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.‘. A CASEK FOR A HARLEM HI(éH SCHOOL o

[
PREFACE .
&

" Less than half of Central Harlem's youth seem destined to com-

plete high school, and of those that do, most will join the ranks of those
with no .vocational skills, no developed talents and, consequently little or

1 -
no future, " ?

-

"

cesen o;/er three-fourths of the diplomas r'eceived by Central
Harlen} students were general diplomas and only one-seventh were
academic diplomas, This stands in sharp contrast to the data for all
: + New York €ity academic high school pupils in that Dabout half received
academic diplomas, and only two in five received general diplomas.
Unprebared to continue on to college, and lacking any certified com-
‘mercial or vocatlonal skill, students with general diplomas enter the
. labor market in what is but a szhghtly better pos;tion than students who

never cémpleted high school.'

A.  THE PROBLEM

An Act tosamend the New York-State education Iaw was tntro- @

duced and/passed during the 1969-70 Senate and Assembly sessions
_—which established a Community School District System in New York City.

o 3 .
1. Youth in thé Ghetto, Haryou, 1964, p. 188,

b

- 2. Ibid., p. 180 12




One of the provisions of the Act (2§90~h 3a) prgvided for the establish-
ment of comprehensive high school facilities W1th1n each Commumty

D1strlct within three years. followmg the effect1ve date of the statute

- Harlem, and more specifically, Community DlS_tI‘lCt #5, has no public

high schdol. - Wi_th more than one-quarter of a million peoﬁle, and about

17, 000, potential high school students, Harlem has been forgotten by the

%

-

City. of New York in its hlg\h’school plannmg Presently, these.17, 000
(8 000 1n District #5- and 9 000 in adjacé’nt d1str1cts) students must’
travel -outside of the1r own commun1ty to more than 45 high schools

scattered throughout the city; thd closest fac111ty be1ng Benyamm

o Frm klm ngh School located on East R1ver Drive, effectlvely outsxde L

of the’ commumty., _

The City appropnated funds for h1gh schools for Manhattan
based upon Board of Educ:atlon f}gures for prOJected needs through 1973
Three of.these schools were planned for the L1ncoln Center area (E, H
LaGuard1a ‘Martin Luther Klng, and Park_ West): and. the fourth (. F
Kennedy) for the northern most tip of Manhattan or the lower. south-
west Bronx {,Apparently, no thought has been glven to Harlem's needs
The proposed 1969 197Q Cap1ta1 Budget recommended three add1tlona1
hlgh schools New Central Commercial Seward Park Addltlon and \f—

P

Park East all outsxd.e of Harlem .

A
<

-

Over the past fe\w years commumty sentlment has been growing
for a new Harlem ngh School Spurred on by the 1rnpend1ng construc-
tién of the State offlce bu11d1ng on 125th Street, some, 20, 000 Harlemites -

signed a pet1t1on demand1ng a h1gh chool on the gite of the proposed

state buildings. The recent S ool situation, focuised by act1V1ty at the -
: X s

1. S.” 201 Complex and deceritralized community districts, 'demonstrates’

- 13
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the Harlem commrmity’s sincere desire for quality education and locel
control of schools., As a resullt of current problems, there is a grow-—"
ing demand on Harlem‘f,or the creation of an Indeperdent Harlem School
System, in v?hiclh a Harlem High School would play a significant role,

¢

B. - BACKGROUND .

About fifteen years ago, there were three High Schools in Harlem

The old Wadleigh High School at 114th Street and Seventh Avenpieywas con-
&

verted to ] ‘H‘SJ 88 about fifteen years ago, and the old New York Voca-

tional High School was converted to a Public Elementary Schpol about ten
years ago, because both facilities were too old to function efficiently as

modern high schools, . : ' ~

The main reason why no new high school has been built in Harlem

is The Board of Education's avowed policy of school integration, A
memorandum from the Board entitled " Ethnic Distribution of Pupils in
the Public Schools of New York City" states that' to eliminate de facto
segregation, (the Board) has launched several programs to bring about
true integration in the school,” 'The existence of six high schools (in
the city) with more than 85% Negro and Puerto Rican population is not -
satisfactory, and plans are now being made in the effort to reduce this

number."  The memorandum goes on to describe the following actions

changes in school organization allowing nmth grade pupils to enter high

school earlier; changes for academic and vocational high schools to

‘ comprehensive high schools.

3. Ethnic Distribution of Pupils in the Public Schools of New York City,
New York City Public Schools, Central Zoning Unit, June 15,1966, p. 6

i
by the Board to encourage integration: changes in h1gh school zoning; . 1
1
|
|
i
|
1
|
i
1

4- 10
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The following table shows that the Board's actions have not been

very effective, Three of the eight fnaior_académ ic high schéols in
Manhattan still hae about 85% Black and Puerto Rican registration;

and six of these eight high schools are over 70% Blaék and Puerto Rican. .

PR
&

«

v

ETHNIC DISTRIBUTION OF HIGH SCHOOL STUDENTS IN MANHATTAN

Board of Education,

October 31st, 1971

Other

C

School Negro Puerto Rican * Total

' No. % | No. % No. %
Benjamin Franklin 2038- 42,5{ 2553 [53.2} 208 13 4799
Charles E, Hughes .1846 62,7 657 |22,3! 443 |15.0 '] ;'2946
Geor;qe Washington -« 1033 | 3i.0] 605 |18.201693 |s0.8 | 3331
Haaren . }032 40. 3 ]:017 39,7]511 20. 0 2§6O |
lulia Richman 2‘227 51.6/ 1481 |34.3| 606 |141 | 4314
Seward Park 1161 |25.1) 1686 |36,44783 | 38.5 4630
Louis Brandeis 3572 | 60.2 1329. 221. 41029 1'7’.4 5930
Washington Irving 1488 351. 6] 1549 137.01149 27,4 4186
TOTALS s 10877 Ja22 | 32696




been planned for Harlem, When s1tes were cons1dered for the seven T
ne\Jngh 'schools planned for Manhattan Harlem was purposefully ‘
omitted, since the Board reasoned that a Harlem High School would " L
mean de facto segregation, since no white students would ‘voluntarily / | o
come to Harlem. ’ Indeed {in a booklet entitled "Improvmg Ethnic
Distributiorr of New York Clty Pupils, " the Board states that " for rnore
than 20 years, with the support of community leaders in m1norigy group

areas (sic), no high schools had been built within these areas, "

J ~
By ma1nta1n1ng this policy of 1ntegramon the Board of Education

has clearly placed itself at odds with community des1res.‘ The Harlem
community has clearly expressed its desire ngg for integration or de- .
centralization, but for community control, including a Harlem High .
School, which will provide for the specifie'educational needs of residents

L

within the'community. ’

C.'  IMPACT ON THE COMMUNITY=- .

Underlying all other considerdtions in the need fd;{a Harlem High
School is the primary need to meét community goals for a school system

which ensurés community control and quality education,

-

In };ea:rns of quality education, a Harlem High School would be
more conducive to learning for students living in Harlem than the existing
city high schools. Teenagers attending a Harlem High School would have

~—

As a result of this misguided policy, no new high schools have. "
1

. |

an identity and involvement with the problems of their own community. 1

4, Landers, Jacob, Improving Ethnic Distribution of New York City . ;
Pupils, ‘Board of Education, May, 1966, p. 35. ) S

|
: 17 |
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AN 1,
.

seventh were academic diplomas, This stands in sharp contrast fo the

~ne1ghborhood In some smaller towns a h1gh school is the focus of the

'Harlem is larger than Syracuse, New York, and therefore surely merits

" The Harlem community will have no effective control over the total edu-

cation of its children unless there’is a Harlem High School planned for the

ot ~

.
1 0

Educational programs would be specially prepared so ds to be relevant
to Harlem dtudents, At present, the high droﬁ' ou rate and low academic
ac h1evement ofmany students from Harlem attests to the fact that the

exxstlng city high schools do not presently satlsfy the needs of the Black

L)

and Puerto Rican students. ...over three-fourths of the dlplomas re-
4 - é '

ceived by Central Harlem students were general diplomas, and only one-

data for all New York City apademic hrgh school .pupils, it that about ‘
half received academlc dlplomas, and only two in five recelved general

diplomas. Unprepared to continue oh to colleg-, and lackmg any cert1f1ed

§

commerical or vocatlonal skill, students with general dlplomas enter the
labor matket in what is but a slightly better position than students who
) .

never completed high school.'

»
-

A high school.ls to a commumty what an elementary school is to a

R -

s

+

town With a population of more than one- quarter of a million people,
at 1east one h1gh school of its own, As a source of civic pr1de and commu-

nity 1nvolvement a Harlem High School would be an important asset to the

w
. . @.
community, . ) // N

On riumerous occasions, Harlem residents have declared their

desire for community control of an independent Harlem school systerh,

comm unity.

i
1
1
1
\
|
5
‘
‘

5. Youth'in the Ghetto, Haryou, 1964, p. 180,

7- 18 -



D. . CURRENT SITUATION

.
- - 3

Currently, Harlem students travel from. their gwn community to
more than 45 existing academlc and vocational high schools scattered
throughout the city, Th1s constitutes ah out-migration from Harlem,

and supports the city's policy.of school integration,

[

. Accordlng to data for June, /}1968 "85% of the students graduating
frorh Central “Harlem Junlor I—hgh and Intermedlate Schools (present
District #5)attend academlc hlgh schools and 15% attendﬁvocatlonal S
. hlgh schools, Of all graduates, 91% attend hlgh schools in Manhattan,
_ and 9% travel to ether boroughs, predominately the Bronx, “ Note also
the data from the June 1971 report, wh1c:h indicates that this status has
not been altered in the succeedlng three years. In fact, there has been *
a shght increase in both the student populauon selectlng academic high
schools and the student populatlon attending hlgh schools outside the
b@rough of Manhattan ‘The tables on the following pages show this out-
migration from Harlem very clearly. Although the Board of Education
pro:fesses to have greatly encouraged and increased the number of Black.
and Puerto Rican students attending the city's special academic high
schools the following f1gures prove that attendance at these speé1al
schaools is still extremely low. For example, out of 2, 082- students
graduating in June, 197.1, from Central Harlem Junior High and Inter-
~ mediate Schools, only 6 were going fo attend Stuyvesant High School,
and only 29 were going to Music and Art or Performing Arts High Schools,

an attendance rate of 1,7%. Furthermore, the attrition rate of Black

and Puerto Rican students in these specialized schools is extremely

high,
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JUNIOR HIGH SCHOOL® AND INTERMEDIATE SCHOOL
'GRADUATES ATTENDING ACADEMIC HIGH SCHOOLS

(Source: Board of Education, June, 1971 :]. H,S. Form 837 A)
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. 3
. jections of high school building needs through 1973, on the basis of

number of births, enrollment, and drop-out\rates of studénts, Accord-
_ing to these figures, the Board of Educatlo roposed no new high schools’
“for Manhattan aside from those already on the New York City Capital and

’ proposed Budgets.
HIGH SCHOOL BUILDING NEEDS FOR MANHATTAN
- (Board-of Education, December, 1968)

E,  HIGH SCHOOL BUILDING NEEDS | S

‘The Board of Education in December, 1968 prepared its pro- -

« 1967 High School Crowding........... 2,100 1
|
]
1
|
|
|
|
|
i
|
|
|
{

9th Grade still in JHS, . .............. (6, 800) -
* . 1973 projected 9:12 enrollment,...... 151,0400 . e | '
Current Capacity & net capacity ' v . Park West HJS,
: M, L. King H. S. .
increase from schools in pipeline..... 51, 300. ..... ] F, Kennedy H. S, S
. ~ F,'H, LaGuardia H S.
b ‘ .
Additional Capacity Needed,........... - 300
" Capacity of Schools - - . H. S. of Commerce.
: : .- , ‘. Haaran H, S, )
Being Replaced,........ e sereesees 7,000...... ‘Music & Art.
b ] ) : Small Vocatmnal H,S!'s
L4 i .-
TOTAL NEED INJ973......0uuuneenss 6,700. ... . To be taken care of by
: . . Proposed 1969-70
Budget for:
- ‘\\‘ . -
oo 1. ‘Park East High School........ 4,000
2. Seward Park Addition.....:.. 1,200
3. New Central Commerical. ..., 1, 500
B 6, 700

, .

- ) N R . . ]

2() . . N . N |
- 3 !
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>

. housing growth which will affect future needs.

Thus, the Board of Education projected an en’rollment of 51, 000

by 1973, and suggested that current schools in the Dlpelll’le plus, those '

* propased for the 1969- 70 Capital Budget were suff1C1ent to cover this

projected enroflment, . T - . U
' . - 7~

_ _We take issue with several points in the Board's analysis and
method of prOJecung h1gh school seat1ng nekds, To start w1th the =

Board's calculations do not take into account the in-and out migration of

Manhattan students. ‘The Board's prOJectnon of 51, 000 students by 1973
is based on births in Manhattan; yet birth rates vary greatly in different
parts of the borough, as do rates of attendance at private and parochial

schools. In addition, many students frofﬁkf\/lanhattan attend high schools

“in other boroughs, and a dlsproportlonate num ber 'of students from other

boroughs attend academlc and vocatlonal lugh schools in Manhattan,

- b

An evaluatlon of the need for high schPol seats in Manhattan f

must take into cons1deratlon the changes in birth rates, in- and-out

migration figures, numbers of new househo d sizes, arid anticipated
Indreased enrollment <

may be necessary due to new hou§°(ng‘ presently being studied and
planned for in Harlem. 'For example, St. Nicholas (Urban Reneiwal

" Authority), East Harlem Tria’ngle, and Riverside are either under -
study or in the planning stages, with the possibilltgr of at least l3, 000
qnew dwelling units being allocated in these areas. Obv1ously, this will

increase the number of potential high school students

ld

In addition, assessing the need for high school facilities is -

é

6 Board of Educatlon C1ty of New York Sehool Plannmg and-Research
Division, Utilization of School Building and Data on Large-<gcale

Hous1ng (Uctober s0th, 1970) .
206
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" comphcated by the enrollment of children 1n parochlal and pr1vate schools y.&

outside the area, Itis not known how many chﬂdren are so enrolled or ,'

K whether thrs pattexrn would materlally change if quahty educatnon in un-

crowded schools were being offered in the commumty. -
Other factors which tend to inctease the need for high school séats :

are two decisions by the Board of Educatlon4 (1) to transfer ninth graders

_from ]umor high schools to high schools, add1ng thousands of students to -
 the hlgh school reglsters c1ty w1de smce 1965, with many others wa1t-_ RS
,jug to be transferred as soon as room is ava11able' and (2) to create a

o
system of comprehenswe high schools, (although thls proposal has re-

cently been abandoned) puttlng DU’pllS taking both academlc and vocauonal

courses in the same schools, Wthh would eve,ntually- add 46 000 students, ‘

crty-w1de to the h1gh school registers,, - ' L ‘ ’ Lo

- . e

The overcrawding problern~in Manhattan high schools is so ex~ T

cesslve 'that proJected rew schools may: solve the pro’hlem on paper but
constructlon schedules are not fulfilling needs. Accordmg to the Board L B T
of Educatlon s " School Profiles, 1970- 1971" f1ve of the ten Manhattan .
5 academic high schools have reglstranons 15% to 77% hlgher than they '

3

. were bu1lt to hold zl

L4

, . - ‘ > ~
, . PERCENTAGE OF QVER-U'ITL]ZATION '(1970-71)

I3
»

School ¢ ° ~ %Above Capacxty '
| Banj‘ami:n Franklin : ) 77% ..
.‘2. Louis D, Brahdeis - - . 65% -
*3 George Washington' - . 31% . ,
" 4, ‘Seward'Park . ‘ . - B30% L ~
5. Julia Richman ‘ - ,' © 15 '




N .- .
L s ~ - T

. Even these figures are deceptive, since the number of seats.
‘ actually ava1lab1e in a school always is smaller than the Board’

records show, thle sjndard classfoom s have 35 to 40 seats, the

Un1ted Federatlon of T achers ‘contragt 11m1ts class size to 34 seats.

The problem continues unresolved as clearly ‘illuminated in
the Board of Education's rezonmg plan for Manhattan “high schools
-comm encmg September 1972, and predmated upon the opening of the

new John F, Kennedy High Scnool in the Bronx,

_This plan confines prospect:ive Manhattan students, frorn feeder
.Intérm‘ediat‘e and Tunior High Schools, from attehding go;edueational
academic_high schools outside their Commnpity District, The only. -
exception to the procedure is Commdni-ty District #5 whose schools
. will feed into spehcific‘high schools outside the district since there

is no 4se,condary facility'in Harlem,

Analyzing the data in the followmg tables, it indicates that there
is a projected . over ut111zat10n in elght of the ten Manhattan acadermic
high schools and a total, combined over:uul1zatron of 245% if rezoning |
isn't effected. These figures, when compared with the 1970:1971‘
statistics, establish the fact that there will be an increase in the number
" of high schools'over:ultilized‘and an increase in the total, combined, over:
utilization percentage of all schools i’nvSeptember, 1972, I:bwever, if ~ |
rezoning is executed, the number of high schools above capacity re-

mams at status quo but a decrease (177%)-in the total combmed over- -

utilization percentage transpires 1n September 1972, (\

Although t,here is a reduction in over -utilizatior if. rGZang is

consummated, the grave problem of overcrowd1ng will not be alleV1ated
’ 28 - ' |
g -17- .
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4

.by these protq?:es. ~ . o

A

- WITHOUT REZONING (Sept.,.1972)

School . : 9 Abave (fapacity

“Benjamin Fgankiin ) . . 107%

" Louis.D. Brandeis = e 63% ‘ . , -
Seward Park = . : | 34%
Washington Irving C i?%"
S\tuyvesan't a | 10%
Haaren S %

- Music & Art - 49
Julia Richman’ . _ 3%

PROJECTED PERCENTAGE ‘QE OVER-UTILIZATION.
"WITH REZONING (Sept., 1972)

Schoo?’ - . " 9 Above Capacity
Benjamin Franklin ‘ 100% ‘
Louis D. Brandeis A . o - 41%,
Seward Park - ( 309

| Julié ‘Ric-hm'a_n ~ \ 5% .

George Washington 1%
Haaren*

Washington vaing*

*Not .Available

PROIECTED PERCENTAGE OF . OVER-UTILIZATION., |




the largest rhai'ority of Harlem's Intermediate and Junior High School .
. graduates enter academic high sclrools, ‘the orily action the Board
i planned was (1) to replace Music and. Art with F, H, LaCuardia High
" School, (2) to build an addition to Seward Park and (3) to construct

wearararerariy,

a John F. Kennedy High School in the Bronx, ™

Recent decisions by the City }n regard to the seven proposed
high schools have further dispeled any hopes of solving the problem
of overcrowding. Only one of the proposed academic high schools,
John F, Kennedy, will be prepared for intake by September, 1972,
and will only partially service a Manhattan student populaticm; plans

'for Seward Park Addition, Park East. High School, and Fiofello H,
I;aGuardia_\have been discarded. The other two high schools on the
. ) west:wside, Mart’:‘i‘n Luther King, Jr. and Earl; West, bqth replacements"
fo'r Food and Marit‘irae Trades have an estimated completion date of‘
1973 and 1974, reenectively Downtown Commerical (not indicated
in the December 1968, Board of Education's building needs prOJec-
tions for Manhattan hlgh schools ) ana New Central Commerical, botn
fully funded through the Educational Construction Fund, will not be -
davailable until 1974, Therefore, it is }ﬁghiy doubtful f};at the prépos}e‘,d

high schools can advance the Board of Education's projected needs,

~

Consideration must also be given to the time lapse between
puttmg a school into the buﬂdmg program, and its compleuon is now '
an average of six’ years. It presently takes about three years to find,

»  buyy, and clear a site for a high school; about 14 months to plan it‘and

have the plans approved; and about 18 months to actually build it, 3

Thus ‘through the Board of -Education professed to have solved
the problem of hxgh school seating needs through 1973 on paper, in .
31
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reality, many construction plans have been abandoned, others will .
&

not actually be built in time to fulfill these professed needs, and still
others will not accommodaté the largest enrollment - the academic

student, ‘

)

F. GRADUATION, DROP-OUT AND STAY-IN RATES

A major fallacy of the Board of Education's projected enrollment
of 51, 000 is that it assumes a graduation rate continuing at the same
leve as at the present, The figures computed below show that the grad-

uation rate for high school students residing in Central Harle, is a very
educational opportunities and job, possibilities, this graduation rate will

to justify at least one new high school in the building program.

out rates for Harlem students, - The best one can do is to analyze recent

pupil discharges for the boraugh of Manhattan, . Data ()btaiﬁed from the

schools have a considerably higher drop-out rate than other high s¢hools
in the city, These statisticé hbwever do not indicate in the drop-oﬁt

column those stu”dents that are retained on registers but who are truant

remainder of the day.

L

31
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.low 31.8%. We maintain that it is reasonable to assume that with increased

have the potential to greatly increase, thereby providing enough students ‘

Because of lack of sufficient data, it is difficult to“calculate‘the cirop-

Board of Education shows that for Manhattan hlgh schools only 20% gradu-

ated, and 20% gr‘aduates, and only 15% drop-outs. ‘Thus, Manhattan high

" nor Lhoec students who report for attendance takmg but d1sappear for.the

a0




& L
PUPIL. DISCHARGES-~ ACADEMIC HIGH SCHOOLS .

. (Source: Bureau of Attendance, 1970-71)

Received Employment 353 - - 3,029 -

Over 17 years ) 4,112 - 22,677 -
TOTAL DROP- OUTS 4,465 , 20% 25,786 15%
TOTAL GRADUATES 4,380 20% 36,213  20%
Other Discharges . 362 - 2,100 :, -

TOTAL ATTENDANCE = 22,279  100% 167,265 . 100%

"More complete figures are computed in a paper on "' Education Trends” in’
the final report of the Harlem Development Project of Coium‘bia University
(an OEO Demopstration project). ‘

=
v

The Economy of Harlem, Vol, 1, Harlem f)evelopmént_PrBiect, Development
Plannirig wqushop,(‘olumbiaj Universipy, September 15, 1968, op..139-161,

~

+

-
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" This paDer es mmates the hlgh schoo‘l graduatlon rates of residents of
Central Harlem and the tendency of Harlemites to remam in school
between the tenth and twelfth grades. To compute the graduanon ratés,
graduates of junior high school locategj m’ Central Harlem were traced ) ,

to the high,schools of their choices, These data Were then éonven‘ted .
into school graduation rates for classes of 1966 and 1.967 as follows: '

Central Harlem Graduation Percentages

K

Y1066 1967 '

o Total 4.7 . 318

: R . Academic . 42.4 3L 7
Vocational ~ 38,3 32,5 )

Source: Figures computed from data obtained from the NYC Board of

Education.

Thus, the graduation rate for-1967 is 31, 8%. . There is a tendency for
these rates to decline markedly between 1966 and 1967. "The decline in
academic high school graduation rates ‘of residents of Central Harlem be-
tween 1966 and 1967 is consistent with the trends in high schogl graduatio.n

in the entire city during the 1960's although it is magnified somewhat," -

"T he eqtlmated hlgh\SChOOI graduatlon rates for residents of Central

' Harlem can he placed in better perspective by comparing them with the

educatmnal data of the 1960 Census. These figures yield, after some
~'manipu1ation, the graddation rates shown in (the following table) for var- -

ious age grouns in Central Harlem and the non-white population of Manhattan,"

-

| -22- o l
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‘a @

. - ' (gt/al;DRatés‘ for Central Harlem (Per Cent)
. < -

High 6 chool Class

%

1966 1967 1968 1969 . 1970 .
Total 546 39.4 4158 38,6 - 49.1 o S
Academic 568 40.0, 40.35 36,8 - 49,5 ’ .
Vpeatio'né}'I | 44.3 34,1 ~ 43.92 47,7 AT .t < c

Sokurce:'F igure computed from data obtain from NYC Board of 'Education." )
N » . .

Agaln -the mcture painted by the data is not a Dretty one, There .
was_a rather dramat1c declme in the tendency of Central Harlem1ts to
remain in hlgh schools of all types between the high schools of all typés -

é

between the: high school classeks_gf K%é and 1967", -

The paper %oncludes that ' 'the state of high school education for -

residents of Central Harlem would have to be d1scourag1ng.

\

All of ‘t}iese data point to the same fact; namely, that the graduation

. rate for students from Harlem has been markedly low over the past few
yeéts, It seems apparent that any new hign school building in Manhattan
should attempt to increése ‘the graduation rate, thereby increésin’g the B
number of total students in high school. This naturally results in the '
need for additional seating, Thns; we emphasi:ze our a‘rgument 1)

™ that the Board of Education has not careflllly considered changes in the

high schegl graduation rates in Drojecting its 1973 high school building
-needs; anti (2) tnatt a needed increase in the gr.adnation rate will il{stify

the addition of at least one new high school in the Manhattan buiiding

. program.
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s v *
7

" Central Hérfem - * 25,1

,' 25 years vld and over.

;Central Harlem- . . - 37.9 .

‘Manhattan-Non-White - ’ - 41, 3

- rates between the tenth and twelfth grades, that is the ratio of twelfth

LY

"Not only were graduation rates for residents of Ce ntral Harlem
below thosé for the non-white population of Manhattan in the same age
group in 1960, but the educational system does not seem to be any more

effective, at least in terms of producmg high school graduates in Central

Harlem, in 1966 and1967 than it was in 1960 " - >
HIGH SCHOOL GRADUATION RATES FOR CENTRAL HARLEM AND _—
- ALANHATTAN: 1960 T

-

- Age Group Graduation Rate (per cent)

AN

Manliatgan' Non=White- . . ‘ 28,5 - ¢

25 yearé vld and over

25-34 uear old . ° ’ ,)

< L
.

75-34 ye.ars&‘old e

Source: U.ﬁited'States Census of Population, 1960

"Finally, we can compare the educational picture for the high school

of 1966 and 1967 with thet for the class of 1968 in terms of the " stay-in". -

graders in each year to the number of tenth graders present two years
earlier, These‘stay-in rates are présented for residents of Central

Harlem in the high school classes of 1966-1970 in {the following table)

»

’ '
T T U T

broken down by type of school".




G.. POTENTIAL K ' . J

.

- The potential impact of a new high school in Harlem could be
staggering, As a $20:million project, a high school would provide
many new community facilities in addition to the needeo educational
facilities, Facilities for whicp the community would otherwise:ha\/(‘e
to fight for 'indivi.dually would -be provided in one package' a liprary,
auditorium, indoor. recerational fa0111t1es swimming pool athletlc
field, workshops, meeting rooms, |

A high school planned for oomrnunity participation would nec:
essarily have to be a very different kind of facility from existing
schools, Opportunities for multiple use, shared fagilities, and
scattered eite de\{elopment must be carefully considered, The de:

velopment of a’single site with all activities concentrated could be

ese beneficial to the community than a dispersed facility.

]
4

-For example, the school cafeteria which functions paorly at best
could bec‘ome a leaded community restaurent, providing jobs and income
to the community; the restaurant could also function after school hours
for the 'gen'eral public, The school audigoriurh could be lea'sed our for

evening performances by professional groups,

W1th proper planning, the mvesUnent of $20- mllhon in a high school
could encourage additional develcpment in the surrounding area, Low-
income housing cogld be provided in the air-rights over the school, and
commercial facilities could be built on theh ground floor. Thé new New
York City Educationa] Construction Fund is already working on several

projects involving air-rights development in the city, and could possibly

v

A Y
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be invited to invest seed money in plans for a Harlem High

- -

school. -

v

) The idea of scattéred site development suggests that
a‘central core facility composed of the central administration
offices, and auditorium and library could be situated on any
important block, with the additional fafiilities scattered, For ,

example, the.site on 125th Street could be developed as the

s

core'facility, with other facilities dispersed in adjacent blocks.

The development of a high schbql on a scattered site along

. Eigth Avenue could provide the impetus for redevelopment a-

\
v

long a long stretch of the Avenue, and thereby haye a greater N 3
impact on the Harlem community that the development of a .

single site,




II,'’ PRELIMINARY EDUCATIONAL PROGRAMMING

A, - DETERMINATION OF NEEDS OR PRIORITIES WHICH
IDENTIFIES THE RELATIVE DEGREE OF URGENCY OF
THE PROBLEMS FACING HARLEM WHICH RELATES DI;
RECTLY OR INDIRECTLY TO EDUCATION » (L\ |

The participation of urban Black youth of school age in riots

from Watts to New York, conforntations between Afro-American par- g

_ents and whité school boards from Oakland to Boston, school boycotts
involving children of all ages, north and south,” all have served to focus
_ attention upon the prdblem of the culturally different and the poor as -
they relate to educational programs in the United States, And con-
current, with this evidence of ""grass roots"’ dissatisfaction, the com-
piling of statistics and research-derived data has tended to center

attention upon the"educatioﬁally short'changed' portions of the™opu-

="

lation.

Corrobo\rau'on‘that indeed something is urgently W};ong with

. education as it embodies racial and cultural minorities and low:in;
come groups has been increasing for years., Scholars and leadefs ’
familiar with Afro-Americans have been concerned with their spegilal
educational needs for more than a century; and concern with defects in
traditional programs have bc:':en mounting for years, But it has taken
the so-called "Black revolt' of the last decade to force educators to

take a new look at old assumptiors.

Mapr periodicals, such as, The New York Times, continually

27. 38
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fe-echo the mounting consensus that appears to concur that qhe pre-
eminent current target for educational change consists in upgradmg the

education of low income and curturally-dlfferent youth,

Similar notions were reflected by James E.- Allen, Jr., former
New York State and Naticnal Education Commissioner when he prodded
educators fran numerous states, convening for a meetiffg in New.York

City in 1966, to consider the following topies:

What kind of schecls will turn the tide of hope in the ghettos? ® -
What patterns of cooperation involving whites, negroes, husiness,
industry, labor and gc;vernrhept can re]uvenate slum-area-schools?

What can be done to assure parents in slum areas of a more mean-

et

ingfhlwe in the school$ and education of their children? ‘ ' -
Similarily, the American Anthropological Association's 1966 . ' }
meeting condemmed existing practices in the inner city-area schools 1
Al . . . 1
|
|

and called fof changes.

Perhaps of greater‘sign;ﬁcance in illustrating the dimensions of
the problem of the culturally diferent is the suggestion' that the quality
of five to nine years of\school.to which they are ofdinérily exposed is - -
slgmflcantly pccrer than that experienced by the majority White-
Amerlcan population, In fact the 1q$t few years especially are edu-

.// catlonally worthless and psychologlcéﬂfy destructive. \A symptom of this

o~

process is "withdrawal" of lack of response "of studenfs in the junior S
_high schools and the high schools. This pheonomenon of’gradual alien‘-‘ . -
b ation and wi‘thd.rawal was stated b)‘r James B, Conant in "Slums and ’ A
Suburbs" when he quotes a teacher as saying, " We do quite well with . ,
the children in the lower grades........ But whenthey reach 10, 11 or
-~ 39 , -
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t 12 years of ‘age, we loge them. Ceeiaes In terms of schoolwork, pro- |

gress ceases' 1ndeed many puplls begm to go backward in thelr studlesl

) Achievément K .-

« s [

Achxe\rement test results also demonstrate that not only
are non-Whu:e Amer1can groups exposed to fewer years of formal
:‘schoohng (Black adults average only an eighth grade education ),
than Whlte-Anerlcans but the level of achievement involved 1s

" much 1nferlor. For example, the Urban League of Greater New

: York indicated that one-fourth of the' youth they serviced left
school hy reason d academic fa1lure Indications are however,
that academlc failures, as a treason for dropping-out is far more
prevalent than the study illuminated, when one commences to:re-
view the statistics on the levels of attainment in reading and math-
ematics of drop-outs in Central Harlem.‘ . The New York City Board
of Education in a 1‘960-61 report on Central Harlen1 re‘vealed th\at

89. 5% of the boys and 84, 6% of the girls who left high school were

. two to five or more grades below their g vel in mathematics

and 88, 1% of the boys and 68. 5% of the girls wer¢ two to five or

., more grades below their grade levels in Aeadyng; Comparable

outs.

L1k‘ew1se using data on f11e in city sc hool offlces, HARYOU

found 1962(th1rd grade pumls in bentral lIarlcm were fully one

~

1.

United States; The Plight of

Conference on Economic l’ro%_ress Proverty and Deprlvauon in the
wo Fifths of @ Nation (WasHngton, D.C.:

I'he Conference, 190Z)

N
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. year behind the mean ach1evement levels of New Yorlzc City pup11s
by the s1xth grade they were nearly two years beh1nd Further-
‘more, an analysis of sixth grade reading test scores,"_ obtained

from the Board of Education reports’cf 1963, showed a mean of 3
5. 0 of Black Students, 4. 4 of Puerto Ricans, and 7,0 of all others ,
| | ' L 4 :
More recently data from the Coleman Rem rt demonstrated

concluswely that non-wh1te youth in the metropohtan area con-

. .sistently scored lower on acmevement tests than their metropoh-
tan white counterparts - at every grade level and in relation to all
basic skills. In the Northeast,the average score student in grades.'

& " one through twelve scores is 8 points less on’a reading éxamina:
'tion“an!d 10 points less on a mathematrcs exan"rination The Cole'*-‘ .
man Report substantlates the findings of the HARYOU report in
that it 1nd1cates that not only are such scores lower, but the gap

,‘ seems to accelerate over a perxod of time, , The 'urban Black student

- tends tO‘faﬂ further behmd the white student as théy complete suc: :
cessive grades in school.. The average Black core student in the
.Northeast.i's S. 2‘,gr‘ad’e levels behmd his white sub_urban coimter-

' part in Mathematics by the.t)Nelfth giade and 2,0 grade leveis i)é-

. hind’in Reading. Theréﬁs‘_littlesreason'to heiieye the faets -would

[}

Harlem 'Youth‘Opportunities Unlimited, Youth in the Ghetto: A Study

) _of the Consequences of Powerlessness and a Blueprint for Change

(New York: HARYOU, INC., 1964) =

. Teacher's éollep;e, Institute of Urban, Studies, "The:fducadonally ‘
Disadvantaged Urban Child: A Proposal to' Establish an Urban Edy

.

* cational Research Center' (New York: Teachers College, Colun;Jna .

University, 1963),” (Memographed)
Coleman, James, etal, Equality of Educational Opportunity, U.'s,"

_ Office of Education, Was hmgton D, C. Government Prmtlng Offlce
.- 196\6 ’ N 3
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be altogether different in the last five years,
I g

The latest evidence from the Board of%cation's "' School
Proflles report of 1970 1971 further verifies thig pattern. In
this statement the percent of students reading two or more years

below grade level in each New York City academic high school was

_reported along with'an overall city-wide percent, ) Since it is vir-

tually impossible to determine the speciﬁc number of stuydents
from Central Harlem attending each school, an assessment will
be made of the Manhattan high schools in which a majority of the
Central Harlem students feed into, Scanmng the data 1t indicates

N\
readmg deficits of two or more years ranging from 36 5% of the

,student populat10n at Charles Evans Hughes High School to-60. 9%

at Louis D, Brandels High School. The average' for all eight

Manhattan academlc lugh schools was 47. 5% as compared to a city~

w1de average of 29, 6%, Obviously these ‘statistics mirror the wide

gap between Manhattan hlgh schools"and the c1ty ~wide performance

percenzage Manhattan high schools compare 1nausp1c1ously w1th

_both the city-wide percentage and the other borough percentages

. for each of which was considerably lower than the Manhattan high

R

schools: - /

2. School Completion and Income

In 1969 the Bureau of Census in a report ent1tled Trends

I~

in Social and Economlc Condltlons in Metropohtan Areas revealed

some piquant data on the med1an years of schooling completed for

persons 25 to 29 years of age by race: and the median income of

- \.Black and white males by the years of school completed ’lhe re-

" *port spec1f1es that the medlan years of schoolmg completed by

8142
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T 7 . - . h
Blacks were essentially the same as that of whites in the central

\graduate. This was furrher confirmed in the 1970 Census

.Bureau Report entitled: " The Social and Economic Status of

<

cities, HoweverE the really depressing fact which emerges is
that the income level of the Black make is markediy. less than
for his white counterpart - regardless of his education,.. It was
clearly i'llustrated that the median ineome of,male Black high
school, graduates was about the same as that of white males who
had only attended elementary school. A-Black college graduate

was barely making more annual income than a white high school -

3

Negroes in the United States”. _ -

Aside from the-fact that ethnic job discrimination per-
vades as a casual factor, one can also surmise that the quality

of the educatlon Wthh whi tes and non- whltes receive are di- ‘

tmctly dlfferent Obv1ous\1y,r when school performance pre-

are inserted into the-overall picture, one can understanc_j the

_ discrepencies in.income between whites and non-whites,” Most N

J
%
1
|
paration, tra‘mmg and achievément ;for high school graduates 1
"Harler‘n youth enter the jol:; market anly equipped to do menial - i
tas‘ks. " This was thejr-preparation. The process 01: increasing j
substandard academic performance culminates in failure tot
achieve what educatiori considers fundamental to effective
functioning in an iucreaSiﬁgly compex aﬁd technologically orient-
ed sociei:y In addition, failure to ach1eve and subsequent drop-
out reflects 1rre1evant and nonfunctlonal actlvmes, experlences

kS

and personnel.w1thm the educational stm:ture. o

Thus we \may assert that while Black youth are being
4 ’
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© Selective Service tests, achievement scores, in depth studies

t'of~s_peciﬁc schools, ‘employment and drop-out statistics, and

creased €xposure to any school environment coupled thh an in-

exposed to a year or tws more of schooling than were their : N
parents, itis questionable whether the "educational gap’, . . _~

in a qualitative sense, is being narrowed, The result of

[

other data not necessarily cited here tend to point out the '"gap"

.

is as great as ever and may,’ in fact, be-widening, -
) ' T

3. The " Cultural Deprivation” Respc"mse '

~

The reaction of the present educational system to the

-

problem or under-achievement, glienation,'—and withdrawal as
it relates to racial and culturaﬁ minority-groups has been, largely,
to intensify the.use of traditioﬁal approaches and to focus the
blame for failure upon thé minority group, Intimations are that
. the pupil and his culture ehould be manipulated, while the tra:
ditional school which has served majority group pupils well,
should not be sefiously cha}lenged. Minority groups must ad-r
just, must conform, must change wiile the schools and their pro;‘
grar‘ns are basically sound and need no fundamentai revision,

.'/' A

Operatnon Headstart and other compensatory educa- .

~

M

,

tion programs are generally based upon the assumption that in-

tensified remedial approach will solve or at least amehorate the

problrems of " culturally deprived"'. Thjs assumption may, how- |
ever, be totally erroneous. The National Advisory Council on -
the Education &f Disadvantaged Children reported in 1966 to

President Lyndon ]ofmson on the effectiveness of 2. 50 million

4

A4

i

|

|

dollars worth of summer education projects aimed-at the poor, - |
-33- 42 : . |
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. they are baswally remedial,. An 1n1t1a1 assessment is made ' : N

fact that they believe the myths of inferiority that have been per- | !

and their study was reported as "gdoomy’',

1 -

: ‘ ) e
For the most part, projects are piecemeal, frag-

1y

mented or vaguely directed enrichment, . It is ex-

tremely rare to find strategically planned, com-

prehensive programs for change........ T

. .
, g

Most of the Programs . - .

took place in ordinary schoolhouse classrdoms

and were, at best, mild variations on ordinary ' ¢

classroom work,......,the program was as un-

«

creative and unimaginative as I have ever seen,

-

Pupils........dropped out in large numbers, .
v . .

- 2N

Another serlous weakness 1n these programs are that , o
¢ - . . ,ﬁéé' e

of the students deficits and they proceed to concentrate on these o
weaknesses. Superf1c1a11y this seems reasonable, but the actual -

effect of concentrating on the past failures of the student is to re~

inforce an already negative self-image, When one realizes that ,

minority group youth lack of motivation is primarily based on the

petrated about them, it becomes dpparent-that these remedial

'p,rograms are doomed Yo failure, . )

<

SucCessful remed1a1 work can take place only after the .
students have en]oyed a success experlence which ra1ses thelr self—
1mage and consequently their motivation, After all, 1f"more and

better of the same’ 1s not working, then the obv1ous alternative is

change. . . oy . ‘ 1



~

" sume that minority groups must conform in order to compete

CUrihgacademic or governmental jobs which require two or more

The concept of "' cultural depnvatnon" as utilized in these
programmatlc approaches slmply recognizes the belief that non-
white minority groups do not possess a ' culture” wh1ch can be
used orie'n’hanced by the schools, The -youth of the mincrity
group are ';deprived' because they are nottransporters of the

white mlddle-class heritage and the task of the school is to -

_ make up for th1s "defimenc’y and mold the United States into a

homogeneous. nation of multlhued white Amencans.' ’

_— LS - .

Not all gducators who seek to force the non-white intd

{ — °

a wh1te-m1dd1e class model do so because of a conscious de-
sire 6 exert a superiority complex or because of a compulswe

monocultural prejudice. Many Have never regarded the Uni ted

States- as a cultfirally heterogeneous nation and, secondly, as-

_ in the dominant white society, But the reality of America .

fx‘)igtsﬂipto a different direction. - For example, the Chinese-
American who speaks only English and who lost COntact with
the Chmese community-is not better equipped to make a hvmg’
On the contrary7 he.is competively inferior to Chmese Amerlcan

who possesses a dual culture and ‘who can operate successfully

. either on ""Main Street,. U,’S, A," or in" Chinatown", and this is

. today nothing of the advantages that-a bi-cultural Chinese- e

American has in the qualitative areas of life (access to a dual’

he;itage in literature, art and theatre, for example) or in se-

languages.

4, Cpmm’uni'ty- Relevant Schools

: 16
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It is quite common nowadays for writers to-assert, as

Conant does, that '_ ,

. ) : .
the nature of the community largely determines what -
goes on in the school, Therefore, the attemp'f o di-
vorce the school from the community i‘s\ to-engage in

' unrealistic thinking........The community anci the

schools are inseparable, Coe .

Likewise, it is fashionable to stress the development

of " rapport' béetween the .school and its clients in order to en- .
hanc;e pupil motivation, Frank E, Karelsen, (former) Vice-

- President of tke Public Education Associlation and member of

the National Adv1sory Council for the Education of D1sadvantaged

Children, stated to the' New York Times that:

«
KT T

the most important element in the education of a child
is the rapport between the child and the teacher, The
parent-;e”acher relationship is v'ital to the development
of the rapport, Itis 1mperat1ve to the educatlve pro-_

" cess that parents and schools estabhsh a close and on~

going working relatlonshlp.

”

‘The Councﬂ of which Karelsen is a member found that
the most 1mportant single factor Wthh distinguished success-

ful summer " compensatory’ programs from those that failed

- - I3

'was the dlfference inthe quahty of the relatlons h1p the rapport-
between teacher and chﬂd' ' Therefore, the test of the school is
not necessarlly what it teaches, but rather the atmosphere that -

it creates,

17
( . !
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Recently unpublished fmdmgs of Bernard Spilka’ have

shown ‘a close correlatxon between degree of ahenation and .

— -~

lack of achievement. Similarly, the Coleman Report 1dent1-

fied the feelings of' powerlessness’ ' as betng closely corre-

lated with negative achievement among Black students,

X
.

The recommendat'ions contained,in the Bundy Report”
to the New York Crty Schools reﬂected the, same phllosophy
in that parents and ne1g‘hbors shape the child's atti-
tude, If. peers and fam11y regard the schoo] .as an dlien, un-
responswe or 1neffectnve institution 'in the1r midst, the Chlld
will entér school in a mood of distrust, apprehensm_n, or hos-.
tility......If, on the other hand, -the communit.y regards the
-school as an agency in which they can identify, wmeh, acknow-: ‘

fedges a responsibility. for pupils achievement - in shortas their

'own - children will enter the school with positive expectations.
4] * .

- The ultimate test of a successful schodl system or edu-
cational institution is perhaps not SO much. the measurement of
"the progress of individugl students along some arb1tran1y - con:

ceived curricular path but rather how the commupities served
by that system or 1nst1tut1Qn have enhanced théir lives, individu-
ally and colle_ctlvely, because of the pregénce of 'that educational
system:. ‘ ) ) ’ ’ X

5. Self-Image . _ _

“

_ Black youth, like others, nterpret their environment,
largely, in terms of their perCeived ‘relationships to it. Quite

possible opportunities for rewards

v
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and success They de\}.e'icp behavior mechanis'ms necessary to
' av01d confrontatlgn of 1nsuperable d1ff10ult1es or failure, These

a pervasiye efforts to do what appears necessary, posslble and N
- satisfactory under perceived circumstances affec,t their concept

of themselves, | R L ‘ ST T
Studies indicate that a destruétive self-image.emergh
. quite early in the lives of most Black children Goodrhan5 re-- | T W.
ported facts 1ndlcat1ng that by the age of four eee oo nColor
casts a shadow faint or strong over the lives of those chlldren
They learn early"........ that the world is white and they are
black........ that beauty, su.c_c‘ess and status all wear white
-skin, " ° ' \
They acqu1re an awareness of stlgma PP - handi-
cap which disqualified them from full s001al acceptance,” ’

8 ’ . 4 y -
Deutsch asking intermediate age Black children what

they saw when they looked into a mirror, obtained evidence in-
dicating cumulative development af inferjor self-images, He
concluded that a negative self-image is ane of the most impor- -

tant syndromeés as associated with being. black, ) - ' .

(Cambridge: Addison - Wesley Press, 1952),
6. Silberman, Charles E,, Crisis in Black and*White (New York
+ Vintage Books, 1964) %

7. Pettigrew, Thomas F,, " Compexity-and Change in Amerlcan
Racial Patterns: A Social Psychological View," Daedalus, .
.94:996, Fall, 1965,

8. Deutsch Martin, Minority Group and Class Stdtus as Related
to Socia] and Personality in Scholastic Achievement, (Society

for Applied Anthropology, Monograph No. 2, 1960 Ithaca,
New ork: Cornel Un1vers1ty, 960)

|
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|

5. Goodman, Mary Ellen, Race Awareness in Young Children 1
|

i

|

|
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One may generalize that, regardless to race, negative

self-concepts develop in part from the child's sensing that

larger society views him as inferior and expects inferior per-

formance from him.

Cont‘em“plating the prob#bility Black youth are .heir not
only to the characterlsmcs of lower- class status, but as mem-
bers of a m1nor1ty group. which has historically been cons1dered
inferior, they carry. the scars of every kind of dlscnmmatlon,
forced s‘egregation, and limited channels of‘mobilit-y.. Krugman
noted such characteristicelly low sel‘f-copce;?ts adversely in-

fluence the achievement rates and levels of children of all races,

Together with low self-fulfillment expectations, many

W

Blacks are aware of personal and group powerlessness. This
sense of 1mpotence is reﬂected in many aspects of our youth',s
development, Gordon has developed two stratification scales
for measuring i)OWGll. One is based on socio-economic and po- .
litical power; the other, on racial, nationality and neighborhood

influence, Urban Black youth usually rates at the lower end of

- both,

6. . Occupations and Unemployment

‘According to the.1960 Census, a higher propertion (62%)

of New York City labpf force was"engaged in white collar

"0, Krugman, Morris, 'Educating the stadvantaged Child, "The
Schools and the Urban Crisis, - August Kerber and Barbara

> Bommarito, editors (New York; Holt, Reinhart and Winston, 1965).

" 10. Gordon, Milton M, , Social Class in American Society (Durham,

North Carolina: 'Duke University Press, 1958)-
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occupations and skilled jobs. Correspongingly, a smaller pro-

portion (38%) helf semi-skilled and unskilled jobs. =~ .

For Blacks, in Central Harlem, however, “the situation ‘
was radically ciifferent In 1960 68 5% of Blacks 1n the labor .
force were employed in occupatlons that requ1red few if any
skils and only 32, 5% were employed «in white collar or skllled, . -

4

jobs.
On a national level, the 1970 Census Bureau report,
which also drew information from other governmental agen'cies,

j d1sclosed that Blacks helf 8% of thejtotal in nine key or hlgh- -

pay mdustrles However Blacks possessed only 1% of the pro-

foreman and craftsmen jobs, and 24% of the lower paid jobs.

” 5

fessional and managerial jobs in these industries, 5% of the 1
‘ A close scrutiny of these ‘factors indicates that the -

bulk of Central Harlem's wage earners fall into the semi-
. skilled or unskilled category. Predicated on this informgtion\

one can assume that the rate of unemployment is much more

Confirmation of this‘conjecture was firmly established .
in the 1970 Census Report wihch verified that the unemoloy- -
ment rate for Blacks is almost double that for whites _amd that
the unemployment rate for Black youth rose to 29.1% i,n‘1970.
Further analysis revealed-that the rate of unemploym ent for

Blacks is higher than whites for every major occupation group.

B . GENERAL PRINCIPLES FOR EDUCATIONAL PROGRAM
" DEVELOPMENT IN HARLEM

Q . ~ . “'.'- -40;- 51 M ' v

prevalent among these groups, T ) K
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Doubtless, the data just dispensed in the previous/ section

indicates that the contemporary educational sturcture has not
met the needs of students in Harlem and have failed to educate

4

thousands of these students, . : .

4 ’ .

- Our youth have come through the classrooms of that
system and have expenenced years of unrewarding, unpro-
duct1ve, and frustrating experiences in the school situation
and as a result have internaliéed feelings of low self:esteem,
lack of s.uccess, and egoidestruetive attitudes, They_haye ‘
found sé'hooil. boring, negative, unprr‘)dh\ctive gince mpst aof the
edntent was not relevant, not functional, and not v«ith‘in their .
frame of reference. They have been conditioned to a low level
of aspiration,’ below average ach1evement level, not to think and
ask questions and 1nqu1re and not to care about the1r her1tage
" Consequently, they are u_nwglmg to relate to and to involve them-
selves in traditionalized and time worn curriculum ‘and curriculum
approaches and have psychologlcally or physically dropped out,
Upon abandonmg school status, they are totally unprepared to
participate in the world of work and‘consequently end up with
low- pay1ng, dead end jobs and are repeatedly unemployed. On

the other hand if they remam in school until graduation, the "

quahty of their educauon is such that they are unable to move

into the realm of hlgher educauon.

School in any society-is merely an extension of the child's
home in that it perpetuates the values, the goals, the culture,
and the aspirations of the society, Based upon this premise,
educational institutions in Harlem Sshofald function not only as ..

- 02
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an educationa] instrument in ‘a narrow sense, but as the accul-

turation tool for the com‘r'nuni/ty:.; It must provide an educational
dnd psychological model that reflects the Black cultural and the
strengths in Black yc;uth.

The a%;s andhumanities can perform a significant role in
strengthening the general education of today's youth. They can

create heightened awareress of the human concepts and the im-

_portance of the individual to himself and to his eulture and his

community. His self-development and the values aﬁd standards
he carries with him into adulthood can be cultivated through his

understanding of the creative effqrts of his culture,

The education of the senses and the sensibilities of the
student will 'be enhanced by rr;aking the arts an integral part
of his education, How percepu'vely‘he sees .and hears the
visual and written expressions of the artist, poet, musician,
c¢omposer, and playwrlght particularly, the Black artist,
poet, musician, composer and playwright will-depend on the
depth and huality of his exposure io the arts in h.is educational

experience, oo : .

Relatmg to the past through the vehicle of the arts and
the humanities makes the present and the future more relevant
to our youth. The progress of civilization is based on man's
abiﬂ?t){_to communicate vu;i'th understanding and the study of
past civilization through ﬁle{n's-artistic expressioné is an in-

herent factor in this comprehension.

_In recognizing the influence of scientific -technological
gnizing th gical
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environment on our lives, the arts and hu@anities can afford_ .
new insights into the study of mathematics and science, and

Eo > thus establish relevance and interrelatiohships. among the

-

S

various disciplines, ‘

. The arts and humanities communicate beauty, meaning .
and truth to our lives, ‘Through increasing self-awareness

and self-understanding, "we can develop peoplé»who will create -

the society necessary far survival,

The labor force in the United States will havé higher

educational qualifications in the next 10 years, indeed, the

proportion of workers with at least 4 years of high school will |
rise among all workers. By 1980, only 1 in 16 adult wnorker's'\ j

(25 years and over) will have less than 8 years of schooling

“while 7 out of 10 adult workers will have graduated ffom high
school. Contrast these ﬁg;'ures to our, prgsent population in
which 1 in 10 adult workers have completed léss than 8 years . <
of schooling and 6 out of 10 adult worxkers haye comb?éted 4

yeats of high school.

’

Nearly 1 in 6 workers (25 years and over) will have
completed at least 4 yéars of college in 1980Q; presently, 1 in

7 workers (25 years and over) have a similar amount of educa-

(A

-~

tion.

~

Moreover, the United States, as a whole,. will be

characterized by a larger and niuch younger (averaging 35

yéars of age) work force by 1980. % g

v . . These.projections have dire implicationsfor Black

/
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_ employment, Desplte gains made by Blacks in the acquisition,

[ery

B}

" of professional or skilled level _]ObS durmg the 1960’s Blacks -

\

still remain disproportionately concentrated in unskifled or
semi-skilled employment. The prospects for improved Blagk -

employment in the future will not only depend upop epen em- L' i

ployment opportunities but upon continuing improvement in .~

3
~

the quality of education. a5 § .. -
\ R ‘ . -

) ' ) R . .

Since a ldrge number of youhg people will hé entering o

the labor force directly from high school and vocational school,
educational development in Harlem must %gncentrate' on imp‘rev"’-‘f

ing the preparation for obtaining the technical-vocational -aca-

<

demic skillsband work atritudes' rleeded, for success. in the work
world, Youné workers, .wi'll, also, néed better guidance and
couriseling as they enter .the labor force. If we don't (Jpgrade
our preparatory educational desifgns we will perpetuate the
existing condition whereby our young people, who don't com-

plete high school, w111 find it 1ncreasmgly harder to obtain em-

ployment as they must compete with their peers who have more

and better schooling for entry level jobs. .

-~y

In conclusion, -educatioiial development in Harlem must
embrace the concept that all those involved in the program at
any 18vel and any rold are companions in the educative pro-

cess. This concept implies that previously unrecognized

oY . ‘. ,l I‘f M . [ - . ) M
- associations; such as, students, parents, and local commu-

-

nity residents, must be included in the decision-making about
‘what is to be. learned and why it should be learned, ‘More

speC1f1ca11y the followmg proposmons are fun amental as a




basis for corrective action or what education in Harlem should

-~

- oy

. accomplish: .

1, Education must concentrate upon essential learning and - 7*

5 dispense with irrelevant attacks upon the cultural valueé

of the community.

+

2, Education must furnish techniques tHrough which parents

~ can communicate their needs to'school personnel.

3. Educational programs must not rely on outmoded attitudes

-

and techniques but must make major departures from.the

status quo to effect progress inlearning.
B

4. Education must tap themany-diverse resources in and out-

side the community. Although the students live -and go to

scho'oi 1n a highly developed area, they have few oppor-

tunities for direct contact with the world of work and the

cultural resources of the community.
2>

-

———— P

5. Education must utilize the assets and skills of minority

group persons as a positive educational force,

-

6. Educational programming must develop around commuhity -

\

+ releyart curricula and the diversity of American life,

’

N 7. T.A’community development approach which emphasizes

community people partiéipating in educational or rion- < w

educational programs in.order to gradually diminish - . 2

negative non-school factors.

d b}

8. All parents must have a voice-in overall educational
Ob

» ' ,. ‘ __4:5_ ()

v



©

%

" planning ,and policy making.

The E_é\hggl must (a) accept a home as a home, (b) try fo

understand and-support is particular functions, (c) not.

try to change.the home or undermine it;-and (d) seek a

union with the home to the point of common ceneern-the. -

. successfulprogress of youth in school. ~

Creation of an educational atmosphere that will foster

a relationship of-mutual respect between téachers and

-.. pupils.’ . .

-

" The school must have an Afro-American dimension,

_ from mosaics on the walls to formal instruction, No

more identical structures of cement and steel without .

character, and no more mass production of a smgle
“culture under the guidance of educators conforming one

to another as two peas in a pod.

0

Education must make the maximum use of techniques

which are designed to enhance self-concept. -

¢

-The elimination of, the age-segregated, seconcfary,

continuation, and-adult schools in'arder to add to

the. total educational resources of the community and
. to improve communify-school relations. Sec‘ondary

fa01htles must be transformed into mu1t1 purpose
educatlonal centers" for the total commumty, after

the pattern of the junior college:. These facilities

——. hd
[N

must:

+

-
N R L o



(a)

(b)

(c)

@

(e)

()

(g)

+ (h)

-

Open up all evemng "adulf' classes to older day

students who might want to complete high school .
graduabﬂl;eqmrements sooner, -« ’ )

L

Provide a nursery and a pre-school so that mothers . !

of small children may enroll for classes.”

~

Utiiize teenage students as much as possible in
workin.g with nijrsery, pre-sc‘lléol, and other
projects, so as toprovide opportunities for de- '
velopment of self-confidence and other desirable
qualities, ) o n .

Abolish all age~grading systems, so that each i ' o

class consists of students capable of doing the

work regardless of age.

Allow older teenagers to carry a partial load and :

still remain involved in the school's program.

Encourage work-experience programs.

students to-elect a council to develop school ca

- ¢ ~ : -
» .

policy, curriculum,’ innovations, and enrich-

ment experiences,

»
» - d
N . -

|

|

|

|

|

1

Encourage the school personnel, parents,” and ) - {
|

:

4

|

. |
Conduct a series of intensive community-teacher |
~ 1

'1

workshops to develop a full awareness qf the con-

"

tributions which both groups can make, and the- -
character and social dynamics of the gcal commu- . "

nity‘ - ’ | - M

) - ()8 B



- III. OBJECTIVES OF THE HARLEM-HIGH SCHOOL .

_ (School, Program, Experiential)

(r
-

- One o Jhe functxons of an educatlonal program in Harlem is to Ca

"help its students establish an identity in this society, " Each student must

W

not be an 1m1tat10n but shoukl have a sense ofvalue of self and should de-
velop a respons1b111ty to his community, H- must apprec1ate hle own
work, have a direction and control his epvironment and some knowledge

of how to go about ob;aMngwhat is necegsary for him. This includes ‘

A

the ab1hty to make dec1s10ns and \

» '

~

Overall the Harlem High School must assess the needs, interests,,
and abilities of its*indi\lidual students in order to initiate the best possible
program for its students, It rﬁus&e‘ncourage, understand, and guarantee

.

. "the success of its you}h,

. Ll

.

Mindful of this, the Harlém High School will be designed to invlolv"e
the ’resources)of the entire Metropolitan corﬁmunityfn plann:ing and im-
‘plementing an innovative and\exefnblary high school. It is pianned that T,
this will be a school fihich will disseminate and demonstrate to other
inner-city schools and teachers the exen‘]plary aspects of the innovative
prOgram In the hght of these goals the ob]ectlves of the Harlem High
School are: « ' ”

A L‘FuNCTIONAL OBJECTIVES (Overall School Objectives)

. o ~

axperimental - 1.  Serve as an experimental teaching - \
. < resource and resource centér involving the | °
- humanities - humanities as-the nucleus of general ‘
‘nucleus .+ -and vocational-technical education. = ..
:' * < " ) () 9 g - g N i' . . “. 1
. ' .o -438-'-.4 . o
. . , ‘ }
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community

« resource

v

. development

building
design and

program

area media
and resource

center

.

-.constant

evaluation

*

., utilize

consultants

H

K3

Serve as a community resource in
developing, preparing, and dis~-
tributing curriculum materials in

the arts and humanities, sciences,

. and vocational-technical areas.

.

Serve as a point of study in re-
lating problems of architectural _

design to program needs,

Development of media and resource

center to serve school community

as wel; as the communty,

.

Establish criteria for constant eval-

uation of the effectiveness of pro-

grams employed, . -

Utilization of pianning and evalu-
ation con sultants for assisting in
establishing concepts, activities,
and'.ériteria for program develop-_

ment and evaluation.

- Establishment and maintenance of

avenues of communication with -
those interested in the activities of
the school and its students, namely

the community.




wide . 8.

experi-

mentation -

involvement 9,
school 10.
responsive-

ness

achievement 11,
emotional - 12,
climate

program - 113,
des1gn

Undertaking of experimentation ‘
in administration, .st:affing and

schedulmg, use of artlst teachers

visiting artists, photographer -

teachers, lawyer - teachers, 1nde:
pendent study, plastic scheduling,

museum programs, galleries, satellite .
lHbrary rasource centers, multi:

media resotyrce centers, film and

video- tape as modr—]‘s of expression,
vocational~ techmcal desi gns, student

self-development programs,

Providing the opportunities for commu-

‘nity involvement in decision-making

as it relates to school policy

Responsiveness to student's progress

or to their lack of it,

Improvement in the scholastic achieve-

ment of all students,

Promotion of an emotional ciimate in

the school most conducive to learning.

The establishment of a program foster=' .
ing cooperative, creative, and produc-

tive learning situations.

| 61
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leadership 14, Development o\f a focal point for
development o ,' experimentation and leadership in .
program development in the area
‘ - - . > of arts and humanities, sciénces,

- " vocational-technical education.

hub gf 15,  Serveas a catalyst for the develop-
. 3 AN ’
ment of the school as a place for

com

adults as well as for youth, with
all the implications of continuing
educétion, family recreation and

a

‘town meeting place,

B, CURRICULUM OBJECTIVES (Program Objectives)

values - 1, Establishment and maintenance of
oriented ) an educational program (general

and vocational’ - technical) dealing

basically with values and ideas" as

embodied in thc arts and human.‘ujgg.\ .

~ in~depth 2,  Establishment of special programs

studies offering in-depth involvement in the -
» N
humanistic studies, sciences, physical .

- education, media and communication

arts, and numerous vocational-techni-

~

cal areas, N
arts-sciences - 3. . Developmentand establishment of
P ".vocational - K "~ courses of study whereby learning
R 7%/ )
' -51“ . 1




~

technical

o past ~*present -

futurej

4o

concentrated

studies

inquiry

environment

continued
integral

evaluation

continued

-52<

Cod

in the behaviora} and social sciences,
mathen\atics and the physical and
natural sciences and vocational -
technical areas will reflect \insights ~

derived from the arts and humanities,

The establishment of a meaningful
relations hip between the present
*human condition and a knowledge

of Black achievements and traditions
(literature, philosophy,—history, art,

music, dance, drama).

Opportunities for concentrated study
in the Black arts and humanities, and

scierc es for students of demonstrated

Establishment and maintenance of

" environment centered around inquiry

nto the arts and humanities, mathe-

matics, sciences, and vocational-

technical areas within the total

;

i

abilities and interests, - }
i

1

|

|

|

school pro};ram. . ) 1
!

Interpretation of continued evalua-
tion as an integral part of the school

program, T

Development, establishiment, and -

63




self- continued use of abundant self- ’
evaluation - . evaluative means and instruments

for purposes of noting progress

. and achievement,

method 0, Utilization of non-traditional
and ' curricula materials and_methods
materials - of teaching and development of -

assessment devices for measuring
i

—

these materials and procedures,

total . 10. Employment of human and cultural
., community resources ;>f the cgmmfmity as they
resoﬁrces . relate to the individual and group
\ , n"eec_lsr& of the school community on
L ) F <8 vc;funtary or sitf):co;lti'actu.al basis.
\ - o M .
- *self- * 11, . Opportunities for human interaction .
; \developl‘;ent . P andwacti_viti‘e‘s v“vhigh*will ior’n;lprove the .
¢ 7 L * student’ s‘insra:perso'n'gl. feelings ahd
| e i ' \self:image and set in motion a proéess

of recohstruct_ion of emotional atti-
tudes and their concomitant behavior

tendencies,

~

C..  EXPERIENTIAL OBJECTIVES

(Designed to locate functional values

within the individual)

N

1. An understanding of the meaning of the evolugioh of Man
. and an appreciation of the place of the individual within

g : P - o ‘ ‘ . G¢i i
-53-" L »
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wn

10.

this development,

s

An understanding of the chrononlgy of Man's development

and an appreciation of the persistence of themes through-

out this chronology.

—,

Seeing vocational-technical activities in their cultural

setting,

e

An ability to skillfully and effectively apply the human

resource to the solving of problems.

An ability to integrate knowledge from divergent areas _

and apply it to search for truth,

3

The understanding that one's chosen life-work isn't only

a means of developing personal economic viability but

as a channel of making a contribution to one's own
community,

The establishment of functional s;alues within the in-
dividual and this understanding of their relationship

to the values of others,

A regard for professionalism and artistry, and an
appreciation of the role of training in .the arts and

other fields of human endeavor,

Becoming sensitive to and competent in using logical

thinking and problem -Asolving processes,

A

Self-realization through the development of specific

.



11,

12, |

13.

14,

15.

16.

17,

18.

19,

basic skills, .

The encouragement of a desire for self-expression

and self-discipline, and an understanding?i of their
relationship. : i

-

" A regard for the intellect of man, its nature, achieve-

ments, and potential,
!

"Familiarity with and regard for the cultures of man in

both.their unique anduniersal ‘roles,

‘The ability to employ ‘effectively numerous media of
expression and communication for the broadening of

one's own experience,

y

An understanding of the role of technology in solving

human problems.

" The ability to formulate opinions about proposed

solutions to some of the principal problems and
. . .

issues on a local, national and world level.

The understanding of learning as an instrument of ~

social change, and a desire to contribute to the

. creative, progressive reforming of society,

The establishment of a high sense of purpose toward
. o
academic, vocational, artistic, professional, and

humanistic goals.

The development of aesthetic and humanistic

. 66 ;
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sensitivity and the willingness to encourage their

growth in others, : -
, «

B




A

B,

-

IV. AN QOVERVIEW OF THE HARLEM HIGH SCHOOL

PUPIL ORGANIZATION

The Harlem High School will consist of four (4) sub-

units or self-containedeschools., Its two thousand (2, 000)

‘students will be enrolled in four (4) separate sub-units, each

administered by ‘an Administrative Council, Each unit will '
enroll five hundred (500) pupils. Each unit will have its own,
identity in the form of: a name (selected from those who have
_made a s1gmflcant contrlbutlon to. the hlstory of the c:ommumty)

an aphorism, and a bannér, While the pupils’ remain identified

. with the unit to which they are assigned, they share in over-all

facilities, such as special laboratories, the gymnasium, the

diagnostic center and the auditorium. However each unit has

" its own Admlmstratlve and Guidance fa0111tles, lerary -Re-

source-Center, and agtivities center "(lounge), and teaching
spaces. Central aagcinistration will be~hous§:d in the shared
facilify.

R

TEACHING TEAM ..

To further capitalize on smaller group possii)glities' for
individual attention and integration of subject matter, the school
will establish teaching téams within the sub-unit, This permits
a small group of teachers to concentrate on a more limited

number of stfudents.than are in attendance in the entire sub-unit.

»

One teaching team will service one equivalent " grade
&,

‘,_57_'68




‘-

-~ level' * comprised of 100 Students for a two (2) year period of "

time,
! LN . . ,
- . ’

” + + v > * ‘.

‘

Four (4) to nine (9) teachers will“be ass1gned solely or

partly to the teaching team Central to the group s success are

meetings involving all teacliers working with ‘the team, The

meetings, as well as the entire organization, will focus upon; .

»
L]

pupil.' growth, : .

o

C.' © PHILOSOPHY AND, PLANNED PROGRAMS

°

This will be a comprehensive high school. It is a school
that will-meet the heeds of the Har’lem community, and will pro-
vide opportunities that to not exist e}sewhere. Any high school

must reflect the wishes and desires of the people it is to serve,

~and this is no exception,

It will be designed as an exemplary school a unique
general and occupational educanon program will incorporate

Annovative ideas and practices with-the. best and most effective

3

aspects of traditional and contemporary learning. The basis of

»

[N

the currlculum will be the study of the human condition and human °

values And the human condltlon involves all that man says and -

L]

does - Commumcatlon, Sc1ences Arts,’ Humanltles and Work,

*Slnce each sub-unit will have five.(5) divisions of 100 students w1th an ’
equal representation for, each ‘equivaleént " grade level" ( 100 pu ils),
~ive of the-divisions must overlap equ1va1ent grade levels™, Fsee
Blgure 1).7 ‘3

.
- .
.y - \
- - .
% #
.
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Figure 1

\\DIEVI‘SION OF THE SUB-UNIT (.PUPILS .AND TEACHING TEAM)

3

; ™
oth grade 10thgrade  1lth grade 12th grade
/ 4
100 100 '100 100 100
Pupils Pupils ' Pupi(ls ‘ Pupi1§ Pupils.

o4_"9_: | '
teachers : _ ] ’
(teaching :1' eam) )

| ’ ‘
: ¥

.
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O 4

v

The School will offer: . - . -

L d

“A school - industrial skills development arrangement

[

which can include students recruited from this commu-,

nity who are“c“:urrently attending vocational and techni-
cal schools, in addition to, students emerging from

junior high schools and intermediate schopls.

A college preparatory program which is predicated

" on the concept of individualized student programming

providing basic minimum requirements_are satisfied.

. -

An over-all program that will ciispen§e both academic

.,and \;ocational-tec‘hnica} skills to all students,

A creative Black Arts and Development Program whichi
involves studentswho demonstrate creative or artistic

capability.

The developmg:nt of an on-going occupational or'job
develcgpmeni'opération that will be c.oordipated with ¥
a team of in-house school guidance personnel where
students can acqufre jobs related to some areas of
educational interests or actjuire work to meet the

obligations of financing future educational pursuits,

A basic skills development program based upon a

more realistic approach to remediation through the
specific subject area. ’

A diagnostic center for students with severe learning

71
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leémingcdi'sabilities that may reflect a meurological, !
- physical or emotional foundation,

e

D.'- . DUAL~PURPOSE EDUCATION - :

E

Since 80% of tile students in the United States‘ don't
graduate f;'om c\ollége\‘a;nd often must enter t:he_laLbor market
| unpreﬂaréd and lackiﬁg the skills needed to earn a decent
- - living, the Harlem High School will equip all students ;vith a
~sgléable skill and at the same time pgepére them for entry |
into collleg‘e. Consequently, an occupatjonal s'eque;nce will

’

be required for all students. |

§ ’ /

Aside from tte usual vocational requirements for
vocational majors, all students in their freshman or sobho;
more year are requiirg:d to take 4 modules (86 minutes} per day
day of exploratory work in'S c}iffgarent occupational skill areas

_ of their choice and college bound students are required to =z :‘

' ' take an occupational skill area of their chot ce for 9 modules

. -
(3 hours) daily for a period of one (1) year, \

3 ) - .
It is less wastful in time and money for both the

. ' community and the student; if the student-can be trained in
a skill while in attendance at the school, rather than to enter
the labor market upon graduation from ar academic high school,
find no employment, and then have to re-enter school to learn

»

an occupationaf skill.

~

Concomitantly, the Harlem Hfgh School wi 1l accommodate |

' those students seeking vocational training without neglecting

. 72
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«
>

requirements needed for entry into college should they change

their minds. In effect, those students could, therefore, move

on to highér edveation'aftér graduétion without the additional

, burden of becoming prepaned. The dilemna of having to make

a chéice between general and occupational programs would be
eradicated, Furthermore, a mandatory occupational*sequence*
will tend to discourage drop-outs, and thus prevde/]t them from

becoming unemployable or ending in unskilled, dead-end jobs.

Typing and Psychology will also be required for all

students. The length of the sequences are still undetermined.

THE TIME FACTOR

~~

Toprovide for the time needed to complete the general
and oecupational curricula, the standard student day will be
8 hours, includirg lunch, during eachof four yéqrs of high

s
.

school,

Students, howeVer; may complete high school ‘require-
ments (ger‘leral and occupat‘ional) at their own rr;ltes; Through
the medium of ind_ependent_ study and én optipnal summer ses-
sion, advanced work can be pursued whereby a ys%?ént could

graduate prior to the usual four years, On the other hand, if

five or six years are needed for-completion of requirements,

1

the student cdn also be accommodated.
/7 s

SUMMARY

This school is comprehensive in character, including

73
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o

both general and vocational education programs, Tt will meet

‘Regents requirements, Sciences and occupational skills will

3 N,

. be emphasized, as well as the hurianities and arts,

« -

Its organization has marked advantages:

1. Since all equivalent " grade levels' (9 through 12) are

. & .. . :
assigned to each sub-unit rather than an entire equiva-

lent "grade level" (9 grade only):

N

N

- (a) The students remain in the same unit until they
, c
graduate,
N ~&
(b) It allows students to interact with others of

different maturity levels. These patterns of

interaction can be diverse, yet personal,

(c) ‘Teachers may ins truct classes on other levels

while remaining attached to a " team" .

(d) It is Iess affected by varying grade enroll-

\ ' ments. than other forms or organization, For
example, a large increase in freshman enroll-

fment can be scattered among several sub-units,

4 . N
~ , . P

2. The individual students has closer teacher-pupil»félafion—-
ships. He maintains his loyalty with his teaching team

. while still interacting ard dentifying with his unit, Further-

more administration and guidance personnel can know each

pupil personally,

71 o

1
3. Increased opportunities for participation, socialization, . }
|
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: / .
~and ]leadershi p'because of the small group structure,

4, :Subject matter integration and contipuity are more

feasible. in the teaching ream.

S. Individual pupil abilities are more easily recdgnized
and developed _aloﬁg with the early recégnition of be-

havior probiems.

6. - &lhe student feels he is knawn, Eradicating anonymity
and i'mpiov‘ing feel'i,n'gs of belonging will usually cul-

minate in better performance,

s
o ‘ e

7. The increased supervision of instructional staff is-
made possible since the chief school administrator
can delegate a number of his responsibilities to other

" " staff (see Administrative Council),

8. " Since, the views of community, students, and faculty
are given considerable attention in policy making, “the

morale of the school should be excellent, .

. G. THE DIAGNOSTIC CENTER:

A dia'gnost'ic service for students with sev’ere reading
disabilities will be provided,

A team of sbécialists in speech, hearing, vision, psychok~
ogy,, s‘ociaI work, 'as well as reading, Wwill strive to ascertain why
the student can't read, They will then prescribe a program to
remedy that situation, The pupil will rgm‘\a/in in the clinical pro-

gram until the clinical staff is assured that he has made sufficient

~64- 70
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progress,

. The pupil will be referred to tﬁe diagnostic center by
the chief school adm.inistrator. through recqqn?men'dations,from
the unit sdministrator. He will be given a battery of tests to
help dlagnose his gpecific d1sab111ty ‘and the cause (s) thereof," -
Based on test information (which may range from ‘an informal .
read_mg inventory to standardized Spache Scales), he wﬂl be
assigned to-a clinician workm‘g w1th students with similar dlS"
abilities, Ifa physical, neurologlcal or emouonal basis for
his ,disability is suspected or lfndicated by the diagnosis, he N
will, at this point, be‘“reft:rrjed to one of the clinic's team of

speciglists in the various disciplines.

-

. . For the ensumg two (2)nmonths and longer if necessary,
" he will continue to come to the <¢linic each day (?urmg the
Specials portion of the schoo! day) in a program custom- fie-
signed to meet his needs, In a typical 40 minute period, the
first 15 minutes will be devoted to group instruction; the se-
cond to independent instruction; and the remaining 10 minutes

to individualized reading,.

F

BASIC SKILLS DEVELOPMENT PROGRAM

The traditional high school basic reading course has
. largely failed in its objectives - student progress in reading
skills and achievement gains, Generally students who were

'siphoned.out of the classroom to attend special reading classes

ﬁ;\The existing pattern was a success in the reading laboratory,

) . .65- 76 -,

had the same problems when they returned to the classroom.’ i
|
|
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but contamed failure in classwork. The student w}as still fail-
ing in those subjects most related to reacfmg, such as, English,
Mathematics, Science and History, Obviously, we must con-
clude that a more realistic approach to remediation is. through
. subject ;natter - remedial reading instruction myst be integrat-

ed into subject area instruction.

‘

Once this phllosophy is effected 1t becomes necessary
to ‘recruit teachers with sub]ect matter ma]ors who have or
will be given special training to become reading teachers as

L -well.’

.

Initially students will be identified as candidateg for pro-

gram at the 1ntermed1ate and junior high school level (feeder
r
' - schools) by teachers and counselor recommendanons As well

as by their cumulative records and, their own desire to enter

-

. the program., ce \ .

During the first few weeks of the school term, the entire

. incoming class of Harlem ngh School will be given a battery of

' tests (dlagnostlc prlmarlly) A prmt-out of the results detail- >

v

ing specific  deficiencies of each student in readmg ability goes

to each teacher in the program, enabling them to provide specific *

P = . .
r ~

o The overall curriculum areas, in terms of people, pro-

gramming will be individually deteymined as with all%@tks.

However, the required écademic subjects (Engligh; Social

Studies, Mathetnatics and Science), will ehcqmpass the basic

skill development program, with its dual-purposed feaching
77

- help in areas of deficiency. P ‘, |
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T

staff, For example, the equivalent 9th year curriculum, for
those in the basic skills development program, may consist
for English, Social Science and Mathematics for those in the

equivalent 10th year, English, Social Science and Science,

The students will report for three hours (9 modules) to

a special area, in a row of three adjacent ‘classrooms (each

’
classroom entertains a different subject area), Each hour is'
divided into one module (20 minutes), for reading skill develop-

ment with*the main portion (2 modules-40 minijtes) devoted to

subject matter in the specific curriculum aréa, As the school <

.term proceeds, the correlation between reading instruction and ".
the particular subject under study grows closer 4nd ¢loser until, '

finally, one blends into the other,- ' . ' .-

This: approach‘coﬁs tantly reinforces the student's reading
ability, Dufing the course of his regular studiés, he gets a " shot"
now, comes back next day and gets another "shot", Consequently,’

reinforcement, is the real key in this methodology.

Moreover, because of the adjace’ncy of the tﬁree classrooms
and because of the close cooperation among all teachers partici-
pa;ting i the program, students can easily be re-grouped onthe .

(basif of motivation and ability (note: students not 'partibcipating .

in the basic skills develbf)ment program will also be assigned to

these subject area classes but will only be involved in the subject

matter portion.-'2 modules or 40 fninutes). In effect, this setting -

permits individual deficits to be more accurately attacked.

I

Instructional materials and equipment will be selected to
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provide high-interest content and highly motivating methods of
presentation, In addition, to help integrate reading even more

deeply into subject area instruction, various reading materials

will be cataloged with the end-goal of building a library rmatched -

not only to subject but also specific plateaus of learning within

~

" the subject area,

~
5

CHARACTERISTICS OF HUMANITIES EDUCATION AT HARLEM
 HIGH SCHOOL -

0"

The rationale for Humanities educauon lies in the idea

that an individual learns and understands best when he obtams

~
~

’

information for himself., Humanities education is based on the
guided pursuit of knowledge by the individual rather than on the
transfer of fact and opinion from teacher to student, Hun:nanities
education attempts to link academic anéd.occupationdl disciplin;:s
in a°study of the human condition, rather than treating tnem as
unrelated topics of study. Itaims to bring the student to &
realization that an interest and feehng for one of these areas
implies a regard 'for the others. Another goal is the encourage-
ment,of social sh}s,/ such as the-capacity to“work _cooperativ;:a}y

with _others. .

&

Nt

. { - :
Humanities education is generally understood to have the

following characteristics: ’ R

1. . Student-centered - the individual is encouraged to
work along lines of his interests while teachers

direct and channel his talents towards meeting
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3.

4.

\. . . . '
modern academic and vocational requirements,
Emphasis is plaéed on self-discipline and hard
work for the sake of fulfilling one's own potential

rather than some arbitrary, non -personal goal.

‘Concerned with values- dealing with values
exprossed by humans in various situations and
in relation to varijous recurring problems;
encouraging each students to.examine his own
valﬁes and to choose a set of values from his

evaluative process.

Humanistic in procedure- emphasizing individual

growth as a whole person in addition to concern for-

academjc learning; willingness on the part of staff

to design‘cdhrs.es andunits and carry-out procedures
that are flexibie and méet the needs of different
individual students (while kgeping in mind the reduire-
ments;' (course, regents, etc, ) of theoverall state
educational system), . L. , —

-+ ]

In tefdisciplinarya conventional schooling had
* approached present day task.and problem solving
through the context of traditional methods., Because
of this, the contemporéfy public edycational system
by in large, has been unsuccessful, irrelevant, and
wastefiﬂ. Evidence of this can be-seen in an objective -
analyéis of current curriculilm which is iargely 7
disorganized in its presentation of information, What ’
80
~69-
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evolved has been:

(a) exces We specialization

- ,
(b) breaking the complex reality of world
down info sub-systems
) ©) Knowledge of these sub-‘systems' had
grown enormously '
o~ _ k ’ (d) dynamicsof extending knowledge seem to

e " * press us more and more in the direction
. .
of fragmentation
,Recognizing the inherent weaknesses in the conventional .
v +

system; a Harlem H1gh School conceptualizes a new approach

™ which would:

4

(a)  start witha dédi‘catic;r‘l to the quality of
. f . individual and social life ~ ~ *
(b) start with the belief 4that fragmenltatiq\hof the
'objéct of investigation, wpile often necessary
‘ ‘ , and desirable , is not adequate for the basic
6bj<;cljve'of action or decisjon, -
. - S (é) . concern itself moxe with the.whole ' N—
d goncentrafe more on understanding the re-, -
latio/ns between the parts ‘
- . o (e) concern itself with that knoxﬂédge which is ,
~ . . essential to the great decisions of life, even 1
though the knowledge is less valid from a ~1
scient_ific point of view ‘ ‘.
(f). establish relevance rather than precision

3

_ as the criterion, : o . ]
o o sl }
ERIC o 1




’ Assurﬁing this position, curticulum wodldgomb disciplines
to study a period, ,eulture, i?ﬂea or problerp as a whole; for
examples, a program may combine English, Social Studies,
Art, Music, Psychology, Vocational Studies, Anthropglogy,
Geometry, etc. (An area of study may be: A Thousand
Years Ago; West Africanl States and Empiyres.; Planning

- the Black Community; The Black Identity: Investigation of
Philosophical, Social, Ethical and Vocational‘Concerns).

' Science and Mat hematics are studied in the Perspective ™~
of their application to human problems or as expressions
of th-e human imagination, not as isolated subjects’in - -

themselves, ! - -

5.  Concerned with expression- the sfuaent'ébwn, ’
and the expressiori of past and contentborary
culture, ‘

6, " Flexibility of scheduling, Kgroup'ing, evall&tion,
resources- to support the individual's search for
knowledge, agreat variety of écﬁeduli}lg, grouping
evaluation and learning techniques qorhe into play.
Emphasis is on activities carried out by the student,

not on passive listening to facts, " A rich supply of

resources and variety of opportunities to learn in
different ways (field ttips, filths, slides, tapes, TV,
lecture, research, drama, projects, etc, )are im-

portant,

7. Team Taught- to grovide a stimulatirfg‘approach and i

to combine the talents of different individual teachers,

‘ [ 82
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as well as to insure a more unified program for students. |
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Harlem High School proposes to challenge the’ process of trad-

itional schooling which 1nvovles itself in excess1ve emphasrs upédn object-

_ivity and rationality. Although the Harlem High Schqol will not discount

> ohjectjivity and rationality as part of studefit and, staff self-development,

its approach recog:n.izes that hum an feeling and sensitivity have their
“own kind of truth, In other words, it will questlon the proposmon that
d?spassmnate research is the only important truth, and that human feel -

_ing must be eleminated/from the search for knowledge.*

\

Moreover this, newer approach will be based upon the*premise
L. /
that full understanding of the really impqagtant qu /stions confronting the
human race requ1res the full 1nvolvement of the student and the teachers

S

Consequently, there 1s no full understandlng separate from comm1tment

e

One does not understand poverty unless one has a feelmg for the plight -

of the poor. That feeling is as much a part of the-reality as bad hous1ng

and ill health, In essence, this approach w1shes to compel the students
and the staff at Harlem High School to feel honestly as well as think

"

honestly.. . - , -

The attitude of engagement will seek to start with the problems
of the exrstennal world but if it begins with problems, it will end by
seelung knowledge of a better order of things and of the means through

wh1ch that order cah be reallzed

~

It is not enough o say that each 1nd1v1dua1 should be free to "'do
. AN
his own thmg“ It ig true that each 1nd1V1dua1 h;as to begin his journey

from where he is and that we do not all march to the same tune,

.. .
o D r . - . a *

‘
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- fulfillment to individual existence,

.

4 - T P S ’ ,
One cannot develop a satisfactory individual ]ife without reference to

¢

¥

& disatisfaction and unrest stands

our common life, Behind much cS_f th

a hunger and longing for a more meaningful community, for something

worthy of sacrific, for social existence which will give meaning and .

.6. - 3

* interes t, dexterity, and aptitude tests, After considering the student's

SELECTION OF STUDENTS

The student populatiorn of the school will consist of a Cross sec-,
tiqn of youth reéiding in Harle’n), répfeSentative of the student body, It s
will be comprised of students in the Harlem cémmunity now attending |
elementary Districts 3, 4, 5, 6, These.districts will contribute the following
vercentge of student of the school : District S-w%?bistrict 3-15%, Dis-
trict.4-10%,‘ District.6-5%. Therefore, 0% will come from Hérlem, the

remaining 10% will come from other areas throughout New York City,

During the 8th or 9th year at the feeder schools and prior to
entering the high school, outside psychological test agencies will be con-
tracted to give each prospective student a bettery of tests which includes

A
record, findings of the battery of tests, and the subjectivé ambitions of .

the student, and occupational goal would be selected with its options,

surrounding communities must be major factors in the selection. In the
interest of efficiency and economy, it is hoped that these objective and

scientific methods will provide guidance so the each student will be better

- assisted in selecting his or her life's goal and has a reasonable chance of

succeeding,

F

FLEXI’BLE SCHEDULING AND THE SCHOOL DAY

[N . _73_ 8‘1 S : ‘ . o
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choices, and requirements. The manpower needs of the immediate and l
)
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" time will be scheduled in mliltiple modules others may not, This

As a part of our basic philosophy, the school program ’

is extremely pliant, eliminating grade level's and not arbitrarily

‘setting as a basic for all courses of study one period-per day, Tom

five days a week, for one year, In order to décomplish these
purposes, the in-house school day for students and teache:s,will

extend from 8:00 A, M. to 4:00 P. M, é)r a 40 hour week.

Modular Scheduling - The periods of the school day will

be divided iito 20 minutes modules of time with a total of 24 modules
in the school day. The basic or shortest module will be determined

as 20 minutes, Those study areas that need an .inordinate amount of
kind of schedule I:ecognizes the need for varying ti{ne allotments for

various study areas.

~
¢

Block scheduling with flexibility within a block of time- A core

group will be scheduled for 6 modules per d_ay: The teachers involved
may divide the 6 modules into any type of scheduling arrangement they
desire. . ’

-

Rotating schedules - The number of minutes each study a;ea

meﬁt’s will be extended and the n.umber ‘of class meeting per week will

be reduced. ; , " ‘

.
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VERTICAL PUPIL ORGANIZATION—OF THE HARLEM HIGH SCHOOL

s v [y
-

500 Students : 500 Students,

\

-

Equivalent

Equivélent

&*%,0

9 gr= JOO students 9 gr = 100 students .

10 gr = 100 students 110 gr = 100 srgdeﬁi:’s; Lo
1l gr=100 students | Il gr <200 students . -

1'2 ér = 200 students \ /- 12 gr = 100 students .

‘ b

500 S tudents ) 500 Students

Equivalent ., .

Equivalent _

9 gr = 100 students ‘9 gr = 200 students

10 gr = 200 students 10 gr = 100 studients

11 gr = 100 students - " 1l gr = 100 s-udents

12 gr = 100 students 12 gr = 100 Students




V, SCHEDULING

-

Traditional forms of block scheduling, ~lock step programs, and seg-

Al , ‘ . f
mented curriculas will be set aside in favor of more functional procedures,

Admi_n,istré,ei've scheduling will allocate a specific number of stulents to a

pa'_rtﬁcula;’ arez at a given time, Further scheduling will be done by the teach-

ing teams within these areas, . _ \ f

(Modules of 20 Minutes)

|

12345678910 31415161718 1002 2 B24
IR B N i1 T4
Mon. II||| wal 111 9Tl lII|I||
' it !{f‘/l [ 41;J|'|Q;
Tues. IT“II\@B ||!|Q/l |0/|‘|||;| .7
lr""‘f' EERSEE
Wed, - 5 I .. TR BN
Wed. 1|:“or|o|{21||12| }Hl:' e
— I3 | RS G ] 1
e, [T T T T4
urs. P <a} Ty 2 | '
S A
'l R
Fri. "l':'J'm;'llr.:: d'.'l'll:
~'2|.ill|l.!u| A Vg
Humanities Sciences ' Specials .
" . 7 . ’ Y
- ‘ ‘ -

Note: Schedule continues in 10 - day sequence

’fhe above example of an administrative schedule shows that the day
is divided into three portions, In‘ this instan'ce, the first E)ortion of the day
is Humanities, tﬂe second is Scienches, and the third is the."Specials" area,
The same sequence continues for ten (10) days. Half of an equivélent grade
level or 50 students is scheduled acc&rding‘ to the diagram, the remaining ﬁalf

AU 87
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: / S
can be jchedﬁled in exactly the opposite schedule, making modtles 7 and 8 a

large group period of time and keeping the teaching ass1gnment period - stu-

dent lo?ﬁs at a reasonable level.

~ ) P
Administrative responsibility for the " Specials" portiof of the day is
somewhat more complex. Here is where requirements are met for Physical
Education, Foreign Languages, Vocational - Technical Education, Typing (re-

quired) and electives.

[3 . \
It should be kept in mind that three (3) portions of the day are revers-
ible and interchangeable and can be skewed 8 modules ('Specials") at either

end of the schedule to allow for an overlapping school day students,

. A lunch period can occur at any period before or after large group

instruction or between any" Specials" periods of time, but will not occur

(Modules of 20 Minutes)

- N . \ 15

12345678 9101 RIBUISI6ISVNA R BA |

o I B R [ T i

Mon. T A I i - (O |19 1

::%ll": ;:;14114%1;!\!’(, 4

Tues. TN Z200 DO B N O O R |
L R . i | :

Wed i | lj| | ”H: R lrl‘| T' I;igure ’ ]

| o a2 o

| | ! L Xl 4 | P) ' |

o ll:|[ Ir ;Fl:l , "[li:l |

urs, ] [ .

o 1| 4E St ey -

- } 1 T 4 llll'll 3

e (O;HH;SJ:H:I ‘Q:i{“, |

it b | B :

: A Jolt bl | " \ |

L TP R A ey

i

Sciences Humanities |

1

|

Note: Schedule continues in 10 - day sequence
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" . (Modules of 20 Minutes) y
123456789 10NRIBUISI6Y BI9DA 2 BA :
‘ [ TTT TP T v T 1Tl
Mon 9
' ' IR 10 I AT A T A g Y 1 |1
:JF:H}/: ARRRRE :L :*’fd‘/ ~
l . - :
Tues l'n'fﬂ' ol 111 0! [l 1] 1L
Ll SN N N R
Wed T T T T T T T Rgure
: lbll'l“zl w1 [go ,|7|| ; (
2 | lij"l | IL'%Ff [bll l
.Thur's. ‘ l}’l I ’ : : ,j' | '\l I (_:K IEI l [ | )
S LRI L S Bt
" Fri, rollll,|| | |‘|| ?llll
d I 1 J
N l'(oLAllll‘ lwl"l'“l
_ ‘ « \ Humanities Sciences .
. ‘Note: Schedule continues in 10 - day sequence,

between the Humamtm Sciences six (6) modules block ass1gnments. See
F1gure 2, modules 1 to 6 or 9 to 14; Figure 3, modules 11 to 16 0or 19 to 24,

Basically, scheduling would be done as follows. A specific team of

' teac ers, 1 teacher per 100 students per d1s01p11ne assigned for 14 modules
. durmg Wthh the teacher s ‘main function is the partlcmatmn in, superv1s1on
of, "and gurdance of the teachmg-learnmg process, will be scheduled together
for a specific block‘ of time. Th'ere ;;viII be 1 teacher for each discipline re- _
presented_'iaer,each 106 students, ' Hence, 100 students in Science, Mathematics,
English and Soclal Studies would requi're 4 teachers, ‘No;&té, that the required

amount of class and large group time will not encompass the entire week in the

Humanities and Sciences, therefore, Art and Music will also be incorporated

into’ the weekly schedule during the regular Humanities block of time and during

®»

\ . »
the time Humanities and Science classes are not in session, The individual

teachers 1n a SpeleIC area * -
iy 89:
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schedulmg of students into times of learmn;: wou]d be the respons1b111ty of the 1
'i
i
|
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o
.

~

Scheduling within érea§ would be determined by the overall academic
) "purpose of a specific area at a.given time, Scheduling could be modified each

time the learning situation warrants  modification,-

’ * .
R : N ¢

Groubing will also be done within the study areas and will be done by
the teaching team, Regrouping will be Jone as often as the situation wafrants.

No student is lock-steppgd into'any ﬁattern of grouping or schedplirig for an

dhtire school term,

»' >
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VI CURRICULUM PLAI;;NING

0 ¢

~ Much detailed curriculum (such as day by day lesson

-

plan51 is not included since this 1s the realm of the classroom
| teacher and the detailed, spec1ﬁc daily planning is a large
part of the professwnal obllgau_on of the teachers respons1ble
. for its success. Such planning rhust be a team effort (ipcluding
students, interps, collaborating resources, and aides) and must
be the col,lect:ive wqu of all members of any team at any level,
Inter-team activities and planning should be encoui'a'ged where-
ever feasible or possible, Sllould general education spark )
several student's intel‘est ina particular area or subject, a

\ -
four (4) or six (6) week "mini~course" will be organized,

B . »
.

Each level of the program(the equivalent of grade le\;el) will
be characterized by overall ppjecti"ves. Contributory objectives
will be established in a programmed sequence at all levels.

(See sample Human1t1es program unit on Contemvorary Man). It

should be kept in mind that objectives listed. constitute only one
ODthl’l out of many poss1ble systems- for reachmg the overall goal,
. Therefore, substitution of equally appropriate alternative con-

tributory objectives is a possibility ‘at most phases o% program,

- - . -
4 >

The attainment of fulfillmerf_t of these objectives to the,

. team involved, plus ample mdlcatmn of the student's capab111ty
and desire to attempt the acdtivities of the succeedmg leyel, shall
constitute the cr1ter1a for promotion, This pract1ce is valid

. . iy . . t
for Humanities and Sciences areas as well as for Special areas,
N o

.

(%3
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Supervised Study

<

Modes of attaining overall objectives. may vary from
student to student, The practice most.nearly-resembling
the traditional classroom will be supervised 's”tludy., .Here
the students pursue activities leading toward objectives as
a class, with strong teacher leadershm and supervlslon
Projects will encou;aged as much as posslble blasslgnments

and direction will be made quite specific by the téacher.

Growing‘out of supefvised studyi is small group wc;rk,
whe;eii‘om five (5) to twelve (12) students vT;ill pursue a cominon
objective, Much more planning and direction must be e'xercis‘ed
by tﬁn‘eifr‘tyﬁp which tends under effective guidancé to establish
and follow its own activities, The opportunity for déveloping
student leadership is immense, especially when grouping re-

eals different kinds of leadership among interaction, It will

. LN . .
provide the opportunity for individual participation and sub-

sequent personal develépment, for discussing ideas raised
in the large grouyg, for strengthening basic ‘skills, and for
estabhshmg close teac her student relatlonshlp and student-

student relationships. It: is during this por?"on of the day

n . .
_that the more advanced students shall be relied upon the

function as teachers in helping the slower students-in small

group situations. °

Independent Study

LIS

wy T 92
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Magimufﬁ self-discipline is required of the student on inde- ’




-

pendent study, Here a student in a particular program has
almost sole responsibility for establishing and pursuing his .
own activities leading toward his attinment of specifi¢
objectives independent of other studen.tS' and in large .
part independent of immediate teacker direction. Actiizity
_areas encempassed‘ in the independent study pro;zram include:
laboratory ex-experiments, study with local colléborating ‘
. artists, musicians, health service personnel, lavtyers, and --
. -other community resource people, or with personnel fromf
“the iocal universities, programmed learning laboratory. *
materials, conferences with proctors and/ or with other
students who may be jointly working together on a project,
working with teéchering machine programs .o’r otﬁékauto-
matic and ' special self-study instructional devices (L P.L ),

work experiences, research, club activity, reading ( infor-

.

m_ational, -remedial, and advanced skill development)z writing,

. -

. tutorial help, hemework, and _Field Studies.”i
“ : v

*Field Studies are designed to place students in the actual enviorn™
ment they are studying, so they can broaden‘their experience.
and bring their firsthand observations to bear on understanding
concepts and problems. Opportunities .to participate in one or
more Field Studies are open to every student, Lasting several
days or weeks, Field Studies may-gvolve students in‘such places
as their owa communities, coastal New England and the rural.
South, Using the school's own camping vehicles, students may |
pack up and leave the school to attend an internatiohal—ex-pes-i—ﬁ@,
live in a Mexican vjillage, run ecology studies in the Canadian.
wilderness, or intérvigw Californians, During the summer, ex-
tended Field Studies may visit other continents; foreign exchange
Yrograms involving a year*s stay in anothér culture are also’
possible experiences for a sniall number of students, These
are arrgnged with the cooperation of various international study
groupss ‘ ~

&
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Learning laboraforiez

facilitiqs and opportunitits [fof students to undertake -

and .independent study,
| areas will be avaﬁlﬁbletfor student use during independent

" study time:

he following facilities and

ART L

Studio with all media

-

BUSINESS EDUCATION

Practice typing area’

Business Machine Center

Commerical Subject Center ( %»
- ENGLISH

Languaée Arts LM, C, -~

- _FOREIGN LANGUAGE <

Listen, respond, and record language
lavoratory (Audio-Lingual Method)

. HOME_ECONOMICS

Sewing, Child caré, consumer education,

. and food preparation areas,

7

INDUSTRIAL ARTS g

L

General-shop.area’

Graphic “Arts Center R

g3 9 i

4 )
i1l be erected to_provide: .

3

-
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\ . MATHEMAT;CS7.

1, " Mathematics 1. M, C

2. Datd.Processing Laboratory o '
R MUSIC

L- Listening Center

2. . Instrumental practice area - .

~ PHYSICAL EDUCATION ’ L

. . Gym arrahéed with areaa for use in <
.laboratory problems (mcludes dance "
srudlo)

and general smence '

-y,

L., Areas for physical, biological, ‘chemical, . o \ /

SOCIAL SCIENCE-

3

v L So¢1a1 Science 1M, C." for reading, .writing,
v1ew1ng and hstenmg

<

. .- _ .  SPECIALIZED AREAS

- 3

l. Audio-Visual Center

Main Reading and Resource Center -

’ .

*  Study Centers

A.ODN

~ ¥
Publications .

o+

Students who are 1nvoNEd in 1ndependent and advanced areas .
W111 1n1t1a11y agree W1th their adv1sors upon -what is to be learned
- and will draft a central ob]ecuve and ontrlbutqry objéctives, A

~ .- () ¢)
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‘ .pre~test in the study area will then be taken by each student,

The results of the test will b& kept f01l reference by thé teaeh-
er-advisor who will no¥ discuss the reéponse .with the student.

at that time, The examination will be used again as part of the

Y ¢

final evaluation of the course, The difference between the pre- ‘

-

test and the terminal test will be used by the teacher-advisor as
I . a measur;%aof evaluating the studept. _ Following the pre-test .

, each student will fill out the "before the study" segment of

the self-evaluation report (see the sample of Self-Evaluation

- Chart For measuring Progress In Reacliing Objectives), .

Y
¢

Students'will be responsible for keeping course material
hY * ~ . Ed

;in their per‘so'rial folders., Among ;hfsse'm'ater“ials will be.a. -’

. A
. reading list (including all books and publication), experiments,

. . o, <
etc., which have a bearing on the course undertaken, Continuous
co

| self-evaluation reports will be in the personal folder.

..

At the completion of the activities jn the study area,

.

each student must meet the requirments -of the specific area - - .

by passing a terminal written or oral examination and devise

"~ ., - and carry out some interesting means of sharing a,il specific

elements of the study with his team, Final evaluation of student
/ - . o A -
.In sharing informatign the student is generally expeeied to
make a presentation in any number of a-yariety of possible
forms: For example, a demonstration , an;oral report, a k
. audio~visual presentaion (vido tape film, slides, etc), a.lec~ P
ture, a panel:discussion , an exhibit, a performance (music
or dance), a skit, a play, a picture analysis, and other may
~decided upon a student,
: '° : VN
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mastery will be determined by a two (2) dvimensional series '

of evaluations based on judgements by the student and the
teacher-advisor consicfering what has been aCCOmplis};ed A
in the light of course objectives (the teacher-advisor will
formulate a written comment-type of evaluation and the

student will complete the "after the study" segmenf of the

self-evaluation report), \,,> ,

If the objectives have been met (through teachgr—l
advisor and student consensus), credit is given for the
study or coufse and the evaluations are retained in the
student's personal course folder, If add,itionai strengthen-

ing is need, the student proceeds with supplementary activites,

Independent stddy students in advanced areas must
meet regularly with their teacher-advisor, Such meetings
will be scheduled by appointment, gnd an independent study
teacher-advisor may meet from one to all students assigned

to him at any specific time,

*
-

During their non-group teaching part of,the day, area .
teachers will be assigned to Instructional Media Centers and
other areas in independent study to answer questions of students

. in their field, to tutor, and to uiljdertake remediation with

- i

slower students,

Students have the freedom to pursue indépendent study
activities in the various facilities and areas at any time during
¥ their "specials" period of programming and during all other

unassigned periods of time,

. -,86-"




The }int:ent independent study is to promote creative

though and independence, the capacity for selfrdévelopment
- through personal and self-motivated resbonsibility for

learning the opporthnity for study under optimum conditions,
the opportunity for stud}‘fing ideas amt] problems and to en-
counter experiences beyond the realm of the usual curriculum
in order to strengthen cognitive development, the opportunity
for stucients to overcome specific weaknesses, maximum use
of instructional resources, aﬁd fi‘fe development of special

talents, « ) s

- . -

Large Group Instruction
1

‘All students in any program,- however, will meet

N regulafy fqr large group instruction, which means that all
studerits in any mode qf study will meet in a large group for
the purpdse of sharing in a learning activity germane to all,
It assumes that the emphasis is on presenting materials with
a minimumvof interaction. Such activities may be ‘the’intro-
Sluction of new topics, films-~direcly related t;) the current
l;']it being studied, slide lectures or multi-media presenta-
tions, student performance or Qresentatiors, or a demonst-

. ration and talks by resource'persons;

Other large group presentations may consist of a film
‘series (see sample Humapl’riés Cine‘Pha. Workshop) or other
all-'school meetings, ’These, however, .tonstife another

» (not necessarily unrelated) dimension of the:-program.,

'Ehe most important aspects of large group instruction

<
[N
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¢ «
: is the "mass-Media" nature of its communication patterns, it

conserves teacher time, it makes more efficient use of audio-
~N

visual eaquipment and it consitutes maximum use of resource

A

people,

r Overall Objectives For All Areas

4 )
In considering any facet of curiculdm planning; of follow~

. ing overall objectives will be complied:

. HUMANITIES: Activies in pursypt of required ?nd/
"¢ 1 elected Arts and Humartities require-
Pe ments; enrichment in these areas;

- interdisciplinary association with other

. R ’ areas,

N bl
’ SCIENCES: Activies in pursuit ot required and/
or elected Scienée and Mathematics:
enrichment in these areas: intersci-

plinary association with other areas,

SPECIALS: - éqntinuation of study in areas related

A tg Sciences or Humanities projects;

exploratory work in new or different

fields (general or vocational); inten-

- sive work in fields of demonstrated

interest and capability (general or

vocational); completion of required

’\ » work or courses,

-~
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SELF-EVALUATION CHART

FOR -
MEASURING PROGRESS IN REACHING OBIECTIVES

/1

Early‘in the study, teacher and students shduld 'agree

~
» .
, upon what is to be learned, and should formulate objectives.
- ~ ' 8 Y
o Students may measure their own growth in mastering

these ijectives by rating themselves on tkge following scale.
. : N ~
Noticé that the scale ranges from ) (complete lack of experience)

N

to 10 (complete mastery in performance, .

1]
(s - ’ .
& , ~ ’ \

As you read the contributofy objectives, change the. :
form of the sentences to the interrogative, This can be done
by placing before them this phr.ase. "To what extent do you
now have'', Thus, every question will bs stated in such a way
that the answer can be expressed in terms of ’degrees‘ of per-

H

fettion as indicated by the scale below.

N

[

Compare your rating for each contributory objective
before and after the study. Then compare your total score
before and after the study., This survey can bevaluable tb you if

r \ 4

you are careful and honest in ranking yourself,

***********i‘***********************l

~ STUDENT'S NAME ) . -
- : \ —
‘ Comple_télack’of Uncertain Completé
R ' experience Performance Mastery
0 % T4 S5 6 7 8 U 10~ .
' 0u
-80-




EXAMPLE: Objective 1 - (5)

BEFORE THE STUDY  AFTER THE STUDY
DATE DATE S ' /
OBIECTIVE - RATING . OBJECTIVE ‘RATING

Moo - C ) m -() -
O 2 o G R S
#3 - - ( ) #3 - ()

#4 S ) - ()

#5 - ) #5 = ()

(Use the back of the sheet if you need more space),

{

SCORE AFTER THE STUDY (Total of all ratings, divided
. ~ by the number objectivie rate)

-

SCORE BEFORE THE STUDY " - -(Total of all ratings, divided
by the number objectives rate)

(‘

. Y rd .

DEGRESS PF ! RPGRESS (Sccjf After, minus score be-
fore) = P

Nd
SAMPLE
HUMANITIES CINEMA WORKSHOP

Humanities Cinema Workshop consists of a series of major,
films shown at intervals throughout the year, The purpose of the
workshop is, to establish an appreciation of the film as a contempe-

-

tary art form. Films are selec;fed because their content is easily

. correlated with the themes and concepts of the Humanitites Program,

v . 101 é‘

’/
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v . ‘because they illustrate excellance in cinematography, and be-

cause they capture and excite the interest and awareness of
/ »

'

“the student% .ot
Each film is previewed by the Humanities Team, An
overview and discussion of the film with the students precedes
the viewing of each film, Worksheets to be completed by stu-

¢

< dents accompdny each film, Past discussions in class are de-

v

. " signed to increase the étfd ts understanding of human values
:imd problems, to’?l‘eepeﬂ/th?é;r appreciation of the film as an
art communication form, and to sharpen their overall per-
ceptive abili ties, Related assignments may be written or

v

. o
graphic, and they refer primarily- to the films in themselves

»

‘rather than tQ the units during which they arc\a shown, However,
the film study culminates will all films are discussed and
-compared in the final Contemporary culture, Some variation
is made in the 'sele'ction of films each year 80  that student may
" participate in.the workshop without too much repetition, In addi-

tion the presentation of student made film will also become an

integrate part of this worKkshop,

.'Examples of some films that can be used are;

. The Learning ITree Nothing But a Man
/S ’Citizen Kane Requiem for a Heavyweight
\ ) The Grapes of Wr.ath ) ' Johnny Got His Gun Z
) A Raisin in the Sun The Bridge on the Ri\ver Kwaii

R

202 g
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SAMPLE HUMANITIES UNIT COMTEMPORARY MAN .

Man searching for meaning and for answers to problems
on a world scale-—urbanizétion, technology (or lack of it), war,
proverty, illiteracy, hunger, disease, overpopulation, discrimi-

. : nation,_ political tyranny, the-loss of individua} freedom.
Man's place in the world: part of the world co unity

His understanding of the world: science and te¢hnology,
industry, and commercez' news media, politics, the arts,

religion,

Expression: traditional media (some new forms, such as
the novel, shortstory, jazz, rock & roll, soul, college,

etc, ) as well as photpgraphy, television, the film,

7

Overall Objective
» (

An awareness of contemporary man's concern of himself

. and for the direction of civilization,

Contributory Objectives

1. An appreciation ?f the continuation of certain themes

in man's development in contemporary times: ‘
the struggle for survival R
S/ ) uest to understand the unknown

. the influence of enviornment
forces which divide and unite \
expression in the arts

\

2, An awareness of the conflict of values in the contemporary

a

] . 3. An awareness of contemporary trends in the arts.

-




-

‘ ' l - 4, An awareness of the types and sources ofcoﬁtémporary

S. An awareness of the ma}jor political, social,
and economic problems of cont_émporary‘man.

6. A consideration of the place of the individual in
cartemporary éociety.~

7. An examination by the student of his own set of

.
» 4 -~

values,

N

Contributory Objective #1, An appreciatien of the continua-
- ' tion of certain themes in man's
. . \r . p development in contemporary

times:

. the struggle of survival

quest to' understand the
- - . unknown

‘the influence of envirqnment
. forces which divide or unite

.
, $ expression in the arts

v L]

[4
Activity #1 View garefully the film "Nothing But A Man".,

Complete the accompanying work sheet and
Y E participate in class discussions regarding
the film in relation to the struggle for survival,
forces which divide or unite, expression in the o
art of the fi'lm, contrasting personél and group
‘va_lues, influence o'ffghe environment and other

A

ideas, -

. 104, .
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~

Activity #2

Activity #3

Activity #4

Activity. #3

»

Activity #6

R
View the film, " The Tenement' (C.'B. S.

Reports, documentary) for some of the

same purposes as described in Activity #1,

Choose oneof the themes or ideas brought
out in the dierussion of " Nothing But A Man"
or '""The Tenement"ﬁ and collect photographs,
drawi%js and ilhstrations‘to display as a

classroom visual exhibit,

Make a study of Harlem as an environment .
for young people, Re-design certain ele-,
mer.ts of “the cor}l:nlinity in light of humanistic
goals (example: beauty, stimulation of creat- *
ivity and sensitivity, health, cultural upder-

standing), - .

Name five (5) factors in your environment
(more if you choose) and tell hovy t(hey in=-
fluence you, Are there any you would like
to change? 'Why’? Is this chanée possible

even now?

Using one (1) of the following recurrent themes,

trace its expression in literary workssfrom

-04-

the various time periods covered this_year:
the struggle for survival
quest to understand the unknown
the 'influence of environment

forces which divide or unite

105
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Activity #7

Activity #8

Activity #9

. Y

Activitz #10

L]

»

Write a short on some aspeéf of city life
and itg problems, Illustrate it with slides,

painting, drawings, tapes, or other devices,
. 3

Stuc!y the effects of war on children, Pre-
pare a report using photographs and

illustrations,

’

Analyze several contemporary novels, short

S

stories, or plays portraying the economic

struggle for life among minority groups in

" this country and elsewhere, . :

&

Read "'The Hidden Persuaders", Analyze what
makés you buy the tﬁings you buy, Prepare
a report or' display with magazine or news-

paper illustrations to share your findings,

-

Contributory Objectives #2 -+ An awareness of the conflict

Activity #1

e

-95-

of values in the contemporary

world,
»

Make a study of céntemporar.y Ametican toys
and games'for children, Analyze the style ‘
purpc;se, and impfications of the example you
lo\cate. What attitudes towards war, violencg,
speed, business, competition, urbanization,
science, medicine, and aesthetic do they show?

Where does the emphasis seem to lie? Which

ry
1086
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»

games and toys are most popular? Which are most

. ‘ ‘ expensive? Share the results of your study.
' ‘ Activity #2  Based on the insights gained from a study of con-
' v temporary toys and games, create one or more toys

or games designed to stimulate humanistic tendencies
or ‘awareness of children, Give them to children to

use and note their reactions,

)

4

Activity #33 . Design-and make your own film or video-tape ill-
) ustrating conflicts of values which you observe within
the community., Choose accompanying music, Share
the film woth other students, lI@eep in mind such
examples as the Indian film "Two" and '"The People

of a City" (E.B, F.) when considering the composition

- ' and organizationyof the film or video-tape.

td

- Activity #4  Read "The Status Seekers': "The Black Bourgeoise": or
" The Black Anglo-Saxons" and learn what determines
the things peopie value in their community, Perpar.e
. a report of somevkinsl with actual illustrationé,! photo-

graphs, etc, on the status symbols of teen-agers,

b 3

, community residents, or other groups. ,

- . Activity #5  Read some plays, novels, or short stories dealing with
family life, Visually portrays or dramatize some of
the conflicts, Write a paper or a series of short papers

dealing with the author's treatment of the conflict, &

t

»
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Contributory Objective #3 - Awareness of contemporary

Activity #1

Activity #2

Activity #3

Activity #4

Activity #5

]

\ Actvity #6

Acu'vil:z *7

-97-

View the filmstrip on Collage;, Using

trends in the arts,

View slides of contemporary paintings.
Participate in a classroom discussion con-
cerning the cziﬁce of subject, arrangement,

and rendition.\s.,

~

’

variously awlored and textured paper, create

your own collage,

View the™ilmstrip on Cartooning, Create

" your own cartoon and render it complete in

ink and pen,

View the filmgtrip on Painting tecl‘hni.QUes. Do ‘
a realistig or ahstract painti'ng' using either
water colory oil, or tempe;r:;laccording to sub~

ject matter,

Using the principles of form, line, balance and
composition, create a 3-dimensional design out

of balsa wood and/or woodern toottipicks.

Design and make mobile, applying the principles

of design and using color,

Fteld work with cultural cbmmunity organiza-

- tions or individuals and/ or field studies in other

states and countries, Follow-up reports to the

class, Reports maybe written, filmed, video-

-
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) _ . Activity #8  Contrasat the contemporary art of the United ;'
—_—x e .
. 4 . -f,’/
\  States with that of & nation of radically differ,-s‘..ff
- . i

- ' _ ing philosophy, < SvE

‘ Act*ivigy #9 Learn about the art of photography and its -‘Lf;;

)

) : concerns in contemporary society, Createa .
. / ’ display illustrating some of your own photo-
®  graphy, explaining the elements of good photo=

. .

: gaphy which they illustrate,

: Activity #10  Learn about the design and production of a

television play, Write a televise your own

. play  based upon 4. themoe drawmt from the
o program and relevant to'co%géemporary affairs.

. _ Acgivity #11 GQ to see a contemporary play, Attempt to

discover its relationship to ideas and.duestionsr

N raised by the study of contemporary man,

-
.
.

Activity #]2 Study. the programs available 0;1 television.

" for viewing by students, Compile and post
N _ a list of recommended programs w}ﬁch you§\
feel would enrich a student's understanding

of the arts and humanities,

' Activy #13  Compile a list of current films which you

v e P4 '
would recommend for humanities students,
] Post tl})is. Encourage students to review the

S s, films and compare their regctions,
[ o

) ' . 'Acfivity #14  Learn about dance as a form of expression and

_art, Invite resource persons (may be students)

/. . 109 | ‘ .
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" to talk about this field,
Pr t

(;(S"rftributory Objective #4 An awareness of the Ltypes

>
Lus

A , and sources of contemmporary

- music,

Activity #1 Examine ways in which music expresses the

harsh realities and social protests of the age, —
~ Examine the character of the music, its form,
. content, approach to subject, shock elements,

sense of audience,

Activity #2 Do research on the history of jazz, Reachan °
) under:}sr,anding of the elements of‘jazz, Listen
\ to examples of the major styles of jazz and

learn to disttaguish their major characteristics,

Activity-#3 ~ Make a study of show music., Learn about its
evolution, Learn the general format of a /
. . musical exciting, Comr;a e some of the great
- "hit' musicals, Choose fellow students to
sing some faYorite show tunes in a presenta~

tion for other students,

-

Activity #4  Explore expressionism in modern music, How
' do artists attempt to explore the world of mind,
spirit, and imagination? Do you see any par-

allels in the graphic arts?

Activity #5  Invite professional musicians to class to dis-

cuss the implications of contemporary music. -

-99- 110
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. Activity #6  Sing, play and listen to the blues and soul

~

music, ~Discuss the social implications
and how the rﬁusic and the lyrics express |
.+ the values and realities of this age and tlJe
- N\ past, Write and read the lyrics from con- -
tent, Learn about the form of the music;
discover its origins, Try writing an original

song, ?

Activity #7  Analyze broadcasting techniques of various

disc jocl';eys; on the soul stations, Assume
the roles of disc jockeys and prepare a

program to be recorded for radio production.

'E:tivity #8 Study the Negro spiritual, its historical mean-
‘ ing and its relevance to modern society's treat-

mengs if the Black man,

Activig #9  ‘Compare and contrast the style, concerns, and
value of the music of varjeus cuyrent perform- 7

ing groups,

Activity #10  Field work with community cultural organiza-
tions and individuals and/ or fiela studies in ’
other countrjes and st:atevs. Follow-up-reports
to the élass. "Rep.orts may be written,‘ video-

taped, recorded or a combination of the choices,

-
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.

»

Contributory Objectives #5 An awareness of the major

Lo i political, social, and o

\

P ; ’ economic problems of con-

. temporary man,

v — N

- N _ Activity #] ?V}’ew the film " The Decision of Drop the qub"

AN
v P %
. . . - < MR E >
‘ PR e
> o 3
Py

(.3, F, ). Discuss and react to the ethical,
military, politicd, social and historical ques-

. . 7 “tions raised by the bombing of Hiroshima and

Nagasaki. Locate apd bring to the discussion

<.

other materials relevant to this subject,

.

\ Activity #2 Obtain and view the " 21st Century' T, V, series

« film, "The Mighty Atom" and use’it to illust~

- : rate and dramatize some of the future possible
N N L4

uses of atomic energy for man's benefit, Dis~

toe , cover and learn about an atomic electric plant,

- . . ' Arrange a visit and share your experience, .

.

Activity #3  Today an atomic bomb, similar to the one .
‘ dropped on Hiroshima, fall on Manhattan, You
s survive the blast, PDescribe your experiences; . -

. - ¢ : " Where are You? i
‘ “ ‘ What time is it and what are you doing?
- What do you see, hear, smell, feel? .
: ' How dg you explain what has hapbened?
N What happens tp-yoil and your family,

friends, neighbors, and the people of
. -101- 112
»




\)
N

. the surrounding communities? -

’ - What help do you need? *
' ’,Where do you seek help?
What dangers are there?

. How long does it take to establish '
. s . order? 3

How is this order established? By whom? -

Activity #4  View thefilm ‘;Citie.s of the Future" from the
< T.V. series ""I’hg 21st Century”. E:?ploi‘\e/
the area of city planning and learn some of its
! implications. Utilize the " Planning for Change"
program to explore the organization for possiiale
city plgnning._ Develog the activities in this pro- |
- . gram with others, if possible'. Discover what
| ’natipns other than the United States are doing
_ about this problem. Construct some models '

o of your own design.

Activity #5 Compare " A Raisin in the Sun" and " Nothing

But a Man".

Activity #6 - Study the woxrk of VISTA ahd similar domestic

”

organizations, Invite resource persons to dis~
cliss with students some of the experiences and

¢ ‘ \ problems involved in their work. '

Activity #7  How is contemporary man's awareness of

A

major social, political and economic problems

113 | ~
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relectedin the arts? Gather and share in- 7
A . . formation and materials on this question,
Contrast styles and points of view;.also point

out areas of agreement,

. Activity #8 ‘ Srudy protnems of water and air pollutlon in
New Yo rk and. other areas, Obtain and ex;- ,
" o \ mine some water from the Hudson River,
Explain your observations., Contact I&al and
national groups for information and projeét
ideas, What is the position of fhe comrriunity.
in regard to this whole problem? What cdn/

students ‘do to he‘lp'?
‘ ' . ‘ -
L . . ’ ,Activity #9 - _ Assess the hgaa/lﬁh problems in the.community.
‘ | Contact Harlemv Hospital for information and.
. . project ideas, bevelop a project and report

to the class your results,

. Activity #10  Arrange a visit to a nearby IBM center and

S
P 3
k e id

‘f - - learn about the possibilities and capabilities

of the computer in terms of the bettefment

of man and his world,.

ot - “ Activity #11 Study the background of the development of

. "Coba: Bay of Pigs" (E B,'F’) and determine the
’ % o thinking of the United States authorities in this

» situation, What conflicts are evident in the
direction and handling of people by“thg United,
States and Cuban gc;V'ernments? Gather and

}k_ | - oA 114 | .
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Ty x £ . R
~ Activity 412

-
»

Activity #13 .

Activity #14

~ .

‘should be, Find out the responsibilities,

= /

. . hd . . . I'd
read all the materials you can which illuminates

. .

the question, Write a paper or present a
talk giving youlr conclusions after a careful

study,
#

Trips to community organizations, " Elicit

their insights into. major problems effect- v
ing the comrpuniry: ﬁRepof't on tﬁese. |
Poor housing' conditions have resulted in

!fent strikes, Describe thé conditions’ that
have led to this type of protest, Findout .

what the standards of healthful housing

city agencies have iff seeing that these

standards are maint_ained.

Int:er'yiéw, by tape, residents of the comm- .
unity about thei}r attitudes toward neighbor-

hodd problems. Elicit théir féel}ngs on how

they believe conditions can be jmproved, Film ,

or video tape some of the most dramatic comm-

unity‘ probléms. Share_the results of the study,

Prepare visual compositions (pictures saken

from various sources-magazihes, paper, etc,) °

related to problems areas. You can develop




>

{

’
Activity #16  Visit a court room while it is in session.

Report on and discuss what you saw,

A\
Y

. Activity #17  Field work within thé community with local

) | )lpoTi—t'i&l;- social, or economic organizations .
and/ or field studies in other states or |
countries, ‘Follow-up reports to the class.
Reports may be written, filmed, video-taped,

recorded, or a combination of the choices,

Contributory Objectives #6 A consideration of the
place of the individual in .

contemporary society.

Activity #1 View the film " The tenement" (C, B. S, Reports)
documentary for the second time, Compare
yoijr understanding of the film in September
with your current Bnderstanding of its mean-

. ing and implicatio?xs. What is its viewpoint
on the place of the individual in society? How
\ do you substantiate your answei? " Are there
unapsweréd questigns regarding this problem
which the film ill.uminates? Or does the filin
- give ﬁo i1sight into the area at all? State

by .
’ your reactions.

Activity #2 Read the autobiographies or biographies of
/ B several well known contemporary community

Cigures (%Autobiography of Malcolm X", "Man-

.15 946,

\




_Activity #4

Activity #5

-106-
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‘ P~ =~
child in the Promised Land", etc, ) ’

Determine for each person descrjged

a point of view towafd the place of the
individual in contempoéary socif:ty.

State t.his.’point of view, using material v
froﬁ the ;oqfces you read, With which

do you gpftee or disagree, - s
1 N

\ o g :
Create and dramatize a ro‘le-pla*ﬁ'ﬁg situation
in which you show the place of the varjous
individuals in contemporary societies other

than your own, Attempt to describe the.ex-

perience.

: A
'Orgaqize and carry ‘o‘ut a survey of mempbers
of the student body, 'faculty, parents, and |
variousothersfrom the community, Deter-
mine and express theirlopinions on the place ’
of the individual in contemporary American
society., Ask specific questions related to
definite areas of consideration in t};e Human- -
ities prog_ram'. Construct a profile chaart

L el
illustrating your results,

¥
A}

In;lent and use a " Game of the 20th Century" ’

(may be your own game) which is concerned

with the various roles of the individual in con-
)temporary society, Teach other students to

play it, Solicit their opinions and criticisms

117




as to its validity.]
Aéﬁvity #6  Choose’ several poems which give insight
- into the place of the individual or ways in
which an individual comes tolknow his own
nature, Contrast and compare these examples
in an origi;iai and interesting inanner. V4

Contributory Objective #7 . An examination by the student

- . . M h e Y by %

7 S . of his own et of values,

.

Activity #1.  View the film "People of a City" (E.B, F.).

S Without discussion state your understanding
' ~ of the film's p‘urpos.e, technique, and effect.‘ |
Which of the characters do you like best?
b Which do you like least? What aspects of
Lo the culture of the people do you observe?
- Characterize the future in terms of values,
When all students have Eompleted their

answers; compare and discuss in clagg the

various reactions. -View the film agaia

Activity #2  Respond to the following questions thréUgh
the media oi fape and film or video-tape:
(1) " One carries his culture with him where-
ever he goes", (2) "Behaviorxi‘s affected by
environment and tradition”, (3) ""A person's
: o behavior affects the way others feel about

him", Share the results with others,

o ‘ : -107- ' | .
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Select a paper which you wrote during
the beginni;xg of the year in which you
dissuss some of your perosonal values,
responsibilities, and aspirations, —Re-
write the paper or write a commentary
on it, How do you account for change

or lack of change in your point of view?

Render in visual terms (painting, film,

" video-tape, sculpture, et al) an

-108-

expression of what you consider to be
your single most important belief, State
briefly the nature of this belief in the til

title of your visual creation,

Find examples of items which ’portary

your own peréepti'ori of the values America

should represent in its reality. Share with

-othefs,

Considering all your knowledge of man and
of yourself, answer if five paragraphs the

question, '""Who am I'?

t
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VIL' STUDENT PROGRAM R

Overall programs will \be determined by student\choiCé, to a

considerable degre:e. Regents requirements will be fully met,. "“hesé

will provide the miimum content for all students. Enrichment addi-
tions will be in the Arts and Humanities areas as well as the areas of
Sciences, Bas1c course requirements will be scheduled into the main

/
areas of th,e Humanities and Sciences. Specialization and enrichment

will be inciluded in the comprehensive planning of these areas primarily,'
and the basic program in each area will suffice to exceed minimum re-_
quirements, Therefore, the most simple student schedule would be a
simple division of Sciences-fgr gbout 1/3 of the school day, Humanities

for a similar portion, and 1/3 of the day for "special' subjects,

4
\

\
The student c}ay is p‘fanned into 3 major portions: Humanities/
Arts, 'Sciences, and Sneciaf.' While the Sciences portign may be the\
counterpart of the Humanities/Arts portion of tte day, they are neither

necessarily separate nor equal. While all 3 portions remain generally

set for all students, they are subject to varjations and.combinations

in the following ways:

a, As content changes quarterly

~

« b, As content changes each semester,

c. . In type of grouping

-

ini-courses) four to six weeks

d.” As content changes

& .

o120
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«

and Propaganda; or Social Responsibilities of Government, Activities
.. during this portion of the day will meet and exceed current State and

area academic requirements in the areas of English, Social Studies,

- ~

"Art, Music, etc,
¢ - . ] ]
A similar portion of the day is devoted to the Sciences, This |
area includes 4]l mathematics and sciences and will meet all State and

area requirements. n an attempt to minimize problems of teaching
L)

and grouping, courses will be flexible and groups will be variable,
[} , ( 1

-

About a 1/3 portion of the student’s day will be spent in special

areas not represented in the Humanities or Sciences programs, This

"' Specials" portion of the school day will b% devoted to further interests

.
¢ N

or meeting Vocational - Techﬁical education‘requirements. Several
combinations of time utilization are possible, Required Typing will be
unde/rtaken. Foreign Languages may be stué:]ied, Intensive studies

in the Arts may be pursued, Also, Physical Education requirements
may be met, and co:curricular areas can be provided for, More
importan\t, this time can be used as éxte'nsion or independent study ;
time relatea to a Sciences or Humanities project or to tutorial aid i‘n

various subject areas, Finally, extensions of basic skills develop-

ment cap transpire during this time segment, "Since planning is flex-

ible, innﬁme'rable options are presented,

As course levels become more complex and the student pro-
ceeds through his program, sijbsequent choices will become available,
. . h\J . . e s
And as required areas of study are satisfied or as required objectives

are fulfilled, i.e., required basic work in Humanities and Sciences,
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more flexibility will exist in the student's program, and more eleo-
tives or more i'ndependent projects can be atte%’pted. By the 11th -
and 12th grade level, equivalents, most students should be~iavo;king /'
eip least a part of their time on incfependent study. In eiddition, o
studént may then select electives from a catalog describing course
requirements.and outlines, _ This practice for upper grade levels is

similar to college practice, Also, as State Regents requirements

are satisfied, more elective programs can be considered.

Student programs will vary according to the method of study*
as well. One student may concentrate on a 'prop;rafn in a particular
area of expression - Literaturé, for example, and pursue only bésic
requirements in the other Humanities and in the Sciences. Another
student may, however, c'hoose a broad background study divided

% ally in areas of the Humanities and Sciences, Both students may,'

howeéver, be on an independent study program,

! . o

\Such pr§grammmg and a wide offering of many electives re-

quires v'a’tg‘x:{eat eal of advanced planning by students, High levels of

maturiwﬁfad sophistication will be encouraged, Choices will have to

be made. between equally attractive subject offerings. While some .

multi-level electives may be offered every semester, others may be

offered only every three or sfouf\years. This will, therefore, make

careful planning very important, But carsful planning need not be flex-

—

‘- ible,

All grade levels and areas will be comprised of basis pro-

grammed units which a student can pursue through the modes of
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independent study, group work, 01(‘/supervis'ed study, Large group .

instruction, seminar groups, and team teaching will be 'fully utilized,

X
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VIII, . .ELECTIVES

>

Electives consist of several types and several catégories:

. A, Elegtﬂves in area of Humanities

\ B, Eleétive-s in area of Sciences
C, Electives in combined areas
D, Exploratory or intensive work in the Black Arts

N and/or Music .
E, Exploratory or iAtengive work in Physical Education
F. Electives in special area, i.e, , Media a;d Communi=~
cations, Business Education, Industrial Arts

G, Independent study or individual program in all areas
H, ‘ Electives in area of Foreign Language ‘

Electives can vary in duration from four (4) to six (6) weeks,
quarterly, or an entire school year, Year selections, once
undertaken, cannot be dropped in favor of short term electives,

Therefore, careful selection is essential,

- Sample ideas Necﬁves:
b

Values -

Film

People and Cultures of Africa

Black Musical Expressions .

Communication Arts (T,V. and Radio) i

Urban Law (Criminal, Youth, Welfare, Tenant and Land-
lord, Poverty, Consumer)

Newspaper (Journalism) *,

Current Problems of Afro~Americans in Urban Areas

o ©-113- 124
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«

Possibilities for leisure - Rofe of Many Tybes of Recreation

Non-Standard Black Dialect - Effects on Learning

Introduction to Black Theatre )

Design and Fungtion of the Home . "

Survey of West African Art |

The Next Century

Human Life

Science and Emotions

Life Ci¢mistry %

Man and Machine - Partnership? ’

Contempofary Revolutions: Biological, Medical, Religious,
1 Media . ° T

Implications of épace Travel' and S{iace Technoc}ogy

The Contemporary and Future City as a HumécngEnvironment
"< Humanities and Technology . ' . B Q

Appreciation of Living Things

Public Opinion

Labor and Industry

. Siminar in World Affaits

Politics




| 3 Py *
. o .
IX,, SOME SAMPLE STUDENT PROGRAMS .
Ed, Not a strong academic student. He is
. interested in his community and wishes to -
plan for physical changes in his environ- . |
ment, However he hasa problem 'iq assum - )
ing responsibilities; —e?
Mgdule : / -
- 8 Supervised study, Ed is working “{ith an advanced student
8:20 as a partner on basic skills development in Social Studies,
'8:20  Supervised study, Ed is making a study of Harlem as an .
& . , environment for young people, He is redesigning elements
8:40 N

of the community in the light of humanistic goais (example,

'l

9 beauty, health creativity). ' ,
.9 Supervised study, Group work with four-other students. Ed

. ‘ is helping to design and make a film illustrating the conflict

9:20 :

of values which fhey observe in the community.. They will

9:40 . cloose accompanying music and share the final product with

10 their team. )

ig ) ) Large grow. Ed views a short fililn whose contént is related

:20 ' -

10:40 to theme and concept of his humanitiesclass’

10: 40 Supervised study, Ed's class is sfudying evotution and he is

11 ) ’V'orking with 2 other students in assembling the skeleton

11:40 of a bird, '
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12:40

- Supervised study. Ed and two other students are sltijdying

the significance of the Hindu-Arabic numbers system used

| today as opposedto the Roman nutneral system,, T hey

will report on its importance because of its relative simplie-

ity in terms of arithmetic, bookkeeping and algebra,

12:40

1:20

. S
Ed goes to LUNCH .7

1:20
1:40

‘ 2:20

Self=develonm ent or rap session with his group.and directed

by counselor leader and including his teaching team,

—

2:20
2:40

L]

Ed is working; in the reading lab where he is getting help

from a teacher intern. Ed takes the bus to ARCH,

3:20

3:40

f‘\rrives at ARCH for an Urban designing class whefe he is
planning and designing the relhabilitation of building for the
cominunity‘ which will be carried out by a team of Building
Trades students and specialists, He also works with at

teacher Intern-math instructor to apply what he learns to

@

He will work at ARCH until 5:00.
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Ann, Better than average s_thdent. Talented .

dancer. Plans a career in the arts.

. ¢~
4
Module _ |
8 Independent study. Ann is studying the signif‘r:e_;fxie and imporg::
8:20 ) - ance of TV & a social, political, economic, and ed_ucational
% 8:40 . en‘ti'ty in our s_oc}gety. She will culminate this study withﬂTV
9 broduction depicting these effects. |
3.20 | S'upervisecg study. Amn is iiwolved with a g’roup. of 3 other
. 8:40 - students. She is working @n the influence of black culture
10 , " om contemperary American music.
~ | .
10 Ann is practicing typing in a large group session.
10:20 - - |
10:40 , .
10:40 Superyised.study. Ann is tutbring a team member with
E 11, deficiencies in mathematics, ‘
11 ' In the latter part of the module she is making a study of the
. Ancient Eaﬁriar;s on how they dealt‘with_ the problems of
11:20 constructing pyramids Before the development of a Pyt.hag:orean
_11:40 theorem., | |
, 11: 40 - Interdisplinary seminar, "TheContem;)orary and Future City (\
12 !as a Human Environment', Here Ann is dqiﬁg a p’iroiect‘invol-‘
12:20 ‘ ving the effects of housing on other social institutions. As v ?

b 00128,
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part of the project she is interning at Model Cities

Ann lunches on her way to the Black House of Light
)

(Creative Arts Center)

She arrives at the Black House of Light and works with

a small group in Advanced Sculpture, Ann travels to the

Center of African Culture.

2

2:20
2:40

Supervised study. Aun arrives atCenter of African Culture

and participates in a course in Swahili,

3:20
- 3:40

Sa.
ESon

Also, at the center she is studying Advanced African
Dance which satisfies her Physical Education require-
ment. She is preparing anoriginal dance to be presented

as part of the required students report/ to her team,




-~

Tom. Excellent student. Wants to go to
college to study chemistry, poskibly for
. acareer in medicine. Special interest

in music. Comes from a large family.

L\
Module

8 Independent study. Tom gges to the Spanish language

8:20- laboratory to complete an assignment.

8:20 - Tom meets with other student members of the Board

-9 of Directors of the student non~profit corportation to -~

discuss, budget matters. He is the representative from

9:20 ..z the Advertising Department of the corporation.

9:20 ©® - Tom takes.a bus to Harlem Hospital,

9:40 j

9:40 Tom is taking a course in Medical Careers, a courses
planned and carried out largely by interested students

10 with a teacher advisor and collaborating hospital
personn&l. The course is held in the school and

10:20 at Harlem Hospital. They are "picked up" by a
doctor, lab techniciam, and other specialists and

10:40 divided into small groups to tour and learn.

10:40 He lunches and travels back to the school.

no
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Interdisciplinary seminar dn the Psychology of Black Adolescents

-~
.and adu}ts for the unit on Escape Mechanisms, Tohn is doing

independent research on the causes of and attjtudes toward

suicide

12:40

1:20

Supervised study. The class is involved in ty{:es"and sou{ces;
of contemporary music, forr; is working with 2 other students
(all have musjtal background) listening to work songs, blues,
jazz and soul, They are dscussiné the social implications
of how the music and words express the realities of this age
and the mast, They are learning about the form of the music
and are yesearching its originz, Th'é'y' will iointly:write an

original song,

1:20
1:40

Large Group. One of the students in Tom's team is presenting

a culminating activity to be shared with the team, “

2:20
2:40

3:20

Supervised study. - Tom'is pursting a program in Advarc ed
Chemistry which combines laboratory work with a group

and independent study time, His current project involves

antibiotics, . . /~/‘

3:20

3:40

> < At

e
Tom tutors a tedm.member in geometry,

®

Since Tom doesn't haveé the necessary privacy and silence at
home for study, he was provided with his own private room

in the school for that purpose.
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Tohn, Academically capable, He .
demonstrated good self discipline
very creative, Interested in the

sciences,

Module
] .
8. Supervised stdy. Tohn's class is working on Hinduism
28338 and he is learning to run the Video carﬂera for the class
9 videotaping of the Meaning of Yoga,
9 'Iohn's class is working on the concept values in the
contemporary world. He is working independently
9:20 on a study of contemporary American toys and games
— for children, He is analyzing the style, purpose, and
9:40 implications of the examples, he located._ In additioﬁ,‘
he' will assess the attitudes toward war, violence, 'urban-
‘ization, competition, .business, science, etc, He will
10 share-the results with his class ?
10 John will attend a large group sefssion which will
10:20 introduc_é;a new topic in the sciences,
10:40
10:40 In supervised s'tudy, he is wo;‘lc_ing with a group of four
11 other students on a study of electricity, At the moment,
. he is completing an individual activity in ‘hydroelectric .
H:20 power, which he will share with the group of 4 students
11:40 as part of their total work.. s

. 132 _ X
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11:40
12

John takes a bus to the city university., -

12
12:20
12:40

John is interning with an engineeriné student at the
University (CCNY) in a pre-engineering exploratory

program,

12:40

1:20
1:40

2:20
2:40

3:40

He lunches on his way to the job site. His entire
afternoon is spent out of school working under the'
supervision of an electrician and involved in re/nqya’t:
ing a building planned for rehabilitation by the stu:

dent non-prefit corporation.

He will continue on the job until 5:00.
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X. ALL- SCHOOL -EVENTS

. .
< . s, .
.

Performances by professional artists/ performers and by

students should be encouraged, so long as they enhance the total
educational effort of the.school, They‘r.nust always be related to

some portion of the curriculum being studied at that pamcular

time and although their power to entertain the whole audience should
certainly be a considération, they should pr1mar11y be educative in .
nature, Thatis, a performance should be accompanied by approom-:
ate explanations and/ or provision for disCus gion between performers -
and apdi_encé. Follow-up cldsses are to be planned, and every effort,
should be made to ihclude the gerforfr;ers in smaller discussion group
and curriculurr’l activities in addition to the performance, Student per-
formances may take the form of concerts, dramatizations, demonstrations,
revues, broadcasts, or sharing of original projects completed as part

of a course of study,

< -

-
-

Festivals, Fa1rs and Exhlbmons, organized and carried our

largely or wholly 'by students can prov1de as excellent opportunity to
feature original student work and to build school community spirit,
Community (parents angl other community [;eople) as professional works
ma'ir also be showtitn relation to some aspect of curriéulum being studied
at the time, These ex}ents -should bring into play as many\curriculum-
srelated skills and ledrnings as possibile, and the experience as a whole
should b;: inéegrated with the curriculum and purposes of the school.

Exhi;iitions and _festivals will also be held in community facilities, such

. as The Studio Museum, Black House of Light, etal, and will bc video
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o

taped by the students for use ‘over Cable Television,

General School Meetings may called by members of the ad-

}
ministration, faculty, or student government, Reasonable notice

bd

"should be given, as advance preparation is quite important, The wel-

fare and educational situation of the entire student body n')(ust be kept con-
stantly in mind in the planning and carrying out of such méetfhgs.
Generally these mcctings would be reserved for significant matters. .

affecting all or a large part to be student body, and should have been

P

judged the best means available for the purpose in mind, .
T %
e

Student Choice~- students should have a major say in déterminin,o,r
/

the selection and scheduling of all-school sevents, either through their -

"

own committee or through significant membership in joint committee

«

set.up for thiS/mrpose,.

1. Contemporary Problems Conferences, Everyone gets togetherfor

conferences on current significant problems. Organized and carried
A}

out by stddents, teachers, and invited resource people, ére held two
(2) or three (3) times every school year, whenever such an activity is
appropriate, ponferences are a way of working on such things as stu-
dent rights, urban decay, military and political policies, etc, They
draw the whole school together for a week or mbré at a time for con-

centrated study of a currently significant problem or issue,

, -
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“ XL!  SELF-DEVELOPMENT IN THE CURRICULUM

-~

. Since learning is an activity that all humans participate in, ultimately’
learning becomes a process that involves the interaction of humans in gfoups.
Therefore, the group process is an accepted way to gain a greater 1,_mhderj
standing of a problem to make comfnents, to interchange ideaé, to confront,
to reach an agreement, an*{o determine an action, The "rap" session, then,
provides the staff and théé&udents with an opportunity to "rap" witf)out any
pre:determined rules or ;réegulations to limit the "rap' or the direction of the
group, Students and staff can speak openly and candidly to,anything tﬁey wish
since no curriculum content.\'Ni.II be pre-determined, The und;rstanding is
that the " rap’ is"off the record’'. The primary experience to be elicited

~

from the group is the scrutiny of values, attitudes, ideas, and que_:stion~s.

Each student will spend two(2) hours and forty (40) minutes a week in
4
the Self-Development Group, It is a required area of study, The group will
. remain a unit throughout the high school program., The group will consist of

' a skilled counselor-leader, twenty-five (25) students of a specific team, the

teaching team* and the possible inclusion of parents, if feasible,

Problems of discussion may center around social or ethical concerns,

environmental (school and community) expériences and préblemé, or the

*

implication of cognitive experiences in his study areas. :

-

*the teaching team will only be involved in a forty (40) minute session per
week and without the inclusion of the counselor-1e ader,

136 -
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It is honed that thcse sessions would be utilized as a medium of hefn-
ing stndents discove‘r meaning, developing self:concept, identity, and verbal
expression, fostering decision making, deveioping increased commitment
to a set of values strengehemng groups cohes1on, 1nvolvement and motiva-
tion, develomrg in youth the ability to talk more freely with greater assurance
that they would be listened to and that what they said would be respected, ex-
amining the conflicts among the many sets of values and frames of reference
held by members of societv, and setting in motion a process of reconstruction
of emotional attitudes and concomitant behavior tendencies, In addition, the
sessions would hope to raise to a conscious level among teachers and students,

the 1nter-relat10nsh1p between instructional content of the school and the life

experiences of its Dﬁr‘ticipants.

[

From these sessions, the participants would gain some insight into
the source oif,their attitudes and from this c‘:ould°deve10p an inner mdtivation
and direction, It provides the mechanism for a general understanding of
human benavior and motivations in a very real and functional setting and is

the basic element of the educational program, o

¢

A, PROCESS ' .

The prgocess is one of conscious intervention into llif‘e styles,
ideasfy{)eliefs and values of teachers and students involved in
the complex., Participating consultants will work with faculty
in the development of methods and techniques that are designed
td direct the discussion content and interplay toward the edu-

cational objectives of the school.

B. TRAINING

QOur objectives during the training process would be designed to
-126- 137




train teachers to ask: What is it the students are learning?
Where éan we best look for answers to some of their social
and envirommental dilemnas and t© develop a process where
answers are sought not _only in the students, but in the be-
havior of the instructors; instructional conteﬁt; cla%/;rwm
relationships; conflicts that agvelop out of beliefs and values;

as well as, the community as a curriculum resource.

The student-teacher relationship is not isolated in the class-
room, It takes place within the ‘;a‘B'ntext of the school and the
community, Therefore, adminis.tratx?rs,\ parents, teachers,
counselor, etc,, represent tflé determiners of the total life
experience of the school. We must avoid auplicating the
split between stated educational objectives and experienced.

life realities in our educational process, .

~C, RATICNALE

Stigdent protest actions over the years have been aimed toward
~a concern for a more humanistic ®ducation, one that focuses

upon self-development; man's inhumanity to his fello'w man;

values; beliefs; behaviors, including those areas of human in-

)\volvement where most educators have ¥efused to intervene,

This process will endeavor to experiment with a course, that
becomes a prerequisite for.all of our students and that primarily

concerns itself with the human development of all students in

4

—
co
oo
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XII, ARTS IN THE CURRICULUM

>

Study of a sample Humanities program shows ﬁow the Arts
are incorporated into the content of each unit, (See following
‘Humanities Sequence). The art and music background.of an era
ére content equals with literature and history. As form,: style,
and content are criteria for anyalysis of writing, so too are

they criteria for analysis of painting and music, As events in
history indicate the ‘values of a culture, so too does that culture’s

architecture and music. By this relatively simple means art.

and music become 1nd1genous to the curnculum

w

t
All student activities should be desigred to involve as
many disciplines as possible, The nature of sharing activities
requires knowledge-of the most effective means of communication,
" and this too invqlvés all the arts, Within the context of the pro-

gram all students learn about the arts as an expression of their

cdlture, as well as developing skill in analyzing it,

There are four dimensions, not necessarily interrelated,

of the arts in the program. Each dimension has ';everal aspects;

L
while some of those overlap, recognizable distinctions do seem

to exist. The following outline may serve to indentify these four -

areas:

STUDY OF WORKS OF ART

¥

Anélyzed as:
Y \
Painting ) 1) Fxpress)ion of an emotion’ '
. ~ (content)\
, 140 -
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Scul;ngure‘ ] | (

Music ‘ 2) A work of form and tgchnique
Dance , _ (elements) -

Architecture -

Literature \ : ,

B. MEDIA-UTILIZATION

Compilation and utilization of arts for expression of a practical

nature, i, e., TV communication; skills in writing or other ex-
pression; utilization of technical learnings. This area may

combine aesthetic, artistic, humanistic, and technical aspects.

ci PERFORMING ARTS

Spectative - appreciation in viewing and enjoying performances -

in the arts,

‘Participative - satisfaction from performing in the arts, -

o«

D. CREATIVE ENVIRONMENT

-

3
-~

Appreciation and awareness of continuous role of the arts in
. daily human life-building and arthitecture, room planning and

. decor.

Dimension I encompasﬁé the situation where a work of art ser-
ves as a part of the curriculum content, “whether approached as

an expression of human emotion or an object of study in terms

of form and technique, However, studying a work as a representa-

v
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e "g

tion of a particular culture givas 'if‘énhanch“values to the
learner, ' N L h K
DlmensmnII provides for the utllrzatlon of an artor the
arts as a practical means of expression, rangmg from the
writing of a simple poem or essay to t:he construction of a.
complex film or v;deotape. In add1tion to the analys1s of a-
particular type of work, the student mus&cﬁons1der the -
functionality and practieality of types of cqmm.unféation and ‘

expression. And these considerations must reflect the

practicality of various forms of media, also.

Dimension 11l emiphasizes performance in two dimensions. * An

important aspect of this dimerision is the study of the nature of

a worthwhile performance, Here is where the participation in .
a performance for the sake of expression and discipline is .

.
o

;emphasized. ‘ o , S

D1;nens1on v mvolves the awareness of the role of the arts in

" human life, Emphas1zmg perceptive and valuing skﬂls, students

can ledrn the nature and comiposition of thelr surroundmgs, what
is res ponsible for these ‘surrotndings, amd the effect that one's

surroundings have on his total self,

¢




X&II, PHYSICAL EDUCATION IN THE CURRICULUM

As in the Humanities and Sciences, all areas represented in the
"Specials" category will consist of overall objectiveé'apd activities lead~-. ~
ings toward the attainment of these ob_jectives. Physiceal Education require- N
ments shouid consist of certain aspects of physical‘development, some
demonstrated ability in the use of one's physical body, and some#mastery

AN of content related to the understanding of human values pfaced upon

>

¢

physical'well-bei’ng. Additional vahies of team cooperation for physical
E g

dexterity and performance should be stressed,

.

Students should have the option of a set physical education curr-

. iculum, participation in physical activities in conjunction with or in lieu

of this set curriculum, or an exploratory or intensive program in the arts”

which will meet the physical education objectives,

.
0

- Physical education electives should include as many participant=—"
sports as possible and practica}.\S_easons of the year will affect offerings,
but al} possible emphasis is to be placed on participation by all students

‘ in as many forms of activities as possible,

Strenuous attempts at league team sports and championship team

. is npt considered p

ical at this time, and attention of the physical

education teaching team will\pe-directed toward more ‘universal barticipa-

tion, Spectator sports should ndt be encouraged for the few at the cost of

the many. As in the arts, elective offerings may be exploratory or inten-

-

* sive./ Any student should thérefore have at least five options®to meet

physical education requirements each quarterg/ .

Cqaddd




oY E.

Regular physical instruction program body development- i
games, ) )

Optional arts involvement, i, e, exploratory or advanced
work in dance in COﬁmFﬁon with or in addition to regular
curricular program,

Exploratory involvement in one of several electives, i.e., N
gymnastics, wrestling, track and field, tennis, bowling;
physical culture, swimming, etc, (the electives offerings
are dependent upon qualificat‘ions of staff and facilities
available, and number.of students selecting electives), '

Intensive. involvement in elective program, i, e, advanced

gymnastics, tennis, physical culture, track and field,

v ‘
4 .

wrestling, etc,
Independent study in program propoged by student and/

or physical educa,tidn team and apprpved by the physical
education team.- Student will develop potentialities and
demonstrate proficiency a}nd knowledge to satisfaction’of
physicaLedukatién teachers, Ekxample: gymnastics, tennis, .

track and field, or personal physical culture programs,

Combinations of the above should be avoided since the
program may change edch quarter, providing ample

opportunity for exploratory work in many areas,

//
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~

OCCUPATIONAL EDUCATION

~

The hisfory of vocational education in New York City
had essentially been fog those st.udents who the educational
‘svstem perceives as not possessing the pot‘:entia;l to pursue
higher education, On the "’other hand, students who ‘pursue
academic programs are generally not encouraged to parti-
cipate in the vocational-technical areas on the assumption
that it will not aid them in entering institutions of higher
learning, It appear.s then that vocaﬁonal education is either
focused Jpon those students who look upon high school as
terminal education in the development of a specific employ-
able skill or those whom the school classi‘fies as being unre:
deemed failures, The Harlem High School intends to termi-
nate the conventional division between vocational and aca-
demic education by requiring participation ip/bﬁ areas b};
all students. This approach n‘e\:gates the perception, by the
students and adults, tf)at vocational pursuits and experienées
‘ge degrading. Pafentheticallv, there develops an awarerr?/
that intélligence is a prerequisite to the execution of skilled |

work, In addition, we envision the vocational prScesses de-

J
veloping out of the context of the academic procegses. No

.longer will there be a program of related mathematics or re-
s

lated science, but mathematics and science that conforms to
the conventional standards, Evolving from these general or
liberal education areas will be a.variegation of related voca-
tional operations and choices. Consequently, these procedures
"'134“' 1 4 S
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reflect a variation in the team teaching concept, whereby students

A}

can relate academic learnings to real life vocational skills that
they will put into actual operation, Therefore, a drafting class.
may include a mathematics teaching assistant or intern and an
English teaching assistant or intern (obviously, draftsmen must .
‘be able to express their ideas), in addition to the.gtea instructor,

Students then apply what they learn into actual operation by reno-

- vating buildings and apartments or constructing mini-parks, *

Initially, these operatic;ns and choices will dwell upon an
exploratory involvement in the interest areas of work and famil-
iarizing students with these areas, whel:reby, in the future, they
can make better choices of specialization. More intensive in-
volvement in actual work experiences outside the physical con- .,
fines of the school will follow. This latter ab;Jroach is pr'/edi-

’ cated upon not créating a make:-beliéve atmosphere toward the
} work experience nor perpetuati‘ng the existing obso?escence of
many contemporary secondary sc hool vocational:tec}mical pro-

<

grams,

A,  DEFINITION

3

» Vocational education as defined by the New York State

Education Department indicates a training design to prepare

*See Two Sample Programs or Proposals (Development of Student Corpo-
rations - Section E In Occupational Education component)
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individuals for a lifetime employment specialty as semi- ..

P

N skilled or skilled workers or 'technicians or sub-pro-
fessionals in recognized occupations ar;d in advanced
technical edijcatlon programs, but excludes any pro-
gram to prepare individuals for employment in occu-
pations which generally are considered professional

or which require a baccalauréate or higher degree,

" Perhaps, it is.betfer“to install vocational edu-
, cation in a broader perspective by identif_ying Qur pro-
posed programs as.occupa‘tional education., In this con-
)text, it possesses the 9dditiona1 dimension of an aware-
ness of the changing employment needs of individuals
along with their immediate needs, Consequently, the
cgnceb‘t of occupational education emerging from the
New York State Eduaa tion Department projects a lati-
tude for pé:og'rarrs to prepare for employment ifi jobs
- from low levels to those with skilled or technical needs.
This they indicate, leads to the development of pro-
grams of varying lengths br diverse populations con-
oy ducted when individuals have need at any age or status

diring their working life.

/ \

/ B. SOME PROGRAM CONSIDERATIONS
) / Recently aconference was held in which a repre-
sentative from the United States Department of Labor re-

ported on the pre-work environments and institutional \

arrangem erits that enhanced the orderly transition of youth
. ("
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frc;m the world of school to the world of \;vork in Western
\

European countrles, Israel and Tapan. Among the findings

. that resulted fromthls inquiry'were: C
$ 1.” schooling of mast students were highly job-
. X ariented,
! T2, vocational schools tended to be more flexible

and effective than ours.

3, appreniiceship and on-the-job training oppor-
v
tunities were more extensive than in the "United

States. L. ,

4,  effective vocational guidance and counseling were
more extensive - in some countries manpower
i authorities and schools collaborated in extending
L
) . these services., )
S. industrial arrangements provided for the employ-
ment of youth at rates of pay below'nonnal mini~

‘mun rates, encouraging employers to accept

. trainees.

b3
We are cognizant of the social and cultural differences

in the European, lapanese¢ and Israeli social system and ex-
periences as contrastedrfo the United States. However, we

' . must earnestly consider the efficacy of these findings to the

e

vocatijonal experiences of inner-city youth, Certainly, such

. recent secondary school programs as Cooperative Education

L
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(Work-Study Program), Towards Upward Mobility (TUM),
Sc‘hool-to-Employment Program (STEP), 'and the Corre-
lated Curriculum Program within the NewYqrk City area
have parallef compopents in t_he European,' Japanese, | .
. Israeli design. Notwithstanding ;hes_e prﬁ:edures, we
must engender new oper;tional forms. “As a consequence,
oqcupational education and information in the Harlem High
School will be geared to fostering a ;:oncept of internship
and merger among labor, business, industry, local commu-
~ . nity or‘ganizations, and school toward establishing an occu-
pational design that'will operate within time enterprises and

will address itself to future needs, desires and interests, of

its students.and economic growth of the community.

7z
It will establish a close relationship with the commu-

\ nity college in developing the full potential of its vdcationa}-

[

o " technical program.

It will empower students to establish and operate
B .
their own non-profit corporate occupational structures.

-

It will plan and utilize existing and heretofore unutilized’

. instructional and human resources.

»

<

_And it will establish an on-going occupational and job
development operation coordinated with a team of in-hous
N school guidance personnel whereby students can acquife

jobs: related to their areas of educational intergst’or acquire  *

work to meet the gbligations of financing fiture educational

3
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pursuits. This approach permits students to attend school

part-time and work part-time, if necessary.

ASSESSING OCCUPATIONAL TRENDS

We have assessed the current occupational trends

which will serve as an extended base for career develop-

ment. Likewisg, we have endeavored to analyze and to
explore the occupational projections and manpower needs
of the coming years in New York City via the il;formation
assembled by the Unite* States Depar&nent of Labor,
Bureau of Labor Statistics, and conversations with its Re-
gional Director, Although occupational vistas repeatedly
vary and many impending occupations haven't as yét un-
folded, the.identification of an area of interest by a stu-

dent permits planning in this area and closely related

14

areas of occupational choice, It is essential that these
areas are characterized as spheres of saleable skills

which offer upward mobility in.income and status,

An over\)iew of jobs and future trends through, 1975
in the New York City area and through 1980 nationwide
indicate the demand for new workers is greafest in the )
white-collar occupations. Within this category, there .
are cle;rical, ﬁrofessional, technical, manageriél and

proprietary, and éales personnel, The largest number

of jobs to be filled, according to the data from the

AR
¥
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United States Department of Labor report on Occupational

Distribution of lobs To Be Filled in New York City, 1965-

1975 are in the first three groups within the white-collar

category; clerical, professional and technical, ¥

P [

. - The blue-collar occupations are the second largest
R C catégory, Occupational projections in New York City
‘ ‘ through 1975 show a decrease in employment prospects
although nationwide an increase is projected through the

1980's.

\

Having classified and surveyed the projections for
the major occupationalzcn tegories, "the report identifies
and classifies individual occupations into related fields. l

. Predicated upon this information the format for develop-
in’g occupational education in the Harlem High School is

formlllated.

Q
\

= _ Professional type areas that has as a prerequ1s1te "
a bacca&ureate or higher degree areobviously omitted
since they don't technically fit into tbé vocatlonal-occu- .

pational categories,

. The following is a list of viable occupations and
their related fields which will be given priority and | f
considgred strongly for occupational programmatic de-

) velopment .in the ihgh school:

e
3.

Q k Headlth Services Occupations




e
| J

a, Regfstered Nurses

b, Dental Laboratory Technicians

C. Medical L.aboratory Workérs

d. - iiaj{ologic Technicians A

e. Licensed Practical Nurses

f, Medical Record Librarians

g, Dentgl Hygienists .

Performing Artis‘ts Occupations ’
a. Actors énd Actresses

b. Darnicers . n

C. Musicians

d. Singers
Technical Workers \al\rtd Specialists

a. Draftsmen

b.» Engineering Tecicians

c. Science Technicians

d. Broadcast,‘Mot:ior» Pictures and Recording
Studio Specialists =

e. Radio Operators and Teletypists

f,  Data Processing, Systems Analysis and

Programming Specialists

'{3usiness Administration Occupations

a, Advertising Workers -

Other Professional and Related Occupations

-141- 152
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' "a, Commerical Artists
\d b, Photographers
C. Radio and Television Announcers
6. 9 Managerial Occupations |
a. Purchasing Agents
) ;B."-_W-I’B’rjébrie{t‘e\rs (Small Businesses)
C. Bank Officers
7.( Clerical and Related Occupations
Bank Clerks and Tellers

aa
« b, Office Machine Operators

c.  Cashiers 3

d. Dental Assistants A
e. Ele;troqic Computer Operating Personnel

f. Stenographers, Receptionists, Typists

~

and Secretaries
'g. | Accounting Clerks
8 Building Trades

Electricians (Construction)

a.
b. . Cement and Concrete_Finishers t

& C. Plumbers
d. Roofers and ‘Slaters
e. & Sheet-Mei:al Worker s \ |
> f, Glaziers (C..onstruction)
g, Opf:rating Engineers (Cranemen, Derrick-.
mén, Hoistmen)
9, Mechanics and Repairmen
i a, A_i_r Conditioning, Refrigeration, and

- -142-
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Heating Mechanics _ )
b.  Appliance Mechanics (Servicemen)
' C. " Office Machine Mechanic's
: , d.  Motor Vehicle Mechanics
Q e. Radio and TV Mechanics &
© . 10. Printing Trade§ (Graphic Arts)
0 a, .. Photoengraverg (
b. Lithograpflic Occupations
v 11. Other Craftsmen Occupatio;1s
' a. Upholsterers
b. lewelers and lewelry Repairmen
12, Semiskiﬁed Metalworking Occupations
a,  Electroplater Hel;;ers ,
13, Other Operativés'
\ Ca Meat Cutters
| b. Atter;dants, Auto Services
. The wide scope of occupational areas suggested by
these cétegories beckons for dramatic expangion and more

meaningful vocational~occupational education courses and

-

« L4

programs on the high school level.
D,' INSTRUCTIONAL AND HUMAN RESOURCES INVOLVED. IN

OCCUPATI ONAL PROGRAMMING IN THE HARLEM HIGH

SCHOOL

]

Plans are for utilizing diverse human potential in the

immediate community and in the city<at-large as.instruc-

tional and human resources, Industry, labor and business

~

Q 4 -143-
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. facilities and services,’ cultural institutions, governmental
. H agencies, and community organizations will‘be employed to X

. T . jointly implement, with the school, whole aspects or levels

N

of the occupational program, *

Communications were sert out to fifty-one (51) local

businessmen, Many of these proprietors operate businesses
1§ / *
of a very small nature, therefore, we were concerngd with the

. . . . . %
. assignment of a single or several ‘interested students into
these business establishments for practical and paid work

experiences,

The following types of enterprises were contacted: ad-

-

vertising agencies, appliance-sales-servicés, data processing
services, banks, hgr‘dware and maintenance services, plumb-
ing gervices, photographic studios, printing serv,i;:es, station-
eries, electrical services, publi:shing companies, television

and radio repair services, insurance offices, and home improve-

»

ment services, :

The use of additional resources have beer firmly es-

~ ' tablished and committed and they will.conform to a wide variety

-~

of designs in the form & services, equipmert, and space.

The following patterns arebriefly illustrative: -

1. The utilization of'a nearby art'sfudiq and gallery

S
~

. *Formation of a Community Resources Council. See ' Community Organi-
zation' componen# in the study. ) )

.

i / .
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3.

4.

b

>

%

(Nyumba Ya Sanaa-BlackkHouse‘of Light) for

¢

the teaching of various art forms using local

. -—

artists as instructors and supplemental in-

.

struétors.

The services of a local dance theatre (The Dance
 Theatre of Harlem and Olatunji's Center of African
Culture) to provide space, to provide faculty mem -~
bérs to conduct classZs, and to provide scholar-

ships for qualified students to enroll in their total -

. 3
program,

The development of a training program in health

careers at the community hospital (Harlem Hospital).
.!\.

Likewise, the utilization of their services and fa-
cilities for independent, study projects.in the science

and; health areas,

-,

-

The utilization of community musical and theatrical

(drama) facilities and personnel (Olatunji's Center

of African Culture) as an occupational training com-

ponent, as-an interest recource for students, and as . -
a component of the i'equired school program in these

curricylum areas.
P’ : -

The engagement of a community photographic studio
(Studio 'B') for career training in photographic skills

and technology. ‘ J

~ N




6. . Utilizing the facilities and expertise of a local
. \ urban planning service (Architect!s Renewal

Committee in Harlem) as a training component

in career development. \ .
7. The establishment of a training program.for
h Y
careers in banking (tellers, clerks, officers,
et al)-at a community bank (Carver Federal

Savings and Loan Association). .

E, VOCATIONAL GUIDANCE

+

Some three (3) years ago, the then Secretary of Labor,
W. Willard Wirtz; indicated to the House Committee on Edu-

cation and Labor that: *

"'The availability of occupational counseling for youths
in schools is extremely slim indeed. During the school y‘eérs,
a student in the United S‘tates has very limited access, if any
at all, to a person who knows what the employment world is .
all aboyt. There is seldom anyone to adv1§e him about what
kind of employment exists, what employment he would hke
to try, or how to go about getting that which does exist. The
result is that young people argéft to their own devises in
. the employment search. "'. | ' . -
\/ - In a 1963 study, it was found that only 22, 4% of the d{op-

N . outs, aged 16 to 21, received vocational counseling, while

- . 56. 1% of the graduates indicated they regéived some guidance.

7
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Apparently, these figures es tabhshes the fact tha t far great-

[y

er emphasis should be placed upon vocatlonal couns¢ling. Up
to now, guidance within traditional school patterns has been
academically oriented and aimed at those students who are
mbving on to college. We perceive guidance personnel in

the Harlem High S hool as being more aware of the role

‘of vocational counseling by working more closely with in-

dhstry, business, labor, employment services and | agengies
‘ P
in the world of work,

4
Consideration must also begiven to another dimension

of counseling.t'hat :avould provide " career’ officers for young
people fromathe a‘ge of 16 through 24, ' They would provide
such services as information and advice regarding placement
sources and job opportunities and would help young men and
women think constructively about their abilities, limitations

and goals. Such a vocational guidance system would provide

¢
for quarterly, semi-annual or annual" career check-ups"
>
over the span of eight (8) years. It would perhdps include

all.young people - even those who go on to college or leave

the labor force for understandable reasons, .

~ The function of‘the system would be to guide young
people through the mazes of our extremely complicated

society,

Herbert Beinstock, The Transition to Work Here and Abtoad: Do

U.S.! Youth Fare Worse?, (New Generation, Vql. 51, No. 1, Winter

-
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< F, TWO SAMPLE PROGRAMS OR PROPOSALS

A MEDIA CENTER IN THE CENTRAL HARLEM COMMUNITY

S

The question may well be askéd as to why Industry,
Health , Welfare, or governmental agencies should Dartic;
ipate in an eglucational enterprises' which could be upsetting
to their present ~routines r;md purposes? Our response is
that the survival of the'city, in whic*h large work area real
. estate and property investments €xist, depends inevitably
on how social institutions work cooperatively. Each work
area depehgs primarily upon the schools for potential
\ workers and each has much to teach the schools in this city.
‘SecondIV, current efforts by most of our public sc hools ,'.
renovate the existing teachir;g-learnir} g arrangements’
as they refate to many of the systems failures, are fore-
- doomed because they do not‘con.qe to grips with the un-
willin_gness or inability o{ most students to grasp the re-
> levancy of acquiring knowledge and skills in the present
for utilizatién in the furnre, What the schools are saying,
in effect, is that it's real out there in the world, but we
have no way of putting you into the picture ur}til later on,

In order to reckon with this reality, we are see?’{g to

construct an educational experience with relevagey to

work, while recognizing that Educational Planners will |
concem themselves within our proposed school complex
with other life requirements such as a vocational and

Y
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personadl pursuits, As the late educator, John Dewey, once
stated in a Havard Commencement, " while there is no
guarantee that an education which uses science and employs
the controlbd’process of industry as a regular part of its
equipment will succeed, there is every assuranci that an
educational practice which sets science and industry int

opposition to its ideal of culture will fail.". )

Occupational Format o 4

A media center will serve as an educational - occu-
pational training component 'for the students, parents and
other community people tmt:erest:ed in all forms of media,

i. e., photography, cinemotagraphy, film making, narration,
)

Creative writing, printing prqQduction, videotaping, radio

broadcasting, etc,

It will involve a number of media operations and
technicians in the New York Metropolitan area wh o are
involved in various forms of cornmunication in working
with students, parents and community people in their
respective specialties to implement a comprehensive
training program in the center, The current planning

efforts have enlisted the support, counsel and partici-

“pation of The ‘Community Film Workshop Council, Inc. , .

A"
W.'0,R.!, T,V New York Amsterdam News, Chamba

Productions, Inc., Black Tempo, Teleprompter Cable

19 160
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T, V., Open Channel, and prominent individual media

gpecialists to assess and make major determinations
about equipment availability, material usage, technical
processes, present and future work possibilities, instruc-
tional techniques and feasible training'-work cycles or
sequences, technological trends, curriculum develop-
ment a;nd organjgation, product developmen/t, and in-

dustrial organization and related problems.

Present projections also recognizes that jobs for v

the hard core unemployed and underemployed must be-

come a national priority; that failures in existing train-
T ing programs geared for minority involvement ha\;e been
victimized by shoddy economic planning, limited resources,
and token committments from both the private and govern-
fnentél sectors of our economy., While we recognize that
trafning programs geared to the economic realities of the
70's are to some degree experimental in nature, throughout
this operation we'll be engaged in collaborating with other

resources involved to build into our operation essential

services, i.e,, Basic Education, Cultural Enrichment,

Planning for Occupational Involvement, Problem Solving,

Material Usage, Economic Development, etc.

So that in a broader sense, the Media Center will
develop a reservoir of skilled - comipetent operators in
all areas of media who will be capable of responding to

urgent communications needs in the minority communities,
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but specialists who will be eﬁ%p‘;ed in 4 vigorous search
for new knowledge of urban-minority issues as they

affect Harlem, New York Citv and the Nation, . (\

The Center will formulate an intimate and con- -
tinuing collaboration with Harlem residents, community
organizations, ;nd other ur ban neighbors through projects
and major problems that concern them, The trainees and.
students would be involved with the staff of the Center as
part of their training in this type of product development

which might take many forms - slides, filfn-étrips, films,

etc,

The Media Center's community resouyce capap’ility
is unli‘mited and it will constantly strive to lift pubk under-
standing of issues in t‘he community fo a more sensitive
and sophisticated level_.’_l:_ong range, it will hope to culti-
vate in the community special understandings about major

trends in urban change, in order to assist them in the

development of required action programs. .

;\ . -

Eventually, a team of media specialiéts upbn
compleﬁion of their training will be able, thxough the
Center's placement operat;on, to sub~-contract their
services to exi\sting community organizations and agencies

interested in concrete media products for their programs,

A
-

- . N

Areas of Occupational Capability in Education
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It has been emphasized ﬁr)d re-emphasized by var10u§
educational experts that visual experiences comprise an ex-
tremely important aspect of educational and creative growth

among students at all levels.

Contemporary research has demonstrated the efficacy
of employing visual materials in the educational process.,

However, most large urban systems have only used these
. N L]

materials for perceptual conditioning while developing
reading skills among students to launch token attacks on
reading disabilities or to enable teachers to effectivel'y use
new methods and techniques while teaching students to read.
. As valuable as this*may be, attempts will be nfade to ex:
‘plore the cognitive aspects of education’ that may emerge

from the use of visual materials in the classroom.

€

~

1. To assist teachers in fhe development of lesson
plans and study information that will provide
them with some sense of how to proceed to clange
b_e,gavior and attitudes formulated and related tc;

a student's response to a given social situation,

2. Lessons designed to help students develop posi-
- tive attitudes toward the rights and responsibili-

© : ‘ . ties of individuals within a societal framework,

3. Attempi:s to develop among educators, students,
and parents a broad concept of educational vi-

tality and relevance through the, presentation of

'Y
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. j situations and problems which are familiar
L H
the pupils and which serve as microcosmic
" models of the problems of society. f

oY

a k SN
In essence, teachers and mstructors from the hlgh

school recruited for part1c1patlon in the Center's pro-
gram would be work»#g W1th experlenced media special-
ists in concerted attempts ‘to monitor apd upgrade CUI‘T‘];
culum, to déveloD new teaching and training aids; -while
educating parents grouf)s. ‘

Conclusion . o

3

.. The use and value of any product whether it be
social, cultut'a}, or educational when it gets developed
will not be res trictéq, to in-school usage only. - Su‘ch
valuaple educational products would. be ntade available
to the community-:atrlarg'e. ’ h

In addition, any media operation that comes into
being in Central Harlem must have some relationship
to the economic realities there, The it;tent is to aim

at the development of a local educational television net-

work through whatever franchise arrangement can be

created with mQustnes m the business, tc promote the
type of relevance in educational programming and commu-

nications that the community has been demanding,

It will be deeply interested in expanding the context

¥
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of existing network coverage while dealing creatively
with problems and issues that have a direct bearing

upon community change,

“~ DEVELOPMENT OF STUDENT CORPORATIONS
)

_The intent of .this cooperative occupational effort is to
provide a living, breathing laboratory experience for students.
It is designed. to,provide a highly relevant vehicle for relating
academic classropm learning to concrete éxperiences outside

4

" of the classroom.

. . The planning will be directed toward students acquiring
the gkills of organizing, ‘r“nanap;ing, negotiating, and imple-
menting faéir own business enterprises. Therefore, the en-
tire planning process of the program from the outset will be

student centered and directed,

Arenas of Participation .

Predicated upon the previous assessment of viable occu-

»
pational areas, there are currently five (5) arenas in which we

envision student involv%ment;

1. Design and Planning

-

Students in the Drafting and Urban Design classes held

either at school or at local urban planning agency

3
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(Example: Architect's Renewal Committee in

Harlem) will be engaged in planning ayd designing

‘mini-parks and recreational areas in the commu-

nity. They will also be responsible for designing
buildings and apartments for renovation in the

neighbor hood,

Rehabilitation

»

Building Trades students wiil be working on the
rehabilitation of a building, This would be a, total
renewal process, conceivably involving gutting

the entire building, installing kitchens and bath-

.rooms, refacing the exterior, replacing all win-

dows and frames, et al,

Advertising

Students will explore the entire spectrum of adver-

rising, promotion, and public relations, The acti¥<

ities will also include the organization and distri-

bution of a comrfiunity newsletter,

Media

-

Media students will be involved in product develop-
ment and distribution in the areas of film, photog-

raphy, and video-t.‘gpe.

Childeare

166 -z
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.Child:Ca.r,e facilities will bﬁ logalized in or near
one of the high school sites. The center will be
staffed byl the Harlem Hi}zh School students who
are studying early childhood development under
the. direction of a teaching specialist from the
school. The children who attend the center will \
be of pre:headgtart age ad will come from the

- .neighborhood.

.

Consideration will also be given to the leasing of a éervice
. sfat@_on by one of the student corpqrations. American Oil Company,
in the past, lms leased service station facilities to self:heip or-
I ganizations in order to provide training in jervice station manage-
ment and operation, and automobile maintenance and repair. The

station would be operated by the students under adult supervision,

L

Operation of the Program

. 4 .
With the approvamf the New York City Board of Education or
. ] 4

the Community Board, student and facultv representatives will form

non-profit educational corporations (in the five (5) arenas. of parti-

) cinationientioned above - designing and planninco, rehabilitation,

adve rtis¥ag, media and child-care) under New York State incorpora-
tion procedures. Consequently, they will not be legal fictions but
will meet all state requirements and are as real as any business

enterprise:;

The companies will function under boards of directors

Q -‘156- -
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1 composed exclusively of students, aided by faculty representa-

tives, and counseled by technical advisors frorb the Community

Reso}drc_e Council.

It is expected that these student corporations will negotiate,
implement, and complete work on prime contracts in their specific

areas. In addition, the contracts might include sub-contracting

N
specialists from the community to implement portions of the con-

tract, .
% Each of the corpofations will maintain a student work Srew
interested in pursuing the development of these skills. They will
\ be employed by the corporations outside of regular classroom hours,
paid at an hourlv rate, and receive bonuses upon compleuon of a
contract for outstanding and noteworthy performances. It is an-
ticipated that industrial arts teachers will serve inja dual role of

job foreman and classroom teacher, Students invojved in theSe

experiences will receive academic credit for their participation.
- " -

F gding

8 . .

Contact and discussion will be made with the Urban Rei
newal Authority around, the corporative areas of adveftising,
design and planning, andrehabilitation., We will pursue with the
Urban Renewal Authority the practicability of fundiné the costs
(student staff salaries, materials, and other operational costs)

of these enterprises, In other words, we would explore the
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feasibility of these student corporatiopig‘as ‘recipients of con=
tracts from the Urban Renewal Authority. Furthermore, if

we can establish a propitious relationship with thé Urban Re:
newal Authority, we would expect that they yvould take the ini.:
tiative in securing the approval of ‘the Department of Housing
and Urban De\;'lelopment for maximum participation of the high
school in the renewal plans of the community /as it relates to the

arenas of student corporative involvement, Once established, this

could conceivably solidify the granting of funds, ' ¢

Additional funding sources will be solicited through arrange-
N,
ments with the Neighborhood Youth Corps and the possible fundi ng

of the entire program by the Department of Health, Education and

Vﬂf{a‘re. Va ) ‘W ) -

\

¢
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X\f_ EVALUATION OF STUDENT AND SCHOOL. PROGRESS

Y

PHIL.OSOPHY OF EVALUATION

The evaluative policy in any gchool evolves from the
specific style of the program. Harlem High School is a
school that guarantees success rather than failure, Perhaps,
the single most important proci_e;dufe in the educational./_

system of the United States that propagates the failure of

4
students in numerical or letter grading,

Grades have been used to distirlguish the haves from
the have nots, the¢ sva;ccesses from the failures, the good
from the bad, and the intelligent from the uflintelligent, ,
achievement from nonachievement, Gradeg have pre:
vented students from entering higher levels of education, pro-
vided the justification for cheating, destroyed the thinking
process by catering to rote’ rriemorization of facts, and dis-

couraged students from undertaking more difficult studies ’

for fear of failure,

Interesting enough research studies have shown that
there is almost no relationship be_t*ween the grades a student
receives in school and his competence and achievement in his
life's work. In fact, there is ample evidence that those who
scholastically achieved at a higher level are most likely to be

in the lower professional performande levels.
'

~

.
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In the Harlem High School evaluation is more than
. testing, It will, among their things, demonstrate the

Tearning of some factual material, indicate a degree of

- ~ &

.achievement in the mastery of subject matter, and in- -
dicate changes' in attitudes and understanding, Further- .
more evaluation will also expose continuing weakness and -

lags in the areas evaluated,

LY
-

It was previously indicated in the study seé;ment on
N Curriculum Planning (Independént S;udy) that any initiated
advance study or course will commence with a pre-test
and end with a terminal test as one of the required measure
of mastery The same material usé/ d as a pretest will
hkeW1se be used as an effective,terminal test. Stydents, !

] as well as competence in subject mattér~that

-

curred.

v Other types of evaluat}on will be available or may
be created by the Students and teachers cooperatively, so

long as they fulfill the aforementioned criteria,

4

. i
. szup or individual examinations will not only take the
form of tra

dit‘ional tests but will be intermixed with ""take home'

examinations, This would help the student réalize tﬁat the

»

educational experience doesn't begin and end within the classroom,
i

1’This procedure will also be utilized in’ all other course or °
study areas as it relates to final evaluation,

[ Y

'See "Sample " Self- Evaluatlon Chart for Measuring Progress
in Reaching Objectives” and "Evaluation of Peer Group'

N K
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In evaluating the student's mastery and progress at

the comp‘letion of a course or study area, traditional letters
and numbers will be dispensed with, in favor er written
comments by the teacher and self-evaluation techniques,
which so a better job humanely encourageing improvement

in a student's work,

Self-development will algo be evaluated in terms of

written teacher comments,

A student who does not achieve sufficient mastery
of the study area objectives is either eligible to repeat
the activities or to pursue additional strengthe'ning acttivities,
However, if the student isn't able to attain the required degree
qf mastery; no record of failure is entered into his personal-

permanent record, The official record wil] only indicate an

evaluation of the completed subject areas,

REPORTING STUDENT PROGRESS AND RECORDING

Reporting to parents will be done in two ways: teacher-
parent conferences and by the use of Pupil Progress Reporting
forms which will embody (1) the study areas pursued by the

student; (2) the segments and activities completed in each study

s



area; (3) an evaluative commentary of each study area; (4)
an evaluative commentary of the student's self-development;

(5) attendance and lateness.

<

* Report will be given to parents four (4) time a year,

The Personal Permanent Record Card will incorporate

final evaluations of course or study areas and personal folder

of completed activities in each course or study area.

COMPREHENSIVE SCHOOL AND STUDENT EVALUATION
, S

1

In light of the objectives for the Harlem High School,
it is essential that the effectiveness of program, materials,
techniques, methodology, and approaches be appraised at
the termination of each semester to determine the'processes
if the goals have not been adequately achieved. Constant
evaluations of completed'units of study will occur throughout
the school year. Student and teacher will share in the assess-
ments.3 It is expected that evaluation procedures similar to
the following will be utilized:
1. To measure the invd@ment of the'total
human reso_u?ces of the community a tally

will be made of:

a, the number of people from the commu-
nity who are involved in an activity con-

nected with the Harlem High School.

3. See Sample "Criteria for the Evaluation of Units of Learning"
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“ b. the number of different agencies or
community groups represented by
the people involved in the Harlem
High School.
C. the number of, hours spent by individ-
o uals and agencies in working on act-
ivities related to the Harlem High
School.
) 2, To determine if students are learning via
. G
L ' inquiry and are developing interest in learn-
ing the following tests and records will be
employed: ' ‘ '
a, critical thinking tests will be adminjstered
. at the beginning and end of each year.
b, creativity test will.be administered at the
~. beginning and end of each year., -

' c. a questionnaire will be given to parents at
the beginning and end of the year which will
elicit their child's interest in learning,

- d. a survey will be made of the student's per-
) sonal permanent record card to assess the
learning activities the student has been
engaged in,
Q -
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“ .
3. To measure the student's participation in hu-

man interaction the following activities will \

be carried on: -

*

a, observations and ratings on such social

traits as social intercourse, aggressive~

ness, and cooperation will be made on

each student,

b,  sociograms will be constructed at' the

beginning of the year and periodically
throughout the year,

\ c.  role-playing and socio-drama will be
employed to both encourage and evaluate

\ human interaction,

d.  "rap" or self-development session will
be taped or video-taped at various times
throughout the 'year. These tapes will
bg utilized to' reveal growth patterns
and to perceive changes in a student's

attitude and self-image.

.

4, To measuré the improvement in the student's
self-image, self-rating'scales which will

elicitthe desired information will be administered

’at the beginning and end of the year,




>

S. To measure the achievement gains in reading
and mathematics tests will be given at the

~

begining and at the end of the year,

6. To measure the quality and-value of the demon-~

stration and dissemination of the exemplary
aspects of the program, suitable evaluation
forms will be devised which will elicit th.e
pertinent feedback needed to evaluate the
different kinds of demonstration and dissemi-
nation procedures utilized, These evaluative
forms will be completed by each person who

. is invc;lved. A log will be kept of the number

by «

of demonstrations and methods of dissemination

along with unsolicited feedback which is received,

<

7. To determine if a student has been stimulated
to greater interest in learning a questionnaire

will be sent to parents to elicit their opinions

regarding their child's interest in learning,

8. To determine if the students are suceeding in the
community resource institutions, a written

- ) \

evaluation will be asked from collaboxating per-

sonal. .




EVALUATION OF PEER GROUP

v An Expression Of Opinion

To what extent has each number of the group achieved

each_o) the contibutory objectives and the central objectives:

"

MODERATELY . EXCELLENTLY

3 4 5

RATING OF LEARNING OUTCOMES
(Contributory Obijectives)

NAME OF LEARNERS #]  #2  #3  #4 #5 Central Objectives

1




CRITERIA FOR THE EVALUATION OF UNITS OF L‘EARNIN‘G

{ . : :
POORLY ° MODERATELY EXCELLENTLY

1 2 . 3 ;S Y
l.- = focus on a Significant and persistent life
. situation?

2, meet the needs, interests, and require-

ments of modern living? .

3. encourage consideration of current and

v N
future trends? /

4,  deserve credit for the quality and extent

of the pre-test? , /
N ) < /
L /
’ .~ 5.  deserve credit for the quality and clarity -
-l of the overview? '

6, employ)huggestions for teacher-pupil plann-
ing and cooperative organization which en-

/ courages self-direction and self-discipline?

Y

7. suggest stimulating approaches to the study? .

8.. clearly state objectives in terms of changes

in behaviors? -

é9, provide activites appropriate for achieving

each contributory objectivel!




. 10, provide evaluation devices helpful to pupils in -

mastering objectives?

)

- -~ fl. enable the learner to proceed from the known

to the unknown?

A )

12, provide for differences in interests and ability?
13. make use of resourcés and needs-in tlfé:_ local
community?
14, cut across subject-matter lines?
(- '
15, include complete and exact reference materials
- and A-V aids?
’ 16, use appropriate performance tests and self-
evaludtion devises?
17. * include effective instruments and plans for
terminal evaluation?
18, provide adequate plans for culminating and
J o follow-up activities? '
Kn / ‘ .
- : - 19, encourage creativity in the learner? .
a‘.;‘ . ] -
i " 20, enable Dupfls to achieve mastery of the central
e -
objective? )

NAME OF AUTHOR:
\ TITLE OF'UNITS; - .
EVALUATED BY: ' ,DATf )
- SCORE: TOTAL OF RATINGS ___ - _ | 20
o | B o9 l

%
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XVl PERSONNEL

A, ADMINISTRATION AND SUPERVISION OF THE HARLEM HIGH SCHOOL
AND ITS SUB-UNITS

-

While the chief, school administrator is ultimately responsible
for plant management, student control, community relations, instruc-
tional supervision, curr’iculum development and liaison with the Board P
of Education, many of these duties ‘\'Nill be delegated to sub-uiit person-
nel, Through this struttion, he will acquire additional time to give di-
rection and inspiration, to create a climate of inquiry among staff, to
open up channels of communication between the community and the school, N~

and to set aside definite hours to visit instructional areas. -

Therefore, each of the 4 sub-tnits will function upon the guid-
ance of a peremptory organ designated as the Administrative Council.,

(see Figure 1),

B. NATURE AND FUNCTION OF ADMINISTRATIVE COPNCIL

(

The administrative Council will consist of 14 members, 6 of ‘

whom will have teaching assignments as well as administrative respon~-
sibilities, While the teaching assignme'nts will be flexible, they will be oy

nonetheless very real responsibilitics.

P ‘ The major role of the Administrativ® Council is twofold: First,
‘the administrative functioning of the unit is the joint responsibility of the
Council., General unit administration, office supervision, general dis- °
cipline will be the full-time function of one of the Councilmemb«:‘rs. He may

be any member of the Council selected on a rotating basis, (with the excep-
' - 180
o . <
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FIGURE | -
Administrative Organization of Harlem Hjgh School and Its Sub-Units

Chief School
Asministrator

Unit
Administrator

. ha
ADMINISTRATIVE COUNCIL

Staff =~ 7 Student
Representatives Representatives

he s

Commpunity
Representatives

Unit ’
Administrator

' Unit \
‘Community

. (Pp)
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(]

\\J

tion of student and parent representatives) or he may be a member of the
Council who is the Administrator per se.’ Secopd, major curriculum
decisions,‘ schec.iuling and programming will be joint function of all Council
members, who will be re’spons/ible in'part for establishing the policy under

which the curriculum is enacted,

Under the second part of the Council's responsibility is the corrdi-
nation of the various disciplines or areas represented‘in the unit curricula,
All areas must be given édivquate Iepresentation in the curriculum and 4%
opportunities for interdisciplinary coordination must be utilizeéd, and if
necessary, created, to insure t.o maximum degree of uni\fication of the

program around the overall objectives of the school.

o

This Council will consist of a unit administrator, a guid'c;nce super-
visor, two curriculum coordinators, two coordinators of student government,
two parent representatives and a council representative from each of six,
areas of curriculum: Arts, Hum}‘anities, Science, Vocational, Foregin

Language, Physical Education*,

These council representative (from the six areas of c'urriculum) will
ﬁivige their timefbetween council duties and teaching responsibilities, and
will be the equ‘leeht of Chairmén for their respective areas of disciplines.
While this council consists of 14 bodies, it relresents only 4 full-time
administrative posf% It does fullfill th_e fesponsibi ities of Department
Chai‘rman, therefore, the position of Department Chairfnén does not exist,
Since 6 of the council members will have half-time teaching responsibilities,
three full-time teaching spots are filled,” The oferalll faculty requirements

1 ) h | s
reflect in inclusion of these 3 positions, - /r;\ ,

*These positions will be rotated every two«(2) years, In addition\ this
structure provides gtaff members with guided administrative experience.

-171-4182,




Administrative Council

' 3
2 Curriculum Coordinators

- \\ ’ Parent Representatives (Parent's-Teacher's Association)

Unite Admiftstrator ‘ ‘
/ 2 .(’Joovdinatorsé.‘off Student, Government - " . / )

Humanities N \

Vocational —~

Arts

*  Sciences

Foreign Language

Physica?lv Education

Guidance Supervisor /~

Representatives f;(()n_m the 11 above areas will comprise ffe

Administrative Council, -The unit administrator will be liaison be~
tween the Chief School Administrator and the Administpative Council,
but the Council must make the basic decisions in their unit regarding
content areas, curriculum, ** and scheduling, While they cannot have
the final voice in finances, their judgement and recommendations will

.t

be highly respected, - )

“N—" Each'areachairman’ has responsibility for the functioning of
. his grea plus the responsibility for correlation between his area and all
’\othe are?. Decisions must be joint ones and representative of the ._)

cooperation and correlation, in fact, interdependence of all areas,

.
~ -

/ - . l

— ‘

**Within the limitations of over-all school objectives,

-~

- »
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Scheduling is not function of the Council since the schedule for
-~ the recwi/r,ed portion of the day is fixed by the curriculum, in terms of
major dicisions, and flexibly worked ait by each teaching team involved.
Scheduling for the Special portion of the school day is done by the indivi-
dual student in consultation with teaching teams and counselors. Major
decisions 'about required portions of scheduled time are the prerogative
of the Council, and can differ fc3r various programs and various levels,
as long as"‘ i:'ninimal requirements are met, The Council is, howeve;*,
respotnsible: for content correlation, program interdisciplining, and

curricular functions and supervision,

C.  PURPOSES OF ADMINISTRATIVE COUNCIL

. . L Plan details of curriculum and create intordictory units,
Work out initial scheduling and grouping, plan, teaching z
. . éﬁa?cheduliﬁg responsibilities, Prepare and 7 or locate /

materials needed for opening of school. ‘

§

2, Conduct intensive workshops with grades 7 and 8 teachers
~ . in present system to get movement towards a Harlem High
_ School curriculum~type, Join with teachers in detailed

unit planning for as many subject areas as possible; pro- .

vided released time for teachers to develop units agd re -~
sources by taking over classes for extended periods o
Prepare students for Harlem High School orientation.-
3, Also engage\ as uch\as possible with teachers K-6 in de- * .
scribing the squof high school education students are to

Ke prepared for. Conduct or plan (and find resource -

o -173- 1Q.
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1
, :

per‘sons to conduct) workshops for K~6 teachers to

orient studerits towards a Harlem High School v

curriculum, /

INDIVIDUAL ADMINISTRATIVE AND SUPERVISORY FUNCTIONS

. . *
\Chief School Administrator, « The principal responsibilities
/

of the chi[ef school administrator are to provide instructional leader-
ship through an awareness of the dévelopments in the content fields,

to direct the over-all program t:oysuit the particular school and com-
munity objectives and. need;, to maintain constant communication with
the community, to reshape and restructure the orgénization for instruc-
tion to facil_itate.the abplicatﬁn of progress in all content areas, to be -
the catalyst for necessary institutional changé1 to identify prol;lems and
to involve staff, commpynity, and stu'dents in decision, and to maintain

liaison with the Board of Education. His other duties are residual.

Unit Administrator, ZI'he four (4) unit administiators are dir-

,

ectly requn§ible to, the chief school administrator, who will prescribe
s ~

their work through regular scheduled meetings within the established

framework of school policy. The unit adminsistrators will exercise

judgement within the framework; they will be encouraged to be creay;ive

in completing their duties. -
¥ & . ~\ ‘ = & ’ .

/
With respect to the teachers associates of their units,~he unit

administrators will take the lead: *

N

L In providing through meetings of their unit staff the

opportunity for:

‘ -174- -
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> )
, .

(a) Leatning of plans and developments of the &

. 4 . . .
teaching teams in their unit, L .
v ' . ’ f

- (b)  Learning of plans and developments in the /

vanous total-school departments, all of which

P}

. will be represented on the staff of each sub-umt
) Securing information about and mterpretatmn of

school-wide objectives and pohcles. .

With respect to their reationship- with the chief school admin=

14
-

istrator, the unit administrator will:

1. See that-school plans and programs considered by central -

LY
\gd«rhinistratjon and the ‘Board of Education will take into = .

account the characteristics and feelings of pupils and

. ’ +

partents in the specific-units.
in ,

. . - ¥ o
The unit administrators must know the pupils and the opportunities
the total school,offers if the system is to succeed, Their functions,

additionally, W111 encompass student ¢ontrol (a student problems

&

committeemay assist them with persistent béhavmr problems) and

instructional supervision of their teaching staff,

>

-~ N

Curriculum Coordinators. .Twe curriculum coordinators are

c assigned to each unit, Each will work with one Jlalf of the rmt pessibly,
bared upon equivalent "grade levels", Since the approach to cur¥iculum fhad
is inter@@;alinary, it is the responsiblity of the curriculum coordinators
to develop, write, and coordinate topics, ideas, themes, etc., (that evolved

/ trom glassroom planning) around various disciplines. Likewise, they will

make suggestions and demonstrate to teaching staff, curriculum materials
- %

»
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that might be adaptavle to individual students, In essence, they assume

the role of curriculum consultant and developers for their unit,

Secretarial and Clerical Staff. Seretarial and clerical staff

are assigned to each unit and to the chief school administrator, The ‘ €
size of this staff should be adequate to secure the effective functioning

of the program. Since attendance procedufes flow through ‘each unit

office, clerical details of attendance are a daily task- of each unit 5

secretary, Furthermore, the unit secretary will have numerous en- J
counters with stidents about attendance and other matters which con-

ceivably could be within the realm pf the unit adminis&ator. Her

handling of these details may conserve much of the unit administrator's

time, Hopefully the unit secretary will become an integral part of the

unit team, |

4

+ School Aides. School aides will relieve the unit administrator of

—

routine tasks and will assist unit teachers, The aide will execute minor
administrative procedures, supervise halls, 'library-resom:ce centers; or
do other jobs that. the unit administrator deems will improve the organiza-
tion, Consideration will also be given to specific 'expert:ise of various aides

as to its use in the program areas,-

>

TEACHER'S WEEKLY WORK LOAD

LY

Since the teaching day will bracket the .hours of 8:00 A, M. to 4:00

P M. and encompass of forty (40) hour week additional compensation for )
each staff member except the Unit Admimstratnrs and Chief School Adminis~
tator is expected, In addmon each: teacher is expected to attend and aid in

the supervision of evening events "(Parents' Association, social, etc,) at

N
- . 4 . 4
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various-times,

™

« The staff loads in Figure #2 atre based upon twenty (20) minutes
modules of time and are predicatéd on.one-hundred and twenty (120)
modules of twnty (20) minutes, This is merely a guideline to view pro-
grammatic needs. Eleven (11) catagories of staff responsibiiity have
been defined in Figure 2and an over-all picture of the same te‘acher’s
weekly schedule is illustrated in Figure 3, Note also in Figure.3 that
the teacher scheduled with a specific class for five (5) days at the same
time for a semester or a year, The patterning pogsibilities are limitle;s.
At' this point in examining Figures 2 and 3, note there are twenty-four

(24) modules in the school day, totaling one~hundred and twenty (120)

modules of responsibility in a five (5) day school sequence,

1, Supervised instruction, . One Monday and Tﬁesday, this -

teacher meets’ with groups (I-IV) for twenty-four (24)

periods or eight (8) hours. On Wednesday and Thursday,

he meets with the same groups for sixteen (16) periods

or five (S) hours and twenty (20) minutes, His involve~-

ment is with all one-huﬁndréed (100) students in various

size grodpings. ‘During the week, his total assignments
‘ in’ t:’his are‘:a is forty (40) periods (modules) or thirteen

. (13) hours and, twenty (20) minutes. - o -

4 "~
2, Large group instruction, This teacher has two (2) hours

and ’:forf:y (40) minutes or eight (8) periods of largé group

instruction per week, The forms that it may take may

vary (see Gurriculum Planning-Large group instruction),

- J-l /
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FIGURE 1

-

COMPOSITE SAMPLE OF HUMANIT iES TEACHER' WEEKLY '

STAFF LOAD-- "
o | Lo
: T , Number of Modules
ol per week
S. 1, (Supervise;d or f:lass instruction)'. v e e e e e ., ;:.~ 40 ]

L. . (Large group instruction)

Lunch . .. .......... e e e e e e e
XX (Unasmgned) ........ -
. T (Remed1a1 and/ or tutorial ms&ucuon .. e e bt e e e e ' 9
* G (I S.) - zGul%ance and supervision of 1ndependent
yareas) ,, .., ., e e o e et e e e e e e 12
’ I, G (Individual gu1dance) ............ . . 3
C. P (Conference withparents) . . .. .. ...... L. p i e .e3 w
X.C. (Club and extra-class groups) ....... e . 4
G.G, (Group guidance) . . .:. .. .. ... € e e e e o s e e e . . 8
T.M. (Team meetng) v o v v v v s v v v e oo e o e, 3
(D), (1), (D), (IV), - Group differentiation . .. ... .......
TOT AL S .t vttt ittt e e 120 -~
- * ~ -
*All'figur‘es in twenty (20) minute-modules of time, - °
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Here he meets with all one:-hundred (100) students
. .

in his team at one time. .It includes groups I through
§ .
v,

Lunch, The schedule provides one (1) hour each day,

periods fif*een (15), sixteen (16), and seventeen 17), for

lunch, /L ' ’ ’

. _Unassigned, These periods provide the teacher will

. the freedom to determine how to best utilize this uyp-

scheduled time, Conceive;bly, it may be used for plan-
ning with students and staff, évaluation, helping individual
students, etc, In the schedule, the time is evenly dis-
tributed each day (three (3) periods or orié‘(l) hour), al-
th'ough the distribution during the day may vary (see Figure
2, Wednesday, Thursdéy and Friday), This, however,
may not always be the case, ' Weekly distribution of un-
assigned periods may be arranged unevenly over the days
of the week, There are a total of fifteen (15) unassigned

periods (modules) or five (S) unassigned hours each week,

Remedial and tutorial instruction, This teacher has

nine (9) periods or three (3) hours in remedial or tutorial

situations with iuj:ﬁ% from his team (Groups I-1V) '
during the week: s doesn’t include the remediation tile

spent by the teacher with students withjn the subject area

(see An Overview of the Harlem Hig. Schook=Basic Skills

Development Program),

.-.'-180-
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6. Guidance and supervision of independent study, Twelve

(12) periods -or foyr (4) hours per week are provide for .
this function, The teacher is responsible for, supervis-

ing the independent study area in his.field and function-

ing as an independent study teacher-advisor, This function

- is only with students from his team. ‘

7: Individual guidance, lﬁuring this time, the teachei‘ will
' meet with individu’all students to get to khow them better,
to- lend support and act.ion to pressing problems, and to
ac,uate programr‘natic counceling, The results of these
meetings will be shared with the counselor for foll'ow-up,.
if necgssary.' Individual guidance time was schegiuled for
period twenty-four. ‘(24) on Wednesday and Thursday and *
- period twenty-threé (23) on Tuesday. The tg‘tal of one (1)
hour of three (3) periodg a week is spent by t:h_is teacher
in this ¢ apacity, .
. é .
8. Conference with parents, This teacher is available for one

s

(1) hour per week, usually (as is the case for the teacher .
'scheduled in Elgure 2), the allotted time is divided into
. a three (3) day p‘eriod (Tuesday, period twenty-four (24);
\Wednesd:y and Thur’sday and period twenty-three (23)on
Tuesday. The total of one (1) hour or three (3) periods a

> week is spent by this teacher in this capac1ty

9, Clubs and extra -class g:roups On I“nday, penod‘s twenty-

one (21) threugh twenty—four (24) four (4) perivds or an hour
and twenty (20) minutes), this teacher can advise extra-class
192 -
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. activities or instruct mini-courses that may evolve

from student intérest in larger group activity,
s i .
o 10, "Group guidance, ~Eight (8) periods, two (2) hours and

forty“(40) minutes per week, are reserved for this im-

§

portant function which will be similar in structure to

—.aacounseling sessions described in the study com-

.

_ponent, Ps’ychology in the Curriculum. This teacher
, ;neets with the four (4) student groups (the remainder
of the teaching team will also be present)on Friday,
. Group I meets during periods one (1) and two (2),
. : C .Group I during periods four (4) and five (5), Group III*
' ‘ duri'ng. periods ten (10) and eleven (1), and Group IV during
‘ - . .

. _ periods thirteen (13) and fourteen (14),

€

1L ‘Team meetings. Three (3) periods, (6,7 and 8) weeklyf

N . L]
or one (1) hour, are reserved for a team meeting on Friday. '
' ’ i ) . .
- This time is available for necessary communication and °

planning with oﬁher,staff‘ members,
F, SELEGTION _ | ‘ o ' .

/

= s

The selection of staff will bé a critical element in the satisfactory
functionfng of the school program. Two (2) pr‘incip’al catagories of staff
will be needed: regular (licens_ed and assistant téachers) and supporting

% (intern and resource or collaboratilig p{irsonneD; All applicants for
‘regularly licensed staff pésitiqhs shall be volun.teers selected jointly by the
Chief School 'Admini_strator, an executiVe/cor'nmittee of parents, and the

195 . -
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the personnel committee of the Committee for a Harlem High 'School
(as community representatives), T achers shall be recruited from

any and all possible sources,

Teacher assistants will be largely community residents wﬁo

have an adequate degree of expertise in a subject area to be of tangible
use in the program, They will be employed as full~€ime staff members
ap'y may be college students, ligensed‘paré-professionals, parents, or
other corhmunity people in various vocatioﬁé or pfofessons. .Under the
direction of licensed personnel, the€y assume instructional responsibilities
with iﬁdividual students 'and small groups. In independent instructional
activity, they may assist in compilingand developing topics and projects
for student investfngation. Teaching assistants will be selected by the

Chief School Administrator in conhuncton with the Administrative Council.

Teacher interns are part of the supporting educational staff,
Interné are studeént teachers who will be drawn from local university
and independent programs who are reéuired to teach in the high school
in conjunctioﬁ with a ypiversity program. Attempts will also be made
to solicit prospective teacher interns from outside, the local university
scene, Such collegeg gsx(or't'heas,tern and !-mtioch permit their students |
to spend a‘semesteli or a year in full-time intership, Essentially, interns
will havé the responsibility for assisting in curriculum development and
perforting major instructional duties in independent, sup;:rvisgd, large
and s'm'a.ll group instruction, In addition,‘ certain clags administrative

particulars will come under the aegis of these personnel,

. 194 | | R
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In order to enlist the diverse human potential within and out-
\

side the community, collaboratiag geachers will function as key instruc-
tional rgesc;urces within the academic and occupational phases of the
educational program, They are paid specialists form the professional
and spec.ialized fields who will be working with an iadividual or groups
of students on a part-time basisj generally witnin their own environ:
ment. They will be drawn upon to help within a study area, to extend

or enlarge a study ‘area, to create new study areas, and to direct and

teach whole aspects or levels of the educational program.

Among the attributes expected in.teachers are: (1) the ability

to work in a cooperative relationship with all staff mernbers in planning

- and teachmg, (2) to have a flexible, creamve approach in working with

students; (3) to have spec(lahzed knowledge and skill in both the subject
area‘(mathematlcs, science, social studies, language arts, humanities,
or vocational-technical) and in remediation; (4) the ability to asstime
respansibilities for individual and group student planning and guidance;
(5) t5 have skills in diagnasing and evaluating student needs and to utilize -
this information in planniné for each student; (6) the ability to confer with
educatoxzs, parenfs, community members and‘other visitors; (7) superior
skill in teaching ; (8) an intimate' knowledge and understanding of contemp-

4 -
orary governmental agencies, unions, social and professional agencies,

and indl‘létrial and business complex; (9) a skill in dealing with manmfade

env1ronment' (10) a prior bas1c work experlence outside the. world of

educatlon to meet economic needs; (11) an appreciation and knowledge of,

a willingness to contribute time and energy to serving students and comm-

unity, 179 0
t ~-184-

and a sensitivi ty to the "lilfe style"" of the students and the community; (12) }
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- Two additional categories of personnel are essential to the

- N —

effective functioning of the school - foster teachers and counselor-

leaders.

. L

: 1 g .
- Evidence of the value placed upon education by the urban poor

is contradicting, A number of-studies have determined that the inner:
cit}} {51ace little value on educau'on and educational accomplishment-

However, much of what is reported mirrors a spemﬁc focus which

may be deceiving, Deeper analysis indicates that many parents are

s1mb1) not informed about the beneflts derived from educauon and have
‘experlenced a considerable degree of alienation from the school How
. can these prablems be eradlcatediL / to.

1
* One approach suggested by Wilcox is that:

r~

Local community residents functioning as foster teachers can

.
. -

Y :
be employed anq trained. These persons should operate out-

side the school, perhaps in a storefront, and should be avail-

- - able to parents and others during non-school-hours. They can

‘train parents to support the"education of their children, put

’

them-in-contact with needed resources, and find ways to relate

community acp‘vit‘ies to the life of the school, !
- \

They become ''teachers" outside the school and "foster parentt:s"

. 1. Preston R, Wilcox, "The Community- -Centered School,” The
%hoolhouse in the Citv, Alvin Toffler, editor, (New York
FFrederick A Praeger, 1968), page 104
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functions, being advocates orgbehalf of the community, not the

within the school. An important part of their function is to
help individual students in their efforts to bridge the gap
between school and home, Naturally, 5hey would expand a

majority of their efforts on those students or those situations

where their roles are not already being fulfilled by ‘an interest - °

ed parent, ... poee foster teachers carry out community-parent - -

.

school. There should be a minimum of one such person per

classroom........ '

4

The Counselor-leader will meet each week with eight (8)
groups of twenty-five (25) students for a total of sixteen

(16) hours in self-development sessions, His time ‘beyond

L]

this will be devoted to counéeling individual students and

’

parents and encountering absentee s_gudents on the Street 3
to get acquainted with their basic problem.; and needs, to
understand them, to find for them as early'as possible, a
suitable framework or the continuation of studies (in their
same unit, in another unit, in a street academy', in work,
etc, ) and to identify and coordinate the spheres of the
a}_lcillary services that mey be needed to alle:riéte these

problems,
/

{ ' .

- Ve

PRE-SERVICE AND INfSERvm(E TRAINING

During the school year preceding the opening of the

permanent Harlem High School facility, selected teachefs

. -186-197



’ . t < =
shall be scheduled for only 1/2 day in their present schgol in

) . . 4 : . § . /
order to attend orientation and pre-service sessions at the Harlem

High Schod. . . ’ ;
. N .
Obviously, the questions of having. school personnel who
are' trained especially for interacting with culturally different
adults épd students i s paramount, It is now widelyrecognized
that teachers need specialltr'aining for wqu in minority students,
Research studies have indi¢ated the apathetic,’ ‘_uninformed
teachers have negatively.affected the development of poor:inner
city youth, On the other lland, their middle class counterpart
has been much less affected by this type of personnel. Radical
reforms in techniques of instructién and approach, attitudes,
teacher preparation, selection, aqd recruitment must evolve to -
give sor}le semblance of programmatic success, For example, ./
the Peace Corp., faced with the problem of training persbnn_el
for working with culturally different populations,. made c hanges
as a result of criticisms indic\alted by previous volunteers, They
moved from what was essentially traditional classroom programs
into field programs which attempted over a three (3) to foﬁr 4)
month period to recreate the conditions that the volunfeers would
encountér in real-_lifé experiences; ‘ o .

»

The pre-service training program will seek to develop

an intensive traning process which will involve the cooperation

of community adults; ins titutions of higher education (possibly

- the city university), centers privately operated by a profit or

-

a
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rion-profit organization (accredited by the State), interim school
'staff,.and other agencies, . Th}s training prbgram will be desip;n:
ed to (1) acquaint the teacher with the thedretical background of "
workir;g with inner:c;ty youth, TZ/) acquaint the teacher with the
dynamics of social process, acculturation, and cross, cultural
contacts, (-3) make the tea.chér aware of the cultural and class
assu;nptions_ and/or prejudices which h¢ or she possesses, (4)
thoroughly 'acquainF the teacher with tle general ﬁistory and cuI:
ture of a minority group, (5) spécifically acquaint the "teilacher '
with the particular local population's history, culture, and pre;:

sent situation, and (6) provide direct practical éxperience at
D .

.

working with Mminority adults and youth derived from the commu=

nity population, ~

. )

8

It is especially important to stréss that the training pro-
gram will take place ini the-local community and will-be under
the overall directiorj of the c.ommunit.y wherever feasible and
will, at a minimum, involve at ]east co:direction by the local
com ity, Furthermore, the community will have a méior

part in thé planning and implementation of the program, With -~

such an apprach, the training program should not only serve to

.bring about close parent-teacher relationships and realistic

knowledge on the part of new staff, but it also should serve to
provide the community. with a concrete role in the exercise of

power relative to the educational system.

Another dimension to this program evolves from the

-188199
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continuous need to maintain and develop alcadré of effect’ive
urban teachers,  Toward this obje(;i'iye, it is necessary that
this program becomes ‘a permanent institute for the develop:‘
ment of prospective secondary school inner:city teéche‘r\sﬁ
T h‘e‘intér'ns in this program would be individuals (zraduates
or undergraduates) who Jtave indicated an interest in a te‘aich:
ing caréer in an ufban area, ”,fhey would be assigned to t,he

Harlem High School for an entire schod year, where they would .

- teach under the supervision of an experienced staff, Partof .

.

their time would also be devoted to work with social agencies

and community groups active in the community,

\

There will be a continuing program of in-service train- -

ing through department meetings, committee meetings, work-

-~

shops, ‘faculty meéetings, et al. ’




xvil. HARLEM HIGH SCHOOL AS A COMMUNITY EDUCATION AND

N

SERVICE C ENTER

4 ~
A school if it is to function as a complete commu-

nity edqqat'ion and service center must providé outlets
for local community governmental and agency programs.
It is essential the theix develops a.cooperative function-
ing amon; institutions in the community,to;Ngrd social
urban renewal,. This involvernent pav’es the way for a
change in commiunity feelifgs toward the school and, like-
w1se orgamzatlons and agencies will perceive an-new
relatlonshlp or role w1th the school. Through developing
programs and services, community residents, adults

and out-of-school youth, would be able to enhance their
health (physical a_mdamental), basic and continuing educa-
tion, occu;l)ational skills, economic viability, comfnunity

participation, et al.

Plannihg a center that will inculcate such a multi-
faceted program necessitates both the shared use of facili-

ties with the school and the incorporation of specific space
i

. Mdesign only for, compmunity use, For €éxample, in the latter

category might be a satellite health unit, nursery and pre-

school space, an adult library, a social lounge with kitchen,

t
On the other hand, 'dual use might include the curricular

area space usually associatéd with @mld of adult educa-

-

tion, occu( tional and apprentice t:rammg in committed
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community resource space, office of legal, wclfare,
job placement and vocational counseling, casework

and personal counseling.
r'd .

COMMUNITY AGENCIES $ERVICE PROGGRAM .

.

The community school must provide concrete sup-
portive service to families in an effort to mobilize active
participation, The family is the primary social group

3

characterized by intimate association of its members. In

_ the planning and implementation of* services, not only the

é}hild but also the parents must be considered, It is at this
s\écoridary level of implementation that most servicing agencies
and schools have fallen short, To achieve long lastingjléb]‘e'ct-
ives, active parental participation is basic and ho}ne must ”
be reinforced, ' Area fesidents: must be provided with family
c.ounseling; occupational information; legal counseling; cultural,

recreational and social experiences; basic home management

services, and any othier assistance that may be needed.

Ip assessing the total picture, the trend of the Harlem
High Schel will be to absorb as many services as compatible
into the organizational confines of the school itself, rather

T

tharb relying on a'diversity of arrangements with agencies and
organizations outside the physical confines of the school, -
There fore, the school will become a i*eéognized community in

itself which will dispense the complexity of needed services and
. i ‘

specialjzed aid, ‘ :
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Cooperation and coordination betweegmdgl,
local éox}ernment, and various public and private agencies _
to community residents The‘school ‘will be expected to

provide this tentative {1st of agencies with space and regularly

schedulec\:l‘tlme in Harlem High School facilities: A .
L New York Public Library
2, Community Law Offices .
3.

Harlem Hospital (Mental Health, Medica], and
Dental Satelltte Unit) ;

4, City University of New York

5. _ Méuhattan Community College ' e

6. New York City Department of- Health

7. New York City Denmartment of Parks, Recreation
and Cultural Affairs

8. " Foster Teacher Services -~

9. * New York Department of Social Service \

10, Manpower and Career Development Ager}cy

11, New Yorl; City Departmept of Rent and Housing

. ' _ Maintenance '

12, New York City Department of Personnel

-~ % 13, - New York City Employment Service

14,  Youth Opportunity Center
P ) ’ Open City-Urban League of Greater New York
16, Addiction Services Agency ' < ,
17. 'Tehants Rights Party .
18. The Better Business Bureau §f Harlem .
" -192- 20 3
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E

20. Harlem Alcoholic Neighborhood Development !
21, ' Harlem Assértion of Rights, Inc. S

i

22, Operation Totél ‘F/ami\ly ! _
/ o

B, ADULT AND CONTINUING EDUCATION

L3

In'order to cope with their economic, political, social
and personal needs, the‘ adufts and out-of-sc_hool youth in'the
. L . -
community must turn to various sources for the necégsarv/éx- o
tra education, ~ Adult and continuing education must assufe_z im-~
. préved occupatic;nal posific'm and iimcome and increasing social
‘ , _ | ,
and cultural opportunitie‘s. It must proVid[e a%an ed gphere of
skilled, communicative, anc} technical personn:el needed in the .
com’?ﬁniﬁ}g Many of the adults and the out-of-school youth |

residing in the area are hampered by low-levels of educational

=

attainment and inconle, unemployment, and lack of occupational

skills necessary for upward mobility.. . - = :

’ €

- ‘ Adult education at the Harlem High Schc;ol will provide ‘
a program of self-improvement which could included classes
education, narcotics and alcohol addictj‘on, driver educ‘étion,
and avocations, In addition, the progtam will train yogth to
participate in study groups, dist;l;ssi n seminars, forum meet-
ings, and all types of or‘ganization mie tfngs. This will prepare

' ) \

a large number of young adults for leadership in organizations

and community activites, The school will provide the .bridge.

S | 204 -
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. ot Y ’ 3y \‘
\\3 \ Our responsakility also will expand into the occupational
training of adults and out-of-school youth, The Cdmmunity
Resource Counc;l would make available to community residents’

. S ) .
collaborating teaching personnel in the areas of their participa-

, -
R

tion with the day high school, (for example! communications,
- ' o banking, health career"s", et al), It is expected that a variety
' ‘ of dgy, night, and sufnmer courses in mefe areas wil] be sche-

duled,

Adult education will also offer’;};;rogram of high school

credit and high school equivalency classes, and tutoring for

collége preparatio.n, whereby, adults and drop-out youth will
~

be able to complete tlleir requirements for a high school diploma

) v
-’
a -

& o
" or an equivalency certificate,

Continuing education will provide adults and out-ot-school
youth with the opportunity to acquire higher education. Itis \
expected that the Harlem High ;School faculty will be fully utilized

" ] : ' by the City College of New York and Manhattan Community College
. - in conducting off-campus under-graduate, grgguate, and continuing
sS4 NS ‘ . . , - ) i
Pl education courses for area residen-&gnd district teaching staff,

* Since the adult education program must extend to include
the entire adult community, it must encompass the older segment

of the.community population who have reached or are near re-

tirement, Often they lack something to do, and may seek to en-,

. large their circle of friends, The program will &xpand in this

! 200 3
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S ' direction with the formation of a senior citizens, group.

- , i e
) ' "The diagram on the following page attempts to place
X : _ into perspective the concept of the.Community Education
g ) and Service Center,
’ i ' ”
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XVIIL:  'PRELIMINARY SPACE REQUIREMENTS -

4

number-of students per unit -=- 500 ‘
number of students per teaching team----100 .

P

. 3 ‘ + .+, Total pumber of students --—~ 2,000 .

)

> ‘ .

A - ACADEMIC SPACE

. ' ‘ Bgsic unit of the sghool is what(is known as a ""home base

\ school," a sub- unit of 500 students, These units operate in -

. . much the same way as' the traditional "\home rpom" in that they
provide & basic orientation and starting point for the student, -~ °
This is the unit With which the student would identify and feel
involved, thus breaking down the overwhelming feeling of anomie
that'is often imposed upon the large school.

$ . .{

Each "home base school” is to have the followipg facili- -
ties: . - . . J ’ ?
6, 000 g L. flexible group complexes. (2)~-to house basic
academic courses, i, e, language art, math,
science and social studies, Each complex
would contiin four (4) classrooms of 750
square feet each so arranged that the potent--
, . ial varied groupings of students described
- : below may be easily achieved withiri minutes
g ' wittout taking students out of the area,” The,
complex would provide adjustment of the
following situations: 1
|
|
1
|
1
|
%
|
1
1

G,

R a, "4 classrooms meeting simultaneously °
\on s in separate standardsize classroom;
’ b. the entire group of students in a teach-
ing team--100--meeting for a lecture or
‘ e , .o, demonstration;
. c. - combinations of 2 or 3 classes meeting
together, while the remaining classes
', meet independentlv: = - g
d. =~ small groups (5-15%tudents) meeting at
the same time as larger grotips separated ~
! EE from each other as well as from the larger
groups, :

. 2086
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3,000 ©2.; library-resource center (1)--to house a small
library that would sexve as an appendage to the
P much more extensive central library, This

cénter would also-provide a facility for con-
ferences, independent study and small group
instruction and storage, It will be furnished
_ R with carrels-low bookshelves, files and
NS small lounge-like reading areas. It will not
. . be one continuous space but will be functionally
' divided to provide a series of small, .rather

- S ' intimate sRaces. )
. R
1,500 ~ 3. multi-use room (1)--which could be used for
10,500 club meetings, classrooms, social activities

or whatever other activities felt suitable by
. students and staff, Aggeain, this space should
. have- the potential to divided into a variety
of spaces. :

K . / . ) ©

bd ¢

These instructional spaces--<10, 500 square feet total--
would provide the basic space needed in each home base school.
However, because of the highly specfalized nature of many
high school courses, and therefpre the need for rather expen-

’ sive and immobile equipment, it is not economically feasible. \s
nor would it be socially desifable, to.duplicate all courses in -

- every unit, This is particularly true because of the small - .

, number of students in each unit,- - . )

Therefore, in addition to the "home base schools’,
specialized resource centers will be provided for such act-
ivities as the arts and music, business, home’'economics
and industrial arts, science and mathematics, vocatipnal
studies; ete. These centers need not be thought of as e
completedly deparate and ausordmous entities, and they

, , are visualizedarimarly as a means of grouping like- .
RN ‘minded courses gether, These centers can be located . .
within the various " home base schools’, centralized into one
one facility, dispersed throughout the community or any

A combination of the above, depending on space restrictions,
. A, security considerations ‘and yarious othér factors, ‘
: ! . o h ,
¥
~ - . ) ‘Most of thé_l;@source center wi/l’l/make use of flex-

|
-ible room complexes in which one continuous space equivalent 1
to two or more classrooms is provided. This space is to be
designed so that it can be divided into various room sizes
that would give the teacher the opportunity to take advantage
.+ of various size groupings and would not frezze her into the
|
1
|
1
!
|
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traditional box like classroom. - This arrangement also
provides the opportunity for-many types of ecuatiomnsl

experience to take place within a rather small area,

-

-
A

INDUSTRIAL ARTS AND HOME ECONOMICS CENTER

L

iy

-

-3

7

A

v

i 4 .

flexible industrial shop complex (1)--this space .

. should be planned so that it constitutes one con-. -
tinues space which can be ugséd for a number

© of‘different shops or ¢lassrooms. This complex
would be ahle to accomopdate up to nine different*
spaces to be created within the overall space,
Doors should be placed so thét there is independ-
ent access-to €ach of the pdtential nine rooms,
Activities that could be housed in this space
include - metial shop, electronics, graphics, ", -
drafting, - \ ’

flexible home economics complex (1)-- like the z
industrial shop complex, this complex shouldt
be planned as a continuous space subdivided

" by sound-proof, easily movabletpartitions, ‘It
should be able to accomodate 4 classrooms or —
laboratory. areas within the overall space, Act-
ivities that would occur in this complex include
food preparation, sewing, knitting and classes

~ relating to consumer education, nutrition or

o3

-

home care,

ARTS AND MUSIC CENTER

M

art classrooms (2)--this space would provide
for lecture and discussion courses as opposed

to applied courses. The two classes should be
one continuous space that can be divided .into

two traditionally sized classes; a lecture hall
accomodating 50 students, and/or a series of
small seminar or small group discussionareas, -

4
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art.studio (1)-- this space would house the
applied or practical art courses, Again, -
this is to be.one contirbous space that can
_ be divided into up to 4 different activity
' . : spaces, Activities that can be housed in
g . : this space include drawing, sculpture, ‘
/ ) : ceramics, pottery, etc, : '

w
o -
(]
o
—
N
~

1,500 (3) orchestral room (1)-- this space would be
. - used as’ the practice area for the band,
. . - orchestra or any smaller instrumental

, . groupings. It would also“be used for'instru- . . .7
: ) - mental instruction, y _—

.&‘ .

. . " ' o« .

o 1,-500 (4) chbral room (1)-Jthis space would provﬁe ’
w 7, 900 . * for voice instruction, this space, along
with the orchestral room, can also be used
. for classroom instructian in music, The -
space should be able to be divided, into two
traditionally sized classes, a lecture hall
° accomodating S0 students and/ or:a series
' : of small semiaror*small group discussion ,
area, It should pbe able also to -be'divided
to accomodate’ various size choral groupings.

-

- Ve
D.; BUSINESS STUDIES CENTER | A

[y

) - L * - L4 -

e ' 1,125 . (1) business machines room (1)-- this space . ,

’ would provide, for, the instruction in the *- ®
use of various business machines, exclud- ’
ing typewriters,~ This space could also . S
be used as a practicg room for these var-

. lous machines when not being used as a
classroom., .

-

2,250 (2)  -Typewriting and transcription room, (2)-
this space would provide for the instruction
in the use of the typewriter, It too, would
be used for pfactice rooms when not in class-
room use,

1,125 (3) business chasroom (1)-- this classroom would .
4,500 be used for instruction in bookkeeping, steno~ -
. graphy and other business skills.

211 o
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E. LANGUAGE ARTS

<

750 (1) . speech workshop (1)-- this-area would -
o incorporate various recordingand listx_
. . .ening devises, It should bé provided
. . . with a movable wall that would divided
L ' ~ . . the space into two 875 sq. ft, units, -

. - ; TR
v ) language laboratory (1)-- this area N
would provide fqr,px;ggrammed in-
o - struction in the languages, - It would

. ' .- be: outfilled=with individual booths .

‘ equiped with recording equipment, - 1
|
|
|
|
:

Ve S {, ; ‘
. . 2, 250" (3) language-arts classrooms (3)--these
. classrooms wotuld provide space for
instruetion in foreign-language, the
: ' humanities and literature, This space |
. is envisioned ds a fleRible room complex
. . so-that it can be subdivided into a var- -
iéty of spaces,. ! ‘

— o

F. MATH AND SCIENGE CENTER

2,190 (1) . - ‘math lab and programmed insgruction

~_. -= center (1)-- this area will be u r

‘ " various teaching machines, desk and

. ‘- — console calculators, data processing
mrachines and computers.

1

. : - :
: 9,730 < {2) science suites (2)-- two suites,one/
‘ : TN physical science, including physics
S~ and chemistry, and onefor.biology.
The suite for biology should include
a project-preparation room, 2 labor-
atories and 2 demonstration rooms.
The suite for physical science shall
include a project-preparation room, 3 4 -
l9boragories and 3 demonstration rooms, N

3, 800 3) science and math clagsrooms (6)--4 of |
{ 157720 the classrooms are to be a flexible room 1
’ ! complex to allow a variety of student group- ]
ings. The other 2 classrooms are to ‘

have inclined floors and ‘be separated by
an operable wall which can be moved to |
form a science lecture hall., %

93, 815 ' =1 . : .- -, |
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XIX. A CONCEPT OF COMMUNITY. PARTICIPATION

COMMUNITY ORGANIZATION AND ITS APPLICATION e

Community organization means different things to different

" people at different times and in different conditions. In professional

~

literature it :s uften V1ewed as aumovement, a process, a program,

’

or a method, ’ ST

When community organization is viewed as a mo ent, it
becomes a basic outlook and cause to which peonle dedicate t?qem-

selves for the advancement of those who live- in different community-

‘ s‘ettings. This outlook is based on the premlse and belief that the

commumty had an inherent ability (potenmal) fo progress in its values,
in its ablht:ar to meet challenges of progress, This ability will be un:
folded only if the people of the community develop relatlonships of co-
operatlon which result in-identity of purpose and the will to promote the

. A}
solution of common needs,

t

As a process, community organizat ion may be viewed as the
progression of members of the community from non-participation to
participation in decisions regardmg the1r common problems, decisions

necess1tated by their being residents of the same community,

In community erganization viewed as a program, ‘the main

stress is placed upon many operations required to maintain and pro-

mote services in the community, And when community organization

is viewed as a method, it is thought mainly in terms of the ‘short range

213 ]
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- plane which comprises an intricate’system of extra-community .

political representatives of all.the local voluntary grotipings and

-there is an ever-growing number of areas in which the individual

.

objectives that are posed for durselves in the process of solving

cornmon Droblems of the Eommunity * Al this, of course, "has
to be seen within the framework conventions and social -and .

pohtlcal aims in wh1ch our communities exist, develop and

4

function. ' o
. .

~ b -
* ‘l
When we speak of a community, especially under our

spefcial circumstances, we think of ‘a complex social s‘ystem'

operating‘ on two planes:" the local horizontal plane, composed .
of sub- systems gommunity groups and associatiéns in continuous \
mterac‘tlon ‘whose’ ]UI‘ISdlCthl’lQl and function range is coextensive

with the boundarte;s of the communggy; and the non-local vertical

factors (such as organs of government, political bodies, etc, ),

the focal point of who influence and authority is situated outside ot
the local community and who exert cons1derable and sometime
dec1s1ve, influence on the ab111ty of the local community and pro-

mote the welfare of its inhabitants,

In speaking of the local plane, we think both of the local

associations through which the citizens can express their needs

and channel the}r joint efforts¢in the economic, sscisl, cultural, or
political aréas. Srjch pooling of efforts results frorn thé realiza-
tion that the progress and welfare of any individual is c‘losely'bound

up with the progress of other members of the community; and that

is forced more and miore to have recourse to the help offered by the

. =208- 214 .

|
;
|
|
|
i
i
1



group or by the authorities in supplying needs to him, to his fam- f
ily, or to that segment of the geographic tommunity in which,

the life of a given individual is centered,

“
»

If we try to define community development f'rom this
point of view, we mlght say that commumty orgamzatlon, strlves
to increase the 1nd;V1dua1's realization of the 1nterdependence be-
twéen him and the others, and of his conviction that only through
contact and cooperation W1th other individuals can the supply of
certain needs be secured, Community organizauon aims to de-
velop collaborative attitudes and relaflons betweeen people whose
needs are similar; to'make these needs‘joint (common)irlleeds of
individuals of groups of individuals or various functional commu-

i
nity groups, S

e °

~

>

On the local -hqr.iz.o«ntal plane these collaborative relation- °
ships find expression in the organizational structure of cbm_mittee\s,
‘councils or such other modes as are adapted to the specific exigencies
arising from patterns of seeial interaction of the community. In this,
perhaps, lies the reason why so many people tend to visualize commu-
nity organization as primarily concerned with establis hing'gnd work-
.ing with committees or with multiplying the number of organizational
structures in the community, It is essential to emphasize that such
organizat‘ional s&‘ucturee as }}ave to be set up in the commﬁnity are
meant to be no more than a means in fostering the central 1;urpose of
rﬁetivating individuals to develop collaborative relations between them-
selves, and in doing so move in the diref:xion.of solving their needs and

preblemé.
' . 215
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’ The dependence of the community on outside factors is
- i ‘4
rather pronounced and invariably leads to two parallel phenomena:
1. increasing expectations of the resident that extra

community factors will assume responsibility and Y

render the necessary assistance or provide a ready

? made solution to problems,

"2, an mcreasmg tendency on the part of the extra-

% community factors to inter fere 1ncommensurately, -
. kil

- to direct, and frequently to decide, in local an/lyl- .
/ ‘ - ‘ , -
' nity issues regardless of the aspirations of the

£
»

local groups or without asking them to join in the
’ ' decision process. ' o . o
L

?
.

The pronoun’cec;l depéndence -on outsiglé factors and-thekr
tendency to.dominate the local community thrbught pql.i'cy,-malfiﬁg,
“approval or ;jenial of budgetary allocations, etc., are bound w 7 ’ 1
slow down the ‘pace of the process by which co'mmu"nityy leadership
may em erge 3nd form and be ready to initiate communlty actlvmes /
and assume re;pons1b1h':y for them; a'proc'%ss which in turn would
speed up the process of gro;;vth and formation of'fP\é co!le.cti'x{e

identity and of a broad functioi@l auwnbmy of the comimunity,

Commumty orgamzatmn 1mp11es then a purposeful and con- .
certed effort to strengthen the local factor and to, encourage it to be

bold, to initiate, to plam to d1rect, and~to assume growing responsi-

bility for the supply of local needs and to create and develop patferns
of cooperation between then hoFizontal and vertical planes, "thus bring-

2




- ' / —
‘ 4 - . , \ -
ing about a reduction o; dependence and strengthening the functional ~

autonomy of the community. C

Commuriit X orgénization may thus be considered.to be a L / .

- method of deliberate]y causing more rapid social change and develop- g
ing more active participation by" the groups on,thé solution of diffe-

rent community problems. ..

* —

: 3

Of the many areas in which community organization should
make a major contribution, community commitme{lt is perhaps the

single most. import’ant aspect, . -

-

Many 1nd1v1duals in the community tend to, be 1nd1fferent to
problems around them. Too many comh;uhlty residents are inclined
to abstain from coﬁ'nmumty mvolvement or to avoid community en-
gagement. There is a tendency on ‘the part of the residents to-walve
"too readlly their rights as cmzens of ‘the community and turf them
over to pubhc offlclals ‘In takmg this pos1t10n, they are evading commu-
unity responsxblhty, commi’ttrncnt, and participation in the development
of theirjcom\punity and in the decision making process. ,

p) -

_ The growth and strengthening of the feeling of ‘commun“ty be-
longing and commitment is therefore on%;pf ‘the'central challen{z;es commu-
nity ‘organizatjon faces. "De-isolation" ef the indi\;idual in the commu-
nity is a major task., However, this task refers not only to the individual,
but also to the tendency of "se}_f-seelusfon" of groups which the commu-
nity is compesed.‘ ‘Inter-group contact, over and above economic and
service contacts, considerably incfease_d and spread over all areas of™”

“

community life, becomes the central task of community organization in
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in order to create the basis for successful comrunity integration

and development on the local level.

Our act1V1t1es will be d1rected toward the development of“

orgamzatlonal structnres, orgamzatmn of volunteer activities and

creating opportunities for leadershlp growth ;and cnizen partlcmatlon

as a means to-achieve our central purpose, This purpose , is the
‘propagahon of asocial climate and of economlc and educat10na1
opportumues in whrch the var10us structures and parts of the ,corﬁmu.-
nity will draw cl&'é?er to~é‘aeh other and facilits.;te the realiiation Qf&

our central goal-the birth of an eclucatioqal‘institution.

. .
e >
« -

'DESCRIPTION. OF PLANNING, METHODS, AND PROCEDURES

" Committe for a Harlem High School g -

~ ~ . N

~

. 'l;he Committee for a Harlem High School is' an incorporated
bedy of concerned- : cbgﬁized citizens and organizations"éprest-' )
K}g a cross-section of the arlem commumty The organization grew
out of an urgent need for secondary school fa0111t1es m Harlem and there-

_fore, mob111zed the community to support a proposal for a Harlem High

School as a result, $150,000, was allocated in the 1969 New York City"

o

Capital Budget to plan for comprehensive high school facilities in Harlem.
~ N

Since -June, 1971, the Committee through hired staff, ~has embarked
upon developing a feasibility study designed to analyze atternative sites,
educational programming, community organization and participation in

F Y
the planning process, exploration of sources of private funding, t‘he de-

218 , _
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velopment of capital programs, availability of land, questions of re-
locatmn architectural design, early action programs in the form of

4
mteer school development, and other factors rs‘lated to the estabhs h-

ment of an educational facility.
' : . ) - .
As components of the study are developed, they are'brought

before the membership of the Committee for Harlem High School to
.Drowde an arenafor d1scussron and debate, Decision making as to
1ts modlflcatlon aeceptance, or disapproval is rendered W1th1n the

.committee structure,

The following are a list of community o?g'anizat,ions involved

in the planningj{rocess:

Architect's Renewal Committee In Harlem

Y
Y

P

J' 2, Harlem Congress of Racial Equality
3, Hariem Teams for Self—HelD , 4
4, ' Haryou- Act A
-8, Harlem Organizing Committee
.6 We Care Youth Program
7. Presidents' Council .
8. Youth Corﬁm;:tee\fqr a Harlem High Schoo!
9, » Harlem Y. M, C, A, ‘ 5
10 - Community League of 143rd Street
1, Harlem School Principals
12.“ New York State Senator's Office
'13. New York Urban C/oalition‘
14, Harlem Commonwealth Council :
/ 219
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) ) \ T4
, ) 15. Harlem Backstreet Youth
. 416. Tames Weldon Iohnéon 'Community Center
n/ 17 Model Cities
B | 18, :Bond,‘ lohnson, & Ryder (Architects)
| 19. ~ AFRAM Associates, Inc.
20, Morris I;arkSenior-Ciﬁzens '
21, Harlem Committee for gfelf-Defens.e

22, New York Urban League

23. East Harlem Tenant's Council ~
. 24, Associap’on of Black Social Workers
25, Community Dist'riu School Board #5

26, ‘ijgridin Improvement Program Committee, Inc,
N . N . [ N
‘ 27, - Pathway Enterprises, Inc, '
V .. ‘284  Neighborhood Bards
' 20, Harlem Preparatory School o

30,  Patient's Advisory Committe of Harlem Hospital

31. Harlem Hospital

*

32, - Bo;rd of Education City of New York, Division
| of High School

-

' - 38, Unitéd Block Association

34. United Federation of Black Community Organizations

-
-

]

COMMUNITY RESOURCES COUNCIL §

An effective educational program requires not only the support,

i

but the active participation of all sectors of the community,

’ S -
To promote the cooperation and -involvement of the total commu-
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unity for meeting urban educational needs a staff team :had taken the-‘ )
‘ responsibility of contacting and soliciting ‘the cooperation of mény

viable community resources which could be 1nvolved with the hlgh

school. This is contmuous ongomg process They have met and

will continue to meet with representatives from bus1ness and 1ndustry,

and with profes sional, cultural and community organizations,

A Community Resourees Council will be established to .
.coordinate commlunity participation in the high school program,.and
_significantly, in public education, We anticipate that most of the

/resources will be functioning in instructional capécities; within the

high school and will contribute* Pnumment materials, @Jldance a;ld
other services, - The use of these external human resources outside
the traditional educational framework will increase student interest,

¢

motivation, , a"skills.

It is expected that the participants ;;vill put together a Community
Resource Works hop, under the aegis of the Committee for ‘a Harlem
High School: in which their positions,v techniques, innovation, materials
: v
and school organizétion would be presented for discussion and the shar-
ing of ide‘a.s' to t‘he total community, The éxecution of such an operation
would have implications for planning exeémplary programs in the comrﬁu-

. unity resource area for the high school and would produce and develop

the technologies especially designed for facilitating student's learning,

The following is a partial listing,of commmment and potent~

. ial committment by within and outside the community, : -
*1 Harlem Hospital : . '
221
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¥ 2

* 3.

* 4,

*S.

* 6,

* 7,

* 8.

*9,

-

*10. (Chamba Productions, Inc. (Film. Cenfer).

* 11

* 12,

*13.

*14. P

* 15,

* 16.

17,

Telepromptér Caple T, V.,
Dance Theéter of Haxlem, Inc,
Operation: Hglping Hand

Manpower and Career Development Agency

(City of New York)

Human Resources Development Institute

(AFof LandC, I, O, )
Equitable Life Assurance Society of the
Joint Apprenticeship Program

AN
Community Film Workshop Council, Iné:,h
New York Amster.dam News
Manh\attan Community qule\g:\ .

City College of New York

Architects' Renewal Committee in Harlem

Nyumba Ya Sanai(Black House of Lig~ht-Art Media)

Black Tempo (Creative Writing)

<
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* 18,

*19.

- % 20.

<

* 22,

* 93

*.24,
* 25;

* 26,

* 97

* 28,

29,

30.

%1,

-

Olatunji's Center of African Culture (Dance,

Languages, Music and Theatre)
Haryou-Act, Inc,.
. Harlem Commonwealth Council (Data Processing)

Studio " B", In,c.. (Photographic Studio, Graphic Design,
Public Relatiohs)

New York Hardware and Maintenance Co. (Plumbing,
Sales and Service of Appliances, Electrical Supples,

Refrigeration and Air-Conditioning)

.\‘ ' \\

Community Law Office (Urban, Tepant, .and L@

Welfare, Consumer, and Juvenile ’La\:v)
Open Channel
Black Representatives Organization

(Students of Columbia Univérsity) Carver Federal

Saving and loan Asstciation

Public Relations Ente‘rp'rises, Inc.:

Dennis Flagg Advertising Design and Visual Commu-

nications
Freedom National Bank of New York

B, S, B. Construction Cb/ ‘

/
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" 31. . .Chavis Floor Covering

&,

L]

32.- Commonweatﬁ Office Furniture and Equipment

., 33,  Parris and Burrowes, Inc. (Horhe Improvement)

L 4

34 Aquafuis Service Systems (Fire anci Auto;insuranée,v
. " Income Tax Service)
35, .- Ur;itéd Mutual Life I‘r.lsurance Co. ) .
® -
‘. ) 36. Con.tinenta’i’ Stay Glow (Painting, Plasteripg, Interior
~ \ Decorating) ' | )
b 37. Able‘ Stationer); ‘
. . 38, | Harl.em St;tionéryj- Erintihg Co. ° *
39. Crisis Publishing )
10, " MeLaurin IK";"alt}f Co. o
.4, ‘ .'Emnire Signs 5 : -
43, ] Chri.stia;fs F, V. and Radio Service

»

COMMUNITY SURVEY

L}

Several strategies have been and will be employed to elicit a
community climate which would accept and support quality education,

The staff Community-Public Relations Coordinator and several part-
- ) . . . 8, i - M -
time community organizers will organize and coordinate a survey of

oponions, attitudes and ideas from all segmeﬁts of the local population

4
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T ppst

2 . t

in order to better ascertain community knowledge, interest and feel-
ings concerningtf]uaility secondary education in Harlem and conversely,
¥ ’ e

to make them aware of the Committee's efforts in this regard.  Young

} .
people from the Neighborhool Youth Corps and other Harlem based

-

t

Youth Organizations will conduct the survey under the Eiiiregtion and’

&
4

supervision of the Committee staff, ®
: . ;
.

and the let;ter to the residents

. -

- P
A sample of the questionnaire

follows: - Lo

.
¢

Dear Parents, . .

-

Your son or daughter will be attending a High School outside of
. Harlem: 'Ifi)e committee for a Harlem High School is now involved in re-

cruiting High School studenfs for its interinﬂ High Schoo] complex.

We would like to determine at this point whether or not you son

. hY
or daughter is interested in attending thhis High School complex, )

Our school would be accredited by the Board of Education. Harlem
High School studnets who attend would receive full credit for their partici-

pation in it. ) s

. -~

-

In other words, this would become the kind.of quality education

experience that we have talked about for so many yvears in this community,

At this point we need the opinion of parents in the community about

their desire to involve their young people in this new educational experience,

Will you please fill out the attached questionnaire and return it, It

. -214- .
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is important that we have your opinion because it will aid us in gearing

- this' school to meet unmet needs of your son or daughi:er. .

QUESTIONNAIRE

N
)

L Ii" your son Or dsiughte,r had an opportunity to attend a
. _ : quality High School in Hafrlerpfwo,uld you be interested
in registering them for participation? . ' ‘

>

A
\

2. Do you feel that a High School that will concern itself
with the kinds of problems that rﬁost_of t]1e young peopie :
. - who are attending High ‘School Sutside of tpis community

. . v are faced with is important to this community? Why?

3. It has been documented that most of. Harlem's High Schiool
students are failures in existing city High Schoc;l whether

. . they are academic, vocational or specialized, Would you

like to see a Harlem high school complex that méins to
deal with a more specialized approach to education?

0}

&
4, The Harlem High School committee.is concerned about

. preparing them for today's and tomorrow world of work.
. i What are your opinions about this kind of a comprehensive

educational operation?

]

o ) preparing students not only for eollege entry, but also i
|

, |
Y S. The committeeis now in search of locations for the High 1
. |

School complex. If you have any suggestions regarding |

possible s pléase indicate,




~

Where, is your son or daughter currently attending High

School? ,

Are you satisfied with the progress that they are making?
~ '\ '
Why7 Please explain,

Please indicate where contact people from the committee

can get in touch with you regarding our follow up.

- .

We appreciate your cooperation in this effort,
'

-

“+
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OTHER STRATEGIES

The Committee staff has contacted and accepted numerous
speaking engagements throughout Central Harlem and its pre‘i/gheral
areas, Initial Contacts have been made with Community School
Districts'# 3, 4, 5, and 6, |

e

The following progedures were and will continued to be pur-

sued within each district:

f ~

L Conference with either the 'District Superintendant or
- the Deputy Superintendant to orient them abéut the
Harlem School Project. At this time, an explanation =
was dispensed concerning our desire to establish an
effective rela}tionship with the district and possible
feeder schools in the district, Materials on
gducational pf\ogrammirgg along with summaries of

these components were left to be studied,

2, . A presentation before the Community Board for approval
. \-‘_ ’ -
of specific proposals which would list and define the re-

lationship we would want to establish with the district,

~N
3; Meeting with the Principals, Guidance Counselors, &nd
! . (V4
Parent Association Presidents of feeder schools.to re-
view a¥1d discuss the éducational program of the Harlem

High School.

-

4. Presentation and discussion with parents and students to

' enlist their support along with the objective of formaulating

>
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a list of prospective candidates and involving parents

and students in the planping component, This con~ .

“ ‘ ceivably would take the form pf a small cadre of |

K - ; ‘ students becoming involved in ;nterirn facility develop-
menl; with the Committee and its staff during the Spr‘ing
1972 for course credit in their present school and the
possiblp' utilization of parents and students cfuring the .

" Summer of 1972 in a Curriculum Devgic;pment Work-

shop.,

Additional speaking engagements will be solicited throughout
the community at educational conferences, church, civic, business,

social and various other community groups and organizations,

PLANNING CONFERENCE

As a res u;t of preliminary planning for‘fhe gstabiishment of
a Harlem High-School, a Planning Conference of three days, sponsored
by the Committee for a Harlem‘ High School, Architects;.Renewal‘ Comm-
ittee in Harlem, and Educational Facilities Laboratory, will convene
) during February 1972, Tﬁe goal of the conference is to develop in more
detail the conceptual bases for a Harlem High Sc.},)ool as a platform for
. final and fnore refined recommendations, More than fifteen participants

huve been selected. who, as representatives Have of public,independent

chools, educational organizations, and various segments of the commu-

nity, will serve as resources to other conference members . The other

i
i
, i
conferance members will included parents and parent organizations; junior ]




a

-

-~

e

committee members; éommunity superintendants deputies, and board

members from the local districts aind-sgurrounding districts; local ad-

ministrators and teachefs; and other éomfnunity résidents,

follows:

A tentative outline of the major areas and topics for discussion

Harlem High School as a Dispersed High School

-
- @)
(c)

@

(fe)

educationél oﬁt_ions permittec; with dispersion
éducational goals of a Harlem High School
Staiffing patterns

communication among units and facilities re-

quirements

. a day in the life of .., (a student, a staff person)'

Harlem Hi};h‘ School as a Community Service Center

(a)
(b)

()

(d)

inventory of available resources
scope envisioned for community service

implications for facilities vlanning

.~ assignment of responsibility for parts and whole

Harlem High School Phase I (Interim School)

@

(b)

(c.) ‘

(d)

(e)

b ]

clarify jurisdicitionfor the physical facility

develop education program

, staffing requirements and patterns

desirable physical renovations
(X8 .

necessary physical renovations

A
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(f) target schedule

() number of students

1

The following is a trial, sample agenda and schedule:

"

% AGENDA

13
~

* ..
a3
PR IR

Conference Theme: " A New Direction 'in"Education- the Harlem High School"

¢

Day Time ' Event °

Feb. /122nd 9:00- 9:30 %egistration
9:00-10:15  Keynote Speaker

10:15-11:45 Presentation by Committee for a Harlem High

L school and discussion

e 12:00-11:00  =-=--=ccca=a- Lunch===-- “mmmmmemmeceecceena-

1:00- 3:00 Presentation and discussion of various
models of }ugh school 1nnovat10n m N, Y.C,

3:60- 5:00 Harlem H1gh School as a Dlspersed School

, Presentanon and,discussion of vanoﬁs models

of dispersed schools.: |

Feb, 23rd 9:60-10:30 | Harlem High School as a Cdrﬁmqnity Center

. ' - } ) . Complex: Presentation and discussion of con-

‘ . cept and varoius models, ‘

10:45- 12:00 Presentation of Phase I~Interim School

v

12:00- 1:00  ===~mmecan- ~LunChe=eeeamscanauan —mmmm———— -

/l.%OO- 3:00 Presenta't:ion‘ of Renovation Possibilities
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3:30-5:00

9:00-1:00

9:00-1:00

1:00-2:00
_2%00- 5:00

"

~

for Phase I-Interim School B
Working session focused on four areas-of
.concern reléting to P\Iarlem Hig;ﬁ School:
(1) Harlem High Séhool as a Dis-
. - persed School.
(2 Harlem High School as a Commu-
“nity Center Complex |
. (3) Curriculum Developement
(4) Renovation of !.H.‘S. 139~

Continuation bf Workshops -

Presentation of Proposals and Recommendations

of Workshops, . ) R

Closing Remarks

e

[N
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i

STAFF-PARENT-$TUDENT WORKSHOP (CURRICULUM DEVELOPMENT) ’

In planning and Ei'enaring"for the dpeaing of the pilot school
an elght (8) week Summer workshop involving representatives of the

Committee for a Harlem High Sch%l the regular and supportmg tea-

ching staff, 6the administrator, the media director, the student planners,

the parents-and the curriculum consultants is propoged.

. , The following describes the steps and means for implementing.this

| goal: |

1

1) The administrator of the school, consultants in
curriculum, and resource peODIe from the Comm-

N

ittee will plan and prepare for the Workshop.

>3

. L -
(2) Orientation sessions will be carried on by the ad-

ministrator and the resource people from the Comm-
ittee to help the pilot school staff, students, and par-
| \ ents betome aware of the ‘sctiool's philosophy and

activities for a person-oriented curriculum,

(3) Consultants will be called upon to aid the staff, stud-
erit. planners and parents in preparing and developing

individual content materials for each subject, Materials .

to be used with technological equipment will be prepared

under the direction .of the media director.

(4) .-Teaching staff and student planners from the workshop

will plan, nrepare, and carry on a pre-school opening

|
session, Materials produced by the staff, Parent and
-222- 233
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N . \

Student Workshop participantsmill be tried and revised

. ' during this session,

. - () Parents will be invotved with the total school staff during ~ *
- " . A ~ the first four (4) weeks of t\he work’sl%op in developing ref‘
sources inits, Students planners will be involved for the
entire eight (8) -weeks. An pptional gtipend MII-be paid :
to attending parenté and s‘tu~dents planners, Parents will ~ .
also participate in an orientation and discussion program
s . ‘ "N which will help them discov.e’jr‘, g:ays in which they may'be-:

come a vital part in the pilot program,

.
»




XX

- Date

6i28/71
7/8/71

7/12/7”1 _

7/15/71

7/19/71

- 7/20/71

-

L)

9

CHORONOLOGICAL REPORT CONCERNING .

.
[}

THE DEVELOPMENT OF THE HARLEM HIGH SCHOOL

’ .

The follpwing list of dates ar}d events has been prepared

to illigtrate the amount of time and the type of evolvement that have

. .
been inc&‘porated into the planning of the Harlem High School,

Event ! ) IS
: A

Organization of staff to. conduct feas1b111ty Feasibility

‘study began, .

- Vigit fo lohn Dewey High' School, Brooklyn‘ N.Y. to
observe and assess the program, .

v

- Early Action Sub-Committee meeting,

= Harlem Preparatory School, New Yark, N, Y.: Discussion
with Edward Carpenter Headmaster, concerning educa-
i:)lon programming, fundmg, and organizartion at Harlem
rep.

- Committee for a Harlem High School meeting, Initial
"Design for a Harlem High School" submitted to the
Committee ‘as a skeletal framework to work from,

-
. . !

- Meeting with.Paul Cleveland, News-Editor WOR TV,
Discussion onthe utilization of the channel as a
community resolirce in.the high school program,

- Conference with Carroll Fowler, Vocational Educational
Consultant for N, Y, C, Junior ngh School, -Elicited con-
tacts and resources for planning vocational-technical
programs, .

- . . -

N >
- Meeting with loseph Mack, Attorney-at-law, Discussion
of utilization as community.instructional resource in
Urban Law, Commitmeat indicated,

235 : L g
-224

- . *
T T T T T T A




Date

St

7/22/71
7/23/71

7/28/71

7/29/71

7/30/71
8/5/71 .

8/10/71

8/11/71

8/12/71

Event

- WCR-T.V,, Channel 9, Discussed with® lohn Murray, -

Vice-President use of WOR, T, V' facilities as a
community instructional resource,

)

- New York State Council of the Arts, Meeting with
Donald Harper, Director, to follow up previously
submitted proposal. .

- Board of Education, Philadelphia, Pa, Meeting with
Dr. Gene Earthman, Director, Division of Planning.

- Final feasibility study outline developed Submitted at

the meeting of the Committee for a Harlem High School. -

< .

- Pennsvylvania Advancement School, Philadelphia, Pa.
(Dr, Thomas Minter), Visit to observe and discuss
education program, '

- Harlem Hospital (Dr, Jean Smith). Discussion of
utilization as community instructional and space
resource.. Commitment made to develop Health®
Careers Program, ]

-

- Meeting with Abdullah Azié (Nyumba Ya Sanaa- Black
House of Light). Exploration of use as community
instructional and space resource in Creaa'\ge Arts,
Commitfent made,

- -~

- NET Training School (Patricia Carrington, Assistant
Director).

- Community Film Workshop Council,~ Meeting with
Cilff Frazier, Director, to discuss use as community
instructional resource in media, :

- Meeting of Committee for a Harlem High School.

- Letter from lohn Murray, Vice-President, WOR, T V.
vledging resource in Media.

236
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Date

8/25/71

8/30/71
8/31/71

9/1/71
\ 9/2/71

. yyn
9/7/71

h 9/8/71

8/27/71

.

1

Eveng )

- writing, Commitment

€

Meeting of Committee for a Harlem High School

Bryant Rollins, Executiye Editor, New York Amster-
dam News; discussed use as community mstruct1ona1
resource,

Cliff Frazier, Director, Communlty Film Workshop
gouncﬂ discussed the p0881b111ty of a Harlem Medla
enter,

WNDT, T V., Channel 13, Meeting w1th Elhs Halslip,
Producer, " Soul". i

Meeting with St. ClaxrBourne Director, Chamba Produc-
tions to disucss use as a community 1nstruct1ona1 re-
source in film making.,

- . - / )
Teleprompter Cable T.V, disclissed with Charlotte Schiff,

Agsistant to President, as a community instructional,
equipment, and job placement resource,

Meeting with Samuel Williams, Prancmal, P, S.-136,
Manhattan, Established relationship with feeder school.

Herbert Bienstock, Regxonal Director, Department of
Labor; asséssed N, Y, C, employment projections for
educatlonal programming component of study.

v

Black Tempo. Discussion of use with Charles Gordon,
Editor, as a communit%nstructional resource in creative

de, $

Charlotte Schiff, assistant to Pre31dent Teleprompter
Cable T. V. ; dlSCUSSlOI’] on submitting proposal

o

Proposal sent to Teleéprompter Cable T,V, for equip-
ment, instructional specialists, and job placement,

Ietter from St, Claif Bourne,Director,” Chamba Produc-
tions pledging participation as a trairing resource in -
the technical, writing, and research aspects film,

237
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Date

9/10/71 -

&

9/14/71

9/15/71

9/16/71

9/21/71

»

9/23/71

9/29/71

Event

~ Cliff Frazier, Director, Community Film Workshop

* Councils further dlSCUSSlOI’l on formulatlon of Harlem

<

-

&

Media Center

- Economic Development Corporation; Meeting with
- Mr, .Flom to explore vocatiorial- tec‘hmcal component
of the feasibility study, ) )

- Olatunji's Center of African Culture; discussed with
Michael Olatunji, Director, use as a community .
instructional and space resource il area of dance,
theater, language, and music, Commitment made

- WABC T, V., Channel 7 Meeting with Charles Hobson
of "Like It Is", ) .

{

- Comm'itte'e for a Harlem High School meeting,

B

- New York State Department of Educatlon Albany, N, Y,
Visitation:

1) Arts and Humamtles Division (Dr, Vlvmn Anderson,
Director-Presented a proposal)

(2)- Title U Division )

3) Ur.ban\Ed‘ucation Division -
\ (4) Communications Division

(5‘) Vocational Education Division

(6) Project Redesign
L

Letter from Manpower and Career Development Agency
pledging partlcmatnon

Letter from Human Resources evelopment Institute —
(AF of L and CI0) Commitment td participate in pro-
“ject,

Letter from Dance Theatre of Harlem cdmmitting their
us€ as a community instryctional, space, and scholar-
ship resource,

- oy

Interview by Commimity News Service,
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Date . Event

. . :
9/23/71 Committee for a Harlem High School meeting,

9/30/71

I\/[eetm,qr with William Kerlew, P.rlncmal P, S, 207,
Manhattan

<

10/ 4/71 Meeting with Samuel W1111ams, Prmcma,l P, S, 136

Manhattan, i .

Dance Theatre of Harlem: discussed with Mrs, Plimpton
. their letter o commitment, :

Harlem Teams for Self~Help; discussed with L1111an
Nixon, Educational Director, vocational educatlonal
component,

»

Letter from Joint Apprenticeship Program (Building
«Trades) pledging participation .

Press Conference at 1, H. s, 139, 140 West 140 Street.

16{5/71

P N . -

Interview by Teleprompter Cable T. V. News Service,

- WNEW T, V., Channel 5; &scussion with Charlotte
Morris use as an instructional and space resource,

ek
~1
~
~I
1

" Letter from Equ1table Life Assurance Society of the
U S pledging oartlcmatlon

L-'

10/13/71

Commlttee for a Harlem High School meeting.

. 10/15/71 Teleprompter Cable T, V. ‘viewed proposal as favorable,

Isaiah Robinson, President, Board of Education City of
New York: discussed progress of the study.

10/19/ 71 Meeting at Automanon House with " Ooen Channel"
Commited equipment, instructional staff, and space to

a Harlem Media Center

I etier-from Community I'ilm Workshop Counc11 pledgmg
equipment -and instructional staff,

10/22/71

< ' 234 .
o : -228- ‘




10/27/71

/47

1/9/71 *

. 1/10/71

11/11/71

11571

1/17/71

11/19/71

»

11/23/71

11/24/71

=

12/2/71

12/6/71

—

. Committee for a Harlem High School meeting,

Meeting with committee for Comprehensive
Educational (Park East High School).

Public Education Assoication, Frarices Low
pledged curriculum development support,

~

Committee for a H‘arvlem High Schoolyme'eting.

New York Amsterdam News, Bryant Rolhns
tommitted instructional resources in the news-
paper media,

Progress Report submitted to Board of Education
esign, /)

CfLQ, of N, Y., Office of School Buildings, Bureau
o .

Visit to Store Front Learning Center, Roxbury, Mass.,
and Copley Square High School, Boston Mass, to

*assess their educational program

City College, Dr. Frank Brown, Division of Urban
Education; discussed role city college can play in
Harlem High School development,

Board of Education City of N, Y, , High School Division:
discussed planned educational programmmg and pohcles
with James Boffman, Superintendant, Manhattan Academlc
High schools

«
Meeting with Educational Facilities Laboratory (Alan

- Green and Ben: Graves):; Architect's Renewal Committee

i Harlem; Committee for a Harlem High School; Bond,
Rydcr Assomates, Architects

f - - ~

Community Film Workshop Council: discussion continued
around establishment of Harlem Media Certer,
Early Action Sub-Committee meeting,

' - -

Letters sent out to 51 commumty bUSmess soliciting l
cooperation in; ’

210
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12/ 6/71

12/8/71

12/9/71

\

12/14/71

12/16/71

12/17]71

12/20/71

¥

(1) developing a part-time on going job develop-
‘ment operation wherby students could apprentice
with pay. o

(2) engaging students in a part-time program in
their area of interest

14

loint meeting among Bond, Ryder & Associates,
(Architects), Architects Renewal Comimittee in Harlem,
and Committee for.a Harlem High School.

Community Film Workshop Council. Meeting with
Cliff Frazier, Director, ’

v

Committée for a Harlem High School meeting':

Center for Urban Education; discussion with Dr, Sylvester
King, Program Director, components of the feasibility
study. )

Early Action Sub-Committee Meeting,

Board of Education City of N, Y,, High School Division;-
discussion with lames Boffman, Superintendant of Man-
-hattan Academic High School, on planned educational
programming and policy.

Progress Repoff submitted to Board of Education city of
N. Y., Office of School Buildings, Bureau of Design,

"Community District #6; disucssed with JTames Roberts,
eputy Community Superintendant educational planning
components of the feasibility study and the possibility -
of presentations to the District Board and the adminis-
trators, parents, students, and guidance personnel of
feeder schools.

Meeting with Lionel McMurren, Principal, P. S. 10,
Manhattan to establish feeder school relationship.

Studio "B"' representative (photography) pledged space
and instruction as community resource in regponse o
our communicatdon of 12/6/71 . .

.

Community District #3; meeting with Deputy Superinten-
dant llouze (see reasons established in meeting at Comm-~-
unity District # 6 on 12/17/71).

. - 241 .
230- '




Dates

12/20/71

12/28/71

1/4/72

1/5/72

1/10/72

1/11/72

1/21/72

1/13/72

1/14/72

1/17/72

. Event

- Comr'nunitil District 3 4; 'meeting with Deputy Superinten-
dant Pemberton (see reasons established in meeting at
Community District # 6 on 12/17/71.

- New York Hardware and Maintenance Co, responded
to communication of 12/6/71 as community instruc-
tional resource and as a source of part-time employ=
ment for students, :

~~

~ - ’ .
Meeting with Community Superiatendant Olin McBarnette
of District# 5, Discussion of organization pla(% for in-
volving District # 5 feeder schools. 1

Incorporation papers for the Committee‘ for a llxlarlem
High School received.

Committee for a Harlem High School meeting.

- loint meeting among Committee for Marlem High School,
Architects' Renewal Committee in Harlem, Educational
Facilities Laboratory, and Bond, Ryder & Associates
(architects) to begin planning for a conference,

- Board of Education City of N, Y., Office of School‘
Buildings, Bureau of Design, discussion with Mr, Paletta
(architect) and Mr, Anglum (engineer), .

- Board of Education City of N, Y, High “chool f)ivision;—

discussion with James Boffman, Superintendant of Man-
hattan Academic High Schools, on planning educational
programming and policy. ’ - .

Conference Planning Committee meeting,

v

Planning for survey of community attitudes and opinions

Ford Foundation Auditoriuni. Conference on the use of
community resources, .

- - Y

Teleprompter Cable T, V., discussion with
242 ‘
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Meeting with City College Committee to continue digcuss-
ing the role the College can play in the Harlem High School.
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1/17/72 Charlotte Schiff, around resubmitting proposal which -
would, in addition to previously accepted components,
, made assessible a Wr production material -
. from the Harlem High School and Media Center, Pro-
posal to be resubmitted,

1/19/72 d - Phase I_of'the feasibility study completed includes:
‘ L ‘Ed.ucational Programmingw
2, Background Data _ )
8, Prliminary Site Concepts and Alternatives

4, Possible Site Selection Alternatives and area
Boundaries.

- A;..;.M,......M_.._.....m\..um

5. Model of Community Participation

6. Quantitative Space Requirments

¢

1/20/72 - Interview by Bernard Tackson, host for, "New York Urban
. League Presents", Heardon radio stations WWRL, *WLIB *
and WFUV, .

L3

: o
1/25/72 - Community District #6; discussioa witlh Dr, Haas,
- . Community Superintendant of District #6, concerning
. the planning of the Harlem High School,

1/26/72 - Jnterview by Teleprompter T, V, News Service,

|

1

*  +~- Meeting with George Manley, Principal, 1. H. S, |
143, Manhattan, Discussed presentations to be ‘

made to parents and students about the Harlem. |

High School concept, |
|

%

:

|

3

|

|

|

|

§

"~ Committee for a Harlem High School meeting,

1/27/72 . - Carver Federal Savings Bank; discussion with Richard
Green concerning use of barE( as an instructional re-"
source, Commitment made, .

2/2/ 72 - Meeting with Community Board #6, to dicuss Harlem
High School concept and to seek permission for entree .
‘into the District schools. Permission granted,
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Date

.

2/3/72

2/4/72 .

2/7)72

2/8/72

2/9/72

a

v

2/10A11/72 °

Event

.

- Discussion with Mr. McCoy, Principal, 1. H.S. 120,‘

Manhattan, about procedures of making a presenta- v

tion to students and ‘parents. Mr, McCoy will make-
arrangements,

* ‘Meeting with Educational Facilities Laboratory
around Planning, Conference, Educational Facilities’
Laboratory agreed to pay consultants for Planning
Conference,

L4

- Presentgtion made to Urban League Advisory Board,

- Mr, Bernstein, Principal, 1, H. S, 45, Manhattan,
Discussed procedures in mading présentations to
parents and students. . < -

Planning meeting to discuss community survey,
Established boundaries and personnel to be enlisted
to conduct survey, . ~ <

14

. , D'

- Mr. B. Brown, Principal, PS 20l, Manhattan, :Discussed
procedures for organizing parent support for Harlem
High School. Presentations to be made to parents and
students, ) ‘

- Planning Committee meeting to plan for Planning Con-
ference. . .

P. A, President, of PS 136, Manhattan, Discussed sup-
port by-parents, Presentations to be made to parents
and students, . ;

- Meeting with Lionel McMurren, Principal, and P. A,
Exective Board Member. Discussed support by parents,

Y 4

Meeting with Sam Williams, Principal, and Mrs, Richards,

|
|
i
|
i
|
|
.
|
i
|
|
!
[
{

- Mr, Massaria, Princioal,'],H, S. 52, Manhatsan, Discussedi

making presentation to parents and students School will
make arrangements, :

- Manhattan High School Princioéls Conference, Presenta-
. tion and discussion of Harlem High School concépt.
.« Committee for a Harlem High School meeting. ¢

- Visit to Office of Education, Washington, D, C: "to
solicit information and funding, Placed on Request

233244 L
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2/15/%2

2/16/72

2/22-24/72

2

5

- for Proposéi list, Contacts made at following offices,

1. Division of Educational Personnel (Teacf1ér
and Counselor Institutes), )
-2, Teacher Corps. ) ) Tl '
3. - Research Analysis and Allocation Staff,

Bureau of Research, (Support research

on improvement of education at all levels

and in all subjects, Support development

and demonstration of educational materials, " -
processes, and organizational arrangements
at all levels, They suggested we make a
presentation to the Bureau in April 1972).

4,  Division c;f Higher Education Research (Sup- \

port resedrch on educational uses of televis-
ion,. radio, motion pictures and other media.

g, Bureau of Education for the Handicapped
(Bureau suggested we submit proposal by °
September 1972).

6. Bureau of Special Edutation.

7..  Bureau of Experimenta] Programs.,
r
s

. Mrs, Sylvia Lawrence, Principal, 1, H.S, 143, Manhattan.

Discussion on parental support of the project, School
will provide the mechanism for making pregentations to
parents and students, Mr, D, Tippitt, Principal, and
Mrs, L. lohnson, P, A, .Executive Board, of 1. H, S, 164,
Manhattan, Established procedure for presentations to
parents and students and mechanism for parental support. °

- Board of Education City of N, Y, , High School Division;
discussion-with Tames Boffman, Superintendant of -

Manhattan Academic High School, on educational pro-

gramming components, N

<

- Planning Conference involving consultants (Dr. S, King,
Program Director, Center of Urban Education; Ben
Graves, Project Director, Educational Facilities Labora-
tories; Max Bond, Architect, Bond, Ryder Associates;
Robert Mayer, Architect, Mayer and Schiff; Evans Clinchy,
Educational Planning Associates; Patrick Mogen, President
Human Services'Corporation, -ific; community residents; )
committee me‘ipibers; parents; Community Board members;

~
)
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2/22-24/72

- . L4

- community public educators representatives from

. Harlem Preparatory School, lohn Dewey High School, ~
Park East High School, and Haaren High School; repre-
sentatives from community organization; students;
representatives from N, Y, City High School D1V1sxon
and Planning Commission. .




v

XXl., FURTHER STUDIES NEEDED IN EDUCATIONAL PROGRAMMING

b

>

Continued Development of:

“

A

.t

<’

%

Basic Skills Development Progfam
A} . - ‘ ‘\
B, - Occupational Education: LA
, (D) S._tudént Non-~Ptofit Corporation.concept _ -:.
©(2) .Media Program ' |
(3) . Other possible programs
~ s : s B RS ( :
B A K
C.  More specific course outlines in subject areas
D. Adult Continuing ‘Educa_tion ‘
L . \ ‘ - :
- E, Possible programs with City Colege of New York,

Teacher's College of Columb'ia*;ljlniversity and .

) >
2

* Manhattan Community College . |

-

- o 21,
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