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This project report is another &ffort by the Tennessee Research
- Coordinating Unit for Vocaticnal Education to support and dlssem.nate
results of relevant research in vocational education.
| The study was undertakeri by individuals within the Department of
Vocationil-Technical Fducation at the University of Tennessée who felt
that a listing of comon affective domain competencies could be utilized
to meet v;rlous lleamer needs in vocational Qrograms arnd provide a basis °
to establish common experiences aitbng vocational edﬁcation programs

It is hoped that the procedures and findings summarized in this reﬁbr't :

will be helpful to both researchers and préctitioners in plamﬁ:ng and
decision-making for vocational education. The RCU welcames any questj.ons
or comments pertaining to the mini-grant project report. |
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Garry R. Bice
RCU Director
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" ABSTRACT

COMMON AFFECTIVE DOMATN COMPETENCIES OF STUDENTS

by

\An'thony G. Porreca
| and

John J. Stallard

The prbblem -of thls study was to verify common éffective damain
catpetencies of students artieng vocational-technical areas and to validate
| (through the Delphl technlque) cammon affectlve damain carpetenc1es of
students among the vocatlonal areas of agrlculture, business and offlce,
dlstrlbut:we, hime. econamics, and industrial education. '

c 'Ihe relevancy of today s ccmplex and mterxelated world of work is
more meanlngful to youth and adults, . as well as teachers of vocational -
education, if catpe’cenéies within the affective domain are a major part of
the learning sequence and 'not merely incidentai lea:cm.ng The éffective
domain competencies identified in this study as common to vocational educa-
tion will serve to limit the haphézai‘d -teaching of affective domain com- .
» ‘petenc:Les -and prov1de direction for further inquiry. Cormmon affectlve ‘
dcmam carpetencms of students among vocatlonal areas of agrlculture,

business and office, distributive, hame econcmlcs, and industrial educatn_on

s prowde a basis. to establlsh conmmon experlences among vocatlonal education -

pmgrams Vocatmnal prograne in various localltles could utlllze the

listing of common affective damain competencies ,,to meet various learner

needs.




’Ihe‘follcxﬂing procedures were oompleted to 1dent1fy the cammon
affective damain carbetencies of students among vocational areas:
(1) reviawed and elicited common affective damain capetencies from
publlcatlons ?xiepresentmg agrlculture, busmess and c»fflce, distaributive,
hcme economics, and mdustrlal education; (2) verlflesd the e11c1ted common
affective damain competencies by submitting the 1dent1f1ed carpetenc1es
to groups of employees, employers, and agriculture, business and offiee,
disj:ributive,’ home economics, and indﬁstrial education‘ teachers ('Ihe .
preceding procedures were executed to verify the elicited common affective
~ damain competencies, 'therefore synthesizing the cammon affective domain

competencies.); and (3) validated the affective damain competencies by

: etate-level directors -of vocational educatien to determine the degree of

cambnallty _ A
| | Two separate san'ples were used in. ﬂue ‘study. - Sample One was used
to verify-the synthesized common affective damain catpeteneies and consisted
of 191 persons randdﬁly seiected from the East Tennessee and Southwest
Vlrgmla areas. The sample included- 40 employees in vocatlonal-tecl'uucal
occupations, 51 anloyers of vocatmnal—tectmlcal graduates, and 100
secondary and area vocational teachers representing the five vocatl_onal
service areas - Sample Two was used to validate the common affective

* domain competencies among vocational students and was composed of 48

state-level directors of vocational education. Validation was canpleted

through the Delph:. technique using two probes.
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The 'prin_iary source for statistical prdcedures was the Statistical

.Package for the Social Sciences. ".Lhé SPSS statistical package was used to

determine: (1) the Probe One and Probe Two modal responses to each
campetency statement, and (2) the nOnparametrlc rank-order correlation
.coefficients between each Probe One competency statement to each corres—
pondiné Prabe Wb campetency statement, which also included a test of

statistical significance.

CONCLUSIONS

° FS

The conclusions of this study are as follows:
1. State—-level dlrectors of vocatlonal educatlon appear to agree
. . that there are carmon affectlve dcmaln conpetenc1es ‘of students which -

B rs @

ex15t among vocatlonal areas of agrlculture, bus:.ness and office, dlStrl"'

-

butlve,\ hcme econcm:Lcs, and mdustrlai educatlon. - »

.o 2 The perceptlons among employees, anployers, and secondaxy and |
area school vocat1.ona1 teachers appear to be similar to the perceptions of
state level directors of vocational edu:cationl as to what constitutes affec-
tive damain oo:rpe’cengles. 7 | | |

3. Erployees, employers, and secondary and area school vocational
agriculture, business and office, distributive, home economics, and indus~
trial teachers apgear to have s:mu.lar percepr_t:iens ooncerning what are
inportant. affective datam c‘anpetencies for enploymeht career success. Of
the 111 statements; 95 pejrcent were considered important by at least - |

80 percent of.the.respondents.. . .. _

. _ 4, Affect.we dcmam canpetenc1es appear to provide a commonality
| of learning which link agrlculture, business and office, dlstrlbutlve edu-

cation, home economics, and industrial education.
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5. Conmon affectlve damain competenc:.es of students an'ong voca-

tional ‘areas appear to be as Jmportant as cogm.tlve domain and psychomotor

. domain competencies in vocational-technical.education.

 RECOMMENDATIONS | B

 Cammon affective damain campetencies of students among vocational
areas’ could be utilized to: |

1. supplement and conplement cognitive dcma:.nand psychamotor -

domain vocat:.onal ocmpetenc1es ;

2. : ass:.st the development of studepts values clarification
in vocational educatlon, .
3. develop canpetency—based mstructmn in vocatlonal education;
4. recognize the existence of cammon goals among the multi-
“ditﬁensional ‘vocaticnal goals of agriculture, business and office, - |
dE.str:butwe, hame econamics, and mdustrlal education;
5. stxengthen the hdnogenelty nu.ssmn of vocational educatlon, :
6. encourage vocatlonal teacher educatlon programs to a551st

vocational teachers in the develognent of learning enviromments which foster

 students' affect.lve dmmMum& catpete.nc:.es*ana

+ 7. assist youth and adults in career education, ‘special (needs)

education, dlsadvantaged groups programs, and m—house busmess and

, lndustry programs toward sustalned-gamful employment.
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INLRODUCTION

Common affective domain campetencies are concerned with the
emotional development of the student and are related to students'
interests, attitudes, values, and goals. Although vocaticnal skill
training is essential for initial job entry and for upward mobility,
merely offeriné cognitive and psychcmotor educationall experiences to
any learner may not be sufficient. The vocational and career-oriented

students who lack essential ]qmledge of cammon affective damain com-

‘ petencies may experience a loss of enthusiasm, confidence, or optimism

.for thelr work.

©

Ehployable oompetenc:.es, bofh cognitive and psychomotor perhaps
provide the learner with initial job-entry carpetenmes for enployment.
Affectiye damain ccmpetencmes, concerned with 1earners lnterests, attl- .
tudes, values, and goals are equally ‘as important as other catpetenmes
for sustained aﬁployment success. y - J

Conmon  affective, damain vocational campetencies serve as the
camon thread to agriculture, business and office, distributive, home
econamics, and industrial education and demonstrate the across-the-board

mission of these vocational areas.- Perhaps through the identification

and unplementatlm of cammon affective damain canpetenc1es, vocational educa-

tion classroom teachers-—nu.ddle through post-secondary levels—will recognlze




: competenc1es among vocatlonal areas, w1ll serve as a foundatlon of employ-

At

o
the cermon mission among vocatlonal educatJ.on areas Cdrmon affective -

damain oompetenc1es 1n vocatlonal-technlcal educatJ.on demonstrate the .
/ -

carmonallty that ex1sts amohg the vocatlonal educatlon areas._

‘I‘ralnlng for reflnement of skJ.lls only may limit one' S awareness -

. 3

of the world of work. The workl? md1v1dual,. in an efforts to,) achieve-

o

L : ,
employment‘ satisfaction, needs 9 rtuntities to de{relop interests, attitudes ;

: i . o - « .
values, and goals in underst ’,/Ln\g various roles related to a chosen voca-

tion. Common affective domain: vocational competencies would assist instruc-

tion for career education, disjadvanta’ged.cjrows' programs, and in-house
business and industry training programs. ‘
The purpose of this study was to ‘verify and validate comon affective

»

damain catpetenc1es among vocatlonal ;areas. There is a\need for all voca-
tional students to acquire specific preparation to gaj.n ‘employment. Perhaps

some of these understandings, which are ide.ntified as ctmnon affective damain
o

-
N

ablllty in any occupatlonal endeavor.

ContrJ.butJ.on to ‘Vocational Education

The vocat.lonal educatlon coorcu.natlon of agrlculture, business .

ard office, distributive, hc_me economlcs, and J_ndustrlal education has

-0

made a stron impact on our educational system; affectlng the preparatlon

- of youth in pre—vocatlonal middle schbols, secondaxy schools, area voca-

tional schools, junior high schools, and junior and senior colleges The

result of this coordination has also made a tremendous Jmpact on teacher

4]

preparatlon for vocational education. . o -

-

.
\




Implied in a comprehensive vocaticrial program is an assumption
«that a_ common elemeht exists in the preparatiorf of youth and adults ’for
B . a career. What'are these /&;:rmn elements of learning orperhaps common .
affective domaln oqtpetwcies?“ Is there a basic',s common r“elationship S
among all ivocational ;areasv-t:hat/l should be identified as common  competencies?
Perhaps the identified common affectlye domain oompete;nj:ies will: |
’ Il. * strengthen the efforts of agriculture; business and office,» v
: diStrfE’Butive , home ecohdmios, and iudustrial/;e,_ducation' in
- ass:Lstmg youth and adults toward gainful employment,
é. assist each vocatlonal area in reorganlzmg its J_ndlv:Ldual
oonti‘—:l.butlon and relationship to bmade_f goals for voca.tlonal, '

A

- carpetepcy“’tl"lxough hamgenelty, and , . BT

3. establxsh lnlt:Lally the oarmonalltles whlch ex1st among voca-

t?lonal are‘as. .

\ - !

A Perhaps' this research will assist local school ad{lu'nistrators, clags—

room teachers, state education consultants, and collegiate professors to
- mderstahd and unplement the mean:mg of a ccmprehenswe program in vocatlonal

education. A relatJ.onshlp 1de.nt1f1ed th.rough canmon affectlve domain com=
petencies does exist among several occupations and careers.
' ’ : ;" .

P)
™

A
~ . |

-~ 'The relevaﬁcy of today's complex and interrelated world of x;vork i‘\s
‘more meariingful to youth and adults, as well as teachers of vocatlonal
educatlon, if oompetenCles w1th1n the affective damain are a major part of
the learning sequence arid not merely lnc1dental leamlng. 'Ihe affectJ.ve “
domain ocmpetenc1es identified in this study as common o vocatJ.onal educa—
T tion will serve to llmlt the haphazard teachmg of affect:Lve domaln cam-
o petencies and prov1de dJ_rectlon for further mqu_lry. ‘

. N - N
Voa T i i - ‘ .
: . " € 4
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The researchers believe that the affective daﬁain campetencies

) répoigted in this study can f)r‘ovide initial data for further research.

[y A

STATEMENT OF THE PROBLEM
" The ﬁréblem Qf';:his'st?udy wa:é to verify and validate cammon
affectivé dcméin ccmpetenci;es of ~studehts among vocat;'.ongal areas. .
i} RATTONALE ﬂ .
" Commwon .éfﬁective domain éanpetenciés‘ of students among vocational
areas of ‘

and industrial education provide a basis to establish common experience,s

@

agriculture, business and office; distributive ,’ home economics,
among vocational education programs. Vocational programs in various
localities could utilize the .listing of common affective damain campe-

tencies to meet \{arious léarner needs.

’ 1

[y

« ' OBJECTIVES
The two objectives of this study were: _

1. to verify jthe common affective domain campetencies
~Of “students among vocétional—teghnical areas of
agriéﬁlture , business and office, ciistfibutive,

home econdnics, and industrial educatidn, and , s

.2. to validate (through the Delphi technique) the

s

cammon affective domain competencies of students

among vocational areas of agriculture,'bgsiness and




s

SCOPE AND LIMITATIONS OF THE STUDY

e

The study encompassed the five vocational areas\of. (1) Agfieulﬁure‘;'4

]

(2) Business and Office, (3) Distribirtive,.(4) Hame Economics, and
(5) Industrial Education. Consumer and Health Bducation areas. were not .

included as specific areas to verify and validate the camon affective
: : g _ :

domain eanpetencies; v
‘Ihe study, perhaps belng the initial research to 1de.nt1fy common

£
, 2

affective domaln competenc1es of students among vocatlcnal areas, is
limited to the extent g'z'-‘gat the 111 common affective dcmaln ‘oonp.etenc1es *

among vocational areas provide a basic, initial listing of such competencies.

-

DEFINITION OF TERMS ' .

.
L}

Affective Domain--Cbjectives which enphasize a feeling, tone,"

1

; an emotJ.on, or a degree of acceptanoe or re]ectlon. Affective' objectives
vary from sJ.mple attentJ.On to selected phe.nomena to. ocmplex but mternally
consistent qualltles of character and 'consc1ence.l‘ Values, attJ.tudes, and
mterests are essential oanponents of the affectlve dcmaln '

> Levels of AffectJ.ve Danaln—-A réprmt of a oondensed version of the

affectlve dcmam of the "Taxoncmy of E‘ducatlonal Ob]ecta.ves," vwhlch is J_n

The Clas51f1cat10n of’ Educatmnal Goals,. Handbook II- Affectlve DcmaJ.n,2

lncludedln Appendix A. The inclusion of the sho;ter explanation of the

Ipavid R. Krathwohl, Benjamin S. Bloom, Bertram R. Masia, The
Classification of Educational Goals, Handbook II: Affective Damain,
New York: David McKay Company, 1964, p. 7. - . .

21hid.




affective damain categories and sub-division does not imply that these

' descriptors are full explanations of the 'categorievs. Rather, the research-

ers included in this final repo.-t Appendix A of the original work by

?
£

Kratlwohl and others to serve the reader of this report. Oné“is encouraged

to refer to the orig_inal work by Krathwohl, Bloom, and Masia.

te

Thet following procedures were campleted to. 1dent1fy the conmon
o o - " affective domain ocxrpetenc1es of students among vocatlonal areas:
1. Reviewed and elicited common arfect:.ve damain canpetencies ,
| from publications fepre‘senting agricultﬁre, business and

L office, distributive, hame econanics, and industrial educa-

T tion. .

2. Verifieé the elicited ccmon affective domain competencies by

. * submitting the identified oarlpetencies to groups of employees,
employers, ‘and agriculture,- bus:l".nesev and office, distributive, ,

¥ home "econcmics, and industrial education ;:eachers. \
The above pmcedures were eXecuted to verify the e11c1ted
common  affective danaln cotrpetenclcs, therefore synthes121.ng
the common affectlve domain competencies. - '
) ‘3. “v"alldated the affective damain ccnpetenc1es by state—-level
. , dlrectors of Vocatlonal education. determ:l.ne the degree of

K carmonallty

Validation was completed th.rough the Delphi technlque us;Lng two

- probes. Probe One was dlstrJ_buted to 56 dlrectors of vocatlonal educatlon.
Probe Two - (Appendix B) was distributed to 49 d.Lrectors of vocatlonal

education. Coples of the transmlttal and follow-up letters are included

ERIC - Y ‘




in Appendix B. The reported findings of this study are based on the
responses of ccmplete data réceived from 48 directors of vocatlonal

educatlon .

Verification of Campetencies

Total camposite responses from -employees, employers, agriculture
teachers, business and office teachers, distributive education teachers,
hame econcmicssteachers, and industrial education teachers weré analyzed.

" Data relating to verification of the competency statetyents are included

(2%

- in the Findings, page 8. - - _ - | -

=\

- Validation of Competencies

. The primary source for statlstlcal pmcedures was the Statlstlcal

Package for ‘the 8001al Sc1ences.3 The SPSS statlstlcal patkage was used

to determj.ne' (1) the Probe One and Probe Two modal responses to each
competency statement, and (2) the nonparametric, rank—-order Borrelation
ooeff1c1ents be'meen each Probe One campetency statement to each correspond—-
ing Probe Two campetency statement, which also included a test of statJ_.stJ.-

cal significance. s . . ’
SAMPLE

Two separate samples were used in this study. Sample One was used
" to ver Q the synthe51zed common ‘affective damain canpetencles. The sangjle

size J_ncluded 191 persons who were randomly selected frcm the East ‘Dennessee

i

3Norman H. Nie, et. al. Statistical Package for the Social Sciences,
seoond ‘edition, Mchw—Hill'B‘ook Company, New York, 1975.

18
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and Southwest Vifginia areas. The compositibn of Sample One was as
follows: . - | -
| 40 Exployees in Vdcational—'lkachnical Occupations,
51 Employefs of Voeational—Technical Occupations, and
100 Secondary-and Areas Vocational School Teachers composed
of the following: | -
24 Agriculture Teachers.
21 Business and Office Teachers
22 Distributive Education Teachers

L '~ 16 Home Economics Teachers
. 17 Industrial Education Teachers, -

.
4

Sample 'vao was used to valldate the conmon affectlve damain compe—
tenc1es among vocatlonal students and was oarposed of 48 state-level
‘ d_lrectors of vocational edugatlon. The group of 48 directors was coxrposed
. of' the following participants:
.44 State Directors of 'Voéatizjnal Education
1 State-Level Director fram the District of Colunbia,
1 State-TLevel D1 rector from Guam, _
1 State-ievel Director from Trust Terrltory of the Pacifie
(Marlana Islands) and “

1 State—-L.veJ Dlrector frcm the Virgin Islands.

The problem of this study was tc verify and validate camon
; _ St \ , :

affective domain. competencies of students among vocational areas.

~ N

Verification of Campetencies

The sample used to verify each statement of the researchers' con-—

structed affectlve dcamain competenc1es was oomposed of employees, employers,

secondary and area school vocatlonal agriculture, business and office,




I
i

1

distributive, hame economics, and industrial education te_achers. Employees
were asked whether each competency wasb or was’not important in re]_.ation_ to
their present work situation. Frployers were asked whether each ccmpetency‘
‘was or was not Jmportant for. theJ_r workers to possess. Vocatlomal teachers
of the flve service -areas were asked whether or not each ccnpetency should
be taught ..29’ their vocational stpdents. The respectlve groups were asked

" _ to state their perceptions either as "ves" or "no " Che—handred ninety one

| individuals responded to the verlflcatlon process. Table I reflects the
carp051te data lndlcatlng a perceptage of the total respondents who percelved

each statement as "yes" thereby J.ndlcatlng its mportanoe as a conpetency.

Also, the tables J.ndlcabe a percentage of the responses of e ch respective e

-

group -for each Voonpetency. The follow:._ng findings relate to this aspect

a

of the study: f_ )

°

1. When the 40 employees were asked whether each competency was

.— . important in relatlon to tnelr work 51tuatlcn, the following data ‘were -
reported: 73 of the 111 statements recelved a ratmg of 90 percent or |
above', 33 staten'ents recelved a rat:mg of 80 - 89 peroent, 3 statements
received a rating of 70 - 79 percent, and 2 statements received a ratJ.ng
of 60 - 69 percent. L. | !

. 2'. When the 51 enployere were asked whether each competency was’
mportant for thelr workers to possess, the following data were reported.
61 of the 111 statenents rece:Lved a rating of ‘90 percent or above 35

- statements recelved a ratang of 80 — 89 percent; 6 statements recelved a

rating of 70 - 79 percent, 4 statements recelved a rating of 60 - 69 percent,

4 statements received a rating of 50 ~ 59 percent; and 1 statement received

a rating of 40 - 49 percent.




as s
-

t . | TABLE I
. " VERIFICATION OF COMPETENCY STATEMENTS
' PERCENT YES RESPONSES

, ! © n=19l ;
. o _ ' : Teachers
' Statements Employees Employers | AG BO DE HE IE Total
=40 n=51 n=24 n=21 re22 116 n=17 Percent
1 - 88 .88 | 100 - 95 100 75 94 91
2 80 57" . 100 - 91 100 100 94 89
3 85 90 100 100 100 100 100 96
. 4 88 . 76 - 96 91 95 75 83 86
5 90 84 96 81 95 88 88 89
6 80, 92 | 100 71 78 88 77 84
7 78" 55 96 57 100 82 59 75
8 63 53 96 77 95 94 71 78
9’ 75 : 66 100 66 91 82 59 .77
- 10 85 82 92 100" 86 94 88 90
11 ' 95.° 100 96 100 100 88 . 100 | - 97
12 85 75 92 91 78 57 88 81
13, . 98 98 100 100 91 9% 100 97
14 98 100 1100 100 91  -88  100. 97",
15 =~ .93 L 9% 100 100 100 100 94 97
‘ _ ’ 16 90 86 96 86 91 94 88 " 90
R 17, 93 . 88 100 100 95 94 100" 96
L - 18 .93 75 92 81 95 69 . 77 83
- 19 93 . 98 1000 100 91 94 94 96
: 20 98 100 100 100 95 94 100 98
21 98 100 100 95 86 69 94 92
22 . 90 98 100 95 8 65 88 89 .
23 , 83 84 96 91 86 69 " 77 | 8 = -©
24 93 100 - 100 95 95 82 100 95 ’
25 93 100 | 100 - 8 82 75 100 -91.
i 26 - 90 100 .{ 100 95 86 88 94 93
27 - 98 . 98 | 100 95 91 82 9 94
- 28 90 100 | 100, 95 91 75 . 94 92
. 29 -80 75 88 77 8 69 71 78
30 : 95 88 | 100 91 86 88 94 92
31 - 93 97 100 91 9% 88 100 94
32 ' 88 ‘ 94 100 91 91 82 94 91 /
3 83 - 92¢ 92 8 82 82 83 86
;34 95 96-* 96 95 95 82 100 94
35 98 98 100 95 95 75 9% L 94

10




TABLE I s
. U . a2
VERIFICATION OF COMPETENCY STATEMENTS
PERCENT YES RESPONSES
. . (Continued)
: f
‘ ' - Teachers . - I " .
Statements Employees Employers AG BO DE HE '~ "IE Total .
n=40 . n=a51 n=24 n=21 ‘n=22 n=16 n=17 Percent
36 - 80 82 100 95 8 69 77 84
37, 90 84 96 95 95 63 71 85
38 88 65 . 96 91 - 86 63 77 81
39 .95 90 106 91 95 75 94 91
40 - 83 - - 84 100 66 91 63 88 82
¢ 41 78 90" | 92 71 _ 8 69 94 83
42 88 .69 100 100 95 100 83 91
43 *85 66 96 100 .95 100 88 . 90
’ 44 90 97 100 - 100 95 . 100 100 97
o 45 - 95 98 | 100 100 - 100 94 100 98
T 46 98 100 100 100 100 94 100 99
47 ., . 93 94 .| 100 100 100 94 94 96
48 - 98 100 100 100 91 94 100 . 98 v
49 90 © 96 100 100 91 94 100 .96 ,
. 50 88 . 86 9¢ 95 82 75 83 | 86
51. 85 92 100 95 82 88 100 927
, : 52 90 86 96 81 95 88 88 - 89
. 53 95° , %8 100 . 95 95 947 100 97
54 " 80 71 96 71 8 88 83 82 -
» 55 . . 68 53 96 66 86 69 71 73
56 .85 © 88 - 96 91 95 94 77 89
57 90 82 100 95 95 94 94 93
; . 58 95 T 9% 96~ 81 82 88 83 88 -
59 93 .90 96. 91 91 94 83 91
60 95 100 100 100 95 .88 100 | 97
61 93 98 100 95 95 75 100 94
62 85 < 96 | 100 81 8 100 100 93
63 90 82 1000 81 100 75 88 . 88
64 T 88 ‘ 86 100 86~ .95 75 88 88
65 . 95 94 .9 91. 95 82 - 88 92
66 85". 71 96 62 95 82 71 80
67 98 94 4 100 100 100 100 , 94 98
68 90 84 100 95 95 100 88 93
, 69 , 88 84 88 95 100 88 83 89
~ 70 95.. . 92 100 100 95 100 94 97
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TABLE I

.

VERIFICATION OF COMPETENCY STATEMENTS
PERCENT YES RESPONSES -

2o

(Continued)
‘ . o Teachers
Statements Employees ~Employers AG BO DE HE IE Total
n=40 n=51 . n=24 n=21 n=22 n=l6 n=17 Percent
71 - 90 84 . 100 77 86 94 77 . 87
72 - -95 100 100 100 100 88 100 98
73 90 88 100 95 95 75 94 91
’ 74 90 92 100 95 100 82 94 93
.75 85 82 92 81. 95 82 83 86
76 70 49 100 66 86 50 65 69
77 100 100 100 100 100 . 94 94 . 98
78 100 91 | ‘100 " 95 95 94 94 96
79 95 94 96. 100 91 88 88 93
80 85 88 100 100 95 94 94 9%
81 93 " 88 100 95 95 94 100 95
82 88 - . 86 100 100 91 88 94 <92
83 95 91 96 95 100 100 94 96 |
84 98 88 100 100 95 94 94 96
85 93 - 81 100 95 100 82 94 92
86 93 97 - 92 100 95 88 94 94
_ 87 95 91 1 100 91 91 94 94 94
88 80 * 84 100 77 91 88 71 84
89 100 94 100 95 100 - 88 94 - 96 -
90 93 82 96 91 91 75 88 88
91 83 91 100, 86 - 91 88 100 91
92 88 8L | 100 86 91 88 94 - 90
93 83 83 100 66 69 88 83 82
94 85 100 100 91 95 94 100 95
95 93 84 96 86 82 69 - 94 86
96 95 94 1.00 91 91 94 100 95
97 93 84 - 96 95 100 94 88 93
98 93 88 96 86 91 88 94 91
99 100 97 ° 100 95 95 69 100 94
100 88 78 92 66 82 94 83 . 83
101 4100 92 100 95 100 88 100 96
102 98 93 100 81 95 94 94 94
103 93 94 100 95 100 94.; 94, 96
104 23 97 100 95 95 88 88 94
105 100 91 100 95 95 . 88 88 94
12




\\ o '
| o TABLE I )
| VERIFICATION OF COMPETENCY STATEMENTS ' -
! PERCENT YES RESPONSES ¢
: (Coutinued)
| _ C . Teachers
| Statements Employees Employers AG BO DE . HE 1E Total °
/ n=40 - n=5] n=24 n=21 n=22 n=16 n=17 Percent:
! 106 -~ 98 97 | 100 95. 95 88 100 | 96
107 " 98 98 100 95 100 94 100 98
: 108 100 - 100 100 95 100 94 = 94 98
7 109 95- ' 98 100 95 95 94 94 96
i 110 93 87 100 100 100 88 94 95
. 111 95 : 88 100 100 91 82 94 93

13




3. When tHe 24 vocational agriculture teachers were asked whether
each statement should be taught to their vocational students, -the follow- .
ing data were reported: 110 of the 11l statements received a rating of
90 percent or'abc‘ve; and 1 statement received a rating of 80 - 89 percent.

4. When the 21 business and office teachers were asked whether each

statement should be taught to their vocatiSnal students, the following

data were reported: 80 of the 111 statanents received a rating of 90 per-
cent or above; 16 statements received a rating of 80.- 89 per‘cent;n 7 state- .
ments received a rating of 70 - 79 percent;. 7 statements received a rating
or' 60 - 69 percent; &d 1 statement received a rating of 50 - 59 percent.

‘ 5. When the 22 di.strihutive education teachers were asked whether
eagh statement should be taught to their vocational students, the follow-
ing‘data were reported: 86 of the 111 statements received a rating of 90
_percent or above; 22 statements received a rating of 80 - 89 percent; 2

staterents received-a rating of 70 - 79 percent; and 1 statement received

‘ a ratmg of 60 - 69. percent.

'6. When the 16 hame econamics teachers were asked whether each

-statement should be taught to ~thelr vocational students, the following data

were reported 43 of the 111 statements received a rating of 90 percent
or above; - -42 statements received a ratmg of 80 - 89 percent; 12 stat.ement's
received a .ratJ.ng of 70 - 79 percent, 12 statements received a rating‘of
60 — 69 percent; and 2\statements Teceived a rating of 50 - 59 percent.
7. When the 17 industrial education teachers were ‘asked whether

each statement should be taught to the1r vocational students, the follow—

ing data were reported 67 of the 111 statements rec®ved a rating of 90

. percent or above; 28 statements received a rating of 80 - 89 percent; 13

statements received a rating of-70 -~ 79 percent; 1 statement received a

-

5




rating of 60 - 69 percent; and 2 statements received a rating of 50 - 59
percent. |
When the total percentuges of the 191 sampled reslondmts were com-
piled, the following data were reported. 75 of the 111 statements recxalved
-~ a rating of 90 percent or above; 30 statements received a rating of 80 - 89

 percent; 5 statements received a rating of 70 - 79 percent; and 1 staté-

ment received a rating of 60 - 69 percent. | -

Validation of Cdrpetencies ‘ ) .

Tables II - IV include the common affective domain competencies
among vocational areas as perceiveé. by 48 state-level directors of
vocational education. Each table represents one level of importance as
percelved by state-level dlrectors of vocational education. Respondents
were provided six choice value levels: (1) strongly agalnst;’ (2) do ndt .

| recammend; (3) recommend as a minor goal; (4) recomend as a secondary
goal; (5) recum\end and (6) stmngly recammend. ’

.  The respunses to Probe one were hlghly oorrelated with respon-

‘ ses to Probe Two. The high correlation of competency statements on ‘Probe ’

One with ccnpetency' statements on Probe Two resulted in statistically

significant. levels of correlation (p < .001) in almost all instances. .
‘ Tables II, III, and IV also report: (1) the cdrpetency statement
r'nunber as listed on Probes (he and Two (see Appendix B), (2) the affective
domain classifications (see Appendix B) , and (3) the nonparan‘etrlc rank~
order correlation coefficient and the statistical significance level between

. , & :
each Probe One campetency statement to each corresponding Probe Two competency

~ statement.
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Strongly Recamnend

Table IT lists 29 competencies (pr 26 percent of the 111
)

e

bcompetencies) as strongly recommendec. common affective domain com-

petencies of students among vocaticnal areas ‘These campetencies -
had a level six modal response on Probe Two.

' -

| Table IIT lists 62 conpetenc1es (or 56 percent of the 111
oompetenc1es) as recommended common affective doma:.n campetencies of
studenps among \}ocatlonal areas. 'Ihese ccmpetenc1es had a level flve

modal response on Prcbe Two.

Recam\endasaSeoondaryGoal‘

Table IV lists 20 canpetenc1es (or 18 percent of the 111

carpetenc1es) as reccmnend as a secondary goal common afgectlve

domain campetencies of students among vgcatlonal areas. These
competencies had a level four modal response on Probe Two.

The data analyses reported no competenoies with a modal

response of level three, recommend as a minor goal, modal response

of level two, do not reccmnend,or modal responsé ‘of level one,

strongly aga:i.nst»~ on Probe One or Probe Two.

‘Pmbe One responses were correlated with Probe 'I‘wo responses.
The flndlngs of this statlstlcal analysls xevealed that the Probe One
responses were h:Lgh_Ly ooprelated w1th ﬂme Probe 'IWo responses in alnost

all instances beyond the 001 canfidence level. The high oorre]_.atlon of

A

Probe One responses to the respective responses of Proi:ae Two provicies o

statistical ev1dence to suggest that a third probe would yield similar data.

el oy,

P
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the 111 staéenents, 95 percent. Wereeonsid'ered J.mportant by at least - L e

SIONS -

The conclusions are as follows:

1. State level directors of vocational educatlon appear to agree' ’

that there are cammon affective damain campetencies of students which

T
exist among vocatlonal areas of agrlculture, ‘business and offlce, distri-

butlve, hane econanics, and mdustrlal education.

2. The perceptlons amng employees, employers, -and seconda:cy and -

* area school vocatlonal teachers appear to be -similar to the perceptions of

state level dlrectors of ‘vodational education as to what constitutes-affec-
tive fdcma:l_n canpetenc1es. | e

3. Employees, enployers, and secondary and area sc:hool vocational
agrlculture, bus:.ness and offlce, dlstrlbutlve, hane econanlcs, and :mdus—-
tr1a1 teachers appear to have slmllar perceptlons concerm_ng what are

imnortant affective dcmaln ccmpetenc1es for employment ca::eer success. Of |

80 percent of the respondents. - | .

4. Affectlve damain ccmpetenc1es appear to provide a cammonality

‘of 1earm_ng which link agrlculture, business and offlce, distributive

.education, hame econaomics, and industrial ‘education.

5. Common affective domain eanpetencies of students among voca-

, tlonal areas appear to be as mporta.nt as cogmtlve damain and psychanotor

domaln conpetenc1es in vocatlonal-technlcal education.




g
.8

RECOMMENDATIONS - . .

Carmmon affectiire domain campetencies of students ‘among 'sz“catiorfal
areas oould be ytilized to: ’ , ‘ |
1. supplement and canplement cognltlve danaJ.n and psychanot:.ve B

‘domain vocatlonal ccmpetenc1es, .

B3

-

-2, asslst the development of students' values clarlflcat._rm J.n

-

%

vocational edlucatlo,n; o ‘ . |
- 3. develop oanpetency—based 1nstructJ.on in vosatimal éducatieni
4 recognize the existence of coamon goals‘among the rm;lti- -
- dlmenslonal vocatlonal goals of agrlc'ulture, bus:.ness and offlce,
' dlstrlbutlve, home eoonanlcs, ‘and :mdustrlal educatlon, .
5 strengthen the hanogenelty mlSSlOI’l of vocatlonal educatlon,
6. encourage vacatlonal teacher educatlon prograns to asslst
vocatlonal teachers in the developnent of learning env:.ronments Wthh
foster students' affectlve dcma:l.n vocational ccnpetenc1es. and -
7. assmt youth and adults in careetr educatlon, special (needs)
education, dlsadvantaged groups progr_ams, “and in-house business and

J_ndustry programs. toward sustained-gainful employment.




T AWNOTATED BIBLIOGRAPHY .  /
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Banks, Jame M. ' "Measuring the [mmeasurables' American Vocational
'»wJournal‘Vol. 48, No. 4,vApril, 1973, pp. 36-37. ", .
-~ ’ - ) . '
_ Three examples of performance goals written in’ the affective
- - domain” and two rating scales used to help teachers use them.

Bloom, BenJamin S., Hastings, J. Thomas, Madaus, George F. Handbook
on Formative and Summative:Evaluation of Student Learning,
New York: McGraw-Hill Book Company, 1971.

i

This is a book about the "state of the art" of evaluating sLudent ‘
learning. PART 1 consists of four sections dealing with the
‘ evaluation problems all teachers are like 1y to encounter. The .
B first section, Education and Evaluation (Chapters 1 to 3), presents
.a point of view about education and educational objectivesand
- describes~in detail the ways in which evaluation may be used to
help bring students up to mastery Ievels of learning. '
.o The second section, Us1ng Evaluation for Instruction Decisions
. (Chapter 4 to 6), is intended to ‘help teachers. become ‘aware of the
- different purposes of evaluation and the ways in which different
-~ types of evaluation instruments can bE/develOped for use in the
. classroom. . .

The third section, Evaluation Techniques for Cognitive and -
Affective Objectives (Chapter 7 to 10), is organized around the
Taxonomy of Educational Objectives (Bloom et al., 1956; Krathwohl.
et.dl.,, 1964); it presents models and techniques. for constructing.
valid evaluation instruments for the different types .of objectives .
’found at all levels of education and to most subject fields. ’ ' 2

The fourth section, Evaluation Systems (Chapter 11,and.l12),
o suggests some of the ways in which cooperation by teachers and
" gpefialists can reduce the work involved in evaluation and improve
the effectiveness of evaluation in the school situation.
PART 2 consists of chapters dealing with evaluation in each of
- the major subject fields and levels of education.
8 . .
Borich, Gary D. "Accountability in Affective Domain' Journal of Research
. and Development in Education, Vol. 5, No. 1, Fall, 1971, pp. 87-96.

] By measuring & network of variables related to cognitive outcomes,
we may emphasize important. behaviors that are adjuncts to learning
and mitigate measurement problems of the performance ‘contacty

“
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- Johnson, David W. '"The Affective Side of the Schooling Experience"
Elementarz,School’Journal Vol.. 73, No. 6, March, 1973, pp. 306-313.

This article focuses on the importance of affective outcomes,
the definition of the affective side of the schooling experience,
and the measurement of the impact of instruction on the affective -
reactions of pupils.

Krathwohl% David R., Bloom, Benjamin S., Masia, Bertram B. Taxonomy
of Educational Objectives—-The Classification of Educational Goals--
Handbook II: "Affective Domain, New York: David McKay Company,
Inc., 1964. = '

Part I describes the nature of the affective domain-and the
‘classification structure prepared for it. Part II gives the class-
ification structure in detail and describes the evaluation of
affective objectives at each level of the structure. In Part I,
Chapters 1 and 2.give the background of the project and indicate
how and why it came to be. Chapter 3 describes the basis of
classification (internalization) and the nature of the classification
structure, and relates internalization to terms common to the field.
Chapter 4 analyzes the relation of the affective to the cognitive
g demain. Chapter 5 describes how the affective domain structure
can be used to classify both objectives and test. items, and it
permits the reader to test himself on how well he can use the
o Taxonomy. Chapter 6 relates the affective domain to the contemporary
views of curriculum, evaluation, and education research and suggests
some points for further exploration.

Part II contains a complete and detailed description of the categories
and subcategories of the affective domain and gives illustrative ‘
objectives and test items for each category.

) -Ridenour, Harlan E. "Cultivating the Affective Domain" American
. g s, Vocational Journal, Vol. 44, No. 4, April, 1973, pp. 44, 82.

‘Reports on action initiated by the FFA to develop A program for
agricultural students' personal development.

. Schneider, Donald "The Time is Ripe for Affective Education" Clearing
House, Vol 47, No. 2, October, 1972, pp. 103-106.
o Suggests e}gercisec for deve oping emotional awarenesa i the
_ classrocm. ) ' '
. - Stuelke, DuWé&ne H' "There's More.lo Learning Than The Accumulation of
‘ - Knowledge" Man/Spcietz]Technology, Vol. 33 No. 3, December, 1973,
: pp. 91-93. % _ _ . 3

“ The challenge fac1ng industrial arts educators is to face a central
role to the nonspecific transfer of principle » ideas, and attitudes.‘

- : , Y -
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Tuckman, Bruce W. "Getting At the Attitudes Problem" American Vocational

Journal, Vol. 48, No. I, January, 1973, pp. 47-48.

Charges that schools that provide career development programs are
striking out in the wrong direction feeding information instead of
appealing to students". emotions and feelings.

1
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o I ' APPENDIX A

, A Condensed Version
. o of the Affective Domain of the
~ Taxonomy of Educational Objectives

& ’ ° ’ - B A

1.0 RECEIVING (ATTENDING)

O

~ At this level we are concerned that the learner be sensitized to
the existence of certain phenomena and stimuli; that is, that he be
mlhnz to rcpcvc or.to attend to them. This s clearly the first and .

L4

A %
g crucial step if the learner is to be properly oriented to learn what ' . ?
the teacher intends that he will, To indicate that this is the bot ©
’ !om rung of th¢ ladder, however, 15 not at all to imply that the -

cacher is starting de movo. = Because of previous experience
(formdl or informal), the studcnl brings 1o cuch situation a point
“of view or sct which may facilitate or hinder his recognition of the
-phenomena to which the teacher is trying to sensitize him., °
The category of Receiving has been divided into three sub-
- categories 10 indicate three ditTerent levels of allcndma to phe-
r "~ pomena. While the division pmms between the subcategories are .
arbitrary, the subcategorics do represent a continuum. From an
extremely passive position or role on the part of the learner,
where the sole. responsibility for the eyocation of lhc behavior
rcsls with the lc;u.hcr——’that is, the responsibility rests with him
for “capturing” the student’s attention the continuum extends
to'a point al which th€lcarner directs his attention, at least at a -
semiconscious level, toward the preférred stimuli.

1.1 AWARENE’SS
e ) .

Awareness is almost a cognitive behavior, But unlike Knowl-

.edge, the lowest level of the cognitive domain, we are not so

much con\.crncd with a memory of, or ability to rccall, an itein S

~or fact as,we are that, given appropriate opportunity, the .
’ ' learner wxll inerely be conscious of something-—that he take g
' ' into account a situation, phenomenon, object, or. stage of
a .

I3
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“affairs. Like Knowledge it does not imply an assessiment of the
qualities of nature of the stimulds, bet unlike Knowledge it does o
" not necessarily imply attention.” There can be simple awareness
o without specific discrimination or recognition of the objective -
’ characteristics of the object, even though these characteristics -
must be deemed to have an effect. The individual may not be
- ~ able to verbalize the aspects of the sumulus v«hlch cause the
awareness. R

. '

) Develops awareness of 4:>lhcuc factors in dress, furnishings, architecture, :

cily design, good art, and the hie. Q -
Develops some consciousness of color, form, arrangenient, and Hcsngn in the

objects and structures around him and 1n descriptive or s)mbohc representa-

‘ tions of people, things, and situations.} -

t.q

y -~ K2 WILLINGNESS TO RECEIVE

In this calcgory we have conie a ﬂlcp up the ladder but arc
still dealing with what appears to be cognitive behavior. At a
minimum level, we are here descnibing the behavior of bung -
willing to tolerate a given stimulus, not to avoid it. Like 4 wures
S © -mess/itinvolves a neutrality or suspended’ judzment-toward the
> stimuliis, Atthis level of the continuum the teacher is not con-
. : cerned that the student seek it out, nor even, perhaps, that in an
' cnvironment crowded with many other stimuli the learner will »
necessarily attend to the stimulus. Rather, at worst, given the , A
. B opportunily to attend in a hgld with relatively few competing R '
' _ stimuli, the learner is not- dClI\Cl) secking to avoid i, At hest,
. . he is mlhng to take notice of the phenomenon and give it his
attention, L

- . Attends (csrcfully) when othcrs spcak-|n direct conversation, on the leles
phone, in audiences.
Appreciation ({olerance) of cultural patterns exhibited by individuals from
other groups—rehgious, social, poliical, econonuc, nation:l, ete.
i - : Increase in sensitvity to human need and pressing social problems,

-

1.3 CONTROLLED OR SELECTED ATTENTION

s

S At a somewhat higher, level we are concerned with a new
phenomenon, the differentiation of a given stimulus into figure

Hltustrative objectives selected from the literature fnllow the dcscnpuon of
v . _ vach subeategory. .

e ‘ 38 - . ‘ -
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' . . and ground at a conscious of perhaps semiconscious level—the
' differentiation of aspects of a §timulus which is perceived as
clearly marked off from adjacent i impressions. The perception
is still without tcnsion or assessment, and the student may not
know the-technical terms or symbols with which to describe it
correctly or precisely to others. In some,instances it may refer
not so much to the selectivity of attention as to the control of
attention, so that when certain stimuli are present they will be
‘attended to. There is an clement of the learner’s controlling the
altention here, so that tht, favored sumulus is sclegted and,
attended to despité competing and dmractmg stimuli,

Listens to music with some discrimination as to itd movd and meaning and
with seme recopniion of the contributions of various musical clements and
tnstrmnents to the total effect,

- Alertness toward human valucs and judgments gn hfe as they are recorded
inliterature. -

.

2.0 RESPONDING

At this level we are concerned with responses which go beyond
,merely atiending to the phenomenon. The student is sufliciently .
" motivated that he is not just 1.2 Willing 1o attend; but perhaps it
is correct to say that hei is actively attending. As a first stage in a

“learning by doing™ process the student is committing himself
in some small meusure to the phenomena involved. This is a very
low level ofwmnmmcnl and we would not say at this level that
this was "a value of Lis™ or that he had * ‘such and. such an atti-
tude.” These terms belong to the next hughcr level that we de-
scribe. Bug we could say that heis'doing wmuhmg with or about
‘the phencmenon besides merely pereeiving it, as would be true at
the neat level belows this of 1.3 Controlled or selecied attention.

_ - Thisis the category that many teachers will find best describes®
A their “‘interest” objectives.  Most commonly we use the term to
indicate the desire that a child become suﬁluuntl) involved in or
commitied to a subject, phenomenon, or activity that he will seck

- it out and gain satisfaction from working with it or cngdgmg in it,

2.1 ACQUIESCENCE IN RESPONDING

-~

We might use the word “obedience™ or ™
describe this behavior.

compliance™ to
_As’both of these terms indicate, there

| N | & 39 N
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is a passivencss so far as the initiation of the behavior is con-
cerned, and the stimulus calling for this behavior is not subtle.
Compliance is perhaps a better term than obedicnce, since
there is more of the element of reaction to a suggestion and less

. of the implication of resistance or yielding unwillingly. The

' student makes the/response, but he has not fully accepted the

necessity-for doing so. '
'\Villingnc‘ss to cémply with health regulations,
Obeys the playground regulations,

2.2 WILLINGNESS TO RESPOND

~ The key to this level is in the-term “willingness,” with its
-implication of capacity for voluntary activity, Therc is the
implication that the learner is sufliciently committed-to ex-
hibiting the behavior it he does so not just.because of a fear
of punishment, but “on his own™ or voluntarily. - It may help
to note that the clement of resistunce or of yicldig unwillingly,
which is possibly present at the previous level, is here replaced
with consent or-procecding from one’s own-choice.

P

Acquaints himself with sizniticant curtent issues in international, political,
social, and economic atfars throagh voluntary reading and discusston,

Acceptance-of responsibility for his own health ard tor the protection of the
health of others. ° C i

'

2.3 SATISFACTION IN RESPONSE

The additional element in the step beyond the Willingness to

' respond level, the consent, the assent to responding, or the vol-
untary response, is that the behavior is accompaniced by a feel-
ing of satisfaction, an emotional response, generally of pleasure,

J * zest, or enjoyment, The location of this category in the hier-
‘. ‘ archy has given us a great deal of ditliculty. Just where in the
process of internalization the attachment of-an emotional re-
sponse, kick, or thrill to.a behavior oceurs has been hard to de-
termine. For that matter there is some uncertainty as to
whether the level of internalization at which it occurs may not
depend on the particular behavior. We have ¢ven. questioned
whether it should be a category. 11 our Stfucture is to be a hicr-
archy, then cach category should include the behavior in the

~%

next level below it.  The emotional component appears grad-

14
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: vally through the range of internalization cutegorivs, . The
attempt to specify-a given position in the hicrarchy as the one
at which the Emotional component is added is doomed to fail--
ure.

'

_ Thecategory is arbitrarily placed at this point in the hicrarchy B

s ' where it seems to appear'most frequently and where it is cited

- as or appears to be an important component of the ohjeclives - o
at this level on the continuurm. The category’s includion at this i
point serves the pragmatic purpose of reminding us of the
presence of the emotional component and its vitlue,in the build-
ing of affective behaviors. But it should not be thought of as-
appearing and occurring at this one pointin the continuum and
thus destroying the hierarchy which we are attempting to build.

Enjoyment of self-cxpression in .music and in arts and crafts as another.
" means of personal canchment.

Finds pleasure 1n reading for recreation.
Takes pleasure 1n conversing with many ditferent kinds of people,

3.0 VALUING .

P ‘ This is the only category headed by a term which is in common
" usein the expression of objectives by teachers. Further, itis cm-
ployed in its usual sense: -that a thing, phenomenon, or behavior
has warth. This abstract concept of worth is in part a result of the
individual's own valuing or assessment, but it is much more a -
social product that has been slowly internalized or aceepted and '
has come (o be used by the student as his own criterion ol worth,
Behavior categorized at this level is sutliciently consistent and
stable to have taken on the characteristics of & beliel or an atti-
, C " tude. The led¥er displays this behavior ‘with. sulicient consist-
: : ency in appropriate situations that he comes o be perceived as
holding a value. At this level, we are not concerned with the re-
lationships minong values but rather with the internahzation of a
_ sct of specified, ideal, values. Viewed from another standpoint,
- _ the objectives-classitied here are the prime stull from which the
corniscichce of the individual is developed into active control of
S behavior. . , S “ T
' This category will be found appropriate for many objcctives
that use the term “attitude’™ (as well as, of course, *value™). .
~ ‘An inportant elencent of behavior characterized by Valuing is

ERIC . 50 Y
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that it is motivated, not by the desire to comply or obey, but by ~
the individual's commitment to the underlying value gu:dmg the
bchavxor :

3.1 ACCEPTANCE OF A VALUE

At this level we are conceined with the ascribing of worth to

a phenomenon, behavior, object, etc. The term “belief,” which

L is defineéd as “the emotional acceptance of a proposition or doc-
trine upon what one implisitly considers adequate ground”
(English and English, 1938, p. 64), describes quite well what”
may be thought of as the dominant characteristic here, Belicfs
have varying degrees ol certitude. At this lowest level of ¥alu-
ing we are concerned with the fowest levels of certainty: that is,
there is more of a rcidiness to re-evaluate one’s position than at
the higher levels. Itis a position thatis somewhat tentative..

One of the distinguishing tharacteristics of this behavior is
consistency of response to the cliss of objects, phenomena,
cte. with which the beliet or attitude is idenuified. 11 is con- -
sistent enough so that the person is perceived by others as
holding the belicf or value, At the level we are describing here,
he is both sufliciently consistent that others can identify the
value, and sufliciently committed that he is willing to be so -
identified.

e
P

" Continving desire to dev elop the ability to spclxk and write effectively.
Grows in his sense of hinship with human béings of alt nations.

3.2 PREFERENCE FOR A VALUE

The provision for this subdivision arose out of a feeling that
- there were objectives that expressed a level of internalization
between the mere acceptance of a value and commitment or
conviction in the usual connotation of decp involvement in an
area. Bchavior at this level implics not just the acceptance of a
value to the point of being willing to be identified with it, but
the individual is sulliciently commm:d to.the value to pursue it,
« 1o seck it out! to want it. .

eva

Assumes responsibility for drawing reuccnl members of a group into con-
versation.

Deliberately examines 2 variety of viewpoints on conlrow.ersml issues wuh
a vicw 1o forming opinions about them.

Actively p.xrucxpalcs in arraaging for lhe showing of comempornr} nrusuc
efforts.

Aruitoxt provided by Eic
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3.3 COMMITMENT , . ‘

Belief at this level involves a high degree of certainty. The
ideas of “‘conviction™ and “‘certainty bcyond a shadow of a:
. ' doubt™ help to convey furlhgr the level of behavior intended.
In some instances this may border on faith, m the sense of it
being a firm emotional acceptance of a belief upon admittedly
nonrational grounds. Loyalty to a position, group, or cause

v would also be classified here.

' The person who displays behavior at this level is clearly per- ;
ceived as holding the value. He acts to further the thing valued '
in some way, to extend the possibility of his developing it, to -

_~ deepen his involvement with it and with the things representing
t. He tries to convince others and secks converts to his cause.

There is a tension herc which needs to be satisticd; action is the
result of an aroused neced or drive, There is a real motivation
1o act out lhc behavior.

Devotion 10 1hosc ideas and idells whuh are the fnund.mons ofdcmocrauy
Faith in the power of reason and in methods of experiment and discussion.

t4

4.0 ORGANIZATION

As the learner successively internalizes values, he encounters
situations for which more than one value is relevant.  Thus .-
" nécessity arises for (a) the organization of the v: alues into a.sys- )
tem, (4) the determination of the interrelationships among them,
and (c) the establishment of the donunant and pervasive ones.
Such a system is built gradually, subject to change as new values
are incorporated. This category.is intended as the proper classi-
fication for objectives which desctibe the beginnings of the build-
ing of a value system, [t is subdivided into two levels, since a pre-
requisite to interrekuting is the conceptualization of the value in a
form which permits organization.  Conceptualization forms the’
first subdivision in the organization process, Organization of a
o . g ' value system the second. )
While the order of the two subcategories seems appropriate
enough with reference to one another, it is not so certain that
: . 41 Conceptualization of a value is properly placed as the next level e
above 3.3 Commitment. Conceptualization undoubtedly begins
at an earlier level for Some objectives. lLike 2.3 Sarisjaction in

response, it is doubtful that a single completely satisfactory loca- - o
r e-q-J .
o ‘
o E A} |
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tion for this ,calcgory can be found. Pésitiohing it before 4.2

Organization of a value system appropriately indicates a pre-
requisite of such a system. It also calls attention to a component

of affective growth that occurs at least by this point on the con-

tinuum but rhay begin earlier.

’

4l CONCEPTUALIZATION OF A VALUh

%

ln the previous category, 3.0 Valuing, we. noted that con-
sistency and stability are integral characteristics of the particu-
lar valuc or belief. At this level (4.1) the quahty of abstraction
or conceptualization is added.” This permits the individual to
sec how the value relates to those that he already holds or to
new oncs that he is coming to hold.

Conceptualization will be abstract, and in this sense it will be

symbolic. But thc symbols. need not be verbal symbols.
Whether conccplu.!lu.mon first appears at this point on>the
aﬂ'cunc continuum is a moot point, as. noted above.

Allcmpls 10 identify 1he characteristics of an an object which he admires.
Forms judgments as (o the responstbility of sodiety for conscrving hum.m
and matenal resources.

4.2 ORGANIZATION OF A VALUE SYSTEM

Objectives properly classified herc arc “those which require
the learner to bring together a complex of vakhies, possibly dis-
‘parate values, and to bring these into an ordered relationship
with one another. Ideally. the ordered relationship will be one
which is harmonious and internaily consistent.  This is, of
coursc the goal of such objectives, which seck to have the stu-
dent formulate a philosophy of life. In actuahty, the integration
may be somglhmg less than entfrely harmonious. More likcly

the relationship is better described as a kind of dynamic equi-

librium which is, in part, deperident upon those portions of the
environment which are salicnt at any point in time. It many
instances the organization of values may result in their syn-
thesis into a new value or value complex of a higher ordcr.

* Wc:ghs alternative social policies and practices gatnst the standards of the
public welfare rather than the advanugc of spe mlmd.and narrow interest
groups.

.Develops a plan for regulating his rest in accof dance with the demangds of
his activities. - f
| -
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5.0 CHARACTERIZATION BY A VALUE OR

VALUE COMPLEX

At this level of mlcrnalnauon the values already have a place
in the individual's value hierarchy, are organized into some Kind
of internally consistent system, have controlled the behavior of
the individual for a sufficient time that he has adupted to behave
ing this wdS and an evocation of the behavior no longer arouses
emotion or afféct except when the mdmdual is threatened or
challenged. .

The individual acts consistently in accordance with the values
he has internaiized atthis level, and our concern is to indicate
two things: (a) the generalization of this centrol to so much of

- . theindividual's behavior that he is described and characterized as

a person by these pervasive controlling tendencies, and (). the in-
tegration of these beliefs, ideas, and attitudes into a total philos-
ophy or world view. -These two aspects constitute the subeate-
gories, l

5.1 GENERALIZED SET

The generalized set is that which gives an internal consistency

to the system of attitudes and values at any p1rmuldr moment.
It is selective responding at a very high level. It is sometimes
spoken of as a determining tendency, un oncm.mon toward
_phenomena, or a predisposition to act in a certain way. The
generalized set is a response to highly generalized phenomena.
Itis a_persistent 3nd consistent response to a family of related
situations or objects. It may-often be an unconscious set which
guides action without canscious forethought, The gencralized
set may be thought of as closely related to the idea of an atti-
tude cluster, where the commonality is based on behaviorat
characteristics rather than the subject or object of the attitude,
A gcmmlucd sct is a basic orientation which enubles the
individual to reduce and order the complex world about him
and to act consistently and effectively in it.

Readiness to revise )udgmcnts and to change behavicr in the hghl of evi-
dence,

Judges problems and issues in terms of situations, issues, purposes, and
consequences involved rather than in terms of fixed, dogmauc precepts or
ccmouonally wishful thinking.




S 2 CHARACTERIZATION

* This, thc peak of the intcrnalization process; includes those °
Co ) ob)cclnu which arc broadest with respect both to the phe-
- nomena covered and te the range of behavior which they com-
L prisc Thus, here arc found those objectives which concern
. ‘ one's view of the universe, one's philusophy of life, one's .
Weltanschauung—a value system having as its objéct the whole
of what is known or knowable, . .
Objectives categorized here are more thun gencralized'sets in
“thelsense that they involve a greater inclusiveness and, within’ Lo
the group of attitudes, behaviors, beliefs, or ideds, an empha-
sis on internal consistency. Though” this internal consistency )
may not always be exhibited behaviorally by the students .
lo“ard wham the objective is dirccted, since we are categoriz-* '
ing teachers’ abjectives, this consistency leature \ull always be
a.component of Characterization objectives,
As the title of the catepory implies, these objectives are so
‘encompassing that they tend to characterize thc individual al-
most completely.

”®

Develops for regulation of one’s personal and civic life a code of behavior
‘ based on cthical principles consistent with demovratic ideals.
’ Develops a consistent phidosophy of Lfe,

o
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4) The University of fennessee

M . COLLEGE OF EDUCATION - ‘ o
’ . . Depanmem of Vocational-Technical Education

- Knoxville 37916 o SAMPLE COPY . Agricultural, Bysiness, Distributive,
: ’ —_— " Home Economics and lndusmal Education
-

November 21, 1974

- Dear *
One means of achieving,excelience in training is thri")ugh ‘constant research.,
We are researching "Coammon Affective Damain Campetencies Among Vocational
Students." The affective domain concérns emotional development and is
related to mterests, attltudes, -values and goals.

Your assmtance is necessary to valldate "Common Affective’ Démain Campe~-
tencies Among Vocational Students" through the w: use of the Delphi .Technique.
These campetencies will be validated by Stdte Directors of Vocational- |
Technical Education throughout the nation, for we believe that State
R : Directors would possess the necessary view of across-the-board comon
: .ccmpetenc1es among vocatlonal students. -

Perhaps you are aware that the Delphl Technique necessitates your responses
to a series of probes. Your response to the enclosed Probe One will be
summarized with the responses from the othef 49 State Directors of Vocational-
.Technical Education., Probe Two will be sent to you soan after all of Probe
ne is returned. Prcbe Two will list your original response to Probe One, .
thé summarized responses to Probe One, and a place for you to indicate a
-second response. .

' . ~This research is funded through the Tennessee Research Coordlnet_mg Unit. A .
LY copy of the campleted study will be available through ERIC as well as through
: . the 'Iiennessee Research Coord.mat.mg Unit. .-

_ Your oooperatlon, along w1th the oooperatlon of all State'D:Lrectors of
o Vocational-Technical Education, is essential .and valued. Please return the:
enclosed Probe One in the stamped retu:m—addressed envelope prlor to |
December 15, 1974,

A Smcerely, o s -t . -
o .
«  Anthony G. Porreca , . John J. Stallard
Associate Professor ‘ , Assistant Professor
Enclosure -
‘ 4 48 )
VCoopesatn s Progoamol Ve ahicinad Technreal Toacher Tdur ation o f
- ’ : The Leneraly of {onnessee and the Tonnessed State Departament ol Tdecation

Vi
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e) The University of Tennessee o o o .

M COLLEGE OF EDUCATION o - o
” . . . L Department -of Vocational-Technical Education

Knoxville 37916 ) . Agriculiural, Business, Distributive,
' Home Economics and Industrial Education
[ . =

Decenber 19, 1_.974 '

v . f

Dear Staté Director:

Last mnﬂm we wrote to you regard:mg* a research study entitled
"Common Affective Domain Competencies" which is being conducted at
The University of Tennessee by John J. Stallard and Anthony G. Porreca.
A questlormalre was .sent to.you along with a letter explaining the ‘
~ purpose of the study All state directors of vocatwnal educatlon
- are partJ.c.lpat:Lng in the research.

’I'he Delphi technlque is belng used as ﬂue major research pro-
cedure. This procedure necessitates that all questionnaires must
be. mcluded in order for the findings to be valld. Your mput 1nto
the study as a representative of your state is v:.tal.

a copy of the questionnaire is included. Won't you take a few -
minutes’ to camplete the instrment and return it to us:in-the enclosed ‘
self-addressed envelope. = Your. contrlbutlon to the study willbe ~ ' -
greatly appreciated. . ' Yo
" Sincerely yours, S o o

»

John J. Stallard : S . X A
| Assistant Professor - . , v ~ “
kh & T o | L

.

E;nclosure : d

49

A Coopemhve Program of Vmarional Technical Teacher Fducation of ’ 5 8 . L
The University of Tennessee and the Tennessee Sfare Deparlmenl of Education .
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