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e Prefcc‘ke
< , .
As.a continuation of a series of studies on school desegrégofion in the Unites
States a team of four members from Teachers College, Columbia University, spent two
days, November |5th and |6fh:, i973 in Bloomfield, Connecticut, meéf?né wi'r’h‘fOWn and
school officials, citizens, parents, feocbers and students and observing in four schools.

The purpose of the visit was to study the system and to gather informafion about the schools

4 )

and people involved in the desegregation process.
This report will presenH’h,e content of those interviews and obser vations with
no attempt fo judge the effectiveness of the desegregation-integration proce;s. No clssui’np-~
tion is made that the people interviewed represent the viewsf;f all or most of the factions,
involved in the historical and present stages of implementation of desegregation. Nor do
we assume that the formal deségregcfion has yielded significant functional desegregation.
Each team member attempted to gather information on S .E.S. factors and to

report resF;onses of people interviewed.

The team suggests that these schools be studied again in a few years to measure

any future movement toward integration.

Adelaide Jablonsky, Ed. D.
William Harris, M.A. J
»  Robert R, Phillips, M. Ed.
. Robert E.. Young, M.Ed.
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CHAPTER |: BACKGROUND ~

Description of Town and Demographic Data

Bloomfield lies entirely within the central lowlard of Connecticut. Bordered by
the towns of Windsor, Farmington, and Simbury, Bloomfield was originally the parish of

Wintohbury in the town of Windsor, its name.being taken from each of the surrounding

towns. Incorporated i% 1835, it became known for the excellence of its annual fruit crop.

" The town meeting form of government was established with the first town meeting held

" on the first Monday of October 1835. After 110 years of the Town Meeting~Selectmen

form of government, in 1945 the town adopted its present Council -Manager form.

Bloomfield has grown from a small agricultural community of 900 at the time of
v

incorporation in 1835, to a large suburban=industrial town of almost 20,000 in 1970.
Between 1940 and 1960, it was the fastest growing town in the Capitol Region and the

second fastest growing in the state, surpassed only by Ledyard. s

The suburban exodus of the fifties was the cause of fhzs growth. The availability
of buildable land, the low tax rote, caused by the lorge number of industries on the grand

list, the provision of sewers and water by the Metropolitan District Commission, and the

-

proximity to employment centers in Hartford, are only a few of the factors which drew this

migration to Bloomfield. '

As a result of this in-mi ration, Bloomfield's poputtition almost tripled from
g pop P

95,746 in 1950 to 13,613 in JI960, an increase of 137 per cent. This growth is expected.to
conhinue, but at a slower pace. Growth between 1960-70 shows a 50 per cent increase

in population of which 80 per cent was attributed to ih-migration and 20 per cent to

-

natural increase. By 1970, Bloomfield's population was over 18,000.

y A
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Des cription of School District Prior to Present Desegregation

"In the late 1950's, a number of citizens of Bloomfield thought

they detected the cancer of de facto segregatjon--a concentra~

, tion of blacks==in the Blue Hills elementary school. At the some
time, the idea of a middle school for grades fiven-t) seven, that
would separate upper-elementary pupils from primary ~grade kids,
was being discussed. Dr. Howard Wetstone, a board of educa-

tion member for 14 years, recalls: A lot of us felt the middle ‘
school was a good idea, and when we saw one pocket becoming
black, we figured we could plan to integrate the middle school

and improve our educational program.

\ "An effort to inform the community followed. A school census \ '
: confirmed the fears of de facto segregation. Blue Hills numbered
close to 50 percent nonwhite; other schools, as low as 1.5, The
issues were discussed at tfown and neighborhood meetings. A
L report on the situation went to residents. Compulsory two-way
busing was rej ected in favor of a voluntary tack. A commitiee
hired four workers to canvass Blue Hills families in search of
| - children to ride buses to other schools."

. (from Look Magazine, March 23, 1971)
In the 1960's Bloomfield was studied by Everett Carll Ladd, Jr. and reported in
\ L

the book, Ildeology in America, Change and Response in a City, Suburb, and a Small Town,

N £

published in 1969 by Cornell University Press. The book jacket expands on the subtitle
with "--a troubled centrol:ity, one of its fast growing suburbs, and a declining small

town." Readers are referred to this book for expanded historical background on education

. and general political sociological factors:




CHAPTER Il: DEVELOPMENT OF DESEGREGATION PLAN AND [SESCRIPTION OF PLAN

-

In the summer of 1966 the Board of Education and the Human Relations Commission
appointed a Joint Committee. This Committee was gharged as follows:
To study available data which may be pertinent in evaluating the changing
situation of humap relations as it may apply to the public schools of Bloomfield
and, when indicated, to make recommendations to the Board of Education and |
the Bloomfield Human Relations Commission which would, in ‘the opinion of
the Committee, insure a high standard of human relations in the public schools.
. :
The Committee spent many hours meeting with people in their homes and in the Town Hall to
gain a fuller dppreciation of the successes and the failures of the community and.the schools
with regard to human relations. .
The Committee was concerned with the concentration of Negro families in the
Southeast corner of Bloomfield and the effect this has had on enroliment in-the Blue Hills
School. They were also concerned that the physical plant at the Blue Hills School leaves
much to be desired as an educational facility when compared to Bloomfield's other elementary
schools.
In preparing their recommendations the Committee attempted to develop a program
' §
which will be: -
1) Sound in terms of human relations
N 2) Sound educationally
3)

Acceptable to a majority of our citizens
4)" Economically Teasible for the Town of Bloomfield

« The following recommendations were/?nade:

I Construct a.lower middle school to house grades 5, 6 and 7 in the immediate
vicinity of the junior high schoot. This construction would permit the realignment
of our grade structure as follows: ~

High School ' Gr. 10,11,12
. : Junior High School 8,9

1ower Middle School 56,7

Elementary Schools K-4

~I
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Advantages and opportunities which might result from the construction of a lower
middle school are as follows:

>

A. Potential overcrowding in the high school will be relieved and the high

" school will be able to accommodate all Bloomfield studenfs in the reasonab

foreseeable future.

B. By acquiring land and erecting a middle school in the immediate vicini

of the junior high and Metacomet Schools we can create an unusual educational

complex of a campus style with exciting planning and educational possibilities.
.

C. With our present swimming pool in this area and strong feelings that a future
community center should be located in this areay we see opportunities for maximum
utilization of public facilities at a minimum cost to the Town of Bloomfield. Faci-
lities such as a school gymnasium and auditorium could be built in relation to both
the school and a possible future community center so that these facilities could be
availablé for both education and.community use.

v
D.' Serious consideration could be given to the feasibility of building a future
indoor-outdoor pool as a part of the middle school ~ community center complex.
During the school year this pool could be used as a physical education teaching
facility for both the junior high and the lower middle school. During the summer
season when the pool is converted to an outdoor facility it could be.administered

" as a unit in conjunction with the existing outdoor pool .

E. By transferring.grades 5 and 6 from the existing elementary schools we can
create sufficient classrooms to provide for elimination of the Blue Hills School as.
/;Srdposed in Recommendation Il. ~

Il Eliminate the Blue Hills School as a teaching facility. Students in the K~4
grades living .in the Blue Hills School district would'be distributed to the other
elementary schools. -

A. This would solve the difficult problem of trying to maintain a neighborhood
school in an area with racial imbalance.

B. Other possible uses should be sought for the newer portion of the Blue Hills
School. The older portion could be demolished . Possibilities for use of the Blue
Hills School are: *
' 1) Branch Library
2) Advult Education Center ) ~ v
3) Visiting Nurse Office T
4) Recreational Facility

11 Institute an In-Service Human Relations Training Program for school personnel
in order #6 insure a‘high standard of human relations in our teaching programs.

S
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A. The Board of Education should establish a program to encdurage personnel
to enrol! in courses and institutes relating to human relations. Tuition and other

- costs.should be carried by the Board of Education for personnel taking desugnufed

courses.

B. The Board of Education should allocate at least one of the proposed ten
half-day feacher conferences to huinan relations.

C. Plicies of the Board of Education.relating to human relations should be
published and distributed to each employee of the school system.

IV The Committee has considered the problem of racial imbalance in the Blue Hills
School for the interim period that would exist prior to the-completion of a lower

middle school in September of 1969, It is our opinion that it would not be feasible

to institute a compulsory busing program. The Committee does suggest however that
the Board of Education explore the possibility of developing a voluntary busing program
to begin program in September 1967. .

Voluntary busing would permi¥‘these parents in the two elementary schools with a
white racial imbalance, namely, Laurel and Vincent Schools, to voluntarily transfer
their children to the Blue Hills School; and it would permit parents of non-white
children in the Bluve Hills School to transfer their children to the Laurel or Vincent -

* Schools subject to the limitations of available space within those schools.

.

4
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CHAPTER Ill: PROCESS LEADING TOWARD IMPLEMENTATION

P4
K

. Redistricting * /

h

On June 16, 1971, after a number of public hearings, the Board of Education approved
a plan for redistricting the Bloomfield elementary schools, to take effect at the start of the

1971-72 school year. The redj tricting guidelines recommended by the Board's Adyisor
y is y y

13

Committee on School Redistricting Guidelines, were as Followi: L
I.  All -voluntary bussing will cease.

\2. Disregarding present district lines, reassignments shall be made on the basis
of residence, grade level space, and facilities for each individual pupil to
the Wintonbury, Metacomet, Vincent, and Laurel Schools.

3. Adhere, as closely as possible, to the current Board of Education policy on
Reasonable Walking Distance to School, in keeping with Series 1969-70
Circular Letter No. C-7, Connecticut State Department of Education. Allow,
as much as possible, that children walk to the school nearest to them.

4, Classes shall be integrated in accordance with a placement formula which allows
- placement of not more than 7% difference of racial minority pupils between
- schools. Any necessary annual adjustments shall be made prior to the start of
a school year.

5. In reestablishing school boundary lines, consideration be given by the Board

of Education to reduction of fragmented districts. \

Federal and State Support
{ ’

+

Approval of a course of action and implementation of those actions are two separate
entities. Resources, both human and financial, were necessary to initiate Board decisions.
Concrete financial support of Bloomfield's educational direction was received this past

April when the United States Office of Education approved a Federal Grant of $129,000 to

~

assist in the implementation of the redistricting of the Town and to prepare staff members for
individually Guided Education. This Federal Grant included funds for:

|. Use of a consulting firm with computor facilities for redistricting~-based on the
criteria recommended by the Board's Advisory Committee on School Redistricting
Guidelines. . .
0

~
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2. Employment of two staff members to direct the in-service teacher training /
necessary for Individually Guided Education. These staff members will also .
serve fq, enlist greater parent involvement in the educational process and i'o
increase communication between school and home.

3. A three-week workshop in the Summer of 197! for all elementary teachers
to reinforce use of innovative instructional _methodology, such as team teaching,

non-graded classes, and individualized instruction. Follow-up sessions will be -
held durlng the regular school year,

A State Grant of $19,000 was also awarded to the Bloomfleld Board of Education byk
the Si'oi'e Board of Education this past Aprll to purchcse library books and audio=visual
materials desngned to enhance inter—group relations,*

In addition to the major ef:lucoﬁonol policy decisions, this past year has been rewarding
in other areas. Ongoing in—service programs for teachers were mcde.possible by r.elecsing 7
students an hour early e&ch*\/\ied;\esdoy. Consultants from wii‘h\out and within our system

prepared programs which delved into the full gamut of educational knowledge. Several areas

of the curriculum were reviewed and recommendations made.
v t . .

LR

At the senior high school, there was increased participation by the Student Council

- -

‘and the student body in self"gov;:mmeni'. Si'udeni's appeared before the Board of Educohon

to discuss their concerns and make recommendations. .We are making a concerted attempt

to instill in our youth the sense of responsibility needed to prepare them for full citizenship

in our democracy. ) . ‘ )

New Middle School

In September 1971 the Blue Hills Elementary School was closed and a new middle school
opened for grades 5-7. Construction of the school i.wd required taxpayers to accept a 5.5
million bond issue plus in\{olun/fcry integration.

The Chgmber of Commerce approved the idea of the middle school but wouldn't buy the

.4

cost., A Citizens for Community Coordination opposed the project because some members didn't

11
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3
like integration, others felt themselves deceived or manipulated. Tempers heated, but the

-

baond issue sauecked by at the polls.
\‘ The Middle School opened in February 1971 housing the ninth grad§ through June to

alleviate serious overcrowding in the Hi.gh Schoql. A complete redistricting of the school

system was accomplished for irﬁp!emeni‘cfi.on in Sef;fember 1971, With this Tdisfricting, the

school system was changed fo a K—4; 3, 2, 3system with 4 elementary schoo|~s, one middle

schoorl, one junior high, and one senior high, The Blue Hills‘,School was discontinued as a public

educational facitity and turned over to the Town.

After redistricting all schools directly reflected the town's population in terms of racial

L3

mix and racial balance was a reality.

.

As can be noted on the map, Bloomfield lies north of Hartford and West Hartford

west
c .

and south of Windsor, south of East Granby and east of Simsbury and Avon, The Blue Hills

section in the southeast next to Hartford has the highest black population in the town being

-

the channel through which blacks move from the black ghefto of Hartford. The X labeled BH

indicates the location of the Blue Hills Elementary School which has been discontinued as a

school . The Education Park adjacent to the cepter of the town inél'udes the High School,
- b .
Junior High School, the New Middle School and the Metacoment Elementary School. The

1

-
other three elementary schools, Vincent, Laurel and Wintonbury are also lecated close to the

-~

business core of the community. The highest percent of ‘industry is located in the ‘northeastern™"

corner.
-~
The highest economic group.lives close to Simsbury and the State Park.. The northern

segment is largely rural residential. The middle class residential populations are distributed

throughout the remaining areas. .
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The 1973 School Board Elections ; s . i )

v

- The Yankee Flyer, Bloomfield Edition, which is mailed to all 6,300 families in the

town every Wednesday presents in its October 17, 1973 issue some interesting insights into
the issyes and the personalities involved. The three white candidates running as Republicans
advertise, "We've been listening to you talk. We hear you saying that you want:

more emphasis on the basic subjects
miore emphasis in the school budget on hiring classroom teachers
rather than consultants and administrators
‘more emphasis on improving discipline
L more emphas.is on full and complete communication

. * ‘t
We, can see your p0ini' of view. Pull the top lever for a change in the schools. ™

The three Democrai‘s, two white and one blcck list their accomplishments for the

perlod 1974 -73: .
J :

BE PROUD OF YOUR SCHOOLS

~ \

. ‘ Educationdl

Sl College credits earned at B.H.S. for first time. -
*More than 10% of college-bound '73 graduates. recetved
at least a semester of college credit .
*B.H.S. has most courses approved for college credit in state.
At least one reading teacher is now assigned to each school.
Work experience programs started in automotive and food services.

Evaluation )
Every administrator wos individually evaluated for first time.
~U. Conn. professors evaluated our staff's reactions to 1.G.E.
{Discussed at public Board meeting)
Nationally recognized mathematics education professor evaluated and
assisted in improving our math program. (Discussed at public Board meeting)

Responsiveness

Opened all publk/: Board discussions to full citizen and teacher participation.
Every involved parent was pefsonally invited to Board meeting to discuss
potential redistricting plan. Their recommendations were adopted by
the Board !




The Democrats won by a small margin.

The Republicans running for town offices used the motto "Remember WHY you moved
to Bloomfield.” The writer questioned one of the candidates as to what was meant by that
slégcn. She said, "Oh! You know--trees and fresh air and getting a‘v’\;cy from the problems
like those in Hartford." On further questioning she refused to amplify "'the ’proble,rns. ‘

A small advertisement in the paper said "HELP!!{ 500 Bloomfield children attend
private schools. 459 have withdrawn from K-12 since 1969. Know why? Desire to learn.
~Paid by Concerned Parents, Box 501,

Another insertion read:

ODE TO BLOOMFIELD SCHOOLS

Hickory, dickory, dock,

This School Board ran up the clock.

They fouled up the works

With experimental quirks;

Education has put us in hock ! )
' ~ Paid by Bloomfield Private School Parents

A sample of a mailing dated October 18, 1973 was addressed to Secretaries, Board of
Edycahon among others. It showed a magician, wnfh a top hat |cbel|ed Bloomfield School
System waving a want but standing on a bomb recdy to explode. The bomb was labelled
QUALITY ED, DISCIPLINE, COMMUN!CATIOI\}J:.
in summary, it appears as though the co'mn:Unify was split in regard fo integration
;nd the in;plicaﬁor\s resulting from change. Th‘é\S\chool Board election reflected these ‘

attitudes and although the Democrates who represented a soméwhat liberal stance won the

election, their emphasis was not on ractal balance in the schools.’
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Teacher and StafF Preparc;fion '

: L

Few od\ministro tors in Bloomfield were affected by desegregation to the extént that
they were reassigned . Csénly 2 principals’' wert reassigned: the prin;:ipclvbf Blue l'{i”s School  +
wc;s se;'lt to Winterbury Schoo‘ldupbn the closing of the former; and, ‘fhe Winterbury principal
wcs,recssigned to the middle school as viee principal, There were also few cases of fecch?

reassignments. When Blue.Hills School was closed its-teachers were reassigned.

According tQ the superintendent of the Bloomfield S'chool District, they are diligently

Commurity Preparation < C .

There has been some complaint, on the part of Bloomfield.citizens, that parents were

involved in the desegregation process only after the fact. The decision to redistrict in

order to accomplish desegregation was made entirely by the school authorities.

An ottemp; was made at the" community level to prepare for desegregot-ion by hiring
cammunication specialists. Human relations warkshops were hel_d;in which whites and blacks
sat down and talked to each other, often for the first time. There were orientation sessions
fc;r the students to visit ;he scles and meét with teac.hers before the academic year officially
b’egcr;. One resident of the predominately bIGCk*Blu; Hills area clclmgd that there was a lack

of neighborhood communication. However, the community faworably supported the bond issue

to build a new middle school and the closing of the Blue Hills Elementary, School .

w
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CHAPTER 1V: PROGRAMS AND PRACTICES INCIDENT TO DESEGREGATION

%

Gurriculum Modifications and Grouping Patterns

The Metacomet Elementary School

The elementary school operation under the Individually Guided Education (IGE) system was
developed by the University of Wisconsin Research and Development Center for Cognitive

Learning. Under this design, plo‘nned variations are mgde in what each child learns, how

he goes about learning, and the rate at which he learns. An important premise is that in

addition to teaching basic skills, Individually Guided Education must encourage children

s rd

to develop the learning-to~learn skills and attitudes which will'enable them to solve rew

4

‘problems as they arise.

/

~. Mefacomet School, in addition to being an IGE school, is supposedly orgamzed under

the Mulhumt School =~ Education (MUS E) design 5uggested by Wlsconsm Unlvers.!’y. Among

iher things, this means that the trodlhonol self~contained classroam has been abandoned in
f

vor of c;‘multi-grcde and multi=aged unit type classroom organization. There are three
- . < N
unites in the school: (1) Unit M. composed of four ¢lasses of first and second graders;
\ . ' . i

(2) Unit E, made up of three second and third grade classes; and (3) Unit T, in which five !

classes of third and fourth graders are found. In each unit is a core class in chh students

with learning disabilities are fouhd. Each unit is sefved by an all-purpose aide.

. - . . CAd 4
Classrooms at Metacomet School used seating arrangements that differed from the row=

*

by=row setup in the traditional school. Usually desks were arranged in clusters of four to

six, except in the core or’\rgéntolly retarded classes._ In no cluster in dny classroom did the
v

writer observe that two black children sat adjacent to each other. It seemed apparent that °

attempts have been made through seating arrangements to bring about mixture of students in

17




each clcss.@ ~

[t was observed that each classroom visited had between 20% and 25% hlack students,
except the mentally retarded class. That class had ‘a total of seven students, five of whom
were black and two white. While interviewing the principal, he explained that exceptions
to racial balance in classrooms would be found in the core classes and the special education

or mentally retarded class. -He had indicated that some core classes would be alt white, but

nong{vould be afl black. In the mentally retarded class, a black majority would be found.

. The Middle School

A

N The middle school utilizes the Individually Guided Instruction (IGE) scheme. Although
. the building houses 5th, 6th, and 7th grades, the students are not traditionally grouped ac-

gording to grade Jevel. The students are cross—age grouped according to grade level. All

unit and glassroom assignments are made. according to equal distributions of pupils along the
. M N

/ ,fqllowmg dimensions: age, sex, rgcial percentages, and achievement distributions. The
R ‘:/ X .

/ ‘original placements are made by a computer. These placements are returned fo the student’s

- __previous teachers for fheir comments and suggested changes. All suggestions for change are

( made by the principal . carefully keeping the microcosm structure intact.’

»
3

There are three kinds of special education classes in the middle school. One is for

the educable mentally retarded; one is for emotionally disturbed children, two classrooms

are for middle school children with Iecrni‘ng disabilities. _The attempt in IGE has been to

spread those children throughout the 8 units so that there is no:concentration of ald emotion—

ally disturbed., and all learning disability in one unit. Some children have perceptual handi-
J

caps =~ that particular need is met sometimes during the school day with that special teacher.

v

*

Some children stay olll'dcy and some are phased in and out of the mainstream all day. The




N

same is true for the mentally.retarded.

Fifteen classrooms in the middle schoo! were observed, There was a racial mix of ap-
r .

1 g -
h! K

proximately 70% white/30% black in all classes. The exception was in the M_R. class
which had 10 black/3 white. OFf the 15 classes there were only 2 in which there wos a
visible division of black and white students. Typing and art classes were among those ob~-

served == they had integrated seating. There was no apparent grouping for homogeneity

x

during These visits. Perhaps the fact that the visits took place prior to ané immediately

after lunch accounts for this. | was told that regrouping for skills only occurs in language

-

arts and math; all other classes are heterogeneously grouped. Studerts freely interacted with

each other and with their teacher =~ these classes exh\l’aifed a large degree of freedom. The

*

‘ - L4 - "
exception was the M.R. class where the teacher seemed excessively harsh in his manner.

: *
\ . ‘ ~

3 - The Junior High School

L]

Rae : While all scheduling is done\by computer, edch child may selecrpny'cla;s,, with

St ‘

; ;g\l;idance. Science and History classes are heterogeneously grouped. In English, students
] P

i

.

”"rfékeding remediafton are grouped together. Math classes are grouped. Everyone takes gym.
S \&’ .x(" B ~ ~ ) N
Sk

There\"qr\e‘,\e lectives in homemaking, music, art and industrial arts. There are sgveral honors
NN

tlasses including a 9th grade BSCS science class with one of the fifteen students being black A

*

noo, e and 9th grade geometry with two blacks.

Bloomfield High School -

b4

The Board has asked for hfefgrogéneous grouping in the high schéol but has allowed for

necds of different students in the course selection process through the "quality point program".

-~

Courses are weighted (from 1 through 4) in accordance with the quality (difficu%f-fhe
N

.
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/ r
subject taken. It is used in each curriculum. We have just eliminated the level one

courses and have instituted more level 3 and 4 courses. Presently, about 80% of our

courses arg at level 3. R .

A number of courses have been added to the curriculum, especially in the voccﬁonch{

curriculum.  This is the only school in the state with a cooperative education program

v —

- which ties in with work experience.
There is a food program where students are trained in handling foods. There also is

a day school == tying the child=development courses into the local day~care programs.

' / ) R ’
There is a school advisory committee to give advice to school staff and students about

) ) . 1
changing the school program to more ably meet the needs of all students. -

Black litegature is taught at the high school as a separate course. There is very
* - -
little literature about blacks taught in otherliterature courses. Until this year, the
racial compos‘ition in the Black Literature classes was obout 50% black and 50% white.
However, this year only about 25% of the students enrolled are white.

There is an attempt to have heterogeneous grouping in classes, but this does not

«
work-because of self-sfe‘feéﬁon of courses and low achievement. Some students ¢hoose to
a0
" 4

“select courses to stay véifh their friends. Some students cannot compete in the high achiev=

ing classes. Certain courses are grouped homogeneously for placement (math and science).

-

Assignment ‘of Students by Subject and Subject Diffrculty 4

As described in the previous section, students in the elementary and middle school
were assigned to classes in a heterogeneous fashion-in accordance with the 1GE multi-

unit picn. However, one finds that in the mentglly retarded classes, blacks are dispro-

portionally represented. The learning disabilities classes are'predominately. white, ap-
M\_" N




parently because there is less stigma attached to being in these classes than in the M.R.
i

classes. - L-l ~ - .

¢

On the high school level, math and science classes are homogeneously grouped while

other classes are heterogeneous. However, because class selection is left to the students,

blacks, are disproportionate ly represented in the low achieving classes. There are very few
. . ¢ N bR ) ’ '

blacks in the higher level classes. Studefits are sometimes sorted out of higher achieving

classes by teacher recommendation. According to one student, "The blacks are in lower

classes not because they dre stupid, but because they don't try; they just don't care.”

-

Assignment Patterns of Faculty, Administration and Staff ~

-

\
. Administration and Fqculty Ratios

~

In the midY¥le school, fher"e was no alternative placement available for teachers not
» . * ' ’ -‘
wishing to use IGE. Those who opposed the plan verbalized a commitment to IGE to

maintain a job. The result has been a slower transition in the implementation of the -

.

instructional program.

There arg-40 classrooms in the middle school with an average teacher/pupil ratio

of 1:25. The students are 30% black, bu} the teachers are only 3% black. The only
black admmistrator is a vice principal.

There are 15 unites in the middle school IGE structure. Each of these unitshas an

.

aide. All 16 aides are white. There are 2 black aides: 1 with the learning disabilities

group, 1 with the career program. The’uides need no special requirements to be employed.

. S

They perform clerical duties as their basic function, e.g:, typing, duplicating, gefting
materials together, etc. Some ossist in the classroom instruction. A general problem

-

exists as a result of poor communication with teachers.
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In the Metacomet school, two of the fifteen teachers are black. .

g Support Services
h)

There are guidance counselors in the schoals who are usua lly accessible to students

<

on walk=in appointments. ‘Few students come in on their own, however, especially blacks.

> - d
-
&

Even when the counselor makes an appointment, many do not come . Guidance is provided

. 3 .
to college~bound students as well as to those who do not plan fo go to college and thus

e

A

\ . . .
require counseling in vocational career matters.

Y

There is a school social worker whose job is to serve as a ligison for the consu(t\ifg

- .

psychologist and psychiatrist. She\also identifies students for gyﬂe and other programs. R

Instructional Materials and Facilities

~

The Junior High School building is set in the Education Park with every conceivable

indoor and outdoor facility. The laboratories, music and art rooms and classraoms are fully.
A

-

equipped for standard un<.:l advanced teaching=learning.
In the Black Literature course at Bloomfield High School, the following books\ar\e used:

~Dick Gregory,~ Lightside, Darkside
=Langston Hughes - Short Stories
~-Cool World

=-Ngtive Son

t

The high school library contains a section of books devated to black lifestyles and
subjects. Many of them were written by black authors. However, in checking a small

random sivmber of the books' check-out cards, *it was noted that few showed more than one

or two names, indicating little use outside of the: library over period of two to three years.




v

Equality of Student Evaluation and Discipline

»

v There was a feeling on the part of black students that some teachers were prejudiced,
while white students often felt that teachers were more lenient towards the blacks. One

- RN

black si'uden.f commented that the white teachers didn't care about the blacks.

-
~

Several students thought.that a number of white teachers normally had lower expecta=
. tions for black students than whites. As one explained, "These white teachers up. here think
these black students are under par from ium'p street (from the beginning). They won't give
. 2

you as TUCh ci‘fenlﬁon as they do white kids and they never expect you to be/ as smart as
white kids are.” This student went further to say that "what Bloomfield needs’is an all
black high school instead of mingling among ‘i'hese‘ white people beccusej they just don't
understand black kic{s."

Some students e xpressed the .Feeling that white teachers were afraid of black students.
The vice-principal of.fhe r;1i_dd|e school explained that many times teachers would ignore
and refuse to act on little incidents of agitation that eventually led up to fights. She also
stated that when she first came to the school, teachers would bring in a black student or
group of students for fighting without bringing i‘n the white students. After making it .

) . N

clear that she would not deal with the problem unfess everyone involved was brought in,

she found that the teachers began to bring in both the white and black students.

Extra=Curricular Activities /—\

« N
Bloc% stude nts F%lf they are out-represented in the student government at the high

school. All of the officers are white and there are very few blacks in the student council.
Afterschool and within=schoo] activities at Bloomfield are very limited. There is a

‘high proportion of blgck participation in football and basketball, less in soccer. Blacks

« o - < o
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are just beginning t66 out for wrestling. The golf team is all white and the baseball
\ . ?

team is predominately white.

The pr\om is out=of~reach for most of the black students. Also, whites and blacks

_ _ |
like different kinds of music and it is hard to find a band that both groups like.

LS

Social and Friendship Pattérns ‘

u...;’}" . . - ’ -
At the elementary school, black and white children mingled fully in play situations.
The same pattern existed in the library, in music, in the corridor, and when students de-=

p ,
parted from school. Occasionally one could observe two black students together. More

’

often than not, however, informal groups of children were made up of blacks and whites.
A

Teachers commented that there was socializing between black and white students
beyond school hours. Birthday parties, pajama parties and week=end visits seemed to be

the kind of out=of=school activities that bring them into most frequent contact.

X

Five black and five white students at the Metacomet school were asked if their best

friends were in their classroom. Each one answered "yes.'

point out their three best friends, without calling out names . Each black student chose

The writer asked each to

at least one white as his/her best friend. In fact, three chose two whites; none chose
all blacks. As for white student.s, four of the five chose at least one black, and the fifth
chose all white.

As one progresses through the middle, junior high, and high school, students appear
to be more segregated by race. In the lunchroom at the middle school, 24 tables of child~’
ren were observed. One table had all black girls.. Two‘tcbles had all black boys. Qne
table had all white girls. Four tables had all white boys and girls: Insum, 1/3 of the

tables were segregated. The blacks seemed not only divided racially, but also by sex.
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At the high school, there is little social interaction between the white and black
students. " In the cafeteria, each group keeps to themselves. Not only do black and

white students segregate themselves, but blacks from Hartford keep to themselves in .

ope specific part of the cafeteria.

It is felt by some that this distance between the rc&:l groups is encourc;ged in some

. \' .
classes with blacks were allowed to move. There has been no attempt to integr

ways by the administration and staff. For example, students who didn't want to be-
QLS:;

cafeteria. The only real racial mixing is among black and white athletes who play

sports fogether . -\
A white student commented that when blacks were in a group, they were hostile

to whites. But, on an individual basis they are nice.

]
Students said there was little interracial dating at Bloomfield. If interracial

couples do date, they are usually outcasts == neither whites nor blacks will talk %

¢
Although there is much social segregation between the races, there is less separation

- \

today than fherey& fwo or three years ago. There are o fights now and there is less

tension. i . ) -
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CHAPTER V: PERCEPTIONS, ATTITUDES AND CHARACTERISTICS OF SCHOOL PARTICIPANTS
—

-

The interviews which follow contain information regarding the perceptions of and atti-

~
L) 3

tudes toward the educationtenercl and toward desegregation in particular. ‘

Various members of the community are represented ranging from the school superintendent

and town manager to principdls, teachers, staff, and students.

Town Manager

Mr. Clifford R. Vermi!yc\wos appointed Town Manager on March 30, 1970 by the .
elected Town Council for an indefinite term. *He is responsible for all departments in im=
" plementing policies determined by the Council with. the help of the Town Planning and

Zoning Commission. Every ten years a master plan is developed for the decade chead.

. X .
The latest plan had been presented in April 1973. :

Mr. Vermilya had served otiher communities prior to his taking this position at Bloomfield

-

and had known the previous town head official for many years. His verbatim comments follow:
’ | came to Bloomfield because of the integrated nature of the community.

| have been interested in the potential of municipal government to deal with

social issues such as integration, community action and the problems of the

poor. Bloomfield was one of the very few communities which attempted to

deal positively with the integration issue. ’

When | came the communnfy was just beginning to get over the bltter after-
math of the middle school struggle. There were at work some real destruc~
tive forces who couched their opposjtiongto the school in many different
terms but in my judgment it reflected a lack of desire to have real integra=
tion on the part of significant numbers of people. At the same time, while
the school was beset there was a voluntary bussing program that was mildly
successful. That represented desegregation = not, yet integration.’

When the middle school was done in Spring 1971, starting in Séptember 1971
we began to set the stage for integration because from 5th grade up there was
only one school, and the 4 elementary schools were distributed to get equal
balance . Todcy, from my perspechve, the parents of elementory children--
the great majority==are satisfied in terms of environment in which their child
attends school. " Many have expressed surprise that it has gone as smoothly as

it has. , o
Q 26 S~—
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»

In the middle school there had been turmoil because of the need to set up

a new social structure if g new school=~new staff, new parent—staff relations.
Underlying that transition, having nothing to do with race, you have signifi-
cant numbers of people who were in opposition to the muddle school concept
and therefore all the normal bugs and snafus that happen when you are making
a major change in aschool system were blown out of proportion and tended to
be interpreted racially by some people. In addition the problems of articula=
tion for the students at the fifth grade level having to adjust from the self-
confained classroom to a freer atmosphere or structure complicated the situation.

The Junior High problem came when the 9th grade was taken out of the High
School and moved back because that group of students would have been the
low man on the totem pole in the High School but instead were top status in
the Junior High. That periéd lasted about 3 or 4 months until brought under
control by the administration and faculty=— Some parents of those students
during that period added to the general unrest.

At fheiHigh School there was almost an opposite condition because they went
from an extremely crowded situation to having more room for their programs.

This took a great deal of pressure off the school. | don't believe that the major=
ity of the problems which the school system had to cope with were racially based
but were a reflection of the changes taking place. However a difficulty arose
from the fact that certain groups of people interpreted fhmlorlty of these
problems as being of racial origin.

Today in my judgment many of the problems have been substantially reduced
because we are over the changeover difficulties. What racial tension did exist
has been substantially reduced as evidenced by police reports and youth and
recreation activities. Racial tensions will never be completely eliminated as
long as there are people who ore*Unce\mfortoble living with and going to school
with minorities. ! R

\
When we talk about housing, Bloomfleld has by commission had open housing.
Specific thingswere done by the polnc;l\eog;ers to encourage open housing.
This is probably the only community in this drea which has done this. Conse-
quently it was for those minorities who desired to move out of Hartford to the
only community in which they could feel comfortable for many years, and that
remains true to a large extent today. o

There are blacks on about every board or commission. There is one elected
black on the Town Council and two on the Board of Education=~and on other
elected bodies. In addition we have by commission taken steps to insure that
public employees in town government have equal opportunities for all. We,
have not been as successful as we wish to be in attraoting blacks but we have
been able to attract several-~some in higher managzment positions. _ «

,
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When | came here there was a cry from community and the Human Relations
Commission for more representation by blacks but we have responded. At
this point 1 don't hear the cry because most people are satisfied that we are
trying. Our goal is to have the total town employee group representative
of the population.

One of the interesiing things about Bloomfield is that we have the broadest

range of housing of any community in this area=~from lowest priced to

highest and all in between’. Therefore people can move upward in terms

of housing and still stay in Bloomfield~=with both blacks and whites there is

a continual mobility within the community. Blacks are located in every area

of town from the highest density to the lowest-~from subsidized apartments to -

the $200,000 plus homes. And this all happened not by a combination of ™
factors but primarily because of specific steps taken by, the govergment to

encourage it.

~

’

Over the last few years the council members and town officials and citizens
havc become concerned about illegal real estate practices carried on by some
realtors in the Greater Hartford area. There are several practices but the

result of this is that blacks are encouraged to buy only in Bloomfield.and whites
are encouraged to buy any place but Bloomfield. We have been actively in~
volved trying to open up housing in.the entire area. In early summer the council
passed an ordinance specifically prohibiting For Sale or Sold signs in residential
areas and prohibiting real estate solicitation. This was designed to reduce po-
tential panic selling within the town. We work with HUD, the Urban League
and the U.S. Justice Department in attempting to establish fair marketing for
all residential rec! estate in Greater Hartford.

The nature of activities in my job are such that | have many opportunities ’
to be with and observe grous of ¢hildren of all ages in schools, recreation
programs, scout and church activities. One of the most encouraging things
that | see is the continual flow of personal relationships among the kids across
ethnic, racial, economic lines that you do not see among adults as frequently.

Lately we have become aware of a number of middle class whites who have
specifically moved to Bloomfield because it is an integrated community and
has an integrated school system. They have become active in a broad range
of community activities which will reinforce the direction in which we are
moving.

The'biggest danger | see for the future is the ability of the town in an overall
sense to continue to atitract both blacks and whites across the range. To the
extent that the realtors and other economic interests are successful in confining
Blgomfield as part of the dual housing market, that is, encour::ge'bnly blacks
to move here, it will determine the future of our integration efforts.

28 . h | . .)




25.

.

1 2
We will in the next five to ten years face the possibility of becoming a -
furn—over community. That would destroy our efforts toward integration.
+ T'am convinced that a big majority of the community is determined to
resist that. }2*" '

s v > .
. \

In the recent election the major isste was what 1GE was doing to the schools.
The fact as to how extensive IGE has been implemented is not so relevant as
the citizens' perception of what they think isa deleterious effeat on their
children's education. The critics were substantially defeated. » .
Last May they attempted to mount a campaign to defeat the education: position
of the budget as a protest. This was defeated by a small margin.

There is a group called the Citizens Coordinating Committee with Anita Sacks

as spokesman. It will not refease its. membership list. Usually about 10-15

people show up at any meeting dealing with any issues where they take.a

Position. She is extremely intelligent and | have respect for her even though
. I disagree with her position. '

~

° -

Ladd tended to simplify a very complex situation. 'One cannot put people
into categories. Anita Sacks in many communities would be considered a
mild liberal. The hard core Birchites have moved cwdy. Yes, there are
clubs in the town which have no black members. There are bigots but they
are not active or well organized. :

There are about 60 suburban communities in the United States in our popu-
lation ciass with substantial minority populations. None of them have on
their own moved to desegreate as we have.’ It didn't just-happen. The
people here wanted it and did it.

[

.

Mr. Vermilyea then reported that the town council was dealing with the following

issues at this time.

\

>

(1) Regional open housing

(2) Transportation and industrial development to continue to maintain q balanced
»

*

economic base taking into consideration ecological and environmental concerns.

(3) "Recreation - a 4 to 5 million dollar new program will be submitted to refer-

endum next spring for central and peighborhood facilities including an ice skating




rink, a theatre, a covered swimming pool and athletic fields, to make the town

-

} - o+
the most desirable in the area. .

i

Member of ‘Board of Education

One of two black Board of Education members, Mr. Don Harris, Sr., is in his sixth

year on the Board. His occupation is physical education teacher in Hartford, Conn.

What are some of the main strengths of the Bloomfield School System?

The main strength is our desegregation program (busing), particularly in the lower grades.
>
Blacks are going to school all over town to assure a racial balance. The town was very
upset about the all black school. It hasn't been used as a school building for seven yeqrs now.

A second strength is our superintendent and his assistant. They have real sensitivity

-

" for people. They don't stand foolishness in terms of mistreating blacks.

# The Weaknesses ? . .
. ‘ e
We have been working*so strongly, most of our problems are solved. But we still have

-

some bigoted teachers in the system. But most of them have been in the system a long time. -
S‘econdly,nfﬁer'e is a low percent.of black teachers. This is my fighting point. Their
N %@ ‘e i
excuse is that Hartford attracts most of the highly qualified black teachers. Since there

- -' .
is a surplus of teachers now, we can be mare selective in our recruitment process.

What are the concerns of Bidck parents?

Fram the phone calls | rehceive’, they think when blacks and whites are involved in

+
¢

something, that the black kids are treated Eifferenfly. Also, they are concerned with
black kids getting a quality ecucation and fair treatment. . (

What about the teachers?

)

There were reports of feachers being afraid of black kids. We contacted the parents

- 30 .




of about 50 kids and we got this straight .

Tell me about parents' attitudes toward the centralized location of schools.

All parents prefer neighborhood schools, instead of having kids bused around. We

try to explain that since Bloomfield is made so peculiar, about 90% of the kids have to
% —_— .

[} v

be bused anyway . We have to redistrict for busing purposes about every two years. How=

ever, we didn't last year. We will wait until September,a 1974.

Why'? .
There were only a few disproportionate classes and there is a middle class housing .

complex coming into town. This would require redistricting anyway. '

What happened in the recent elections?

The biggest thing people were fighting in the receni election was the 1GE program.
People didn't like the extra freedom given kids. But we just finished testing the kids

and found they-were above the national norms.

A

Also, some people wanted smaller classes and students in alternative (to the 1GE
K . 14
Program) classes. _ ' - X
Many of the problems stem back to race. Bloomfield is a growing black city.
Whites are concerned about the 18% of black population. But they will never come out

ond say it.

Is there much participation by black parents in school affairs?

No! This is my big issue. We never see the black parents unless there is a big
problem. Last year we had an incident over at the high school (the disruption where

a black kid defied the orders of the principal and was supported by black students).

People came out for that incident.

31
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What are the positions of the new black board member?

»

She advocated that the work study program be increased; supported the 1GE program
§

with the option for alternative classes for regular students who couldn't adjust to this

program” (Mr. Harris agrees with that positisn. He says certain kids need a more struc-

tured program.)

What are the teachers' attitudes fpward their jobs?

In general, they are good. Some teachers, however, are just beginning to join the

AFT. ! \

Chairman of Human Relations Commission

’ >

The writer was afforded what turned out to be a second opportunity to interview the
, :
chairman of the Human Relations Commission, on the same day. As it were, she and five

other vgbmen met with the writer and another member of the study team for approximately

-

three hours during the earlier part of the day (see page ). "When she indié?\:fed that

she would have no objection to baing talked with individually the writer seized the op=
'

rortunity to meet.with her at her home.

\ ‘e “

Regarding the morning group meeting == it was made up of a cross section of viewpoints
. ) .

in the Bloomfield Community, i.e., the longtime residents, concerned and conservative

parents; the young active liberal; the more established liberal; and, the upwardly mobile

S
black who is new to the area. Given such a conglomeration of interests, biases and points

of view, it was considered wise to validate impressions received in the group session by -

B

following up where possible with individuals. .

During the group interview, the chairmah indicated that the primar?i concern of the r

- Human Re lations Commissign is housing. This concern ranks high in priority because of

»
=

"‘ ’
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\

( the increase in numbers of blacks in the Bloomfield community over the past few years,
The black population in 1960 was 7% of the total. |t increased to 13% in 1970 and 19%

in 1973. She also mentioned that one success story the commission can point to is the

adoption of Ordinance #66, which was concerned with real estate solicitation and signs.

She indicated that housing is the key to desegregation and the plight of minorifi;as,in

-~

Bloomfield.

-

During the one~to=one interview, the Chairman expanded on the details of the com=
mission. |t is a fifteen member commission which anticipates and appreciates the movement
of blacks to Bloomfield; has a desire to infegrct; the community and would not want to stop
the migratian trend. The percent.oge of integration is not important. What ’is important,
however, is that the community is reodx for the transition as it happens.

( It was explained to the writer that Bloomfield is interesting from the perspéc;rive.thot
it isa "mo‘vi‘ng-up place” for many persons, blacks and whites clﬂ;e. Individuals and
families wishing to escape the city life of Hartford often scek sulace in the suburbs of
Bloomfield. This suburb is particularly otfrcc;ive because of its close proximity to

-
Hartford, the wide range of economics found there, and because it {s the onl):\apen city
in the largely exclusive area, except Simsbury. The Chairman suspects that many whites
who object to the blgck il;l-migrction do so because they see th; latter as a threat.
Reacting i'o&‘cllegci'ions made earlier during the group interview about fhfa school situa~ .
tion, the chairman voiced general disagreement with the more conservative parents about
the way things are proceeding. She expressed that there is good leadership in the schools,

especially the middle school which has been subject to much discussion and criticism

( since its inception. She did admit that the first year of operation was a bit rocky. How-
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A

( ever, she felt that those days are'gone. As for her feeling about the Board of Education,

-

it was her opinion that the leadership is good. She expressed that inasmuch as the school

v A

is the focal point for change, it will always be the subject of attack. The citizens will

demand responsive ong responsible leadership. The school(s) will have to oblige. She
is generally satisfied with the response of the school(s).

Returning to the topic of housing, the chajrman suggested that the Human Re lations
Commissign consider itself to be the best spokesman for minorities in this regard. The
commission has already supported successfully the adoption of Ordinance #66, previously
alluded to. The ordinance makes it unlawful %or any person to solicit the sale, lease or
listing for sale or lease of any residential real estate within the Town of Bloomfield...
unless the owner has first listed property with a real estate agent or has advertised properly
( ina newspoper; or similar publication. It also makes it u;nlawful to displcy“c sign or

placard on property, a?:lverfising the availability of said property. The purpose of the
ardinance is said to be to protect Bloomfield residgnfs against f‘he nuisance of door~to~
oor mail and telephone solicitation by persons selling real estate, and to preveni the
practice of\"block-busfing. .." (See Appendix for copy otf ordinance.)
Ordinance #66 became effective on July 1, 1973. On Jyly 10 the Mayor of Bloomfield
N sent a Ileff.er and a copy of the ordino.fzce to each homeowner explaining how it would be
: enforced. And, in that letter, he proclaimed Bloomfield's pride in being "an open‘housing
community and an attractive place to live." )
The chairman indicated that while the Human Relations Commission's focus has bt;en
____on housing in Bloomfield alone, it intends to broaden that focus to encompass the entire -
( Hartford metropoliten arda.
Q | / 3‘2 ) '
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( ‘ Director of Recreation

The Annual Report of 1971 provides background information on recreation.

The Recreation Department entered a new era on March 15, 1971 with the
opening of tHe Community Center. A dream became a reality for Bloomfield
with the completion of the 7800 square foot center with a game room, arts &
crafts room, meeting room, teen room, lounge, storage areas, and offices.
Combined with the two tartan floor gymnasiums adjacent to the Community
Center, the complex became the focal point for community recreation,
The Community Center immediately began serving the diverse recreational
needs of many ages~~youth to senior citizens and added a new dimension to
the town's social recrection opportunities. Daily afternoon and evening
"drop in" programs for Bloomfield youth began along with an open gyrh program.
The Bloomfield Senior Citizen Club found a permanent home for their activities,
and organizational meetings were initiated to increase senior citizen participa="
tion. The Wintonbury Ari$ League, Bloomfield Square Dance Club, Police
Explorer Scouts, and the BU}Ionbcll Club regularly used the Community Center
for their activities. A totq] of thirty~four organizations reserved rooms at the
center for cver eighty (80)1meetings during the first four months the Center
opened. The.Community Center became the hub for Recreation Department
( - programs with duplicate bridge lessons, a safe boating course, a children's play,
drug programs, women's playnastics, basketball tourraments, an April vacation
program, judo, guitar lessons, and yoga all operating out of the new .facilities.
The future of the Community Center looks even brighter especially the prospects
of beginning a full indoor season of operation next year with a greater emphasis *
on instructiorial programs in the areas of the arts, crafts and sports.

| Prior to the opening of the Community Center, a variety of school year programs
that were underway did not shift to the Community Ceriter. The programs in-
cluded boys soccer and flag football, roller skating, badminton, volleyball, 4
men's sports night, bridge instruction, teen square ddince lessons, modern dance,
ice skating, ski instructions, elementary school basketball tournaments, December

and February vacation programs, boys and girls elementary school gym programs,
a rock concert, teen dances and fashion show.

L)

The writer and other members of the study téam had the opportunity to meet with the
Director of Recreation at the center. The director is said to be the fourth highest paid
A * . .

person on the city's payroll. His hiring was done in the hopes of oiganizing recreational

( activities in a way that weuld make Bloomfield an attrattive community for those who

Q 3«)

P Y



- (

o - © 32,

consider recreation of‘mcior importance when planning to locate, or when deciding to
remain, in a community.

in cddifiqn to meeting with. the team, the diréctor took the members on a tour of the
facilities. The recreation building is located in and is a part of an edu~
cational park complex which includes an elementary sc;ho;>|, a middle school and a junior
high school. The junior high school's gymnasium is also the recreation center's gymnasium.
The center runs the intramural program for the Bloomfield schools. .

During the course of the visit the director was asked whether or not the participation

in the center's program has been reflective of the racial composition of the city. He indi-
cated that it has and it hasn't. In citing that structured programs don't generally draw well
among minority members, he mentioned that attempts have been made to determine the
pattern of ci‘i‘endcnc;. Though the team saw no hard data on such patterns, it was told

' that minority youth are re;;resented in athletics, and make up a mo|or|i'y of droprm_,progrom
participants (75%). However, in modern dance, puppets and other programs of this type,
only 5% of the participants are black or minority. These ratios were at least partially
validated on fhe quick tour of the facilities. Judo was cited as the structured program

that gets the broadest representation from all populations.

Regarding adult participation in the activities of the center, it was stated that black

14
adults do participate. However, as with youth, participation’is limited in structured

activities. There are few black adults in square dancing. Less than 10% ofthe senior

citizens are black.
The director and staff have questioned the reasons for the patterns of aftendance .

They wondered whether or not cultural variables might be the determining factors.
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( This they rejected. Secondly, they wondered whether there was an economic problem,

This, toc, was rejected sinte there is no cost attached to activities, ond since the

center is so centrally located as to allow for walking by a.large number of minority ’

people.

The staff is composed of 21 persons, eight of whom are black. The director stated

» $
~

that for some reason, the black staff members objected to attempts to determine recx%q'p(s)
for non—participation by black citizens.

In regard to the occurrence of "unusual” racial incidents at the center, the director

indicated that there had not been any. He characterized the climate as being very cool,

and further stated that it was no different from the climate at the high school.

~

( Director of Social Services

- Mr. Robert R. Watkins is a recent appointee to coordinate_the welfare programs in
Bloomfield. A distinction was made between town and state welfare since this office
offers temporary service to people in need who are not yet eligible for state aid.

In October 1971 there were 30 cases on A.F.D.C., 60 on old age assistance,

7 disobled, 2 blind and 77 on medical aid. ‘ F\

-

The schools have their own social workers and only recently have attempts been made

v

to coordinate their efforts with the local Social Services agency. > h

Member of Town Council

.Three members of the team visited Mrs. Beatrice Wood, the newly elecied black
: . .
member on the, town council who works as director of reading for the schools in Hartford.

( She was asked about the status of desegregation and her role. She replied:

-

o

3/
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( ' As an elected official, desegregation has not been a problem to me personclly
As | see it black people helped start and build this town of Bloomfield. If
there is a problem it is just as much o white people's problem as black. My
husband has lived in this town for 40 years and | have been here 35 years.
Some people wanted to leave Blue Hills alone and integr@te the other schools.
That was not right because we needed to start with integration, not add the
blacks later.

P :
The blacks and whites go to school here together. There have been problems
but there are always problems even with small riumbers of blacks in all white
schools. But the blacks face the biggest problems. ’

- . Some people claim fhaf standards are waived for blacks, that teachers are afraid
to impose penalities on blacks. There were community meetings with black
parents who insisted that they did not want any special privileges for their
children.

Socially the black students are not accepted but the younger children do
socialize if they live close to each other.

recruifers out and they did get some from the South. However there are
higher standards for blacks and sometimes subtle pressures. But more blacks
.  work in Hartford because that's where the jobs are. '

( We told the school administrators to go look for black teachers. They sent

The council and the mayor are very open minded and smart 50 there is never
an open black=white controversy.

No one wanted a day care center in Bloomfield except the mayor and me.
They were afraid it would bring more Hartford blacks. One was finally es-
tablished in June 1973, located in the old Blue Hills schgol bu»ldlng The
majority of the children are black.

Some of the problems concernir@y GE comes from idle housewives who don't
_ have anything else to do. Most of them don/t know what they are talking

about. There are problems whénever anything new is introduced. The board
has had grade leve| meetings for parents and open days. They seem to be
trying to communicate with parents and let them know about the program.
Perhaps they should make more of an effort to get the parents involved.
This is difficult for many black parents who often hold two jobs. They might
try fo have small meetings in parents' homes or black meetings where people
would feel freer to ask questicns.

( | have some friends who are black who have left BToomfield because they are
not satisfied with the schools=—but they are very few.

a »

-
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have a very good college admission rate for students who graduate from
{gh school. The superintendent has said that we have been getting students
om Hartferd who cannot read. For many that is trug. But | 'object to
separating them from the others. If you really individualize, you don't
need to have fast and slow groups. "

v
«

In the old days the staff at Blue Hills was as good as in the all white schools
so the advantage of desegregation was more social for the whites and the
the blacks than academic.

-

Superintendent and Assistant Superintendeni= Terminal

After all the first day's interviews had been completed, three members of the team
\ . ’
met with the Superintendent Dr. Herbert Chester and with Mr. Joseph O' Donnell, As-

sistant Superintendent of Schoqls. lssues which had been identified as crifical were

£

presented. The responses are recorded. ~—

Ch. In terms of where we are now re |GE we have implemented the concept fo the
point where | believe there is undisputed acceptance in the community . There-
is still a small very vociferous group in the community and even within the staff
who object to the concept. The recent election results were an affirmation of
the present board's actions and direction.

O'Di» July of 1972 we did an evaluation of all 4th grade children, parents, and
teachers, and asked them re IGE. The results were that over 75% of the
- parents (see chart) were accepting of the concept. The major concern was
*" about materials to implement the program. -
¢ ¢
“We need to refine where we are and not to introduce new things which ight
‘make the teachers feel they were over their heads. One of our major prablems
lies in the area of communication and the need to inform the total commnity
of what is happening in the school system==all the group=—not just parenfs:
business men, older citizens, total.

The last way is through the children starting in September. We have parent
pamph lets==K~7~~each month on the program

There isa need to communicate; the focus lies in how they =~the teams—-yinvolve
parents. Some are active and some are not.

We try to get across the fact that the schools are open.
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Last spring we had 2 or 3 meetings with PURGE, Concerned Parents,

chairman of the Board, staff members, principals. The diploma incident was P
more than twa years ago. 2 ‘-

e
— o 0 y
Tk

We will go anywhere, anytime with one, two or many. We say to the parents,
"Invite us." In September 1973 there was a meeting at Vincent School with
300 parents. We gave them an open invitation but have had no Followup

from them.

Concerning IGE: it involved the total integration of the school; therefore
the bigots combine |GE and desegregation. That makes the middle schaol
the fulerum of the problem.

We mainstreamed our special education children--all MR and ED kids are
in regular classes. . '

In July 1970 Metacomet elementary school was overcrowded and the Blue Hills 7/
building was underutilized. We decided to move one kindergarten class to

Blue Hills. Over 200 people were attracted by headlines in the papers, and

this toak place in July and August. The protests were against social inferiority
rather than race because middle class blacks were also involved in the move.

But in the end only about 3 or 4 children were pulled out==not the large

number as reported by the bigots.

The heated election involved an underground campaign against the chairman of
the Board of Elections, Dick Greenfield, because of his liberal wiews. They
protested the open campus at the high school, the outside area for smoking

and mastly for more discipline. Those bigoi‘s\,open the wounds ewvery opportunity
they get. . ’ )

~
¥

We decided to involve some of the critics of the commlﬁ‘/é to redesign the elementary
school and middle school report cards because they did not reflect the philosophy

of IGE. It was a tough struggle that toak us 6 months but rhey finally reached
agreement.

~

Now we need to face redistricing again. Because of new housing we are getting
out of phase. We are thinking of a possible plan where each school would carry
all the children at one grade level. All kindergarten and st grade classes would
be in one building. After that children would stay at one school for three years
until ready for the riiddle school.

o

.Being as objective as | can, | think we have better quality education now then

when | came. | could not and would not go back. 1'd get out if they went back
to the self-contained classroom. '

40
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~ B
Interview with Group of Citizens* .

Two members of the research team were assigned the responsibility for interviewing

+

P
six citizens, all women, seeking their assessment of the process that the schools and the

x

community went through. The interview, dpproximately three hours in length, was held

’

in the home of one of the persons being interviewed. Persons present were representative

of a variety of viewpoints. Three were affiliates of the consérvative e lement called the

A -
.

Concerned Parents. Their positions were generally in disagreement with desegregation

and/or the wdy it has been handled. ‘One person was the wife of a "liberal" town of=

*

ficial; ‘another was an official on the Human Relations Commission; and, the sixth was

<

® a black person who was relatively new to the community and its schools.

All six interviewees were not present during the entire interview session. One_of

the limitations-of the session was that the opposing points of view were not pres&f for

~
<@ .

the duration of the 'session. Only the conservative element remo,fne;;l,throughouf.

re ¢

The procédu}e used for eliciting discussion was that the interviewers asked questions

'

on points and issues for which they wanted to record answers. Afi‘emp;ts: were not made

- Y
[N \ »

to keep the session.too restiicted so long as the discUssion didn't drift too far afield.

. - ¢ : » . e
There were instances when an individual would monopolize the session. As long as the

- o
* )

remainder of the group did not object, the inferviewers did not interfere. There were
{ “ ’ \ N ’ ’

.. also times when two or three conversations were going on between persons present.

Attempts were made to prevent this. . ‘ : L

.

The questions that were asked by the interviewers follow. Also fisted are the answers

»

and other discussion that came ‘from the group. The questions, answars and” discussion are

listed inthe order that they were taken directly or syni'he's} zed. from the tapes. In no N
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-

instance is a name associated with a response. This was in response to the request made by
the members of the group. However, in a few instances a distinction is made between which
faction, the consérvative or liberal, is answering the question.

. Y B
How did the school disfrict involve parents in the entire desegregation process? |t was

asserted that pc}ents were involved after the fact. A decision was made by school authorities

to implement a philosophy by redisfr‘ncting to accomplish desegregation, This involved plans ’

for a voluntary bussing program. "They wouldn't.take a vote of the people on this.issue, "

alleged some of the ’pcrficipcnfs. The school authorities only presented the choice of

- LA

-I

whether parents wanted to bus véluntarily or involuntarily. :

In bussing, were black and white students carried on the same bus? They dnswered

that students have dlv&cys ridden the sanie bus if they livled in the same area. .,

-

.

Following up on the question concerning the citizen igput, the group was asked if

~

citizens groups existed prior to desegregation that served as a sounding board or offered advice T

©~ .. .
to officials. There was a joint cammittee between the Humari Relations Committee and the

Board of Education that collaborated on the ideas about building a middle school. It was.
charged by the more conservative :person's that the group wasn't re'presenl'qi'i\;e of the cam=
. .‘ ‘ N A .
. oy " - . : . o . eys
munity. In fact, there was collusion between the two groups,,the joint committee and the

) . .

school officials n the middle school. Schoo! personne! who disagreed with building the

school were retired with huge salaries. Examples given were the former superintendent, who

- 5

was retited on $54,000 per yecl;, and the former principal of the high school, who was like=

v

=\

N

‘wise retired on a sizable sum.

_ One interviewee indicated that the significant thing in the whole middle school contro=

] N i

versy was "during the entire time the school was being built integration was placed in a very

R T ST I T
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secondary way... It was sold to the public as an educationally marve lous thing. A few

people had become curious as to what else was behing it because most of us were not really

aware at the time that, in fact, integration was the primaryreason..." The conservative

elements expressed that the school was set up "for social reasons only" and they resented |,

the’ way it was handled.
. e
To what extent was the black community involved in the desegregation planning? and,
»
What was the point of view of the black community? Dating back some eight years before,

. they told of a Black Citizens group that was in fact a residential group concerned with such

¥

. " compiaints as garbage collection etc. was satd to have no racial overtones at that time.
o plaints as garbage collectiony etc. It idto h | overt t that time.

There was also mention of a bi=racial citizens group. It was supposedly from fh\issgroup that
: T X

came much of the realization that there was de facto segregation in the schools.

—

The interviewers attempted to determine if the group had knowledge of any black

faction that opposed infégrcfion. Though there were black parents who resented putting

their children or’ous and sending them across town, it seemedto be the consensus that
there was little opposition. The reason given was that blackand white "have always gone
to school together since Bloomfield has always been an open community".

In response to a question concerning the number of white pare nts who volunteered to

bus their children for the sake of desegregation, it was estimated that between 13 and 15

from the elite area took advantage of this option. The group differed somewhat on the sig~
nificance of this number. It was expressed that the number didn't represent different fam=
ilies participating. In some instances more than one child from a family was bussed. Thus,
in terms of actual families who volunteered, the number was considered very small.

Is desegregation itself posing a problem for the Bloomfield schools? was posed for
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discussion. Instantaneously, one of the conservative parents stated, "As far as I'm con~
cerned, it is." Another donservctive requested a rewording of the question to read "Not
desegregation itself, but the way the schools are handling and handled the desegregation
is the problem." Her reasoning was that desegregation has never been a problem because
Bloomfield has always been desegregated. This response brought mild disagreement from
the liberal faction who suggested that in terms of numbers, at least until recently, the
town had been re latively segregated. She cdded, "Now, thank God, Bloomfield is rgdlly

getting a good dispersal." The group sparred a bit over these points.

Is desegregation posing a problem for you as community people or parents? Again

came the instantanequs answer "Yes!" by one participan}. Another individual suggested

that it's causing a problem not because there is a qonsciqus'httemﬁf to deny blacks human

dignity, but because the ,evolution of cttempﬁ to desegregcfe gave rise to a situation tHcf .0
! o f'

didn't reclly exist.and criticisms fhct wererr('t Fonr. Added to the response was the oplnlon ey

e,

AN N

that desegregchon is a problem beccuse special rules were made For 'those’ people" : As a S

r v

result of specncl treatment there "is no d|SC|p1|ne in fhe schools" and "all the nghfs of whnfe —

.

S

- ' - ~e )
people were fckén awcy, when there were Flghfs among sfudenm\the whlte ones woufd be su j o

pended because fhe blccks would yel dnscrnmunahqn. You don t reaHy think thrs mcde for .

¢ -

very good feelings in this fown, do you? " "The operohoh of this town and’ the schools has |

.caused some people, so-COHed‘ltberalAs a few yecrs ago. . to chonge; and, they are certclnly,-
now more bigoted than me, who has always felt this way ."

As interaction between the gfoup Hvened‘ ohe conservative suggested fhcf 15 orso”

rd . .~ LW

»

hberols took away all the rights of white people. Thé result is fhct any whltes are selhng

their homes and moving thelr kids fo a more desirable sntuchon Further, i‘he wcy the lubercls




are attempting to salvage the situation is by pcssin-g ordinances ta block the displc;y of sale

signs on property, so the public won't know how many are really selling out. The liberal

-

faction responded with the question "Would you prefer that this town had taken a segrega-

tionist stance and just say that you.people’are inferior and you can stay in the Blue Hills

School all by yoursefves..." The conservatives retorted that the Blue Hills School was so .

A

different than any other school in the district in terms of facilities and quality of instruction.

¢

There was no concensus on this point. .o

)

The participants were asked to comment on how the siivation in B‘oomfneld can<be

~

improved, and further if it is beyond repair, Attempts to answer the question resulted tha |

y

. ) ’ . , ’
discussion on the use of double standards for black and white students, and it reverted back

to o debate onthe preferential treatment being given to blacks. This led to a discussion of

attempts being made by black and white parents alike to escape the horrors of'poorly'dis-'

ciplined schools and low quality education by moving away. It was felt that such an exodus

S

of preferred families would leave a void In Bloomfield and certainly make it less attractive

to prospective white homebuyers. , ) o oo

. -
. . -
. .

,&nother criticism was concerned with the Individually Guided Education program.

. /}g;cord'ing to some of the pcrticipanfs thq,only criteria used in plaging sfudents in cldssraom

‘e .
. . . -~

unitéwere "l:;poy_-g?v;l., black-white." The inference was that sfudents leveis of Clbl hty, thenr

& . v -
WY e e . R o -, 7

11
.

inferegrs, stc. were overshcdowed“by_fhese criferia.

a Ve ."r-/

ey
2

" In regard td fhe BIOOmﬂeld commumfx, “what klnd of ,recchon dnd it hcve to the c|osmg

o . -
’ &

f of“BIJe Halls S(‘,liool’> The oplmen expressed was #hat there was a very positive feelnng cbout

(Th:s opmron was pfﬁereé by 1he Iabeml Fcc‘non ) Affempfs were made to~determme

RPN i KR » s '

whefher or not there were mc|of issues mvolwng fhe c0mmun|by dunng the hme ’whe‘n thls
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school was closed, that could have imparted attitudes about desegregation. Except for the
middle school and for real estate, they could think of no other major issues.

The interviewers returned to the question "Is the Bloomfield District beyond repair?\" )

One response was that it isn't, "the real problem is in the 1GE program..." The respondent’

felt that the system is too flexible for some students. Allowances should be made for those

[y
»

who can't cope with it. Picking up on these points, another member of the group related

PR

that she had called surrounding school districts to see how [GE was going. During tn_e course

“
.

of her conversation she asked if they used obility grouping. She found that they did. She :.

then stated that Bloomfield refuses to use ability grouping because the use‘of such :meon:s the

B »

resegregation of studenfs. According to this respondent, when a member of the Board of -

A3

Education was confronted about the possible use of abtllfy groupmg, he respondéd thmf he .
didn't-much care what these y0unsrers were capable of, he wanf‘ed them oui‘ of’ those {ow

. . bl 'a
D Y

groups and into all the other groups, and fhat's it. This posi#ion was cri}'iqi_zed’becauSe it
created for i'he teacher an |mpoSS|b|e range to contend with. G ¢
‘ 2.

With respect to grouping, d d the Board.of Educahon say fhat}hey dndn i' wanf re-~

groupnrg for ski ||s‘7 It was mex.toned, and not dlspufed that fhey do regrpup for sFulls,

fhough the procedure for dei'erminrng such groups was unknown. Th{s dlscuSsnon led back to

criticisms of IGE  One person mducai'ed haf the term IGE bnngs i'o mmd a pretty pucture

S

of a feacher workung wifh one or two students guidmg fhem fﬁrough ?herr -program.. She

l

.si‘ated fhaf that isn" 't the case.., 'thri' it amounfs m is sort of a klds-:each- r~y0urse|f
« . 4 P ‘;- “;’ "

because the teocher has 5uch a range, so many $krﬂs jo déal Wr»fh and so many different
. 4

[

fhmgs happem ng that she s[ups i'hem wuﬂ) a le'o' §heet and soys gol" Grouping, she asserted,

) on'y comes m when a teacher flnal[y gef§ around to 5eemg ’rhat several kads are having rrouble

M -4 * o L. ~
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with the same skill. This procedure could take a few days. "The real individual part of
the thing, she continued, "is that they keep charts with everybody's name and oll the
skills. And when they rifle through all these papers and figure out how many papers you
did...and if they think you have mastered this fhing‘, or if the testing shows, then they
X you out on the chart and that's your individually guided education..." This procedure
was criticized among other re.csons for being too impersonal.

One of the participants challenged the group, asking if the criticisms they made pre=
viously about IGE and teaching procedures in general were unique to Bloomfield. She
wondered if the same phenomenon existed in other places, i.e., Hartford, New York. The
gro‘up responded that they were not conce;ned about other places since they lived in Bloom-
’Field. The cbcllengér's comments were, "| really question whether it's a segregation=
desegregation problem, or whether it is that we are all uptight about education and we have

aright to be concerned about educdtion. But, in Bloomfield we always have this other

thing that everybody has to worry about." This brought the response, "That's right, because

we run socially first." Again, objections were raised about race as the criterion for deter~

mining com;ﬁli_fion of classes.

The black member of the group g:ori"imenfed on_'experiences she had when moving igto |
the com’mu‘nii‘y. She and her husband were disenchanted with the criteria they found used
in placing children in classrooms. She indicatéd that oilot.of double talk was used by the
school when it exp!oined_hqw students loJ;g pla;:ed. "It all bailed down to the fact that they
wanted to balance each class racially." This parent had moved into Bloomfield to escape
this kind of artificialiy. What sbe looked‘ for, on& thought she had found, was an o;;en
con;muni-fy. in which she could raise her‘ children. She mentioned that Bloomfield was one

¢




of several communities shown to her and her spouse by the real estate agent.
The matter of inhibitions ct.mur speaking out or voicing one's opinion was introduced by
one member of the group. One person stated that the moment you speak out you are cate-
gorized or labeled. Two others responded that they had been labeled biéots for the stances
they took on the middle school. One called herself a bigot. The conversation led fo/ a
friendly give and take between one of the liberals and one of the conservatives that brought
the comment "...you are not so bad for a bigot." After |oug|;|s, the conservative did admit
that some persons fear the labels placed upon them for speaking out. She thought it unfair

for taxpayers to have to fear such, and she thought it wrong for persons in authority not to

listen to the other side.

Is the Board responding to the requests of parents and community people in general?

One participant responded that she couldn't answer that because she had not gone to the
Board with any grievance. Another indicated that the Board has been "Kind of unrespon= \\ i
sive to the hue and ql"y,‘ and unfortunate ly sometimes in public meetings there has been
rudeness to persons who would like to raise issc.{es." The suggestion was offered that f-he
Board might consider having smaii community and interest group rap sessions, not covered

by the press to get some feeling of what the community wants. There was seeming agreement
that the recent election served warning that much of the community isn't satisfied with the
present state of affairs. The present chairman was up for reelection. Though reelected, he
got the smallest number of votes of the three Democrcts»’ﬁo were elected. TPTI;, coupled

with threat to throw out the Board's budget last spring because of community unhagpiness,

'
was felt to be ample warning that there was need for the Board to be more ag€ountable to  *

///

7

the people. .
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Following the departure of two of the participants, discussion confinued with comments

on the type of school system that has resulted from desegregation. "Is there an attempt, when

there are aides, to match black and white teachers and aides ?" The responses was that every

attempt was made to hire as many minorities as possible but that there are pr;)blems getting as
many as are needed. A criticism was made of the use of aides. They were described as none
other than "happy little housewives who are content to make $2.50 per hour. " It was Further"
asserted that they are nothing but housekeepers and don't play a dynamic part in the -
instruct'ioncl program. Also criticized was the large number. of parent volunteers and the
student teachers who come and go in the schools, One of the problems cited with the use
of cidesgond others was that they are non-accountable personnel who are privy to too much
confidential information. The exposure to confidential information is detrimental in such a
small town us Bloomfield. To further emphasize the point, it was stated that "a handkerchief
can't hit the floor that half the town doesn't know about it within 24 hours." The intelligence
network picks up and disseminates whatever info;'mction aides carry from the school .

The lack of discipline in the schools and preferential treatment of blacks was
reintroduced by the group. An incident involving a black senior boy who "had a chip on
his shoulders " was mentioned. It was relported that this boy and the principal had differences

v

that resulted in the "boy smacking the principal™. The principal recommended expulsion for

the balance of the year. Black and white students expressed disagreemept by marching in
: 7N

protest in front of the Board of Education’s office, "like animals, * Thé’profest itself was

-

criticized, but further the lack of any disciplinary action on the marchers was detested. After .

a big secret meeting "fo which only blacks were invited to attend behind closed doors, " the
boy was given homebound tutoring for the balance of the year and ended up graduating.” "His

parfing shot was...a thumbing of his nose at the principal who was handing ouf diplomas on

44
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graduation night, and marching haughtily off the stage to the cheers of his buddies.." This
kind of behavior and reception of it was described as being repulsive to the community. It
was expressed that had this been a white youngster, he would have been booted out.

Attempts were made by the interviewers to pinpoint other things that have taken place
~

involving racial confrontations that have led to unrest. No immediate incidents were yecalled.
An explanation wds given that incidents are blown out of proportion in Bloomfield becguse

P g prop gpu
"we're sensational ." The same incidents or issues that are newsworthy in Bloomfield are not

in other towns because of its All ~America status and because of its status as an open community,

grappling with problems of desegregation.

Though she didn't cite an incident of racial unrest, one participant mentioned that more

13 .
and more Bloomfield residents are installing individual swimming pools. This was not because

lad

more blacks were using the municipal pools, nor because blacks were rather boisterous when

using the pool. The reason given was one of "class." She explained, "l don't want my kids

hl

exposed to ruffians and raucous behavior, and the language you wouldn't beljeve ! " Further,

~

" she stated that her method, and that of other town people in dealing with problems of

socio~ecorsmically different peopley is to withdraw from their presence. She insisted that
race isn't the issue, it is class.

Still without recalling specific "other i'/hi(ngs" that have th;n place involving racial
confrontations, one participant indicated that many of the social changes were made by
onporfunisfs who came in just "to raise banners and cause all kinds 'of commotion." When asked
if these agitators were called into town, she indicated that she had no way of knowing. When

asked if te agitators stayed, one answered "some did, some didn't. " A fuller explanation wgs

given by one member who was Jewish and conservative. She indicated that much of the

agitation came from liberal Jews who moved into town, They came to make a life for themselves

.
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‘and were not just brought in to make trouble. They were described as "persons fresh out of that
college generation, they had demonstrated in their c'olleges and this was their thing..." There
was-disagreement on whether or not agitators were brought in to cause trouble, but agreement P
that the newcomers who settled have attempted to change the character of.Bloomfield from that
of a small, relatively rural town to something that resembles more an urban setting.

One participant felt c-ompelled to say that "the black situation is’because they really,
really pushed this on everybody.” Sherecalled that some six or seven years ago her child got
into a scrap with a black student, ‘She claimed that nothing was done with the black because
"they would holler discrimination.” She didn't sit still for that. She stated "There has been
one thing o{;ter another in the last seven years and everything is geared to these black people.
When the blacks are beating up a 65-year old teacher in the hallway and the so-;:clled

gentlemen teachers turn around, walk back into their classrooms and close the door and that's

the end of it.” The same parent recounted an incident that took place some six years ago

when a group of brl.cckslo”egedly beat up a white girl. ‘The white girI; after being home for

a Qvee'k, ‘came back to sch'ool to be harassed again. School officials are said to have told the
girl's parents it would be wise for fhem'i‘o withdraw her because “there is nothing weycan do.,
The kids don't like and won't accept the special treatmént given to atypical behavior, She
described the school as being divided, and further stated that many white students are no‘\,;/ more

bigoted than she as a result of it all.

. The interviewers asked the group what is the answer, regarding impn‘o‘ving the situation,
One person responded with the question that if blacks must ;ome in "Why is it necessary to
lower academic standards. . .why can't they qbidé by thessame rules as everybody else ?" She
thought that in fairness to everyone blacks should be elevafed to the status of the majority as

opposed to dragging the majority down to their level. She expressed disopproval of the no-

- ol

-
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-

failure policy that is used in the schools because she felt it to be very misleading. Some sfudents
go through school passing in everything and even being rated excellent on many things, But\,
when they get out of school they fail in life because of inadequate preparation,

This parent was now carrying the bulk of the conversation. She praised the performance
of the pr"cipcl of the iuniorwhigh school indicating that he runs a tight ship. He disciplines

blacks and whites alike. She characterized the middle school as a “circus”, and indicated that

’

students, if asked, do say they like school, but because "they don't have to do anything they

don't want to.” v

The group was asked if they thought that the desegregation of T 8chools pointed up

Xy

inherent weaknesses of the minority people or the unsuspected weaknesses of the system. One

respondent wasn't sure that minority people had as many weaknesses os there appear to be. She

reasoned that due fo the relaxation of standards for blacks, they don't have to prove anything
to anyone else. ,

An inquiry was made as to the economic level of the majority of the black population

in Bloomfield. The economic level wasn't known but poor condifgions and nog-acceptable
behavior were, at least, in part, attributed to black non-residents from Hartford illegally
enrol'ling in the schooWomF?eld. The amount of this type ;F.crossing over was unknown
to the individual who made the statement. Another respondent stated that some of these‘
students actually enroll under the letter of the law. Thoygh they live in Hartford, theégive
a Bloomfield address and then actually establish residence wit/l:n a relative or friend to th.e
extent the law requires. The group concluded that the ec:onomic level o'F these students and
the parents, and the level of the Bloomfield rosidents whose addresses are being used are two

different things. As for the local residents, the group only knew of two black families on

welfare. There was considerable discussion about government subsidized housing, Mention

Q .
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was made that there are several houses and apartments in the area that are subsidized. With
such subsidy has come the commitment to attempt to prevent the residences from becoming all
black. Even with subsidized housing it was expressed that blacks in the town are not impoverished,

What are some particular examples of incidents of a racial nature and have they become

less frequent during the past 3 years?

A. What eliminated a part of the probiem in the high school is the open campus. Groups are

3

no longer kept together by the on~campus restriction, so crowds do not form and cause fights.
A teacher was strangled when he affemp.;gd to break up a fight. Before that there was

" a black/white homosexual incident. The school ‘:"!enied both when parents calied the school.

A black boy raped a black girl at the school. ™ All this about three years ago. Nothing happened

!

so far this year, / A
% - R | / ’ . N

Y

Have you had trouble at football or basl{ﬁetgall games ?
A, Yes. 4 years ago. A boy was run oviﬂby a ¢ar in the parking lot. Sdme boys
were beaten up at a basketball game. Paren;s had to go, (on their oyvn), to disperse -
themselves in the crowd in the event of trouble - at cquy.gcmeg. : Lo L
Because there are so many black kids here in our schools, there w‘ﬂi be & few in
a scrap anyway. lis not necessarily a racial fh}ng. N ’ N l

Black percentages lgrew from 17% to 32% since integration and as a result most

incidents will include blacks, but not as a racial thing - for example, things on the bus.

Was there any attempt at the community level to prepare. for désegregation - for

example , human relations workshops, etc.? : ‘
- o . >

A, Yes. Communications specialists. Hired a desegregation special[st':‘ A lot of whites’
thought it was great to sit down and talk to a black = they'd never done it béfpré. Others

"-

went home angry because of things that happened ot the workshops.

- | S . . . '
!)(} : . . .




on our, chifdreri, but we were labeled because of it.

' Fdrnily’dnd how children could have beenmisled, that was the end of it, But the |:;ress

'.lwctch big brb}her get bff cné\(en' you go on to onother sch’ool where yau've never bgen*befo‘r:e?\ .

50.

A lot of parents got upset.at a film that was shown at elementary school. The characters

in the film were from a black family but one of them was very light skinned c}nd the children
¢

L4

thought she was white, It was an attempt fo s}%w a black Fam;ly in a positive way. A’number _ {

of families wondered, “tht are they tecc‘hmg in school '?" When the parents called to find

e

out what was being taught (shown on the film)’ they were assured that they were just a lot of

bigots. Some pcrents called to see the film. The i'own's .hierarchy was there to watch us watch

the film. To a child the blcck lcd&ould hcve cppecred whni‘e. lnstecd of gomg into the 7

N

genetics of the 51tuchon fhey |eff the childrens’ mpressnons as they were. The chclrmcn of

-

the Board of Education branded us because of this. B}Ji‘ we did not make our reqbe\st with

»~

preconceived ideas. We went.in openminded just to see what it was that made the impression

? [

When we saw that it was an all black.

.
v

. . i
. N .
o

LI

blew the incident all.out of proporfion. If they were to teach-interraciai.marriage | would.

= RS .t

call it brainwashing at an elementary [&vel . If it had been an interracial marriage in the

>
‘ L
v

film, Godhonly knows what-woeuld have happened. . .

When we went info a cldssrobm theré was nothing but pictures 6{ blaciss on the walls.

| think ltsfme to showoblccks ina chorcble ||ght but | dan't think we should do so fo i'he

) " o ” > B
exclusion of whités: Lo ' - L Lo
., )

a
.4

Another incident hcppened at Metocomel’ School " Our chifclren went to a pre-
: . » - N
kmdergcrten onentchon——nce cream, met fecchers, \etc. Then the dcy Before kmdergcri‘en
— ; . .

2 -

opqned’ we Found tn the paper “that the nigh fore the Bocrd of Education dec:ded to sprecd

out the Flrs.i' grcdbs cnd to move a kmde(gcrten clas to cnoﬂu;r schoor |F tfmt s whaf they:

. N
[} -

plan to do w:fh our httle klds, how can we explom to our kids thct fhey hove to nde the bus,

i 2 N
- « ]
)
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We called the Board of Education ond asked if they were going fo redisfricf‘the’nexf year

-

anyway, couldn t fhe kids from one fumzly go to the same school° They said they d:dn t fhmk B

‘they could do fhat So we got all fhe information we could on it cnd weni' to a brg meehng

. +

showmg a plan to handbe all of this. Durmg the meehng the board members passed duplomas

C uround sugnmg fhem and paid no. affenhon fo us: 'So if that was the attitude some of us

dec1ded to open our own kmdergarfen. Twelve kids, certified teacher, -etc, cnd sent_our .

. <

‘ knds on mfo Ist grade ahead of the other kids and fhey are sh” ahead of the others. 1fs bad

4

Whe" parenfs huve to-go to this exfreme. L Ce SR \

Kbouf 18 or so are ‘active in Concerned Parents Group. But it depends on the issue.

e

Sometimes half the people support issues. o T

Rl . < G\C_/ ’ Metacomet Elementary School K ' .Y

On November 16 the writer spent the day visiting with personnel, and observing
classroom procedures end other activitied at Metacomet Elementary School in Bloomfield,

) A | - . - . - ' .
. ‘ Conn. Metacomet is one of the four schools that comprise the educaticna! park for which,
. this town is noted. o

1. '[ﬁ"ferview with Principal (White)

"y -
M ¢

The day begﬁn wifh an interview with the principal He mformed the wnfer that he
R ¢ ' N
hcd been employed at Metacomet for four years; however, hls employmenf in the Bloomfield

écb()ols exfends over the last twenty- hvo years. In de,«:ribing Metacomet he mentioned rhat"

»

it houses grades kindergarten through four, it has 15 regular classroom teachets plus full-time

-~

tedchers in music and reading and an enrollment of 346 students. . ‘ . |

The ”prinqipal explained that the real impetus for desegregating schoals in Bloomfield came

~
\ ‘
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in 1969-70 when voluntary bussing was fpougurofed to increase the racial“fatios in three
‘ 3

elementary schodls. Metacomet was :e;’xc‘i‘ud/ed from this exercise because it had a 25% black
populo;ion at that time. . |

In light of the exclusion of his school ‘?}om the voluntary bussing program, the principal was
asked if he had been rinvolved in any of the district's oﬂ'e:-mpi's to desegregate. He indicated that
he did serve on a citizen's committee for redistricting. This committee helped devise guidelines
aimed at balancing the amount of racial mixture in each school. One such guideline was that each

school should have approximately 20% blacks in its student body. He also helped insofar as he

served as a sounding board and disseminﬁfor of information about the plan, and he voted for it.

When asked to comment on_ the major problems encountered. with the desegregation of the
Bloomfield schools, the principal stated that "some citizens are not fully purchasing desegregation
in jts totality. The school is the focal point and this is part of the problem." He commented that

.some persons who are aware of the black population grewth trend in Bloomﬁfeld are fearing i'he~

prospects of the town becoming a ghetto. ‘ ‘

When asked if he has an open school as far as parent visitation is concerned, he answered

yes." In fact, his school's doors are opeh to anyone. He and his staff welcome questions and
comments that cause them to reflect on what they are doing.

The principal cited four areas that are of major concern to him: (1) curriculum-~with the
introduction of IGE comes the question where does one go from here? Over the next five
years how does he lay out or de’ﬁne the curriculum? (2)time -~some staff are already committed
110% of his/her time. Can one continue to expect such commitment ? (3) critivs-- "13 to 15%

critics are bombarding us" on one or two points, while overlooking the "1000" good points of

the school's program; and (4) personnel--each teacher is a teacher of all subjects, thus must




think at all times about resources, materials, etc. that can coyer the gamut of abilities and

e

interests represented in the classroom.

As for desegregation in general throughout the Bloomfield schools, the principal asser‘fed that
the matter of discipline created q few stirs. "The use of profane language by some blacks took
a little getting used to. " He implied that the situation has changed for the better. As for the
N
Metacomet School, he suggests to i'eccher; that they reward appropriate behavior, and that

they attend to the behavior that is observed rather than that which, because of stereotypes,

is expected.- .

2. Teachers ¢

Teachers cited almost no instances of prpb]ems that directly related to the desdgregation
process. They treated the process as a natural phenomenon cnd'spoke of it as a desirable thing
to have. One whita teacher did indicate that the environment from which a few black students
come has created a kind of deprivation sie Tound difficult to cope with. She has .found it
necessary to refer a couple of hard core cases to Pupil Services. The same teacher indicated that
desegregation is not really thought of, it isn't a major concem.

"In another instance, ane of the black teachers stated that at one point there were&some
conservative parents who seem to quésﬁoyn certaﬁ aspects of her work. The questions were

seemingly resolved when the parents learned that she could answer the critics. At auy rate,

.

she stated that things are moving rather smoothly now.

As has already been alluded to, desegregation is not and has not been thought of too much _

at Metacome}. This school had a 25% black population when other schools in the town had 1%.

Therefore, many of the questions that would be asked of schools involved in the desegregation

process did not seem appropriate for this o;ne, i.e. How did the district prepare the staff for

RIC O




desegregation? How did staff reassignment affect black/white ter:x_che;'s?~ Did tyk/white staff :

members leave as aresult of the changes? etc.
Teachers were asked what curriculum changes resulted from desegregation. There was

L

cmblvalence on thls pojnt. Most agreed that the middle school was erected so as to effect
desegregation. However, they dxffered% why Individually Guided Education (IGE) was installed
info the curriculum. Some felt 'i'hat it was initiated in arder to make desegregation throughout
the district more .pclci'uble at the elementary s,chool level. Others expressed that the insi'.cHai'ion
of IGE was not tied to desegragation but was an honest attempt to grapple with the personalities,
interests, abilities and learing rates of each student, in a variety of ways..

It seemed from conversation that there is little fraternizing of the black and white staff

-~

members ofter school. By virtue of the unit-feam arganization, these staff members do fnteract

during working hours as they plan together and execute thase plans.

*

The Middle School

@

1. Interview with Principal

-

The'princi’pal came to Bloomfield fro‘m Syg’ucuse, N.Y., to open the middle school three
years ago. Before he came he knew the results of the bond election and felt that he would
face muchﬁ resistance from the community, which he has. T(o .compound the problem, the
“system uc:!opfed the |GE program which was to be initiated in the Mi'ddle School,’ in total,
upon its opening. The naturallchcos, stress, etc. that accompanies the transition of change

has added to his problems. He views the internal change as more of an issue than external
~

opinion and pressurés.

»
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He felr the desngn of the bunldmg has mcde desegregahon more»dufﬂcuh. The bw]tdmg

o - £ =~

is too SpOCed out to ollow close human mterccﬂon. He feels Thot xstudeni's- fee! a loss of

. * o P t e s . ‘5 .

.. ' Ll s ) L S , e

|denhfy due to the physuccl sfrucfure. A Y n f L
‘ — R e U . - - . ‘

. 3 ‘ i T

He feels that the PTA is a progrcm which shou!d ;:ome from i'he poreni's w:fhout‘ belng
;mposed by the school thus far fhére is no PTA He vuews chy problems u‘ ;e buss;es oS‘ .

a problem mdependeni‘ of hamself A prNc:fe qompany hcs been con?rccted cnd mamfommg . t
dlsc1phne is within their aufhomfy cnd résponsnbllsfy coLeT T ‘_ f e

In view of all the criticism he aphcipufés cnd'FeeIs, he sa;'”s“"he hcs an Sp'eh*doof ;
.t ‘ J * \‘-, g . L. :‘.
policy for parents to enter i'he school. His rchonale is that he doesn ¢ mmd fhe crnhcnsm et

R
P K L.
” 1 . ,. ,.( . ,e? . . o
.

so long as parents first visit i'he school cnd are cble to mcke i'helr c(}ncrsms from Ftrsi‘ hond
s, . . U

¢

observahons. He does llke pore r\i‘s to call firsf 50 thqi‘ fhey cah be cynsed of fhe hme

schedule for a porhcu1or cchvzfy that i'hey wnsh to ob,serve. He hod a gooa pareni'ol ot~ ) L o

. ® !
‘ (/r . e

tendance during Natiorial Education Week (spprox . 800) compored fo.the other schools..
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3. Interview wui‘h Vice Prmcnpcl {black) (one of two VlCGAETInC.lp_Gls) IR o,
; k4 ' -
Background Lo e S

: .
- : . . . ‘ s
. , .

She came to Bloomfield System from Hcrfford in February, 1972 as vice prmmpo[ in

' o

charge of discipline to pollce a bunch of unruly b!ackkuds who had ‘crossed the line (from

Hartford).”" She is now one of two vice principa[i. Duties includga overcll' responsibllii‘ies.

~

for half of 8 units-of the total school and responsibility for curricular 0rep§ of-English and
i

Social Studies throughout the School. (Responsibilities are defined according to plan de~
’

signed and recommended by her after refusing to be "The" vice principal in c_hcu:ge of dis~

SRT o " . .« . x ' ‘s . . N
cipline while other vice principals were previously designated as curriculum coordinators.)
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-+ What tecruiting efforts haye been made to balance staff?

. v

~ [

" The superintendent and assistant have convinced me as of the moment that they are

]

-

. " diligently trying to put blacks into Vacancies as they occur. There has been some dis~

L]

sension-and question among seme of the staff because word has gotten out that they are

hiring blacks instead of whites. Up to this point | know that they have lived up to their -

.. promises as vacancies occur.
W <

7

What are the main issues and-concerns of black parents?

¥

| don't feel that black paicnts have enough awareness of what's going on and we have

-

fo try to get them alerted to their rights and to the fact that they have children in the schools.
So they can't ]uii‘dome home from work and dress the child up for school, and that's the end

- of it. ‘ ’ .

.9 “

| am insisting on an open=doar policy (for parents to be able to visit classes when they

desire). | want parents to know what they gre talking about when they are in conferences

- -

S i 1 with teachers about their children. ‘

MO Centralized School Locatjon = Parenfs' Reactions
\' ‘:Q o " M

ot g When redistricting occurred in the past, parents were in an uproar. This came from

‘

- . some whites and some black parents. They wanted their'children near home. Now, because of
' N \ ~

*  'the number of blacks moving into town,we have two schools that are overweighted. The

.*" superintendent postponed redistricting this year because of the number of incidents we

- have'had with the middle school and trouble at the high school. Also, there is a new

. housing project moving into town. He wants to wait until that is completed. | don't know

S .}}gﬁot‘[{inds of reaction he is going to get this time.

il e . \ .
. . Whenever teachers start talking about "cultural lags" and "paor backgrounds”, the kids

\‘:\foll_fnfgh}?own-into that slump. This is true also for what they call the "poor white trash."

- 60
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These kids catch hell when they are rejected by these middle class white teachers.

’
How much parent participation is there?

We have not bcd a PTA at our school for five years, | think it reflects that the officers

-

and members were not pro=middle school, and they just totally withdrew. They just did

"nothing == despite cur repeated efforts to get them to work with the school program.

e
The vice principal related an incident concerning the negative attitude of the PTA

president toward blacks' participation in PTA affairs. When she asked him to ask the

black parents to help with an affair, he responded, "O‘h, there's no need of asking those

// people to do anything; they are not going to do anything." She went on to explain how

the bleck parents came out and participated fully ofter she took the responsibility of en~
couraging them to help with the affair.
| find that when | personally contact black parents, | get responses. Most of our

T
black families =~ both parents are working. Or it is a mother alone working two jobs.

This year the percentage of black parents that came out to open night was pretty high.

3. Interview with Teacher-Aide _ .

a. The Neighborhood \

She lives in the Blue Hills area. Her family moved here from Hartford just as

~

desegregation began. .o

An immediate problem she recognized in the Blue Hills area was a lack of neighborhood
4

communication; this pgoblem still persists. She and a friend organized the Pershisng Park Neigh-

‘borhood ‘Association in order to unify the community and to begin some neighborhood communi~

cation, This association is now defunct. Specific to the desegregation action, there was no
Sy

major issue at the community level. , The community favorably supported the bond issue

>
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v

Jte build c‘ﬁ%‘ﬁﬁddle school and the closing of the Blue Hills Elementary School. The
poorer members of the community also supported this because there was no r&ason for them to
feel that the closingﬂof Blue Higls Elementary School would deprive them of any benefits they
had previously gained. The poor live ccross Blue Hills Road and found the facilities of the |
Bive Hills School inaccessible to their children anyway . Prior to the establishment of the
Pershing Park Neighborhood Association, there was little evidence of cross=visiting, racially, |

Initial involvement included approximately 60% white, 40% black. These percentages were

Ed

reversed before the association became extinct.

She gharacterized the neighborhood thusly: thews is a natural moving out of white families,
this area draws more blacks because it is boi‘h‘ less expensive and appealing because most of
Bloomfield's blacks live there, and the community is transient. The people are socially up-
ward mobile; therefore, they are working for self-improvement more so than for community
or civic purposes. ‘The aide said that the Pershing Park Association only appealed to the

' community members when the issues involved benefits for their children.

In the summer of 1973, another group was formed which encompassed a larger area than

that of the Pe}'shing Park Association. It is the Southeast Bloomfield Citizen's Organization.
This organization has takeri on @ more community=minded tone. This group has been instru=
mental in preventing the opening of a Pentecostal Church and a g'rou.p home for pre—delinquepf
boys. Their current issue’ involves a community flooding problem. She views it as a positive
irend that the commnity is beginning to feel some power but still is "preoccupied with

%
achieving middle—class status. "

She feels that at a basic level the town has a problem of not involving the black families

from the east side at a participatory level.

ERIC » ' =
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)

There had been a "blockbusfing" problem but a group of concerned citizens from the

Wintonbury community ,wqd%ed well together to stop it.

Likewise, a Northwest 'Ciﬁzens Committee intervened to curb imp'roper real estate practices.

The only problem of no‘f’e concerning desegregation involves the bussing in the Blue Hills
area. She views it as a consequence of having to bus children, not of racial difficulties,
cl(fhough one could eosil;“ mc_d?eo racial issue of it. The busses carrying the Blue Hills
children to the middle school sat three children to a seat on one aisle and two per seat
on theother. Just the fact that the busses are so overcrowded would cause problems ¢ven
if the children were of one race. Since the bussing is handled by an independent company,
she views it as their problem and responsibility to ease the overcrowded condition. She

justifies her observation by saying that the same children who have left the middle school .,

to go on to the junior high now do not have problems because their busses are not so
! " ]

Y 3 ’

overcrowded.

With respec,f to IGE she observes: IGE suffers Fron\i\poor planning; teachers seldom

5 o

share ideas, materials, and experiences; the folllow"up il';"{rcin_ing has been poor;, the aides
were "talked to" obout IGE and told what it should be (fhel‘aiaes have requested in-service
training to clarify some of the problems; a tra ning session has been set up). In her unit there .
are 4 emotionally disturbed kids who are constantly disruptive. And there is a fringe group -
of chilé‘ren who take odvcn;cge of their freedom. It was not clear whether she was criti-

cizing the structure of |GE or the lack of its implementotion for all students.

N
. —
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Bloomfield High Schoal

-

1. Interview with Principal

What do you see as your main strengths at Bloomfield High School?

L

We have an excellent faculty -~ an exemplary one in many respects. Of course, we
have our problems, but these are small. |think something that has helped is our very liffltk
turnover. Our curriculum is outstanding. We have made a definite attempt to meet the
o
needs of all students. If there is a weakness, it is in evaluation.
Thirdly, 1think our student body has to be commended. Being next to Hartford and
being @ suburban community we commend our students far not having the many problems

of many urban areas. Our only problem is a race problem.

What are your main weaknesses? s
' . v

We need improved teacher evalbations. We are trying a new evaluation process. It

is a narrative type and was developed with the cooperation of the staff. The main purpose
is to have collaborative goal sétting take place. Bloomfield is a dynamic community for
change. Bui some of the change has go;le ahead of\’ our ability to keep up with it. For
example, the IGE program at the elementary and middle schools. | have questioned how

much time is set aside to have students "break-bread together."

I have asked to try and
develop the unstructured program so that people can sit together socially, as they do

academically, to look at some of their problems. (

What have the community concerns been?

- L]

We had negative community responses to the handling of the middle school and inte~

gration problems. The school system has been lambasted in the community. The IGE program

has not been too popular. There was c’iblcnket statement made in the paper about "SAT scores

6.4 L -




getting lower. But this has been cleared up (see the discussion on the Advisory Council me;afing).
e 3

I think that you will inevitably get responses to these big and sudden changes made in the

system. But | think the response could be lessened by communicating to the people before it {

happens. ' C - j;‘

Are there racial disruptions?

We had too disruptions that may be categorized as major. On election day, a black kid
hit a white kid and the fight turned out mob=6riented. Another similar fight occurred when

%

a white kid called a black kid a "nigger".

How are race relations in general?

S

-

Black and white students get along well, corisidering all the things we talked about.

But we have some difficulties. Some of the problems are problems of boys in general.

£

They just happen to be black boys. A numBgr of pfoblen;s';ome to us through transfers
from Hartford. Some of our feochelrs have difficulties dealing with black youngsters. We
need inservice training for lofs of teachers. They need to understand that part of black
youngsters' problems are racial and others are due to just being young.

Once there was a "black" side and a "white" side of the cafeteria (lounge). But now,
generally kids intermingle, although they do have their special friends that they socialize J
with. - | . . U\

There are some feelings [negative] between American blacks and Jamaican youngsters.

Many of our top athletes are black youngsters. They hold positions of idolatry in the

eyes of all youngsters. This has helped.

3
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2. Interview with Vice Principal (black)

What are your relationships with faculty and students?

Generally; | am respected by the staff as a whole. Most of them cooperate with me
in trying to find solutions o a number of dail); problems. However, because | am black
and female, many of my decisions are not frusi't;d. This distrust appears throughout the school.
I had difficulties the first year with black kids, especially a certain group of girls. |
had them in a special "sensitivity” session where | laid my cards out on the table’and they
talked very frankly about what they didn't like about me. Most of it was, "We don't like
the way you dress, the way you wear your hair," and just a lot of liftle things. Later these

same girls accepted and defended me against kids that were disrespecting me. »

What about the Principal.and his relationships with students?
- B
He is very strange. | am not sure sometimes about his motives. I think he stirs up a
lot of mistrust among students because of his own hangups. By his actions he sometimes

pits groups against groups. In cWécipli' ary situdtions, he pressures kids and makes

deals with them to squeal on other kids (assist{ng the school police) without their parents'

|
. .nsent and knowledge. | think this creates s beonscious feelings of guilt and hostility
among them. A lot of this is not noticeable ec;:use he laughs and jokes with most of
ﬂ"}em. He really has good rappo;i~ vyii'h many of them.
How do white teachers relate with black students? ] “ "

4

Some white teachers fear black kids.. They let them get away with things. This creates
double standards. They don't expect black kids to take responsibilities for their own actions.
Some set up obstacles to keep black kids down. Some use grade's as a deterrent for disc}bl/lne.,

7

The level of instruction is éxcellent. Teachers are well qualified academically. Lots

of tedchers want to l.arn to deal with black problems but there is no mechanism to achieve it.
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7 4 !
How do you view the growing black population?

Y

Bloomfield has grown so rapidly and is now getting many of the urban problem;. But
»
they like to think of themselves as suburbanites.

Is there need for more black parent involvement. About 85% of the people in Bloomfield

are home owners and the median family income is about $14,000. . About 20% of the popula-

tion is black. Blacks are more lower middle class struggling to survive in the commu,ni.i'y.

1 A}

As a result, they are unable to keep up with their kids. If they knew what was happening

in the schools, they would be right here at school. )

“Black parents do come when | call about disciplinary problems. They just want their

children treated fairly .

3. Interview with Guidance Counselor (black)

Generally, how do black students compare with whites on the SAT?

_/‘
" As a whole, they fall a bit below. | am not sure where they are statistically.
y .

\ | know of only-one black youngster whosscored above 1100.

“

What are the main problems at school?

We are academically unable to provide reading and math to meet the needs of poor

-
and black youngsters.

*

Also there is the inability to provide a forum for youngsters to express what their

.

feelings are. . ,

» \\—‘— -
Do you think teachers are satisfied with their present job conditions?:

Generally, teachers are somewhat satisfied. But there is a lot of alienation == like

"

cliques =~ promoted through departments.

.

b

-

s
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4a. Interview with:(7) Whife Students --Blooy_ﬁeld' H.: S‘. (group inferview) L

~

' Students were predommantly |un|ors and sophomores *(one semor) They appeared to be

\
3 * - 1

successful in fheu: occdemlc work and deflmfely were not represenfchves of the ' "anti=school

A v * . . .
group" of white students. R L oL N
. i . IS . L 3 . . . .
. o
Main issues v . . : o oLt .

v

Well, people just walk into classes 15~20 minutes late, especially during the 1st period  *
N - N LT . .

in the morning and.classés that fh\ey.don'f'like._- \ o -

-~

Black feochers .

N . < ~

You don ffmd black teachers in_ fhe |mporfonf sub|ec’rs, i.et scuence Enghsh etc,
e e
Is there o need fér more bldck fecchers’-’ R .

=
- . . e o m-

-~

ST .
R Yoesn' fmaffer if a feocher co.n feoch Whoever'you cah get to teach that teaches |

.
\ ~ M Q

v .
'

PR A .«
- . . « N (Y
- . .

»
Some brock sfudenfs cncreduoafors emphasize the need for fhe employmen’r of black o
teachers as a means of relohng to black students; what do you think about that kind _
of policy? g : E <

P .
-

(Male): 1 don't think that is necessary. It depends on the people. "It shouldn't matter what

color she is. If you can convey the material and make everybody understand it. It shouldn't
oo . r

matter. ro. o, /
(Female): It shouldn't matter, but it really does in a lot of cities and towns. But it doesn't

matter in Bloomfield. To some black people, it does matter. We don't have enough black

teachers.




4b. Inter¢iew with Black Students ~ Bloomfield High School
) 77

. Setting: The number and sex differed with the time. Students were allowed to enter

. :
and leave freely as class periods ended. My feelings are that | was able to talk to a more

Pl

diverse group than with the whites. The grade level definitely varied irom sophomore to

.

senior. Totally, there.were about 9=11 students at varying times.

*

v

What do you like about the school? (summary)
. Most of the black students said "nothing”". Some said that the school was allright, but
"it could 's.i'a'nd improving,” (Eleanor) | don't think blacks are t;einé treated fairly ot B.H.S.

Do you think you need more black teachers?

There was emphatic agreement among them on fhis question,
(femcle):. They have a Black Li‘i'erci'ur‘e course here and it is taught by a white i'eccher.
Anc]. it is like this: he teaches us Black Lit, but when it comes to examining it, he ex=
amines it in the white people's way. When we tell him about how we feel dbout it? he

says "yes, but this is the way you examine literature." 1 think it should be taught by a

black teacher.

-~

(male): They have blcc:k teachers teaching things like art and chor. \‘Anybody can teach

¢

i'hc?se courses. _

Do black kids use a lot of profanity?

Py . . 7

(male): We might use profanity, bufﬁ\ot as much as the white kids do.

(female): Yes, some of them do, every once in o blue moon, you migh} swear.
& . 5

Do you consider it being disrespectful toward each other?

(female): No, that's the way you converse.

(male): No, that's the way you release your true feelings. You don't want to beat around

’




. teachers and play whitey games ~~ they are treated like white kids..

the bush. You want it to have a definite effect on the person you are talking to.

(female): .Actually, it is used so much, it doesn't take any special effect on anyone’

" How do your teachers feel about the profanity? .

(male): Some of them don't mind as long as you don't get outrageous with each other.
*

(male): One teacher threw me out of class for using profanity.
¢ \

Are white teachers generally afraid of black students? .

n‘ ‘ i
(male): 1 fhin:so/.£$everal parsons agree.) “ S ' :
(male): 1 get dfong with most of my teachers though. | don't get in their way and they-

§

don't get in my way. | come to class and get my work out.’
) ‘
(male): A few of them (white teachers) are afraid of blacks.

(male): They are afraid to touch you. But they will send you down to the\office in a minute.

Lad

Do white teachers treat some black kids differently or all black kids?®

(mcle): it's all black kids. (male disagrees) Mot all of them. _The ones that play up to the
N 5

(male): Some of them obligate themselves to the black. They are not "upper class"

. . MESEN
students either. They just play that game.

Do you think that social class has anything to‘do with the way some black kids are treated?
(female): No, I think it depends a lot on the pers;mclity. When i vyc\:s mean to my teacher,
she v:/cs\ﬁod to me. \ |
(male): Black students in the Honor Society don't eve'n_l:;e.wi'th bla::ks .

(female): What blacks need around here is unity. There is no place to hang out and we

can't get together even after school.
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o~

e,
5. Meeting of the High School Advisory Council

"A group of teachers, students, parents and community leaders who meet periodi/cdﬂy/fo

<

become familiar with the school program ond to provide advisory service to school officials.

Attendance: 22 whites (including 4 students)
5 blacks (includes 4 students)

Setting: School librory; time:.evening

Content of the meeting

The meeting started with the introduction of the head Guidonce Counselor who in turn
discussed students' progress on the SAT exam. (It seems that an article in the local paper had
caused some concern in Bloomfield by creating the impression that the present seniors score,
on the average, less than their past counterparts [recent graduating-classes] .

The Guidance Counselor soon arrested these fears by explaining that the decrease in
i'\he mean scores were not due to students scoring less on the test, but resulted from the
emphasis of the school in encouraging more students to take the examination. Therefore

more low achieving students took the test and tended to lower the mean scores.

v

" &ollowing the Guidance Counsdor's presentation, the Principal gave a short talk on the overall
condition of the school climate; starting by soying, "We have been sitting on a volcano
(referring to the tension among students). He went on to make the following points:

~The ‘building is in good shape as far as vandalism is concerned .

*“We hope to soon bring together faculty and students to talk obout the problems and

conterns of the school population.
~Students seem to havg had an interesting year.
~Students whose parents have §iven up and.cannot find their way have to become dropouts. . .

"We'll gladly receive him back." We are overaging a 60% returner rate."

~

. | N #.7;1-




The Principal then introduced two administrative assistants {part-time administrators
and part-time teachers) whose responsibility is for department problems. He indicated that

attendance is dne of the major problems at the school.

Remarks of the Administrative Assistants

Class~cutting and full-day absenteeism seems to be a major problem.

Early part of the day, class~cutting seems to be due to students sleeping late in
homes where parents leave for work before students. Students also cut frequently after lunch.

{ Cutting is coni‘inuou@a small number of cases.

7

Remarks by black students
. (President and Vice President of the Student Council and two black sophomore girls)
There is a great deal of profanity, much of it by black students, in the cafeteria
(lunch time and during study periods). The reason why lots of black kids use profanity ==
part of it is "the inthing, " but some of it is because of a ldck of respect.
If we (re.presenfufiyes) ask them to stop, they would reject us right away. "When |
am arou.nd them, 1 tell them to watch their mouths."

SN

Remark of white parent

It is a game of losers == a person who can't express himself without profanity is a loser.

-

~J
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72.

School Enrollinent (April 21, 1967) Grades K-5 Moved up to Septernber 1967

-

These figures reflect the racial census by grade _a,u.cl.»s.g,h_cgg_l_.___,lnycrdzfi’tiOn, pupils
definitely registered at the Sacred Heart Parochial School have been subtracted
from September 1967 Grade 5, At the time of this study kinder jarten enrollment

figures were not available,

BH L M v w
w nw t w nw t W nw t w nw t W nw
K
1 32 35 67 63 0 63 61 10 71 71 o 17 65 3 6
2 41 29 70 52 2 54 61 9 70 92 3 95 50 9 5

3 | 44 )| 35 79 68 1 69 62 7 69 86 | 2 88 63 5 6

4 | 45 38 83 63 0 63 52 13 65 85 5 90 60 4 6

5 39 29 68 71 2 73 57 8 651 100 3 103 63 1 1

B 38 | 31} 69 64] 1| 65| 55| 10| 65| 74| 3 77 ] 56| 5 6
239 | 197 | 436 | 381| 6(387| 348 | 57| 405 509 | 22 | 530 | 357 | 33 | 39
7
TOTALS
W nw t
’ K
- 1 292 54 346
2 296 52 | 348
.3 | 323 50 | 373 o .
’ 4 305 60 | 365 ‘
5 330 49 379 | .
6 | 287 50 | 337 ' g .
] " ( R .
1833 | 315 | 2148 e
) ' - :
. . ¥ i - 7 { ¢ T
S No. Rooms Available: BH | L. | ™M V W '1
ERIC . o . |
: 22 20 |20 |25 | 20 |
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The two tables below reflect the results of the two racial surveys made
by the school administration in June 1966 and April 1967.

The survey made in June was a total school survey and therefore we
have no figures to reflect grade by grade percentages.

It is apparent from the first table that some change has taken place in
racial composition at two scheools - the Vincent School and the Metacomet
School. It would seem that the Metacomet percentage comes closest

. & . .
to reflecting the community percentage of non-white elementary school
youngsters.

Percentage of Non-White Ent®llments by School

6/15/66 4/21/67

School K-6 K-5

Blue Hills ] 42.7 45.2

Laurel 1.7 1.5

Metacomet | 10. 4 14.1
_J.P. Vincent 1.5 4.1 )
" Wintonbury 8.2 8.5
Total . 1z2.8 14.7

~ -

Percentace of Non-White Enrollments by Grade Sept. 1967

Grade B. H. L M \Y% w- . Total
1 52, 2 0 14, 1 7.8 4.4 | 15.6
2 41, 4 3.7 12. 8 3.1 15, 2 14. 9
3 44.3 1. 4 10.1 2.3 7. 4 13,4
4 45,8 0 ~20, 0 5.5 6. 3. 16. 4
5 42. 6 2.7 12.3 2.9 |10.0 12.9
6 44,9 1.5 15. 4 3.9 8.2 14. 8
. 45, 2 1.5 14,1 4.1 8.5 14.7

~3
K3
¥
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PLAN "A" ACHIEVING RACIAL BALANCE AND MAINTAINING K-6

This plan is basically a cross busing plan in order to satisfy a
statistically balanced program involving equal racial balance
and equal pupilteacher ratio by grade, by school.

74,

As is Remove| Trans. in Final t WNo. P-T NW
Grade| School| W NW I W INW W tNW ] W [ NW [ TOT.] Tchrs.| Ratio %
1 | B.H. 32 |- 35 0 | 24 |27 0 |39 11 70 3 ’
L 63 0 5 0 0 |11 58 11 69 3 .
M 61 10 3 0 0 1 58 11 69 3 23:1 15, &
. v 71 6 | 12 0o | o 5 | 59 11 70 3
w 65 3 7 0 0 7 Is8 |10 68 3
2 .| B.H. 41 | 29 o | 18 17 0 | 58 11 69 3
L | s2 2 0 0 7 8 | 59 10 69 3
M., . 61 9 2 0 0 2 | 59 11 70 lE 23:1 14. 4
v 92 3 | 32 0 0 7 | 60 10~ 70 3
w 50 9 0 0410 1 60 10 70 3
3 | B.H. 44 | 35 0o |25 |15 0 | 59 10 69 3
L 68 1 7 0 0 8 | 61 9 70 3 ;
M 62 7 1 0 0 2 | 61 9 70 3 23:1 13 4
v 86 2 5 0 0 |11 | 81 13 94 4 . '
w 63 5 2 0 0 a | 61 9 70 3
4 |B.H 45 | 38 o | 26 16 0o | 61 12 73 3
L 63 0 2 0 0o |12 | 61 12 73 3
M 52 13 0 1 9 0 | 61 12 |- 73 3 | 24:1 16, 4
v 85 s | 24 0 0 7 | 61 12 73 3
. tw 60 4 0 0 1 8 | 61 12 73 3
~ 5 | B.H. 39 | 29 0 | 19 |22 0 | 61 10 71 3
L 71 2 9 0 0 7 | 62 9 71 3 ,
M 57 8 0 0 5 1 62 9 71 3 24:1 12. 9
v 100 3 |17 0 0 9 | 83 12 95 4
w 63 7 1 0 o .| 2 | 62 9 71 3 4
i 6 | B.H. 38 | 31 0 [ 20 |23 0 { &1 [ 1171 72 3
L 64 1 2 0 0 9 | 62 10 72 3
M ss | 10 0 0 6 1 61 11 72 3 24:1 14, 4
) v 74 3 |12 0 0 8 | 62 | 11 73 3
W 56 s | 15 0 0 2 | 41 7 48 2

~
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’?LAN "EM ACHIEVING RACIAL BATANCE BY DEVELOPING THREE (3) K-3 SCHOOL.

75.

AND TWO (2) 4-6 SCHOOLS ’

Establishing K-3 and -6 schools. Pupils inK-3 at Laurel, Metacomet

and Wintonbury remain in present school. All pupils in ¢-6 at JP Vincent

and most pupils in 1-6 at Blue Hills remain in present schooul. K-3 pupils
““from JP Vincent and Blue Hills would attend the other three elementary

schools. 4-6 pupils from Laurel, Metacomet and Wintonbury would attend

Vincent and Blue Hills. Pupil-teacher ratio and racial composition
would be the same as Plan "A",

Asls Trans. in - Final F Tchrs.

Grade| School} W NW W NW | W NW TOT | per grade
1 L 63 0 34 18 97 -] 18 115 5
‘M . 61 10 | 37 8 98 | 18 116 5
W 65 3 F 32 1s | 97 18 115" 5
2 | L 52 2 47 15 | 99 17 116 5
M 61 9 37 9 | 98| 18 116 5
W 50 9 49 8 | 99 17 116 5
3 | L 68 | 32 115 |100 | 16 116 5
M 62 7 38 9 |100 16 116 5
w 63 5 60 13 [123 18 141 6
: - J

As 1s Remove Trans. in Final # Tchrs.

Grade | School | W NW [ w NW | w W W NW TOT| ver grade
4 | B.H. 45 | 38 0 {10 1{os8 0 {143 | 28 171 7
v 85 5 0 0o |77 27 sz | 32 194 8
5 | B.H. 39 | 29 0 |. 4 li25 0 1164 | 25 189 8
1V 100 3 0 0 | 66 21 | 166 | 24 190 8
6 | B.H. 38 | 31 0 6 105 0 |143 | 25 168 7
v 74 3 0 o |70 |22 {12t ] 25 169 7

- hd ’1- y . R »
3




76.

PLAN "C" ACHIEVING RACIAL BAL»\\CE BY DEVELOPING FOUR (1) K
SCHOOLS AND ONE (1) GRJ\DE 6 SCHOOL

Establishing K-5 and a Grade 6 School: All pupils K-5 at Blue Hills
are distributed to other elementary schools. All pupils Grade 6 attend
. the Blue Hills School. Under this plan some 40 pupils are removed
from the Vincent and two pupils from the Metacomet Schools.
other K-5 pupils (with exception of Blue Hills) remain in present schod
Pupil-teacher ratio and racial comp031t1on remain the same as Plans

s,

All

IIAII and IIBll
As Is Remove Trans. in - Final ¥ Tchrs.
Grade| Scheol | W NW W Nw ] we ] Nw ] w NW | TOT| ver grade
L 63 0 0 0 {15 |14 |78 |14 92 4
1 | M 61 10 2 0 0 1 59 11 70 3
. v 71 .4 6.0 0 6 9 {77 {15 92 4
w 65 | 3 | o o | 13 {11 |78 |14 92 4
2 L 52 2 0 0 7 9.1 59 11 70 3
M 61 9 0 o [ 18] 4 179 13 02 4"
v 93 3 |13 ol .0 |11 |79 14 | .93 | 4°
w - 50 9 0 o | 29 5 |79 14 93 -4
3| L 68 1 0 o | 13 {11 |81 {12 93 4
M 62 7 0 o | 18 6 |80 {13 93 4\
v 86 | 2 6 0 o .|l 10 |81 |12 93 4
W 63 5 0 o | 18 8 | 81 13 94 4
4 |sL 63 0 0 0 18 16 .| 81" | 16 97 4 -
M 52 | 13 0 o | 30 3 |82 |16 98 - 4
Y 85 5 1 0 0 11 _}-8T 16 97 4
w 60 4 0 0 1.1 78 | 61 13 73 3
s | L 71 2 0/4 12 {10 |83 |12 95 4
M 57 8 0 o | 25 4 | 82 |12 94 4
v 100 3 |17 0 o | 10 |83 |13 96 4
W 63 7 0 0 | 19 5 {82 |12 94 4




. PLAN D" MAINTAINING K-6 SYSTEM - TRANSFERS FROM BLUE HILLS SCHOO

Basically an enrollment plan whereby to work toward racial balance

( Negro and some White pupils from B.H. are enrcdlled in Laurel. Vincent
<\and Wintonbury. Metacomet, due to its racial composition would not

be affected. '

v

1 _Asls Open Final . ;
LAUREL W INW I Tot | W NW |Tot ] W NW | Tot Classes
1 631 0 | 63 0 9 9 | 63 9 | 72 3 /
2 s2 | 2- |54 1o 8 18 {62 [10 72 |- 3
3 68 | .1 69 0 4 4 | 68 5 |72 EE
4 63 [0 | 63 0 9 9 63 9 72 3
5 71 2 73 0 0 0 71 2 73 ° 3 J
6. 641 1 165 | 0 7 7| 64 8 [ 72 3 |/
/
n
F IMETA - As Is ! ‘
COMET W | NW I Tot ' . Classés’
1’ 61 |10 | 71 . 3
( 2 61 | 9 | 70 E ~ : 3
3 62| 7 | 69 . 3
4 s2 |13 | 65 3
5 s7| 8 | 65 . 3
6 55|10 | 65 . 3
. As Is QOven Final .
VINCENT | W | NW | Tot | W NW | Tot] w NW | Tot |Classes
- 1 71l 6 |77 T 4 15 | 82 {10 | 92 4
2 92| 3 |95 | 0" 4 0 a | 92 2 | 9% 4
3 86| 2 | 88 0 4 4 | 86 6 | 92 4",
4 85| 5 Q0 0 2 2 | 85 7 92 4
5 . ltoo} 3 Loz | o o .1 0o |100 3 [103 4
6 {74 3 | 77 0 0 0 | 74 3. | 717 3

K

Y

.




PLAN "D'" - cont. 78.
WINTON- As Is Oonen Final
BURY \Y T ot NWi Tot | W - NW- | Tot | Classes
1 65| 3 | 68 0 1 a | 65 7 112 3
2 50| 9] 59 3 0 13 | 63 9 |72 3
3 631 5 | 68 0 4 4 | 63 9 | 72% 3
4 60 | 4 | 6+ 2 6 8 | 62 10 | 72 3
"5 631 7 70 0 2 2 63 9 72 3
6 561 5 | 61 6 5 11 62 10 |72 3
BLUE As Is OUT . Final
HILLS W Tot NW| Tot| W. NW | Tot | Classes
N 32 67 171 28 | 22 | 18 | 40 2
2 41 70 g8 | 31 18 | 21 39 2 -
N 3 44 79 12 12 a1t | 23 | 67 3
4 45 83 17 19 43 21 64 3
s 39 ) 2 | * 2 39 27 | 66 3
6 38 69 12| 18 32 19 - 5V 2
Résulting Non-White Percentage
Gradé L M v W  Town 4
1 12.5) 14.1 | 10,9 9.8 {15.6 |’
2 i 13,9} 12.8 ] 3.2 12.5 |14.9.
3 134.5 6.9 10.0 6.5 1 12.5 | 1'3:4
4 .31 12.51 20.0 7.6 | 13.9 | 16.4
5 2.71 12.31 2.9112.5 |12.9
6 11.0| 15.4 3.9 | 13.9 {1+1.8
Total .2} 10. 14.1 | 5.8 12.5M 14.7 | ~
y
Resulting Pugil Teagher Ratio
“Grade BH M v v ;
. ‘. '
o 1 {20 | 24 |.24 [23%} 24 )
: 2 20° 24 23.5 | 24 24 ’
3 22 24 23 23 24
. 3 121 | 24 21.5 | 23 24 Bo
‘ 5 22 24 21.5 | 25 24 o =
6 25.51 24 21.5 | 26 24 .
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N

’

P PLAN "E"  Joint Committce of the Board of Education - Human Relations Commission
’ recommendation. This plan sets a pupil-teacher ratio of 25 at Laurel
and Vincent Schools to determine the number of available seats for -
non-white Blue Iills pupils. These statistics are’Sased on the number
of pupils from Laurel or Vincent electing to attend Blue Hills ~ were

this to happen it would make available additional séats in Laurel or
Vincent for Negro pupils.

!

. As Is. |~ Seats Final No. |P-T NW
Grade |Schoel | w nw | tot| ovenl w nw |tot [fchr. |ratio %o

1 L 63 0 631 12| 63 12 {75 |3 25 16. 0

v 71 6 77] 23| 71 29 [100 |2 25 29.0

2 L 52 2 5:] 21 52 | 23 | 75 |3 %4 25 38. 6

v 92 3 95 51 92 8 {100 | 4 E - 8.0

3 L 68 1 69 6| 68 71 75 |3 25 9.3

v 86. 2 83l J2| 85 | 14 Jioo | & 25 14.0

4 L 63 0 63| 121 63 | 12 | 75 | 3 25 16. 0

’ Y 85 5 so] 10| 85| 15 |100 | 2 25 15.0 .

5 L - 71 2 73 21 71 4| 75 |3 25 5.3

. \ 100 3 | 103 21 100 3 1103 | 4 26 2.9

6 L b4 1 55 10| 64 11 | 75 | 3 25 - 14. 6

% 4 |3 77 0] 74 3] 77 13 25% 3.9

» . :
v
1
~ Ny
.
.
.

~

o/

Effect upon Blue Hills

o T o > | ‘

As Is NW Final No. P-T NW

b Gradef w nw | tot |out W nw .Jtot |[Tchr.|ratio | %
A o IER 35 | 67 |35 |32 0o |32 ]2 16 0. 0. \

AN 2 | 41 29 | 70 |26 41 3 | a4 [+2 22 | 6.8 |

3 | 44 35 | 79 |18 44 {17 |61 |3 20 27.8

4 | 45 38 | 83 |22 5 |16 |61 [ 3 20 26.2

5 139. (729 [ =3 [ 27 |39 | 27 |66 [ 3 22 40. 9

‘ 6 | 38 31 | 89 |10 38 |-21 |39 [ 3 20 35.5




b

Resulting NW Percentages - All Schools

BH - L . M \ W
1 0.0] 160 ] aa1 {200 | 44
2 | 6.8 és.f, 12.8 | 80 | 152
'3 27. 8 0.3 1 .101 | 140 | 7.4
4 - 26,2 16.0 20.0 | 15.0 6.3
5 40. 0 5,3 12,3 1 2.9 10. 0
6 35.5] 14.6 | 15 4 3.9 | .8.2
Totall 26.¢| 153 | 141 | 12.47| 8.5
.
Resulting Pu;ﬁ’f\eachér Ratio
_BH|. L M N ‘W
1 16 25 f 24 - 25 - ; 22
2 22 | 25 235 | 25 20
3 20 25 23 | 25 22
4 20 | 25 215 | 25 21
5 22 25 L 5” 25 | 235
b 20 | 25, 25 3 n‘zjs. 5 | 20

80.
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ANA/?,YSIS OF.TRANSPORTATION IMPLICA TIONS (Assuming no change in trans. poli

81.

'd

- PLAN nan
PLAN "B"
PLAN "C"
pLAN up"
PLAN "E"

Grades 4-6 Laurel 153 " " " " " T n

Grade 6 Meta. 25 pupils who now walk
Lal‘hel ”47 n " " "
JPV 5 " " " t

. Would require transporting 110 pupils from the Blue Hills School

To implement this plan it would be necessary to transport 11 non-white
pupils from Blue Hills who presently walk. All other punils who ‘would
be distributed from Blue Hills and other schools are presently being
transported. ’

To implement this plan would require frans}o;ting as follows:

Grades 1-3 JPV 14 pupils who now walk would require transportation

BH 61 " " " " 1] "

Meta. *78 1 1" 1" 1] " . "
*About 50% of these pupils could walk to Blue Hills

Would require transporting as follows:
B.H. 1-6 125 pupils who now walk :

<

to Laurel, Vincent and Wintonbury. Depending’ on selection of white
and non-white pupils, it is possible that all pupils would have been
transported under present system.

-

Would require transporing 113 pupils from Blue Hills School to Laurel
and Vincent. It is possible that a large number would have been
transported under pre Senf system. : '

M *

r

¢ '




”

Resulting School Utilization of Different Plans (Total No. of Rooms used by Scho

\ Not included here is the need for two (2) rooms for special
education classes and 2 minimum ?f seven (7) rooms for
. kindergarten. ) b '
L | .
#

Total

Plan BH L M v W Rooms
\ HAN 18 18 {- 18 20 17 91
1B 22 .} 15.}1 157 | 23 16 91
< et 14 19 19 20 19 91

. Y .
"Dt oy 15 18 18 23 18 92
. ngE" 16 18 18 23 18 93
N\ ~ -~
< '

.

Number of Rooms Remhaining

-

‘ Plan BH | 'L M | Vv W | Tdtal

) HAN 4 2 2 5 3 16

. . Hp 0 | 5 5 2 4 16
) _ 3

el 8- by | 5 1 16

"D“K 7 2] .2 2 | 2 15

7 ng 6 2 2 2 2 . 14
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February 8, 1971

To: Board of Edvcation .
From: H. Chester

Subjeci: Recommendations for Elementary School Re@istricting S
-

Since the report of the Advisory Committee for Redistricting Guidelines was presented

to the Board of Education two months ago, Ihave cdevoted a great deal of time to

considering the plans submitted by the Commiztee.

In arriving at a recommendation on the type of redistricting which will be the best, K
educationally, for our children and our town, I kave me* with every elementary
teacher, the Sulperintendent’s Advisory Committee, school administrators, and
key memibers of the GConnecticut State Department of Education. Many excellent
ideas were set forth to make our good educational system better, and to improve the
program in grades K-4. ] « |

>

s ¢

I recommend that the Board 6f Education adopt a modification of Plan A, incorporating
the best from the various plans. ’

:nvision Plan A in the coming years as more than four K-4 schools with "business
as usual. " A modified Plan A will be a move toward quality integrated education
based upon team teaching and a non-graded approach. These changes in our elementary
education will not be accomplished by a writtzn directive from the Superintendent's
office nor by the physical arrangement of pupils and teachers. A commitment is needeq
from the parents, Board of Education, Town Council, and our staff - the total communi

- v FY .
Educationally, a modified Plan A has a very solid foundation on which to build. It will
provide for both continuity and articulation. Team teaching will allow our stafigto deal
creatively with people, space, and time. Non-grading will allow the schools to take
maximum advantage of a concept we have known for years’-- the-unique individuality
of each child. he multiunit approach of Individually Guided Educap{on, now being
considered for the Middle School, has been used successfullyin the lower grades: It
deserves corsideration in a modified Plan A, f$is we look at the.lock-step restrictions,
placed upon the schools by the traditional grade crganization, we should be able to
eliminate mést, if not all, in a team tzaching, non-graded design. Our plan should
allow fox the continyous progress of pupils -- eliminating the need for some pupils to
wait for the~Text ofshe class to catch up, .and reduc..g the pressure on the pupil who
canndt keep pac&wizh Or measure up to some Procrustean standard. Non-grading can
break the handecu \\ unposed upon children by the school calendar. We could take a
second look at admittance requirements for kindergarten. We could, in thé final analys

ave closer to the ideal of providing for the needs of all children.

.

i;
1

Q : A 8(_4; ‘ - ' ."( .
EMC [ . <y

L ) ,




84.

Physically, we may have to knock down sorne walls, adapt emptv rooms for varied
purposes - resource centers, music, art, and independent study areas. In-service
programs should prepare our staff for team teaching and individualigation of instruction

We must realize that, as Bloomfield's population increases and neignborhood patterns
change, periodic recistricting will be necessary. I believe, by the judicious applicatio

‘of school attendance areas, we can maintain somewhzt uniform school size for several

years. ’

I recommend that the actual redistricting for the four elementary schools be accomplis

by a computer. OQur investigation has found instances where this has been done success
fully in several communities. We would set the redistricting guidelines as recommende
by the Advisory Committee for Redistricting Guidelines. We would hope that all assign
ments of pupils would be made not later than June 30th. 3 ™

Bloomf{ield is unique in what it has accomplished to-date. Its résidents have supportad
a positive approach to human relations, and the Middle School Building program. We .
must move ahead and provide the very best for our children at all levels. I believe we
develop a system which will attract parents who want quality education for théir childre

Several contemporary social scientists have pointed out that the public schools offer the

" oNé€ unifying element to most communities. Aside from its educational significance,

Q

ERIC

PAFullToxt Provided by ERIC

2 modified Plan A can move our community toward a progressive, cohesive whole.




' ~ Student's Evaluation Scale on the IGE Program

School Compilation of 5 Schools Date

June, 1972

85.

Al

This is not a test.

expresses your fetlings:

-

YES

1. Do you like this year's program better than last years? 326

2. Do you work more in an IGE program'?
3. Do you feel that you get more individual attention
in the IGE program?
4. Has your interest in school increased since being
placed in an IGE program ? S
+ L
5. Do you think your teachers like teaching in the
IGE program?
6. Do your parents like the IGE program?
7. Do your classmates like the IGE program ?
8. Are there any slow students in your class?
’ ) e
9.. Do you like your 'school? :
10. Have you'failed a subject since being placed in the
IGE program?
11. Do you get poor marks?
12. Do you feel that you can work by yourself since your
placement in the IGE program?
.13. Are there many more things to learn from the IGE
program?
. ¥ -
. I
14. Do you like the new report card? ‘
15. Do you'feel that'you'have learned enough in th
- IGE program? .
- 16. Do yeour teachers have more discipline problemé' in
an IGE class?
17. Do you like being placed in a class with other

children of several different ages? .

We would like to know how you feel about the IGE program so
that we will know where to make improvements. Check whether yes or no best .

o 74

138

70"

45

$7

34

356 109 /6

239 226 S/

298" 162

347 107 7&

336 | 118 /L
%

256 193

402 s &L

328 141, Jo

158 300, ..

94 | 362 20
- _Z
370 98 7‘/ ‘
3@ | e 79

: 231 | 229 'SV
321 138 £2
283 175 & -
218" | 245 F7




- : . N . 86’. ,
’ Teacher's Evaludtion of the IGE Program ’
. Please check mdlcatmg whether yes or no best indicates your feelmg about
the following: )
- . ' T YES. NO
1. Do you like being 2n IGE teacher? | 82 18 9,
’ ‘2. Do youthink that the IGE program has been effective? 73 127,
« ¢ . N 4 —l— e d
3. Do you have ep'oizgh books, supply materials and equiprpefxt to
:@ndividualize instruction? 5 95
~ 4, Do you prefer team teaching multi- -age grouping over the NN 5
’ . self-contained classroom ? . -y 72 28 .
5. Do_you fc.el more contact has been made with the ‘wme since .
you Rave been an IGE teacher? 6{5 35
‘.6, .Do you beheve that the parents favor the IGE program? 66 < 34 -
-<‘> .
' 7. Do;you beheve that the students favor the IGE program . 79 21
. 8. .Ca.n raost of your students,work mdependently? . 46 5¢
9. Have thost of your students learned how to learn? - 50 50
. : Q » —'—_—" N —h—r——
10. ‘Do you like the new'report card? ’ ‘ ' T 26 74-
v " 11. Do you feel that you are mare aware of individual diifer- 70, 30
- . ences in students since bccorning an IGE teacher? L
12. ‘Do you believe IGE- education is here to stay? . : 76 24
T g Lo . A
' 13. Have you been able .to make better use of your professional = .
ékilm due to your placement in an IGE program? ' 64 36
- 14. Do you believe there should be ‘more IGE\wofkshops.\? 55 45
S »
. , 15 Do you feel that the entire eduaational program ‘ms“, mproved Lo
N ' because of the IGE program? . 60 |40
X" . —
’ 16. Has you students' behavior changed for the better _since ) ’
being placed in - an IGE: program ? . . . 41 59
‘: . . » s T :“ ‘
. +17. 'Is the acédemig climate more stimulating in an.IGE progtam? 13 |27
. , s N - b' 6‘.~ -
lJ8z Do':you feel that your‘fellow teache'rs favor the IGE program ’.’:’ 6 34
(< Any corhments you would like to'\make. 91 " .
LERIC- £ - | : | :
=iy . L .




Bloomfield Schools :

’ . .

Parent's Survey Regarding

N

-

IGE Education

Your child he

boen in an IGE progran for apnrorlmateiy one year.

"June 1972

We

vould lide to vno: your attitudes about’ the IGE progren and how well

your cnild has learned in tails new program.
best expresses your feellnto

e

Check whether yes or no

YES | NO
1. 'Do you tnlnk that IGE has been good for your ch11d7 82% 1 183
2. - Do you belleve that your chf&d is learnlng tTo work -
" independently? ; e, 27%) 23%
‘3, Has your child shown a greater interest in %chool S '

. ,olnce be1n~ placed in the IGB program? _\52% 4.8%
‘4, 'Do you feel that your Chlld is learnlnb more in an .
-, IGE progras than the traditional program? " Se%| 4uy

j
5. ‘Have your own attitudes abouu school’ chanbed dueﬂﬁq ) -
“the chlld’ placement dnd performance in an IGE v ..
. progrant : ~ " . S4% . 46%
6. Eave your interests in the total school, program ' I
i 1ncreaggd° 59% | 41%
'7;- tlave you" frlends and naighbors indicated a preference. :,
' for the IGE prouram' 26% | 74%
3. Do you_feel that there is nore meanlngful school work - .~ . ] y
for your child uo do since his placement in an IGE , .
program7 ' _ - 51% 4 49%
é. Do you feel. Uhlt ohere is nore contact with the*home B
© . since your Chlld has bcen placed in an IGE program’> 46% | 5u4%
10. !lave you noticed a dlfference in your chlld s attltude L
. tove d: sc1ool°' 6% L4
11. If rour dnswgr is jes'to humber 10, is the difference"
" favorable? . \ e 66%:| 34%
i be . . ’ o . ’———"" .
" 12. Do you feel %hatrydu have recceived sufficient 1nformatvjt _

_ tion qbout the IGI program? . - : L 68% | 32%
, ‘ © : ]
13. Do you feel that tnc iGE “Cﬁﬁlna provram nas really . .

o individualized 1nscructlon Lfor *your child? . ) 61% | 39%,
14, Do you like the nel report card? (;? ‘ 48% v5é5;é~
< « . * ',' \ i~ . '
» -, - V4 N ..
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"BLUV"ILlC ceeercyt . SALT. oA 10/1G/73
The tebles bclou ce:oare thesresults of stencardized achiavement tests given to araces 7 &
89n -hover Cer 19€3 with the resuis of areds 7 end £ dn May 3673, A1 pupils teoh Stanfa
(‘ «chievaaen e fasts. The fiagures in sarentheses coonare sub- tegt results in B]oomfie1d Wit
the U.S. Average. Plus figures (+) are highor then tie U.S. Averanc:
) * (SEE QTHLR SIS FOR GPAGES 3,4,5, and G

, : 1SG8-67 T 10727 T

-U.S.CGrade eruivalent at testina date 7.3 7.5

Paragraph leaning® 7.9 (+ .6) 8.9 (+1.1)

6. Vocebu]*r" HOT TESTED . 8.8 (+1.0)

R'| Math Concepts 7.8 (+.5) 8.4 (+ ¢6)

A Math Computation , 6.2 (A1.1) 8.3 (+ E)

) Math Application 7.7 (+.4) |. 8.0 (+ .2)

E Spelling ' - 7.1 (- .2) 8.3 (+ .Sg

Language + 7.6 . (+.3) 8,8 . (+1.0

7 Social Science—r ' 7.9 (+ .6) 8.9 (+1.1)

' Science . 8.5 (+1.2) 9,2 (+1.4)
: U.S. CGrada cquivelent at tosting date 8.3 8.8

’ Paragrapn Leaming” _ 8.7 {+.4) 9.8 §+1.0;

G Vocabulary NOT TESTEO 9.5 + .7

R. fath Conceots 8.5 (+.2) |+ 8.8 ( .o0)

A Math Computation 7.1 (-1.2) 9.0 (+ .2)

D Math Applicetion 8.4 -{(+ 1) 8.8 ( .0)

‘ E-{. Spelling 8.2 (- .1) 8.9 §+ .1;

Language 8.0 (- .3) 9.5 + .7

(; 8 Soctal Science " 8.6 (+ .3) 9.7 §+ .9)

§2§12Eé} : 8.7 (+ .4) 9.4 + .6

,/f‘ * Tested as Total Readirg 1n 1973,

{ -

S.A.T, GRAD”S 1 and 2

\
12

LI
AN

f?fi,u,,“}ﬁe t&bles be?o: shov the results of the Stanford Achicvement Tests giver to
"“ ; Graﬂes rand 2 in tiay 1573. The figures in pareatheses compane sub-test results

}g : B1nomf1e]d with the'U.S, Average. Plus figures (+) are higher than the
s “U‘S ,Average '
N f{- GPADE 1 GRADE 2
U. S Gradﬁ fverage’ 1.8 U.S. Crade Averaae 2.8
|Yord Peading 1.9 (+.1) | Viord iceding 2.9 E+.l)
Peading Corpreohension 2.1 (+.3) | Pcadinq Cororahension 2.8 .0)
Total Reading 2.0 (+.2) Total FEeading 2.9 (%.1)
: Vocabulary © 2.1 {+.3)- | Yocshulairy 3.2 " (+.4)
Word Study Skills 2.0 (+.2) |Vord Stuly Skills 3.1 (+.3)
( _ Math Concepts 1.9 (+.1) Path Concents 2.8 - ( .0)
o Math Computation 1.6 (-.2) iath Conputetion - 2.5 (-.3)
{Spelling 2.2 , (+.4) Hath Appiication ;§.7. 2-.1)
, ' Spelling o 9 (+.2)
o .| \ Social Science - 2.9 (+.1)
ERIC . . : 9% Science , 2.9  (+.1)
S . . SR ! {
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BLODSELLLD PULLIC SCHOOLS
BLOOGIIELD, CONMECTICUT

e

Y

EONGITURINAL STUDY

- . \0

The first table below corpares S.A.T. results for grade 3 ih 1968-59 which

The second table compares S.A.T. resultcs for arade 4
In both tables thé fioures in rarsn-

became grade 7 in 1972-73.
in 1968-69,vhich bacar2 grade 8 in 1972-73,

90.

theses compare sub-test results in 3lecmiield with the U.S. Averace,

(+) are higher than the U.S. Average.
shows change over the almost fiye-year period.

The column in each table headed "Growth™

10w16478

ins ficures|

Grade 3 ¢ Grade 7
1968-G9 1972-73 Growth
U.S.Grade Average. 3.3 7.8 : i
. P
Word Meaning - 3 3.2 g-.lg -8.8 §+1.02 +1.1
Paragraph Meaning 3.4 +,1 8.9 +1.1) +1.0
i Spelling - 3.4 (+.1) 8.3 (+ .5) | + .4
. Word Study Skills 3.6 (+.3) Mot testad
Language . 3.6 $+.3; 8.8 §+1.0; + .7
Arithretic Compujation 3.2 {-.1 8.3 A+ .5 + .6
- Arithmetic Concepts . 3,3 (.0 8.4 (+ .6) + .6
Arithmatic Applicaticn Hot tested 8.0 + ,7)
Social Studies 3.6 (+.3) 8.9 +1.1) + .8
Science 3.6 (+.3) 9.2 (+1.4) +1.1
Grade 4 ".Grade 8 .
19f -7 1972-73 Growth
" U.S. Crade Averare 4.3 8.8
. - . .
Yord Heening 46 (+.3) . 9.5 (+ .7; + .4
Paragragh Feaning 4.4 (+.1) 9.8 (+1.0). . { -+ .9
Spellirg 4.3 - ( .0) - 8.9 (+ .1) + .1
. Werd Study Skills 4.5 §+.2) Not tested
Languaae 4.1 -.2) 9.5 (+ .7 +.9
Arithretic Computation +v 3.8 (-.5) . 9.0 (+ .2) + .7
Arithaetic Concerts 4.8 §+.5) . 8.8 ( .C "= .5
Arithmetic Application 4.3 .0; . " 8.8 é .0 .0.
Social Studics . 4.7 =+ (+.4 9.7 + ,9) - + .5
Scienca 4.6 (+.3) 9.4 (+ .6) + .3
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( Bloomfield with the U. S, Averace. Plus figures\(d) are highor than the U,S. Average.

~u

1958-69 LoV, 1972-73 Hay
U.S. Gres» cauivalent at testino date ® 5.3 3.8 '
| Word Tenme™ , W -1 P (+.6)
G Parecraph teaningr+ 3.4 (+.1) 4.0 (+.2) -
R Speliing 3.4 §+.1g : 3.9 - (+.1)
A Word Study Skills 3.6 +,3 4.5 (+.7)
D Language N\ 3.6 (+:3) . 4.1 . (+.3)
£ Arithratic Commutztion 32 / (-.1) 3.9 (+.1)
Arithmatic Concepts 3.3 (-.0) A 3.9 (+.12 J
3 Arithmetic Application . Not tested - 3.8 é .0
Social Studies 3.6 (+.3) 4,1 +,3)
Science 3.6 (+.3) 4.1 (+.3) .
U. S. Erade eauivalent at testina date 4.3 4.8 '
i Word i’canina~ 4.5 é+.3)’» 5.3 +,5)
G | Peragreph Fozning** 4.4 +.1) 5.4 +.6;
R Spelling 4.3 ( .0) 5.2 +.4
~ 1A Hord Stugy Skills 4,5 {+.2) 5.4 £+.6)
D Language 4,1 (-.2) 5.2 +.4)
£ Arithretic Cerputation - Q;\\;;;8 (-.5) 5.9  .(+1.1)
( Arithnetic Cencepis 4,8 (+.5) 4.9 °® (+.1)
4 Arithretic Acplication . 4.3 . (.0) . 4.9 (+.1)
Social Stuudias : 4.7 (+.4) 5.2 (+.4§
Science 4.6 {+.3) 5.1 (+.3
U.S. Grecde equivalent at testing date ,ﬁf'5.3 > 5.8
Hord fleenina= 5.8 (+.5) 6.1 (+.3)
- 16 Paraarach leaning** 5.7 (+.4) 6.6 (+.8)
R Spelling - : 5.1 (-.2) 6.4 (+.6)
A Word Study Skills , ’ 5.7 (+.4) 6.6 (+.8)
D Languace : ‘\k 5.5 - (+.2) 6.5 (+.7)
E Arithriatic Computation’ 4.6 (-.7) - | _ 6.0 (+.2)
: Arithmetic Concepts 5.7 §+.4) 6.2 §+.4;
- 5 Arithmetic Application 5.1 ~.2) 6.1 +,3
Social Studies ~ . 5.6 (+.3) 6.2 (+.4)"
Science ' g ~ 5.6 (+.3) 6.3 (+.5)
"U.S. Grede eauivalent at testing datn 6.3 . 6.8
ord T<anapa~ : .6 (37 7.2 (+.4)
G Paragraph I'2aning** 6.6 . (+.3) 7.4 (+.6)
R Spelling . 6.4 (+.1) 6.9 (+.1)
A Word Study SkiTls , Not tested 7.0 (+.2)
A0 Lanquage 6.0 ~.3; 7.6 $+.8;
( . Mrithictic Comutation ‘ 5.8 ;—.5 . 6.7 -1
Arithietic Concepts | , 6.5 +,2). 7.1 (+.3)
6 Arithetic Application - ' ‘ 6.1 (-.2) 6.6 . (-.2)."
o ' | Social Studies ‘ Crov T Oy 6.3 ( .0) 6.9 (+.1) )
ERIC. | Sclence - Ve - 6.7 (+.4) 7.0 (+.2) B
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Average, -

. - - gdaa-ﬁacrrav; . 1972-73 WY
4 U.S. Grede eauwa]ert at gnstano ddte 3.3 - : 3.8 i
- | Ward Feamings - 3.2 %) B R (+.6) -
I 6. | Par aorap.lll.e Ringe* .34 N (+.1) 1. 4.0 (+.2):
‘R .Spelling - . © 3.4 é-l-.l; 3.9 7 (+2)
1A Word Study Shﬂs ' 3.6~ +.3 4.5 (+.7).
D Language 3.6. €+.3) 4,1 (+.3) .
E BArithoetic Comutatﬁm 3.2 -.1) 3.9 . (+.1).
. | Arithmetic Concepts 3.3 ( .0) 3.9 . (+.1g :
3 firi thmotic, Application Not tested - 3.8 2 -0
.| Sotial Studres ) .36 . (+.3) - 4.1 +.3)
. . Science - B 3.6 (+.3) 4 1 {+.3)
. U, S. Grade ec"wﬂent at testina daté = 4.3 S 4.8 -
-} . | .Nord Feanina® - . > 4,6 é+.3) ' 5.37 (+.5) -
16 “Paragraph hgamng**‘ 4.4 . (+.1) . 5.4 . +.6;‘ ,
4 R Spd’th ‘ - 4,3 ( .0). 5.2 - (+.8) |
- - 1A Word Stugdy Skﬂ]s 8.5 . {+,2)" . 5.4 5"-!-.6; ¥
1D Language - ~- 4.1 (-.2) - 5.2 +,4) |
' ~E | Arithmetic Cmautatlon .-3.8 (-.'ﬁ) ) 5.9 7 (+1.1)
i ( : - Arithmetic Concepts 4.8 . (+.5) 4.9 . . (+.1)
. 4 | Apithmetic Apphcatmn . 4.3 ( .0) 4.9 . A+.1)
- ---1 Sogial Studiaes ‘ 4.7 (+.4) - 5.2 +.‘4;
Science 4.6 (+.3) 5.1 (+.3)
" U.S. Grade muwalent at tesfma date - 5.3 L 5.8 ..
Vord leaning . 5.8 T (+5) 6.1 (+.3)
G - | Paraqgrach hﬂa'nng** v 5.7 (+.4) 6.6  (+.8)
R | Spelling - S5 - (-,2) 6.4  (+.6)
“A | Word Study Skills .. e 5.7. .- (+.4) 6.6 . - (+.8)
D .Language ‘ 5.5 T = (+m2) - 6.5 - (+.7)
E- | ArithnaticiComput at1on’ 4.6 (-.7) 1. 6.0 . - (%.2)
- | -Arithmetic Concepts . -5,7 §+.4).\ T 6.2 -§+.4;
5 Arithmetic Application 5.1 ~.2) “6.10  (+.3
- .| Soéial Studies ’ . 5.6 (+¢3). 6.2 §3(+.9)
.. | Science - a « 5.6 (+.3) ", 6;@53?"\« (+.5)
- | Us. forede eovivelent at testing: datn 6.3 . 6.8. / :
. Word Feaning=™ - - 6.8 (£.3) 7.2° (+.4)
1 6 | Paragraph Feaning** . 6.6  (+.3) 7.4 (+.6)
1 R | Spelling ' - 6.4 - - (+.1) 6.9  (+.1)
. A .| Hord Study Skﬂ]s P <4 Not tested . 7.0 (+.2)
D Langquage X v 6.0 " -.3; 7.6 $+.8;
. . |-AMritheetic Comoutatlon 5.8 ga.'s S 6.7 =31
© T .7 | Arithgetic Concepts. o 6.5 (h2). 71 (#.3)
|6 | Arithmetic Application. | ‘ 6.1 él.z) 6.6 .~ (-.2)
(o "] Social Studies. ¥ 98 76.3". (.0). 6.9 « (+.1)
EMC‘ , Science o C, 6.7 (+:8) 7.0 - (+.2) »':,,_J_
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