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.INTRODUCTION.

Contained herein is the Institute's final report of progress made

guidance_program. The work upon which this publication is bathed

was performed pursuant to.Contract NO1-AH-24060 with the Bureau

of Health Manpower, Department of Health:Education, and Welfare,

May 1, 1972 through July 31, 1975. While we attempt to include

each of the items suggested in the scope of work (Article I.D. 3 and 4) ,

evaluative data for grades seven through nine was not included due

to Institute concentration of guidance services at the high school

level. Institute observations of the New Haven public school's

career education program indicate that it too has concentrated

allied health education experiences at the high school. level,

with the one important exception being a pilot career education

project which operates in dne of New Haven's three public middle

schools. The progress that has,been made.in this pildt program

and the prospect for its expansion to other schools or grade Levels

is included in this report.,

The Institute's, guidance and car Or preparation model for 'the allied

health professions has been greatly influenced by not only what the

Institute propoied as needing to be done, but also by what weas,,a
,es

consortium of independent.institutions were able to do, permitted to

do, and had to do first at the initiation of our contract thirty-

,three months ago. In the first instance, the Institute xecogniied

jthe need for much afore curricular innovation at the middle schoo1

and postIligh school levels, it still does. In the second, third;.

'-and fourth instances constrain ts in material resources, limited

consortium aut hority,.the contracted timetable for measurable

results, and the =ten y,of perceived needs in our inner city high

sclmgol constituency forced our making specific program decisions,

strategies, and priorities more in keeping with the needs of that

higtisChool student population.

i
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The Institute feels that the organization, offealth careers guidance

and career educational services beforehigh.school is best achieved

through-in-school currIculdi strategie4 which- embrace=a-bro4d-range

of career education clusters includiAg`allied health. As an extra-

school agency, we consider it our responsibility to encourage and to

"follow the school's lead at this level, and to enrich its health

careers education cluster, as much as possible, by direct Institute

staff involvement, and through Institute provision of a vaiiety-of

career informational materials and resources available through our

resource center. At the high school level, our extra-school agency

status lends itself especially well not only to the organization of;

but also to the advocacy of pre-career, extra-school allied health

educational experiences which we consider to be important to sound

student career decision making and educational planning. Extra-

school allied health experiences were organized for students in

grades ten (10) through twelve (12), and represented the Institute's

primary area of program concentration over the past three years.

The Institute's post high school strategie have been shaped more by

the fact that minority.group students are der-enrolled in state

health professions training programs, and t at their underrepresentation

is both a consequence of educational disadV tages, and of a large

number of institutionally induced restrictio s to matriculation

associated with the currently fragmented sys m of health careers

education,. Consequently, a significant amoun of Institute time

has been invested in. understanding the colegi e system, in

negotiating increased collegiate opportunities fns our student

affiliates, and in investigating strategies for e cational change.

A large Institute population' among our member insti tions in higher

education is required to initiate many oi,the system change strate-

gies currently under consideration. The Institute is constrained

by a lack of , authority to itself' initiate the major changes; however,

it does anekaill continue to sustain an'active campaign of program,

t7
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analysis, strategy ihvestigation, and institutional persuasion for

educational change at this level. 1 _

The Need For The-Pro:ect

4
There were two areas of need expressed as basis for initiating this

project in 1972: (1) the need to directly assist educationally

disadvantaged students in preparing themselves for health careers

Opportunities through comprehensive guidance services, and (2)

the need to address the lack of access to and mobility within the

health prbfessions system through planned educational change.

Underlying our approach to satisfying the first need, through

guidance,. was the recognition that the existing in-school guidance

) services' were not of the magnitude, range, variability-,,Ind career-

relatedness to meet the special needs of many students wishing to

pursue careers in the health professions. There was too little

time from other demands to assist students in serious interest

testing, values clarification, long range educational planning,

and acquisition of stimulating experiences which could demonstrate

the relevance of specific academic skills to health care services.

The rapidity of change in "health technology acid the increasing

number of allied health,occupations posed a problem for keeping

career literature current. Another important need not being satis-
,

fled was that ofhelping,students:acquire the necessary self con-

fidence to tackle a career field in which few minorities served

in skilled capacities. *

On the one hand, while conceding that educational disadvantages are

in part responsible for the undarreprdsentation of minority groups,,,

there was the need to make more visible the desire of many disad-

vantaged students to share in the opportunities being denied them

for "in-group reasons as well. Access .to area .allied health

6
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professions programs_for minorities is especially difficult at the

private colleges and the area allied health school which dominate

It has been the intent of this project to nurture an Adequate.

enough student constituency to fostildOtnterest in more responsive

admissionspolicies as well as altetnative-modes of training and

matriculation. While a combinatiOn of carefuil affiliate screening,

extensive guidance, and painstaking negotiation has resulted in

college placements at even the most selective institutions, the

level of response is not yet strong enough in the more attractive

career fields. Given a decline of interest in the issue of

representation and the slow pace ofsystem Change, the Institute

unique in its persistanCe'to do something for the disadvantaged,

student now.

Program Components

Institute efforts to satisy those needs,.currently, translate into the

following four major project components: 1) *Academic Assistance,

2) Guidance Services, 3) Career and Educational Exposure,.and

4) Interinstitutional'Educational Planning.

The first three of these services have been provided in an intense

way, with some variation, overthe entire contract period 'to

approXimately two hu4ted selected student affiliates. Selection ':"

in 1972 and 1973 focused on fifty high school juniors being reqiuited

to our program. Selection in our third year was expanded to include

fifty sophomdies and fifty jnniors. Itisthe'program's intent to

sustain sponsorship of thesestudents.intotheit collegiate experi -.

ence. However, the character of our sponsorship will be greatly,
.

affected by student choice, geographic.distaAce,, funding, and our

sphere of influence as it, relates to theit respective institutions.

One hundred of the past graduates are matriculating in vati:ous

colleges in and outside of Connecticut.

7.
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1972-74

n=43

NHIAHC, Inc.

1972

Male

Female

Race
Black 4

Puerto Rican

Other

School
Hillhouse

Cross

Lee

H.S.C.

---1

Career Interest
NUrsing

Medicine

Clinical Laboratory Services

Sociology/Psychology

Radiologic Technology

Physical Therapy'

Respiration Therapy

Other (Vet. Med.? Biology, Pharm., Med. Sec'y,
Dental Asst., P.A., Biochem., Ambl. Tech.

Speech Path.; Psychiatric Aide;Pharmacdogy

Undecided :Special. Ed.; Dentistry)

Career Exposure
St. Raphael Hospital

Y.A. Hospital .tru
Nursing
Rad. .Tech.
Inhalation Therapy
Neurology
Psychology
Other (Adm., 0.P.Clinir-

.8

32

35

3

5

16

12

15
0

15

5

11

3

2

0

.1

5

1

13

7
1
2

1

3

n=51 n=48

1973 19749
45- 39

40
6

5

21

17

11

22

5

2

5

3

3

2

6

3

32

11

15

19

14

0

1;4

6

13'

1

0

0:.

18 15

7
1 0
2 0
1 1.

1
5
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I

n443 n=51 11.48

972 1973 1974

YNHH
Nursing

Laboratory

Secretarial

1 Other (Phy. Med., Phy. Thera)
(Pathology, Inhal. Ther.)

Yale Medical School

Hill Health Center (Lab., Soc.Wk.)

New ./.1aveni/ehabilitation Center (Speech Path.)

College triculation

Conn cticut

Outs de Connecticut

Spec al Training Program

Unemployed not matriculated

Have Jobs, not in ,college

Armed Forces

Lost Contadt

No InformatIloh

r
1

a i

I

0

3

5

10

0

20

10

1

3

3

8

0

3

0

26

7

0

2;

0

5

0

1

17"
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The most recent component, Academic Assistance, was a two part

strategy emphasizing (1) educational diagnosis and (2) prescribed

ctionil assistance for -six -weeks-during -ttLe-summer-di 1974.

Forty seven (47) sophomores benefitted from this program at that

time. Southern Connecticut State College supported the Institute

in providing this prbgram by making available its learning labo-

ratories and sharing some of its professional staff. Similarly,

the New Haven Public School System shared three of its leading

specialists. Fall tutorials which grew out of t summer ex-

periences were being sustained by Institute sta f. This program

represented a tentative, possibly short term, I titute inter-

vention in the domain of instruction for Institu affiliates. ,.,

Technically, it extended beyond mere guidance an ,,should ultimalet

be satisfied by in-school resources.

The fourth component, inter-institutional plannin

collaborative innovations) is exciting conceptual

to be very difficult to fully actualize _over the s
,

time.we have been operating. Many of the policy i

in curricular change' and alternative education st

beyond the sphere of influence' of our Consortium,

opportunities may be greater.

Methodology: Career and Educational.Exoosure

, (emphasizing

but proved,

ort period of

sues implicit

ategies were

although future

The purpose of this first strategy is to enlarge selected students'

inventories of eXperences relevant'tocareer and educational

Planning. The effect of these experiences is the development of

some'of the cognitive skills needed in the health professions

under consideration and the development of needed insights which

can enable students to articulatecareer goals and to begin acting

upon them. This is the first link in our guidance process and it
-

emphasizes health career traineeships in area health insti-
tutions,
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With the assistance of public school personnel and community

agencies, Institute staff annuallyrecruit and seleA fifty

or (2) whose interests et'ay more of less generally point to the

health field. Methods of.reCruitment, .include-talking to school_

classes, following up on recommendations made by science teachers,

school counselors, community, yorkers, and advertising through the

mass media.

After selection of student "affiliates", Institute counselors

acquaint students with a wide range of health professiOns and

with major elements in the health services' delivery system. This

is accomplished by utili;ing career information materials from the

Institute Resource Center, lectures by Institute counselors, health

care team demonstrations, and field trips to facilities, such as

Harlem Hospital Center and the Yale New Haven MediCal Center.

When affiliate career preferences and interests have been pre-
-

liminarily explored, the counselors negotiate with local hospitals

and health center adpinistrators for summer traineeship placements

approximate to the student affiliates' career interests.' After

placements are negotiated, each affiliatet is assigned to a health,

professional who serves as a (1) manager or supervisor of,the

student's learning experience on the training work=site, and

(2) role model for the student. The counselors, in tutn, nego-

tiate with the health professional a reasonable set of instruc-

tional objectives and specific tasks needed to (1) give the

student an adequate understanding ,of the profession he may be

considering and (2) enable the student to make a meaningful con-

tribution to the institution's on-going delivery bf health ser-

vices. A Stipend is provided to, each of the trainees from In-

stitute resourses and participating institutions.

IL

S
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Summer Traineeship Program

Inventory of tasks performed by students in various departm nts.

k.-

(a) Nursing'

1; Taking of vital signs (Temp./ 8.134. Pulse W ., etc.)

3.. Tpb baths'
4. Showers
5. Feeding-of patients
6. Dressing patients
7. Putting patients to bed
8. Changing of bed pans
1. Urine analysis (pH and sugar indicators)
10. .:Transportation of patients through wards
11. A,sSisting physicians with physical examination of patients
12. °Making clinic visit'with physicians

,13. .Attending nursing conferences and classes

P-(b) Radiologic Technology

1. Marking films
2. Positioning patients
3. Assisting with the taking of X-rays
4......Egeparation 1,f
5. Clerical duties
6. Cleaning rooms
7. exposure to dark room facilities
8. Exposure to the tecKniques.of rdiatIon therapy

(c) Laboratory Technology

1. Blood smears
2. Urine analysi8
3. Coulter Counts
4. MicrotoMing
5. Preparation of paraffin., olocks
6. Blood typing
7. Agglutination tests
8. Sensitivity test'
9. Preparation of culture media and its use

10. Use of centrifuge
11. Bacterial plating
12. Culture counting
13. Techniques of incubation
14. Drug sensitivity tests for baqteria

(d) Inhalation Therapy

r

1. Technique§ of oxygen dministration
2., Use of equipment (aer sols, humidifies, respirators)

Giving,of medications ring treatment exposure
4. Washing and sterilization of instruments
5. Assemblage of respirators
6. Attend classes for respiratory' care technicians
7. Attend rounds with therapist

9

et..4.4ko
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. r

(e) Physical Medicine

1. Maintain temperature of whirlpool baths,
2. .Making of beds
3. Cleaning of,tanks
4. Assisting patients in.exercises

.(f) Rio-Medical Photography

1: Exposure to dark room facilities and its use
2. Participation in the .photographyOf pathological sections
3. Attend.photographic sessions in /operating room
4. In-house photography
5. Familiarization with general photographid, equipment
6. Filming -

7. Cuttingoand splicing of films
8.' Familiarization with techniques of Audiovisual Department

(g) Medicine (Students assigned to out-patient clinic rotated
through the following clinics: Orthopedics,. Dermatology,
Gastroenterology, Genitalurinary, Metabolism, and
'Cardiology)

1. Blood drawing
2. Taking of 'Vital signs
3. 'Reading of ,EKG
4: Reading of EEG

-5: Assisting physician with physical examinatiOns
6. Techniques of history taking

(h) Medical Secretary

1. Typing, reports
2i General, receptionist duties
3. General clerical duties

(i) Research in Anatomy

1. Paraffin preparation j
2. Reading of Slides
3. Techniques of plectron microscopy
4. Preparation of histological sections

(j) Research in Pharmacology,

1. Participation in experiments with various drugs and
oxygen consumption.arelectron transfer particles under
the influence .of these drugs

2; Handling of mice
3. Tumor cell counts,
4: Familiarization with routine laboratory procedures
5. Attending conferences

(k) Research in Virology

1. Plague count's
.2. Preparation of media foicell grolip
3.,.,Haemagglutination tests-

,

St
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For the six to ten week duration of the placement, Institute

counselors make periodic checks to rilonitor student progress and

to insure that the institutions are providing instruction and

assigning tasks agreed upon with the Institute.

Summer traineeship experiences which increase one's knowledge

abouthealth professions, taining required, and the delivery of

health services are measurd by responses given on a pre test

administered in late spring and a post test at the end of the

program. Some experiences and behavioral changes can not be

precisely guantified. However, qualitative measurements are

facilitated by inferences derived from supervisor evaluations

of each student's performance during the placements and student

evaluations ofthe quality of their own traineeship experiences.
ry

ir
After the summer experience, the student reaffirMs his career

,plans. He then-begins an investigation of health careers training

sources which.can provide appropriate training by perusing materials

and. information available in the Resource Center. With the assist-
,

ance of the program counselors he formulates plans to visit as

many campuses and training sources within his means. In addition,'

the Institute orgahizes a nUmber of group field trips to edu-

pational institutions.

Methodology: Direct Educational and Guidance Services 0

40

The Institute's direct educational and quidance*services are de-

sigded to develop in students those skills and attitudes needed

for rational planning in the pursuit,of careen goals. These

services assist in the development of 'skill's needed 'to mastbr

prerequisite courses and to perform yell on required entrance

examinations. The services are provided in such a way that a

student has the burden'at,all times to formulate and,recognize
'

14
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hiS own concept of responsibility and to act upon needs and goals

he has articulated and decided ,upon after his summer experience.

The Institute's direct edUcational and guidance strategy constitutes

the second phase of intervention in orienting our affiliates` toward

careers in health. This strategy employs one-to-one and group
-

counseling foThatst9direct tutorial assistance in the mastety of

crucial prerequisite courses, as well as direct assistance in

applying to schools and financial aid sources.

The nature of this phase of the Institute's int rVention is edu-,

cational and developmental. An operational.de cription of this

program comporie-t includes these compulsory activities:

Fall 1. Sessions in which the counselor gets reactions
.of students-to.,the summer experience; gets
"final" careechoice; begins to construct
profile of student's attitudes and feelings
toward school, family, need for'money, and
other situations viewed by him as problems
to be solved or attended to. #

2. Affiliate-Parents Conference: At this con-
ference, affiliates and their parents are
given a preview of upcoming Fall and%Winter
Institute activities and things that must be
done to get intg post secondary health
training programb. -

3. Examination,of situations listed in first set
of one-to-one counseling sessions. Training
in the construction of life image charts*e.

*
At first introduced as a game, such charts serve two functions in
the one-to-one counseling sessions: (1) they serve to help the
counselor relate and retain student responses and feelings in a
coherent system Old (2)-they keep the onus of making decisions'on
the student since'.he is reauiredsto account for and refer back to
hiS present situ Lon and past history as he sees it. This second
function is especially impartant'since there is a tendency for
counselors to impose goals. Moreover, colAnselees-are prone to chose
goals which they think the counselor approves'olor wants to hear.
This is avoided since the only variables being used are the ones
formulated by the student.

15
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Winte

Spri q

0

Examine preferences an pptions for school
. after self serch for information at the
Respurce Center about,schools, training pro-
grams, financial aid sources. 'Arrangement
of tutoring sessions Vith outside agencies.
SAT review by Institute staff and advisory
board members in which studedts can-improve
their arithmetic and verbal skills by solving
sample test problems.

4. Review decisions by student' on` which schools
they are applying to; if there is difficulty
in choosing a particular college, assisting
the student in the development of decisional
techniques. (e.g. weighing the positive and
negative attributes of a particular school and
deciding; selecting programs with varyiniT-
degrees of difficulty`,; again, selecting safe
schools to "insure" good acIdemic.performance
while allowing for pursuit oLiother goals such
asparticipation in extrd.curricular activities '
or to facilitate transfer to a more prestigious,
school)

5. Field trips to institutions in ConnecticUt with
'health careers training programs. Affiliates.
are required td research information from the
Resource Center to use as a.basis to asking
questions of college administrators.

6. Arrangement of overnight visits to colleges,
for individual affiliates. Review of the
itinerary planned.

7. Review of college acceptances. Decision
making on matriculation. Review of financial

I aid award.

Psycho educational workshops. Lectures can
psychodynamic 'situations that are encountered
sand methods of dealing with them.. Afterwards,
simulated psychodynamic situations to d&ionstrate
and heighten the affiliate's'awareness,of the
reactions of self and.others to those,situations
encountered in college student life which demand
utilization of decision making and problem
solving skills.

16"
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4t OP eqe ."'Acceptances
.

*
5. '

J .o ,.

13.X ,Institute Af fi 1 i a#es '

4
1

te

tr,

. S
I A

.,

.Stanek of ' Connecticut

"

....

Quinnipiac.ColIege '

. . -.. r

$o&t.hernscOnnecticint State College'
.. e .University, of ist./ Haven

: .
South 'central Coriununity dollbge

..

.. YalevUniversity ..

Alberti4s Magnus 'Collage '' ..

. .
Uniitersity mfiConnecticut" . ,,

FairiieadUriiversitli

Trinity ColXege

`University of flridgeport

Connecticut College '

. ,
.Post Judior,College%

Central Connecticut State College 4

Eastern Connecticut State College

Western Connecticut State.College

Norwalk Community College

St. .Raphael Sthool-tof Nusing,

St. Raphael School of Radiologic Tech.

Eli .Whitney Vocational School, -

Stone Business College

TOTAL

. 17

's

1972.

5

'4 2

1

1

o ,

1973 1974

0

7

1
, 3

'2.6,,

1

3 .

'0

Z

0

1 0 , 6
5 4 3'

0, 41 0 .0

1 , . ,, 0 0

0 1 2

0
,

1 0

0 .

.

1 , 1

0 -a . 3

0 1 0

0 0 2

0 1 0

1 0.. 0

,
1 0 0

0 a 1

1 2 :- ,0

20. 26 17



\.,

ENHIARC, 'Inc. ,

Final Report 1

Page 15 , . i

i

. Acceptances
,

I . 1Collegps c of Institute Affiliates
i

,..Out of State Schools

North Carolina A. &.T.

Bennett College i

Clark College

Spelman College

Fisk University

Livingstone College ,

Bethune Cookman College

Delaware State University

Howard University,

Virginia CommonWealth

Rensselear Polytechnic

'Northeastern University

Columbia University

Brandeis Unixiersity
.

Tufts University

Amherst College

Adelphi University

Universitliof Vermont

Ohio)Wesleyan *,..
,

Uriiversity of, Rhode Island

Bates College

Clark University

Purdue University '....,.

Oberlin College
or

i

Elmira College

Idaho State University'

Towson State College. -. ;------,,

Cuyahoga C011ege :

Massachusetts College ofePharMacy

Lawrence Memorial Hospj.tal Nursing School

TOTAL

18

1972 1973 1974

2 1 0

0 0 1

0 1 0

0 0 1

l' 0 0/

0 0 1

0 0 1

0 0 1

0 0 1'

0 1 2 0

0 I 0

0 0 3

0 0 1

0 0 1

0 0 '1

0 0 41

0 0 1

0

0

0

, 0

1

1

1 0,.- 6

1 0 y 0

1 0
0,

1 0 0

0 1. 2

1 0 0

1 , 0 0,

1 0 0

0 1 0

0 0 1

0 0 1

10 7 20

1
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Methodology: The Academic Assistance Program

In the third year of the Institute, a Summer Academic Assistance

Program provided reinforcement for fifty selected students in

four areas of vital remediation. Those areas included reading

comprehension, reading speed, vocabulary, and arithmetic reasoning.

-The program was offered to 1973-74 sophomores in the New Haven

public shcools who were interested in pursuing health careers.

The Institute persuaded Southern Connecticut State College to

proyide its facility and instructional personnel to enhance the

environmental setting for learning.

In providing this program,-the Institute attempted to accomplish

several thing:

(1) To expand its pre-collegiate,educational services.

(2) To intervene at an early stageL.1f formulation of career

goals by high school students. ,

(3) To strengthen a student's chance of success in pursuing

a health profession. '

(4) To strengthen a student's performance on the scholastic

aptitude test.

(5) To provide'an enriching summer' experience while developing

more.intense respect for the learning process and academic

success.

4
4

The teaching team for the Summer Academic Assistance Program was

composed of New Haven Public School System teachers and Southern

Connecticut State College instructors. In addition, persons from

the medical profesions lectured on various aspects of preparation

for careers in the health fields.

":11111.

In addition to using standard diagnostic and instructional materials,

:"theinstructors developed learning materials drawn from the allied
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health fields. Therefore; while students improved their reading

and sharpened their mathematical reasoning, they also added to

their information on allied health ptofessiona.

The primary objective of the Summer Academic' rogram was to pro-

vide a diagnostic ptofile of each students academic needs which

would asaistus in guiding these students throughout the remaining

high school years. This was accomplished in the following ways:

(1) Institute guidance follow-up on a one-to-one basis and in

small groups.

(2) Language Arts and MathematiCs Review sessions throughout;.

the 1974-75 academic year.

(3) Systematic review of the scholastic aptitude test in the

student's junior year.

(4) Providing career exposure id the 1975 summer traineeship

program in the health professions at the end of the junior.

year.

(5) Provision of field strips, site visits'to further exRose

the students toward their-health career goals.

(6) Psychoeducational, workshops to develop confidence, con-

structive self - assertion, discipline, determination and

independence in young persons on the thresholiA of career

development.

The importance of this last strategy can not be o'er estimated.

Not only did this strategy call for the creation of an effective

working relationship with member institutions, but also by re-

directing existing institutional resources, the Institute further

advanced its efforts in curricular innovation, inter-institutional

callabogqtion, And pro.vided evidence of student potential which
,

might not have been, identified.

J
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Methodology: Inter-institutional Planning

e .

During contract years one and two, the leadership of the Institute's.

Program Developer, Dr. Peter McNamara, resulted in th construction

of behavioral objectives for the New-Haven School's-Laboratory

Techniques I Course. That work was conducted by means of twenty

workshops in New Haven at which the teachers of the course worked

with the Institute to identify. topics, to construct objectives

for those topics, and to arrange the objectives 'in sequence.

Copies of the revised curriculum accompany this report. (1.3.d.)

Program development leadership was provided to the Physical Therapy

department at Quinnipiac College, Hamden, Connecticut and to the'

dietetic internship programs at Yale -Netq Haven Hospital.

Curricular development workshops, wifff-medical technologists were

also held at nearly every hospital in the state that has an

educational program.for students of the laboratory professions.

Behaviorally based instructional objectives were completed for

the following:

1. Laboratory Techniques I

2. Physical-Therapy: 'Clinical Arts - three-semesters

Clinical Practicum - one semester

3. Laboratory Professions: Clinical Education in Blood

Banking, Immunology, Serology,

Hematology, Clinical Chemistry,

Clinical Microbiology.

.(Copies of each of the, above curricular were included in

the Institute's Twenty-four Month Report, September-1974)

21

4:7

1
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Comparative Analysis of the Evaluation of

Summer Traineeship Program

1972 - 1974

Percent
I. Supervisors Evaluation . -1972 - 1973 1974'.

c

A. All Categories of Performance
(Quality,.Productivity, Dependability,
Overall PerformaIce)'

- ,

Outstanding 51 30

Very Good 19.5 32

Good '7.3 32

Fair
.

- 21.9 6

II.'Student Evaluation

A. Supervisors

Excellent
GOod to Average
Poor

B. .Co- workers

Helpful

No Comments

68.9.

29.7

not evaluated

C. Satisfaction with Summer Experience

Very Satisfied
Fairly Satisfied

19.5

29.3

45.7

4:9

5 53.3
33 43.3
9 3.3

90

10

e6-, 49, 73.3,

13.6 9'. '26.6

D. Exposure helped Determine Career Choice

Yes 76.5 79 90
No 23.4 18 10

22
AI
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Evaluation of Summer TraineeshIps

Our tool's of evaluation are simple and dir'ect. A structured

supervisor's questionnaire* is used 131, supervisors in all de-

partments of the health facilities where our Student Affiliates .

-are placed. This questionnaire is designed to elicit the follow-

ing information on each student:

1. Quality of, performance' of tasks assigned.

2. Productivity of student.

3." Dependability of student.

..:4.,,Persorial qualities of student.

5. Overall performance of student.

Ir/n'addition to the structured questionnaire, a written'page of

8Upervisor.recommendations is solicited for each student to be

, placed in his record for-futuresdollege and Work, endeavors.

The students are :f ouraged to evaluate their success and ,

participation in the summ traineeship through a student '4

que4kionrLre* which is designed to elicit the kinds

of information:

1. Rating ofsupe'tvisdi-s.

2. Rating of co- worker .,

3. Satisfactionwith self peiformance.

4. 'Effect on Careek interest. '

5. Rating of NHIAHC'staff:

6. Rating of overall, program benefit's.:

Traineeship. Evaluation 1912

Data gathered through supervisor and student questionaires on the

1972 Summet,Traineeship Progtam revealed the fbllowing:l
1. That none,of the supervisors, found Institute affiliates

unacceptablein performance,.produ8tivity, or depend,-

ability.

*See Questionnaires following this section.

23
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2. Fiftyl-one percent of our affiliates were judged out-
.

standing'in all categories of performance.

3: 19.5 percent of our affiliated were evaluated as very

good in all categories,of performance.

4. 7.3 percent were judged 'as good and 21.9 percent were

judged as.fair in all categories of performance.

Student evaluations revealed that 68.9 percent considered their .

supervisors as excellent,, 29.7 percent considered their supervisor's

as having been poor. In spite of this, 86 percent of the students

assessed their summer experience as having been very satisfying

with 13.6 percent being fairly satisfied.. 76.5 percent of the

affiliates judged the traine ships as being influential in

shaping their career'choice .

At the end of our first year's Summer Traineeship Progr md'several

recommendations were made and consideration was given o these

recommendations in planning '73, '74, and '75 programs These

included (1) earlier recruitmentlof trainees by the Ins tute

dtaff so tint adequate time could be devoted to'a descriptive

explanation of the gopls of this program, (2) extensive screening

of the candidates, ('3) plenary sessions with administrators and

supervisors regarding p14cements (4)' matdhing career interest

with available 'placements, (5),hospital, orientation "including

tour of hospital, (6) joint conferences with trainees and

pupervisors, (7) explanation Of duties expected to be performed

by the trainee, and (8) seminars on hospital ethics and'coded.

By following the above recommendations, facilitation of placements

and orientation was made more smoothly.

Traineeshio Evaluation 1973

1. None of the supervisors found our students unpcceptable

in the categories already mentioned.

24
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2. Thirty nercent,of allstudents were outstanding in,all

categories of performance.

3. Thirty-two percent Of all students were classified as

very good, in all categories of performance.

4. Thirty-two percent of all students were classified as

good in all categories of performance.

5. Seven percent of all students received a fair rating

on performance.

.0"
At the post program evaluation conference, the supervisors at the

health care institutions where our students were placed agreed on

the following items:

1. All supervisors agreed to continue student.placements,

in 1974. With two years experience, they were also

able to better plan for and superviid our student

affiliates.

2. .Supervisors were satisfied with a newly instituted student

rotation system.

3. Some of the superirisors agreed to institute small group

conferences each week for students. The conferences

would serve several purposes:

a. They would be in the afternoon,Aus busying students

dUring "slow" work periods.

b. One session could be a rap session where studentP

could air complaints-,. talk about their future, and

support each other.

c. Sessions could be devoted to topics supervisors

found timely, e.g. knowledge regarding Blue Cross,

Medicare, etc..

Students in the audiovisual department could.condqct

one meeting. They could select an eduCational film

strip and discuss it. Films could, cover topics

such as- cancer, the problems of old age; etc..
%

. 25
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When students evaluated their summer experience using the

structured questionnaire the following results were evident:

1. In rating of supervisors, fifty-eight percent rated

their s ervisois as excellent, thirty-three percent

rated t em as good to average, and nine percent rated

them as oor.

2. The majority of trainees (90%) found their co-workers

extremely helpful, friendly and Concerned about the

quality of their experience.

3. All the trainees found that'integratiori into the assigned

areas of service was easily and comfortably facilitated.

,Eighty-nine percent of the trainees were very satisfied

with themselves in degrees of performance and learning

new procedures. Only nine percent were fairly,satisfied

with their summer experience.

In evaluating this particular career exposure in terms of. positive

effects on career interests, seventy-nine percent of the trainees

said that the experience solidified their career choices while

eighteen percent of the trainees indicated thatthe slt-2;4rstrainee-

ship program had-no effect On their choice of careers.

All trainees indicated that the overall program and its benefits

were excellent,and wished for it to continue.

Traineeship. Evaluation 1974

When.supervisors were asked to rate the overall performance of 1974

,.trainees, 19.5 percent rated them outstanding, 29.3 percent rated

them very go6d, 45.7 percent were in the category of good, and

4.9 percent received a fair rating.

1

r.

Secondly, when students were asked to evaluate their traineeship

experience,.53.3 percent rated their supervisors as excellent,

43.3 percent rated their supervisots as good. to average, arid.

26
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3.3 percent rated their supervisors as poor. The Ajority of

students (96.6 pecent) developed good relationships with'

co-workers.

Thirdly, 73.3 percent were very satisfied with their summer

exposure to health careers with 26.6 percent being faitly

satisfied:

FoUrthly, and most importantly, ninety perbent of the trainees,'

said that the simmer exposure to health careers helped them to

determine or:reconfirm their career choices in health. Ten

percent qaid that the exposure did not help them in making,a

career decision.

It is therefore appropriate to say .that career exposure in a

clinical setting does afford the student an adequate basin for

deciding on a health or non-health career. As indicated in the

.methodology for evaluating this project, our traineeships are

the only clinical'or4pKacticum training 'offered,to our high

scho61 students. Requisitions for placements in our affiliate

program are overwhelming and over subscriptions to the summer

traineeship program eachiyear indicate to us that more stuaenti

could be motivated to pursue health careers if space, time, and
_

monies were available to the Institute.

.Evaluation of the. Academic Assistance PrograM 1974

The main obljectives of the program were to provide a diagnostic

overview of students' needs academically and to offer guidance

early in the student's career decision-making process.. The was

ac hieved through daily instruction' and regular extiosure to bn-

,
site health professions; such as, clinical microscopy, nursing

reAvarch; pulmonary function, neighborhood health centers,

radiological technology, and pliqsicianS associate program.

'4,

27
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In addition, films lectures, and other campus enrichment was

provided.

The diagnostic aspect of the students' academic needs was assessed

through pre tests at the beginning of the summer program in the

areas of reading comprehension and rate, vocabulary, and mathe-

matics. Subsequent instruction, provided in the above areas,

was,enhanced by visiting lecturers in particular health fields

who illustrated the importance of these skills., within their

professions. This approach further reinforced the instructional

goals in each area and facilitated a morep6Sitive atmosphere of

learning.

Some ok the instructional objectives in the areas covered durin§lr

the program are listed below.

Reading comprehension required that students demonstrate ability to:

1. identify core parts of sentences
2. identify component parts of a paragraph
3. develop ways to Maintain paragraph unity
4. analyZe a paragraph as to who, what, when
5. . use pronouns as replacements for nouns
6. determine inferences- reading between lines

Vocabulary development and Word analysis required that students

demonstrate ability to:

1. recognize the sound and the correct spelling
of various vowel diagraphs

2. correctly pronounce ,phonetically regular
polysyllabic words

3. learn the meanings of various Greek and
Latin roots

4. use a dictionary to locate - antonyms,
synonyms, and homonyms

Study skills required that students demonstrate ability to:
.

1. to develop and put to use such study methods
as SQ3R* and PQRST** for studying, reading
assignments and text books

*
Survey, question, read, review, restate.
**Preview, question, read, state, test.
Staton, Thomas F., How To Study, 1968.

28
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C.

2. to develcip the ability,to control one's time -.
scheduling

3. to develop the ability to be aware of and cope
with psychologidal factors influencing learning

4. to develop skills in remembering what is read
and the ability to, concentrate

-5...to develop the abilityto use aids to help
retention

6. to practice oral and written recall
7. to develop the organization skills of putting

items together in a list, outline, summary,
note .taking or report

8. to develop the ability to read and follbw
directions accurately

9. to develop review. skills for examinations -
how to study and take examinations (objective
and essay)

Reading rate instruction required that students demOnstrate the

ability to:

1., quickly recognize thought units - phrases
2. group thought units in speech
3. understand that thoughfunits answer the basic

five w's; wh,why, what, where, and when
4. recognize the importance of reading rate
5. understand how the SQ3R contributes to an

increased reading rate - I

Writing skills instruction required that students demonstrate'

the ability to,:

1. organize, outline, and summarize written' material-
2. recognize topic sentences - their nature.and

importance
3. select effective words and ruse figurative language
4. spedify details in descriptions .

5. write a character sketch .

6. use a variety of sensory details in descriptions
7, achieve unity in pdragrAphs and,descriptions

In Science-Related Mathematics, the instructional objective were:

1. to-increase the students' ability td use, With
at least 75 percent accuracy, the basic arith-
metic skills needed in science related mathe-
matics

2'. to increase the students' ability to use, ,with
at least 60 percent accuracy, the basic alge-
braic skills needed in science related mathematics

3. to engage the student'in,self-paced, individualized
instructional progress in arithmetic, algebra,

-

logarithm, nd,trigionOmetry which will help.
prepare him for the Scholastic Aptitude Test,

29
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Evaluation of Student's Progress.

The-instrumept use in .both pre and post test for vocabulary,.

:comprehension and rate was the Nelson-Denny Reading Test. The

pre test results indicated the the mean score in vocabulary was

29.8. The mean score in comprehension was 3Z.7 and the mean

score in readiqg rate was 218.6.

Tkm post test results indicated that the mean score in vocabulary

was 28.8; a'slight decrease of one percent. The mean score in

'comprehension was 39.2;.an increase of 16.3 percent and the mean

score in reading rate was 271.0; an increase of 23.9 percent.

The evaluation instrument used for mathematics was a special pre
-

and post test designed by. Southern' Connecticut's Department of

Mathematics. This in conjunction with the progress assessed in

the individual workbooks served as the indicators of student

needs in mathematics.

Of the forty-two students who took the pre-test, seventy-two percent

showed an improvement.

table below:

The results of both tests are shown in the

Range* Median' Mean - Standard Deviation

Pre-Test 4 28 .11 12.4 5.4
Post-Test, 5 - 33 13 15.1 7.4

.< Thus, the average grade,, as measured by the arithmetic mean, rose

-twenty-two percent.. Among the forty-two students, there were
-

twelve who did not demonstrate any, improvement in arithmetic skills

on the basis of their.pre-test. and post-test scores. .Time allo-

cations and the student teacher ratio were inadequate in this

first program.

*Maximum .Aossible score is 40..

r.
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However,*th'e program,
'

,instructor assessments
,

prOvided the Institute

the program, through various testing and

of the classroom progress of students,

with a, good diagnostic overview of what

the students4 academic-needs were in' all of the areas'covered

ddring the summer program.

This was the original intent of the Sutmer Program: to provide

an adequate follow-up service to those students who participated

in order to continue our intervention towards good acdaemic

achievement, decision-making, career counseling, and post

secondaY7 fulfillments.

ComparativeAnalysiS of Institute Affiliates
. .

.In an effort to gather appropriate data for comparative analysis'

Oi'bur student afnliates with other students in the New.Haven

public school mcipUlation., a:stuilprit survey czas adesigned and

admini#tered to all'senioes in'the liew Haven public high schools.

(See'Appendixl

1

. .

, .

The specific Objectives:of this questionnaire were:. 1) to determine
, . . . ,

,

the. effect of early career guidance,emphasizing career,exposure,

:_itra,and extra ,school career' counseling ainoung inner' city high
--. .

. 4 '

., ,schOol.students,.2) to 'determine which factois in.O.ilerice decision
..:

,

itiakinlY'amorig urban high school.students,'31'6 determine which
e. N ,

1110130ttiVe services are meeded.and are available to urban highavailable
T,.

..sch?ol stUdents,:and 4) to determine theisimilarity of charac-T.

teiistics among our affiliate's and those of-the population sur -

. ..veired., . , % . -
, -.,,

, 4 .

.

. . . ,

,
. 7

The student Survey.wah ,designed to' elicit the following categories,
, .

of information:

1. Idemo'graPhic'-

2.. 14ehLfica0.On Oi.postecondaili career plans

iden6ifiCatiop Of supportive. services available in schools'
. .

.31
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--- 4. 'extent of need and utilization of these supportive

services

5; dissemination of career information in health in

high schools

6. number of students enrolled in allied .health courses

who continue in post secondary education

7. marketable skills of student enrolled in allied health

courses

8. 'influence of high school personnel in formulating career

plans

9: influence of outside sources, i.e. family, our Institute,

community organizations, friends

10. identification of students' needs in career education

and planning

11. the timetable used in career planning and notation of

any changes in career throughout high school tenure.

3 2

.
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Comparative Analysis

The number of students in the Institute's program for Years I. II,

and III and the demography of that student Population..

See Table of Demographic Data on Student Affiliates 1972-74 found

on page 5 and 6 of this report.

The following statistics used in comparative study were derived

from a survey of all seniors in the New Haven PubliC Schools.

The survey was conducted by the School's Department of Science.

We wish to acknowledge their support in making this data availabe

to us.

The number of students taking high school allied health courses.

AMong the 526 seniors who'completed the survey, 94 indicated that

they had taken alried health courses offered at their high school.

These couses include Laboratory Technology (1st and 2nd year),

Animal Technology, X-ray Technology, and Nursing Assistance.

Of the 94 who enrolled in the allied health courses, 30. students

took more than one allied health course. The majority of these

30 students "drt1cipated in the second year of Laboratory Technology.

According,to the 'Office of Vocational Education for the New Haven

P lic Schools, the/following numbers of studentis_have been enrolled

in allied health courseS for the yd6rs 1972-19*

1. Laboratory Technology

2. Animal Technology

Ole

1972 1973, 1974 1-975

14 15 , 30 not available

15 7 38 not available .

3. X-ray Technology 14 not available

4. Nurs1ng Assistance 18 12 9 not available

We cannot submit figures indicating the hUmber of students enroll0
.in allied health classes in each grade of high school.
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The effect of career exposure on career planning.

In assessing the attitudes toward allied health professions of
.

`students who.were exposed to allied health courses and of students

VI° were not we submit 'the following analysis:

Of the 94 stUdents who were-exposed to allied health courses'in

their respective high schools, 46.8 percent indicated that the

allied health course content and instruction caused a change in

their career plans from a non-health career to one in allied

health., Sixteen percent had decided on an allied health career

prior to enrolling in one of the allied health courses. Sixteen

percent of the 94 students decided to pursue careers other than

health after taking an allied health course. 4.2-percent had

decided on careers other than health .prior to enrolling in one

of the allied health courses and seventeen percent of the 94

students remained undecided on acareer choice after having

:completed an allied health course.

Of the 46.8 percent whose 'career choices in health were influenced

by the allied health courses, all enrolled in the courses for the

following reasons:

1: to 'help the student decide on a career in allied health

2. to enable the student to have a better chance of

matriculating lto,a post secondary allied health program

3. to learn more about a subject that was of interest to

- the ,student

73.4 percent of all students who had completed an allied health

course were satisfied.with what they learned and with the in-

structional objectives of the course. 9.6 percent expressed

disappointment in their expectations of the course they enrolled
,

'in and seventeen Percent were unable to respond to this question.



NHIAHC, Inc.
Final Report
Page 31

It is therefore appropriate to say that the majority of students (63%)

who were exposed to the allied health courses developed and/or

were further motivated to develop positive attitudes toward the ,

allied health profeisions and occupations.

Of those ,students who had chosen, to pursue health careers, yet 'clia

not'take allied health-courses, 53.2 percept indicated that their

career decision had been made prior to entry into high school.
1

Thirty.percent were,influenced to make career decisions.in hedlth

by science courses other than allied. health courses, 10.6 percenit

were influenced by the counseling staff at the Institute, and

6.4 percent were influenced by personal experiences with health

prpfessionals.

17.1 percent of 'these students had taken advanced courses in

biology, chemistry., and _physics. '41.1 percent had taken four or

more sciences during their tenure. in high School. An additional

forty-one percent-had-taken at 'least three science courses in

high schools Note: the minimum' requirement for high School

graduation is two science courses:

There appears to be no less appreciationfor the allied health

professions or occupations among those who enrollfid in allied

'health courses and those who did not. As indicated Above,

53.2 percent of.the students who did riot take allied health

courses had already decided on health careers before entry into

high schooland tended to enroll in traditional And advanced

science courses in pursuit of their academic preparation. On the,
. 0

other hand, 63.8 percent of the students who took an allied health

course were undecided as to a career choice before their enrollment:

with 73.3 percg-nt9tf the students subsequently motivated.and

influenced to pursue a career in the allied health professions.

35
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The guidance counselOks at the three New Haven public high schools

were interviewed regarding what they considered to be the educational

outcome of the 'allied health courses. It was agreed that.the allied
,

health courses provide good career exposure. Beyond that, the

courses met different needs for different students, depending on

(1)`the student's level of career awareness, (2) how

extensive his or her previous career exploiation had been, and

(3) whether or not he or she was ready to make a career decision.

In some cases, the courses exposed students to information which

aided in the choice of a career,'in others, they were terminal

courses.

Three of the fifteen counselors interviewed mentioned that the

allied health courses reached a wider rahge of students than the

traditiOnal courses offered by the science department and some,-

times motivated students who need to see the relevance of what

they are being taught. The Courses are not, hOwever, considered

to be adubstitute for required Science courses, so students

generally do not take them unless they have some interest in the

allied health professions.

Sometimes even _a vague interest .can be molded into a definite'

direction. The courses also provide an improved science/health

back4rOund for students Who arc interested and motivated in

science and are going into one of these areas.

Note: There are few students in the New Haven public high schools who

have been.systematically exposed.tO allied health careers at'the

middle school level.' There is currently a career education pro- .

gram, ,which includes an educational cluster on health, xisting

in cind df the New.Haven public middle schools.' ,This prograin had

been iri operation fo'r a. period of two years only.
.

3G

A.
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EmPlovabilitv'of those completing high school allied'health stud] s.

In,an effort to prOvide some means of preparing, guiding, .and.
.

encouraging high sdhool students to pursue careers in allied ,health

and also to provide marketable skills to high school:graduates,

the New Haven.public schools,. With a great deal of assistance ffrorr,

the Institute, sought to develop curricula of allied,health courses

in Laboratory Technology, Animal Technology,' X,-.ray TeChnology, and

Nursing Assistance. Initially, the purpose of these courses was to

provide students with knowledge. and techniques.which might ensure

job'opportunity in allied health post high school. However, with

the scarcity of job vacancies and the need fbr licensilre apd

certification` in allied health profpssions, the. school's program

and curricula were revised to better prepare students for entry

into post secondary educational institutions of allied health.

1For exampll, a studpnt enrolled in the Laboratory Technology

course over a two year period now studies medical ethics, human

physiology, hematolOgy, urinalysis, chemistry, body functions,
.

immunohematology, microbiology, parasitology, serology, and-

histological techniques. This curriculum should adequately pro-

vide a; student with the basic skill to job market as a

Medical LaboratOry Technician. However, the trend toward in-

creasing formal education requirements and training as a pre-

requisite for employment and professional recognition and the

trend toward the promotion of licensure, certifidation, and

registration made, it increasingly difficult for the,high school

graduate to utilize his high school training in allied health

in the job market immediately after high school graduation.

Therefore, the skills in allied health UpOn the completion of

twelfth grade 'from the New Have pulilic-schoo). are limited to

medicallaboratory assistants and nursing assistants. In these

areas of allAved health; high school students previously exposed

to allied health courses in Laboratory Technology and Nursing

Absistance,could enter the job market with a minimum of

3. 7
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rto

on-the-job training as the only requirement. Other level of

nuising and laboratory careers require post secondary academic

and clinical training before being considered for employment.

This is documented in the Study of Educational Prograns and .

Employtent Opportunities in Health, prepared by the Connecticut

,Institute for Health Manpower Resources, Inc., which found that

hospitals and other health care facilities which previously

provided jobs for high school graduates were phasis out their health

Programs and affiliating with educational institutions. Although

some facilities, and particularly'hospitals, will continue to

run limited on- the -job training programs, in order to fulfill

specific shortage areas, the training' provided often times is

non'reciprocal with othek institutions if the employee finds

it necessary-to find employment elsewhere.

Perceptionsfof the courses by 'school guidance personnel'

46.6 percent of the high school guidance counselors interviewed

believe,that the allied health courses'offered in the New Haven

public schools prepare students for entry level jobs it allied

.4*

health; usually jobs which require on-the-job training regardless

of whether or not one is "rOw salaried and low tenured,'lqading

to-greater Skills with no increased security". One counselor

mentioned-that the skills gained kom taking, the allied health

courses enabled students to obtain summer employment.

26.6 percInt of the ounselors believed that the courses provide

stimulation for post secondary education in the health field,

sometimes helping a student gain acceptance into a nursing,

premedical, or allied health professions training program..

Twenty percent of the counselors felt the courses were not

.college oriented;, stating, for example, that if a student"

wanted to be a nurse, rather than a nurse's aide, he or she

would be better off taking chemistry than the Nursing Assistance

course.
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Comparability Of the clinical training exper(iences.

In analyZinT and comparing the clinical training offered to

high school students to that offered community college,

we find that no genuine clinical training is available to high

school students enrolled in allied health courses. The only

facsimilie.of clinical training'offred to,high school students

A'

are in-class laboratory and/or clinical,procedures learned as

patt of the particular allied health course curriculum. The
f

only clinical, exposure in health care facilities that could be

,classifed as practicum experiende,'but not articulated with the

courses taken by these students, asrebthe Summer Traineeships

offered by the Institute to a select fifty students each summer.

We still feel that our traineeship program has tremendous impact

an the young people involved because Of the actual clinical ex-

pOsure-afforded them before Matriculation into a post secondary

educational program of allied health.

Acdordingto the research done by the Connecticut' Institute for

Health Manpower Resources, Inc., hospltals in the past provided,

the training for their health personnel,both formally and in-
,

formally. Gradually,,educational institutions are taking ovei

the initiative, in cooperation with cliniraa settings. Therefore,

the majority of students enrolled in ,allied'health programs at

the community college level are.exposed to clinical or practicum

experiences appropriate to their majors. For example, at

South*Central Community' College, a local institution, allied
4 U

health programs n,dietetic technology, radiation therapy

technology, and radiologic technology are available with practicum

experience in an affiliated bospitais radiation therapy and

food services departments. the praCticumoAxperience amounts to

2400 hours over a two year period, a basic requirement of the

American College of Radiology and the American Medical Association.
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TheA can be no analysis. of the two populations as far as

O practicum experience in killed health program curricula is

concerned. However, it should. be said that future consideration5

for innovative changes in the allied health cburses, curricula

should Include some practicum experience for the high schOol.

student to further stimulate and expose him to the vast know--
ledge gained by such An affiliation.'

Anticipated job opportunities.

Existing and anticipated job opportunities in allied health

available to high school graduates versus the community college

graduate can be found on'the following pages 37-40 of this

report.

Stages in the develoornent of career goals.

In analyzing changes in career goals of students as they,nrogress* *

-"*"....-....._ . ....
,

through high school, we divided our senior population into,three ,:,

7,
.

,,. .

'

categories: 1) those seniors who made decisions about career ." ..-,

goals before they entered high school and why, 2) those seni.cirs

who made decisions about career goals during their tenure in

high school but before their senior year and why, and 3) those

seniors who made their decisions about career goals during their
..1

. .senior year.

Ofthe 377 seniors who indicated that they had made.decisiohs,..

that they made,theircareer,

'Ten.percent made theix.
,

year, 12.7'percent during

t during thtir,junioi.

about career goals, 17.8 percent said

decision before entering high school.

career decision during their freshman

their sophomore year, and 28.1 perpen

in high sdliool.
'

.

1

' . , ,

. 0.

Of those students who made a career decision before high school,,
. . . ,

the majority (76.5 percent) had always wanted to'purpuethat
. ,

4.0
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particular career, either from personal experiences early in
life or rom genuine interest manifested from parental per-
suasion. 19.8 percent confirmed the career choice made before

. entering high.school by reading more about the respective
career and by enrolling in school courses that would support
their career decision.

In analyzing changes in career choices throughout the students'
high School stay, we chose students who made their decisions

about career goals in their senior year. Of_this particular
population, 43.3 percent made, a change because of teacher
influence and interest generated by'a particular school course.
Twenty percent changed their career choices because of family
influence particularly through parental persuasion. 13.3 percent
noted that financial circumstances were reasons for changing
their career interests. Ten percent indicated that changes
in the opportunities available in their initial career choice
caused the to Career goals. 6.7 percent were 'in-
'fluenced by'summer employment and exposure to a particular

career that caUsed,a reassessment of their original plans.
Finally, 6.7 percent underWent changes in attitudes due to home.
and schobl environment.

: It'should be noted that 27.5 percent of all students Surveyed

were still Undecided about their career goals with graduation
'from high school almost at hand.

Six of the high school counselors interviewed agreed with the
which indicated.that molt students deCided on careers ,during

4'their junior lieaf in high school. However, seven of the counselors
argued that the time at which a Student makes a career decision

_varies depending on the motivation, maturity, experiences, and-
: "Ivironment of the individual student, and that there should, be

A .4. 1.1j4
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no prescribed time for making such a

the majority of students do not make

they graduate from high 'school; that

to find employment or continue their

decision. Two belieVed that

`a career decision until after

they merely decide whether

education.

Three of the counselors- felt that students should not be pressured

intOommaking a career decision before they are ready to do so..

Eight counselors felt that the counselor can initiate readiness

by supplying career information and encouraging the student to

be more aware of his.or her personal values, interests, and

abilities. Six counselors believed that a career decision pro-

vides direction and motivation for a student and that students

should have some goals, while maintaining the freedom to change.

Six of the counselors believe that parental influence. is the most

important single factor 'in the career decision making process of

students. Two'counselors mentioned that the economic situation

,had affected the career decisions of many students. In addition,

two counselors felt that exposure to people imvarious professions

is an important factor and that career exposure should begin be-

fore high school.

How Institute affiliates compared with other New Haven students.

OUr senior' affiliates represent 8.4 percent of the senior class

population surveyed. Of our senior affiliate population,

88.6 percent had made their career decisions with 11.4,percent

still undecided. Of those students who had made career decisions,

'all except one had chosen careers in allied health.

The following tables show comparative data between our senior

affiliates and non-affilia es in- four basic areas: 1) time-
.

table of career decision7m king, 2) family income, 3). enrollment

in allied health courses, and 4) post secondary plans in health

careers.

4'6
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TABLE I
. .

Comparative Tim Table of Career becision-Making Between

Our Senior Affiliates and Non-Afiliates.

Before High School

Freshman Year

Sophomore Year

Junior Year

Senior Year

Our Senior Affiliates 'Non-Affiliates

27.3 %

15.9

20.5

11.4

174%
10.0

r 12.7

28.1

27.5

0-- TABLE II

Comparison of Family Income of Senior Affiliates and Non-

Affiliates for 1974-75.

Below $5;000

5,000-10,900

10,000 - 15,000.

Overj5,000

Our Senior Affiliates- Non-Affiliates

9 (24.3%) 80'(21.2%)

18 (48.6%)

7 (18.Z%)

3 ( 8.1%)

158 (41.9%)

87 (23.1%).:

52 (11.1%)

TABLE III
0

Comparison of o'urStudentAffiliates and Non-Affiliates Who
- Enrolled in Allied Health Courses.

Our Junior and Senior Non - Affiliates.
Affiliates

*Enrolled in Allied
Health Courses

Enrolled in more than one
Allied Health course

Influenced by Allied
Health course

Already decided on a health
career prior to enrollment
in Allied Health course'

24 (25.5%)

17 (70.9%)

15 (625 %)

6 (2.5%Y

70 (74.6%)

13 (18.6%)

29 (41.4%)
.

9 ('12.8%)

*
Total number of students enrolled in allied health courses
was 94.

47
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# TABLE IV.

. Comparison of Plans for Post Secondary Education in Allied

Health Between Our Senior Affiliates and Non-Affiliates.

Our Senior Affiliates Non-Affiliates
College 86.4 % 10.5 %
Technical School. 2.3 .,0.6

Armed Forces 9.3 1.7
Jobs; part -time school 2.3 2.1

Although we have no data for comparison between the non-affiliate

population and our student affiliate populatiOn as we analyzed the

%benefits of summer traineeships in allied health careers, we have

inferrer from the results that such.traineeships were very in-

fluential in helping them make career decisions.
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STUDENT AFFILIATE EVALUATION OF SUMMER TRAINEESHIP EiPERIENCE4

NAME (OPTIONAL)

HOSPITAL

COUNSELOR'

SUPERVISOR (UNLESS yOU WERE AT ST. RAPHAEL).

THE ANSWERS TO YOUR QUESTIONS WILL BE KEPT CONFIDENTIAL. PLEASE ANSWER
HONESTLY. WE WILL USE YOUR ANSWERS TO IMPROVE NEXT YEAR'S PROGRAM.

1. PLEASE RATE YOUR SUPERVISOR ON THE FOLLOWING. (IF you HAD MORE
THAN ONE SUPERVISOR, RATE THE OVERALL SUPERVISION).

'I HAD: ONE('SUPERVISOR TWO-THREE SUPERVISORS

MORE THAN THREE SUPERVISORS

EXCELLENT GOOD AVERAGE POOR

,-,

HELPFUI NESS .
.

_

. ..,

WILLINGNESS TO EXPLAIN

CLARITY OF EXPLAINATION

.

.

FAIRNESS IN AMOUNT OF
WORK GIVEN

. .

-

EFFORT TO ENSURE THAT
I HAD ENOUGH WORK
TO DO

_ _ __
r.

CONCERN ABOUT THE
QUALITY OF'MY
EXPERIENCE

.

.

.

FRIENDLINESS
.

, '

i

..

EFFORT TO GIVE 'ME A
-GOOD INTRODUCTION
TO. THE DEPARTMENT .

. .

y

,

...

.

EFFORT TO SUpPLY'ME
. WITH READING .

. MATERIALS. _

.

,

.

.
.

,

' .

EFFORT TO PROVIDE
1: APPROPRIATE WORK

OR OBSERVATIONAL
EXPERIENCES FROM
WHICH I'COOLD LEARN

,

'

..

°-

.

,

- .

4 P

.

.

,

,

.

. ,

.
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2.' ,PLEASE 'RITE YOUR CO-WORKERS FOR THE SAME QUALITIES.

EXCELLENT GOOD 'AVERAGE POOR

0

HELPFULNESS ,
I

WILLINGNESS TO EXPLAIN

.

CLARITY OF EXPLAINATION .

.
.

FAIRNESS IN AMOUNT OF
WORK GIVEN , ,

.

, -. '

.

.

.

,

.

.

EFFORT TO ENSURE THAT I
HAD ENOUGH WORK i0 DO

.

.

r

.

, .

.

.

.

CONCERN ABOUT THE
QUALITY OF MY
EXPERIENCE :-

.

.

,

.

'

. .

FRIENDLINESS

A
.

.

EFFORT TO GIVE ME A
GOOD INTRODUCTION
TO THE DEPARTMENT

.

,

.

,

.

.

.'

, ..

.

EFFORT TO SUPPLY ME
WITH READING

,

MATERIALS

.

.

.

.

,

, ,

.

.

,

.

EFFOU TO PROVIDE
APPROPRIATE WORK .

OR OBSERVATIONAL-
EXPERIENCES FROM
WHICH I COULD LEARN

.

.

.
.

-

.

.

,

.

..
,

3. DID YOU RECEIVE ANY FORMAL TRAINING? YES

IF YES, PLEASE INDICATE WHICH TYPE.

CLASSES ( HOW OFTEN?

0 INDIVIDUAL-INSTRUCTION'(HOW OP1.6N?

ASSIGNMENT QF READING MATERIAL (HOW OFTEN?

PLEA$E.LIST.TYPES OR TITLES.

a

50
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4. .IF YOT,RECEIVED FORMAL
FELT THE TRAINING WAS:

EXCELLENT

GOOD

TRAINING, PLEASE INDICATE HOW GOOD YOU

AVERAGE

. POOR

5. IF YOU RECEIVED FORMAL TRAINING, PLEASE INDICATE HOW MUCH YOU
FELT YOU LEARNED.

VERY MUCH SOME

QUITE A LOT .____^_ NOT ENOUGH

6. IF YOU RECEIVED FORMAL TRAINING, HOW MUCH OF YOUR TRAINING TID
YOUR ACTUALLY USE'- IN THE DEPARTMENT?'

:
NEkY muck SOME

QUITE A LOT LITTLE

HOW-MUCH DID YOU LEARN BY WORKING OR OBSERVING IN:THE
DEPARTMENT (S) i,e., ,HOW MUCHMUCH DID YOU'flPICK,UPft NOT. FORMAL
TRAINING?

.

.VERY' MUCH SOMB

'QUITE.A LOT NOT VERY 'MUCH

8. HOW MANY SKILLS DO YOU FEEL YOU LEARNED BY OBSERVING OR WORKING
IN'IHE DEPARTMENT?.

-

'A LOT SOME -

QUITE A FEW FEW

9. 'HOW WELL INTEGRATED INTO THE DEPARTMENT DO YOU FEEL'".YOU
BECAME DURING THE TRAINEESHIP?

I FELT VERY COMFORTABLE

- I FELT-COMFORTABLE 75% OF.THE.TIME

I FELT COMFORTABLE ABOUT HALF OF THE TIME 's

- I WAS UNCOMFORTABLE MOST OF THE TIME

10. TO WHAT EXTEN1q,D0 YOU FEEL YOU TOOK ADVANTAGE OF YOUR SUMMER
EXPERIENCE?

.j I AM VERY SATISFIED WITH MYSELF. I LEARNED AND
OBSERVED AS MUCH AS I COULD.

I AM PRETTY#%MUCA SATISFIED WITH MYSELF.

I TOOK AVERAGE ADVANTAGE OF THE OPPORTUNITY.

I-AM 'DISSATISFIED WITH MYSELF. I DIDN'T REALLY
TAKE ADVANTAGE OF THE SUMMER EXPERIENCE. 51
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11. . HOW WOULD YOU RATE YOUR OVERALL PERFORMANCE FOR THIS SUMMER

I AM VERY SATISFIED WITH MYSELF.

I AM FAIRLY SATISFIED.

MY PERFORMANCE WAS AVERAGE.

I COULD HAVE DONE BETTER.

12. DO YOU FEEL YOU HAD SUFFICIENT CONFERENCE TIME WITH YOUR
SUPERVISOR?

YE NO

IF YOUANSWERElj NO, ASE EXPLAIN WHY

,

13. DO YOU FEEL YOU ,HAD SUFFICIENT. CONFERENCE TIME. WITH YOUR
COUNSELOR FROM fHIMIC?

YES NO

IF YOU ANSWERED NO, PLEASE EXPLAIN WHY

14. WAS YOUR ORIENTATION TO YOUR HOSPITAL AND HOSPITAL PLACEMENT
SUFFICIENT?

YES NO

IF YOU ANSWERED NO,-PLEASE EXPLAIN WHY

15. DID THIS SUMMER'S EXPERIENCE HELP YOUR MAKING A CAREER CHOICE?

YES NO

16. ABOUT WHAT PERCENTAGE OF AN "AVERAGE" DAY DID YOU SPEND WORKING ck
OR OBSERVING ASOPPOSED TO SITTING AROUND? %.

17. PLEASE REVIEW'HOW YOU ANSWERED QUESTIONS 1 16-.

. WOULD YOU PLEASE COMMENT ON WHATYOU CONSIDER TO BE THE BEST
PARTS OF THE SUMMER PROGRAM AND YOUR BEST EXPERIENCES:

52



b. WOULD -YOU PLEASE COMMENT ON WHAT YOU CONSIDER TO BE THE WEAK
..*:.POINTS TO THE 'RROGRAM AND THE EXPERIENCES YOU DID NOT ;,IKE

OR ENJOY. .

,.

J

c
("

. I ,

4

. ,

4

4

53- ,
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QUESTIONNAIRE FOR STUDENTS, ARTICIPATING IN SUMMER TRAINEE
SHIPSHIP PROGRAM. I YOUR ANSWER IS LONGER THAN THE SPACE
PROVIDED, PLACE ASTERISK ( *) BY THAT QUESTION AND 'COM...
PLETE'IT ON THE REVERSE SIDE OF SHEET.' TO'ININDICATE
QUESTION BEING ANSWERED START OFF QUESTION BY PLACING
ANSWER NUMBER IN SYMBOL (). \

(1) NAME X ( 2 ) BIRTH 'DATE

(3) SCHOOL (4) GRADE ENTERING . .

.. .

.
,i

(5 ). SCHOOL PROGRAM ENROLLED IN

(6) HOSPITAL ASSIGNED TO

(7) NAME OF SUPERVISOR (6)
\

(8) CAREER OBJECTIVE BEFORE ENTERING PROGRAM

(9) HAS THERE BEEN ANY CHANGE IN YOUR CAREER OBJECTIVE OVER THE SUMMER
4 ?

YES NO

(10) IF YOUR ANSWER IS YES, INDICATE .NEW CAREER OBJECTIVE
1 / b

.
. ,

- A

rc 4

411) BRIEFLY STATE THE REASON FOR YOUR CHANGE IN CAREER OBJECTIVE

k
Oa.

(12) STATE-WHAT YOUR ORIGINAL WORK REQUEST WAS FOR THE SUMMER

(13) WERE YOU ASSIGNED TO THE WORK AREA OF YOUR CHOICE YES NO

e .

0.4). IF YOUR ANSWER IS NO,S ATE 'HE AREA YOU WERE ASSIGNED TO

ig

(15) DID YOU ENJOY WORKING IN THIS AREA :.

.

. a

(16) HOW MANY ,HOURS DID YOU WORK PER WEEK-

(17) ,DID YOU FIND YOUR AREA OF WORK AT THE HOSPITAL HELPFUL IN MAKING

YOUR CHOICE OF A CARER YES NO

(18) IF YOUR ANSWER IS YES, PLEASE EXPLAIN

)

(19): IF YOUR ANSWER IS NO, PLEASE EXPLAIN

.54
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(20) WERE' rop ASSIGNED TO ONE OR MORE DEPARTMENTS`,OVER THE SUMMER'

(21) IF YOU WERE ASSIGNED TO ONE AREA DO YOU FEEL THAT THE. AMOUNT OF TIME

SPENT IN THIS AREAWAS TOO LONG, SHORT, ETC.

(22) IF YOU WEREISSINGEa TO ONE AREA WOULD YOU HAVE LIKE TO CHANGE TO'

DIFMENT AREAS OF WORK OVER THE SUMMER YES . NO'

(23): IF AWER IS YES, PLEASE LIST OTHER'DEPARTMENTS YOU WOULD HAVE
t.

LIKE TO -WORK IN

(24) IF YOU WERE ASSIGNED TO MORE THAN ONE DEPARTMENT)! PLEASE LIST THEM
v..- 0.

:(25) WERE YOU .ASSIGNED SPECIFIC TASKS TO PERFORM YES

, 4(26) IF ANSWER IS YES, LIST WHAT THE6ETASkS WERE

NO'

(27) IF ANSWER L$ NO,- STATE WHAT. ACTIVITIES YOU SPENT THE MAJOR PORTION

OF YOUR :TIME IN

(28) WHERE YOU INSTRUCTED ON HOW TO PERFORM THETASKS YES NO

,(29) IF ANSWER IS:yES, UNDER WHAT CIRCUMSTANCES WERE YOU INSTRUCTED, e.g.

CLASSROOM, ON-SITE.INSTRUCTION; ETC.

(30 Y DID YOUR JOB REQUIRE YOU TO. WORK WITH ANY ,EQUIPMENT YES NO.

(31) IF ANSWER IS YES,-STATE WHAT THIS EQUIPMENT WAS

DID YOUR SCHOOL EXPERIENCE PREPARE

YES NO

'(33) IF ANSWER IS YES, EXPLAIN

FOR ANY OF YOUR ASSIGNED TASKS

0

fi

4



(34): ..WERE YOU ASSIGNED TO ONE OR'MORE SUPERVISORS'

I*

(35) DID YOU MEET ON A REGULAR BASES WITH YOUR SUPERVISOR YES . NO

(36) .1F-ANSWER IS YES, EXPLAIN
. =

(37,). IF ANSWER IS N0, EXPLAIN

(3.8) WAS YOUR SUPERVISOR HELPFUL OR UNHELPFUL -TO YOU OVER THE SUMMER

(39) DID. YOU PARTICIPATE IN ANY ,.CLASSROOM SUCH,A FILMS, SPEAKERS,

ETC,., OVER THE SUMMER , YES NO '

(14.0) IF ANSWER IS YES,PLEASE EXimAIN.WHATL"TkEy:WERE ABOUT

r I

.

,

I

(41) WERE YOU ASSIGNED ANY READING MATERIAL OVER' THE SUMMER YES NO
Q.,

), IF ANSWER IS, YES, STATE SUBJECT THE'MATERIAL DALTIT.WITH

,
\

(43) DID YOU HAVE ANY PROBLEMS WHILE,WORKINGTHIS SUMMER -YES NO

(44) IF ANSWER IS YES,' EXPLAIN

(45) IF YOU HAD PROBLEMS OVER THE SUMMER HOW DID YOU HANDLE THEM

(.SUPERVISOR, INSTITUTE, ETd.)

(46) .
DO YOU FEEL THAT THE\INSTITUTE COULD HAVE BEEN MORE HELPFUL TO YOU

OVER THE. SUMMER YES NO

fi 6
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(47) IF ANSWER IS YES, EXPLAIN

(49)

WOULD YOU LIKE,TO .SEE PLANNED ACTIVITIES IN NEXT SUMMER'S PROGRAM

(SPEAKERS, FIELD TRIPS,'ETC.) YES MP NO

IF ANSWER IS YES, STATE AREAS YOU WOULD LIKE EXPOSURE-TO

(50) IF ANSWER IS NO, EXPLAIN

(51) WHAT IMPROVEMENT WOULD YOU LIKE TO SEE IN THE PROGRAM NEXT YEAR

( .IF ANY) 44.

(52) WHAT,SERVICE CAN THE IN3TITIIE PROVIDE TO YOU IN.YOUR COMING SCHOOL(

YEAR
I

(53) WHAT ARE-YOUR PLANS FOR THE.COMINGSCHOOLZEAR'
. -

..

-(54) DO YOU INTEND TO APPLY 'TO .q0LLEGE'.. YES - NO

(55) IF ANSWER IS YES,' WHICH Ogi(S)D.0 YOU INTEND TO APPLY 11:'=7* t.

(56) DO-YOU INTEgD.TiaAPPLY TOA.NURZING.60GRAM -

(57) IF ANsAR I8 (YES, WHICH'ONE(S) DO YOu-PLAU't APPLY TO

' -s...

,.
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)

.5-
4.4

. ',

(5.8r WOULD YOU LIKE, THE INSTITUTE TO B.E..OF ASSISTANCE T9 YOU YOUR
'

PURSUITS OF HIGHER EDUCATION .YES ;

(59) IF-ANSWER IS YES, STATE ,','THAT TYPE, OF ASSIST,ANC YOU- WOULD LIKE

.

.(60) IF YOUR ANSWER2TO QUESTIONS (54) AND:' (56 ). ARE NO ;WHO, ARE YOUR

PLANS AFTER GRADUATION

". .

(61)
t

IF THERE .IS ANY ADDITIONAL INFORMATION.THAT YOU FEEL.W, SHOULD

KNOWN CONCERNING YOUR:SUMNER.EXPERIENCE USE THE REMAINING SPACE;

'

z

;,

'S

,

's

I.
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. STUDENT P.E11 IEV.FQ101::.: j3e;g,,-1.4i$9.

.

.
,

VIL.4tiiik9thl, C31-- Obtzi,.. ...
. .

Student name .
. ,.

.

. .... .0

Depar6Dent.

SUpervisor name.
-t

abSenp. :
. ,

D a-y-6 tardy
-.

.

A

".

,PERPARDIANCEjgTORS

.

1 2 3 .4 5

. ,,,,' .

Please explain. all ratings

- .,
Quality .

.

.

.

.

-/

.

.

.

.

,

.

l''

,

.

....

.

.

.

.
,

.

,

.

..

.

.

.

.

,

. . _ .

Accuracy . .

Economy .of Materials

Neatness & 'thoroughness
:

Knowleftge,or tasks-/on
..- checklist ./

Teiserverance.' /

uui;r'-wit:h'Pat At
..-. . ,

,..

.,

Productivity "-
.

:

-

/
.

.

...

,

.

.

.

.

.

.

:

.

, k,

.

.
,

, .

,...

%

. 's

4

.

.

,

Productivey

my -o

e . /

,
,

Eoonof in'/ .

-. perfo 'ma 4e ,of
task il /

ilit y to- arg

A

De en alp' it

/.
7
/

-

'

.4

. -

.

-

.

"/

. .

..

.

.

., .

a

, ,

, ,

/ ///

f

4

,

.

.

o

..

'

,

.

,

.

,

,

,

.

.

,

..

.

,

.

.

.

.

, - -

Judi ''1114

Ac ep ance of respon-
. sibility

un tuality,
. ..

At endence .

..ility to fdllovir
(directions ,

/

5
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PERFORMANCE.FAGTOR§'
.

4
.

'5 6

_

Please explain all ratings
. , .

. .

Personal Qualitie's ,

.

.

".

.

,

.

.

.

.

.

.

.

_

,

.

,

.
.

,
,

,

.

. .

.

.

,

, . .

.

.

.

.

.

.

,

Neatness of appearance

Attitude
,

Acceptance of_advice .
Cooperation',

Initiativer..

,
.

OVER=ALL PERFORMANCE . - .' ,

.

.k..e.
.

.

,



Instructions for Student Performance Rating,

*4-
.

An evaluation of the performaAce of the student should'be made
by his or her immediate supervisor at the end of the student's
placement in the department. (Supervisors having a student for
Iess'than aShek have the. option for not evaluating the student
if the supervisor feels that he or she did not get to know the
student adequately to evaluate him in the period.

2. The student's performance on each of the duties should be rated
by placing an "X" in the, appropriate column, according to the
following guidelines:

Column 1 - Outstanding: Highly outstanding performance.
Work is characterized by, unusual accomplishments,
contributions and complete reliability.

- Very Good - Better than average performance.
Work is dependable and exceeds normal job re-
quirements.

- Good - Normal, dependable performance. Work meets
normal job requirements.

-*Fair - Below average; marginal performance. Work
noes not consistently meet all job requirements.

. Improvement is needed.

Column 2

Column 3

Column 4

Column 5 - Unacceptable Poor performance. Work is Tar
below Sob requirements. Immediate, extensive
improvement is required or discharge is ikminent.

Column 6 - 'DO not know the studerit well enough to evaluate.

Wheri all factors have been rated an over-all rating should be
made indicating the value of the student's performance to the
program..

4. Where the student is rated above or'elow "Good" a sound and
fair explanation for the rating must be recorded. Comments may
also be recorded for "Good" ratings when tesired.

61



:

NEW HAVEN INSTITUTE'OF ALLIED HEALTH CAREERS

ACADEMIC ASSISTANCE PROGRAM

STUDENT QUESTIONAIPE

This is an opportunity for you to evaluate this program, its
content and instructor's. Please be fair and. constructive in your
comments and/or criticisms.

1. Were the expectations (goals) you had set for yourself'at the
beginning of ,the program adequately satisfied by the end of the program ?

a. All of them were satisfied ,

b. Most of them were satisfied
c. Some of them were satisfied

d. None of them were satisfied

e. Other comments

2. Was the period of six"weeks long enough to achieve what you
had hoped to achieve?

a. Too long

b. Long enough

c. Not long enough

3. Do you feel the instrUctoi,a'proyidedthe necessary
enable you

a.

b.

c.

d.

e.

to do your work better in the following

No'

Study Skills IV --

areas:

Coitimentb

Writing Skills .

Reading Comprehension

Reading Rate..., A

Vocabulary

f. Mathetatics J

4 How would you rate the instruction in the following areas?

a.

b.

Excellent Good Fair Poor Other

Study Skills

Writing Skills

C.'

d.

e.

f.*

Reading Comprehension

Reading Rate

Vocabulary

Mathematics

5. Do you feel there was enough'time devoted to the aboveareas
to make a difference in your academic achievements for the coming.year?.

Yes Comments

No

62
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2
6'. Were tf* lectures given helpful in further develOping your

career interests?

Yes %

No

Comments -

7. Do you want further academic assistance during the c9ming
school year? g

Yes'

No

Comments at"
.* '4 I

-1.

'
,

If yes, in what areas do you want to concentrate?

1 2 , 3

8. How would you prefer this assistance'%to be made available?,

a. On a ono-to-one basis
4

b. In a small group
,

c. Other

- 9, How valuable did you find the site.:visits; such as to :the
.various departments of the.hospitals, etc.

Very valuable

b. It' was alright

c.I,NOt very valuable,

d. A waste%4 time

e.. Other comments- ,

10. HowhVlpfu/ did you find the Allied Health Careers Staff, that

is, Mr. Turner,.Mrs.t Coleman, Mrs Boyd 3 . in, dealing with whatever
problems you had?

a. Very helpful

b.- Gave adequate help
-

c. Not. very helpful_

d. Other comments.

'11. Would you like student representation in the planning sessions
,for the, next .Academic Assistance Program?

Yes*

No

12, How would you rate the overall program?

a; Excellent

b. Good

c. Fair

d. A waste of time

Other Comments

4
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12. Please write in your own words any comments, criticisms, or
recommendations that you may wish to express about the Academic
Assistance Program and its impact on you as a participant.

4

.40

O

THANK YOU AND HAPPY REMAINING SPlgt/O!

. "

6:4



NEW HAVEN INSTITUTE OF ALLIED HEALTH CAREaRSIINC.

Student Progress Report

Student Annie Newton

Department Clinical Microscopy

Dates: From - To

Hospital Yale New ijaypti Hospital

Very
Good Good Fair Poor

.._...,

Pea4serverance

, .

,

Initiative I
- .

.
I

Ability to follow
'Directions,

,

.

Organizing Ability J . .

Willingness to accept
Responsibility

.

4
.

Judgment / 4

Accuracy
/

.

Speed

.Spirit of Cooperation. v/ . .

Manner with Patients
v/

.Personal,Appearance
1

Remarks and, Inipressions Ve 1v4 4-"C 5 7Ze

I
'

1

1

Signa6ure of InstActor
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1

. SURVEY, QUESTIONNAIRE

You are npt asked to give your name.

Are you a-studeht member of the Institute of Allied Health? Yes 43 No

CAC

1. Name of your .high 4choo1:

2. Your age: years

3. Sex: Male PIO \ Female 24

Li.. Ethnic background:

Black 307

Spanish surname 36,
,tC White In.

Other, please name, /D-

4'

pp

5. Number of children in your family including yourself:

6. Family,income: (Check one only)

Below $5,0e0 89.

$5,000 $10,000 114

a t10,000 $15,000 54.
"over $15,000 55:,
Aro Ans,..eil till

Class rank:

8. S.A.T. scores: Verbal Math

9: How long have you been going toNew Haven public schools? years

10. Athat extracurricular activities have you taken_part in?

010.*M0NIM,M1

11. If you have not taken part in any extracurricular activities, why not?
4

12. Whatjobs have you had while in high school' (summers included)?

4 4

67
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13. What are your plans for next year? (Check one only)

A.,,Qoilege

b. A job /15

c. Aimed. forces 57

dr' Technical school l

e. Other, pleaname
ilrawo "0

14. Does your family expect you to go .to college?

Yes 3o7 No /g's' I don't know e..

If you are going to college, answer the next two stions.
)

. . .
.

15. .What, made you apply to a particular college?' (Write VI [Very Iyportant],

I [Important], or SI [Slightly, Important] nex to all that apply)

2.

I.

a. Best school suited to my career goal

b.. Best financial aid available

c. 'Chedi) tuition

d. Recommetdation of m3r.counselor

e. Recommendation'of a teacher

f. 7MY\paren-es want me to go there

6 3

$7

g. I want to stay close to home LO

h. My friends are going, or rhame friends who already go there :e?4,

i. Influence of college recruiter who came to my school sie

j. I visited the school and liked it

k. It will help me get el better job.
sewer Aro

1. My grades are good enough to'get,in fa.

m. Because of its racial or religious' affiliation

n.. Athletic financial. aid «Z4

16. List the three schools to which you applied that'you would most like to

Cattend...

1.

2.

3.

68
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17.* If you decided not to go to college,

AA,

3

why not? (Pick' the 3 most important

yeaspns and write the painber 1 next to thb Most important 2 next tp the

second most

,Did hot

b. Tired Of 'school; I want to take,. some time off

important, and 3 next

want. to take tests (S.

to the least important)

A.T. or placement)

..
c. Too expensive; I can't afford it

d. Never got Around to finishing the applications 30
. 4 4

e. I want to get married instead' ,

.

.
143get

.

f My parents don't thihk I should'goto college /6
.

,

e, No oneiat school encouraged me to go ___R.LS.L.

h. My grades are not good enough 77 ,

i. Job is available" after graduation .er
J. 'I'm not interested in .college ft,

k. College is no best suited to my career goals (please Vicplain)

18. Have you taken,,any of the allied health courses offered at your high

school?: - Yes 9/./ No

Ii' no, do not answer questions 19=21..
0

'19. If mss, check all those that you have.taken.

X-ray 12'

Lab. Tech; I 54

Lab. Tech.II

.
Nurses Aide 12,

Mimal Tech., 16'

20. 'Wpat did you expect to get out,of taking these allied health courses?

(Rank from-1-6, in Order.of their importance to your', all that apply

with lbeing the most impOrtant-and 6 being the least important) 9"

'a.

b.

c .

Information that would help me decide on a health career

Substitute for biblogy or other science.reqUirement
N

Better chance of getting into a college of allied health'

Learn more about a sui;ject that in
, 4

ei.ests me

'e. Better chance of .getting a job after high ,school graduations' I'

f. Other, please explgin
69'



21. Did the allied health courses

0

Yes d?

Explain your answer

meet your expectations?,

lee ifrswei 14
ti

22, What other' science'coursed have

-s

Biology

Advanced Biology"

Botany

General(DipriPtive) Chemistry

Chemistry'

Advanced Chemistry

;..

you taken in high school?

General Physics

Physics

. Adfa d PhySics

23. What,courses are you taking this year?

4

Human. Physiology

Physical Science

Independent Spudy
(please name)'

4.

24. Wh'at career have you decidedto

If undecided, what general area

iDursue? yeS 374

are you interested in?

M
Art! Ans.

Zr you cannot answer question 24, go on to question 29.

=5: Has there been a change in your cai'eei, interest since you entered high

ft

school? Yes No

If yes,' what, caused you 'to

C,

46.. When did you know what career

change yobr career interest? List the reasons)

A

Freshman year

Sophomore year Jras

Junior year

Senior year'

Before I entered' high school-
..

you wanted to'pursue? (Check one

70

only)
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:' C A .,
N . ,

.i27 :."..., 1191.1.d1,4 you decide on thiS particular career or career area?, (Check All

.,1. .t &it 400:7.); _ 4

4:--;'. .. ., have
- \ . , ..,t

, ".. :ite ' ...td. .---always dreamed of -pursuing this career
,

.

,
,

, .,

:...-:::': ;b:. 0,-..i'd0.3.ng .4.il T: could about ,it
,

6.,:.'cotryseictiN. suggestion.

st

.
. ff..

A .. ;, f..
....a.

r.en.. t..

.

, s
.

suggestion
, ,

X
, .,. ... ...

.,

-.. ' ... ....,

1-. -.-

f. Fil.'end!:s, .SuggeS3...cn.
-4,,

,ai 1.eacher$S.,:puggest1"01..

/ Influenced; by y u0,ea ch591 o

h. Influenced. by /nStitute of1Apied,ffealth*Careets personnel
.

i. Influenced by someone: at. a coMMun4y "organization '(Please *name)

i 7
. , ,-,

j.' Other; please' name' 1 .
A, ' .i0.,

. . , .

. . . . --

2$.: What experiences didthe schoirl Proyjde that made you want to pursue a
.

. -..

particular ,career?'Pleasellist,
-

. .
A

2.
."0

.3. 10
41..t

29. Do you knoW of any sources cif career information available in your school?

Yes

If yes, 'name these source's.

A

2. - 0
..

'4.,
,,.. .

. ,.
.

,30.,,Do you know of any sources of career information outside 'your school?
. ,.

.-

Yes No
, , .

,

,

. If Les,' name these sources.
)

.

?. 3.
.

OA'
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31. What so'urces.bf career information have _you .made use of in deciding ,
4 " t

4 what would or would not, choose aS' a career?

1-

- -2. .. ,f e - 4.
., , ,

32,. ,What.' alinges did you make in- order to bet"ter. Carry out your career goal.S?
..-- , ..,. , .

(Check all that apia-1 - '-' ,

, -,A .!:. .(''.. ,. .-

.

. .. Insisted 53n ScliOol courses not recommended to-you
0,4, .. .

, I

" . 6 0 ImProved: iOur sihoo' work . ,

.

;,,..

., , 0237-
, . .. : .- ..

V-":.

. want

d. Other,. please ,name' .

o

33. (What person in school, has been mi:?st helpful In getting your career

Tran-s together?,'(Check, one' only)

itti , Principal

-.Ass't. ) principal

c.:76ache

d.. Veacher' aide .

.e. Social worker

'. Counselbr

g.. Coach ,

h.' D.epartment chrm.

i. Other,' please none

TO= 37.

I

ifs ii{- Li'?

,

-

t

.

34: Ho w often do you see your coUnselotr (C-he,ck' one 1,y)

%5.

a. Once a week

b. Once a month -

c. Less than' once a Month

Ea

4

d. 'Only when he' or she' asks to see 'me /32.1

Did 'your ,aounselor;ever, speak with or 'write to your parents about your

-future 'plans? Yes 112- No 2,92. Don't knciir k
7 2

4'4."

c

.1

C
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.

jildliat . rOle Aia y c o tins e 1,6 r p at .in gettin*,,your, plans together or
,- / ,: , / . ,

-f next . year? l(C biC ali that: ly),
- ,

. ... ,
,

a.' Gbt ne career informat* a , / 2- .L/

;b. Sent rn#.' to sources t t helped 'me With career- plAining
/ ,

:

-'
c. 'Helped me pick Our es that 'Were essential -to Mir career: goals /2

,

.

. : ..., f

d. Held _me fill off' college-:applichtion, ,
.

..

.

e t T id me abcrixt scholarships 14;,-i; a;-Id .otlier kinancial aid:

Suggested a cho/ils. ito .which I should apply`:
. ,

.,

Took me on field trips to colleges

. :told me` wh ,college recruiters I' might want to hear were

coming' to 'school '

i., Provided 'no assistance

Other; 'please ", explain

37!, What role did your parents play in getting your plans together for next

year? (,Check one' only) .

. . .
.

a. My parents suggested a plan, which I followed/ , _22_.
. .f

A

b. My parents know mS;. plans but left it up to me entirely. .2S13
.

.

e. We decided together

d. My parents-suggested a. plan which .I did not follow
,

, ,

. 'e. My parents don't know my plans
,... .if. Other,,' please, explain 1

46;..., In what, ways have your teachers been helpfu9' to you?

app].

-a.,

'' b Helped me make career' decisions

EncOuraged, me to get better grades

fr.

-17
(CheCk all that

:2 ;7 2...

. / °S.4 .1p.: :

.0.: 'Extra tutoring
'16

Helped the mlie:cdllege plans

. , .,, .
,'' it%rOthei' ; ,please explain, .

. ,73
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39. Have you receivedany help from outside organizations"such as Urban

League, Ulysses S. Grant, Upward Bound, Yale TutOrial,Services,'
,

1

CQNNPEP, New Haven Institute of Allied Health, or other community
.

organizations? Yds No

yes, from what organization(s) did you receive aspistaace?

a. Urban League

b. Ulysses S. Grant

c. Upward'Bouud

.40
d. Yale'Tutorial Services

e. CONNPEP

f. New Haven Institute of Allied Health

I

p

g. Other, please name. Contric e..

04-44;,
40. What kinds of aspistance did you receive? (Write the name of the

organization(s) next .to all thdt apply)

Schoolwork

b. Counseling

c. Field Trips

d. Jobs

e. Fee- Waivers

f. FinaticialAid Information

g. Other, please name'

41 Did you find this assistaice to be" of. any, benefit to you? (Write the

name of ,the 'organization(s) next td the-Pone that applies)

a. VerY helpful

b.. Satisfactory

c. A waste of time

d. 'Other comMtnts yqu wish to make

.'74



9.
42. Where do you go in yourirschool.to get special help with your:

jpchoillwork? (Please list)

1. l'..41.411A4

2. Otqc"Aksefttf

L
rt

43. HoW'oft d receive special help in school? (Check -one only)often oyou
, . .

a. More than once a week ;Z3

b. Once a week '/ 2,

c. Once a marking period 41/

d, Only, at final exam' time cia'
,

e.-,-.0ther, please write in V .

44. What makes you try to do your very best in school?

a. Wanting to get into a good college

b. Personal satisfaction in succeeding

p. Expectations of parents

Expectations offriends4

e. Expectations of teachers
t.

f. Expectations of counselor

g. Othei:, please write in.

45. Now that you are about ti graduate, what kinds of services do you wish

your school...would provide to help students to do better'in school?

:
2.

3.

What.kinds Of services do'ylly wish your community would provide to

students to help them td -do better in school?

1.

% 2.

3.

0
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