DOCUMENT RESUME - ) .
L 4

ED 117 296 , 95 CE 004 4D8
. ’ // 4
TITLE : Ixperienced-Based Career Education; Interim .
i Evaluation Report, FY 1974, 7
INSTITUTION Far West lLab. for Educational Research and
Cot— - Development, San Francisco, Calif. .

> .
SPONS AGENCY ‘ ¥ational Inst. of Education (DHEW), Washing+on, D.C.
Career Education Progranm. -

PUB DATE 15 Har T4
CONTRACT NIE-C-T74-0009
NOTE 256p.; For related documents, see CL 004 409-411
EDRS PRICE MF-$0.83 HC-%$14,05 pPlus Postage
DESTRIPTORS *Career Rducation; Demonstration Progranms; ’
4 , Bducational Programs; Formative Evaluation; Pilot °-
: Projects; *Program Attitudés; Program Descriptions;
% Program Development; *Program Evaluation; .
_Questionnaires; Recruitment; Secondary Education
Secondary School Studen*s; Selection; Student
Characteristics; Tables (Data); Testing; Tests; *Work
Experience Programs .
IDENTIFIERS Califbrnia {Oakland)s; EBCE; *Experience Based Career
Educationy Far WestQSchool
* ABSTRACT

.The interim report for FY 1974 is the first progranm
evaluation, conducted midway through the first year of operation, of
the secondary level;Experience-Based Career Education Program at Far..
Hest School (PWS). A brief introduction surveys the FWS program and

~discusses the S6rganization of the.report. Section 2, descriptions of
data collection in&truments and procedures, discusses instrument | .
development and administration and data 'processing. Section 3,
student recruitment znd selection, summarizes and analyzes past
recruitment policies and discusses recruitmen* plans. Section 4,

‘ tudent samples, discusses the composition of the FWS student group

-, .3nd the comparison and control groups and their respective .

" demographic characteristics and sgandardized test results. Section 5,
mid-year data, analyzes the résults of *he student opinion

_ questionnaire, the parent opinion ques+ionnaire, the resource opinion
guestionnaire, the student attitude scale, and interviews. Section 6,
program development data, discusses instrumentation, student learning
programs, resource development and use, student diagnosis, and '
student orieéntation. Section 7, studen®t use and staff perception of’
the program discusses the differential use of resources and the staff
program questionnaire. Section 8 summarizes the report's major
findings, generally concluding that thée program was positively
received by students and parents. Survey instruments and resugts are
appended. (JR) ) ¢

By

Documents acquired by ERIC include many informal unpublished materials not available from other sources. ERIC makes every
effort, to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the '
quality of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Service (EDRS).

.15 not responsible for the.quality of the original document. Reproductons supplied by EDRS are the best that can be made from

Q
ERI Ciginal. N . ‘

-




. . .t SCOPE OF INTEREST NOTICE
M +
- . - B The ERIC Faculity has assigned .
R - this document for wssmg
N M . [N . - . -h 1o —
O - P 7
) in our judgement, this document
: 1\‘ - \ « ' - is also of interest to the clearing
F—' ’ houses noted 16 the right index
T - L . ing should iefiect thea special
" el o ’ } o~ . points of view
& A - A S .
- ; . . .
’
(W ) . , . .
- > P’
. . T B
- s ’ - N
. » :
L]
9 -
« . .
- 3 - -
hd .
- — - , St
. . “
“ N A . « .
v ! . * . ’ )
. . ~ . . . ) s . .
® 5 B
-

INTERIM -

- - . L4

« . .

°* -~
4 i

. - 5 s

B

L o N o ..
’ ¢ N ;

» - N B .

v N

; .
. .
v ‘ R v US DEPARTMENT OF HEALTH,

. . - EDUCATION & WELFARE
) , X < e NATIONAL INSTITUTE OF
4 D EDUCATION

. - -
R THIS DOCUMENT HAS BEEN REPRO-

ODUCED EXACTLY AS RECEIVED FROM

N THE PERSON OR ORGANIZATION ORIGIN-

- i ATING 'T POINTS OF VIEW OR OPINIONS

M STATED DO NOT NECESSARILY REPRE-

. N . » SENYOFFICIAL NATIONAL INSYITUYE OF
v &~ . EDUCATION POSITION OR POLICY

’ - ' .

S |
' () FAR WEST LABORATORY 'y 75
E\ “J FOR EDUCATIONAL RESEARCH AND DEVELOPMENT

W3S FOLSOM STREET a- SAN FRANCISCO, CALIFORNIA 94103 T . .

k)

Aruitoxt provided by Eic: .
e

|7°

v




. ‘
\ ’ N .
. . -
- 4 N ’ /
- . INTERIM EVALUATION REPORT . . oL
g - - FY 74 “ ; :

® _EXPERIENCE-BASED CAREER EDUCi\TION

“ - . .
~ “ -
/
*’
- ~ [ o o -
.

o
F “
Far West Laboratory for
Educational Research and Development
. ' . - = * * i o
. 15 March 1974 ‘
@ ; .
‘ ’
®
- The work reported herein was. performed under NIE Contract NE-C-00-4-0009.
® The opinions expressed do not necessarily reflect” the policy or views .of
- " the National Institute of Education, and no such endorsement should be
1n&rmd. ] . .
. )
@ . .




.
g ’

o ) o " THBLE_OF CONTENTS °

. Li§t of Appendi::es : v
Ps « List of Tab1e‘and'Figures - viy
List of.Abbreviations Xj
SECTION 1: INTRODUCTION
FWL-EBCE Overview s 2
¢ Organization of Report 5
SECTION 2: DESCRIPTIONS OF DATA COLLECTION INSTRUMENTS )
. AND PROCEDURES
o Purposes and Content of Instr:uments .
Instrument Development 13 ‘
Tésts and Scales 15 "
~ Interview Schedules 16
° N ' _Administration of Instruments _ 15
Tests and Scales . <M 157
. Interview Schedules 16 - .
. Data Processing 16
o . SECTION 3: STUDENT RECRUITMENT AND SELECTION ’ .
B History of Recruitment and Selection N 17
Recruitment and Selection for Fall, 1972 7, '
. Recruitment and Selection for Spring, 1973 18
o . Recruitment- and Selection During Spring, 1973 19 '
. Recruitment and Selection During Summer, 1973 19.°
. Attrition . ‘ i 21
. . Summary «nd Analysis of Past Recruitment 21
() ; Plans For Future Recruitment 26
SECTION 4: STUDENT SAMPLES ,
. * Current FWS Students 33 -
) ) Returning Students:- Group A 33
od ' New Students Selected During Spring, 1973:- Group B 34
New Students Selected During Summer, 1973:- Group C ., 3
Other New Students: Group O 34
Oakland Public High School -Students Serving in Contro]
o and Comparison Groups 35 4
FWS Apphcants Selected Random]_y for a-€ontrol Group: N
. Geoup D ‘ ‘ 35 A




12

¢ .
Vo ) .
\ Page S )
' Oakland Public High School Students Serving ‘in Contro1 . A
and -Comparison Groups o | 35
. Randomly Selected Sample of 0ak1and Public High Schoql 5 .
‘Students: Group E - . . - 36 o
° Membens of the Career Cluster Program at McC1¥monds \
High School: Group F )
Comparisons of Students Groups on Demographic Variables 38 _
) Intergroup Compamsons Within Far West School . 39 / ;‘
Compar1sons of” Groups Between FUS and OPS : 48
\ Standard1zed Test Results. 52
\ SEGTION 5: MID-YEAR DATA -
Student Opinion Questionnaire ’ ’ 56 i o
, T The Ques:;ionnail"? . 56 .
< Discussion of Results T 57
Student Ratings of Importance,and Effectiveness of the ,
FW§ Program in Fifteen Student Learning Areas 63 - @
’ Parent Opinion Questionnaire 67 g
" Parent Peréépfions of EBCE Program Effect. 68 ‘
Parent Perceptions of Student-Who May Benefit T 72 v |
¢ - Parents' Ratings of Importance and Effectiveness of the - e
. ~ FWS Program in Fifteen Student Learning Areas 73 ) 1
* Resource ‘Opinion Questionnaire - & 716 ' '
Participation of Resources ® ) 78 - |
Resourceé Perceptions of Student.Attitudes . 81 .1
) . Staff and Resqgrce Interactjon afi Communication .° 81 i
Strengths and Weaknesses of Far West School 82 |
Impact of the EBCE Program 83 " f
Persons Best Suited to be RPs ) 84 ) -!"1
Support of EBCE. . - - 84 i
|

Resource Persannel Ratings of Importance and . ) |

’ Effectiveness of the FWS Program in, F1fteen Learning 86 |
‘. .. Areas < A
: Student Attitude Scales ' R e
Attitudes Toward’Learning W X 89 - ) .
. . Attitudes Toward Tests t . 99
' Job-Related Attitudes . : 102

- 4 N
\ - \\ N “ay, . .1
P » ‘
. .




i

>

Page
R Interviews 103
) Introduction N . 103°
Student Interviews 104
. Parent Interviews , m
Resource Person Interviews X 112
Summary . i g 115
®  SECTION 6: PROGRAM DEVELOPMENT DATA
Introduction T ' 117
Instrumentation . ] n7
Student Activity Report (SAR) ‘ 17 -
Resource 0r1entat1on Observation Scnedu]e (ROOS) 120
Student Learning Programs > . 121
i - Analysis ) . 122
' ConcTusions ) ; . 127
Resource Development-and Use 128
Resource Development 128
Resource Use ' . 130
. " Planning for Resource Development 136
Studerit Diagnosis 138
Evaluation 'of Diagnostic Procedures - 138
Results and Conclusions ° 141
Planning for Diagnosis 142
Student Orientation 145
‘ ' Orientation Methods® ' Lo 145
o a ~ Data-Gathering Methods : . - <. 146
4 " Results _ . - 147
Planning-for Student Orientation 149
SECTION 7: STUDENT USE'AND STAFF PERCEPTION OF -THE PROGRAM
\  Differential Use of Resources T 151
. - Staff Program Quest1onna1re . 153
-The Position of the FWS Staff on Major Issues of .
. Educational Philosophy ] 153
The Educational Philosophy Under1y1ng the Current
Program at: FWS 158




L] > .

@

SECTION.8: SUMMARY OF MAJOR FINDINGS AT MID-YEAR -

A . . ) o . (
L & . ]
* -
. _ ‘
* . .
.
' .,
) (2
° -
{ . ‘
5
* h
.
L Q , ‘
:
A
\ |
A3
, . )
> -]
.
» ry .
‘ ) O
- .
- ~
~»
- ‘
’ .
“ \
*
- L4 -
L 4 . N
L4 a .
-
)
-
. -
. ] ‘
’ e N
. .
o R )
‘ ~
.
-
.
» , . '
. . )
&
N
v
3
‘ »
s
* N .
b .
¥ ‘h
) o
N
.
N
N )
s Iy
. ' ‘ ‘
| “
v ' '
; . .
L]
Y -
ERIC jv
. ) '
‘ -




LIST OF APPENDICES »

L
/ [N
1 - %
- -

APPENDIX A: DATA-COLLECTION INSTRUMENTS

r

4

1. Student“Opinion Survey ot

. 2. Parent Opinion Questiomaire N .

//43. Resource Questionnaire . R
4. End-of-Semester Student Interview’ '
5. End-of-Semester Parent Inferview . . :
8. End-of-Semester Resolrce Inthrview - ‘
7. Attitudes Toward Tests .- g

8. Job-Relatéd Attitudes. e g

< 9. Attﬁtuées Toward Learning :

10. Ideal/Actual School Characteristics Scale-
APPENDIX B: STUDENT SAMPLES L )

Comparison of-FWS and a Career Education Program in an
‘0akland public high school ’ ‘

APPENDIX C:i TABLES OF INTERVIEW GATA . ’

”

How FWS Differs From Regular #igh School - .

. Perception of ife L€ and His Job

" Benefited From Resotrce Persons? ‘

Benefited From Resource Organizations? - .

Benefited From Community Resources?

Perceived Value of, Resqurges

Attitudes About School '

Préferencg for FUS or Regular High School . e
.* Plans for After High School '

Decisions About Future Made This Semester _

Attitudes About Basic Skills: Hriting .
Atti;udes About Basic_Ski]Js: Reading '

00~ O g PDWw N -

El
— —
— O -

e

13. Attitudes About Basic SKil1ST Math

14. Attitudes About Self: Learned To Expresg Self:

15. Attitudes About Self: Learned To Get Along With People?
16. Attitudes About Self: Learned More About Self? '




APPENDIX C:  TABLES OF INTERVIEW DATA (CONTINUED) S
\
\

} L= ’ . . « . " ‘
<17, Attltudes About Re]atwnsh]p With Adu]ts: Treated v x| s
- A Adult? - R ~
_18. - Attitudes About Re]at1onsh1p With Adults: Specific ’
. Relationships '_‘ . - ' . o
B . 19. Interviewer Judgments of Students . ' . e
9 20. Parent Interviews: Feelings about Fus ’ C

21. Parent ‘Inferviews: Student and Parent Discussion
About FWS Program

- 22. Parent Interviews: Changes Observed In‘ Student .'
.23% Parent Interviews: Comparison of FWS with Regular High :
School ‘ P I . !
24. Resource Person Interviews: Attitudes about Experien‘c’:e ‘
- with Student ¢ v oAt . \
25. Resource Person Intexv1ews 0bserved Changes in Student | ° L
on Job? " . O b %
. .. . . a [ i p—
APPENDIX D: * PROGRAM DEVELQOPMENT IQIS'[{IUMENTATION, N .
. 1.. Student Activity Report - .

- - 2. Resource Organization Observation Schedule ) s e




TauLe
Table
. Table
Table

. fab]e
“Table

Table

,-Table
TaRle

Table
Table
Table
Table
Table
Tab1e

Table

Table .

Table.

'4-1

4-2

4-3

4-4

4-6

4-7

- Scales of the Personal Orientation Inventory

c(

LLST'OF TABLES AND FIGURES

\')

Summative Instrument Characteristics

-

Summative bata\Co1Weéz;fn Schedule, FY74 *

Student RecruitMEnt a

Grade Leve1 and Sex of FWS S}udents, : o L.

Spring Semester, 1973 . ]
i T
Compar1$pn of Quotas “for Experimental and

_Control Groups with the App11cant Pool

Ethnic Distribution of New Studénts by
Semester . . -

. StudentrReportedﬁSounéeg;xﬁfInformation

Leading to an Application for Enrollment.at FWS

. . - A
1973 Recruitment Activities 3—

Categories of hFr1ends“'Reported on Applications ,

for Enro]]ment in 1972 and 1973

Prediction of FWS and Contro] Group Attr1taon
for Fa11, 1974 P

Compat1son of the 0r1g1na1 and Part1c1pat1ng
Compositions of Control Group D
Comparisons of Members of Group E:
vs. Non~Participants .

-

Participants,

W ’
Intergroup Comparisops Yielding Summative
Evaluation Information

Base11ne Data on Student Demograph1c Var1ab1es
by Group .

*

Meadakand Standard Deviations for Age; Grade
Level} and GPA for Student Groups

Baseline Data on FWS Students by Grade Leve]
and Sex ~ s

Ethnic Comparison * ‘

’ Vil

Selection o4 .




_ Table 48

Table 4-9 .
Table 4-10

¥ .
;Fab1e 5-1

Table'5-2
Table 5-3
Table 5-4%

Table 5-5
Table 5-6
Table 5-7.

. Tabte 5-8
Table 5-9

fab]e B-
. Tab[e 5-11
Table 5-12

Table 5-13
Table 5-14

.

£}

Table S-fg

Reagens for App]jﬁng'to FWS: August, 1967 . L '
* Pre-Entry and September, 1973, Post-Entry =, ° 50 =+ -~ ®
- . - . . 4 .
* . . v - \
Enrpliment Tabulation ‘ soc o« B8] .
'- 1y - . . //o .
ITED Raw Score Means, and Standard Deviations . .
for FWS Studénts and Cont?o] f‘r'oups ’ X ) ~ .
, : @
Frequency of Student 0p1n1on Rgapnn_es‘and s R
Value of "t for Po§1t1ve Response by @pinion . . o}
~ Content Category . v .. 590 ’
) N L
Response Frequenc1es on Decision to Jo1n . ’ ’ e
the Program ) 62 ®
~e s . .
Stddent Responses (condens®d) to the Question: )
"What Changes in Career. £ducation?" ., = 64 c ot
-FWS Student Rat1ngs of_ Program* Effect1vehess and : _ ‘ o |
Importance of 15 Student- Learmng Areas (N= 55) 65 o L2
Number of Questionnaires Processed "6]: i .
«Parent Opinions of EBCE Program R@nkea by Mean * 69 . PR
. ‘ . - \
,Greatest Strengths of the Career Education o - . . L 2
Proqram ‘4s Reported by Pdrents \ ) : )x71 .. ~
Kind of sStudent Who Benefits E " 73
FNS Parent -Ratings of Program Effect1veness and ,-‘ oy .
Importance of 15 Student Lea‘rmng Areas (N=34) * 74 e
Number of Resource QUest1onna1res Sent, Rece?ﬁed . a
. and Percent Rece1ved for Each of Three Resource T
Types = o ) 3 77 o
Med1an Company S1ze/}md Number -+~ «.." M. 77 ‘ @
Frequeney of Variods Student Ac£}v1t1es by L L
Amount™af Time ' . . 79 °
k. e 1 8
Frequency~of Services Offered by Amoun§ of T1me 80 .
Percent Reporting Frequent Contact by Va?1ous / ’ ' ) . \
Modes qf Contact fx\\gz. ) . _—
\ .- e
Ratings by FWS Resource Personne] (ROs and ;RPs)
of Program Effectiveness and!Importance of'15 P
Student Learmng Afeas (Total N=36) -, 87 ) ®
Toiift “ ' o
.V o
19 - - ®

AV / ! .



-

*

Table 5-16.
Table 5-17

.~

Table.5-18

§
>
W

TabTe 5-19

Y ) o .

TabTe 5-20 °

T
Table 5-21"

Table 5-22

v

ta

Table 5:23

»
}
.

Table 5-24
Table 5-25

Table 5-26

Table 5-27
Table 5-28
Tab]e'5-29

Experience With Student:
Table 6-1

Table 6-2

. Students ¢
Table 6-3
" Table 6-4

Table 6-5

D1spos1t1on of Items in Quest]onna1re )

Item 1: “What Kre the Things You Are Most
.Interested in Learning at this T1me?

Item 2 Are You Learning About Th1nqs That ,
Interest You tin Your Present Classes and
Act1v1t1es? .' -

Item 3: How Does Your Present Schoo] Compare
With Other You Have Attended?

Item 5: What 0pportun1t1es Do You Have in Your
Present School to Choose What You Study?

Item 7:"" In What Ways Do You Expect Your High
School Educat10n to Benefit You in the Future?

Item 8: what\Xs\the Best Way to Teach Someone

Something:

Ttem 12: -The Prdggsm I Am Now Taking Is:
(Objectivé Item) .

Student Attitudes About Tests- =~ .
Interview &amp]e;Identitication

‘Attitudes About Schoo] :
Interviewer Judgments of Students
Parent Interview:

Resource Person Interviews: ﬁtt1tudes,About

Comp]eted ﬁrojects

-PPOJELtS Comp]eted und Credits Earned R
During Fall Semester, 1973-74, by Enter1ng

'.

Weekly Program Activity Reported by Students
Distribution\of‘Credits Earned \Fa11-Semester J

T1me Spent at Resource,a1tcs as Reported
:by Students <

Changes ObserVEd in Student .

92

. 93

94

95

123
124

" 125

126

L 34




_ , .
+ r . Q‘::.‘
Table 6-6 weekly Student Act1v1ty at Resource S1tes v g .
‘ by Group . 127 = °
Table 6-7 Resource Person and Resource Organization )
Development, Septembenél973 to February 1974 © o128 .
Table 6-8 Reasons for Change inStatus of Resource Person 129
- . R .
Table 6-9 «Distribution of Resource Persons and Resource
Organizations by Career Fam11y, Sepgember 1973
to February 1974 13}
Table 6-10 Total Hours Spent at Resource Sites by 55
R Students Dur1ng an 11-Week Interval 132 - .
Table 6-11 Total Use Upits: Accumulated a*, Resource Sitgs
. by 55 Studeflts During an 11-week Interval 132
) "
Table 6-12° Resource Utilization by 55 Students Dur1ng
- an 11-Week Interva] ' 134 c . @
Table 6-13 Summary of Diagnestic Information Co]]éction 138
-Table 6-14‘ LC Judgments on Usefu]ness “of Diagnostic
Reports o . s 143
. . ®
Table 7-1 Response to.Item on Difficu]ty in Changing Jobs 152
Table 7-2 Mean Rat1ngs by Two Groups Separate and
. Combined,” for 31 Items on a Scale of Ideal EBCE
and.a Scale of Actual EBCE at Far West School ~ 155 o
. e %
Table -7-3  ldeal Scale Means and Ranges of Item Means - \
.~ » , ' for Two Groups of Raters-and for the Combined a-
,  Group ‘ . 156
,Tab]é'2-4 IQgé{ Scale Means and Standard Deviations for
* T Individual Raters 2 . 156 o
) ] .
Table 7-5 Actual Scale Means and Ranges-of Item Means
: + for Two GrOUps of Raters and for the Combined )
‘ © Group . 157
Tabl® 7-6  Actual Scale Means and Standard Deviations- [
for Individual Raters ) 159 '
. Figure 3-1" FYS and Contro] Group Student Selection
Process {Faii 1974) - 27 .
) ) : @
Figure 5-1 Distrjibution of FWS and ORS Scores on Attitudes
o, Toward Tests With Chance Distribution- . 101 )
— . ) o
13




1ggptification of Student Samples

;\ 3 > \-.-\j

’

4
|
-
N -
-«

24

Group A \

Group B

Group C

=3
Group 0

Group O

Group W

Group D

»

Group E

“Group F

cce
CR

pec
EBCE

" FUS

FWL

ﬁeturning students from 1972-73

Students who entered in fall,
1973, selected in spring, 1973

Experimental Group who entered
in fall, 1973, selected in :
summer, 1973

Students who éntered in fa]]
1973, representing unusual
‘administrative cases

BC A11 fall, 1973, entrants
(Group 0, Group B, and Group C
combined)

Entire ‘FUS student population

Applicants to FWS from Qakland
public high schools eligible
for FWS but randomly selected
for the Control Group for FNS
Experimental Group C

Students in Oakland public
high schools randomly selected
and representative of the ~
total high school population

Students in the federally- *

funded Career Ciuster Program
. at’ McClymonds High School (an
. Dakland public high school)

LIST OF ABBREVIATIONS

Published Tests

CMI Career Maturity Inventory
(Crites, John 0., Career
Maturity Inventory. Monterey,
California: CTB/McGraw=
Hi11, 1973)

DAP  :Developed Abi]ities Proli]e
(Palo Alto, California: \
American Institutes for

. Research, 1973)

ITED IowA Tests of Educational
Defelopment (Chicago,
INinois: ©8cience Research
Agsociates, Inc., 1960)

Program for Learning in
cordance with Needs
Palo Alto, California:
American Institutes for
Research, 1973)

POI Personal Orientation
Inventory (San Diego,
California: Educational
Testing Service, 1966)

1] c .

PLAN

. Other ‘Abbreviations Used in Text ;

Career. Cluster Program

Community Resource

Design Control Committee
Experience-Based Career Education
Far West Schoot™

Far West Laboratory for Educationai

- Kesearch and Development

HFR

Human Factors Research, Inc.

b

K1

14

LC  Learning Coordinator

0PS Oakland Public Schoo]s
RO Resource Organization
ROOS  Resource Organitation

Observation Schedule
RP Resource Person
SAR Student ‘Activity Report

ce




SECTION 1: INTRODUCTION -

EY
? - - -

This interim report is the first presentation-of data and-discussion
on the effects of the 1973-74 Experience-Based Career Education Program at
Far West Schoo] The data on effects ‘had to be co]lected at a time when
most students were only halfway through a f1rst year in the program. Thus,
virtually all of the information presented in the report represents opinions
and perceptions of the program and its likely e?fects‘reported by parents,
students, ahqgthe adults with whom the students had contacts in the course
of their school program,

The report presents in some detail their answers to the following
general question: HNow that the first semester of the preliminary form of
FUL-EBCE has been completed, ‘what do you think about the various components
of the school program? How do you feel about school and 1earn1ng\1n /
general? How do you view the issues related to careers and jobs? What
effects do you think participation in the program has had? These questions
have been approached from the three perspectives of students, parents, and
1nv01ved adu1ts, they have also been approached us1ng a number of different
devices and procedures. : (

As the name "Interim Evaluation" inplies, thé evaluative inforfation
rep6rted here represents only a first'milestone in the total evaluation '
effort for the year. The data collection plans may be represented

o

schemat1qa11y as follows: ‘” .
_ q R N
Recruitment, - Opinion and Self-report ~ Opinion, Cognitive and
Selection, and : Effects Data Specific Effects Data
Entrance Data . .
Summer'and Fall January, 1974 June, 1974
1973 ' . (Interim Report) | (Final Report)

" <Student experimental, control, and comnarison groups have been defined,
and data were collected to permit conclusions to be reached with as much
] . ]

’ e 1 S




/ . - . <

confidence as possible within the context of an operating school program.
In th:e final report, some data will be analyzed using pre-post comparisons, Py
post=only with random groups, and post only with non-random groups using v
ﬁstatistida] controls. For this interim report, where only limited amounts
" of data could be collected and analyzed, the conclusions must be reached
somewhat tentatively. Where appropriate, statistical tests of randomly °
assigned experimental and control group differences have been made; but
“additional conclusions or interpretations have been presented, since
some decisions have to be made even though the information is not as
" adequate as might be desired. ) e
This report is prepared prinéipa11y for the staff of the National
Institute of Education (NIE). Since the program is still being revised and
modified prior-to the 1974-75 field test; however, the information collected
fo'r this report has been and will continue to be used by the program staff ’
for school program improvement. ‘
The next part of this Introduction is_devoted to a brief overview of
the FWL-EBCE model, principally as a means of nroy1d1ng a common frame of
reference for understanérng the terms used in the report and the ratignale’ ) ®
for the organ1zat1on of this first m11estone in the eva]uat1on effort.

. . ‘ . i ®
The Far West EBCE prototyne, in its second vear of deve]opmeht, will be
stabilized and ready for performance testinq at the end of FY 74. It is a -
’voluntqry“alternativé'progrgm of comprehensive, individualized learning,
foc:u'si'ng on direct experience in'a variety of community settings, to prepare ®
high school stadents to enter and function successfully in the adult world.
While focusing on the knowledge and skills a person needs to.choose, ,enter, )
and advance and find satisfaction in a career, EBCE also provides the essentials -

FWL-EBCE OVERVIEW

of a secondary education by allowing students to pursue traditional academic Y Y
subjects and develop basic skills through expgrientia] learning--applying
concepts and solving real problems in a functional context.’ B A

More specifically, -a planned, integrated,‘hnd cumulative series‘of Lt
) experiences, in a wide variety. of Tife-and work settings, is designed to ®

o
o




» provi

Oakland Public Schools (OPS), and should ":ave the knowledge and skills necessary . ..

to enter college, training programs, or seek employment.

"local

tions.

occupatlona] know-how, seasoned knowledge and skills, nis interests and
®perhaps his.hobbies with a student in a one-to-one relationship. These

relationships can vary from a single day's exp]o}ation to weeks or months of o
intensive involvement. A Resource Person may be a machinist, a lawyer, a '
journalist, a printer, a bookg}ore owner, a business executive, a city

manager, director of a day-care center, a furnfiﬁre salesman, or a carpenter.

facil

learning activities.\ These are designed to acquaint students with the nature
and funciions of an entire organization, the interrelationship of Jobs and
tasks, and provide them with a variety of hands-on experience. '

to the public, ‘such as museums, courts, city hall, etc., that prbdvide-

de each studént with:

1. se]f—know]edge-~}ealistic aspirations based on accurate appraisals
of his or her interests, needs, values, and goals;

2. a broad understanding of the world of work--first-hand information o
about its obligations, rewards, shortcomings, and requirements;

3., fundamental coping skills--academic, interpersonal, problem-solving, and
dec1sion-m5king--neces%ary for functioning effectively “as-a social
being in the modern world. . ’ '

Upon graduation, students receive accredited diplomas through the
The program relies on the.active participation of the entire community--
schools and agencies, working individuals, parents, and employer organiza-

Its learning resources are categorized as follows: .
Resource Person. An.adult in a work setting who volunteers to share his

Resource Organizations Employer 6rganizations who make their //;/Q
ities and staff available to groups of students for series of pre-planned

Community Resource. Those places, agencies, and fafilities available

additional learning experiences to broaden a student's unders.tanding and

™

perspective of thé community at large. ) =%

1ikg‘

-

These resources are assembled arqund career or subject areas in course-
g¥dupings; called Packages. The package framework serves to stimulate,

focus and facilitate the planning of individual projects. -

£

»

-




Students work on specific projects that they plan with one of the three
Learn1ng Coordinaters at the school site in a downtown Oakland off1ce =
building. Each Learning Coordinator acts as a combination Tnstructor/counselor
who decides with the student what type and amount of credit can be obtained
through successful completion of a project. Stedents may pursue activities at

- each of three levels:

~ - ® ~

Orientatjon. One to three half-days to acquaint students with a Resource
Person, his/her career, and work in a given organization. Activities include

guided tours, question-and-answer sessions, or meetings w1th staff who are
carhy1nq out their daily work

Explorati. '. Five to ten ha]f—days to permit students to study in
greater detail an occupation, an issue, or a subject. Students produce for
the school some tangible results such as a reSEarch report, an oral descrip-
'tion,of an occupation or profession, or a photographic essay.

Investigétion. Ten to forty half-days (or more) to incTudevon-site'“
training or more intensive personal involvement in performing productive
tasks and assignments, plus thorough study ot»re1at<d materials.

To.fi11 the gap between career explorations and the need to coﬁp]ete
h1gh school graduation requirements, the Far West School offers tutoring as
needed Exper1enced tutors provide supp]ementary help in writing skills,.
read1ng comprehens1on, spelling, basic math, algebra, geometry, and )
trigonometry. Tutor1a1 sessions are offered to both individuals and small
groups. In these qess1ons students use programmed texts and audio-tutorial
‘materials, as well as receiving direct teaching he1p To the extent possible,
work on basic skills is integrated with project activities.

At the time of enrollment, all students are evaluated through grade-
placement tests, examihation of transcripts, and judgment of student ability
by Learning Coordinators. During the year, further evaluation of student
products and self-determination of student needs may lead to scheduling of
more (or less) tutoring assistance. - .o o

-




ORGANTZATION OF REPORT

4
)

The next section®of the Eeport describes the instruments and procedures
planned for use during the year to obtain information on the -assessment and

o

interpretation of .program effects. R4

4

-

Section 3 describes the student recruitment and se1ectien procedures
used to create the FNS sﬁudent‘body for the 1973-74 schoo] year. It gives
the h1story of the recruitment starting with the "1972- 73 year, the considera-
tions that led to the procedures used at var1ous t1mes, and an accounting
of the numbers of students involved at the several stages of recruitment
and selection. A detailed description ef the student body as constituted
in the first semester of the 1973-74 year is presented iﬁ:SeEtion»4: For
this Interim Report, much of the information is simply descriptive. “The
relevance and meaning of much of' this information, as it relates to the
EBCE exPerience, will be exB]ored and discussed more fully in the final
report.

Data in Section 5 summar1zes the program effects as presently seen by
students, parents and gther adults. As noted ebove, these data are 1arge1y
opinion and self-reports. Every effort has been made to obtain the informa-
tion in dn objective fashion. An external sub-contractor was used as

_appropriate to co]]ect and ana]yze interview data.

Sect1on 6 reports information en the extent to which. the major compo-
nents of the program were implemented as planned and presents recommenda-
tions for modification. Section 7 reports the results of an ana]yq1< of
staff attitudes toward eerta1n educational practices as well as staff
perceptions of those practices at Far West School.

Summaries of findings and recommendations areﬁpresented inmappropriate
sections throughout the repgrt. . el
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SECTIOM 2: DESCRIPFIONS OF DATA’COLLECTION
INSTRUMENTS AND PROCEDURES

The selectwn and develepment of evaluation 1nstruments for Far West School

has been prev1ous1y described in the FY74 Operating Plan, Interna] Summative

Evaluation Plan FY74, FY74 Formative Evaluatijon Plan, and the 1973-1974 Data

: Analysis Plan. These documents also discuss plans for the use of the evaluation .
instruments in conjunction with other kinds of information about the Far West
School's characteristics and activities. This section dascribes how the
evaluation plans and designs were executed. A summary of procedures for
achieving the numerous objectives of interim evaluation will also beﬁinc]uded.‘ '

14

‘PURPOSES AMD CONI:_ENT OF INSTRUMENTS , ' ,
. R ‘ o
_ ‘ ' In all, 15 instruments were employed. Seven EBCE evaluation instruments
focus on the concerns, activities, and attitudes specific to the FWS program.
\Therefore the data they yield relate only to FWS students or former students. |
Of these instruments, four were developed as a cooperative effort of the four - ®
EBCE evaluation teams_for adm1n1strat1on to EBCE students at each site. Thee-
. ' ‘remaining three were nreoared by the Laboratory evaluation team as interview
schedules to guide the consu]tant 1nterv1ewers in coHectmg opinions and views
of students, parents, and Resource Persons. C e e
Eight additional instruments have been included here. They do n\o?\p‘r‘tain
to a specific audience, but Drov1de information about characteristics, ab1ht1es N
and attitudes of people other fhan those in EBCE with the exception of one
instrument for staff assessment of sechool characteristics; they are intended |
for“ the assesSment of objectives appropriate to maturing high-school-age youth.
Four of the instruments were developed by non-EBCE authors. Three of these ’
are of the "standardized" type with norms provided by the publisher*; .the )
fourth is an experimental survey of attitudes toward teS‘és; the Laboratory " ®

~
-

M * J \ .~

-

v y
*Two were agreed on in an early meeting of the four EBCE project staffs with
the NIE program evaluator: the Career Maturity Inventory and the Personal )
Orientation Inventory. The lowa Tests of Educational Development were chosen . e

. because they are routinely administered to all Oakland Public Schools twelfth-
-grade students; it therefore would be possible to secure achievement data not
otherwise available for control and comparison groups. ~ . '

. 6

[}
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A

shortened this Survey from 50 to 28 items. A11 offer scores and scales that
appear meaningful fon EBCE outcome eva]uat1on The remaining four instruments
were prepared by the FwS evaluation team to meet the spec1a1 assessment needs
of this program. - 3\. ) RUR e y

Tables 2-1 and 2 2 present the major chabacteristics of these 1nstruments

name, number, and type of items, time to administer, *and content \

- €
) 2

i - e

. In the choice of standardized tests or inventories, attention was given
to the evidence of reliability presented in the availableé test’manua1s. The
schedule and resources available for this evaluation prevented obtaining the .

" reliability of the test scores po]]eqted'fn this study. The reliability data
presented in the manuals did not include the publisher's sample standard
deviations, soﬂit‘nas not possibie to arrive at re]iabi]%ty estimates for the
“FWS samples from this source. Therefores no reliability estimates are presented
here, but it seems evident that the various tests are sufficiently reliable to
jbe useful in group evaluations. . ¢

The time 1imitations also made it 1mposs1b1e to co]]ect sufficient data ‘
to estimate the reliabilities of the separate op1n10n quest.onna1re items, or

to test the_adequacy of the opinion scores, where these were used (Attitudes '
Towards Tests). It is evident that some of the individual opinion items were
not sufficiently re11ab1e for the purpose of FWS eva]uat1ons, this factor has
been taken into consideration where abpropriate, in the 1nterprecat1on of the
data. )

. A1l instruments deve]oped in final form except the pyblished ones fCareer

Maturity Inventory (CMI); the Pe onal 0rwentat1on Inventory (POI), and the

Towa Tesis of Educat1ona1 Development (ITED)], are oresented in Apnend1x A of

th1s?;eport Table 2-3 shows the instruments used so far this schoo1 year and,
1ﬂ’near1y all cases, to be used in the final collection period in May, 1974. POI

scores may be analyzed later Lp exploring student-program interaction effects.
Five instruments were designed so that scores can be essigned to_the student

ompleting them. C. oo . FIE
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* ' 4 TABLE 22 , , ‘"
, ) "SCALES OF THE . . - B
PERSONAL ORIENTATION INVENTORY ) o
- , . » . T N
° : — —
"Scale Name Rumber Publisher's Description .
. . . of ‘Items _
) . : . ’ B
Se{f-Actual- . 26 Measures aff1rmat1on of a primary value of self-
® . izing Value ) g actuahzmg people _
, Existéntiality 32 Measures ab111ty.to react s1tuat1onaHy or exist-
. A entially w1t.hout rigid adherence, to pr1nc1p1es -
- Feehng Reac- 23 - | Measures sens1t1v1ty of responsweness to one's
e’ tivity ’ own needs and feehnqs .
. Spontaneity » 18" Measures freedom to reatt spontaneous]y or to be .,
o oneself .
. Self-Regard 16 Measures affirmation of se]f because of worth or
® ) . . strength- - | o
.« Se1f"-Accept- 26 Measures affirmation or acceptance of selt in spite
o “ance of weaknesses or deficiencies
Nature of Man 16 Measgres‘ degree of the constructive view of the
® nature of man, mascu]inity,..femininity
2" Synergy° 9 ' Measures ability to be thEl"g'ISt‘lC, to transcend
. : | dichotomies . \
" Acceptance of, 25 Measures ability to accept one's natural aggres- .
| @ " Agqression siveness as opposed to defénsiveness, denial, and .
' N . repress1on of aggression = % -
‘ Capacity’ for 28 | Measures abiligy to deve]op contactfu] 1nt1mate .
. ~Intimate ' rt‘latjonsmps vith other human beings, unencumbergd
Contact- by expectatwn and obligations ° 4 ;
‘. T ' a
-—"" “‘ ) ‘ -
e \
. , o
~ » A ' l l .
®
‘ !
b )
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INSTRUMENT DEVELOPMENT

4

ests and Scdles. The stqdent 1earn1nq environment of the Far West Schoo1
is glhite uhlike that found elsewhere. Existing tests are generally based on .

assumptions about teachers, courses, c1assrooms, and textbooks which are .
\ not valid at FWS. After staff inspection of published tests the decision
was made to look elsewhere for evaluative material more aporopriate to FWS
onJect1ves The staff turned to direct sources such as secdndarv texts, |

¢

curr1cu1um guides, and d1scuss1on of issues, using the reference library
of the gaboratory, and,1nspect1ng a large co11ecj1on of sample tests and ' '
test manuals. K - | ’

The Attitudes Toward Tests instrument was Tocated through this search. .
Commun1cat1on with the author, Dr. Claude Cunningham, étrengthened the
staff's conviction that the information which it could provide might be
useful. The decision to remove 23 of the 50 original items was also sup-

,porteéd by the author. ' .

The Atfxtudes Toward Learning 1nstrument _was designed by the staff !
after failure toagocate an 1nstrumenc su1tab1e for use with the 1earn1na
program at FUS. .

The matching of instruments used in the 1972-1973 program ﬁo the #e-
vised objectives of the 1973-1974 plan revealed need for added assessment
of student knowledge:of and attitudes toward the economic sector. Inter-
views which had been recorded with students 'in the 1972-1973 program qave
information on student- he1d beliefs and opinicns on economic issues. These
student 9p1n1ons plus additional staff-generated qﬁt1tud1na1 statements

were used to develop the 56 statements selected to form the Job-Related
~ Attitudes Survey. ‘

The Job-Related-Terms test was designed-%o provide a test of gener- .
alized job -knowledge. It was generated from reviews of texts in secornd-
ary business education and a curriculum guide in economics and government
for Grade 12. It consists of 30 def1n1t1ons that are to be matched with
appropriate terms. The time of preoarat1on of the Job-Related Térms
instrument was so close to the early data-collection period that pilpt
-testinq'of this instrument was not possib]e'prior to its administration
to FWS and comparison-group students: The distribuiion of scores by fUS
students at time of entry.in September, 1973, 1nd1cated that the lest was
too easy for the students. Out of a possibie tota1 raw score of 30, 27 of .
49 students (55%) were.above the raw score of 24 and 13 of 49 (27%) scoredA ' .

¢
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be administered at the time of final data collection: In December, the two °o
job- related tests, the Attitudes Toward Learn1ng test, and the Attitudes
Toward Tests instrument were pilot estea {N=33) on three ciasses in a

- continuation high school in OPS (Dewey High School). Students in the schoo1

’ are’largely job oriented. Like many FNS students, they seek goals d1fferent o
from those of traditional high school programs; consequently they> seemed an, '
appropriate sampie for pi]ot testing. As a result or the pilot testing, _
revisions were made in three items on the Att1tudes Toward Learn1ng test to

clarify the response format. No difficulties occurred‘w1th any of the other &
three instruments. : : . - :
\
|
\
i
\
|
\
|
|
|
i
\
\

% .

- » ~ " o ﬁ 1] B
+ . .
above 27. The development of a revised version is now underway. It will |

The "Ideal" and "Actual" rating scales are staff developed instruments
'adapted from Postman and Weinaartner (see Section 7, below). They -measure
staff attitudes and perceptions regarding certain school practices. ‘ o
A Other Tearning dimensions were considered for measurement, such as
3 differential learning styles and planning skilis, and techniques for e¥al-
uation of them were discussed. However, the staff realized that therg would ,
be major demands on the students stemming from the assessment needs of the ®
program. It was-decided that the upper 1imit to the number of 1nstruments
that cou1d be given to students with meaningful results had been reached;
the staff, therefore refrained from adding any ddditional testing.
Interview Schedu]es " Students, their parents, and Resource Persons ' ®
were interviewed by, an external team as a part of the mid-year collection of
data on student outcomes. The structure and content of each of the three .

-

interviews were developed by the evaluation staff with assistance from o
members of the Development and Operations staff. ®
. Copies of all interview schedules are located in Append1x A.

The Student Interv1ew was a comprehens1ve inquiry into four areas: \ g ;
1. the student's: att1tudes toward a11 facets of the Far West School '1
- progranm, 01
2. the student's perception of the effect the program has had on h1m |
or her, ’ |

3. a dezcr1pt1on of the program activitie$ in which the student is en-

gage

&

4. the student's current 'state of career and educational planning. "j

<

C e
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The Parent Interview was designed to obtain information on parents’
perceptions of the EBCE program. The interview was conducted by telephone
using a sample of FWS parents.

Resource Persons (RPs) who had actively participated with students were
interviewed by telephone. The Resource Person'interviﬁw was designed to:

1. supplement 1nformat1on gained on the Resource Quest1onna1re (see
Table 2-1), 7 . .-
increase the rate of return of the Resource Questionnaire, and _

increase program contact wWith the Resource Person. Since a.number of
students were working with RPs located by students themselves, the
. interviewer served to initiate the formal RP development process.

-

ADMINISTRATION OF INSTRUMENTS
\ " ’
. Tests and Scales. Ffacilities at FWS are adequate for testing 30 students
at one time. It was necessary to arrange for mulitiple sessions at both early
and midiyear collection periods. Compar1son and control groups were tested
separately, and usually in small groups. v ‘

-~
"

]

Plans to collect information from control and comparison groups at their ,
local OPS school sites were ‘abandoned after the attempt with control-group
. students revealed major difficulties (e.qg., lTack of space for group testing).
As an alternative, §tudents camme to FWS on Saturday or after school on schod]
days. Small stipends were offered as an incentive to control and comparison
group particinants. . (

. follow-up on absentees was necessary with all groups. Several make-up
sessions were conducted. At the end of the testing, a few individuals were
1nd1V1dua11y tested in the Laboratory's offices. Either one or two members of
the evaluation team conducted all summative test1ng Standard instructions were
deve]oped, wr1tten, and presented to each test group. A " .

FWS was fortunate to have the support of the administrative staff of OPS
Every effort was made to keep the OPS Research Department, the personnel
Record Section, the high scﬁoo] principals, and others who gave assistance in
various ways informed at all times and to secure advance approval on all
activities. Getting scores on the achievement tests, the subject-matter grades
for tyo semesters, and current addresses for some 175 students in six different

15, ' ‘
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high schools proved to be a demanding task. The assignment of an OPS Liaison )
Officer to FWS matexrially improved these efforts. : X o

3 ~

Interview Schedules.. Student interviews, parent telephorie interviews,
and Resource Person telephone interviews were conducted by ahwzé%ehna1 agency* .

that -provided professional interviewers. The sessions with FWS stuydents took
about 45 minutes. Items that were EBCE-specific.were omitted from the control o
student sessions, which took about 30 minutes. Both were conducted at FWS in 74

an area especially arranged for the purpose.

DATA PROCESSING IR N

. . ol

on the various 1nstruments, The evaluation staff planned, collected, coded,

and recorded the demograph1c data. Accuracy checks were made to assure that
data were scored and entered on data sheets correctly. One or_two staff members
supervised or perfoﬁned all such activities. The staf17deve1ooed scoring . ®
techniques and codes for recording the constructed response items that oceur in

several of the instruments.,

1
Two skilled scorers were employed to score and record the objective data .{

———
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Human Factors Research, Inc., of Santa Barbara and Van Nuys, was awarded a |
subcontract to conduct student, parent, and resource interviews and to process |
the interview data. . : |
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o]
5y
16
i v /




SECTION, 3: STUDENT RECRUITMENT AND SELECTION

Y HISfORY OF RECRUITHENT AND.SELECTION
A [ %
Juring the first three semesters of this program's evolution, four
. recruitment efforts were undertaken to attract students to Far West School.
® Several different strategies have been used during these campéigns: high
school counselor referrals, student referrals, and media advert'ising./ ”The
campaigns havé not been aimed at recruiting a large number of students--the
23 students selected in the summer of 1973 are the (largest number to be

o salacted at one time. Table 3-1 provi des:/recr'i]itment data on FUS.
' TABLE 3-1 ‘
SUMMARY OF PAST FWS RECRUITMENT ‘
o ( A
School Recruitment Number of Number of
Semester T Method Applicants | New Students*
- o Presentation at Oakland high s
_. -Fall 1972 , Schools; high school counselor 82 . 15
. ' rafaprrals ) -
’ Soring 1973 Media campaign and student 54 17
: referrals
® ‘Fall 1973-1 Media campaign .and student ' 75 23
N referrals . .
Fall 1973-11 * Media campaign and student 60 Y23 . )
referrals '
) ' Counselor and student referrals )
TOTAL HISTORY and media campaigns 27 78
oo . Recruitment and Selection for Fall, 1972 ‘ ,
° In September, 1972, a recruitment proaram through the Oakland Public

Schools produced 82 applicants; of these students, 15 were seiected for fall,
1972 admission. .EBCE staff were especially concerned with having students
who would be accepted by smployers for on-site learning, fearing
P \

Th1s repr‘esents students. actuaﬂy enrolled; the number se1ected is usuaﬂy .
slidghtly higher. '

7
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“that initial fai]ures could irreparably harm long-term chances of succes¥.

The applicants for fall, 1972 enrollment therefore were screerfied in order to ®
eliminate students with severe disabilities in communication skills, motivation,
o or initiative.

. Students were se1ected through 1nterV1ews and writing samples as hav1ng -
"adequate" skills in oral and written commumcatwns, as well as "adequate" ®

motivation and initiative. Selection was based on the pooled judgments of

two staff members who had worked directly with twe]ve "representative"

students hired as hourly-wage employees during the summer of 1972. The summer
“pre-pilot" project prepared resources and curriculum for the coming school ®

; year and exposed FWS staff to the kinds of problems they would face w1th
¢« full- t1me students in the fall.

A

Recru1tment and Se]ect1on for Spring, 1973

For the spring, 1973 semester, additional students were recruited
through the public media aﬁd personal reférraﬂs of enrolled students. From
this effort, 54 students applied and 17 were selected for enrollment. Again,
as in the fall, selection was made on the basis of - 1nterv1ews and writing ®
samples. The 13 studedts continuing from the first- semester brought the .
total enrollment to, 30 for spring, 1973. Early recru1tment had favoréd |
mature students; on1y two sophomore students had been adm1tted The i

‘ma,]om ty of applicants to the program had been males, and such a majority ®
continued to exist in the'spring student body. '&ab1el3-2‘presents the ,
distribution of students by gradé level and sex.

N

(I'

TABLE 3-2

GRADE LEVEL AND SEX OF FWS STUDENTS,
* SPRING SEMESTER, 1973

’ . Grade Level M F ) )

. 10 1 .
* 1 10 7

12 8 3 . @




Recruitment and Selection During Spring, 1973 -

Recruitment for fall, 1973 was conducted in two separate efforts. The
recruitment of students started in March, 1973. As in the previous fall,
the staff wanted to balance the student population being enrolled for the next
.semester. Since a majority of the students expected to return were male, and
since most of those would be seniors, an emphasis was placed on récruiting
quaﬁified younger students, especially females. Though the EBCE model was
still in. its early déVe]opment phase, staff felt a need to screen prospective
students to generate diversity and to avoid thdse who might overtax eXisting
‘resources because of being failure-prone or 1iie1y to cause di%rugtion. .The
. campaign had dual f@ci: (a) referrals by current students, and (b) public ;
communications and media. FWS students were encouraged to invite their friends
‘to school information sessions. Radio and TV spots were placed and posters *
set up in public buildings. Mast applications came from student referrals.
This effort was truncated in May, 1973, upon receipt of NIE guidelines for a more
rigorous experimental design for 1973-74. Seventy-five applications were /
" received duriththe two months' effort and 26 students had already been
notified of selection before the curgai]meﬁt. The criteria for selection of
these 26 were two: (a) strong learning motivation, and (b) noticeable -
personal initiative (i.e., the ability to organize and direct one's activities).
These two qualities were deemed essential for students in the individualized,
esperience-based program--especially during the current, formative phase. ‘

T

" Recruitment and Selection During Summer, 1973

In its guide]ines‘fgr experimental design for the 1973-74 year, NIE
established the requirement for an "experimental" group of new students with a
matching "control" group, both randomly selected from program applicants.

After study of these guidelines, Far West Laboratory developed a methodolcgy for
selection of studénts and coniroi groub members (see Internal Summative Evalua-
tion Plan_FY 74) and initiated a second recruitment effort for thé’fall.This cam-

paign began in June, 1973, and continued through August. The)primary vehicle for
this campaign was the communications media, since regular school was not in
session and student referrals had been taken in the sprjng. Unselected
applicants remaining from the earlier Eampaign were recontacted and queried
about their current interest, and in this menner 15 student referrals were

13
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brought back into the pool of prospective students. Sixty new app]icéfions
were obtained during the 'summer. ’

‘%hirty-nine of the 60 applicants were judged e1ig%b1e for the program
after checking grade level, place of residence, and age. An applicant pool of
54 was formed by the combination of the 15 spring "standbys" with” the 39
eligible applicants gathered during the summer. These applicante were
contacted and asked to -compiete the Career Matur1ty Inventory and the Personal
Orientation Inventory (total time: three hours). Care was taken to explain
that these tests had an ihportant role in the eva]uation’of EBCE but they
would not be used for any decisions in the selection process. Forty-one of
the applicants completed these assessments and were designated as ehe group
from which selection into experimental and control groups would be made.

" The plan for random selection of experimental and control groups (Internal
Summative Evaluation Plan FY 74, p.25) required 52 applicants for the
stratified random process; this number was not attained. Though the Summative
Evaluation Plan called for strat1f1cat1on on three variables (high school, grade,

and sex) before random se]ect1on, it was decided to stratify the sample on two
variables only (high school and grade) because further stratification would-
have resulted in several empty cells in the schema and many cases of non-
comparability between e<per1menta1 and control. groups. o

Table 3-3 ‘presents the stratification diagram and quotas obtained for
each cell from data on the distribution of Oakgand public high-school students.

TABLE 3-3-

- COMPARISON OF QUOTAS FOR EXPERIMENTAL.AND
CONTROL GROUPS WITH THE "APPLICANT POOL '

Grade Level

10. 1 12
High schools with Selection Quota 8 6 <§ ]
rore than 60% Black b wumber of App1i cants 6 5 8
High school with Selection Quota 8 8 6

Tess than 60% Black
Number of Applicants 9 8 2

Total : Selection Quota 16 i 14 [, 12
Number of App]\canto 5 | 15 l< 13 | 13

At et el = e T o rteneo b e o o o oot < S Y

B sl JUNIV
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It also presents the prof11e of the applicant pool when seeerated into the same a
cells. In Table 3-3 certain cells have an excess of app11cants when compared

with the OPS d1str1but1on others have 3 _deficiency of applicants, In other

words, the groupsof applicants was not completely representative of ethnfc

groupihgs of the 0PS. -Contingencies for such occurrences had been developed

in the actual random selection procedure. ‘That procedure produced exge%imenta]

and control groups of 19 members each with the remaining three student?,desig-l

nated as "Excess." (One additioné] student was admitted for special reasons. )
These students were accepted into the program and tagged as potential rep]ace-
ments should any drop in enrollment oceur. - o

The two recruitments resulted 1n the selection of~49 new students fer the
fall semester. Forty-six of these students enrolled, bringing the total
enrollment in the fall to 61.

4

Attrition S
Attrition during the fall semester has reduced enrollment from 61 .to 55

as of January 25, 1974. The six students who left FWS during the semester

included three who left to return to regular school during the orientation

period ending October.5, one who returned to his high school on October 10, one

who moved to another city in November, and one who decided to seek fu11 time

emp]oyment'ﬁnd left school on January 7, 1974 The three students who 1eft S

dur1ng orientation expressed a preference for their regular school. The ‘

s;udent who left a few days after orientation stated that the possibility that

Tetter grades would not be awarded jeopardized his e]igibi]}ty for contfnued .

finanéie] aid through the Veterans' Administrat1on, Jater information he ‘

furnished in uanuarj, 1974 cited another reason for returning to his regular .

high school: "an incident w1th another student concerning drugs.” The

decisions to leave FWS made by the other two students were related to family

problems. S ' .

SUMMARY AND ANALYSIS OF PAST RECRUITMENT

The past efforts at recruiting students into FWS provided information that,
when analyzed, should guide the program toward more effective and efficient
future recruitment. Two primary questmgﬂh that should be answered are: . °

S
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1. How effective has FWS been at enrolling a popu]at1on representat1ve
. of Oakland high school students?

‘ 2. What has been the relative cost-effectiveness of various
advertising/recruitihg strategies?
The answers to. these (and, other) quest1ons have been used to deve]op a p1an
for recru1tment for the next year., ;
Theff1rst question can be perceived in another 11ght How effective
“has FWS been in attracting minority group students? Tab]e 3-4 presents the
distribution of entering students by ethnic group for each semester.

TABLE 3-4
ETHNIC DISTRIBUTION OF NEW STUDENTS BY SEMESTER . vj ‘

School , Asian | Black Chicano White Total
N . Semester Noos N o2 | N ¢ N3 N g
Fall, 1972 2 1|1 7 |4 2 853 |-15 100
_ spring, 1973 0 0/ 6 35 |4 24 |.7 4 |17 100
Fall, 1973-1 _ 0 0]7 30 |3 13|13 5 | 23 100
Fall, 1973-11 0 ofnn 48 | 3 13 9 39 |23 100
Total -History 2 3f25 3 (14 18 | 37 47 |78 100

4 ¥

According to the "Report on School, Reéion, and District Racial Ethnic.ComBOr
sition of Schools,"* the percentage compositiop of Oakland high schgols,is:
Asian/American--8%, Black-»63%, Chjcano--8%, White--22%.

It is apparent that FWS has not attracted a proportional number of Blacks.
There are several reasons that an be offered for this d1screpancy

1. ‘The program was re]at1vef}\unknown in the Oakland Black
community until the summer 6{\1973

‘ N\
AN

*0akland Public Schools, October, 1972. \\\




2. %he program had a temporal image, that is, a somewhat uncertain
funding future that accentuated the r1sk accompanying entry
1 intor exper1menta1 programs.

b

3. McC]ymonds H1gh Schoo], a nearly all-Black pub11c high sch601

= - in West Oakland, has a strong career-education program of:its
own. A]most no students from that high school apply to FUS.

Acceptance of an exper1menta1 educational program by the middle- c1ass
Black community is not 1wmedJate, it must be eayned by the demonstrat1on of
. value and stability over a period of time. There is a ret1cence among m1dd1e-
“class Black families to allow their children to enter an eXxperimental program.
Enro]]ment in such a program presents some attendant risk to the continuity of
the students' education, and this risk is often viewed as unacceptab]e "To
B]ack members at lower econom1c levels, exper1menta1 programs are commonly
V1ewed as wdys to use the1r children as "research subjects.”

The existence of the Career Cluster Program at ‘McClymonds High School and
other innovative programs within the OPS system makes it unlikely that FWS will
ever obtain precisely the proportion of minority app]itants representative of

.enrollment <in OPS. Asian-American representation is low, whereas Chicano en-
rollment in FWS has aiways been above the representative nroportion.. The total
) minorjty enrollment at FWS is currently.2] of 55. "
It is clear that future recruitment must be des1gned to attract a proportional
number of students among .various ethn1c or1g1ns ' !
. To determ1ne the eFfect1venes§ of d1ffer1ng recruitment strategies; the
' app11rat1on forms for 196 students judged eligible* for FWS (whether enrolled
or not) were processed to determine the sources of information about EBCE they _
Tisted. The quest1on to be answered was: "Which of the retruitment procedures '
vlere reported by students to have caused them to app]y?" Table 3-5 presents a
summary of sources of information listed by students. e
Table 3-5 shows that word-of-mouth is very much the chief means of recruit-

ment reported. If it is true that the "School" source is by word-of-mouth, as

*A total of 271 app11Cut1ons had been received, but on]y 196 met administrative
criteria for e11g1b111ty

—
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: . ‘ EEPO ®
. TABLE 3-5 : * ‘
"~ _STUDENT-REPORTED SOURCES OF INFORMATION LEADING ) |
© ' . TOYAN APPLICATION FOR ENROLLMENT AT FUS |
N School* | Poster |Newspaper| F#iend | Radio v ’ -
Year | No. ) T
S R R 2 TS R 2 T T T A
g , ; . ) ®
) - 1972 71 | 20 28 6 8 {99 13 31 4. 5 710 0 .
¢ ' ]9/73 125 120 16 |22 18 5 4 41 33 {25 20 [12 + 9
Both |196 | 40 20 ‘|28 14 {14 7 72 38 30 15 "|2.g 6 v
- i Te
“ - s ! 3 B !

well, the over;vhelminggpercentage of students (58%) heard about FWS in this

manner. None of the 1972 respondents repovted both “School" and "Friend" as
. sources, and only 'three did so'in 1973, indicating that we may be, counting the .

same students twige in only 2% of the 196 cases. (The assumptidn behind this

count of respons.es was that if the "Friend" to'l‘d h1m about FWS while at school,

the applicant m1ght report both as sources. :) As the major 1973 recru1tment

‘actw1t1es ut’1hz1ng media took place while schools were closed for summer“, . e

analysis of the fr‘equency and coverage provided by newspaper, radio, and TV-

Wit determine which was most productive. The number and location of ‘posters,

the number of radio announcements, TV showings, and -newspaper articles are

v

described in Table 3-6. \ o - e
L TABLE 3-6 :
, %
: 1973 RECRUITMENT ACTIVITIlES
o
, Posters Radio Spots ’TV Spots Newspaper ®
- ; : . 200 oos ters inl 3 stations; | 1 stati’or;; 1 feature
Number/Frequency- buses and’ | 10 announce-| 1 or2 _ | article in

' . | small stores ments daily | daily ' *[ Teens Section - .
: B X .

. : May-June - N
Time Period. . August July-Augus t Jun‘e August - Ju]yQ 0
5 . |

\ i % ,
. *School counselors were mentioned by five students in 1972 and by two in 1973. N 2
|
) |
\
|
|
|
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- was there a d1fference in 1nformation sources bevween those enro11ed\3nd‘”
those who for Var1ous reasons were not enrolled? ‘Analysis of the 1973-1974
app11cants in these two categor1es veveals no such differences.. There were .
46 enro]]ees “and 47 app11cants not enrolled.. Of those report1ng "Schoo]“
the1r source of information, 10 were in the ehrolled group and 10 were in
the non-enrolled group. The “Poster“ source was reported by 1£(lnro11ees and
by 10 - non- -enrolleés. Four enrollees reported the “Newspage\" as, a source
whereas on1y one non=enrollee 1nd1cated this source. Twenty- one and 20
reported a "Fr1end" as_a’source, respect1ve1y ~ . “ .
Tab]e 3-7 shows the effect of having, a student body*to help "sell" the ~
s'chool. Thc increase in papp]e S know]edge of FWS-may *also reflett the effect

AP :
of media-and poster use.

3
Ly

TABLE 3-7 .
CATEGORIES, OF "ERIENDS REPORTED ON APPLICATIONS
FOR ENROLLMENT IN 1972 AND 1973

-

Friend Specified as: - " [z |- 1o | ot N
1. Student former, student or : P ’

Sther FWS app11canf ‘ .t 15 48%: 24 58% | ,39° 55%
2. Relatives: ¢grandmother, mother, 4' 132 | 4 10% 8 11%°

sister, bro her, uncle

LN

3. - Name of person not known to FUS L1 3% | 572 6« 8% 7

3. -Not specifiéd o~ - | 3% | 8 203 | 19 26%
, S 3 - ' . ;/ B
*  To summarize, the maJor1ty of prospect1ve students- reported that they |
heard about FWS from friends. Radiv announcements were the pr1me‘emphas1s of
-the 1973 recru1tment runn1ng daily on three stat1ons for four months, they
proved only somewhat fruitful (25 e11g1b1es) ‘The poster campiﬂgn was imple-

mented in -August and ‘provided inany late app]\cants (22 eligibles). The /
television filler spots and newspapér feature- art1c1e/3howed poor results =

(12 and 5 eligibles respectively). Vs . ) -
. ‘bl{ }
) L 1 . j. ¢
"?5 sy ‘ L
- ; \l' N . “




The total cost figures for the recruitment campaign are revealing:

[ . . e e N

Me thod . RN Cost - ' .
. Posters ' »o $785 l e " j
Radio Spots - IR MY o
. Television . Free ( K
Newspaper * ’ , - " 'Free' "
Friendss . ' | Free

L} %

When one compares the cost figures of each method with the eligible
students each method generated, the following cost f1gures result:

~

o Source ' oo Cost Per E11g1b1e App]]cant
ot i
Television, - o . '
“  newspaper, friends 0 . . .
Posters = " . $36 ' )
Radio . L ¢ $157 . - ‘ ’

I 1)

It is c1ear that the radio campaign was the teast cost- effect1ve, the te]ev1s1on ;

spots were free. "The 1n1t1a1 newspaper article was free, but_ may not.be
repeatab]e Thé poster campa1gn last yeaf was cost]y but drew many app]]cants,
considering- the re1at1ve1y short per1od of wuse. The‘cost would be- s1m11ar
for an extended period. . - .

Study ‘of the past fagures indicates that the potent1a1 number of e11g1b1e
app11cants reachable through these media 1s too small, to prov1de an adequate
numbercof students f for next year. It is critical that the recru1tment campa1gn

be undertaken in 'spring--before summer recess--so that direct contact with

Oakland high schools cap be gccomp11shed.

PLANS FORf%UTUREJRECQUITMENT .
. . . ' . a

The selection pracess for fall, 1974 is outlined by Figure 8-1. In this
figure, the boxes represent studénts or decisions to be made about these
students. At certain points, the NIE- suggeqted "program parameters“* place -~
minimally acceptable values on‘the number of students; these values are
shawn. . o 5 :

N .

. .
/ . “ e

ne
Ve oa
-

Ll

A

*emorandum to EBCE Directors from NLE, March 6, 1974
. 26
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. The operations flow included in this process is a direct outcome of EBCE
experience gained during the selection of experimental and control groups

.during summer,1973. The diagram starts with the app]ig@nts resulting from the
1974-1975 recruitment effort, follows them through checks on_program .
eligibility, selection into treatment and control groups, and then through -
®

the several possibilities for student attrition. Data from past experience
nake it possible to estimate the likely percentage loss occurring at each . '
attrition point. Then, via the process-end values minimai]y acceptable ;d '

NIE, the minimum number of program applicants required during recruitment ///,//’////ijj
can.be derived. This brief derivation is presented below. * ‘

* The first step is to estimate , from data compiled on the summer, ‘
1973 FWS se]ect1on.1nto,exper1menta1 and cantrol groups, the attrition ' B
fraction associated with each decision made on or by the students. ’

" The attrition rates of Table 3-8 and NIE- -required endpo1nts of 100 FWS
students and 35 control members suggest that FWS needs*to obtain at least
220 applications during its recru1tment effort forsfall, 1974,

To accomplish this recruitment effort the following steps wiil be taken |

- 1. Recruitment will be "inititated diring April and cont1nued ‘ ) @
through July.

2. Emphasis will be p]aced on recruitment by students. Students
will set up information booth$ at Oakland high schools during
April to answer quest1ons and to refer interested students to

- information se$sions on EBCE. \FWS students will speak at high
" school assemblies to present the epportunities available through ]
EBCE.- Students will design posters to be used in appropr1ate
blaces throughout Oakland.

~ 3. Word-of-mouth recruitment will be the, pr1mary thrust. FWS (]
students will be encouraged to bring their friends to S
information sessions. ‘

4. A poster campaign will be 1n1t1ated in the spring and continued
through the summer. Busés, small businesses, and recreation \
spots will be used. Many of the posters will be designed by .

FWS students. .

5. . Public-service television sbots will be sought. °®

- 6. An article on the school willbe written for high school
newspapers and tne\zeenage sect1on of the Oakland Tribune.

7. Backup presentations will be des1gned for use in Oakland high 1
schools during the first week of fall registration, should ' ‘

enrollment in FWS not exceed the m1n1mum 0of 100 students 9.
required by NIE.

E

! . .30

A

a4 | |




. 9.

i

0
©

* 8. . Full explanation of the random selection procedure will be

presented to each applicant. - : ,

Applicants who contacted FWS and expressed an appropriate
interest during this school.year will be contacted.and
notified of the next steps in the school's development.

~
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SECTION 4: STUDENT SAMPLES

CURRENT FWS STUDENTS

For the study of treatment outcomes, the students at FWS can be separated
into distinct groups according to their time of entry and methdd of selection:

Group A--returning students frem 1972-1973
Group B--students entering in fall, 1973, selected in spring: 1973
Group C--students entering in ?a]], 1973, selected in summer, 1973
Group 0--students’entering in fall, 1973, representing unusual
administrative cases

These student groups exist for the purpose_ot analysis only; no such real
classification was made, and the treatment appliad was not dependent on these
groupings. Nevertheless, each student group l1abeled A, B, and < represents a
disjoint set of students with common characteristics (descriptors) defined by
“their entry.. So it is possible to hypothesize differing program outcomes among
these sets. The situation, or set of parameters, describing the entry of each
group is presented below. Later in this section the student groups are compared
with each other and with the total FWS population (often calied Group W for the
“nhole“) and with pertlnent groups of Oakland high school students on several
important demograph1c variables.

Returning Students Group A

A1l students enrolled in .the 1972- 1973 pilot EBCE program at FUWS were
'encouraged to re-enroll in fall, 1973. Fifteen of 20 non-graduates did enroll
"in September.* . Within the first two weeks of school, -one of them withdrew,
leaving 14 continuing students from the previous year. This‘group provided’ tq
the arriving nevicomers the essential school element of "upperclassmen" or.
"veterans." .Since they prev10us]y had at least one Tull semester of fam111ar1ty
with the concept of experience- -baded career education, this group currently
represents the outcome of two or more semesters of EBCE.**

-

' Quest1onna1res to identify the reasons for not continuing were sent to these
f1ve students, but not returned. Efforts to contact them are beiny cont1nued

In fact, nine of these 14 had two semesters of EBCE by fall, 1972; five had.
.only one. However, since the model was still in early development during its
© fall, 1972, semester, and largely took its current form dur1ng spring,. 1973, it
was dec1ded not 1o aistinguish further among these students.

¥




New Students Selected During Spring, 1973: Group B

Recruitment for fall, 1973, began during March and ended in May, 1973, on ‘

receipt of NIE gu1de11nes requ1r1ng the establishment of exper1menta1 and
" control groups for the 1973-1974 year. The two months' effort resulted in

selection of 26 applicants for the fall program. On the basis of an application
form and a persona] interview, each of these students was judged "especié]]y
well-suited" for the EBCE program.

In selection, the staff attempted to balance the student population by
choosing more females and younger students to offset the anticipated composition
of the returning students (mostly-male seniors). ‘Of the 26 students chosen, 23
enrolled at FWS dn September, 1973. Three students withdrew during the fall
semester. The remaining 205 comprising Group B, represent an effort at chooslng

" students who might benefit most from EBCE.

NeW‘Students Selected During Summer, 1973: Group C

Upon rece1pt of NIE guidelines establishing the 1973 experimental design,*’
the spring recru1tment campaign was temporarily postponed. Applicants were
notified that a decision on their status would be made in the summer. A new
recruitment effort, implemented in June, continued throughout the summer.
Applicants (both those remaining from spring and those applying during summer)

Were placed in a selection pool, stratified on high school of previpys attend-

ance and grade level; they were then randomly selected into equivalent experi -,
mental and control; groups. Each group chosen contained 19 members. Within ;
the fall semester two students withdrew, leaving 17 members. Qrdup C
represents a cross-section of program applicants for fall, 1973. Often
described in this report as the "experimental group," it has a corresponding
"control group" (Group D, described below).. ‘

~

Other New Students: ‘Greup 0

Four students entering FWS in the fall, 1973, do not fall into any of the
classes above. They represent unique cases faced by FWS staff during recruit-
ment and selection. Students assigned to Group O aye reported in analyses of
the entire group of FWS students, but not in any of the speciaf analyses of
Groups A, B, or.C. . '

*
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OAKLAND PUBLIC HIGH SCHOOL STUDENTS SERVING IN CONTROL AND COMPARISON GROUPS

h -

Three different groups of 0akland high school students are cooperating
with FWL-EBCE in the evaluation. One of the three groups serves as a control
group for FWS Group C (random-experimental). The .other two groups serve as
comparison groups for the total FWS popgla;ion., These are the three groupss

Group D-—apb]icants to FWS from Oakland public high schoo]sf

‘eligible for FWS but randomly selected for the
control group for FWS Experimental Group C.

Group E--students in Oakland public high schools randomly ‘
se]ected and representative of the total high
’ school population.- .

Group F--students in the federally-funded Cafeer Cluster
Program at McClymonds High School (an Oakland
public high school). : . '

4

y Groups D and E, as egpected, have fewer cooperating members than were .
originally selected. One of the questions addressed in the following discgssion
of Groups D and E is how representative of the respective randoply-selected

23

_samples and the reduced samples of cooperating students.

FWS Applicants.Selected Randomly for a Control Group:‘ Group D .

Nineteeﬁ applicants were selected for the Control Group, Group'D.
Maintaiping the cooperation of thi§- group--in an éffor; consisting
mainly of answering questionnaires and completina ”%ests-1yas indeed .
a-problem. Members of Group D were notified of their status:by telephone and
sﬁEcia] attention was given to their retention. A1l were .asked to come to a
special presentation describing EBCE, the expeﬁimenta] qaturé of the school,,
and the need for control-group members. , ”

The students were informed of their anticipated contributions, including
several sessions throughout the year of one or two hours. each, for which they
would receive honoraria. They were promised a counse]ing/in%erpretation
session after the end of the school year in which%ﬁheﬁr assessment profiles
‘would be presented and interpreted. A further possibitity suggested was that
they would be awarded prioritx ;tatus as appTicants for subsequent FWS

admission.- Fourteen of the 19 students have cooperated in each of the eumma-
tive testing sessions. Table 4-1 on the following page presents a comparison

» B ’




have part1c1pated in the 1nter1m summative test1ng

Lo

: | - ' ~ TABLE 4<1

. R COMPARISON OF THE ORIGINAL AND PARTICIPATING
, - - COMPOSITIONS OF CONTROL GROUP D

*|. . .
Grade Level Previous H.S.| Ethnic Group Sex

0 |1 j12e] 1 1m | w |« |Oth.| M| F

2y

Original 716t 6| 8 Ll s 9l 2| 6113

-

Participation 3 6 || 5 5 9 "6 6 2 6 8
As shown by the table, all who failed to~comp1ete the program in the,Contro1
Group have been women; four of five wére sophomores. ‘
The characteristics of the remaining Group D are compared to the ‘

|

Experimental Group, Group C, on the var1ab1es of Table 4-4; the results are
discussed below.

e | ‘ Se
Randomlf Selected Sample of Oakland Public High School Students: Group E "

In November, 1973, FWL-EBBCE selected a stratified random sempfe of 120 -
students from the rosters of the Qakland public high schools. Abphoximate]y
20% of the Students se1ected from fall registration reCQEQE.HEIE_DQwIQUQEF
enrolied in November and addresses could be 1ocated for only 96. mempers of
the samp]e These students were contacted by ma11 .and asked to serve as a
group of compan1son students for the EBCE sample. They werd offered a small
remuneration for eagh of several testing sessions proposed for the interim
and post data collettion efforts Thirty-one students appeared for the interim ',
data-collection sessions, * he1d on Saturday, January 26, 1974, 'Demographic '

" data have been collected on both the part1c1pat1ng and non-participating

¢

members of Group E.** These are presented in Table 4-2 a]ong with the results e
of the Chi-square test for significance of difference between ‘the two subgroups.
- Grade-point averages also were compared for the two sets of students. These
‘ - comparisons revealed Vthe"foﬂowing: : ' o i .j
*I = more than 60% non-white students; II'= fewer than 60% non-white. .
; **Data could be located on only 82 of 89 non-participants.’ c ’ \

.o 36 o ‘
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. TABLE 4-2
. COMPARISON OF MEMBERS OF GROUP E:
® _ PARTICIPANTS VS. NON- PARTICIPANTS
— — ——r——
 Variable Categor, Partici - Chi-square Test of
. egory articipants | No-Shows Significance (p<.05)
' Sex Male f6 44 | Not significant- s
‘ : Female 15 38 | (p=.95) _ .
. High School Castlemont 8 17. . Not significant - ~
’. ) Fremont 5- 13 (p>.99§ - .
, ' Grant 0 -0 S
Oakland High 5 18
Oakland Tech 4 10
Skyline .7 16
McClymonds 2 8
¢ Age (9/73) Under 15% 9 17 Not significant
15% - 16% 8 24 (o 60? :
16% - 17% 10 28 p=. : C N
Above 17% . - 4 13
y ° Mean grade point average of the part1c1pat1ng members . .
\ of E was 2.12.* .
\ *° Mean grade-point average of no-shows of E‘was 2.31.
* \\\ ° The difference was not significant at the .10 Tevel. ° :
. On\i\tihe basis of these results, the 31 parti cibating members of the stratified; ‘
randoply selected sample of OPS students are used as the representative group "
of .0ak \and high school students 1n the remainder of this report.
® Members df the Career Cluster Program at McCLymonds High School: Group F -
: \
The Calr:esé{r‘r Cluster Program is a federaﬂy-funded school-based, career
education pro% am located at Oakland's McCiymonds H1_gh School. This high
® 'school, located\in West Oakland, serves an almost entirely Black student
population. The\Career Cluster Program is an elective portion of each
student's program) Enrollees continue in the regular course work of the
high school. Entry. 1s open only to sophomores and juniors, but eproHees
o - who pass the junior course continue through their senior year. Admission
" R ‘\- .

4 as.\\ hts B3 0=2; D=1; F=0.
\ A
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is by random selection among apphcants A systematic description of this -
program and a’comparison of its gtructure with EBCE is presented as Append1x B. )
Sixty-five out of 100 students in this program participated in the mid-year e

-summative testing for FWS. Those pupils absent from class or assigned to

field work on the testing day were not included inthe Group F sample.
Sophomores in Group F provide an 1nterest1ng comparison group to the group -
of sophomores in FNS On some var1ab1es,“Group F may serve as . a compamson ®
group for the ent1re FWS populatwn with the understandmg that the students

in Group F have been. enroHed in the Career Cluster Program cons1derab1y

longer, on the average than the FWS students have been enrolled in EBCE

The mean length of student emf‘onen’r for Career Cluster Program students , B
is 2.12 semesters, the mean 1ength of student enroliment for FWS students

)
is 1.40 semesters. z )
- \

‘ v . ' | °

COMPARISONS OF STUDENT GROUPS ON DEMOGRAPHIC VARIABLES
Given the rationale for, dnd the description of the various subgroups of

EBCE students within FWS and the control/comparison groups within OPS,. several PS
1ntergroup comparisons are eéssential to the evaluation of treatment {EBCE)
outcomes. In order to infer the chuse of ahy differing outcomes among these e

groups, the groups first must be analyzed for sample similarities and
cj1fferences Of particular relevance to the evaluation design are the several ' P
intergroup comparisons of Table 4-3. - b

/’/

e \ TABLE 4-3 _ o
INTERGhOUPECOMPARISONS YIELDING SUMMATIVE EVALUATION INFORMATION . o
Comparisons Within FWS Comparisons Between FWS and OPSL

A vs. 0BC* Wvs. E -
‘ . : N ®
Bvs. C Cvs.D . 4 :
Sophomores vs. Juniors ' " Wuvs. F° ‘
) vs. Seniors )
« Males vs. Females . , |
, ’ (]
, \ : : ,
*Union of Group 0, Group B, and Group C.
. $ '
- ' 38
. ' |
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" Table 4-5 presents the group means and standard devtations for agé, grade

- . .

I » - < o Y
_Comparisons of different S groups on demographic base]mne data-will WA
bu11d ‘the foundat1on for ]ater‘dhterpretat1on of gny differing
~ found among_ these groups . Compar1soh§fof the-FWS with it§ cor?Zsp ndfng C e

comparison groups within OPS on baseline variables will reveal the d@®rees

of similarity and difference between thege groups, and thus'wili define

the Timits to which statistdical.inference can be used in eva]uating the e
effect of the EBCE program on high school students. Table #-4 presents

the baseline demographic Hata collected on the FWS and OPS student. groups.

level, and grade-point average. ’
s .

Intergroup Comparisons Within Far west School

. Comparwson of Return1ng Stud%nfgjiGroup A) with Later Recruits (Group OBC)

It has been hypothesized that when stuqents are p]aced in.a new educational
env{ronment _ they undergo a period of acclimatization ("shock") during which s
time their lTearning performance is not representative of .their norm. If th1s
situation i's detectable in EBCE, then d1ffer1ng outcome magn1tudes should be
p eXxpected between Group A (Returning Students) and the newcomers to the program *
(Group 0BC). . However, students in Group A are the produCts of a d1Tferent
recru1tment program from the one used during 1973, so Group Ais qu1te Tikely

to be dissimilar in composition from the remainder of FWS. These differences

"-may also affect treatment outcomes. Therefore, note that, by definition,

Group A (returnees) prec]udes sophomores as members,. ' ' v
The: Chi- square test indicates d1fferences s1gan1cant (to at 1east the *
10 Tevel) between Group A and Group OBC on four variables: grade 1eve1, age,

( race, and previous grade- po1nt average. The difference betweeh the two groups~

. on grade level is exp1a1ned above. On students' age, Group A a1so has a

h1gher mean and smaller standard deviation; th1s, too, is d1rect1y attributable
to the absence from this group of SOphomones\:ho are approx1mate1y one-year

, younger. : . .

Group A (returnees) shows a marked difference in ethn1c compos1t1on from .
the remainder of FNS It has only one B]ack among its 14 members (7%) compared* **
to, 14 Blacks among the 41 other members of FWS (34%). Th1s fact was prev1ous1y
noted “and discussed in Sektion 3. FWS cont1nues to d1ssem1nate information to

_ the Black comnun1ty on the value and obJect1ves of EBCE . ; ,

‘




TABLE 4-4

Y

BASELINE DATA ON STUDENT DEMOGRAPHIC VARIABLES BY GROUP

‘Far West School

Oakland High Schools

- \ | #=55 | A=14 | B=20.| ¢=17 | D=14. | E=3 '5“65\
o © Variable . Valug, N LN s [N N[SIN] %N Z|R]|%
High School - H1¥Minori£&\ 21| 38| 5|36{ 4|20| 8] 47| 5| 36|25 4] 65 100
Lo-tinority" | 38| 62|~ 9| 64|16 80| 9| 53| 9] 64| 5| %2} of o
Current Grade |10 . \\ 15| 27] *0] o| olas| 6| 3] 3| 21| 10| 32| 37|57
revel ‘)1 Lales| 2| 4] s|as| 7| w1| 6| 43| 15| 48| 16| 25
- 12 126 |a7| 12| 86| 6j30| 4| 24| 5| 36] 6| 19[%2]18
, Sex I male ‘ Eg 47| o] 64 30/ 8| 47| 6| 43] 16| 52 27 | a2
Female 29|53] 5|36 13 70| of 53| 8|s7] 15| 48| 38| 58
. —~oRace ! [Black 15] 27| i 7 ? 25| 7 n| 6|43l 20| 651 65100 -
) b :\ Spanish surname| 9 16| 4 25 2010 11 s .ﬁ' 71 .0 01 0 0
~*7 [White 20|53 7|50{13}6s| o|s3| 6|4a3|10] 3| of 0.
Other 22| 4 14| o] of of o} 1, 2| 1] 3] of o
No Answer S BEY R Y Y B :‘ S O I e
1 age (9/73) /115 or under al 7| oo s 151 V) 6| 3|} 2| 7| 2|3
| 15+ 155 « . | 5| ol 5 o| 20| 3|18 o] 0| 7|23 18| 28
et - 16 - | slis| 1] 7| 8|25 2| 1| 7| v| 3|6 ]es
S 16+ - 16% | ] oo 20|2) 12| 4 JRIEIE 12
| 16 - 17 7113 3[21f of of 3}18| 2|14| 4]13] 9|14
: 171, 16| 20| 63| 5|2s| 3|18| sfal6[19] 6| o
e 28 sl1s| sl 1] 5] al1s| 1] 7| 4[| a6
~lover 18 co] & of o]0l 0 of 0 0] of of o] 2] 3
' Regular Academic 2a0| 8|57| 6|30] 7{a1 | a3 -] -| -| -
School ' - L
. Curricultm Generadl 28151 |5 (36f 12|60 9 53 7150 ~ o
. | . | Vocational 41 71 1 | 712110 of.0} BB} 7] -{- -] -} -
. . “lother . ¢ |~0| o| o] o] of of of of o] o] -] -| <] -
IR 0
b k ¥
N 54 o . Co
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\ Far West School .| Oakland Hi\gh Schools ' - ’
L} - T 7 -r
. | M=55 | A=14 | B=20 | C=17 | D=14 E=3x F=65
Variable Value A sinlelnle{nlgsin]lslnilzlnls
Father's . ° | None 1l 2|0l o] ol ol 1l 6l ol o] 20 7|-1] 3
Educational _ ‘ \ : ’
Level _+ | Elementary - | 0l 0].0| o] of o 0| of | 7| 3{10]| 2| 5
. L ‘ 1 ] - i A ‘s
Some H.'S. 4\ TN 7ol p 2|12 2 14| 6|19] 3} 8
H.S. Graduate |15 |27 \E\ 14| 8l40| 5[29] 3|21 {12]39]16|43
\ v 3
, . |Some Post H.S.|14126| 4|29 3|15 5|29| 2| 14| 3|10 8
| college Grad. |7 [13| 4|291 2}10!°0| 0 \4 29| al10| 4|11-
some GradStudy| 3| 6] 0| o] 1| 5| 2|12 0| 0| 1| 3} 2| 5
| Advanced Degred 4| 7| 1| 70 2f10| 1|6 0] 0} 11 3] 0| 0
I 3 .
. No Answer 51 9| 2(1a|'2]10| 1] 6| 2|14]| 0] 0] 6|16
. Long Range 01 Unspecified [14 26| 2|14} 7/ 35| 4|20| 3|.21]70| 321523
Plans 02 Business- | 2| a{-0{ of 1| 5| 1| 6] o] o] of of 1| 2
« ' C]e\.wca] g o ’
|03 Business- | 0| o} 0| ¢f 0] 0} 0| 0| 0} 01 0} 0] 00
bLERE) . . N
’ 04 Bus‘iness 2! 4t 1] 71 1| st ol ol1] 7{o0f 0] 3|5
. Management . //
05 Crafts and | 5| of 3|21| o} of 2|12] 01 ol ¢f 0| 3] 5|
Operative , . '
N6 Technical 31-6f 11 71 115111 6} 1 7] 2|1 7{ 4} 6
07 Service and [N
" brotection 2 ‘4 1l 7t ol o] o] of 2 1{ 2f 7] 7|1
08 Professionall 6 [11] 1| 7| 2|10| 3|18| o} 0| 6|19| 2| 3
. : : : i .- 0 ,
Q 09 Military o oj.0l0f o] ofo0}j o1} 7|2 7[00
10 Housewife [ 0[ 0| 0 0| of Of op0f 0| 0| 1| 3| 2| 3
11 Farmer ol ol o] ol o} of of o] of of ol of of o
12 Retired 11021 0i ol o]l ol of o] of of of o of 0
21 Higher tucl 5| 9| 2|14 of of 3|18 2 8
22 M.A. or PhD |
Degree 1/ 2/ 1| 7] ol oj o 0fT 0
30 Can't Say [12/|22| 2|14] 8]40| 2|12} 3 0
// .
. 41
; 55
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TABLE. 4.4 ¢ coni,;i(gzued)

\

1 4

R ' Far West School Oakland High Schools
_1__(1"& - -
. W=55 | A=14 | B=20 | C=17 | D=14 | E=31 | F=65
g Variable " Vatue vl n]e {n]s{n]e[nye|n]a|n]|e
Previous . 3.50-4.00 (A) | 3 [5| 1| 7] 2w ojojo|lo|2|6|0|0
~ Grade-Point -7
Average | 2.50-3.49 (B) |19 |35 | 8 |57 | 6|30| 424 | 3|21 (1032|8112
' / 1.50-2:49 (C) J24 {44 | 4 |25 | 8.|40{10|59 | 6143|1548 |16 |25
/ o : .
[ ]0.50-1.49 (D) | 7 13| 1| 2} 3|15| 2|12 0031023 .
| 10.00-0.49 (Fy | |2|0of0f1]s]ojlol1]|7]l0ojo|o]o/
L4 H
‘/ Not Available | 1 |2 | 0| 0| 0 0of 1| 6| aj29}| 1| 339 60//
. / -
- Mother's / None d1]2(0]lojl1fs5]0]l0|0Oj0}1]3].0j0
Educational ; ‘ . . /I
Level / Elementary |0 |0|0|ofo|lojofol2alial1]|3]o]o
’ / Some H.S. 73| 1] 7] 3| 2123 6l19] 719
T o H.S. Grad. 16 {29 | 3|21] 4|20| 8|47 | 4|29 |10 {3217 |46
/ Some Post H.S.[16 [29 | 3 {21 | 6|25| 635 | 3|21 | 3 (10| 5 |14
CollegeGrad. |10 18 | 5|36 | a]20| 1| 61| 7| 5]|w6| 4
some Grad.Stdy| 5 | 9| 2 14| 3|1s| o o 1| 7 al13[ 1|3 \
Adv. Degree ololololololojofojo]|1]3 )0 0
x | . : |
L No Answer o ofofaleleloalojolojofo]o]o |
S&mman& of Better, Nice, \ \ /
Reasoris for Get Education {20 |36 | 5 36| 8|40 | 7 “a |~y -f-f-1-1-
?Sg1y ng to Bifferent, !
' Change, Meets ' ) ; /
(9/73 post-/ Personal Needs|40 |73 | 9 64 |14 170 |16 |94 | - | - | ={ -] - [
entty) / Dislike Pre- . | |
/ vious School |33 |60 |10 |72 |13 |65 ]N\6 |35 | - | - -| - - /- ‘
| / -1 Career I~ 1 |
\ " | Exploration |21 |38 7 (50| 8(40| 512%;-| -| -| 4| -] -
/ Job Training, ' BN
/ Get Ready for N
3 Work “lohel 7 alaof 3| - |-/~
/ " i \
/ No Answer 1T(2]2{14{01 0] O o B N B Nl |

reason given.
-/

42 |

|

f
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N

[ ‘ . 1
*Su ]Ery of Reasons for Applying to FWS includes first, second, and third géasons, if
stu@ nts gave them. Primary Reason, shown on the next page, includes onl th\firsq

|
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TABLE 4-4 (continued) -

/ -
i 1 Far West School Oakland Higp,5c56§ﬁs
7 W=55 | A<14 | B=20 | C=17 | D=14 | E-31 | F=65
. Variable Value’ Nlaln g nlgs]n|a{n]s|n]|z]N]s3
Primary :Better;'Nice, ’ ]
Rﬁason for Get Education 12122) 312 4 200 5j29 |- =4 -~} "~
Applying to | pjfferent
FUS (9/73 Chanqe. Mo L .
- ge, Meets 19135 4129 5|25 9|S3| -t - -1-"-1"°
Post-entry) Personal Need ‘ ‘
’ D'i.Ser Pre- A
vious School 1312a] s|36| 6|30 1{6]-|-1-|-71=]-
Careér
> Exploration 6111 2114t 210 2|12} -}~ -|-1|" -
Job Training; )
Get Ready 41 71 010 31151 0y 0=t~} -1~
: for Work
No Answer 112l ojolololojol-1-1-|-1-1-
. TABLE 4-5
_ MEANS AND STANDARD DEVIATIONS FOR )
o AGE, GRADE LEVEL, AND GPA FOR STUDENT GROUPS
Age (months) (Grade Level . GPA (A=4.0) .
Group ‘
, Mean SD N Mean SD * N Mean SD N
W 198.4°] 10.69| 55 |\i1.32]0.79. | 65 |2.22 |0.82 54
A 204.5 6.84| 14 | 1\86}0.35 ,| 14 |2.50 | 0.81 14
. 0BC -| 196.3| 10.96| 41 |-10.98 41 | 2,12 |0.81 40
B 193.4| 10.43] 20 | 10.85 20 | 2.21 |0.94 20
C 197.2| 1.14] 17 | 10.88 17 | 2.09 | 0.65 16
D 195.9 | 11.30] 14 [ 1.4 ol 2.16 |0.92 | 10
E 196.0 11.20{ 31 | 10.87|0.7 31 |e. N 0.80 30
, F 193.1| 10.99| 65 | 10.62{0.78 | 65 |2.21 "0.60 26
"
o

-
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. The higher mean/of Group A (returnees) on grade-point average before EBCE
entry is consistent with the complex recruitment history for that group. The
, earliest students at FWS entered in September, 1972; several were problem
referrals from high school counse1ors. When the number of students was"
increased in spring, 1973, screening of applicants eliminated any very low
achievers. Program attrition through both dropoyt and graduation has reduced
these students from the original 30 to 14, but the dropout rate has been
higher among the prob]em students. The group of continuing students (Group A)
now scores above the school mean on mos t measures of ach1evements we have

administered (e.g., see Table 4-5 for GPA).

% Comparison of B (Spring Seiection) with C (Summer Selection). There are
no statistically significant differences between these two groups of new
students across demographic variables (Table 4- 4). However, note that 80% of
Group B students who were selected on cr1ter1a came from high schools w1th
Tow- m1nor1ty enroliment, whereas for Group C, the minority proportion of
previous high school was used as a stratification variable (assigned a ratio
of 11:9, the apd]icanf proportion). As a result, only 25% of Group 8 are
Black, whereas 41% of Group C (Random FWS) are Black. However, the Black
representation of Group C is still well below the documented 62% Black -
enrollment of all Oakland high schools.* The variation in high school
representat1oq and related ethnic d1str1but1ons among groups to a large ﬂ_j '
extent resu]ts from d1fferences in recruitment procedures. This was
discussed in the evaluation of EBCE recruitment (Section 3) .

<

hY

Far West School Students by Grade Level. Differing treatment outcomes
can be hypothesized for EBCE students according to their grade level. Seniors
may well have sufficient]y greater(maturity so they are more at ease in
relationships with RPs and thus effect greater learning outcomes from EBCE.

‘chever, evidence fo suppor% or refute this hypothesis will be accumulated
over the entire ‘length of this year; hence this hypothesi§ will not be
examined in this report. Baseline data on FWS students aggregated by grade
level is presented in Table 4-6. ‘

Representat1ve Group E has 65V Black membership.




e  Table 4-6 .
BASELINE DATA ON Ewg STUDENTS BY GRADE LEVEL AND SEX 5
’ ) X .o Grade Level Sex
. : L W 10 | n 12| Male | Female
' N=55 | N=15 | N=14 | N=26 | N=26.| N=29
@ ~© “Varjable Value _ N|{%|n|%|n|%|n}|¥% n sl K
' High School * | Hi-iinority 21 |38| 4127| 5|38 |12|46| 11| 42| 10|34
) Lo-Minority  * |34 |62|11|73| 9|64 14|54 |15 |58| 19 |6
® Current 10 15|27 {15 /100{ 0| 0| 0f 0| 6|23} 531
Grade-Level |
> n 14 (26| o] ol1aflop| of O} 6|23} 8|28
v i SRRY. : 26 (47| o] o] 0| o0]26 10(5 1415412 |41
o Sex ale ~ 26 |47] 6 [a0| 6|43 |14 |54] 26]100] 0] 0
Female . 20 53| ol60| 8|57 {1246 0| o 29 1100
Race Black ' 15127 5{33]| 2|14 8|31 83| 7128
Spanish Surname 9.416| 0| Qf 2|14.| 7127}\5119¢ 4 |14
¢ White 29 |53 |10 (67| o|6a|10]39] 11 ]a2] 18|62
Other ' 2| alolol 1] 7! 1|4l 2| 8f0]0
o No Answer ol ol ool oloflofolofo]o]o
d Age (9/73) 15 or under a4l 7} 4ler| of 0 0j of 0 0f 414
| - 15+ - 15% . 5| 9| 5(33| of of o o] 2| 8| 3|10
155+ - 16 | 8l1s] 5|33 2{1a| 1| &] 3|12| 5)17
) 16+ - 16% 7113 1| 7| 6(43]| o of a|15] 310
1645+ - 17 ( 7113 of of 4{29| 3|12 4y15| 3 {10
7+ - 175 6 (29| of o 1| 7.d15)s8| 7]27] 9|31
® - |17 - 18 vl 8lisl ool 1) 7| 7127| 623} 2|7
Over 18 \ o|ofoflolojojojalojojo]o
Regular - | ‘Academic 2 |40 | 3|20] 5|36 |14|54]15]s8] 7|28
School ‘
® Curriculum General . 28 151{10167) 964 .9135f 9|35|19 |66
Vocational a4l 7| 213 o o] 2| 8| 2| 8] 2|7
Other ol ol oj o] ol n{ of o] of of 0] 0O
« o 45 s
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TABLE 4-6_(continued

4 Grade Level Sex
W 10 no| o Male | Female
NeS5 | N=15 | N=14-| Ne26 |, Ne=26 | N=29
Variable Value nlalwle|nle|nlaln]e] vy
Mother's None IR ol oy 1f 7]0}f0 ol of 1] 3°
Egsg?tjona1 Elementary g 01 0 olof{rof 0| of of of ol 0} 0
Some High School 7{13] 1| 7| 3|21 3|12} af15] 3|10
H.S. Graduate 16|29| 6|40| 5|36| 5[19]10]39] 62
Some Post - H.S. w|29| 3l20] 2|81 ]az] 8| 31| 8|28
College Graduate 08| alar| 1] 71 s|1el 3{2| 7]
Some Grad. Study 5L 9L N 7| 2j4] 2 &p 1) 41 4104
Advanced Degree ol ofojojyo| 0] 0fOf 0} 00O
No Answer 0| o ol ol of of o] of of of 0
Father's None . 1l 21 11 7] o] o]l ol 0| of. 0of 1} 3
Educational ' .
Level . Elementary ol of ol of 0f of 0| Of Of Of O} O
Some High School sl 71 ol ol 2|14l 2] 8| 3}12| 1| 3
H.S. Graduate 13 27| 5|33| 5|36]| 5|10f 7|27 28
Some .Post - H.S. 1| 26| 3|20] 2|14] 9|35| 8|31| 6|21-
céf1ege Graduate 7113 2|13} o] o] 5]19] 3712 4|14
Some Grad. Study 3| 6| of o 3|21| of ol 2| 8 1|3
Advanced Degree ol 71| 7| 2| 7| 2| 8| 1|" 4| 3|10,
No Answer 51 9] 2|13] ol of 3|12 1| 4f 4|14
Previous A: 3.50 - 4,00 sfs{ | 7| 1] 7| 1| e 1] 4| 27
Grade-Point .
Average B: 2.50 - 3.49 19]3s| 5]33) 3l21|1n]a2| 7]27|12|®]
C: 1.50 - 2.49 24| as| 8|s3| 7|50| 9]35| 13|50 11|38
D; 0.50 - 1.49 ls| | 7| zia| afas| s|19f 2 7
F: 0.00 - 0.49 Al 2| ol o] of of 1| 4] of o 1] 3
Not Available 1} 2] of of 1 7| o] -0 of o] 1| 3
46 '



TABLE 4-6 (continued)

] )

o Grade Level - Sex
W | 10 | 11 |12 - | Malg | Female .
. N=55 | N=15 | N4 | N=26 | N=26 | N=29 ’
o Variable Value N % Nig I Nl a2 nlo) ntg
Primary Reason | Better; Nice; z 1
for Applying Get Education 12122 5133} 3720 ) 4,15} 7 27~ 5 1
2‘.0 FWS* . A .
9/73 Post- | Different; Change; : ) , .
o entey) - Meets Personal Need 19135| 4|27 | 643} 9,35 8)311138
Dislike Previous - .
School -t 13124 4127{ 2|14] 7{271 4f15f 931
4 gi;ﬁ‘ﬁ;ation Vel 1| 7| 2]l s|i2| 3{12) 3|0
°® )
Job Training; * ) : ..
Get Ready for Work R A PR A R B B S Rl IR L
No Answer 1120 o o] o] of 1] 4| 1] 4} o} o
o - g - :
- Summary of Better; Nice;
Reasons for Get Education ?0 ?6 9 60} 4129} 7 ‘27 10139110 {35
Appl*ying to. D £f t: Ch . ..
FUS , ifferent; Change; _ "
(9/73 Post- Meets Personal Need 40 (73] 9.160 | 14- 1Q0 17 1657 74{54]26 |90
¢ entw) ‘ DisTike Previous :
: School - 33|60 7|47 857118 69' 137152120 {69
Career : '
Exploration ‘ 27138 3(20] 4129114541039 1138
¢ Job M
ob Training; ’
) 6ot Ready Tor Hork ol16| afe7| 3|21 2| 8| 7127} 2| 7
S | No Answer 14°2{ 0l 0 Of O} 1] 4414 4] 0} 0 ,
.( I - » a
*primary Reason for Applying to FWS includes only the first reason given by students.
Summary of Reasons for Applying to FWS includes first, second, and third reasons, if
students gave them. ‘ "_\3
e Y ‘
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Far West School Students by Sex. ‘An impottant question to be answered in
the evaluation of EBCE is whether or not the experlence ~-based program of career
education prov1des equal 1earn1qg oppogﬁyn1t1es for both young men and young
women. This quest1on is comp]ex Its*énswer requires continual monitoring of
student-resource interaction, types of }earn1ng experiences offered.at sites,
and willingness of RPs to worﬁ with the sexes. Consequently, careful ana]ys{s
is necessary to detect any differences in outcomes between the sex groups.

The question will be treated in the year—end summat1ve evaluation report. ~
Demograph1c data comparpng,FWS males and fema]es is shown 1n§Tab1e 4-6.

-

Comparisdns of Groups Begyeen FWS and OPS

. Compar1son of Whole FwS Population (Group w) with Random OPS P;pu]at1on
. (Group E). In that Group E is representat1ve of the OPS high school population,.
it would be valuable to compare changes in thJS group over the year to changes s"
measured in the FWS students (Group W). HoweVer, the degree to whi ch. such
comparisons are mean1ngfu1 is limited by the level of s1m11ar1ty of the two
groups. The demographic data co]]ected on Group E and Group W were shown in
Table 4-4. g Xl
Chi-square tests on these var1ab1es yield differences significant at the
.10 level on three variables: ethnic affiliation, grade level, and long-term
planning. 4 The ethnic composition of the two groups are markedly different.
The figures on Table 4-7 contrast the percentageicompositions of the two
, groups with the documented 1972 comiposition of the Oakland senior high schools.

.
o

o

bl - - k
TABLE_4-7
ETHNIC COMPARISON
OakTand.
Ethnic Background | Group ¥ | Group’E {Public .
‘ School RN

Biacks | 274 65% .| 63% ,

Whites | s 32 \22%' Sy

Spanish Surname 16% oz || 8%

Other 4, "y | ey
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Several conc]us1ons are apparent from this presentat1on . .

Py ) °_ Groups W CFwS) and £ (Random OPS) are of marked]y different ethnic .
" composition;

. Group E represents the Black papulation of OPS accurate1y, but

: L, : SOmewhat undeharepresents other m1nor1t1es, “ .

. ° Group W over-represents Mhites and Chicanos and under- represents
® Blacks. As a whole, Group W under-represents other non- wh1te groups.

From these facts, it is clear than any comparison of outcomes between ‘
Group W and Group E must contain a careful consideration of all 1mp11cat1ons ' j
of the groups" differing ethnic balances. ” o

Combar1son of Group C (Random FWS) with Group D (Random Control). Groups
C and B form the bas1s of the experinental.design for the evaluation of 1973-74

program outcome be1ng random]v selected treatment and control groups respectively.
The small sample sizes of these two groups reduce the scope of information that
can be developed through comparisons, and make more difficu]t‘tﬁe task of
statistiea] infergnce. Nevertheless, they provide the source of the most

rigorous analysis of year-end program outcomes.

The two groups are products of stratified random samp11ng from a* common
pool., The variables used in the stratification were grade-leveT and size of
minority population at previous high-school. Table 4- 4 columns 9-12, presents
aata for, the composition of Group C and Group D “across demograpﬁ1c variables ¢
Table 4-~5 shows the means,and standard deviations for age, grade level, and GPA.

A Chi-square. test applied to each pafr of variable distribution shows no
$igni ficant differencd between .groups. 4

During the process of student selection in‘August, 1973, each prospective
student was asked tu give his "nainﬁreason" for applying to FWS, and also to
list any "other reasons" he had for applying. ‘Thése data are separate from the
simjlar demographic data collected across the FUS in September, 1973 (shown in
Table 4-4). The comparison of Group C and Group D on this question is shown
in Table 4-8. Also shown are the September reSponses to the question by members

¢ of Group C after selection into the program. In August the two groups agreed °
quite closely both on their primary reasons for .applying to the program and on

7

*Statistical Chi- -square test of Group E and reported OPS ethnic breakdown
Q. Y figures show Group E to be a representat1ve sample of all OPS. .

v

*
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TABLE 4-8

| . REASONS FOR APPLYING TO FWS: -
AUGUST, 1973, PRE-ENTRY AND SEPTEMBER,. 1973, POST-ENTRY

8/73 : . 973
- . - C 8 D ‘ | C
o Reason | _ Importance* | N % N 2 OLN %
K ~ i )

. Better; nice;’ _ Primary 271 13 ’2 15, 5.0 29-

get education Summary 3| 19 3. 23 71 &

C ' P ) R .
Difference; change;- Primary | 8 ‘?0 ) 6 .ﬁs 91 53
s/ meets persona1‘needs‘ Summary -| 11 69 8 62 16 94 -
DisTike previous échpol Primary ? 6 0 0 6 .-

| Sumayy.. | 7.] ¢ 1| 8| 6] 3

. Primary 5 31 4 31 2 12

Career exploration . : ;

' : Summa’ry 7 44 | 6 46 5 29

Job training; get ready .- Primary , 0 0 1 8 01 0

fOY‘ WOY‘k iy Summary ’ -I ~ 6 2 ],5 3‘ .18

i Primary | 16 |00 | 13 [100 | 17 | 100 o
. Total ’ ®
* -, ’ ‘
- See note on Table 4-4 for definitions of Primarxﬁand Summary. | o
. [ N " LI
{ .

a sdhmary of a11vreasons’for‘apﬁ1ying to the program.' After selection into

the program, members of Group C gave somewhat different reasons for applying:

N . need for a "bette% program" or for 'a "change" markedly ipcreased; desire fér ) "?
"career exploration" decreased. The most obvious hypothesis is that the
earlier responses were sometimes affected by students' desire to be selected
into the program, i.e., occasional efforts to give an answer sought by EBCE |

staff. Later, after selection, some students responded more objectively. ) \"'l

Summary 23 |144 | 20 |53 | 37 |218 -
\
\
|

. t 50 \\“”/ .
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A11 evidence suggests that the two groups were quite comparable on the
. demographic variables at their time of se1ection. Since that time, each
group has undergone some attr1t1on. Statistical analysis by Chi-square tést
reveals no significant d1fferences between the sets of cooperat1ng members
of. these two groups. : . T

. Comparison .of Group W with Group F. Group W (FNS) and Group F (Career
Cluster Program) are d1ss1m11ar in distribution on four 1mportant demograph1c
variables: grade 1eve1, age, race, and school curriculum. Group F has over
ohe-ha1f its population at tenth-grade level and has a correspondingly Tow age
mean of 16.1 years (see Table 4-5). Group W has nearly one-half of its students
at the twelfth-grade level and a mean age of 16.5 years. Both these figures
are representative of the respective programs' past and current recruitment
policies: the Career Cluster Program (CCP) at McClymonds emphasizes sophomore
recruitment and is closed to new seniors; FWS continued its students from 1ast
year (now most1y seniors). and then recruited new students in equal numbers faor
each of the three high schoo] grades. .

The dissimilarity in ethn1c representative is easily exp1a1ned Group F
is drawn from McClymonds H1gh School, whose popu1at1on is all Black. Group W,
the entire FWS population, is more than one-half Wh1te

F1na11y, considerable différence exists between the two groups in the
1ength of students' exposure to the respective programs, as shown by the
fo1]ow1ng tabulation of FWS and CCP enroliments: -

1

TABLE 4-9
ENROLLMENT TABULATION. !

)

. Number of - ’
. semesters in
program (2/74): 5 4 3 2 1
Group W (FuS) 0 0 g8 [ 6 .]. 4
Group F (CCP) | 16 0 24 0 | 60

<y
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‘SOme'40% of Career Cluster Program students havé,been in the program at
least three semesters; onTy 15% of FWS have this much experience. Both
‘programs have large populations of newcomers. As previously mentioned, the
mean number of semesters of program enrollment for students is 2.12 ‘for the'
Career Cluster &rogram and 1.40 fbr FWS.
It is clean that any conclusions maée from direct comparison of program
outcomes betweeniGroup W and Group F must be made with caution because of

SIS U -
the dissimilarity in composition of these two groups.
l .

N

\ . /
+ .
| \ ~

L .o ~
STANDARDIZED TEST RESULTS Q{

i

L4

e b . ' . ' -
As indicated in Section 2, most of the evaluation data were-collected
using instruments or procedures developed or adapted by the program staff

?

' _for this purpose. This approach yig ds data which haye the greatest content

validity and max?mizes the usefu]yésé of the data for the program staff, but
it does result in a very narrowuframe of reference for data interpretation.
Therefore, three standardized tests were administered to permit a somewhat -
broader frame of reference: The Iowa Tests of.Educational Development (ITED);
Career Maturity Inventory (CMI); and The Personal Orientation Inventory (POI).
The ITED scores are usefwl at this point in the year primarily for ad-
dftiona1 descriptidn of the FWS students. The tests will be readministered
at the end of the yéar, when the scores may be useful as an indicator qf“
prpgram’effectivenessf Thg other two. tests (CMI and POI) were chosen /
primarily for use to allow some statistical control in the analysis and
interpretation of end-of-year criterion data on program effects. The use of
the test scores simply as useful initial descriptd¥§ of the student body
would require heavy reliance on normative data to be meaningful. The test
manuals present only very inadequate normative data,ihk{no detailed analysis
of the criterion-referenced value of the scores had been'completed. Thus,
the test data will not be presented in this report; the scoyes will be used
_in the analysis of data at a later time.

A ' ‘ L6 ho
/ ’ .




The ITED was administered early in November to all students enrdlled in
the Far West School.
administered by the program staff to the tenth- and elevc .th-grade students in

the Control Group, Group D.

Two of the tests, Reading and Mathematics, were also

Scores for twelfth-grade students in the control

’

group were prov1ded by OPS as a result-of their d1str1ct-W1de test1ng of

seniors.

This d1str1ct-w1de test1ng took place the Tast week in October and

tHevfirst week in November, but included only the Reading and Ma'thematics

tesbs. from this battery.

students were also reported by ©OPS.
-Means and standard deviations in raw score units are presented in,

District-wide mean scores for 2, 571 twelfth-grade

Pa— |

v

=

~ Table 4-10 for severa] FWS student .groups and for the Contro] Group. The
definition of the FWS*groups is g1ven earlier-in this secbnon. ) ‘
‘. . < } ;
: Table 4-10 ‘
ITED RAw SCORE MEANS AND STANDARD DhVIATIONS
FOR FWS STUDENTS AND CONTROL GROUPS
‘Group A | Group B |Group C |Group D .
Score . (n=14) ['(n=20) | (n=17)" |(n=12) "

Reading (53 questions) )

Mean 25.36 19.35 19.06 17:92
S.D.. 10.46 8.05 11.82 9.21

Mathematics - '

(33 questions) .
Mean 15.50 | 13.20 9.65 | 10.42
S.D. 7.79 6.40 6.03 4.91

Language .

(79 questions) . . ;
Mean " 37.7¢9 32.45 31.53
S.D. ‘ 8.18 9.60 13.95 .

\\
. 53 ' )
) - *
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As noted earlier, a compamson of students who entered-FWS in 1972 jl | o
(Group A) with those _entering in. 1973 (Groups B and C) is confaﬂnded to
some extent by age and grade d1fferences, since students in Group'A are

, primarily twelfth- graders, the- test was developed to discriminate among
" students in success1ve1y h1gher grades. Group A students appear to be N
somewhat more able than the more recently admi tted students in all three
ski11'areas The two groups of students" (Groups B and C) entering the
schoo1 in 1973 are for all pract1ca1 purposes equal. in ability, even though
" the récru1tment and selection procedures were d1fferent Given. the nature
of these processes as described at the beg1nn1ng of this section, there 15 no .
reason why the® students-should differ on~these partitular skills. Finally, ‘
the differences between Groups Cand D (Experimenta] and Contro]) are no
greater than would beVexpected by random sampling, which is the way these
two groups weré se1ected from the applicant pool. . -

,Questions "about the level of ab1T*ty of FWS students relative to OPS
students and with national norm samp]es can be dealt with only on a grade by
grade basis, sinC this is the way the OPS and nat1ona1 norms data are pre-
sented The only'data available for OPS students’ are the grade equ1va1ent

/

scores for twelfth-grade students.  The average grade score for these ° o
_students is 10.6 on Reading and 10. 1 on Mathematics; i.e., the OPS students /

on the average were appreciably below the national norm in these two scores.
The grade equ1va1ents for the 14 FWS twelfth- grade students are 11 6 in
Read1ng and 10 2 in Mathemat1cs Thus, the FWS seniors may be somewhat |
more able than all OPS sen1ors 1n Reading (significant at about the 5% &
level), probab]y due pr1nc1pa11y to the way Group A was se]ected thev do
not di ffe1 in Mathematics:® #

In summary, the FWS c+udents are probab]y not markedly d1fferent from
OPS students in Reading and Mathematical Skills, and the various groups of
FWS studerts.appear to be quite similar when the mix of students with respect
to'age is eohsidered' On the average, howeer both the FWS and OPS students
are somewhat below the nat1ona1 n6rm group average

t v < LI - '

Y ' A - . .
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SUMMARY \\ AR ‘
\ .

The 1973-74 FWS-EBCE students as a group are dlfferent from the
comparab]e OPS students principally in ethnic group membership, sex, grade
1eve1, and age. Many of the differences are a funct1on of recruitment and/or
se1ect1on decisions made for the 1972-73 schoo] year, when many decisions
were ‘made on an ad hoc basis and with a view to guaranteeing program
survival. Some of the- differences appear to be re]ated'to ethnic group
aspirations and estimates of risk involved in an expe%imenta], re1atfve1y
unstructurad school program. '

The FWS students appear to d1ffer Tlittle from their OPS counterparts
with respect Fo the traditional academic 1nd1ces " There are few 1dent1f1ab1e
differences with respect to family background var1ab1es ejther. With the
exception of the studepts continuing in a second year of the b(ogram, there
seem to be few d1fference among the FWS student groups recruited and
selected at different times and with' different procedures.

AT of the groups--whether within FWS or OPS--are heterogeneous on all
“of the descr1ptor variabies reported, and 1t seems likely that analyses
to be done when data are an11ab1e at’ the end of the school year will be
, fruitful in identifying relations between some of the descriptor variables

and indicators of program effects. }
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S SECTION §5: ;MID-YEA% DATA /
s . 4
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STUDENT OPINION QUESTIONNAIRE

{

/

) : . \
The Questionnaire. The Evaluation Directors” at éhe four EBCE sjtes agreed

~ / -
j to collect information from EBCE students concerning/their opinions about
various aspects of the program. For this purpose; a set of 38 questions was
prepared COVerng reasons for entering the school, general attitude: toward the

school relative to others the students had attendzd, and opinions about pafii-

?Fu}ér aspects of the school program. The questions were presented so students
‘could answer each on a 5-paint scale, with the &B end points of the scales
Tabeled "Defiﬁite]y Yes" vs. "Definitely No," "Poor" vs. "Excellent," or "Not
|at Al Important" vs.Z"Extreme]y Importaﬁté" according to the nature of the

questions. The opini

n questionnaire is presented in\Appendix A of this
report. It was used /by all four EBCE sites. V
“The questionnaitre was designed to obtain opinions about the particular
" features of EBCE at, the four sites, and soé%ou]d not be meaningful to students
| in control or comb Lison groups. Therefore, it was administered/ohly to stu- |

!deﬁts in the FWS student groups. Finally, the decision was made that a posi-

| tive or negative gpinion about the FWS would always be indicated by m§rking
the same end of the scale on a given item), since this would simplify the *task
l;sponding to the questi%ns. In making this decision, fhg
EBCE evaluators recognized that positive, or negative response set could have

}

{ of the students

% an influence on j
\

|

he responses to particylar questions, thus possibly making
individual questilon responses somewhat less accurate. It seemed best to use
a simple method that could be biased in this way, rather than risk the antag-
Ronism toward the entire data co]]ectioL activity that might resuit from the
%use of more elaboriate metheds necessary to reduce the response bias. . The
‘analysis and interpretation of the op%nion data for FWS students was carried
\out in a way that might to some extenft allow for this possible response

1

\bias, although the bias may be inherént in all of the responses.

!

ut the data and interpretation prezented-here are based only on those students
ﬁho entered in Septembér, 1973. The response to all of the questions indicated
enerally positive opinions about the FWS. Therefore, it seemed essential to”

L Data Analysis. The questionnayre was administered to all FWS students,

|
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"establish some criterion for interpretation of these respenses that would allow

for the identification of the strongest features of the school, and of those
which may need improvement. First, the 5-point responses were reduced to
three response classes: positive, neutral, and negative. This reduction
was based on the assumption that the choices between degrees of positive or
negative opinion were largely idiosyncratic, and that the development of a
much more sensitive instrument weuld be required to distinguish these with
any real reliability. Second, the average number of néutra] responses on all
of the items was determined, and the assumption was made that if students
were responding at random, half of the remaining responses would be positive,
and half negative. Ths procedure permitted the determination cf a set of
expected frequencies for random responses‘of the 39 respondents who had_
entered FUWS in September, 1973. Two students who_entered at that twme did
not complete the questionnaire.

When tested against this criterion, all of the responses yielded
stat1st1ca11y significant Chi-snuare valuves, indicating that the vtudenis
were positiive about the schoo] and all of its features. This analysis was
Judged inadequate for 1d@nt1fv1ng the school's outstanding features, so
the responses were further reduced to positive vs. neutral or n°qa+1ve
responses. The positive responses were;ihgn tested against a,random- f
response criterion of 50% positive and 50% neutral or negative, using
a t-test. Twenty-nine of the 3% questions yielded t-tests in excess of
2.00, so it was concluded that students are quite positive in their opinions
on most, but not all, ol the featuras of FUS. '

The problem of positive-response set mentioned above made thp interpceta-
tion of the resulting t-tests still somewhat uncertain, howevar. The decision
was made to use the average valme of "t" as a criterion for the identification
of the features of the FU{S program ahouu viliich the st udents were mosc positive,
as opposed to those features wh1ch, wh11e pos1t1ve could be improved. This
average value was 2. 965 as it turned out, the minimum value for any t-test in
excess of this was 3.25, which is, of course, a very conservative value as an
1ndi§ator of positive opinions about the. school. .
" Discussion of Results. The students were in yeneral quite positive about
attending FWS and felt more motivated to Tearn than at their rrevious school.

+
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If faced with the chaice again they §éig‘they you]d enroll again in the program.
They, were also quite positive in responding that the school provided more
opportunities to learn about the future, tp form career plans, and to learn

. . . N .
gbout jobs than their previous school. Although the students were not

predominately negative about any aspecys of the program; they were less

positive.about‘thehorganization of EBCE and the feedback they received about
their/learning. , .

When asked their op1n1ons of the resources ava1]ab1e to them, students were
very positive about the amount of.choice they had in selecting employer sites
and “determining the time they speﬁF at the sites; they had very positive opinions,
of the welcome they received at the sites. The students were somewhat less
positive, or more uncertain, in their opinions of the genéra? quality of the
emp]oyer sites, the opportun1t1es to do things rather than just listen at the

' emp]oyer sites, the 1nterest in EBCE on the part of the emp]oyers, and the

employers' awarengss of student needs and progress. »
The very positive opinions students held about activities in the program
related to their interest in these activities, the fact that they could proéress

at their own rate, and the kind of personal counseling they could get. They
were less positive about the apparent relation of activities at the learning

pos
center to the careers about which they were learning and the career counseling
they could get in the program,

F1na11y, the students were very positive in looking forward to having jobs,
having a choice of occupation, and, believing that hard work ‘could have an’

effect on achievement. They were appreciably less pos1t1ve with respect to

. the opinion that most peop]e rece1ve satisfaction from the1r work, and are
" ahout even]y divide ' in their opinion of whether people work just to earn money.

The data from which these student characterizations were derived are
presented in Table 5-1 which shows the quest1ons, the frequencies’ in .each of
the three response groups, and the t-test value described above. The questions
are presented according to the interpretive éategpries used in the.preceding
discussion; within a category, they are ordered .from high to low on the
t-test values. ‘
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TABLE 5-1

s/ FREQUENCY OF STUDENT OPINION RESPONSES

AND VALUE OF “t" FOR POSITIVE RESPONSE

BY OPINION CONTENT CATEGORY

Content
Category

A

Question

e

Response Grouﬁ

t-test

Neg.

Neut.

Pos.

Value

GeneraT 1.

Program

33.

31.

2.

24.

26.

A

Have  you liked attendfng the Career
Education Program?
L

Iy comparison with past experiences
in regular schools, how motivated
are you to learn in the Career Edu-
cation Program?

In comparison with regular schools,
how much opportunity did the Career
Education Program provide:you for
learning about occupations?

If you had it to do over agaijn, do you
think you would decide to participate
in the Career Education Program?

S

Would you say the Career Education.
Program has helped you form career
plans? )

Would you say you've learned a lot
while attending the Career Education .
Program?

How would you rate the general quality
of the Career Education Program?

Through your experiences in the Career
Education Program have you learned

a lot about.opportunities for the
future? N

In comparison with regular schools,
how much opportunity did the Career
Education Program provide you for
general” learning? .

H

38

38

35

34

33

31

31

a8

.17
6. 17

5.84°
5.1
4.87" .
4.54*'

3. 90

3. 90*

|- 2.92

% - ,
Indicates a

‘e

positive opinion, see text. »

>
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TABLE 5-1 (Continued)

L

Content
Category

Question

5

> Response Group

Neg.

Neut.

Pos.

t-test
Value

General
Program

Resources

25.

19.

10.

29.

How well organized and coordinated
do you think the Career Education
Program has been?

Do you get enough feedback about how-
well you are doing in the program?

- In general, have you felt welcome

at the employer/resource sites?

Have you had enough chcice in
selecting the types of employer/
resource ‘sites you visit?

Have you had enough choice: in deciding
the amount of time you spend ‘at
emp]oyer sites? ‘

"Have you had enough choice in deciding

the amount of time you spend in learn-
ing academig subJects?

How would you rate the general quality
of the Career Educat1on Program em-
ployer/resources you've worked with?

In genera]; were the emp]oyer/resource
personnel involved in the Career
Educadtion Program aware of your needs

* and “interests?

18.

Have you had enough choice in deciding
what you do at’ emp]oyer/resource
sites? )

In genera], have the emp]oyer/resource
sites you've visited been interested
in the Career.Education Program?

K i

10

(4,

10

13

25
21

3

33+
31

29

26
26
26

24

»1.95

4.54*
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TABLE 5-1 (Continued)

)

gontent
Category

- Question

—

3 Response Group

Neut.

Pos.

Resources

V!

Activities

Work and
Jobs i

.

In qenera],.at employer/resource
. sites did you get to actually do
things, rather than just Tisten?

17.

Do most of the employer/resource
sites you have worked with -let
you know how you're progressing?

20.

4. In.the Career Education Program
-have you felt that you could
progress at your own rate? ¢

3. Have the activities available in
the Career Education Program
been interesting to you?

How would you rate'the personal
counseling available in the
Career Education Program?

27.

28. ‘How would 'you rate the career
counseling available in the
Career Education Program?

5. Have you seen much of a rela-

in the learning center and the
careers you have learned about?

In general, are you looking
forward to working in a job?

Do you think you have:mucH
choice of occupations?

15.

12. Do you think that if a person
works hard enough, he can achieve

any$hing?

Do most people receive much
satisfaction from their work?

’ v
Do you think that the main-reason
a person works is to earn money
to live?

13.

« .tionship between your activities

rd

oS

<

20
1
3
32
32
27
4

32

"3

(&3}
S

21

1 9

30

19

) 61

90 T ey
/.0




S

/
In addition to indicating offinions ab?ut the Career Education Progran

and related issues descr‘ibed above, the students were also asked to indicate ' [

ona 5- po1nt scale the 1mportance of seven factors in their decisfons to -

enter the Career Education Program. The responses to this question are

presented be]ow, and are ordered from most to least important. .

| X >
o ke
TABLE 5-
5\2 ' °
RESPONSE FREQUENCIES ON DECISION TO JOIN THE PROGRAM -
.\
QUESTION: How important was each of the following factors in deciding to ®
join the Career Education Program? '
. ’ . | , Not o
Factors Tmportant _Ne:;tra] Important
. [
A | -.:*nted to learn about careers 1 5 33
»*
° I wanted to choose my own 1€arning v
. : ,
° I wanted more freedom/independence 8 4 2 °
° I was bored with school °7 6 "2
r‘ A . . | , k] a
°© I didn't 1ike my previous ‘scheel 11 3 . 25
J .
.° T wanted to prepare for a job, 4 <13 .22 . ®
+ ﬁ . a - ~ d
° I heard the Career Education
program was easy - 28 4 7 ’

. " ’ v | :
These data show that the ®decision to join the Career Education Program

was a comp1ex dne for most students, and that a study of th1s pvobl em would "

-
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require more sophisticated .information collection and analysis methods® than
were possible in the context of this particular device. A1l of the students
indicated their intention to receive a high schoot diploma.

The Student Opinion Questionnaire also asked for information about the
amount of time students worked for moné&'outside their homes, and-the’.'
extent to which such work, if any, interfered with school, social life, or
extracurriculaw activities. Over half 553%)vof FWS students reported work-
ing outside their-homes for money in this school year. Qf these, 18% wprked
less than 10 hours per week, 20% worked between 10 and 20 hours per%week,

. 9% worked between 20 andg30 hours per week, and 2'stydents_(4%) reported
working in excess of S%rs per week. The effects of work on other
aspects of student Tiving were reportedly of no consequence to 20 students
who reported outside work. Fourastudents reported interference with school
wdrk and two reported interference with social 1ife. None reported inter-
ference with extracurricular activities. ¢ )

The final question posed -to the students was a free response one that

asked: "What changes, if any, would you 1ike to see in the Career Education
Program?" Eleven students chose not to answer the question at‘a11,’and five |

said, in effect, that no changes were needed. Table 5-3, on the following
page, shows the free responses that were given and 1nd1cates the number of

students wh suggested the change.
StudenifRat1ngs of Lgportance and Effect1veness of the FWS Program

in F1E;£en Student Learning Areas. Students, parents and Resource Persons
were Sresented w1th ohe common quest1onna1re item. It asked the respondent
to rate each of fifteen student learning areas Jn two 5- po1nt scales:
(a) How important.do you feel- this learning is? (1 = Not important;
5 = Highly important), and (b) How effective do you feel the program has
been in accomplishing this learning? (1 = Not effeqtive;"S = Highly
effective). ) ‘
Table 5-4 below presents the means for student vatings (N=55) with
¢ the .1fteen 1earn1ng areas re-orderedl in terms of the size of the means for

the rat1ngc on program effectiveness. (The or1gxna1 ‘item order is designated -

by alphabetical letter preceding the 1item.)

. -
-
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TABLE 5-3. STUDENT RESPONSES (CONDENSED) TO THE QUESTION: . N\
"WHAT CHANGES IN CAREER EDUCATION?" _—

N | Response : T s . <:/
. 3 <
, | Students: - . B -
2 A larger student body .
*1 |« Asmaller student body
1 No 10th-graders L o
o Better selected for matur1ty ;
1 “Seniors only
1 Hold to a maximum of 60
.*| Organization: 2 . ' .
2 Better organization, general ‘ '
2 Better communications with students X .
5 L. Fewer forms to fill out . ’
1 "Quit tredating students .as objects" . ?
1 Clarify how _graduation credits are earned -
1 Revise Project Plan and Long-Range- Planning Forms for
greater specificity
’ Student/Adv1sory Relationships: ’ ‘
2 1§ More interaction . . . i3
3 Add women advisors
Content: . - o . ) ’
<] Faster feedback of test results ]
1 More art supplies and an art teacher
1 "Pretty" paper to write en o
N Newspaper facilities -
1 .More workshops in math and Eng11sh .
1 Packages in governmest and history - N
1 “Top1cs for projacts are so specific students don t get the
*general. subject knowledge from which the topic comes." Need a
balance between general and specific learning .
Orientation- Procedures: . . . ' |
-3 "Improvement needed". ' ) (3
1 S=2e more RPs and R0s at or1entat1on ’ .
, N i
Resources S g 1
-2 Add tutors ° ' . .
1 Bring RPs and ROs to FWS from time to time: |
2 Hold workshops and classes at FWS . \ 'Y
1 More 'RPs, especially in media and law o ' . |
1 Give RPs and ROs better understanding oﬁ’program . ¢ .
Miscellaneous: . . A
1 "More time to make decisions"
1 Use the good and proved ideas of the Oakland Public School system .
1 Keep the students up to the standards they had when they came .1
and build on them . |
1} " Let students receive phone ca11s
1 .Help studentsgget pay1ng jobs : . N
1 The junior cdlleges don't accept Jun1ors this year .
1| .-A better sports program \
1 One or two students on th° evaluation team : ‘ ®
1 A new building . :
1 "Peop1e being a l1tt1e neater ) L
. . 64 ) _ ¢ .
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i CTABLE 5-4 | s
o s FWS STUDENT RATINGS OF PROGRAM EFPECTIVENESS R
AND IMPORTANCE Q4/JS STUDENT LEARNING AREAS (N = 55)
y

. . .A . ,}tem ' Effecﬁ?sgness Imbﬁiignce
f. Be aware of more career opportunities 4.49 ! 4.48
c: Assume esponsibi]i?y for themselves ; 4.35 4.82
m. Have a positive attitude toward learning 4.22 . 'f?4.5Q'

"d. Make decisions and follow through 4,18 44,54
é. Communicate with others in a mature way 4.14 ©oe4.42
9. Work with*others 4.12 A I
o. Improve interpersonal «.ills "4.04 T %.28
j« - Think through and solve problems 4,00 4.56
1. Have a pos1t1ve attltude toward self 3.96 . 4.65
n. Prepare for further educat1on 3:96 ' 4.&2
b. Be punctual and organize their time - 3.90 | 4.42
k. Have a positive attifude toward work 3.75 4,31
h. Evaluate their dwn work 3.73 4.00 ¢
a. Perform specific occupational skills 3.67 3.857

.1 Perform basic academic skills 3.38 3.98 -

[

<

4

y

The fifteen means ;re fairly close together.

On the 5-point scale,

all of them are above the mid-point with the lowest at 3.38 and the highest

at 4.49.
In terms-of the students'
relatively more effective in:

The overall mean on effectiveness for the f1fteen items s 3.99.

rat1ngs, the FWS program is perce1ved as be1ng
creating awarenes$ of career opportun1t1es,

helping students assume respansibility for themselves, having a positive
‘attitude toward learning, making decisions and following through,

communicating with others in a mature way, and wo}king with others. Conversely,
the re]at1ve1y less effective aspects of the progyam are: performing basic
academLE skills, performing specific occupat1onafrsk11ls, evaluating own work,

having a positive attitude toward work, and being punctual and organ1z1ng time.
¢

b . ' . ' /

mss, .

<
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Student views® of drogram effectiveness and of the importanc% of the
fifteen dreas, are s]1ght1y different. In terms of importance, the five
h1ghest rated areas are: assuming responsibility, having a positive atti-
tude toward se1f, thinking through and solving problems, making decisions
and.following through, and hav1ng a positive attitude toward learning. The
five least important areas are performing spec1f1c occupat1ona1 skills, .
performing bas1c\§cadem1c skills, evaluating their own work, work1ng with

. others, and improving interpersonal and social skills.
.

In terms of‘the discrepancies between their mean ratings for importance
*and‘effectiveness, the FWS program is 'seen by students as being most deficient
in: having a pos1t1ve attitude toward self (4.65 vs. 3.96), performing basic
academic sk111s (3 98 vs. 3. 38) and hav1ng a positive attitude toward work
(4.31 vs. 3.75). Areas of 1eas; discrepancy are: being more aware of career
oppdrtunities‘(4.48 VS. @~49),,working with others (4.14 vs. 4.12), perfoum1ng’
speci?ic occupational skills (3 86 vs. 3.67), improving interpersonal and .
social skills (4.28 vs. 4.04), and eva]uat1ng their own work (4.00 vs. 3.73).

]
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PARENT OPINION QUESTIONNAIRE o - CC . ,

<,

Parents of students were asked to comp]ete a_questionnaire about the1r

pércept1ons of the program.. Six open—ended quest1ons elicited pdrent ,opinions

. on'(a) strengths and weaknesses of /é program, (b) positive.and negative

changes in the student, (c) types“of students who would benef1t most from the

program, and (d) how the parents learned about the ,program. F1fteen ikert-

scale items and three other objective response 1tems so]1c1ted paren« op1n1o§§
about progrem effectiveness, operat1on, and 1mpact, paral1e11ng 1nf'rmat1on
rece1ved from the. students and the resource personne1
naire is located in Append1x A.

The qugst1onna1res were mailed to.all 55 of the parents or guardians
of students in the program.

*-from 36 (65%)

The complefe question-

At least partially completed returns were obtained
of the parents, but some statisticg ére based ori the 34

questionnaires received in "time to be analyzed on the compiiter. One ' )
questionnaire was unsigped and’ could be used on1y where tota]s were 1nvo]ved

An examination of the set of returned quest1onna1res 1nd1cated that they were

a representative sample in terms of student group membersh1p (Tab]e 5-5),

grade ‘level, LC group membership, and sex 'of student. r g
v . “ ] ,
R\ o o .
- : TABLE 5-5
NUMBER OF QUESTIONNAIRES PROCESSED | . .2
N N N I gtudent Group. 3
‘Part of Quest1onn51<e T T ¢
M N=55 | N=14| N=41] N=20 | N517
Part 1: Objective questions processed . .1 34 |" 9| 25 14f’ 9
Part 2: 0pen-ended questions processed \ 36 9 | .27 15 10 x
Percent of total group for open- ended . LI R
questions “ o 65% | 64% " \66% 75% 1 Q9%
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\ o Objective responses on the quest1onna1re were coded, and frequencies
,of responses in the various’ categor1es obta1ned 0pen -ended quest1ons were e

. ana]yzed and categor1es of frequently occurring rosponses were obtained.
Where quest1ons were 1eft unanswered by some parents, statistics were calcu-
lated on-the basis of the number of parents responding to the question. .
/ Tab1e 5-6 descr1bes ‘the fifteen 1tems that are in Likert-scale form. The. > ®
means used for rank1ng these items were computed from the 5- -point scale, ‘
e11m1nat1ng any m1ss1ng data The frequency d1str1but1on in this table’
reduced the 5-point scale to three categories: negat1ve (level 1-2), ‘
neutral (1eve1 3), and pos1t1\(e (1eve1 4-5). - B . ®

> A

Y

o

-Parent Perceptions of EBCE Program Effect . ¢ ’ .

”
N

As indicated by Table 5- 6 parents were almost unanimous in the1r

op1n1on that their child 1iked FWS better than other schoo]s atténded. They

I also felt strongly that their ch11d was a much more mot1vated student and

agreed that if they had to do 1t over again, they would want their child

in the program.: These three 1tems were ranked among the top four, as i

dicated on Table 5-6. Parents. were also asked if their son or daughterqta{ged o

to them about the program. This quest1on probab1y reflects personality .

characteristics more than program, characteristics=-which may have led to \
\
\
|
|
|
|

{ its 1ocat1on near the bottom of _the distribution in Table 5-6, with 13 ' ) -
‘parents giving a neqatwe or neutra] response. RN '
*Parents were asked| to comment on positive and negative changes in their
son ot daughter " Out o& 12 wr1teq1n responses to these questions (with some,
parents 11st1ng more than one change) there were 12 references to negative
a change in the students. Seven of these negat1ve responses had to do with
problems related to student organization of time and activities.
Of the 60 positive re§ponses, 34 parents were.highly consistent
in the portrayal of student growth. Fifty‘one of the 60 responses mentioned
positive changes in interest in school' (10), decision making/planning (8),
- conf]dence/po1se (8), independence, motivation,’ happiness (7 each), and :
' : maturity (4). In contrast, only four reipondents mentizned changes in learn-
ing or thjnking\ One person mentioned an increase in career awareness and

) three mentioned increased student planning for the future and for college.
I . , . — ,

1
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Q \ N 4.3 ? . .




| / v '\‘} ’ \ .
® . TABLE 5-6 -
) . PARENT OPINIONS OF
. ) . EBCE PROGRAM RANKED BY MEAN
- Reduced 3-Level Scale | Mean of
. ‘No. Question {Abbreviated Statement) - 5-Level
® 1: . ‘ Neg. .|Neut.| Pos.|Omit | Scale
3 How we11 doeg your son or daughter like the 0 J 2 32 0 4.79
. program compared with past school exper1ences7
" - 7." |How-much opportunity does the program provide 1 0 331 0 4.76
e ~{for 1earning about occupations? :
A0 |How motivated is your daughter or son to learn| 0 2 | 32 0- '4.62
in the program? ’
PO 2 |Ir you had it to do over again, would. you wantj 1 5 28 0 4.44
' your son or daughter to participate in the
. Career‘Educat1on Progr3m7
20 . |How would you rate the enthusiasm of the 0 4 25 5 4.34
Career Education Program staff? . '
. : - o
.. 11" |How-would you rate the approaches to 1earmng 0| 6 27 1 4.27
in the program?
® 1 |How we11 does.the pregram compare overail withh 0 | 8 26.| 0 4.24
the past school experiences? -
o 8 |What effect has the Cdreer Education Program 0 5 29 0 4.24
: had on helping your son or daughter fonn ) ‘
f career plans7 .
P L
18 . |How would you rate business and commun1ty 1 2 26 .5 , 4.17
P resources in the program? . o
17  |How would you rate the general quality of the 1 5 21 7 3.96
- Career Education Program staff? ’ B
. 19 How would you rate your overall re]at1onsh1p 1 9 19 5 3.93
® , with the staff of the program? ’ :
14 Fow often does your son or daughter talk to 4 9 21 | 0 3.82
you about the program? '
- g How much opportun1tv did the program prov1de 7 6 .| 21 0 3.7
vour son oy daughter for general learning?
® . ‘ A
-6 [|Have you received information abouf‘ybur son's| 14 11 9 0 2.71
l lor daughter's progress in the program? *
15  THow ofteh have you had any contact ﬁ%th'any 15 16 3 0 2.47
°® program staff membgrs? ' C
/
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AN .
o EOne parent felt that the program had not led to much change in the

/ student. l
~0vera11, the parents' resp

nses were largely confined to describing

posit%ve and negative changes in tne students in the area of personal growth,

| rather than in the area of 1nte}1ectua§ growth. One semester may be too

’ /' short a time for observable change in thinking and learning patterns. It is, \ ®
however of interest that parents felt they were able to note positive growth

in the1r sons and daughters in the 1ife-skills arees. '

\
Parent Percept1ons of the Learn1ng P:pgram at FWS. Examination of

v Table 5- 6 indicates that the parents as a Koup tended to rate highly the o
items concernxng the unique 1eJrn1ng aspects

exception, all items with means above 4.00 are related either to specialized

aspects of the learning program or to the effect of the program on the .tudent.

The statement rated second by this group of parents was that the school pro- o

vided much more opportunity tp Tearn about océnpations. In.contrast parents

¥Of the FWS program; with one

— rated a similar statenmient on the opportunity fér general learning near the
bottom of this ranked distribution,’a]though‘the’mean was still above the ,
mid-point of the rating scale. Parents gave very favorable ratings to’(a) ~ e
o their 3vera11 impression of the school and its approach to learning, (b) its
help 1n mak1ng career plans, and (c) the quality|of the resources.
Parents were asked to write opinions as to Qhe weaknesses and strengths
_ of the FWS program. In response, parents mentioned more strengths than *
weaknesses. Of a total of 102 responsesc (some\patenﬁs gavesmore than one
answer) 35% were concerned with negative and 65% kith\positiv\e aspects of
the program. Ten parents out of 36 did not mantion any weaknesses. .
s Cnly four parents did not mention any positive qua{h‘ties. Parent concerns - L4
about the program were notéd‘jn four areas: \

L

Student guidance and student-staff relationsh%ps. Eleven responses
expressed contern over lack of guidance and/or 1ack of communication among

. ®
staff and students. A1l these responses were from parents whose children
" were new to the school this year. ° 1 ’
|




'freturning students had comments concerning inadequate curriculum (5), poor

Curriculum. Twelve responses expressed concern. Parents of new and

coordination (3), and Tack of structure (4). - >

College preparation. Eight parents felt students needed more adequate

college preparation and information.

a

Communication. Five parents expressed a need for more communication.

between school and parents.

/

‘ Table 5-7 indicates that when parents were asked to write on strengths
of the program, the most frequent response given (28) related to an aspect
of student growth. TﬁeﬁtyAresponses emphasized the unique curriculum aspects
of the EBCE program while 18 responees\§upported the characteristics of tpe
school itself. - S

. ¢

TABLE 5-7

GREATEST STRENGTHS OF THE ; A
CAREER EDUCATION -PROGRAM
AS REPORTED BY PARENTS

Category g ! st Number~of |
gory Characteristic Strengths Responses ;Mjetel— ‘
Student growth Act 1ndependent1y, responsibly, make .
- decision 16
Increase confidence, ability to deal .
with others . R AN v
. Increase motivation - ‘ 8 28" .
~ Curriculum Career exploration. | no '
Experience-based work with.adults, i
community a' 9 20 ,
Schoo] .
- Characteristics| Lack of regimentation, less structured, [ ° ) .
more open : 4 "
Individualized gu1dance, small school 11 18,
¥ 3
) 71
| -
) 0 RS ' .
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0¥era11, parents recognized as strengths aspects of the FWS program
which are essentia] to the EBCE model. However, they also recognized problems
related to the speCific model, especially in the area of guidance and cur-
riculum adequacy, although posfitive comments far outweighed negative, for these
categories. It was noted, however, that no parents gave positive mention to

either academic preparation for college or communication with parents.
§ .
Parents ferceptions of the Staff at FWS and Staff-parent relationships.

Parents were asked to rate the staff on two dimensions: general quality and

enthusiasm. It can be seen from Table 5-6 that parents perceived the enthu-
siasm‘of the staff as even higher than the general qualitys although the ) .
mean rating for staff quality would be at the "very good” level. . Staff
enthusiasm was placed in the midst of the upper group of items in Table 5-6

1

which may indicate that, at least for this group of -parents, staff enthusiasm
is an important program element. s .
4 Parents “saw their relationship with the staff as mildly positive but ‘

they rated at the bottom of the Tist -- with means below 3.00--the two items
~'having to do with stafi/parent éommunications Sixteen parents indicated that
they had attended no parent meetings in this schoo] year; fourteen had attended
one meeting and four attended more than one. Fifteen parents rated their contact
with staff as "almost never" or "seldom" while anotier sixtéen were al the neutral
level. When parents were askegiaboot feedback informatio‘ng only nine feit
they had received enough, or almost enough, information It is also apparent
that most of the omitted .itemsi had to do with parent- staff “ratings, indicat-
ing that parents lacked enough staff contact to feel able to rate staff members
with confidence. It appears that the main information available to parents
on the program and staff at FWS comes from the students rather than from direct

contact with the schooi ¢ ’

Parent Perceptions of Student Who May Benefit !

Tnirty three parents provided 52 responses to the question on the kind
df student who benefits most from ‘career education programs.
¢ It is apparent from 1ab1e 5-8 that parents did not see the school as
being primariiy usefui to students who were, "prob]ems"--in need of\gu1dance

A\l
]

o
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‘ " for career education are not the most likely to benefit, according to parents.
\ ) s T -

/

and motivation. There are only five responses in “that area while 25

parents ment1oned positive qua11t1es ‘associated with good students, such as,
.1nte111gence, mot1vqt1on, self-discipline and independence. Eleven parents
saw .the program as advantageous for students who did not respdnd to the regular
public school program.

» >

: ? TABLE 5-8 . e
KIND OF STUDENT WHO BENEFITS 6 o
Kind of Student ' Respohses
s Wants ito 1earn, good student, 1nte111gent, mot1vated -
to learn . 13 .
Mature,-self disciplined, independent _ 1?
. Doesn't respond'to structured academic high schoo] 11
Wantse dareer orientation program . 7 ‘
Needs guidance, direction, small sthool, not motivated. g .
¢ ’ ';,, . ~
Some, most, all - - - " 4

]

L

Career orientation was~fientiohed seven times. The students with-a need

Parents' Ratings of Importance and Effectiveness of the FWS Program in
Fifteen Student Learning Areas )

s%udents,pargnts,.and,Resouréé Persons were preientea with one common e
questionnaire item, which asked the respondent to rate each of fifteen student
1earn%ng areas on twq 5 point scales: - (a) How jmportant do you feel this
learning is? (1 = Not important; 5 = Highly 1mportant) and (b) How effective
do you feel the program has been in-accomplishing this learning (1 = Not ) '
effective; 5 = Highly effective)..

" Table 5-9 precents the means for p%pénts ratlngs (N = with the .
T]Tteen 1edrn1ng area * re-crdered 1n terms of the size of the means for ratings
on program effectiveness. « - ¢
™ ! :’ . fh
’ ; 73 d
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; | .-
’ . oL ' _ TABLE -5-9
FWS PARENT RATINGS 6F PROGRAM EFFECTiVENESS i
AND IMPORTANCE OF 15 STUDENT LEARNING AREAS . .
(N=34) - . A
i - ITEM ' ) Effergi?:/jeness Imp’ggggnce " o
1. Have a positive attitude toward self 4.47 . 4.9 . ®
c. Assume responsibilities for-themselves 4.47 " 4.97 .
k. Have a positive attitude toward work 4.47 - 4.82 o
i f. Be aware of more career opportunities 4.41 4.47 - :
e. " Communi.cai:e..w‘ith' others in a mature way 4.29 T 4.82 v é
j. Think through and solve problems 4.12 "~ 4.88 '
d. :Make decisions and follow thppugh 4.15 4.97
.om Have a positive attitude to‘\ff rd learning 4,15 . 4.88
K h. . Evaluate . their own work - 4.15 4.61 Y
. g. -Hork with others ) \ 4.12 . 4.68 ' ’
o. Improve interpersonal and social skills . 4.06 4.41 ’
b. Be punctual and organize their time 3.82 4.85
n. Prepare for further education 3.79 4.62 ‘@
a. Perform specific occupational skills 3.75 400 '
i. Perform basic academic skills . 2.44 4.70
A . ’ . L
The parents, 1ike the students, are generally favarab1e in their ratings .
. of the effectiveness of the FWS program in all fifteen areas. A11 ratings ,
means are above the 5-point scale mid-point, with a range from 3.44 to 4.47. N
The five areas where the program is seen as re]atwe]y more effective are:, ®
deve: opmg pos1t1ve se1f attitude, being aware of more career opportunities, -
assumng respons1bﬂ1ty for themselves, communicating in a mature way, ' A
having a positive aft1tude toward .work; The five areas in which the program
is seen as being relatively iess effective are: pefrforming basic academic ®
skiTls, performing specific occupational skills, preparing for furthqr_ edu-
cation, being punctual and organizing t'ime, and improvihg inte‘rper‘sona1 and i
)'\_ social skills. L T
L , o N -iy ¥ ’ ..
) Y74 &
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The_parents place the grestest importance on these areas: assuming
responsibility (4.97 on a 5-pofint sca]es, making decisions ana following
through, having a positive attitude toward self, thinking through and solving
prob]ens, and having a positive attitude toward learning: These are the )
same five top areas, in slightly different rank order, for the student'ratings

" of 1mportance

The five areas of re]at1ve1x least 1mportance for the parents are: per-

_ forming spec1f1c occupat1ona1 sk11ls, 1mprov1ng 1nterpersona1 and social
"skills, being aware of more career opportunities, eva1uat1ng ‘their own work,

and prep3r1ng for further education.  We need to stress the re]at}ve modi-
fier; the lowest mean rat1ng given by parents is a 4.00. In other vords,
parents perceive all fifteen areas to be of cons1derab1e importance.

In"terms of discrepancies between their mean ratings for importance and
effect1veness, “the FWS program is seen by parents as being most deficient 1 3
providing for performance in basic academic skills (4.70 vs. 3.44) and in’
being punctual and organizing time (4.85.vs. 3.82). Conversely, the FWS

* program is 1east discrepant in making students aware}of more career oppor-

tunity (4.47 vs. 4.41).and in preparing them to perform specific occupa@1ons

skills (4.00 ‘vs. 3.75). .

S
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RESOURCE OPINION QUESTION(AIRE : : g

~ The resource questionnaire was dsed to gather descriptive information
about the resource site, student-resourcerelationships, and the Resoyrce
Person (or Organization) perceptions and attitudes toward EBCE. The form . ~
of the questionnaire,. as well as the ‘basic stat1st1os for individual items,
can be found in Append]x A., For purposes of expos1t1on, data are interpreted
in terms of simple descriptive statistics. It is not known how representative
the data are of all resource sites. Reaction on the part of the resources to
the task of completing a questionnaire this long and complicated was often

o negative. An extraordinary amount of staff time and: energy was spent in

following up the mailed questionnaire with telephone calls and personal

visits to improve the response rate. ‘ . ' ,

In view of the rather lengthy, in-depfh nafure,of the resounce question-
naire, the instrument was not sent to al] resources. It was sent to

resources 1nv01ved in at least one Exploration or in more than one 0r1enta-

a tion. rhe number of quest1onna1res sent to, and receivéd from, each

" resource type is shown 1n Table 5-10. )

, The overall return rate was 60% (36-returned),-;nough many of the respond-
ents did not complete the entire questionnaire. .Whan questions were left =
unanswered, statistics were calculated with data atiXand: and variols results

" have been caiculated on different bases. Such variatioi is noted appropriately
(if N=36, however, there is no note). - ) B

Upon receipt of questionnaires from the f1e1d, responses were coded T-
numerically when possible; open-ended quest1ons were categor1zed for
frequent]y occurring responses.- -Counts were made for each item and appropr1ate

, , pe.centages ‘were calculated. .

. .e The data are assembled in three major categor1es descriptive data,
’pnogram operations data, and data on program impact.. ' d

Table 5-10 includes a breakdown of ‘Resource Persons and'brgan1zat1on
R response rates when recruited by staff versus when recruited by students.

The respondents represent a diversity of profess1ons and careers in
business, industry, education, and public service. Most are in the 0ak1and-

o

»
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TABLE 5-10

® NUMBER OF RESOURCE QUESTIONNAIRE@[ SENT, RECEIVED, AND PERCENT
b RECEIVED 'FOR EACH OF THREE RESOURCE...'LY?E\
. - Staff-, Student- . ’ ‘
® Questionnaires |, Developed Recrui ted or Rae:iozuar&eon s Total
: . Resource’ Resource g
- Persons Persons
. , <
. Number sent 25 23 N 4 60
o \ Number L . o
returned - 21 10 5 .36
- Percent ) ) : . )
. returned 84% - .. 45% - B —60% -~
... + .
Berkel ey )numty, but several are lTocated in the San Francisco area. \ _Orga-
i mzatwna] size ranges from companies employing a few persons to those
Y employing more than a thousand. In the latter cases the specific learning
sites were as a rule smaller sub-units of those organizations. Table 5-11
. gives the.median size of organizations and experience sites for the three
resource groups.. '
°* . : l
' , TABLE 5-11 ’
MEDIAN' COMPANY SIZE AND NUMBER
s | = : .
R ., Company Staff-Developed Student-Recruited - Resource
' Employees. Resource Parsons Resource Persons Organization
' Number of .
employees in
i company 16.0 106.0 - . 34.0 “
" Number of N . ’
L emp]oyees at - . $
experience site 5.5 11.0 29.5
® 4 )
i 1]
N ‘ . . ) .
) Q3 .




* Participation of Resources

-

_At the time the questfonnaire was filled out, a typica1~re5pondent had
part1c1pated in the programcfour to *five’ months. _Four, however, had
part1c1pated approximately one month and another four. had part1c1pated a ’

o i

. year or 1ongew . L e L e

_(Reasons *for Participation. The main reasons given for proéram participation,
in descend1ng order of frequency with the number of resoonses q1ven Jin
‘ parentheses are: interest (8), program goa]s (6), exper1enres of fered (4),
" benefit to the resource (4), employer request to pant1c1pate (3), enjoyment .
of students (2), Tiking for the EBCE approach (2). The following are examples
of statements by resource questionnaire°respondents: ' ‘

Interest  "We're a public Service agency and, of course, we're interested
- "'in-developing a sense of such service? in young people. Also, we
. , feel respons1b111ty to provide information and training that will
T - lead to enlightened use-of the environment."

"I found out about it, it-seemed interesting; further information
from staff and students was positive; thus ‘we* became invoived."

*
< N

Program "The goals of the program are in agteement with many of my own
Goqls personal conclusions about educational needs for young peop]e

"I wanted to assist an education program that prom1sed to heip
\ students make better dec1s1ons about the1r d1rect1ons in life and

“  jobs."-
.. L .o,
Experi- "The head of the University of California Department of Bacteriology
ences .. and Immunology had previously dealt with Far West School and felt
Offered :  that it could be a productive experience."
Aid to "To .expose high school girls to role models and show tiem what °
Youth carger options are available to then.!

Benefit ~ "The first student was quite a good volunteer worker and we need
to * help. The more volunteer workers we have (up to a point), thé
Resource better program vie can offer.'

Empioyer It was/un employer request that my  company. become involved, and
I.Request I thought it would be interesting to part1c1pate .

T1me Spent with 5Ludean The distribution of the number of hours spent

.. With a student per student site visit ﬂS distinctly bi-modal. Nine (318) of
29 respondents reported one hour per student visit. Seven resnondents (24%)




& o,
® ' J . /
| o ’ \ / .
reported four hours per student. .The median rumber of hour$ spent with a /
® student was slightly less than four hours. Table 5-12 shows the frequency of o
. various student activities by amount of time. Rfspondents reporting on how
. ) £
P TABLE 5-12
® " FREQUENGY OF VARIOUS STUDENT ACTIVITIES BY AMOUNT OF TIME L .
— . Amou‘nt.of‘PH‘meA Vi
' Activity ., ; ’
| ] t Orientati Exp] ) I L. ‘Weighted
NN . rientation |Exploration nvestigation Frequency”
s @ ; T .
Performing site . . " T ‘ .
. - activities 9 » 12 - 13 72 3
‘ - o \ hd )
i Interacting with \ ) !
me ' 16 13 13 71
., '_._F..;_ ., 2 ) 4 >
Observing site i , . ,
° - actiyities 22 12 5 - 61 N
Intevacting with . | R '
other site .
) personne] i2 11 9 61
Res_eanchmg from , 4 . - 0
o site materials 4 212 5 43
Individual study- 3 9 6 39 .
p , T = B — ) T T
6‘ " students ¢pedt their.time at the learning site noted that the most frequent )
- activity, at the Orientation staye was brief observaticn of site operations. ‘
’ Following this came interaction with the Redource Person. Interactions with
s the RP became the most frequently reported student activity at the Exploration
o \ stage, and at the Investigation stage such interaction coupled with performance
’ " of s1te activities was rost frequent]y rnnortﬁd
» . The Yrequencies were w2ighted by acﬂgmnr‘ K multmher 0 1 to Orién=
tation activities, 2 to Exploration aclivities, and ﬁ to Investigation .
g\ activities. The sum of the resulting numbers was computed, providing for -
. ') ‘ Ve ' - !
i—. ) - ‘ J If,}g . ‘ -
. . »
. /
. Qoo ) > ’ o
’-ﬂ .,‘ = "/ ‘s \ P —_




’ an overa]] indicator Of the frequency of a student's act1v1ty The weighted -

oL . totals show, a high, med1um and low-frequency grouping for activities engaged
in by students at resourc 51tes The high- frequehcy grouping 1nc1udes
performance of site act1v1t1es and interaction with an RP. The“med1um-
frequency group includes 1nteract1on with other site personnel and observat1on

. of s1te aCLTV1L1eS * The “Tow- frequency group 1nc1udns researching from site -

' ' mater1a1s and individual study . i ' .

Tab]e 5-13 be]ow identifies the frequenty w1th wh1ch various services

were .offered by resources and by amounts of time spent on each service.

\ ; : -

\

N
»

, o < ’_TABLE 513 o ‘ g
.. FREQUENCY OF SERVICES OFFERED.BY AMOUNT OF TINE T
N . . ) . e y R

Y

: i

"Amowunt, of Time(houné)

L]

Service | ) ’ | lewghted
g ot Orientation Exploration | Investigation fyequpncy
." . o ~—7 - x‘ - 1
Training to perform /1 e
a specific job- N , o
" rélated task idin ‘ 4 : .
comuunity , e 12 : 9 14 co72
: ‘ o L : ;' .
,Company.orientation L 23 S -8 S -89
A . R
‘.“~n~Career couns e11ng .19 Son ' 9.+, 68
v 1 N
%;Eva]uat1ng individ- - 7
ualy students . ‘ ’ -
ass\gnments - . 6 9 , .13 + 63
. -~ \\ . ‘:" . () e
Planhipg® student -- 1 12 8 59‘
assignments ° - ¢ P ‘ .
. . , . ’ 1, //“1" )
Personal counseling |: 10 . 9 7 49
H Tutor’ng in academic . T ‘o .
area = T 7, \ 8 .- 9 5 41
‘ P 8
Assisting students | ¢ ‘ , oL ‘
in non-job-relat- .. . oo b ‘ “ . @
>« ed assianpents : 5~ 3. - 3 20 \ .
- . - . { { N . L
» . . : . R 3
[y \ . . h 8:‘ L M_;—. .. . % |
; ’ . y LS TS °. . , e 'Y
_\ 3 ’ - - . v‘ - \

» - - ~ o hd




."pos i ti vel att1tud° touardithe stdhents wh1ch complementc the resource ; 7
perceptibns &f pnsltlgg att1tudes by the\students. hesourc.os might rot Be

Sy

The services most frequen¢1y offered students dur1n3 orientation were
career counse11ng and company oriéntation. At the Exploration stage the .
emphas1s sh1fted to planning of student ass1gnments, although career counse11ng
and company ofientation remained 1mportant The Investigation stage emphasized
tra1n1ng students to perform sp°c1f1c job- re]hted tasks in the commun1ty and
eva]uat1on of individual student as§1gnment§ 4\\) '

, The totals for Table 5-13 ar?zweichted 1n the same manner as for Tdble 5-12

The weighted tota]q here indicate \fhat resqQurc e\persnnnel were most treduent]y
involved in training students to perform spec1F1c JOb -related tasks in. the
community, career»cohnse‘1nq, company or}entatlo), and_evaluation ofi

individual student ass1gnments¢ . Resources were 1°ast 1nvo]vn§_;n

assisting students in qob re]ated gcademic ass1gnments and tutoring in academic

s | ‘s '

areas. / : . “

Resource'Péréeptibns of Student Attitudes ‘ \/
/
In %esponse to queat1onna1re 1tems CUnLern1ng student interest in the

EBCE' program or in their spec1f1c reSource sites, 22 of 31 respondents
1nd1cateﬁ that studerts were interested in EBCE, f1Je were uninterested,

g? fouj were neutral. Of 32 resource respondents,* 57 felt that FUS /

dent: Jere 1ntpr9<19d in their spec.f1( sites, seuen felt that students
wére not nntergsted. and eight fe]t students were nedtral (see Appendix A

for the responses‘zequ ncys data). ‘ v/
‘ ; /
‘ Data in Tables 5212 and 5-13 indicate that resource personne] are devot1ng

major b1ocks of their time. to student t%a1n1ng in job-related tasks 1n the
‘commun1ty, caremn CUUH?OlTI{, oroduct eva]uat1on, interactions at the resource
site, and perfoxWante of wite act1v1t1as This finding seems to indicate a

/

§pending their t1mn in these rursuits and might not be pe:te1v1ng the students

cEin.a ﬁbs1t1ve 11ght if they themse1veslwere not fdvorably d1sposed toward the

program And part1c19at1on init. . ‘ ' :
7 ’ ' !

- Staff and Resourze IRLP“dCthH and Communicat{pn ! 2

_ The jterm "ireqvent contact” will be used/1n this subsett1od/to mean

‘contact occurring more than once or tw1ce ner/month "Infreaugnt contact" .
+ is definefl as.occurring less 1han once ner month Respondeny

- b4 . .
N /. . . a1
. . E qr; 1
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S | TABLE 514, - - C

PERCENT REPORTING FREQUENT CONTACY BY VARIOUS MODES OF CONTACT ,

: .
» .
¢ - N 3

VS A
Telephone 7~ ' _ 56% - - 27 \
Group Meetings \ - 42% ;,,;,1é | .
Correspondence-’ ' | 40% s } 20 .
™ Individual Meetings 38% ' i 21

bo-
-y
t / B x b

,asked if the EBCE staff prov1ded enough 1nformat1on to permit effect1ve RP
*d1rect1on of student activities at resource sites. Twenty -two (65%) of '

34 resnondents indicated they,received adequate 1nformat1on Among
those who indicated 1nadequaté 1nformat10n t@ur esired greater detail

; reqard1ng their responsibilities, three wanted mopre 1nfonnat1on on- partid1pant

Stnengtﬁs and weaknesses of Far West Schoo]

students' backgroundsg and two wanted more fo1lzn~up 1nformat1on on students
who had worked with them. On the quest1on of feedback about what happened

to students, ten (37%) of 27 respondents indicated they sometines

received -adequate feedback. When asked if they had’received adequate feedback

about their own adequacy as resources, 14 (50%) of 28 respoiidents indicated

theyhhadfreceﬁned enough. — ’
e . o v

$‘ .

“ {/
i r

The majority of reSpondents to the ope. -ended question regarding strengths .

and weaknesses of the FWS program focused on its positive aspects, particularly
xper1enées*t3“Wh1ch students were expoSed Twelve rEspondents noted the
;enef1t to stJdents of be1ng able to take part 1n the wor]d of works seven
cited student fam111ar1zat1on with a variety of career opportunit1es Six

, other respondents fe]t that one of the program's greatest strengths was the

=/
‘ S
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students' opportunity to Tearn responsibility. Other strengths listed by a
, few respendents included: contributions of students to a job; development .
of new modes of education}, student onportu_ﬂi1es to work with highly skx]]ed
persons; a chance for students, to become motivated to Tearn; provisicn of
oh-the-job training; and providing students with a forum for their ideas.
Areas of program weakness identified by responden s vary but clzarly

demonstrate respondents’ great interest in and concern for making the program

q More successful. Weaknesses cited include a 1ack of oroan1zatlon namely, a
1ack of structure in instructional settings and insufficient commanication
between students and FWS: Other weaknesses iess frequently cited include an
inability of students to utilize fully their opbortunities; the cost of the
program; the program's neglect 6% basic skills; too few students visiting the |
resource; staff changes at FWS; lack of time to be with students; and excessive

<o

~ evaluation requirements. : c o T S
. , ’
“Impact of the EBCE“PrOQEam . © ‘ N
i,
Re ouxce Persons, asked about EBCE's .mpact on their owqon12at1on i

noted several kinds of-student impact. Students affected "company tra1n.ng
policy," according to nine {39%) of 23 ?egpondents.‘ Ten of 27 (37%) '
respondents reported some impact on the amount of work performed by

employees. Seven (26%) of 27 respondents noted EBCE impact on the dua]ity

of employee work. 4nd two (8%) of 24 respondents said involvement with

EBCE had affected their company's hiring practices. :
An overwhelmingly favorable response was given to the questﬁon ahout

the value of EBCE's impact, although fewer than half of the questiornu.re
respondents answered this question. Of responses received, only one was
unfavorable regarding the effect of EBCE on the quality of employee vork,
_and only two were unfavorables regarding EBCE impact on guantity of employee
work. Six (75%) of eight respondents thought the EBGE program had a pogitive
impact on training procedures and eight'(h?%) of 14 indicated a positive
jmpact on the. amount of work done. Eight (35%) of 15 indicated a positive
impact on the quality.gf employee work. \ | !

\




There were no negative ‘employee reagtions to EBCE according fp’the,
respondents. The most frequently cited benefit to regular employees was
"increased awareness of youth," on which 18 (50%) of 36 respondents
concurred. Also c1ted as a benefit was "increased interest in their ®
own work" on the paﬁt of reqular employees. This was checked by seven
(19%) of the respondents. Seven others noted no identifiable benéficial
-effect from the presence of students. A few RPs indicated benef1ts such as
reduced employee work’ 1oads and a higher level of motivation for tra1u1ng
among regular employees. ’

Persons Best Suited to be-RPs

. )
%

Eight ngspondents to the inquiry regarding-types of *persons who should
become resources indicated the need on the part of an RP to be able to relate
to and communicate with students. An interest in youth was also frequently

- cited as important. Time and patience were listed by several as desirable
traits for RPs. Three respondents indicated that a diversity of RP types was

ideal.

-

Support of EBCE oo

ST The section of the quest1onna1re on support for EBCE was a measure of the
willingness of RPs to give support to EBCE, and of their satisfaction with it;
'high1y favorable responses were obtained. Of the 36 respondents,, on1y
one (dué to lack of time) 1nd1cated that he would not continue to serve Nine
persons, the majority oﬁ whom were hot in decision-making positions, indicated
they did not Know if they would continue to serve as resources. Twenty-six
people (72%) affirmed that they wou]d continue serving the program.

Another measure of the high RP support for EBCE comes from responses to

* the question, "Would you reconmend to another person thag he/she also become
involved with EBCE?" Of 29 responses, 27 (93%) indicated "yes" to that
question; this further documents th; community support for EBCE and the

. community's willingness to help promote EBCE further to insure wide community
participation.

P
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“' The primary reason given by respondents for continued participation in
® - the program was that of helping students (six respondents). Four respondents
indicated their organizations actua]]y benefqted from student participation. '
Other reasons less frequently cited inc uéed a 1iking for students; a dgsire ™ .
to encourage students; approval of the program; belief in the program value ’
® to students, and opportunity to familiarize students with a certaih career.

The most frequently cited reason that respondents would recommend EBCE
partic1pation(to others was that it would increase:the leariiing opportunities-
and experiences for youth., Also frequently mentioned was respondent liking

® of the program concept and benefits accruing to the Resource Organiza-
tion as a result of bartic1pation -Some respondents noted help to students,
7 increase in student motivation and independence or a reduction of crime gnd
welfare as bases on which they would encourage others to partiCioaoe
® ' The high rate of respondent wﬂhnqness to encourade further expansion
of community partiCipation in EBCE, coupled with the reasons cited ted for
encouraging such participation, implies two,conclusions: RPs\have a high
level of overa]]asatisfaction with the EBCE concept, and they aie satisfied
') . with their own peréeptions of their roies in the EBCE as -implementéd,

Respondents conveyed a strong sense of commitment to cooperate with
“and support EBCE. They were satisfied with their resource roles in the
program and desired to strenqthen communication between FWS staff and those
indiv1duals and organizations serVing .the schdol. The criticisms of the
- proqram are also well taken. RPs want and need more communication, nore
1nteraction with staff, and a better understandinq of what individual FWS
students are trying to accomplish at the learning sites.
Planning for the spring takes the above findings into account, LCs will
‘Visit three resource sites each'week, in addition to making more frequent
telephone contacts. By increaoing this, as well as other planned resource-
maintenance activities, FWS should be able to eliminate mueh of the concern
expnessed by the que§tionnaire respondents&and, at the same time, strengther

resources and community commitmeni to career education.

t
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Resource Personnel Ratings of Importance and Effectiveness of the FWS 5?ogram

in Fifteen Student Learning Areas; . - . “

/

Resource personrnel weve asked to complete one common gﬁestionnaire e
item, which was to rate each of fifteen student learning areas on two
5-point scales: L(a) How important do you feel this.1eérning area is? .
(1 = Not important - 5 = Highly important) and (b) How effective do you feel
the program has been in accomp11sh1ng this 1earn1ng? (1 = Not effective S5 =

_ Highly effective). .

Table 5-15 presents, the means for resource personnel ratings with
data ordered in terms of the size of the effectiheness ratingwmeansa The total
number of resource personnel completing the questionnaire is thirty-six
(N=36). However, unlike the student and parent data, the resource
personrdl data are marked by a re]at1ve1y high incidence of non-response,
part1cu1ar1y with respect to-the ratings of program effect1vene§§ For some
items, nearly haif of the respondents failed to give a rating, apparently
because they felt they had insufficient experience (in terms of amount of
time in the proéham, number of students they had worked with), that they

< had only a limited view of the ent1re program, or they were unwilling to cope

with this complicated item after having a}ready gone through the complex and
lengthy questionnaire. To aid the reader in eva]uat1ng the” items; the actual
number of responses op which the mean rating is based is identified in
parentheses besidé each mean.

From the view point of the resource personnel, the. FWS brogham is seen as

'being relatively more effective'in preparing students to: viork wi th others, be-

aware of more career opportunities, have a positive attitude toward learning,
havé a positive attitude toward work, and assume responsibility for themselves.
Conversely, the FWS program is seen as being re1ative less effective in
prepéring students to: be punctual and organize/%heir specific work, perforh
speeific occupational skills, evaluate their own work, have a positive
attitude toward self, and perform basic academic skills. None of the fifteen
areds received mean ratings lower than the mid-point of the 5-point scale

in terms of. effectiveness. The lowest mean was 3.10; the highest was 3.86.

S ——
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L. . TABLE 5-15
RATINGS BY FWS RESOURCE PERSONNEL (ROs AND™RPS) OF_BROSRAM-

O &~ M S O O = 3 =2h v

EFFECTIVENESS AND IMPORTANCE OF 15 STUDENT LEARNING®AREAS -
(Total N=36) .y

’ ’ . ' Effectiveness Importance

CITEM _ N Mean . (N) Yean (N)
Work with others ' 3.8 (22)  4.58  (31)
Be aware of more career opportunities .  3.77 (22) 4.23 - (31)
Have a positive attitudé toward Jearning 3.79, (20) 4.81 (31) N
Have a positive attitude toward work 3.68 (19) 4,77 (31) .
Assume responsibility for themselves 3.67 . (21) 4.5 (30)
Improve 1nterpe{sonal and social skills - 3.58 (19) 4.6 (31)
freparé for further education : 3.58 (19) 4.16 . (31)
Communicate with others in a mature way- «3;50 (22) 4.57 (30).
Think through and solve problems ' 3.43 (21) 4.44 (31)

. Make decisions and follow through 3.43 (21) 4.48 ~  (31)
Perform basic academic skjlls 3.2 (18)  3.97  (30)
Have a positive attitude toward self - 3.47 (22) ﬁ.éB (31)
Evaluate their own work . 3.55 (17) 4.35 (31)
Perform specific ofcupatignal skills e 3.23 (22) 3.77 (31)

Be punctual and organize=their work 3.10 . (20) 4.63 (32)

-

4 Y

In’ terms -0f importance, the resource personne1 rate these f1ve areas
highest: hav1ng a positive attitude toward learning, having a pos1t1ve attitude
toward work, hav1ng a positive attitude toward self, being punctual and
organize. their time, wbrking with .others. The %ive areas with ve]ative]y -
low importance ratings means are: perform1ng spec1f1c occupational sk1]1s,
performing basic academic sk111s, piepar1ng for further education, improving
interpersonal and social skills, and being aware of more career opportunities.

. In reviewing the ratings of students and parents, it was noted that
students and parents rated the same five areas as relatively most important ‘
(assuming responsibjlities, making decisions, having a po§i§ive attitude ,




. .
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toward se1f,hthinking through- and solving problems, and Having a positive
attitude toward learning). The first five areas of rated importance for

-resource personnel agree with students and parents only in terms_of the two'”

posi#ive attitude items (toward self and toward “learning). On the other
hand, resource personnel are in:greater agreement with parents and Students
o On what is relatively less important. A1l three groups rate performing
specific occupational skills, and improving interpersonal and social skills
~as being relatively less Tmportant (among the Towest five means). Moreover,
both resource personnel and parents rate awareness of more career opportun1t1es
and preparing for further education as beipg of lesser importance. Finally,
both students and resource personnel tend to give relatively low importance
ratings to perform1ng basic academic skills. :
, Interpretation of much of this section of the Resdurce Opinion Questionnaire
needs to be tempered by the observations that there are extreme variations
among 1tems in no-response frequenc1es No-response varies among items from
. extremes of 0 to 25. Nhatever motives may be hypothesized to account for
the often high and, varied appearance of these no-responses, 1t is clear that
substantial revision of the instrument is necessary before it is again
admjnistere& to tnis EBCE resource group. '

-
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STUDENT ATTITUDE SCALES

L]

Attitudes Toward Learning ’ .

~

"The FWL-EBCE staff breBared a questionnaire on bpihi s about school and'
leagning. This instrument has 21. itéms, nine open-ended questigns and312
objective guestions. It was administered in January, 1974 toF:fudents enrolled
in the Far West Sehoo] program and to students belonging to selected contro]
and combarjson yroups. ., The control and c0mpar1son group students were paid for
the time required to complete this and other tests. , s

The results are first discussed in terms af the differences betvieen two
groups, the FWS 1973 Experimental Group C and the OPS Control Group D.

* The rationale for this comparison is based on the fact that these

two' groups are the only randomly assigned groups and therefore the only i--
stance wherr differences betweep groups might beattributed to progtam effects.
A brief discussion of the differences between two 8ther groups, those entering
FWS in fall, 1973 (Group OBC) apd the OPS sample (Group E) follows. The dif-
ferences between these Tatter two groups, examined in conjunction with the
differences between the é&per]menta1 and Control Groups provide an opportun1ty
for the reader to ga1n some impressions as to the impact the FWS
program may have had on the participating. students in general. " The impressions
must be’ tempered by the knowledge that se1ect1on procedures and initial”
d1fferences in people might have confounded whatever program effects exist.

Not a11 the 21 questionnaire items are included 1n'the following pre-"
sentation. Some of the obJectlve items were e]1m1nated or not examined because
they were amblguous or Jjudged distractor 1tems{ others because all the students

" chose the soc1a11y des1rab1e response. Scme of the open-ended item° were not

included because a large proport1on of responses were program- SpGC]f&C and o
comparisons between groups could not be made. In add1t1on, items which did
not have any of the above characteristics are not reported if they did not
differentiate between the Experimental and Control groups. The disposition

., of each of the\twenty—one items may be “found in Table 5-16. Detailed results

of items are presented in Table 5-17 through 5-23.

L




TABLE 5-16 ~

DISPOSITIGN OF ITEMS IN QUESTIONNAIRE .

ATTITUDES TOWARD LEARNING

4

Items dropped because mos t students
. «chose the socially desirabTe, or
neutra] response.

Items dropped because tHey were

d1stractor 1tems , -

* Items ‘dropped because e1ther the’
question or the alternatives were.
ambiguous.

“Items dropped because comparisons

_could not be made (the responses

.

. "> given by each group were highly

' program speciﬁic) -

"Items which wer acé ptable, but
are not _discussed be ause no dif-
ferences appeared between the
experimental-“and control group.

Total number of items discussed.

TOTAL NUMBER OF ITEMS IN THE
INSTRUMENT

/

. Y

Number of Items

. Item numbers

3

ny

21

(15, 16, 17, and
open ended # 9)

2
(18,'20)'

(]13 14)

(a,6) ~

(10, 13} 19; and
chbjective item
#9)

(1,
12)

~

2‘3 33 53 z_s 83

[ od
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- S TABLE 6-17 ° . ‘ ,
<ITEM 1: WHAT- ARE THE THINGS YOU ARE MOST ENTERESTED: o ,/
4 "IN LEARNING AT-THIS TIMEZ® - -~ '
“-cx“ ’ . o . . ' w .
: . ‘FWS »°| OPS  |~. FWS |’ OPS ..
Codihg Categories Used Experimental| Control |[<Entering |Representative -
For Comparisons ° -K=28 , k=31 K=66 K=55
, =17 N=14 - N=41 . N=31 '
T ’ freq.| % |freq. g | freq.| | freq. % -
+ . Careers | 2 7 |4 13 75 M 3, 5 . °
Arts, Creative 6 2 5 16-| 14 21| 8 15
School Subjects 725 |13 e |1 7| 17 3
Basic Education v2- 7 Lo ol 5 & ol o
Specific Fields of Work | 2 7 | 3 10 [-10 15[ 9 16 “.
Life . o- 0o ol o o] 3,5 -
* . . ) - R \' H .-‘
Other Responses 9 32 M6 19 |"H 29 15 27 )
Note: Percentages are based on the total number of résponses (K). ' S

Because students gave more than one response, the K may be larger than
the number of students in the group (N), but it cannot be assumed that
every student responded to the question.

& A ~ ' ]

‘ .
.y . . /

* * . o N
Non-differentiating or program-specific responses, see text.

-
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: o TABLE 5-18 “ .
LA . ? . :
A . ITEM 2: \'ARE'YOU LEARNING ABOUT THINGS THAT INTEREST
: YOU IN YOUR PRESENT CLASSES AND ACT.IVITIE'S? ’
' ’ .. o . F]
g o FUS oPs | . FuS " 0PS
Coding Categories Used o |gxperiméntal| Control* | Entering |Representative
For Comparisons . K=16 K=14 & K=39 |  K=31
& . ' N=217 .1 N=14- « N=41 - N=31
- . . freq.| % fréq.‘_ "% | freq.| % . freq. %‘
Yes . . 9 56 |.6 43| 27 69| ¥ 52
) 5 31 | 3 21 |6 15| 9. 29
Somewhat . . 2 13 5 36 4 10 6 19
‘Don't know/no answer , <0 0 2 57 0 " Q.

-

*

<3

\ r

?

v
s )

~——

v

A

Wote:* Percentagés are based on the total number of responses (K). .
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TABLE 5 15

YOU HAVE ATTENDED?

<, /1TEM é: *’HOW DOES YOUR PRESENT SCHOOL COMPARE

3

WITH OTHERS

. . »
X FWS OPS _TFWS | 0PS
Coding Categories Used .|Experimentall Control Entering |Representative

) . For Comparisons' . K=18"". . K=19 \ K=46 ' K=35 -
/S ~ N=17 N=14 + N=41 N=31
e freq.y % |freq.| % |freq.| % | freq.| %
Far West better/superior/ 5 28 | 2. 16| 15 - 33 2
far superior . .
Present schoo] ig better/ ¢ ,
gredt 1 ‘ ' .

* Much looser/more freedom 317 1 5.0 .3 717 1 3
' Frgeﬂom)to learn what on 0= "o 0 0 7°~ 16 6 - 0
Jwants to Tearn . * 1 ) -

‘ . 3 .

Poor teachers/teachers 0 0 2 11 0 0 2 6
don't cara, | '

) .. : ' LI ] R

" Duli/boring 0o 012 11 0 of 0 0-

) ‘ . o *.1 . )

Better classes 0 0 2 0. 0}.-1 3

. \ - ’ . : . %

" The same/no difference 1.6 [ 1 .51 1 2] 8 3
~ o~ - ! .

Other reshonses” ™ 9 50 |9 4| 20 43 21 60

-

N

Note: Percentages are bésed on the fotail nquef of responses (K). Because ™
students gave more than one response, the K may be.larger than the number of
y Student

o

students_in. the group (N), but it cannot be assumed that ever
question.

responded to the

-t
N

Y

\

¢

1

\

.

* ’ ~ “‘ - - ¥
Non-differentiating or ‘program-specific respdnses, see text:
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' /

§ N

LA

N Lit-2N

-




TABLE+5-20

students gave more than one response’, the K may be, larger, than the number of

Lo e
Item 5: . What opportunities do you have in your :
\ present school to choose what you study?
: =
Cud1ng Categories Used for FWS | ops FWS oPsS -
Comparisons Experi- | Control: Entering Represen-
- mental . v tative
" .K=18, M-17 |[K=16, N=14 [K=52, N=41 [X=45, N=3]
Freq. % FEeq. % [Freq.] % |Freq.| %
-Unlimited Opportunity® 10 5 [ 1. 6 (28 5| 3 7
© ot offered wide variety | 0 - 0 | 2 13<|-0 0| 3 7
of/not many courses to '
_ choose from ° oy
Don't give courses I \\\ 1 6| 1 6 1T . 2 0 0
" want/No courses,I'm
~ interested in o ‘ :
Not much/No opportun1tyo 0 0.1 2 . 13. 0 ~ 0 4 9
to take what I want/Not |
allowed to choose p
Kk : T .
. Other Responses 5- 28 |10 -63 |19 3713 73
Don't Know 2 N [,06 0 4 8| 2 4°
\ R . \ "
I8 i
‘Note: Percentages are based on the total number of Yesponses (K). Because

students in the group (N), but it cannot be assumed that every student

responded to the question. '

e

*

*p 4 .01 for experimental versus control

Non-differentiating or program-specific responses, see text.
. 94 _ )
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TABLE 5-21 ’

-

ITEM 7: IN HHAT WAYS DO YOU EXPECT YOUR HIGH SCHOOL EDUCATION TO

L BENEFIT YOU IN THE FUTURE?,

2>

L _ - ™
Coding Categories Used for FWS . 0PS FWS ~ 0PS _
/ " Comparisons + {Experimental| Control | Entering Representative
: . K=20 - K=17 K=48 K=39
o N=17 N=14 N=41. N=31
freq.| % |freq.| & | freq.| % | freq.| %
- Be able to go to collége/ 5 25 | 4 24| 8 17| 10 26
o\ prepare me for callege — :
O\ ot . s . \\4 o
) Getting a job/better job/. 6 30 24 19 40 11 28
.planming a career . ¥ \\ )
. - Getting a diploma 0 0 N & 2 ) 25
e . . < |
Basic knowledge/basic 0 0 1 6 3 6 3 3
learning ™~ - . N
. _l, X .. . . . \ \ . .
_ Learning abolit 1ife, people 3° 15 1 6 6 13 4 10 -
responsibility - » . : . il ‘
® o . L Qo . B,
What kind of*future I want/ 2 .10 |0 0. 4 8 1 3
* decisions about future . |.° . .
‘ ) . ) ) N ~ . i
; " Not a thing/o way 60 .2 2o 0 410
o . oL A ‘ . ' ,
: . Other. 1 5 4. 24 2 4 ) 3 8
Don't know/ no’ answgr T3 s 0 0 4 8 1 3
« i : ~ - -
\ ! N s

Note: Percentages are based on the total number of responses (K). Because
students gave more than one response, the K may be larger than the number of

PY studengs ‘in the group (N), but it cannot be.assumed that every student
responded to the question. ) -

R .
‘ - 0y - L2
’ . s

’
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_ ~  TABLE 5-22
. ITEMSB: WHAT IS THE BEST WAY TO TEACH SOMEONE SOMETHING?

VA
x i
[3 " ¥

.

FWS - 0PS FWS OPS.

Coding Categories ExpeEngnta1 Cﬁg%;p1 Enﬁszéng Reprﬁzggtat1ve
Used Foy Comparisons

N=17 N=14 N=41 N=31 W

freq.| % |freq.| % |freq.| % | freq. % m

=]

»

Practical experience/ s 2 |1 6. |1 3| 5 13
’ experience/do it/ try it/ i
let éhem do it

Explain it/show how to do 2 1N 6 35 8 170 9 24
t/go--over-step-by step” :

Teach something they are 1 6 1 6 3 64.7 18
interested in/something
- they. want to learn

¥

Other responses’ 11 61 {9 53 |21 4] 17 45

Q

Note: Percentages are based on the total number of responses (K), Because
students gave more ‘than one response, the K may be larger than the number of
students in the group (N), but it cannot be assumed that every student
responded to the question.

-

* N ' .
p £.10 for experimental versus control

*% “ )
© "Non-differentiating or program-specific responses, see text.

.
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" TABLE 5-23

——— A

ITEM 12: THE PROGRAM I AM NOW TAKING I$:e (OBJECTIVE LTEM)

" FWS 0PS FHS 0P
. Experimental} Control Entering [Representative
Altematives k=17 k=14 K=4] k=31 :
. N=17 N=14 N=41, - N=31
freq.| % |freq.| % Vfreq. % | freq.| % ’ '
: ; \ )
Good for both planning a 8 47 | 4 29 | 26 63 14 45
career and acadg?ic work = : )
Good mainly for planning 7 4 2 141 N 27 6 19 o
a career - o
Good mainly for academic 6 3 21 1 2 6 19 '
work ' ‘ , . .
" *Not, much good for either 0 0 5 %{ O 04 4 13 7
Don't have a program 0 0 0 0,1 2 1 3
No answer 1 -6 0 .0l 2 s 0o o0
*p < .01 for experimental versus control
A
o - i
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In report1ng d1fferences between groups seQera] things have been kept in

mind. First, though results have not been given for ‘all responses, the
response categor1es with the highest frequency have a1ways been inciuded.
Second, abso]ute differences in percentages have a1ways been tempered by a
‘cqns1derat1on of the total number of people in the group, the distribution
of responses over the categories'and what inforﬁation the question was re-
questing. In the comparison of the Experimental with the Control Group,
t-tests utilizing proportions were'used when appropriate; i.e., for some of
the open-ended questions t-tests could not be, performed because coding
categories were collapsed. No tests of-significance were performed on the
differences between entering studentbtandsthe OPS comparison Group E because )
initial group-differences make tests inappropriateﬁ' ) » |

»

Comparison of ‘Far West School Exper1menta1 Group C with Oakland Public
Schoo] Control Group D. In comparing the‘responses of the Experimental Group CD,
‘with those of the Control.Group, several important distinctions between the
two sets emerge. The Control Group seemed to exprees opinions about school
and learning which could be expected from students in a typical high school
program. They did not feel 'ghey .had any opportunities to choose what they ' L
would study, and were not particularly enthusiastic about their school. In ' )
contrast, the Experimental Group jndicated tﬁey felt unlimited opportunities
to choose what they would study and were ratﬁer'positive about the Far West
School. This is as expected. Most experimental groups involved in a \ ®
’persona11zed innovation are excited about it. ’ '

Although the Control Group indicated an 1nterest in Tearning “about specific
school subJects, they were not as interested in the things they were presently
1earn1ng as was the Experimental Group. They were conventional-school oriented ®
. in their ideas abodt Tearning. They-felt they learned most from people who

helped them plan their work, and felt the best way to teach someone was to
show them, or explain it. The Control Group was shown fo have:z more negatlve
attitude about the worth of their program on both of the items requesting a @
description of ‘the Brogram's benefits. _ ' ‘

. ’
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The .Experimental Gnoup, on the other hand, showed a more independent work

style in describing the peop]e they learn mest from and the best way to teach’

They tended to think'prabt{ca1 experience is the best teacher more so than the

Control Group. They were more career;oriented than the Control Group, and less
academic-oriented in qescribing their program. .

Comparison of all Far West Students Entering in Fall, 1973 (Group OBC) ‘ e

"with OPS Representat1ve Samp1e (Grolp E). This comparison examines the

differences between the group who entered the Far Wast School program in

fall, 1973 and a representative-sample of Oakland Public School high "school.

students. As might have been expected, FWS Group OBC #s highiy similar to

its subgroup, FWS 1973 Experimenta1 Group C, and the OPS Representative

Group E is highly similar to the OPS Control Group D. - The group of students

entering FWS in the fall is more-interested in learning about careers and- -

artistic endeavors and less interested in-learning about sthool sub&ects

than the OPS rebresentative sample. This group is highly peéitive about

its expe;Hemces while at the Far West School. More than the OPS representa-

tive sample, .members of Group OBC are learning about things which interest

them and they feel their program is far better than programs at previous

schools. "Group 0BC students seem to be rather positive in their feelings >
about Far West School. They feel they have an uplimited opportunity to’ :
choose what they study and feel their program is good for‘both academic

(3

. k)
work and career planning. . -

Attitudes toward Tesei ‘

It was apparent to the evaluation staff that there might well be resis-
tance to tests in some or many of FWS students as a consequence of the many
instruments and the lengthy sessions‘which were devoted go diagnostic and
evaluative testing early in fall semester. For this reason a decision was 5
made to examine students' tesi-taking attitudes. (If such resistance was
present, it appeared reasonable that giving students an opportunity to "go
on record" might attenuate the effect of test resistance in subsequent data

coldection at- the end of the year.) | {

@




< - - . ———

-

Questions designed to determine opinions about tests were arranged so —~ *

that agreement or disagreement with a statement would randomly reflect a )

posijﬁVe or- negative attitude. Responses were then scored to yield a total
score, with each negative opinion being given a score of +1, and each
positive opinion a score of 0. Thus, since there were twenty-eight questions,
the total score could range from 0 to 28, with & score.of 28 indicat{hg a
student had negative opinions on all questions. )
Figure 5-1 presents the total opinion scores for all of the FWS students
combined (Group W) and for the OPS comparison group students (Group E). The
vertical lines represent the range of scores. The horizontal lines represent
the range of the points separating the four quarters of each group. The re-
sults that would have been obtained if the’studénts had responded to each
question randomly are also presented;i_*v_ \

e e S J—

It can be seen that all of the student grduﬁs are somewhat more positive
in their oﬁinions about tests than would be expected if they had responded by
tossing a coin. The FWS students are somewhat more negative than are the
other student groups. S1ightly more than one half of the FWS students are
neutral of positive in their opinions about tests; mére than three-quarters
of the OPS student sample are in this range. There are, of course, some
students in the FWS group who are quite negative. Some reasons for this have
been suggested. "Effects on the results obtained from other observations will .
be investigated in the future. . ' -

A]though the FWS students generally were neutral in their opinions of
tests, there are particular issues about which their opinhions are quite
negqtive.'.lt was somewhat arbitrarily decided that.a student group would
be considered'quite neéative about a test item if 65% or more of its members‘
made~a,ﬁégative response. (This is twice the standard deviation of the dis-
tribution of random re§ponses.) Eight of the twenty-eight questions met this
criterion for negative opinions. These eight questions, and the percent of

negative responses are given on Table 5-29.
. - ¢

00 ‘ \



S . 0P, " Chance

Negative 25 - 26 T .
- 2324 ' | ‘ )
} 21 - 22
19 - 20 . * Q \>
. 1} - 18
15 - 16 as

Neutral 13 - 14

?
-

1 - 12 | _
e 9210 — N
7-38 N
5- 6
3 -4
‘Positive 1-2
.
03 15.5 13.5 15.8 .
- Medians 13.6 10.8 . 140
Q1 9.5 8.1 12.2
L 53 3 -

Fig. 5-1 . Distributions of FWS and OPS scores on Attitudes Toward
Tests with chance distribution.
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(25, I believe that most people cheat on tests 71% Agree 90%

27, 1 am tired of taking so man} tests. | 80% ° Agree 45%

TABLE 5-24

* STUDENT ATTITUDES ABOUT TESTS

hm = — - - C e~ - - - -

Question N TS Key E
é.J I believe schools give too many tests. 69% | Agree 50%
5. I would have no objections to answering " | 69% Disagree | 52%

questions about my personal 1ife.

10. I believe it pessible to find out how 73% Disagree 58%
bright a person is by taking an % 3
intelligence test. ~Z

11. I am looking forward to the day when I- 70% Agree 1 29%
never take any more tests. 2 ’ _

20~ Test questions-make me feeL.11ke argu1rg 66% Agree 52%
about the right answer. - . )

24, 1 fee] angry when I forget the answer ne Agrge° 84%

to a question I should Kknow.

~\_if they can get away with it.

Job-Related Attitudes & S —

A factor analysis of the fifty-six items of Job-Related Attitudes Instru-

ment was recent]y'comp1eted. There has been insufficient time to process and
analyze item-factor scores for inclusion in ‘this report. Test scoring and

scaling are underway for the end-of-year analysis. "From a cursory examination
of individual item-response data, appreciable changes over the fall semester
are not evident. - ' ' -



INTERVIEWS . .

As a means of augmentzng the data from the broad speetrum of att"tude
questionnaires and scales treated above, a‘contractora Human Fac tors Rescan: *h,
Ine., was enguged to conduct, analyze content, and Lnterpret results of )
personal interviews with students, parents, and resource people. IThis ex-
ternally-managed effort, it is felt, provzdes a nepded pprappctzva The "

report of the study follows. - ‘

Introduction

This is an evaluation study based on intervie&s of Far West School (FWS)
students, a randomly assigned:control group of Oékland Public School (OPS)
students, parents of FWS students, and Resource Persons (RPs) who had worked
with FWS students. Information was obtained from these groups through personal
and telephone interviews by professidna] interviewers. All student interviews
were face-to-face; parent and RP ihteryieﬁs were done by telephone. The in-
terviewers were experienced, primarily in marketing research- surveys, but had
had no prior ekperien;e or knowledge of Far West School. Three women started
interviewing, but one was dropped because her interviews were taking too much
time. The bulk”of the interviewing was done bx iwo ihterviewers who were )

e random]y assigned individuals from the various groups.

Table 5-25 shows .the sample size for each group and the type of interview
conducted. The FWS (Experimental) students and the OPS (Control)  students
were randomly selected from the same applicant pool.* The FWS students
started at Far West School, this past semester and the. Control students continued

PR b

in regular high schools. - . '
' ' - TABLE 5-25

INTERVIEW SAMPLE IDENTIFICATION

\} t

‘ o Number Interview Type
Far West School (Experimental) 16 - Personal J -
Oakland Public Schoo]s‘(Coﬁtrbl) 14. Personal
. Parents of FWS Students | 26, Telephione A , e
Resource,Persons : 28 ”.Teiephone
. . .

» *These are Group C\(FWS) and<@roup D (OPS), as defined in Section 4.

~
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The emphasas in the student interviews was,on determ1n1ng students!
perceptions of their schools and their programs and of themse]ves in relation- . @
‘ship to their programs. The emphasis in the parent interviews was on the1r
perceptions .about the FWS program in_terms of" 1ts effect upon their children
and on, any changes they observed “in the1r ‘children as a result of the FWS
_program exper1ence The emphasis 1n the Resource Person interviews was on ’ ®
their percept1ons of the/;orth of the FWS program both to themseTVes and to .
students, and on changes they may have observed in students, as a resu]t of
their experience with them. ‘ -t ) )
Dur1ng the student interviews, the interviewers wrote the students’ Y )
responses on the questionnaire form and also tape -recorded them. After ‘the
intervieys, the,, interviewer listened to the tapes and transcribed omitted,
additional, or corrected information on the questipnnaire form. The 1nformat1on .
on the questionnaires was coded by two professional coders, each with several . ®
* years' experience at ‘HFR. The codergsthemselves developed the response cate-
gories for each question from the'interViewer-written responsesy they did not
assign responses to predetermined cateéories Generally, a category was
established if more than one résponse defined it; unigue reSponses were p]aced Y
in an "Other“ .category. & ?
~ The deta11ed results of the study are given 1in Append1x C. OA sunmary of
the resu]ts with the students, the parents, and the Resource Persons is given..
in the foHowing sections. The appropriate appendix table is referenced for e
each section. ' ” ) -
The tabu]ated data are presented as percentages of the respective groups.
It should bé kept in m1nd that the percentage bases are small--therefore, any

percentage differences between groups on any item of information should be )
viewed with caution. . N ’
. ) ‘ e ‘
Student Interviews : . .
Student Percept1on of School: and Program. . ) .
How Fh ~ L‘tffcrs jrom R07u7ar- High Scheol (Appendiz C, Fable 1). The FWS -. c‘

students were unanimous in the1r judgments that FWS was indeed different from
regular h1gh school, and most of them preferred FWS to regular h1gh school.

The main reasons g1ven for the difference were that at FWS the student could )
get pract1ca1 experience (50%), learn what he wanted on his own schedu]e (31%), -

v . -
1
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" felt they had benefited from the Community Resource (56%), white 12% said the&

the results. More FWS students (75%) than Control students (29%) had an overall, .

)

there was.room for, individuality (25%), preparation for the outside world (19%),

’

and that he had more freedom (12%). - :
The [:earfming Coordinator's Job (Appendix C, Table 2). The Learning .

Coordinator was vievied ,as a fr1end1y, helpful advisor. The statements mentioned
most often were "helped me find RPs, ROs, CRs" (50%) and "like-a c]ose friend/ -
easy to talk to"/(44%). No student characterized his job as that of ‘a "teacher,"
a]though his mon1tor1ng function was expressed by some with such responses as

"checks up on my ect1V1t1es" -(12%) ,and "makes sure I f111 out forms right" (6%).
The percept1on of the Learning Coord1nator s job did not differ greatly among. .
the three LCs. - _ ,

————raa -

4

The Resource Parsom (Appenaix c, Table 3). FWS students were asked whether ¢
they had benefited from the1r experrénces with the Resource Persons . Near1y all
said they had (94%) The reasons g1ven most frequently were that they 1eavned -
something or learned a Tot (62%) and that the Resource Person helped them to '
decide on a career (12%).

. The Resource Ovganization (Appendix, (, Table 4). Most FWS students (56%)
fe]t they had benefited from the Resource Organization, bui some (31%) wera
sure they had not benefited. . Vo

The Community Irec'ozmce (Appendia C, Takle §). Again, most FWS students '

had not.

Bedgtive Value c¥f Resuurces (dvpendix €, Yable 6‘)? The FWS students were
asked to rank the resources in order of their importance to them. The_order
was the Resource Person (75% first-place votes), the Community Resource (12%),
and the Resource Organization (6%). The.major reasons for the rankings given
~ware that the, Resource Person offers a one-to-one ‘relationship (44%) and that
one can learn move or learn a lot with o Resource Person (38%). '

Atti tudes Aboui thool (Appendhw (, Tebles 7 and 8). Both FWS and Control
students were asked to give an overall,judgment of their school and to indicate
what they liked best and least about it. Table 5-26 (Appeﬁai§ C,. Table 7) shows

unqualified, positjve attitude about-their‘schooi,, More Control students (50%)
than FWS students (none) had an overa]\, unqualfffed negative attitude about

« their school. The attribute "opportun1ty te make own schedule" was mentioned

by more’ FWS students (44%) than by Control students (7%). A "particular teacher

105
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TABLE 5-26

i? . AITI?LﬁtS ABOUT SCHOOL
' FWS Control
st Number . 16”14
Overali positive attitude, 75 29
Overall negative attitude - 50
Both-positive and negative attitudes .25 2
Liked Best About Schbol: .
* Opportunity to explore interests 12 V-
Opportugity to make own schedule 44 .7
_Everyone gets along ‘ . 37 14
. Freedom/independence (unspecified) 25 -
Explore 1ife outside/in community’ 6 -
Exp]gsjhg»jobs ) 6 -
Particular teacher/particular class - 89
Liked Least About School:
,Filling out forms/too many forms 31 o
AN tests/tests are worthless 19& -
Things take too long to get done 6 -
Poor]yxorganizéd/should be better'f
organized . 19 -
Staff cut off from students/need :
more information - - -
Students don't have enough say .- -
Don't 1ike it/the school is bad - 36
Classes wanted are always filled - 14
Didn't iearn much - 14

106

-
LY
;:.?. '
<



- -'4' - [

o b . i

-
-

or particutar class" was ment1oned by most Contr01 studénts (89%) as-vhat they
liked best, but not at all by FWS students. The things liked Teast by FUS_ |
students were filling out forms. (31%), tests (19%), and poor organizatihn at
FWs (19%). Some Contrgl studeﬁts said their.school was all bad (36%), and . .
others that the classes they wanfed were a1ways filled,.(14%) and that.they
didn't learn much (14%) . » NS

The FWS students were asked whether they preferred the Far West School or
the regular high. school and what schoo] activities they m1ssed {See Append1x C,
Table 8. ) Nearty all (94%) preforved Far Nest School; only one student pre erred
regu]ar h1gh school. The regular school act1v1ty missed most by FWS students
was sports (31%). A few students missed their friends and some specific courses,
but mpst.(56%) had not missed anything from regular high school,

Students' Perteption of Them%e]ves in Relation to School and Program.

. f ¢

After Hggh School Plans (4ppendhx ", Tabie 9). " Both the FWS. and the
Contro];students were asked what plans they had made for after high school.
Sonewhat more FWS students (81%),§han ‘Control students (64%) had made plans to
' go to co]]ege More Control- students (21%) than FWS students (6%) had made no
'plans at all for after school. The school. probram Was judged to be helpful in
making after high schoo] p]ans by more FWS student< (882) than - Control students

(50%).  Somé Control students (43%) said the school was not helnful; no s
student said this. The program was perceived to give the student d1recb1on for
his future by mofe FWS students (38%) than Control students (none). ‘The school
program was judged to be "ngt relevant to the student's future" by more Control
studeiits,(36%) than FWS students. (none). . '

. . . !

Lecisiond About Future Made This Semester (Appendixz C, Taple 12). "Most
FWS students (75%) and Control students (86%) had made decisions about their
future th1s semester. {‘itudent groups diffeved in theiy soyrce of inforin&tion ~
to help them make dscisions: many more FWS students (52%) Ahan Contro] students
(7%) talked with people in their f1e1ds=or interest about their possible future.
Some Contro} students (21%) and some FWS students (19%) got help in making

dec1s1ons from an advisor or Learning Coord1naior
3 ,vh . . ’
Bagiec Skills (Appendix C, Tables 11, 12, and 13). ' All students were asked-

how they felt about their basic skills (writing, read{ng, math) npw, what

~
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changes they had observed in these sk11ls in the past semester, and whether ’
" their schoo1 had he1ped in any changes observed D a e
~_ .
o -/// h&mtang (Appendtx C, Tablc 11). Somewhat moré Contro] students (64%)

. *

©+ than FWS $tudents (44%) had unqua11f1ed pos™itive fee11ngs about their wr1t1ng
© .skills. The statement "I can wiite well" was made more by Contro] studehts
(36%)'than by FWS students (12%). Two FWS (12%) and no Controlrs;ﬁdents felt
their writing cou]d‘be improved. A chanqe/over the past semester for the
better, in writing skills. was observed by more FWS students (38%) than ‘controT
~ studepts 114%)..'Ihe statement "schoel has not'he1ped me in writing" was made
. by\more'Contro1 students (42%) than FWS students (19%). : .

-

Reading (Appendis C, Table 18). Mot FWS students (88%) and Comtrol ¥
students (93%) hald positive attitudes about their'readfnd skills. The state-
meht "Tike to read" was made by more FWS students (62%) than by Control
students* (43%). A change over the past semester, for the better, in read1ng -
skill was obserVed by some FWS students’ h?9% ,» and by fewer Contro] students
(7%). The statement "schoo] has, not helped 1n reading" was made.by some
Control students (50%) and. FWS students (44%), ‘ ‘\.

a
.,

. Math (ﬁégendzx ¢, Table 13) Pos1t1ve att1tudes about their math skills
s were .at Tow levels for both FWS students (12%) and Control students (29%).
. The statement "don't 1ike math" was made by some Control stydeﬁts (43%) and

FWS students (31%4). "No change" over the past semester in their.math skills

3\ was observed by approximately equal numbers of FWS students (69%) and Cdntro]

. students (64%). The statement "school has not helped at all~in my math"* was

\%ade more often By Contro] students (57%) than by ‘FWS students (38%). )

n

L Atbztudns About Self (Apvendw ¢, Tabies 14, 15, and 16). ‘A1l students
were asked whether, in the past semester, they had learned to expréss’themselves,
j.had learned to get along with people, and had learned move about themselves.

. Learned T Express Self (Appendixz C, Table 24) . More FUS studerts (81%)
.than Contro1 students (57%) felt they had 1earned someth1ng about express1ng )
thémselves in the past semester. The statement "I am abje to express myself
better on a qhe to-one basis",was made by sdme FWS students (19%) . but by fever
Control students (7). . - o . R |

-

»

o

. }f




,J’

g . . , .
¢+ Learned t. set Along With Peop‘ie (Appendix C, Table 15). More F‘NS students
(75%) than Control students (577) felt they had learned something about getting
along with people in: the past sémester. The statement "increased my confidence"
(12%) and no Contro] studerft. ~ Moré FWS students
(44%) than¢Contr01 students (14%) felt "I can meet people more easily now."

Two- FNS students (12%) mentwoned they can qet along with ?du1ts better now,

but fo Con;ro] student d1d

4. CULIC mdeerda
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Learned More About Self (Appendiz C, Table 16). Most FUS students (94%)
and Control students (86%) felt they had learned something more about themseives
in the past semester. But the groups differed on the reasons for learning more |
about themselves: the reason “I had to think on my°own“ has made by most FWS
students (69%), but by on1y a few Control students (25%).

Attitudes About Relationships With AduZts (Apgendia: C, Tables 17 ond 18).
A1l students were asked whether they vere treated as an adult and about some '
specific re]atlonsh1ps w1th adults:

to?" "Are you free # ask questions?" "Are you expected to be responstb]e’" and
"Are you being taiked down to?" . :

Treated as an Adult (Appendix C, Table l?ii Somewhat wore FWS students
(94%) than Control students (71%) felt they were treated as adults. The state-
ment "sometimes they don't listen" wds made by*a few FWS students (19%) and
Control students (14%) . : ‘ -

Specific Relationships (dAppendix C; Table 18). Nearly all students Felt
that they could speak up and that they were expected‘to be responsible. MNo FUS
students ahd two Control students felt they were not being sttened to and not
free to ask questions. . There were some differenices between the groups in
attitudes -about being talked down to: no FWS studants felt they were bei%g

talked down co, but some Contro] students (21%) did. .

Intemrewer Judgments of‘&tudents (Appehdix C, Table 19) The .interview-
ers were asked to -glve their impressions of each of the FWS and Control students
at the end.of each interview. They were 1nstructed to judge how well d student
handled himse?f 1n the interview s1tuat10n and to make: any judgments they

" thought re]evant about his behav1or or demeanor
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Table 5-27 (Appendix C, Table 19) shows the results of the interviewer
judgments of the students. Four dimensions were 1dent1f1ed from the inter-

viewer statements: the openness, conf1dence, skill in express1ng himself,
and maturity of the student. Note that not all students were judged on each °
dimension; the interviewer did not a1ways make a judgnfent that could be ;

" ¢lassifiad into one or another d1men51on In addition, the interviewer

statements were rated to determine whether the interviewer viewed her re]at1on-
ship with the student as clearly pos1t1ve clearly negat1ve or both pos1t1ve '
and negat1ve

. TABLE 5.-27 ' .
INTERVIEWER quGMENTS OF STUDENTS
° , FWS  Control: i
, Number .-16 14
‘ : BET
b ‘
¥
Judgment: ,
. Open 5 56 57
. Reserved ' E T 44 43 )
Confident = -~ S 50 29
Unsuve o T3 65
\ Good expressing self g 56 36 .
' Poor expressifig self ‘ 19 14
Mature | . 56 50
Immature - 25 14
Overall Interviewer Judgment: ‘

Clearly positive ' 56 29 i

Clearly negative - 31 364 .
Both positive and negative 12 36

RN
3 » & B 2

v

Several things should be kept in mind when evé]uéting theke judgment data.
Although® the interviewers were experienced in the interview situation, they
were not trained observers of human ,behavior. Interviewerg’used their own

e ,
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references, whatever they were, in making their. Judgments, and they knew-
whether or not the student was enrolled at FWS. However the interviewers'

tatements themselves were analyzed without reference to the group the student
belonged to; and the overall rating was made from the interviewer statements ‘-
,about the student, and was not an overt judgment on the part of the interviewer.
; The 1nterv1ewers judged ‘the FWS students to exhibit more confidence and
to be better in express1ng themse]ves, but they did .not judge the FWS students
s to be any more open or mature than the Control students. Overa]l, the inter-
viewers' judgments were more "clearly positive" toward FWS students (56%) than
Contro] students (29%). )

»

" Parent Interviews

_ Parent .interviews were conducted only for Far West Schcol students.
Parents of the FWS "experimental" group, as well as second year and non-
experimentally selected first-year students were interviewed (N = 26).

Parent Attitudes Abnut Far West School (Appendix C, Table 20) . Most“
parents (65%) had a positive attitude about the Far West School, some had both
positive and negative\attitudes (27%), and a fewqhad only negative attitudes
(8%). The most frequent positivé comments were that FWS offered an excellent
practical program (23%) and that their children liked it better than regular LT
school (23%2).. The most frequent negative comment was that there was not enough
communication between the school and parents (15%). Criticism about lack of
communi cation with the school also was voiced frequently when parents were

.asked if they wanted more information about the school.

Parent and Student Discussicn About Far West Scheol (Appendix C, Table 21).
Most parents (69%) said the student talked. with them about the program at Far
West School; only a few (8%) said the student did not talk about the program
at gll. Most of the student and parent discussion about the program was about
the projects the student was doing and his experiences in the field (58%)..

Parent 0bservat1on of Changes in Student {Appendix C, Tab]e 22). Table 5-28 -
on the fo]]ow1ng page (Appendix C Table 22) is shown here because it perhaps
best illustrates the generally positive attitude that parents have about the
Far West School and the effect it is having on their children. They perceive
their children as being more interested in school, working harder,- more
responsib]é, more confident, more maturef-in general, more motivated -and doing '
a better gob than they had been .before. ( ) '

Rl
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| ) TABLE 5-28 “ !
\\\ PARENT INTERVIEW: CHANGES OBSERVED IN STUDENT " ‘ ®
| e C X Parents’ )
Vo oo Number 26
) . \, ¥
\ ®
| ' More interested in schoo1 now/more involved 85
* - wdrk1ng harder -now/concentrating 65 -, : d
‘\ - More responsible now 54 -
J\ ~Has more confidence in se]f/morc self-worth 50.. ’ * °
| " . More mature/adult/grown-up 42
\ ) ) CP]ans to go to college now . 38
» \ “ Still not sure/changes mind about future - 31
\ Goes to school regu]ar]y now, naver did- e )
\ before 19 ®
N } Gets homework déne now : 19 '
' »\ ) Seems happier now ‘ ‘ 15
| More motivated now 12 .
\ Reads a lot now o , 7 8 : o
|- ’ -
| . - P SRR N
\ \\ Parent.Comparison of Far West School and Regular High School (Appendix C,
Lfab]e 23). In comparing Far West School”with the regular high school, some ¢ ®
ﬁgrents said that FWS was much better all around (23%), that the student wbrked

\ m\(‘;re and talked more about his work at FWS (19%), and that the student had more

freedom at FWS (15%). But some parents also said they did not know enough ‘
about FWS to compare with regular high school (12%) and that FWS should have = ®
mor‘ c1assroom type teaching (8%). ¢ .
Resiurce Person Interviews

\LA %amp]e of thirty rés‘ources was chosen for interviewing from among those who | ®
had experienced at least one exploration or two orientations with FWS students.

Two of these resources were not reached, one because he Was i11, the other be- °

cause\ he had taken a new job and moved from the area.

. :
" @
- . .
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Att1tudes About Exper1ences N1th Students (4pp;nd1x C, Table 24). : Table
5- é9\Append1x C, Table 24) shows. the reactiqns of the Resource Person to his
experiences with FWS students. Most Resource Persons (71%) felt the experience
was worthwhile to them, and a somewhat\1esser number (64%) felt the experience
vas worthwhile to the student. The most frequent positive comments were that

" students learned a lot about a Resource Person's job and developed job skills

(29%), that the student had been helpful (18%), and that the student benef1ted
by being on the job (18%) The most frequent negative comment was that the
student was not interested in the Resource Person's job or in what he had to
say (14%). s '
Resource Person Observed Change in Students (Appendix C, Tab]e 25).
Resource Persons varied widely in the amount of time they had spcnt with FWS
students, ranging from Jusg a few hours to many hours over several months. * -
Some fglt that their time with the student was too short to observe a change

. {28%) and some that they had.observed no change in the” student (28%), bui

N

some did observe growth in the student's job knowledge and abilities during

 the perioq the Resource Person worked with him (43%).

In response to the general question about any other ideas not covered in
the questionnaire, some Resource Persons complained abouf the lack of communication
with the Far West School (28%). Some also mentioned that students should come
more often to _the job'or should be on some kind of schedule (21%). However,
some said they would 1ike tu have more students (15%), and only one sa1d he
was dissatisfied with the Far West School program. i

B
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TABLE 5-29 . _
RESOURCE PERSON INTERVIEWS: o 'Y
ATTITUDES ABOUT EXPERIENCE WITH STUDENT
* / ) V &Pi . >
Number 28, . \ N
- R . . ;%; . [ '
. Experience worthwhile to you? ) ' '
Yes ) » ‘ - 7] i Q‘
No - ‘ 25 . |
. DK/NA 4 q | J
Experience worthwhile to student? (
Yes . o 64 .
No : g 32 / |
‘ 'Y
DK/NA 4 |
‘Positive Comments: ' ‘
Student learnéd a lot about my
_job/develpped job skills 29 @
Studgnt has been helpful 18
, ‘Student benefited from being here | 18 )
Student was responsible/mature 7 Lt -
.o Student showed interest in my job 7 ' °
' We have benefited from student being here 7
- NegativekComments:
Student not interested in my job/what "
I had to say 14 °
Student didn't know what was expected i
of him

Student not consistent in showing up 7




SUMMARY . ' : ) ’

A number of devicgs and procedures were used to obtain opinions about
and perceptions of the FWS-EBCE program from students, parents and resources
involved.in the program. The results have been reported separately for each
of the procedures, and for each of the groups of respondents. The apparent
overlapping of information was intentional, in order to determine consistency
of responses independent of the particular devices. It seems appropriate,
‘therefore, to review briefly the conclusions about the program that can.be
generally supported by the variety of results. ‘ '

Generally, all three groups of ?espongents were positive in their
optnions of.the school program. In fact, it seems evident that the pressure
of time has resulted in the development of information collection devices -
that were def1c1ent to the extent that they did not permit greater differ-

" entjation among the positive op1n1ons Neverthe]ess, it is poss1b1e to
differentiate among re]at1ve1y strong, adequate, ard weak character1st1cs
of the program.-

N]th respect to Far West School generally, both the student and parent
groups showed a clear preference for FWS in comparison with schools pre-

iously attended. Nearly all of those in each group said that on the basis
i‘%i their experience with FWS, they would again make the decision to enroll
(students) or approve of student enroliment (parents). The most commonly
cited.reasons by students for this approval were opportunities for career
- exploration, to pursue their own interests, and to direct their own time.
The parents cited increased interest and motivation for school.
Both the parents and the students indicated that the organization of
the school program.needed some {mprovement, and in various ways cited the
" need for better communication and feedback among all of the participants in
" the program. Some 6f the Resource Persons noted this as we11{ For some
students,.parénts, and Resource Persons there seems to be a need for more .
structure in the program, and perhaps more monitoring and direction of
student's use of time. A few students also missed the opportunity to pursue
‘particular academic subjects that had interested them in their previous

school.

[}
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Overall, both the students and the Resource Persons felt they wére
_ profiting from the new rélationships The students viewed Resource Persons
more favorably than Resource Organizations or Community Resources. They also

had a favorable opinion of the Learning Coordinators. One-to-one telationships
° appear to be the important e]emen} for the students. Some students did express

a desire for more activity at the resource sites, as obposed to passive lis-

., tening, and whiTe satisfied with the personal- counseling, would.like to have

more career or occupationa? counseling. The Resource Persons said that a few
of the students appeared to be uninterested in particular s1tes ‘
Positive effects of program part1c1pat1on noted, often by both barents *
and students, were increased student se]f-cbnfidence, interest in projects,
and opportunities to pursue career opportunities. A1l three groups were in
agreement that there has been relatively less attention given to the improve-
ment in basic skills, ahd to development in specific-occupational skills or

academic subject matter. .Many students said, however, that. they thought they
had improved the1r skills.

116
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SECTION 6: PROGRAM DEVELOPMENT DAIAT\\i*

J INTRODUCTION - o

An 1ntegra1 part of the development process is the collection and ana]ys1s
of data to guide rev1s1ons and improvements to the program. Each major’ compo-
nent is tegted accord1ng to a prespec1f1ed test plan, and results and récom-
mendations are documented in field-test reports. This section of the -
report is a mid-year summary of h1gh11ghts from the ongo1ng component test1ng
Results are presented on levels of student act1v1ty and product1v1ty in their .
individuaiized learning programs; on the recru1tment and use of learning ,

re

.esources; and on student diagnosis and orientation. e

/
S

INSTRUMENTAT ION ' -

In a highly 1nd1v1dua11zed program the tracking of individual student's
t1me and activities is both essent1a1 and difficult. In an experience-based

model the study of the patterns of resource _usage—is equally essential and .

difficult. Eva]uatlgn,of/these e1ements was undertaken in the fall semester

by the,use”of’botn’ouant1tat1ve and qualitative ‘methods . Qualitative "soft" '
data include the results of 1nterV1ews with students ant. Resource Persons (RPs),
staff estimates of student barticipation, and student and RP opinions solicited
through.questionnaires and other written records.

STUDENT ACTIVITY REPORT r
\ . -
The major source of quantitative data on student participation in program

and resource usage by the program was the Student Act1v1ty Report (SAR) This
form-is reproduced in Append1x D.

The SAR is a weekly report on activities and hours comp]eted by the student.
The student's task is to enter brief descriptions of all activities in which
he engaged and to enter appropriate hours for each activity. The SAR is
divided into four sections of which the first, Section A, covers the use of
resources. Students list each resource contacted, indicate type‘(RP, RO, CR)
and show the number of hours spent at the resource. Section B accounts far
time spent 1n ;ndividuaT‘activities related to projects, such as reading,



+

~Section C covers activities within the FN.S.Center, .
such .as group and individual meetings, workshops;' and tutoring. Section D
covers external ¢lasses and physical education activities.

e Students were asked to fill' out the form on Fridays. The form takes only

v a few minutes to comp]ete-~mest information is available on a weekly schedule

research, and report writing.

on which the student has previcusly planned his activities for the week. The
student's Learmng Coordinator signs the report and it is then p1aced in the
student's file.

/

~

Problems in the Collection of Data from the SAR

Tw'ofqreas of difficulty are most apparent. The first has to do with the ®
© time interval covered. The current form was not put into use until the end of ‘
the e1ghth week of school. During the first portion of the semester students,
had been exposed to a number of forms a1ong with a totally new school experience.
Report1ng of activities dumfg the f1r‘st part of the semester was inadequate ®
and the data coHected did. not fit the new format adapted. In consequence, - :
“information co11ect1on from the SAR began with the ninth week of the schoo]
semes ter.
g . Although data coilection has been continual since that time, the_last ®
| ‘three weeks of the semester were not typical of student usage of program
elements because students were then in the midst of end-of-the- semester
product completion and assessment. Therefore the ewght~Week section of the,
semes ter from 10-29-73 through 12-21-73 was chosen as the most appropriate e
t1me samp]e for use in compiling student statistics. However, when considering
resource use by the program, where the-interest is in total numbers and time
aspent the e1even week period from. 10 29-73 through the end of the semester

-

[2N

was used. . . o

' A secdnd area of\ ifficulty concerned the accuracy and completeness of

. the SARs. Initial d1fxu1t1es were expemenced and indeed it can be,said

that continuing d1ff1cu1t1es have been encountered in enlisting student

cooperat1 on in filling out the SAPs " The initial three-week summary of SARs o
“found that the students as a grohp had turned in slightly ovér 50% of the SARs.
2 There was a gradual 1mprovement in. degree of reporting and e]so an emphasis on
making up missing. SARs so that by the end of the semester 71% of the students

had turned in more than ha1f.of their SAR\s for the eleven-week period. . a
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StudentA(eporting has also been prohé to inaccuracies and omissions.

The evaluatioh unit and the operations unit have worked together to improve
the quality of these reports. Because of the importance of these data to
evaluation of program musage there has been a continual processing of_fhe )
existing data (along with awareness of their Timitations) and a drive to
upgrade the quality of the reports. \ ’

An additional d}fficulty has been the staff time requirad in the
tabulation of data from thé SARs. The forms were originally set up to allow
for computer processing but this procedure has not yet been implemented.

The evaluation staff is working. toward the mechanization of the processing
of SAR data; this may be possible now that FWL has acquired in-house computer
capability. L Lot

7r

" Form of Data Obtained from the SARs -

H

Data reiated to student hours and activities in. the FWS program was
collected and totalled on the Student Summary Sheets at four time periods
during the fall semester. Beginning with the week of October 29th, there ‘
were two three-week intervals followed by a twoéweek'jnterval which comprised
the eight-week segment used for student statistics. Data related to student .
hours have been converted to mean hours per student per week .reported: An
ddditiona] three-week segment was used to complete the report of resource
usage fon the fall semester. Data related to resource usage have considered
the student SAR pool as a‘whole rather than by student. |

' The program variables on iesou;pe hours and FWS hours discussed in‘this

section were formed from the SARs for this eight-week period by determining
the_ mean hours for each student on the basis of the number of SARs submitted
(mean hours per week per student). The median of this digtribution of means
was used to divide the group into high and low usage of Section A’ﬂresource)
activities. ‘ '

Data related to total resource usage were recorded from the SAR sheets
into the "Record of Resource Use" books. where a separate listing was kept

-]

« for each resource in use. A1l usage of each resource was listed indicating

week .-~ . . .
: \

the student(g) involved, the weeks visits were made, qnq the hours for each R
' |

19
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Study of the\Becord of Resource Use indicates that the basic’informat1on

‘Lunit for the study of resources is the "use unit" which is def1ned as one entry

on one SAR sheet (one student's report for particular resource for one week).

The Resource Use books compniled by the evaluat?on team over the fall semester
_are bas1ca11y a compilation of use units organized by resource. The use

units can be combined in different ways to showﬁutiﬁizatﬁon of- resources

by twpe, over time, by amount of student use, by total hours and by hours: per
" student (1eve1 of involvement). These factors will be’ cons1dered in the

section on resource development and use’, B p *

RESOURCE OREANIZATION OBSERVATION SCHEDULE *(ROOS) . ’
The ROOS was developed to provide a more ohjective source of information
. on student-resource interaction at resource sites. ' Specifically, it was )
intended to provida information on group Orientations at Resource Organizations
by recording-the content of the presentation and the behavior-affect of the
part1c1pants over a series of 'short time intervals. The ROOS went through two
rev1s1ons and was used by pairs of raters on four occasions and- by one rater
on a f1fth occasion. The f1na1 version contains the portions of the form which
were-most successful during ‘this period of use.
A description of the instrument and d1rect1ons for its use are shown
in Appéndix D. Output formats have 1nc1uded f1gures showing contrasting
rat1ngs for RO personnel and students oh scale variables and q\chrono]og1ca1
' description of the total QOrientation sess1on deve]oaed from the observation
record unit. ] . £
Development of the ROOS has focused on stabilizing the characteristics of .
the’instrument and confirming its adaptability to a var1ety of RO 0r1entat1on .
situations. Reliability of ratings has been 1mproved by revising the form to .
. e€liminate the portions which were found to contribute to ambiguity and cause
rater difficulties. Procedures and definitions have been amplified and "
clarified. The instrument is now ready for further use as an aid to evaluating
*RQ Orientations. Its app11cab111ty to other student—adu]t group interactions
is now under study :

\ R

-
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STUDENT LEARNING PROGRAMS

- K

Each s}udent's learning program is planned, ?ocused, and documented.by °

student projects. By monitoring student projects, FWS staff assures this
each §student is engggéd'in putposeful, planned, and documen.ced Tearning
activities. Tﬂese activities ate indivfdua]ﬁzed according to students’
interests, needs, and abilities; they are also intended fo help étudenﬁs
gchieve'brgader learnjng-package and EBCE _program éoa]s. . / :

. Student p;ograms at FUS ideally would involve the student in several individ-
ualized learning projects each semester. These projects would be supplemented
by additional basic skills work planned by the student and the FWS Skills
Sﬁecia]ist as_an outcome of stﬁdent'diagnosis or student request. The
program could include one outside course from a high school, community college,.
or otﬁer.community agency. Finally, the program would include a studant -
planned program of physicalQedUCﬁﬁion,

At FUS, it is intended that the students spend at least one-half their
time in Tearning-site experiences with ResouppeNPersons (RPs) or R@gource
Organizatjons (ROs). Student projects are required by the model design to
include extended involvement with an RP or RO and to include objectives -
related to"career development. .
Though the design prescribes, that student projects must include

Explorations with RPs or ROs, P practice the inclusion of these experienceg
in projects was not always possible. There were not always RPs or ROs avail-
able in every area of interest.which a student-might wish to pursue. For
example, one student ﬂoin;\a-prqject on human evolution ysed the Lowie
Museum of Anthropology, a Community Resource, but could not lotate aﬁ RP with
whom she could pursue her study.* Some students_are initially hesitant about
meeting and working with an unknown adult in the communjity. Suth- students’

Were allowed-to work on projects, outside courses, or other supplementary

activities not requiring such personal Eontact while staff encgurﬁged them to
visit RPs or ROs for:orientations. The aim was to.find'a suitable RP whb '
would motivate the &udent to establish a learning relationship with a working

adult. - ) . o
*ThgiﬂpFSZed to be a persistent but ﬁot‘unexpected problem, Thus the staff
encoyaged students to develop their own RPs vhen negessary. .

P
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To assess the degree to which student projects designed this Semester met
the program goa]s, Learning Coordinators (LCs) were asked to identify for each

-

¢
student the number of projects comp]ete& and, of those comp]eted the number
. that inciuded a career Exp]orat'ion lasting at least ten hours w1th an RP or RQ * .
’ The number that ihcluded exp11c1t career development objectives are also, - \
spec1f1ed The distribution of numbers of projects-completed is shown in N e
Jable 6-1. 4 ’ S - . S
- S ; . TABLE 6-1 | ] .‘
‘ COMPLETED PROJECTS =~ ~ v - e
- v S NV
’ 4 —— ‘ ‘ ‘ - ‘ Y
- . Number of “ | , Number of . }
L Projects Completed Students ) o . _
- 6' . 1 1 ) ' . " L
[ . 5 . .\ ‘ ) 3 T ) . . . E
b ‘ 4 14 . ) r
. ; 3. 15 ' . g
% ” \ . -
- “ 2 ’ 8
1 . T o
T0 ~ 7 e
r ‘ < - .
. (33 S
' . Forty e1ght students comp]eted a tota] of 145 pro,]ects during the fall ‘@
semester. Of thee pro,]ects, the LCs reported that 115 (80%) included explicit s
' . Ccareer develgpment objectives and 72 (50%) included experiences w1th RPs or
ROs of at least ten hounrs. However, the data also show that.7 students
} comp]e‘ted no pro,]ects at all’and that 6 other student$ had yet to ®
’ complete pro,]ects conta1n1ng Explorations with RPY or ROs. At the end of the
v first semester, 13-0f-55 students had yet to work wi th an RP or RO for a
signifi cant period of time. . . ‘ »
NN
A proaect is “counted here as completed if it was sufficiently comp]ete to v
_receive-OPS credit under the system destribed on pages 124 125. ..
4
122 .,
~ la ?-G .
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It takes time for students entering an EBCE progrsm to adjust to the
“freedom and begin using the new resources available. Staff members who have
worked with students observed major differences between the quality and

"quantify of work by students who héve been with'ihe\program.a semester or

more (Returning) and‘ﬁntering‘stﬁdents. A study of data collected on projects
completed and credits .earned by Returning and Entering students is illuminating.

-

TABLE 6-2 “
" PROJECTS COMPLETED AND CREDITS EARNED ° .

»e

DURING FALL.SEMESTER, 1973-74, BY ENTERING. STUDENTS

P “»

. L T . _ ’ Number of |Mean Number| Total | -Mean,
;zi;¢ Nunber | Projects |of Projects|Credits| Credits
. ) . . Completed Comp]e{ed Earned | Earned

N X
- r
3 A} d

1

Group A: - . ' - \ o
Returning Students 14 H _3‘4 40 }2‘9 .
Grouﬁ 0BC: bg R P > o .
Entering Students 4 . 98 , 2.4 89‘ 2.2

A\,

\

ok Referring to Table 6-2, Returning students averaged almost one (:96)
mare project undertaken per siddent than Entering/ftﬁdents; Returning
students averaged .71 more units of credit'earn?g'during‘thé semester.
Returning students exceeded the norm of 2.5 Oéy/and Public Schools (OPS). '
units of credit; Entering students fell below/the norh.* N

Participation by a student-in‘ FWS shou]dlrequife at least: twenty-five
hours per weék--the‘same as that ?equired of/students.in 0PS )
who aim to graduate on schedule. An acco;ﬁ%ing of time spént in_program- -
related activities is required for each student through the weekly Student
Activity Report:(SAR). These repdrté ary tﬁe basis for-assessing.tﬁe amount
of time §tuden5?rspend in the program.f? An examination of the reports for

) . , / . )

" student in the Oakland Public Schodls must earn 20 OPS units to graduate.

To graduate Tn four years (eight semé%ters) the student must average 2.5 units
per semester. The typical semesterjklass meets one hour daily and earns the
student 0.5 OPS units, OPS students tynically are enrolled in five classes
each semester. . 5 ", \

o

*k, * . .' ' l: . < . 4 .
Though the source of this 1nforTa§1on is the students and thus might be
subject to some exaggeration, the/ time reports ape -approved by LCs before -

rd ; .

. submission and should be reasonagly accurate.

* e o |

S : Foqnr |
. : j . - < K ~f?
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a typical e1ght-wegk interval during the first semester revealed theé informa-

tion in Table 6-3. \

. TABLE 6-3 SN
o WEEKLY PROGRAM ACTIVITY REPORTED BY STUDENTS
. £

. . Average Weekly Time
. Per Student (in hours) .

0-9° | 10-19 | 20-29 | 30-39 | 40+

Number of Students - 8 | 8. 14| 13 12

- -
.t

The mediah of weekly hours reported.by students on.the SAR was 28 hours.

The table indicates that' 14 students are reporting éverage activitywithin
five hours of the desired 25, 25 students are reporting average timej consider-

" ably in excess (30 or more hours), and 16 students are reporting consjderably |,
~

less time spgnt in program‘activities than desired. )

. A combined performance and time-based system for-assigning credits to”
students has been déve]oped by FWS and approved by the Regional ‘Superintendents
of the Oakland Public Schools. 1In this system, productive hours spent and
gug1ity‘of work performed'on projects were assessed by a Credit Assignment
Ccomittee composed of the Director of Operations, the OPS Liaison Officer,
the three Learning Coordinators, ang the Skills Specia]iét. nThe system
invq]ved severa] stepsr !

1. Students were asked to submit a Request for Credit form in-which they
listed.all projects completed.and subject areas the projects
+ . represented. They were also asked to list any work done in basic
skills, physical.education, as well as anhy-external courses -taken.

2. “LCs compéreﬁ'fﬁé project descriptions on the forms with® the
respective Long~Term Plan and Semester Plan forms filed by .the
students early in the semester. - ‘

3. The Committee examined final products of each student's projects
(written essays, photoessays, slide/tape shows; art work, crafts
products) and written.statements:from resources verifying products.

“—~ Separately assessed were all written work done in basic skills
" areas and all external course work completed.

—

no
>
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4. - A summary report for each student was prepared by ‘the LCs specifying

the credits assigned. »The LCs met with the individua] students to
obtain'agreement. The student had the right to appeal decisions to
the Committee but had to produce evidence to support the appeal.

" (One student appealed and his credit was adjusted because of 4
additional evidence.) : |

5.. Finally, the credit was assigned to the official FWS transcript and
a student report was sént home to the parents, signed by the student,
the LC, and the Director of Operations. -
Standards established for credit attainment in the program have been
maintained, as .is documented in,Table 6-4 by analysis of the distribution of
credité earned by students in the program:

A
’

£

L . TABLE 6-4 .’\j
DISTRIBUTION OF CREDITS EARNED, FALL SEMESTER ’
OPS Credits Earned Numbe;'of Studentsh~ o
‘4.0 ° 3
3.5 " 8 4 -
;3.0 7
2.5 13. \ g .
. 2.0 11 N S
1.5 B, \
1.0 3
0.5 0 "
0 . 3
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"was 2.05 OPS units.

external resources (RPs, ROs, CRs). Credits earned by these two groups vere

<

" The mean of credits earned for the group of students reporting weekly
program activity above the median was 2.65 OPS units; the mean of credits
earned for the.group of students reporting weekly activityobelow th% median . r

4 To check on data developed from the student reported SAR hourly f1gures,
each LC was asked to rate each student as either high or low in the use of

computed. These data show that the fean credit earned by each of the two
groups is qu%te different: the group® of students Judged*as high users of
resources had a. mean cred1t earned of 2. 97 OPS units; the group of students
Judged as low users of resources had a mean credit earned of 1.70 OPS units.

Cons1der1ng that some 39 of 55 students are part1c1pat1ng at least close
to or well above the desired level of 25 hours week]y, it wou]d be expected in
“terms of the model des1gn that the level of resource 1nVo1vement des1red

(12 hours weekly, or 50% of the t1ne) would also be’ met:by most students, but "l
this is not the case. The data for the e1ght-week period chosen is*shown -
in Table 6-5. '
T . TABLE 6-5 : el
- q |
w TIME SPENT AT RESOURCE SITES 1
ﬁSRWONEDQKSHMHWS . . , ' 3
SN B — S .
. Average Weekly Time with RPs or ROs ' |
Returning Entering M .
Students Students Al Students ' (/
7.5 hours | 6.3 hours | 6.5 hours N— { :
X . o
- - |
. ¢ : R 1 ‘
Considering 10 hours reported as representing an acceptable level of »
week]y activity at resource sites, and four hours as an unacceptable level, .'}
the, distribution of students may be seen 1n Table 6-6. y |
Only 19 students reported adequate t1me at RPs or ROs, and of the 36
other,students, 18 were spend1ng fewer than four hours weekly at resource
sites. v - . ‘§
;e s ? .
I . 126 v
i . .
:, :g"-i()\ , | . ' . W'




TABLE 6-6

" WEEKLY STUDENT ACTIVITY AT RESOURCE SITES BY -GROUP

o

Returning

Total

, Acceptab]e*(over 10 hours per week) °

4
6

Entering

15 «
12

19
18

Low (between 4 and 10 hours per week)

.

Unacceptabte’ (less than 4 hours per week)| = 4 14

© 18

CONCLUSIONS

From the information collected on student program activity, several
® conclusions can be drawn:
/

1. Returnihd students have been nore effective in their learning
programs than Entering students.

2. Several students are actively engaged in the program but are nbt i
always performing as intended by the model design (i.e., some
students are accomplishing much, but are using Community Resources

_.and college classes rather than Resource Persons or Organizations).
. . Although a few students are not performing at all, most of those
> who are not acting as planned_ are funct1on1ng in the program
nonetheless. o <

The overall level of student activity is high, but overa]l usage
of resource sites is lower than desired on projects completed.

4, Credit earned thtough the semester has successfully been related
to the amount of° overall participation.

H

As reported in Student Orientation (1ater fn this section),. the

orientation during the first three weeks of the semester fell short of its

objective to prepare the students to p1an and execute projects. Clearly, : !,
. the deficiencies in student or1entat1on had a lingering effect on students
throughout the semester and is partly responsible for the low number of oo
proaects comp]eted by some students. However,.the students did gain an '
understand1ng of project planning procedures as the semester progressed,
and early 1nd1caq1ons are that the 1eve1 of student activity in planning

P and éexecuting projects is 1ncreas1ng in the second semester.
. .

BTy
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* RESOURCE DEVELOPMENT AND USE
: /

The resource development functiou involves activities and procedures to
iqentifyemrecruit, develop, and maintain experience-based learning resources.
The outcome of these processes. is a pool of volunteer individuals and '
organizations available for student use in pursuing 1nd1v1dua11zed learning
projects and programs. Information about these résources is transmitted to

. students and Learn1ng Coordinators 1n the form of Resource Gu1des, wh1ch .
include suggestions for learning obJect1ves and activities that students might .
pursue in working with the resources.

Eva]uat1pn of resources in the past few months has centéred around the
study‘of student usage of developed resources. The sequence has been:

(1) initial resource.development, (2) a study of patterns of resource usage,
. (3) a revised plan for resource development.* '

RESOURCE DEVELOPMENT

L

Develqpment files indicate the follewing figures .in Table 67 for g
, staff-developed Resource Persons and Resource Organizations during the fall

semester. ~ .

]

TABLE 6-7
RESOURCE PERSON AND RESOURCE_ORGANIZATION DEVELOPMENT
N -\ SEPTEMBER 1973 TO FEBRUARY 1974

-

Number Available ~ Number Number * | Number Available

9/1/73 . Becoming Inactive | Added '2/15/174
RPs | 0 . T 19 T 103

ROs | 7 , 1 6 12

i

Procedures for the deve]opment of Supplementary Resources (Commun1ty*Resources,
Instructional Materials and the Tutorial Pool) will be specified and reviewed
for outcomes and effectiveness, but are not scheduled for formal evaluation
according to a specified evaluation plan. /

bl
. ’




In September; 1973, 70 individual volunteer Resource Persons were

. available for Student use. The number available in February, 1974 is 103.

- Three of the_originé] 70 became RO represenfatives (the employee of a
‘Résource Organization wﬁo serves as the primary Tiaison with Far West School);
19 were dropped from the "active" pool and 55 were added.
The most common reason given by RPs who withdrew from %he~program was\
a change in job. Some others dropped because they lacked the time to work with

. students. Where RPs did drop it was often possibie to replace them with

another person at the same site. Only one RP, a self-empioyed artist, was
dropped by an FWS staff decision. These figures are shown in Table 6-8.

TABLE 6-8
'REASONS FOR CHANGE IN STATUS OF RESOURCE PERSON

. o Number of Number of RPs.
.Reasogfor Change RPs Dropped | Replaced at Site
Changed jobs 9. . 7 )
Lack of time ’ 4 , 2 (already
on hand)
Another RP at site . ’
primarily working w/student 2 2 (already
on hand)
Unable to contact, or site B
temporily qnavai1ab1e 2 . 0
Rejected by staff “ 1 0 !
" Deceased ‘ ] 1
.6 N

Seven Resource Organizations were available to students in Sgptember.
One has dropped for lack of time to vork with students, and six have been

added for a current available .pool of 12.
The current pool of 103 Resource Persons work for 84 orqan1zatlons,‘

.including 27 commercial Concerns and 57 nonprofit organ1zat1qns .

129
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The size of organizations represented by Resource Persons. include 40
organizations with 10 or fewer employees, 24 organizations with 10 to 50 ®
employees, and 20 organizations with over 50 employees. Of the 12 Resource

Organizations committed to work with FWS students, 6 are nonprofit and 6

are commercial concerns. Two have less than 10 employees, two have-10 to

50, and 8 have over 50. ‘ : | ' : o
e In addition to efforts to increase the total pool of available RPs and

ROs, resource development has focused on increasing resources in those career

families where resources were scarce and providing the resources necessary

for those learning packages which would help students plan projects in subject _ °
areas required for graduation by the Oakland Public Schools. Table 6-9 shows

the distribution of ReSourceé Persons and Resource Organizations by Career

Family in-September, 1973 and February, 1974. It can be seen that there

were increases in the number of career families represented by RRS except K
for Construct1on Trades. The number of career families available within *

ROs also increased.

®
RESOURCE USE ,
The effectiveness of the resource development efforts by staff (and
students) can be tenta_tive'ly assessed from data collected to date about , 'y

student use of resburces. The following data were derived from Student
Activity Reports for an eleven week interval from October 29th to mid-January.
Resource usage has been considered by the major categories, RP, RO, CR,
and by whether the resources were staff-recruited or student-recruited. "
Student recruited resources are cons1deréd an 1nteqra1 part of the program
and account for a considerable port1on of the act1V1t1es at resource sites,
as is shown in Table 6-10 and Table 6-11. ) QW
Student-recruited RPs and CRs accounted for the largest blocks of hours. ®
However, the total time spent with RPs (staff and student developed) was
approx1mate]y the same as for all other resources comb1ned An 1nspect1on
‘of the” use units indicates that student-developed CRs accounted for more SAR
entries tnan all RPs. Ii genera1, students’are more involved with RPs 1n terms ®
of hours spent but make more separate CR visits.. ) o
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TABLE 6-10 . \\g
TOTAL' HOURS SPENT AT RESOURCE SITES ¢ \
BY 55 STUDENTS DURING 2

AN 11-WEEK INTERVAL

Type of Resource
- How Recruited w ;
: , RP | RO| CR
Staff - | 645 | 640 | 42
Student |02 | - | &7
Total 1547 | 640 | 899
| °
» . ‘
|‘ v ‘ X
’ TABLE 6-11 " B R )
TOTAL USE UNIIS*.ACCUMULATEﬁ AT RESQURCE . T |
SITES BY 55 STUDENTS DURING ‘ ) .
vj ; . AN T11-WEEK“INTERVAL . ot / :
© . ‘| Type of Resource o
How Recruited . |
. RP | RO | CR - . |
/ - ¢ . 1
Staff 143 101 | 12 ~ i
Student y1is | - | 269 .
' Total 261- [101 | 281 ;
D - | e
x . Y . e i |
A use unit is. one entry on an SAR sheet-iQne student's report: of visiting .
one resource during one week. . \ .
)
. o
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Table 6-12 considers characteristics of student usage of staff-recruited °
and student-recruited RPs and staff-developed ROs. During the eleven-week
interval, 28 (40%) of 70 available staff-developed RPs were visited by students.
These 28 RPs provided 58 Orientations (1 9 hours with each student seen).
Fourteen (50%) of the 28 RPs who worked with. students were involved in
Exp]orat1dns (10-39 hours) with students, involving 26 student Explorations.
One was involved with a student at the Investigation 1eve1 (40 plus hours).
2 By comparison,.although students spent more total hqurs w1th student- i ?
recruited RPs than with those developed by staff and more: 1nd1v7dua1 adu1ts

..-viere involved (48 compared to 28), student contacts with persons they them-

selves recruited were much less 11ke1y to lead beyond a brief one-time vigit.’

Of the 48 student-recruited RPs visited by students, 30 (63%) were *nvo1ved

with students only’at the Orientation level, 12 (25%) worked with students at -
the Exploration level; involving 13 student Explordtions. Six student- ’
recruited RPs (13%) worked with students at the Investigat1on,1eve1, char-

acterized by extensive hands-on-experience and 40 plus hours With the students.

In four of these cases, however, the student simply recrﬁjted his current

supervisor on a part-time job or volunteer activity to serve as his persfiial

RP for a project 1nv01v1ng Outside Work Experience as well as o+her credit.

Tt is not surpr1sing that RPs who have been contacied by stafr , infgrmed
.about the program, and engaged in a discussion of potential learning activities
ét\the site are.almost twice as likely to become involved in more extensive F
interaction with students beyond the Orientation level. Staff-developed ~
RPsL oncekyisited, are also over three times more likely to be seen by othen

_students (57% of those visited saw more than one student in the 11-week

interval as, _opposed to only 17% of the student-recruited RPs). The existence
of wr1tten 1nformat1on on file about a staff-developed RP, supported by
testimony from students who have visited the RP, provides the 1mpetus for
other students to use the resource. Judging by whether students opt for
Exp]orat1on 1eve1 activities, their initial visits to RPs they recruit
themselves are 1ess Tikely to be successful or to lead to other students
wanting to use the resource. This is a prtblem not with the fact that
students are recruiting their own RPs, byt simply with their ability to do

so ¥ffectively and then to provide information to other students” and staff
about thejr successes. . ’ .
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TABLE 6-12

-

—

‘ , “ LN .
RESOURCE UTILIZATION BY 55 STUDENTS DURING AN ]11NEEK INTERVAL

4| . staff Student
Category | Recruited RPs | Recruited RPs ROs
‘ Number RPs/ROs,Available
? < 5 =~
As of ‘February 1974 103 48 12
During interval¥* N 70 48 7
Number RPs/ROs Utitized During Interval
By 1 Student 12 -41 . 1
By ZZStudents 6 |
By 3 Students g 1 . 1
By 4 or more students N 0 4
- Total 28 N 48. ", 7
- Number of Aotivities Involving RPs/ROs
Orientations 58 |+ s 40
:€‘Exp1orations 26 13 5
" Investigations - 1 6 5,
Total -85 77 50 .
’ ) Number of Sites Used

Orientations only | 13 30 0
Explorations _ 14 12 3

Inyestigations 1 6 4 ,
Total 28 - 48 7

I4
A

A

*Number of Resource Guides available to students.and Learning Coordinators did
not equal.the number of resources willing to work with students due to staff
delays in producing guides and .a decision to release guides for resources in

packages only with the completed package.

Current development pract1ce makes

information available to students and staff as soon as commitment'is 0bta1npd

from resource.

-

T



_0r1entat1ons appears to be contrasted with a Qngh Tevel of involvement in
. ROs for a small group of students. '

. - _—
'The development staff is currently contacting all those persons _
reponted on Student Activity Reports (SARs) who are student-récruited RPs,
to see if they would be ava11ab1e to worlk with other FWS students / Student
recruitment of_ RPs is nighly desirable and 1ess costly for an EBCE program.*
Informat1on on utilization of RO sites was- augmented by use of the
Resource Organization OBservation  Schedule (ROOS). ROOS was used at the
beginning of the fall semester for the dual purpose of instrument development -
and data collection. " It was ‘used to record Orientations for students at
five sites: Rhodes, Southern Pac1f1c, Moore Business: Forms, Oakland Housing
Authority and Pacific Rotaprinting. Use of the form with pairs of raters at-
four of the above sites Ted to the elimination of-certain features of the .
schedule and retention of others.
Results obtained with the R00S-indicate that it is able to show both
the ‘content of the presentations and the reactions of students to the pre-
sentation. Student reactions are shown by the Tevel of ratings on the word- «
pairs and by the.amount of interaction in the form of questions and ‘other
participation. Examination of obseﬁVat1ons of Orientations at the five-sites
show a relatively Tow level of studént 1nterest and part1c1pat1on, although :
the material was genera11y considered to be well "prepared. Ratings of the o T i
students' interest were genera11y Tower than those for the Resource
Organization representative. . \

3

Previous Tables ‘in this section have summarized the time spent at RO

'sites as reported on the SARs. Total use units and student hours are roughly - A

> &

equivalent to that spent with staff- developed RPs. .The seven ROs available

to students accounted for 640 student hours, as compared with 645 hours for
70 staff developed RPs. However, since only 14 students used the ROs and T
nfne!of these did Exp]oratlons or Invest1gat1ons, the hours per student at -

ROs were high. The “initial 1ack of enthusiasm ev1denced‘by the reaction to

~

]

. ’
v 4

l .

It should be noted that student recruwtment of learning resources has
resulted in a significant decrease in costs for this function between the
first and second quartersiof the current contract year. This is reported
in the second Quarter]y Report, March, 1974. :

£
)
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L PLANNING FOR RESOURCE DEVELOPMENT *. * .

-
14

The deve1opment staff is concerned about the amount of:student use of
the staff -developed RP poo1 (enly 40% visited in an eleven-wéek ‘period, and on]y
15 or 21% of 79 ava11ab1e used for extended student/RP 1nteractlon in Exp]or-
ation and Investigation 1eve1 act1v1t1es), especially 1n view of* the deyel-
opment time-and costs 1nvo1ved At 1east one full profess1ona1 staff day
goes into jdentifying a potent1a1 RP, arranging an abpo1ntment for an
interview, conduct1ng the 1ntervqew, writing the RP Gu1de,4obfa1n1ng the RPis
comments and Corrections on the Guide, .and revising the Guide as necessary.
Developers réport that wr1t1ng\the RP .Guide alone requ1res approximately a
half day. Data from the Student Act1v1ty Reportf account for 54 Exp1orat1ons

and Investigations with RPs or R0s3 ‘though Learn}ng Coondinators report 72 —
completed projects involving Explorations or Investigations. If data from
the firstfeight weeks of the semester were sTfted_fn detail, the number of
RPs wHo have worked with students might include one-third no}e'than veported.
But .even if data for the semester were comp1ete we would still have_no
eviderice to conc]ude that our extens1vé deve1opment efforts pn1or to .any
student's becoming involved w1th a Resource Person are necessary " Now that
there is a sizable pool of we]]-deve]oped RPs, the deve1opment staff is in"
pos1t1on to ‘experiment with_the deve1opment process to see if costs can =
be reduced.and benefits increased by a red1str1butfbn of staff effort.

» The program will encourage and formalize the process of student deve1~.
opment of RPs by offering training to students desiring to recruit RPs in
areas of spec1a1 interest. The development staff w111 “follow- -up with a11
student recru1ted/RPs tq be sure they understand the program, .suggest 1earn-
ing activities for the student at the site, and confirm the individual's i
willingness to work with-other FWS students Whether an RP‘is necruited
by students: or staff, the staff will gbtain and file for student and LC
use a minimal descr1pt1on of poss sib1¥ student act1v1t1es at the site by
having the RP, or student,-or staff developer comp]ete a Potent1a1 Reso"rce

form.. . : .
0 ’
- 3
. . -
k ,\ e
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" the RP. and work out activities |for that student as well as identify other._

Developmerit staff time, 'p ev1ous1y devoted to writing extens1ve RP

Gu1des for each RP contacted 111 be devoted more to going with students
who have dec1ded to do am Expldration or Invest1gat1on with an RP to v1s1

poss1b1e learning act1v1t1es at|the sité. An RP.Guidewill be written /
on]y for those RPs with whom studen cnoose more extensive involvement. ..
At least some of the suggested spee1 iC Teaﬁhing activities in the Guide |
w111 be written with a student 1n mind, and the RP should have a clearer
.understanding of staff and student expedtat1ons v, \ y
. Implementation of these recommendat1ons was initiated in February .

’Ear1y indications are that tHe two-step process.from Potent1a Resource
" form to fifished Guide does lead to prompter.use of resources nd to more
useful Guides. ' h ‘\C' . '
SR . . w\“ -

\ * /

»
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, ~'!-_~‘"‘" STUDENT DIAGNOSIS .

The purpcse of/the diagnostic program was to provide students with
1nformat1on about themse]ves to help them plan their Far West School
x,]earmng programs ' i N
Diagnostic procedures required that a report be wiritten and made a\,aﬂab]e y

to each student and his or her Learmng aordinator by the end of the
three-week o jentation period, 1nwh1ch Tong-term planning was scheduled to
begin. The [reports were to mtegrate information about each student's interests /Q
(both expre/ssed and measured), awht1e), FNS and Oakland Public Schools (OPS)
requirements to| be met, and educaticnal and career plans. It was. to conclude with
L ons for the kind and level of career development and educational /
acti vi’tie, seen by the di'agnosti cian as ap\proptiate to the studént's unique L
combinat°/on” of needs, interests, and abilities. Each student's Learning )
Coordmalor then discussed the report with the student ) ) )
Tdble 6-13 summarizes the information coHected the instruments uséd, the
prob]ems encounterc;e,d, and the action taken to resolve them. In addition to o
problems shown in the ta'.;le., there was general c°onc‘ern about students' motivation
to take the interest inventory and the abilities test and about the condition$- \
of test adminmistration.. Many students madeanegati ve comments about the tests ] \
‘\ during and after testing sessions; tests had to be rescheduled several times ®
beca‘,use students did not show up to take them, and many students ngeded repeated \
\reminders to complete self-administered diagnostic . instruments,. In\addition, :
when tests were administered in large groups, cond1t1ons were somewhat crowded

recommendz

a dl1t was difficult for the test adnnmstrator to maintain student rapport, ( ’ ¢
c OE rat1on, and interest in the test. o ;’ ' /
EV ! UATI N OF DIAGNOSTIC PROGEDURES . \g : ( | /
L .
. Th Test Plan.provided for the following data to be zQ:hered and i / )
analyzed in order to evaluate the effectiveness of the procedures: /
- . |
ssessment of Preliminary Diagnostic Report. This instrument has two {

paqt part one cunsists of a set of questions LCs were to ask students )
du T/hg or immediately after students' diagnostic interviews; part two -‘nféins

»,
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questions for the LCs themse1ves to answer concerning the student s d1aqnost1c
«interview. Forty quest1onna1res were received. The dates on the quest1onna1res ‘

suggest that many were either not completed at the time of the diagnostic

ipterview or that the interview jitself d1d not occur until late in the semester.

Follow-Up Assessment of Pre11m1nary D1agnost1c Reports. This quest1onna1re
was completed by students at the end of the semester dur1ng summative evaluation

H

mid-year testing. Forty—n1ne were received.

/

Long Term Planning Forms. A sample of students' Long Term Planning forms
were to be analyzed to determine the effect of diagnestic information on
students' planning. Examination of the sample revealed that on]y‘five out of
20 of these forms were completed after diagnostic interviews.

%

RESULTS AND' CONLLUSIONS
Data ana]ys1s and cbservation.during the ccnduct of student dlagnos1s led
to the following general conclusions:

1. Students objected to the information collection stage of diagnosis.
In addition to the observations already mentioned above about the
di fficulties encountered in obtaining the information, approximately
75% of the student comments made about the diagnostic program on
the Follow-Up Assessment of Preliminary Diagnostic Reports were
complaints about testing.

2. Students did react positively to their d1agnost1c reports.
Approximately 75% reported on the Assessment of Preliminary
Diagnostic Report that they 1iked the'reports, and LCs reported
on the same quest1onna1re@¢hat 90% of the students were
interested in their reports. |

3. Students did find test results useful in helping them think about
Tong-range plans. Analysis of the Follow-Up Assessment of
Preliminary Diagnostic Reports indicate that approximately 60%
found the Developed Abilities Profile scores useful; 73% found
the results of the PLAN Interest Inventory useful; and 71% found
the -recommendations made in diagnostic reports useful in helping
them to think about 1ong-§enge plans. :

4. Students did not know the purpose of diagnosis.' When asked on
Follow-Up Assessment of Preliminary Diagnostic Reports, "What is
the purpose of the d1agnost§c testing program?", only three students
out of 49 indicated that it was to provide them with information
about themselves. A large number of students did not respond to

141
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tﬁe qhest1on at.all or answered with rather vague com
asy—...to see what you were Tike and - Some
confused diagnosis with evaluation, stating that the purpose of

the test was to measure their progress and thereby measure the
effectiveness of the school.

The opinions of the three LCs about the usefulness of the d' agnostic
reports varied. The overall judgment of one LC was that thé

reports were not useful; anothér judged them to be useful; and

the third found them more useful than-not. The responses on\Table 6-14
to questions on the Assessment of Preliminary Diagnostic Reports
reflect these conflicting op1n1ons It appears that judgments regard-
ing. the usefulness of the reports “in this case were not related to
their content, but that the LC was the significant variable.

. Producing individual written diagnostic reports was not an efficient

and cost-effective way to present diagnostic 1nformat1on to students
and LCs. .

" PLANNING FOR DIAGNOSIS

Based gh the test findings and the prob1éms encountered during the conduct
of the diagnostic program, diagnestic procedures will be revised to specify.
that the following conditions be met: )

1

, be used. -

OPS transcripts are obtained and verified before the semester begins.
This will necessitate making arrangements to obtain transcripts
directly from the Oakland Schools data bank as soon as they are

processed at the end of the semester, and deve]op1ng procedures for

verifying them with OPS counselors. ud
Writing and oral communications scales and the procedures for using

. them are included in the revised procedures.

Procedures for administering the basic skills tests

are developed so that seniors are tested on the first day of school,
juniors on the second, and sophomores on the third day of school to
obtain grade-level performance in reading and mathematics. Instruments
to spec1f1ca11y diagnose problems of students who do not perform at
‘the minimum required eighth-grade levels or who wish to improve their
skills in these areas are identified and/or developed.

The purpose, nature, and limitations of all diagnostic tests are
explained to students, with an explanation of how tests results will

~

Interest inventories and abilities tests are made™optional for

students. Students who are not able to express interests or who
have foreclosed a particular occupation are strongly encouraged
to take at least an interest inventory to give them an empirical

base on which to begin exploring careers.

‘.
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TABLE 6-14

~

Y AN
LC JUDGMENTS.ON USEFULNESS OF DIAGNOSTIC REPORTS -
s ‘
(A £ -
' Students LC's Impression .
Question in LC o ‘
: Groups Yes No

Did the diagnostician's recommendations stimulate thought about and aid ’
in the formulation of the student's long-range plans?

Learning Coordinator-3 , 15 13 2 .
Learning Coordinator-1i 11 ) 7 )
Learning Coordinator-2 14 1 13
/| " TOTAL 40 21 19
Do you think the report wiil enable you to help ‘the student.in program
planning? .
Learning Coordinator-3 ) 15 12 ) 3
Learning Coordinator-1 11 8 3
, Learning Coordinator-2 14 <0 14
AL TOTAL .40 20 20
Do you think the diagrostic report .had any-effect on the student's )
thinking about nis or her long-range plans? L
Learning Coordinator-3 15 13‘
Learning Coordinator-1 11
Learning Coordinator-2 11 1 R V4
TOTAL 40 20 19

* - *
The LC judged only 13 of 14 students on this question. - . o

. — ]
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6. Initial diagnostic testing is limited to the collection of information
necessary to ascertain students' needs in relation to high school
requirements (reading, mathematies, writing and oral communications),
using the most reliable, vaTiqgﬁnd economical instruments available.

7. Diagnostic tests are administered individually or in small groups so
that the test administrator is able to maintain student rapport,
cooperation, and interest in the test, and so that crowding and

tdistraction do not affect student performance.

8. LCs are to write one to two page summaries befare the semester begins
to integrate the diagnostic informatioen available about their contin- .
uing students into the student's file. )

. ‘ \ B
It seems clear thaL the primary reasons for deficiencies of diagnosis

during the first semestér were (a) de]ays.iﬁ\comp1eting reports and providing
timely information for individual p]anﬁing,j?nd-(b) inadequate orientation of
the students (and possibly the LCs) to thb‘b@rpbses of diagnostic testing.
:Also, the concurrent ?re-testing for program evaTuatioﬁ undoubtedly created
confusion in the minds of the students about the purpose§ of the diagnostic
instruments and contributed.to delays in administering; interpreting, and
using diaénosiic results. ‘The favorable reactions of the students to the
diagnostic reports and their opiniogs thd‘ the information was useful indicgté
‘that the instruments and procedures are bQ§ica11y sound. The procedures are
bfing revised in accordance with the regéﬁ&endaﬁions listed above. Together
with impro¥ed scheduling and coordination they dgn be expected to provide an
effective diagnostic program. ‘ -

e !
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STUDENT bRIENTATION

The purpose of student orientation is to"he1p student; make the transition
from traditional classroom learning to the EBCE cupyriculum. It was designed to
‘(a) allow students to bAegin tak,i'ng responsibility for making decisions by’
® choosing among optional activities and scheduling; and (b) provide enpugh

' structured activities so they would know what was expected of them at Far West

School. The three-week orientation program was to have efnphasized:
: 1. program planning processes including 1ong-'range, semester, and projeck
' : -planning; :
’ .. Tearning resources (what they are, how they are used and Tocated);
¥ organizational structurg of FWS and its administrative procedares;
diagnos is of students' needs (discuéséd in the preceding csubsection);

student adaptation to the program (by requiring them to participate
in activities related to items 1-4). R

2
e 3.
4
5

ORIENTATION METHODS

L3

The following methods were to he used for accomplishing the five goals
® above: '
vorkshop discussions within the Learning Coordinator (LC) advisory
group structure, with a maximum of ten students per workshop;

, group discussions and practice in completing forms within the student
® group; -

student visits to resources, preceded by preparation from the LC in
the student group, -followed by discussions with the LC and other
members of the student group. These visits to resources were to have
served as self-discovery.activities through which the student would
. see a need for'planning ahead before going to a resource and would:
® . Tearn to use the resource effectively; .

self-instruction using modules of the American Institutes for Research, ™
Career Guidance Program; :

completipn by each student of a mini-project which wou]d'synthesize
most of ‘the elements listed above.

[o]

® . ‘
’ Problems in Implementing Orientation Procedures. Schedules did not allow )
time to design staff development workshops that would (a) help LCs understand
" the underlying ceoncepts of the orientation program, and (b) prepare them to
® use the procedures as they were written. Instead; the document was distrib=
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uted to Operations staff and informal group‘meetings were relied on to clarify .
the meaning of the procedures. This problem was compounded because one of ®

three LCs was nev&]y hired and had received 1ittle training.. Of the other

" two L;Cs, only one had 'seryed as an LC the previous year. 3

There were problems with the availability and use of Tearning resources.
The staff did not have as many in its active file as anticipated-and not all Y
of these were written up in resouhce Juides for-students' use. Two Resource :

" Organization orientations were scheduled for early in the seccnd week with

career explorations following immediately for some students. These or1entat1ons
and explorations came too soon for our students and insufficient time for student/ ®
LC feedback Was provided between the or1entat1on and exp1oret1on experiences.

“* The' methods that were suggested in the procedures ‘were not followed
precisely. LCs dec1ded to spend much more time with students individually
than in groups, and when they did meet in groups there were usually 15 or more , o

siudents. The workshop, with planned.role plays and simulations, was not used

L)

as much as planned. In addition, the LCs gave up the idea of the minmd<project,
feehng that students were not interested in it and wanted to get 1ntmr
"real" programs. This c1ear1y indicates a misunderstanding of ‘the intent of e
the mini-project on the LCsj the mini-project could well have been deve1oped ‘
around their reqular dctivities. In retrospect, the Deve]opment and Operatmns

staff concluded that a mini-project wou]d have been an effect1 ve means of :
giving students the complete picture of planning a project, executing it, and ®
receiving c_redit for it. Some students did not fully understand the entire

process unti] credits were assigned at semester end.

/
DATA GATHERING METHODS

®

Listed below are the methods wh1ch EBCE staff used for gathering evaTUatwe

data during.and after orientation: ' 4'“

° A Student Orientation.Objectives Checklist was distributed; the , ' ‘
LC and student were to complete it together as the student .‘
. completed the or1entat1on objectives. N 4
° Weekly LC questionnaires were used .during orientation to gather . ‘
information about the problems and the successes students were |
experiencing during that period. |
Tapes of LC discussion sessions were made in which they elaborated ) ] ®

on successes and problems during the orientation.

146 (
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: \\}\iA questionnaire was given to all students immediately following

4 . orientation to elicit their reactions to the program. Only- 17

o “-students returned this and an analysis of these 17 showed them
not be a representative sample of FWS students. (There was a
preponderance of females, Whites, and those who planned to go

%l : "to college.) .
3
. ° The staff drew a random sample of 15 students. 5 from each
® LC group, and reviewed theiv files closely to see whether they

had completed orientation objectives.* This judgment of their
.completion of orientation objectives was compared with that of
their LCs. Three months later, the staff interviewed 11 jtudents
' to find out whather orientation was helpful in the long run. ,

° Qperations and Development staff members were given a questionnaire
o . which required them to prioritize both the information students '
- ' should receive during orientation and the orientation methods . .
This will be used in making revisions in the orientation program.

\

The weekly LC questionnaire and taped discussions were of limited use

() because they were immediate, often emotional, reactions to the érobléns LCs
faced during orientation. Thus, while they may identify some prob]éms, they
do not go far in suggesting viable solutions. '

4 RESULTS ' . ’ \
. ' L3 ’ .
Based on the review of the sample of files, it was concluded that students

did not complete most of the orientation objectives. There was a discrepancy
between the LC's assessment of the student's completion of the objectives and
the assessment by the member of the procedures team, Based on the limited
sample, it was tentatively concluded that student learning*fell short-of
. .expectations. They were still weak in program planning, using resources,

question asking, time management, and planning projects. "
/

() Student Attitudes to Orientation. From the 17 questionnairés and the 1
student interviews (both somewhat biased samples) several cenclusions were \

reached: - _ -
. - . ‘
) ) ° The most frequent complaint (made by approximately 65% of the students

L « was that testing came during the first part of orientation and that

* . ” .

. Using a table of random numbers, a random sample of 5 new students, plus
2 alternates, was drawn from each LC group, for a total sample size of 15
plus 6 alternates. The 11 students who were interviewed consisted of 8
of the original 15 in their random sample pluss 3 of the alternates.

[y
*
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too many forms were required. At least four recommendations were
made that ‘the purpose for both tests and forms be more clearly ' .
explained and that more help be given in assisting students in ®
completing forms. ’

° Students genera11y felt that the orientation had helped them

adjust to Fhe feeedom they have in EBCE; the two activities =~ -
they listed as most responsible for th1s were their visits to
Resource Persons and their work with LCs. \

Students reported mixed feelings about their RP and RO visits
during orlentat1on Students said RPs were by far more 1nterest1ng
"and informative than ROs. (On a 7-point scale from "very.,

boring". to;"veny interesting," all but three students rated RPs |
above the m1d point.) ROs received ratings even]y spi1t above

and below mid-point. No respondent rated ROs higher than RPs. 9
Students reported there were not enough RPs in enough different -
categoY1eslto satisfy their needs -and interests, About five ~
students said they wished they had.had more he1p in locating ]
and using RPs dur1ng orientation. ’ . ‘

° Most students (about 80%) were pileased w1th the he1p they had.
C received from their LCs.during orientation. They 1nd1 cated this ¢
interaction (both in groups ard individually) gave them whatever \
understand1ng they had of the/program

° Most students (about two- thqrds) responded that the orientation .
was too 1ong . ' .

° Many asked for more he1p n understand1ng planning, requirements, ®
credit; grades,- program forms, use of resources, EBCE staff
funct1ons, and use of the EBCE 11brary (75% asked for at least
some help understanding at least one of these areas).

" Staff Attitudes toward Orientation. ho]]owing orientation in §eptember, a
questionnaire was administered to 13 members of the Operations and Deve]oPﬁEnt
/asked to assign re]at1ve gr1or1t1es to var16us FWS
orientation activities. / .

Below are listed the 12 items which received rat1ngs of "top pr1or1ty" e
by 9 or more of the 13 respondents. Following each item is an” index )
which indicates the ratio of_experience-based to FWS-based activities. For:
-example, the index (2/11) indicates that 2 respondents felt the process )
would best be accomp11shed through practical experience ana 11 thought
FWS-based activities would be a better means of accomp11sh1ng‘jt.* .«

, staff. The respondents were

1. Student should learn ‘information about the goals and objectives ,
of the program. (0/13) ?

*
A

, If the two numbers add up to: more than 13, th1s means a respondent mentioned
two methods for that item.




Students should learn information about graduation requirements. (f/13)
Students should be able to deve]op semester goals and plar . (1/12)

Students should be able to develop proaect plans including asking -
initial questions, seeking resources, , and stat1ng project goals .
- and objectives. (7/10) i o

5. Students should learn about th@ Kinds of resources ava11able in -
., this program and be able to locate and use them. (7/8)

6. Students should be able to ask the right kinds of questwnns wnen
visiting RP. (6/9) .

7. Students should know what participation in the program means and
the sanct1ons for non- participation. (1/13)

’,”8. Students shoutld 1earn the purpose of forms in this program. (0/13)
9. Students should be able to plan and manage tK/;r time. (4/10)

. 10. Students should know the 1mportance of 1ong-range p1ans and know how -
to approach the problem of. Tong-range planning. (2/12) .

1. Students should be able to complete weekly schedules and week 1y
activity summaries. (2/12)

12. Students ‘should know how their work will be eva]uated and cred1t
assigned. (3/11) - . o

"
I

The questionnaire asked for methods of instruction that would most likely )
accomplish the orientation goals. The résponse showed that the staff felt -
interaction with the students at FWS is .the most effective way to accomplish
the teachihg.and learning. ' \ )

‘Staff members feel the use of group§ of ten students or fewer would be.
most important in achieving objectives. This method was mentioned twice as
many times as individual cohnse]ing and expariences in thé field. Lecture to
groups larger than ten were mentioned onTy a few time. OF all possible
priorities, small group\work§hops were mentioned two to ore over individual
counseling. . '. - .

PLANNING FOR STUDENT ORIENTATION

FWS staff will rewrite orientation proccdures to include those .itars deemed
essential by most staff for or1entat1on,content (students did not taku excqbtion
to any of these iteﬁs),=and will include a variety of teaching/]earning’methads
for reaching a maximum number Gfi students. HMore specific examples of role play,
simufétion, and otheér workshop activities will be incorporated.
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FWS will prepare a staff deyelopment package for orientation to guide.

’ staf-‘wc dumng or1entat1on and to outline recommended methods of doigg it. °
’ AH orientation objectives will be reassessed jn view of the 12 priorities . .
. ment1oned‘on the previous page. The new omentamon witd begin wn:h a ser1es of . -
. fixed activi ties and will allow students then to work at, their own speed _
. . to complete ori entat1on objectives. Interested returmng students wﬂ] be . ®
1nv1ted to join the orientation as work<hop 1eaders or assistants. g
‘ In summary, it is felt that’mfom'anon obtawned during first semester -
R
orientation has provided a solid basis for preparing procedura] gui des ‘.,
that wﬂ] achieve. the prescmbed obqectwes as well as high user acceptac "o
* ) . : s ) : . v i '
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SECTION 7: STUDENT USE AND STAFF PERCEPTION OF THE PROGRAM

~

" - DIFFERENTIAL USE OF RESOURCES

Q

, Some students use available resources more than otherfstﬁdent§, of cotrse.
An attempt is being made to find out whether or not this differential demand is
related to démographic and other student chara&teristicsg Knowledge of such
relationships, if they exist, would be useful in p1annin§, organizing, and
. scheduling EBCE resources. \ Y

Each FWS student was rated by each of the three Learning‘Coordingﬁﬁgg
as being a “heavy" or “1ight“°user of,(a)‘resoun. s at FWS and-(b) external,
community-ba§e§ resources. A score of 2 was uggﬂ to denote heavy use, and a
T to representa1i§ht'use, A mean of the three LC ratings was computed and ‘
. students were dqugoriz Gtas heavy users if their mean rating was above 1.5 °*
and as Tight users if below 1.5. . ‘ :

Each student was also rated on tHe amount of staff time that he cor shé\
required.. The’ Director of Operations and each of the three LCs estimated the
‘aVerége weekly amount of staff time required, and a mean sfandard score was
computed for each student; \Studenté were then categorized as "heavy" or
"ight" users of staff time, depenqihg on whether their mean scores fell
above or below the median. | L. /

Students were thus categorized as heavy or light users of (a) internal
resources, (b) external resources, and (c) staff time. These three classifica-
'tjops were tﬁén used to analyze demographic data and Job-Related Attitudes
(JRA). Scores from.B?her instruﬁents will also be used to analyze student
use of staff and resourées, prior to preparation of the final evaluation report.

Praliminary analysis suggests the general conclusions that follow:*
- . Yy - .

1. Students who' make heavy use of internal resources also tend to make
\ heavy use of external resources. and of staff time. So, in genera1,\
. heavy usage in any ‘of the three categories implies the student is

relatively active in the program. ‘

2. Resource usage appears to be related to ethnic background. White

students at FWS tend to be, judged by staff as making heavier use of

*fﬁey should be regarded as hypothesgs to be tested moré/fhorough1y.
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resources and staff time than Black, Spanish-syrname, or Asian- — -
American students. If this‘relationship does an fact exist, it
may be attributable to ethiwic-related school eéxperiences and
attitudes-or to rater biases. The issue will/be investigated
further. -

. . /

Tenth-grade students tend to make relatively heavy use of internal
resources and staff time. Twelfth-grade j7 dents tend to make

!

“relatively heavy use of external resources

. There is no indication from the pre]jminafy ané]ysis that resource
- usage is related to sex.

. ' In the JRA, optional responses on each jtem-were "strongly disagree,"
"disagree," "undecided," "agree,".and Ystrongly agree." There is some
evidence that /students rated as heavy Users of\ external resources tend
to avoid "undecided" more frequently than 1ight users. This may p
indicate that/experiences at employer/sites provide the student with
relevant information and that he or she is using that information to
form opinions about the economic sector. Also, among those who

answer items/ with a response other than "undecided," there appears

to be a relationship between whethef the student agrees or disagrees
with the item and whether he or she is a Tight or heavy uSer of
external resources. For example, 7tem 1 on the JRA, "It's very hard to -
change jobs within an organization)," yielded the distribution of
responses shown in Table 7-1. . :

»

\——‘
TABLE 741
RESPONSE TO ITEM ON DIFFTCULTY IN CHANGING JOBS
L
ITEM: | It's very hard to chaq@e jobs within an organization
/ Use of External Resources
/ Heavy Light -
. / \ ..
TStrongly Agree" or "Agree" : 2 9
" “Strongly Disagree" or "Disagree" 18 9
Total ‘ 20 , 18
_ \

E—

The data indicate that (a) Jight users are as likely to agree as to
disagree, and (b) heavy useys are much more likely-to disagree. This -
suggests that stbdent opinipns on this item are altered by exposure

to employer organizations. | Other items on the JRA indicate similar
patterns. Development of factor scores for the JRA, now underway,
will provide a more reliable analysis of these hypotheses.




. West EBCE staff. The intentionwas not to impose philosophic unity, but. to

¥
-

'

It should bF kqptgin mind that only a cursory examination has'been made of -
these data and the results reported here should be regarded as very tentative. They
are.reported because the relationships that may exist are potentiai]y very important .
to future planning and operation of an EBCE program. A more detailed report of how

different students make different use of the EBCE program is planned for completion
this spring. '

STAFF-PROGRAM QUESTIONNAIRE

The Position of the FWS Staff on Major Issues of Educational Philosophy

Some difficulties were encountered during the first semester in implement-
ing various instructional and guidance procedures as designed (see Section 6, Pro-
gram Development Data). Some discrepancie§ between what was intended and what
actually occurred were unplanned. One possible explanation is that philosophic
differences exist among key staff members and that these differences led to
d1fferent 1nterpretat1ons of adopted procedures whereve\ the specifications
were amb1guous or permitted more latitude than was 1ntended

In an effort to identify staff biases on issues of educational philosdphy,
a rating scale wés-constructed and administered to ten key members of the Far
/
identify the philosophy underlying the Far Vest model, including whatever
diversity exists, and to make appropriate provisions for accommodating such
diversity.

The rating scale was adapted from Neil Postman and Charles Weingartner.*
The Postman-Weingartner position was selected because (a) it appears to be very
compatible with the philosophic basis of EBCE as origina]]y conceived by the
U.S. Office of Education and as developed at the pilot sites, and (b) Postman
and Weingartner have stated their positfﬁh in sufficiently specific terms of
school practice to permit the construction of a rating . .ale. According to
Postman and Ne1ngartner, all schools, by definition, perform certain essent1a1

- functions, such as structuring students time and activities, defining

vachievement" and "good behaV1or," and supervising and controlling the young.
Schools differ in the specific procedures, and practices they adopt in carrying
out these essential functions.” It is at the level of procedu}es and practices-- ‘

*Postman, N. and Weingartner, C. The 'School Book (New York: De1écorte Press,
1973). o
{ 5
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"conventions" in the Postman-we1ngartner term1no]ogy--that schools may be .
distinguished from one another and evaluated. They identify 31 specific
conventions, having to do with such general factors as the variety of options
open to students; freedom of student choice; utility and relevance of what is
1earned commitment to and accountability for reaching prescr1bed goals;
breadth of community-participation; and rational, non- author1tar1an relation-
ships among the participants.

' A 31-item rating’ scale was developed by adapting Postman and Weingartner's
31 conventions. In one version, called the "Ideal" scale, the respondents were
asked to consider their personaf view of an ideal EBCE program and to rate each
item with respect to its desirabi]iﬂy in that ideal version. A 7-point scale
was used, where a rating of 7 means &hat the item is "essentia)" and a rating’
of 1 means that it is "totally unacc@ptab]e." Abbreviated versions of .the
items are shown in Table 7-2. The complete items are presented in Appendix A.

The scale was- administered to ten members of the Far West EBCE staff who
are most influential in shaping ;heaFar West model. Seven respondents are
members of the Design Control Committee (DCC) representing senior staff in -
program management, schogl'operations, development, and evaluation. The otheﬁ
three respondents are LCs who are most directly involved in the implementation
of the model at FWS.

Mean ratings for each item were computed for (a) the total group of ten
raters (LCs and DCC combined), (b) the seven members of the DCC as a group, and
(c) the three LCs as a gfaup. Mean ratings for each of these three groups on
each item are shown in Table 7-2. " The ordering of the items is by mean rating
for the total group of ten raters:: ' \ )

Results for ratings on the Ideal scale are summarized in Table 7—3 The
mean of 6.36 for the ten raters indicates that the senior FWS staff is in strong
agreement with the Postman-Weingartner position, the mean rating across all 31
items falling between "very desirable" and "essential.' Further evidence of
this agreement js that 49.4% of the 310 ratings (10 raters on 31 iteps) were
"essential," the highest rating on the 7-point scale. Note that the raters
were stating the opinion that the item is essential to an ideal EBCE program,

not to education in general. ,




1.
2.

3.

®
5.

6.

. 7.

- 8.

25.
« 26.
27.

29.

~ * : TABLE 7-2

MEAN RATINGS BY TWO GROUPS, SEPARATE AND COMBINED,-FOR 31 ITEMS
ON A SCALE OF IDEAL EBCE AND A SCALE OF ACTUAL EBCE AT FAR HEST SCHOOL

) ’ . ideal Scafe Actual Scale
Mean Ratings, Mean Ratings
Abbreviated Item* , /’f“ 7
‘ A e ! pcc | e we | oce | e
- ’ by
Question-asking, probleni-solving. research valued more than memorizing, ventriloquizing. 7.00 | 7.00f 7 00 6.15) 6.07] 6.33
Excellence judged broadly to 1n;lude other $kills as well as reading and math. 6.90 | 6.86 | 7.00 6.057 6,00} 6.17
Latitude in choosing among optional activities. 6.80 6.86; 6.;7 6.5(; 6.71 } 6.00
Resources include People and problems outside school walls. 6.80 % 6.861 6.67 6.30+ 6.29 ; 6.33
what Is learned is valued rither than amount of time spént. 6.80 | 6.71 7.00 5.40] 5.4 ; 6,00
Responsibility to students' future has higher priority than to social fnstitutions. 5.70 ! 6.57 | 7.00 5.85} 5.571 6.50
ColTaborative rather than adversary relationships between teacher and student. 6.65 | 6.57] 6.83 6.20, 6211 67" *
Var,\iety of people in teaching role. 6.60 ] 6.571 6.67 6.70 4 6.57 {700
peading ability only one way to Express intellectual competence and fnterest. 6.551 6.50 1 6.67 6.25i; 6:21 : 6.33
Trachers function as coordinators or facilitators rather than as dictators. 6.55{ 6.43] 6.83 Snsof 5‘193 6.33
“New" subjects, e.g., anthropology, cyberretics, urbanology, accepted, 6'50f 6.43; 6:67 6.403 6.l4é 7.00
Seif-knowledge and feelings accepted as worthwhile, legiumte'subjects of 1anhy. 6.50 . 6.43 7 6.67 5.70; 5.1 3 5.67
Concept of knowledge, attitudes, and skills orl‘ented tosafd future. 6.50 ) 6.36| 6.83 4.95; 4.29? Gnio
Capitalize on teachers’ strengths and help them with weaknesses. 6.50| 6.43§ 6.67 4.651r 4.2 E 5,6{7 *
Constructive, nonpunitive evaluation cf teachers and administrators. 6.501 6.43 1 6.67 ’ 4.IO'I 4.00° 4%8‘3
what §s expected and how it will be judged, sade clear to students. 6.50] 6.43} 6.67 4 053 3.861‘ 4\:0
onpunitive grading, ro homogeneous grouping, minimum of labeling. 6.45] 6.291 6.83 6.354 6.211 6.67 .
School is accountable for its performance to ;.tudents and parents. 6.40 | 6.291 6.67 4.85* 4.21 ; 6.33 .
.l)aﬂy sequences not arbitrary but related to what students are doiné. 6.35 | 8.43] 6.17 0.30 6.29% 6.33 .
Students collaborate’ rather than compete. \ 6.30 ] 6.00 | 7.00 6,05 6.07 ] $.00
Students may supervise themselves, .havc sense of control. 6.20 | 6.14 | 6.33 5.35 1 5.21 ‘ 5.67 ¢
Brings together Students of great diversity fn background and ability. 6.10 SEI 7.00 6.40 : 6.29 § 4.67
Channels for parent grievances and coamunity participation. 6.10 } 5.71 } 7.69 4.00 1 3.79 ¢ 4.50
School small enough that supervision can be personal, human. 6.05 § 5.86 | 6.50 6.29 ; 6.14 : 6.33
Students allowed to organize own time, decide how to use it. 6.00 | 6.14 | 5.67 5.‘95 Y 6.21 | 5.33
Alternative programs, contrasting arangemgnts for learning offered. 5.90 | 5.1} 6.33 5.60 ’ 5.29 § .33
standardized tests not used, or only with extreme caution, skepticism. N 5.90 { 6,14 } 5.33 4.30 | 4.07 { 4.83
28.” Knowledge for use in daily life valued rather, than “for knowledge’s sake." 5.80 | 5.71 | b.07 5.10 1 5.29 5.33
-Aversive responses aCoidcd.\(cinforcing onks applied. 5.80 { 5.71 | 6.00 " 4,65 4.57 | 4.83
School's sccivities are student, rather than mostly staff, activities. 5.70 ,6'43 4.00 5.40 § 5.50 { 8.17
?equ!red «ctivities Justified on empirical or rational basis of relevance. [ 5.70 { 6.57 | 3.67 5_.25 5.64 14.33
N

' *30.
\ N

Q

ERIC

Aruitoxt provided by Eic:

*Sec Appendix A-10 for full statement of itens. All ftems adapted frowm Postman, K. and Weingartner, C.
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TABLE 7-3 !

/

IDEAL "SCALE MEANS AND RANGES OF ITEM MEANS -
FOR THO GROUPS OF RATERS AND FOR THE COMBINED GROUP

X ®
\\
Mean for - Range of
— Rater . A1l Items | Item Means- °
LCs (n = 3) ) - 6.4 3.67 - 7.00 Py
DCC (n = 7) 6.34 5.71 - 7.00 - '
Combined Group (n = 10) 6.36 5.70 - 7.00
While the LCs tended to give higher ratings (mean = 6.41) than members of ' "'y
) the DCC (mean = 6.34), the difference is not statistically significant. However,
statistically significant di fferences were found among individual raters with
respect to how strongly they favor the Postman-we1ngartner positian. Results V
for individual raters are shown in Table 7-4. Individual differences among ' Y
raters within the combined group,’ the DCC, and LCs are all statistically .
significant.* These differences appear to have no practical importance, 0
TABLE 7-4 S 'Y
, " IDEAL SCALE MEANS ;
AND STANDARD DEVIATIONS
o - FOR INDIVIDUAL RATERS
) ')
- Means for | Standard
) Rater | a11 Ttems Deviation
DCC: A 6.47 0.48 ' |
B| 5.98 © 0.7 , : ®
c| .6.23 0.84 | )
— : D 6.65 | 0.49 o o
E 6.42 0.85 ’
F 6.39 0.65 : K
G 6.23 0.76
! ) ’ LCs: H 6.39 0.96
) \ I 6.65 10.45 . )
i . d 6.19 ].62 ‘ , @
Respect1ve values of F for the total group, DCC, and LCs are 3.36 (p < .01),,
2 86 (p < 05), and 5.30 (p < .01). .
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however, in view of the concentration of individual ratings near the upper end
of the scale; i.e., these differences occur, with very few except1ons, within
afvery restricted range of pos1t1ve ratings.

It s poss1b1e that the scale items are simply "motherhood" statements,
"\end that the scale is*insensitive to important differences in staff attitudes.
JFor example, it is doubtful that any rater would favor "adversary" over l
"co]]aborat1ve" relationships between .teachers and students (item 7 in Table 7-2
_and item 20 in Append1x A). But raters could well differ in their beliefs about
how directive and authoritarian a teacher should be :in certain practﬁcaf
situations. The scale as present]y constructed does not get at such d1fferences x
in staff attitudess:+ . -

The results with the Ideal eca]e suggest the following conclusions:

1; Ten key members of the Far West EBCE staff ére in close agreement in

educational philosophy with the position represented by Postman and ' .
Weingartner.

2. There are individual d1fferences among the ten key staff members in
the extent to which they subscribe to the Postman-Weingartner:position.
These differences occur within a re]at1ve1y narrow range of positive
attitudes toward ‘that position.

3. The Design Control Committee as a group is not sighfficantly different
,in its position from that of the Learning Coordinators as a group.

>

The Educational Philosophy Underlying the Current Program at FWS

“

To examine staff perceptions of current practices at FHS, a second scale

was adapted from the Postman-Weingartner conventions. "This scale, called the‘
"Actual® sca]e, contained exactly the same 31ditems as those in the Ideal scale .
and was administered to the same ten raters. In the Actual scale the respond-~
ents were asked to rate each jtem on. the extent to which it had been gdopted ,
and put into practice at FWS. A 7-point scale was used in which a 7 means
"widely-practiced" and a 1 means "not practiced at all."

Mean ratings for each item for the combined raters, the DCC, and, the LCs
\are shown in Table 7-2. Group results are sunmarized in Table 7-5. The *
combined-group mean of 5l56 indicates that the® ten raters perceive FWS as
having adopted the Postman-Weingartner conventions fairly extensive]y The
mean rating across all 31 items is about m1dway between "practiced to some
extent" and "W1de1y pract1ced " A two-tailed test of the difference betvieen

~
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the means for the LCs and DCC yielde% a t of 3.149, which for 30 degrees of

freedom is significant at the .01 level. This indicates that the LCs (who are
closer to school operations) perceive more extensive adoption of the copven-
tions than do the members of the DCC A product-moment correlation coefficient

of .60 was obtained between the LC and DCC ratings.

TMscoﬁﬂahom which for -

30 degrees of freedom is s1gn1f1cant at the .01 level, indicates signi ficant and

moderately strong agreement between the two groups in their perceptions of the

relative extent of adoption of the 31 Postman-Weingartner conventions at FWS.

TABLE 7-5

ACTUAL SCALE MEANS AND RANGES OF ITEM MEANS -
FOR TWO GROUPS OF RATERS AND FOR THE COMBINED GROUP

" | Mean for Range of

Rater A1l Items Item Means

LCs (n = 3) K 5.87 4.33 - 7.00
DCC{n = 7) 5.45 3.79 ~6.7T

. Combined*Group (n = 10) 5.56 4.00 - 6.70

- N -
~

Significant differences were found among, individual raters.

means and standard deviations are shown in Table 7-6.
among ratéers within thz combined group, sthe DCC, and LCs are all statistically’

Individual

Individual differences

significant.* It can be seen from Téple 7-6 that the difference in‘raﬁings

between the two groups of raters is attributable principally to the low mean

rat1ngs of raters B and C and the high mean rating of rater I.

It appears

that di fferences among raters are of greater practical significance than

differences between the two groups; i.e., individual perceptions are not
strongly ng]ated to whether the rater is a "designer" or an "implementer."

An analysis of the correlation between the ratings on the Actual and
Ideal scales y1e1ded “a product-moment_ coefficient of .34‘(comb1ned group -
ratings). For. 30 degrees of freedom, this is significant at the .05 Tevel,

&

Respect1ve values of F for the total group, DCC, and LCs are 6. 33 v" .01),

3,94 (p < 01), and 16.21 (p < .01).
N : © 158
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indicating a significant but quite modest correspondence between the relative
importance or desirability of the items and the re]ative extent to which they

-

have been adopted at FWs’

¥
g

TABLE 7-6 , o

‘ < ACTUAL SGALE MEANS
- ' AND STANDARD’ DEVIATIONS
FOR INDIVIDUAL RATERS -

A% . H
7 Rater 'Xﬁ?nlzg;s SZSQZEiga /
. DCC: A|  6.26 0.86
Bl 4.86 | 17
. Cl 4.84 © 1,39
D| 5.58 1.04 .

' E| 5.23 1.45

F| 5.98 1.27 -
6| 5.3 . 1.67

LCs: H| 5.02 1.56

1| 6.68 | 0.59
J| s.87 1.09

©

These results suggest the following conc]usions:

1. Ten-key staff members perceive FWS to have adopted the Postman-
weingartner conventions fairly extensively.

2. There are significanf/diiferences among individual staff members
in their perceptions of practices at FWS.

3. LCs tend to see the adopticn of the Postman—weingartner conventions

between the'.groups, however, and differences among individual raters
appear to be of' more practical significance than between groups.

4. There is a Tow positive correlation between the relative degree of
desirability of the conventions and the relative extent of their
adoption at FWS'as judged by the ten raters. .

k1 v
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as more extensive than do members of the DCC. There is strong overlap -
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Differences Between DCC and LC Ratings., An item- by item analysis was
performed on the differences between the DCC and LC ratings on the Actual scale.
A d1.ference in group means on any item was considered significant if it was
greater than twice the standard error of the difference. This test resulted in
the identification of two items on wh1ch the two groups differed significantly.
The fu11 statement of one of those items is as follows?

The school's concept of knowledge, attitudes, and skills is
oriented toward the future. It has realistically assessed
“"what students will need to know in yedrs ahead and is making

some serious attempts to help them learn those things.

For this item the mean DCC rating was 4.29, or s1ightly above "practiced
to some extent." The mean LC rating was 6.50, or somewhat below "widely
praéticed " Th1s d1fference of 2. 21 is the largest d1fference between the
two groups on any item:’

The second largest difference occurred for the following item:

The school is not afraid to be held accountable for ifs
performance. The staff tries to make explicjt to parents
and students what it wishes to accomplish (and what it does

not); how it intends to do this; and what kinds of ev1dence v
it will accept as d sign of success. ) .

A}

For this item the DCC mean was 4.21 and the LC mean was 6.33, a difference
of 2.12. . ‘

-It has been recommended to program management that .these and other items
may signal real problems that hinder implementation and stabilization of the
model. The designers and implementers may have two distinctly different views
of the actual procedures at FWS, or the differences may be definitional. For

' examp1e, how do the two-groups define "what students will need to know in years
ahead," "serious attempts to help them learn those things," "to make explicit...

what it wishes to accomp1ish:..an what kinds of avidence it will accept?"
Attempts should.be made to gchie commoit understanding of key terms and
establish commonly agreed- on objedtives and standards for school operat%on
Results of the ratings can be used as a framework and po1nt of departure for
arr1v1ng at common definitions and agreements. )

* ]
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oo SECTION 8: SUMMARY' OF MAJOR FINDINRS AT MID-VEAR | J

~ : * i .‘ ’n ~ \ “ ’ - !
.Data collected during the first half of the current school year suggest

the following conclusions: \T‘

S

' 1© Six of the 61 students who enro11ed in September Teft ghe program
® ’ . durin the semester. Three of these -returhed Lo . their regu]ar
h1gh schoo]s during the three-week or1entat1on period.

“ /‘
Studen s' and parents' overa]] op1n1ons of Far Nest School were
" ‘ . almost unan1mous]y positive. Both groups showed !Pc]ear pneference

s -
2 —f"\“"‘":
~nNa

o " for FWS over schools prekus]y attended and, 1f given the
dec151on aga1n would select FUS -

3. " VYolunteer adu]ts who serve as earn1ng resources expressed 3
] highly favorab]e opinions of the overa]] program Almost all .
reported that they would recommand participation in the program

to other adu]ts

4. The most common]y c1ted reasons given by students for their
® ' positive’opinions of Far West School are opportunities for
- career exploration, freedom 10 pursue their interests, and

freedom to direct their own time. Parents cited increased
- fnterest and motivation in 1earning, and greater personal
® 7 independence and acceptance of responsﬂnhty . v T

5. On-the basis of student, parent, and resource opinions, the
principal need for change in the program js to provide more
feedback from school staff to all three groups. The school's

o effectiveness in helping the student learn academic skills was

also seen as weak, though positive, reiative to other learning
_areas. ) . N '

g

6. A1l major components of' the instructicnal/guidance program were' o e
implemented during first semester, but with varying degrees of

2%

compieteriess and timeliness.

.

7. The major discrepancies between intended and actual impiementation .
® " .. in the first quarter were in student diagnosis and o'r{i,entatﬁ:omy 1

N- -




e A spent in learning activities, (b) number of external resources used,

.and the monator1ng and assessment af student progress L

Lack of fu]] and t1me1y 1mp1ementat1on of student on;entat1on .
- . appears to have de]ayed and reduced .the levql of Tearning ﬁ%t1v1ty
for many enter1ng students. o

» -

8. There was wide variation among students in (a) average weekly time

. and (c) number of projects-comp1eted The, _range in al] three .
" categories was from nong or neg11g1b1e to very extensive. . The per-
student. averages for resource use and projects comp]eted were

somewhat below intended standards for the group as a,uhole.
It is clear that six of the 55 Students are performing below the:

minimum expected 1ere1s of program activity; possibly ag many .as i
: ten others are below standard in some aspects of the probram ‘

1

9; Students'who had completed at 1east one prior semester at Far West
School were generally more active, made” greater use of externaﬂj .
- reZSErces, completed more prOJects, and earned more credit than ’ :
other student§ who were in their first semester at Far West School. g
Th1s tends to support the observat1on that student orientation 1s
oan 1mportant phase and that many new. students were hand1capped by '
¢ . inadequate early or1entat1on to EBCE ' ) P '
10. 1In ranking the re1at1ve value of externa] resources, students expressed
a clear pneference for Resource Persons over Resource 0rgan1zat1ons, o
\c1t1ng the one-to-one re]at1onsh1pﬂas the pr1nc1pa1f?eason for the ~

preference. , . cro : 7 - ‘

r

\ 11. The mean number of public school credits earned'hy Far west'stdﬁents

was 2.35, compared to a “standard" of 2.5, the average number Der
semester required in 0ak1and Pub11c thoo]s for graduat1on W1th
\ one's class: . =t . ’ o s

4 ~

/
"Corrective action has, been and continues to be taken where program defté{enc €3

have been detected. Current eméhas1s is on 1ncreas1ng the level of student
activity with employer-based resources through (a) revising precedures for
prepar1ng resources to shorten the lag time betweén recruitment of a. resource
and its avaﬁ]ab111ty to studen?s, Qb) revising and fntreas1ng the number of
learning packages to improve. their ut111ty to Learn1ng Coordlnators and students
in planning and carrying out pWOJeCtS, and (c) increased contacts between N
Learning Coord1nators and resources to 1mprove the p1ann1ng of student act1v1t1es
\

.16, ‘ , Yo
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| Student Opinion Survey
 This survey is meant to give you an opportm'ity to express your opinions
‘about the Career Education Program you have been participating in. Most
of 4-_he questions are Lo be answered on a scale of nunbers from@) to@. The
words at the top ard bottom of each set of qize;tions tell yo; what the nuvbers
" mean. A@may mean sc;'nething‘lﬂce "Definitely No"; if you feel very stror;gly
that ‘the answer to the question 1s NO, then you should cJ.rcle the(@d. AQ®may
mean "Defm:.tely Yes"; if you feel very strongly that the answex is YES,
then you should circle the@ The numbers in between (2,3, 4) mean that your
op:.m.on is ne:.ther "Definitely No" nor "Defmltely Yes", but smpvmerc between
. " them. _You should circle the number that is closest to your real opnuon of .

wha}t the cquestion is asking about. * Scme scales have dlfferent words but

they. always work the same. Read the words above and belaw the nubers so\
’ * { -

you know what the numbers wean. Read the questions lcarefully, and circle the AN

' number whicl} is the closest to your opinion. There are no ri;gk{t or wrong
answers; your \thougm:,s and feeling; fre the important things in this survey.
The answers students.give will be used to help detexrmine how well the program
| is doing now and to improve it in th“e future. Remesnber to circle a number to

answer each, item, If you have any questi ions wiule _{OU re campleting the sur-

vay, just ask for assistance.

* , TR
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2 of 6 '
— e
’ NAME  FWS (N = 53) ‘
/ DATE
PLEASE CIRCLéOE\IENUMBERFOREACHQUESTION Y ¢
v { Definitely Definitely
| _No Yes
| SN 1
- \ 12003 45
1. Have you liked attending the Career
Educatl n Program? ? 1 0 2 17 33 >~ @
2. Iﬁ you had 1t to do over again, do you A - /
you would decide to participate 1 "2 27 15 33
in the Career Education Program?
3. » Have the activities available in the ) [
» Career Education Program been interes- o 1 11 23 18
ting to yeu?’ . s
4. In the Career Education Program have )
you felt that you could progress at . 1.2z 5 10 35
your own rate? . . o
5. Have you seen much of a felatn.onshlp - -
between your activities in the learning 1 119 20 12
center and the careers you have learned
about? :
- ’ v ' = o - .
6. Do you get endugh feedback about how . .
well you are doing in tke program? ! 5 6 13 13 16
> . - . 0
7. Have you'had enough choive in deciding’ Lo T
) the amount of tlme you spend at employer 1 1 7 17 27 o
sites? - » o ®
8. Have you had enough choice in deciding -
. the amount of tine you spend in learm.ng 4 3 6 21 19
academic subjects?
9, Have you had enough choice in deciding P o ) o
what you do at employer/resource sites? 4 4 10 16- 19
10.. _Have you had enough choice in, seleciing K '
the types of employer/resmrce sites o 5 3 15 30 ,
you visit?
. .‘
11; Do most people receive much satisfaction 3 7 18 16 9
. from their work?
l2. Do you think that 1f a person works 1 4 6 15 27 |
haxd enough, he can achieve anything? ; . C v |
Defin.itely Definitely ®
. s No Yes |
PLEASE CIRCLE ONE NUMBFRR FOR FACH QUESTION
% - /M-\ \\ /3
479 o




'

14
L

- ' TR0

e

PLEASE CIRCIE ONE MUMEER FOR EACH |QUESTION «
| - \ Definitely Definitely
i g ! \ 7 No Yes
¥ 1
| ths o rebeon a 1z 3 4 5
13. Do you think t:l}at the main reason a .
perspn works is to earn enough money \' 9 10 10 13 1
to live? .
\
’ J
1l4. In ge\neral, are you looking %omard to
working in a job?. S 3 1 7 12 18
((“ R f ) - H
15. Do you think you have much \oice of -
occupations? \ 0 2 g 14 28
16. In general, were the employer/resource ‘
perscnnel involved in the Career 3 7 8 26 9
Ediication Program aware of your ne=ds
~and interests? | \
17. 1In general, at employer/resource sites
&id you get to actually o' things, 5 8 9 8 23
N rather than just listen? !
18. In general, have the employer/resource \ . -
Sitt@h you've visited been interested \ 0 2 14 19 18
. in the Career Education Program? )
| » |
19. In general, have you felt:welcome at }
the employer/resource sites? 0 -0 8 18 27
20. Do most of the employ\er/:;’esouro:e sites 5 7 25 11 5 .
you have worked with let you kncw how '
you're progressing? -
7). fTheough your experiences in the Career '{
Fducation Program have you learned a lot . |l 1 2 8 23 5
zbout. opportunities for the future? ‘
\, ! ’
22. Do you plan to get a high school ‘
diplama? i 0 0 0o 1 52 -
! ) ’
23. Wounld you say the Career Education Program, 0 3 <7 16 27
has helped you form career plans?
24. would you say you've lee ed a ot while | 0 3 4 17 29
attending the Carcer Fducation Program? | \ .
mefinitely Definitely
No-, Yes
. PLEASE CIRCLE CT. MUMBER FOR EACH Q SSTION
\ (2




PLEASE CIIvA: OLZ NUMBER FOR EACH QUESTION

) Poor Excellent
25. How well organized and coordinated 1T 2 3 4 5
do you think the Career Education 0 T
Program has been? 7 20 23 3
26. How would you rate the general
quality of the Career Education a o
Program staff? 1 13 27 12

27. How would you rate the personal ’

counseling available in the 1T 3 7 16 26
. Career Education Program?

26. How would you rate the éareer ‘.
counseling available in the Career- 2 3 11 25 12
Fducation Program? o : .

29, " How would you rate the general 1 2 15 21 14
qéality of the Career Education u ¢
Program enployer/raesources you've Poor Excellent
worked with?

30. How inportant was cach of the follow~ .
ing factors in deciding to join the Not at all . Extremely

Important Important

Career Education Program? -
a. T wanted more freedom/independence

b. I wanted to choose.my own learning
style ) ’

c. I wanted to learn about careers
d. I didn't like wy previous schcol
e. I wanted to preg.)are for a job

f. “L'was 1?ored.with school

g. I heara tho Caveer £ducaiton Program
cwas easy

h. Other (specify)

Y 2 3 4 5

o

7 1

4 12 29

2 2 4 8 37

S 00 O

¥

27 1

2
5
6 17 10 16
4
0

g 15 28

B

-

v T 8 25

0 .9 27

B ]

MG CTICLE ;)Nﬁ MULRER FOR BACH CGHESTION
' )
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36. what changes, if any, wquld you like to see in the Career Education Program?

a. [ mo B ‘ 25
b[:] Yes, less than 10 hours a week 10
c. [] Yes, between 10 and 20 hours a week 11
d. [] Yes, between 20 and 30 hours'a week 5

‘ ’
e. D Yes, more than 30 hours a weex 2

a. [] T don't have“an outside job T 26

b. [ ] My job dogén't interfere with any other activities 20

c. [] 1t interferes with my scheol work

a. [] It interferes with my social life

a—

Al

?

‘

H

“

e. [] it interferes with my extracurricular activities

‘ ‘ (see text)

3

_ 5 of 6
PLEASE CIRCLE ONE NUMEER FOR EFACH QUESTICN
. About
Much the Much
s less Same More
: ) . +

31. In coriparison with, regular schools, 1 2 3 4 5
how much opportunity did the Career .

Education Program provide you fpr g o0 2 9. 42
learning about occupations? . : - - 2t

32. In cmpérison with regular schools, ’
how much-opportunity did the' Career
Education Program provide you for 3 7 -7 21+ 15
general. learning? . - ’ i

- /

33. In comparison with past expariences in 17 4 15 3
regular schools, how motivated dre’you — A {
to leafn in the Career Education Pro- ) Mach - About Much
gram? - Iess « the More

. : © Same - -
/ ” s
! .
i ? .
34. During this school year have you worked outside of hame for ‘money?
] . .

35.% If you have an outside job, dg\eé it interfere with anything listed below?

»

s -




a.

b.

Q'\

[£]

-b

=

> (A

0.

STUDENT OPINION NUESTIOMNAIRE

A

Below are listed several areas of possible importance for a student to learn.

3

& <

Please

rate each in terms:of how important you feel it js for a student to Tearn, and how

well you feel the program
. ‘,},..,}
H

i§ accomplishing each.  Circle the appropriate numbers.

!

(.

"

How important do you
feel this learning,
i5?

-been in accomplishing

How effective do you
fee€l the program has

this learning?

- Mot Highly Not Highly
Impor- Impor-| | Effec- Effec-
Students learn to: ‘ tant tant tive = - tive
: 1 2 3 ¢ 5N |1 2 3 4 5 IR
Perform specifi cupational skills| | ; T : '
. arforin specitic occupation 0 3 .]‘4 22“].2 4 3" 0 17 19 10 °5
Be punctual and organize their time | O 1 5 16 28 4 1 4 o0 15 5
" Assume responsibility for them- 00 1 7 42 4 T 1 6 13 28 5
selves ‘ | "
Eake de&isiéns and follow them 0 0 5 13 32 4 0o 1 10 17 ?1 5
‘Communicate vith others in a ' 2 1 2 14 31 4 1 ’ 1 7 21 19 5
m§ture way : . T,
Be aware of more career oppor- 0o 1 3 17 29 & 0 0 6 13 30 §&
tunities . ;
.
Work with others 0 n 13.17 20 4 0 1 10 20 18°°5
Evaluate their own work 1 0 o 27 12 5 2 2 10 23 8 9
Perform basic academjc skills 1 2 10 20 16 5 2 816 12 9 7
. Think through and solve problems 0 0 3 16,31 4 1. 2 39 19 17 5
\ % - “ <
.* Have a positive attitude toward work! 0 0 3 18 26 5. 2 5.0 17 14 6
Have a positivevattitude toward 0 7 1 12 35' 5 1 2 73 15°18 5
seli = ‘ )
Have a positive attitude toward 0 N 5 15 -30 4 0 0o 9 20 20 5
learning .
Prepare for further edication 1 0 4-17 28 4 0 4 11 16 17 6
improve interpersonal and social - 0 3 6 15 26 4 1 2 7722 16 6
skills
%
N <
3 \,;)
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This questionnaire is meant to give you an opportunjty to express your

(MODEL 1T INSTRUMENT /11774

opinions about theCareer Educat1on Program your son or daughter has been oar~’
ticipating in. Most of the quest1ons are to be answered on.a scale of AUMEYS

from (1) to (56) . The phrases at the top and bottom of each set of quest1ons

vindicate whet the scale means. A (1) may mean something 1ike "Definitely No'y

«

if you feel strongly that the answer to a quest1on is “No", you should circle-

the (1?. A (5) may mean "Def1n1te1y Yes“, if you fee] strongly that the answer

s "Yes"i‘you should circle the (5). The numbers (2), (3), and (4) indicate an
opinion somewhere in between “Definiteiy No" and "Definitely Yes". Some scales ‘

have d1fferent phrases, but they all work the same way )

-

Read the phrase “above and below the numbers so you krow what the scale means,
then read each question, and circle the number which is closest to your opinion.

. There are no right or wrong answers;- your thoughts and fee]ings are the important

%

things in this questionnaire. The answers parents g1ve will he]p determine how

we]. .he program 1s doing, now and improve it in the future Remember to circle a

number for each item. Thdnk you for taking the time to fill out this questiopnaire.

Q! ~
f

™
. .
Your Name

Mame of Student - -l

e
p‘\
-
o
&
ta
>
L]
("]




" pate- nw the Career Education Program?

-/

Career ‘Education “Program

= - PARENT OPINION §JESTIONNAIRE

Bow well does the Career Education Program compare overall with the past
school experiences of yoyr daughter or son?

] ’

Y, >
. © Much ’ ’ - Much,
Worse -Bettexr .
1 < 2 3 ! 5
0 0 8 10 « 16 ) .

T

1f you had it to do over again, would you want your son or daughter to part101-

: : \
BN N
Defmltely : Definitely
NO YES
. . 1 2 3 - & 5 ,

.0 1 5 6 22 1° . :

‘How well do you think your son or daughter likes the Career Education Program
‘campared with past school experiences?

3

Much, . " " Much
Worse . Better
1 2. 3 4 5
“ - 1;) -
. 0 0 2 3 29

&7 ’ what do you think are the greatest weaknesses of the Career Education Program?

5.

.See text _ L .

-

What do you think are the greatest stréngths of the Career Education Program?
' See text i e )

:]
ke 3
:
. :




v

5

[ 4

6. , Have you' recelvcd enocugh information about your son .Qr daughter's progress
- in the Career Educatlon Program?

Definitely ’ Definitely

NO YES
2 3 4 5
8 .6 1 § 3

<2

7. In comparison with regular schools how much opportunity did the Career
Education Program provide your daughter or son for learning about occupations?

Much About the Much

. Less Same More
. o 2 3 4 5,

1 0 0 4 29

B

8. What effect, if any, has the Career E‘ducatlon Program had_ on helpmg youxr son
or daughter form career plans? .

L4
»

Definitely No ‘Definitely
Bad . Effect Gocd
e 1 2 3 4 '
9 i 0, 5 16 < 13
. 9. In ccmparlson with regular schools how mch opportunity did the Career
v . Education Program provide your dat..ghter or son for general lea.mlng"
4 Much about the = , Much ’
less Same , More oo .
|1 2. 3 o4 5
. 2 5, - 6 9 % 12

~

10. In oonparlson with past experlences in regular schools how nmotivated -is your
daughter or son to learn in the Career Education Program? -

.

v Much about the Much -
Less Sane ) More
: T .2 3 4 5
' o 7 0 - 2 9 23 ‘
1]

@ ' hd
' 1)

;61,. How would you rate the apnroaches to leatning used in the Career Edtx:atlon

@mm ,
Poor , Excellent ) ’
1 20 .3 4 .5
‘ 0 0 ' 12 ‘15 ’




@ , o bof7 .

-

. L
12. , What positive chapges have you noticed in your son or daughter that might be
a result of participation in the Careér Education Program?
See.text . > ) : . .
/ h . @
73 . 7
13. What negative changes have you noticed in your daughter or son that might bé a
result of participatién in the Career Education Program? T
) ‘ See text .
. ®
)
1l4. How often does your .son or daughter talk to you about what's gomg ‘on in the
Career Bducation Progran?, A _ "
y  Mmst S amest »
Never - Daily . )
i 1 2 3 4 5 .
. 2, 2 . 9 -8 13
.15, About how often have you had any contact w:.th any Ca,reer Education Program °
staff, rembers?
N . B
- Almcst - . Very
Never Frequently
1 2 , 3 4. 5 A
7 - 8 16 2 -f % @
* 9
16. How many meetings have you attended during this school year whexe other
: parents of Career Education Students were present?
_ﬁNone L 2 . 3 4 or More ’ e
16 14 3 1 o |
17. ’How would-you rate the general quality of the Career Education Program staff?
. ) \
Poor ' . Excellent . ‘ ’ °
L 2 3 - 4 5 | Omit .
. 1 0 5 -° 145, 7 as 7 )
-« i ;
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18. How would you rate business and community resources available in the Career
Education Program?

. -

"Poor - Excellent
1 23 4 - 5 | Omit

0 - 2 -« 17 . 9 b

* -

)

19. " How would you rate your overall relatlonshlp with the staff of the Career
E’ducatlon Progran?

g. . ¢

4

»Poor Extcelilent oy
w1 2 3 4 - 5| omit |
1 0 9 * 9 101 5

&

20. How would you rate the enthusiasm of the Career Education Program staff?

.

Poor . SR Excellent .
' 2 7 3 4 5] Omit
o 0 .4 n .4 5. C

-

]

21: What do you think of the occupational ~plans of your daughter or son?

"

a. [] There aren't any firm plans yet.. 20 . L.
b. [] The plans should be changed. 1 o
~c. [F] "The plans seenftobegood. 1 ‘

.d. D We haven t really had a chance to discuss the plans, 2 .

22. What do you th:mk your son or daughter w1"1 be do:.ng a year after high school? gz
é. E] W‘o.rking 4 ) ‘ ) K
b. [] Attending same kind of college 23 : ‘ £

“¢. [ Going to a business or trade school 2

a. [ Military 2"
(] other (please specify) 1
Omit ) 2
* » ’ ™
‘ e IRK - .
% - ¢ . K :
p ’ ) :
W4 s ~ ! ) .

%, Ve




PARENT OPINION QUESTIONNAIRE o A-2*

. 23, Below 'lrerhsted several areas of possxble importance ‘for a-student to learn. 6 of 7 .
Please rate cach in terms of how important you fecl it is for a student . /
* - fo learn, and how wcll you feel the nrogram is accomplishing each. /
T, ‘ . ] ) How Important Do [, | How Effective Do You j.
; ' . Voo You Feel  This Feel the Project Has
- /o ]_’..earning/ls? .| Been in"Accomplishing
. g ' This Learning?
.. _ Not . Highly | | Not Highly
' e | Impor- Impor- Effec- Effec-
 Stuuents learn to: . * | tant tant tive " tive
¥ > .. 1T 2°°3 4‘,} 5‘NR T2 3 5 MR
a.  Performispecific occupational skills - | 0 5 4 9 2| |1 3 7‘ 1] 2 .
b, Be.punctual and organize their time | 0 0 0° 5 281 3 1 710 21 L]
¢c. Assume responsibility for themselves 0.0 0 1 330 0 0 2 14 18 ,0‘
= 2o SR
d. ' Make decisions and follow throdgh - 0 0 01 330 0 1 7 122 14°0
‘e.  Communicate with others in a 0 0 0 5(4‘}0 0 1T 4:13 16,0 ’
mature way’ ' o
\ . T ‘ ) * £ N‘ \
s B¢ aware of more career P, .U o . '
* opportunities - . 0 1. 171319 0 0 6 8 20 10.3
. g Wosk with others « 100 1 9240f f2 1 411 16 0
PR . .
h, Evalute their own work™ - S1 0 0 1 11 211 0 1 8 9 151
s ’ -0 ) — @
i. . Perform basic academic skills ‘0 0 0 10 231 2,6 7770 7 2 7y
‘ ! , . ‘ . - g ]
j. - Thiok through and solve problems | 0 0 0 .4 300 0 2 7 10 150

e i, - Have aposit'ige attii:ude toward work. - 0 0 0 &6 280/ {0 0 2214 18 0

m. Have a positive attxtuck toward 0 o0 1 2..310 072 7 9,16 0
T "‘eammg ‘ . -t
.o A
C )?rcpare for further edueation - 0 0 4 5 250 6 5 9 8 12 0,
L 3 ' 1 o
b " 5. Improve interpersonal and social 0 0 5:.0-190 10 1.7 1 110
. skiils s ) . - , Co

p. Other (please specify)

.
P—— a A

L * Heve a posjlive’attitude toward self {0 0 0 3 301 |0 0 2418 0

x * - -
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e e e,
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, ,y ) ‘V‘. : ) [ h_
How did you first hear about the Carcer Education Program?
5 . . . -' . . ‘ 3
Son or daughter ° 10 > Newspaper 4 .
i ‘
H1gh School counse]orf 3 Poster 2
Friend _son/daughter | 5 : Te1evi§1'on\ 3
- ~ = R i ¥ . N \l
Friend of parept L4 /\ High Schoo£ Publici t '4 » s
] te & / ': ., i v -
25. What. kmd of studentg{do you think berefit most from L.areer Education Progmms"
] "
- R . *»
See text . ) . & : .
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ExDeNe%ce—Based

{U}) FAR WEST LABORATORY Car‘eer‘ Edu LO
HOR [N ATIONAL RESEARLH AND DEVELOPMENT: . C a ¥ l n

oM \lRlll -~ NAN PR l" AUIS R CALIEORNIA W10 < (415) 586 3000

: (MODEL [1, INSTRWENT 1/11/74) | ':)r‘C)gDal N

| ‘ , ‘ . ‘\\ 2 . ':

.’ % N » < N o P ) ' -

=== tedounce qguedlionnaline — . —
& . \ z ‘

L Name of raspondent 3 N'= 36 . \ :

Title of respondent

Nawe of company . ' ' | ‘ g Y,

.o ; \ y | /
. ,

® Type of company

Address of company . ‘ ‘ /
i ' . ‘ /
! | )
o Number of fmp1oyees in the company °
Number of’ emp]ovees at the experience site ,
. Length of lt1me respondent has been participating with the Experience-Based :
o * (areer Edugation program (EBCE)- |
1. when t1e student is at your site, approximately how many hours do you
. t‘ym‘cally spend with a student? (man hours per week)
® ) ‘-w-j Number of hours
. ) 1?.‘ thich dr the following supportive services do you (or others at your s1te) o
¥ ..., °'.provide for the EBCE students? Check each appropmate category. . N
. (Numbents indicate how frequenth( checked) | In-Depth
o, g . Omentatwn ! Exploration Investigation )
. “ - | - . i ’
— “Career{ counseling 19 ¢ ! ' { 9 __ (
? .- ;"J ’ < .
toe Personyil counseling ) 10 ’ 9 / 7 ' -
® Company orientation 23 ' 11 / _8
' Tutori hg'in an academic area T 9/ 5 _—

) 4 ) R
' , R . . . |
. . ’ -~ \
' A f ,/ / 1
. RIS N — R |
- 1 . N 4 |
o - . ~
.
. . , -
.
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02'

P .

-~
N 2

4.

[ ] Anothen emp]oyer talked to me about the- program

¢

,‘

I

’

A-3

f

: |

How did you become 1nvo]ved with the EBCE program? Check appropriate re;ponse(s)..
. "

26 EBCE personne] contacted me about the program
7 A student talked to me about the program

____,,-__wh._.,..ﬁ

7 Company personnel ta]ked to me about the program.

. L L20f7
(continued) | - ‘ , ”In-Dept‘\

' Orientation .Exploration’, Invest1ga{t1on
Evaluating ind‘ividl’,l,a\,1 i K ' /
students assignments ~ .8 : 9 13

- . —_—T
- Assisting student-in non-job R v >
related assignment o5 ' 3 ) S
Training 'student to ‘perform a g .
-spec¢ific job-related task in ) ° ,
the community ™ & 12 ‘ 9 X -\ 14
Planning student ass'gnments -1 ‘ 12~ - 18
. \ , I 1 *
Other (specify) ' 2 . e ! v
How do students spend their time at your company? Indi'cate the appropriate °*
numbet of hours for each category . ) )
. - In-Depth =~ '
Orientation Exploration Investigation
Observing site activittes ° , . 22 - 12 5
Researching from site materials 4 / 12 5
Actively performing site actjvities 29 12 13
16 13 13 -
Actively 1nteract1ng w1th me | / A3 . B
Actively interacting with other ) , ' "
site personnel . ‘ 12 _D_ 9
Individual study 3 - -9 -6
Other .(specify) A R N | R

_4 Otherv,(_specify) - [g .

v 4 a2




-

5.

6.

~3

e

"1f no, what information would have been he]pfu]?

N

" b. Amount of work

A R ) ]
Why did you become ihvolved with the program? )

- . r

&

Did the EBCE nrogram staff provide you with enough information to help you
direct student activities at your site? VYes_22 No 12 NR 2

-~
-9

L

YWould you recommend to,another person that he/she also’ become “involved with
EBCE? VYes 27 No__2 NR 7

Why?

o

/

Describe the type of persoﬁ you think §hou1d be involved with EBCE students.

To what extent has the EBCE program haa'an impact on the following items?

How Much Impact Value of Impact
No Some Much  Don't H Good Bad Don;t,
Impact Impact Impact Know Impact Impact Know -
a. Quality of work iR . . =
performed by 9 15 . - 5 8 : 5

regular employees

performed by

regular employees 9 _14 10 0 3 8 1 5
c. Company hiring - ‘ N '

practices 12 19 2 0 3 2 0 5
d. Company training . .

practices . 13 12 8 ] 2 8 Q 2
e. List other p9§s1b1L . |

. impacts .
36 0 0 0 0 0 0 0

» 1913




10.

11.

13.

.
* |
’ o

In general, do you think the Career Education Program students you have worked
with are really interested in your site? Circle the appropr1ate number from |
1 (definitely no) to 5 (definitely yes). N

» o %
ST . L ‘ qpi
Definitely , Definitely - i
No . Yes C e ‘
1, 2 3 4 5 MR *
3 4 8 7 10 4 °
In general, do you think the Career Education Program students you have
worked with are really .interested in the Career Education Program?
. o ‘
Definitely . 4 Definitely
No Yes ’
P . ()
1 2 , 3 4 5 HR
2 3 4 - 12 - 10 5
How have other emp]oyees reacted to (your) participation in the EBCE program?
Check one. “
. 4 . ®
13 Positive reaction . s 4 No reaction |
0 HNegative reaction . 5 Not applicable
7 Mixed react1on - Don't know
) . 2 NR )
In what way (§if any) have the regu]ar employees benefited? Check appropriate ®
response(s) L
7__ They haven't benefited < .
18 Increa“sed their-awareness of youth . °
2 Motivated the redular employees to further training . 0
5 Reduced their work load
8 Increased {nterest .in their own work o
2 1 don't know ’ )
3 Other (please specify)
®




14.

15.

16.

- they Teave your site? C1rc1e appropriate., number

- ) A-3
5 of 7

Do you receive adequate feedback about what.happens to the students after . .

Hever ‘ _ Always
1 2 3 4 .5 MW
17 4 2 3 19

Do you rece1ve adequate feedback about the effect1ve9ess of your work w1th |
the students? Circle appropriate number.

&

»

Never ’ s Always
1 2 3 - 4 5 MR J
' 14 6 v -3 3 g

How many times have you communica ted w1th EBCE staff during this school year?
Check as many as apply. ,
' IndividuaT * :

Meetings Meetings Telephone  Correspondence

o . ~
)

Almost every day ' 0 0 9 Q . .
Once or twice a veek ~ | -9 -4 !
Once or twice a month 7 5 1 6
Les§ than once a year _8 2 8 9
© Never’ 5 5. - -4 3

NR 15 24 9 17




17. Below are listed several areas of poss

&

-

rate each in terms of how important

well you feel the program is accomplis

-

i

Students learn to:

a.

b.

By f

g.
h.

i.

in.

'———~f’“tunittes

perform specific occupational skills
Be punctual and organize their time

Assume responsibility for them-
selves ;

Maks decisions and follow them

v

‘Communicate with others in a

mature way

Be aware of more career oppor-

Work with others

-

‘Evaluate their own work

Perform basic academic skills
Think'through and sd]ve*prob]ems
Have a positive attitude toward work

Have a positive attitude toward

seld
o

" Have a positive attitude toward

learnipg

Prepare for further education

Improve interpersonal and social
skills

[

L

ing each.
N=36

ible importance for a student to learn. Please
xg%_feel it is for a student to learn, and how
Circle the appropriate numbers.

»
<r

How tmportant do you
feel this learning
is?

§ How effective do you’

feel the program has.
been in accomplishing
this learning?

0 1 4. 2 23 6

s

.0 0 8 8 15 5

0 0 2 9 25
0 0 7 6 6 s
1 0 811 10 6
0 0 2 11 18 5
0 0«2 6 23-5
0 0 1 5 25 5
0 0 0 6 2531

Not Aighly] | Not Highlyl
Impor- Impor-| | Effec- Effec-
; tant tant tive - ’ tive
1 2 3 4 5NR 1 2 3 4 5NR
1 3 8 9 10 5 0 5 9 6 214
0 0 8 12 20 4 3. 3 &5 7 216
0 0.2 4 24 6 1 37 4 7 6154
0 0 3 10 18 5 1 4 5 7 4714,

r 2 3 9 722

0 1 11 5 1

0 4 6 9 215

3°1 5 10 314

1 2 4 7 517

2 2 2 8 616
2 2 4 5 617

1 1 7 6

4 17




18.

19.

20.

21.

.
<

°

Do you plan to continue participating in the EBCE‘Prog@ﬂQﬁi’

L]

Yes 26 No 1 _ﬁon't Know g * NR O
Why: (See text)

*

What do you think are the greatest strengths of the Career Education”
Program? . .

3
(See text)

<

s % . T

What do you think.are the greatest weaknesses of the Career Education

. Program?

(See text)
8

4

L

&

What other@comments‘ﬁr recommendations about the EBCE program vould you
like to make?

A

“(See text)




N

1 of 4
_ END OF SEMESTER STUDENT INTERVIEW T
‘Student's Mame ) 3 Date
School-. 3 ‘ Interviewer ~
8 . ' ) )
Hello, Com : . T would

like to talk with 'you for the next 40 minutes or so about th1s semester in school
and about your future plans. The purpose of all this is to evaluate school
program, to find out how good or_poor a job is being done. This is in no way
an evaluation of you. In fact, what you tell me will be kept confidential--nc,
information will be associated with your name. We want you to be open and N
frank about your experiences and opinions . ‘ '
1.  First, tell me a 1ittle about your. school program th]s semester; what kind
ofpmmwm is it? .

[Erobe. (I1f not a FWS student) college preparatory, vecational, general,
College preparatory [ ] Major? ’

Vocational [ 1 Which? :

General [ [

FWS or EBCE [ ] [Skip to Question 3 if FWS student]

™
I

Which courses are you tak1ng?
[Skip to question 9]

3. Could you tell me the main ways your Exper]ence -Based Career Education
Program differs from the programs you -can get in a regular high school?

[Probe: Re]at1ve 1ndependence in student planning and actions.]

4. Vhat would you say is the job of your Learning Coordinator? EProbe What'
are his pr1mary respons1b111t1es, how does he d1ffer from a teacher, a
ftounselor in your previous school?:

5. About how many Resqurce-Persons have you visited? [Probe: Nhat‘1e5rnecz
effective things done by RP] xR
Do you feel you have benefitted fror your exper]ences with the RPs ( ) yes__
() wo In what way? Why not? [Probe]

' €. About 'how many Resource Organizations have you visited?

-~

Do you fee: you have benefitted fror your experiences wi th the ROs?
() yes () No In what way? Why not?




11.

13.

14.
15.
16.

17.

18.

About how many Community Resources’ have you visited?

Da you feel you have benefitted from your exper1ences with the CRs’-
() yes ( ) no In what way? Why not?

«How would you rank the three résources (RP, RD, CR) in terms of their value

to you? First, __ ; second, ___ ; third,"___
Why do- you rank them that viay? . © o -

L 4

What are your plans for work or study after high school? /

Do you think your school program this'semestEr will be helpful.in what you
plan to do? . ) yes ( ) no Why or why not?

»

Do you think your school program this semester will be helpful in deciding

* what you plan to.do after leaving schoo1? Why or why not?

(Yyes ()no —
: , O

What important decisions about your future have you made during this

semester? [Probe: About education, jobs, possible careers, other

decision] ’ .

A L

‘What have you done abou f1nd1ng out more about career possibilities for

yourself during, this semeSter7 [Probe: Scurces of information, people
at school or away] e .

4

2 ' ¢

- ’ $ . *
Let!s talk about some of the so-called basic skills=-reading, writing, and
math. Let's start with writing.

-
-

How do you genera]1y feel about your writing? [Probe: Expressing yourself

or communicating in writing]

Do you feel differently about your writing now than you did at the start

of this semester? [Probe Importance of writing.)
»

How has your schoo] helped you in your writing?

-

-

)

How do you generally feel about your reading? [Probe: Skills, interests,
amount read.] | .

Do you feel d1fferent1y about your read1ng now than you did at the start of
this semester? [Probe: Importancé of reading.] .

How has your school helped.you in your reading?
How do you generally feel about your math? [Probe: Skill, coofidence}

Do you feel c1fferent1y about your matn new than you dic at tne Start ‘of
this semester?

.~ How has your school helped you in your math?

\ 4 Q9

+ o
LN

-



23.

25.

26.

27.

32.

Let's talk about what chanqes you mlght have seen in yourse]f this semester
as a result of your school experiences.

2

LI
7’ -

For example do you feel you've learned to express -yourself better,
savxng\what you mean, in one-to-one or group situations? How did schoo]
help’? o N

»
Do yoJ\Fee‘ you,'ve ]earned mere qbnut getting along‘wﬁth people; abeut
being more COnf1denL in meetwng new people?

v . )
Do you feel you've learned more about yourself, about your ability to get

_things done, to,work on your own, to “take responsibility? ;

~ 4\ .
In connettion with your school program, what adults do you normally come
in contact with? (0OPS-teachers, counselors, staff member; FwS Learn1no
Loord1nators, Resource-Pecsons FwS staff members:)

. Do you feel that you have been treated as an adult in these contacts and

¥

relat1onsh1ps'

_For instance; do—you fee1~you can speak up? () yss () no

-~

Do you feel that you are being listened tQ'

2

\ -
33,

, Do you feet that you can ask questions without being made to fee] dumb
or foolish? ‘ P .

~

Do you feel that you are eipected to be responsible for your own actions
and decisions?

L3

Do you feel” “that you are not belng ta]ked down to?

Nhat do you like best about your schoo]’ . Why? ‘ AN
Nmat do you like least “about’ your schoo1? “ Why?

what is your overall opinion of yod} schoo]?

Have you learned anything in ‘this program, or has,anyth1ng worthwh11e
happened ‘to you, that you feel. would not have happened in the regular
high schools? . 5

What have you missed in the program that you might have learned or
experienced in a regular high school? _

If you had it to do over again, would you come here or,stay in the regular
high $chools? Why? L

-

~

\ . 200




3.

37.
38.

. 39.”

\ .

36.

»

'Aré you graduating this semester, in February? ( ) yes ) (,) no

e ¢ * v N ot . ‘-
‘ What would you say are the mam pr‘ob]ems you are.facing now that you
are gettmg of high school? ) ..
What do you expect to be dm ng'in the'nqxt few weeks? | ' ' .
) What do you expect to be doing ohe year from now? ’, ) o e ¢

- - v @ s

The statements below are descnptive of various ways in which Far west
School pay or may not have assisted you. .Please c1rc1e the appropmate
rumber to show how you feel about each statement.

/

9 * (SN ’ . - \.
) ) Qv:‘ [ |
Helped prepare me for work. - . oo ‘ ©o- ‘
=~ ' T e . 5
Helped prepare me for co-ﬂegeL : . N - .“
Helped be bettér understand ;nysel‘f‘.' \ s o ) ‘
Helped me decide what‘l want to do after
*high school. - - . ‘ -
Helped me to deal more effectively with 0
other§. '
Helped me deci de what I want, to do to X
make a: hvmg s . s *
What advice would you pa'ss on to students now atten&ing Far West School? - o
- . - . [
} A} /ﬁ-'-——‘ ' . A
- . Q
) [
I N ,/
i - o
] A ' ' .
", . 2(.’:? L
~ LY




* N c Q “
- ' A"‘S
w ‘ x.’\' 2 1 of 3
' I‘ . » . R . " - . .
Parent/Guardian _- Interviewer:. . s
Student ‘. : ' Date - -
. , _ —— ‘ ‘ i -
' ’ End-of-Semester Parent Interview ) - .3 .
/7 . ¢ Fd
This is, ‘ . calling for Far West School. May I speak to ©
° F¥ . :\ . . Ut a . .
eijther . or » ‘. ?

. T PR . N

: 2 - .
I understand that your caughter/son (or name) is going to FNS this year. FWS

¢ Oy

has asked me to tglk te the'q§nent§/guaﬁ§iahs to find out {qet a feel for) .
how {what kﬁné gf job} tne school is doind.‘ rtiis ihboriant for them to know
how the parents fee1 about the school. I would like to ask you just a2 few
questions about if? . 4
1. :F%rsé of all; how dag you‘f¢e1'about the school? : ‘ o

' .

¢

4
»

. >

2. Does ygur son/daugnter ﬁa]k.fb you much about it?

©

Q

(About the\sghoq1.t.aboup what hg!she does. . .about what he/she has learned?)

«

o

-
"

L) ‘ A ) '
M 3
03
, & . .« -

3, Have you seen any changes: in. your son/daughter since sne started tc this ~

school? (Get speci€ic examples,) What were they?

- . »

— « . A 2

. ~

g . , 202 "
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4.

No If yes, do you'have any questions abdut the purpose of the

quest1onna1re2 (It

hecords; is very tmportant to the program's’ future that it be filled out

a )

and sent in.) -

v . N ~
.

N - : . . < A-5
. ' » 2 Of 3
- ¥ - ’ ' '
.' ! p / i ’ ’ : . ’
Working harder/less hard/about the same as in reqular school?
s s
[ . L)
More or less responsible? v 0
- - i ’ ,
tore or Tess interested in, 'school?
) - N g [y
‘7 T . 0 T -1 - P
More' or. less confident of himself/herself? -
. ‘ \\ - .
) ﬁ . \ ]
- » . L
More or dess planning for his/her future? - s
- . :\ .‘.7 ‘.1\ .
~ B M
4 K
How would you compare the program at’ this school with hjs/her program at
" regular schools? B ‘ ' %
' - ]
» y v Y
] i -~ N
— - ;
Cae T
R o »~ * ' . &
Did you receive a questionnaire from FWS in the mail recently? )
3 P :

is to get your op1n1on of FiS and Tts effect on your

" son/daughter, is NOT to judge his/her performance, wil) NOT qet 1n his/her

o r @



» I . e N . I
! i} + - * s . N @ A-5n
- , ' LR s 3of3
- * . ] ” ) -‘a l’ J‘ -
. .
‘ If no, may we have your.addyess? ) : :
[y ‘. X ' ?
a 2 3 : 4 :‘
- ; : . .
- : . N [} ;
b - T A ¢ ’ o
- ! v
- .0 s . L@
Have you had any difficuTty answering any of the auestions on the form? ’
‘y . . N K) ¢ e ot '
. Yes No 7 .
Which questions?
o . . . " 1
0 -
. \
- e \\ 4 -~
‘“Do you feel.you have enough iriformation about the school to answer most or ;o
° »
all the questions? K - '
c . \ ) i
< LD .
p :
" = i A- - X
< »
6. Would you 1ike to receive more information about the school? We will send
some (but please complete and return the cugstionnaire in the meantime). ", -
N ‘ﬁ - ,.;\‘ . - R “
N s ', . \ * . t
' > - !
* ‘ .
2. “
3 " -
" . i
\ ~ » ,
. . ! .
A ) N e e —
. e v
N ) &




\
v

- @ . Ped
- ~-End oY Semester Resource Interview - -
RF - ’ . ‘ __ INTERVIEMER - .
POSITION ] L DATE g
This is ¢»11ing for Far West Jshoc?. i
“Ma- 1 speal tC ? Far West 5chool has ashed me

| ~ . - . s -
to rtalk- with sore of the :zrsons worlinc u1€h\fhe1r students 1 order t¢ finc

out how students and rgscurce perssr.$ organ1za€§ons are working togethe-. It
N \‘ N

s = - \ v voe

¢ also importert to krc. how yiu fee” about the ochool. Fay o ask you fuct & -

&

few questions atout your :nyolverent witt students these past few mos*rg’ ‘

N

-

J. ’-How manysstudents rave worked with you during thic scnool year (since

- ~
-

~September, 1973}" ) .

' 9 * . .
Hov: much time do ycu ordinarii. spend Witk a student:

) . ' —— /.

What was scur longest experience with & Fké ctudent’

a
~

4 / 2@

7

N » L] .
Do you feel thatuyycur ]onge;&ﬂexcerxence witnh o FW: student was werthwhrle

- ~ - N ~
to you? yes ° no . o S
| ]

To_the student? ', yes ___ NG

*'tould You tell me wnat habpeﬁed to make you-feel that way  (Obtair as many

. . . .
eritical incidences as you can.) (This vs tne neart a- ire intervie.!,

P . t4

-~

[P et = nem me . M S hemen = e i - ——h A % A S W mm—————
W
. . ‘/ i ’ *
~ - .

 J ! - —— —— ——— m-
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) ¥ ' ‘ . s
3. Have you noted any chdnges in students during the period of time they

Qorged with you?

In their self-Confidence?

\ ~
3

In their ability to ask questions?

»

In their ability to respond to questions/directions? .

o . a . \

In their ability to take initiative?

& ' - i
In their reliability? :

-

4, - Did yéu receive a questionnaire from FUWS in the mail recently? _ yes __ho.

If yes, do.you have any questions about the purpose of the quesfionnaire?

Have you had difficulty answering any of the questions? __yes __no v

]

Which questions?

Do.you feel you have enough information about the school or enough contact

with its ‘students to answer most of the questions? __yes __no

LY

Comments:

1
' 206



-

A-6
~ o e : 3o0f 3

.
- .

If you have not received- the questionnaire, it may be becaﬁse FWS has -an

incorrect address for you. May I have your mailing deress? -
e \ .t!
5. Is there anytﬁi%g you woufa Tike to tell me about the school (have me pass {

>

on to FWS staff) that we haven't covered? ’

-




NAME DATE '

SCHOOL _ Far West School ‘ GRADE
ATTITUDES TOWARD TESTS X
Mhat is your opinion about the tests you take? Have you ever stopped to
consjder why you take them? Your responses to the following statements will

show:what you now believe about tests and testing. Your answers may show a

relationship to your performance on the tests you take.

THERE ARE NO RIGHT OR WRONG ANSWERS. You either agree with the state-

ment or you don't. Put an X in the answer space under AGREE or DISAGREE to .

show your present view of each statement. N = 53 '

) AGREE DISAGREE

1. It is good to have tests to give us 1. 35 18
information about people. . .

2. 1 believe that schools give too many . 2. 38 15

. tests to students.

3. It is all right to ask questions about 3. 44 .9
my future career plans on a test.

4. 1 feel upset when I cannot answer & test 4. 21 )
question. '

5.‘ I would have no objectién to-answering 5.' 15 38
questions about my personal 1ife on a test.

6. It is all right to take tests to helpa 6. 43 10 -
person choose a career. . N

7. I like to answer test questions about my 7. 36 17
interests., K . -

8. I believe it is possible to find out how - 8., 24 29 -
much one has learned by taking an -
achievement test.

. [

9. 1 feel scared when I know I am to take a 9. 12 - 4]

test of any kind. A L
10. I believe it is possible to find -olit how *10.. 13, ag__

bright I am by taking an intelligence test.
11. I am looking forward to a day when I never 11. 38 ‘ 15 .

take any more tests. ’ . o .
12. 1 think it is a good practice to “guess" on 12. 19 3¢

“‘
:
1

a test question. .

13. I believe there are “tricks" that will . .
help you to score well on tests. 13, 2 ~32

rl

GO RIGHT ON TO PAGE 2 - \

- 1/7/74 :
FUL EBCE.(EV) /71 208
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2 of 2.
. AGREE DISAGREE |
14. 1 get emotionafly upset when I am told 4. 1 - -
that I am to take tests. - A
15. 1 am not afraid when I .am taking 2 15. 36 17
test. .
16.. 1 enjoy taking a test when I have 1. . 34 *19 )
studied for the subject. -
17. 1 do not want my parents to know 17. 15 © 38 )
how 1-do on- tests. A . - - .
18. I usually agree with the results of 18, 23 30
tests I have taken.
19. 1 believe that schools use tests _ 9. 27 26
properly most of the time. ° ) '
20. Test questions make me feel 1like 20. 36 17
arguing about the right answer.
21. 1 believe test scores would be helpful 1. 24 . 29
for me in making a caréer choice.
22. There is considerable’ fear of taking 22, 22 31
test; among students I know. -
23, 1 am gg;_eési]y distracted when 723, 25 28
taking a test. ) _ ;
24. 1 feel angry when I forget the 24. 39 14 .
. answer to a question I should know. &
25. 1 believe that most pedple cheat on’ 25. 39 ) 14
’ tests if they can get away with it. i
26, 1 believe that people often lie about 26. 31 22
themselves when taking a personality )
test. : ®
27. 1 am tired of taking so many tests. 27. 44 9
’ o
28. It doesn't matter to anyone whether or 28. 13 . 40 .
not I answered these statements the . ' .
way 1 really feel. . ®
: L
o FUL-EBCE(EV)1/7/74 ' | \
- : L Wb 209 ®




[ . /~ ° A"'g
. . )/ _ - 1 of 6 ;
NAME , DATE ~ >
SCHOOL - GRADE___
Job-Related Aftitudes. . ‘ ~ -

Jn this part your opinion.is asked about some practices and attitudes
in bisiness and industry. Please indicate your present feeling concerning
each statement. There are no right answers or preferred answers. To show
your opinion, put an X in the box which best represents the amount of agreement

(or disagreement) you féel as shown in the sample below: R
' - , ' ? ]
Sample 0: Strongly Disagree Undecided Agree  Strongly
Disagree ) Agree

0. Most companies try to
satisfy their ‘ustomers
fully and completely.

By marking an X in the box under "agree" yod show that you believe that
generally companies do this, but that your belief\ is not especially strong.

.
———— am——— v————— x' oo

YOU MAY BEGIN

EBCE=FWS(EV)1/7/74

w oo 4 \




10.
1.
12.
13.

14,

Strongly -
Disagree

K] &

It's very hard to change __|
jobs within an organization.’

It's more important to be ——
well liked than to be o
skilled at your work.
Businessmen are as

honest as everyone else.
You must have "pull" to -
get a good job. ‘

Most large business
organizations ‘are
genuinely concerned
about preserving
our environment.

Most supervisors expect
you to feed their egos.’

The products or services
may differ, but essentially

-all large organizations are

the same. : .

——

Few employees are in it
just for the money.

The most valuabie employee -

.is-one who can make quick

decisions.

Most companies have little
concern for their -
customers.

Most people look for
personal fulfillment in

- activities and experiences

outside their jobs.

There is too big a gap
between executive salaries
and-worker wages.

Most workers are not .
interested in contributing

- to the Success of the

company they work for. -

Most people are reasonably
happy in their work.

———

f' « :)‘1 ,l

Undecided Strongly °

¥



15,

16.

Businesses are too
. clasely regulated by
the government. ~

*Corporations are too
powerful for the good
they do.

17. Big companies are better
piaces to work than small
ones.

Z

18. It is the unions that

get the workers more
money and better
« conditions.

" 19. Most supérvisoré can
tolerate criticism.

20. Playing favorites in
promotions is all too

_comnon.

21.. There is samething in
almost every job- that
you can like. _ - -

22. Somé high-paying jobs
are boring. ‘

23. 'Most places of work have

rigid codes of dress styl
and personal appearance.

Strongly
Disagree

es

24. Anyone  can-run a bdsiness,
if paid enough.

25. Most low-paying jobs are
boring.

26. Unionized employers pay
better than nons-union
empioyecs.

é7. Companies expect your

28.

complete loyalty no matter .

what they pay ysu.
Your ability to do the

job is what counts in
the business world.

r

D?sagree Undecided Agree

am
A Y

Strongly
Agree-

N




0 ‘ Strongly
‘ Disagree

29. Most supervisors“hre
receptive to employee
suggestions about how
to do the job differently
or better. -

30. A person who ﬁas a job is
usually thirking about a
career in that field.

7/

31: Most superyisors can do
the employee's job better

. than the employee” ~
32,7 In genera], workers are
well paid\for the work .

N

“they do.

33,7 A small comé@ny usually
. has more efficient
‘ management than a large
one.

34, Dress, hair style,, etc.
employee's values.

35. (ompanies want to provide
their employees with good
benefits apd workin
conditions. .

36. It's impossible to get a .
job if you haven't had
. previous experience in
that area.

37. Most &ompanies tf} to
satisfy their customers
fully and completely.

Ability to write effec-
tiyely is important for #
U success in most jobs.

\3 First-line supervisors
work harder than managers:

40, Com eg;tion among empl oyees
. increa es efficiency.,

41, The ﬁusiﬁEE man will. try
to take advantage of you ,
~if pe can.

usually reveal an .

‘A-8

! 4 of 6
Disagree® <{Undecided Agree Strongly
Agree
‘ §
—_— — — —_—



42.

43.

.44,

- 45,

48,

49,

50,

51.

The best way to be rewarded

‘a

. Strongly Disagree Undecided Agree

w o, Disagree
. - g o
Employees are paid more - - 4
for jobs that require ’ -
decisions that affect
other workers.

. .
R )

It's not Tair to dismiss
an employee because he
makes a bad decision
about how to do a job-
related task.

Being fired for poor .
job performance is a .
signal to change your.
career goal. - 3

- p i -
The most valuable
employee is one who

checks with his super- ' -
visor before making . 2
decisions. S

¥ ) // '
On most jobs the employee 7 .

is simply told what -to do
and is not expected to
seek out informatiom

. Corporations and large

companies are good parts - "
of our society. e .
Most people whe decide ‘

to retire are disillusioned .
with work:..

“

for good performance is to
quietly dn your job as you .
arc asked to, instead of 5 .
making suggestions or
pointing out problenms.

Most-organizations are more
concerned with worker .
etfictency than with the . ‘

persanal needs of their - .
employees. . - ‘ :

o~

Businesses are nore
concerned with making . .
profit than with improving ., -

society. . .

——— ———

»~

T

- —

- ——

"A-8 .
50f 6

Strongly
Agree .
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} S ) Strongly Disagree ~Undecided Agree Strongly
| . ) ) . . Disagree ) gree.
52. Most workers feel that - '

‘ thay are an. important
‘ part of a company.
| - . '
53. Small shops -have better .
. working conditions than - .- . -

/

large ones. " N

. - . .
You lose your co-workers . L ( - 3
friendship when you .
become a foremen or .
supervisar, ,

55. Workers must depénd on '

. each other to get their Y
. jobs done. . . .

56. Morkers have to struggle .
for every added behefit. :

.

M -
“ .
.

-




1 of 3
< NAME - SCHOOL . GRADE____ DATE

() \
~
N .

ATTITUDES TOWARD LEARNING

4 ¢
. An attitude is a feeling or emotioh toward something. The following
‘questions concern your attitudes toward going to school and learning things.
In writing your answers to the_first group of questions, tell why or give an
example of what causes you to answer as-you do. The second group-of questions
give-you choices to select from. Please try to answer all. questions.

» L]

Group 1 . .

- 1. yhat are thé things you are most interested in learning at this time?

4

2. Are you learning about the things that interest you in your present classes
and act1v1t1es?

-~

3. How_does your present school compare with others you've attended? s

L ‘

4, “What school activities do students in your school particularly like?

5.° What opportunities do you have in your present schoo] to choose what you
study? © =

o~

(=3}

What do you think is the biggest prob]em in your present school?

7. * In what ways do you expect your h1gh school educat1on to benef1t you in
. the future?
s

8. What is the best way to teach someone something?

2 »

| )
9. If someone interested in your school progress suggested that you were not

working as hard as you could (and it was true), what_would you do?

216




o _ - 2 of 3 N
Group 2 ‘ . T, i
9, Below are”some reasons for going to school. To .indicate your opinioss, ™

place a: o

"1" pext fo youn most Ompontant reasow

2" next Zo youn second most {mportant reason

"3" next fo your th@ﬂd mos % 4mponiant neason (Zeave'othere blank) -
to learn more

the law requires it . » . o
to please my parents . .

so I can get a job when I graduate . . PR
.50 1T can get [ipto a college -
there 3 nothing better to do

HI.I

1 4 -

, . & . “ - ’ .
10. Below are- some reasons-for 1iking schoal. To Lndicafe your opinions, ’
, * . place a: o \ . ' .

"I "hext to what you Like beAi \
"o next Zo what you Like secend best ) ’ <
u3n next tovwhait you Like thind best leave others blank) , -}

learning about things that interaest me

taking the courses I needl for college

learning things that will help me get a Jjob T

" making good friends b : )
meeting people who may have 1nf1uenqe in he1p1ng my future . R

participating in sporus and ath]et1cs i . -

social life

. * y ' . -x » ."
11. " " Below are some reasons for school success. _To 4ndicate your opinion, place a:

"1" next to the 4inst thing success depends on : - ®

"2"Next to the second thing success depends on '

"3 next: 1o the third thing succeds depends on(?eave others bZank)

how much the schoo] staff likes you . .

how much you actually learn

.. how much effort you make ’ ’ TN o
how well you do on tests. ) . R .

. —_ how much you,take part in discussions--. '

_ For questions 12-20-indicate youf opinions by check@ng Bne answer only.
12, The program I am now taking is: e o R
good for both p1ahn1ng a career and for, academic,work
good mainly for p¥énning a career
good mainly for academic work
not much good for either

don't have a program . ) . Py

had ¢



. The kind of person I learn the most from is one who:

“«

of 3 .

" makes me plan my own work . T ' <
T tells me just what to do ‘ : N
helps me plan my work . ' - .
ignoreq my activities . ) . ). L i
don t know . ’ ’

~
If students were paid to 9o to school, they would:

0

go mostly for the mdhey . A‘} " ¢ o
goe for the .learning anyway o . ] ) .
~learn more than -tirey do now . .
not act any differently than they do .now
v, don't know .. : -

Working for grades is: . .
A ' : .

important. to .me ’ . ' “
K means nothing to me |

"~ sometimes important to.me and sometimes not ) -
is a necessary evil . ) , h

Keeping on top of my school work/is:

very important to me - - ’ '
somewliat important to me . " -
.of minor importance to me :
means nothing tq me . .

14

I think studying is: ‘

most always warthwhile : .

most always,a waste of time : . o .
sometimes okay, sometimés not, dgpending on what the subject is
no opinion e . -

3

Readihg books un my own is: .

_____sometnirg 1 enjoy doing Jregularly (more than 2 per month) ’

something I do occasionally (1 every month) ‘ .- \
something I do rarely (1 a year) : ‘ ‘ : L C
something I never do . ~

- —————
- o —

Schoo] textbooks are usually: L. R

. the besf place to qet .information °
just one of the places to get information

_— : |
_T " a pooy, vlace to get information . . -
no opifion ' .
. by . . i > . ¥ ‘
Sports andﬂath1ei1cs in. high school shoitid be: . .
requ1rad of everybody ' . _ ‘
o ~ entirely voluntary s ; ‘ .
_ eliminated ° .
no opinfon | |
- . ,. N N '1 Q . 3




" practiced at FWS.

' . THE WAY IT IS*

~
:
Y

7 ]

¢ A ) ' - A
On the following pages are listed 31 procedures or practices that
"For each of the 31
dtems, you are asked to judge-the°extent to .which the procedure has been

may or maf not ‘have been adopted by Far West School.

. adopted in the pregram as ‘it actually operates now at Far West School.

You wfﬁ]-yse a 7-point scale for recdrding your rating on each item.
The end-points and mid-point on theusca1e are defined as follows:

A "7" means‘that the procedure has been adopted and is now widely
practiced.at Far West School. .

A "4" means that the procedure is somewhat in- pract1ce at Far West
School but has not been completely adopted or w1de1y pnact1ced A4 s
1ntended to- be a neutral point m1dway between full adootion (/) and non-
adopt1on (1). . 2

A "1" means that -the procedure has not been adopted and is never
practiced at Far Wes®School.

Place an "X" at the_point on the 11ne that most accurate]y reflects -
the extent to which the procedure is in It
is not necessary for the X to be placed
points; it may be placed between points

’ -’

practice at Far West School.
at one of the.seven numbered
it you w1sh

Also, for each item, you are asked o rate the amount of ev1dence
on which you based your judgment. Check box A if you have substantial
relevant information and are reasonably:confident of your judgment. Check

B if you have only a moderate amount of information, and are only somewhat

cdﬁfident. ,Check‘box‘C if you have no directly relevant information and
your judgment is essentially your best guess. '

.L

"The Way It Is" is one of the Idea]/Accua] Schoo] Character1st1cs Scales
adapted from Postman and YWeingartner, The School! Book (New York: Delacorte
Press, 1973). It copsists of instructions and items for judging the extent
to which school procedures suggested in.the Postman-we1ngartner book are
The scale has also been used as a means for Jjudging what
characteristics the EBCE program ideally should have (see pages 9 and 10 of
this Appendix). _

. 0f10

-

19
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N THE WAY IT IS

» ”»
[

; ' 1. Students' daily sequences are not arbitrary (45 minutes for this, 45 minutes : [
for that, etc.) but are related to what the students are doing. :
- ~at all - some extent , practiced ) .
! ‘1 1 1 : ] | | - | ®
1 2 3 4 5 6 7

3

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Cuesswork

Not practiced Practiced to . Widely !
\
|

. . . . . |

2. Students do not.merely serve time in required courses. The question is not, |

|
\

"Have.you taken....?" but "Have you learned ....?" : | "‘
5 . -
Not practiced Practiced to ' ! Widely ~
at all some extent practiced
N
L . , 1 L L |
1 2 3 - 4 5 6 7 . ®

~ A. [ ] Substantial Information B..[ ] Moderate Ipformation C. [ ] Guesswork

© 3. Studenis ate*allowed to organize their own time -- i.e., decide how they will"”

use it.
Not practiced Practiced to - Widely [
.at all . some extent practiced
L 1 v 1 ] 1 T : ]
. - 1 2 3 . 4 5 . 6 7 & <
. A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork o

4. Required student activitiesiare not arbitrary (e.g., "We've always done that")
" or based on discredited claims (e.g., "The study of grammar strengthens the
mind"), but are justified on some emp1r1ca1 or rational basis that required
activities have relevance to the lives of the students.

Not practiced . Practiced to .- Widely ®
at all some extent practiced
. . ] ) o ]
1 2 3 : 4 5 6 < 7
A. [ ] Substantial Information B. ['] Modevate Information C. [ ] Guesswork L 2
5. Students are not requ1red to engage in the same activities, but are g1ven '
considerable latitude in choosing among many opt1ons. i ]
) Not pragticed Practiced to Widely o
at all some extent , practiced o
. | \ . S ) 1 |
1 2 3. @ 4 5 6 7
A. [ ] Substantial Inforgatﬁon B. [ ] Moderate Information C. [ ] Guesswork ‘
C L 2
L
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° A-10
o ) ) . 3 0of 10
The Way It.is - > . .
' . aThe school's activities are student activities rather than mostly staff
Py /,acppties, and students are required to do, the heavy work, e.g., reading,
writing, talking, and thinking. : '
* Not practiced . Practiced to . widely
at all . some extent : ' . practiced
® : s _,[ 1 i ,J L 1 |
: - 1 2 3 4 5 4 .6 7
» ¥ ” l
" A. [ ] Substantial Informaticn " B. [/] Moderate Information C. [ ] Guessworx
7. Activities are not confined to a single bui]di‘ng but include the resources
of the whole community. They put students in touch with rea] people dnd
L i problems outside the school walls. A
- ~ Not practiced . Practiced to T wWidely
- at all ' some extent - practiced
. . ) l__ L ] - 1 ! |
@ N \ 1. 2 3 R 5 - 6 7
A. [ ] Substantial Information B. ‘ [ ] Moderate Information C. [ ] Guesswork
8. The school values knowledge for use in daily life rather than knowledge “for
X knowledge 's sake." " The school says that if you don/ t act as 1f you know
® something, then you don't know it- .
. Not practiced . Practiced to ‘ widely
. at all some extent practiced
N\ x -
( ! | ) M I 1 | l// :
¢ t1 2 3 4 5 6 7
\ ) 3
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
9. The school's activities bring together, students of great diversity in back-
ground and ability. ’ :
® ’ ‘
Not practiced . Practiced to widely
“at 211 . some extent : practiced
¢ . ,on
l 1 1 l ] I ' I »
1 2 3 C 4 5 6 7 5
o ‘
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
10. Question-asking, problem-solving, and research by students are valued more
than memorization and ventriloquizing. .
o - Not practiced . Practiced to ) _widely (
at all . N some extent practiced - '
I i [l I : ‘ 1 1 : I
1 - 2 3 . 4 5 6 7 %

[

A. [ ] Substantial Information B. [ ] Moderate Information cC. :[)ﬁ Guesswork

l: C S A >




The Way It Is

[
\ .

. 11. Reading ability is considered only one of several poss1b1e ways in which

students can express intellectual competence and interest. Read1ng skill ¥ o
| may be vatuable, but so may be talking, film-making, audio- tap1ng, photo- -~
. graphy, v1deotap1ng, and other communication skills. - '
| Not practiced ' Practiced to . widely ‘ |
\ at all . . some extent ’ practiced
3 - 3 e
| L. | | . | ! 1 | |
N | 1 N 2 3 - . 4 5 . 6 7
A. [ ] Substantial Information B. [ ] Moderate Information C.‘[ ] Guesswork
12, The school accepts as legitimate and worthwhile many of the "new" subjects’ - ' °
\ ) 1qvented during the past 75 years or so -- e.g., anthropology, sociology,
A cinematography, ecology, cybernetics, marine biology, urbanology.
< T Not practiced’ Practiced to . widely
! at all some extent practiced
( | L ! | 1 1 | ®
) 1 2 3 4 5 - 6 7 -
N e ‘\, . [ ™~ .
S Y A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork °
13. The school includes as part of its definition of worthwhile knowledge, self-
\ know]edge -- that is, knowledge of what is going on inside one's skin. A . o
' student's feelings are not considered an intrusion upon.his pursuit of
knowledge, but a subject of 1nqu1ry themselves. -
i .
. Not practiced . Practiced to Widely ’
\ at aqii . some_ extent practiced
T . — .
‘ \ L L | [ 1 ] | @
x 1 2 3 4 5 6 7 :

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
\
14, Sfudents are rewarded for acceptable behavior, rather-than punished for ‘

unacceptable behavior. The school avoids aversive responses and applies L
re1nforc1ng ones. s

No& practiced Practiced to Widely
?t all some extent practiced
\ | ] 1 | ! 1 | - o
'\ 1 2 3 4 5 6 : 7 :
A. [\ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

\




The Way It Is - ‘ ‘ *

“15.

16.

L

17.

18.

N -

-

There is a re]at1ve1y nonpun1t1ve grading system, no homogeneneous grouping,
a minimum of labeling ("good student," "slow student;" etc.). The school

moves away from factorylike prdcess1ng procedures and toward more human1st.c,

1ndIV1dua11zed Judgments .

!

Not practiced Practiced to . ’ Widely
at.all some extent ' practiced
{ . :
I 1 1 I | 1 !
1 2 3 4 5 6 7

<
i - r
.

A. [ ] Substantial Information B. [ ] Mbderate Information C. [ ] Guesswork

.

Priorities are broad1y conce1ved rather than narrowly hiérarchical. For
example, a student is not judged slow solely on thé basis of read1ng and
mathematical ability. The same student may- bé an excellent musician, actor,
or group leader, and will receive forma1 recognition for these skills. *‘,F;

Not practiced ' a Practiced to _ " Widely ™
at gll some extent ot practiced

l 1 1 _ | i 1 |

1 2 3 4 5 6 4

~

A. [ ] Substantial InYormation B. [ ] Moderate Information c. [ ] Gueséwork

Students hnderstand how they will be judged because it is made clear to thém,
what they are expected to learn and how they are supposed to demonstrate
competence. The school makes as explicit as possible what kinds of behaviors

it wants. . .
Not/practiced ‘ Practived to widely
at all some extent . practiced
l ) ] 1 | L 1 |
1 2 - 3 4 5 6 7

-

A. [ ] Substantial Information B. [ ] Moderate Information _C. [ ] Guesswork

¢

Standardized tests are not used, cr are used only with extreme caution and
skepticism. Testing grows from what is taught, and what is taught grows
from who is taught.

ks

Not practiced Practiced to ) Widely
at all some extent ' practiced
I_‘ - 1 I ’ | 1 |
1 2 3 4 . 5 6 7

@

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

223
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The Way It Is ’ " 6ofi0 ]

19. There are constructive, nonpunitive procedures for the evaluation of
’ teachers and administrators. ‘

r

Not practiced - Practiced to ,‘ Widely ¢
at all some extent practiced
L ! ! | ! ! |
1 2 3 4 5 ' 6 « 7 i
- ) . . . . ° s |
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork - “

20. There.are collaborative efforts between teacher and student, rather than
adversary relationships. , ’ '

L

‘Not practiced

Practiced to widely ¢ ®
at ail ; some extent y * . practiced
| | 1 | | I |
“1 . 2 3 4 5 6 - 7
( A~
A: [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
. ; ®
21. Students are given opportunities to supervise themselves, to give them a
sense of contrel in the functioning of the school.
Not practiced ) ) Practiced to - ‘ widely
-at all some extent L0 practiced .j
;
| ! 1 | | ] |
l 2 N . 3 " 4 5 " 6 7 - . ‘
A. [ ] Substantial Information B. [ ] Moderate Information _C. [ "] Guesswork -
22., The school is smail enough so that supervision (and .just about everything ‘;
else) can be a personal -- i.&., human -- problem, not a logistics problem. |
Not practiced . - Practiced to Widely
at all > some extent - practiced ‘
L ! ) L I ] ] . J . L
1 2 3 4 5 6 - 7
A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
23. Teachers forego their role as authority figures, view themselves as learners, °
and try to develop the idea of.a learning community in which the teacher -
functions more as a coordinator or facilitator of activities than as a )
dictator. N 3
Not: practiced " Practiced to widely
‘at all some extent practiced ..
L 1 A | I ) 1 I
1 2 3 4 5 6 7

A. [ ] Substantial Information B, ['] Moderate Information C. [ ] Guesswork

| ' . e
ERIC - | o o4
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The Way It Is )

14

24, A gFeat variety of people are placed in the teaching role_-- for exahp]e, .
paraprofessionals, interested laymen, and even students.

° : S
Not practiced . Practiced to . Widely
at. all some extent practiced
/ ' . B .
' R l ) 1 [ 1 1 |
1 2 3 4 5 = 6 7
®

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

25. The schoo] is so organ1zed that it can cap1ta11ze on what its teachers do

. best and know most about. work1ng in conjunction with other teachers, «
they use their strengths and receive help with the1r weaknasses. ~\¥“ ST S .
® - .
Not practiced . . 'Practlced to Widely
at' all ) some extent practiced B
l | 1 . ' ‘ ‘ I - l l < >
1 2 3 e 5 6 7 ’
! A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
26. Students are not constant1y placed in compet1t1ve roles with 'each other, /
but function instead in collaboratije relationships. Someth1ng approach-
X 1ng a family feeling is achieved, in which each student is he]ped to- grow
@ > in his/her own way, but not at the expense of someone élse. . :
Not practiced ) Practiced to i widely o )
at all o some extent practiced .
| L 1 | | | |
o . 1 2 3 4 5 6 7
A. T ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
- 27. There are established channels through which parents can express their A

grievances against the school and also participate in its functioning. The
® school moves away from bureaucratic paternalism and toward increased com- N
. munity part1c1pat1on. )

Not practiced ) y Practiced to Widely
at all * some extent practiced
L ] | | i . { i ] i |
1 2 3 4 . 5 . 6 7 7

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork
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-

, 28. The school offers a variety of alternative programs to the many publics which
comprise -the community. It recognizes that there are several respectable |
but contrasting arrangements for learning, each of which is favored by some
gegment of the community. “The school offers as many of these as feasible.

Not practiced . Practiced to ' widely
e T at all sqme extent ) practiced
1 1 L . 1 1 |
1 2 - . 3 4 5 6 - 7

o . »

A. [ ] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

29. The school is not afraid to be held accountable for its performance. The
staff tries to make explicit to parents and students what it wishes to
- accomplish (and what it does notg; how it intends to do this; and what‘kinds

- of evidence it will accept as a sign of success.
4 v
I . .
. Not practiced Practigced to . - widely
at all some extent practiced
| o | | | L o

1 2 3 4 5 6 7

A. [ '] Substantial Information B. [ ] Moderate Information C. [ ] Guesswork

é V4

30. The school's concept of knowledge, attitudes, and skills is oriented toward
the future. It has realistically assessed what students will need to know
in years ahead and is making some serious attempts to help them learn, those

things. ‘ {
Not practiced Practiced to Widely
) at all some' extent practiced
R L L | | | | | -
1 2 3 4 . 5 6 7

¢ A, [ ] Substantial Information B. [ ] Moderate Infozjnlation C. [ ] Guesswork

31. The school interprets its responsibility to the future as a responsibility
to its students first, and to other social institutions (e.g., college, )
o business, the professions) only at a late and convenient hour, It is care-
ful to avoid serving solely as a processing and certifying' agency, ‘but
balances the future economic needs of its students with their emotional and
social needs as fully functioning adults.

. », . )

Not’ practiced Practiced to . Widely
" at all . some extent T practiced
: ”
I ! ! | | ! | .

1 2 '3 4 5 6 7

£ ¢

A: [ ] Sﬁbs&gntial Information B. [ ] Moderate Information C. [ ] Guesswork
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THE WAY IT OUGHT TO BE* b

"

1

=

On the following pages are Tisted 31 procedures or practices that.
may or may not be ‘desirable irf EBCE. They are the same statements you -
used in the&preceding scale to rate current practice at Far West School.
Now you are asked to give your opinion of what EBCE should be Tike at {
its best. For each of the 31 itéms, indicate your own opinion of the ) . ¢
degree of desirability or undesirability of the procedure or practice.
The end-points and mid-point of the 7-point scale are defined as
follows;: | -
A "7" means that the procedure is essential to your idea of what
. EBCE should be. ‘
) A "4" means that you are neutral regarding the procedure, i.e.,
it doesn't matter whether or not tﬁe procedure is incorporated in EBCE.
“A "1" means that the procedure is/tota]]y unacceptable to your idea
of what EBCE should be. J/ |
Place an "X" at the point on the 1ine that.most accurately ref]ec£§
your opinion. It is not necessary for the X to be placed at one of the
seven riumbered points; it may be placed between the points if you wish.

2 ‘ f'

~

Adapted from Postman and Weingartner, The School Book, Delacorte Press, 1973. ’ i

-

*0n1y the instructions and first page ‘of items are included here. The order
of the remaining items in the scale is the same as in Fhe preceding "Actual”
scale. ’ : )
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/

1. “Students' daily sequences are not arb1trary (45 m1nutes for this, 45 m1nutes
for that, etc.) but are related to what the students’ are doing. :
Totally Somewhat Somewhat ' 1A
Unacceptable Undesirable Desirable ) Eseent1a1v \
| Vit T | o
1 2 L3 4 5 6 7
Very Neutral Very
Undesirable Desirable
,2. .Students do not merely serve time in required courses. The question is not,
"Have you taken....?" but "Have you learned ....?" . '
. Totally -~ Somewhat ‘Somewhat - -
Unacceptable Undesirable Desirable Essential
L P ! - | 1 s 1 >
" 1 2 3 e 4 5 -6 7
Very Neutra] Very
Undesirable

- ) ° Desirable
Students are allowed to arganize the1r own time -- i.e., decide how they w111
use it.

Tota11y

Somewhat Somewhat o
Unacceptable ' Undesirable Desirable Essential
| ) 2 | i [ e ]
1 2 "3 4 5 ; 6 7
Very ™ Neutral ° Very
Undesirable i Desirable.

Requ1red student activities are not arbitrary (e.g.,, "We've always done that")

or based.cn discredited claims (e.g., "The study of grammar stréngthens the

mind"), but are justified on some empirical or rational basis that required
activities have re]evance to the lives of the students.

Totally “Somewhat Somewhat . )
’Unacceptable ) Ugdei1rab1e Desirable . Essential
l (] - 1\\ I ] . 1 I
1 2 3 N 4 "5 6 L7
Very . \\\Neutra1 Very
Undesirable

AN

Desirable .

N\
Students are not required to engage 1n\the same activities, but are given
considerable 1at1tude in choos1ng among meny options.

Unazgggllg1e uﬁ32§?¢;§1e : ‘ \\\gg?$¥gg{e L Essent1e1'
o ! . | N ;;& '
1 2 3 4 5. 6 ' .7,
Very »  Neutral N Very ¢
Undesirable _\_ Desirable
S VT IN
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p ‘ APPENDIX C * ,

TABLE 1 i
HOW FWS DIFFERS FROM REGULAR HIGH SCHOOL

L.

-

T Fits

- * Number 16*
Tk

Can-learn what I want on own schedule 31.
Get practical/outside experience ", 50

Prepares you for outside world 19

- Roow for individuality . 25

More freedom (unspecified) , ,
Don't know or no answer (DK/NA)

PN

*Thiseis the FWS Experimenta1 group (C) only. See
text for rationale. -
. :

. TABLE 2

\

PERCEPTION OF THE LC AND® HIS'JOB

RO FWS
s Numper ,|15 {
. / % ..
Like a close friend/easy‘to talk t . 44
Helps me find RPs/R0s/CRs 50
Advises me (unspecified) 31
Checks up on my activities ,/ oz
"Helps me find out what I'm gooﬁAat - 6
Helps e with my schgdu]e/p]aﬁ% - 19
Makes sure I i1l out forms Fight 6
' Suggests/advises on projects ' 6




§

TABLE 3

Learneg,someﬁhing/a Jot

Helped me decide on céreer/future
Learned job skills )
Was friendly/nice

62
12

12

Received a 1ot of personal attention

', BENEFITED FROM RESOURCE PERSONS?
FWS
Number 16
« %
< N -~ KN‘)
Yes 94
No 6
' DK/NA -
{ ‘
- Reasons: '

~.
~ -

¢

N TABLE 4

BENEFITED FROM RESOURCE ORGANIZATIONS?'

: Number
Yes * )
No ’
DK/NA .
Reasons:

Learned something/a lot

Learned I wasn't interested in field

ﬁe]ped meégécide on career/future
-Learned job skills :
Gave me ideas for project

FHS

16«

4

56
31
14

12

*Indicates a response by FWS students not in the

experimental group.

234

-~
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TABLE 5 ¥

BENEFITED FRQM COMMUNITY RESOURCES?

FUS
Number ‘ 16 °
o :%_
& Yes \ 56
No 12
. DK/NA 31
(Reésgns: .
Went to library/museum often : 38
Learned something/a 1ot -
Gave me ideas for project 6
‘ TABLE 6
PERCEIVED VALUE OF RESOURCES
FWS
Number 16
' %

' Ranked .First: N
Resource Person 75 \5;\
Céhmunity Resource ' ' 12 \
Resource Organization 6

 DK/NA 6
Reasons for Ranking: . ’ .
RP is ogt-to-one relationship 44
Can learn more/learned a lot with RP 38
Learned a Tot from RO 19
D + ROs bore me ' 6 '
No individual contact with ROs . . 6
" Used CR often- : 12

Didn't go tc any CRs 6

'3 of 18

3¢ 1




TABLE 7

N

ATTITUDES ABOUT SCHOOL

»

FUS .

Number ° 16

Overall positive attitude
Overall negative attitude

-

Both positive and negative attitudes

Liked Best About School: -
Opportunity to explore interests
Opportunity to”make ‘own schedule

. Everyone gets along
Freedom/ independence (unspecified)
Explore life outside/in community
Exploring jobs

T a4

Particular teacher/particular class - -

<

Liked Least About School:
Fi111n§ out forms/too many forms
,A]?Qtests/tests are worthless

' Things take too,ong.to get done™

31

19

Poorly organized/should be better

organized = .

Staff cut off from stJdents/need
"more information

Students don't have enough say
Don't like it/the school is bad
Classes wanted are always filled
Didn't Tearn much

19

(v 4
|
i
. /o

Contr*o]nJ ,
14 " . . [ ‘
% - |
29 -, ®

- 50

21 . //,/,/>*/

[EN 3y on
i ﬂ’nz‘)

o
7 .
14- s
- Y
89
°
N < ‘
- |
\
:
®
- N’ ’
i ®
36 ‘
14 1
14
o
o



= TABLE 8 .

V:PREFERENCE FOR FWS. OR REGULAR HIGH SCHOOL

FWS
Number 167
. - %
) Prefer Far West School - .94.
Prefer regular high school 6
- o , DK/NA 0
What Regular Schoo;’Activi ties Missed: 31
Sports/gym/athletics ) 3
Missed my friend$ . '
. Foreign languages
. %5, Math ‘ 12
" Electronics ‘ ) '’
Music : 0
Nothing/haven't missed anything ' 56

o

7




TABLE 9 - “ ¢

. / 6 of 18
. PLANS FOR AFTER HIGH SCHOOL ‘
o / TEHS  Control |
Number 16 14 ‘ )
% %
Plans Made . : ‘ .
~ " Go to co]]ege/uun1or college .81 64 .
. Get a job/work 25 .21 ®
Travel ) 6 7 _ "
Start a business/own business - - ' ‘
Have no p1ahs ) . 6 21
School program helpful in plaiis? ) . @
YES : .88 (¢ 50
; NO L . ) - 43 7
‘ ' DK/NA 12 7 '
" How Program Helpful/Not Helpful: - . @
“Given me direction in my future/what ’
Jjobs interested in 38 -
Have learned things that w111 be ‘
he]pfu] in future . 25 46
Not relevant to what interested in/ ° ‘ 4
IR plan to do . - 36
\ ]
7 .
= TABLE 10 . ®

" DECISIONS ABOUT FUTURE MADE THIS SEMESTER

- . . FWS Control
Number 16 14 T
| A
Made decisions 75 86
. No important decisiong mgde ) 25 14
+ Input to Decisians: - ‘
Visit/talk with the people in fields .
of interest ' 52
" Read book on interests \ ‘ 12
Advisor/LC helped ne 19 21
No help on decisions 6 21 )




oy

- TABLE 11
ATTITUDES ABOUT BASIC SKILLS: WRITING

i FWS Control
Number 16 14
° 2
Positiye attitudes ' : 4 64
Negative attitudes ¢ 25‘ Zf
Both positive and negative attitudes 3% 14
Comments : _
Can write well/fairly well R 36
Like .to write : ' 31 29
Writing could be improved - . 12 -
Writing is important , 19 -
People understand what I write R V4 14
Writing has improved _ -
Don't 1ike to write . 12 14
Change in Writing Skills:
I've improved/do better’ 38 14
Do a fot/hore writing now 19
Realize that it is more important . 19 -
No change in my writing 38 86
How School Helped: i
+ Advisor/counselor helped 25 -
Doing reﬁorté/projects/term g s . .
papers helped 6 17
Do more writing/made me write move ' - 17
School: hasn't helped hé#lp writing . 19 ¢ 42

<39




TABLE 12

ATTITUDES- ABOUT BASIC SKILLS: READING

/.

ot

r FHS éontro] .
/ Number 16 .14
Positive attitudes 88 93
. -Negative- attitudes - 7
Both‘positive and negative attitudes -
. Comments: . ) o ;o
) Like to read _ - 62 43
Like all kinds of books R
T read a ot : 25. 29"
' Like specific fopics in reading 25 50
Understand what I read \ i 6 -
, E My reaé{ng‘has improved Y 7 .
‘ Change in Reading: .
"T read more ’ B Vi -
) My reading:has improved : 19 7
! ~ﬂo change in my reading 44 71
. How School Helped in Reading:
Did lots “of reading-for projects
School got me to read more
50

School hasn't helped in reading ' 44




+ . ¢ ”
. 241,
v

' \  TABLE 13 | ,
° , © ATTITUDES ABOUT BASIC ‘SKILLS: MATH
FWS _ Control
[ “Number 16 14
" 2 2
. . . . K - X
Positive attitude ) ) 12 29
Negative attitude 44 . 43
Both positive and negative ‘attitude 37 29
& I Comments: )
" I haven't had math in a long time 25 14
Don't like math - 31 43
’ I'm good at math 12 . 29
® I Tike math 19 36
; .1 do okay/get by on what'I know ’ 19 7
Change in Math: ,
. See that it is important 19 21
®. No change™in my math 69 64
How School Helped in Math:_’
Would help if I wanted/asked for it - -
pe School hasn't helped at all 38 57
®
|
@
..
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\
TABLE 14 : AN :
|
i

\
. - ; ATTITUDES ABOUT SELF: LEARNED TO EXPRESS SELF? \ ®
‘ ‘ - FWS  Control \
Number 16 14
%
’ . 2 3
Yes . ( 81 57
No : * A .19 29
’ DK/NA - J4
Cbmments:
Able to express self better
(unspecified) 3] 14
Able to express self better in,
. - one-to-one basis ’ .19 7.
Able to express self in group .6 : 14
_Overcame’ shyness/more -self-confidence 25 21 .

_Helps me do things on my own - T

TABLE 15 .
ATTITUDES ABOUT ‘SELF: LEARNED TO GET ALONG*WITH PEOPLE

/ o _ FWS . Control
. ) Number = 16 14
. g %
Yes o - 75 57
No ‘ R L - T
TOoDKMNA T -t 7
* Comments : - '
LC/RP/PE helped « ) .25 43
) i Increased my confidence , N
, I can meet people more easily now 44 . 14 . ®
Get along/can deal with adults better 12 -

Get aiong with people now 6 7




o ’

TABLE 16

ATTITUDES ABOUT SELF: LEARNED MORE ABOUT SELF?

" Number

Yes
No
DK/NA

Comments:.
Had to do things on my ‘own
Learned to become more responsible
School is rin on self-motivation

TABLE 17

ATTITUDES ABOUT RELATIONSHIP WITH ADULTS:

Number
:‘ Yes ’ , ¢
~No
\
\ DK/NA -
Conwient:

Sémetimes‘they don't listen
Resﬁqnsibi]ity is shcool concept

My ideas/opinions are respected

I still'.feel uneasy asking questions,
though it's encourgaged

-Na Comment

-~ c . .
> 11 of 18
FUWS Control
16 14
% %

94 86
6
69 25
38 337
TREATED AS ADULT?
FWS )Contro]
16 14 .o
94 71
6 21
- 7
19 14 ]
6 - |
6 -
44 36 )




« TABLE, 18

ATTITUDES ABOUT RELATIONSHIP NITﬁ\ADULTS

SPECIFIC RELATIONSHIPS”

- : - FWS  Contact
Number 16 14
3 2z
Feel you can spéak up? ’ . '
Yes - - 9 100
No
. R
Feel you are being listened to?

Yes 94 79
No B - 14
) ’ DKM 6 7

Feel free to ask questions? , #

Yes a 9 - o
No . - . 14
' ; » DK/NA 6° 7
. Feel you are expected to be -
-responsible? .,
Yes : . 94 93
No 6 7
Feel you are not being talked
downi to? ' ‘ .
Yes ‘ ‘ ‘ % A
No -~ - S T - 21
- o DK/NA 6 7.
!
! l
1
‘ . 244




1 . -
’ * TABLE- 19 . > .

INTERVIEWER JUDGMENTS OF STUDENTS

g

' o - FWS  Control ¢
Number 16 14
- .
. : A 1
Judgmenf:
b_; » !}.
Open - 56 x 57
Reserved . a4 ' 43
Confident h 50 .28
. Lisure 31 65
., Good expressing self 56 36
Poor expressing self .19 .14
" Matyre, 56 50
Immature -25 14
£ o R .
Overal Interviewer Judgment: .
Clearly positive o . 56 29
Clearly negative ' 31 . 36.
.Both positive and negative ., 128 7 36
~ M\

<5,

Sad5- .

.
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' ' * , ® 14 of 18g
1RBLE 20 . @
« PARENT ‘INTERVIEWS:

* FEELINGS ABOUT FAR WEST SCHOOL . L

. ‘\\ ' , - Parents . 4 ' >
’ K Number 26 . TR
L3 A o ., . .
A . ;%i. s N
. N ) » g Yt |
Positive feelings } R T 1 ’ L
Negative feelings * e + o+ 8 |
Both positive and negative feelings 2, ’ L
- Positive Comments: \ S . ’ . c
Exce]1ent/wonderfu]/practmal prograi 23 " . .. .‘
Student Tikes better than regular schoo]i .23 ) ,
Good progreqs/great help for student j ' 15 .
P]easedw1th what student 1s doing , “15 ¢ ‘ , o .
. : . Y
Negatwe Comments: " ‘ ‘
Not enough~communication between FUWS 15 2.
"and parents N .
Not enough class rooms/academic subJects 8 . -
Don't know what program is - 8 - . 3 @
\ T \ '
: TABLE -21- } - ;
| PARENT INTERVIEWS: . *
°FUDENT AND PARENT DISCUSSION ABOUT FNS PROGRAM - .
Ve . . " “ K P
7 L barents ' '
; ‘ Number 26 “ L 2
o - L % <,
Student talks about program 69
Student does not talk about prggram - 3 ‘;8., P
Occasional/not much talk about program. 23
* Comments on student/parent discussion: -
Talks about project/experience‘;oin» field 58 A
Student’ learning more . ) T o P
Student more 1ntenested~1n school 12 .
Stgdggt has’ good att1tudes/feehng of 8 :
0 . ’

)



| TABLE 22
\

PARENT INTERVIEys:‘\CﬂANGES OBSERVED IN STUDENT

Reads a 1ot now

Parents
Number - 26
i L E
More interested in échooi.noW/more involved 85
Working harder now/cqnééﬁtratfng F 65
More responsible now | .\ 54 .
Has more confidence in seif/more\se1f~wo?th\: 50
- More mature/adult/grown-up 42
Plans to go to college now _ 38
Sti11 not sure/changes mind about future 31
Goes to school regularly now, never did
before . . e 19
Gets homework done now .19
Seems happier now 15
* More motivated now 12
8




) . 16 of 188
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TABLE 23 o
- PARENT INTERVIEWS: ()
, COMPARISON OF FAR WEST SCHOOL ‘. |
\ ' _ WITH REGULAR HIGH SCHOOL
¢ v '
7 Parents |
. - Number 26 ~ . @
‘ / . , % '
FWS much better all around - \ ' 23 T
. Student works more/talks- more about Py
the/'school work at FWS ' 19 //‘
Student has more freedom at FWS 15
Stﬁdent has received individual . 12 ‘.
attention at FWS ) /
S - I/don't know enoug about FWS to compare - 12 R o
‘ ljws gives practical experience needed = . 8 )
——— 7 FWS should have more classroom-type
'teaching . . 8 . |
‘ ( o




e - - | : T2 of 18
X ’ TABLE 24 ‘ | e /“"/ ~
\ . ! "RESOURCE PERSON INTERVIEWS:
PY ATTI{UDES ABOUT EXPERIENCE NI,TP! STUDENT
- ; . ) ' ‘ ~ Number 28
e -k
t "Experience worthwhile to you? ,
Yes . ' 71
T No . 25
® » ) . DK/NA 4
3 : : : . :
. Experience worthwhile to student?
Yes 64 . '
) No .32
¢ S DK/NA 4
o Positive Comments: y
Student learned a Tot about my !
~Job/developed job skj[]s - 29
¢ Student has been helpful - ' 18
Student benefited.from being here 18
N\, Student was responsible/mature
Student showed interest in my job
¢ ‘We havg benefited from student being here .
Negative Comments: \\h 1
_ Student not interested in Jjob/what '
PO "1 had to say - )\ - 14
Student didn't know what was expected
- of him, Q\\b
Student not consistent in showing '

R\.

<49




. : ~ TABLE 25

RESOURCE PERSON INTERVIEWS: -«
OBSERVED CHANGE IN STUDENT ON JOB?

RPs.
Number 28
\ %
Student growth in job knowledge/abilities 43
'lflo change in student observed 28
DK/time too short to observe change 28

\ , A

4

=0

. w
T, C
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" APPENDIX D-1

| | . ’ FAR WCEST SCHOOL - STUDENT ACTIVITY REPORT ' 1 of 2
- N :
i , . Week of (from) (to) N
| Student = : - ) Mo., Day Mo., Day
'Learning Coordinator (Name) ‘(Signature)
o . CODING:- S 1wl A D
SECTION A :
L3
—
LEavg | . LEVEL RT;YS%EUR%E NO. | proJ. | PKG. ,
BLANK - —— OF 1 No. NO. NAME OF RP, RO, CR
® 01 E| I'| RP| RO|CR | HOURS" . ‘ -
0 o
o | .
] ‘ P L
PY | ,
1.
o
o
o
\
® \
HOT LINE ’
RP J
@ TOTAL HOURS: RP RO CR______

NO. OF HOURS SPENT IN TRAVELING TO AND/OR FROM RESOURCE SITES

M

FWL-EBCE (JE,SC) 10/26/73(3-2)
.9




SECTION B

Enter total number of hours NOT recorded in Section A spent in reading, researching, or
preparing project products (e.g., repart writing, recording, painting, etc.).

" AR WEST SCHOOL = SIUDENI AULLVLIY REFUKI

LEAVE | NO. OF
BLANK | HOURS

PROJ. PKG.

NO. NO. ACTIVITY DESCRIPTION ,

- ®
- _ — , i
TOTAL HOURS . .
’“’ °
SECTION C o
I LLAVE = | NOJHRS., . ;
= T & T
A | SPENT FAR WEST SCHOOL CENTER ACTIVITIES
' . X Individual Meetings with Learning Coordinator °
‘ ! Advisory Group Sessions _
. Rap & Other Sessions 1.
] {Specify) 2.
3, °
i 'i‘esting
Workshops (Specify) 1.
‘ 2.
. Tutoring for Yourself 1,
(Tutor's Namé/Subject) ®
Tutoring Others
TOTAL HOURS
. v ®
SECTION D :
R ——
lI:AVE I\'OoFIRSo (1} ~is11] T VITIFS
BLARK | SPENT CTHER™ ACTI ) .
fligh School Course or Class °
College Course ox Class
Physical Education Activities
TOTAL HOURS
. ~ PR
\) > - &)
L~EBCE (JE
EMC (JE,SC)10/26/73 o (]

IToxt Provided by ERI
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APPENDIX D-2 1 of 4

RESOURCE ORGANIZATION OBSERVATION SCHEDULE-~INSTRUCTIONS FOR USE

Theré are two record units on each page. (A sample record appears. as pade 2).
(a) Start a new record unit each 15 minutes for events of more than 15 =~ =

minutes.
(b) Start a new record unit-for each event for events of less than 15
" minutes.
5
For each page record this informatjon:
(a) RO name.
(b) Level (orientation, exploration, in-depth).-
(c) Observer's nane .
(d, ‘Date. .
(e) Number of students attending.. s

N

Start each record unit by recording:
(a) Record unit number: Assign consecutive numbers to each unit.

(b) Time beginning this record unit.

(c) Event code. ?See page 3) Use only one code for each record unit.
(d) RO Leader s name for this event. ,

»

During the 15 minutes: :

List each content code in the space provided as you see it occur.

(b) Note briefly what cccurs during the presentation in space marked
“content description."

(c) Keep a ta]]y of all student questions in space provided on r1ght of

(

—
o]

sheet.

Keep a tally nf the number of d11ferenL students interacting with. the

RO, (questions, volunteering information, participating™in a demonstra- :
tion) or interacting w1th Students about-material. '

After ending the record unit: ' :

Complete the ratings for Content and Behavior-Affect for the three indicated
columns. There are four word-pairs for Content and five for Behavior-Affect.
See 1ist of definitions of work- pa1rs and list of def1n1t1ons of person
columns on paydes 3 and 4.

A11 ratings are on a scale of i-4 wiih "4" representing the highest level of
the left hand word of the pair, and "1" representing the highest level of
the right hand word. "2" and "3" indicate more moderate levels. There is
no neutral level. Where a word pair does not apply in the situation, place
a dash (-) in that box. .

To complete the record unit:
(a) Enter time this unit was completed.
(b) Total number of student questions and record.

(c) Total number of students responding during this unit and record.

A
While completing.the record unit, begin to record informati n on the next unit
in order to provide continuous coverage oy the RO activities.

L3

*
-
¥
L .
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LIST OF CODES TO BE USED WITH MONITOR'S DATA COLLECTION GUIDES

L4
® .
1. Event Code
e 1= film ’ \ .
: 2 = slides v ¢ . ' : ‘
3 = lecture ’ ‘ :
e 4 = discussion .
5 = question and answer period
5 6 = vehicular tour
7= walking tour
¥ 8 = demonstration
@ : 2. CGontent Code~

Background, of organization, History, Future.

Present organization structure and products.

Business principles and attitudes; social- issues, unions.
Career information in general. Job descriptions in general.
. Specific job descriptions, routines, training, personnel policies
® - for this organization. .o

/(
Mmoo o>
nomnonnon

F = Physical layout/plant.
.G = Definition of terms.
H = General - Other topics. - .
. ’ . a3
® . - DESCRIPTION OF PERSON CATEGORIES

b4 ’ i [

The person dimension of the rating scale is d1v1ded 1nto three categories, and
each heads a column in the matrix.

P ’ RO Presentation. The. first column is used for rating the presehtation

of the event. If more than one person is involved, the rating consists of
a combined assessment of the ROs activities. The content of the event is rated
first, followed by ratings of the behavior-affect of the RO. This column
should always be completed when material is being presented to the ‘students.
.’h Responses. The second and third columns call for ratings of RO responses o
) and student interactions with the RO. The rater determines whether there
were, in fact, any such responses or interactions. If there were noneg, he
places dashes in these columns. If there were student interactions (in the
form of quest1ons, conversation with the RO, etc.) the rater completes column
three. Ratings in this column represent the combined assessment of those

'\ students who did interact with the RO. Column two alone is used to rate the "
ROs answers to the students, conversations with students, and other non planned
1fteract1on

If the event consists of a question and answer périod or a student-RO
discussion, column one shou]d be left blank and columns two and three used.




’ ) Y D-2 o
4 of 4 :
| DEFINITIONS OF WORD-PAIRS: CONTENT '/
& ) T | - . \ - i ) .
Informal/formal--related to the term “friendly/distant” in the behavior-affect .
section. Formal content is more organized and presented according to previous N

planning. "Informal content is more flexible, allows for easier exchange of
views, and permits introduction of new materials.e

ansy/difficult-—re1ated to the appropriateness of materif? to students. Easy ilz
material presents no problems in understanding: difficult material is too hard K
for students to comprehend. - - - .

&

Informative/superficial--covers a subject in sufficient depLﬁ to be an educa-
tional as opposed to a cursory treatment of the subject.

Well/i11 prepared--the level of pre-p]anﬁ%ng by the person presenting material,
whether RO or student. ' . . . ’

A N /f

DEFINITIONS OF WORD PAIRS: BEHAVIOR-AFFECT

Friend|y/§istant--re1ated to "formal/informal" in Content section. Friendly
behavior 7s considered to be warm behavior that creates an impression of _—
’ Closeness to others, Distant behavior is cool and will create an impression !
|

of aloofness..

‘e 1
Interested/restless--concentration on the subject at hand as opposed to lack ®
of concentration. It measures enthusiasm as opposed to lack of it-

Responsive/closed--considers others' interests, concerns, ques tions,.etc.s
tas opposed to following a pre-set-structure at any cost. . ’

Spontaneous/restrained--spontaneous behavior is that which shows interaction ®
between students and RO personnel in the form of questions, conversation;,
and other behavior. Restrained behavior shows an attitude of unwillingness

to talk with, ask questions, or give answers to others.

Issue meetind/avoiding--a rating of the extent to which the material presehted

directly handles differences in opinions and ideas and the extent to which : ®
it is open to new ideas as opposed to dogmatic material presented from pre-
set ideas. . . -

*
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