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‘siderable criticism. At the same time, it 'has been the perceived |
—

‘s

. \l
R “

; B FQREWORD ,
‘}4. A . I 7
T \ ‘ . .

"During the past decade-—espec1a11y during the period from 1965

to 1975-~the Amerlcan eéucatlonal system has been the target of con-

5 ) .

ey

T

[ — e e m———

;.source, or cause, of many social concerns. In response to. the ceit-,

icism and concern, numerous new programs have been developed and im-

plemented, revised emphases and prlor1t1es have been formulated and
4

various and diverse target groups or populations have been 1dent1f1ed .
as- having special~needs§ Early Childhood Education, Bilingual Educa-
tion, Adult Qducation, Right to Read, and Special Education are repre-
sentative of "the types of new programs and emphases that have appeared
on the educatioh scene. Each of these has addressed a specific con-
cern Or an entire set\of specific concerns. Each has made--and no
doubt will contihhe to make--signif'icant contributions that hopefully
will‘lead to solutions of the vexing and perplexing prob}ems of
soctetyf All haye impacted gregtly upon society. All have impacted

~

greatly upon society and education.

However, of all the changes in either programs or emphases that

have heen suggested in\American education-~including those’ of the
N E

past decade--ngne has Aet with such '"instant acceptance” as the rela-
tively new concept’of Career Educatidii. . ;

There are those who would not accept the assumption Just made
\-.

And there are those who &ould refute the idea that Career Education,

)

" as a basic educational concept, is in fact "new'". It is nonetheless

: T 0 . .
true that the concept, as such,!was introduced to American edycation

T

T,

by the then -Commissioner of Education, Sidifey P. Marland, in early

1971. - In this context, the concept must be perceived as "new'" .,

Since the concept of.Cafeer Edﬁcation was introduced by

'Dr. Marland. in 1971, it has grown andfspread rapidly across the aftion,

i
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The acceptance of the concept by educatoré (who sometimes have been

. charged w1th being conservative where educL¢10na1 change is concerned),

together with the rapidity with which it has taken place, clearly

~The rapid rate of acceptance at the same time tends also to

underscore,-in.anothernmanner, the significance of the concept.

N

Traditionally there has been a very rea1 ‘time lag between the intro-

. duction of an educational Yinnovation and 1ts general or widespread

acceptance by educators It has been estimated, for example, that

a lag of from 35 to 50 years existed between the 1ntroduction “of the

.

motion -picture prOJector and 1ts widespread acceptance as a bona fide

teaching tool.. Similar lags--perhaps not as long--can be found be- ’

ot

tween the introductiop and general or widespread acceptance of any
number of educational technologies, methodologies, and. techniques,

Kl . \‘ B .
including educational television, computer-assisted instruction,
/ ' . i ~

"new mathematics', and individualizéd instruction Irn thig coﬂtext

the brevity of the lag betWeeh the 1ntroduction and general acceptance
g g N
of Career Education must 1ndeed be cons1dered remarkable. : ’ ‘

But while 1t is poss1b1e to explain the rapidity. of acceptance

‘\' .

of Career Education by saying that ‘'its time has come, " the real - '
reasons, obv1ous1y, go. far beyond such a "hon-~ statement" Other ,'ﬂ,

»7 °

con51derations are necessary 1§;1t (the rapidity) is to be édequately
. \ . R
explained T ‘ Cor \H

1
- ’ a i
. .

First, it must be kept in mind that’ the concept of Career Educa—

tion, as it is preceived by many, represents more of a’ response to a

call for reform in American education than it does a ‘call for reform

itself. The concept of Career Education does not call fdr complete
f i A
5. ‘
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or even the partial re-shaping of education or educational programs.

. . . ) .
Instead, it asks that certain changes be made within the structure -

\ of the existing educational system. For many educators and- other'

eoncerned citizens, the eoncept oi Career Education holds considerable.
. .

- - ——— ——— o — - - e e ——— =

promise for eliminating or at least a11ev1ating a major portion of
the sources of criticisms which has been directed toward the'education

'system, not creating a separate or new sSystém of education, but “by -

-
-

making adjustments in the existing one.

The second consideration that should be kept 1n mind, when com-

I d

paring the non- a%ceptance or slow acceptance of certainpeducational

* innovations with the more rapid acceptance of Career Edlication, re-

-

sl lates rather directly to a fundamental pr1ncip1e of change People
N 4
tend to accept to support a given change in almost direct proportion

1

. to the degree that they perceive the need for the change. In other'

" words, people aye more likely to accept a particular change ife¢they

understand the need for it. In the,case of Career Education, educa-

.

* tors, governing boards, legislatures, and concerned citizens’haye .
* g - - " . NS v .
been able to understand the reasons why the concept of Career Educa-

tion--as a change in focus--is needed in the educational system. CIt

s

is obvious that such grodpstand individuals have been helped, in a

variety,of.ways; to understand the urgency of the need for the edica-

tional changefthat Career Education represents. oo

’ A number of forces or factors have converged, as it were, to s

make it,poss1b1e for various publics to understand the;need for, and
thus accept the concept of, Career Education There have been indi-~

LI vidual proponents or’' advocates at the national level, 'including
4 " . ’ .
| ' Sidhey Marland, Kenneth Hoyt, Keith Goldhammer, Gordon Swanson and

_ Corrine Reider. Additionally, there have been collective or organi-~
s \)‘ ‘ . . 3 l . .
z ) N

. . # .
- ERIC : C : : _ . C
Arunent Provi a2 T . ’ v,

) ‘ ~ “. h 6




‘ ’ ’ - iv

zational prononents at the national level, including the U.S. Chamber

of Commerce, the National Advisory Council for Vocational EducatiOn,

>

the Nat10na1 Adv1sory Council on AduIt Education, the U S Offlce of

3

- Education, -the Council oI Chiel STateSChool UITICETS, d—tieNuatiomal ————

‘Advisory Council for Career Education. And, from a variety of sources,

there has been produced a veritable fund of;knowledge about Career Edu-

cation, including Essays on Carcer Educatibn Career Education: What

Is It and How to Do It, Career Lducation aJd the Gifted, Career Educa-

tion: Perspective and Promise, Career Education and the Elementary

Teacher, and Career Education: A Priority of the Chief State School

Officers.

”elther accepted or reJected : i S ’ .

‘The individuals, groups, and various publications, have each in
its own peculiar fashion, contributed great1§ tc the understanding of
Career Educatldé that has developed, and which is so*essentlal to:its
acceptance /”%hose mentioned have all been e1ther situated at or dis-
tr1buted from the ‘national: 1eve1 and they have had s1gn1chant impact. /
/

But without negating or m1n1mlzlng the contr1but10ns :hat/have occurred

at or emanated from the national level it,must be kept. in mind that

., "

1t is in the state{;”where the action fs '¥ It is in the states that
thrpgs are accomplished, and where educat10na1 benefits accrue to the !
learners. ‘ w 7 ST
-In'ththnited States,.the locus ok/responsibility for public
. , ;

éducation rests in the individual states, and it is in the states--in

the educat10na1 syStems which have been created--that every educat10na1

1nnovat10n 1nc1ud1ng Career Education, must u1t1mate1y be tested ‘and

| ‘ J
3' There has been cons1derab1e test ng of Career Educmtlon in these

p
systems, together with the rather wid spread acceptance that has beon o

;‘ . . }

. u . v 4
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notedg The fact that a climate in which such testing can occur is a

O \
marked tribute to the type of educational leadership that has been- _

4

demon§trate§;timc and time again a} the §tate level. Without the

°

-

-— - —— N

. - leadcrship and. assistance that has becn-provided, at the siate level-- ,
g J 1
by the chief state school officers and state directors/coordinators '

of Career Education--the impact,of the national e;forts would have

been minimized, to say the least. }l ' —
e ~

’ However, with solid support and real lead%rship at the state

alevel, it has been poessible for state after stéte to help more and

i

’

more people--citizens, educators, legislators, etc.—-understa#d the
. urgency of the need for the changé in education which Career Education
|
. represents. And because such understanding has occurred, at the state

and local level, there has been a very broad acceptance of the‘concept,’

-
. y -

as ‘this report will show. )

7

" The aéceptance of the concept of Career Education reflects, ob-
viously, the combined efforts of‘vaﬁious publics. In the considered
6pinion of the writer, howe@ér, the gfforts thit’have been made at the
,state level of'edgcation by the ch%%f state school officer and those
who have been assigned the respppsibnlity for dévelop;ng abd imn}e-
menting Career Egucation in the ;choolshgve been crucial in wh&éever ;j

\successég the oVénall movement'*has had.

David L. Jesser
-
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“Introduction

- s, * ' . »
{
When the concept of Career Educatlon was 1ntroduced to Amcrican

- . C . - . f

~f—~educators by then U. S Commissioner of Dducatlon Sldney P. Marlandaﬁ—-

- iy S

Y

Qem_wathLCoﬁcMi_@lLeiﬁtuejchool ot chens.__S_uLcc_j.x_s_LgJ_m_al____

endorsement, the Councll in “the 1nterven1ng years, has continued to

act1ve1y endorse and support the concept as a maJor nteded thrust or P
; /\ ‘ '

change in American educatlon as 1s/eV1denced by the wording contalned e

in one of the resdlutlons adopted “by the Council at its 1974 Annual :

Meetlng - ‘ : oo o ¢
. * \ - ‘
The CqQuncil of Chief State School.Officers be-
lieves that preparation for careers should be . )
. . a basic component of education and plédges itg . .
! - _ commitment to tHis principle. b , 4

(IV-D; 1974 CCSSO Resolutlgn) R ’ '," \

Indicative alsqg of the support by the Counpll of: the concept of , <

- /

Career Educatlon is the 'fact that 1t (the Counc11) has establlshed ',
x«.

'W . and ma1nta3ned for the past threetyears elther a special Task Force

ﬂe«

on-Career Educatlon (1973) or a regular Committee on Career ﬁﬁucatlon .
’ ‘& [
(1974—75). The 1973 Task Force,-lt should”be noted was estab11shed ¢
S
for the purpose of examining poss1b1e roles (or 1nvolvement) of;the ) o
. Lol A (¥4 <

Counc11 in Career Educatlon efforts As a result of the work of the

Task Force, the CounciT established the more formalized Committee.on Q
< . * " ) . A

Career Education that has been a partgbf the Council structure for the’

§

» o F N -
. -

‘past two years N K

- T

NV .
) The Task Force and Committees have served to prov1de thg Counc11

.

with-guldance and at theM®same time to prov1de demonstrable support s

. B { ;ga
for the concept of Career Education. Both functlons are 111ustrated

'1n the recommendatlons made by the 1974 Commlttee to the Counc11 nfem-
e : \ -
' bershlg in June, 4974, which 1s reproduced en toto in Appendlx A~

-

- . {Tég statement and recommendatlons, contained in Appendix A,
CERIC : L iy T4z
\ ’ B o e
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according to informed sources, were instrumental in keeping lecgisla-
N . :

‘tive provisions sfor Career ‘Education '"“alive".] =

All of the aétions taken by the Council in support of the concept

o

of\Career Educatipn have coniributfed significantly to its acceptance

I( .

and growth. Howeder, perhaps the q@st visib%e action has been the

Y

active involvement- of the Council in the operation (with the assistance

pf Federal funds from Part I of the Vocational Education Act) of two

’nafional projects c¢oncerned with Career Education.

Thg first national project concerned with Career Education that

. «

was §ponsoréd by the Council wa's titled'JEareer Education in Public
Educationf'Miésion; Goals an Methods'. Funded (OEG-0-73-1369) in .

1973 for a twelve-month grant. period, this project represented an .
. ! /

Aattéhpt fo provide Council members, SEK‘staff personnel, educational

'léidefs, legislatorsr,and educational préctitionbrs with various

kinas or typ§§ of infofhation aboutﬂCareeréEducation. Additionally,

it was the intént of the project{té.éathér, assiﬁilé%e, and disseminaté
inform;tion ahéut Caxegr Eaucation impléméﬁtatipn efforts in the several
stateés, and fqr‘thé”p%ojeqt sfaff to actively work with SEA personhei

having responsibility for Career Education at the séate level.

Dur&ng the initial prdject several progress andqspecial rkports,
g

inciudiné one tifled Career Education: Alive and Well?, were preparéd

¢

and distributed. The bulk of the information‘giined, however was in-

A

" cluded in and disseminated through tﬁe project report: Career Education

An Equcational Priority for the Seventies. [This has sinée beemr re-

~

published by Olympus Publishing Company, in qommefcial form, under the

title, Carecr Education: A Priority of'the Chief State School Officeré.]
The major report of, the initial project was prepared -under the.
overall direétion of the project directqr, Dr: David. L. Jesser. The
.[’ . :"‘ ‘ o .-.43
' v '
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_report was divided into five séctions: "The Concept of Career Educa-
tion"' Purposes and Goals of Career*Educatlon ; "Development and
Utlllzatlon of Curr1cu1um Materlals for Career Educ¢ation"; '"Models,
..E}ements, and Characteristics of Career ;ducatlon”; and "Career Edu-
.Eationland the SEA". Assisting Dr. Jesser in the preparation of the .
report were four SEA people having responsibilities ﬁorrCareer Educa- .
tion: Ms. Lindd Keilholtz (Onio);.Mr. Byron Vanier (Neoréska); Ms. Nancy
Pinson (Maryland); and Mr. E. Niel Carey 3(Maryland). .
Copies of "the report were distributed to everyichief state. school
officer, to SEA personnel, responsible for Career Educationkbto various
components of the United States Of}ice of Educdtion, and to other in-
’terested institutions and agencies (within the limits of the existing

supply). \

KN

As can'be inferred, the report appeéred'to meet at least some
of the needs of both state leaders responsible for Career Education

and those praotitioners,in the field responsible fo? "making it Work.”

. A .
But while the report accomodated some of the needs, it at the
. R »14

same tlme suggested that there were unanswered questlons and that ‘con-
) . .

siderably more information was needed. Subsequently, the Council

sought, and received federaI'funds to support an attempt (through a

A
national progect) to provide answers for at least some of the questlons

L

. {\.4 . -
or problem areas. i ’ .

Th1s second national prOJect in Career Educatlon to be sponsored

by the Counc11 of Chief State School - Offlcers was tltled "The Status

and Progress of Career Educatlon” (OEC—0—74~3537) and was perceived as

-

a logical follow-up to the act1v1t1es relatlng to the 1n1t1a1 project.

In addltlon to erV1d1ng for a contlnuatlon of the co]laboratlon with

oordinators, the project was intended to be a means

%4

state directors/c!

— 2
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%

of adding significantly to the already existing body or fund of
. . knowledge relating to Career Education in the warious states and state

education agencies. -

' * What (ir terms of Career Educdtion) is P
reaiiy_happening at the state level? : ,
* How, and to what degree, is the SEA
involved in Career Educatiaon efforts?

®* Who (both in the SEA and around the . .
state) is involved in Career Education ‘<«
efforts? . ) ’

* What kinds of funds (in terms of source
and amount) are being utilized to sup-
' port Career Education and related acti-

vities? . ag -

Questions such as_the preceding were being asked, and it was
thought that answers might be found The project therefore attempted
to ascertain to the degree poss1b1e, the status of Career Education
in the states, théfuse of newly developed curricular.@aterials, pat-
- - terns. (or trends) of gronth or evolvement, and methods used in the

~ I ’ / . .
states for purposes of evaluating the effectiveness of Career Educa-
? ’ 1 '

, .1)/"‘ ) ] . . - ] ) .
tipn. ' : . . ) -

PO

. It should befhoted that the second (or'current) Career Education S

project sponsored by the Council of Chief State.School Officers was

- ;l"l’ s

* conceived primarily as a means of strengthening state 1eadersh1p in
- Career Education.) It was therefore des1gned SO as to function totally
in~concert with stateaeducation agencles and those SEA personnel re-
spon51b1e for Career Echation Infbrmation while reflecting the ;

status of Career Education w1th1n the several states ‘has been obtained

4

exclus1ve1y from these sources No attempt has been made, nor’was it’

‘3)

the 1ntenb ofzthevprogect, t0 obf&in infbrmation and/or data from

AN sources other than SEA persennel. : I , “

| , As indicated in the preface, it is the position of the Council '
Q "y ) ‘ A = .

EMC " # ". s - o _,.«‘ :‘ " .?—k} .

! L. P « 5*




_sult of actions by the SEA and
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that the SEA is the dritical agency within

k3

3 . 3
archy of the educatiopal system., It is in

:

other state

1 ¢ - .

thdtﬁﬁhinés E@pﬁep which cause educational benefits to accrue to
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the organizational hier-
the states--and as a re< .

LY “ -
governmental agencies--

learners. The focus of this effort, aé'}épo;ted here, therefore, is

‘o

and has been on the state lével of educational govefnanee‘
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. THe Status of Career JEducation
- " ‘- ‘: k) M
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Any attempt to describe, in a meaningful manner, the status of

L4

‘

Career ‘Education ;n the, several states and extra-state jurisdictions

AR
S

R

Y
B

‘1

'ié, at leastL a d1ff1cult task Some might well be tempted ‘to define .
. 5");,\’/’) R

the task "as beang 1mpossib1e rather thag "dlfflcult" But regardless

PR SR
Y I PRI
shads

e

of the difflcultles or ol §%}es which are percelved to ex1st ad-
.vocates and/or propofénts df4§£reer Educatlon—-those who perceive -
and support the concept as a viable means of effecting major reforms i

or changes in the educational system--have a very real and very basic

. ‘a 2

. responsibility to make the attempt. People in and out of education

-

< are asking questions about Career.ﬁducation.ﬂ They have a right to
: B , Lo

khow,,to the degree possible, ‘the answers. "c

E R

Over the past several yearsf ﬂany peopie in all segments of

soclety have been helped to understand’ the need and the urgency of >

.

the need for the 1ncLus1on (or 1nfus1on) of the concept of Career
o \\_' 1~

Education into the total educatlonal system. And as a result of such
understandlng, there "have been s1gn1f1cant developmental efforts made
throughout the nation. .

It sesms reasonable to assume, after the support which has beEn -

o ™ N

déﬁonStrated that concerned cltlzens leglslators, governmental exe—
cutlves, and educatlonal leaders are ent1t1ed to know what has hap-
pened as a result of the1r efforts. In,other words, they should 5% ’

1nformed about the status of Career Education.

a

Yet to re1terate, the status 1s difficult to descr1be in a ‘manner

that will be meaningful to a diverse set of pub11cs. And there appea

4 Y

to be several valid ‘reasons for the difficulty. _f

For one thing, beaeuse of the relative recéncy of the dntroduction

of the concept into the educational community, there 'is a paucity of

]
LS ©

., \ . o=
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baseline (or prior) information. This in itself contributes to the

‘ﬂ\’

problem, because unless there arec bases for comparison, the status
will not have too much meaning. If data collected are to have some .
degreg of relevance beyond simply ”what'is", there must be a capa-

bility for objective comparison.

~

In.the case of Career Education, much data which would be help-

ful in making'such comparisons simply do not -exist.

’ Another factor which contributes to the difficulty noted relates
to what might best be termed the "infancy" of Career Educationi In
this developmental staget ;t has been relatively easy for its‘pro-

. ponents, and its practitionersf to describe it in terms of the1r
hopes for what it might'be "when it grew up. Addltlonally, 1n this
stage of developmené it weas not difficult to arrive at a consensus
agreement re1at1ng to the future (in terms of perceived hopes) of

—‘M

Career Educatien. This st111 'seems to be the case, so 1ong as the
o, ) ‘ ’
discussion centers about hbpes and expectations.

It is not quite as true, however, when discussion centers on

what Career Educatlon 1s or looks like, because, as it has grown and ———

developed, Career Educatlon has 1ndeed evolved into a variety of

IS

sha&es or forms. The growth has ,aken place in differing ways and

. (.7’ . ’ .
rates, and has resulted in differing focus and products. .This col-

1ective1y‘contributes to the difficulty that is encountered when any
attempt i's made to describe Career Education as a single entity or

monolithic,program.

s
G

Still another factor responsible, in part, for'the diﬁficulty.~

encountered in descrlblng Career Educatlon relates directly to the
/
many and d1verse methods that are used to record dnd report informa-

%

'tion about Career Educatlon in the various states, Because.of this

- 48
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diversity; there may be what aﬁpear to be conflictinghor diverse
reports; even though those doing the reporting or recording may well
be describtng the same thing.

The reasons for the difficulties are not offered in any sense gf
apology. Neither ére\they offered in any negative sense. The states-
which have contributed information for this report have without ex~
ception supported the contention made earlier that there has been a
remarkable growth in and acceptance of.Career Education. All of the
data seem to suppért the idea that Career Education is strong and
healthy. At the same time, however, the data in some instances would

also support the notion that the actual status of Career Education

is difficult. to ascertain.

State Leadership in Career Education -
|

*2

As has been indicated, suggested, or reported in numerous publi-

cations (including this one), the leadership role or function of the

£

- ’ . ¢ .
state education is perceived to be critidad to the total Career Educa-

-

tion movement. Stated in another fashion, the ultimate success of

efforts designed to implement, or infuse, the cqncept of Career Educéf
tion into the overall educ;tionél system depends on the leadership
Whiéh is demonstrated in and through the state edﬁqﬁtion agéncy. Such
leadership, as will be noted, dogs exist. The precéégngéﬁtatement,

. . \
however, does not and should not imply (or‘cause to be inferred) that

the l%adershlp role and function is identical 1n every state education

/

- .

agency. Just as there dlfferlng styles of leadershlp found in in-~
digidyals, so are there differing manifestations of leadership 1n the
various state education agencies. And_so long:as there are unique
individuals and unique institutional organizationg, this is no doubt

j 2 4 —~
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the way it ought to be.’

ax
But what about state leadership in Career Education? Where is
# i

. 1y . Y
it, and what does it look like? An examination of such_leadershﬁp ‘

may provide a béginﬁing of understanding of the status 6f Careet Edu-
e .

e,

"cation throughout ‘the.nation.

.~

State/ﬁirectoré/Coordinators of Cdreer Education

Virtually every stéte‘or extra-state jurisdiction has, within its
education agency, at }east one professional staff member who ﬁas bgen
assigned responsibility for directing'or coordinating effqrts on be-
half of Career Education. These SEA Qersonnél are, and have been re-
ferred to as "State Directors/Co?rdinators of Career Education”.
This seems to describélat least é part of tﬁeir professional respoﬁsi—
bilities. However, the fact thaf’such responsibilities havelbeen

assigned should not 'imply that tﬁere is at the same time an exclusi-

. ’ >
. vity of responsibility, i.e., for Career .Education only. Some SEA

personnel do have such exélusive responsibility; others have several.
. ]

-~

| . .
This is indicated by the titles of SEA positiops held by those re-

sponsible for Career 'Education.  s:%f%y N
. N 5 >

Fifty-five of the fifty-seven jurisdictions (all states and

seven extra-state jurisdictions) report the ‘existence of a staff
. , :

member responsible for Careéer Education. The position titles of
P i e Y’ ! -

such people, however, do not prebept any sense of uniformity or un-
animity in terms of descriptioniy It is true; as the data shown in
Table I indicate, that there is among the position titles a degree
of 5c1ustering” around the terh; Career ?ducation. Agaié, however,

! . .
the titles themselves display a’,considerable degree of variance in

.

description. ) \

s
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. As the data contalned ln Table I 1nd1cate thirfy—eigﬁt states

and extra—state JurlsdlctlonB “link, in falrly direct fashion, the

.\
Y

agency person’reepon31b1e for

jareer Edycdtion efforts to the cof-

x k. in the positﬁpn title.  In the Te-
e ' "

maining seventeen states (in which%& person having responsibilitjes‘for

cept itself by including the te

35,

Career Educatlon was listed) the: positlon titles contaln a wide

-

varlety of terms, including currlculumgxfocatlonal, guldgnce, staff
development, ipstructional improvement, %pdustrial_e@ucation, and
h :

-

.the 1ike.

!

‘The &iversity of position titles shownqgn Table I illustrates,

L
to some degree, differences which exist among;ﬁhe states. There are

N
rather significant differences in sources of fu'ding for Career Educa-
tion; there are dlfferences in terms of organlzatlonal structure;
there are differences in terms of emphasis. The alfferlng position,

»

titles hint at such differences. L ’ .
It would be Qrong, however, to dwell on the differences which

are erident, Emphasis should instead be given to the;similerities

that Table I describes. As has}been noted, thirty-eight titles are

directly linked to "Career Education'". This is some 7d“per cent of

the states or jurisdictions noted. The fact that sueh a high per-

-

,centege of agencies had, in 1974, a person responsible'for Career

Edﬁpation efforts would be clear evidence of the growth which has

t%gen place since 1968, when only one state agency had such .a person
: .

" on its staff. When it i§ noted that this percentage (70) reflects

i ——

the number of agencies in which the title is'directly iinked“to the

concept, the status of Career Education in state education agencies

- =
’

is impressive..

)

'Equally impressive, however, is the fact that, regardless of

.{ .
n.i\'
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. ’ FOR- CAKLLR LBULCATION
STATE N o EANIED o T
Adabauann Stutce (uuldlnxinl Carcer Ldnceation
Al ha Statce Direc lm Career and Vocational Edveat Jon-
Ariionn Acsoeiate Sdpvrxnttndnut Carcer and Vocutjonal Lducaticn
Avknes Supcrvinor ol Carcoey- lducation ’
Cititernia Yanyer, Carcer REdacoton Task Yoree '
(anil Zonpe birvcctor of Curriculiuva
Coloyids ™ | v Supervivor - Caraer Dducation
Connczticuts g Consultant, Carcer Lducation ’ !
Pelavare Btate Supervisor of” Carriculum lic search for-Vocational lddca, g
MDistrict of Pro*cvt Coordinator, Carcer Lducation Component  * "2
Coluinbizn TR )
Florida Carcer Fducation Coucdinator
Georgia Director, Div‘sion ¢f Program and St2ff Dcclopment
Guurs Assist-pt Superintendoent, Carecer Niascation .
» hinain T Admancrieator - Vocationa)-Tochniead Educution
. Jdaho Chiefl, Jpstructional Jmprovewent Dx\)sxou .
ITtwsors Carcer Ldvcation Spocinlist .
Indrana Coorcinntor - Carcer Ixplorationsand Guidince
Toun Bircetor, Carcer Fducation .
Fansas Carcer lducation Ooordinator .
Joviciana PDirectoy, Carecr Fducation
Hrine . Consuitort, Carcer kducaiion
Marylaod Specialist in Vocationul Guidance and Cha:rlan, Career
BEducatron Task. Forcee .
Yase: chusetts Director, Projecet CALPER ; o >
Michipan Ipoecial PGSJStdni to the Supvl:ntondont for Careecr LEdu.ation ,

! Consultant,: Pupil Personnel Services M

Mrusiesappi State Crordinator of Carcer Lducation, ‘

Chygourd Birerior of Carecr )gvcation 3

montana Carcer FEducation Pevalopment Coordinater

lebraska Carecr Lunchtlon Lorsultunt ¢ .

NevaGa Assistant ) ree for Oifice of Lducational Accountability

New Lumpshire Carecer-iducation CUnsultant

New Jemsey bitector, Career, Development

Kew Mexico State Coordinator, Carcer Fducation .

New York Coordinater,” Carecer Lducation

North Carolina Speecial Asgistant Jor Alternative Education

North Dakota. Carcer Education Specialist . :

Ohio Assistent Dircctox, Division of Vocational Education, Carcer
Devedopinent Services

Ok 1nhoma Coordinater. Guidance & Counscling Section

Oregon Mircctor, Career and Vocational Education

Penusyivanin Rescarelo Associate

Pucr Lo Rico Excevvive Difector - State Advisory Council ou Vocuational ,

] Education ' . ’ " -
Rhode Tsland Coordinantor, Career Dducation Projoct Wt : i
Soutl Carolina Statle Consubtant, Career Bducut ion ) - ’
South Dahotn Administrztor, Guidance and Counseling Services
Tennessee bDirector, HNesearch ond Curriculum, Vocational Education
Toxas Pirecior of Carcer Education :

Utah ! - Cocrdinator, Carcer Education Unit s
Vermont Consulinnt - Carces Rdacation and Vncational Guidance . o

Viryginia
Vivgin Isla
Vasoington.
fest Virpinia
¥iscongin
iyouing

~

tniv’Snpovvi%or for Career Lducation
Trode and Tndustrial hducation .
Stete Supervisor of Carecer Efucaiion
Coordinmitor of Carcur Lducalion
Education Conspltunt - Cireer Nducation-
Carcer Lducatidon €vordinater ¢ .

har
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the‘w?rding o; individual position titles, 55 of 57 state (or cxtra-

state) education agencies were able to report, in 1974, the existence

~of a professional staff meﬁber to whom responsibility for Career Educa-

- ’ v . -
tion had been assigned. 1In 1968, only two percent ~were able to note

the existence of such a person. 1In 1974—:31x years 1ater-~some 96

- - 7

g [
percent of the agencies were able do so. Again, this must be considered

S

as reflective of both the grqwth'énd status _of Career Education.

Relative Position in Organizational Structure .-

Descriptive information concerning the status-oﬁ Career Educatian
at the state level is, obviously, obtainable from data presented in
Table I. It is also possible, howéver, to obtain descriptive informa-

tion form an examination of the relative position of—the State Director/

[}

. Coqrdinater (the SEA person having assigned responsibility) within~

the brganizational structure of the statereducation agency. To whom

does the_birector/Coordinator report? In what branch of the SEA is

thits person lécated? Answers to questions such as these will also

. %
provide useful information. ©
As the data contained in TabIe 11 indicat Ii, the person having
assigned respon81b111ty for Career Education orts reports d1rect1y )

-

to the chief state school officer or the deputy chief 1n.e1ght agencies.

In n1neteen agenc1es the State Director/Coordinator reports to the

person responsible for the Vocatlonal Educatlon_program (either

Associate Superintendent Assistwnt Superintendent, or Director),
Y

while in elghteen agencies the 11ne of Leportlng goes to the person

\ ¢ 0

havlng respon31b111t1es for Instructlonal Services (e1then_Assoc1ate
Super1ntendent, Assistant Superintendent, or Director). Four agenc1es

indicate reportability to the person responsible for guidance, while

2

/ R <o - e e [P
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RELATIVE FOSITION 1K ORGARIZATIONAL STRUCTURL .

Alubea
3 TR W
Axicop
CArraren:
Cudifornia
Canal Zopg
Culaorado
T helavme
Dicirict of
Columbia
Flovica
Georgia
Guan
Havwai i o
Idaho
Illincis
Indiinn
Joua
Kabsas
kKentucky
lovisiena
Maine __ .
Maryland
Masasacheetlts
Michiran
Minne<ota
“—MTSﬁTr:Tppj
Missoury
Honlane
Relrasin
Nevads
New Huapshire
Rew Jersey

__New liexico
North Carolira
North Dokotd
Ohio |
Oklahoi.a
Oregen | .

“Penasy Wvapia
Puerio hico
Rhodc Islinnd

South Curolini
Soulh Drkotd
Temiessee
Teoxas

Uiah

Vermont
Virginia
Virgin I"andx
ishineion
West Virginia

Witkconsin

.

,
Wyoming:

Aruitoxt provided by Eic:
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Statle Stiperviror Coroey Scrvices

Corurl ioner of Jalecn tion . :

Associnte Sovyntoielont for Carcey &/Vocational Lducatishn .
State Diceetor o bducation ' as 4
Associnte fuperinlsreont of Secondary Lducation * .

Commis foney oi Lducation

Dircctoy, Vocationa) Lducation 7
Project birceror, 7OAS Programs - . T
Burcau Chic{ - Yoeationzl & Adult Hducation

Associaie S1ate Suvperintendent for Instrectional Services
Associnte fuperintendent; Corcers & Occupations - :

Dircector of Guneral Fducation "

beput: Surocrogendoat tor Lauestional Scervices

Director ¢f Instruraionsd Sorvics

State nircetor, Vocalions] Rducation '
Director of Career Pduciution

kssistont Cossissioner for Vocptional Education

Assistant Saperintengent for Voenticnal kducstion =
hesistont Seperinterdent for Instructinnal Scrvices

Associntc Commissioner, Burcau of Vocational Educpiion .

Pupit Services; Division of Instruction

isioner tor Ozcupuiional Education
Superintendent of Publice Instruction .

Pirectox, 1unil Personnel Servicoes -

Director, Vocationsl ¢ Technicoal Ldvcation

AQS]&LAnL Con m'«QJOncr Carcesr & Adult Ldncuulon (Vocmtnonnl

Coordinntor,
Associute Cosais

Nducatic) ’ .
Director, “pnrisl & General Services

Adm]nlstralor dtudent Persomnel Scrvioes

Dircevor, Oidice of Dducatacenal Accountability .

Cormigsicner of Bducation
Associate Marector of Ancillary
Yocaticnal Lducation :
Director, Technical Assiestance Unit, Divigion of
Pepuly aAssistant Suporintendent; Progrom Scervices *
Assistant Dirvector, Vocriional Edutation
Voratxonq],ﬁﬁucafion
Guidance & Counscling Scction
Associatce Superintendeni, Divisiorn of Inntxuct’onxl Sezx
Comnissioncr for Basic lduZaljon
Chairman, Stote Adyvisory Council on Vocations? Yaucution.
Directoy, Alwernative Leianing Conteor; Divicsion of DeveXopuent
& Lrations ” . L.
Direftor o¢f vocational Fdrgq'lon
State Supoerintendent
Asgistuntl Coamissioner, Vocaizonaﬂ—?cchnicﬂ] Lducation
Depiity Co:miss1onor, Bducational Programs & Personncl Develop-
ment ) :
Associatoe Svp«rinttnd(nt. O}IiCC of Tnsiructionul Services
Dcput) Cersigsioner of ¥Fducation .

ssistant Surevintendent for Public Tnstruction
Sup(-r\’i.;or, ivision of Vocutiomal-Technteal Fdueation .
Assistant Superintendont, Division of Vocationad Lducation .
Direcetor, Mropram Scrvice:; Bureau of \oculional—l(ohni'"
& Afu?l]xhudﬁlnn .

-’
Sciwices; Division of

Instructicn

Administrator,
viees

Bu]ku&$“(|x<vr & Manpower Developwent; ins stne Cioral
Servic®s Division
Astirtant Superintend -ut for Irstruction ‘.
’
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one indicates that it. be made to the project director{ Three agencies
s ) R , ¢ - ) 5

i " indicate the existence,of an overall, supervisory Capability,in the

person of an Associate Superintendent for or State Director of Career

- v . P ’

] R * et i .
. ot B

= Education. . .

. .
- (3

The data show that in a maJor1ty of states in the reporting line .

- »

goes to the Vocatlonalfﬁducatlon segment of the agency. fﬁnfortunately;

’ v

this information could { and in some 1nstances may) be used to support

4

the idea--as expressed by John Sessions, Welford Wilms, and others--

o~

that Career Education is really .just a new name for the older and

more established. Vocational Education. L

Rather than belng 1ndlcat1ve or supportlve of that idea, the

datadinsteaddare suggest1ve of the source of funds used to support k

Career Education efforts. H1stor1ca11y, the vast preponderance of
A3

funds to. be used for‘Career Education were taken.from those budgeted’ .

14
b

for various provisions of the Vocationai Education Act. This was

- R N

. , true at the natlonal 1eve1 and it obv1ous1y carr1ed through at the

state- 1eve1 It 1s understandable therefore, that 11nes of commupi*

o

cation have been estab11shed with and through funding sources. Again,

“ . - i ‘

any inference that in® every state the lines of communication reflect

funding sources’must be avdided. There are, ,for example,'states in
. ( - A o
&

which the reportability is to the chief, yet the primary funding source

P »

is Vocational Education fundsﬂ as is the case in Michigan. There does

9y

seem to bg a relationship, 17 a general sense, betueen funding sources

and‘lines of communication. ( And to the extent that this -assumption

>

is acceptable, onégwould have to surmise that in most state education

* agencies, to support the Career Education leadership position are de- _"

rived from Vocational Education sources.
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L e - 4
Sources of Fundlng for Pos1tlons of Career Educatlon Leadershgp

* . Several insights into the status of state leadershlp 1n Career [

' Education can be gained from an examination of pos1t10n tltles and .
. f

- s

11nes of reportab111ty, as has been,done in the preced‘ng sectlons
Still further insights, however, can ke gained from an examifiation

of the sources of funds used to support the 1eadership pésitions in-.

the state education agencies Accordlngly,,State D1rect0rs/Coor~'i

* d1nators of Career Educatlon (SEA personnel hav1ng respons1b111ty

~ for Career Education) were asked- about the source (or sources) of - _ 4

funding for their pos1tlons .Flfty two (of 57) states' or extra-state .

Y
e '

Jurlsdlctlons responded to this query, the data are presented in .

+ ‘Table III. ; ’ ' ; ? o B ‘}-' Iy
r As the ggta in Table III 1nd£cate Career Educatlon.leadershlp ';u
‘pOSlthEE in 22. states (42.3 percent of respondlng states or‘eatrati \J“
state Jurlsdlctions)(yer supported by federal fPﬁg%;i qf those 1n~‘ ‘:;"?1.
dicating the source as federal Ithe majority 1dent£f &1th Vocafional‘ i‘
Educatlon/(VEA) (undlng sources. Some however- dernve Support from

other federal sources such as the Elementary and Secondary”Educath R

Act (ESEA V ‘and ESEA III) and the Emergency School Ass1stance Act

(ESAA)... N . . o v , .

Of the reporti tates or extra-state jurisdictrons 19 or ., .

’ 33 peéercent, 1nd1cated state funds (or the equlvalent) as the source ' L,

-

of support for the%pos1tlons Eight states or extra—state juris-

dictions, or nearly 16 percent of thOSe respond1ng,_1nd1bated the '
. 1 i
’/(" funding source as,belng some comb1natlon of federal/state funds."

-
’

A "iIn an earlier section it was p01nted out that because of the

Q

close relatloqgh;ps between Vocational Education and Career Education

' ~ . s
e 4 . # v, .

there sometimedhis a, tendency to view Career Education as "a new o

. . . s t. “ a

[Kc L . DR A R
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TABLE 111

OP IUHD]Nu FOR CAREER EDUCATION lPADFRSHIP POSITIONS

»
t
' ~ >
° , -
STRTE - SOURCES OF _FUNDTSG (1971 -
Alabuma State !
- Alaska Staln/F(dera]
Arizona State
Arkansas State
California 4 Federal: VEA .
Canal Zone Canal Yone¢ Government (District)
Colorado - : Federal: Title V, BESEA
Connécticut Federal: VEA .
Delawvarce Fedexrul -
District of Columbia Emergency School Aid Act
Morida State
Georgia State .- )
Guam State .. . ] f/
Bawaii State 7 ”- -
Idaho State .
I1linoin State ’
Indiana 'Stute/FLderal
Iowa State/rederal ‘
Kansas Federal: EPDA.(F) ’
Kentucky - State/Federal. (Vocational Education)
Louisiana ) - Statle .- .
Maine R Fedceral ‘
Maryland- State/Federal
. Massachusettis Federal: VEA-19G8 & X ‘
Michigan Federal: Vocational
Minnesota Fedctal: ESEA and Vocational ', . :
Missisgip)i Fedexal: YEA B and C — .
Missouri. $7- Federal: VEA Part B, 1968 R .
+Moptana Project VIEW )
Nebrask- Statc.- - )
Nevada . Fedoral: Vocational Rducatioh Funds M
New Harypshire - . Fedrral: Vocational Education ™~ ° .
New Jersey State . . e, Ty
New Mexico State t i
North ‘Cavolina Statce N - e,
North Dakota . Federal ’ ‘
Ohio . ’ State/Federal (Pa:t c) . .-
.OKklahoma ° N Federal: Vocational- chhnlcai qucatlon P .
Qregon - ’ -State/Federal “
~Pennsylvania State , .7
. = Rhode -Island o | Federal: Part € - P.L. 90-576

ERI!

Aruitoxt provided by Eic:

South Caroling
Soutlh Dulotn
. Tennesscoe
Texas" | C e
Utah .
vermont s
Virginia
Virgin Islands =
Washington
wost Virginia .
Wiscopsin i

Federal: Part C - Scct:on 131 (a) anu Part B, (VEA)
Federal

Staic/Federal (Vocatlional Dducut;an) ;
Vocational Education;

Federal: Title ITI; Migrant
Svate v

State *
Tedesal:

Vogcatioual qucat10g\~5pec5a1 Proaects
Territorial Funds .
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State
State/TFederal (VEA, “1968) . .
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name for Vocational Educatlon " The data shown in Table III may

s

be used by some to again Justlfy th1s tendency, because of the
fact that the maJorlty of SEA positions for Career Educatlon
1eadersh1p are supported with féderal funds (And in this majority,. .

most are suppogted with Vocational Educatlon funds.)

Again, however, caution must be ‘exercised when the data are

- interpreted, because, as can be seen, a total of 27 states or extra-,
state jurisdictions do not derive support for the SEA positions in

Career Education exclusively from federal sources.. Nineteen states
or extra-state jurisdictions show state” funas as the source while
eight show a cgmhination of state and federal funds Collectively,
this amounts to nearly 48_percent of the fesponding states or.extra-

~state jurisdictions. 1In other, words, nearly one-half of the reporting

'agencies support the positions; in whole ar in part, with state funds.

This ofkcourse‘is-not:"proof¥positive“, but it is clear evidence- that

- .}

v

" the state education agencies are assuming, and demonstrating, the
. ] ,

.responsibility for funding positions oi\leadership in#Career Education.
L] ':)

Pupil Involvement in Career Education . a . o . .

As has already, been noted xaflous problems arise when attempts

.

: are made to obtain data or meaningful statlstlcs relating to dlfferent.

aspects of Career Educatlon efforts throughout the nation. The causes

EY P ——

of these problems are, in most 1nstances, rather obv1ous For example,

Y

some are caused by dlfferences 1n the deflnltlon or 1nterpnetafion
-

of the concept of Career Educatlon Others may be caused by dlfferences

1n modes of\reportlng data, and still others‘may reflect policies or

- statutes unique to:a glven,state or state\educatlon agency. Whatever

Y

. . . . . @S
the reason, the fact remains that problems do.exist, and this myst be
, ) : ' ) - N
¢




taken into account when the'status and]oﬂ pProgress is described.
The p01nt Jjust made ‘assumes part1cular 31gn1£1cance when attempts
are made to describe the numbers of pupils 1nvolved in, or enrolled

in, Career Education efforts.

R A

AS an example if a state- educatlon agency, by def1n1tloﬁ in-

cludes Vocatlonal Education in the framework or context of Career

- . .

Education, does it ‘then follow that all secondary students enrolled

. in Vocatlonal Educatlon programs are to be reported as partlclpatlng

in Career Educatlon efforts? Or, in ‘the case of industrial arts pro-
grams in junior and senior high school programs, should the students
enrolled in these programs be reported as participating in Career

Education programs? Obviously, if one subscribes to or agrees with

ﬂuthe more commonly accepted totality of Career Education which in-

cludes both "hands- on" experlences and Sklll development, such stu-
dents should be 1ncluded ‘But there does not appear to be éeneral

agreement among the states- 1n this regard. Consequently,xsome

-

.states do” and some states don't include such students when reporting

'data about enrollment.

Interestingly, the type of probiem just described does not seem,

to exist, or exists to a much lesser degrese, at the elementary level.

Data concerning.elementary pupils have been somewhat easier to obtain

- ‘.

from the states. . This’ may reflect any number of things,  but probably

LN * \ -

has to do with the w1111ngness of elementary teachers and supervisors

to adapt, and include, concepts of Career Educarion to and into the

total elementary educational structure.
- \« ’

The preceding comments will need to be\ kept in mind when the

‘data‘concerning elementary, middle, and secondary enrollments are

reviewed. It should be emphas1zed that the cautlons or caveats’

«

\\;*J .o . E ' j ..‘ QE)'




< alluded to do'not in any way negate the validity of the data presentedc

” They do suggest,“however, that the data in some instances,may be either

incomplete or'reflective of differing interpretations.
- " — /. - ’ ¢ - .
Data relat1ng to .involvement or enrollment of elementary puplls

LHe

in some form of Career Education efforts during the 1972-73 and 1973 74
’school years are presented in Table IV. These data portray beth - '

the numbers of such pupils as well as the percentages of total elem-

tary enrollments, and clearly 111ustrate the rate of growth whlch
4

" occurred between the two sdhool years. The data also indicate the

"relative status of Career Education (as indicated by pup11 1nyolve-
ment) in- the varipus states in each of the two years., [NOTﬁ: a.}ew
states or extra-state Jurlsdlctlons were unable to provide the data |
requested Consequently, Table IV does~not list a11 57'Jur1sd1ctlons ] i

|

T, As can be seen from the data shown in Table IV some,states,

| such as Ar17ona, Delaware, Washlngton, and Wlscons1n, 1nd1cated a e war]
relat1ve1y high degree of involvement, on the part of’ elementary “ﬁ_
pupils, in Career Education efforts during the 1972- 73 school ‘year.
For these states, the data for the 1973-74 school year.may not seem
to reflect as great an 1ncrease as the data for other states may sug—

gest. In every case, however, thq "basellne 1nformatlon or ba31s

N -
4 A

, fox, compar1son, must be kept in mlnd. L.

The ‘data presented in’ Table IV clearly 1nd1cate that in virtually

all of the reportlng states - there was an }ncrease, from 1972 73 to

v

1973 74 «in the number of elementary pup11s who were part1c1pat1ng,

i 3

in some manner, in Career Edueation efforts. Perhaps the most spec-

tacular increase 1s indicated ‘in the data for New Mex1co, where the

.

enrollment Jumped from about 10 percent in 1972 73 to nearly 100 per—

.cent in 1973-74. [Increases of “this magnitude ar€ not typlcal as ’

- .
‘

o ‘ - . - RN
‘ -
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the remaining data indicate. Nonetheless, because of a policy * .
whlch made Cabgen:Educatlon a mandated part of, the public. elementary
school educationa&%program,‘this increase did occur in New Mexico.]

Whilé the'data from other states may not be as'spectacular as
the data from MNew Mexico, the increases in elementary'enroliment (in
Career Education efforts) of several states would seem to be quite -
significant. Iowa,'Kansas, Kentucky, Pennsylvania, and Texas all
indicate rather healthy gains. ¢

The data shown in Table IV for the various states reflect the
progress made in Career Eduoation efforts in the elementary schools

of the states. In terms of the individual states, the data which are

21

impressive, it would seem, are the ‘data presented on the "bottom line",

for here can be seen the impact--and growth4—of'the conEEpt of Career

Education in the elementary schools of the nation.
As the '"bottom line" data suggest about six peroent of the’

nation's elementary school .pupils were ifnvolved in Career Education

efforts in 1972 73. In the followlng school, year (1973ﬁ74) the per-

centage of elementary pupils involved in Career Education efforts

had more than dogbled——from six to thirteen percent. Growth did

3]

indeed take place.

The data shown in Table IV reflect only the involvement of

.
.

elementary puplls As has been noted mean1ngful data concernlng

- Junlor and hlgh school puplls have been more d1ff1cult to obtain.

However, the absence of extensive ”hard ‘data" shou1d certainly not

-~

be used to infer that there has not been active 1nvolvement of and

participation:by junior and senior h1gh school students in Career

o~

+Education efforts. Several states, as the data presentedr1n Table V ‘

)

show, have‘had rather high percentages of students at both ‘levels

1)

e A
o3 .
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. (junioi-or orddle and ‘'senior) involved in Career Education efforts.
In examining the data presented in Table V, it should be kept i
*in miﬁd that less thah Zb percent of the states are represented.
When perceived in this context, it is obviouelthat no sweeping gener-
alizatibns shouldrbe madé. At the same time, the data should provide
some sense of the degree of involvement, and the increased invoIVement,
‘of middle and senior high school stuoents in Career Education efforts.
It shoold be noted that 1nd1v1dua1 State Directors/Coordinators
were recently‘(Aprll, 1975) querled as to the status and progress of
Career Educatioq in their respective states, and in their narrative
statements tﬂe majority indicated that progréss--significant progress~-~
was occurring with regard to Career Education implementatioq and ex-
pansion efforts. The pattern suggested by the éata presented in
» Tables .IV and V, however, seemed also to be borne out by the informa-
tion in the narrative statements. These suggest that the rate of
progress, or of increases,~in Career Education implementation efforts
correlate; in almost inverse fashion to the hierarchy of the system

of public education. More is happening, and more growth isstaking

place, at the elementary ievel of education. Less'seems to be hap-

pening in the middle schools, and the least action appears at the

fhi%h school. ’

Some possible reasons ‘for the inverse correlation_which'has been
suggested have already been noted; others, however, would seem to be
based in the ”genera{ist” type of background of elementary teachers
and the ”specialist" type of training or background of high school
teachers. The former, it would seem are more amenable to infusing
basic concepts of Career Educatioh into existing educational programs;

o .
- the latter, apparently, find this more difficult %o do. This, in turn,

'G : ’ | p | ' /‘j - o

ENIC -~ b = ~ Sk
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Q
strongly suggests or implies a ne¥d for considerable in-service efforts |

»~r

-~
to be made .in the field of secondary education. It also suggests

that colleges and universities engaged in teacher preparation need to

do more to help those students preparing to teach in secondary educa-
tion to understand better the relationship of their area of speclalil
zation to the world of work in‘which theyyex1st.'

In a more general'sense, the data would seem to indicate, however,
that the concept of Career Education has become an integral part of ’
the educational program or process for many\American pupils, and that

the number being served (or whose needs are being better met) increased

considerably betwednthe 1972-73 and 1973-74 school years.

' —_%
'

Involvement of Teachers in Career Education In-Service Efforts

“in in-service efforts relating to Career Education.

. school year.

Data concerning state leaders in Career Education are useful as

indicators of the status of the movement so also are data relatiné
to pupil enrollment or involvement. Still another dimenSion can bF

v 4

found in an'examination of the data concerning involvement of teachers
' ) |
Twenty-eight states reported the existence of Career Educatio%

infservice programs for teachers during the 1972-73 school year. hs

000

the data presented in Table VI indicate, there were a total of 660,

élementary teachers in these 28 states. Of that number, some 51,000

in
'/

rs

teachers participated in the in- serVice efforts. In other words,

‘t

the 28 reporting states, about 7.6 percent of all elementary teach

'participated in Career Education in-service programs during the 1973}74

/Some degree of caution, however, should be exercised when inter-~

ﬁreting the data. As will be noted in Table VI the range of ¥ndivi-

~
o
LS4

~
)
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. TABLE VI _
i , C
NUMBER AND PERCENT OF ELEMENTARY TEACHERS
C - PARTICTPATING IN CAREER EDUCATION PROGRAMS .
. IN 28 STATES DURING 1973-74 ) i -
) N :

-+ 8TATE TOTAL ELEMENTARY NUMBER PARTICIPAJING PERCENT °*
(N-28) TEACHERS1 IN IN-SERVICE PHROGRAMSZ 2 -
Arizona - 16,575 7,028 o v 42,4
Arkansas 10,214 2,400 . 23.4
California 111,000 ? , 1,324 : 1.4
Colorado 12,415 . 750 ¥ =4 6.0
Connectigut , 18,985 - : 600 ' 3.1
Delaware 2,664 / 983 - 36.8
Florida 38,750 . 5,482 14.1
Georgia - . 30,305 932 3.0 .
Hawaii 4,015 100 2.4
Indiana . 26,000 430 1.6
Iowa 14,498 . 220 . 1.5
Kansas 12,920 : 1,800 13.9
Kentucky 19,600 4,900 25.0
Maine 7,015 5C 7.0
Maryland - 21,939 6,780 1 “ 80.9°
Missouri. 24,658 100 .4
Nebraska 9,450 . 750 7.9
New Hampshire 4,350 ¥ . 200 ‘ 4.4
New Jersey ‘42,390 . 3,000 v 7.0
New Mexico 6,549 3,992 60.9

. New York 88,886 - . ‘ " 2,846 | 3.2
North Carolina 34,391 . 1,850 ' 5.3

" Oklahoma ' 14,900 ) 100 ‘ .6 -
Texas 71,922 4 : 12,000 16.0
Utah ’ 6,285 2,200 35.0
Vermont ' ., 3,145 - 155 . 4.9
West Virginia - 10,402 670 ) 6.4 :
Wyoming - 2,195 ) 150 6.8
TOTAL 666,598 , 51,142 7.6

1Data from NEA Sources
2pata from CCSSO Survey




dual state percentage figures is considerable--from .4 -percent in

yissouri to 60.9 percent in New México. Sevén of the reporting

states (Arizona, Arkansas, Delaware, Kentucky, Maryland, New Mexico,
and Utah) indicate a participation rate for elementary teachers of

over 20 percent: The preponderance of the reporting‘states (21),

*

however indicate an involvement in Career Education in-service efforts
\ e

by elementéry teachers of less than 20 percent during the 1973-74

school year. ’ -
\ -
At the high school, or secondary school level, 27 states in-
dicated the existence of sec%g%ary school in-service programs in

Career Education during 1973-74. In the 27 reporting states, there

were 525,574 secondary teachers, as the data present@d in Table VII
indicate. Of this number, a total of 44,520, or appréximétely eight

percent, participated in in-service opportunities. =

Again, caﬁtion shdﬁld be exerciséq Qhen-attaéhing meaning fq
the data. The ;ange of ‘percentages, as will be‘noted in Table VII,
extends from .5 percent to 48 percent. .
The percentages ﬁoteé for secondary teachers (in Tab}e“VII)
compare somewhat favor#blyiwith the data concerning elementary.
teachers. Ofiihe totals, it will be recalled that 7.6 percent of

the elementary teachers (in the 28 reporting states) participated

in in-service programs in 1973—7Q;kapproximgtely'eigﬁt percent of*

the secondary teachers (in the 27 reporting states) participated. -

Similarly, 'where seven of the states:indicated a participation rate |

of elementary teachers of 20 percent or better, six states\(krizona,
'Delaware, Georgia, Iowa, Kansas and Kentucky)‘were able to indicate

"

» e
the same (!b percent or better) partgcipation rate for secdondary

teachers. Again, however, the prébonderance_of states, (21) indicated

* [
, b
N ’ - hd °
e v . Lad
- 3 ! N - .
’ LT e - . . 4 [




2pata from TCSSO Survey '

.~

TABLE VII e S
. NUMBER AND PERCENT OF SECONDARY TEACHERS
PARTICIPATING IN CAREER EDUCATION IN-SERVICE PROGRAMS
a IN 27 STATES DURING 1973-74 L

. STATE __TOTAL SECONDARY NUMBER PARTICIPATING o PERCENT
(N = 27) TEACHERS IN IN-SERVICE PROGRAMS
Arizona 6,164 2,990 48.5
Arkansas . 10,010 §q595 15.9 .
California 74,108 1,162 1.5
Colorado ° 13,069 620 4.7
Connecticut 15,647 220 1.4
Delaware .’ 3,587 1,633 45.5
Florida 33,595 \ 776 ’ 2.3
Georgia 19,909 - 7,337 : 36.8
Hawaii | 2,907 267 9.1
Indiana 26,377 140 - .5
Iowa . 16,361 7.850 47.9
Kansas — 12,675 2,570 20.2

_ Kentucky 11,897 1 3,394 28.5

-Maine- 4,555 | 560 12.2
Missouri 23,860 775 3.2
Nebraska - 8,764 . 1,100 12.5
New Hampshire © 3,754 ‘ 170 4.5
New Jersey 31,187 s 283 .9
New Mexico 5,971 ‘ 317 5.3
New York 97,141 1,490 1.5

* North Carolina 17,413 .1 3,320 19.0
Oklahoma 13,664 -400 2.9
Texas ' 67,886 s 3,900 . 5.7
Utah 6,143 730 11.8
Vermont 3,170 130 4.1
West Virginia 8,424 656 7.7
Wyoming 3,376 * 135 5.6

. {
'_TOTAL 525,574 44,520 8.4-
/ ,
; lpata from NEA Sources
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an in-servicé involvement of less than 20 percent of secondary '

teachers dur1ng 1973-74.
As has been noted throughout this report, it is difficult to '

attach a high degree of meaning to the data which are'presented.. .

¢

. . fa . .
There are differences in definition, differences in interpretation,

/

and dlfferences in reportlng among the varlous states and eXtra- = {

“r

state Jurlsdlctlons. .In the case of data concerned with teacher

. . 5 T
participation in in~-service programs in Career Education, such dxf-
ferences no doubt are reflected. It is possible that some of” the

<. . . : . ,
programs, for example” may well have been classified as something !

other than Career Education by some. Respbndents however, were

asked to 1nd1cate only (1) the existence of such programs, and (2)

the extent of part1c1patlon, they were not asked to descr1be or de-
fine the programs other'than in terms of "Career Educat\hngk It .
therefore would seem loglcal to assume that-the data provided by the ;ﬂ‘

reportlng states and extra-state Jurlsdlctlons are somewhat " 11 in-

clusive". In other words, ‘it may be assumed that the respondent

..
- . .

. R

- - . < [ ”,

agencies included data oh all in-service activities that had some

L

a

relationship or relevance to Careér’Educat'on. ,
1 ; - -

Should such an assumptlon be acceptable it guld certa1n1y

v
1mp1y a rather ser1ous difference betWeen 1nvolvement of pup11s in

¥
Iy

Career Educatlon act1v1t1es and 1nvolvement of teachers in 1n service

v 7 .-

. opportun1t1es Phe’ data would. also seem to 1mp%y the need-*a rather
'urgent one--for some. klngfﬁé conoentrated effort to be.made to help N
77

-

.

more teachers understand and accept the concept o;, areerwpducatlon.

2
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-Additional Indicators * T

’

¢y
L4

[ 4 4 \

. 4

During the course of examining, or lookidg at, the status.of
. . S . . T ) . - .
Career Education in the various state education agencies, additional' ,

datacwere'obtained and could be reported in some detail. The-addi- .,
N . 3 g .

-2

.

tional data, however,\while interesting and ilTuminatihg, more or “"

s
less support the data and implications that have a1ready3béen dis-

ousseg,'so they (the data) are not reported in detail here.

enefally speaking, ih*terms of professional preparation of SEA

-

personne} responsible for Career Education, responsibilities in addi-
tion to Career’Education of those SEA personnel,. and recehoi of ' .
creation and :assumption of their positions, the pattern suggests
most‘gziinitely'the “newnessé of Career Education on the SEA scene.

At the same time,fthe.patterh also tends to rpeinforce the ”piggyi

‘balking" aspetts of Career Education which has occurred during the
- ‘ | l g

4 -

early developmentai'stages,of CareerVEducatiop.

/.
‘But while most of the addl idnal data can and should be dis-

/

cussed in general terms, one f1na1 set of data should be useful as

’

an 1nd1&ator of bot@ the status and growth ofJCareer Educatlon “The

57 state and extrazgtate education agenc1es were requested to furnish

L]

)\;‘,

1nformatlon about the ex1stence J& non—ex;stence of State Adv1sory

Qounc1ls for Career Eduqatlon or other state lever“idv;sory groups s
that wpuld serve somé@hat the same functlon Flfty—flve states.and
extra-state 3ur1sdrctlons responded, as shown in Table VIII. 'Seyenteen,
or,ahout éi percent,-of the responding.states indicateé:the existence

of a State Adv1s9ry Council on Career Education, while 18, or about

« ‘

33 percent indicated thelex1stence of a comparable orgahlzatlon.
P * o,
s Collectlvely, as’ he data indicate, some 64 percent of the re-

<

’

Vo SR e

. spoﬁdent state and extra-state education 7gencies, have'sohe form of
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- STATE ADVISORY COUNCILS FOR CAREER EDUCATION
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. STATE ~ " ADVISORY COUNCIL FOR T COMPARABLE ADVISORY COUNCIL
CAREER EDUCATION G .

TSN N 4
x A hd > ., - T i
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- Alabama X \;\ o . ’
Alaska ' . i 4+ X p
-Arigona - . X, » _— .
. Cohnecticut M . T e
Delaware - : ‘ .
District of : X ' R
"Columbia . . . -
Florida ._.. v N ‘ X
Georgia. . ’ e ‘X T |
Hawaii . X - - ' . ‘ |
-Iilinois Being planned . . ({T‘ . - . %
A O X |
|

Iowa X
Kansas

Louisiana ok : X , .

_ Maine . . . X L J

' W

\

|

|

LY

Maryland" . - : : X
Massaghusetts -~ ’ N ‘ « " In process

New Hampshire

" New Jersey ..
New Mexico :

. Ohio . s :
Oregon g ' ’
Ruerto Rico . //{ A N . g . o
Rhode:Island . o X ’ :

“»South ,Larolina o .- , o .
South”Dakota - . . L ' . . o
Texas r ! Tl

_ Vermont- R :
VirginIslands )

: Washington 3 .

.
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~advisory cennqil with which they work in’relatien to Career Educa-

tion efforts. This, especially when viewed in the already-mentioned v

. ooy . . U .
_context of recency, is a strong indicator of the growth which has

occurred in the Career"Educatien movement. It is alsog, at the same
time, indicative of thé status of Career Education and the leadership

- that has been demonstrated. L o .

-

- . K . {A R

' ' Analysis and Synthesis -

13

As an integral part of a recent national conference for State

x

Directors/Coerdinaggrs of Career Education¥, participants were asked

to prepare, in advance of the conference, a brief narrative statement

{ ¢

-V relating to the status and progress of Career Education in their states
The. purpose was two-fold: First, it was.lntended that 1nformat10n’of

this~ﬁature, when synthesized, would brovide at least a degree of eor—
roboration and\uhaating of the data that had been obtained. A Second,
it was intended that information of this'type would provide a basis;
or a'series of bases, for recommendations which might emanate from

the conference , fé ' : TR -

-

"Responses. in the form of narrative statements were received from .
- k ‘ *
over two-thirds of the states prlor to the conference. These were

then analyzed and synthes1zed in a conferencé working paper by Dr.

~.

Robert Crawford*and_dlstrlbuted to conference,partle;pants for thelr

'consideration. . ., : PR
\ 7 . o RS G

In his .analysis, Crawford included the following.observations:b

. , . * Most of the responding states indicated the,
' - ex1stence of a phllosophy statement calllng for

'

¥ '"State Leadershlp in Career Educatlon”' Denve Colorado April 21-23,
| 1975. A conference sponsored by the Council of Chlef State School
v Officers. o \




integration of - Career Education into the

total?curriculum. . . -
* Most responding states indicated a hlgh‘
degree of public support for Career Educa-
tlon by their chief state school officer.
* Most respondlng states indicated that 1mp1e—'
mentation activities were occurring most at
the elementary levels. .

. * Career Education is growing and receiving
increased attention in the states.
\ .
. * Career Education has been given "a high pri-
ority status in many -states.

. +

The above obserVations supnort the data which have already been
presented. ‘They are also quite pos1t1ve in.nature; and lend credence
to the 1dea that Career Educatlon does 1ndeed occupy a status pos1tlon
in the educatlonal arena, and that marked growth has deccurred since
its inception. Crawford also observed, however, that there are states

in which ne1ther the progress nor status has been so pronounced

" While all State D1rectors/Coord1nators of Career Educatlon who

attended the Denver Conference had an opportunlty to review and react to

the ana1ys1s and synthes1s, speclff% respons1b111ty to do this in a-

-

formal manner was assigned to one of four special work groups. Again,
\

vthe two-fold purpose.(corroboration and recommendations) needs to be
kept in mind. " , _ - ‘ . |

h The assigned work group reviewed the paper prepared by Crawford
and found 1tse1f to be in’ generar agreement with most of the observa-

'tlons made about the status of Career Education, " The work group,

[y
.

however, elected to. rephrase or restate the observatlons )as'suggested

N

by the following:

¢ * Careér Education.is growing and receiving - o
: an increasing amount’ of attentﬂon in the N
states, e
. *~ i - ' ¢ .
‘ ) . ke




~status.

C m

léerence' participants, donclude this séction.

Career Education has been given the visible
support of the chief state- school officer

in most states; . i t
7 R g,ﬂ_

Implementatlon (of Career Educatlon) acti-
vities secem.to be most evident in the ele-
mentary schools, less evident in the junior
high schools, and least ‘'evident in the high
schools; )

Accurate and meaningful data about Career
Education ‘(who, what, how many, etc.) are
difficult to obtain and/or report;

SEA personnel from divisions other than those
directly associated with Career Education

have not been actively involved in pro-

moting Career Education. * [Exceptions v,
. noted are vocational educgtors, who have <.
been promoting Career Education at the

junior and senior high_levels, guidance

people, and elementar?‘%pec1a115ts }; and
Teacher tralnlng,lnstltutlons have not

‘been too active in preparlng teachers to

utilize the concept of Career Education*

in their teaching. _ , ' 3

AS the

concerned w;th the Qfesent status of Career Education, cgrtaln needs’

became sgpparent.

.
[

the status, it would seem that the: existence, ar recognition, of a

’

‘
]
¢ o

need or set of needs can provide additional inéighfs into the overall .

;
[

L

The needs, in the forﬁ of recohmendgtions formulated by qon—'

.y P

“y '

’ : Recommenddations
. , . co _ §

r . Definition' o .,
Each state (in which ho commonly’
accepted definition exists) .should ©
deVelop a definition of Career Edu- *
. cation which meets the- unlque needs
of the particular state.. N

—-#:'_o,-

conference work group rev1ewed statements and observatlons

‘While needs may ﬁot be perceived as descriptors of

o

IS
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* Determination of Neced ,

A needs assessment should be conducted
in cach state to ascertain Career Educa- . .
“tion needs of the students and the com- 1
munity, as well as the level of sophisti-

¢ cation educators have relative to the .
Career Education concept. (The latter |
is imperative in .planning staff develop-
ment strategies.) -, .

® SEA Involvement and Position
A Task Force, composed of-pollcy—makers ao

from ecach bureau or division of the SEA,

and sanctioned by the chief state schoo}

officer, should develop an official-state . . .
policy paper.on Career Education® for- the .
consideration of. and p0381b1e endorsement . T

of the State Board of Education, thus pro- )
viding a framework or foundation’ ‘for the ,
interdlsc1p11nary responsibilities, for ‘ .
‘Career Education, at the SEA level.

¢ Legislati&e Involvement ‘e

(

Working through the chief state school
offlcer and tHe appointegd Task Force,
; ‘efforts should be made to get the Legis-
lature involved to the extent that it
‘ will ‘either pass leglslatlon calling for
.7~ Career Educagion in the schools or will
u's provide fundlng for it. ’

'* . Teacher Tralnlng ¢
T s o
Because Career Educatlon has -grown ?'
{natlonally) from the grass roots up to )
, ‘the ,university, rather than the concept
- .germlnatlng and being disseminated gt the
,~~ university level,-it is imperative that. -
teacher training institutions become full
partners in the CGareer Education movémént
and provide’ the kind of, pre-service €x-
perlences potential tegohers need. . [Efforts
.0of the chief state school officer can be in- o
strumental in creating awareness tn institu-~
tions of higher education as to their role
in- and responsibility (both fiscal and
manpower) for Career Education throughout
_the state.] <y . /

¥

*:Communication
Due. to the fact that no communications sys- o

' tem exists solely for thé State Coordinators
of Career Education, it is wital that CCSSO -

” ’ %




ERI

‘continue the.leadership it has esta-,
-blished in this regard. ‘Continued -
.supportafrom the USOE in terms of
technical assistance 1s a’lso neces-
sary in order to Lacllitate the
change of information between th

.

Role Definitﬂop,ﬂ

The role and fesponsibility of each’
educational level (Federal, State, and
SEA) as it relates to Career Educatlon

should be cleaq}yxgpflned

-

1]

nter—'
states.

T

&

L)
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‘L ' "t - Section Two \
S Evaluation: Problems, ‘Status, and Prospects
o : When attempts are made to describe in a meaningful manner the’

- . status of an educational endeayor or innovation such asnéareer Educa-
tion, it islwell and goodT-and necessary--to make use of quantitative
data. It is desirable, helpful, and essential‘that we know\the "hgg
many'" aspect of any endeavor. At the same time, however,fit is equally
desirable, helpful, and essential that we know, 'With whatever possible
degree of certainty, the ''how we11" aspect of that endeavor.

The first sectlon of this report c1ear1y reflects the glnds of '

’available data that are concerned_yith the “hgy many" aspect. Again,
data of th}s nature are neces%ary.' But obviously at somé point in time
data”concerned with the "hgy_yell";aspect will also be required.

This section will be concerned Qith ways in which the stateskarev .
attempting to continue to gather information relating.to the "how many',
hpt more importantly, to their efforts to obtain data relating to the
"how well" aspect of Career Education7—eVa1native processes and proce-

~ . ot

dures. At the same time, some of the more general problems, as well
'as the prospects, of evaluative endeavors in Career Educationgwill be
:,discussed Before doing any of these; however, it would seem appro—‘
pr1ate to attempt to establish a commonallty of understand1ng about
eyaluatlon. The next several paragraphs, therefore, are devoted to
the concept ot evaluation, rts purposég, and its potentiaI.

-

Purposes and'Goals of Evaluatipn

Traditionally, and perhaps hlstor1ca11y, the concept of evaluatzon

/ -
has somehow held negative (or at least than posit1ve) connotatlons for °

many people As a result, many peop1e are threatened by the ‘concept,

. \‘

o and consequently do wnat they can avoid having anything to do wrjq?it.

[Kc . o |

ST e
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<

65 _ with the same feeling of threat, many people will try to find - -

somewhat surreptltlous ways of "accomodatlng" it. This connotation

of evaluatlon is of course unfortunate but 1t is understandable. The

~J

worker, when "evaiuated“, may well be out of a Job 1f the results of

the "ev&luatlon" are unsat;sfactgry. And the student, when "evaluated",
all too oftéen is confronted with a low mark or grade when the results,
of the "evaluation'" are .not at a level consistent with established‘
enpectations. _6ther iilustrations could be used, butbthe point can
be made from those noted above: For many people, evaluation has held,

with more than a little justification, a meaning of or a distinct

association to punishment. "If you don't measure up, you may be-fired:!"

vandﬁ"If you don't  get a high gradevin thé test, you are in danger of

failing the course." Perceptions such as these, unfortunatel&,(are

held by some people, and consequently when such people are faced with
, , ) ekt

eyaluation, thej are apt to avoid it as if it were the piague. ;:
. Obvibusly, the perceptions or Qonnotations notgﬁ abqye are
errbneous, and efforts will have to be made te correct them. This is,
of course easy enough to state,or assert. To change or eorrect the
misperceptions,’however, and especially in view of the historicalguses
whrch have been made of the concept,,is somewhat of a d;fferent storyn”
. As imp'lied above, misperceptionst an.d’m‘i.sconcept'ions will have to:'
be changed And this is'a.very real challenge to:people in positiqns'

of 1eadersh1p at the state level.
*

Speaklng in the context of evaluatlng education (but most appro-

R

.

: A,
pr1ate in terms of evaluating Career Educatron), Vlaanderen and Ludka
S A ‘ *’%"}'. o
observed: f . ) ‘ . .
" If the educational system is. to assume re- -

sponsibilities for dnd perform the?ﬂunctlons that
seem essential in modern soc1ety, hy changes
b*programs,

. * ~




support and all other aspects that affect
learning environments, opportunities and pro- :
s . cedures. In order to determine the adequacy
’ of existing provisions or the appropriate-
' ness of proposed modifications, there must
» . ‘ also be fundamental changes in procedures .
- for evaluating. education and its .components- . "
and for ensuring the accountability that '~“
legitimately is being -demanded by many people.

'If the above comment‘were'to be paraphrased so as to be directly‘
.aﬁplicaﬁle to Career Education, it would first of all be necessafy
to point out that as the fyndamental change toward 1mp1ementat;on of
the concept is made, it will be necessary to consider many ot?%r

£
ehanges that will have to be made. Secondly, and mo important, it’

v -

will be necessary to develop strategies aimed at providing the variqus'
N R :

"concerned publics or constituencies with information about the ade-

quacy or appropriateness of the change. 1In other words, what benefits

B - N ( .
o have resulted from the change? Herein lies the basic purpose of evalu-

ation.

"The ubtimate wonth of any euazuazton Lies in the
bene64t5 it provides fon students. 2

It is both interesting and useful to note the use of the word
"wdrtn” in the above quotation, and to compare its use to the definition.ef
~ eevaluation’ found in the current Webster Merriam Dictionary:

* to determine or fix the value ef; ;f’

., *® to determine the significance or worth ’
1 of usually by careful appralsal and \
study.

.Virtually every current publication dealing with education, and
its problemé will have some reference to evaluation, and will probably

contain a dgflnltlon of the same. Likewise, every dictionary will

B 1Russe11 B. Vla@nderen, aﬁd Arthur P. Ludka, "Evaluating Education in

a Changing Soéiety", in Emerging State Responsibilities for Education,
. ‘Edgar L. ‘'Morphet and David L. Jesser, eds., Denver, Colorado: Improving
.'u State Leadership in Education, 1970, p. 137.

Q 21b1d,p137 ' . 23
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have a definition. So people involved in evaluative etforts will -
- have ample opportunity to select (or develop) a definition and,xby >
Ainference, a purpose of or for evaiuation. With this in mind, it |
must be recognized that a degree 6; divergence is possible. Hope- j
'rully, howeyer, all such statements of definition and purpose will be i
reflective of a statement made recently by Jim Athen, of the Iowa -
State Departmeht of Public Instruction. In his response to a,question-
, . naire concerned with eyaluation, Athen observed tﬁat in Iowa."the
basic purpose_gi\evaluation is to improve, not disprove.“3 This

seems to say it and say it well.

Evaluative Efforts at the State Level

v,
n

' At 'a 'Pecent national conference of State Directors/Coorginators

- of Career Education, the matter of evaluative efforts and procedures

~

was seriously considered by two separate work groups. While n

aitempt was made to obtain any consensus concernlng the purposes

r

35/
and goals of evaluatlon, the recommendatlons made by the groups

clearly support the thought that coptlnued erorts and continued

AP
improvements are essential. For examplé&’, one of the work groups
. ~ - -

first of all identified some areas in which improvéments are needed.

.These inolude:

L * A survey forn mone detailed information on what
T is being -accomplished in evaluation to deter- \
: mine the 4tate of the wit. < , s R

' * A diatogue to determine exLAthg evaluation ‘
f Anstruments fou Carneern Education and a . .
‘ * nannative to desciibe how they are o be used.

* Evafuative pnoceébeé that are developmental
and ongoing, that deal with accountability as
a coopenai&ue eﬂﬂont 6on &ncnementaz &mpnouement

| ‘ To meet the above needs,'the same work group made the’' following

‘3J1m Athen, Iowa State Department of Education, in personal comment to’

authors. e . . - -
L . B0

\,«
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o .

recommendations about the several processes and procedures that could
be employed: \ :
’ Requined evatuation data and information should

be provided by awarding agencies prion to awarding _ ,
' contract 1o proposal developers. ¢ . o

< /

Evaluation processes modification {8 gu;cqmmended
only when outcomes are deemed mutually advantageous.

. A study be made of the evaluation instruments ' v/
cwvently used, thein effectiveness, and what needs '
fon instuments stilL nemain. Effornts should be
made to §{LL the voids. v

Evaluation must addness itself to identified goals ' _,_-
" and objectives and be feasible in terms of time, -
: §inances and personnel. . e : R

‘The second work group concerned with evaluation at the national

conference concerned itself more with evaluation as an issue than a

specific process. Nonetheless,_the—guidelinés breparéd by this\group
also support the idea that people having responsibilities for Career
Education at the state level are very much aware of the need: v

* Because of varying needs and requinements, efgorts
ane being made to: (1) evaluate specific Careen
Education themes; [2) measwre growth in thaditional
- cognitive areas; and/on (3) show nelationship in
such areas as attendance rates orn vandalism. [Un-
L eniternia are.moné specifically’ outlined, how-
ever evaluating these varieties ‘of pofential out- .
comes will continue to be difficutt. Acknowledge- -  _ o .
ment should be made ‘of the complexity of evaluating ' )
the effects of -Career Education.] o ‘

* 14 possible, mone specific information should be ,

y+ obtained fnom each state negarding the cwurent : —
status of assessment and evalugtion in Career — ‘
Education. This information would provide a o
mone substantive base than the materials which”
have thus far been submitted. -

* Although evaluation studies of student growth are
£n the minonity, neference should be made Zo the ' SR
' high prionity which states are cuwrently placing : y
on this area. [This progress, ds embayonic as Lt - 3
~ might be, shoutld be acknowledged <in a sfatus re- . ’
e pont.} . '
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B £
- * Although the Handbook prepared by USOE by Develop- -
ment Associates and used in Parnt D evaluaiive ef-
fornts may have presented problems wheh attempis |
have been made by states to use it .nfoto, it ¢, ' .
nevertheless nepresents an effort on the part.of ' ' |
national as well as-state Levels Lo move toward, ‘
a mone systematic method of evaluation. ([Reg- S .
erenée to these activities should be stated, ) : -
thus acknowledging this as a Legitimate meihod -
nather than a means to meet funding. specifications. T
1 - ) N

G

A careful reading of the needs statements, recommendations, éqq
guidelines that were formulated by tgg,w6;§;ng groups clearly indicaté,

.there arge concerns about the role .and function of evaluation in Career
) | : , ,
Education efforts. The statements, for example, reflect a recognition

of the need for more sqg?isticated approaches to evaluating all *aspects
~of Career Education, including what has been described as the mést

impdrtant of all aspects--the effect of Career Education on the growth
of the student. The need for more specific information concerning in-
. : .
3
formation about activities in and among the states has been noted,. and

the assistance that can be, and has been, pro¥ided by the USOE/OCE was

succinctly mentioned. ! ' .

But while the needs and recommendations imply an,oéerall need for
D / : )
. continued improvement, they do not implyf nor are they intended to con-

‘ - 4 ’ L v -
. veyy an absence or -lack of activities concerned with evaluation of

.

-

Career Education in the various states,

¢ . . N 3

» ~ w .

. —~ The Status of Evaluatior” in the States

As & direct result of, the recommendations and guidelines formulated
\ ‘ » dJd

at the Denver conference for State Directors/gobrdinatdrs of Career

I LI ’

Eduéation%, an attempt was made to obtain cqrrent information about

' the status of evaluative efforts (conéerned with Career Education) in
the various states’. A questionnaire, designed to obtain pertinent in-
: ; \ | . _

o See David I, Jesser, State Leadership in Career Education: A Report

of A National Conference, Washington, D.C.: Council of Cg}ef State

CED

2" School Officers, May, 1975, _ ~
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formation relating to various aspects of evﬁluation of the typé

geneiggeﬂygrlmaryiy by the Denver Conference part1c1pants, was sent to K
Pz

. H”‘D1reptors/Coord1nators of Career Educatlon in each of the states

¥} .
and extra state Jﬁrlsdlct1ons. Responses/were rece1ved from 43 states

- . Y

and extra-state Jurlsdlctlons The 1nformat10n'1s reported in the

Sy
following paragraphs and Tables. . : ; L“-\~‘

. . -

State Plans for Evaluation o : ' -

As noted above, the Dlrectors/Coordlnators of Career Educatlon in

¥ —

all states and extra-state JuFlSdlCtlonS were recently asked to re§pbnd

to a brlef questionnaire deallng with the status of Career Education

assessment and evaluation in their respective states or jurisdictions.

, Responses_wére received from 43 of the 57 jurisdictions, which repreé- '
' . s

/ sents 2, 74 percent return. : .

T The data presented in Table IX reflect the responses\to the

. questlon. Does ‘your state have a plan for thé evaluation of‘Qareer

13

Education? o

As the data show, 15 of the respondlng states 1nd1cate the existence

[N

of such a plan wh11e 28 have indicated that such a plan does not exXist.
N [ . " ‘
Stated in terms of percentages, ahout 35 percent of the responding

states have a plan fo% evalqation; about 65 percent'do not. Most of ”
o theastate plans, asiwill be noted}\are of fafrlv recent origin.

At’ first glance, the above information would seem to indicate
. 8 lach of activity, with reg;rd to\evalJative.efforts, at the stage

level.. There are, however, many indications‘that this is hot necessarily

the‘case. For example, within the "NG Plan”“résponses are to he found

statements such as: ) - o ;
* Not at present.

- * Evaluation has been conducted Andependentﬂy at edch 06 :
‘ the 16 Caneen Education project schoels. - h o

[




'TABLE IX

~
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"' *STATE PLANS RELATING TO EVALUATION
ER EDUCATION EFFORTS .  +-

Y

-STATE

L)

‘ STATE PLAN

YES | £

NO

Alaska
Arizona
Arkansas -
California -
Canal Zone .
Delaware
-Florida
Georgia
Guam,
Hawaii
Idaho
Illinois-~
‘Indiana y
JTowa
Kentucky
Kansas
. Leuisiana
“Maine
Maryland
Massachusetts
Mississippi
Missouri
Montana
Nebraska
Nevada
New Hampshire
New "Jersey
New Mexi:co
North Carolina
North Dakota
Oklahoma
Pennsylvania
Puerto Rico 7~-
South Carolina
South Dakota
Tennessee
.Texas
‘Vermont
Virginia
Washington .
West Virginia
_Wisconsin
Wyoning -

1

i

~
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TOTALS -

O

. SR -

__ WHEN IMPLEMENTED

4 ._».‘ -‘""~ 1972 .

P P N
BN "

1975

1976
1974

1977 ‘
1976

1972
1975

?

/

1970
1972

>
-

© 1972
1973

L

1975
. 1973

1975

1975 .

o
;

A
. .
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°’ Cwment@y Ain the process of devaﬁopwg a state
plan forn Career Education. .

+* The SDE will have-a 5unded position for C. E. oo L
o egfective July 1, 1975. From this point on ’ .
7 © we will be aatwe,ey uwoﬂved at the state - - N ) - .
) "~ Level. - ' : o
o
~ * We have th&ad -party_ evaluatons uwnk&ng WLth -
' : 5edeﬁa£ pno;ee,té .

d .
* Now being devetoped. — )
*. Qur State Plan-(5 year) is neady fon State ’
" Boand neview, 1§ approved and impfemented,

an evaluation plan will be developed

. * A statewide needs assessment 4,6 cwuently
being undentaken to, determine the occupational
knowledge of sixth- and iweﬂﬂth-gnade students.

) *A zstatemde caneen education assessment is
tentatively plinned forn FY75-76. Subsequent .
' ¢ to that, a statewide evaluation system fon ! .
- Careern Educaaan undoubtedly uu,U, be devefoped. ..

. “® No cooh.ctmaied proghammatic ovaluations ‘underway
yet: individual e& fornts taking ptace

* There is no state pl;an fon evaf_aa,twn 0§ Carneer

N Tducation proghams. [However] sfate .consultants . W s o
' 4n neseanch have assisted Local-project persomnel , P .

. 4n developing evaf_ua,tcon componen&s 50/1 Eocal ‘ . - -
Jrojécts. s .

T Just gattwg stwited on a state plan 50/1 Caneer. s
Education which wife include a +sfate pZan for N - ,
evaluation. > ' .

As noted, 65 percent of the responding states and e§tra—state .

’Qurlsdlctlons 1nd10ated that state plans for evaluatlon dld not ex1st
K
. Within that 65 percent hewever, werﬁ&found the above comments, whlch

are 1nd1cat1ve of someth1ng more than a lack of 1nterest or act1v1t§

% .
-

4 " '. B \' * - ’ v ,/,‘
Types-of Data Being Collected T S ' '
& ,In order to learn more about the 1nformat10n that currently 1s o 2o

- -

belng collectéd, respondents were asked: What types of data are belng .

gathered through Career Educatlon 'evaluations in your state? (a) Sub-

-t
» v
. A




Ject Area Outcomes7' (b) Career Educatlop 0utcomes9 (<) 0ther7 N

! l

L. . o Thlrty—one states or extra—state Jur1sd1ctlons have 1nd1catéh

.
? i ) L4 .

that data in at least ‘one of the threg sub- categorles noted, are o ‘

, be;ng collected, as is shown in Table" X . ' S

It.is also evident, from the responses recelved that there 1s R

LS . -

conslderable 1nterest in acqu1r1ng data relatlng to process as well

as roduct both in terms of subJect area outcomes and Career Educa- i .

- - - « '

tlgn outcbmes Slxteen states 1nd1cate “that process evaluatlons

' « TN e 'o "_‘

&
Y. -

LY
.

. relatlng to subgect area outcomes are occurrlng, hile 15 1nd1cate T

1
- . i S,

. a concern w1th product evaluatlons. Twenﬁy two states 1nd1cate the

ex1stence of process evaluatlons in terms‘of Qareer Educatlon out-
s 3o~ \-,

comes' whlle 26’1nd1ﬁater 1n the same sub categoTy, eX1s£@nce of ?—“.'f’

. v AT N R T R
product evaluatlons. , .-;\‘ " ‘.4‘_ T PR W
- ;s . « L] PR N - 3 . e f i . o R
N Lot - L3t
- LA

‘e It should be noted that the data presented in Table‘X do not . ;: -

* -

f
i
’ P

i y"‘\\ h
'v atch the data ‘that was used 1n Table IX All states hav1ng state

» o
.

plans for evaluatlonq as shown ;n Table IX e 1nclqded 1n Table X, .

- .
$5° . ~ ,l .
L4

In,addltlon \are several others wh1ch to date do not have state pbans

ot Kl & L3R V!

< for-evaluat1ons. 0bv1ously, 1n the lxtter category, evaluatlve efforts .fJ
; ,

e local.level as.a consequence'

are be1ng made, albe1t prlmarlly at
> ~" 7

x, . . . .
v . < - v, v ' N L .

= of local In1t1at1ves.‘fa N : : - . A‘~ o

3 . o . ® K
~ , R * -

”~

- u‘ » LT e T ~ PN , ’ -, .
; . . . . [ 3 .
L, c. ; e v . . “ .
v ; £, . . . . . s
" h 1'. L
1

Levqls of Occurrence o e T o AT - ST e,
. > . . .

v o, v‘

- N Informat1on about where (what level) evaluatlon was taklng place

-
’ oy

oo was-determlned.to ‘be des1rable, and as a;result respondentS/were‘asked

- At what leVels are Career Educatlon evaluatlons and assessments performed

(

SRS in your state? (a) ElementarS"’ (o) Mlddle School” (c) High School"',’

.
il A .

AN The reSponses, as Shown in Table X1, clearly 1nd1cate that eval-' g

+ ,.” . vy b rx'

, oL uatlons Of Caneer Educatlon are. occurrlng throughout the ent1re range

.
;] . -




L e
TABLEX v

?
L -

EVALUATIVE DATA GATHERED
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\
It is interesting- . l

ﬁ;' to observe however,\that more of the activity is ‘taking place:in'the

J‘,

mlddle and elementary schools than in the secondary schools. Thfs

L _;n a sense, tends to corroborate an earlier statement about the ap-s'

,;;_pﬁrent inverse relationship betweenJCareer Educatlon efforts and the )

[ . N - . ) R ’ . , . :‘ #
,~. educational hjierarchy. : . - ‘ ,

- - N . 4 ! - » 3

T . .7 ¢

LI Ny

Evaluatlve Instruments .and Methods

? - : o -

A fourth avenue of inquiry abput evaluation efforts/in Career

)
v —— e
t - N - s

Education had‘to do with the sources'of evaluative instruments as
. P - C e T A . ’
‘well as the methods or techniqués'that were employed. Accordingly, ,

3 4 L]

respondents were asked What methods of evaluatlon of Career Educatlon

-..,

are’ ut1117ed 1n yOur state9 (a) Locally developed 1nstruments?

-

‘(b) State. developed Lnstruments . (c) Standardlzed 1nstruments9

1, L

(d) Interview guldellnes? (e) Observation guadellnesg (f) Other? .|

The responsesg'shown n Table.XfT}\agaln 1nd1cate a relatlvely
/s S 5
A s "5 . M{ ‘W *
hlgh degree of act1v1ty in evaluatlon efforts relatlng to Career - o

Edu¢atlon. As thé data (Table XII) show ?ost of the 1nstruments

- -

used for process as well as prodpct evalhatlons are locally developed

s . 4 $ '
v . . v

(23 - Process; 24 - Product) About half as. many evaluatlve 1nstru- ; N

« - -
- ’ [

ments used in 'Career Educataon effonts are state developed (11 - Procese

12 - Product) A sllghtly h;gher Mmber (15) of evaluatlve-lnstruments :

L
P,
s N . ]
R h . -

used for peruct evaluatlon are of the standardlzed var1ety, whlle
x' " ;—,”’@ l’}’"r.: “" : g

sllghtly less (8)aof the standardlzed types,are used for process éVal—:

-

. T .
“ ’,)’ -?’, - 7

Y Y.

o 4 . ,'

uatlon,

|
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K o >

in terms of process.. The» observation method, in terms of product,

is the next most frequently used methdd (12) while the interview
mehtod, for product evaidation, is next.
“:_‘) * ! D . ‘ . , -

-~

Observatlons - rp

" The data shown in the precedlng four tables (IX - XII) are by

%

“no'means conclusive. "~ All state educatrpn agencies are not represented'

r

-"in the éample, and the instrument used was not all inclusiye. it

L4

.
¥

therefore would not be prudent to make, or infer any sWweeping genérali- |
zations about evaluative endeavors insofar as they relate to Career

Education. But while the incompleteness of ‘the data precludes

generallzatlons the data can certainly»be used to support the con-

tentlon or suggestion that was made at the Apr11 1975 Conference

for State D1rectors/Coord1nators of Career Educatlon\ v1z 1 that there

4

is’'a lot more going on than initially meets the eye. ’At the same

timé, the data that has been gathered and presented can-also be con-

‘strued as belng quite supportlve of the guldelrnes and recommendatlons

formulated by the participants in the Denver conference hdu were B

listed eariier in this section. . R

JuE

<o

N4
P
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. - . Sectlon Three o . .- '
. / : - ..
SO State Leglslablon for Career Eduqatlon C . B2
. ) - - "'\ - . ' v . ’

As has already heen noted and emphasized, the_rapidity withiyhjch'

both growth and change have occirred in the area of Career Education’

o

renders?virtuaily any description of any aspect of Career Education
somewhat'inaccurate. The accurate (at the noment).description that
is developed on the basis of available'information may well requ%re

L s1gn1f1cant mod1f1catlons as events occur. Such is the case with state

' ~

1eg1s1atlon retating to Career Educatlon The descriﬁtion developed

for Ytomorrow'" is likely to be dlfferent from that develbped for

N

-

[

”today" Nevertheless,.it is both desirable and essential to know

what 1s happenlng in this regard at the present t1me

Accordlng to 1nformatlon received as a result of a current survey

.

of the states ‘a total of fourteen states (see Table XIII) now have legis-

1at1Ve prov1s1ons for the 1nolus1on of Career Educatlon in’ the1r educa—'

tlonal programs.? The 1eg1s1at1ve provis1ons, 1t should be noted

o j

L2
range. from the veny speclflc and compnehén81Ve to 11ne 1tems for Careér ;
\‘ ¢ b . .« ¥
Educatlon whlch are anluded 1n the approprlatlons enacted for educaﬂ,

o.:‘, S

Y ;
tlon Regardless of degree'bf comprehensrveness however, the fourteen U

states noted 1n Tahle XIII can 1dent1fy speclfnc legislatrve prov1s1onsl

.. ’
the [

for Career Education.’ At the same tlme, as a1so depicted 1nPTab1e XIII,;

_1t is poss1b1e to 1dent1fy s1x statES 1n wh1ch 1eg1sIatLon of thls

' nature was pendlng at the t1me~of the survey B "‘l~~ ,,'7 SN

Collectlvely, then, a total of 20 states e;ther have enacted or
are serlously cons1der1ng the enactment of speclflc leglslatlon

*l%tated in another manner 35 percent or one th1rd of the 57 states*

- ~
[ERR A

and extra-state JurlSdlctlonS have some Leglslatlon or 1eg1s1atrve L

1ntent that 1s concerned qu1te d1rectIy vith‘Career Educatlon Thrs;‘f',
¢ el

D . . -
L . g . ¢ . .
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e
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TABLE XTIT-
CARP.FR FDUCA'I‘ION LEGISLATION IN.THE STATFS

< . »

: [

——— . o

X STATE. MO TFGISTATION | TRGISTATION PRADTNT T _TEGISLATION DPASSED
Alabania 1 .

b Alasha .

-~ American Samoa .
’ Arizonu ) ' ‘ X

.', Arkansas . . X
s California . . X Lo \/
L3 r X ) *

5454 be

- Canal Zone . )
Colorado RN . . } I , .
Connecticut - ) ) ., X : '

Delaware X
Florida ’ » ; . .
Georgia . L X : , . <
Guam . T, - X ’
Hawaii 3 L , . X . :
Idaho o ot . - X . . : .
Tllinois e X Lo *
Indiana - . ' . X .
Iowa Y . ' . s X
Kansast v Vot . . - X
' Kentucky ° A ‘ X
hd . Louisiana - | X
© dlaine | . e x . - .
JMaryland © | ’ ’ . X

euassachqaetts . X .

i Michigan. w T C- . . X

<, . Minnesota . : : T
. .MiSS,l»Slppi , '

. Missouri .- ’
Montzana . .

*- Nebraska
A 'Nevadu
.New i1z wpshire . .

New' Jersey ‘ o

-— New Mexico -

New York. . . s
.. North Carolina R

* "0 North Dakota» L e . : e 1

~ 7"+ Ohio . N ’ R o . - X
oo Oklahomg o F |° . ‘

- Oregon , B A X
* Pennsylvania ) > - f. X . .
‘ - Puerto Rico- . o X :
" Rhode Island -} S ¥
South, Carollna X
, South. Dakota. X .
. Tennessee . .o, X Cr '
X
X

-

.

DADEDEDE T BE D b 4 B De e

I3

‘Téxas
Trust, Territory . X .
, Utah . . Lo . . - R :
<", VYermont : L T . X - .
* Virgidia : ' . , . X
Yirgin Islands X '
. Washington c
West Virginia » X
. . X-
X

s
.
N

}Visconszq .
- ) qu_ming

ERIC
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may be taken as another 1nd1cator of the growth in the 1nterest in

'and commitment to Career Educatlon which has oocurred 1n .the varlous
states. . . ‘ ‘ ] . :
- Al . rJ <

*On ‘the other side of the coin, there are some 37 states and ‘extra-

.

state jurisdictions in which no specific Career Education legislation
exists: Of this number, several have indicated a preference for not

having legislation that'might be perceived as being too restrictive,
constraining; or prescriptive. Other states, such as Ohio and'Oregon,

+ L 1

proceféed to begin implementation of Career Education under the fairly

broad provisions of Vocational Education legislation. . *

z , \ ’
Whether state legislation for Career Educatjon is needed would
" seem to be a2 rather moot questiﬁn?K'Obviously, suchflegislation has pro-~

vided the needed and neceséary impetue in some etateé;xin others, such

‘legislation id perceived as an impediment. The deeirability; there-

. , . R

foreh,must be considered only in terms of the history, heritage,

tradition, and basic philosophy of each individual state.
. \’A o / v

v
. v

This is not to imply, howéver: that individual states in which -

no state legislation for Career Educatlon CXthS have no 1nterest

*

in or concern about such leglslatlon To_ the contrary, recent te1e~

phone contacts w1th State D1rectoré/Coord1nators of Career Educatlon

,1nd1cate that such interest does exist, and that leglslatlon of thls

A

nature is being discussed as a dlstlnct p0381b111ty

Still other 1nd1catlon§ of the interest in legislation of this

-

.

type emanated from the National Conference for State Directors/Coor~

. R N ‘< ’ .
d1nators of Career Education and other Key SEA Persbnnel sponsored by

/

the pouncll oI Chief State School Officers, and held in Denver,,Colorado
Apr11 21 22 23, 1975 , ParthIpantS in th1s conference~revealed

con81derab1e 1nterest in Career Educatlon 1eg1s1atlon,

] « ¢ N

. « . , . -~
\ B . o - . R v
. K . ’ . . M . 4y v
e . .
. P » .
' .
.




! o The conference report1 contains recommendations concerning

~ legislation made by three different ccnfegence work groups. Such
. - . - . ‘f * v *l

. ¢ . .ot
persistence also was apparent with' some other recommendations, and
o .at first glance! “there would appear to be some unnecessary repetltlon

Jesser, 1n his summary of conference recommendatlons addresses this

¢

poinf, and his comments are worth notlng here:

But when the nevommendations are eritically reviewed, ! oy
and when Lt 48 kept 4in mind that the several ghoups - o -
(A-D and 1-VIT1) met, functioned, and discussed the- : ‘
4issue independently of the othern groups, the apparent : L
nedundancy becomes a strengthening, as it were, of an .
expressdion of need. AL the same Zime, it would seem

’ ‘ proper to infer from the apparent nedundancy some : '
degnee of agreement with regard to the’ .expressed néeds .2 .

., One recommendation concerning Career Eduéation legislation came
from the group which was considering the status of’Career'Education., .
. . o . . ‘

This group made -the¢ following récommendation concerning legislative

* involvement:

! - Wonking through the Chief State School 0fficer and the
’ ' appointed Task Force, efforts should be made to get
the Legisfature involved o the extent that it will'
eithen pass Legislation calling for Career Educaixon i
An-the s¢hools on will provide funding forn—it .

Another reccmmendaticn concerning legislation is to be found

in the report of the group Which addressed itself to’%heMpatterns of .

growth in -Career Education: .
Legistation fon the development and ghowth of Careenr —. )
Education must be carefully pfanned. Such LegisZalion
must avodd categonical mandates and appropriations -
which might encowrage a bureaucratic and programmatic

© " process fon the delivery of Careen Education nathen
than theintegnated infusion of Career Educaxxon
ihaaughfa&ﬁ‘dLAcApZLneb and at all 2eve£4

. I'd . .
IDpavid L. Jesser,JState Leadership In Career Education: Report of A
' National ‘Conference for State Directors/Coordinators of Career Educa-.
* tion and Other Key SEA Personnel, (WasM¥ngton, D.C.: Council of Chief
State\Scnool Officersy 1975), p.5. , '

12 . o '
Ibldc Iy pv 38 a ‘,d“- é}\f’. - V .‘ . 65'

31bid., p. 18: .
: 4Ibid., p.-19. T .
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- ‘ Still -ranother recommendation concerﬁing legislation is found

* _in a’ matrix developed by the group which considered constraints an

*
constraint removai.stIn this matrix is_found a recommendation that

’ . 4
hd . ¢

either a state law or a~§tate policy should be adopted as part of

-, . . . \ . - i , N
. - < .

the process for constraint removal. : ‘ i '
. o It is’interesting to note that all of the reconmendations made . ‘ .
t:at the_Denver conference'are concerned with iegislative actieh at '
- ;Lhe:étate level. It is also 1nterest1ng and encouraging to note that
they ‘also are unselfish .and p031t1ve in nature FOr example, one of9 o

> »

‘the recommendations ca;ls fér legislative involvement to recommend

angd provide funds for Career Education. It is worthwhile toonote
o . o, . . : L
T that this recommendation stresses'ﬁorking through the chief.state )

K1 I . N - . . ’ ¢

school officer and a task force made up of policy-makers from each ’ .

\ - ° ' ! . o ! 4

. bureau or division of the SEA, . . . . )

- . L3

¢

’ The second recommendation noted above reflqpts what haS*tO be f ,

perceived as an unselfish dedication of key SEA Career Educatlon V]

)

workers to the 1htegration of Career Education 1nto the totdl fabric
- ' ' r .
] of education. This group of SEA leaders prohably wounld profit per— L
- __sonally from the creation of a buré)/cratic and programmatic process “}

for the delivery of Career Education more than would any other group

Yet their recommendation stresses careful planning SO that legislationx

v
L

will encourage‘total integration of Career Education 1nto education .
and at the same time discourage the establishment\of a separate . .
bureaucracy for Career Education The third and final recommenda»

“tion concerning Career Education that has been-noted calls for legi— : '_‘

timizatidbn of the concept of Career Education by use:of a state,policf‘,

Ay

or state law. , T e v /

-

) . ‘ Y .

* Again, the growing degree of interest in or concern about state
' “ ' : €.
¢ . SIbid 28 '

I:KC _—_—. ! p. * ' . | 4 - -
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.

leglslatlon for Career Education can be seen in the fact that recom-
mendatlons of ‘the type just noted were generated at.a meetlng speci-
f1cally des1gned by and for the profess1onal educators functlon;ng
at, the state level. - .. ' . S \ L

Although the’ concerns about leglslatlon referred to above dealt

LY
k]

pr1mar11y w1th state leglslatlon part1c1pants in the Denver conference ¢

f

d1d express 1nterest in the provisions for Career Education 1n P L.,93-
380 Sectlon 406 ThlS Federal legislation seems to be intended as a .

response to the varlous states interest in and concern for Career
. L1 *

Edugation, and &t the same time as a stimulus for Career Education‘x o

M 7 ) . ' ® ~

. e oL . ! . . .
: legislation in some states. Several states, in their narrative sum-

- . R

marles on Career Educat&on expressed this opinion
. - '3 .
’ Aga;n it is far too early to pred1ct or’ determ1ne w1th any degree

of accuracy the effect or 1mpact of Federal legislation on state legis-
1 1]

. latfon. It seems ‘apparent, however,'that there w1ll be some degree

-«

P

of impact. o ‘ \
* Y ¢ * . N
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Analyses 6f State Legislation
3 " ¢ ' 7

¢ ) .
. . ..
¢ ;' N

S Br1ef analyses of statesr legislative acts concernlng Career

Edhcatlonqare conta1ned in the follow1ng paragraphs. These analyses

‘were done by.tbe wrltefs of this ‘report, and consequently do not re—

flect any.interprebations by the‘State Career Education CoordinatonF

in the respective states. 4

. . b
Alizona C . I o . 4
" Arizona;s/tareer Education Leglslatlon fs a separate article of
|

Rid

|
’ lawL) It was effectlve on July 1, 1971. One million, nine hqndred,,

‘ thousand dollars were appropr1ated for Career Educatlon The legis-

Y

r
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for Career Education, but requ1red Career Education for school dls—

-

.
lation requlred that the State Board of Educatlog eStabllsh standards

L4

trlcts only in order for them to quallfJﬂfor the speclgimCareer Educa-

\ 'tlon'funds The leglslatlpn approved expendlture,of funds for em-

‘e ¥ .

,ploylng addltlonal teacher—coordlnators for on-the= JOb work. éxperlences

for pup11 tralnees, and for employing apprent1cesh1p coord1nators The

N

1eg1s1atlon did not provide ‘for employlng special Career Educatlon
personnel, but/it requlreq the State Boardﬁof Educatlon to set certi-
frcation‘standards for teachers, and competency standards for coun-

* .selors in CareersEducation progr:ﬁs. tThe State Board alsglwas required

by the dct to establish stahdards for LEA‘Career EQucation Program ob—ﬁ

v
.

A . * .
jectives. The legislation did not require use of an advisory countil,

01 A

Sy . ' .
but fuhds were appropriated for a statewide program to acquaint and .
involye parents and the community witthareer Educat'ion. The legis-

lation approved funds for retraining teachers and counselors for the

¢

career orientation of pupils togthe world -of work. The legislation

approved funds for making career testing agqﬁcounselrng available to

all high school students, and ior instituting a course in‘orieptation -

to the world of work for grades 7, 8, and 9. ' .

y T . LR . .
. . $ .

‘AMkansas - ' , . .

*

' '
In January, 1973, the, Arkansas General Assembly approved for ap-
proximately sixty:thousand dollars to begin an'Office of Career Educas
tion within the Office .0of the Director of Education. ‘The Legislation

prov1ded for, one professional person and secretary with a forty

’

thousand -dollar operating budget with two purposesw (a) to coordinate

the Career Education efforts of*all the d1v1s1ons of the Department of

L}
Educatlon, (b) to inttlate'Career Education statew1de through the

. , £3 -
- x
.
.

o
D
L




efforts dnd cooperation of all the Department of Education supervisory
- . ’ . . . - J\ ', ¢ ¢ T

2 . personnel In December, 1974 the General Assembly omitted Career

. 2

. ‘ Educatlon from the budget but in February, 1975, a special legisldative,

act was passed which re1nstated the Offlce of Career Educatlon and . WJ
- \

expanded {he operatlng budget to s1xty one thousand four hundred

and sevenldy-three dollars for each year of the 1975 .77 b1enn1um

L]

1
CoLonado

’ .

The Colorado Career Education Leglslatlon is a separate art1c1e

of .law. It became effectlve on July 1, 1975.+ The 1eg1s1atlon pro-

‘.,

vides a deflnltlon of Career Education. Two hundred thousand dollars

for the f1sca1 year, beg1nn1ng July 1, ' 1975, were approprlated by the -
. Q N
, oal : State General Assembly, but this approprlatlon is contlngent upon a’

. .t 1 \J

|
match of two hundred thousand dollars of loeal funds. The legisla-

P

; tlon does not prov1de a mandate for Career Educatlon but encourages

*Career Educaqlon and prov1des assistance in $he 1mp1ementatlon of

I

Career Educatlon in all 1eve1s of education. The legislation creates

the pos1tlon of a.state coord1nator for Career Educatlon, and requ1res

.that the'State Board of Educatlon appoint a state coordinator; deflne

P

the‘duties of "the position, and appoint,the necessary staff to assist -

™

in éarrying out'theSe duties. The Aegisiation creates an Executive

o

Commlttee composed of ‘educational leaders, and charges thlS Executive

(

Commlttee with submitting recommendatlons Ho the State Board concernlng

r

CareervEducatlon. The legislation requ1res that the State oard of

A .
.

Education consider the recommendatlons,of thls Executive Committee,

approve an annual budget which must-belzjviewed and recommerded by

the Executive Committee, adopt reguh%tions for the'implementation of

& . . . , .
o Career Education, prepare an-annual report of Careéer Education for

‘EC o , o | - €3
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. /
,' Career Educatlon resource team composed of successful Career Educatibn

"

- ', yorkers, and prov1de for the establishment of a state material resohrc

center. The legislatlon creates a State Adv1sory Counc1l for Career_

*Education, 1nstructs that }he membéga bé appointed by the Governor,

.- Council. ' The legislation requires that eaqh'school or groupéof
'{/ schools must submit an implementation plan to the state coordinator
for approval by the Executive Committee and the State Board of Educa-

tion prior to.being eligible to receive the %fpropriated Career Educa-
: :

tien funds. .
R kY

- “ .

Flofuda -
Florida s Career Educatiob legislation is part of a bill relating

to public school finardces. This bill provides for- Career Education
1mplementation as a categorical Jbprogram effective July 1 1973. The
legislation does not author17e a spec1f1c dollar amount for Career
Education, but rather provides that funds for Career Education should
be allocated as prescrlbed annually by "the legislature based on a

formula involving full time equivalent student membership in, grades

kindergarten through twelve.' v . ‘ .

. -
.

-

Hawa il ‘ . . S

NOTE: The writers have been informed that Hawaii has passed

I

. : [
Career Education legislation.. However, we do not have a copy of

. this leglslation at the-time of this wr1t1ng " The House Resolution

,Which was presented to the 1974 Hawaii State Legislature requested,

P . ’

the University of HaWaii and the Department of Educatipn tqQ support
’ A o~
]:R\(:career development in the public school system. 5{3,

ulToxtProvided by ERIC f s

A 4 - I\ 8 P » - / o PRV
o the d%neral\ASSembly, prov1de ‘for the- establishment of a ségﬁzm{de' ST

e

and describes the composition of membership and difties of the Advisory

\..__\_’

o
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Iowa's Career Education 1egis1ation requires that each local

. - ,-_ ~ -
. ’

school district incorporate the concept of Career Eduoation 1nto .o

+the total educational program pre—kindergarten through grad% twelve

The 1egis1ation does not define Career Education but it makes a>

distinction between Career Education and Vocational Education and " _
. . “ .

describes certain essential elements in Career Edugation.

~ N -
. . T - e
. . N . R . y - . R

Kansas , ’ - Co - S L
The Kansas Career Education Legislationais a separate resolution

.

of the Legislature during the sess1on of 1974,. The 1eg1s1ation does

not define Career Education, but does refer to the fact that the State ﬁ‘

Tet “ ot

;Board of Education a1ready has stated Career Education goals. ,The'

legislation directs that the State Board.of Education encourage,

~
’

support and, promote Career Education programs in Kansas school dis-

tricts, and directs that the State Board of Regents emphas1ze
career awareness in teacher preparation progréms. The 1egis1ation .
did not require any SPGCLle 1mmediate action except to direct the ..

3. ]

State Board of Educa%ion to prepare.and*submit to the 1975 1egis1ature

a proposed action program including funding. deta11s, 1nvolvement of K
teacher education guidelines~for local school districts, in-serv1ge

for teachers in .the field; materials dissemination,_evaluation,fand'

any further state-level d1rection and leadership needed to proV1ﬂe
¢ . \ 4

\the full benefits of Career Education. AR : AR ’ °
7 * ‘, » -

\ . *

, Louisiana . - C ‘ ' e

-
oo

. Louisiana Legislation for Career Education is a separate-act

which prov1des for a coordinated comprehens1ve system of Career
. LN T Lo T R
l: KC t N N N ’ P ' ' hd . i-
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Ay < md S
Edupatlon irom the klndergarten Ieve& 1nto the hlghér educa ion - level ot
e g g0 e “ R S .
S\
The legasiablon'was passed durlng tbe 1973 regular sess1on of the >
%;;e:« : «~~ma;‘ ﬁ ‘ "

Department of Educatlon pian,,develop and prov1de alCareer Educatzon '5'.: ;
- u- 3oy + U T

program to-enab}g stuaents ta 1ead self sufilc;ent enJoyable eres fr;'{ R
To accomphlsh these goals, the'étate Boa;o aﬁ&“E?Z%e Department 1n o ‘.;'

[ v < T, A . 7 )

.t cooperatlonu;nth other educatlona111nst1tut1ons, arewrequired ﬁo :hxj :?L—}L
prov1de far* Career Educat;onhpre—servaoe trarnlng and 1n-serV1ce’ ’:'1; L

tralnlng The State Board and’ State Departmenu also are requlred to

- "w.. A N 7 ‘ ) -‘A

1mp1ement a plan for provrdlng vocatlonal-fechnlcal educatron as part

‘a
- I LU

\‘ PR \ PN N N
‘of Career Educatlon, and the leglslatlon requlres that certaln stepsﬂ \”'i“;j
. . v e K o a
Be taken to acoompllsh the dellvery of Such vocatlonal techn;cal 4 m;-\
2 - -t . N . v,
. ’ .- : s \ . _,' R L’ - .‘:( - y .\:_ ’- - . L . -\y‘,
servaces. o r' N REUIIN -- O U S S x
. Y] . \ . : . . . ot 4 - ™~ i - :
L - . ‘. ) - ," ) F EI
. :M,(:Ch/(,\'an o I x . o :ﬁ_.:- . ,- . : .‘: ;. \_’-’) :‘ . i,'::\ 4
T Mlchlgan s Career Educatlon Leglslatlon 1s a separate aot and~' Ni{{f
became effectlve ‘on May 7, 19@%&- Th:s‘&eglslatloﬁ proV1des 2 defl i" ““:1

-

tlon of Career Educatlon 1n terms of programs for K-12 students.w Thé *fﬂ

leglsaatlon dld not prov1de any speclflc 1mmed1ate fundlng, bdt re—"V’\‘ L

. [

-

. -

- ,qulred that the StatepDepartment of Educatlon prov1de to the Legis—

~

1ature and the Governor by September, 1976 an estlmate‘of the cost ?Lf'

9% -. ,.M"’*\““‘"" . £ MU

for 1mp1ement1ng’Career Educationw n”the state.”“The'lgglsIation re~“”:f;i a

.

g . qurres that each local educatlonal agency have a comp ‘hen51ve Career v o
- ‘ ’ . N . P \ - s . -,: 2 Z*
o Educatlon plan 1nc1udlng performance obaeotlves beglnnang w;th the t'f ol

+ d L s e ..
et

1975- 76 school year, and that the local educatlonal agencles annually‘;

‘xp“

K evaluate thelr plans. The leglsiatlon requares.ﬁhat.thé State Boar@nf

of Educatlon d1vide the state 1nto»Career Edaoation plannlng dmsﬁficts

.
. c,u -t‘ ..‘- > n

‘districts as%part

<
¢ - composed of severa} schooI
\ \. P AN ’
| » - o .f‘.
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to implémentiCaraer-Edﬁcatidn; The’ leglslatlon creates a Career Educa--

v » e ;
Y

- s tlan Adv1sory Ccmmlss*gn,,énd descrlbes the comﬁ651tion and dutnes of
v . ‘Q
’ the Adv1sory Comm1SS1on 'Fhe,legbslatlon requ1res that the Statp Board

\,".s

v

of Educatlon consult W1th the AdVisbry’Commissaon and.w1$h teacher . 3

. M > .
.

trainlng 1nst1tut10ns to developra plan.fbr~pre-serv1ce and lneservlce, ’

e persbnnei development for Cafeqr Ednqatxon,; The Ieglslatlon also re—

.‘-

~ »~f‘

o qulres,tnat the State Departmant of Educatlon'cooperate wath other " vi
agencies to make avallable Job oppbrtuhlt;es 1nfdrmat10n to the Caxeer

Educatlon plannlng'di&tricts and lécal school‘dlstrlcts. ”' -‘t'~:_1‘<ff‘

.«e',,
TaaX

3 e il -

1s-act funded

Th

; “ - ,\v

"-"pnaung fu:xds: for _;gr%{leral educatlon, (Hﬁ 155 J;me 27 1975) In-

. J.,’
Il

‘,{ . "‘N~Vermonm has funded.CareerkEducatlon through as llne item in ‘the

. L

Vocatlonal‘Educatlon budget

,Flﬁty thousand dollars has been appro—~

s

MY




. &

'::f . Vlrglnla haS'prov1ded fundlng for Career Education through a

- '1,11ne ltem 1n the Vbcatlonal Eduggzi6g/bUdget Two hundred fifty-. 3

'felght thousand flve hundred twenty flve dollars for the school year'

Q

.1974 75 and two hundred seventy e;ahr thousand eight hundred elghty

".‘ RN

:JiJJdollars for the school year 1975 76 were approprlated forﬁCareer

fEducatlon._ e W'_: o _ .

. . T e - . - : M -
v -7 - o - - - -, e - _,. -
) K Y S . . . .

LI v - oz - . -y

ﬁ:t? GMAhuwzongfl-? : f'.f .

-

. ;? o o ‘” Washlngton has prov1ded one hundred thousand dollars for Career
’;Eddcathn.through a line item in the K-12 program’budget‘for the

: 197547?.biehﬁiuﬁi, This ftem also.authorizes the Superintendent of

ﬁﬁblic Instruction to continue d;erating a Career Edﬁcat;qp'program.

14
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Section Four .

- Conclusions/Implications ~.- *
'

- . P9 '. N - - s .
Because of various inadequacies and/or deficiencies that have

LR |

already been po}nted out, it would be improper to include in- either

the text or summary of.this report any éﬁeeping generalizations, based

on the data presented, about Career Educatioq. There have been, and

,
!
. . d ]

are, problems related to déscribing, im a meaningful manner, the status
and progress of Career Education. \égain, ;hese-have already been nofed
throughout the report, and_consequently need not be rebeated here.

/.

. : 2
But even in view of the inadequacies and/or problems, it is possible

‘to obtain a fairly general idea of the status and progress from the data

presented. At the same time, those same inadequacies and problems
provide the bases for various implications. Both--an idea as _.to the
status and growth of Career Education--~and some of the more 31gn1f1cant
implications are presented in this sectlon

/ e ~ ,

General "Status of Career Education o L .
) X . \ . ‘. ) .. v
From the data that are available, one would have to”ébserve that,

LI

across the board the general status of Career Educatlon, as a struc-

tured responsg to a call for educational reform, is good. The data
indicate or suggest that there have been increases or gains in the

various states with regard_to areas such as: ' \

* * SEA positions fon Career Education punposes;

. . * Numbers of pupils involved in Career Education efforts;
o ";/\-./ \ * In-service pfiognamé for teachers; ' B
-® State Legislation for Caneer Educﬂ%%éh;’? - ' o )

¢ Appnopnraxxon 06 state funds gon Cane Ediication

v
T, H

e ¥ «
oo

s 2 -
* Use of federal monies for Caneaghfdﬁggtion purLposes ;




L]
.

. * State plané 5om-Caneen,Educaxxon, U i -
' State Adv&thy Councils 60& Cakeen Educatxon,

« ' N T ’ s

<

* Evaluation, techniques and instruments; and, ~*,‘ .ot

. Eambwshmmt 0f- Canwz Educa;ccon as a p/z,wuty 05 the
SEA;.

L 1

Each of the areas noted represent an area in which growth has

-

taken place. it is not possible, however, to ascertain the' degree

1

of growth that:has occurred unless ng.uses zero as a starting point,
and arbitrarily assigﬁs the'starting point to the year 1968. If this

is done, there is some basis for attaching meaning to the data pre-~

“sented in this report. 1If it is not done, the §“%a are 81mp1y data,-

S

,and of little value.

When 1968 is used as a baseline for deyelopments in the;field'qf

Cafeer'Education, and if it is assumed* that there was wirtually '.

-

nothing happening at that time in the field of Career Education, tle

~

growth or increases that have occurfed may‘be perceived as. both sig-
nificant and impressive. With this in mind, the status of Career .
Educatioﬁ tﬂroughodf’the nation would seem healthy. -,

On the other hadd, the possibility must bejfecognized that”the
entire Career Education movement may be;_asﬂhas been the case with
\other.educational innovatiqns, a quick and populaf'response to a

»

set of needs that somehow suddeqry became apparent; a highiy visible

. “! -

"flash in the pan" or a/"big splash'.

.\In this regard one’ must infer the need for more, and more ‘sub-~

4
N ' . o/

stantive and reliable data concerning developments in Career Education.
Toward this end, it should be noted that a highly structured effort

to obtain the needed data is currently Being made by the American

.

" ,
See Career Education:’ Alive and Well? by Dav1d L. Jesser, Washington,
D.C.: Council of Chief State School Officers.

::‘CB

. M
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«*

Instltutes of Research (AIR) under terms of a contractdyfth the Offlce

of Career Educatlon and the Natlonal Adv1sory Counc11 on Career Educa»

tlon The data collected by the AIR effort Wlll ho doubt serve to R

add meanlng ‘to the data presented'ln thls report and to “the data

e that w111 be presented to Cdngress accordlng to the proV1s1ons of

' Sectlon 406 of'P L. 93 380. ‘ a St

- .
> Y ¢ .

Caveats. ‘In several portlons-of th1s report there have been, .

¢ - ‘

references to cautlons or caveats that should be recognlzed. One .
such caveat would seem to be in order at thlS time: In the’ absence' .

of hard supportlve data, one should not infer a lack of commltment

. [
.

'to or concern about Career Educatlon at any 1evel of educatlon and »

”thus 1n effect denlgrate the status of the concept or movement.
Mention has been made of the National Conference for State

D1rectors/Coord1nators of Career Educatlon and ,a brief resume of

developments 1ead1ng to the conference would seem to reinforce the ) '
4 e ’ !
caveat noted above. * '
& -

Prior to the planning sessdiohs, State Dlrectors/Coordlnators g
of“Career. Education were asked to list, for éanference planning
purposes, the three most important needs or concern strelatlng ‘to, ,
Cmrcer Education in their respectlve states * ) , ’
., Somewhat predlctably the range of concerns or ncegs was qultc
wide, if literal interpre ations were to be used. There werc, how-
ever, several broad clusters of related tootcs which could be¢ identi-

< 1

fied 1nplud1nﬂ problems rclatlng to: =~ - . ,

a

LY

g cL Pundlng (Pederal State, Local),. . .

+

‘Tcacher Preparatlon (TnserV1cc/Pre—seryicd);

R ASsessmcnt and'Evaluation' . : . -
2 . L. / . ' - . ) e -
- . Materlals (Currlculum and Mcdlm), T o

. s ‘.
. b N

_ i.* State Cooydnnatzpn;and,Organlzatlon; D .
v 3 A“‘ L ,:»' - ; . .

e - . * i . . ~ . h At -~
t . .

" ' *David L. JesSer, State Leadership in Career Education, op. cit., pp. 2-5.
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o . * Legisiation; and N . A
. . . . .. . N ‘. . ., . ) . ’ . . I .
.« . R * Definition . T Yoo . ) .

PR
- -

. In looking ut the seven caicgorles of nncd that Tereé 1dcnt:-

. fied, it séemed obvious.that most, if not all, ‘could he pqrcelved

. * in thc context of implementation effoxrts, and as such ‘would certainlw *
imply.many questions/ The sevcn broad areas ‘of concerns, therciore

were uscd in the planning ‘sessions as a basis (or 2 “prin,hpmr a) *or .

' further dlscu951on and conside ratlon. oo K , '

3 -
e [ Tl

* As the 30051on9 themselves prog;cssed therc occurred what
might best be described as’ a refinement, or ih some instancés.a re-
direction, of the participants’ . thlnk1n" about the concerns of )
State Directors/Coordinators. As a result, a simitafr, but more
dpflnltlve list of concerns cvolved, _and the part1c1pants ( in the’
planﬁlng se331ons) agreed that there ekisted a strong need to iden=
tify, examine, and consider possible strategies which might be use-
ful in dealing with the identified problems or conceras, whzch were

/ Y . - ‘e /

:
.
A -~

¢ The'Development of an Adequate, State Plan .
. Current legislation (P. L. 93—980) requ.iz ‘es that
oY - ,State,Career Education: plans be developed néxg. . ) -
.year. that” should these plano "look ilke"? X
“What should they include? ¥ho should be involved .
in-the development of the plans? : .

L

[y
.

o - * Involvement of-Key SEA Personnel.in Career.Education
: ) ' : ¢ .t I . ' -‘
. Despite the many efforts that have been made to
R " help SEA personihel to understand that the contept i
., of Career Education should permeate all aspects .
. of education Tand SEA 's}, there still remain key .
SEA people who do not see their functions 2s re- \ P
.7 . lating to Career Education. How can such per- ’
sonnel be more actively involved. How have State
- _ k ,Directors/Coordjinators addressed this? ‘ -
"* In-service' and Pre-Serwice Programs‘ R
As efforts to implement the concept of Career
« - Education are‘made, the'nded for expanded in- . .
g servicer and pre-service programs becomes obvious. .
. ) What is. (or should be) the role of the SEA? - How .
' LA can efforts of the SEA be coordinated with those ‘
Co of teacher training instiiutions? Arc there re- ’
saurces for . insservice education that are external
to the traditiohal educatiohal establishment?

. 3
- )

. . . . -

. Funding -

s . ’ , .
- S if there is one unlvcr%ai\¢dcm ARONE nroponents - j -

. . . . [

L, . of Carcer kducatien, it surely must, relate to ., .
Q iundlnp*—the amounts noodcd the sourccs, dind

« 3 ! —
ERIC:, K ' : 3

&~
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.results or effects. What are some ideal funding
,pattcrn< What arc some real ones? Can funds
“from a vardety .of sources “bé brought to bear on
a single problerr;‘7

) Whllc State DJrectors/Coord1nators participdating in the initial
< meetings agreed that concerns such as these could ‘'be profitabLly con-
sidered at a4 conference, they. were concerned about the degrse of
»: atténtion that might\be given “to tho development of strategics which
. might be used to"deal with themn. Var1¢us conferencé possibilitics,
cach desigred,.to rcsult in.the dexvelopment and/or recommendation of.
: . strategies to deal with' the concerns, were discussed by the Coor-
dinators, but a "work-session format' in which the State D1rcc+or>/
Coordinators tnemselvcs would have an opportunlty t0 develop posi-
‘tion statements and .recommendations during ‘the conifercnce, secmed to
be most suited to the purpdses of the conference. (This approach was
subsequontly hblllzed ) > O "

The preceding observations,. generated by some* 25 State
ot Dxrectors/Coordlnators of Career Educatlon‘ reflect a high degree of

[y . 0'> ?

e 1ns1ghtfu1ness and perceptlveness in directlng attentlon to the needs

-
- - B
x -,

e . and concerns At the same time, the observatlons should serve,as a '

3 -

f1tt1ng capstone to a rev1ew of the status of Career Educatlon.

. » , " [
- L]
, , . [N . ) , . s
« . . . -
- ¥ . ’ .
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> Evaluation of Career Education s P

[N

As the data 1ndacate~ there are varlousytypes of evaluatlve

£

“ act1v1t1es taklng place 1n Career Educatlon endeavor”\around*thé“

L N N \ t 3

. nation. Some of the act1v1ties aré occurrlng as a result or con-

sequence of state plans, butﬁmany seem tp be happenlng or oceurrlng

o« —

. . ) ’
. w1thout such plannlng Materials,.methods and instruments used, in
. . . . 7 .

- both process and~product evaluatlons appear to be, for the most'part,

v locally developed ‘in nature. Whether thls 1s good or not good de-

o pends in large measure on the perceptlons held toward. the purpoSes

[ . LA

of evaluatlon. ~But so long as 1nstruments, methods, and materlals

& -
o used reflect onlx-local procedures and’ data, the 1nfprmatlon gained

1,

e w1ll llkely be of walue only to the local situation. ~ 3

Efforts have been “made at both state .and natlonal levels to make

[y
a4

‘ »
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it poSS1b1e for local--and state--practltloners to gather more meaningful

'and ‘more useful 1nformatlon, and these will no doubt play a cn>c1a1

role in the entire area of evaluatlon.

\

State Efforts. An exambie of a state education effort to obtain
> .

'useful 1nformatlon can be found in Career Education: An Initial Look,

publlshed in 1973 by the Texas Education Agency. .The document was

written and published with two basic purposes in mind=: (1) To provide .
. y .

a history, as it were, of the Career Education assessment program;

and (2) To provide philosophical base for continued development. The:

Texas effort was concerned primarily with an assessment of need, and
provided, ultimately, for the"identification of some 177 learner
outcomes for Career Education/”” ;,'

The Texas study is but one of several state efforts to conduct

both needs assessments and/or evaluations. (Ohio and Connecticut,

.~ for example, have provided similar types of assistance.). The Texas

N ) , .
study, however, is reported inipublished form, and consequently is

.. used here as one‘exampIeoof_how a state education agenty can provide

. assistance, in the area of evaluation, to local school districts.

.

National Efforts. With regard tb attempts to provide assistance

for evaluative efforts from the national level, there'are'several .

EY

developments of 1nterest that have taken place recently. Through’the-

5
Bureau of Occupatlonal and Adult Educatlon (BOAE) a Handbook for the

~Eva1uatLon of Career Education has been prepared and dlstrlbuted in

drzft form by Deyefopment Associates, Inc. This document attempts to
v

—help both state and ;ooal practitioners to:

* Define and assess Caneen Edueation; o .-
* Pran fon evatuating Caneer Education;

A A




* Design appnopntate procedunes 6on euazuazxng
Caneenr Education; and

-

. ¢ Implement the euaiuat&on‘pﬂan 5

_Under auspices of the Natlonal Lpstltute of Ed}catlon the- EPIE

»

Education SET (Selection and Evaluatlon Tools) has been developed and

is available for use by local and/or state pract1tloners This set . ’

of materials (1975), obviously, does not’apply to program,evaluatloh;

H

. L3
'but instead is intended to.assist in evaluating, in systematic fashion, *

» ~

the materiadls that are used in Career Educatlon programs. . -
Another example of assistance that has been provided from tlie

national level is A Systematic Approach to Evaluating Career Education

Mater1als at the Local Level, (1974) prepared by Peat, Marwick, Mltchell

& Co. for the U.S. foice of Education. Included in this document are
both procedures and a sample instrument that might be used in deter-
Al

mining the worth of instructional materials used 'in Gareer Education ,

programs. =’ ~

Initial efforts toward mean}ngful evaluatlons and or assessments

»

of Career Education have been 1mplemented and progress is obv1ously

o occurring. , As with the general status, ‘however, ‘there is a lack of o
’ . baseline information with which to ‘make adequate comparisons, 'potha _;-
in terms of student outcomes and learner programs |
o
Impllcatlons ) L )
"This report concerned with the status anddprogreqs of Carger
. Education, can be used as a bas1s or source for many 1mp11cataons
3 ) having to0 do with cont1nued efforts at the state level. The follow1ng,
' drawn from contr1but10ns mwdé’bv State Directors/Coordlnators, seem
u to be an approprlate closure ;

- §
&) . * A basic assumpiion 44 xhat Careen Eddcat&on 45 needed,

» [§
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-

a .

planning for several yewrs; others are jusi beginning. e

A needs assessment 45 necessary to give direction 1o ' -
the dinection of Caneen Education effort. Any needs . . v

aséessment thereforne should be well planned within .
the proven structune of needs assessment procedwres. N Co

Although Careen Education may have been identified 7
as a.prionity by educatons, financial support for

 this high'prionity effort has been made available ..
Title T11 and Vocationaf Education Part D. At

through a variety of funding resources--such as . {

present it appears a need exists to more effectively
coondinate the use of the various funds available in
and between educationdal agencies. ,

SEA personnel need to neassess, modify, and arnticulate
thein noles as educational Leaders and assess the
stnengths and -2imitations of Zoday's education in
meeting the needs of society.

SEA stagf need 20 ‘agnee on a state definition of
"Career Education” with which they are 6 be invodved.
They also need to identify what they have already been
doing in Career Education a8 a foundation for gurther
development. . : ) n

-

Récognizing pofential benedits of a Career Education
approach, theyineed to develop Career Education sthate
gies as a team to help Local school staffs enhance the
teaching/feanning process by integrating Career Educa- -
tion concepts activities with their ongoing proghams.

SEA pe/vsonneff };eed to view themselves as change agmﬁ\/

Some states have been using a systematic approach o

Consequently, those dtates initiating comprehensive e
planning this year will need £o develop hew goats, :

- objectives, and progham stwctune. Other states will

need to up-date needs a/.séf/sémenu and nefine existing ‘ i ‘

“ programs. In eithen case it is'clear that although
%ﬁimxﬁ.

I
’

a comprehensive plan may BC compfete, it is

4 »
o *
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tofffof the recent~ (April 1, 2, and 3) confé;énge on Occupational
aucation, "and Career Education inm Pinehurst, North Carolina,

X

At the concl
Education, Vocationa

" the CCSSO Compittee on Career Eéucation was requested to formulate 4 series of rec-

. ommenda®ions concerning eer Education that could be considered’'by the Council at

its June meeting. In response to this request, the followin recommendations ‘have
been developed by.the Committee and are herewith presented tg the Council for its
consideration and appropriate actiom. :

+
.

The recommendations of the Committee are included under ‘four separate cate-

gories: .(1) Definition; (2) Implementation; (3) Research and Evaluation; and
(4) Funding. These are discussed in the .following paragraphs: . - Lod

L . h ' .

SR - . )
.A Definition ¥ - .
The" Conmittee is cogﬁiiant of the need for opé;ational Qefinifiohs of Career
Education to be developed within and by ‘the individual stages. The: Comfittee is
of the opinion, however, that the Council should adopt, asja base, some type of " .

fmgtiondl definition into which state definitions might fit. :

-

<

_ IT IS THEREFORE RECCkhﬁﬂﬂmEﬁ_that the Council adopt, indicate its agreement
with, the following tentative definition of Career-Education. . .

o

. Caféer Education is essentially an instructional strategy,’ .
~ saimed at improving educational outcomes by relating teach-
ing and learning activities to the concept of career de-
velopment. - Career Education extends the academic world
to.the world of work. - In scope, Career Educatipn encom- ' .
passes educatipnal experiences beginning with egrly child- .
hood and continuing throughout the individual's productive i
life. A complete program of Career Education includes - .
: awareness of self and the world of work, broad orienta-
P _tion to occupations (professional and non:-professional},
in-depth exploration of selécted clusters, career prepara-
tion, an understanding of the economic system of which' jobs g
.are a part, and placement for all students. o ‘ :

. N
. . -

. , L

L]

Implementation, = *%

s wt

The Committee recognizes the efforts,that,haVe,%een made in deveral states on’

"behalf of Career Education, and notes the progress that has been made during the

a

past few years. - TheJCommiItee,'however, is also cognizant of the problems en- -
countered by the gtates. as they shave continued their efforts to implemént the con-

T - S QI-‘ o s Appendix ‘A
r . " PRESENTED T6- AND "APPROVED BY COUNCIL MEMBERSHIP. | { .
o — ¢ JUNE 13, 1974, WASHINGTON,-D.C. -*- -+ |
i .. STATRENT AND RECOMENDATIONS PREPARED BY ", _
i — . . (CSS0 COMITIEE FOR CAREER' EDUCATION FOR o o
. CONSIDERATION BY THE COUNCIL OF CHIEF .° L E T
- STATE SCHOOL. OFFICERS: I : i
: . . B .. ) - , Q: | . s .
i , - - ! " .- . : % \ i f‘/ ’
Introduction Cewe T ) p
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o

cept of Career Education.on.a.sf%lelwide basis. It is the opinigp of the Committee ‘

v . . | .‘ o - ’:,(f ?g;%f
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~ through & demonstrable program of support at the national level. 1

in'all states and extra-state jlrisdictions at least by the end of the present
Y

and the nation. «’

 Funding .o, Cem
SO ¢ A

- , . /
that while individyal SEA's will need to continue in their Toadership Toles, the
implementgtd Carcer Education in cvery state could be greatly énhanced -

-]

; . L
IT IS THEREFORE RECOMMENDED that the Council of Chief State Schoql OffiégﬁﬁgJ
create a National Career Education Task Force. Such a Task Force would be broadiy
representative of the edumcational and business-industry commmities, and would be
given responsibility fer. exploring, developing, and tecommending strategies re-

;ating to legislative guidelines, funding patterns, and research needs.

IT IS ALSO RECOMMENDED that the Council of Chief State School Officers, through
1% appropriate Committees, continue to seek and support legislation that will en-
couffage and assist in the implementation of Career Education in the United States
sucﬁ%ss that embodied in Section 407 of.S. 1539 (H.R. 69).

. v .
IT IS FURTHER RECOMMENDED -that the Council of Chief State School Officers,
again through the appropriate Committees, i.e., the Career Education Committee, the '

. Legislative Committee, and the NIE Committee, coordinate the efforts currently
being made, and to brihg them all to bear on the overall problem of implementation.

IT IS STILL FURTHER RECCMMENDED that the Council of Chief State School dfficers,
as a demonstrable measure of its commitment to the potential of Career Education,
adopt a policy calling for the unctional inclusion of Career Education programs

-~
e
‘e

decade.
BGK

Research. arid Evaluation Efforts -

. . .
The Committee fully recognizes the importance of evaluation in any program:
development of implementation effort. It is important that measures or indications
of progress be made-or developed; it is equally import%nt that some assessment qé_
made concerning the worth or value of the effort. To 8ome degree, evaluative
efforts are taking place. It is’the opinion of the Committee, however, that in-
creased “attention and emphasis is needed in evaluative efforts in the several states

N
L]

IT 1S RECO\MENDED, THEREFORE, that the Council of Chief State School Officers

endorse and support the development of strategies designed to assess Career Educa-
tion efforgg iri terms of program, process, and product throughout the United States.

IT 1S FURTHER RECOMMENDED that the Council of Chief State ‘School Officers,

" through the appropriate Committees, identify and explore existing sources and the

extent of informdtion, and recommend to appropriate agencies (NIE; USOE; etc.)

.actions which mighf be taken to eliminate informational gaps.

\ v b

-~

. Thé.Cofihittee is cognizant of the fact that several states have been able to
identify and .utilize state appropriated funds for Career Education efforts. The
Committee also recqgnized that other states have been able to utilize federal
monies~(Voc-Ed funds) to develop and implement Career Edu®ation progtams. The Com-
mittee is of the opinion, however, ‘that "the.probability of attaining the goals and
purposes outlined in the preceding reconmendations will be greatly increased~if -
federal funds, specifically earmarked for Career Education purposes, can be fade
availableé to the SEA's. - ) . o N AN

L R .o
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IT IS RECOMMENDED, THEREFORE, that the Council of Chief State School Officers
actlvely seck the estabhshment of a state grant program that would proyide a
minimm sum (not less than $100,000) to each, SEA for. each of the next five years
for, purposes of Career Educatlon development, implementation, 'staff preparatlon

Oor program expansmn. . .
’ - ‘r ‘e
[ M , g
»
: ) s . v o
’ P . .
) . . e, ~ . .
' “ -}
R ] ) P) . i
L s
A
v - -, * RPN
e N
. - ? s "' » , A
]
» ? B 3
-
- .
b ’ . - - .
‘
. R M
. - . - s
P .
, 4
-~ v - t . -
LI .
»
.
. -

v
E * ,; .
R e T
.
-
¥
-
ﬁ. L4 ‘
L] -
- -
. - .
. -
N
. . .
= A . ’ P - -
» » v
.
.
- <
. .
. .
- -
+ ¥
\ ‘ ¢ .

t -
) -
- < . ? 8 o .

-a ' . '




