultc dramat-.
*ically that' any particylar-form of social or personal relationships or of d1v15|on of
labor cannot be taken for grarnited, When, for i instance, 1 hear European.or American
women dccl:ummg that women all over the world must be got out of the kitchen
.and into productive’ work, I think of the mllhqns of African women who spend
- their days hocmg in the flclds, to whom such a dqclamatlon must bc mcamnglcss. e

Thcrc is no dcnymg that ‘African women do sharc wnth women in most other parts
of the world a'\lack of access to education in xclatlon to men and a pamcular

deficiency of acc\css to Western-type education 4t all levels. But before dlscussmg o

their educational disadvantage, it is ncccssary to make clear that they are not,
necessarily disadvantaged in all other ways. Contrary to manx,stcrcotypcs, African
women often play crucial economic and political roles and somcnmcs bcm:flt from
: pnvnlcgcs not, famlluir to people in New York or London : :

8]

One cannot of course ovcr—gcncrallzc, so'T would like to give.a few examples from

,spcclﬁc societi¢s, In- bc Hausa and similar. communities of Northern ngcrm, the

prcvallmg religion is lslam and quite a number of womien are at least pnrtlally
secluded (in purdah); ‘but this does not prevent'them from playing an active partin. -
economic life. One of t em, Baba of Karo, has, told her lifé-story, published about. -
20 yearsagoina fascmat\ng book. She describes her life in her husband's household '
and mcntlons :

“,..we women also had our own granaries. At harvest time we would
buy grain and’ pg‘f it by; at the end of the dry season when the
[wandering cacticinen] came, we took out gur grain'and sold it to them
and made money. Our husbands would buy the grain for us, we would
give them our money and they would go to market ang purchasc it for
us to store in our granarlcs "6 .

- Such Hausa. women may/cngngc in trade in vcry many commodities wnh other
women and also with their husbands; they may lend money to their husbands, and
they are often members of rotatmg credit societies, to which cach pays a rcgular

contribution and from which each in turn draws out the pool.27
/

Other sorts of trade c¢ngage worien along the West African -coast, pafticularly.

15
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amon_g thc Yorubas and the Akan; and the huge markcts are dommatcd by womcn, e
. giving thcm significant ¢conomic independence. 1n stach societies it is 'so ‘well
accepted that a woman has an independent cconomic existence that when the f|rst ‘
women with Western education appeared to join the civil service it was-at once
taken for granted that they would receive the same salary seales as :hcxr male ~
- cotnterparts (the first example is 80 years. ‘ago in Ghana, at a time, ‘when no such - -
~ thing prcvalled in Brltam') 28 . o we
Polmoal cxamplcs could bc glvcn, too, of the: role of women as kmgrmakcrs, the
" power of women’ s organizations in vxllagc polxtxcs, and glie carry-over into
post-mdcpcndcncc times whcn women mlght control whole clcctlons.29 “The point
“simply is: African women may cnjoy a dlffcrcnt sct of advantages: from those
énjoycd by. their Western counterparts, but thcy are not ncccssarlly to bc rcgardcd"‘
85, hclplcss or dOWn-trodan : :

-

Ty
¢

- . They do, howcver, haVc educational problems. Thcrc is less cnthuslasm for scndmg ‘
girls to school than boys, and fewer places are st aside for girls at post-primary and;
post-scaondary institutions. Adult _women . may. encounter prejudice from. their- -
husbands if they wish to go'out to cvcnmg classes (and- of course if- thd:y are in

‘ ;sccluslon,lt isvery dlfflcult for them to pamcnpatc in any class)

T have- no casy answers to such ptoblcms, but would llkc to cxprcss one or two
thoughts .

First, when governments or voluntary agencies are devising aduit ‘educational
programs for agricultural-or commercial i lmprovcmcnr they must make some effort
to. inyolve women.30 When African women do so much of the agricultural work,.
}pamcularly the production of food, it'is anomalous that agricultural extension
scrvices are run by men for mcn. It happens partly because agricultural extension is
. ‘often preoccupicd with export crops, which are men’s business, but partly through ‘
. some sort of culturc-bound myopm. dating from colonial times, C \

. What appllcs zlmost :vcrywhcre in Africa to agrlculturc applies in some African

countries to comimerce. Women dominate trade, but all the lmportcd institutions”

‘for teaching business, whether University - schools . of business or mdcpcndcnt

‘institutes of managemcnt and the- like, are masculine organizations, ‘Somchow,

forms of business. extension must be devised to reach the: woman trader*in the’

o market, and some of the big women traders could- buy and scll your dapper-
. European-suited male management consultant several times over. In fact, 1 know" (
. one West-African: managemént trainer with a doctorate from a celebrated American v
institution whose own wife trades in foodstuffs on avery large scale, but I've never -

-

yet seen him giving her any hmts Qn busmcss! T -

o

o
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Pcrhaps the reason. for thc fack of attcmpts at ccopomic.education for wamcn is.
because agrlcultural arid cpmmerecial cxt;;:nsnon work is "camcd on as ancillary to the ’
Western-type educational;system, and s¢ many women are still illiterate.’ For this
_and other reasons, lt is css\m’ml that every effort must be made to make more -
" women imr Africa lltcmtc Modcrn mcdm cdn hclp wnth some of the dlfﬁcultlcs In

~North Afnca. mtcrcstmg literacy - campaigns fave " been carried ‘on through
' television; sets are sold cheaply and there are also. public viewing centers including
~ some cspcclally for women 31 such mcthods at least dcscrvc succcss. A o

. ‘Anothcr reason’ for’ dlfﬁculty in ‘mvolvmg Africin ‘women in adult cducatxon in
. general seems to me that they are heavily preoccupied with work and with family
" and social - oblngitlons The undcr—occuplcd middle-class housewife who is an

~ obvious-client for adult education in Western Europe and America sxmply docs not
o exist in Afrlca. If'African women are to be involved in adult education, partlcularly e
. in literacy, what they are learning-must be seen as suffi iciently valuable for their

livés to cncouragc them to-sacrifice time to contmuc learning, Here we come to thc oL

prcvallmg ldcas of “functlonal" lltcracy

" Of course all lltcracy tcachmg is functlonal in the sense that it has a purposc, no . .-
one tcachcs another to read for ritualistic reasons only., But- it can be made more.
closcly related to work or to social obligation; and I would definitely liké, to see
more functional lltcracy primers gcarcd to such matters as market trading, credit,

" societies, child health, gardening, or orgamzmg a houschold 1 am sure that a scrious
campaign along these lines could raise the level of htcracy among Afrlcan women’
_quite notlccably. . - T

Fmally, in :cgard to women’s education we come back to my carlier comments on-
trndmonal méthiods and.institutions in-adult’ education, Very many African women
are still cloScly bound into traditional society. Thcy cannot read, they cannot spcak
an ‘international language; they are involyed. in cconomic activities handed down,
from the past, in ways handed down. from the past. Obviously any adult educator
. who hopcs to help them must somchow use the traditional mcchamsms in the
" .manner that I have ‘carlier mcntloncd was done by Slr "Milton ‘Margai. in. Sierra

‘Lconq , ) : i » . .

]

CONCLUSION

: All ‘my three thcmcs this evening ~ tradition, dcvclopmcnt, thc futurc status of
women —are obviously interrelated. I have tried to trcat them all'in regard to the
needs of a healthy society. ’I‘hcrc" are two last points I would now like to. makc
‘about adult cducanonal programs for Afrlcan development. -
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b" ., National development proceeds not only. from the economy and the promotion of '
%, ,  Productive and.service skills. As early African societies have taught us, they
» Y x depended on cultural CthsiQn'; and I suggest that adult education programs for the
development of modern African nations neéd a cultural component..Societies still .
"+ have-to be cemented. tggcther by some sense of ‘common heritage; and it is no
.- . accident that very many nations are spending heavily on a World Black and African -
», Festival of Arts and Culturé (the second of its kind, but on a much enhanced scale),
| +fo be held in Nigeria [ater this year.2? The lesson for us is that the encouragémerit.

A i R S e a7 . P v
. of confidence and creativity, among both men and women,'is an essential part of

.€ducation for nation-building, and adult ¢ducation must include cultural programs’
T too. L “. . » o . s . ._ . . -’ B e
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. Development is the achievement of men and women. Let us finally remind our-
- selves that it is for the benefit of those same men 4nd womien,2? This may-seem
obvious, but, ecoriomic planners are still sometimes-in danger of looking at devel-
_.-opment as 2 sort of exercise in pyramid-building, arriving at massive efforts which
. impress others but bring .no benefit to. those individuals -in society who have to
* miake the efforts. Adult education'is an assertion of the people’s claim to benefit. 1t
is an instrument. for. changing socicty, but only through ¢nabling ihdividtmls to .
change arid to' develop. ‘From ‘this viewpoint, adult cducation is ‘of the first -
importance to the men and women of what is s"omcjgimés called the Third World. -

tow

The poet Matthew Arnold wrote: “Not a having and 3 resting, but a growing and a~
“becoming is. the character of perfection as- culture conceives it.''34 African
countries, just as the rest of the world; may be a long way from perfection, but at
least they are searching for improvement, with seriousness and dedication. Improve- .
ment, as well as perfection, requires a growing and a becoming. Neither allows for
the having a1d resting which' will lead to rusty persons and a rusty and decadent
community. Adult education-should aid the becoming and keep away the rust from

individual citizens and community alike.
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is . gh ,aluauon of MAN and: respect for human dlgnlty, o
legacy of- ‘our tradmon, should not be.Iost in the new Africa. . -
odern’ and advanced’ m a Western s:nse thlS young natlon F—
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PR »f;n'cc’d'to' grow food? Why is the fishing industry there? We can goori .
... .  asking these qucstlons "The simple and yet difficult answer is *MAN”,
o snmple in the sense that it is clear all human actlvmy centres around -
“MAN. Difficuit too, because ‘man ‘has not yet .understood his- own
lmpprtancc Andhyet we can, say ‘with Justlflcatlon ‘and: w1thoug ’any(
" .. sense of false pride that the African way of life with its many problcms* 40
‘has less set:backs towards the' achievement of an ideal society. We.in - "« :
-~ Zambia’ mtcnd 0 do cverythmg in our powcr to keep. our society. |
. . man—ccntered For it is in this that what might be described as African
L E cmhsatxon is embodied and indeed’ if modern Africa has anything to
o conmbutc to this ttoublcd world it is in thls dlrccnon that it should:” -

: 34 »Matthcw Amold Culture and Anarcby (London 1869) R
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