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T Results of the Luscher CoTor Test indicated @ sense of fragileness,

as opposed to five other less directive approaches.

ABSTRACT OF ABE "STUDY

The porpose of this study was to identify persona]ity character-
istics and learning styles of Adult Basic Education students as measured

by three instruments: the Luscher Color Test,.Manzo Béstiary Inventory

® -

and Learning Preference Inventory. An additional purpose was to assess

the potent1ad‘of the three 1nstruments for use by ABE teachers as a means
to he]p them get a better purchase on 1nd1v1dua1 ABE students.

Eighty-three (of a possible 100) ABE subJects comprised the volunteer
sample and'were!tested‘by seven instructorsp Subsample, comparison groops,
were tested who had been chosen on the basis of selected djfferences with
the ABE sample; inclpded were 6th graders, stock brokers and GED stodents.

Data from‘the aggregate 158 subjects was analyzed by computer program

»

to display individual and group profiles. .

a2 slight degree of social-emotional dependency“and a need for‘hea1thy

- 2> B ’
release from tensions. The Manzo Bestiary Inventory findings corresponded

~

to the Luscher Color Test and in addition indicated a need to appear highly

aggressive and cautious about intimacy with others The Learning Pre=

.

ference Inventory indicated this samp]e of ABE studenfs prefer to learn
G

by direct teaching approaches such as lecture, tutor1ng and group interacticn,

[

The major conclusion of this study was the fact that in perspective:

’of other groups tested, ABE s.udents are most 1ike segments of society

blessed and burdened by heightened personal aspjrations; they are probably

mor% aggres<1ve, intense, ,and conflict- prone than other undereducated .

adults who are not enrolled in ABE classes.




This study was conducted under the auspices of the U. S. 0. E.
Aduit‘Eduéation-sponsbfed Center for Resource Development in Adult

Education, University of Miséqyri - Kansas City.
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RATIONALE FOR STUDY ) S
a\
It is our 1mpress1on that much of our fa11ure as educators in
he1p1ng America's 1111terates is a by-product of not _knowing who they. i . \

.~

.- are, what they feel; -ar Just what they are a]] about. We have al] been
children and therefore, have some empathy with that state and its cond1t1on/
»
The story of being poor and/or part of a m1nor1ty group 1n Amer1ca 1s now -

alsp becoming a mo;g conjurable. 1ife exper1ence. The adult basic’ educat1on

~ - e

~

student however, is’ one of those segments of soc1ety about whom we have -

-

re]at1ve1y little factua] know]edge}and with whom-we have eyen less 1ns1ght-

ful exper1enee. It is for ]ack of such know]edge and experiences that we

H

o N
tend to relate to ABE studentS‘&ith pity or resentment, rather than empathy

« ™
[

akd understanding. As aaresult, ABE students are "treated", "remediated"

~

and "manipulated", but rarely educated.

ST IE§S undoubtedTy & confTuence of -complex Factors which shape & T
people into what they are. To fully understand any grouping of people, s
and surely one individual within a.grouﬁThg, requires time and repeated

contdcts in a variety of situations. The drop-out rate among ABE students
N = ot
doesn't permit this: ~ there simpTy is insufficient tide to-discover who

a student _is, and 1nadequate empathy w1th him to convincingly .induce him -
to stay 1ong ‘enough to find out The t1me requ1red to-]earn about students

v

can be reduced and knowledge gained max1m1zed to the extent that. teachers ,

are dble to begin with useful general 1nfommat1on and to ‘have mears ava11-
¢ - . l
able to quickly acquire additional information 0n specific student traits.

It is the purpose of this study te" adVance both of these obJect1ves' .

7

Three 1nstruments are described: the Luscher Co]or Test, Manzo

» .

Bestiary;}nventory and Learning Preference Inventory. *'Each tan be easily

’eméjgyed by classroom teachers.to learn more about the personality

-

- . . R . >
. .

.
.
. .
9
3 <,
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_which people m1ght be quasi- dafferent1ated we fel%{e@couraqed that some

.

characferistics and preferred 1earning styHes of thefr students. Emp]o}—

ing these fnstruments ourse]vee, we hoped to detail shared traits of

the ABE stueent by identifying and describing characteristics revea}ed o
terodgﬁ these measures. he felt optimistic that these descriptors would '
be useful on two accohnts. If they failed to detail characteristics

unique to the ABE student, we would know more about vhat ?11 men tend to

hold in common which, in any case,. is consistent with our belief that

we are all more a]ike than we-are dffferent With regard to the ways in L

trait factors could be identified, as_ the 11terature of psychology 1s
f111ed with data suggesting that_people of shared character1st1cs tend
to collect themse]ves around discrete problems, concerns, experiences and/or

operations: e.qg., first-born chi]dren tend*to be creatively dominant

.

(L1chtenwa]ner and MaxWel] 1969); body types 1nf]uence ' _temperament . .

(She]don, 1942); salad and vegetable eaters are energetic (Kallen, 1976).
On this ground alone it eeemea reasonable to"be able fo iQentify at least
some strand of affect or temperament which was salient in a composite
personality Eonfiguratf?n of ABE students. This expeg}ation was duly

tempered by our awareness of the many studies which had failed to find

distinguishing characteristics among apparently distinctive groups, and

’

also the investigators dilemma of often not being able to rep11cate even

their own earlier findings where: d1st1nct were thougnt to exist. MWe

could not, in effect logically induce from present w1sd0m what would- bes

found which supported the need to expand our- thinking by an empirical,

N

i.e!, data based,: approach. ‘ ]




INSTRUMENTS OF. THIS STUDY . .

. Thes instruments of this'study were selected to conform to the

W

following criteria. They needed-to: 1) provide useful information .
~ concerning pérsonality characteristics of ABE students or their preferred
“methods of learning; 2) require no reading, 3) be quick to administer and

&

interpret, and 4) able £0 be used easily and reliably by ABE teachers..

THE LUSChER COLOR TEST (LCT)

-

: The Co]or Test, deve]oped by Dr. Max Luscher of Germany with an

L]

. American translation by Ian Scott (1969),.served as the primary investi-

'y

gative instrument. The Luscher Color Test is said to reveal conscious -
and subconscious elements of personality structure. It is an individually
administered test, most applicable from adolescence through adult years.

_Eight colors are placed before the subject and he is asked to choose

°

them in the order of his preference Thfs procedure is repeated a second
‘time to assess cons1stency in color preferencey and to deal with any ex-
traneous questjons or.issues wh1ch might arise to nullify the results.
\The seco..d administration is said to be the more accurate representation

of personality and is gonsidered the‘one of record. ‘ . (/ -

Test interpretations‘are based on essentia]]y three considerations:

1) the order in which the colors are chosen; 2). the pa1r1ng of co]ors -
first and second'3h01ces are considered -one pa1r1ng, th1rd and fourth
choices are another pairing and so on; and 3) the extent to which "psycho-
dog1ca] primaries! (blue,.red, yellow, and green) are displaced in the
first four positions by "auxi]fiary«eoJors"'(gray; pdrpte;—browneabiaek#r—;:::zzzz

Each individual color and eadch combination of coiors‘is referenced to

a brief narrative of interpretation. The narratives aﬁso vary according

A
.

«
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.

to whether the combination if found in*the 1, 2 position (coded as t+),
the 3,4 pOSition (coded as Xx), the 5,6 pOSition (coded as ==) or 7,8
pOSition.(coded as --). The plus/plus (++) is said to represent "desired
T obiectivesh, fo]jowed by the timestimes (xx) which is cons'idered. an index
’}tovthe "existing situation". }The equa]s/equé]s (==) is regarded as an
aree of "restrained characteristics" and the minus/minus , ( -) a stress i
sources", Additiona11y, the pairing of a primary\co]or found in the last
S four positions w1th an aux111qry colér fognd in the first four is said to
reveal an area of "anxiety and compensation" These_are also judged in

* terms of degrees of conflict ]abeled "none", "some", “appreciable", and

!

!
“serious". Other more.sophisticated analyses are also .possible, but these

were‘eschewed due to the diffich]ty in handiing such data on a group

E

.
= %

basis.

In i'ts final form, the Luscher prov1dec the examiner w1th at least

four separate narratives, which, when taken together, are presumed to

b
o

represent the major personaiity configuration of the individua].

. - 5

The LCT; whi]e'weiT documented with clinical and normal populations,
has certain 1imitations. It was conceived and normed in Europe, primarily
for use by phySicians in diagnosing phySiological problems reflected in

. psycho]ogical stress.~ Too, it is a 'deeE psychological test, tending to

~

be more concerned with intrapsychic organization, than pﬁb]ﬁc behavior.

A

In View of the intimate nature of learning;. however, this swemed to be an
appropriate domain for investigation. In another realm, the harratives
accompanying the ‘color chOices have been criticized as sounding too much
1ihe.astrological readings, in “the sense of being app]icabfe-to virtudlly

> &5
everyone or anyone. In our view, this criticism is essentially correct s

L]

with respect to the timbre'of the language, but we.can find no fault with

e - - [N - .
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.the construct suggesting a relationship between certain co]oc_choices and

selected personality traits. fina]]y, in spite of the seeming soundness,

- -

or face vé]idity of the color/temperament construct, the metaphoric value -
u, . ) v n

of colors seem to us to be too thin to stimulate vrich interpretations

and insights. 0

) .
Tht MANZO BESTIARY INVENTORY (MBI)

<

The MBI was chosen as the second major instrument in this study,
both because it complements the LCT and enriches our data base on this.
“ressentially experimental 1n§frument. Further the origins of the MBI

are more within the context of school-Tike concerns, the author being

_ foremost an -educator, and coihcidenta]Jy a psychologist.
The, MBI is individually ddministered, requires no reading,,and h?s-
[ﬂ“v | f “bgeq qséd from childhood through adult years. fhirty-six animals are )
e named %n group; pf three; the sgbjgct is asked to choose the one he identifies
wiih most froh eéqh grouping. Thé full profile consists of twe]ve(positive
‘Tdenﬁificatiorsand Six rejections: The Selections are then ﬁanrOWed to
<" three r§nked_p051tive and threg ranked negative choice;.

~

The MBI is roughly .comparable in interpretation.format to the four
. pairings of ‘the L&T (%+,xx:==,--).‘ The fina]fkey'seiections and re-
jections are those which carry the closest persopa]ity trait correspon-
dences to the subject.’. The pdsitive choices are comparable to the subject's
ideals as in the LCT (++) catégdry:\ The other three are actively rejected
, . as are the subject's (--) group i&';he LCT. The remaiﬁing array of

’

’ ‘ animals which have been chosen or rejected, but on a lower priority, are

comparabie to the (xx) and (==) functions of the LCT. Also, this inter-
pretition is keyed to the language equivalents which correspond to tﬁe
. animal choices that“tﬂe subject makes. These are not in the form of

13




connected narratives however, but rather descr1pt1ve terms, i.e. adjec- |
tivals, wh1ch were found to be associated with the imagery of the animals
in prior research (Manzo, 1975).

It is from these descriptive terms and the rieher metaphoric
value of the an{ﬁa1 choices that characteristics of personality and social
behavior and inferred. '

The most significant advantage of the MBI over the LCT (apu over
most other projective tests), is inAits metaphoric value. Also, the MBI
does not offer pat connected narratives forming single, cogent statements.
.Ratheh, it offers key terms which encompass. an individual and represent
" the filter through which his world. is seen, felt and experienced. These
terms must then- be organized or shaped by other information into a narrative'
consistent with the nature of the individual or group. Seueral procedures
are recommendeéd in the MBI manual for collecting "other information",
one being to cross validate findings with analogous instruments. In this
case, it was with the LCT. )

It must be added “here that the or1g1na1 des1gn of this study ca]]ed
for an attempt to translate the animal choices into fourteen persona]qty
variables. This attempt was arrested when our efforts to validate the .

~

variables became over]y complicated by technical d1ff1cu1t1es which have

not yet been resolved. . e

The major limitation of the MBI is the complex and near obscure
reasoning requ1red to Just1fy the Jinitial groupings of animals from wh1ch
choices, are made. -Also 1t is a new test, yet unpub11shed, and'based on
‘ f1ve years of c11n1ca1 use, versus twenty - for the LCT.. It can a]so be
argued that the temporary popularity of n an1ma1 can influence test-.. -
Qutcomes. Here again, by a complex and lengthy-discussion, which we have

T




chosen to disallow here, this seemingly counter-influential factor can

be shown to be less significant than expected by cursory reflection.

THE LEARNING PREFERENCE INVENTORY (LPI) Ty

The LPI was used to discover hﬁw individual students prefer to
1ea}p several of the different types of things required by school; tasks,
skills and knowledge. Thé wording of the test and the accompanying pictures
makes it applicable to students from primary grades through adult levels.

- Eight types_of learning situations are pictured on 4 x 6 cards and
each method of 1eaFn{ng is explained to the subject. Four of the eight '
ways to learn are variations on individualized work, the remaining learning
modeé‘invo1v; one or more persons.

Oﬁcé £he squect undefétands(each style of. learning, he is shown
six.different kinds of situations, two for each of fhree learning objectives.
The learning objective "tasks" is represented by the nee&ﬁgg learn hqw
to do a complicated workbook exercise and how to play a newKSChool-like
game. The learning of basic arithmetic.ﬁnd'reading represents’ the "ski%]s" !
objective. Acquiring and retainihg information iﬁ science and social
Sthdjes'represents the "knowledge" objective.

Scoring of the LBI is done by recording and counting student expressed
_preferences. Interpretations must take many iore factops intq accbunt
than are assessed by the inventory. Byt the essential objectfve is best
understood as an effort to meet the student's preferred style of’1earniﬁg,
or to systgmatica11y work to enhance his repertoire to include other '
1earging modes. |

In the case of this study, the LPI was used merely to establish

what those preferences happen to be among a representative Adult Basic

%

15




Eduéation population.
This is also an experimental instrument which has been under develop-
ment for the last two years by Anthoqy V. Manzo, assisted more recently

by Mary Lorton and Riki Stein. | .

+
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’ | . METHOD OF STUDY
\

POPULATION
The target population for thelstudy was Adult Basic Education students.

« Jhese individuals ranged in age ffom 17 to 62 years, with a mean age
‘of 25, and were distributed almost equally be sex. The mean instruc-
tional reading 1eve]'estab1ished using the California Achievemenf Test
or the Wide-Range Achievement Test ?bn females was 5.5 and for males,

8.6; the total mean averaging at 7.0. Similar distribution of socioeco-

nomic background was noted.

:Since & composite ch%racterizing the entire group was the project's

L]

w3§ _ objective, a large number of these people were needed. A Midwestern

~

: metropolitan area of a half million people is served in terms of adult

-

" basic education classes by a large network of ABE centers dispersed
: ) throughout the city. This' network, which was administered‘by a city
:sg2001 district, was the source for subjects -in thfs data gathering. '
. Entre to experimental subjects was providéd’through the instructors
: in these ABE ceqters. Seven instructors were asked to administer the
,ihstruﬁeﬁts to as mény as twenty subjecgs each. From the returns and
.comments. by the instruétors, it could be determined that,the eighty-
. . three (83) subjects from whom éomp]ete data was gathered were primarily
a "vo1unté§r9 sample out of a potential population of juét over a hundred .
- students who regularly attend these courses. )
The ABE instructors were told to explain the administration of the

three tests t6 th§i¥ subjects, and then to ask for volunteers. An

o, - .

e
paalK LIRS

_instructor would say{' “We_are giving three tests tonight to those who
would be interested. " One test asks you to choose from animals you prefer,

a second asks you to choose colors which.you prefer, and the last offers

)

R 17 o
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several pictures from which you will choose ‘ways in which you would

prefer to learn. All three tests will take about teh minutes. The
) 3
information we are after is exactly what it is that thede tests.measure.

14

In order to find that’out, we need to administer-them to a group of students.

would any of you care to vo]unteer7" )

The high percentage of vo]unteers 1nd1cated that there was. no
reticense on the students' parts to do such tasks. It also 1nsured a
fairly representative sample of those who were regularly attendﬁng ABE
classes in the metroﬁoTitanlarea.

" As the central purpose of this study was to chardcterize the ABE

student, this goal was met by the group tested in ABE centers. It

“seemed important, however, to gather the same information on some other .

. ) Vo 3
subsamples of populations in order to provide a backdrop or pershective

which could aid in interpretation of the ABE data. Therefore, groups .

-of people who were judged to differ in varied ways from the ABE popu-
‘lation were identﬁfied.' These included 1) chi]dren in the middle grades -

of parochiaj and public e]ementary schools; 2) agents working in a stock

brokerage; and 3) a ‘group of students work1ng in other even1ng educat1ona]
sett1ngs who were preparing to take the General Educatwona] Deve]opment
(GED) test fo; a h1gh school equ1va1ency cert1f1cate These three

groups were judged to potent1a11y d1ffer from the ABE students in their
Tevels of .success and security, 1n their goa]s and ]1festy1es, and in
their sense of self-actualization and self-esteem. It was hoped that

with these alternate groups to- compare with the ABE subjects, a more

complete sense of the ABE student as an identity could be refined.

o 18




PROCEDURE

ABE Population - The cdurse instructors took each volunteer jindivid-

da]]y and administered the three tests torhim. There was no direction -
‘given to the instructors about the sequence in which the tests should
‘be given.

The LCT was administered precisely as indicated by Ian Scott's
translation of Dr.:Luscher's "Short Luscher Test" (Scott, 1969,) a
copy of which was supplied to each instrdctor ‘Tne instrudtors were
trained to adfminister the two experimental 1nstruments as well. !

Subsamp]e Popu]at1ons - The groups of subJects in the other popu]at1ons

were selected in a fashion similar to the ABE 'students s but there was
less vigor in attempts to carefu]Jy identify samp]es representative of
these potent{aJ populations. For example, the twentn eight Stock
‘brokerage agents Wete taken’from a single firm. The twenty- four e]emen-
‘tary students were vo]unteérs from two grades in two schools, and the
twenty-three GED students were vo]unteers from two agenc1es out of a
~ dozen possible sources. The tests were‘elso adm1n1stered by a single
investigator and an assistant as opposed to seven in the ABE group. ’
It was,felt, nowever, that the;e were no variables in this system of

data collection which Woqu'seniously inte}fere with the intended com-

parisons between the ABEigrohp and the other populations.

DATA ANALYSIS

-

" Though each of the measures potentially offers a wealth of {nfor-

mation about a given individual, the primary goal of_tnis study was to

be #

]Copies of the protocols and instructions for the MBI and LPI are
available from the author, upon request for a limited time for the
cost of reproduction and hand11ng on]y .

19
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*character1ze the ent1re‘popu1at1on of ABE students. Consequently,

rather than analyzing. each person 's profile and then attempting to,

»

in some way, collect the 1nformat1on into a group impression, the

data mas grouped first and then analyzed in a way similar to the

e,

- way, one deals with a given person's nrotocol.

Luscher Color Test - ‘The Luscher Test was used for the more e1aborate

/

»_analysis.; These data were placed into the computer and were arranged

-

SO that there was a display of the frequency of comb1nat1ons chosen for

C each of thé color choice functions (++,xx,——,--). Also d1sp1ayed were

-varying levels of conf]ict in these areas of the personality, as—well
T as possibie'anxieties and compensatigns which arose from these. For
the LéT color .choice groups, this display also allowed ioentification
of the most frequently usedgco]or in each choice position, and colors

in each color choice group. By then, tak1ng care to analyze this

collected data, 1t,became poss1b1e to develop some descr1ptors of the - .. .

-

way the popu]atlon could be.characterized.

‘Manzo Bestiary Inventory (Experimental form) - With the aid of several

lengthy computer programs, the data from the aggregate of 158 subjects

was arranged for the MBI so as to display for each of the four populations

the frequenc1es of 1) all the animals who were chosen in the first three

positive‘preferences; 2) the freguency of“animais in the remaining nine
positive prg¥erences; and é) the total frequency of each of the 33 animals
" for any of the twelve preference choices. Us1ng this system, it was

fe]t that a notion of the group S genera] choices cou]d be displayed

giving 1) the mode for a group as well as those animals ranked fairly
’frequently in the rankedhprEference; 2) the several animals which..the

-

group generally chose, and 3) the animals which, while they were rarely
Y g ) %
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_ ranked as prime choices, seemed to be present at some lesser station

in the majority of prOfilés.' v

A similar display of the negative pfeferénkés (thdse animals
which éupjects chose not to {dentiky with) &as a]so'generated.
Leérninggpreference'Invgntony (Experimental form) - The LPI also

was analyzed by frequency counts and a]]owe&'similar judgments "to be

made for each of thregkpossible-]earning objectives: tasks, skills
“and factual knowledge.

The prototype for.th%s inétrument was inadequately developed
to be available for use with any but the ABE population of fﬂislstudyv-<--—~m~_‘;f
More recent use of the in%ﬁrument with remedial readers attending a |

reading clinic and with junior college students has verified its

ability to yield discrete and reliable information.




these are viéwed as essentiaily normal, though not,necessarﬁly ideal

FINDINGS . . e

-

%here’ig an old Indian‘parasie that tells of several blind men °
fee]ihg giffereht paéts of an elephant and concluding that he is manx‘
different things. These current data are subject to the same biases
and also thé compounding fact.that.each part s;ems to suggest varying
impressions when examihéﬁ from different perspectives. In fairness to
?hé reader, and to the targeted population of this study, the data is

displayed in several of many possible ways.

THE LUSCHER COLQOR TEST

Two dominant profiles emerge for ABE students. One which we have

L)

called the "no conflict" or normal profile, and a second showing varying

degrees of "conflict", some to a point of near debilitation. Both of

profiles. There was no evidence of disproportionate or intense degrees

‘e
]

of emotional patholdgy. ) L=

L4

PROFILE 1 - No Conflict

I. Function (++) - Desired obgectives,'og behavior dictated by desired

v

-

objectives. Forty-$ix percent of subjects (38) sﬁgwed'ho conflict
in this category. ‘ R
Four colors enjoyed popularity among the profiles found. in this
category. In their order of popu1arity; fhéy were: .

%5% chose Blue - desire for tranquil, peaceful stéte.

50% chose Red - intense, vital . . . delight in’ action. . .
action towards success or conquest.

¢ 34% chose Violet- need to feel identified-with. . . something.
To win support by charm. and amiability.

- Sentimental.
P )

»
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»  34% chose Green - wants to overcome opposition and achieve
o * recognition.

) s~ L .. ; .
The most dominant,characteristics in the (++) function for those
n‘ showing no conflict was clearly Blue/Red, which taken to-

gether Luscher describes-as follows: * .

Blue/Red ' - seeks affectionate sat1sfy1nq and harmonious .
re]atnonsh1ps Desires an intimate union,
‘ in which there is love, se]f-sacr1f1ce and

N mutual trust.

I, - Function (xx) - "The existing situation, or behavior appropriate

to the existing situation.” Seventy—fivé;percent showed'no conflict

1

in this category. * .

-0

As in the above, four colors were popular among 66 subjects:

48% chose Blue -"acts calmly, with the minimum of uﬁ%et R
w 37% chose Green - persistent. Demands what he feels to be .
4 ' his due and -endeavors to ma1nta1n his
o position+~intact. . T

seeks to express the need of identification
in a sensitive and intimate atmosphere,- .
. o where esthetics or emot1ona1 delicacy can LT
- be « « . nurtured. . v
3 " .
29% chose Red intense, vital . . . taking a delight
, . in action. Activity is directed toward
. success. .

32% chose Violet

No one combination of 601ers appeared dominant in the (xx); or
. existing situation and behavior category. However, the three
coébinatiops with the highes} frequencies do contain a strong o
- common bond of similarity. ' ’
. Brown/Blue - avoids excessive effort and needs roots,
- security and peaceful compan1onsh1p May

be physically unwéll, in need of gentle
" , handling and considerate treatment.




Green/Blue - order]y, methodical and self-contained.
? . Needs the respect, recognition and under-
' standing of those close-to him..
LViolet/Blue - seeks. to.share a bofid of understanding and
L intimacy in an esthetic atmosphere of peace
- : ’ -t and tenderness )
h R . * . . r.‘ . ‘ . ! /’/G"” " . o\\\
" III. Function (==) - "Characteristics under-restraint,.or behavior in- .
" . "appropriate to existing situation." . )
Eighty-five percent of those*tested showed "no cbnf]?tt" in this
category. Three color choices were'dominant. )
» R . . . . . A 3 -
' 42% chose Brown - able to.achieve satisfaction from sexual
. . activity. .
! ‘ 0 -
) 38% chose Green - situation is preventing him from establish-
. .~ ing himself, but he feels he must make the -
- T , best of th1ngs as they are. .
31% chose Yellow - clings to belief that hopes and ideals are
. . - _realistic.. . . needs encouragement and’
- reassurance . . . wants guarantees against
loss or d1sappo1ntment
’ A strong pattern of preference: emerged for the function (==),-or
character1stjcs under restraint.
L “ Green/Brown - feels that he cannot -do much about his exist-
o, e ing problems and difficulties and that he
.. ' 7 “must-make=thé-best-of-things._as_they are.
) V° ’ . Able to achieve satisfaction through Sexual———-—
- -‘act1v1ty 2 ‘
14 . ‘
IV. .Function (--) -»“%ources of stress, or anxiety-laden characteristics.”
Fifty-one percent of those tested showed "no conflict" in this category.
# . B
7 Color choices were about &s expected for any normal population
of adults. -
80% chose’ Grey - feels that 1ife has far more to offer and
' - ‘that there are still important things to
be achieved . . . pursues objectives with
fierce 1ntens1ty . . in danger of be-
comrng agitated and of exhaustipg 'his nervous
. energy. In brief: impatient involvement.

<4
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. T 64% chose Black . - wishes to be independent; . . . desire
’ to control one's own destiny. <
-1 "7 33% chose Brown - the ex1st1hg s1tuat1op is disagreeable .
e has strong need to stand.out from the common
o " ) herd . . . wants to be admired: for him-
., : © ' sglf alone. N
) )1 * / ) . .- : . - 5?’
‘ The most frequently occuring combination was Grey/B]ackiﬂ o S 4
¥ “ 4. »
’, ’ Grey/Black * - wants to .overcome a feeling of empt1ness
. . s _ e and to bridge the gap which he feels
- . ’ - separates him from others. . Anxious.to ex- _

. T " perience life-in all its aspects, to ex-
plore .all its poss1b111t1es and to live
it to the.full. He therefore resents any - .
restriction or dimitation being imposed.on |,
.him and 1ps1sts on being free and un-
. c o hampered.” Id birief: expectant self-
. determinat1on ., i
. . e

PROFILE 2 - Sources of Conflict o -

0f ABE subjects tested, 56 percent showed some degree of f?nf11ct

s

in one or more areas of funct1on1ng The interface of three levels .of

conflict at four levels. of function wou]d require the reproduction of*

+ 3

the computer print- out to adequately represent a11 the poss1b1e comb1nat1ons -

-

and meanings. In the 1nterest of present1ng a profjle which isTat once

- comprehensive-and comprehens1b1e, we have exercised considerable Judgment
in pruning findjngs to levels Whﬁoh we trust are both,parsimonious and

”
o . -

representative of those tested.

-
. ~

) . ' . ! .. ; ’ ’ v ’
I. Desired Behavior, Function (++).- Thirty percent of those tested ;

<

showed "some" conflict in the funotion'(++) - "desired objectives,

~

» or behavior dictated by desired objectives". Most of that conflict .

& is represented by the modal pairing. ,
Yellow/Green = alert and keenly observant. Is seeking
fresh &venues offering greater. freedom
a and the chance to make the most of them.
) ’ Wants to prove himself and to achieve
recognition. Striving to bridge the gap
which he feels separates him from others

25
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Where "appreciable" conflict was present in this same (+r) area .

of functjoning, and too, where "serious" conflict was evident, it

focused around black as'it interacted with each of the. four:

-~

g "psychological primary" colors. : -

Black/Blue - suffering from the effects of those
things which are be1ng rejected as
¢ . disagreeable and is ‘'stongly res1st1ng
s ’ them, Just wants to be left in peace.

Black/Green . - deffant]y opposes any sort of restriction
. ‘ or opposition. Sticks obstipately to his
: own point of view in the belief that this . ..
) : ‘proves his 1ndependence and selftde- '
4 . term1nat1on . : - -
. Black/Red . = - suffering from pent-up over-stimulation
. ’ : which threatens to discharge itself in
N . , . an outburst of impulsive and 1mﬂass1oned
‘ behavior.,
tries to escape from his problems’, dif-
ficulties-and tensions by akrupt, head-
strong and i11-considered decisibns.
) . Desperately seeking a way of escape, and
t ' . . - there is danger of reckless.behavior to -
¢ ‘the polnt of self-destruction.

%

Black/Yellow

o
t

II. Existing Situation, Function (xx) - In the function "existing ‘situation”

23% were found to have "sgme" or apprec1ab1 el confl;ct, but none

.3

. S
+"»  showed "serious" conflicts. These conflicts tended to center around

.

!

_ the following descriptors: _ ’ . .

Red/BLack - feels obstructed in his desires and pre- -
: . vented from obtaining the things he regards -
. : as essential. (The + groups is an attempt
. . A~ i o to compensate for th1s and other c0nf11cts ).
Black/Yellow, - the ex1st1ng situation conta1ns cr1t1ca1 or

dangerous elements for which it is impera-
‘tive that some solution be‘found. This may-
. . lead to sudden, 2ven reckless, de¢isions. "
’ . Self-willed and rejects any advice from . :
! bthers. (The + group is an attemt to com-
_pensate for this and other conflicts.) .

.,
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‘ . IH. Restrained Characteristic, Function (==) - The function called..
- - . . o . - R ,
"restrained:characterist1cs" was unexpectedly mild, with only
16% of thé population registering any conflict. 0ddly, the small
degree of conflict registered had a unanimous strand running through
it for ‘ail those showing coﬁﬁfﬁct The strand dealt with the im- ‘
7 p]1cat1ons of the choice “red", a symbo] of thrust or "force of
will". An examination of phe possible meanings of this strand
X reveal it to be so consistent with what we would have expected to !
E find, that we can only wonder why it is not-more widespread. ‘ I
Red/Brown - feels trapped in a distressing .or_uncom=-_
fortable situation and seeking some way of"
gaining ralief. Able to achieve satis-
. féction from sexual activity. -
i ' ’ Black/Red - circumstances are restrictive and hampering,
- - forcing him to forgo all Joys and p]easures o
S . ° for the time being..

'IV. Repfessee Characteristics, Funcfion (-=) - rejected or repressed ‘A ~_f:
‘characteristics, was expressed most strongly by the interaction o%,’ \

the moda i co]oﬁs, Ye]]ow/V1olet, where there was "some" conf11ct .
for 24A of the subjects; and by the 1nteract1on Red/V1o|et where ‘
"apprec.ab]e" conf11ct was noted for ]8A of those tested. "Serwous

o - conf11ct was also eV1denced in this category It was very s]igﬁt,

4%, and focused on the 1ntenaction, B]ue/REd.
b -

.
%
H

- " Yellow/Violet - 'suppresses his innate enthusiasms and
' : imaginative nature, for fear that .he might
be carried away by it only to find himself
. Lo pursuing some will-o-the-wisp. Feels he
» R has been misled and abused and has withdrawn
"to hold himself cautiously aloof from others.
.« Keeps.a careful and critical watch to see
. ‘ whether . tives towards him are sincere --
. : o ~ a watchfulness which easily deve]nps into
3 » ) ST susp1c1on and distrust. In brief, "once
’ ' ‘bitten, twice shy"; emotional d1sappo1nt-
ment leading to watchful mistrust of motive.-
(The + group is therefore needed as compen-

. sation.)

: 27 y .
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Red/Violet - becomes distressed when his needs or desires
are misunderstood and feels that he 'has
no one to. turn to or rely.on.” Egocentric
and therefore quick to take offense. ‘

Blue/Red - considerable distress is arising from
some unsatisfactory relationship. He
feels helpless to restore .affinity and
any semblance of mutual trust, so the
situation is regarded as a depressing
aitd unhappy state which he must continue
to tolerate. Beset to the point of nervous
prostration. In brief, helpless and ir-
ritable disharmony. (The + group is there---
- fore needed as a compensation.) >

" Luscher Color Test: Summary of Findings

Woven into the fabric of the above findings are certain elements
Ty ' which are notable, if not unusual. Confliét aboﬁt existing situations
tends to’cenfer around dissonance arising from efforts to mount a force-
St  ful thrust toward a better 1ife. Accompanying this is eviderice of v
distress with present associations and previous g}]egiénces. These
feelings seem.to conjure differihg levels o} gu}lt for wishing to be
re]ease& from prior commitments, with attending levels of dissonance
about abidity to make and succeed with n;w ones.
Suggested in triese conflicts a}e inatural consequences familiar to
all: fragileness, a degﬁéehof social-emotional dépendency, and a need

fof a healthy release from tensions.

MANZO BESTIARY INVENTORY (MBI) : . | —~
MBI fiﬁdings are strongly angjogous to those of the LCT and are
therefore presented in ?riefest form., MBI findings are displayed to - .
illustrate: ]) most frequently chosen animals in any choice position;
" 2) most frequént]y chosen in the first three positions, and in each of
the first three positions; 3f most frequently chosen twice; A)Imost
fréquent]y chosen onée; 5) most frequently kejected; 6) méét frequently

»

8
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T rejected first, second and third; 7) as a ring of adjectiva1§,expressive W
] of the language equivalents most often associated with predominant v
' choices in the first three positions (classification 2 above) and re-
jections (grouping 5); and finally §) as a brief connected narrative.
) X
1. Most frequently chosen animals in any position of choice.
’ (Comparable to ++ on LCT)
-*  Eagle 81% « Squirrel - 55% . .o
) Lion . 72% Owl . 53% = .

Fox 68% Peacock 497%
Horse" 62% * Wolf - 48%
Tiger 61% - Dove 40%
Pheasant 57% Alligator 40%

2. Most frequentiy chosen in the first three positions, and in

s

éach of the first three positions. (Comparable to ++ on LCT)

¥ e I
e @, Inthe first three positions: 7.8, chosen three times.
Eagle  *  33% Tiger 19% )
> Lion 26% Dove 16% ’
Falcon 22% ’ Dog 13%
Horse 21% Horse . 13%.

b. Strength of identification in each of the first three positions.

L First Position ' Second Position Third Position
Lion ~  16% | Tiger 13% Eagle  20%
Horse 13%
Dog 13% -

3. Animals most frequently chosen twice. (Comparable to xx on LCT)

Tiger- C31% Eagle 19% X
Horse 21% " Dog 12%
. ‘Lion. 20% : .
4, Animals chosen at least once. (Comparable to == on LCT) s
‘ Fox 43% . - Peacock 33%
Owl 36% ' Alligacor 324

SQUIEFEl~—ts 349

ol
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5. Animals most frequently rejected, and most frequently re-

jecte& first, second, and third. (Comparable té the -- on LCT)

a. Most frequently rejected.

Hog 56%
Snake 54%
, Squirrel 45%
Turtle 34%

Chicken
Hippo
Duck

34%
30%
25%

b. Most frequently rejected: first, second, and third.

First Position

- Snake 43%
Hog 4%,
Hippo 21% o

6: Language Equivalents to- animal choices. Adjectivals as-

Second Position

sociated with predominant

Squirrel 32%
Duck 16%
Turtle 15%

* Third Position

No Clear Pattern
Evident

first three choices represent "desired -

modes of behaviorf (Manzo, 1975), or what Luscher'calls Behavior

dictated by desired objectives. Rejections are"representative of

what the subject finds repulsive, or about which he has exaggerated

-

"laden" characteristics.

2

- —fears and-anxieties or what Luscher calls “suppressed" or "anxiety

a. Adjectivals associated with the predominant choices:

1
Eagle

Soaring
Bold
Proud
Courageous
Strong
Swift
Watchfu]
Regal
Beautiful
Spirited
Alorie
Determined
Large .
Scout
Fearsome

Most
Often

Often

Occasionally

" Most
Often

Often =

Occasionally

2
‘Lion

Majestic
Proud
Leader
Powerful
Strong
Fierce
Dominant
Masculine
Fearless
Protective
Vicious
Smart
Graceful

Hairy

.29




cont, 1 2
Eagle Lion
Unfriendly . Gregarious
Efficient Serene
Rarely Sly . Rarely Chauvinistic
Captive ! . Alone
N Dependent
P Emotional
-3 .4
Falcon Horse
P - Soaring Fast .
Swift Strong
Most Predatory Most Spirited
Often Fierce Often Galloping
’ Aggressive Thorough-bred
Majestic Proud ’
-Graceful ; Majestic -
L Smart [arge
- - . Free Prancing
Often - Watchful Often Noble
Cunnirg Gentle
Independent Handsone
: Killer ~ - Intelligent
Occasionally Warlike’ * Occasionally Sleek
B ~—Accurate s Carefree
Unbridled Agile
Rarely Smail - Lovable
Motivated Free
Male
. Plodding
i . Haughty
Rarely. Frightened
/- Carrier
Docilé
Dumb
“b. Rejections
1 2 -
Hog Snake
Dirty Slithering
Greedy Slimy
_ Slob Dangerous
Most” . Fat Most Deadly
Often Smelly O0ftén Sneaky
Muddy Hissing

. JLa :I




cont.

Often

Pl

Occasionally

Rarely

Often -

., Occasionally

Rarely

73

31

Stupid

1 . 2 i
Hog Snake
Piggish Quick
Ugly , Quiet :
Gross QOften Ugly
Dumb - Cold
Unimaginative Evil
Mean . Sly
Tactless Occasionally Loner -
Domestic. : ) Fearful -
Hateful Nasty
Intelligent Rarely Tricky
B ' Individual -
Pretty
Wise
‘3 4
Squirrel i Turtle
" Frisky Slow
Industrious : Steady
Hoarder Most -Cautious
Fast’ Often Patient
Nervous Quiet
. Cute Shy
. Watchful - Awkward
Bright-eyed Often Passive
Prepared Sheltered
Small Calm ~ .
-Curious ~ Unimaginative .
Frightened Determined -
Impish ’ Lazy
Shy _ Occasionally Oblivious
Sneaky Sure
Flying ‘Pedantic
Soft Secure
Friendly Wise
Free Wrinkled -
Cheerful Rarely Blob-1ike
Nutty Paranoid
Prudent )
Vivacious
Anxious
Noisy
Qutgoing
Safe
" Vicious
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7. AMBI Sunmary‘Narrative. FindingL from the‘MBIAcorrespond to
those of the LCT. fhe ABE students’ tested appear to be quite
normal, but with a disquieting measure of sub-optimal emotionality..
The focus oi‘their sub-optima] state is most’evident in conflicts
represented in animal ch01ces indicative of a near preoccupation
with a ‘need to mount a strong assertive thrust to overcome a poor
life COﬂthTOn. Thus the popu]arity of such predatory .and dominant
featured aninals as the 1ion and ‘tiger and horsé. " The frequent
choice of eagle, for and squirrel reveal several themes: fee]ings
of isolation, a concern to be effective and i udustrious, and, too,
athSJPe to. be distingUishabie in-a positive sense from the crowd. -~
The, 1atter need is probab]y as much motivated by fee]ings of fear

of intimacy, or of being revealed as only minimaiiy competent as

_by a desire to appear aloof andydetached. .

Rejections appear as near perfect reciprocals to choices. Chosen
were animals symbolizing thrust, dominance =nd respectability The'
reJecccd 'nimals were predominantly conJuring attributes such as
sly, p]odding ‘and inePt.. hog, snake, squ1rre1, turtle.

The popularity of the squirrei in both a choice position,(55%
ofaprofi]es) and as a rejection (45% of’profiles) deserves comment,
The most parsimoniouswegéianation appearing also to be the most -
reasonable in this case. ABE students were merely divided on thejr .
associations with "squirrel". Some tended to the adjectivals sgch '

s "frisky" and "industrious", others to more pejorative impressions,
"hoarder", "nmervous", or worse, "sneaky", "vicious" and "stupid".
_ Overall, there are no peculiar combinations of characteristics
of personality or temperament reveaied in this or the LCT profile '

s
%
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, Which can be ascribed e&c]usive}y to ABE students. An in-depth.
= analysis of the,M@I does reveal sone possih]e nuences, but these.
are too obscdre and potentially art%factua1. furthermore, pre-
sentation of these-speculations could easily di]ute~the essential
and undeniable f1nd1ng that the ABE prof11e emerg1ng from this h
study, while essent1a11y cons1stent w1th the backgrounds, chal-
lenges, and logical 1mpress1ons of what we wou]d .expect ABE students
to appear to be, is not very d1fferent from what other groups m1ght

also be expected to be 11ke, and, in fact, were found to_be like,

(See "Other Groups Tested").

LEARNING PREFERENCE INVENTORY (Experimental Form)

)

The LPI profiles were developed by counting the freqdencies with _
which each mode of learning was chosen for activities listed under three
bas%c learning objectives The - modes or styles of 1earn1ng chosen by
ABE students was found to vary accord1ng to the 1earn1ng objective as
d1sp1ayed 1n Append1x I, but in general to lean consisiently toward
three meansfby which to learn: lecturel, tutoring, group work.

) Igsggz if e 1earning task, such as doing a comp]fcated workpook
exercise, was required, one-fourth of the population initially favored -
learning in a 'group'. Less than twenty percent of the<remaining sample
chose '1ectdre' or 'tutoring'; eleven percent chose to learn by 'structured
1nd1v1dua1' 1earn1ng, i.e., where one is instructed in how to do a task
and then is expected to carry it out 1nd1v1dua11y. tn general, subjects

chose to ‘learn tasks in groups, or by direct assistance from at least

‘s

one other person as in lecture and tutoring.

-’q P
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o Skills: Deciding how they would most like to learn reading

¢ and math skills, 33% of the ABE samp]e’chose tutoring; 21% chose

'1ectore'.. Third place was shared by 'group'and 'struotured' learning

Y

situations, at 10% each.’

~

(N

Knowledge: Presented with the objective of having to learn and
. 4
remember factual knowledge, 30% of the subjects chose 'lecture!

learning, and 18% and 16% chose 'group' and 'tutoring' situations

respectively. . '

When all the first choices were taken togetner, ']ecture',

'tutor1ng and group modes respect1ve1y were found to be the ordered

5 preferences The rema1n1ng ways to 1earn wer e‘tﬁ““en by Tess than

one percent of the population. This inc]uded a very ‘low incidence of -

A

choice to learn by 'machine’, ‘'unstructured. individual' or 'casual’

)

. learning modes.

¥

Second choices of 1earning.modes were analyzed to discover if the

<

. strong preference for group/directive type learning remained dominant.

In a task-oriented situetion, 24% of the ABE students chose 'tutoring'

o~
pg

as their second choice; while 19% chose 'group', and 18%, lecture

*

learning. These same three’modes_were the most popu]er choices for

acquiring skills and retaining knowTedge; but With no significant

differences discernible in these latter two categories for second choices.

t

Somnary - LPI

In genera], it appears that this samp]e of ABE students prefers to

learn’ foremost by d1rect teaching approaches such as lecture and tutor-

ing, next through 'group' interaction, but in no significant numbers

by means which include some of "the more popular means by which they
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are actually known to be taught:

" OTHER GROUPS TESTED

The subsampie populations which were measured with the LCT and
b - Vd

MBI to give perspective to the ABE_samp]e; offered interesting in-
formation, albeit information with few surprises.

The LCT differed .only s]igﬁt]y from that of the ABE student profile

.

%or the three subsamples of GED students, agents in a stock brokerage,

» ”~

* and elementary’ school children. The stock brokerage agents were some-

what more "rest]e;s", and the GED students were less secure about their
"identity", while the sixth graders 'were noticeably devoid. of appreciable
or serious cdnf]igt as-a group; a funétidn, no doubt, of their adé and
their relatively secure idgntity. Even the minor d%%ferences that ap-
’peared were only in the (++) or "desired objectiVes" cho%ces. The
other three co]ég-choicé combinations revealed no other separations of
any consequence among these four populations. )

On the MBI the three/populations were virtua]]y"ﬁdéntica] with
the ABE students except-for the stock agent's tendency toward "gregarioué-
ness" which could be expéctediof people in sales. _therwise the pre;
ferenceS'for Eagle, Lion, and Horse, and the rejectioné of Snake and Ho§

indicated that the personality traits valued and found suspect were the ﬁ

same for all three subsamples as well as for the ABE students.
The fact that these divergent groups all seem t react similarly with
only minor variations could be interpreted several ways.. First, it Eou]d

indicate the lack of sensitivity in the instrument. More»l'ke]y, however;

-

is the interpretation that the personality differences in these groups

is truly negligible and that the obvious differenced which one might o

;

]For reasoné stated in the description of the LPI, that test was not
used :in investigating these groups. -
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- . note in life styles are functions of variables other than those.
é]ementé.a]]uded to as intrapsychic conflicts, anxieties, and com-

. ) pensations; or more commonly, personality traits. ) :

v




not emotional cripples. They appear; in the perspective of other

.8

' CONCLUSIONS/I&PLICATIONS/QUESTIONS

Two firm conclusions may be drawn from the data presented.
There is greater variabilitv in personality traits and témperament

within’the groups tested than betweeh them. And, ABE students a}e

-

b3
groups tested, to be not unlike many other segments of the American

population. More,, those students tested appear to be b]esseé and\
plagued as are most people wifh newly heightened aspirations. They
éppear to Ee_more aggressive, intense, task-oriented, directive,
conf]f&t prone, and vulnerable thaq their more resigned cbunterparts«
‘ Beyond these firm f%ndings are our reflections upon the total
study experience.' These begin ﬁitﬁ the belief that if there is a

“+

unique factor in the ‘ABE §tdgents' configuration, it is probably in

_ the fact that the seemingly lowly nature of theiriobjectives fails

_to garner tite measure of empathy so easily conjured for many others with

e[evated aspirations and adverse situations. These suppartive feelings

.are absent not 6n1y from the society at large, but aTso for themsg}vés,

and for one another. They appear unimpressed with the value of ‘theix®

L]

. own mission and the challenge of their own 1ife condition. .

This consideration.suggests to us at least three recommen-

dations,bearing on approaches to adult basic education. Teachers

being trained to work'with adults should be made aware of the fact

that ABE students are, in their essential characteri%tics, like
. ) o . o ?
everyone else. This awareness alone, should reduce the inclination

of better educated and stationed people to approach those of lesser

.education and station in ways which are patronizing or otherwise

38
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» : - A
less than genuine and empathetic, Second]y, a maJor order of

business ih the c]assroom should be to heélp the ABE student to

r

articulate the nature and the challenges. of his particular life con-"

diiion; this to make vivid the dramatic and Tife-engaging qualities

of his experience and. station. Third]y;_the ABE student should be

'taughF direct]y and firmly.” While he'may: appear somewhat fragi]e,_.

his frdgileness is related largely to insecurity about whether ]

Y vea

) b T .
his raised 1evels of aspiration are warranted. The best verification

that he can rece1ve that his asp1rat1ons are rea11st1c and shou]d
be transla ted 1nto sustained mot1vat1on and effort is to have his
teacher approach him with r1gorous; unpatron121ng obJect1ves and a
firm insqruptional tact. The teacher tells the student what he is

worth .by/[the enefgy_she commits to teaching him and the expectan-

cies $he| communicates to him.) . If demands are rigorous; but realistic,

“and de]tvered by a teacher who is empathetic, the impact should be},

ABE‘Stu ents who Ere energized to meet their cha]Tenge, much as

+

graduat schoo] students are energ1zed by that ‘same comb1nat1on at |

an anajogous stat1on and ]eve] of asp1rat1on.

There will be those ABE students who will nof fully succeed with

this approach, eitheg-because it is_iﬁcombatib]e with their styles

of learning or simply inadequate to meefkthe‘compTexify of their ..

1

situations. To the question, how can we find-out more about the

»

1

See "Teaching Adults to Read" for spec1f1c suggestions for
‘achieving these ends. Finch; 1975: T.V. tape and. manual-
available from.the Center for Resource Development in Adult
Basic .Education, University of Missouri - Kansas City.




'I r'd
vagaries and specia]fneeds,of such people, we recommend as partial -
answers the instruments of this study, the Luscher Color Test, the

'~eManzo Best1ary Inventory, and the Learr1ng Preference Inventory " To

-

the quest1on, how can we evo]ve a more 1nc1uslve and comprehen51ve
s N
- program of education for adults, we recommend the cont1nuat1on~of more .

~

intense study of ABE students. From deeper knowledge and more experience

2

will hopefully come more suitab]e.and empathetic programming.

-

" Other questions arise which require articulation. One is thelouestion
"7  of better understanding "compound effects". By this we mean to better
Understand the point at wh1ch relatively clear and seem1ng1y less than
_stifling effects become a burden too heavy to bear. As an example, we'
foundx11tt1e emot1ona1 patho]ogy 1n the subJects of this study, but
th1s does not “rule out the poss1b111ty that the sub- opt1ma1 1evels of

emot1ona1 operat1on which wer» found do not become cr1t1ca1 when added

'to an array of other sub opt1ma1 conditions. It may be naive to expect

" *td f1nd c]ear and distinct reasons for adults to have not achieved be-

o s

< yond bas1c educational 1evels. Perhaps, instead of 1ook1ng for someth1ng

\ analogous to a special viral germ, our programming ought to be ad-
. . L |
. dressed to the simpie fact of combinations of more obvious and typical M

1Y

= annoyances which at some point become an adversity which is larger ,

a
o
]

than what peoptle tan bear. One of the ironic implications of this'pos-
s1b111ty 1s that it seems to run contrary to the early suggest1on that

we shou]d be try1ng to find in the ABE students. the.parts of ourselves

oy

' wh1ch engender empathy. The contrary note is 1n the fact that we may BN
-0 'then expect them to succeed with the same measure of he]p with wh1ch R
p we have’ achieved. But, if at some point, the addition of the s]1ght-

W est -bit more’ of a burden outweighs the balance of man's resjllency,

ERIC ~ 10 | S
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and we do not know. this, then we would Eend to be secretly cqntempt-
wolls of those who cannot quite .ovércome their sitﬁat?onﬁ

On final reflection,. we find our strongest fee11ngs about why
we have been 1neffectua1 in he1p1ng, i. e. relating to the funct1on-

ally~i11li terate, expressed in Solzhenitsyn's descr1pt1on of the
Russian peasant.

They are, he writes, "a silent people, without

& ¢ - x o 'o\ 3 )
a 1iterary voice, nor do-they.write complaints or memoirs!"

T

(So]zhen1tsyn, 1973) Agaih e must conclude from this that the

thrust of ABE programm1ng must be to bring along some of their number

who can art1cu1ate and record the1r story; which we sbou]d expect
* *
to be as varied and comp]ex as- are all accounts of human experience.

.

. ) v

e}

s
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3 ; APPENDIX
R ' : ) -
Percentage of ABE students' First and Second -
Preferences in the Learning Style
Inventory in.Midwestern Metropolitan §
© Area . . rn
/ ’ v
~ FIRST CHOICE . )
R I R 3 s | s 6 7 8
LEARNING Lecture |Inciden- PUnstruc- [Group Struc- [Tutoring{Machine | Discovery
OBJECTIVES |[Learning |tal tured Learning | tured ~JLearning] Learning
. . Learning {Indiv. Learning| i
A Learning | - » » ’
TASKS 20% .04 .09 .26 1 9 | .03 ] .06 .
L
SKILLS 21 .02 .06 10 10 38~ .02 .06
JKNOWLEDGE |- 30% +01 .08 16 .06 18 .09 |. .08
‘ . .
[
X
SECOND CHOICE _
: J70 2 3 4 5 6 7 8 |
LEARNING . (Lecture |Inciden- Unstruc- Group Struc- | Tutoring Machine |.Discoveryj
OBJECTIVES' jLearning jtal tured Learning | tured Learning Learning
Learning {Indiv, ‘Learning ,
i x earning : ‘ )
TASKS - 18% .09 .06 19 12 24 .06 .04
SKILLS 19 03" 12 | 21 10 | 18 10 .02.
KNOWLEDGE | 18 .06 09 | 16 10 15| 10
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